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CBAPTER I
THE PROBLEN AND DEFINITION OF TERMS

Throughout the history of the Sunday school movement
in the United States, subject matter for teaching has been
& vital problem. Early American Sunday schools experienced
several systems of teaching snd currlculum. First was the
catechetical method of study, which was European in back-
ground, This in time gave place to great emphasis on memory
work. A periocd of confusion in the mid~nineteenth century,
resulting from a mass of greatly divergent plans in all de-
nominations, was culminated by the authorigation of the pre-
paration of the International Uniform Lessons in 1872,

Dissatisfaction with the Uniform serles brought to
the Sunday school movement the ¢losely graded lessons in
1908, and the group graded serles in 1922,

The question of curriculum and proper grading of
materials 1s atill a vital issue. 8ince the evangelical
denominations are concerned both with the salvation of souls
and the advancement of the kingdom of Christ, it 1s impera-
tive that the most effective curriculum plan be utilized
by these bodles.



I. THE PROBLEM

Statement of the problem. The purpose of this study

is (1) to inquire into the characteristics and requirements
of the primary childjy (2) to review the present curriculum
used for the Primary Department of the Wesleyan Methodist
Church of America, noting partieularly the weaknesases of the
Uniform Lesson plan which 1s being followed; and (3) to out=-
line a suggested unit of study for the primary age level,
followlng the group graded plan.

Limitations of the problem. This investigation is

limited to the atudy of the primary child and to the bocy
of knowledge applicable to his age level, sspecially as it
relates to Sunday school literature. Partlicular attention
will be given to the Primary Department of the Sunday 8S8chool
in the Wesleyan Methodlst Church of Americsa.

Prosedures of research., Books and periodicals in

the fields of Christian education, curriculum, organization,
administration, method, and ¢child study provide the back-
ground materiael for thls investigation,

Speclal literature for group graded lessons was se=-
cured from Baptlst Publications of Denver, Colorado, and
the Christian Reformed Publishing Wouse of Grand Rapids,
Michigan, %o supplement curriculum materials of some twenty

denominations and publlishing houses available in the Asbury



Theological Seminary Library.

The King James Version of the Blble was the main
source for the planning of the suggested unit of group graded
lessons outlined in Chapter IV.

George E. Felling, Assistant Editor of the Sunday
Sehool Department of the Wesleyan Methodist Church of Amerioca,

provided material and counsel that was pertinent.
II. DEFINITIOE OF TERMS

Unit. A unit of work in this study is a three-year

cycle of Sunday school lessons.

Primary. Children in the first, second, and third
grades of school, and usually silx, seven, and elght years
of age are considered primary children.

gniform. The Uniform Series of Sunday school lessons
es known to the Sunday school movement in America are lessons
having a eore eurriculum of Bible material which is used as
a basis for the lessons of all ages in the Sunday school.
There ere two well-known uniform series. The oldest and
most widely used series is published by The Division of
Christian BEdueation of the National Council of Churches of
Christ of the United States of America and is known as the
International Sunday School Lesaons. These lessons first

receivaed recognition in 1872, when the plan wes accepted
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at the Pifth National Sunday School Convention held in In-
dlanepolis, Indiana.

The other uniform series, and the one followed by
the Wesleyan Methodlst Churoh of America, is known as the
National Sunday 8chool Assoclation Uniform Bible Lesson OQut~
lines and is published by the National Sunday School Assocle
ation., This course was introduced to the public 1in 1947,
sponsored by a group of evangelical leeders who were dis-
satisfied with the liberal trends of the International Sunday
Sehool Lesson Outlines.

Closely Graded. The closely graded Sunday school
series has a different lesson for sach grade level, advanc~
ing by one-year steps as does the publie school educational
gystem, The six-year o0ld may be studylng about Moses, the
seven~year old about Abraham, and the sight-year old about
8t1ll a different subject. Thus, there ls little repetition
of subject matter from the time the chlld enters the kinder-
garten class until he is of college age., Unification of
the entire Sunday school is difficult with this system.

Group Grading. The group graded series, as referred
to in Sunday school literature, 1s prepared for the depart-
mental plan of classification rather than for grading by
single years, a8 in the closely graded system and the public

seheools. Therafore, progress upward is made by threeeyear
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steps, while the closely graded serles advances by single
steps,

Ko matter when a ohild enters the primery department
he will be taught the entire cycle of lessons during his
three years in the department., If the ¢lass 1s on Year 1Y
of the cycle when a sixeyear old enters the department, when
he iz seven he will have the lessons for Yesr III, and when
he is eight the lesszons for Year I will be presented, This
does not mean he will be getting easier material when he is
eight, for there is no gradation of material within the unit.
The aim has been to accommodate the three age levels within
the group, using the sevene~year o0ld as a median.

"c¢ycle graded™ or "departmental graded" lessons are
other terms used for this same method.

Yezleyan Methodist Chureh of America. The Yearbook

of Armerican Churches glves the following definition about

the Wesleyan Methodlst Chureh:

This body was formed at Utice, New York, in 1843,
during the mgltation of the slavery question in the
¥ethodlist Conferences in New York State., After the
¢ivil War and the passing of the slavery issue, it
stressed the doetrine of entire sanctification,

Churches: 1,005. Inclusive Wemberships 325,924,

Sunday ;r Sabbath Schoolss 1,080, Total enrollment:
120,710,

Ordained e¢lergy having charges: 1,005.1

1l
Benson Y. Landls (ed.), Yearbock of Amerlican Churches
Edition for 1859, Published %y the OfTlce of Publlcations

and Distribution of the National Couneil of the Churches of
Christ in the '.S.A. (New York 10, New York, 1958), p. 89,



CHAPTER IIX
THT CFARACTERISTICS AND NEEDS OF THE PRIMARY CYILD

Primary children, usually six, seven, and eight years
of age, and in the first, second, and third grades of schocl,
have interesting and varied charaecteristics and much has
been written concerning them. Some wrlters, especlally those
in secular education, have discussed a single age level,
for example, the sixe-ysar 0ldj and although there are some
rether distinet differences in the three ages represented
in the primary group, yet general characteristics sre also
obvious.

Karjorie E. A. Clark, a British writer, lists the out~
standing characteristics of children from five to seven (the
British kindergarten) as: (1) activity with a purpose, (2)
urge to create, (3) imagination, (4) imitation, (5) curlosity,
(8) trustfulness, and (7) sympathy.l

Primary children are (1) able to live in a larger world,
(2) learning to read and write, and (3) learning greater
self-control, ascording to Bthel L. Smither, She lists thelir

1Marjor1e E. 4. Clark, Methods of Teach! Religion to
Children (New York: The Meorlllan Company, 1WD6), PP. 85=20.
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limitations as reading, writing, and expression, no under=-
standing of symbols, little time or space sense, and physieal
and emotional immaturity.?

The great Sunday school promoter of the mid-nineteenth
century, John H. Vincent, in his book The Modern Sunday-

School describes the primary youngster as one who (1) lives
in the world of sense, (2) lives in a world of imagination,
(3) 1s always ready for a story, (4) lives in a world of
unqueationing faith, and (5) has a retentive memory.d

A pithy deseription of the characteristics of these
children is given by James L. Hymes, Jr., well-known chlld
development specialist: (1) Growers: eager to do more, glad
to be big; (2) Learners: excited to find out, thrilled with

mow=how} (3) Practicerss: hard-working, drilling them=
4

selves, striving to become skilled.
As has been mentioned, primary children have general
characteristics. Yet it may be well to observe the differ=~

2gthel L. Smither, Teaching Primeries in the Church

L ] ’ ) ’ ) y

School (Kew York: The Methodlst Boo voneern,“1§33§, PP
«B0

3John H. Vincent, The Modern Sunday-School (New York:
Zaton and Malns, 1887), pp. 200, 204.

4James L. Hymes, Jr., Understanding Your Child (New
9 Po s

YOX‘IN Pranﬁiﬂa-ﬁﬂl » Ingn’ l¢e



ences set down by a group of authors im a book entitled,

Understanding Your Child.

Jenkins, Schacter, and Pauer say that being six has
special significance bscause this is the age when the young-
ster with pride can say, "Now I am six and I scan go to
school.® During this time progress in physical development
is uneven. Activity is one of the outstanding traits. These
children rush about in their play, Jjump up from the table at
mealtimes, wriggle in their seats at school, and gesture
freely as they telk. Group activities gain in popularity
and there are spontaneous and varied interests in play.
Eagerness is one of the most sndearing traits of the six-
year old.

The sevenwyear old is full of vitality and energy,
but tires easily. He is restless, His languasge develops
rapidly, he enjoys songs, rhythms and stories. He stands
up for his own rights on the playground. This child enters
competitive games, is sensitive, yot with a drive toward
indepandence. He 1s anxiocus to do well in his school work,
lives in the present, his ethical sense iz beginning to
develop, and he 1s concerned ambout the feelings and attitudes
of others.

Eight 18 an "eager year." The elight-year old is
"halfway up the stairs.," Although he 18 not as responsible



688 he will be at nine, nelther is he a little ochild. Fe
has better coordination physically, likes organized games,
and wants a "best friend," He is interested in others
and also in ™collections.” He 1s full of energy and the
time element means more to him.5

For the purpose of further elucidation, this study
of the general characteristics and the assoclated needs of
the primary child 1s divided into four groups and will be
presented in the following order: (1) physical, (2) mental,
(3) social, and (4) spiritusl.

I. PHYBICAL CFARACTERISTICS AND NEEDS

Activity, There i1s probably no single word which
better deseribes the primary child from a physical stande
point than the word "activity." A glance from the window
shows him busily klcking some leaves along the street while
waliting for his mother, playing hopescotch by himselfl or
with a friend, or engaged in a game of tag., Though & couple
of boys are sested on the curbeedge to inspect & bug just
taken into captivity, they do not sit for long; they are

goon on the mareh down the atreet,

5G%§g{;rdon%é§§, Helen Shacter, William Bauer, These
Are Your \ lcago: Scott, Foresman and Corpany
99975, Inside ?%ont and back covers, ’
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But there i3 a reason for the boundleas activity of
the primary echild, This is his way of satisfying the need
for growth and learning. As he moves about and plays,
muscle development and coordination are taking place.
Through the soctivities, which many times are repcated over
and over agaln, there is a learning process going on--and
soon these activities beoome automatice,

Having oonsidered this physicel characteristic of
activity, 1t 13 necessary to notice the assocciated needs as
they pertain to the primery child and his relationships
with the Sunday achool,

Although John H, Vinecent wrote his book on The Nod=-
ern Sunday-School in 1887, and although the term "infant"

was applied to children six, seven, and eight years of age,
he had some good advice for dirscting the boundless energy
of primeries in the Sunday school class,

Systematize the "fldgets™ once in a while into
pleasant gymnastic exercise of some sort. Let the
class fold arms, rise and sit, twirl fingers, and turn
bodies, mareh and countermarch, if you please, just as
they do in every well-regulated secular infant school.
It seems to me I could usually in some way connect the
faets of the lesson with these movements, so &s to make
evenrr the relaxation of the clase & medium of instruction
in the lesson for the day.®

6yinoent, op. olt., p. 204,
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By following Mr. Vincent's suggestion, a teacher in
Presenting the lesgon of the litile boy who gave hias five
loaves and two fish to Jesus, could have the children hold
up their arms to show how meny fish there were., They could
stand in groups of five, each one pretending to be a loaf,
thua illustrating how many loaves wers given. One child
could hand somsthing to the tescher, signifying the gliving
of what he had. The children could all sit on the floor
and in this way 1llustrate the words, "And he commanded the
rultitude to slt down on the grass. . ."7 This type of
activity gilves the children an opportunity to move about in
an orderly and purposeful manner.

The love of activity in the primary child is further
cared for by keeping his interest stimulated., Mueh complaint
about e¢hildren with the "wiggles®™ is due to an illeprepared
lesson or to a teacher who herself lacks vitallty and aoti-
vity.

Story telling is & natural for these first, second,
and third graders, But the story must be well prepared and
well told-~not read from a book!

Archa O, Dart calls a well~told story the "magio

THatthew 14:19,
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key," and he gives the following illustration:

The school at Burk's Hollow was notoriocusly bad.
Teachers who could or would stay over a month were
something of a ouriosity in that neighborhood, Some
of the older boys devoted much of their time and talent
to studying up novel and unique waye of defying wisdom!'s
right to intrude on their understanding. This had a
tendency to keep the teacher in s state of perplexity,
This same group of rustic lads was quick to dub each
new teacher as the "soft soap lady™ who let them do as
they pleased, or the "wildoat fighter" who might bite
and scratch if given an opportunity, or the "sorry
sister”™ who was always whining about their naughty deeds.

To this school came Ruth Harris, a vestepocket edition
of charming, American womanhood, With a sincere desire
to inspire these children of the hills to nobler ame
bition and worthewhile living, end knowing something of
the fate of some of her predecessors, ¥lss Harrils
gave a great desl of thought to her method of approsch,
The first day of school she used the teacher's magilc
key~~the story. This placed the children on & friendly
relationship with her immediately, rather than et
swords'! points, es the reading of rules so often did.

