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CHAPTER X

GENERAL IRFORMATION

Bagkground. Mora vitel, perheps, then any other

single toul 1n man's attempt to further his eduecation and

achleve whatever

ability to resd.
in the modern world 1s restrioted, regardless of which field

of specislization ne bas elected, How end when he learns to
which he is first exposed to formal reading
gheel procedurs employed, seem of much less

£inel snalysis than the emse with which he

gosls he may have set for himself 1s his
With a limited reading ability his progress

resd, the age ab
or the methodolo
importence 1n the
can meet, master end comprehend the printed materials with

whiech he comes in contact.
For many yoears there has been ruch dlscussion among

experts in the rield regarding the merits of different meth-

odologioal approsched to the teashing of reading. As the

educational system in Americs has developed, the opinions
of these oritlcs have revealed marked differences aa to the
merit of the various methods used from time to time. The
ghanges in reading procedures were brought about, in part,

by enviropmentsl

historical periods.
at certaln intervals, &

and cultural influences of the verious
Some theories of approach were stressed
bandoned in favor of others as time




|
|

went on, then reintroduced in & now fever of enthusipom.

Graduslly the less effeotive practlces have become extinet,
while those proven benefielal have remeined, often alterecd
end embellished, to besome e pert of most of the mecrpted
programs of resding in exlstence today.

Most euthorities in the field of resding sgree that
ne one wethod of reeding instruction is the finel snswer in
weeting the needs of every individusl. A procedure which
might provide one ehild s1l the tools and sbllities necessary
for his success in resding mey prove decidedly insufficlent
for enother. An solectic approach to the teaching of remding
has been found to be desireble in most instences, utlilizing
the best features of seversl processes in organixing a plsn

best suited to the individusl situntlon.

Most experts mgree 8also that & were presentation of a
well-plenned, comprehensive lesson will not, in the majority
of ocsses, insure understanding end mastery of the material
contained therein. Opportunities for epplicetion of know-
vy to insure retention of ekills end prin-

These opportunities may teke the form of
Should these curry-over activities

ledge are necesse
elples presented.
varied practice activities,
be designed in such s way as to systematically develop road-
ing skills, perbsps & more effective program of resding would

result. It is to this end that the present study was directed.
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Statement of the problem. It was the purpose of this

experiment to determine the effect of the use of enrichment
materials, developed by the investigetor, in conjunction wilth
the program of phonetlic instruetlon presently employed in the
gecond grades of the public schools of Lynchburg, Virginia.
This was attempted through the employment of an experlment
designed to determine the relationship and degree of achisve~
ment between groups which were exposed to enrichment practice

materials and groups which utilized the regular phonetiec pro-

gream alone.

Importance of the study. If a series of correlated
asctivities cen 80 ephance a learning situation ses to produce

& significant degree of gain in achievement, 1t might then
be assumed that like performence could be simulated to some
degree by eny group using this supplementary guide, snd that
the reading schievement of these groups would be greater.
This study is believed to be the first of sueh kind measured
in an experimental situation in Lynechburg, Virginie.

Scope and orgsnizstlion of study. The scope of the

study is indicated by ite four major divisions in the form
of the following chapter headings: Chapter I, Generel In-
troduction, Chapter II, FPatterns of Resding Instruetion - A

Review of the Literature, Chapter II1I, Development of the
Experimental Design and Chapter IV, Treatment of the Data.
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Chapter II eontains a brief history of reading in the
United States from the colonial era through present-day
preotices, published opinions of experts in the fleld of
reading methodology, end a survey of the development of the
reading program in Lynchburg, Virginia, the sight of the pro-
posed experiment, ineluding the present city-wide experimental
program which is in its third year of employment.

Chapter III presents the justificatlion for attempting
the proposed experiment, the experimental design and the pro-
gedures that were employed in testing the hypothesis. Fre-
sented here are the general methods of procedure, & description
of the experimentel setting snd a desoription of the subjects
end of the measurements used for testing at various intervals
to determine the results and thus to prove or disprove the
hypothesis.

In sddition, reviews of litersture, with reference
to the value of practice materials and related sotivitles,
were presented to offer explanation as to the essumptions
of the investigator.

Chapter IV presents a comprehensive discussion of
the findings of the experiment. A complete report of the
statistical treatment is offered, along with a general
surmsry of the experimental findings and conoclusions re-
sulting from the study.
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Limitations of the study. The present study was, of
negessity, limited to only three of many second-grade class-
rooms in the eity of Lynchburg. As & further restriction,
only these pupils of aversge second-grede were oonsldered.
In addition, the three classes, 80 88 to be more~or-less
comparable, were chosen from areas of everage soclo-economic
status, thus exeluding those above or below that level.
Only clesses vhieh were components of white elementary

sehools were used.
It is realized that other unasoountable fastors were

possibly present and thet these factors might have influenced
the results to some extent. Howover the conditlons were con-

trolled as well as possible in order to sttempt to equalize
the three exporimental groupd.

Sourges gg‘éﬁgmgygaggy The followlng souroes wore

utilized in the study:
1. Published materials from the field of educatlon,

specifiocally reading, 88 considered by experts and critiocs

in this field.
2. Teachers' guldes for the eity of Lynchburg used

during the last thirty years. These guldes were prepared
through the gooperative ef forts of classroom teschers and

members of the supervisory staff.
5. Stete veports, for e number of years back, sub-



mitted ennually by the school system of Lynchburg to the
Stete Department of Educatlion.

4., Consultations with teachers with extensive servige
{n the elassroom, both those still sotive and those retired
from service.

. Consultation with members of the adminlstrative
staff, particularly those concerned with the tesehing of read-
ing in the primary grades.

8. Conferences with the consulting psychologist for
the public sechools of Lynohburg.

7. GConferences with the teachers involved in the experi-

ment under question.



CHAPTER IIX
PATTERNS OF READING INSTRUCTION
A REVIEW OF THE LITERATURE
INTRODUCTION

It shall be the purpose of this chapter to trsce the
history of reasdlng methodology gensrslly employed in the
Untted States during the perlods prior to 15840 and from
1640-1963, and to dlscuss current patterns, ess well as
to trece the specifie development in the srea of the ex-
periment, Lynchburg, Virginia.

Debote over the best methodologieal procedures of
teamching reading has exlisted in America for more than one
hundred and filfty years. Iurton and Ilika, in reviewing
patterns of methodology of readlng instruction In the ele-
mentary curriculum, somewhet facetlously point out, "Spoak-
ing of reading -~ end, 1f you are gpesking of readlng in
Ameriocen education, it ls more than likely that you are
having an argumont."l In traeing the history of the teach-
ing of reading in the United States, 1t ls evident that the
baokground influences and needs of emoh period have been ro-

I William H. Burton and Jogseph Ilika, "Some Argu-

ments About Reading", « Kamsas City! Bobbs-Merrill
Company Incorporated, Volume Mumber 7. Pp. 387-388.
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flected In the alms, materials and procedures in reading
instruction.? The prevalling emphasis, be it relliglous,
military or any of many other moods determined to & great
extent the methods and materlals employed during these erss
as well as the existing philosophies of education.

READING INSTRUCTION IN THE UNITED STATES
A BRIEF HISTORY

Prior to 1940. In the very early days of newly-
colonized America, boys were taught to read in the Latin
grammar schools to enable them to become educsated for the
ministry. The emphasis, then, was placed on resding for
religious purposes, 1f not culminating in pastoral duties,
equipping future heads-of-households to maintain staunch,
plous units,

The pupil first learned the alphabet, beginning with
the names and sounds of single letters. The next step re-
quired him to leern simple two-letter combinations, called

PhonOgrams.5 sueh as ad, ap, and ug, followed by advance-

2 Biench O, Hush, "The Teaching of Reading in the
Fotbdn it sa SR MBR.TEF 2002 Tnhepagoey Mionisen:

3 1111ian Gray end Dora Reese, Teaghing Children to
Rgad (The Ronald Press Company: New York, 87)s Pp, 515§“
316,



9
ment to such complex words as e-di-fl-ca-tion and mor-ti-fi-
ca»tion,‘ which were leboriously tackled, bit by bit. The
ultimate level of reading achlevement embodied hywns, pray-
ers, and other religlous materials. These th: student ssld
over and over agein, learning them entirely by rote. No
attention was pald to the difficulty of the voeabulary to
which the learnsr was exposed, and no provislion wss made
for frequent repetition of words to Insure thelr retention.
Reading ltself and phonetic drilil, amploying the various
sound combinstions, became two eompletely different practices,
with 11ttle sarry-over from one to the other, Often when a
pupll would try to use the arduously learned phonograms to
determine a new word, utter confusion would result.®

Oral reading wes predomlnately employed, with each
student teling o turn as the deily recltetion proceoded.
The mejor cause of this preotice was the scareity, due to

exhorbitant cost, of books and otbher resding meterials., The
New England Primers published 1n 1660, was the chlef school

and reeding book for over one handred yoara.e Rarely, dur-

T ¥rthieen B. Hester, Tagah%ngEVggz d to Read
(New York: Herper and Brothers, sher, gg%%T gﬁ. Se
5 gpray and Reese, op. o¢lt., p. 5.

6 David H. Russell, Onildren ILearm to Read (Boston:
Ginn and Company, 1961}, e Gl
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ing the colonial period, were references made to methods or
technliques in teaching reading.

During the revolutionary wer politlecs replaced the-
ology as the prevelling theme prevelent in readers. The
leeders of the people fs=lt an urgent need to unify the
colonists.? These dsuntless souls had come from many
d1fferent parts of Turope and many stlll spoke tholr native
language, elther totally or in pert. Consequently, the firat
step for each colonist was the understanding and effectlive
use of the English language. The schools Intensified their
stress on oral resding snd on proper pronunclation and us-
age of fnglish., Iong periods of practice were afforded all
studsnts, Svllabificetion was stressed to & greater degree
then ever before. The content of the selectlions Included
in rending materials bocsme nationalistie and moralistic®
as the publigheprs took upon themselves the obligatlion of
developing patriotism end building good elitizens for young
Mmerien. As wes true during the earlier periods, the same
routine of drill on sounds and syllables was pursued, All
material ineluded in the readers was reed and reread until

1t wes memorized, After the revolution, YNosh VWebster anal-

yzed English Into sound elementz and prepared his Blue-Pack

T Henter, op. cits pe S
8 Ru'h’ D eito De 129.
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Speller, based on these elements, This book was launched
in the sechools, where 1t was avidly and enthusisstiocally

used for some youra.g

In 1840 Horece Mann visited Prussia and found that
they were employing & pleture~sounding method of proooduro.lo
A pleture with the corresponding word below 1t wes shown to
the learner and, simultaneously, he wae acquainted with the
sounds of the letters and letter combinationa in the word.
The pupil then traced the word in the alyr with his finger,
after which he wrote it on his slate. On returning to
America, Horace Mann investligated the use of & simllar
methodology, suggesting thet familiar words be used at the
inception of the reading program, Technlques for the teach-
ing of beginning reading underwent a significant change.
The nlphabetwayllablo practices, previously so populsr, were
replaced by phonetic sounds of letters. The emphasis was on
the sounds of the whole words. Thought-getting became the
importent gosl. The whole~sentence~snd-story method devel-
oped from the word method, end much supplemental material
was introduced for enrichment purposes.

Because of complaints about the poor resding ablllity

e Wi Ta Banton omith, "Some Answers to Critlclsms of

American Heeding mmstruction,” The Reading Teachor. Chlcago?
T.R.A. Volume 16. Number 3. Dacam%or %55%. Pe I4%.

