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CHAPTER ONE
THE RESEARCH PROBLEM
Statement of the Problem

| think that in some things it's good to be or Aatericano But, personally |

don’t want to lose my heritage, my Latinaness.t&d's why | fight it [how |

define myself] sometimes...l do get angry in the mome&here are times that

[being undocumented] it gets me to a point of degigs, crying and [asking]

why are we herdestamos en una jaula de of@/e are in a gilded cage]. You

know, it's [jaula de orq beautiful and its gold, but it's neverthelegaala, a

cage..Yeah, | have everything that | might have dreamied sny home country,

yet | cannot leave. | am caged in and now it's ewerse. At least thpula was

little bigger then and now it seems like it is sking. (Sophia, June 8, 2006)

In this quote, Sophia, a participant in this stualyiculates the complex
challenges that she faces as an undocumented iamhigring in the United States. Her
words draw attention to three key issues. Firghhs reaction to being undocumented
represents the experience of one of millions ofoeadhented immigrants living in the
United States, which must be placed in a histogoakext to be thoroughly understood.
Second, Sophia’s metaphor giala de orosymbolizes the enormous challenge of
navigating through society undocumented. It is @$skto examine the various obstacles
that undocumented immigrants encounter in ordeotoprehend the factors that
contribute to the challenge of living in this coyntThird, Sophia immigrated as a child
to the United States and recognizes the complexiher own Latin@ identity in that she
grew up in this country, yet she is not allowedeside here.

The word “Latin@” is spelled using the ampersancefdace the letter “a” or “0.”
Pizarro, Montoya, Nafiez, Chavez, & Bermudez (2@0&)Latin@ educators who

formed Maestr@s, a group which contended that gaaiSh language is imbedded with

a male-gendered perspective and coined the u$e @mpersand in response:



We deliberately created this term Maestr@s to naumneyroup because it is a
visual intervention and a re-coding of informatid¥e seek to augment the visual
cues to the reader to illustrate that we are mobtgveen different linguistic,
epistemological and ideological systems. (p. 290)
Although gender is not the focus of this studys tierm highlights the intricacy of the
Latin@ identity. After Sophia and | attended a Me@s training known as “Encuentro”,
we learned the complexity in defining one’s Latind@ntity and how gender impacts its
formation. Per Sophia’s request, the word Latin@sisd throughout this study to make
explicit the gendered nature of Latin@ culture Emdjuage.

The 2000 Census determined 281.4 million peopleedsn the United States,
but had different estimates for the foreign borpuydation (United States Census Bureau
[USCB], 2003). According to two different USCB refs) the foreign-born population
ranges from 28.4 million (USCB, 2001) to 31.1 noili(USCB, 2003). This is a result of
the difficult task in calculating the number of wedmented individuals residing in the
United States with figures of undocumented immitgastimated from 7 million to 9
million (Migration Policy Institute, 2003; Pass¥lan Hook, & Bean; 2004; Pew
Hispanic Center, 2002b; United States Citizenshgblanmigration Services [USCIS],
2003a; Urban Institute, 2004). Although the 20001€Les provided detailed amounts of
data, estimating the undocumented population has bstorically difficult particularly
because there has not been a standard for cojabiminformation (Passel, et al., 2004).

According to Passel (1999), undocumented immigrargsndividuals who
entered the country clandestinely or overstayeil tiga expiration. Although the
method often used in collecting this data is toptynsubtract from the known legal

population, there is much complication in accoumfior the undocumented population

that is overlooked (Pew Hispanic, 2006a, 2006b;ritign Policy Institute, 2005). A



closer examination of the undocumented populagwealed that 1.5 million people in
2004 were not undocumented, but were unauthoridiegrétion Policy Institute, 2005).
Unauthorized immigrants are those who held quagtlistatus because they were
documented but restricted from full participationsociety. An example is an immigrant
who had a valid social security number, was ndh@nged to work, but did so anyway.
Because the participants in this study maintaihatl being unauthorized is as dangerous
as being undocumented, the term “undocumented inamigj’ will be the umbrella term
for both terms and all the participants in thisdgtu

In disaggregating the undocumented population,imse is a child with nearly 5
million children overall being undocumented or figiin households headed by
undocumented immigrants (Pew Hispanic Center, 20@&aevidence of their
educational disenfranchisement, 55% of undocumantedgrants that arrived after
1988 do not have a high school diploma (Urban tunstj 2001). The social, health, and
educational needs of all undocumented immigramdaagely unmet and their well-being
and human dignity repeatedly jeopardized (Bean, &dton, & Passel, 1990; Briggs,
1984; Hayes, 2001).

Haines and Rosenblum (1999) suggested that immgvemo over-stayed their
visas, or who entered the country without registgrhave lived in the United States
virtually undetected. As Hayes (2001) pointed tBgcause the undocumented are in the
country illegally, they take great pains to remawisible, with no records of who they
are or where they are” (p.34). Because of thetustdhe voices of these undocumented

immigrants are rarely heard and their plight isemepresented. At the heart of this study



is my intention to illuminate that plight of thedwcumented population, specifically in
relationship to their dignity and identity.

The United States is considered the land of immitg;ghowever, historically
legislation has exclusively allowed certain pedpléake advantage of living in this
country. Lopez (1996) argued, "The racial compositf the U.S. citizenry reflects in
part the accident of world migration patterns. Mthvan this, however it reflects the
conscious design of U.S. immigration and naturtibralaws” (p. 37). Therefore, it is
important to examine who was allowed to enter thédd States to understand the racial
make-up of society. Furthermore, the United Statésessed an enormous growth of
immigrants of color and undocumented immigrantsesitmhe 1970’s, resulting in the first
immigration law (Immigration Reform and Control AtRCA], 1986) that targeted the
undocumented population (Bean, et al., 1990; Ha8nB®senblum, 1999; Hayes, 2001).

Most immigrants, regardless of their place of arigr whether documented or
undocumented, confront numerous challenges agthéy socialize and adjust to living
in a new country. This socialization process inekithe necessity of learning a new
language, the lack of social and familial support@nomic stability, exploitation in the
labor force, and poor living conditions (Barkan959Glazer & Moynihan, 1970;
Gordon, 1964; Rumbaut, 1997; Sanchez, 1997; Suarezeo, 2000). Overcoming these
challenges depends much on the degree of acceptaidbe host community
demonstrates in assisting immigrants (Alba, 199%kBn, 1995; Suarez-Orozco &
Suarez-Orozco, 2001). Several scholars (Barkarg;10Rzer & Moynihan, 1970;

Gordon, 1964) have proposed that assimilationtenahe goal of immigrants where they



can interact with the host community, leading tib participation into the larger society,
and becoming indistinguishable from the host sgciet

While assimilation in the United States may repné$iee ideal process, according
to the mainstream view, immigrants of color havedafront racial discrimination in the
United States (Barkan, 1995; Gans, 1997; Glazer&mihan, 1970; Gordon, 1964). A
central political issue for people of color is guial construction of race. For many
scholars, the concept of race is not only soclaityged and artificially constructed, but
also applied hypocritically resulting in a hieraai system to benefit people with lighter
skin tone (Delgado, 1995; Ferdman & Gallegos, 2614h, 2002; Hitchcock, 2002; Omi
& Winant, 1986; Rosaldo, 1989; Sol6rzano & Yos€@)P2 Tatum, 1997). Due to the
social construction of race, immigrants of colonftont a racialized society and structure
that make adaptation and acceptance into theiraoemtry more difficult or even
impossible (Ferdman & Gallegos, 2001; Gordon, 1$&tea, 1996; Rumbaut, 1997).
Consequently, immigrants of color are more like@lyatculturate rather than assimilate
(Alba & Nee, 1997; Gans, 1997; Glazer & Moyniha@7Q@; Gordon, 1964).
Acculturation is when immigrants maintain theirr@thties due to choice or because the
host community does not allow full participationallen 1924/1970). In Kallen’s
investigation of European immigrants, he concluthed those immigrants maintained
their ethnic ties while residing in mainstream sogi

Although immigration and naturalization laws of tieited States are no longer
tied to race, religion, or national origin, immigta of color must still address the effects
of racism that linger in this country (Ferdman &ll&gos, 2001; Lopez, 1996). Rosaldo

(1989) declared that Latin@s are often excludechfbeing included in the dominant



cultural citizenship. This is a result of beingwed as foreigners even if Latin@s were
born in the United States or as immigrants theyabexlegal citizens. Flores and
Benmayor (1997) described cultural citizenship‘asange of social practices which,
taken together, claim and establish a distinctad@pace” (p.1). Cultural citizenship goes
beyond the concept of an isolated ghetto remintszktie 20" century immigrant
neighborhoods. Cultural citizenship for Latin@sresgnts not only the immigrant
population but ¥ and 4" generation citizens. Therefore, Latin@s have dmes their

own distinct social space that transcends geograplayresult of the exclusion from
mainstream society.

Both documented and undocumented Latin@ immigrfaces a unique situation
in that the USCB (2000) categorizes being Latin@rasthnicity and not a race. Yet,
Sanchez (1997) argued that Latin@ immigrants anéraaally racialized and
discriminated against. Moreover, Ferdman and Ga#i€g001) maintained that since
Latin@s can be part of any race, their identityrfation is even more complex due to the
social construction of race. They noted, "Becaustnbs do not fit easily into the
prevailing system of racial categories in the Ushi&tates, understanding Latino racial
identity presents special challenges” (p. 32). Assalt, the authors have developed a
racial identity model to encompass the ethnic aathf diversity of being Latin@.

