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CHAPTER 1

INTRCDUCTION AND PHILOSOPHY

Purpose of Study

For many years student ability grouvping has‘been
practiced in various forms in the Olney cémmuhity schools
as well as ﬁost other public schools in the.ﬂnited States,
As this paper is being wr1f+en there 1s an in depthv
curripulum review underway from which 1? is desired that
future curri@ulum}direction may be established. Spqcirlc
attention of this paper will be a review of contemporary
literatu;e conderning student grouping, a report on
extant grouping practices 1in Easrﬂﬁichland High School
and an in deptﬁ look at the same, Emphasis will be pladed
on study of the éeneral studles students and their cﬁrrléular
patterh.

A literature review in contenporary eduéation31 
Journals leads to ﬁhé impression that 1nnovaforsyand
theorists must surely have strong tendencies toward
jdealism, Apparently the practical avplications lead t§
much aﬁéirétion’bfithe original theories when they are
applied to specific local situations. A further view whicﬁ
may readily be accepted 1svthar>1n reality little of that

which 1is “hew” in education today is "new" in fact,



An analysis of printed materisls concerning ability grouplng
leads to the idea that in its gross form it is paraiiel

- to tracking as 1t has been pragticed in atleasf the last
five decades, In recent years trécking has been argued

bdth pro and con and it may be helpful in development of
this paver to look at some of those arguments that might

show the relationship.

East Richland High School's mducafional Philosgphy

In the opinion of this writer it is the intent of the
East Richland community Sﬁhools that education should be
made avallable to every sfudenf commensurate wifh his
'abilities, needs, and desires insofar as the same can be
accompiished‘within the essential physical limitatlons‘of
’the commnity's resources, This intent appears to be‘k
implied in the statement of philosoprhy vrepared for thé~y
'?1}- '72 evaluation of the community'svschools by the
No:th Central Assoclation of Colleges and Secondary Schools.

PHILéSOPHY

The school receives its directional influence
from the people, whose members constitute a source
of opinion and judgement that keeps the educational
program in harmony .with the desires and capaciltles
of the community, The function of the school 1is to
help each student develop physically, socially, and
emotionally, as well as intellectually, to a degree
which 1is consistent with his current and potential
capacities, The staff recognizes that today's
student needs to acquire more knowledge with greater
efficlency than ever before., The student is
encouraged to inquire into vroblems and discover
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answers, shades of meaning, and relationships for
himself,  Progressing through and rarticipating
in meaningful and creative experiences, he is
being prepared to assume adult responsibility in .
a democratic socliety. The program of the school
develops within the individual an appreciation and
understand ing of deomocratic ideals and affords him
the opportunity to practice democratic procedurei
under the guidance and supervision of the staff,
It is further exhibited in the provision of the general
studies curriculum through which it is hoped that students,
who might otherwise find 1ittle value in education, may
be retained in the formal educational prozram, Therefore
to. further clarify thé stance of this paper it may also
help to look at the characteristics'of students who are
most likely to drop out of the educational pattern prior to
graduatlon from the secondary school system, Concéern for
the average and higher ability student is expressed via
curricular patterns which were felt to be appropriate to

that type of student ability and interests,

Bducational Ideals in PerSPectIve

The thesls of American education appears to stem from \

the idealistic propositions set forth in "The Great&Didactic'
by Comenius in 16?2.1 The education he rroposed “includes
all that is proper for a man, and 15 one in whichvali men

who are born into this world should share.” He specifically

o LPhllosophy and Objectives of East Richland High
- S8chool" as stated in the North Central Evaluation of
1971-1972, (unpublished) e



sald that the first desire should be that none should be
excluded for reesen of aée, social or economic status, or
sex so that all human beings may become educated, His
second wish was that all Dersohs should become "whollj
educated, rightly formed not only 1n one single matter or
" in a few or even in many, but in all things which perfect
human natur_e..."2

We may project frem,the foregoing ideal that 1tewes :
felt that all people. should benefit from similar educational
experiences, It may also be,aseumed thet\nhen it was;
written, most people were more likely to attain similar
life experiences other than through formal educational
proceduresithan 1s possible in the varied contemporary
1ife styles, | | :

Cm 1969 Goodlad appraised the schools as being

comspicuously 111 suited to the needs of at least 30 per cent
of their present clientele,” He expressed that day's
dual view of the state ofyeducation in that we, "put
op~one-pair of glasses and the schools: appear to be moving
posthaste toward becoming centers of learning marked by |
concern faf the individuel. Put onm anotber. and  they
appear to,be mired in traditiom, 1nsen§itiVe to pressing

soclal problems, and inadequate to the demands of learning.“3

~

> w
Silberman Charles E,, Crisis in th
(New York:  Randon House, 1§/u1. v. 11.1 : - <lassroom,

3G |
b oodlad, Jchn I., "The Schools vs
- Bdu
gx Review of Iiterature, (Apri1 19, 196;%t10n'




Further discontent with the educational scene comes

from leonard's Education for Ecstacy. He sald,

The wonder is, when you think about it, how long

our schools have managed to stay the same, Since

1930, even such staid institutions as banks have

changed almost beyond recognition, And yet, the

average second-grade classroom today resembles

nothing so much as the classroom in which I day-

dreamed my way through second grade back in 1930,
He expresced surprise that schools had not taken retreat as
has 1ts predecessors; the farm, village, church, and guild
and that they have made no significant changes in the subx
stance and style of theirfteaching.“ﬂe compared the moet
common mode of present day 1nstruéticn to the Renalissance
clasgroom which had a teacher sitting or standing before a
student body in a single classroom, presenting them with
facts and techniques of a "Verbal-rational nature.”u

It 1s generally now agreed that education is an
unending growth of knowlege gleaned from all life experience
of the individual, Tt should be established here that
future references in this paper to "education” will be
limited to that formal, planned exposure which students
receive in the classroom, This should not be taken as an
effort to limit the éffect of the mass medla, churches,
libraries, etc. in all of which it has been estimated
that students may'even learn more basic information than

_ . . .5 ,
they do in schools. It should be accepted here that

4Ieonard. George, Bducation for Ecstacy, (New York:s
~Delacorte Press, 1969).

_5811berman. op, uit,, p, 5,



education 1s more than the skeptical view issued by

J. B. Conant that education is what goes on in schools and
colleges, vSilberman expresses education more narrowly as
"the deliberate or purposeful creation, evocation, or'transf

mission of knowledge, abilitles, skills, and values.’6

A Theory for Contemporary Bducation

It was once assumed that our society had always needed
a few highly developed intellectuals, As time passed the
assumption changed toward a social need for masses ot
intellectuals, Now it is restated that future needs should
be expressed in terms of masses of educa*ed persons rather
than masses’ "of intellectuals. In this term education i1s
felt to be the development of ablility to feel and act 'as |
well as to think,’
is held to be the vehicle of soclial destruction as evidenced
in the history of the China of the T'ang and Sung periods.
Within a centuryledueational dedicatiqn_to maintenanee of
“the purely,intellec?ual in'man deStroyed what hadibeen the
%orld's leader in both art andvscience. -Robert‘M 'Hntchins

is- reparted to have considered the thing most essential to

becomihg ‘a human baing the learning to use his mind He

,6.3;';;.1-- p. 6,
7&1___0! po 7:

Purely‘cultural. intellectual preparatidn



sald that human action derives from human thought, It is
argued however that human thought devoid of feeling.cannot

create a totally human being,

Education for Fallibllity

Idealism or Utoplanism has frequently provided the

basis for_propcsition of social‘change. It is argued here

that acceptance of less than perfection is more probably the

only method of achleving practical’changes in any major

social process such as public'educatlon. Ideals assume that‘

man can have knowledge of a perfect society. This may be
accepted as a gross soclal goal if 1t is accepted also that
no one 1nd1v1dua1 or group may be expec?ed to achieve 1t

Most theorists seenm willing to agree that nobody 1is perfect

and we all make mistakes, This is the basis for a "Fallibilist

'I'ceory" presented by Perki.nson. He says that ef‘f‘ort in
social analysis should not be directed toward the actual
chaﬁge or refornm, ﬁather, orimary attention should be on
the idehtiflcation of social‘evils Efforfs to reform ln
this posture are seen as probes or trian which we can

: criticize or a8 experiments from which we can hope to learn,
The fallibilist would hove thaf proposed changes wiii remove
~a soclal evil such as inadequate “apprcpriate" education

for all; however he accepts that people will in time .

8‘19_1%.) pp. 7 and 8,



View those efforts as inadequate, He continues to be
confident that through criticism‘we can 1mprove;anyth1ng.
Thus the theorist should retain awareness of his own
ignorance of the totality and be prepared to modify his
position,constantly.9

our educational history leads to the thought that
men have regarded education;as the way to improve the
quality of 1life, They have longed for 11fe In an educated
- community from which ignorance would be banished, The
 fallibilist accepts 1gnorance~és‘being eternal and infinite,
and thus trades the dream.of the-educated community for
another dream of the nossibility of butlding an educative
society in wﬁich people attempt to advance 1ncomplete
knowledge and improve ‘the quality' Qf life ,fvia critica_l
analysis, This approach to iife makes,a11 of us .as
individuals responsible forwour591Ves and our soclety,
Although educafiﬁn 1s not seen as the cure for all evil,
the fallibilist does feel that it can helé_us to assume our
»responsibillties via the £egch1ng foi the acguisition,of
critical reasoning powers, the pofential for which are

assumed to be inherent in all mankind, There would be a

gﬁérkinSdh. Henry J., “Fallibilism: An Alternative for

Now.“ The @g gational Forum.‘v°1ume XXXV, Number 2, (January _



change away from seeing education as a positive force that
molds or shapes the 1earnerbto some ideal, The direction
would be toward a new, negative view of education which
would reveal ignorance, mietakes, errors.‘andvinadequacies.
It would demonstrate the way to improvement and adVancement‘
through becoming aware of our faults, Further, it would be
en education to”al%ow children to make mistakes, detect them,

and modify actions to create anew, Maj)Jor emphasis would be

on the advancement of knowledge rather than on the acquisition

of the same.lo'

Although the foregoing is not wholly acceptable to
this writer, 1t is believed to be worthy of examination
prior to'adocticn of stﬁdent and system objectives for an
education unit, Recent emphasis on individualizaticn may be
closely related to that philosophy for social systems
There is one reservation which might be that distinct
attenticm shou1d~be directed toward not becoming excessively
idealistic about not being 1dealistic.

Goodlad offers an appropriate comment‘to innovatcrskin
that before we criticize preeent sociefy for'not ﬁrovidihg
what we would like, we shculd first ask fundamental questioas
about where we are, Specificially he asked:

To what extent is each individual being nroV1ded '

with opportunities to develop his unique potentials?