10 Hester, op. oite p. B
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of the average learner of the day, in 1890 a sharp reversal
of practice ocourred.ll Propenents of the old method formed
elaborste artificial systems of phonies (o-a~t, etes) ldost
of the time allotted for readlng instruction was devoted to
drill on phonetic elements,

During World War I, stendardized instruments of meca-
surement in reading were deslgned whieh, soon after the
cessstion of conflict, were revised so as to enable educa-
tors to evaluate the pochievemsnt of their students. These
resding tests showed thet, while word-atteok (phonetlc
abllity) was present to a great degree, the lesrner's com-
prehension abllity end reading rate were extremely poor,

As 2 result of this dlscovery educational institutlions in
the country agaln departed from the use of a phonetlo
approach in the teaching of reading and gave stressed

attention to silent reading, reading for various purposes:

pleasure, informetion, etSe Since the blame for the decline

of comprehension fell upon phonies, this tool was completely

abandoned for sbout fifteen years. As the pre-primer became
popular, oral reading ggein ceme into prominence. An attempt
wes mede to adjust the rending situation to meet individual

neods, resulting in grouping for reading instructlon. At

the onset of this departure from conventional prasotices this

T Snith, ops oit. p. 147,
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grouping tended to be rather rigld, sllowing little flexibility.
Tn the 1930's attentlon became focused on & variety of

reading difficultles which, epparently, were stemming from

the reading approach popular during thet period, Critics

were congorned, ands through the efforts of many, the cllnical

appronch of remodlial reading mede 1ts appaaranos.lz These

pionssrs found thet instruction in vhonetic and other word-

attack skills was nighly effective in alding a raterded

ponder to overcome hls dirfilcultien. As a consequence,

educstors resxamined tho mothods incorporating phonstle Ine

stmetion in one form OF enother and reevaluated thelr

possibllities for use &8 tools of meaningful reading. Thelr

use once again became svident and has grown stesndlly, though

somewhat graduslly, ever since. Though English 1s only about

eighty per-cent shonetie, 1t eontaing about thres hundred

prefixes, sufflxes 2
ere rellable guides to the pronunelation of

nd variant endings which, when proper-

ly applled,

thousands of words.
recders wore revamped to improve the !natructicnal

13 4e this ¥nowledge became recognized,

the basal
program in the teaching of reading. The Tecabulary was con-
trolled to a greate

vided ag new words were Iint

» extont, there was more repetitlion pro-

rodueed to insure retention, end

T Heater, ops ¢ite po B

13 Gray and Reese, OD. eites Do 316,
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phonetic and word~atteck elements were incorporated in a
systematlic fashion and in meaningful sequences.

Each of these trends was a protest and revolt agsinst
the ilneressingly obvious short-comings of its predecessor,
and each, in its turn, was found to have i1ts own wealknesscs,
As new methods became fashionable many teachers resisted
change and olung to their established procedures, so that
older methods eontinued to be used long after newsr proce-
dures haed become popular.14

1940-1064. In the last twenty-rive years the trend
hes been to try to develop & balanced method of instructlon
which incorporates the good features ol the older one-sided
approsches, avolding thelr short-ocomings, with proven novel
teckniques. Two forces bave been at work influencing the
teaching of reeding in the American elementary schools. The
first, and older, is the tradition of basal reading instrue-
tion, with its basic readers, workbooks, charts end other

specific devices. The other force is that of new education

which has tried to free the ohild from the textbook, to re~
duce meaningless drill, end to individuellze reeding ln-

struotion, 5 And bencath these two forces is the ever~present

1% Aibert J. Harris, Effective nggﬁgg Readl
(Kew Yorks David MeKay Company, Ineorporated, T Do %§,

15 gepnid A. Yoakam, Mli,nmm t on (lew
York: MeGraw-Hill Book Gompany, Incorporated, Pe 1o
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sontroveray over phonlcs.

Current Patterns. lost experts in this field of read-
ing instructlon would agroee that no ons method 1s a "oure-
al1" which will suffice in sll instences. "A reading pro-
gram cannot be standardized because ehildren are not
standardized, "6 There are numerous reading progrems
which, in themselves, OF in eombinetion with others have
proven lmmensely sucoessful in various locations. Many

basal-reader progrum517 nave been used in ninoty per-cont

of the classrooms in the United States for mome yoars, under-

going, from time O time, revisions to provide more edequate

{nstruction in baslc reading skills, In %the fian Diego, Cali-

fornie, cliy uohaols.la the experience approach method has

received much attentlion in pecont years, and the indlentions

gre thet its use will be continued and considerably broaden-

ed, At Ralelgh Court gehool in Roanoke, Virginis, as in

many other commumities, the teachers are sxparimenting with

the individuelized reading approach, and plan to contime
with this mebhod. Nearby, in Rosnoke County, Cave Spring

Sehool hag hed suecess tn one first grade classroom with the

365514 D, Darrell, Inoroving tegds Instraction
New lork: WoI. ok Company, ivb6) ps 2l.

( Yonkers=on=Hidson,

17 gentt-Foresrsn Co., Ginn end Co., idppincott Coe,
Row-Peterson Co. and others.

18 gon Diego City 3chools, California.
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19 a2 phonetic system employing f1lm-

New Castle approach,
strips as & teachlng tocl. In Permsylvenis, and in several
other areas, the L. T. A experimantao is showing promise

as an effective method of introducing children to begluning
reading. Meny other experimental patierns and methods are
being examined in a never-ending attempt to solve the preblem

of understanding the printed word.

READING INSTRUCTION IN LYNCHBURG, VIRGINIA
A BRIEF HISTORY

Prior to 1850. The methods and techniques in teach-
ing resding in the public schools of Lynchburg, Virginia
have, through the yesrs, altered as the national trend has
changed. It has been interesting to note thet in various
state reporte and teachers' guldes of years past, little or
no mention has been mede of reading, its alms and procedures
of instruction, though most other subject areas were defined
in detaill, and specifiec goals and practices outlined precise-
1y. This possibly indicates a certain complacency regarding
the merit of the reeding progrsm among those concerned with

instruction in reading during those years.

19 Fenn MeCracken, Lippingott Co.

20 Initial Tenching Alphabet, Dr. Jemes Pittman,
Englﬂndc
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1950-1960, During more recent years, prior to 1960,
the Lynchbturg elty schools had used 2 basal-resder series,
supplemented in rather baphazerd menper with verlous phonstle
texts, tesching elds, cherte and other meterials, There had
been an ewareness for some time thet the reading progrem
throughout the city varied from meager to vastly enriched,
from excellent to unsatisfrotory. There wag no contimlty
of prectices among the various sehools on the primary and
the elementary levels, A chlld transferring from one school
to snother within the city was apt to find himgelfl in a to-
tally different lesrning situstion from the ome from which
he had come. This not only oreated frustetion in the pupil,
out caused anxiety on the part of the teacher to whom fell
the lot of fitting this transfer into s good working and
lesrning situatlon, regardless of the background of know-
ledge and experience which the pupil brought along with
him. It was evident that no two tenshers were employlng
the ldentieal general program, and, in some cases, teachers
falled to remotely spproximate the suggested procedures.

Pregent progrem. Realizetion of the existence of =
problem, enalysls of the seme and a prescribed remedy are
entirely different mattors. It was not until the advent of
a new administration that A1ffienlties began to resolve them-

selves., During an entire school year inservice meebings were
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called periodically for the purpose of examining the exlst-

ing progrmm,_acquuinting the teschers with other reading

methods and materials, and assimilating a workable progrem

of greatest merit to all, employing the best features of

aeveral different programs.
in these proceedings and all agreed to ablde

Eaeh teacher of reading was

gllowed a volce
{res of the majority, thus giving Lynehburg, city-

e-or-loss comparable course of study in the teach-

by the des

wide, a mor

ing of reading. At the seme time several plans were devised

8o ag to make the program &s flexible ms possible, proving

appliceble to nearly every existing situation. The core of

the new prgsrm for basic
combines two resding series, a beasal-reader approach®l

instruction in the teaching of

reading

and & phonetis appraaah.ﬂz

Opinion seems to become inoreasingly diversified as

to the merit of the basal and of the phonetlie instructional

Many euthoritles maintain completely opposite
thy Kendell adamantly declare:

progrm.
views, Ruth Streng and Doro

We glve inatruetion in phonies only after the child
hag learned some words, and with meterials he wants to

read partially understands. Bright chlldren scem bto

be helped more by phonies than do slow-learning children.

BT Willilam 8. Oray, Sterl Artley and Lillian COray,

u;ge New Bagic B Foundstion Serles (Chleago:
sott-Foresman 8 ompany )

H. B. Garrison and M. Oreelmore,

22 C. B. Sloop,
‘ (Atlante: The Beonomy Company,

%ggggkiﬂ.ﬁﬂll ko
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We do not teach phonics as the t step in reading.
Hany children taught to read by %ha phonetic method
do not learn to read Sor meaning. They learn reading
a word-calling game.?

Hilde Moss sdversely believes:
The so-galled sight-word method has hed devastating

results on reading in the United States. The theory of
sducators is that a ohild should learn ln a painless way

without the experlence of failure. The whole word method

lesds to the exact opposite. The children lose thelr
initiel enthmsiasm for reeding snd form the habit of
guessing. Some never overcome this habit. The ourr—
iculum preseribes that phonetics may be ta t only
after the child has acquired a sight vocadulary. The

whole-word method does its greatest harm Dy being applled
too early, Children can be taught to reed words and even

entire aontonooaagftor they have Jearned to resd with the
phonetic method.

Arthur Heilman discloses:

Since the sight-word method is so widely used, it 1s
obvious that a child who falls for any reason to master
o mumber of sight words is at a conslderable disadventa
in lesrning to read. & charpeteristic of practically &
basel reeding series in use today is that the samo words

are repested line by line, page by pPRge. Reading is slim-

ple for children who mester these words, since they know
all but one or two words on esreh succeeding page.
makes 1ittle difference to the child who does not master
the sight words whether the next pege is all new words
or all review wggds. since he does not know the words
in either csse.

Rudolph Flesch argues that, since experts admlitedly

20 Ruth Str end Dorothy Kendell, Ma Better
m@m (BOBtons D. » Hepth and Company» 190 Do 1B

24 pijge L. Mogse, "Reading Disorders in the thited
stetes", The Headlng L » Chicago, I1lle3 Internatlional

Rending ’ssoclation, Volume 18, Mumber 23 Fov. 1062, D 8l.

95 prthur W, Hellman, Pﬁlgggﬂleg ggg Pgacticeq,of
Tea%hl;;g Readlng, (Columbunz rles e orrill ks ,-“Inc.
2] P »
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advocate the use of phonics with remedial readers and laud

the results, why not teach beginning reading with phonics
instesd of tesching sight reading in the first grade? He
further substentlated his positlon by suggesting:

The truth is, any normel six-year-old loves to learn

letters and sounds. e 18 fascinated by them. He loves

; meking nolses; he loves taking things spsrt and putting
them baek together agein. So here i1s a wonderful new
geme In whiegsyou teke things apart to see what they

are made of.
0ddly enough, es rabld as the proponents of each sys-

f tem appesr to be concerning the merits of the two approsches,

"in sertein facete of teaching reading the two methods, Scott-

Foresmen and Phonetic Keys to Resding, sppear to be oclosely

parallel. Both stress the tmportance of & ehlld's experlence,

ne experience charts, pre-primers and primers, and both
a7

both u

stress review of concepts and skllls previously introduced.

y of growth end minimize geps in lnstrue-

tion and learning. 7The major difference between the two is

the way in whigh the meterial is orgenized and the level at

which certein phonetlic and word~-atteck skills are introduced.

The besel-resder epproach. The besal-render approach

{s baged upon the theory thet e child needs & vocebulary of a

e S A 0LF Flesoh J Can't Read (New York:
‘ 15,

Harper and Brothers, Publlishers, 85) p.