Central to this study is an examination of the lgligf the undocumented Latin@
immigrant, whose personal and social-political Erajes include the general issues
mentioned above. In addition, because they mustappocumented and hide their true
identity, the sense of self-esteem is easily com@ed. According to Hayes (2001),

appearing documented is determined by one’s raceigh accent, socio-economic level,



and paper documentation such as a driver’s licensecial security card. Hayes found
that undocumented Irish immigrants were less susgebeir immigration status than
undocumented Mexican immigrants due to the ratesestype of an undocumented
immigrant. Thus, the identity development for L&ia who are undocumented results in
a delicate situation, which may lead to a heighesgareness of discrimination
(Gonzalez, & Huerta-Macias, 1997).

In summary, the status of undocumented Latin@kighdountry parallels that of
the status of the runaway slaves in the UniteceStetween the 1600s and 1860s in that
public identification of one’s race was detrimeritatheir safety and wellbeing. In both
situations, each group risks all for their persdre#dom and social justice. Thus, data
collection for research on undocumented Latin@ igrents becomes both problematic
and necessatry. It is problematic in that persagdllissues could be exposed and lead to
possible deportation for the research participggttalso necessary in order to present the
human rights issue involved in being condemnedliegal aliens.”

The term “illegal alien” is ironic since the U.S.eMico border is an “artificial
border” (Anzaldua, 1987), arbitrarily demarking teundary between these two
countries. In fact, states such as California, &me, New Mexico, Texas, Nevada and
parts of Colorado, Wyoming and Utah were part okide before the Treaty of
Guadalupe Hidalgo (Chavez, 1984). This sentimaeihas manifested in slogans pro-
immigrant groups use in stating, “We didn’t crass border, the border crossed us!”

Purpose of the Study
The primary purpose of this study was to exploratwhmeans to be an

undocumented Latin@ youth growing up in the Uni&attes. First, the researcher



examined how being undocumented impacts the ragatity development of Latin@
immigrants. Secondly, the researcher investigated indocumented Latin@s negotiate
the socialization process as immigrants in the éth&tates. Finally, this study explored
how the research process itself was a catalygtddrcipants to become empowered in
creating change individually or institutionally.
Background and Need for the Study

The background and need part of this study isddnviinto four sections. The first
explores the United States immigration policy ower past 200 years in order to
understand undocumented immigrants today. Lope26)1&gued for the need to
critique this process of the immigration policytbé United States from the perspective
of how racism has shaped the history of immigragiohcy in the United States. The
second section delineates the various theoridsechdaptation process for immigrants
who enter this country (Barkan, 1995). The thirdtie& examines the multiple variables
that impact the identity development of immigraauth (Suarez-Orozco & Suarez-
Orozco, 2001). The last section explains the ingmme of the voices of the
undocumented immigrants to be heard.

Undocumentedness and Immigration
Accounting for how many undocumented immigrantgdeeg the United States

is an estimate at best, therefore making it chgitento research why they come and
what they do (Bean, et al., 1990; Haines and Rdsentd1999; Hayes, 2001). The
Department of Homeland Security defines undocunteimenigrants to be those who
overstay their visa or those who enter the UnitedeS without inspection (National
Immigration Forum, 2000; USCIS, 2003a). Howevereatimated 1.5 million people are

neither legal nor undocumented but are unauthoipedigrants (Migration Policy



Institute, 2005; Pew Hispanic Center, 2002a, 200B&mples include people with
Temporary Protective Status, Extended Voluntaryddepe, and spouses or children of
people who hold lawful permanent resident statug@iion Policy Institute, 2005). Just
as with undocumented immigrants, unauthorized imamtg are restricted from either
being employed or receiving federal services.

A report by the Pew Hispanic Center (2002b) clairted the method for
accounting undocumented immigrants is somewhat@mudtic. The way that the
government counts the undocumented population sibyracting the total population of
the United States from the documented residentlptbpn. This method too often results
in excluding people not included in the authoripegulation, which means that the
undocumented population is never actually courfséitl, the numbers of undocumented
immigrants are based on these estimates due toatgent nature of the population, the
fluidity of immigration status, and the need togaere their existence (Pew Hispanic
Center, 2006a; USCIS, 2003a). As of 2005, the umchented immigrant population
reached 11 million of which nearly 80% came frontib@&merican countries, 13 % from
Asia and 6% from Europe or Canada (Pew Hispanid¢eZep006a). This statistic
includes the immigrants who came to the UnitedeSta0 years ago and their status
changed due to revised immigration legislation geh%t al., 2004; USCIS, 2003a).

Most researchers acknowledged that undocumentedgirants come to the
United States primarily for economic purposes amdesty reasons that are rarely
recognized (Aguirre & Saenz, 2002; Borjas, 1989s@itk, 1997; Migration Policy
Institute, 2003; Powers, Seltzer, & Shi, 1998; USA003a; Urban Institute, 2003).

Studies indicate that 96% of undocumented workeremployed (Passel et al. 2004;



10

Powers et al. 1998; Urban Institute, 2004). Whilecmdebate has taken place as to the
economic impact of undocumented immigrants (Hudt®®4; Vernez & McCarthy,
1996), a recent report found that undocumented granis have not hurt employment
prospects for native-born workers (Pew Hispanict@g2006d). Beyond the economic
debate is the new trend of undocumented immigmagsating into other states such as
Arizona, Georgia and North Carolina (Pew Hispaneniter, 2006a, USCIS, 2003a). The
trend of domestic migration expanding is a resitamnomic demand as nearly 60% of
undocumented immigrants work in the industriesgrfcalture, construction,
manufacturing, and hospitality (Pew Hispanic Cer2605b).

Despite the economic realities, the National Asstiomn of Hispanic Journalists
(2002) claimed that undocumented immigrants arenafised as scapegoats and are
perceived inaccurately by the government and miadiae areas of economic impact,
educational and health services (Mandel & Fari€l§2; Sanchez, 1997). For example,
undocumented immigrants are often accused of tgkimgaway from U.S. residents
(Eviatar, 2006). Yet a recent report by the Pewphinsc Center (2006d) illustrated that
undocumented immigrants have not hurt employmesgpgects for documented workers.

Another example is the misperception of undocuntemenigrants as a drain on
public services such as low-income housing and béedi These public benefits should
not be accounted for since most immigrants arehgible. Too often, accounting the
real cost of undocumented immigrants is basedysolethe taxes they pay and the cost
of public services they utilize, but does not take account the consumer purchasing

power of undocumented immigrants (Vernez & McCartt896).
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Race and Racism

To understand how racism has specifically shapexigration in the United
States, three factors were addressed in this sTughse three factors included: the
historical patterns of immigration into the Unit8thtes, changes in immigration laws
over time, and the impact of globalization. Eachhefse factors has contributed to the
evolution in immigration within the last 30 yeaks a result of these three factors, there
has been an increase of immigrants of color, bottusthented and undocumented, which
make up the entire immigrant population in the BadiStates (USCB, 2001).

According to Hayes (2001), immigration to the Uditetates can be divided into
four periods, all of which have added a unique disn@n in creating a pluralistic society.
The United States experienced the largest numenttak of immigration during the
fourth period of the 1990s when over 9 million ingnaints were accepted into the United
States, following the 7 million immigrants who erete the United States in the decade
before (Urban Institute, 2001; USCB, 2003). Yeis flourth period of immigration
represented 10% of the total population as comparéd% during the last big period of
immigration in the 1900's (Urban Institute, 200h)the overall context of the U.S.
history, immigrants have represented roughly 10%5% of the entire population
(Greenwood & McDowell, 1999; USCB, 1993, 1999). Héwer, Hayes (2001) attributed
that the fourth period of immigration has receiveightened attention not only because
of increased numbers, but also because of thd raalee-up of immigrants.

A value on race has existed since the inceptidhisfcountry as exemplified by
the 1790 Census asking for race, age, and sexeoy eesident (USCB, 2002).

Coincidently, this is the same year that the fitsited States naturalization law limited



12

citizenship to only white males with “good standiagd “moral character” who had

lived in the U.S. for at least two years (Naturatiian Act of March 26, 1790).
Immigration and naturalization policy severely lied the number of immigrants of color
until 1965 (Lopez, 1996). As a result, nearly 90Rthe foreign born population had been
classified as racially white (USCB, 1999). Not uttie Hart-Cellar Act of 1965 did race
cease being used as a criterion (Hayes, 2001; Iratiog & Nationality Act, 1965).
Consequently, for the past 30 years the majorityefforeign-born population has been
immigrants of color (USCB, 2001, 2003).

Hayes (2001) noted that while an independent mowewfgoeople migrating for
the purpose of survival has always occurred, gleaabn has accelerated the process of
working class people moving from developing cowsttio richer nation-states. However,
not until recent decades has the issue of undod@aé@mmigrants been so apparent.
Several factors have contributed to the growthmafacumented immigrants, such as U.S.
involvement in Latin American countries, civil wapoverty and globalization, as well
as the end of the Bracero Program in 1965 (Bejar20@b; Briggs, 1984; Hayes, 2001).
The Bracero Program was created by the United Stat&942 to provide U.S. employers
with temporary legal immigrant workers who werenpatrily from Mexico (Bickerton,
2001). Although the Bracero Program ended in 18&lneed for seasonal migration
employment remained. Furthermore, unjust politc@alditions in Central American
countries during the 1970’s and 1980'’s led to awvdes of people from their homeland
(Briggs, 1984; Glazer, 2001; Hayes, 2001). As altex these and other factors, the

undocumented population has been increasing s@®® With the rise of both refugees
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and demands for labor. Within this political corttemamigrants must learn how to adapt
to life in the United States.