To what extent is each individual developing a deep
" "sense of personal worth-the kind of selfhood that

10m,44,

ngmms———
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1s prerequisite to self transcendence? To what
extent are our young people coming into critical
possession of their culture? And to what extent
are our young people developing a mankind identity-
an identlty that f{anscends all men 1n all tlmes
and in all plates? " ' I
‘Bducation today must have active and ordered evaluation
systems to study both processes and products., Careful
conception, continuous evaluation, end willingness to
modify should become keynotes of all innovations as well
as glving a philosophically'prbgressive'1ook at all con-

temporary programs,:

An Argument for the Future

Recent‘Friticisms 6fvpub11c educatioﬁ calilng fdr
school accountabilif& report fhat ﬁp are failing in dhe
out of four cases, It seems fhat deficiencies are becoming
more evident as é result of 1ncreased_technological demands,
but it is assumed that they have always existed, In the
past, students who became disenchanted with education
could drop out and still find an occupation for which they
could ﬁualify through on the job experience, Thus extensive.
- education was not absolutely essential to being self
~sustaining, Dissident voiees ére-becoming‘more prominent. and
parents are no longer willing to accept the statement that
their child Jjust cammot learn, Demax:ds are made on educators

to assume a revised commitment that every child shall

" Goodlad, op, cit,
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learn, Further, educational systems must adopt a commitment
to change from nonproductive effqrt ahd to seek causes of
failure within the system and its personnel rather than
just blaming the shortcomingé on the studenfs.12 This
seeﬁs to be in agreement with the prlor statement by ‘
Goodlad and could be held as a basis for his questions in
the preceedikng paragraph, It is paramount to saying that
schools must be held accountable for the end product of
their services, The fact that one fourth of oﬁr’students
leéve school someﬁheré betwéen the fifth and twelfth grade
suggests graphically‘fhat we“ha§e<not previously‘acted
effectively to arrest that fate‘of socilal and ecoﬁomic
fatalities.ﬂ*(This sfatistic 1s from a national‘source
reported by Stenner and does not reflect thé pattern in

East Richland Schools. )

Charagteristics of the Dropout

According to a Talmudic axiom, educators should not
let their iearning exceed their deedé. *Mere knowledge 1is
not thé goal, but action.“13 This could be easily accepted
for an ultimate goal but internal to the total educational
process must be a gatﬁering,of knowledge gdequate‘for the
situational need, Since mich of the intent of this paper

deals with the under achiefer‘who is a possible school

123tenner, Jack, "Accountability by Public Demand, ™
American Vocational Journal, (February 1971) pp. 33-37.

13Silberman, op, cit,, p, 9,



dropout,

it seenms appropriate to review some of the

characteristics of the school léaver. From‘these may.be

derived a philosophy for education of the low achiever,

The folidwing 1ist of characteristics was developed

in an extensive study conducted in the state of New York,

1.

2,

3.

5.

7,

Of the 21 factors associated with early
school leaving, the one that characterized
the greatest number of dropouts was "old
age” 1i,e,, being two or more years older
than the regular grade group. Pupils who
were at the age of the grade groun were
more likely to graduate, :

The student who was one or more years re-
tarded in grade school because of failure
also was highly vulnerable to dropping out,
At grade, or above his regular grade, the
student was more likely to stay in school,

]
Iow I1.Q, was the third most frequent factors
below 90 1.Q. led to dropping out; above
100 I.3. pointed to staying in school

Little or no 1nterest in school work low
school marks and poor reading ablility
tended. to augur dropping out, while high

‘interest in school work, marks of B or

above, and a reading ability at or above
his grade level indicated conditions
favorable to remaining in school,

Te student who dropped out usually had
marks predominantly below C. The stayer
had predomlnantly or. above,

- The dropout characteristically had a reading
abtlity two years or more below his grade

level, whereas the student who graduated
read at or above his grad9~leve1.

A negative parental attitude toward graduation
.definitely conducive to dropping out,.
areas a positive attitude was favorable to

remaining in schéol until graduation,

12



10.

11.

12,

13.

1k,

- 15,

16,

RETR
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Known to the Bureau of Guidance and used in
this checklist was the fact that generally
fair or poor adjustment heralded school-
leaving, while good general adjustment was
favorable to a student's remaining, .

Where there was no participation in out-of
school activities the prospects of staying
were poor, while planned and reasonable
particlpation was characteristic of the
*stayer.,"” : ‘

Chronic absenteeism (20 or more days a year)
‘characterized the probabla dropout, while
the student who was seldom absnat (10 days
or less) was more 11kely to complete school

Acceptance by other pupils played a moderately
important part; the school-leaver was not
llked, while ‘the student who completed school

- tended to be well-liked, (nly extremes were

used, perforce, and therefore are not con-
clusive indicators; they serve only as pointers.)

Children with four or more siblingsitended to

~be dropouts, pupils with only one or two "4

silbings tended to stay.

The potential dropout resented school controls
while the student who stayed wlllingly accepted
then,

Youths whose mothers achieved grade ten were
apt to graduate; those whose mothers reashed
no higher than grade seven were found to be

. "rulnerable, ®

If the parents were vacillating in their
attitude about graduation, it was a bad omen;
a firmly united attitude was more likely to

result in the studentfs completing school.

The potential dropout did not participate
in school activities, whereas the student
who finished school took part in a planned
and reasonable amount of activity.

The father's educatioh level was rated seven-
teenth in importance--somewhat less influential

than the mother's which rated fourteenth,



18, The father's occupation in the case of the
dropout seemed more often to be unskilled or
semiskilled, The student who completed school
was more llikely to have & father in professional,
semiprofessional or managerial work, :

19. The potential dropout was more frequently :
111 or easily fatigued, while the graduating /
student had consistently good health,

20, The pattern of jumping from school to school
belonged to the dropout category; school
histories of few or no transférs were more
likely to be traceable to the staying student,

21, Physical size was the 1east important factor
’ considered on this checklist, though even that . .
~distinguished the dropout by his small or !
large size as compared with his age group,
while for the stayi?g student no size demarcation
- was characteristic, ™ o _

X © Summary
The dropout situation and 1low achievement have received

much attention 1n recent years, The blame has at sometime or
other been laid at the feet or almost everyone concerned
with schools, .The total problem contains so many facets

that 1t probably has become a conglomeration of many complex

issues which are far beyond the Scope of this paper. For
most social 111s one can find an 1dealist who can tell : 1
how 1t should be; however the fealist will likely have

difficulty in translating the theory to action., Pure i

1I"l’...‘ng.ero. John. A Successful Approach to High School
Counseling, (West Nyack, New T¢rk: ker Fﬁﬁiisglng
ompany, lInc., 1968), pp. 82-8h |
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idealistic Views can probably provide a basis for social
reform; educators may generaliy glly themselves with a
philosophy; but the ultimate decision for direction of
action must be made in full cognizance of the issues at -

hand as they are related to the local situation,



CHAPTER IT
PERSPECTIVE ON STUDENT GROUPING

Introduction to a Curriculum for Ahility Grouping

curriculum design has been identified as being a
"logically structured sequence of cultural content taught
to ‘produce an interface of student and culture resulting in

15 The technical

an outcome of desirable behaviors.
aspects of the design have historically followed cultural
developmentﬁ Recent emphases have evolved from stromg v
senses of social 1mperativa which were usually initiated ’

as a reéuit of some crisis such as war or economic upheaval,
Degree of permahence for the emphasis has variéd in accordance
with the strength of the motivating influence; but these
shifts have in the main been temporary and were retained
within the general,design for‘their»tenure."Qﬁbted examples
are in the areas of vocational emphasis, bihding of school
learnings to social needs and problems, and recently increased

attention to the subject areas of science, mathematics,

‘ 6
and forelgn languages.1

15Eash Maurice J,, "Aberrént Curriculﬁm Deéigns.'
%he Bducational Forum, Volume XXXV, Number 2, (Jamiary 1971),
o 1Y, ' ' k
16 _
Ibid,
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Curriculum designers of today present a broad range of
underlying philosophies with regerd to content, It may be
possible to establish polarities such that the range would

be from those who are entirely directive in subject or

pattern possibilities to those who feel that the student

should be almost completely in control of his educational

- experiences, An example of the latter may be found in
wagschal,
FREEDOM FOR THE BLISS OF IGNORANCE

It is dlfficult to conceive of a more irrational
and stultifying perspective on human learning

than that embodied in our educational institutioms,

If young children can learn so much before they .
‘enter school, then on what basis are we entitled

to assume that they will fall to learn other neces-

ary skills without the ald of formal structures?
If, for example, it is crucial for children to be
able to read in our soclety, then do we not have
the confidence to allow children to find out that
fact on their own and then proceed to learn to
read by their own devices? And if it 1is possible
for at least some people in our socilety to get
along quite happily without kmnowing how to read,
then does it not make sense for us to allow them
the possibility of continuing in that blissful
state? Why are we afraid to allow human beings
the freedom to decide for themselves what they
need to learn, when they need to learn 1;7 and
how they wish to proceed in learning 1t?

The Supject Centered Curriculum

The curricular pattern most w*dely employed. one which

has been seldom challnnged in the U.S. public schools,

Places emphasls on blocks of cultural content commonly

17ﬁhEscha1. Peter H,, "The Free Enterprise Teacher, *

School and Soclety, (April 1969),
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called subjects, Most changes have coue frbm modificat;an_
of content.within a subject, shift of educational method,
‘or adding new concepts or subjecté. " However the pattern,
directions, and objectives ha&e remained relatively similer
over many years, Deviations from the subject centered
approach have either disappeared or failed to gain
sufficient’aceeptance to constitute a major effect on the
general pattérn‘of the national education scene, (bjectives
of the subject centered curriculum were to produce an
educated populace‘having the ﬁeceésary skills to assume a
position in the social system as contributing; responsible
members. A design which§uéed sbstracted cultural content
organized 1hfo subjeét areas has beeﬁ fhe primary systei'
for perpetuating this a@mromh;' w1th'eXQe?tion of‘isolated
local plans which restricted teaching 6f'cértain_éuﬁjecté |
because of locai prejudices, the design remains very similar
throughout the United States, ®

The apparent presumption of the subject matter orientation
1s that it 1s both possible and educationally desirable to
extract units of experience fronm the students® 1life for
1solatedvtraining. It must also be,aSSumedgthét at some
point in education there should be a re1ntegration:6f all
that was separated‘sq that theﬁlearner‘mgy obtgin’a

unitized understanding ofyhié(l;fe preﬁaration., Alfhough

188ash, op. cit., pp. 198-202,
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it is not the intent of this papef to argue thet the students
should be allowed the extent of option suggested by Wagschal
(1969), it 1is proposed that a more 1r1dividualized:v1ew
should’be taken of each student and his personal character-
lstics should have a great effect on the selectlon of his

vtraining experliences,

Tracking/Grouping Pro and Con and Pro and Con

A question may be raised as to the validity of the
culture unit extraction; but rather than to presume to
oppose an educational system heritage, attention will be
-directed toward tracked curriculum, It is presumed that
a comprehenisive school system can offer an appropriate
program for all, Although school systems mayonot'openxy
"state that they are tracked in program, it would appear to
be true in practice, .