Instead of the usual opening statement, "Children,
you have had a long vacation., It is now over. Do not
forget that from this day on your first responsibility
is to get your lessons.™ She began something like this:

"I wonder 1f I have & B, F. Singleton in the room
this morning, He wasz 1n the first grade with a beard
eighteen inches long."” Then she told the story of this
man who although grown and merried had determined to
get an education, He finished grammar school, high
school, and ecllege, served a3 editor of a paper for a
time, held a political office a few years, and at the
time she was In school was the college president.B

Bapoha O. Dart, Tips for Storvtellers (Nashville:
Southern Publishing Aszsociation, 48}, pp. 55-56,
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“The story is one of the most powerful teaching alds

known,"® gna "The Bible is the finest atory scurce boock in
exlstence,"l0 My, part goes on to say.

He verifies the assoclation of interest and attention

by saying,
Everyone 1s interested in a story=ethe adult, the
child, and the young person. Children sre a good baro-
meter of interest. A speaker never has to guess if his
audlence is Iinterested or not if he watches the chil-
dren. Adults mizht be greatly bored, yet will sit
8till and sppear interested for courtesy's sake, but
not 80 with the children. If they like it, their eyes
will tell., If they ari not interested, their hands
and feet will show 1t,il
Every teacher should learn tc¢ be a good storyteller. Some
may have a more natural gift thaen others along this line,
but with hard work and practice, storytelling can become an
art, A teacher can practice on the little folks in her
home or on the neighbor children. Children are always
ready to listen to a story.

Objects can also be used to good advantage in teaching
primaries. In an 1880 setting, Vincent gives some good ad=-

vice sboul the use of objects In teesching these nctive

youngsterss:

Ibid., p. 10.
101p1d., pe 18.

1ltbide, Pe 10.
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In teaching little people we must use objects that
appeal to the aight. The eye recelives more knowledge,
and that more readily, than the ear. Hence sye=-teaching
i8 more effective than any other. You may discourse
from the pulpit with the eloquence of a Chrysostom,
but 4if the sexton should carry his taper about to
light the gas~burners all your oratory will go for
nothing, That little tongue of flame will win the
attention of your audience in spite of you. Hence in
teaching children, who have still less pover of selfe
direction than adults, so far as attention is concerned,
you rust use objects, or draw wordepictures, or tell
stories and parables, that by putting knowledge in
conorete for?s you may win and retain the attention of
your pupils,li?

It is not neceasary to have elaborate objects to teach
ghildren, in faet, the more simple and commonplace the arti-
ele, the more effective it may be. 4 primary teacher should
use cbjects freely in her olassa work,

Growth. The physical growth of ochildren during this
primary age 18 uneven., There ssems to be spurts of growth
and then plateaus of inasctivity. Lois LeBar descorihes this
growing process rather well when she says, "The toothless
grin of the seven- and eight-year olds is indicative of
their uneven and incomplete growth,"13

During the three years in the primary department
weight galns exceed height galns. Physical defects begin

12yincent, op. ¢it., p. 206.

131018 E, LeBar, Children in the Bible School (New
Jersey: Fleming H. Revell Compeny, 1958), D. }2€.
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to develop during these years and children's diseases are
prevalent. ‘

Finer muscle control is a1 rficult and emphasis is
Placed upon activities which stress the simpler muscle coe
ordination, This is especially true of the sizeysar old.
Much finer nuscle coordination is possible for the child
who has reached his eight-year old mark.

Although these children seem to have boundless en-
ergy, care needs to be taken, for tﬁey tire easlly. Energy
and vitality fluctuate. They need at least nine or ten

hours of rest.
IT, MENTAL CHARACTERISTICS AND ASSOCTIATED WEEDS

Reading and writing, A little lad, after his first

day at school was heard to remark, "I'm not going back to
school any more, I was the only one who eouldn't read and
write!" And #o it sometimes was in the little country
school where a sixzeyear old might chance to be the only
first-grader. But the lzd was soon to learn that this is
the purpose of sechool and that 1t 1s during the primary
years that a certain proficiency in both reading and write
ing ies attalined. Fow proud they are as they write their
first words and their first sentences., How eager they are

to learn new words so they can read the stories in their
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first grade readers.
The matter of vocabulary is an lmportant item to
conslder when thinking about the mental abilities of pri-
maries. The average vocabulary of children at different

ages ls tabulated in Psychology of Childhood and Adolescence

by Cole and Morgan, and lists a speaking vocabulary of
2,562 words for the six-year old, 3,400 for those of seven
yesars, while the eight=year olds were eredited with 4,100
spoken warda.14

In splte of the fact that the speaking vocabulary
of these youngsters iz in the lower thousands, the matter
of words at this age level is a very importent one ms viewad
from the standpoint of the Sunday school. The limited
vocabulary of the "early® primary ohild has to be conatant-
1y kept in mind. "To speak to children beat, one uses
direct speech, simple sentences, and smploys nouns and verbs
generously,"15

As simple a terr as “"praise" was found to be undere

stood by only ten percent of Beginmmners, eight percent of

1410e11a Cole and John J. B. Morgan, Psychology of
Childhood and Adolescence (New York: Rinehart and Company,

Bo., 7 s Ps .

18
Iewis Joseph Sherrill, Understanding Children (New
York: Abingdon=Cokesbury Press, 153% ), Pe igg.
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Primary and thipty-four percent of Junlors when a question-
naire dealing with Biblical lenguage was administersed to a
group of youngsters,l®

The lack of understanding of many terms, whieh would
appear comron to the teacher, 18 seen in some rather humore
ous exarmples of misquotations by primary children:

1. "Surely good Mrs‘ Murphy shall follow me all the

days of my 1life."

24 Kere our grapey dishens bringing.”
3. "Dare to have & purpa's (?) fur and dare to make

it known."

4. “Sewing in the morning . . « bringing in the
sheets."

5. %1 woula rather be a dorky bird in the house of

my God."
6. "Svuet land of liver tea, of thee I sing."
7. "Haaman was turned into a leopard., In a later
retelling of the story, this naturally beceme
‘he was turned into a tiger or something,!'"17
Had these verses been carefully explained to the children
when they were mentloned in c¢class, correct understanding of
thelr meaning would probably have resulted,
_An opportunity for the children to resd and write
during the c¢lass period glves the teacher an opportunity to

notice vocabulary deficiencies, A list of ninety-six words

181 6par, op. eit., p. 141,

17¥ary 7. Wnitley, A Study of the Primary Child
(Philadelphlae: The Westminster Press, 192C), p. 69.
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to be added to the Bible vocabulary of the primary child
1s provided in flash card form by the Sunday School House
in Glendale, California.l8 Lois LeBar suggests words to be
added to the Bible vocabulary in each department of the Sune
day sohool.l®

Conerete rather than symbolic or figurative languape.
Although the primary age group is known as the "motor"

rather than the "sensory" age, still much of their think-
ing 18 connected with the senses., It is st1ll a matter of
what is seen, felt, heard, smelled, or tasted, They cone
nect the things they are learning with something that is
already real to them,

Lewis J. Sherrill szays that in giving definitions,
children connect the word asked them with the use which is
made of the word, A c¢hild of six or seven may have sald,
"A horse is to ridej a village is to buy eandy inj a bird
is to make meat with; and a mama is to take cars of chile

dren,"€0

180e3pa1 Light Press, Clendale 6, California. (Bible
¥ord Cards).

19Leﬁnr, op. oit., p. 148,

20gnerrill, op. cit. p. 133.
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Thus 1t appears that early ideas connected with a
word earry a large element of assocliation with doing
and action, Accordingly, in dealing with new words and
1deas, especlially with Beginners and Primaries, it
appears wise to put our explenations in a way which
will correspond to this habit of thinking in childhood.Zt
There is & tendeney to ask why & child is not able to
understand symbols and figures of speech when he loves to
"pretend"” and his imaginetion is so asctive. In symbolical
language and also in the use of the figurative a person
moves from the concrete to the abstract, When a child
"nretends™ he imagines one conerete to be something else
which is conecrete.®? Thus he keeps within the realm of
that with which he 18 acquainted. A chlld converts a flowseyp
bed into a beautiful lakew~but 1t is still something concrete.
Dad 1is down on his handse-and-knees and iz no longer dad,
but now he is a riding horse<~and no other than "Rlack
Baauty?!"

The fact that highly symboliecal language is hard
for children to understand should always be remembered by
the primary teacher. BSome ehildren have been frightened

by the term "gilving my heart to Jesus.® This needs to be

2lrpi4.

221 6Bar, op. oit., p. 168,
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carefully explained. The fact that Jesus would be three
days and three nights in the heart of the earth just as
Jonah was three days and three nights in the whale's belly
would be hard to explain to these children,

It 13 svident, however, that during this three-year
period children come to distinguish between fact and fancy.
Children now begin to ask, when a story is told, "Is that a
true story?® or "pid that really happen?®

Hot particulaerly time, space and number conseious.

"Here and now" 1s the most important thing to these intere
esting 1ittle people. They are not conscerned about planning
ahead for tomorrow.

Time, like distance, iIs not a clear concept; their
interest iz in ths present, in what is happening now.
Six~year olds cannot plan much for the future, nor
should they be expected to aecept responsibilities
which involve perception of time. "We will do thils
after recess,” is more meaningful to & roomful of
firstegraders than "in half an hour."23

Ethel Smither, in writing about these youngsters,

sald that for a teacher to spend a great deal of time ar-
renging materials 1n chronologieal order and planning to
bring out rich hlstorical backgrounds contributed more
confusion than understanding. A seriecs of Bible stories

that had besn arranged in the order of appearance in the

23 Jonkins, Shacter, Bauer, op. olt., p. 48.
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Bible did not carry a time sequence for the six and seven=
Jear olds. Religlon should be practical and linked with

famlliar things of everyday life.Z4
Curious. A father wes heard to remark that his son

was a member of the F. B. I. Primaries could easily belong
%0 the Pederal Bureau of Investigation for "what" and "why"
are two characteristic words of this age. This 1s a healthy
sign for the chlld is learning. A parent or teacher should
be thankful for this euriosity, because the listless child
who never asks a gquestion is cause for concern. .

Retentive memory. Child psychologists agree that
memorization at this period is mechanical rather than logl-
cal. Children learn easily at this age because they do not
mind drudgery, and alsc beceuse their minds are not cluttered
with 30 many other things; but whether a child learns more
readlly than an sdult 1s 2tlll a debated question,

Memory work for primaries can be meaningful. "Bs
ye kind one to snothar“gs can be tied up to everyday living
with brothers, sisters, and friends. "Honor thy father and
thy mother"28 can be illustrated concretely by the children

themselves who can glve numerous exemples of the way they

24gmither, op. eit., p. 19.
26gphesians 4:32a.

26gxodus 20:12,
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can fulfill this verse.

TII. SOCIAL CHARACTLRISTICS AND NEEDS

A larger world, From birth until six the child's
world is usually composed of his home and family, the little
children next door, and his Sunday school class, But now
he has entered into a larger world. School has brought him
new soclal contacts, He is now with his teacher as meny
of his waking hours as he is with his mother. He 1s associ-
ated with a large number of children in the classroom and
on the playground. He is now no longer the center of his
universe. As he seocks playmates his own age,hlis selfe
centeredness glvez way and he has to learn some of the
give and take of life. Even though the primary child still
thinks in terms of "me"™ and "mine," 1t is now on a broader
scale=~"my teacher," "my school," "my town," and "my
country.”

During the time the child 1z being introduced into
a larger world there 1s need for additional understanding
on the part of his parents and his S8unday school teacher.

He 18 struggling between the securlty of the home and the
demands made upon him by the outside world. Adult approval
ts sought, and praise is thrived upon.
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Likes children of own age, To children just starting
to school, not muech thought 1s given to the difference in
Sex: They play with boys and girls equally well, although
sometimes because of the forms of play there is a separation,
Boys usually like more strenuous exerclise, while the girls
like to play house and to play with dolls,

Sympathetie, Children at this age are especially
sympathetic., Margaret Clark mentions sympathy as one of
the characteristics of the kindergarten child (ages five
to seven in Britain) and gives the following illuatrations:

A small boy who was planning the purchase of Haster
egge for his famlly came to one of his two aunts and
sald, "I'm afraid I won't have enough money to buy an
egg for you and Auntie Margaret, so I thought I'd
better get 1t for her because I think she'd mind most®,
An hour later an exeited little boy with shining eyes
dashed back into the room and held out a paper bag.
"Hore you are, Auntis"™, he ghouted, "I managed 1t, I
managed it after alll®

Another boy of Kindergarten age noticed that a visie
tor was being neglected by hiz slder sister and exw
claimed, "0Oh, poor Miss C==--, she's all alone, I must
go to her." After clambering over some obstacles that
separated them he sat down very close to her, saylng,
"Now you won't be lonely eany more". A little girl was
making Esater Cards for her relatives one year, butb
insisted that she must also buy & grggar one for one
of them, "Because she's religious,

nglark, op. cit., p. 90,
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Miss Clark then went on to point out that this chare
acteristic sympathy 1s very important because by means of
1t needs of missions and hospitals can be made very impore
tant to children. By it ¢can be laid the foundations for
later teaching concerning a personal part in the work of
Christ!s Kingdom,Z28

A ready helper. "Let me run the lawnmower all by
myselfi” "Let me do the dishes all alone!™ These are
typical expressions from children of primary age. Such
adventures, however, usually turn out to be a game and
assistance i3 needed for the completion of the task, but
it brings into focus the willing heart of the primary
child., In the Sunday school room the chlldren who corme
early can help the teacher arrange the chalrs. They will
soon tell their parents they have to go early because they
"have t0 help the teacher get ready for class.” They like
to asgist in taking the offering and passing the papers.
Te the alert teacher there are many llttle Jobs which can
be done by the puplls,

The practical utilization of this "helpful" spirit
by the teacher often proves to be the solution to a dis-

cipline problem. Desire for attention sometlimes causes a

281nid., p. 91.
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chlld to be unruly, and this need can be satisfied by em-
ploying him with some simple duty during the class period,
or before or after Sunday school., Through this means the

children are also taught how they cen be Cod's helpers.
IV. SPIFITUAL CHARACTERISTICS AND NEEDS

Simplicity of falth., When the disciples of Jesus
were disputing as to who should be greatest in the kingdom
of God, Jesus took 8 little chlild and set him in the midst
of them, saying, "Verily I say unto you, Except ye be con-
verted and become as little children, ye shall not enter
into the kingdom of heaven, Whosoever therefore shall
humble himself as this little child, the sare is greatest
in the kingdom of heaven."29 yhat wes there about & little
child to which Jesus could have been referring? It cere
talnly wes not the physical characteristics or lntellectual
abilities. The discuseion had been about gresatness and
Jesus mentions specifically the matter of humllity, Humil-
1ty carries with it the thought of submlasion and meekness;
while pride is the opposite-~the idea of self-gufficlency
and independence is predominant, In humllity there is

ggﬁatthew 185 3=4.
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simplicity and trust., This quality iz found in children and
i1s perhaps that about which Jesus was speaking.