Adaptation and Navigation
All immigrants confront challenges in adapting heit new host country.

Scholars of immigration have characterized thisistijent through several different
terms: assimilation, acculturation, and culturairplism. Barkan (1995) criticized the
lack of consistency over the years in defining ¢hiesms. This is a result of the
socialization process that parallels the 200-yé&soty of immigration to the United
States. Early theories in the™6entury focused on the assimilation of Europehniet
immigrants into the United States, whereas lateoriles identified challenges to this
assimilation process addressing the new wave ofignamts who were not racially white.
Several researchers (Barkan, 1995; Gans, 1992eakioynihan, 1970; Gordon,
1964; Murata, 2001; Suarez-Orozco, 2000) identifiadiers such age facto(common
practice by society) ate jure(enforced by laws) segregation, which have hisabiy
made it more difficult for immigrants of color téelmd into society, both culturally and
legally.

Park and Burgess (1921) noted that eventual asgiorlwould occur when an
immigrant had been absorbed into United Statesieuéind was no longer
distinguishable in their own culture. On the othand, Kallen (1924/1970) postulated
that immigrants of various ethnicities may be dblacculturate on their own, but they
cannot assimilate without the willingness of thentltant society. He coined the term
“cultural pluralism” to recognize the inability ahmigrants to fully assimilate. Gordon
(1964) later argued that immigrants of color caafigin “civic assimilation” such as

developing social networks, but could not achiesteuttural assimilation” such as
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obtaining employment and education, due to thel lggregation that existed from
racism. Gibson and Ogbu (1991) noted that even lgfgal segregation, immigrants of
color continued to not fully assimilate, but ratlaeculturate.

Several researchers (Barkan, 1995; Gans, 1992efx8akloynihan, 1970) have
proposed theories to address the post-1965 adapfatcess for immigrants of color.
Glazer and Moynihan (1970) suggested that assionlabuld possibly never occur but
rather an ethnic cohesion would prevail. Gans (1888gested that the assimilation
process did not take place according to a “strdigkt theory, but reflected more of a
“bumpy-line” theory without a predictable end. Aedmg to Barkan (1995), immigrants
undergo a multi-step process in adapting to soeugty the expectation that interaction
with the host community will lead to full participan into the larger society.

Back at the beginning of the 2@entury, Du Bois (1903/1989) argued that the
“color line” was the most pressing dilemma in theitedd States. Although Du Bois
(1903/1989) was referring to the plight of AfricAmericans, his assessment highlighted
the inability of assimilation for people of col@®mi and Winant (1986) maintained that
racial theory is based on centuries of a hieraettsgstem of skin phenotype, placing
lighter skin at an advantage. They proposed that ganeration adopts a new racial
ideology that is later reflected in legislation.uBh over time the United States has
redefined the racial construct of people. Critreale theorists (Bell, 1993; Crenshaw,
1988; Delgado, 1995) have expounded upon the coonteace and racism to address
how white supremacist ideology has shaped conteampsociety. Bell (1993) asserted
that people of color build a different frame oferefnce from their experiences of living

in a racialized society. Assimilation theorists daften overlooked the inability of
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people of color to assimilate into mainstream dgcieeglecting the frame of reference
identified by critical race theorists.

Rosaldo and Flores (1993) furthered the argumemh®mole of race as they
coined the term “cultural and legal citizenship’sgecify how Latin@s were legally
citizens but not culturally accepted as citizenscdding to Flores and Benmayor
(1997), cultural citizenship is particularly probiatic for Latin@s since they are viewed
often as foreigners regardless of their immigratad citizenship status, as demonstrated
by such deportation events as the Zoot Suit Rib1942 and Los Angeles riots of 1992
(Quinones-Rosado, 1998; Sanchez, 1997). As QuinABnsado (1998) described, the
terms "Latino"” or "Hispanic,” "undocumented" orégal alien" are relatively new within
society, even though Latin@s have resided in thigedrStates throughout its entire
history. Although the adaptation process is compteast immigrants of color learn early
on about the racial hierarchy that gives highesdtstto whiteness (Lopez, 1996).

Racial theories can be used as a mechanism foinigak undocumented Latin@
immigrants in the study of Latin@ immigrants' rdaigentity development. Historically,
race and racism in the United States have focusebeobi-polar relationship between
Black and White individuals (Ferdman & GallegosQ2) Latin@ critical race theory
(LatCrit) expands upon critical race theory in thete and racism are viewed within the
context of Latin@ pan-ethnicity (Johnson, 1998,6&mno & Delgado Bernal, 2001).
Solérzano and Yosso, (2002) describes critical taeery as having an interdisciplinary
perspective while recognizing the central role thatsm has played in the structuring of
society. Furthermore, it challenges the dominaablioigy, and commits itself to social

justice by focusing on the experiential knowledfi¢he oppressed.
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Identity Development
Although one's identity formation is a life-longogess, adolescence is the time

period in which many attitudes are instilled that@me life long habits (Phelan &
Davidson, 1993). Unfortunately, young people aterofeft on their own to navigate

their social setting. Youth identity theory is beiga the promotion of social and
emotional factors that will prevent self-destruettyehavior (Phelan, Davidson, & Yu,
1998). Although factors such as race, class, andaganfluence these transitions, much
debate still exists as to the level of influencat #sach factor has on the development of a
young person. Suarez Orozco and Suarez-Orozco J26search expanded upon
identity theory for immigrant children as the chdd encounter the American
educational system and the challenge of adaptimggiostream society.

Racial and ethnic identity is one aspect of anviddial's identity where for
people of color often develop their racial identignsciously (Chavez & Guido-DiBrito,
1999; Suarez-Orozco & Suarez-Orozco, 2001). Theldpment of racial identity relies
on the influence of one’s family as well as theeemél influence of society (Chavez &
Guido-DiBrito, 1999; Ferdman & Gallegos, 2001; Sza©rozco & Suarez-Orozco,
2001; Wijeyesinghe & Jackson lll, 2001). Althougjle racial categories and definitions
of "white" have changed over time in the Unitedi&awhite identity has consistently
been viewed positively by the mainstream (Alba,@®hnson, 2001; Omi & Winant,
1986; Tatum, 1997; West, 1994). However, Latin@iiyg is more complex since it
transcends the Black/White paradigm. While colad&to define racial identity in the
United States, Latin@ identity goes beyond the ioasfof color (Ferdman & Gallegos,
2001). Rather, Latin@s include geography, languegkeclass as critical features in their

identity.
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As immigrants, Latin@s must address the adapt@tiooess, but if
undocumented, their ability to navigate mainstreaiciety becomes even more
challenging. Undocumented Latin@ immigrants arguaiin that they confront the same
stereotypes facing other Latin@s of being racidlizet must also negotiate their identity
safely and invisibly enough to not be deported (fatez & Huerta-Macias, 1997; Haines
& Rosenblum, 1999). Undocumented Latin@ youth @irtbarly 20s are at a significant
time period in creating their sense of identityudoin general face numerous types of
transitions, defining borders that exist and adapstrategies to bridge different worlds
so that they can navigate a variety of situatiarceassfully (Phelan, Davidson, & Yu,
1998). Moreover, historical, social, economical aotlural backgrounds are critical in
shaping young people's actions and interactionar€guOrozco & Suarez-Orozco, 2001).
Consequently, undocumented Latin@ immigrants wioavgrp in the United States are
constantly aware of the potential racializatiorthadir own identity because of their need
to appear documented.

Need for Study

From the perspective of Sophia’s quote on pagetbnes needs were identified
for this study. First is the need to build awaresnasout the lives of undocumented
children to the education field. Due to the dramatcrease of undocumented immigrants
in the United States, Sophia’s story and the stbryillions like her are vital to provide
insight for educators and lawmakers who are cugrel@veloping policies amidst much
controversy. Secondly, there is a need to giveesio undocumented youth. Sophia’s
description of thgaula de oroilluminates the lack of legal voice that she aodmany

like her have in being undocumented. Because umdected immigrants are often
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unwilling to come forward, researchers on Latin@uées have struggled to find willing
participants (Hayes, 2001). In addition, as imnmggavho over-stay their visas, or who
enter the country without registering have livedha United States virtually undetected
(Haines & Rosenblum, 1999; Hayes, 2001), and ttestifying undocumented
immigrants is difficult at multiple levels. It igitcal that any investigation of this area
take into careful consideration the safety of regeparticipants.

Finally, as the author of this study, | recognitieel need to empower the
participants of this study to become agents of gadahrough the act of participation in
this research (Freire, 1970/2000, Parks, 1993ndysolating the experiences of
undocumented Latin@s, specifically those who grpvinuthe United States, the
oppression of human beings will continue to be eckld. Consequently, they need to
move beyond being a mere statistic in the Censtastddeing embraced as full human
beings with basic rights.

Conceptual Framework

The conceptual framework employed in this studyased upon the immigrant
identity model (Suarez-Orozco & Suarez-Orozco, 2@0M the racial identity model for
youth (Ferdman & Gallegos, 2001). Each emanated frast models that addressed
identity development as youth interact with mai@aitn society. This section describes
these models relevant to this study.