Y

Tracking According to qansen

The 1dealized cqncept of tracking is in . part that it
provides a planned curriculum for all with allowances made
for 1nd1v1dual differences, both in mandated and elective
vcourses. Hansen. who seems to be one of 1ts chief pro_
ponents, 1ists eleven objectives which‘seem to be pro
arguments covering the foregoing statement, The other
major element of his obJectives seem to say that it is

a convenient administrative arrangement.' Emphasis is



‘ 20
placed both on the slow and fast learner with the majority
group of average students covered mostly by implication,

Hansen seems to see a strong relationship between
tracking and grouping by ability, This is expfessedbin
naming his tracks Honors, College Preparatory, General,
and Basic Eduéatlon, all listed in descending order‘by
student abiliﬁies assumed appropriate to that track,

He cltes the following practices in ability grouping,

| 1. Grouping b& age1 grade place&ent ranging from
K-12, the major aim'of #hichkis soclal and maturétional ”
homogenelity, —However it does not assure a teachable |
range of student differences within a class,

2. Grouping by the failure method: an increasingly
selective process which would.teﬁd td narrow the range‘bf
teachability5but'wdu1d require a high drop-out rate,

3. ‘Grdupiné by excluding extremes:  the geheral
ﬁractiée of teaching to a supposed average for the class
which neglects both the fast and slow learner beemuse of
time 1limitations. |

b, Grouping within classes: a common practice which

should reduce the ranges covered within a specified amount

of class~t1me:'hoﬁever'1t 1s.one:which can reduce the time
per student contact when a wide_range class mandates many

small groups.

5. Grouping by schools: special purpose schools which

may use ability as one of their selection factors, This

19
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is differentiated from the tracking concept in that there
the selection 1s accomplished wlthin a comprehensive school.
6, Groﬁblng by classes: practiced, to some extent
at least, in most secondary schools. " Examples are in the
offering of two parallel English or mathematics sequences
based primarily on student ability. In some cases this
is specified as elther college prer or non-college, as'is
the case in East Richland High School. 7ila a complex
selection process, studgnts may be advised into math
courses, etc., which are deemed most aporopriate for the

student,

?racking/arouping Dissidence

™e total purpose of abiiity groubing as seen by Hansen
is to provide equal opportunity for maximal development in
all'students. ‘He says, "this cannot be achieved by putting
all (random group) pupils together in the same classes.'zo
Various writers have expressed the opirion that équal
opportunity cah not be achieved in a'“heterogeneops'
classroom because it is not considered possible to appro-
priately challenge all learhers in that organiZational
pattern, Hansen_sayé the tracszystem provides a most
'conven;enthmethod;or abllity grouping through its
structure, plan, specialization of instruction, and
~appropriateness of materials, In his rationéie achievement

data and scores on various standardized tests provide a

20 .
Ibid., pp. 20-22,
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system for setting minimal and bptimum standards for either
track which would tend to lock a student into a certain
pattern of course options, It 15 possible to shift into

a higher track but first the student must make up any
"deficiencies,” ar in other words the high schbol doors
are open to all but the free selection pf curriculum;is nbt,
He differentiates between individualized pfograms and. the
track system in that the former attempts to maintaln a |
fiction of free choice by the pupil while the latter

establishes standards for eligibility which may require

placement in specific courses.21

The educational rationale for tracking 1s summarized
by a Curriculum Survey Committee in the following statement,
Emphasis on édmlnistrative management benefits should be
noted throughout, even in the,statehents which,Presume td
to stated as student benefits.

We recommend that beginning with the ninth

grade separate, fixed curricula--such as academic,
commeré¢tal, general, and industrial arts--be
established, Students should be held to one of
these on the basls partly of achievement, partly
of preference and interests, with the possibility
of shifting from one curriculum to another
according to achievement, Such a system would
prevent able students from taking esasy courses

in order to make high grades with 1ittle effort;
it would prevent all students from wasting time
with dubious or irrelevant electives; and, by
reducing programming to a simple routine easily
handled by administrative clerks, it would .
relieve many teachers from counselling and rsﬁurn
them to the more important work of teaching, ‘

Ibid.. pp, 22-25.

22
curriculum Survey Committee Report,
Board of EQucation,

@pril 1960), ». 10.

(San Francisco:
San Francisco Unified School District,
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Opposition to tracking is voiced bybmany. "One
source argues that equality in education for various racial
and ethnic groups is a myth, that formal educafiéu is
unsatistying‘for large numbe:s of young people of all
béckgrounds, that schools barely tav the intellectual,
emotional.vahd behavioral potential of nearly all youth, and
that the alienation of ihdividuéls and groups can be’tfaééd
directly to schools which fail to provide the idealized
concept of eqﬁalyopportunity and to unenriching, unfulfilllng.
and’dull school careers, However, this source does |
concede that there are other influences which also con-
tribute to that situéfion.ea o

Opponeﬁts to tracking or grouping take compulsory
education laws to task, A major bbjectionAis that these
laws were created for the benefit of society more than N
for the benefit of the individual child. Prior to compulsory
laws it is rep;rted that only eleven per cent of high school
age youth were in school but two thirdé of those who sraduated
went on ﬁo coliege. Subéequent to the atténdance mandates
the student population not only multivlied, but became
equally as heterogeneous with regard-éSpecially to academic
abllity, achievement motivation and éccupational aspif’ations.

Recent desegregation laws also receive thelr share of

criticism for expanding the schools and creating instructional

5 | S
3Schafer. Walter E.,, and Olexa, Carol, Tracking and

tunity-the Locking OQut Process and 3eyond, (Scranton,
%Eﬁgon, Toronto: Chandler Publishing Company, 1971), p. 1
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difficulties, Grouping practices in general and the»track
systen specifically drew thercriticism of Schafer and Olexa.'
They directed attention to the qﬁestionable‘underlying
assﬁmption of tracking which presumes that a child's maximum
educational potential can and will be accuratelj meaSured. V
This was of significance in the'HobSon v, Hansen case in 1967,
- Case studies presented along with the negative’argument find
that judgments by teachers and counselors’ olayed a v1ta1 role
in track assignment. “Although parents presumably had the
right to oppose and reject placement it was seldom questioned.‘
Tus, the counselor or teacher has a vital influence on the
school program pursued as well as the. subsequent life career
followed by the student when subject1Ve judgements are rendered
which assign or aid his selection” 1nto a certain tnack

If we. may relate tracking as a form of ability grouping
we - should accept criticisms of grouping as ‘also being applicable
to tracking, k
_ Research 1n this. area began in the 20 s and presumably
continues today with varying levels of emphasis at different
tlmes in the interim, In the 1965 1966 school year 1t 1s
reported by NEA that h3 per cent of elementary school
-districts'studied<were practicing some form of grouping.
.vHowever these'statlstics covered special classes onlys

 and therefore do not represent the total picture of the variety

o o ,
Schafer, op, cit,, pp., 2-9,



of groups which one may see In a full study of grouping,
Most significantly it omitted the intra-class divislons
which are much more widely practiced. Vertical grouping‘is
said to be grade or age selection while internal class
grouping 1s called hor'izontal.25
Critics pointedly state that although grouping is
practiced to some extent in most schools there has beén
no conclusive evidence that homogeneity in a class 1s
superior to heterogenéity. Research has heen both in-
conclusive and contradictory. Some who have studied the
situation feel that ability grouping has been a negative
factor for low ability students while others report:a
benefit;fof’that group, The afgument is presented that -
comretition is inherent with the American way of 1life.
Therefore, separation of the high ability students into a
select class removes the challenge which they will en-
counter in adﬁit life, TFrom that reference schools would
not be properly prepariﬁg youth for adulthood,. ?bwsheiter
the child from reality isvto develop an inaccurate self
awareness which might probably,be destroyed wheﬁ real life

situations are encountered.z

> ) , , ,
5Rinehart. George, "Ability Grouping: Out or In?"
BEducation Digest, Volume XXXVI, Number 6, (February 1971).

26014,



Aspy reports research which says,
(1) that homogeneity is more apparent than real,
(2) that measurement techniques used for grouping
are inadequate,
(3) that speed is not necessarily important in
learning,
(4) that evidence of more learning in ability groups
is inconcluslive, and
(5) that such methods may do actual harm to
children s self concepts,
He quotes Schwebel of New York University as rejecting all
"the studles of grouping. Olson of the University of Michigan
is said to have found fault with the research which has
. been done on the grounds that "it tends to be small.
‘inconsistent, complicated. and difficult to 1nterpret ..
He further.said that;on tbe basis of what is nOW;known.~nd
one plan can be considered superiof,for~enduring~achievement_
growth, The major negative aspeét-reported by Aspy was
concerned with grouping being purely for administrative
benefit and destructive to chlldren because they develop .-
negative self images, His main point seems to be that a
person's perception of himself influences his school
behavlor and assignment to slow classes labeled students
accordingly, Student achieVement was related to teacher
‘expectations. These were formed on the basis of asslgnment
and the students perfcrmed accordingly without regard to |
true potentials, Aspy concedes that some form of grouping
is probably essehtial‘to school activities, He‘prépoéés

that we seek the ideal of grouping for "teachability, "
This would be a constant evaluation process in which students

would be matched to teachers and his group Exchange withi
. S = n
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groups would be encouraged as a result of new understandings
being developed in all the preople concerned, He also
proposeé a faculty which is in a constant persohal and
professional growth.27 |

Piland and lemke investigated the effects upon training
and transfer of: ability grouping, ihtelligence. sex, and
temporal test., The purpose was to féfute criticisms of
research concerning grouping and determine whether grdupihg
whén studied under rigorously controlled conditions could
actually be held responsible for more efficient concept
learning, It was felt that improved control should help -
prove whether or not grouping 1s a significant variable
for school practice, Of all the factors tested on both
trainiﬁg and transfer tasks, intelligence was the only
factor found to be statistically significant, -Neither
‘homogeneous nor heterogeneous grouping made any sighificéﬁf
difference, They found thelr results consistent with |

previous research using intelligence as the stratifying féctor.za

In View of the Arguments
Why are edunatgrs unable to agree on the effectiveness

of ability grouping? Rinehart séys that they hawve not yet

27Aspy. David N,, “Groupihglor Groping for Teachability, "
Contemporary Bducation, Volume XLI, Number 6, (iHay 1970).

28Plland. Joseph C., and lemke, Elmer A..'“The Effect
of Ability Grouping on Concept learning,” The Journal of
Bducational Research, Volume IXIV, Number 5, (January 1971),
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agreed on what individual factors are most indicative of
. differences in ability, Ip aétual practice most sehools
check a variety of‘factors béforé assigning students to
ab11ity groups, The NEA study in 1965-1966 reported readins' |
level most often used, This was closely‘followed‘by teacher
opinion and échieVement test data, Because of variations
in criteria it is difficult td‘compare ability grouping
schenes; but even if all students were matched by a single
method they.would still be divergent on other analyses.
Thus it would appear that no class can be truly homogeneous
in all aspects, Social factors operatiné outside the school
would sti1l be different and would have effect on school
behavior, .AdvcpateS“of‘ability grouping say>that educational
standards aré low in heterogeneous classes‘becauséxbf the
“teachers central tendency for instruction, Studies have -
suggested however, that each case must be quoted 1nd1V1dually
‘because. some ﬁ}isht students benefit more:from.heteroseneous
than homogeneous classes. Another pro argument 1s that low
abllity students do better when matched with their class
because they are more able to compete‘sucCessfully. Accordlhsly
‘they are more willing to exert the extra effort to excel
in their group.>’

There appeafs to be'a polarity of endorsérs and~oppo§ers

of ability grouping, Obviously this does not réflect the

silent majority, Those in favor génerally see acadenmic

2
9R1nehart,.Georg

| e, "Ability Grbuningz Out or
: bir ?ﬁ .
The P,T,A. Mgg_azine.- Volume rxy, (November 1

970}, pp, 10-12,
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achievement as the major goal of education, Oponents usuaily
stress the social implications, .They argue that if school
is to be successful it must prepare students for the life
they willl see rather than some artificially contrived social
group all showing like characteristiCs.30

Specific objections includes (1) pro;edures for
assigning students to a trackAat the veginning of'high‘
school or earlier intentionally or unintentionally dis-"
crininate against those from lower;incomefor minority-
group families, (2) Track systems are inflexible to '
developmental change ﬁhlch prematurgly locks students into
a particulaf educational or occupational career pattern,
- (3) Educati&h given lower track students is inferior to
that provided for the upper track group, (4) T™hrough
econonic and racial segfegatlon imposed by tracks and that
influence on friendships, there 1s limited contact with
other student gacksrounds. (5) Because of student re- |
bellion against the stigma of special classeé, the school
1s actually contributing to dropping out and delinquency‘

rather than decreasing it as planned,

Summarz'
Regardless of the philosophical stance édopted by

educators, schools continue to be faced with students who

do not achleve, What can be believed concerning the best

method of meeting student needs? There are probably as

30Ibid.