Immediately following the occaslon when Jesus placed
the little ehild in the midst, is found the example of an
adult all entangled with the cares of this life. A young
man had come running to Jesus, kneeled before him, and asked
what he should do to inherlt eternal life. He knew all
the answers and had kept all the commandments from his youth
up, but "he went away grieved" when Jesus asked him to sell
21l and follow him with a simple, ohildlike trustfulness,
"for he had great possessions,"d0

Fow different this is from a ¢hild's implielt faith
a8 seen in the trust he hes in his parents, If he needs a
pair of shoes he does not embark upen & long discourse as
to his worthiness and his need. He just pulls hig dad's
coat tail and says, "See thle hole in my shoe, Lad!"™ That
18 sufficient for the father and as socon as pessible the
nead is tesken care of, To him all needs are met in his
father. Here 12 an admirable trustfulness end an unworried,
unguestioning faith.

A child's trust in his parents providesz a natural

SOMark 10317-22.
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avenue for his trust in God. As one little boy told another,
"My daddy says it's so, and it is so whether it's so or
not,."31

Another illustration of unquestioning faith is seen
in Steve who wanted to climb into bed with Mom for a final
morning nap and in so doing accidently hit his knee on the
sideboard of the bed. Holding his knee he execlaimed, "Who
gave me this knee anyway?" His mother said, "Why, God did."
To which the reply came, "Drllled it right ont" His ded's
electric drill was the most powerful thing he could think of
at the moment and 1f wmom ssld God gave him that Enee, that
was suffielient for him, God had a way of attaching 1it,.

The teacher of primary children has in her hands
this wonderful characteristic of simple faith. The oppor=
tunity of channeling 4t is unequalled at any other age
level, and each opportunity should be "bought up" for as
Lols LeBar asserts,

Early childhoodt's natural falth and dependency are

soon oubtgrown. Said the prophet of old to his king,
"ss thy servant was busy here and there, he [my charge

was gone®™ (I Kings 20:40). Likewlce, parents and
teachers must often say regretfully to their King,

31Eva B. MoCallum, Character Guidance and Osccupstions
for Children (St. Louis: The Bethany Press, 1929, p. 121,
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"As Thy servent was busy here end there, my charge,
the c¢child, was gone." Falth is natural to a child, for
:;ggi;;:lp%g:%ggzng:?ggdenao is accompanied by abasolute
How this faith is to be directed is an important
question to the Sunday school. The ¢hild must be taught
about God, about Jesus, the Bible, prayer, and the church,
In this connection there is a two-fold responsibility=--that
of the Sunday school and that of the teacher., The primary
teacher should study the needs of her pupils and beam hey
lessons to fit thess requirements. Also the literature
provided by the Sunday school should be graded specifically
for the slx, seven, and eight-year olds.

Primaries learn about Jod. In a list of objectives

for the Christlan education of primary children, the Chris-
tian Board of Publications of St. Louis, ¥Mizsourl, says the
primary child's relationship to God should be: "Po know
that God 1s good and loving; that he is Creator of the
world and still at work in the worldj that he Is always

near and we may talk to him any time and anywhere,"SS

33&3&1‘, OpP. Qit., Pe 83,

353 ~ ;
Plans and Materials for Work with Primarv Children
Church (St, Loulss Tstian Board of ?uBI%casian,

3 f th
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Before a child becomes of sochool age he understands
God as Father, as Friend, that He is good, and that He
cares for His children., He is taught that God made this
beautiful world. During the primary years these concepts
begin to expand., The c¢hlild understands that God not only
oresated the world but that He 1s still at work in Hls world.
As he 18 introduced to some of God's physical laws he comes
to feel that God 1s not enly powerful and loving, but thst
He has a certain system of working; that He 1ia depandable.54

He also begins to reslize God is working in the
spiritual realm., As he is taught the series of lessons on
Joseph, he sees that God is working for Joseph and that it
is He who canses all that Joseph does to prosper.

As he studies the miraeles of Jesus he learns that
the soul can be healed as well as the body,

Paul's missienary journeys arcuse in the primary
student a realization that God cares for all, and that part
of our work as a Christlan is to tell others about Him.

Children of six, seven, and elght are alsoc helped to
a reslization that they are personally included in God's

3%yilbur H, Cramblet, Ob ectives for the Christian
ducetion of Ghildﬁ%n (8t. Louls: Ohristian Foard of Pubii=-
g‘;ﬂb‘ﬁ}'ng amphlet), pp. 6-10.
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love and that they have a responsibility toward God; that
8in and wrongdoing are out of harmony with His will, and
that if they sincersly come to Him and ask His forglveness
when they have done wrong, He will forgive them and give
them strength to please Him in their living.3®

It 13 sometimes dAlfficult to know just how far to
g0 in teaching a child concerning God, but often it is
found that his questions are an indication of what he should
be taught. "He may ask some things that we think he is not
able to understand, or that we are not able to answer.
However, 'A ohild's questions indicate his capacity to re-
ceive . . .'"96

Primaries learn shout Jesus. They learn that Jesus

is God's Son, the one who tells us more about God, and the
one who forglves our sins. He 1s also the one who performs
miracles. Eva B. MoCallum seys that ®"from six to sight is
sometimes called the wonder age and the mirscles of Jesus

have special appeal at that time."57

when a ehild reaches the age of seven or eight he

®%1p1d.

38yccallum, op. cit., ps 119.

371vid., p. 126.
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understands more about the crucifixlion of Jesus, and the

meaning of His death on the cross.

It is during these years that children who have been

reared in Christian homes often make a personal decision
for Christ, Some feel that this decision for Christ must
be made in later childhood,®8 but personal testimony bears

ocut the fact that many children are saved during the primary

yearas. The following testimony is from a teacher who had
for years worked with young people, and at first doubted
the possibllity of the conversion of Primary c¢hildren.

Our greatest problem in the fall was that of disci-
pline. Right up until Christmas we had behevior of the
kind that had thisz poor superintendent wondering if
those boys were demon-possessed. We made it a matter
of real prayer and, as usual, God answered in a way
thet left us speechless with delight.

Four Sundays ago Don told us how he had been saved
while at home, The next Sunday Gerald came and dese
eribed how he had gone home from Sunday Schocl the
previous Sunday and, in the afternoon, knelt down by
himself and asked God to save him and help him be a
good boy. The next week Glenn sald that he had been
saved quite a while ago, but hadn't told us about it,
and wanted to do sc, About this time, I was fairly
bursting with happiness. When Kenny told us last Sune
day that he had been saved and was going to be a dif-
ferent boy, we all said with vreal meaning, "Bless the
Lord, O my socul}l"®

(Chicago: Moody Press, 1642), p. 141,

38¢1arence H. Benson, An Introductlon to Child Study
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Do all superintendents experlience this same joy in
working with ohildren? Iftm still so very green, and
I'm sure I make lots of mistakes, but the Lord has been
80 graclous, When I think of the years of hard labor
with Intermediates and Senlors, I'm more than ever
determined that every Primary I have the privilege of
teaching will know how to be saved, 3nd I trust many of
them will accept Him early in life,d

The Bible and primary children, The Bible is God's

holy Word and His message %0 men. For the primery children
it might be compared to a letter whioh He has written to us
telling us that He sent His 8Scn to bring salvation; telling
us how He wants us to live, and that we c¢an bring others to
know the love of God.

The Sunday school teacher should make use of her
Bible in the teaching seasion., It should be ruch in evi-
dence~=in her hand or on her lap while she tells the Bible
story. B8Snatches of the story should be read directly from
the vord, and she should often repeat, "The Bible says « . ."
Thus the children will come to have a sense of the impore
tance of the Bible in the Christlants 1ife.

Primery children should learn the proper care for
the Bible~~that 1t ls to be treated with love and respect
beocause it is God's speclal book to us. They should early

be encouraged to carry their Bibles or Testements with them

3gLeBar, op. cit., pp. 181~-182,
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to church, Oceasionally the teacher should have them read
dome of the easier verses.

1t is important to give instruction concerning it's
hlstorye-~how it came to us. They should know that it 1s a
"library” of books although consisting of only one volume,
for there are thirty-nine books in the 0ld Testament and
twenty~seven in the FNew. \

Primaries sand prayer. 7The simple faith of primary

children makes prayer natural for them. They feel that Cod
is thelir Father and is ever near them, and that He can hear
them whenever they ¢all on His name, Children reared in a
Christian home hear prayer {rom their earliest moments, As
soon as they can speak, they lisp the name of Jesus.

In Sunday school class there 1s opportunity for prayer.
The chlldren are free to tell about prayers Jesus has ane
swered for them and always have on the tips of their tongues
some request about which to pray. They know someone who is
ill; they have some personal interests about which they
want to pray. "Pray for my Dad on the road,"™ is typical.
These children often volunteer to pray. Thus, those who
are more forward sbout praying in publioc are an encourage-
ment to others who are more reticent. Children should be
sncouraged to pray voluntarily, but they should not bde
forced to do so if they are at all backward,
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Says John H, Vinoent when writing about prayer for
Primary people,

It 15 important that the prayers of an infant (pri-
mary) class be not a playing at prayer. Quiet, thought-
fulness, the closed eyes, should asccompany the brief,
simple, and direct petition of the teacher. One cannot
be too careful how he leads the minds of little children
in the formal worship of God.

« » EVery prayer and every eoaglahould be preceded by

preparatéry explanations and reflestions and summonings
of the children's bhcugst, reverence, and love, as for

a h@l‘y service, . . "

Primaries and the ¢hurch. To primary children the

church ig God's house; for here His children meet together
to worship Him and to have fellowship with one another.

The chureh is not to be thought of solely in terms of the
local church and "our shureh® but as being mede up of all
those who know Jesus as Saviour both at home and across the
oocean,

Moral eoncduct. "We should never disparage early moral

training,” says Lois LeBer., "It has been likened to a welle
laid fire, Though the careful laying of sticks can in no
way produce a flame, yet this kind of preparation causes

the fire to burn up more brightly when the spark is kindled
from outside."4l

40vincent, op. c¢it., pp. 202-203.

4lreBar, op. oilt., p. 170,
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The primary youngster has been instructed and now,
through numerous experiences on the publie school playground
and elsewhere, discerns between right and wrong, between
truth and falsehood., He feels the necessity of obsdlence
not only to his parents, but also to his teachers and to
God. He realizes that God has certain rules, which 1f obeysd,
helps one to live a happy life. Hs learns about the rights
of others. He knows he cannot take that which belongs to
another wlthout suffering punishment. He 1s taught that
consideration and love for God and others results in peace-
ful living.

Lack of prejudice and uninhibited sincerity. The
first, second, and third graders are esger to be taught and
have no walls of prejudice which need to be broken down,
They have no 111 will toward thelr tesacher or other children.
Paul the Apostle, in I Corimthisns sald, "Rrethren, be not
¢hildren in understanding: howbeit in malice be ye children,
but in understanding be men."%2 (Children are free from
the prejudices of adulthood.

The uninhibited sincerity of children is a winning

characteristic, While teaching s primsry Sundsy school

427 Ccopinthians 14:20.
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class for the duration of the regular teacher's vacation,
& supply teacher introduccd herself to the class as "Miss
Hubbard." One boy responded, "0Oh, that's like 0ld Mother
Hubbard."™ The teacher replied in the affirmative, telling
the youngsters that people often remembered her name by
associating 1t with 01d Mother Hubbard. "But I don't know
whether you have a dog or not," was the lad's concluding
remark,

Hear the close of a clasa period the youngsters 1ln
a primary clesss were asked to draw a pleture of something or
someone for whom they were thankful., While they were busy,
the teacher also drew a ploture. Hers was of a man, When
the children had in turn explained their pictureas, the
teacher said, "I have drawn & man. I am thankful for my
father.” ™0h, is he still living?", asked Barbara. %Yhen
the teacher replied in the affirmstive, the child said, "My,
he must be awfully o0ld!"™ This childish uninhibited sin-
gerity and lack of prejudice makes 1t & pleasure to teach
the primaries.