The husband and wife team of Carola Suarez-Orozddvearcelo Suarez-Orozco
(2001) developed the immigrant identity model basedlecades of work with
immigrants, most recently with the Harvard ImmigyatProject that was completed in

2002. The Harvard Immigration Project was desigoegkamine the psycho-cultural
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changes that immigrant youth experience in U.Soslsh This project was developed as
a comparative interdisciplinary study from 1997002 to document the continuities and
discontinuities in immigrant educational attitudesl adaptations. As a result of their
work, the Suarez-Orozco team revealed that immignapresent the majority group in
some public educational settings and that most gramis confront harsh economic
realities, racial discrimination, and negative @thstereotypes in the United States.

Essentially, the Suarez-Orozcos’ model maintaihed $ociety has a profound
impact on the self-image of the child. Unfortungtéthis impact can be degrading as
society mirrors negative stereotypes of immigranitii. While this model addresses all
immigrants who struggle to adapt to a new societypes not specifically consider
undocumented immigrants who represent the foctisi®tstudy.

The second model for this conceptual frameworkésracial identity model,
developed by Ferdman and Gallegos (2001), whichhasiped the complexity of race as
related to Latin@s. This complexity has a politidethension insofar as Latin@s are not
classified as a race in the USCB (2000), and ajsersonal dimension in that Latin@s
focus more on their place of origin, language aatibnality relative to their identity.
However, when Latin@s come to this country, theémitity is very much affected by the
Black/White paradigm or what is known as “beingabzed” (Ferdman & Gallegos,
2001, p. 33). In Ferdman and Gallegos’ model, thenl@ racial identity definition
broadly encompasses six categories: Latin@-intedratatin@-identified, Subgroup-
identified, Latin@-as-Other, Undifferentiated/Ddnend White-identified. Although this
model provides a wide range of racial identity gatees, it also does not address the

unique situation of undocumented Latin@ immigrants.
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The rise of undocumented immigrants residing inUhéed States has led to a
recent interest in this area in research (Beaal, €1990; Hayes, 2001; Passel, et al.
2004). In addition, with contemporary legislatioengling in immigration reform, public
officials, educators and society have renewed th&rest in the immigration debate
(Jonas, 2006; Olsen, 1997, Suarez-Orozco & SuarezeO, 2001). According to a
recent analysis by the Pew Hispanic Center (2006dhe undocumented population,
nearly 5 million children under the age of 18 andecumented or live in homes where
the head of the household is undocumented. Wighrédent phenomenon of
undocumented immigrants growing up during theinfative years in the United States,
interweaving the youth immigrant identity model grmaith racial identity model serves
as a guide for understanding the complexities ofgoandocumented. Although both
identity models focus on key elements for immigriaain@ youth in relation to the
immigrant experience and the racialization of L@&@#) neither model centralizes the
issue of being undocumented. Figure 1.1 illustrdtesconceptual framework for

undocumented immigrant Latin@ youth in this study.
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Research Questions
The following are the research questions develdyethe participants and the
researcher in order to guide the dialogues.
1. How do undocumented Latin@ youth define the tenslocumented?
2. How does being undocumented impact the racgitity development of Latin@
immigrants?
3. How do undocumented Latin@ youth negotiate tugatization process as
immigrants?

4. What effect did this research have upon theqyaaints?
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CHAPTER TWO
REVIEW OF THE LITERATURE
Introduction

In order to better understand the Latin@ immiggeogulation that is
undocumented, this literature review consists af &ections. The first section describes
how the undocumented population fits within thednsal context of immigration and
citizenship laws of the United States. Accordingc¢bolars (Bean, et al. 1990; Hayes,
2001), the undocumented population has alwaysezkihie to a demand for cheap labor
and has heightened primarily because of changesnmgration laws. The second
section addresses how immigrants navigate throoglety by examining the
immigration patterns in the United States. Immigsaof color have had unique
experiences that have posed special challengesctmbng fully accepted by mainstream
society (Bell, 1993; Gordon, 1964).

The third section reviews the theories on youtiit development with a
specific focus of how racism impacts the identityeople of color. As scholars
(Fordham & Ogbu, 1986; Suarez-Orozco & Suarez-Qrp2001) have expressed, the
historical, social, economical and cultural backgnds of the individual and the United
States are critical in shaping young people's astand interactions. In line with the
purpose of this research, the fourth section pexrithe literature on how social
movements have been impacted by individual stories.

The family, social and educational experiencesrwhigrants shape the identity
of this study’s participants. In order to delinhietreview, the focus will be on how being

undocumented impacts young Latin@s who have grgwin the United States for the
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majority of their lives. Although various experi@scinfluence one’s identity, this study
reframes the discussion to examine what it meabs teandocumented for Latin@s in the
context of a racialized society.

Nation of Immigrants

Immigration Patterns
Migration is part of a human condition that hasusoed over the course of human

existence (Palme & Tamas, 2006, Wells, 2002). Wérathgration has been voluntary or
involuntary, basic human survival has been at dlo¢ of overall migration (Castles &
Miller, 1998; Kyle, 2000; Martin & Larkin, 2000).dIriguez (1996) described the global
migration patterns as an independent movement dfimgpclass and peasant
communities in developing countries to other nastates for the purpose of survival.
An examination of the historical patterns and ligisn in the United States is essential
to understand the context that undocumented imtidgraas in the United States today.
The American hemisphere itself has its own uniqueélang history of migration,
as scholars debate the original migration of thainent that later formed great
civilizations like the Mayans, Aztecs, and Incadd@ez, 1984; Hey, 2005; Wells, 2002,
Whitley & Dorn, 1993). The creation of the Unitetafes is no different in that Northern
European immigrants were encouraged to migratesach® Atlantic Ocean (Handlin,
1951/2002; Takaki, 1993). Since the founding ofllmted States, the government has
opened its borders to over 70 million people (USQI®3b). The United States is
considered the land of immigrants (Chavez, 1984nZ2003), yet the immigration
legislation has historically excluded several raillipeople for not meeting the criteria of

“white” (Lopez, 1996; Tatum, 1997: Takaki, 1993).
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In order to analyze immigration to the United Stafeur periods demonstrate the
significant legislative changes, immigration peaks] unique attributes for each period.
The first period occurred between the establishraétite United States from the 1600’s
until 1820, while the second period took place leetiw1820 and 1880. The third period
occurred from 1880 through 1965 and the fourthqaemcludes 1965 to the present.
Lopez’s (1996) investigation of immigration andurafization laws concluded that
legislative acts were created over time to protubrtain groups from entering the United
States of which their impact is still felt todag.dddition, once immigrants arrived to the
United States, discrimination occurred to ethnigte&zlmmigrants such as the harsh
treatment towards Southern and Eastern Europeaignamts (Kallen, 1924/1970).

First Period of Immigration to the United States

Although during the first period from 1600 to 182@ established nation existed,
a radical transformation of racial and ethnic cosipon still occurred for people living
in the original 13 colonies. Often neglected isfd that the first Americans were the
Native American people where an estimated 1.5 onilNative Americans lived in the
continental United States at the time of ChristogfP@umbus voyage in 1492 (Szucs &
Luebking, 2005). Over the course of the next 20ry@n the establishment of the United
States 13 colonies, the indigenous population exdigtdropped to 100,000 by 1790
(USCB, 1975).

Another important point about this period is théio that immigration patterns
consisted of only Europeans (Bennett, 1988; Zid@32. In fact, an estimated 1 million
immigrant people migrated to the English colonigdB90, representing approximately

24% of the total population with 72% of those imnaigfs from Great Britain (USCB,
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1975). In addition, even though no immigration ldingted anyone from coming to the
English colonies, nearly 60% of the voluntary imrargs were from England, Scotland,
and Wales (Szucs & Luebking, 2005). However, agsd\scholars (Anstey, 1975;
Bennett, 1988; Berlin, 1998; Clarke, 1992) hightegh the forced migration of over half
a million Africans to the United States is ofteredeoked. Not until 1808 did the slave
trade abolish the brutal migration of Africans (Abon of Slave Trade Act, 1807). In
fact nearly 40% of the total immigrant populatioasacomprised of Africans at that time
(USCB, 1975).

A final point during this first period was legiskat on naturalization and
immigration. In 1790, the first naturalization lastablished White males as the only
people allowed to naturalize (Naturalization Act9Q). Furthermore, the Alien and
Sedition Acts permitted the President to deportfangigner deemed to be dangerous
(Aliens Act, 1798). In addition, the USCB was ceshind consequently categorized
people as free white males over 16, free white snaiheler 16, free white females, other
free persons, and slaves (USCB, 2002). Hence,#8@ Census accounted for 3.9
million people with African slaves representing mgane-fifth of the total population
(USCB, 1975). Yet, the entire population of NatAmmericans and indentured servants
were completely excluded from the census countoAting to Takaki (1993) and Zinn
(2003), the impact of these acts developed th@nahat the foundation of the United
States was white.

In summary, the first period of immigration to thaited States included the
transformation of the majority population from NetiAmerican to a white English-

speaking population. Hence, every law created bef8i70 was crafted from the
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perspective of a European American male, and imatiagr laws as well as naturalization
laws were limited to those deemed racially whitedbyninant society (Bennett, 1988,
Zinn, 2003). Consequently, these original laws ter@ahallenges for later immigrants
who needed to claim they were white in order to igrate or naturalize (Lopez, 1996).
Second Period of Immigration to the United States

Two unique features characterized the second péraidncluded an increase of
immigrants and continued ambivalence towards namaans by the government.
During the decades of 1820 through 1850, the imamigpopulation tripled as over 1.7
million immigrants entered during the 1840’s, comgobto 600,000 immigrants the
decade before and 144,000 immigrants in the 1820%CB, 1975, 2002). Often
immigration and naturalization laws came after geafkimmigration as in the case of the
first major peak as over 56% of the total immigrnaopulation was either Irish or
German. One outcome of this increase was that 8€BJadded the foreign born and
racial categories to their census tracking staitint850 (USCB, 2002).