1 ' '
Schafer and Olexa, op. cit,, pp, 10-14
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many who will argue in favor of grouping, or tracking
specifically, as there are those who vehemently oppose 1t,
Research is contradictory. Can we reject all that we

read or must we at some time align ourselves with one side
or the other? It would seem‘to become an administratiie
problem to decide what can best satisfy the local situation
and provide direction for teachers based on that position,
If we analyze much of the contenporary literature 1t surely
must be assumed that there 1is presently no "best® answer

based on published information,
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CHAPTER III

UNDERACHIEVERS

Introdﬁctionu

A trulsm has been expressed in the statement that if
we do not know where we are going when we start, we are
liable to wind up somewhere else, Since we have no defined
and generally accepted set df guidelines for a "best”
methoq of teaching all students, ‘1t would seem that time
could be well spent 1n searching for the destination of
our teaching efforts;, The specific intent of this chapter
w11l be to look at underachieving and low achieving students
and set the stage for discussion of one avproach to meeting
their needs, |

Goebel tells us that "Academic underachieVementkresults
in one of the most fundamental wastes of any period, "
In recent years much attention has been given to this
area of social difficulty., So much attention has been
thus directed that search for a solution has &t times taken .
on the appearance of a witch hunt, Parents may blame poor
schools while the schools may prefér to blame the home situation,
There seems to be'more ego involvement with intellectual -

waste than any of the current physical‘resourdé.wastes;
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American perents traditioually have been amblitious for their
~offs Wriny to be "successful® in school because the schools
~are seen as the vehicle for upward'secial mobility.32

A peace making effort has been attempted by‘many threugh
research of educaﬁional practices., As a result we arrive
af some p01nt where the researchers are now confributing

to the witch hunt because of their 1nability to agree on

that Whlch is best

Underachievement Defined and Related

Underachieﬁement has been variously defineannd over
the years we have arri?ed at some descriptiohs which use
intellectuai potential as the basis for eomparing that
which is to that which.ﬁnﬁld be, ..In actuality there are
many leeding theorists who tend tq}refute any contemporary.
definitions of intelligence, ‘In other words underachievement
defined in terms of intelliénece»may be as tqtally unfound ed
as was the house in'the ancient story that was’bﬁilf on
sand which could shift with each change of wind or tide,
So‘too could our theories,'thus founded, be destroyed or
reinforced:as we read'more on the mysterious element
called inteliigence.v Guilford tells us that the-notibn.of

intelligence may be the greatest mystery of a11.3?

5 . ,
Goebel. Barbara L.. "Dilemma of UnderachieVement
T™e T‘ﬂuca'tional Forum, Volume XXXV, Number 2, (January 1971).

33,, '
cud If'm'd J P. , 'T‘m‘ Nature of luman Tntell tune nee,
(' aw York: McGr-aw-Hill 1967), o
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- Puman behavior is "explained”" by various schemes,
ne such account uses a chronology of "I" words, Some
forty years ago inferiority was used to explain why some
people d1d not behave as they were expected to do, It
was assumed that their feelings of inferiority in one
area would cause 1ncreased effort to excel in others,
However acceptance that fallure in an area might be due
to real infefiority led to reduced importance for the
inferiority comvnlex, Then “immaturity® was taken as the
reason why some exhibited different behavior than others,
Thé'adopted goal of education was to aid the learner in
achleving maturity. Later.*”insecurityQ became more
‘ signlficant.hs a devastating force, The 1nsecure child
could display baffling*beha71ors ranging frOm‘withdrawa1 
ta hyperactivity and aggression. More recently"identity‘
has become the' "in thing., "™ Now we attribute negative social
responses to tge 1nab111tyudf young people to resolve.
their identity conf‘laots.3 “ What ‘then, is the relationchip
of intelligence and behavior to achievement?

The concept of underashievement 1is an elusive ahe;

We may assume that it is a comparison of an individual or
group with some performance standard havihg specifications

which were not met.35 Insofar as schools are concerned

h EZuKawitz. Gerald T,, "The Tiger in the Curriculum,”
e ucatiamal Forum, Volume xxxv Number 1 (Ndvember 1970)
pp- 3; 380 ' . g

| 35c;oebe1. lgo, cit.
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we may consider the standard to be some degree or element
of learning since that is assumed to be the reason students
are required to go to school, Accordingly we f‘ind need for
another definition.

Learning glso is a vague term, made sokby its multitude
of definitions, Certain characteristics seem to be common
among many of the definittons. From these it may be
- generalized to state that learning is a "process whereby
changes in behavior are brought about by practice-excluding
sﬁch changes due to physiological maturation ahd fatigue, "
Some would modify this to say that the actual behavioral
change 1is not essential.to the occurence of learning;
merely the ﬁétential for behavior to occur can constitate
learning, It is accepted that in order to demonstrate
learning there must be observation of c:hsmged,.beha.wrior.36

- Thus in education, tofsubétantiate the degree. of
progress towara a standard there must be a system of
‘measurement of that progress., The system must .be sensitive‘

to chenges in behavior. It follows that to -®essure learning
there must have been at least twofmeasureménts with the
second showing ah advancement over the first, However

this should not be taken as a restriction to the use of

‘only tests, Rather, it might inelude the full range of

v - 37
possibilities in both subjective and objlective analysis,

36Roberts. Dennis M,, Measuremenf of Academic Iaarning,

The Educational Forum. Volume XXXITT, Number 2, (January 1969)
. 207, '
37

id
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Therefore if we can accept a system of measurement of
learning, which it observed change in behavior, and compare
it to some standard we will have a definite means of
assessing the amount of underachievement, Our next question
would loglcally be, where do we find the standards for the
determinations,

The subjective analysis might be founded in the
accepted philosophy of the school and the behavioral objectives
developed in pursult of the philosophy, Of course the
objective evaluation will relate to those also but there
seems no other scale for quantification of a value system,

If we accept a system of determination of the degree of
under;chievément it should emsnate from the types of defic-
iency observed and QPose sources which are felt to be the
cause, A further integration at this point may lead to
the expansion of the underachiever concenot to include all-
low achiévers."Although this may tend to neglect some
with high potential and only average performance, it will
serve to more completely identify those students who exhibit
a general academic behavior of lower than average performance,
Regardless of the learning problem source, this 1s the
characteristic which the teacher must deal with in the .
classroom, On the large scale these are the problems which
the school system must strive to accommodate if we are to

approach the ideal of an appropriate education for all,

The Iow Intellectual Ability Tow Achiever

The Most commonly accepted group of low achievers is

in the low average ability range having an intelligence
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quotient of 80_89; Unfortunately many educators. and a
éreater pcrtion of the general populace, attribute this
definition td all low achievers, For those people the
educational picture 1s'not bright, It should be;expectéd
that aporoximately 15 per cent of the total porulation will
appear in this group, When no special provisions are:made
for them i1t is anticipated that they uay struggle throﬁgh
elementary school but in junior high they are likely to
experiencé much difficulty because thcy_are poor readers
and also deficient 1ﬁ mathematical skills, Thelr future
in high school depcnds on their familial circumstances.
Lower class students 1n this category are likely tc leave -
schocl at of’shortly éfter the legal age for leaving
school to enter the labor market or to join the ranks of
the unemployed, Unless thc schocl makes scecial‘prcvisions
in the cﬁrficulum, those who remain in'échool may probably
fall Aif the scﬁccl;s academ&c standards‘afe‘high. As -they
dfift along thej w;ll learn 1little and hbecome a nuisance
to the school sygtem as they drég_the median of the class
dcwn.k However when schools crovide cours&;in general,,
technical,_and Vocational subjects at a level which the
low ablility studenf_can assimilate 1nform§tion the;whole
of soclety will benefit from their continued school
attendance, Theyﬂma?yfhus be prepared to work at the

lower skilled tasks in businesses, industry, and agriculture,
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The provision of an adequate educational program may permit

then to become worthy and productive citizens.3

The Disabled Learner low Achiever

Another large body of underachievers actually may
contain many smaller segments ofasociety which have been
grouped together because of related educatioﬁalkbehavior.
An example of one of these is in a biogfaphical sketch
about a person who was for many years "lost in a forest
of words,” Althoush those closély associated with his
early childhood felt certain that he was intelligemt,

‘he was unable to succeed in school, Both numbers and words

" caused him t? exist in a state of complete frﬁstration.