Summary. Now that the primary ohild hae been viewed
from the physical, mental, scoclal, and spiritual aspects of
his life, the next step is to study the present Sunday
school literature used by the Wesleyan Methodist Sunday
School Department in the 1lipght of these findings. 1Is the



37
present materiel suited to the discovered needs of the siXx,
seven, and eighteyear old children? This will be discussed
in the following chapter.



CHAPTER III

A PARTIAL EVALUATION OF THE PRESENT 8'U'DAY SCHOOL
LESSON OUTLINES USED FOR PRIMARY CHILDREN
IN WESLEYAN METHODIST SUNTAY SCHOOLS

The Wesleyan Methodist Sunday 8chool Department has
agcepted the National Sunday School Association Uniform Bible
Lesson Outlines as the series for their lesson planning. In
this chapter certain ssctions of the Kational Sunday School
Assoclation outlines for the second eycle, 1953 to 1958 ine
clusive, will be examined. They will be studied with the
view to suitability for primary children.

I, THE NATIONAL SUNDAY SCHOOL AZSOCIATION
LESSCN QUTLIRES

The preparation of msterials. The National Sunday
8chool Association Uniform Bible lesson Outlines are produced
and published by the Fational Sunday 8chool Asscclation with
headquarters in Chicego, Illinols, Appointed by the Associ-
gtion 18 a Central Committes of ten members, a General Come
mittee composed of a representative from each publishing
house using the Outline, and a Sunday School Committee of
one hundred Sunday school leaders from all the major denomin-

ations in America. The final approval of the lesson outlines
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Comes from the Association's Board of Directors,.l

The gulding principles. The X. 3. S. A. has guiding
prineiples and techniques to which it 1s committed insofar
as 1ts curriculum building is econcerned. The cyele content
during the alix-year period consists of selections of Serlip-
ture which epproximate forty percent from the New Testament,
forty percent from the 0ld Testament, and twenty percent
from both 0ld and New Testaments in a related study. One
quarter each year deals with Christisn doctrine and Christian
living.

The following statement in their gulding principles
is of partiecular note in the present investigation. "The
selection of lessons shall be determined by the nature and
capacitles of childhood with necessary adjustment to adole
escent and adult 1ife,"2

Another gulding principle is that these lessons be
evangelical in nature. They are sponsored and centrolled
by evangelicals. One of the reasons for the origination
of this serles was the liberal sponsorship of the Intere

national Uniform Lessons

ljational Sunda g School Assoclation Uniform Bible

%g%%%gggnﬁlin&n “(Bpringfield, Wissourl: Gospel
shing House,

yright by N, 8. 8. 4., 1954), P 2.
2Ibid.
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The beginning of the series. The N. 8, 8., A. Leason
Outlines were first introduced to the evangelical denomin-
ations in 1947, The first cycle of six years presented
lesson topics for the years 1947 through 1952, The cycle
which will be examined in this study began in 1953 and ended
in 1958,

Reason for evaluation. The question of the adapta-~
tion of the Hational Sunday School Association uniform lesson
outlines to the primary sge level in the Sunday school is
the tople of discussion., Some of the Sunday school leaders
believe the Wesleyan WMethodlst Church should have group
graded lessons for the primary and junior departments
belleving the K. 8. S. A, outlines to be inappropriate fox
the younger age levels,

Progedure for evalustion. The materiel will be
evaluated by two standards: (1) in the light of other
available curriculum material for this age level, and (2)
in view of the study of the characteristics and needs of
the primsry child,

The Asbury Theological Seminary Library has a cur-
riculum section which containsg Christian eduocation materials
from denominational and independent publishing houses.
Materials from the following denominations and publishing



41
houses will be Investigated:
American Baptist Convention, Philadelphia, Pemnsylvania

Amsrigan Sunday 8chool Union, Philadelphia, Pennsyl-
vania

Baptist Publications, Denver, Colorade
Churoh of God, Anderson, Indiana
Church of the Nazarene, Kansas City, Missouri

Cook, David €., Elgin, Illinois (International Uni-
form Sunday School Lessons)

Congregational Christian Churches, Boston, Massachu=~
setts

Diseiples of Christ, Indianapolis, Indiana

Evangelical and Reformed Chureh, Philadelphia, Pennsyl-
vania

Evnngglical Lutheran Chureh, Philadelphia, Pennsyle-
vanla

Evangelical United Brethren, Dayton, Ohio

Free Methodist Church of North America, Winona Leke,
Indlana

International Counclil of Religlous Education, Chicago,
Illinois

The Mennonlte Church, Scottdale, Pennsylvanis
The Methodlst Church, Nashville, Tennegsece
Pilirim Holiness Church, Indlanapolis, Indiana
Pilgrim Press, Boston 8, Wessachusetts

Presbyterien Church in the United States of Americs,
Philadelphia, Pennsylvania
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8oripture Press, Wheeton, Illinois
Southern Baptist Convention, Nashville, Tennessee
Standard Publishing Company, Cincinnati, Ohio
The Sunday School House, Glendale, California

The Christian Reformed Publishing House, Grand
Raplds, Michigan

The literature examined w;ll be mainly that of the
Sunday school and Vacation Bible S8chool. 8tock from other
denominations than thess mentloned is avallable, but it is
not listed because of duplicated lesson series.

Prospectuses from the following groups, listing
elther yearly, three=year, filveeyear, or sixeyear schedules,
will be checked.

Presbyterian Church in ths United States of America,
Philedelphia, Pennaylvania

Southern Baptist Convention, Nashville, Tennessee
Standard Graded Series, Cincinnati, Ohio
The Hethodlst Church, FNashvills, Tennessee

The Christian Reformed Publishing House, Grand Bapids,
¥ichigen

International Council of HRellglous Education, Chicage,
Illinois

Church of the Hazarene, Kansas City, Missourl
Seripture Press, Wheaton, Illinols
It will not be possible to evaluate a complete sixe

year oycle of the N. 3. 5. A. outlines, and so six quarters
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from the last three years in the sescond cycle will be chosen.
These six quarters are believed to be problem portions.
Lessons for these quarters will be laid out in table form so
a glance will disolose the lesson topics for e quarter, and
comparlson can be made with the other primary lliterature
mentioned above.

The method used for this checking will be to chart
each quarter's topics, Sunday by Sunday, on separate sheets,
then as each plece of literature is examined, the topics
found in graded materisl which are similar to the ¥. S. 8.
A, toplcs will be marked in red. Thus will be discovered
the similarity of toplecs used in the two types of material,
It should be noﬁod that complete cycles of lessons were not
always available from the aforementlioned publishing houses,

If a strong similarity 1s discovered between the
two types of lessons, the tendency will be to ascept the
Hetional Sunday School Associstlion series as appropriate
and sultable for the primaries., If only a few similarities
occur, the evidence will be on the side of need for praded
materials in the Wesleyan Methodist Sunday Sehool Department,

First will be presented the entire second eycle of
the N. 8. S. A. Outline as it appears in their prospectus.

Then, although the bulk of material 1s rather extene

sive, it is felt necessary to chart topiocal sschedules for



sach quarter,

After this portion of the evaluation 1s done, the
lesson subjects will be checked in the light of the char-
acteristics and needs of the primary ohild.

II. THE N. 3. 8., A. LES30¥S EXAWINED IN THE
LIGHT OF GRADED MATERIALS

A birdts-eye view. The second sycle of the National

Sunday School Associatlon Outllnes covers a six-year perlod,
beginning with 1653 and ending with 1888, For the purposes
of this study the entire outline appears in Table I, on the
following page.

Quarterly toples under guestion. It 1s belleved
that for the purposes of this evaluation 1t will be suf-
ficient to concentrate upon the last three years of the
oyecle presented in Table I, It will be noted at once that
several of the quarterly topics deal with gospel portions.
It 18 generally conceded that these can guite readily be
adapted to the teaching of chlldren. Also the quarter
dealing with the toplcal study "Marks of the Christian”
will not be investigated. The subjsots which ralse the
greatest doubts as to their applicability to the primary

age level are the following:

1056-=Second Quarter. Height of the Kingdom
1l Kings 1 to 12
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First Quarter

TABLE

Second Quarter
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I

Third Quarter
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Fourth Quart-

; AL

3 Gospel of Acts 1-12 Patriarchs Patriarchs
b Matthew gen. 24-25 Gen. 1l-24
e

Goaspel of The Exodus Wilderness~== |The Blble«=
2 Merk BEx, 1=-32; Conqusst I"hat Is Itt
o Numbers 12 Num, 13 to (Topical)

Joshua 24
o | Gospel of Rise of the [Kingdom Paults Joure-
Y Luke Kingdom Established neys
~ 1 8ar. 1 to {1 Sam. 30 to Actes 15-28
24 2 Sam., 24
© Gospel of Height of Divided Marks of The
) John Kingdom Kingdoms Christian
A 1 Kings 1 1 Kings 13 {(Topical)
o~ Life of Early Church |[Perliod of Little Known
0 Christ Leaders (Daniel, Bible
%1 (Synoptios) (8tudies in Esther) Characters
Acts)
@ Teachings of Return of The Prophets ofjChristian
;! Christ Exiles Israel Sarvice
& | (Pour (Bzra, (Topical)
Gospels) Kehemiah)
#y, S. S. A, Lesson Qutlines, op. cit., p. 32.



Third Quarter.
1557~=Third Quarter.

Fourth Quarter.
1988-~3econd Quarter.

Third Quarter.
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Divided Kingdoms
1 Eings 13 to 2 Kings 22

Pericd of Exile
Daniel, Esthey

Iittle Known Bible Characters

Return of Exlles
Ezra, Nehemigh

The Prophets of Isrsel

In order to study these topics further and to aid in

checking against graded materials, a breakdown by quarters

{thirteen lessons to a quarter) is given on the following

pages. The date, topic for each Sunday, printed seripture

portion for that lesson, and an ldentifying statement of

the lesson content is glven,

A3 the checking proceeds,

portions in red will indicate simlliarities discovered be-

tween dnifbrm and graded materials.



47

TABLE IX
K. 8, S, A. LESSOK OUTLINES. SECORD QUARTER, 19866.
HEIGHT CF THE KINGDOM
_Date Tople Seripture dentification
# April] The Struggle for |1 Kings 1i24=-35 pdoni jah and
8 j Throne - .} Solomon
Duvidﬁa Chargu to |1 Kiﬁgn 2314 Solomon
15 Solomon 1l Chron, 2817+12
1 Soloments wise 11 Kings 3:5=14 Unéeraﬁanﬁing
22 Choice . . . B : Heart . ..
29 The Wisdom ar '1 Kings 3:16-28 TWo Vomen=-
Solomon 7 one c¢hild
¥ay  Solomen Builds 1 Eingg’aaigﬁg 11~15 -
6 | the Teuple  |20-22, 37, 38
15 | God's Promise to |2 Chron, 7:12-20  |Establishment
Solomon of Throne
20 The Temple 2 Chron. Bile8,
Dedicated 7T31l-3
27 The Queen of 1 Kings 10119
Shedba
June{ The Gldvy and 1 Kings 19:23~27j Wives turned
S5 Shame of Solomen |{lltled, 6 heart away
Rise of Jeroboam {1 Kings 11:28«33, Symbolic
10 37, 39 rending of
garment
| Folly of Rehoboam |1 Kings 12:3-15 Follows ade
1 vice of young
24 | Kingdom Divided |2 Chron, 10112-1¢ N
A King Who Refused}l K:Lngs 1511«10 Jeroboamts
31 to do Right » withered hand

"

#red: Similer topic found in graded materisl.
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TABLE IIX
N. S. S. A. LESSON OUTLINES. THIRD QUARTER, 1956.
RIVIDED KINGDOMS
Date Topic Scripture Identification
July | A King Who Lived | 2 Chron. 1l3l-5 Rehoboam
8 Foolishly 12:1-8, 14
15 A King Who Tried | 2 Chron. 1518-15 Assa
To Do Right
22 A King who 2 Chron, 20:3, 4, Jehoshophat
29 A King %ho Disg~ 1 Kings 18328«33 Ahab
pleased God 18:117-21
Aug. | A King With a 2 Kings 9116«22; Joram
8 Zealous Spirit 10:15-17
12 1 a King Who Could | 2 Chron., 2431, 2, 4 | Joash
, Steand Alone 13«18, 22 ‘ A
19 The King Who Was | £ Chron, 28:1, 2 Ameziah
Ambitious 17=24
26 The King Who Made | 2 Chron. 26:1-5, Uzziah
a !1ltak0‘
Sept.| The King Who For=-}| 2 Chron, 28tl, 2, 5,]Ahas
2 sook Cod 811, 14, 15, 1%
9 The King Who Lost | 2 Kings 17:1-8, 23 | Hoshea
His Kingdam
18 The King Who Xnew | 2 Kings 19:l-4, Hezekliah
How to Pray 14~19, 35
23 The King Who Re~ | 2 Chron. 33tl«6} Manasseh
turned to God 711-15 N )
%0 | The King Who Lived £ Chron. 341l-5, 18- <
' for God h 21, 86-28 Josiah
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TABLE IV