The addition of foreign born and racial categoisea result of not only the
migration of Irish and Germans but of Chinese al. Whae Chinese immigrant
population doubled from the 1860’s to the 1870’kewover 124,000 Chinese
immigrants came to the United States (USCB, 197CI13$, 2003b). The Burlingame
Treaty of 1868 encouraged Chinese immigrants toatego the United States for
employment, which established the precedent totregavith other countries for labor
(Zinn, 2003). Yet as Takaki (1998) revealed, then€be were often mistreated and later
were not permitted to naturalize or even immigthteugh the various pieces of

legislation (Chinese Exclusion Act, 1882, Alien @awt Labor Law Act, 1885).
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As Chavez (1984) argued, Latin@s followed similattgrns. After the Mexican
American War of 1848, some 80,000 Mexicans livimghe annexed part of the United
States were automatically given citizenship whéeg viewed as foreigners in their own
land (Acufa, 1981; Weber, 1973). Initially, Mexisanere not accounted for in the
Census. The USCB categorized Mexicans as a ragarohP30 and later in 1970
categorized the entire Latin@ population not asca rbut as an ethnicity (USCB, 2002).

In terms of Latin@ immigration, it was not until2®0that the United States
created a border patrol along the Mexican-U.S. &oflinmigration Act, 1924).

However, in 1830, the Mexican government was trst fo close its borders as it
attempted to prohibit U.S. citizens from enterirmgthern Mexico, which is now Texas
(Chavez, 1984). Unfortunately, for Mexico, thisstloe among other issues led to more
undocumented immigration from the United Statesearahtually contributed to the
Mexican American War of 1846 (Acuiia, 1981, Brac¥X73; Weber, 1973).

Acuia (1981) presented that at the time of thelmbhfetween the United States
and Mexico, Mexico had several internal confli¢i®wever, Mexicans feared the hostile
take over by the United States government of Mearmd thus put their internal
differences aside. Yet with the signing of the Galade Hidalgo Treaty, the future of the
Mexican-U.S. relations was strongly shaped by tt&’8 negative attitude toward
Mexico as well as the Manifest Destiny vision (B«at975; Chavez, 1984; Takaki,
1993). In the ensuing years, a relatively small banof Mexicans came to the newly
annexed United States and went virtually unnoti€sghsequently, Chavez (1984)
stressed that with the overwhelming increased poesef Anglo society, “Mexicans in

the Southwest were now a conquered people in aveved land” (p. 42). From this point
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the United States government and people viewed ddesiliving in the United States as
foreigners (Acuia, 1981; Weber, 1973).

The conclusion of the second period of immigratv@as impacted greatly by a
focus on German and Irish migration and a disregansdrds the Chinese and Mexicans.
With the focus on European migration to the Uni&dtes, thousands of immigrants
from the western shore and southern border werlected in two ways. First, Native
Americans, Asians, Latin@s as distinct groups weateaally unaccounted for, not
appearing in the USCB until 1870, 1870, and 193peetively (USCB, 2002). Second, it
was not until the 1850 census that the foreign Ipopulation was tabulated by asking
place of birth (USCB, 1999). However, as scholdiisna (Bennett, 1988; Hayes, 2001,
Takaki, 1993) these people have existed here ta spthe fact that the United States
government not recognizing them.

Third Period of Immigration to the United States

The third period included the highest wave of imrmaigpn when over 27 million
immigrants came to the United States between 18804830 (USCB, 2002; USCIS,
2003Db). In addition, the next peak occurred whemignation entries nearly doubled
from 2.8 million during the 1870s to 5.2 millionrihg the 1880s. This trend continued
as nearly 9 million immigrants arrived to the Uditetates between 1901 and 1910
representing close to 14% of the entire populatignban Institute, 2001; USCB, 2002;
USCIS, 2003b). Eventually the immigrant populatitatlined after the 1930’s, but not
without having made an impact on overall governnpaticies. Consequently, new
immigration and naturalization laws were implemértgat not only excluded

immigrants but also discriminated against them dheg arrived (Lopez, 1996).
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The first exclusionary immigration laws in 1875 &®B2 applied to Chinese,
criminals and prostitutes as well as modifying deéinition of foreign-born children as
those whose parents were foreign born (Act of M&,cbh875; Chinese Exclusion Act,
1882). The 1882 Chinese Exclusion Act was in respda the guest worker program of
the Burlingame Treaty, encouraging immigration frGmna for its cheap labor (Takaki,
1998; Zinn, 2003). In addition to the Chinese Egidu Act, the United States further
limited a temporary worker program that existeananily to exclude the Chinese (Alien
Contract Labor Law, 1885). These immigration lasateng with others that principally
targeted the Asian population, started distinguighoetween entire workers who were
“legal” and “illegal”, foreshadowing future issuetbeing undocumented.

Racism against minorities was strongly evidentrauthis third period of
immigration. While the 14 amendment granted citizenship to African Americaitesr
the U.S. civil war (U.S. Const. Amend. XIV, 1868)nultaneously immigration laws
such as the 1870 Naturalization Act were restrictitizenship to other non-white
immigrants of color stated only persons who wetleegiwhite or of African descent were
allowed to immigrate to the United States. Otherstdegislation included collecting
data on Mexicans crossing the border, creatingrddogatrol, developing a literacy test,
reopening a guest worker program, and limitingrthmber of specific immigrants based
on race (Bean et al. 1990; Hayes, 2001; USCIS, R@@@&ddition, female citizens could
lose their own citizenship in marrying an immigramt immigrant women who married
a U.S. citizen male soldier could naturalize (USQ@®06). In conclusion, these laws

were enacted to restrict immigrants of color frameeing into the United States.
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Once immigrants arrived and attempted to naturalime United States courts
decided inconsistently who was white or not (Log96). The case afnited States v.
Wong KimArk(1898) first tackled the complex dilemma of gragtcitizenship to people
of color who were not African American. Wong KimAwas classified as Chinese and
born in the United States, which created the canlfletween the Naturalization Act of
1870 and the f2amendment. The Supreme Court decided in Wong Kik's&avor and
was given naturalization based on th& amendment that grants citizenship to any
person born in the United States.

Yet, court rulings were decidedly inconsistent. I5iscthe case ddzawa v.
United State$1922) where a Japanese man attempted to natubgligassing as white
(Lopez, 1996). The Supreme Court denied Mr. Ozaataralization based on scientific
claims that Asians were a separate race. Yet, eaelgter, in the case bhited States v.
Thind (1923), Mr. Thind was denied naturalization eveough racially he belonged to
the Caucasian race since he was from India. TheegwgCourt denied Mr. Thind
citizenship because they determined that althoaggmsfically he might be white,
socially he did not look white and was not whitedaemed by society (Lopez, 1996).

Over the years, the Supreme Court decisior3zaiwa v. United Stat€$922)
andUnited States v. Thin@923) delivered contradictory rulings regardiage.
According to Lopez (1996), the message to immigranhtcolor as well as people of color
was that they were not welcomed in the United Stder those individuals who were
born in the United States but were not considereiiewthere was a need to justify their

citizenship status. For those individuals who immaigd and were not considered white,
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their citizenship status depended on the Coursparse to common knowledge
determined by mainstream society. As Lopez (198&)wated:

The reversal betweddzawaandThindis dramatic: while in the earlier case the

Court seemed eager to rely on scienchimdit repudiated the “speculations of

the ethnologist,” instead resting the test of re@ely on “familiar observations

and knowledge. (p. 92)

It is important to note that both of these two sasere unanimous and written by the
same justice, Oliver Wendell Holmes. In additibopez argued that these cases
challenged the notion that “race is not a measfaet but a preserved fiction” (p.102).
The complexity and discrimination of these Supréoert decisions would become
problematic for immigrants who arrived in the Undit8tates.

The third period of immigration was important tatibgs. Due to the economic
demand for cheap immigrant labor, the United Ststiegygled with how to incorporate
Latin@s while also holding racist attitudes towattiesm (Chavez, 1984). These
conflicting tendencies manifested themselves irslation such as the Immigration Acts
of 1891 and 1924, the Bracero Program, and Oper&ltietback (Acuiia, 1981; Alba,
1990; Garcia, 1980). Although the first law to imphatin@s was the Guadalupe
Hidalgo Treaty of 1848, it was not until after thlexican revolution of 1911 that nearly
a quarter of a million Mexicans immigrated to theitdd States during that decade
(Cardoso, 1980; USCIS, 2003b). Although Mexican igrants have made up the largest
percentage of Latin@ immigrants, there has bearffioent data available for Mexican
immigrants until 1908, which left a void in detemmg how many Mexican nationals
already lived or immigrated to the southwest (Gvemod & McDowell, 1999).

Not until the Immigration Acts of 1891 and 1924 the United States establish a

legal entry to the United States that requiredféigeral government to inspect, reject,
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admit and process immigrants as well as createdgebgpatrol along the Mexican-U.S.
border (Immigration Act, 1891, 1924). Later in 1940 immigrants were required to
register as aliens with the government in an attémperify each person residing in the
United States (Alien Registration Act, 1940).