He could observe the symbols but could not integrate

them into any sort of organized patterns, His major academic
success was 1h‘draw1ng: he could both sketch and paint and
he could also learn mechanical €k11ls. In his estimation
he mustlbe stupid because he could not learn the same way
other students learned, At age fifteen he was recommended
to be put into a class forvretarded youngsters, When his
paresits refused he bec;me a sch001 "push aut'mﬁithodt a
salable skili‘or abiiity to reéd. For SeVeralvyears

his native intelllgénée was employedkln coring with thé
situations this presented. He ultimately fouhd thr ough o

educational television that he could assimilate imaformation

38&11&1'. Warren R, and Charles, Don C., The Psychology

of Human Growth and Development, (New Yorkg Holt, R
- Winston, Inc., 15587, . - ' :hart.
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effectively via the auditory .channel, S5till more years
passed before he was able to learn énough about his
disability to accept himself as a worthy individual,
Since that time he has been in constant pursuit of know-
ledge., As of this June 1972 report he had made sﬁbstantial
progress toward a college degree, all through auditory
‘learning exclu51Ve1y;i He still does not read.39 |

Blucationally, does 1t make any differencé whether his
dlsabilityris called dyslexia, minimal cerebral dysfunction,
asymbolia; or some other exotic term? It seems the world 'of
education might well divorce 1tseif from physical terminology
and'bg concérnéd'excluSively'withAbehavior;-’Educétors
can do little abpﬁt”the physI§a15cause of the problem; but
a more éextensive ﬁndérsﬁanding-might lead to greater éc- |
ceptance of the potential of these studénts ahd'thérerore
increased opportunities for their remediation and ultimate
development. S | |

Extensive testing has shown that children may have
‘normal Vvision, hearing, intelligence and no detectable.
‘brain damage or other disorder,. Still they are frustrated
by school and unable to learn from the typical public school
curriculum, This condition ﬁay exist in varying degrees
and be exhibited in as many ways; but it is 1little understood,
It is thought by Dr. N. C, Kephart, Director of the Achieve-

ment Center for Children at Purdue University, to affect as

Psnith, Burt K,, "Free eo‘xgarn;

* American ‘
(June 1972, A Fducation,
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many as 15 to 20 per cent of all students, Other experts
say at least 10 per cent are affected but these are Just
rough guesses because only a small fraction have been
completely diagnosed, 4o
A conservative estimate would be that moderate and

severe disordera are found in about three out of one
hundred elementary school children, They come from all
socioeconomic groups throughout the world, (Smith, 1972
tells us that there are five or six”times‘as many boys as
there are girls thus affected. ) This group has generally
normal or superior 1ntelligence and nearly a majority of
- them have been behaV1ora1 problems since tnfency.uz

| Differen% persons haVe attributed causes to blological,
psychological, social or environmental conditiqnsyor,possibly
to e combination of these, Some speculate that there mey
have beenipre-ﬁatal. peri-natal, or post-natal insult to
fhe central nef;ous system. Regardless of the cause,‘the
coudition of non-learning exists in the classroom Although
the typical behaV1ora1 smnptans may disappear by twelve
years of age, there continues to be damage to the enotional
and self-image development during those critical years

between ages filve and twelve,

400016, Willtan, "Breaking the Hidden Barrier,® Parents
gggazine. (September 1972}, ' :

1

ith. B,-K‘-.,‘.QE| cit,

Volume IV, MNumber 9,
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In summary, the condition of "learning disability”
is generally attributéd to a child with adequate mental
ability, sensory processes, and emotional stability, He
has specific deficits in perceptual, integrative or
expressive processes which severely impair learning
efficiency., He will often have fallen at least two years
' behind 1nrsch001‘wdrk.§u~ He 1s also the student who will
‘arfive in high school through administrative promotions and
he held there by compulsorjAattendance laws or until he
can exhibit behavier which warrants his being eliminated

from the educational scene,

The Ugggtivated Low Achiever

Anothar oategory of low achievers is nresently expandlng
at an alarming rate. This is the group whofjust do not
see education as beihé réleVant to their lives, Tese &oung
‘people may be found in all socioeconomicvstfata andvih}all
abillity levels as measured by'f.Q. tests; :Some find their
scapegoat in the home, qthers'ih;an overall international
moral decay, and st111 others fail to relate edﬁcation«fo
potential vocatlonal success.' Secretary of I@bor J. D HOdgsan

says they may be suffering from almlessness and.frustration.

They are atudents who are comfronted by a wide'&nd bewlld- -
.exring array of potential choices.x waeVer they mayahave

~ entirely unrealistic views about;wpateit takes to succeed in

., p, 491,
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‘the occupations, They see 11tt1e prospect of real job training
in school and feel they aren't gping‘to be able to do much
after sdhool anyhow. Hodgson SayS'that as their frustration
level riéés there 1s‘a“corresponding decrease in motlvation,

It is easyvto drop but,of‘a system that seems to offér so

little or requires so much for what 1t does offer.us

Another point wh;chkshduld be considered before leaving

low motivation as a source of low achievement is that it

: ,couldlbe possible that it is not necessary for everyone to be
‘a high school graduate, . Tt may be difficult for educatars

to accept that tbeyfdp,no;;have the answers for all cases;'

. but it actuq;iy;may not“ﬁeﬁessehtlal to be a‘graduaterin '

. ordef to‘fihd occﬁpational or personal sﬁccess. Some low

',aohievlng students may be entirely self accenting and

. therefore see no need to strive for the sooial goal ot

school suecess.v Zhe need to achieve seems ta be rooted
~1n the individual’ s basic personality structure.~gWhen
vilou,acbievingvhehavior is found to be‘rewarding‘to,studénts
this 1s the trait whigh,they will value and perpetuate,
~whether or not our frame of reference see§ tpe,behqv10rq

a8 an acceptabie socigl'or educational goal,

Summary
Whatever the etliology, 1t seems likely that there will

oontimue to be low achieving students in schobi;. whether

Professional Service. SE4/72~73/p‘... (N
§;§§ince !ﬁslicatlcns 1972), , éw Yorks, Chranicle

6
Goebel, op, cit,, p, 205,



L2

we seé one who does 1little because he cannot do more or

one who does 1little because.he chooses, 1t appears that we
must continpe to serve the low achiever, There is a need to
divorce emotions from the problem, Parents and teachers
should act toward changing the contributing conditions
rather than belﬁg punitive tdward'the students, Acceptance
of the non-learner and attention to his development of

seif image, in his own right, may help to preVent’his
contimied alienation through efforts to force him into
some soclally approved mold;

Just as the "average® and "exceptional” students have
been aqcommo¢ated in thegcomprehensive curriculum, so should
there be programs provided whichjw111~be‘appropriate to the
interests and abilities of the underachiever, It may be
held that intensive effort should be directed toward
remediation in the early school years, This could include
training for seif"acceptance and understanding of the
student's handicap éﬁd.‘whenever posslble; training to o#ercome
the handicap, Until the time that 1t may betome possiblé
to train all handicaps which can be identified, curricular
provisions should be made which will cause the compulsory
education years to be a meaningfu1~exper1eﬁce for students,
As long as étudents with poor or no reading ability econtinue
to arrive in high school they deserve a progran which will
prepare them-realisticall&<for'lifé with their limitatioms,
regﬁr@less of whether it 1s a result of maiginal intellectﬁal‘

capacity or an ineffective input channel for learning,



CHAPTER IV
REPCRT OF FIELD EXPERIENCE

- Grouping Practices at Bast Richland Hjgh School

Beyond the intra-class grouping which one may expect to
find in a class that is not totally.homogegeous. there is
a provision for some ability isolation but only in a Very
broad form of course~seléctian.‘

.Entering freshmen may choose from either general
mathematics‘ef algebra, Advisement in this selection is
based on scores attained on achievement tests, algebra -
aptitude tests, and the eighth grade teachers recommendationm.
More advancedlyath courses are available to students in . .
subsequent ye;rs which contemporary writers describe as a
form of ability grouping; however participation in these
courses is essentially voluntary with excéption«of edvisemeht
in accordance with the~3tudeht’s expressed educational'éocls.

Another ability selection occurswin‘English{ All
graduates are required to successfully complete three years
in this eurriculum arearwith the freshmen and éophomare
courses being coﬁmonrtq,almoét'gllkof'the students.—;The

third year of EnglishvtscdividedeintQ'a colicge-preparatdry,'“
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and a non-college approach, Participation in either eﬁﬁrQC;
is optional with advisement, Again there is a voluntary
senior level course offered whAich presumes prior success

- in the eleventh gréde collegevprcbaratory'program; Students
in the non-college course are not prevented from pursuing
the twelfth grade course but it is assumed that they willl .
experlence difficulty unless.they are highly motivatpd and
have dane well in the eleventh grade.

Other required courses are essentially common to all
students, The elective courses are considered open to all
applicants with exception of foreign languages, There it B
is presumed, based on prior experience, that students who
were low achievers in eighth grade language arts or in
high school English will have a reduced potentlal for success,
Again, they are not provcnted from attempting the foreign
languages, but they are advised according to the anticipaticn.

An exceptlcn to the toregoing exists in that there 1is
a speclal education track prcvided in all the requlred
courses areas, Placement in that curriculum is based on
identification by a school psychologist as educable mentally
handicappod In practlce this course assignment 1s madc
omly when the parents or guardians of the student concur
with the decision that 1s most appropriate for thc student,

! With few exceptions these arrangements make sultable
cﬁrdvislan tdr the larse body of ,average 1earners’ cnd both
the upper and lower extremes of ability., It does not appear
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to appropriately accommodate the low achiever who by vlrtue“
of his individual characteristics did not seem to belong to
the E.M.H, class but who still did not find success in the
standard cﬁrricular‘offerings. This category includes

those persons having less than average intellectual capacity
but more than can be accepted in the special education
program, It also oontains the students who achieve low or.
failiﬁg grades even though their intelligence 1s measured

as average or better. This type of student was described’

in the preceding chapter as being a handicapped learner for
‘such reasons as learning disability of‘inédequate motivation.
It may be assumed that this group of students would furnish
a large poréaon of,the'school*dropoufApopulation'uﬁleia adequate

provisions aréiﬁédeifor their educétiang o

gggg;_ggg_ngg_rﬂasis ror Special “1asses

At any pofnt in the educatiom of young paople 1t may be

aaaumed that the main concern or the schools is to see that

- the students dOVelop the skills that will enable then to
‘transfer what they -learn to ?real life. Regardlesa of the
nature of the skill.‘whether 1t be mathematical. Ehglish
aocial graces. or technical oompetencies the goal remalns the
same.’ That 1arthnt a person who 1s unable to perform a 8skill
essential to his sdopted 11re style at an acceptable level

In
‘or oompetency shauld be 1nstructed 1n order to do so.

47Roberts, op, cit., p, 208,
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This presumption seems applicable to,any‘elisible member
of the public school population wherever they fall in the
full spectfum,of learning abilities or disabilitig:.. |
A recent court case which expands the principle of the
vannsyivaniaaright-to-education case deals specifically
with exseptional studsnfs. The terminology in the decisions

1)

rendered in the Mills vs, Board of Bducation of the District
of Columbia could have far reaching effects on the total -

educational picture in the United Statés. It was held that
.mentally, physically and/or emotionally handicapped children
have a comstitutional right to a publlc education. Part of
the commentary dealt with financial potential not being an
 adequate reéhon for fallure to provide an "appropriate”
educational mrogram, Further statements were concerned with‘,
mandated schodl aitendance, That.is, requiring paretts to’
cause children to attend school under pain of~or1miﬁa1 !
penalities pre;hppoaes that an educational opportunity will
be made avallable %o\the children, A summery of an§ of the
specific rlndingé was--"That the District of Columbis shall
provide to each child of school age a free and suitable
publiely supported education regardless of the degree of
the ohild‘'s mental, physical or emotional disability or
impairment, msufficient resources may not be a basis far
_exolusion,” Although this case was brought on behalf of a
 ¢1§aaf9t exseptional students, the Judgement appears to be
open for interpretation to include all students, Since 1t



1s a constitutional holding it was felt to have stromger
precedental value than related cases, 48

Nothing in the report quoted in the preceding paragraph
established limitations on the degree of speoial needs or
identification procedures to be employed in establishment of
categories, Thus it appears that application of the edict
hay become a matter of local interpretation so long as it is
not tried via legal procedures, It may be assumed that ap-
propriate education may be héld‘to belong to any individual,
or more practicaliy. to any identifiable group of individuals
having peculiar educational needs.' Surely this would include
the group oflstudents suggested Enithe preceding chHapter |
- who do not learn in average abllity classes and who do not
qualify for special educatlon because of "measuréd"‘ intéllectjual
capacity béydnd that accepted for Such‘assiénment; =

An_On Goink Provision for Low Achlevers

A curriqulum segment similar to this one is hrebenplx

undergoing study in the Wilkes-Barre; Pennsylvania-bigh'
schools, They called it an achlevement class for undqf
achlevers, The expressed purpose of the class ﬁas«tq help

the students who were not adequately served in other curricular

“Mental Retarﬂation and the Iaw, A Report on Status
of Current Court Cases,” prepared by Paul Friedman, Pellow
‘Center for Laws and Social Policy and Staff Attorney, National
Couneéil on the Rights of the Mentally Impaired for the
Office of Mental Retardaticn Coordination, October 1, 1972
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programs to graduate with the skills and training needed to
msde a good adjustment to the world of work and to enablc
them to make a significant contribution to soclety,
Initiated in 1970, it was to ralse achlievement levels and-
reduce the dropout rate by providihgs a curriculum tailored
to the needs of underachlevers; intensive counseling for

academic, vocational, and personal guidance; and inserVice

training for teachers in handling special problems

Assignment was made through a complex crocess of teacher s

and counselor observations in conjunction with a thorcugh o
review of each cumulative record. - Only those students with
parentel consent were accepted in the class because it was
assuned that‘&uch~of the educational experience must be
enhanced by a positiva hcme environment, - It is presently:
being expanded from 1ts initiation in the tenth grade
downward to include grades seven to nine and upward toward
graduation. i \

The curriculum is designed to focus on student strengths,
to be flexible enough to accommodate individual differenoes,
and to be relevant to students"present and future needs.