S. 8. A. LESSON OUTLINES. THIRD QUARTER, 1957.
PERIOD OF EXILE

Date Topie Seripture |Identification
July | Last Days of a 2 Chron. 36:1=23
7 Nation
The First 2 Kings 24:18-15 Jehoiachin
14 Captivity
A Message to Jer. 2911, 4:14 After 70
21 Captives Years
Jerusalem 2 Chron, 36:11-21
28 Destroyed
Aug. { Troubles of Jer, 40:13-16; 41: Gedallah
4 Renmant 1, 2, 1114
Jeremiah Taken Jer, 428:1-3, 5«16}
11 to Egypt 4311, 2, 7 |
| Dentel's wise | Danfel 1:1-21 |Purpose
18 [ cChotee . ) |
A King's Vision | Danlel 232835,
25 of Empires 4@, 45vuw‘ _
Sept.| Freed From | Danfel 3:14«25
1 Flery urn:s0e i S
" A Proud King Daniel 4:124-34
8 Humbled I e
) Handwriting of | Pantel 5:17-30
15 Toonm
Daniel Delivered | Daniel 8:10, 13, 16«
ge from Lions 24
A Vision of the Daniel 7:9~14
20 Future
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8. 8. A. LESSON OUTLINES,

TABLE V

LITTLE KNO¥N BIBLE CHARACTERS

FOURTH QUARTER, 19657.
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Tdentification

Oet. ¥elchizedek ‘Heb. 7113,
6 Genesis 14:17-24
13 Jephthah Judges 1l:lell
20 Caledb Joshua l4:3«-14
e7 Mephibosheth 2 Bamuei 9:1=13
Fovs | ovadian 1 Kings 18:7-16
10 ¥ark : Actg 1211225
17 Andrew John l:36«42,6:8-14
24 Aquila and Acts 18:1l.4, 1828
Priscilla
Des. Demetrius 3 John 9«14
1
8 Agrippe and Acts 25:13, 14;
Bernice 26:19f89
15 Zacharias and Luke 1:5«17
Blizabeth
10418 (Great ITuke 2:7=20

ragle

Simeon and Anna

Luke 2:25-40

PRI
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TABLE VI

RETURE OF EXILES
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SECOND QUARTER, 1958,

Identification

Seripture
Apr. | mesurrection Mark 16:1-6
8 of Christ I Cor, 16:3=8,14-17
13 Return from Ezra lil=5
Captivity
g0 Vorship Ezra 5:1-10
Re=established
27 God's Work Ezra 4:1~5, 24; Enemies from
Opposed Btlmb without
May The Temple Com= Bera 6:14-22
4 pleted
11 Ezrats Mission Ezra 7:6-113 27,
to Jerusalem 283 Bi1R1-23
18 A Revivwval of Ezra ©31=-6, 10:11-2
Holineas | !
25 working together Keh, l:1l-6; Building of
‘With God 2:17=20 Wall
June | Enemies Qutside Hoeh. 4:1-63; 14, 15} Sanballot
) § Jerusalem and Tobiah
8 Enemies Inside Neh., 51le7} Sehmalah
Jerusalem 6310-13 »
18 Reading the Word | Neh, 8:le3, 5128
‘ of God . ,
22 Obeying the Word | Neh, 8:1l-3, 32«38
of God
29 Cleansing the Weh, 13:l1«128

Temple




N.

8. 8. A, LESSON OUTLINES,

TABLE VII

PROPHETS OF ISBRAEL
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THIRD QUARTER, 1958,

Date vﬁ?#pif T Seripture Identification
J:lr Ezekiel Ezeklel 33:l4~21

13 Hosea Hosea 2:14-~23

20 Joel Joel 2:21-32

27 Amos Amos 8:3-15

A%< |ovadtan Obadiah 10-18

;é; ﬁfﬁsgﬁ;h“k Hgagéﬁ}iz3—15

17 Micah Micah 4:1-7; 5:1,2
24 Kahum Kahum 1:1-15

31 Habakkuk Hab., 2:1=14

Egpt. Zephaniah ‘zﬁph. 211=3; 3:8-13
14 Haggal Haggal 1:1-12

21 Zechariah Zech, Bsl-12

28 Malachi Mal, 3:1-10
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ITY. N, s, 8. A. /.ISSONS EXAMINED IN THE LIGHT COF THE
CHAWACTERISTICS AND KEEDS OF THE PRIMARY COFILD

In Chapter II of this study the characteristics and
needs of the primary child are considered from the stand-
point of the physical, mental, social, and spiritual re-
quirements. These shall now be ecnsidered in the light of
our present examination of N, 8. 8. A. lesson outllines.

Physical requirements, Physlcal requirements are

treated mainly in the sspects of activity and growth in a
physical sense and so are irrelevant to an examination of
the matserial under dlscuassion,

¥ontal characteristics. In consideration of the

mental charscteristios and associated needs, the matter of
learning to read and write iz presented., In thls conneetion,
vocabulary limitations are discussed. In examining the
printed scripture portions listed in Tables II through

vii, only a few of the words which almost of necessity

would have to be used, and which in pronunciation alone
would ceuse trouble, are given herewith, They have been

vroken down into three categories-~persons, places, and

terms



vocabulary,

Persons
Adoni jah
Jeroboam
Rehoboan
Jehoshophat
Jeholachin
Gedaliah
NMelchizedek
Jephthah

Mephibosheth

Demetrius
Habakkuk
Zepheniah
Zechariah
Senballot
Sehmalah

Places
Gihon

Shilonite
Mizpah
Gibeon
Assyria
Ophel
Zidon

Lebanon

would be practically meaningless.
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anoint
charge
Judgments
testimonies
discern
harlots
oracle
pestilence
sanctified
perpetually
covenanted
proverbd
glory
concublines

abominations

Children need to learn new words and to thus inerease their
It is suggested that this be done systematically;
but the printed portions examined have more diffienlt words
than ocould be understood or mastered by primary children.

Some of the worde listed, even if explsined, would for them

have no association with things already known and therefore
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Flgurative and symbolical language. A number of the
lessons examined use language which is highly figurative.

When studying the rise of Jeroboam as king of Israel, in
1 Kings we have an example:

29 And 1t came to pass at that time when Jeroboam
went out of Jerusslem, that the prophet Ahijsh the
8hilonite found him in the wayj and he had clad hime
8elf with a new garmentj and they two were slone in
the fleld: )

30 And Ahijah caught the new garment that was on
him, and rent 1t in twelve pleceas

31 And he sald to Jeroboam, Take thee ten plecesi
for thus salth the Lord, the God of Isrsel, Behold, I
will rend the kingdom out of the hang of Solomon, and
will give ten tribea to thee . . »

Rehoboam's folly ls desecribed figuratively: ". . .
my father made your yoke heavy, and I will add to your
yoke: my father also chastised you with whips, but I will
ehastise you with scorplons."4¢

The seripture portion fer June 31, 1856, found in
1 Kings and used with the subject, "A King ¥ho Refused To
Do Right,"™ has much symbolic and figurative language. The
first four verses are guoteds

And, behold, there came & men of God out of Judsh

by the word of the Lord unto Bethel: and Jeroboam stood

by the altar to burn incense.
£ And he oried against the altar in the word of the

81 Kings l1:i29=31,

4) Rings 12:14.
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Lord, and sald, O altar, altar, thus saith the Lordj
Behold, a child shall be borm unto the house of David,
Josiah by name; and upon thee shall he offer the priests
of the high places that burn incense upon thee, and
men's bones shall be burnt upon thee,

3. And he gave a sign the same day, saying, This
is the sign which the Lord hath spoken; Behold, the
altar shall be rent, and the ashes that are upon it
shall be poured out,

4 And 1%t came to paas, when king Jeroboan heard the
saying of the man of God, which had e¢rled against the
altar in Bethel, that he put forth his hand from the
altar, saying, Iay hold on hims And his hand, which
he put forth against him, ér%ed up, 8¢ that he could
not pull it in again to him,

Conerete and practical teaching from these passsges
would be difficsult for primaries,

Time, space, and mumbers, In studying God's deal-

ings with the ohildren of Israel, background is very lwpore
tant and the inocldents which took place have to be dated in
order to be meaningful. When the "Xingdom" leasons are
studied by adults, the flrst step is usually to review the
history of Isreel. To children who are limlted as to time,
space, and number consciousnsss, theose ltems are more con=
fusing than helpful.

The lesson for July 8, 1956, taken from 2 Chronlcles
12 48 an ifllustration in point:

51 Kings 13:l-4,
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And 1t came to pass, when Rehoboem had established
the kingdom, and had strengthened himself, he forsoock
the law of the Lord, and all Isrsel with him.

2 And it came to pass, that in the fifth year of
king Rehoboam Shishak king of Egypt came up against

ggrgsalem, because they had trunsgressed ageinst the
rd,

3 With twelve hundred chariots, and threescore
thousand horsemen; and the people were without number
that ceme with him gut of Bgypts; the Lubims, and Sukkims,
and the Ethioplans,

The study of Solomon's temple 1s an example of the

extensive use of nmumbers. We quote just one verse:

And the house which king Solomon bullt for the Lord,
the length thereof was threescore mubits, and the

breadth thereof twenty cublts, and the height thereof
thirty cubits,.”’

The soecis) aspect. Social needs will not be dis-
cussed here because of the lack of appropriate sapplication,
Adsptation to spiritual needa. Five of the seven

H. 8. 8. A. lesaons taken from the book of Daniel are well
chosen and are 1oved by ohildren. Danlel's exemple of
moral courage and spiritual fortitude can challenge the
primaries., Also God's care of Daniel and the three Hebrew
children will strengthen & ¢hild's bellef in & God who will
care for him also,

The Christmas and Easter stories as presented in
this series give opportunity for objective Instruection.

This is true of a nmmmber of other lessons,

62 Chron. 1281=-3,

71 Kings 6:2.
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On the other side of the ledger we have the atory of
"The Glory and Shame of Solomon," & lesson dealing with
Scolomonts departure from God becasuse of his seven hundred
wives and princesses and his three hundred concumbines.

Also Solomon's wise method of calling for a sword
with which to divide the living child claimed by two women
would indeed be a "dark saying” to a primary shild who
would not be able to understand the wisdom of the act.

A lesson or two spent on outstanding kings of Israel
would be acceptable, and teaching about the church could have
a3 a basls the bullding of Solomon's Temple, but to aspend
several quarters on such lessons is guestionadble for the
¢hild of six, seven, and eight.

Instruction in moral conduct is of importance to
the teacher of primaries, but to use Manasseh, who is
remembered chlefly for his cruelty to God's prophets, as
an example of "The King Who Returned to God," iz not good.

In the August 4, 1957, lesson on "Troubles of the
Remnent,” the suggested application for the primary de-
partment in one source book was listed as "Disobedience

Leads to Trouble."® The printed text is from Jeremiah 40

eﬂo 30 30 AQ mtlinesg 22! ﬁi .9 p. 209
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and 41. Only verses 1l-14 of the suggested portion are
omitted here. One can soon realize what a hard lesson this
would be for the basis of teaching about disobedience.

13 Moreover Johanan the son of Kareah, and all the
captalins of the forcee that were in the fields, came
to Gedaligh to Migpah,

14 And sald unto him, Dost thou certainly know that
Baalls the king of the Ammonites hath sent Ishmael the
son of Nethanish to alay thee? But (Gedaliah the son of
Ahikam believed them not.

15 Then Johanan the szon of Kareah apake to Gedaw
lish in Migzpah secretly, sayling, Let me go, I pray
thee, and I will sley Ishmael the son of Kethaniah, and
no man shall know 1t: wherefore should he slay thee,
that all the Jews which are gathered unto thee should
be scattered, and the remnant in Judah perishf?

18 But Gedaliah the son of Ahlikam sald unto Johanan
the son of Kareah, Thou shalt not do this thing: for
thou speakest falsely of Ishmsel.

4131 TNow it came to pass in the seventh month, that
Ishmael the son of Nethaniah the son of Ellshama, of
the seed royal, and the princes of the king,; even ten
men with him, came unto Gedalliah the son of Ahikam to
gizpah; and there they did eat bread together in

2 Then arose Ishmael the son of Kethanlah, and the
ton men that were with him, and samote Gedaliah the son
of Ahlkam the son of Shaphan with the sword, and slew
him, whom the king of Babylon had made governor over
the land.®

IV. CONCLUSIONS FROM N. 8. 5. A. EVALUATION
ATter checkling the National Bunday S8chool Assoclia-

tion Lesson Outlines againat materlal currently produced on

SJeremiah 40113-18; 41:1, 2.
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the graded level by other denominations, some interesting
facts are revealed.

Toples for seventy~eight Sundays were listed from
the N. 8. S. A. outlines, The graded literature was checked
against these seventyeeight topics and it was found that
only twenty of the lessons were duplicated in the graded

primary materials sxamined., It can readily be seen that
most of the twenty are in areas where it would be expected,
For exsmple, the lessons in Daniel account for five of
thess duplications.