Similar to the economic need for cheap labor foin€se immigrants to come to
the United States (Takaki, 1998), the need for ph&aor in agriculture was in high
demand, such that another guest worker programajea known as the Bracero
Program that brought in Mexican immigrants (Pei€&9). Two Bracero programs, one
from 1917 to 1921, and the other from 1942 to 1864ngthened the perception of
Mexicans as foreigners and good for cheap laboredisas vulnerable to acts of
discrimination (Acuia, 1981; Gonzales, 2005). Sandi997) further elaborated on the
abuses of Mexicans in forms of substandard housisgfficient food, inadequate wages
and unsafe working conditions during this twentyspyear stretch. According to Passel
(1999), the creation of the Bracero Program waditbelegislation to address the farm
labor movement from Mexico. Over 5 million Mexicamsrked in the United States on a
temporary basis, which Gonzalez (2005) argued dervplace Latin@s in a subordinate
position as well as United States and Mexicansamnteo-colonial status.

The Operation Wetback of 1954 proved to be ond@ldrgest assaults against
Latin@s, as more than 1 million Mexicans were deggbback to United States (Acuiia,
1981; Chavez, 1980; Garcia, 1980). Operation Wéthas a repatriation project of the
Immigration Service to remove undocumented Mexiocamigrants from the Southwest
while the Bracero Program ensued (Garcia, 198@&&d1999). According to Garcia, the

Mexican government began withholding their worka&lsle filing grievances against the
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United States for maltreatment of Mexican workérgesponse, various agricultural
groups pressured the Immigration & Naturalizatiem&es (INS) (now the USCIS) to
allow undocumented immigrants to enter, resultmthe increased flow of
undocumented immigrants by 6,000 percent.

With the increase of undocumented Mexican immigatiite United States
government began a semi-military operation of deara seizure of immigrants with the
assistance of local, state, and federal bordeolpagents. Garcia (1980) adds that the
heavy-handed methods of abusive police-state taaiavell as the deportation of legal
U.S. citizens of Mexican descent led to the enthefoperation. Nonetheless, the
combination of Operation Wetback and the Braceaogfm was a clear example of the
invited and exclusionary attitude that the Uniteat& had towards Mexicans (Acuiia,
1981; Garcia, 1980). This policy affected ultimgitether Latin@ immigrants as well.

Even though race based immigration and naturatizdéiws were overturned
during the fourth period of immigration through tHart-Cellar Act (Immigration and
Nationality Act, 1965), treatment towards immiganf color was still impacted by
historic and contemporary nativism (Alba & Nee, TR9rom the inception of the first
naturalization law, only whites were able to nalimeauntil the 1870 Naturalization Act
when only immigrants of white and African desceetevable to become citizens in the
United States (Naturalization Act, 1870). As selvecholars (Bell, 1993; Crenshaw,
1988; Delgado, 1995; Lopez, 1996) concluded, ttst three periods of immigration had
legally and socially shaped the racial make-upeafgte as well as attitudes of citizens to
believe in the myth that the United States camaetpopulated by Europeans as

accidental rather than a construction of laws based racist ideology.
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Fourth Period of Immigration to the United States

The fourth period, which includes from 1965 to prsday, is similar to past
immigration periods with the exception of an in@@& numbers of undocumented and
immigrants of color. First, similar to the firstned of immigration, there has been a
transformation of the racial and ethnic make uphefUnited States. With the passage of
the Immigration and Nationality Act (1965), immigion patterns shifted in which the
majority of immigrants came from Latin America osiA (USCB, 2001). According to
Passel, et al. (2004), over 65% of all immigraneésenfrom Latin America or Asia since
the 1960’s, increasing to 86% during the 1980’s B@@0’s. Overall, immigrants have
represented no more than 12% of the total populatiahe United States during the past
30 years (USCB, 2001).

Second, the large numbers of immigrants durindl®89’s and 1990’s have
surpassed the numbers of immigrants during tffec2@tury of the third period of
immigration (USCIS, 2003b). In terms of Latin@s thumber of immigrants from Latin
American countries has grown exponentially in récEtades, from less than 10% of the
foreign born population prior to 1960 to more tE&%6 of the immigrant population
currently (Pew Hispanic Center, 2006a; USCB, 2Q@rban Institute, 2001). Even
though current percentages are not as high agipast, an awareness of a greater
number of immigrants prevails among native-borizeits. Unfortunately, this awareness
has produced a heightened level of anxiety (P&@29; Solérzano & Yosso, 2002). As
of 2000, the USCB (2001) determined that half efftbreign born population was from a

Latin American country. With this increase, Latin@s now becoming a major factor in
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shaping the United States in every aspect of tipellation, society, and politics (Alba,
1990; Quinones-Rosado, 1998; Rumbaut, 1997).

Third, similar to the guest worker program of their@se and Mexicans of the
second and third period of immigration, most curremmigration legislation has focused
on developing a guest worker program while elimimgtindocumented immigration
(Perea, 1999). Legislation has included the Refdg€1980), Immigration Reform and
Control Act (IRCA) (1986) and lllegal Immigrationeform and Immigrant
Responsibility Act (IIRIRA) (1996). Given an aveegf 70% of undocumented
immigrants and 40% of documented immigrants anaftatin America, Latin@s are at
the forefront of defining immigrant issues (Passehl. 2004; National Immigration
Forum, 2000).

In the 1970’s, speculation by government officialdicated that somewhere
between 2 and 12 million undocumented people lindtie United States (Castillo,
1978; Warren & Passel, 1987). The creation of IRC286) was an attempt to curb
undocumented immigration after Immigration Natwatdion Services officially reported
erroneously high estimates of undocumented immigrian1980 (Haines & Rosenblum,
1999). This law included penalties for employersigi undocumented workers and
allowed 2.5 million estimated undocumented immig¢gan apply for residency (Passel &
Fix 1994). In addition, it allowed residency fordotumented immigrants who had
resided in the United States for no fewer than yiwars (IRCA, 1986). Unfortunately, as
Hayes (2001) concluded, “the beneficiaries of undoented workers in terms of the
profit margin have always been employers and Amaeratizens who benefit from cheap

labor by paying less at the cash register” (p.10).
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Undocumented immigration continued to grow andpagsage of IIRIRA in
1996 was supposed to be a reformed IRCA (Hayed,)20be IIRIRA (1996) legislated
increased penalties for employers who hired undecued workers, augmented border
patrol agents and provided more independence fiangnation officials to deport
individuals (Sierra, Carillo, Desipio, & Jones-Gaar 2000). In addition, documented
residents were denied welfare benefits, leavingignants to their own social capital to
find support. However, as Hayes (2001) pointed it creation of North American Free
Trade Agreement (NAFTA) and contradictory Unitedt&s immigration policy have led
to an increasing growth of undocumented immigrafassRodriguez (1996) suggested, it
is nearly impossible to detain the autonomous meveraf people in their search for
basic economic survival.

The impact of the terrorist attacks on Septembef@@1 changed immigration
policy drastically when the 187Congress passed the Uniting and Strengthening idener
by Providing Appropriate Tools Required to Intericapd Obstruct Terrorism (USA
PATRIOT) Act (2001). This law has come under heentycism as it exempted
immigrants and non-citizens from being granteddhaman rights and due process
(Jonas & Tactaquin, 2004). Such examples includdabt that undocumented
immigrants are subjected to preventative detentamusdeportations without a judicial
hearing or right to appeal all of which can be heldecret

The events of September 11, 2001, became dangemaisimmigrants,
especially those who are undocumented. For exarapterding to Polakow-Suransky
(2001), many family members of undocumented worldrs perished on that day feared

to come forward and acknowledge their beloved famiémbers, even though
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immigration officials stated that they would noekemmigration status information for
rescue and recovery efforts. Many immigrants wehectant to risk what little security
they already had as undocumented immigrants. Risgardf the change in contemporary
immigration law, the impact the laws have in geherathe daily lives of undocumented
immigrants is such that most continue with thewuggle to survive.

The 109" Congress attempted to reform immigration legistativith two versions
H.R. 4437 (Border Protection, Antiterrorism anedial Immigration Control Act, 2005)
and Senate Bill 2611 (Comprehensive ImmigratioroRafAct, 2006). Although neither
bill passed Congress, the actions of Congress i@kl anti and pro immigrant
supporters (Thornburgh, 2006). The H.R. 4437 biknded to consider persons crossing
the border without proper documentation a feloys @ny person or organization who
assisted undocumented immigrants to reside in thieet) States to be liable for criminal
penaltiesOn the other hand, the Senate Bill 2611 attemjaieéidhten border security,
establish an immigrant guest worker program, amhel @f path to citizenship for millions
of undocumented immigrants already in the Uniteatest Though neither bill was able
to pass, the mobilization of more than one milli@in@s on May 1, 2006 placed the
immigration debate at the forefront of people’s dsirfSaad & Cottin, 2006).