It stresses devalcpment of practical communicative‘ and
mathmetical skills in the tenth and lower grades. ‘Job
crientation is emphasized in the eleventh grade culminating
1in ”hands on" work experience in the twelfth grade. A low

student counselor ratio enables the counselor to maintain
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almost constant contact with the student in all phases of
his individual program, both in school and on the Jon

The educational program of each student may be modified as
quickly as 1t'is‘rec63nized that his needs are not-fully
served, | _
| Strong community support has been given, Behavioral
objectives have been established and are continuously~rev1ewed{
In summary, this approach appears to be a student and

comﬁunity centered attempt to provide‘“approprlate“ educetion.
There was no evidence given of theidegree*of 1mprovementfbut
in a group of twenty-five potential dropouts.“twentyafour,‘
'were‘;etained in school aftef,the<f1rst year of operation;
theweduoatioﬁal stagelin“theitwliﬁes dquring which the students

, y
.reached the legal age which permitted them to leave school, 9

Rationale for General Studies

7 Ihere are -few precedents from which to draw a direct :
"exaMDle when it is aoplied to a localized situation.' The
idealism quoted earlier 1n this paper may be used as a |
( point from which to deviate toward practioallty. Comsnius'
‘.expressed deslre for un1Versal education can be the spring-
i board which launches the search for a slice of curriculum to
'1 meet the needs of another group of the total populatlom.
the decislon whether or not to 1solate students 1nto a
"track"or othar type of student group should be made ror
,utlllty rather than exbediency. Even though thap may be a
labeling effect, as the theorists tell us, 1ts negative:

9Saunders. R, Harold, ”The Counselor s Role in a
Program for Under-Achievers,” The Guidance Clinic. Aprll 1973.
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may be of less strength than the positiva whioh'm§y~darIVef;
Vfrbm the change, especially if it rgsults in dropout,ggdyeaﬁidn.‘
Furthermore, if the contemporary books and Journals_&ta e
thoroughly reviewed with regard to student grouping it is
found that the vegcal soclety has reached no conclualve, 
staﬁoe. Amid the ensuing confusion the administratcrs of
a local school. system are asked to pravide "appropriate .
education. '

One of the first questions to develop is,. how much of
the before quoted labeling can be conclusively laid at the ,‘
Adoar of the uchools? Also, what 1s the effect of the groan
‘society 1n building the ehild into any persent state? Hhut
Ahﬂs the home ahd sibling relationship oontributed? ngurdless
of whether the ncn-learners are in a snecial grcup or not,'
will the other students not know about their inability?
Should there be more attentian to teaching ‘tolerance to the
entire school population? It 1s the opinion of this urlter
that too much has already been said with 1nsuffieiant
raundation. ‘None or tho reports read as. baekground rar
this study clnimed to 1solate student grouping from 1ts
social aapecta. Bathar they a11 took grouping out of ita
social cantext and tn.&ed it as an educational variablel
"excluarvely. It 1s argued that formal educafion 13 anly one
or the mauy variables which develop the learners' paraonality
and that whqn it 13 philosophically founded in fhe tctal
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context it may be one of the better methods of treating one
of soclety's 11s, Like all others, it 1s just an opiniom,
The responsibility for decision continues to be incumbent
upon the local school administration to devise a locally
effective plan of attabk in the struggle to provide optimum
educational benefité'té ali: ’?erhaps the faiiiblliat
thearies of education for analysia of error could prGV1da

a more applicable preparation of all students for the

"real llfe.

;gtreductian of General Studies
Accordingly the writer extends admiration to an educatienal

systen which - 1s willing to eXperlment uith rinding an improved
method of caring for its less fortunate clients. Bayend the
grouping previously reported, the Bast Richland High 80h001
also has a "General Studies“ (GS) curriculum According to '
informatim received from the prmcipal 1t was established
for the types of students described as low achieVera. Its
purpose was to provlde hands on”® experience 1n a laboratory
setting wherever poasible. It was planned that the olnnsca |
‘should be smaII; the number ultimately declded upon was
flfteen._ This was to permit extensive individualizatlon in
eaoh of the subject areas, Those subject areas were threo
yoars of English, one year‘each of mathematics. biblogy.
Werd and American History, and a semester each of sooial and

physical sciences, Thus all the required courses were to be

presented in a manner which it was hoped would provide
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sultable learning experiences for the low achiever.  Optional
courses were to be selected from the total curricul@? menu
in a comprehensive arrangement which included business;ﬁg

agricultural, trade and industrial, home economics, ets:;

Study of East Richland General Studles Students
| The purpose of the following study was to learn more
about the characteristics of the General Studies student and
to examine the possibility of a prediction in the elementary
grades of which students may become candidates for the General
Studies classes, Data used 1n th1s study was_tékeﬁ from the
existing standardized testing program, | |

‘fﬁ _Seiection Method =

Students are selected 1nto the General Studies program
much the same as in the,w11kes;Barre'Aqhievement class,
Guldance perscnnel study the cumulat1Ve record of each student
entering ninth grade for low scores on achievement tests.
Alsb, the eighth grade teachers are asked to Judge the :
students according to a scale which 1s attached as Appendix A,
Scores on an algebra progn031s test are also cansidered in
&heVmathenatics area, Average achievement for early eighth
graders on the California thie#ement Tests in the East |
-Bibhland District varies somewhat abo#euan obtained grade
placement ofvﬁ.é, The method of evaluation is attached as
Appendix B, | L
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Space and phllosophy dictate that not more than
thirty students be selected into the General Studies
program, | Accordingly, after each student has been
‘quantified in this procedure the selection is made of those
who appear by least number o6f pdints to need this class more:
than the others in the student body, Thls results in the '
nomination of approximately.ten per .cent of the entering
ninth graders to the special class, Thereafter, all such
students are counsaled 1in the registration process con-
cerning their course selection. None are forced 1nto'the‘
General Studies program and thus far it has been possible
 to obtain both student and ﬁarental concurrence éfter”h '
thorough explanation of its purpose,

Students may be in one or more areas of General Studies
depending upon their unique needs, For example they may
have onxy'Generg} Studies English and be in all ether |
‘regular classes, Théy may be in all General Studies classes
for required subjects, After entry 1nto the General Studies
traok‘a,stuqent nay chgnge into regular classes if acceptable
progress is achleved.’.Fo? exampie they mayicoiplete Genéral
Stgdieé English I during thelr freéhman year‘apd then
changg.iﬁfovregulgr’English 1 for thetr sophomore jear,
Aithqugh these aré bpph rreShﬁanwcburges‘it is counted‘as

- two of the thréé reguired courges in communications, It
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is alsoipossible at anytime during the year for a studenf

in the regular classes to move into General Studles if he

’1s subseqﬁentiy 1dentified to have that need and'spndelis
available in the special class,

| Until this time there was no documented study of the
students, 1In efforts to géin more understand1n34of them and
attempts to predict future need for the pfogram; 1t'w£s
decided to individually study each student presently emrolled
in both the f¢nth and tenth grade comuunications classes,
The number of cases will vary for this study because some of
the oumnlatiﬁe folders did not contaln complete test histories,
WherQVer‘tést data deficlencies were found, that case was |
eliminated Por that phase of the Investigation, The data
reported includes both ninth and.tgnth grade students in

each category because there was ﬁot enough in either class

to give a good statistical review,

Desigv of Study

In order to consider each student 1nd1v1dua11y 1n
respect to achlevement it was decided to convert data to a
learning quotient Tbsts used were the ,alifornia Achieveﬁent
test which is edministercd anmally 1n October to 511
vstudents 1n\grades two through eight along with their 1n£elligehee
‘teats. These are the . Otis aloha given in March of the first -
grade and the Otis beta in March of the fourth and eighth

grades.
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The learning quotient was taken from Johnsonvand
Myklebust in their writing on learning disabilitlies, They
proposed use of a'ratio of educational age to mental age.
The educational age was taken from the achlevement test
~ obtailned grade placement plus five years, (e.g.s grade
placement of 2.3 eguals educatlonal age 7 3)5 That .
formula was later expanded by Myklebust to. take 1ntc account
the experience learning.cutslde of school and also to
1nc1ude more accurate information on students who may have
"been over. ase in grade. ~ He then exnressed the ratio as
educational age divided by half the sum of mental and
chronological ages. - In algebraic statement this becomes

LearningaQuotient (L,Q) = Educational Age (E. A.) B2

Mental Age + Chronoloslcal Age
(MA, §+CM

‘According tc Johnson and rvm«:lebust each person should achieVe
at least 90 per cent of his potential ir there were no dis-
abling factors, They determined less than 90 per cent in *
either of reading, language, spelling, or arithmetie to -
indicate a specific disability in that area.52 In each case

they suggested deseriptive terms which did not appear to

0 .
> Jomson, Doris J, and Myklebust, Helmar R,, nin ,
1sabllities BEducational Principles and Practices. w
garE:- Grune and Stratton, 19677,

51Myklebust. Helmar R,, Progress in learning Disabilities,
Volume I,}Chapter I, (New Yorks Grune and Stratton.,1970)

2
John!cm and Myklebust, g.c



this writer to be educationally prescriptive, but it did
provide an acceptable method for identification of special
needs, |
Fducational irrelevance of intelligence as measured
by I.Q. tests 1s suggested in the following data. Table I
reports the variations in intelligence quotients of General
Studies studenté. ’Tb be recorded as a change, there muét
have béenAat léaszTiVé'pointé difference, Lines showing a

net decrease are indicated with an asterisk,
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. TABLIE 1

INTRA-~ PE‘.RSONAL COMPARISON OF INTELLIGENCE MEASUREMENTS
TAKEN FROM CUMULATIVE RECORDS OF THE 1972-1973 GENERAL
STUDIES STUDENTS AT EAST RICHLAND HIGH SCHOOL

Grade 4 Grade 8 |
with respect to with respect to Number
Grade 2 Grade 4
own down 7
~down e ; up 1
Town o ‘ same 11
up | up 0
- up _ down —3
up l same R 3K
co ) ~ same 3
i Same v ' Y R [
*Sane - ' ~—down — 5
Noﬁesz

A change in either direction represents a difference of
at least ;gge points, * Thus a change of plus‘andumgnus,:unr“
would be counted the same, Also-a change of minus four in

. the fourth grade with respect to second grade and a similar
1088 between fourth grade and eighth grade would be counted
as no change, Of further significance is the fact that the
first, third and last’' llhes are net dowhward scores which
included twenty-three cases out of the thirty-nine in which
all three test scores were available. e

o It may be assumed that a relationship eould be found
between reading disability and decline in measured intelligence,

: (Test Instruments used were the Otis alpha -and Otis beta
 Imtelligence tests) | |
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"‘ABLE 2

RANGES OF II\’JRA-PERSOI\AL DIFFERENCE IN INTELLIGENCE
QUOTIENTS OF EAST RICHLAND HIGH SCHCOL 1972-1973
SENERAL STUDISS STUDENTS AS MEASURED IN. THE.
SECOND, FOURTH, AND EIGHTH GRADES

Range | o Number
o | s
6-10 8
11-15 9

20 = Sub-total

16-20 .8
21-25 6
- 26-30 3.