Thus, only about twentyeflve percent of the Uniform
lessone studled are adapted to primery use and appliecation,
Judging from pract%ces currently in use among those pube
l1shing primary literature that has been graded,

Further, when these lessonz were measured by the
characteristics and needs of our primerles, objections
were discovered. Vocabulery difficulties, symbolical and
figuretive language frequency, as well as the irportance
of time, number, and spacs sequence ln this particular type
of study, are some of the weaknesses,

It iz felt that the simple falth found in the six,
seven, and eilght-year old child would find itself stymled
by these lessons. The necessary bases for teaching the

group about god, prayer, the Bible, and moral conduct
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&ppears to be lacking to a marked degree.
Henry H., Meyer sppropriately says, in speaking of
the uniform series,

The diffioulty is not that some valuable kernel of
truth cannot be culled from every one of these lessons,
and c¢lothed by skillful teachers in lenguage sultable
to the needs of boys of the ages indicated, But boys
gaas through this particular end important peried of

ife only onee, and in the natural order and develop=
ment of their whole religious and moral nature there
are other things more essential for thelr consideration
end study, and which if not mastered now can never
again be acquired under such favorsble condlitions.
The philosophical mysticism of John's Gospel, moreover,
was never intended for children,

Although Mr, Meyer 1s speaking about a different
portion of the Holy Seriptures than that which we have
investigated, the comment is still appropriate,

10uenry H, Meyer, The Graded Sunday School in Principle
Malns, “p. 76

and Practice (New York: Eaton and M 1010), p. 76.



CHAPTER 1V
A SUGCESTED THREE-YEAR UNIT OF GROUP GRADED
LESSONS FOR THE PRIMARY DEPARTMENT

In this chapter a threeeyear schedule of group graded
lessons for primary children is pressnted. A definition of
this type of lesson is given and 1ts merits suggested. The
next part explains the scope of the lesson mabterials and
gives a brief summary of the lesson content for sach quare
ter. The way the plan works is then discussed in para-
graphs oonsidering the undated material, the numbering plan,
and the practical application of the lessons to the primery
department. Finally appears the suggested unlt of study,

a three-year schedule of groupegraded lessons for primary
children.

T. GROUP GRADED LESSONS DISCUSSED

For the sake of clarifying further the study of the
group graded lessons, the definition glven In the Intro-
ductory chapter of this investigation 1s repeated.

A definition. The group graded serles, as referred
te in Sunday sehool literature, is prepared for the depart-
mental plan of classification rather than for grading by
single years, as in the closely graded systerm and the publie
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sehiools, Therefore progress upward is made by three~year
3teps, while the closely graded series advances by single
ateps.

Ko matter when a ehild enters the primary department
he will be taught the entire cysle of lessons during his
three years in the department, If the class 18 on Year II
of the cyele when a sixeyear old enters the department,
when he is seven he will have the lessons for Year III, and
when he is eight the lessons for Year I will be presented.
This does not mean he will be getting sasier material when
he 1s eight, for there is no gradation of material within
the unit. The aim has been to aceommodate the three age
levels within the group, using the seven~year old as a
median.

fcyele graded" or "departmentel graded"™ lessons are
other terms used for thls same method,

Appropriateness for smaller sghools. It is belleved
that the group graded plan is especially appropriate for
the small or moderate-slzed Sunday schools, Q(eorge Betts
says thie plan "enables the smaller school to place in the
same class children three years apart in ages, while at the

same time giving them materials which, even if rather
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coarsely graded, are in some degree adapted to their own
age."l

According to Paul Vieth, a well«known Sunday sehool
expert, this fact 1s further substantisted in the light of
& recent survey.

It is assumed by some that rural churches, because
they are often smaller, can use uniform lessons more
successfully than other types. Ezperience does not
bear this out. A recent survey of rural churches
situated in all parts of the country revealed that less
than 23 percent are using uniform, 50 percent group
graded, and over 25 percent closely graded lessons,
Small schoolsz can use group graded and graded materisls,
and their puplils are iuag as deserving of the best as
those in larger schools,

This survey was made in oonnection with rural churches, but
Mr. Vieth in the c¢leosing sentence of the paragraph connecta
1t up with the zmaller aschools generally.

Croup graded lessons, ¥r, Vieth goes on to say, have

the following advantages:

« « ¢{1) they are reasonably well graded to pupil
needs, without presenting the complex problem of close
grading; (2) they make 1% possible to relate depart-
ment worship elosely to the class teaching; (3) they
enable the workers in & department to share in planning

their work; (4) departmental meetings for parents can
be related to the teaching programs; (5) observance of

lgeorge Herbert Betts, The Curriculum of Religlous
Education (New York: The Abingdon Press, 1924), PP. 33081,

2paul H. Vieth, The Church School (Philadelphias
Christian Education Press, 1057), DDs /B=79.
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special days, migsionary projects, and other depart-
mental interests can be bullt right into the lesson
materials; (6) visual aids can more easily be related
to the eurriculum dy dagartmanba than 1f this has to
be done for each class.

Criticlsm of group grading., This plan, however, is

not without oriticism., Two authors writing on the organi-
zetlon and administration of the Sunday school, end favor=-
ing the closely graded system, advance the following theory:

But departmental grouping is not gufficient to meet
the full need of the developing person. Each year of
growth marks a distinet advance, and this advance is
marked and promoted by the grades of the public school.
It 12 necessary, therefore, for the Sunday school to
group its puplils not only in departments but within
the several departments by grades corresponding in
general to the several years included. This more
minute grading 1s important not only for the sake of
sffective instructlion but also for the more intimate
and effective cultivation of worship and formation
of right hablts.4

TI. WHAT THE UNIT COVERS

The scops. In soope the lesson cyele covera the
ma jor portion of the Bible. The lessons for the first two
quarters of each year are taken from the 014 Testament;

while the lessons for the last two guarters ere based on

31bid., Ps 77.

47esse . Cuninggim and %rie V. Horth, Organization
%Eggﬁdminiatration (New Yorks: Methodist Book Concern, 1919),
? L]




66
New Testament Soripture. The 0ld Testament lessons begin
with the ereation and end with the captivity. The New
Testament portions cover the life of Christ, his teachings
and mirscles, a quarter from the Acts of the Apostles, and
one quarter of tesching on Christian eonduct,

The 0ld Testament. Some portions of the 0ld Testa~-

ment have received much more attention than others, This
does not mean that that which has been omitted could not

be used. There are large portions where this is true, but
the thought has been to give treatment to those portions
which especially lend themselves to the study of six, seven,
snd elight-year olds. It is considered better to cover a
few portions thoroughly than to try to glve too wide a
spread for this age level.

This three~year schedule of lessons begins with the
firat book of the Bible. Numerous primary publications
present lessons on the creation. Primary ehildren should
know that God ereated the world. This fact could well be
taught to every age group every year in order to properly
ground c¢hildren in this fundamental truth. Even before
reaching high school many have to face teachings on evolu-
tion in their sclence classes. Why not start to prepare
them now 80 that these facts will be aceepted from thelir

earliest years? Then as they reach the junior age, more
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dstailed explanations can be glven,

The first quarter in this oycle (PI-1) also presents
for study Xoah, Abraham, Esau and Jacob.

A study of the life of Moses occuples the second
quarter (PI-2) of this series. The story of Moses hidden
among the flags is one of the first stories taught in nur-
Bery end kindergarten classes. But now the primaries follow
¥oses from the 1llttle bulrush basket to the king's palace,
to the back side of the desert, again into Egypt, end finally
to the breath~taking trip through the Red Sea.

In another quarter of study (PII-l) the primary child
sees Joseph in his coat of many e¢olors. HNext he sees him
shorn of his coat and pleced in a well; he sees him in
Egypt in a prison gard, and finally in the robes of & prince.
When the ohild has followed Joseph through thirty years of
his 1life he will feel he has met a new friend. Joseph will
live in his heart alwayﬁ. '

The kinga and prophets are next in line., One
quarter {PII-2) 13 ococupled largely with Saul and David,
the other (PIII-1) with the prophets. Ellijah and Elisha
travel across seven of the thirteen lessons,

Again in the final quarter of 0ld Testament study
(PITX-2); "God's Pecple In Captivity," individuals have a

predominant place. Jonah and Tanlel are always favorites

with primary e¢hlldren.
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The New Testament. In the New Testament schedule, a

twenty-six week survey of the life of Christ is presented
(PI-3, PI-4). Jesus does not remain the baby about whom the
young children learned, but He grows, becomes a man, and
fulfills His ¥athert's will, John the Baptist, girded with
a leather girdle, eating grasshoppers and wild honey in the
wilderness of Judea, is introduced, The lessons follow
through not only to Calvary and to the empty tomb, but to
heaven where Jesus is sitting on the right hand of God,

The two New Testament quarters for the second year
of the ocyele, (PII-3, PII-4), have to do with the teachings
and miracles of Jesus,

It has been stated elsewhere in this study that
highly symbolical and figurative language 18 not underatood
by primaries. The parables of Jesus come intc question
here. 1In reviewing primary literature, numbers of Jesus?
parables are effectively used to teach children. What
makes the difference? The parables of Jesus are stories,
and He has, in many of these, used objects with which even
children are familier. OChildren can understand about one
house being bullt on the rock and another house built on the
sand, because they have played in the sand. How well they
xnow that a little bucket of water can completely demolish
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& beautiful sand mansion built on the seashore! 8o one
quarter is given to the "Stories Jesus Told,"

8ince the primary age is somebimes called "the
wonder age,"5 children delight in hearing about the miracles
of Jesus, Causing a blind men to see this beautiful world
for the first time, or healing a sick man s¢ he can carry
his own bed insteasd of four of his friends carrying him, is
no stumbling blook to their faith, Children know about
sick people, blind people, and storme. They are especially
sympathetic to people in trouble.

The journeya of Paul, used as a basis for study duye
ing the third querter of the third year (PIII=~3), present
an opportunity for instruction about the man Paul, and
also about Christien missions. Although the subjects pre-
sented singly do not deal with missions specifieally, most
of the lessons have to do with ineidents encountered on
Paults missionary trips. Perhaps every week stories of

modern missions could be presented in conjunction with

Paul's life,

ITI. HOW DOES THE PLAN WORKY

The material 1s not dated. The suggested thres-ycar

5”0‘11‘“’ 92" m.’ po 1260
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¢ycle of lessons presented in this study is not dated. There
are twelve gquarters, each having within it thirteen indi-
vidual lessons--thus making a total of one hundred and fiftye
81x separate presentations, These lessons will follow con-
secutively. The series can be started with any quarter,
but it seems preferable to begin in the fall since this
parallels the public school year. Most dated series begin
at that time,

One of the chief advantages of undated material 1is
that of economy. Extra guarterlies for a given period can
be carefully stored and used when the same eycle returns;
thus there will not be the reluctance in buying a generous
supply. If & newcomer finds you have literature for him,
he will at once feel a part of the group. If you immediately
hand him e Quarterly he will belisve you expeoted him to
come and that you want him. There will be no embarrassing
scramble to make provision for him. Also, there will not be
the forever tantalising question, "But will we have a lot
of quarterliss left overt™

The publlishing house would also share in the financial
saving., More quarterlies could be run at one time without
the fear of having a large over-run. It would save in the
year-by~yoar preparation of lessons. A three~year cycle,

well prepared, would psrhaps serve at least six, and possibly
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nine years without revision.

ﬁumbering the three-year cyocle. Since the material

is not dated, it is essential that each portion of the unit
is carefully numbered. The three years in the schedule
shall be designasted by Romsn numerals, I, II, and III,
respsctively., To distinguish the four quarters within a
Year, Arablc numbers appear, I-3 pefers to the third
quarter in the firast year.

Also, to guard against cenfusion in the future,
should a series of group graded lessons be prepared for the
Juniors, the letter P is prefixed to designate the Primary
Department. The numbering for the three-yeasr schedule is
as follows:

PI-1, PI~2, PI=3, Pled

PII=1, PII=2, PII=Z; PII~4

PIII-1, PIII«2, PIII«3, PIII=4

Application to the primary depsrtments As was men~

tioned in the definition of group graded materials, no
matter when & child enters the prisnry department, he will
be taught the entire cycle of lessona during hls three
years in the department. If the primary departwent is
large enough to have separate classes for each age level,
the seme material will be used for each class, rotating

by year as for a single class. This would make for unity
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within the department and would also give opportunity for

a single aim in the departmental opening exereises,

Iv. A SUGGESTED UNIT

Topical schedule and detalled listing. Herewith 1s
presented in table form a topical schedule of the lessons
for a three-year period, followed by a more detaliled Sunday-
by-Sunday listing of subject, scripture portion, and alm.

Topies for thirteen Sundaysz each quarter are pre-
sented. Sections PI~), PII~l, PIII-1l, each contain a
Christmas lesson to be used on the designated Sunday. The
first lesson in PI=-3, PII=-3, and PIII-3, is prepared for
Easter application,



TABLE VIII

THARE-YEAR LESSON SCHEDULE FOR THE
PRIMARY DEPARTMENT
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lst Quarter 2nd Quarter 3rd Quarter | 4th Quarter
Plw~l 1 PI=B L PI=3 PI~4
| Stories from | The Life of The Life of | The Life of
ﬁﬂ Genesls Jeseph § Chriat  Christ
ﬁ Genesls 1-28 | Geneais 37-+47] Synoptics Synoptles
— i
PII«l PII-2 PII-3 PII«4
-] Moses Leads | The Kings and] Lessons Jesus | People Jesus
! God's People | the Prophets | Taught Relped
8
$| Exodus lel4 Joshua, 1 and] Gospele Gospels
s | 2 samuel, 1 |
Kings
PIII=-1 PIIT=2 PIIX-3 PIlI-4
w| The Kings and| God's People | Paul, A Great | Living As
| The Prophets | In Captivity Miasiannry God's
6 ¢ . \,, ] Children
< 1 end 2 Kings ?ar& Daniel | Book of Aota Mark, Luke,
B ; v John, Acts

Corinthians
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LESSONS FOR THE FIRST QUARTER--YEAR I (PI~1l)

STORIES FROM GENESIS:

1,

e.

