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models (Coates, 1989; Jenkins et al., 1880). Ths u=ze of the
consultation models, which are based on shared responsibility between
classroom teachers and special education staff in assisting students
with disabilities, is believed to help teachers learn to deal with
diversity in the classroom (Jenkins et al., 1990). In the direct
service model the regular education teacher is supported by special
sducation staff in instructional activities, but the classroom teacher
maintains primary responsibility for all students in his or her class
(Coates, 1989: Jenkins et al.. 1990). The main difference between those
two models is the amount of responsibility assumed by the classroom
teacher.

Lloyd, Crowly, Kohler, and Strain (1988) provided a review of
literature on cooperative learning, prereferal teams, consulting
teachers and peer futoring, four approaches for implementing the direct
gervice delivery model. They found that the available evidence on the
usefulness of these methods was not conclusive, and the many unanswered
questions would indicate that it was too early to rally for widespread
use of these methods over current special education services. Heufner
(1988) felt that the consultation method holds a lot of promise but
warns that early implementation could produce a mumber of problems that
could hurt its potential.

An assumption of the REI is that once regular classroom teachers
learn how to use instructional skills for students with disabilities,
they will be more willing to accept these students into their classrooms

(Kauffman, Gerber, & Semmel, 1988). However, Coates (1989) used a
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with nond?sabled peers would be beneficial or the students with
disabilities could learn from these peers.ééfhe most difficult aspect of
inclusion was the development of strategies £o use in the regular

classroom or the scheduling and time for regular and special education

e,

activities. :Teachers also reported that the benefits of inclusion were

nondisablgé ﬁéer acceptance and/or skill acquisition. The integration
of the students with severe disabilities was perceived

as positive and they recommended further integration for students with
disabilities.

In addition t; some special educators who have‘pushed for full
inclusion. there are also those who believe that full-time regular
education placement is not appropriate for all students ( Jenking &
Pious, 1991: Simpson & Sasso, 1992).i1§uil inclusion into a regular
education program may be found apbropgggfe for one student, but not for
another (Jenkins & Pious. 1991; Simpspn & Saéso, 1992). No one method
of placement is best for every_studegf:ksimpson &-Sasso, 1992).

Semmel, Abernathy. Butergvand Les&r (1991) found a pfeference
among teachers for pull-out special education services rather than for
the consultative model. Teachers felt that inclusion of students with
" mild disabilities into regular education classrooms would not have
positive social benefits for these students (Diamond, 1993; Semmel et
al., 1891)

Brown, Long, Udvari-Solner, Schwarz, VanDeventer, Ahlgren,

Johnson, Gruenewald and Jorgensen (1989) believed that some special

education teachers want their own classroom and the personal'ffeEdom
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