31-35 1‘

36-40 1
15 = Sub-total
39 = Total

Notes s

It may be noticed in TABLE 2 that 48,7 per cent of
these students measured 16 or more I.Q. points difference
in thelr three tests, "his is equal to at least one standard
deviation on these tests, Thus the educational relevance
of the intelligence test may be questioned, esvecially

1f there is doubt about the reading ability of the 1nd1v1dua1
student,

(Test data were taken from the Otis alpha and beta
Intelligence tests, )



TABLE 3

INTELLIGENCE QUOTIENT DISTRIBUTION OF EAST
RICHLAND HIGH SCHOOL GENERAL STUDIES CLASSES

. 197221973 P
Qiﬁtfigigﬁﬁﬁge | zggmsﬁﬁde "uthmG§Zde ,afﬁ”ciide
131-135 o 1 0 0
126-130 0 0o 0
121-125 2 0 0
116-120 3 0 0
111-115 1 0 0
106-110 T N 2 1
- 101-105 7 i 3 2
96-100 . 9 13 b
91-95 6 18 10
86-90 3 8 9
81-85 | 2 1 13
76-80 .k 2 4
71-75 1 0
66-70 1 0 0
Total | T Cwp 49
Mean e8| 9%,2 87.5
Notess | |

Data was taken from the student cumulative files, Measurement
instruments were the Otis alpha Intelligence Test in the second grade
and the Otis beta Intelligence test in the fourth and eighth grades,
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It may be noted that there was a continuous decrease
in the mean intelligence quotient, Also the upper ranges
decreased ﬁy five intervals and thé lower range became one
range mofe narrow, Thus it apﬁears that the group became
more homogeneous with respect to intelligence as measured
on the Otis alpha in grade two and the Otis beta in grades
four and eight, The degree to which this may be attributed
to a comparative loss in reading ability may only be assumed,
It 1s noted that the beta test requires increasing read ing
ability qu averége performance ﬁhen compared to the alpha
instrument, Therefore it may be surmised that the decrease

in intelligence may be more apparent than real,.
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TABLE &4

SPECIFIC LEARNING DISABILITIES OF EAST RICHLAND
HIGH SCHOOL GENERAL STUDIES STUDENTS v
1972-1973 ACCORDING TO LEARNING
QUOTIENTS PROPOSED BY JOHNSON
_ AND MYKLEBUST

Curriculumi o - , —— o ———————
Area 2 or 3 Years 1 Year ; ~Area Totals

uber’ 71 of total Number % of total - Tumber % of total
Reading | 31 60,8 16 3140 s 92
Arithmetic 19 37.2 ﬂ 18 35,3 37 S 72,6
Languace o 19 - 37.2 | 22~ 43,1 - b1 - 80,4
Spelling ol 47,1 1 35,3 } k2 82,6
Notes:

Learning quotients were calculated by the equations :

-

LQ.—EA

A, + C,A,
2

Mental Age
Chronological Age

=
O
nn

Tlearning Quotient M,
Zducational Age C,

fhn
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There were a total of 51vcases considered in the

above date.} In some cases test results were not available

in one or more of the curricular areas reported, Therefore
1€ mnay be assumed that a greater number of disabilities

would have been detected if complete data were avallable,

It may be neted that over 70 per cent of the total population
studled was deficient in at least one of the four curriculum
mareeS.' Furthef, only one of the cases studied did not

‘have an indicated 1earning disability in at least one area,

e of the major objectives of the study was to find

a method of identification of future;General Studies students
as early as possible during the elementary school years.

From that point it might thereafter become possible to develop
remediation practices which could reduce the requirement

-for these speclal courses, After the scores of each student
were converted to learning quotients via the fevised
ﬁyklebust method, a correlation'stud& was done which com-
yﬁared each student on three sets of data in each of the
curricular ereas. They were quotients of the second and
eighth grades; quotients of the second and fourth grades; and
quotients of the fourth and eighth grades, The correlation
formula below was taken from Garrett's text- -Elementary

by

53
Statistics,’

P - — Czi C%?L

O’ o
t
53,

Garrett, Henry E., Elementary Statistics. (New York:
Inmgmans, Green, and Company. 1956), : '
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TABLE 5

' CORRELATION OF LEARNING QUOTIENTS FOR GENERAL STUDIES
~ STUDENTS IN EAST RICHLAND HIGH SCHOOL 1972-1973

Reading | 035 | 38 | 0,05 3 0.3 | o
language -0.40 | 37 . o022 | 40 0,20 s
Spelling ' 0,16 36 | -0,01 o 38 - 0.32 | 45
Arithmetic ~0.02 | 36 T - 0,06 36 | oos7 | s
Notes s

- Achievement and intelligence test data were converted to learning quotients in accordance
with the Wklebusf equation:

L.Q. = E,A,

M.,A, + C ,A

The rurose of that’ computation was to mcorporate 1nd1v1dua1 1ntellisenoe and &chuvement test
results into a single piece of information for each student ror each year being studied,
Correlations were in accordance with the equations :

‘Y’z‘z"&‘%‘—- CK%

o1 Q




Discussion of Correlation Data

A test of significance of the correlation data was
performed in accordance with Garrett's test, Explanation
of the process may be found on page 152 of that publication,

Specifically noted was the indication that the anly
significant positive correlation between grades two and
"eight was in reading in which the level of ccnf1d6n004§38 greater
than ,05, In this data there was a negative correlatiah
in language with confidence greater than the ,05 level of
significance, BPétween grades two and four there were no
correlations of sufficlient significance to be considered:
indicative, | ' |

‘thievgment'in the eighth grade may be predicted from
fourth grade data in three curricular areas with assurance,
' Béth reading“and’arithmetic may be accepted at the ,01 level
“of significance and spelling was significant at tha ,05 :
level of canrtdenée. - There was alsc'é positive correlation
in language but it was insufficlent for prediction,.

 The foregoing was taken as an indication that academic

habits were not fully‘fqrmed in grade two because of the
.miqcanclu31Ve evidence betweenwgrades two to four and two

to eight, - vathis is accepted 1t may also be asaumed that

%Em o9 P 1520
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the correlation data between grades four to eight indicates
that the future learning patterns of this studént population
'were formed by grade four, Thus an achlevement screening
study of all students in grade four might be expected to'
identify potential candidates for elther remediation ar
future General Studies classes, This does not in any way
suggest that it might not be bosslﬁle to identify them even
earlier than in the fourth grade. From this it may be
extrapolated that remediation efforts should be concentrated
in the lower elementary years,

Discuséioﬁ with the high school principal, director of
guildance, and teachers of General Studies classes reveals |
that there is'no general agreemeht‘on philosophy and
objectives for thé classes, An impfession'ls that all
concerned felt personal associationiwith the program and
were gemuinely {yteresto@. Howevaf. a critidism‘may be
rendered that the General Studles students were seen as
being difficult to teach, Expectations of the teéchers
seemed to be founded in the low mental ability group
rather than in the full Spectrum bf intelligence which
actually was measﬁrod.' The course content related closely
to that presented tp average a¢h1évers but decreased in
‘difficulty. As nearly‘asythié'wtiter could determine the
methods of teaching were also simiiar tb thoée empiuyed

in regular classes, rather phan being dirégted also at the
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needs of the disabled learner and the socially maladjusted
students which appear to comprise a substantial portiom of

the class,



CHAPTER v

SUMMARY AND DISCUSSION

Throughout the‘history of American'pﬁbllc education
there has been the ideal of mass edﬁcation. Especlally
since World War II there has been 1ncreased»cfiticism of
the schools both in method of instruction and currioulum
content, Perhaps the most acceptabievof all the'argﬁmeﬁts
is that eduoaflon falls to keep pace with soclal change.
Attempts to place blame for this have done 1ittle to sctually
iinétigate e more rapid responseft6 soc1a1 pressures,
| Ideaiists tellfhcwzif should be from one perspective,
Reallsts suggest a pradtidal appllc&tioh of theliéeals.'
In most cases it appears that the pﬁblished commentary
continues to present a generalization which can omly be
a gulde to the ultimate practice of aﬁ'operating schbol.
Noﬁhing seems to serve local practice more than an approech
to an identified meed which has built into it an evaluatiom
of the end product, in this oasé the student whbvleavea the
school to enter his role as»gzﬁontributlﬁg member of}our
‘soclety, Continuous study of a schoolgbystem;should-hrovide
anﬁiﬁﬁgéatar or‘directidﬁ'(qr change. It.méy be aééeptﬁd that

schooi&,a:e created by«sociétyftogéerve~8bcial needs, It
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nmzy also be takeﬁ thét since sodial relationships seem to
'be}in anbe§olutionary pfdcess of éomevsdrt,‘SChools should
also be evélving tq”a*more complete service to their clients,
| Ghether we "gfoup" students of:nét appears tb Ee a
matter of cholce when locai needs are éonsidered bécause
“the reporfs of researdh do not cqnclusiveiy réjeét‘any
one pattern, VOntress;argués that when human groups exist
separately they will in time develop habits, persbnalitieé,
perceptions,.valueé, and norms whi¢h,guide'théir behavioff
They become culturally different. It should be accepted
that American citizens afe:separate and unequal; however
there should be nothing to exclude them from beconing
whatever they are»capéblevof éndiwilling'to do insofar‘as
it does not infringe upon bfhers.ss . It is Suggested*that
thu crouping practices at East Richland High‘School do not
create separafe cultﬁre; rather, they tend to‘draw back
those persons who may havé been excluded due to personal |
or social deficits, A statistic reported in_this‘sfudy was
that schools fail in one ouﬁ of four cases to provide
adequate education, :School dropouts ére eSSentialiy
excludedvfrom their peer group for a large part of their

day. The dropout rate from East Richland High School is

less than 1 per cent, According to reasons given by students

55Vontress, Clemmont E;; "Counseling: Racial and

Ztanic Factors, " G | ing
COmgéﬁy?a%§$§7: Focus on .u1Qance, (Iovg Pub11§hing
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for leaving that school almost all of them re-enroll in
another school, ”herefore it 1is assumed that the total
curriculum and administrative arrangement do contribute
to pulling the various social classes of the community
back into the educational picture. It is accepted that‘
there will be sub-grouping within the student body Just
as with any other concentrationvof people.’ ™ spite‘of’

the subordinate associations; the gross relationship)of

age mateskcontinues. Young neople do remain in school and

the school continues to serve as a socia*izing agency.v
srouping by academic ability and student desires is
practiced to some extent in the East Richland High - School
Little effort is made to force students into a specific
program but there is attention to providing for individual

differences. ne may assume that indiv1dual Drograms are

.at 1east implied. if not mandated. by recent court actions

dealing with ”apbropriate educational programs, It is
thought that in the near future school districts will be
required to provide a more nearly adequate curriculum so
~that none are left out of the educational picture Hecent

directives from the Office of the Superintendent of Public

-J-%"( o

Instruction in Illinois may be interpreted as 1ay1ng this ey

responsibility on local education administra*ors. Compliance”

may become one of the elements of recognition of schools by

that office.
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Wilkes Barre, Pennsylvania is attempting to meet thé
needs of low achieving students, Although there are_dUVious
differences between their program and the General Studies
curriculum in Olney, they might assume a similar philosophy.