S

4.

5.

6.

7.

8,

8.

-10.

11,

12,

13.

GOD MADE THE WORLD., Genesis 131-19,
Alm: God the Father as Creator. God prepares a home
for His creatures.

GOD MAKES LIVING THINGS. Genesis 1:20-25.
Alm: God makes the animals, fish, and birds to beautify
His world.

GOD MADE ADA¥ AND EVE. (Genesis 1:26=-28, 2:15-28,
Alm: God made man to love and worship Him,

GOD'S DAY OF REST. GCenesls 2:1-3; Exodus 2018-11,
Aim: God made Sunday for a day of rest and worship.

ADAM AND EVE DISOBEY GOD. QGenesis 3:11-24.
Alm:i God wants us to obey Him,

NOAH BUILDS THE ARK. QGenesis 6:13-282,
Aim: HNoah prepares for the flood,

KCAH SAFE IN THE ARK. Genesis 737~16,
Alm: God cares for Neah during the flood,

GOD SENDS A RAINBOY. Genesls 7:15«223 9:13-15.
Alm: God's promise in the sky.

ABRAHAM IS GOD!'S FRIEND, Genesis 12:11-5; James 23123,
Alm: We too can be a friend of God if we love and cobey
Him,

LOT IS SELFISH. Genesis 13:1-18,
Aim: God is pleassd when we are unselfish,

ABRAHAM GIVES ISAAC TO GOD. Genesis 21:1-8.
Alm: God provides a sacrifice.

JACOR CHEATS HIS TWIN, Genesis 25:24-34.
Almt Jacodb is selfish; Esau is unwise,

THE PIRST CHRISTMAS., Luke 2:1-20 . (For Christmas

SMday) .
Aim: God snnounces the birth of His Son, Why Jesus

was born.
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LESSONS FOR THE SECOND QUARTER--YEAR I (PI-R)

IHE LIFE OF JOSEPH:

1,

2.

S,

4.

5.

8.

7.

8.

2.

10.

11.

18,

13.

THE COAT OF MANY COLORS. Genesle 37:1-11,
Alm: Joseph is loved by his father.

JOSEPH GOES ON AN ERRAND. Genesis 37:12-22,
Aim: Joseph helps his father,

JOSEPH AND HIS JEALOUS BROTHERS., Genesia 37:23-38.
Aim: Joseph 1s cast into & plt and sold to traders,

JOSEPE LIVES AVAY FROM HOME, Genesis 39:1-20,
Alm: Joseph is bought by an Bgyptian officer.

JOSEPH IN JAIL, Genesis 39:121«24, 40:l1«4.
Alm: Jomeph 1s 1liked by the jall keeper.

THE BUTLER AND THE BAKER, Genesis 40:15-23.
Alm: Joseph helps the butler and the baker.

THE KING HAS A DREAM. (enesis 41:14-36.
Aim: The king calls for Joseph.

JOSEPH BECOMES A GREAT MAN. Genesis 41l338-48,
Aim: Joseph becomes & laader,

JOSKPH'S BROTHERS COME POR FOOD, Genesis 42:1-20.
Alm: Jacod sends his ten sons to Egypt.

JOSEPH SENDES FOR BENJAMIN., Genesis 43.
Aim: Joseph wants to see hia youngest brother again.

JOSEPH IS KIND TO HIS BROTHERS. GOenesis 485:1~11.
Aims Joseph still loves his brothers.

JOSEPH 2EES HIS FATHER ACAIN. GCeneslis 46:28«34.
Aim: Jacodb comes to Egypt.

JOSEPH CARES FOR HIS PATHER. Oenesls 47:1-182,
Aim: A new home for Joseph's family.



LESSONS FOR THE THIRD QUARTER~--YEAR I (PI-3)

THE LIFE OF CHRISTS

1.

2.

Se

4.

5.

6.

7.

8.

2.

10.

11.

13.

THE FIRST EASTER., John 20:1-18., (Easter Lesson).
Alm: The Tomb is enpty.

THE RBRIRTH OF JESUS., Luke 2tl-7,
Aim: What the birth of Jesus means to us.

MARY AND JOSEPH. Matthew 1l:18-25; Luke 1:27-56,
Aim: Learning about Jesus! parents.

VISITIRG JESUS, Luke 2:8+18; Matthew 2:11-12,
Aim: The shepherds and wisemen vislt Jesus,

JESUS IS TAKEN TO CHURCH., Luke 2:8l1-38,
Aim: Simeon and Anna love Jesus,

JESUS GOES TO BGYPT, Matthew 2:113-18.
Aim: Jesus protected from a wicked king.

JESUS! HOME TOWN., Matthew 2:19-23,
Aim: The town where Jesus lived.

JESUS HELPS AT HOME, Luke 2:38-40.
Aim: Jesus helps at home,

JESUS VISITS THE TEMPLE., Matthew 2:41-52,
Aim: Jesus goea to God's house,

JOHN THE RAPTIST., Luke 1.
Aim: John the Baptist is born.

JOHN PREACHES BY THE RIVER. Merk 1:1-8,
Alm: John preaches by the river.

JoAN TELLS ABOUT JESUS, John 1
Aim: John tells others about Jesus.

JOAR BAPTIZES JESUS. Matthew 3:13-17.
Aim: Jesus is baptized by John.

76
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LESSONS FOR THE FOURTH QUARTER~--YEAR I (PI~-4)

IHE LIFE OF CHRIST: (continued)

1.

2.

Se

4.

5.

6.

7.

8.

9.

10.

11,

12,

13.

JESUS
Alm:

JESUS8
Alm:

JESUS
Alm:

JESUS
Alm:

JESUS
Afim:

JESUS
Alm:

JESUS
Alm:

CALLS SOME FISHERMEN, Matthew 4:17-22,
Jesus seys, “"Follow me.”

GOES TO A WEDDING, John 2:l1-ll.
Jesus helps at a wedding feast.

PREACHES FPROM A S8HIP. Luke 5:1-3; Matthew 13:1-3.
Jesus preaches everywhere,

PREACHES IN A CHURCH. luke 4:]14-22.
Jesus tells what His work will be.

NEEDS HELPERS., Matthew 10:1-15,
Jesug needs people to help him,

HEALS PEOPLE., Matthew 4:23=-85,
Jesus helpes sick people.

VISITS HIS FRIENDS. John 123l1«8,
Mary, Martha, and Lazerus shere thelr home with

Jesus,

JESUS
1“110
Alms

JESUS
Aim:

JESUS8
Alm:

JESUS
Alm:

JESUS
Alms

JESUS
Aim:

RIDES INTO JERUSALEM, Matthew 21:1-11; Mark 1llgs
The people sing pralses to Jesus.

EATS SUPPER WITH HIS NISCIPLES. Matthew 26:17-30,
The last supper together.

IN THE GARDEN, Matthew 26:38~46,
Jesus prays to his Father,

DIES FOR US. Matthew 27:29«38,
Jesus dlas for us.

Easter, a happy day.

GOES TO HEAVEN. Luke 24:49«53,
Jesus returns to His home,



LESSONS FOR THE FIRST QUARTER~=YEAR II (PII-1)

WMOSES LEADS GOD'S PHOPLE:

1.

2,

Se

4.

S.

6.,

7.

8.

8.

10,

11.

12,

13,

KCSES HID IN A BASKET. Exodus 2:1«90,
Alm: Moses is taken care of by his mother,

¥OSES LIVES IN A PALACE. Exodus 2:10«14.
Aim: loses becomes the son of a princess.

YOSES WATCHES THE SHEEP, Exodus 2:15-3:1,
Aims Vloses 1s a shepherd,

GOD CALLS MOSES. Exodus 3:1-10.
Alm: God tells ¥oses what He wants him to do.

GCD GIVES MOSES A HELPER. Exodus 3:10-14; 27«31,

Alm: JMoses'! brother becomes his helper,

KOSES ARD AARON VISIT THE KING. Exodus 531l-%,
Aim: VYoses and Aaron talk to the king.

YARD TIMES FOR THE JEWS. Exodus 531023,
Alm: The Jew's work made harder.

GOD PUNISYHES EGYPT. Exodus 83:14-12:31,
Aim: God punishes Egypt with ten plagues.

GOD HELP3 HIS PEOPLE. Exodus 12:31-36.
Aim: The Jews escape froxm Egypt.

THE CLOUD AND THE FIRE. Exodus 13:17-22.
Aim: God leads his people in a strange way,

HMARCHTING THROUCH THE =D SEA. BExodus 14:10-22,
Adim: Cod maskes a path through the sea.

A WHCLE ARMY IS DROWNED. Exodus 14:23«-31.
Air: Pharoah and his army are drowned.

‘UF SAVIOR IS RORN. Matthew 2:1-15,
Ailm: The wise men follow the star.

78



7e
LESSONS FOR THE SECOND QUARTER--YEAR IT (PII-2)

THE KINGS AND THE PROPHETS

1.

2,

Se

4,

§.

Se

T

8.

9.

10.

1l.

13.

LIVING IN A NEW COUNTRY. Joshua 3314«17,
Alm: The Jows have g new home.,

HOW GOD TALKED TO A LITTLE BOY. 1 Bamuel 3:1-18,
Alm: Samuel hears God's voice.
Samuel answers God's call.

SAUL BECOMES KING. 1 Bamuel 103117-27,
Alm: God gives the people a king.

DAVID WATCHES HIS SHEEP. 1 Samuel 16311-13; 1713437,
Aim: David 18 a good shepherd.

DAVID VISITS8 HIS BROTHERS. 1 Samuel 17:12-20,
Aim: David goes on an errand,

DAVID PLAYS A HARP. 1 Samuel 16:14-23,
Aims David plays for the king,

DAVID LIKES TO 8ING. Psalm 23.
Aim: The singing shepherd dboy.

DAVID PIGHTS A GIART. 1 Samuel 17:38«51,
Aim: David kills Gollath.

SAUL TRIES TO KILL DAVID. 1 BSamuel 18,
Alm: Cod protects David,
Pavid is good to king Saul.

DAVID!S REST PRIBND., 1 Samuel 19:1=7.
Alm: David loves Jonathan.

DAVID BECOMES KING, 2 Samuel 5:1-10,
4imy David becomes king.

SOLOMON IS WISE, 1 Kings 3:5-15,
Aim: Solomon makes & good choloe.

S0LONMON BUILDS GOD!8 HOUSE. 1 Kings 8:1-18.
Aimt Solomon builds a house for God,



LESSONS FOR THE THIRD QUARTER--YEAR II (PI1-8)
STORIES JESUS TOLD!
l. THE WALK TO EMNAUS. Luke 24:113=35, (Baster Lesson).

Alm: Jesus walks with His disciples to ecomfort them.

2. THE FRIENDLY NEIGHBOR. Luke 10:30-37.
Almt: Helping others,

S. THE BOY WHO RAN AWAY. Luke 15:11=32.
Alm: A boy asks his father to forgive him.
A boy who saild, "I'm sorry."

4. THE TWO HOUSES. Matthew 7:24-29.
Almt The wise man and the foolish man,

5, THE SHEEP THAT WAS LOST. Luke 15:3«7.
Aim: Jesus 1s seeking the lost,

6. PLANTING IN GOOD GROUND. Luke 8:5«15,
Ailm: Hiding the Word of God in our heart,

7. THE HIDDEN TREASURE, Matthow 13:44-46,
Alm: Jesus, the greatest treasure.

8., THE LANMPE THAT WENT OUT. Matthew £5:1-13,
Alm: ILiving for Jesus every day,

9. LEARNIRG 0 PRAY. Luke 18:10-14.
Alm: Iearning to pray.

10, THE GOOD SHEPHERD., John 10:1-18,
Alm: Jesus i3 our shepherd.

1. THE UNKIND SERVANT. Matthew 1812335,
Aim: Being falr to others.

12. A CITY ON A EILL, Matthew 5:14-18,
Alm: Telling others about Jesus.

13, A WEDDING B8UPPER. Luke 14;7-25.
Aims We should be ready when Jesus calle us,
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LESSONS FOR THE FOURTE QUARTER--YFAR IT (PII-4)

PEOPLE JESUS HELPED:

l. JESUS HEALS A SICK MAN. Mark 1:40-45,
Alm: Jesus likes to help people in trouble.

£. PETER CATCHES A LOT OF $ISY, Luke 5i1l=11.
Alrm: geaus tells Peter He will make him a "fisher of
men,

$o A POY WHO LIVED AGAIN. ILuke 7:11-15.
Alm: Jesue helps 8 mother who was sad.

4, JESUS FEEDS A BIG CROWD, Matthew 15:32-39,
Alm: Jesus gives food to 4,000 people.