In light of the growth of the undocumented popwatand “war on terror”
declared after the Septembef™&itacks, Latin@s are often positioned in a complex
situation. A negative example includes a UnitedeStaitizen born in Nicaragua who had
her passport stolen as she entered the UnitedsStastead of officials doing a thorough
investigation, she was deported immediately badkitaragua and her case was not

resolved until weeks later (National Immigrationriim, 1997). In another case, a young
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gentleman from the United States was deported taddeafter he had participated in an
interview with a local journalist in North Carolirf#/izda, 1998). When the Immigration
and Naturalization officials investigated the stahey found him and deported him back
to Mexico. The consequences of these new immigrdaes have impacted not only the
undocumented community but also Latin@s in genesln@s have been both invited
and excluded from entering the United States bgdkibeled as refugees, asylees, guest
workers, or undocumented immigrants.
lllegal Aliens or Human Beings

The term “illegal alien” is derived from the 1798 &% and Sedition Act where
foreigners where regarded as “aliens” becauseenf #mti-U.S. government opinion
Aliens Act, 1798). This term “alien” was furtheragsin the 1885 where foreigners were
deemed “alien” and excluded from working in the tddiStates (Alien Contract Labor
Law, 1885). According to several scholars (Alba@@%Perea, 1999; Quinones-Rosado,
1998), “illegal alien” is a term and concept thaaligned with racist terminology and
attitudes of the past and present. As noted eattier study will use the term
“undocumented” to describe non-documented and mitimeaized population. While
most immigrants come to the United States to im@ibeir lives, their immigration
status is often determined by which country thapedrom. For example, Nicaraguans
and Cubans, from countries whose leaders havediemids with the United States
administration, have had a much easier time rengik@sidency in comparison to
Salvadorans or Guatemalans, whose leaders hawgposed United States policies

(National Immigration Forum, 2000). Although immagits from these four countries
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may immigrate for the same reasons, the relatipnshihese countries to the United
States have had a significant role in the prefaktreatment that the immigrants receive.
Facts and Numbers of the Undocumented Population

In 2005, over 191 million migrants existed worldejdip from 176 million in
2000 (Omelaniuk, 2005). In addition, an estimat@dd40 million undocumented
migrants worldwide comprise 15% to 20% of the olf@namigrant population
(Omelaniuk, 2005; Office of the United Nations Hi@bmmissioner for Human Rights,
2005). Globally and historically, as long as thieas been a need for survival, individuals
have taken it upon themselves to migrate from @i®n-state to another (Rodriguez,
1996). This fact correlates with research thatdatlis the majority of immigrants
migrating to the United States come for basic enuosurvival (Bean, et al., 1990;
USCIS, 2003b)

The USCB uses five methods to determine how undeated immigrants are
identified as the unauthorized resident populatibay die, change status, emigrate, leave
and come back with a visa, or they are removedheygovernment officials (National
Immigration Forum, 2000). In essence, the commothatkto define undocumented
immigrants is a person who enters the country witlaspection or have their visas
expired, but there is no direct count of undocureémesidents (Office of Immigration
Statistics, 2006; Passel, et al. 2004; Pew Hisp@arter, 2002b).

As noted earlier in chapter |, there are discreano the undocumented
population. The lack of a common definition is aui¢ of slight varying assumptions
used by the Census and U.S. surveys (Pew Hispamt=C 2002b). Numerous

immigrants have the legal authority to reside m lthnited States, but are still prohibited
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from finding employment and obtaining a driverseinse and therefore are considered
undocumented (Migration Policy Institute, 2005; Réispanic Center, 2006a). At the
same time, there are individuals who crossed thhédoavithout inspection and
purposefully try to live going unnoticed (Pew HiggaCenter, 2006b). As Raymondo
(1988) articulated, determining the number of unuheented immigrants “is like trying
to shovel water” (p.1). Hence the challenge isamy finding undocumented
immigrants, but also having a common definition.aA®sult, there have been multiple
population counts for undocumented individuals.

Regardless of how many undocumented immigrantdeesithe United States,
an essential piece to understanding the undocurh@oigulation is grasping the fluidity
of immigration status. Once immigrants have entaredi stay in the United States, their
immigration status can fluctuate due to changestedoretations of the law. With
immigration laws, such as the Bracero Program, gefluAct, IRCA, IIRIRA, Temporary
Protective Status, immigrants have become legabgrwithout even having left or re-
entered the country (Haines & Rosenblum, 1999) nEbrganizations that focus their
services on Latin@s, such as the League of Uni&tithlAmerican Citizens (LULAC)
and Federation for American Immigration Reform (RAlhave debated as to how to
take a stand on undocumented immigrants (Murai@l )20

Every year millions of undocumented immigrants getheir status or leave the
United States. According to Passel et, al. (200dyyly 1 million immigrants entered the
country without documentation as 500,000 undocuatemhmigrants left in 1999. An
estimation of 1.5 million undocumented immigrantergvalready here in 1990 and 5.5

million came within the next ten years. Furthermamce undocumented immigrants



42

have entered the United States, many move bey@bdider-states as immigrants find
economic opportunities such as 8% living in NewR,at% in Illinois and 7% in Florida
(Passel, et al. 2004; USCIS, 2003b). Uniquely, endtented immigrants in California
represent nearly one-third of the total immigrampyation that is undocumented.

Why Undocumented Immigrants Come to the Unite@Stat

Most researchers acknowledge that undocumentedgrants come to the United
States for their own personal survival as welladtilfilling U.S. labor needs (Aguirre &
Saenz, 2002; Borjas, 1989; Urban Institute, 2008|.€2003; Chiswick, 1997; Passel &
Fix, 1994; 2003; Powers, et al. 1998; USCIS, 2008Bigtorically, U.S. immigration
policies ignored the fact that immigrants occuede of the lowest wage positions in
this country (Hayes, 2001). Approximately 60% oflacumented immigrants are
employed in farming, cleaning or construction, whadten have the lowest wage (Pew
Hispanic Center, 2006a; Urban Institute, 2003)a4ssult, labor unions and employers,
in their own self-interests, have lobbied succdbsta ensure a steady flow of
immigrants (Sierra, et al. 2000).

Although the focus on undocumented immigration lieen on limiting the
number of immigrants from crossing the U.S. and idex border, researchers have
declared that nearly 50% of undocumented immigrhaate this status because of
expired visas or work-permits (Passel, et al. 208y Hispanic Center, 2006c¢).
Therefore, researchers point out that focusinglasireg the border will do little to
prevent undocumented immigrants residing in thaddhStates (Perea, 1999; Sierra, et
al., 2000). Scholars criticize that policies in&ieg border patrols may not necessarily

detract potential immigrants from crossing withdatection. Rather these policies make
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crossing more costly and life threatening (Siestagl. 2000; Eschbach, Hagan,
Rodriguez, Hernandez-Leon, & Bailey, 1999).

In spite of the risks, immigrants continue to cridssborder as more border patrol
agents and vigilante groups scan the border. Evaingh an estimated 1,600 deaths took
place from 1993 to 1997, many more have gone urdleddbecause the bodies of the
decedents often do not come to the attention oégouent officials (Eschbach et al.,
1999). Nevertheless, immigrants continue to makedtingerous journey. For example,
the pregnant wife of an undocumented worker camesadhe border without detection
from Mexico in search of her husband who had dmeain accident (Polakow-Suransky,
2001).

By not having documentation, undocumented Latin@&often become the
classic scapegoat for economic hardships in a canmyn{Mandel & Farrell, 1992).
However, research reveal conflicting evidence.ria tesearch study, Huddle (1994)
determined that undocumented immigrants are a tiodtime U.S. economy. On the other
hand, Vernez and McCarthy (1996) estimated in &&ek and Development
(R.A.N.D.) study that the local, state, and fedg@lernments receive 25 billion dollars
more from undocumented immigrants than the costenfices provided. Vernez and
McCarthy (1996) criticized the study by Huddle (49 that it did not take into account
the social security taxes, unemployment insuraveleicle registration fees, and gasoline
taxes. This contradiction is important to notehattpolicies have been created on the

basis of inaccurate data.
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What Undocumented Immigrants Do Once They Arrive

With one out of every 2 undocumented immigrantsiognrom Mexico,

Hinojosa and Schey (1995) argued that the UnitateSts indebted to Mexico for
producing such a low-wage labor force. Therefdre,Wnited States government should
understand how these immigrants contribute to to@@my through immigrant-owned
businesses or consumer spending by immigrants.rdcwpto several reports (National
Immigration Forum, 2000; Pew Hispanic Center, 2&IH)5), undocumented immigrants
were employed in either manufacturing, retail sashlestaurants and personal services as
in landscaping, or homecare. Furthermore, amongntile working age of 18-64 years
old, 94% of the undocumented males were employ@dpered to 86% of male legal
immigrants and 83% of native-born males (Pew Higp@enter, 2006d). Because
undocumented individuals often have had minimakatan, they were underrepresented
in white-collar occupations and seem to be conagedrin private household industries.
Consequently, they earn less than what they contieilhpially and are easily exposed to
exploitation by the employer.

Even though undocumented immigrants have represeei@ly 5% of the total
the United States workforce (Urban Institute, 2088y eral studies have indicated that
undocumented immigrants have earned less than dadechimmigrants (Chiswick,
1997; Powers, et al., 1998). In addition, day labsrthose who are not employed long-
term but must look for work on a regular basis, enag less than half of the
undocumented population (Migration Policy Institt2805). On the contrary, the
majority of undocumented immigrants have permaeeantloyment working with

business and still do not qualify for many socebices (Passel & Fix, 1994). Yet,
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undocumented immigrants are paid an average of-15%6 less than documented
immigrants for comparable work, thus generatingidicant profits for business
(Hinojosa & Schey, 1995).

Beyond employment, many undocumented immigrantsegatively impacted
by the inequities and restrictions in education.ilé/the Supreme Court decision in
Plyler v. Doe(1982) concluded that undocumented children hagha to be educated by
the state, anti-immigrant sentiment and legislapersist. In 1994, a majority of voters in
California passed Proposition 187, which attempoedeny the right to public education
to undocumented children. This law, which was ewally declared unconstitutional and
never implemented, revealed the deep nature cirantigrant public sentiment. The fact
that this law gained so much support left feahim tinds and hearts of undocumented
immigrants in California (Gonzalez & Huerta-Mackg97).