[ They provide continult
|

:

|

|

|

} e7 Hellman, OpPe cit. po 106.
|

\

i
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pumber of sight words before he 1s rerdy to undertake phonetie
gnalysis., Very early In the firet year as he begins to en-
esounter words which begin with the seme consonants, he 1a
taught the initial and f£inal consonent sounds, es well &as a
1'mited number of consonent blends end & digraph or two. Ils
acquaintance with gtyuetual snelysis is llmlted to compound
words, the addition of several prefixes, suffixes and In-
fleetional endings, and & fow contractions. In the second
grade the vowel sounds are introduced, ineluding & few vowel

rules and exceptions, multi-syllable words are analyzed, and

more consonants, sonsonant blends, digraphs, compound words,

profizes, suffixes, inflectional endings and contractions are

used., Dipthongs and certain Tspellings" are introduced. Om

the third and fourth grade levels the skills learned In the

first two years are oxtended by the sddition of other sounds

and principles, 80 that at the end of four years the young

reader 1s completely independent, due to the possession of

tools whlch enable him to attack any new word with which he

is faced.

The phonetie approagh. The phonetic method, as l1ts
title might lmply, begins immediately with letters and their
sounds., At the pre-primer level there is & period of visual

end auditory readiness, during which the ehlild learns to reeo-

ognize and hear the long end short sounds of the vowels, as

well as the two-vowel and one-vowel rules as applied to words
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of one syllable. Following this, the consonants are intro-
duced, one-by=one, end the ¢hild leerns to push the sounds
together to determine the whole word., As each new consonant
18 introduced, the number of words in his reading vocabulary
inereases considerablys. Of course, his reading sctivitles
are not confined to mere word study. Experience charis
accompany the phonetic lessons, glving him a sight vocsbulary
end at the sasme time teasching him such skills as reading from
left to right, recongnizing such component parts as a word,

& phrase, a sentence, & capital, & title, like words, ebc.
The resder in this serles learns about seventy-five per cent
of 8ll the sounds, phonetic prineiples and skills during the
first year, which are taught in four years in the average
basal reader series. These are taught 1n gsystemetic, logleal
oprder rather than at random, as is so often the case.
Gombinetion of the programs. Lynehburg, in setting
up 1ts new progrem, tendered two plans of combining these
two progrems so as to allow flexibility. Some few teachers
chose to use the programs simultenecusly, using the besel-
reader materisls during one period of the day, and the pho-
netic series during another. The majority of the teachers,
though, preferred the plan which divided the school year into
arbitrary time blocks. Thls plan provided for the alternate
use of the two series of readers. Phonetic Keys to Reading
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was used initlally et each level to teach the needed basio
The besal-resder serles subgequently followsd at
ce of the skills

skills.
each level for further gpplicatlon end precti

previously 1earned. The adopted plen ls aeo followst

Procedure and §Egggstﬁd Blocks of Time

Grade Ome
A, Readiness gnd Fre-
One period during the dsy begln

Primor Levels

auditory and visusl diseri-

mination of the vowel sounds, using Tag.

Eight weeks baslo readiness, introducing sounds and princi-

ples in the sequentisl order in which they ere presented in
Yag.

Two weeks busio
1s completed use the basal reeder pre-primers

tnstruction in Tag (last gection).

After Tag
and the many others
of the sounds and principles

which are svaileble for the extension

learned during the first period

of instructicne

B. Primer Period
Use ‘the phonetic meterials 1

epplicatlion of these skills in the

rat to tesch the needed

skills; supplement with

besal reader primers and in other primers.

a1x weeks in Dot and Jinm,

81z weeks in other primers.
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C. First Reader Period
Five weeks bassic instructlion in All Around with Dot and

Jim.

: Seven weeks in the basal reader series and ln other first

readers.

8rade Iwo

Second~Reader, Level One
Orientation Period; Five or six weeks basic instruction

and review, using Through lappy Hours, orientation reading
material.,

Six weeks, basal reader, level one, and other readers on
this level.
Seeond-Reader, Level Two

Five or six weeks basic instructlion using iAs Days Uo By,

Second Reader,
Elghteen weeks using the basel program end other materlals.

In the tesching of readlng as 1ln any cther subject,
the final determining factor in the messurement of its
success or fallure is the teacher herself. There was greet
enthusiesm st the inception of the new program on the part
of nearly sll of the psrticipating teachers. Naturally some
few geve lip-service only to the experiment, for one reason
or enother, end reslized 1ittle or no difference in the
finsl results of the first year's trial. A much greater
number, the vast majority of the primery teachers, plunged
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into the scheme of things with much excitement and dillgence.

They eonsclentiously adhered to the suggested procedures and

followed the manusal explioitly. Thelpr success was gratify-

ing to them, enough so to want to gontinue with the experl-

mental progrem. And then there wers thoss who were success-

ful almost beyond imagination, those who followed the manual

exactly as wes outlined, embellishing the prograw with &

worlid of outside materials, for the most parv developed by

the teachers. It wasd evident with this experimental program,

es would be the ceseé with any sltusilon undertaken, that the

end resulbs would be in atrect proportion to the amount of

time, ingenuity and preparation which went into 1t., With

this in mind, the investigator assumed that the program

currently underway 1n Lynchbur
suoesssful were Lt to be supplemented with

g would probably prove Le

be even mors

s systematlc gsaries of snrlehment aids end exerclses.




CHAPTER IIX

THE DEVELOPMENT OF THE EXPERIMENTAL DESIGN

The design for this experiment employed variations in
tesching procedures and materials im reading used among three
groups of subjeots at the second-grade level, It involved
three teaschers, two of whom deviated at certaln intervals
from the standerd methodologicel procedures of similay

groups in compareble sltustions,
The teacher's manusl which sccompanies the progrem of

phonetic instrustion presently in use in the second grade 1ln
the public schools of Lynohburg, Virginia eontaing detalled
lesson plans snd suggestions for procedure for each lesson
presented therein., The investigator, in using this gulde
for soms years, found that additional practices and scti~
vities were necessary, 88 supplemental aids to the gulde,

to insure mastery by all of the students, of the prineiples
introduced. Consequently she developed m series of leasons
designed to gorpelate with those in the mamual, enlarging
upon explanations presented there and providing additional
matorial for skill application sand earry-over independent
activities. These supplementary leasons consisted of more
simplified explanations, often employing stories more easlily
understood and retained by young minds, as well as expanded
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lists of words governed by thesse prineiples, to be used for
bleckbosrd practice. As & follow-up she provided one or more
exercises for independent activity for each story in the read-
er. These provided the students opportunity to apply the
sounds and principles learned 1n each lespon to further in-
sure their retention.

Begic hypothesis. The employment of correlsted se-
quences of sunrichment paterials with & phonles approuch te
reading will result in the improvement of resding schieve-

ment.

Cperationpl SesuERLIORI.

1. Olassses selected for the experiment would be
taught by the ragular1y~auaisnod teacher.

2+ Classes designated as the experimental groups
would deviate inm procedure from those classzes not partici-
pating in the study.

3, ‘The olass scting as the gontrol group would follow
the tescher's manual explicitly, euwploying only the helps and
practices suggested therein.

4., The experimental groups would alternate in pro-
codures, using enrichment materiasls, slong with the manual,
at specified intervals. it other times thelir inatruetlion

would parsllel that of the gontrol group.
8, Certeln instruments of measurement would be used
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at the beginning end st the end of the experiment to determine
the level of achievement of the thres groups.

8. The three class groups {approximetely ninety puplls)

would suffice as a sample large enough to test the hypothesls.
7. Pupille selected as subjects for the experiment
will be regarded as a random sampling from the total elty-

wide populstion of seoond-grade students.
Measurements could be mede socurately and unlforwm-

B
1y.

9, Materials outlined for presentation in the average
tesgher's mamual of phonetie instruction in resding is not

sufficient to meetb {nstructional needs for all school situm-

tions.
Genersl methed of progedure. Three groups of second-

grade children were prequired for this experiment. In order

to determine the potential abilities of the groups, the
school psyehologlst administered, at the onset of the ex-

periment, the Kulmen-Anderson Test of Nental ibility. Since

no messurement of resding asohievement in the first grade was

teken during the past year, Lt was necessary to determine the

reading level of the three groups under investigation at the

beginning of the experimentel period. Form W of the Oali-
evement Tests for Lower Primary Grades wes used
se, and was adminlstered by the sochool psycho-

fornia Achl
for this purpo
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logist.
The seocnd-grade program of phonetic Instruotion con-
sigtes of two readers. Through Happy Hours is an orientation

reader whish ie mede up of & peview of all sounds and princi-

ples learnmed in the fiyst grade, A second reader, 4s Lsys 8o

By, introduces new gounds snd prineiples. Customsrily, the

teacher uses only the acoconmpanying menual in presenting these
phonetic materials.

The following pattern of experimentation for thias study
was employed. The three groups wore labeled Oroup I, Group IX
end Opoup IIL, Group I, one experimental group, while being
instroted in the erientation reader, IThrough Happy Hours.
n sonjunetion with the manual instructions, the supple-

developed by the lnvestigator. Jroup 1l,

used, 1

mentary materials
mperimnul group, and CGroup IXL, the gontrol

led themselves of only the directions and suggest-
p's manual, while engasged in perusing the

the second
group, aval
ions in teache

orientation readel's
When the second boOk, the second-grade reader, As Daye

Go By, was introduced, Oroup I discontinued the use of en-

richment meterials
At this time Oroup 11 begen using, in addition to the manual

instructions,
Group 1I1 remained the control group, following the manual

, adhering striectly to menual instruetion.
the materisls supplied by the investigator.

precisely and using no additional presetice iltems.
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On the completion of the second book, the schoel

psychologlst edministered Form X of the California Achleve~

ment Tests for Lower Primery Grades, to determine the degree
of achievement, 1Lf anys of essh of the three groups., This

was done in order Lo ascertain the value, if any, of the

incorporation of the enrichment materials into the existing

program of instructlon now employed in the second grades of

th@ publie schools of Lynehburg, Virginla.

Selection of the subjects. The investigator sttempted

to select from the large populstion of second grades in

Iynehburg, Virginia, thres nezrly eomparable groups for use

in the proposed experiment.
chose a group from Junet Snead School, one Ifrom

Lfter consultation eand delibera-~

tion she
White Rock School snd one from West knd Sehool., These
semplings were deemed comparsble, edjudged as to soclo-

economic levels, slzé, g6, previous experience snd merlit

of teschers. The teachers were consldered of equal experi-

ence and quallty by
snd acqualinted with personnel and instruction.

those in adminletration concerned with

In order to lnsure a more valld sampling, only those

subjectes with a chronologlical age of 7-8, were utilized in

the experiment. The glasses chosen were components of white
schools in the clity.

Development of enrichment materiels. During the two-

year poried of the experimentel progrem in reeding lnstruction

T —— e e o
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in Lynchburg, Virginie, & series of evalustion meetings was
held at specified intervals. The primary supervisor and meany
of the primary teachers, in reviewlng sohlevement, concurred
thet it is quite possible to become a capable resder if ex-
posed to the exsob instructional teols outlined in the
teacher's mamusl, However, they felt that, In most ceses,
leck of success as complebe as was evidenced in some in-
stances was due to the teacher's fallure to further enrich
by modified direstions, extended examples and

Many experts in the field

each lesson

correlated gerry-over sctivities.
of reading imstruotion are of this seme eonviction. Durrell

asserts?

A common weakness in primery reading instruction ls
rellure to provide extra practlece at points of weaknoss,
Extra practice matorisl must be bullt by the teacher to

1a]l wesknasses and to provide reinforcement.<®

overcome speod
Helen Robinson believest

A tescher is not expected to follow a gulde slavish-
lys this is the greatest misuse of any gulde. Ways may
be devised of supplementing the guide as the need arises.?7?