56 A BOY GETS ?aELLg Jﬁm 4:46“54!
Aime Jesus loves little ohildren.

6., JESUS HAS A NIGHT-TINE VISITOR. John 3:l-l8.
Aim: Jesus tells Ricodemus how to be saved.
Jesus tells Nicodemus of God's love,

7. FOUR MEN HELP A PEIEHD. Mark 2:1-13,.
Aim: How four men brought someone to Jesus.

8, JESUS WALEKS ON THE WATER. Matthew 14:122«33,
Alm: Jesus tells Bis disciples not to be afrald.

9, THE WOMAN AT THE WELL. John 4.
Alm: Jesus loves everybody.

10. A GIRBL LIVES ACAIN. Luke 8:341-56.
Aim: Jesus brings & little girl back to life.

11, A LITPLE MAW CLIMBS A PREE. Luke 10:1-9,
Alm: Zaccheus is anxious t0 soe Jepus,.

12, JESUS STOPS THE BIG STORM. Mark 4:35-4l.
Aim: Jesus stops the big storm and helps His disciples,

13. JESUS HELPS A BLIND MAN., Mark 10:146-52,
| Aim: Bartimaeus rscelves his sight,



LESSONS FOR THE FIRST QUARTER--YEAR TII (PIII=-1)

IHE KINGS AND THE PROPHETS: (continued)

1.

2.

5.

8.

7

8.

* 28

10.

11,

iz,

13,

——————

ELIJAH'S POOD FROM HEAVEN. 1 Kings 17:1-7,
Alm: FHow God took care of Elfjah.

ELIJAH HELPS A POOR WOMAN, 1 Kings 17:8~18.
Aim: QGod takes ocare of Elljah and his friends,

ELIJAR HELPS A LITTLE BOY. 1 Kings 17:17-24.
Aim: A little boy 1s healed,

GOD ANSWERS ELIJAH'S PRAYER. 1 Kingse 18:22-39,
Alm: God answers the prayer of Elijah,

ELIJAH CHOOSES A HELPER. 1 Kingas 19:19=21.
Aim: Elijah calls Elisha to follow God,

ELIJAH GOES TO HEAVEN. 2 Kings 2:1~185.
Aim: Elijah goes to heaven in & chariot,

F¥0 BOYS EELP ELISHA. 2 Kings 4:11-7,
Aim: Elisha helps a family in need.

ELISHA HELPS A XIND WOMAK, £ Kings 4:8-27,
Alm: Elisha returns a good favor,

A LITTLE CIRL HELPS NAAMAN, 2 Kings 5:1l=14.
Aim: HNeaasman i3 healed.

A KING PRAYS TO GOD. 2 Kings 10:14~19,
Aim: God answers king Hezekiah's prayer,

A BOY BECOMES A KING. £ Kings 22:1-11.
Aim: Josiah loves God's law.

82

GOD'S PEOPLE IN A STRANGE LAND. 2 EKings 25:1-3, 8«11,

Aim: God punishes His people,

THE GREATEST BIRTHDAY. Matthew £:1-11, (Christmas

Lesson).
Aimt Whose birthday 1s 1t?



LESSONS FOR THE SECOND QUARTER--YEAR III (PIII-2)

SOR'S PEOPLE IN CAPTIVITY:

1.

2.

3

4.

5.

6.

7.

8.

9.

10.

11,

12.

13,

GOD GIVES JOKAH 4 JOB. Jonah 1:1=10.
Alm: God sends Jonah to a bad city.

JONAH RUNS AWAY FROM GOD. Jonsh 1l:11-17,
Aim: Jonah disobeys God.

JONAH IS8 SOBRY. Chapter 2.
Alm: Jonah prays to God.

JONAH OBEYS GOD. Jonah 3.
Aim: Jonah is ready to preach.

DAYIEL SAYS "NO® TO THE KING. Daniel 1l:1-18,
Alm: Danlel does the right thing,

THE KING HAS A DREAM, Daniel 21123,
Alm: Deaeniel explains the king's drear.

DANIEL PRAYS., Danlel 6:10-17.
Aim: DIaniel prays.

DANIEL IN THE LIOK'S DEN., Daniel 5:118-23,
Aimi; God protects Daniel. '
Daniel trusts in God.

DANIEL, THE KING'S HELPER. Deniel 6:1-9.
Alm: Daniel helps the king.

THREE MEN WHO WOULD ROT KNEEL. Danlel 3311-18,
Alm: The Hebrew g¢hildren obey God,.

PTHE HOT FURNACE. Daniel 3:15=30,
Alm: God is with the three Hebrew children.

GOD'S PEOPLE GO BACK HOME. Ezra l:l-7; 9:18,
Alns God's people return to Palestine,

BUILDIRG THE TALLS, Nehemish 4.
Alm: God's people work together,



LESSONS FOR THE THIRD QUARTER~-YFAR III (PIII~3)
FAUL A GREAT MISBIONARY:

1., JESUS FINISHES HIS WORK ON EARTH. Mark 16:14-15, 19-20,
Alm: Jesus wants us to be missionaries.
(Baster lLesson).

2. BSTEPHEN IS BRAVE. Actas 7:54-60,
Aim: Saul sees Stephen, God's man, stoned.

3. SAUL, THE TROUBLEMAKER. Acts Biled; 9:1-2,
Alm: Saul makes trouble for the Christians,

4, SAUL MEETS JEBUS. Acts 8:3=-0,
Aim: The conversion of Saul.

5. ARNANIAS, THE KIND FRIENIN., Acts 9:10-22,
Alm: Ananias goes toc see Saul.
Ananias encourages 3aul.

6. SAUL TELLS ABOUT JESUS, Acts 15:1-8,
Aim: Saul becomes a missionary.

7. SAUL GETS A REW NAMI. Aets 13:15-13.
Alm: Saults name is changed to Paul.

8, SINGIKG IN JAIL. Acts 16:18-34.
Alm: God delivers Paul and Silas.

9., PAUL XEPT IN A CASTLE, Acts 21:30-40.
Aim: God keeps Paul in a time of trouble.

10. A BOY HELPS KIS UNCLE. Aots 23:12-38.
Alm: A boy helps his uncle.

11. A STORM ON THE SEA. Aocta 27.
Aim: God protects Paul and others,

12, PAUL REACHES ROME. Aots 28: 128,
Alm: Paul sees the Christlans at Rore.

1%, PAUL "RITES LETTERS TO HIS FRIEXNDS., Aects 28:30-31,
Colossians 4:16~18, Epheslans 6:20-24.
Adm: Paul tells his friends that he loves them and

prays for them.
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LESSONS FOR THE FOURTH QUARTER-~YEAR III (PIII-4)

LIVIEG 45 GOD'S CHILUHENS

1.

2.

Se

4.

5.

&,

7.

Be

e.

1o,

11.

12.

13.

JESUS LOVES U8. Mark 10:113«16.
Alm: Jesus loves us.

JESUS WANTS US 70 FOLLOW HIM, John 1335-45.
Ailms Jesus wants us to love Him,

LEARNING TO OBEY. Luke 2351=52; Exodus 20:12; Ephesians
G1l=2,
Aim: Learning to obey.

LEARNING 70 SAY "THANK YOU."™ ILuke 17:11-1G.
Aim: Jesus wants us to be thankful.

LEARNING TO BE KIND. Aots 9136~43; Ephesians 43132,
Aim: Learning to be kind.

HELPIRG AT HOME., John 19:25-27,
Aims Helping at home,

HELPING OTHERS. 1 Corinthians 16.
Aim: Helping others.

HELPIRG IN QUR CHURCH. Acts 6:1-8,
Aim: Helping in our church,

LEARNING TO0 SHARE. John 6:6+-14.
Alim: ILearning to shars.

JESUS CARES POR US. Matthew 6324-34.
Aim: Jesus wants us to trust Him,

PALKING TO JESUS, Acts 12:5~17; Matthew 6:9-15.
Aim: Jesus wants us to pray.

TELLING THE TRUTH. Aots 5:l-ll,
Aims Telling the truth.

GIVING TO JESUS. Mark 12:41-44,
Aims Jesus wantes us to give.
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A brief surmary. e have herewlith presented a brief

survey of the group graded lesson plan, and also a suggested
three-year unit of lesson topies for the six, seven, and

eight-year old in the primary department of the Sunday school.



CHAPYER V
CORCLUSION

Throughout the history of the Sunday school movement
the subject of curriculum has been a major concern, and
rightly so, for a true school cammot exist without a teacher,
& pupll, and a book. What should be taught, and the method
of teaching are matters of utmost importance to the church
of God.

As far as Sunday school literature was concerned,
the mid-nineteenth century (1824-1872) was known as the
"Babel®™ periocd because of the diversity of methods and
materials which were used., Some are wondering if the Sune
day school world is not now in a second such period.l

The reason for the current "Babel"™ gondition may
be the result of conflict between progressive and conser-
vative educational philosophies. Progressive education,
or "developmentalism," as 1t is called by Ralph D. Heim,?
insists that too much has been made of transmissive teaching
and thet undue emphasis has been placed upon the Bible.,

lphilip Henry Lotz (ed.), Orientation in Religious
Education (New York: Abingdon Preas, . » P 110,

2
Relph D, Heim, Leading a Sunday Churgh School (Phila-
delphia: The Muhlenberg Press, 1960), pp. Po-4l.
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Progressive educationalists say that experience and acti-
vity are the essential elements of learning.

The more conservative group in religious eircles,
although willing to include some extra=-biblical material
in their lesson plans; and although they ere willing to go
along with the idea of motivities with an aim to aid in the
learning process, they still hold to the supremacy of the
Bible and its authority as “the power of (od unto salvation,"d
even for children.

However, though the above mentioned emphasis 1s
placed upon the Holy Seriptures, and there is a firm belief
in transmissive tesching, as Henry Meyer says,

« » o it should be borne in mind that no part of

the Bible was written specially for children., This
emphasizes the necessity for making selections from
the Bible for the study by lmmature minds with much
care, and on some other basis than that of a mechanical
division of 1ts total contents , . . to ask teachers in
the Primary and Beginners Departments to teach a con-
secutive series of lessons from the Gospel of John, or
from the Acts and the Epistles, 1s pedagogically abe-
surd.

In the previous chapter, Chapter IV, the comparison

waa made hetween certalin selected topice of the National

Snomans 1118,

4Honry H. Meyer, The Graded Sunday Sehool in Principle
end Practice (New York: Eston & ﬁains, 16), p. 78,
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Sunday School Assoeiation Lesson Outlines and available
graded materials for primary children from several denomine
ations and publishing houses. As a result of this investi-
gation 1t was found that only twenty of the lesson toples
for seventy~eight Sundays were duplicated by the denomin-
ational or other graded literature examinede--only about
twenty=-five percent. Fifty eight of the lesson topics did
not appear in graded literature., This reveals that of
some twenty committees who prepared graded msterial for
primary people only twenty of the seventy~eight topies used
by the H. S. 8. A, for thelr uniform series were thought
appropriate for six, seven, and eighteyear olds.

¥hen the National Sunday 8chool Association lesson
topics were examined, with thelr asasociated Seripture por-
tions, in the light of the characterlstics and needs of
primary children, & marked deficiency was reported.

It was concluded that (1) the interest of the class
subjected to these lessons would be at a minimum because of
improper age level adaptation; (2) that spiritual stimula~
tion would be slow because of the lack of application to
the needs of the primaries in thelr realm of spiritusl and
moral problems; and (%) that the ¢hildren would not be

enthusiastic about inviting others to come to their class
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because of their own lack of interest.

It was further concluded that the tescher, in pre-
senting these lessons, would be at a definite disadvantage
(1) because of difficulty in preparation and application of
the lessons; (2) because it would be difficult to capture
and hold the attention of the children, with the resulting
discipline problemsy and (3) because a lack of spiritual
and moral progress would be apparent.

Renry H. Meyer, who wrote an entire book on the
graded Sunday school, sums up the situation regarding unie-
form lesson planes in these potent words:

« s+ +The prineiple of uniformity itself ia wrong.
Valuable as has been the system in preparing the way
for something better, it no longer meets the needs of
the situation, ¥With the tranafer of emphasis to the
educational aim and work of the Sunday school a change
from uniform to graded lesson® became ipmperative,

If the Sunday school is to be a school in fact as
well ag in name, the course of Bible instruction which
i1t offers must be based upon recognized pedagoglcal
principles, and not on any logical scheme of mechanical
uni formity, howsver a&ev&rly adapted to lessen its
own inherent defects,

The following definite values therefore acerus to

lesson plans graded particularly for the primary department:

First, the values for the child are (1) incressed

51vid., p. 78.
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interest and attention; (2) greater mental grasp and chale
lenge; (3) expansion of social outreach; and (4) a groater
moral and spiritual development.

Next the values for the teacher are observed. Graded
lessons (1) increase teaching enthusiasm; (2) produce a
better quality of teaching; (3) minimize discipline problems
because of a high tide of interest and attention; and (4)
help improve the spiritual tone of the class, thus providing
en atmosphere for spiritual deeclsion and growth.

In conclusion should be mentioned the values accuring
to the church, the parent institution. The church (1) will
cbgerve an increase of interest in the entire primary de-
partment; (2) 1t will welcome an enrollment inecrease in the
Sunday school; (3) it will appreciate the economic implica-
tions, and (4) it will rejoice in the resulting advancement
of the Kingdom of Christ.
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