" In both cases 1t seems the purpose is to hald students in |
school until they are graduated from high school or as‘lahg
as they may find improved chances for benefit from fﬁrther
education, Regardless of whether of'not there 1s a form of
social isolation, there seems to be distinct advantageé"ln
permitting young people to pursue an educational program
from #hich they may anticipate both immedilate success and
transfer to an effective adult 1ife, It is believed that
neither advanﬁage'naf disadvantage has been donclusiveiy
established with respect to administrative grouping practices.

The General Studies student in the East Richland High

" S¢hool may be brgadly categorized as one who is functioning
at a 1low academic rate. Thereafter they could be separated

vin a miltitude of need areas, Maintiaining the General '

Studies classes in the same required curricular pattern as
all other students may reduce feelings of ostracism, .

- Diligent attention is aimed at selecting those who will

. derive greatest benefit from the special classes. Unique

needs;of.eaéh’studentAmay dictate only ohe'or more courses

in the Genérwi*Studies pattern,



n
Individual analysis in thls study is done by ustag:a:
learning quotient, Variability of intelligence quotients
suggests that it may not be a completely valid predictor of
special needs; but it may still be ﬁsed as one of the |
1nd1cat1ng factors when it is converted into its chronological
and-mcntal age elements, The mean infel;igence for\Generai
Studles students is shown to decrease for these studeﬁts
at each subsequent measuremént. (See Table 3, page 59) .
- However, specific 1angcage disabilities may,be;susoectggfﬂ
of oontribuflng mgch to this aﬁparent loss of 1ntellectualﬁ
capacity, Correlation studies suggest that 1t may be
possible to i1dentify General Studies qualified students at
least qs‘eariy\as the fourth grade with4present data,
zThe‘New'York dropout_characteristics listed on pages .
12,.23, and 1A of this papér could be directly pertinent to
these students unless they.are regularly presentedkcituqtions
in which they may experlence success, Typical cumulative
rocords.of elementary grades indicate low or falling achieve-
ments, Frequently there. 1s a notation of administrative
promotion,"” When they arr1Ve in high school they may be
at least. one year over. age . in grade. An anpropriate ’
educational philosophy and program has. at times provided
these students nith feelings of adequacy and succesa in
.pursuit of learning, A typical comment from these students
‘relates to their rirst year in General Studies subjects

being the firstwame they the felt good about being in

school.
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The statistics of this study suggest that remediation
practices should be instituted in the first four sradgs‘of i
elementary school, Hopefﬁlly this would relieve the noe@w
for some of the General Studies classes at the high school.
But, until such times that the elementary’schools may be
able to alleviate learnihg problfms. especially reading,
or until promotion practices change, it may be‘assumed'th;t
continuous promotion will each year bring students into the
high school who are défloient in learning skills, Therefore,
in order to prgvent'the complete frusttation ofdlowlgchievers..
they should at least partially be removed from the unfair
compet;tlon pf régﬁlat éiasses.
u Accordingly it 1is recommended that General Studies '
subjects be critically aprraised, founded on detalled
objectives, and retained in the curriculum until a bettér
system may be dgV1sed. Sinée there 1is AAprebonderence of
low ability in feading among the General Studies students
1f éeems desirable that educational methods be genérally
applied in the General Studies courses which are 1ess‘
relliant on reading as a primary source of learningkinput.

Consideration might also be given to the addition of
courses dealing with manual skills de#elqpment in the
vocational departments which presently require average
‘reading ability for success, |

A further recommendation is that there should be

further study with the intent of developing a better
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3

procedure for identification of students having special
educational needs, It is felt that a group screening
examination should be}administeréd during or shortly after

the second grade to ldentify all students exhibiting learning

deficienclies at that time, Possibly there should be repetition

of the screening in third and fourth grades to assure a
. more complete listing of speclial needs.

Another alternative to be consideredicould be aéceptance
of a philosophy that there are eoﬁe studenfé who shéuld not
become high school graduates. ~This program attempts to
'serVe approximately 10 per cent of the student body. Can
we accept responsibllity for that great a loss of trained

persons?
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APPENDIX A

TO: EIGHTH GRADE TEACMERS OF EAST RICHLAND SCHOOL DISTRICT #1
FROM: MR. AHLFIELD, DISTRICT GUIDANCE

The elghth grade teacher 1s considered one of the most
valuable sources of information relevant to more cémplete
uhderstanding of a student as he comes into high school.
Many facfors. such as achievement and aptitude test scorés
along vith cumlative teacher gfades. are considered con-
currently wifh the student's expressed desires in helping
him to find an appropriate point to enter the ninth grade
curriculum; however, none of these reveal the vast changes in
personality whibh result froﬁ the ma turation he experiences
as he passes thféﬁgh thé'vitally imporfant eighth grade,
EVen the grades based‘on a?ademic achlevenment, ﬁwarded by
the teacher in that year, cannot be a completely true
reflection of the student because of the many changing
influences on his life during the period.

Your observations of dally conduct can contribute
much to the total student picture which 1s not available
from any bther soufcef therefore, you are requested to
- perform a mental review of each of your eighth graders and

place them somewhere in the range from one through

four, The following guide 1s provided to aid you in that
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consideration, Of course no student will fit all the
comments assoimted with either of the numbers, but possibly
you can select one which is most nearly descriptive in

each case, Please record a number in the appropriafé teacher
recommendation column for each student listed on the attached
forms, | | |

(Note: When this letter was sent to the teachers there were

rosters of each of their class sections attached which had
columns for each curricular area evaluation,)
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STUDENT ANALISIS SYSTEM FOR PLACEMENT IN HIGH S"HOOL LEVELS

Please make these judgments entlrely ivdependent of the
standardized tests.
I, MATH -

1. Undoubtedly capable of performing satisfactorily:
in algebra, This student can think symbolically
and has good command of the.fundamental math
processes, Usually displays good work habits,

2, Probably capable of performing satisfactorily in
algebra, Has good command of the fundamental
processes and has shown average or better progress
in eighth grade math to this date, May have
shown deficiencies at -times but in the teacher's
"best estimate of ability, this student is probably
able to achieve at least minimally acceptable success
in algebra. ,

3. This student nould be expected to have considerable
difficulty in algebra, May have deficiencies in
applying the fundamental math processes, Would
probably have difficulty in transposing from literal -
to real number ‘systems, Would benefit from a review
of arithmetic fundamentals applied to practical
situations, An introduction to algebra and informal
geometry could prepare this student for entry iato
an algebra course.

L, This student needs an extensive review of fundamental
processes, Seems to learn most when exposed to
concrete situations, Can achieve minimally when
subject matter is presented in relationship to
practical situations within the probable experience
range of the student. Needs help in developing
logical thought processes,



II, Social Studies, Science, and English

1.

This student reads well and is able to extract the
primary information from written matter pertaining
to this portion of the curriculum with 1little
difficulty., BEmploys good work habits and 1s able to
assimilate information from various sources into

a unified body of knowledge, Has made good pro-
gress in the eighth grade course thus far, Could
be expected to succeed in most demanding freshman
courses in this subject

In most circumstances, this student displays‘gbod
habits in class, Is well adjusted to his age
group and performs as good as or better than the

~average student in this level of study, May have

shown deficiencies at various times but in the

~teacher's best estimate this student is able to

- perform satisfactorily in an academic area which

3,

pPlaces reasonable intellectual demands on his age
and experience group, Reading abllity seems adequate
for ths age group, ' N o

This. student 18 able to achieve at least minimally
accéptable progress in this subject areas, but seems
to have to work harder than the average student in
order to do so., Might possibly be a gslow or in-
effective reader and does not always display good

. command of grammar, Soclal ad jJustment is usually

adequate for this age group.

This student would probably benefit more from this
subject area if he had the advantage of a specialized
course. in: reading and grammar designed to improve

' _his vooabulary, comprehension, and reading speed,

Progress in the eighth grade program to date has

‘shown deficiencies which might be expected to be
present in Ainth grade work also, Seems to be

intellectually incapable of performing at the average

.rate of his peer group in this subject



APPENDIX B

GENERAL STUDIES PLACEMENT
1972-1973

1. All persons initially screened for assignment to
general studies classes or who asked for the classes them-
selves will be thoroughly studied on the baslis of test
scores and teacher recommendations.

a. In the mathematics area both math reasonlng and
math fundamentals scores will be converted to a point value
in accordance with the scale below and considered along with
" teacher's recommendation,

. b, The language area 1is the basis for placement

in English classes, Due to the heavy emphasis on the
mechanics of English by the test publishérs it was decided to
- use the composite language score so that 1t would also give
some recognition to spelling abilitles, Scaled scores also
are taken from the table below. The teacher recommendation
also i8 considred in assignming total points,

¢, Reading comprehension and vocabulary portions
of the achlevement tests will be considered along with the
teachers recommendation in both the science and social
studies areas,

2. Scalevvalues are established as follows:

a. California Achievement Test obtained grade
pPlacement conversion to a numerical value,

up to 4.5=1 point 6,6 to 7.0=6 points
L,6 to 5.0=2 points 7.1 to 7.5=7 points
5.1 to 5.5=3 points 7.6 to 8,0=5 points
5.6 to 6,0=4 points 8.1 to 8,5=9 points
6,1 to 615=5 points 2,6 toc 9,0=10 points
(no higher values assinged) -

b, Algebra Aptitude Test Scores are converted -
to points as follows:

Raw score of 30 and below

= 2 points
. " " 31 to 88' = 4 points
" .. 29 =l = 6 points
. * " L9 or higher =

8 points
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Tbacher'polnts are assigned on the basis of:

Recommendation for Generél Studies = 2 points

Probably able to achieve in regular courses = 4 peints
Should do very well in regular courses = 6 points
Student with potential for high schlevement = 8 points
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