Two eminent psyehologiats, proponents of the behevior-

ist theory of learning, Cerpenter and Heddan, insist that:

To help pupils retaln knowledge over a long apan of
time the teacher should

26 poneld D. Durrell, Imgrovlng Reading Instruction
(Yonkers-on-Hudson, HNow York: lorld Book Gompany, 1966) p. 30.

27 porothy Dresden, "Use and Misuse of Vorkbooks and
ouides", Materiels for Heeding, Univ. Chicago Fress:
iduscstionel Monographs, No. 863 Deec. 1957, p.78.

Teachers'
Supplementary
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1. present material in multiple contexts.
uge numerous examples and illuvstretions of lmportant

2o
concepts.
%, assign tesks which require the use of new materlals.

4, gradually increase eomplexity of tnsks.
provise nppcrhuni&g for demonstration of the

8
application of kmowledge.

Any form of material which uses the printed symbol

system can be considered instructional material for reading
The form this material takes depends upon the
gs being used. The tescher at various

kboard, charts, duplicated material

extension.
purpose for which it
times might use the chal

oy any other medium for pre
Some of the most valuable work-type tasks are

sentation of these enrichment

activitien,
meking & drawing
supplying missing words or consonants
matehing plotures with words or sentences

classifying words
£illing in blanks
answering questions
placing events in order

adding correct endings to base words

completing sentences
jdentifying words
puilding words

26 pinley, Cerpenter and Lugene Haddan, Systematlc

. o o t 1
spplieation of Psyeholo to Lducetion (New Yérﬁ: The Mac-
millen Gompanys 1964) ps 89

B
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defining words
supplying similer or opposite words.

The mejor instructionsal factor, accoring to McKeegg is that
these activities must be constructed in such a way that the
pupil understands the directions and the preactice items in
order té be sble to complete the exerclses satisfmctorily

with a minimum of assistence from the teacher, thus becoming

more lndependent. Homa Gansﬁo admonishes that sssignments

for the sske of keeping one bugy serve no purpose, rarely

that one. She belleves that a student ghould be given ample

time to finish & task end that lmmedleste evaluation should

follow. In this way errors are eliminated and correct responses

take thelr place, providing feedback 80 necessary to the

continued progress of the learner.
With few exceptlons suthorities agree that, under the

conditions of effective practice, steady lmprovement in resd-

ing ability 1is inevitable. McKee®! strongly edvocates practice

1n visual and auditory diserimination, and an experiment con-

ducted by Durrall52 satlefactorily upholds this conviction.

This experliment was concerned with one hundred-fifty children

g e Wo Koo, 1he Tesching of Reading in the Elementa

Sehool (Boston: Hought 1in Coe, 1

30 Rome Gans, Common Sense in Teaching Reeding (New York:
BObbS"‘MQI’!"itt Coes Ine., 6 B $10=20.

81 MoKee, ope Clt., ps 145,

32 poneld D. Durrell, "idjusting Basic Instruction in
Reading

Progrems o
Do 53.

Individusls, Univ. Chgo. Press: NO, 585 Oct. 1944,

to Differences in the Primery Grades", Adjusting Readlng
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who, st the end of the first gemester of the first grade, had
made little progress.

groups snd equalized as far as

Thess subjects were divided inte three
possible on the basis of M. A.,

C, A, &end sight voeabulary scores, Thelr abilities in sudl-

tory and visual diseriminetion of word elements and thelr
of resdlng were about equal. The first group, &n ex-
given esch day, in addition to regulax

thirty minutes of auditory dliserimina-

rates
perimental group, wes

instruction in reading,
The seoond group, also an experimental

an additional thirty minutes of

tion exercises.

group, recelved each day

exeroises in visual diserimination. The third group, the

recelved regular reading instruction only,
At the end of three

control group,
with no additional extended practlice.

and a half months, when tested, the two experimental groups
oubled their rate of learning as & result of
1 extension, the visually-alded group

gher than the one subjected to euditory

hsd wore than 4
auditory and visusa

pehieving slightly hi

These results were tested statistically and found

practices.
to be significant. These findings would tend to substantiatbe
the theory that carry-over uotiv&t@en in the form of practice

enhance the vslue of ingtruotion end strengthen the abillity

to epply
In temchi
1tes tentative adoption, the investigator developed certain

the learned processes.
ng & phonetic program for some years prior to

e R S —— . er
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techniques, storles, rhymes, rules, examples, comprehensive

checks and meny short-cuts and unique presentetions designed

to inesure thelr potention by ehildren, This led to the deve~

lopmwent of enrichment materials to supplement the second-

grade program of phonetle instruction now in use in the

‘second grades in Lynehburg, Virginis. This material is

introduced elong with the orientation reader of the second

grade, Through Happy Hours, and continues throughout it and
the second veader, As Days 8o By. The investigator added to
gltered lessons as previous experiencs indloated desirable.
ssons ineluded additional explanation,

and

These supplementary le
to be used as extensions of those offered in

addition, day-by-day prasctioce

and materials
the tescher's manual. In
aotivities were designed to strengthen each new rule or

principle introduced in the developmental programé,

Kaoh lesson rollowed the same format and was divided
into four parts. Part I, labeled Purpoge, insluded the sounds
or prineiples to be jearned in the lesson, as well as chiel
areas of review. Part II, Ezplapetion, translated rules and
prineiples into language the little ones could understend,
en offering & trick presentation or some loglical deduction

gned to ipsure retention by the individual. Part III,

oft
desl

#3¢e Appendix A.
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Extension, provided many additional words, governed by the
principle under study at the time, for further opportunity
for practice on the blackboard. This would give each child
one or more opportunities to actuslly partiecipate in locating

certain word components, thus affording him realistic applice-

tion under direct gupervision.
Aotivities, provided exorcises for independent application
of the sounds, rules and prineiples learned in the individual

Part IV, Carry-over Practice

group sessions. These exercises took many forms which would

enable the learner to strengthen, through doing,; the word

atteck and comprehension skills necessary for proficiency

in reading snd understanding.
Selection of gssessment instruments, The selection

and validation of instruments for the nassessment of subject

ebility and achievement for this study wes based on the ex-

pert judgment of the consulting school psychologist.

Begause of the pumber of subjects involved and the

neture of the research, 1t was not practicel to attempt to

administer individual tests to determine abllity. A group

1nt§111gon
the Kulman-
ingtrument has bee

of Lynchburg and found reliable.
ginoe no previous measure of reading schlevement had

co test seemed adequate for this situetion, and
Anderson Test of Mental Ability was chosen. This

n widely used in previous years in the clty
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been taken during the first grade, it was decided to measure
for resding level of the groups at the onset of the experi-
ment and ageln to determine the schlevement of the three
groups at its termination. Alternate forms of the same test

were emwployed, and the Cglifornia Achlevement Tests for Lower

Primary Grades, Orades One and Two, Forms W and X, were cho-
sen., Those instruments wers comprised of up~to-date materiasl

and were well constructed. The tebles in the test manuel

were baged on 1963 norms, which represented a sampling of

forty-nine states. These norms were based on age-eontrolled

samples reflecting
gressed through school at the normal rete. This colincided

an of the investigator to consider in her experl-

the performance of students who have pro-

with the pl
ment only those ohildren of second-grade age., The relliability

cosfficlent for the total battery of tests was .95 which indi-

cated dependence in the results.
In order te rule out error o as great a degree as

possible, the plyohnlogint sdministered all three tests to

esch of the three groups.
testing conditions, taking into consi-

As nearly as was possible she

arrenged comparable
deration such elements as time of day, surroundings, ete.

Haoh test was seored by the administrator, thus eliminating

to a great extent, sny error in judgment which would be like-

ent if three different persons were ad judging
This served as well to abolish any

ly to be pres
correctness of results.
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blas the investigstor might have had, had she been responslble

for scoring the booklele.

Tregbtment of the data. The t-Test of the difference
of the means of the control group (without supplementsery
materials) and the experimentel groups (with enriclment

materiels) wes utilized, This procedure wes employed to

r 1f the measured difference with respect to reading

nt wae of guffioclent magnitude that it sould not be
or sempling verlation.

discove

ashievene

attributed to chance factors
The t-Test wes first used to teat the difference

betwoen the me

Group III, the control group.
The t~Test was next employsd to test the difference

between the mesns of the scombined experimental groups, Group

I apd Oroup II, snd the eontrol group, Oroup III,
These tests provided evidence with regard to the effect

ans of Ovoup I, an experimental group, and

of the use of supplementary snrichuent materisls In correla-

tion with the exlsting resding progrem.

i
|
|
;
!
i
i
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Gal
RESULDTS OF THE EXPERIMENT

It is the purpose of this chapter to consider the re-

sults of the experiment outlined previously In Chepter IIL.

PHE EXPERIMENTAL GROUP

sex and age. The experimontal semple consisted of

sixty-seven second grade puplls comprising the greatest

part of the membership of three second grade clesses, one

esch in Whlte foeck senool, Jenet Snead Sehool and West tnd

Sehool in Lynchburgs virginia. The experiment sample was

composed of thirty-five males and thirty-two females. Table

I summerizes the &ge distribution of the subjects. The puplls

ranged in age from elghty~four to one hundred-four months.

dian age, 88 of September 1,
, for Group II 91.3%7 months, and for Group III

The me 1464, for Group I was

93,26 months

©0.00 months. The mean age for Group I was 93.58 months, for

Group II 90.96 months and for Croup III 90.95 months.

Mentel pbility. Teble II presents a summary dlstri-

bution of pupil intelligence quotlents as measured by the

-ipderson Test, Form B, Sixth kdition. Intelligence

Kuhlmang
quotients ranged from 73 to 117. Group I had a mean score

of 98.42, Group II & mean score of ©9.%1 snd Group Iil a




TABLE I |
NOY DISTRIBUTION OF CHRONOLOGICAL AGHS OF |

FREQUE
aUBJEOTS IN CONTROL AND EXPERIMENTAL GROUPS
SFLEGT.D FOR THE EXPERIMENT, SEPTEMBIR 1, 1964 |
Chronological group I Group II Grou
Ages in Nonths ( Experimental) (ixperimental) (Congrgﬁ
famber of Puplls Number of Pupils lumber of Fupils
102~104 2 1
99-101 2
96-08 b 3 )
98-05 4 5 4
00-92 6 g 3
B4~96 3 3 e
81-83
Total 24 22 21
Mean 98,58 90.95 90,95
05,256 01.37 90,00

Medlen




TABLE IX

FREQUENCY DISTRIBUTION OF INTELLIGENCE QUOTLLTS OF
SUBJECTS IN CONTROL AMD EXPERIMENTAL GROUPS
SLECTSD FOR THE EXPERIMENT

Le@Qo Group 3 Group II Group III

Scores (ixperimental) (ixperimental) (Control)
lumber of Pupils Number of Pupils Number of Puplls

113-117 0 0 1 :
108-112 1 0 4 |
102-107 6 7 = 1}

98~102 8 8 "

QB G7 3] 4 P

88- 92 2 3 1

93~ 87 1 0 1

78" 82 3 0 1 I‘

T3« 717 , 4 O 1 ‘qi

1

Total 24 22 21 ‘!

Mean 95.48 99 ¢ 31 98.04

Hedian G 50 100,00 08,33

“Bused on results of the Euhlmenu-/nderson lest, Form B, oixth
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TABLE III ;
{, AND EXPERIMENTAL GROUPS IN EAGH OF |
|

MEMBERSHIP OF CONTRO
PHREK CLASSIFICATIONS OF SOCIO-ECOYOMIC STATUS®

Soslo~ group I - Group II Group III
inonomic ( ixperimentel) ( ixperimental) {Control)
Status

High 0 0 0
Widdle 23 21 21
Low 1 1 0

e

+Based on the Begkmen Segle for Guaging Occupstional Hani




43

mesn score of 98.04. There was no significent dlfference

between the mean scores of the three groups. Thus 1t was

possible to hold mentul ebllity constant among the three ‘

Eroups.
Soeio-seond

the three groups, ss det

Juaping Ogeupational Rank, wes con
levels. &g is indicsted in Table

status. The socio-economic status of {
ermined by the Beckmen Sesle for
fined entirely to the low A

and average soclo-economic
puplls were classified as being members of

I1I, sixty-five

famillies of aversge soclc-economic status.
socio-economlec status.

Two puplls were
elessified ms having & low

pHE EFFLCT OF THE USE OF ENRICHMENT

MATSRIALS ON READING ACHILVEMENT

Results gg_nggygaadigg test. The three groups proved
comparable s regarded mentsl ages, sex end soclo-sconomic

However, 89 indicated in Table IV, there was some

results of the reading pre-test, Caelifornis

level.

veriation in the

Reading Test, Lower Primery, Form 4. Group 1I, en experimental

group showed & degree of gchievement significantly higher than

the eontrol group, Oroup IIl. Group II was adjusted by ell-

minating seven scores 8o thet the measn level of reading

ability on the pre-test was comparable to that of the other

groups .




i
Teble V presents & summary of the test

genersl effect.
of the statlstiosl significence of the means of the combined

experimental groups and the control group on scores on Celi-

fornis Reading Test, Lower Frimary, Form X which wes adminis-
The mean f{or the |

tered st the eonclusion of the experiment.
scores of the combined experimentel groups was 57.11. The

mesn for the scores of the gontrol group, Group {II, wes 48,90.

The difference in the meens Was BeLlle
gt the one per cent level of

This difference proved

to be positively significant

gonfidence. This 18 to say that statistically there was less

than one chance in oNe nundred thet the difference found could

ﬁ
have occurred by chancé. Thas, 1f 1e possible to sccept the f

hypothesis that the use of supplementery materisls will re-
in g higher level of reading aschlovement.

Farther treatment.
algnificanco of the difference of the

sult
The t-Test was employed to deter-

mine the statistical

menns between Group I, an experimental group, and the control

group, Group IIl. As indiceted in Teble VI the mesn score

for Opoup I was 54.08.
e in the means was 9,18, This differonce proved

group III hed a mean acore of 48,90,

The differenc

to be positively glgnificent at the one per cent level of

confidence.

The bt~
gnificence of the difference of the means between

Tegt was used a third time to determine the ste-

tistical sl
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TABLE IV

OF COKTROL ARD EXPERIMENTAL GROUP3 ON A
PHE*TEST OF READING ACHIEVLMENT, C&LIFGHHIA
RLADING 18ST, LOVER PRIMARY,”FORW ¥

Group I Group II Group III
(nxperimmntul}(&xporimantal) (Gongral)
Number of Subjeets (N): 24 22 21 %
Mean (M) : 49.84 52,96 44,47 |
Medign (Md.): 45.25 54,8504 45,88
12.85 9,08 8415 |

Standaprd Deviation (8D) s

#31gnificant ot the five per cent level of confidence.
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TABLE V
CANCE OF THE DIFFERENCE OF THE MEANS
EXPERIMENTAL GROUPS AND THE CONTROL
GALIFORNIA0ACHIEVEHEHT TEST

.,“W’ R — W

STATISTICAL SIGNIFI
BETWEZEN THE COMBINGD
GROUP ON SCORES ON
LOWER

Combined ixperimental Groups Control Group

e (Groups II and III) (Group III)

Number of Subjects (N): 46 21

Mean (M): §7.11 48.90

Standard Deviatlon (8D)3 9470 10.15

Standard Srror of Mean (SEM) 1.45 2.27
8.21

Difference between Means !l*M2&5)3
t-ratio (t)} 36058

#Significent at the one per cent level of confldence.
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TABLE VI

aPAPISTICAL SIGNIFICANCE OF THE DIFFLRENGE

OF THE MEANS BETWEEN EXPERIMENTAL GROUP |

I AKD THE CONTROL GROUP ON SCORLS ON |

CALIPORNIA RuADING TEST, |
FORM X

Stetistic Group I Group IIX
{Experimental) (Control) i
?
Yumber (N): 24 21 |
¥oan (M) 54.08 48,90 |
Standard Devistion (5D): 1125 10418 |
20 29 ;i

Standeprd Drror of Mean (Bligg) $Re 30
©elB

BeBRH

Difference between Means (g i ) 3

t=ratio (t):

“Significant at the oneé per cent level ol confldence.
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PaBLE VII

SPATISTIOAL SIGNIPICANGE OF THE DIFFERENGE OF THE
MEaNS BETWSEN ADJUSTED EXPERIMENTAL OROUP 2%

AND THE CONTROL GROUP ON SCORES ON CALIFORNIA

ALADING TEST, LOWER PRIMARY, FORM X

Statistic sdjusted Experimental Group III

(Group IL) (Control)
Yumber of Subjects (M) 16 21
Kean (M) 57.80 48,50
stendsrd Devistion (8D} 7.10 10.15
Standard Srror of Means (8By)* 1.90 2,07
Difference of Means (mghy) ¢ 8490

© 3.01% |

t-ratio(t)s

wsignifioant et the one per cent level of confidence.
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Group 1i, an sdjusted experimental group, end the control

group, Group III. Table VII shows the mean for the adjusted

exporimental group, Group
as previously indieated, was 48,90. The

This difference

1I, to be 57.80. The mean of the

control group,
difrerence between these means was 8,90,

proved to be poaitivaly significent at the one per cent

level of confidencee.

Sumsery. The

enrichment materiels
instyuction in the gecond grades in Lynchburg, Virginia, will

nypothesls that the use of supplementary
with the existing progrem of phonetic

voater reading achievement was accepted. In each
ons made involving the three groups there were

differences between thelr respective

result in g
of the comparis

positively significent

experimental (those using supplementary materiesls)

meens of the

end the control (using 1o pddit
gting to note that dxperimentel Group I which uti-

jonal materials) groups. It

is intere

11zed the supplementery materlal only during the first half

of the experimcntnl period continued to show a superior per-

formanece over the control group et the end of the period.

This implies thst enrichment materiels employed at the be-

ginning of the program tend to have a benefl
n iLf they sre not employed throughout the entire

clial cerry-over

effect ove
program, Moreover ixperimentsl Jroup Il which utilized the

supplementary meterials only during the second half of the
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so showed a slignificant geln over the

£ the period., This implles that

experimental period al

control group at the end ©
enrickment materisls used at any time during the progrem

tended to produce superior resding results for the group.




CHAPTER V
SUMMARY AND CONCLUSIONS WITH RECOMMENDATIONS

This study constltutes whet 18 believed to be the

flpst of its kind in the site of the experiment, Lynchburg,

Virginia., Much has peen written about the velue of praectlce

in alding retention of faots
geograpbiaal arees have indicsted the

presented for comprehension.

Bxperiments in other

desirability of the use of supplementary msterials in the

teaching of readlng.

The experimentsl design was formulated to test the

hypothesis that the use of enrichment materials, developed

by the investigator, {n conjunction with the existing pro-

grem of phonevie instruction will result in greater reading

achlevement.
The major conelusion resulting from the experiment

designed to test tnis hypothesis was that the use of the

aforementioned materisls will result in e significantly

higher level of schievement in reeding. The difference

between the means of the control group (without additlonal

meterials) and the experimental groups (with supplementary

materials) was gignifioant at the one per cent level of

conf'idence.
It is the opinion of the writer that & comparable

experiment jnvolving the entire second~-grade population in




bR

the Lynchburg, Virginia public schools would further

substantieste the hypothesis.
t materinls could be made avaelleble to every

Following such an experiment

the enrichmen

second-grade taacher to be nsed as & supplement to the

existing progrem of instruction.

The present study was 1liml
end experimentation would determine

ted to the second grade.

Additional regearch
whether materials developed for supplementary use on otheyr

grade levels would prove equelly as veneflciel to the lesrn-

er.
The results indloate the desirabllity of developing
enrichment meterials on the part of s school or school dlvi~

slons to gupplement exlsting resding programs. Regerdless

of what type of resdlng program may be employed, there are

definite sdventeges 1n using, in correlation with it, cer-
tein pertinent practlce gotivities and meterials. It has
long been recognized that new material of eny kind must be
presented 1in different weye and by various meens before re-
tention on the part of every ehild omn be sssured. The

procedures in
The individusl teacher needs to expand

suggested any tescher's mamisal serve as merely

a starting point.
enoh lesson tO inelude additionsl explanation, group parti-

cipation and ecorrelated car

send practice. It would seem to the writer pleusible and de-
sirable to incorporate developed enrlchment materials into

ry-over sotlvities for appllestion
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‘ gloning et
ing programs of reading instruction beg
the existing

he levels
de level snd contimuing throughout t
the first grado :

' f the currlou-
ding instruction remains 8 part o
at which rea

Tum,
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Lesson le

Review of the long sounds of &l vowels taugh

Parpose
in thw fivst grade.
Hoview of the ruls governing short words eon-

taining more than one vowele

Explenmtion? if a word has two vowels or more then
vowols, the first one ususlly says u‘two
othars are lasy go to slecps

8
namcy
They sey nothlng.
fxtensiont mete trade
pole plume
eute slide
besd stone
side aleet

When time to wead short ot ories in the
jesson have the ehiidren indepondently sound
tho words in the ecolored band.



N




€2

'\/’l ark Hhe vowiels.
WOraAs:

SOy ThE
PLMWﬁ
Mive
sear
seed P T
canl home
Yolv y Flu *G

SQQP
gubﬁ
UNE

NACE p’\ \e

he - i e i‘\é‘;




Lesson 2.

Purpose: To review the ghort sounds of the vowcls.
To peview rules about short words ntaining
only one vowele

Explanationd If a ghort word bas only one vowel, it
ususlly csnnot say 1ts neme, but st
make 1ts short sounde
Ir or ¥ comes on the end of a
mo# %’@d and ther: are no other v;nln.
@ says @ o says Oy and y snys %

Extensions’
Nop brump 89 she fly
oup fled 80 WO by

stop still no the eory

18 Hoo




€4
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f\f& Q xw tive WOwe gi,ﬁ '
20 y o lhe wordas.

lock rock
1“)#‘ i S
bio qun
PH ) QQP
Y MP hu j('
C O“' T 9
bus bat
SOCK po%
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Leason S

Purposet To rediew ® nsonant ® unds teught in the

fird L1
To review both gounds of

To reeca
present

lxplenation?

Ixtensiont

11 that when s double consonant is
only one of them 1s heard.

Consonants are not smart like vowelsj they

canniot say thelr nemes. However eoach ean
meke & psrtia ler sound, and some ean

make more then one sounds

Some consonants ave nolsy and meke noisy
(volced )sounds. Some sre very qulet end
meks quiet{voiceless) sounds.

if two consonants are side by side in a
short word only one speaks.

s mokes @ gquiet sound just like the snake
o looks likej but sometimes he gots

tired of being so gulet, s0 he borrows 3's
sound and makes a nolse.

(voiceless) (voleed)

Fix box 111
kit date Ro11
fugz

ick ]

g“e- f:ld bell
men
neil

rain

Vose
BOO

Does g #sy 8 @ =7

gnn
B cats
bees dreas

- %
. 4

g w



Wy

e p—







Lesson 4e

Purposet? Review of ® nsonants , and
Sound of g whon muow ‘;ﬁ, undg

Bxplenationt and ] are nolsy gonsonants.
B is a qulet consonsnt.

has no sound s0 be mwwum&t
rows

t when 8,i,0ry comes after g he

from ge
X wasn't satlsfled with one sound,so he

porrowed from kg end g exd says kg.
thon y is st the boglnning of & word he

18 & consonant.
But often Y ¥s @ vowel, and when he is a
vowel he says & or 1.

ixtensiont! wish home guﬂ yos
wede haste Joke yell

box cent spry
fix eoll silly
next eolty pony
tax pieyele eory

‘;}’.
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lesson b

Purpose: Review of blends, Bl,gl,fl»elsRlsslsSisShs
§ps8plsgousand ple

Lxplanastion?

lxtension?

sometimes two or three gsonsonants are

right together in a word. Often they
make the sounds thoy should make, but
quickly end gmoothly, bumping into each
other. We can still hesr each sound, but
instesd of each speaking separately they
plend right together. Ve don't say ssuvs-

ttte We say 8 Ty gk

blot place spade
du mp slope splice
fleke mile sgueal
glass enip stale

folliows gs % 18 not a vowel. The

Vhen B
othey vowel or vowels in the word deelde what

vowel sound you will heare
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s e

" ou are here.

Ay QO e p

g o



Lesson Ce

Parposes To review the consonant blends,Ri»
mmwwmmawmmﬁ mﬁxﬁ? -

Explanationt scat scene
gosle goent
goufl

Whet Aces gl sey in the firet group
of wordn? gk
Wnat does 8¢ say in the second group

ofwasdafu . 34ke
oo 4 W A1ee 45,5 Viot &

nakes & say £
The two g sounds mst W end into one ge
ehain piteh
which ma el
chum pateh

G seys 83 The & is silent
el ; 8 on
M 30&%‘ ot Gh* baainning*or ot
the end of & words

; { at the beginnlug of

txtensions praid erock dmg
Prame gx‘*sm pruans

trash spry mask

streot thoive husk

sklt tusk
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Purposet Review ©
Explanationt De

Extension?

78

Lesson Te
onsonsnt digraphe ghs th and whe

you pemember thd we said that sowew

times when two Oy more consonants are

together they meke thelr own sounds, but

g%ogquuiekly together to form & songonant
e

Often 8 group of eonsonsnts want to walk
together butb eannot make the sounds they
ghould beceuse they would gound fanny.
Tpy makl ¢ and b say their resl sounds
ogethers You ean't do 4t, ean

and bump
you? When this happons we have to borrow

a single ®0 and use 1t in place of
the groupe

gh is the sound we make vhen we want
to be very quiet and not

gh ismot e wa polite sound. fe
sticks out his tongue. Ye don't
1ike this, bub sometimes we have

to use him anywaye

often he not only & ieks out hie
tongue but blows.

is & beckwerds sounde The letters

wh
places and say as if
wo were trying to blw-e'ut a candle,.
that think when
shell this thank wheat
ghape the thick while
iheet  those thin whale
shade
vi&
Y
leash both
bath
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Lesson Be

Purposes %o roview atgraphs che i Eds gy ng and pite

Lxplenation? thet sound does make?
#hat sound does ﬁm?

Do we hem two gounds, Kk’ Hoe
When g aml kﬁ zg-mr. they make &
they never begin a
worde They are guoh good friends that
1d hends while walking end can't

r that whon?g and ¥ are

together ? is not & vowel

The same ig true when @ comes after g
The @ does not spesks the g says ge
The othe¥ yowel or vowels in the word
deoide what the vowel sound will be.

ixtension? chop quaint gulde steck sing
ehip quit guess deck dong
chain queer guess luek renk

temeh quest galle tick think

junch quoen guard  dook spunk
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Purpose: To review the
ig snd

To yeview the

34

Lesson 9e
sound of g when followed LYy

gound of 3 when followed by

1d,mb ed pds

sound of 2 when followed by

7o veview the
two eonsonants other than mb end lds

mlmtiom

Ixtension?

d thet when & word has two

e have aal
or more vowels the first one says its
when a word hes only one vowel

poame and
1t usually makes its ghort sound.
srite gold and gomb on the board.

what should 2 pay? Yes, O.

Put g say® © tn these words, because
and gy,unually make O say ©

ne b 18 silent.

mprite m and » -

Cen you %\011 what wﬁg say? Yes, i,

pocause 18 pd, and mb usually make 1

suy 1

sometimes 2 gays neither O nor o when 1t
8 wo sometimes wien two

§ alone in
g follow 2 2 says QN~Oe

o nsonent
gg d cost ehild
da proth mind
geold loft olimb
hold frost bind
told gtrong wind
fold sloth rind
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Purpose?

Te review the gounds of B
foliowed by 1l end 1k, end when preceded by ¥e

a7

lasson 30,

as & prefix, whoen

1ile gometimes gots tired of making

mxmtlont
?ﬂﬂﬁ its long and short gounds end wants

Extensiont

o say other things.

we add g at the beginning of & root

word, it becomes a prefix and says W
ng the ghort sound of M

¥hen il or 1k oomes after 8y 8 Say8 AW,

Vhen ¥ comes in front of pomething
funny heppense The bell of the g 1s =0
n't see A'8 stlck beside the
nks g is an 2+ Vhat would
o sey 7 Yesy © says wo, unless
sone g after it ere strong enough

plong stall &b alk
pomall welk

sway
slive hall chalk
about mall tolk
oun all
polde
10 Ze e
was wall wade
gwap walk waltb
wabe
wents

vhat does ]’ say in-the words in the
group Yony WO

fivst
yig oan't 8EV wo in the second group
becsuse 1l and LK are stronger.

wo in the third group be=

g can't say
bause there are two vowelse
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Lesson 1le
ineiples involved in mhltisylleble

Purpoge: To peview pr
words
¢le as the final sylleble

:
fle bl !&2,‘nﬁ
b, long vowel gt the end of an open first

syllable
of x at the end of the second

syliable
d, the u gound of meny vowels in unsccented

@ llables

lanationt 8¢ ?g. and mast together
o - orm % syllable and g:nno% be 4130
'idﬂd'
be Hemember the rule about and
the end of 8 short wrd?‘ﬂ‘ﬁgy mﬁ%e‘:mu
long sounds 4f there are no othor
vowelss This 18 true of all of the vowels
{f they come at the end of the first
syliablee

the end of @ ghort word borrows

Ge L OB
'%holonsloundoru et the end of
a long word borrows U short sound

of Lo b

da. Ve feel lasy when we say U don't we?
1 feel lasy, too, and will

Often vVOWe
m u instead of the sounds they should
Oe
lztension? semple ilot legy aveke
candle g‘ony peppy raisin
Clbl. cOBYy soCOOn

rettle
pottle pupdl funny |butten
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Lesson 12.

Purpose’ 10 poview weys in which words may be divided
into syllebles?
a. between double oconsonants
b, between unlike consonants
¢, Between 8 yowel and & chnsonant

To review the E‘ gound of g whem it is fol-
jowed bY £ or k st the beglinning of the next
gyllables
xpl sont in oprder tO gound & long word we must
o oei g first divide it into parts and sound
each part 88 1f it were 8 short word.

A word mey pe divided

a. betweon double consonants s consonants
re nlike 1it/tle

‘hi:l:“wuwmmt which
be be on onants ¢h are
* yum/ble

not elike
c. between & vowel and & gonsonant or
petween ® eonsonant and = vowel
la/dle Rob/ert

19 ot the end of a syllable and

jetter in the next syllable
is g or K it is hard to meke the true
gound of De tond it 1s necessary to

make the gound pg for Re

- Velvet snapy lpbel rapld
ixtension? market snuggle lioense shadow
nondle sizzle ruler ooy

siaket granee
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Leason 1%«
Purposes Tor yeview pules governing the aivision &f
wopds into gylleblos.
o pecognlze the number
words

of syllables in &

parts of words. VYhen &

Explenationt gyllables £TE
word has anly one syllsble your volee
dosen't nove when you sny 1be

than one sydlable

o word has mors
meny times a8 there

yoloe moves 88

youyr
are syllsbles.
Lix Lont tment golevision
tenslon gg;%u ry pailo
punpy
mountain

train
palirosd

Tl

"éf} "
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Purpose: To veview
bxplenationd

Extension?

Lesson lée
aiphthongs Qs 08 O anc Q.

fhat shoull 21 say? Yesy Oe Sometimes
1t doess
four pour
%‘ neches g end mekes 1t may 1ts nome.
mtmu y pinh es 2 80 herd that
1t uurt and 1t lan Que
oi found

ow copies OB and does the same thinge

Jﬁ: naku ound 1ike o pig. Hemembor
and X ofton meke the semne sound.

Yo 9F ”k‘g tho plg gound, too.
oll boy
enin toy

gouth ehow 3 oy volee
plow o{ nolse

mouth 800w choloee

pound bow onJ oy toll

o7
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Purpopst O poview the
gnd aye

Explanationt

Extension?

Losson 1B
ppelliinie FUrEA gosdngs il

Aemembey that gays av 7 &R soplies &
o8 Q¥

‘+0.

just o8 22 cop
i mekes & suy Jo The yowei that comes bew
Tore g 90Y° 1ts mamo becauss the &
Jumps over the B gnd pundl &8 the wowele
Dge says § 21805 ghe @ 1o sllent. But the
Yowel 1in front of SE89 1s shorte I san't
guy U8 name because the ¢ is ©0O tell
for the g‘_to jump OVOTe
ﬁi pays L. i@ 4s silent put woyks
s & vowel 10 the | ssy its long sound.

fe knov that f is o mabtines © voweLe
o when iuv follows g 1t esskes the g say
its long gounde says Be
bavl eought lodge 2ce
raw tont wed. e page
SPaw m’ ght bpridge BYRY

fight hedge rey

tawny
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Purpose’
ixplanation?

ixbension?

iz,
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Legson 18

7o review the sounds of 00,@W and 9fe

says @0 1ike in B0O0s
1ike in looke

says 00
ve wmast Y oes flrsts i it dosen't mele
genge we try 00

if one gongonant oomes in front of gw 1t

goys us tho roal long sound of g¥.
1f mope than ome eonsonant comes in front
of gy it says 00y the lamy long sound of We

et should €8 say? Yes,@. ind often it

doede

But souwetlnes £ ropgets thal g 8 with
hime "heb wod he say if he were by
nimpelf? Yass®e

often t%imt only forgets but goes to mleepe
V¥hen this heppens & {s so embarressed that
he jumps WP quiekly be gpeak and says his

NANe e

poot pev beab broak
Low heat sheak
brow dread

oookle  EFOV throad



|, oD 2, 00
5 &
gr‘ VA L
boot -
shoo k -
steak _
beod -
hood -

teather—
stool -
spoon —

102

3.0 4. €
L, A
few -
9rca¥' -
stood -
teacher -
vioon -
e w e
b CC"L -
H e W -
b ook -

4.3,
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Lesson 17

79 poview sounds of ersir nnd ur
whar 8lone
when followed by &

7o peview tne sound of § when followed By

ures

axplenationt ‘Ve sll kuov thed SF2
ure But when g follOws ir o ur it is

enough to meke the first vowels,

Parpose §

strong
g and & sey tholr nemess
then § procedes U it says ghs ebure.
The spelling 1g always 6 syllable.
txbensliond elerk squire ereature
Jerk inquire posture
shirt lure nature
smirk gure guture

spurn
hurt

yi,
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Pupposes 10 revi

Lxplangtlont

Ixteonsions

105

lesson 15

ewwammdaoru.

of the five vowels, three of them,as we
wvhon foliowed by ps cen

Hewe discovercds
say ure ihanti.a g fourth vowel, 9

thepe is 8 differences 2 needs something
else to help hime i

The spelling ? ususkly says OFe
7 front of gr iU osn say

put 1f g oomes OB the end 1t is stronger

end makes the L #ay Oe
worids scorn gore
gooreh fore

working
worsen mortgage lmplore

4,
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grpose !

Explenation’

Ymbtonsion’

T rfvia: che sounds

107

Lesnon 19.

of ax's gr when followed
L1

e lesrned that g,oan'naka s yowel change

ite soundj ar ssys ar like in oe¥.

£ oan make ar say 8iL 1ike the aly around

e
Ggp oen 88Y ear, alr or plain old er. ‘e
maet Lry each gound L0 see which one
mpkes acnee
ahark halr ghare awenY
gbark Pelry rexre bear
cnareoal alr shear eartih

falr dear eerly

sperk

48.
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turpose? 1O review

Explenstion?

ixtenslion?

Lesson 20
guffixes 8, 88 tng ard ede

Some wonnommm are noisys gome are
This 1o fmportant slnce aome

ruiebe
suffixes depens WpOD them for thelir

goundse

If g comes after & quiet eonsonant 1t
gays 1bs qulet gound. .S

fat somebimes 1t gets tired of belng

g0 quiet and wants bo meike a nolse.
fter & noL ey o nsonent

whnen 1t aopcd 2
1§ bhorrowe g'le sound grnd 8aYBe %o

often whed @ pvopd ends in & hissing sound
g will not 1pe dou cen't s6Y 1t in eddi=
tione 4R ghoses enBes you must add oy
which 18 & syllabie in itself.

The suffix tng 18 plways 8 syllable snd
anys wheb 1t ghould s8Ye

yhat should pay? Tem, o« But 1L oan
a‘:ﬁm any ods I¥ depende upon the eon=
gonant that comos Sust bofore it.

If ed comes after a qulet gonsonant,1t
sayr 1ts quist gound, Te

if cones sfver 8 nolsy consanant 1t
ed {te nolny gound, e

makes
The oply glme gd oan soy ed like 1t
ghould 13 when 1% oones after & or de

Booked pointed pushes pense
dented ehurches bats

peined
bowled chented rushes dolls

109
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Mhat doecs ea say

T d é A |

\ﬁ)mk@wg JOH\@O\
called

VWV i‘%ﬁi ‘ t
‘CJ Kl 0\ -

rov \({jj g
plonteo watered
kic ke f‘\
cooked

ounted

9 O ded
o i"\(f d
j LAY P f’ld



Add s O

wash
clock
C»“AWCAW
bua
[%JWV%
witeh
PEN
olanr

111

lDOy
ball

sash

¥
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Leagnon 21

Puppose’ Lo reviow guffizes ypersen and 1y,
To veview rules about changing root words
when adding © auliix which gtaris with a
vowele
pave Learned ghat it 1s lmportant to
te whether @ guffix starts with a con=-
gonant or & yowel. 9ften & guffix ean be
gdded without meking eny ehange in @
oot word. Put somebimes the roat word
what bo ehangede

1f e whort word has only one vowel fol=
jowed by one consonant, we must doudble
ant before adding & suffix

that consond
thet starte with & vowele

g in silent wo must dr
f%ix .4

if e word end
that starts

t pefore adding & su
with & vowele

kxtension? giipping emiled softer
batter coming harden
gtopping pleasing parting
wetbing yider timely

writing lonely

gerubbing
gledden glider sadly
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Explanation?

Extension?

To P W
7o vreview ehoy
when 8 suff ix

114

Lesson 22

anffix ente
os made to words ending In ¥

3 added.

We balked sbout how ymporbent it is most
of the time to note whether 2 suffix be~
ns with 8 yowele But to ¥ 1% ugkes no

{fferences

He likes to be om the end of a word, 80
when you pub guffix, whether or not
1t benins with & vowels I waet be shanged
to dﬁ'. He will not be squeshed in the

wl 1¢e

(nere 18 only one tinme when I egress to
ptey in_the middlej that is when is
pddeds ynows 10 dn't look nice to
have twO 1's ms.tnor,ao.jmt for that
puts up with being uncomfortable.

time, he

marrying
playing
plying
sarrylng
feryying

fupnier
nappleat
pries
gburdier
;;roht:lly
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Parposet

Emplnnntionl

Ixtensiont

fo paview the spelligs
»

116

Laaadn 25
g0 N, EN VI 10T and

1ikes to say 8 at times
{8 the same way.
Ve

Homember that &
end z ab other times? Se
The g 1° gilent end g says 8 or %
pust uee tie ons that makes £enBe.

a hava Leayned that some letters arc

4 " “In the spellings kmsgn

pilent &% timese
gnd wp tho first consonents are silent.
These epellings ccme at the beglnning of
2 worde
Fopever when We Hurn and gp arouni
voth sounds &¥e nearde Ihese spellinze
oome st the end of a word or s sylleble.
hose guer Led wreing sonz
tense knit write ring
goene vink wrench thing
goose glunk wring hung
ﬁhﬂnk wyen b.ns

fuse
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Ciecle the silent letters.
e Psa‘rurﬁ %,

-l

Liow

P lank

9ma¥
bank song
k) Le skun Kk

gnome  Wrl ot
Wrop aink

knot WIrEN
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What does se say
0 or o

C%’“‘s&@ﬁ{ﬁ P‘@OSG&
horse rosc
riae h0$&
h&u&& Fuse
&pauge Mmoos e
dose base

R

7 b
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Lesson 24

e ® nstrustion of compound

Purpoget 1o revie¥ th
contractionse

woprds snc
To understend

the use oF apostrophe & in

pata@nui@ﬂ.

Explanation?

Extensiont

mape lotlorse

dome worés have mOFS then one sylleble,
as does the word tables However Lf we
divide teble neither the syliable to-
noy the syllable ~ble ie o pesl word oy
1tself; they sould not stend slone.

A comp word 1s made up of real words
whioch are put togother to meke & longer
word. boll is & word by itself, =8 1
houses iogether they meke the conpound
words GORROUVGEe

it other W gake two roal WOIrCo, put
them togethers and leave oult one or

This mokes the word

gupller OF eontracts 1te These woris
are ealled contrsetionss The epostrophe
ghows one OFr more letters have
boan 1aft oute
Whon we wani tO show that pouething be=
lonpge O someone, we use apostronne fe

efl 1711 Jeck's
?ﬁﬁﬁoz d they'll Vother's
seasholl You're dog's
poliingpin dgion't coet's
jullyffﬁh ten't B41l's
sheekbook ghe 'd brother's
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M nke com p QLAY d words.

bee

web
b urnble C J rop
g

C‘ VO |*r~
fly
cake

butter <§r\
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What do they meon?

h e ‘ﬂct .
t wil l
we Ore€é

Tl
they will

you have

he will

&9 b



Purpose: 10

implanssion?

kxtensiont

~pBBon 25
peview the prefizws msal,be,en and ane
A profix 1¢ & sylluble gdded at thn be=
zl of & roobt word which changes
the meening of the root worde

plong beoune undo
apide esel uUnwrap
pewlteoh unpeck

away
altogether ensimre unpile
pithough  enhenee unload
plweys anjoying unfreese
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Choose the right word.
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vo peview the 89

124

Leseon le

unds of the vowels and

Parpoge?
some of the vowel principles.

Explanations

Extension?

word hes two or more vowels

If a short
seye its nemeg the others

the first one
are silente

If @ word has only one vowel 1t usu
mekes ibw znort sound. Whelly

1f a vowel is on the end of @ word or a
syllable and is the only vowel 1t usually

mekes its long gound.

nations 1d,mb srd nd usually

The combl
in front of them long.

meke the vowel
¢ on the end of & long word usually says

Tis short sound, 1.
tgh says 13 the gh works like

The spelling

a vowels

The spelling &y ways e

state stamp go wild
weck sled the baby
slide gtivk sly ti
coast spot gomb fright

stuflf seold pley

5
,ufz wob find sway
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Lesson 2o
To review eonsonant plends and dlgraphss

When two oY wore consonants 8re together

Explenationd
they elther blend, pueticg all their

Jxtonsiond

gounds together go that you stlil hear
epch, OF borrow & aifferent sound %O
use in place of the sounds they should

mekes

bleeci prown clear draft flook
glase gripe plueh proud

frose

aoant ary glack smart Brioey

soent ﬂpﬂnk ﬂplit sprig square

abuek stress swel meteh thresh

srles duck lanch mash thug
guard phase

quild rung wheat
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teach the gounds of the econsonant bl ends

To

ser and twe

To review the gounds of ge,ge and tch,
s both of ite right sounds

Explonations %71: say
ended togethePs blends together,
too. We oan hear all of these sounds.

I and § B end also, 80 thatw we oan
w111l hear both gounds but say them
quiekly together..bwe
Extenslon? twirl aerabble

tweosk gorap

B makes £ say e s C8 BAYS Se

Se can ey 8 gnd can slso Say By e
earned thet 3 Likes to be

cause wo
well a8 guiete

Parpose

Fxplanatlond

nolsy &8
yoh makes Lhe sGmE gound oo ghi the §
4 a:llmt.
lace noose switoeh
streteh

hxbe ]
heneion alice rose
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Extensions
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Extenglion?
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Lossod de

syllable informptions
afe of Qe

the oOW
like w.
of aceents

Te review

7o review

The spelling of 9% says & when m thing

changes 1te ,
If g comos in front of or it says T
bt @ af ter 9L ig sbrongsy and makes
tle 0 s8Yy O

horn work
storm worsy

wore
gaore

end of a sylleble
begins with k or
plended sound, nNg.

at the
syliable

s more Lhan OLC sylisble
s o¢ mopy times as
thave are uy-nablu. put your volce

doesn 'y gound exactly the same as 1o
it gets louder sometimes and
es 88 you sey ench syllable.

say louder la the

gooent & syllable you mast
one ioudere

combe.t
pilot
suspeot
decide
highor

ankie
shingle
ringer
wyingey
sprinkle
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T¢ learn o adivide worde
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Lesson O
between two vowels.

gound of o like e

Ve have found thrd wordn ern bo divided

betweon
double eonsonsnts
2, unlike sonsonants

Xe B vowel snd 8 ponpenant

4, e consonsnt and & vowel
often they aust be divided in another
be

P
-

tween two VOwelse
ot bo done when the two

ways :
However this ean ne
thor to make a certalin

vowels msl &° toge :
gound, 1ike ou,ausel end others.

f” vowel 2 18 very smert; it een make
ots of soundse
1ike in boat.

% says %
gays O, Lire In tope
idke in oold.

gay s
Teys 1ike in frosb.
When jis B or y comes efter g Lt osn
gay We
duet nons some
bruln done won
trisl 10ve ton
ve wonderful

pILS O
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ixplanstion?

Extersiont

To review OUWY
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Lesson Ge
ound wordse
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o make new ¥oO
L @ word 18 @
mede up of tvn
hosﬁthn
um t;

e an
when ouo. Then pa

e longer orés
th@ :faning 1; d&faurant.

long

is vhae

b raot ward
besore

begin W
Then

the meaningse are o
pdd degonau

tu& we
uluwar

we add

druaaingtahlo
s Lorybock
wristwateh
dagalad
1ightbul

* mra rea

way & ¥

sdded to ¢
omewnat chengede The
Wprlis $he wey W@ nre
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to root words

word thet 1s
1 words Joined

s & word and hes a
i1 also a word

ga%bgethor they muke
g compound word

» though

ord looke to
anything to it

he roct word

soagl
plenting
POy
wanting
goody
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down
pohce
lomp

finger
s

Yoot
book

NewS
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Lesson Te

Purposes To review rules governing chinges mede in
gome poot words when adding sutilxcde
Explanstions In the lusb lesson ve added sulfixes to
poot words with no trouble.Put sometime
we have to mske & ahn;fe before we ean
add certeln erdings. Flrst we mish look
se whether il sterts

at the suffiz to 8
1. Thls makes & diiferences

make .

1. If a word ends in ellent @ the

mst be dropped before edding a u&rn
whioch starts with 8 vowele

9, If 8 vord has orly onc vowel end one
consonsn after 1t you mast double the
gonsonant psfore adding e suffix which
gtarts with © .

Be Iruwrﬁ.nduin the y must be

4 bofore sdding eay suffix

excopt inge

Txtensiont Driver drumner gairlu
" pkated atopped wnng;

!ﬁ%&“ ﬂwsﬁ cogler

gadder
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Lesvon Be
Purposet To learn tpe sound of the suffixes fulsness

and lesse
To proview the gounds of the spellings o0,ea

and are

Explanations? The suffixes fulyness and less make the
gounds thal they ghould make.Vhen added
to root wordas they change the meanings
o’ the wordse Since ‘hese suffixes begin
with consonants the root words won't
nave to DO ehanged unless they end with Y.
when we meot @ srolling we wust Lry more
than ono gound at times and use the one
that makes S6NSJe .

66 or 00

peys
says 8,9 or e
or siy if it 1s followed

gay® ars
by 2
‘ ‘ nowness vorthless
Extension! ﬁm.“kmmj thankfulness sploelose
ter P soarf
scooter  E0resy  mpere

ahook
pecfatonk
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Jesson Do
Vot

of u 1like 00»

Purpose: To learn the sound
To practice moking anbonyms.
fixes en,be ard un.

To review the pre
is & VoYY popule® lettor. Heny other
\ ounds at times. S0

Explanstion?
bis @

An entonyw 18 & word thet is completely
ayererent in meaning from snother words.
mpletely aifrerent from oy

Night e o0
: words are antonyms

pe #nd un SAY vhet they
ghouid 88y when put at the begluning of
root words, the¥ always chenge the wesrs
inge of the root wordse

enlist ennct

Lxtensions push
- 11l endeal enfold
enjoy

P

tullat enclog®

pughel pecoms unloek
pebohe? belle unhappy

1.
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hord
Qsleep
dry
start
soft
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pesson 10

Purpoge! 1O leall the prefixes mis apd ¥
70 peview the gpellings igh and alr.
Explanationt The prefixes mis end re 88y just what
they should B6Je lils means Lo do wrong;
to do over againe 1he moaning

7
;% moans
3% poot words are changed when these prew«

finos are pddeds

Phe spelling 1gn eoys Lo ihe 8 ® ts 1lko
a vowel and maKes the L say Lo iong sowiis

{he spelling air is like the alr around s

kxtensior: wplgdecd reosll high shelr
miglay recess ;ight ;g?;:“y
ﬁ::::d renot llf:m
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mistake Peﬁu AL Qir
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7

Ho w mony words did YOU e 4
was 70..4(’ ANSWED 7
Dd you _,__...-{-"m cup  you
broke ?
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lessOn 1le

effect of LE following VoW
ounds of vowels uopngatad.%;'

eommnh.

To review

oantrmt.tum.

To understend gynonymse

kxplenation’d

ixbensiont

ye know that when g follows & vowel it
ound of the vowel. ihen

& enges the 8
wake thet

two p'e follow @ vowel they
sounde Howaver

vorgd BBy its shert

pefuses 0 say its gnort sound no metler
how 3;:@' p's follow 1t. It ® ntinues to
say .

ime BEO We jenrned thut in &
vowels the first

A seng U
short word with two
the othor is silont.

ane suye ibe name »
fut somebimes this dossn't WOPE. ir swo
rete these two vowels 1t

gonsonants seph

is often %00 hard for the g to Jump OVer
ts to make the flrst vowel

so tho firat vowel mukes

e can put Two words together to mcke
worde We oan 8180 put two

n cowp
yonl words togethers leave out oue
more, ond muke & shorber word

iebtter or »

tont che seme Ghinge These words

e ealied sonbrastionse

A synomyR is o gord that mesns almost
ng #e another word.

the some thl
verry fringe dtdn't
BoRDE oher oo gen't
carry tense woren't
adedze ther'll

turyat
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Bxplenations

Extensions

Explanstion?t

Extensiont
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Lesaon 18

the sound of ﬁmo or after ¥

Te teach
Te teseh the gound of

jearned thet when w comes in front of 8
ok and thinks it 4s an

1)
he cen't see 8'S stl
O 5o wa say® o
pont of gr the seme thing

When W oOmes in I
happense ¥ ghinks g 19 an Qs SO WBr Says
if g were an O

wor, Jjust &°
warning wurts
warmer warped
Lo remembel what dida to 17 Yes it
Ted el aﬁ made ﬁh&' i “; its

worked
long sounds

sn ¢ in quite the seme wWay
shen it follows ghe 1t goems thet the gh
would make g or the 1 887 1ts long
t oddly ‘nﬂf\ says e Lon't
411 H ur otters are silent end

Nd
ﬁlo%id‘ o Gg:y
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Lesson 13

gemeh the gounds of the 8 llablc
Bonoh Londs conteining sl {ient kiope

group of

The syllsble “%
eztew. It y lwndo at as if it
It {s slways 8 sylleble

ugt aftor g, 1t
it must say

o hard
o in o der O o und all right.

ehun

potd lotion
tion infection

ration iocat ion

that in 10 silente
S0 when we moﬁmm rdvtwnl
ing the vord s A gh

Honad s
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Lesgon lée

T temch the sounds of gy &b the end of words.
vmm;un.vmlhennu the long end
o of thds y is &

Lxplanationd | ‘
shoprt scunds of L.Becsus
the timo end tries to

Extension?

most of

?";fﬁ; t;nyi.tamm;m
n 0
he same bhninge QMQ&o

ry Lo u{? Yetyne
gotten & 1ittle tired of
being oopied by X So he wlll allow !i' e
say A only if it is In & syliable the is
if he is not aceented he magt sey

they monkey gonvoy
trey gurrey survey

whey
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Lesson 15
ounds of the epelling Ous

Purposes Te genoh three 8
To teach bl® gound of gi like L.

lixtensions

Lxplenation?

ixtensiond

Whon we WOT® Juev 114tle pevple W

1eorned thab ? hgdrdju;;ﬁno SOUNCE

" onwe 0w & re WO e :

and rough we jearned them a8 .fﬁr.%ﬁ%.

How we 8re repdy to learn that % hes

thyee more gounds, end LhoOse hard words
not sight worcs ot gll, but can be

o
60, Isn't he smart?

»
ezn 6180 suy ©rd
e amat Y all the sounds when we meet
ou =0 ¥e can find the plgnt ones

& ou grouble
thtgugh goupo couple

ynowy 18 often silent in & word
anywe knovs 18 0 Tor keeping etills and

ts U
But be & :pnlm and makes L's gounde
& right with silent

)
f e word doesn't
4f it gounda bettey when you glve
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Leancy 16

7o teach tho gound of the gyllable tain.

esnnot bo a4vided. When
B L R ot
: in ltes g two els
o a syliedle 4 sy Lts nemes This
t sylleble is secented.

u is not noom ed it om'bsp“k
loudly enoughs 1t says © ?:

: tein meintein
“Ww :g:u.n dem‘

ouy
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Explanestion? It seeus J
mind. Ve jearned
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Lesson 17
make its long sound

To learn that % ecan
when followed BY two oonuornantss

ust cannot wake W it
thut sometlnes whg 9_'

should s&y {te short sound 1t says ©' or

insteads
we lmow,Lo0s that ld or @b afler 9 malkes
it say in long sounds

niy eonsonsnis that

sost @

a4 and &wm't the ©
gan do B
cometimes other gonsonants oan do the
sawe b Vhen two of Lhom rollow 0»
e can B8y 9
boss poll

host

lost o
£ 12 o
,:?i droll
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Losson 18,

7o peview all new sounds and prineiples.

gounds and prineiples uaing the

Explanstion! Review
words on the boards

Extensions

Use the flash oards contalning the rules
and those with words following these rules

to play the geme

asterting with ghe first ome in the clrele,
give sach chance to tell the rule
or say the word as the
migses, the next one 83‘-»"
him &nd upon 80 doing "traps” thet ehild by
mﬂ.ﬂ‘ into his seat. This is continued un-
gil sll of the oards have been used.

anse mey bo, If a child
2 chence to correct



‘ ey OnN

par’”\@(.ﬁf?')‘&

o

W"}'u\kstﬁﬂk >

(;on*u\oupef -
walermmelon -
cup coké —
sQua sh -
r’"\go\ ;S‘) —

16l

Fb,



162
Purpose: To Leach the three sounds of 18.
Explanationt When tO8° p the two vowels i e
should say &+ #hen they are oOn he end of
a shortb wopd they 49 just ss J, does.
But?moand ¢ o long wordy like ¥
m’ .
unlike when 1s in the middle of
g word Ehe is 80 ttle he gebs mashed,
gri the & g up sod ways €.
Exte rlle walieve
——— 3 Bliic  rellef
chleve
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Lesson 20«

Purposes 10 geach the sounds of the suffixcs @E2

sxdl enbe
Explenstion:  The sulfix ¢ like it contain
wawf.%ofb‘fgoimgm:
ghe g ®oF o o sge save 1Je
e suffix ent should say ‘ont, and would
1ike to,buE %; 1ike he often dooss poi
pows a's 80 sound and enk 36y e
Extensiond Leakage rc‘apondom
neyii@€ ® commandent
breakeg® g’andam
10 Ldent

luggege
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Explenation’

ixtension?

u,.mwb’o
soach the sound of g 1ike sh and ERe

comes after § it onenges y's

,”wmn& che
or ug covess after g» it
¥he m“ s's gound tO -P’ 0o hard s&
Sometimoss & . o tom
thougyh ince it blends to-

w and we say #
gether more Sm00 i

.“m u”un
measured ‘
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Iesson £5e

ractice in sounding malti~

Purpose: To provide P
syllable words.
To deteymine where accent belongs.

words usually must be divided into
them. Fach of these perts

Explenntiont Lo
parcs pefore we oan sound
i{g sounded us 4f it were a little word; then
put together and we know the

the parts are

long worde

One of the syllables 4s said louder then the

others this 1s the sccented syllable.
Extensiont gider rogeed

bruin vite

batter gsorner

unlock divl ded

bundle vowel
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Lesson 24

Purpose! Review lessoOns
To learn © {dentify naming woprds,action
words and degeribing words.

Uxteond ons Words do di £ferent thingsjthat 1s why we

need s0 many words.
some words name things, tell vwhat they are.

Penye  Baby
dey

sound

Some wo rds are action words ,8how that
something or gomebédy moves OF does or
48 somethinge

Jump think

an live

onll write
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Lesson 20¢

Purpose: To teach the gounds of the suffixes oIy,

ment ond 4s

Explanation: B ny 4r; y on the epd of & long word
Bays Ye 50 ory SeystaFes it begins with

a vowel 80 you sust wateh the root word

to see Af you need to change 1t before

you add gXle
Just a8 wwu‘fmt nt soys afint
unless t‘%% namt;d%n iv nya'

ment like it shoulde

1y seys &, jus s it should.

Ment and EL begin with consonants, s0
will not heve to be

the root words
ehanged unless they end in T

ixtensiont buttery ni casemont
gsnnery lm{gty m

lement
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Lesson 20

all suffixes introduced in Ag
&
ability to jdentify nouns, verbs

and edjectlves.

ixplm ationd

ixtensiont

we telked aboub ghe different kinds
of words and bhe work they do. These words
have v nemes which you will like

to know end useé.

The neming words are gnlled nouns.

The action words are called verbs.

fhe deseribing wopds are colled ade
Jectivese

pencil skip hot
dunce stieky

finger

elophant  @oes silent
ptar listen gressy
gmile study excellent
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Joe raced up the stTre
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