In studying the educational attainment of undocueegouth, researchers
(Dozier, 1995; Gonzalez & Huerta-Macias, 1997) fbtimat these youth were often
motivated to succeed in school as they see thise@isonly option to achieve success in
the United States. Unfortunately, most studentsiateble to overcome the
insurmountable obstacles that they face (Suarez¢dr& Suarez-Orozco, 2001).
Immigrant students overall have higher dropouts#itan U.S. born high school students.
According to a study by the Pew Hispanic Cente0820), immigrant students
represented only 8% of the total youth populathart,25% of all high school dropouts.

Society’s negative perception of undocumented innamity contributes to the
personal violence enacted upon these immigrargatiog a cycle of abuse (Solis, 2003).

This cycle of abuse begins with the lack of serwigard restrictive legislation placed on
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children. Solis (2003) argued that these childmensat up to become violent youths
themselves, because they are given the messagbelgatre unwanted. Even if these
children do not become violent, Suarez-Orozco amatéz-Orozco (2001) concluded that
many of these immigrant children mirror the negaiperspectives held by this society.

From economic and educational perspectives, undested immigrants have
been perceived inaccurately and unjustly with dotifig research evidence (Alba, 1990;
National Association of Hispanic Journalists, 208anchez, 1997). Their contributions
to the United States are often undervalued, andtggcal employment in the
agricultural, caretaker, landscaper, and restalmasihess creates the sense of
subservient class. Public perception of the tefladal alien” status tends to undermine
their humanity by creating a permanent underclasgecsystem (Solis, 2003).

Navigation of Undocumented Immigrants
Race and Racism

Omi and Winant (1993) argued that most multirac@lntries have one racial
group that rises to power, which in turn leadsetgidlation based on the views of that one
dominant racial group. The United States is no ptae in that the foundation of the
Constitution was legally constructed to includeyonhite males who owned property,
excluding people of color, white males without pedy, and women (Lopez, 1996).
Several scholars (Bell, 1993; Bennett, 1988, Lof686) have illustrated how laws were
created on the basis of racism to maintain power those people deemed as non-white.
Over the past century, racial categories have athogertime in the United States as
demonstrated by the racial classification for imdiinals according to the U.S. Census

Bureau (Lopez, 1996). Early Census racial clasgifas since 1820 included terms such
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as Mulatto, Quadroon, Octoroon, Chinese, JapaiMesacan and Indian to refer to
people of color (USCB, 1975).

Wiebe (1976) articulated this point when he stdfdthough every citizen could
claim a basic set of legal rights, some of thotirems would almost certainly remain
outsiders....Each generation passed to the nextem ayestion of who belonged to
American society” (p.95). Although first generatiommigrants often were restricted
from fully participating in society, people of colwvho were second, third, even fourth
generation immigrants were also seen as foreig@ysler, 1995). In particular Latin@s
continue to be seen as foreigners, making it diffitor many to assimilate into U.S.
society (Chavez, 1984; Perea, 1999; Quinones-Ro4848).

The notion of race first came into existence in1pB century, when Europeans
began to come into more contact with Africans aati\ Americans, while viewing
them as sub-humans (Bennett, 1988). Race latentseagprominent factor in justifying
the enslavement of millions of Africans and Nathd@ericans creating a mythical white
superiority (Zinn, 2003). Through the"1@nd 19 century, scientists attempted to
distinguish these categories as biological consrbased on color, shape of body and
disposition (Eze, 1997). The notion of white supety arose as a result of the
explanation of physical features as manifestatadrfactors such as intelligence and
social behaviors that later provided fuel for tdeancement of the Eugenics movement
of the 20" century (Eze, 1997; Fish, 2002; Omi & Winant, 1986

By the end of the 8century and building on these premises, a world\ia
race was formulated. Over time, the United Stateated its own eugenics movement by

accepting the hierarchy of human inequality basedace (Pandian, 1985). The
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extension of this racist ideology associated nggatdttitudes, beliefs, myths and
assumptions with the world’s non-European peolensequently, myths about white
superiority over Africans and Native Americans agagjes, Asians as Orientals and
Latin@s as lazy drunks permeated its way into ntiigas society (Bennett, 1988,
Takaki, 1993; Majfud, 2005).

Omi and Winant (1986) added that the concept & rmclynamic in that the
categorization of race has changed overtime antvéas applied differently in different
environments. Along with others, they critiqued tomcept of race as socially biased,
artificially constructed and applied hypocriticallyased on a hierarchal system to benefit
people with lighter skin tone (Bell, 1993; Delgad895; Hitchcock, 2002; Omi &
Winant, 1986; Sol6rzano & Yosso, 2001; Tatum, 198V a racialized society like the
United States, people of color are grouped andrgéned whereas whites are
individualized. This phenomenon has resulted inamires having greater susceptibility
to being stereotyped (Omi & Winant, 1986; Fordhar®§bu, 1986; Suarez-Orozco &
Suarez-Orozco, 2001). Hence, understanding ratgatity development is significant
for the Latin@ immigrant.

Critical Race Theory

Du Bois (1903/1989) was one of the first pioneerpdsition race within a social
and historical construct (Omi & Winant, 1993) witls argument that race is the central
construct for understanding inequity (Ladson-Bdkn& Tate, 1995). Critical race
theorists also contend that “racism is a permaocemponent of American life” (Bell,
1993, p. 13). Critical race theory challenges tindolgical notion of race as well as the

oversimplification of racism (Bell, 1993; Crensha®88; Delgado, 1995). It builds upon
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the theoretical understandings of race, which Dis Began to develop over a century
ago but which few have taken on until the emerg@fagitical race theorists. Ladson-
Billings and Tate (1995) stipulated that race hesnbrelatively untheorized unlike
gender and class. Instead, race has often blendledh& notions of ethnicity and class,
remaining excluded in a systematic analysis of untgq

Solérzano and Yosso (2002) offered five themesitorsarize the foundations of
critical race theory. First, critical race theo®sha commitment towards social justice by
offering transformative solutions to racial, genderd class oppression. For example,
this framework challenges multicultural educatarseicognize and address the growing
tensions that exist among various groups rather ghass over these differences in a
false sense of tolerance (Ladson-Billings & Ta®93). Second, a critical race
framework utilizes the interdisciplinary knowledgklaw, education, ethnic and
women’s studies, history and sociology to bettengrehend the experiences of people
of color. One example is educators examining tbem curriculum by countering ethnic
studies and history against each other to challentjeral deficit theories (Solérzano &
Yosso, 2001).

The third theme of critical race theory is sepaigtiace and racism from the
analysis of gender and class. Critical race theopsstulate that racism has a micro and
macro component; it emerges institutionally andvigiially on both an unconscious and
conscious level, and impacts both the individua tire group (Solérzano & Yosso,
2001). Although class and gender do intersect witle, these factors alone do not
explain the inequities between whites and peoplotufr (Ladson-Billings & Tate,

1995). By recognizing the central role that ractems had in the structure of education,
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law, and policies, critical race theory acknowlesltfee essential significance of race in
the United States (Delgado, 1995).

One example of critical race theory’s applicatisnthe analysis of race in the
interaction with democracy and capitalism. Bell42Punderscored the tension between
human rights and property rights throughout théohysof the United States. In the
development of the constitution, rights were git@property owners that went in direct
contrast with the human rights of African slavead&on-Billings and Tate (1995) have
identified the limits of a traditional civil right@pproach to address inequality in that the
focus has been on achieving a more democratic\state ignoring the structural
inequality of capitalism linked with democracy toild the United States. In addition,
Bell (1993) argued that civil rights legislationutd only go so far because these policies
threatened white social status. As a result, tbgnesss towards individual rights while
overlooking property rights has still kept a majpof people of color to be
disenfranchised.

Challenging assumptions of dominant ideology isftheth theme. Critical race
theory problematizes mainstream beliefs regarduliyie, intelligence, and capability.
Solérzano and Yosso (2001) postulated, “Criticakrtheory challenges the dominant
discourse on race and racism as it relates to @daday examining how education
theory and practice are used to subordinate cendaial and ethnic groups” (p..4)oo
often, the inability of minorities to improve the&conomic status or complete their
education has been viewed from a deficit modelpeatsve (Bell, 1993; Crenshaw,
1988). Omi and Winant (1993) highlighted that tbeial issues of welfare, crime,

immigrants and educational problems have beenlizaik As a result, people of color
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are placed into three negative categories; intallog stereotype, character stereotype, or
physical appearance stereotype (Sol6rzano & Y@3ail). Such examples include
descriptions of people of color as dumb or slow|ent or lazy, dirty or scary.

In response, critical race theorists question drallenge when subtle statements
of racism surface such as, “You're not like the tdgshem. You're different. When | was
talking about those Blacks, | really wasn't talkiaigout you” (Sol6rzano & Yosso, 2001,
p. 6). By confronting mainstream assumptions,aaitrace theory rejects “a paradigm
that attempts to be everything to everyone andemprently becomes nothing for anyone,
allowing the status quo to prevail” (Ladson-Bill;g Tate, 1995, p. 62).

The fifth theme has been a significant contributoritical race theory in
acknowledging the experiences of students and canti@si of color as legitimate in
exposing oppression (Solérzano & Yosso, 2002). &ag(1995) proposed the concept
of “counter-storytelling” as a tool for deconstrngt the stories of those in power,
reflecting dominant discourse. Critical race thstsrrecognize that disenfranchised
people have different experiences and methodsoftstling than enfranchised people.
Listening to people with multiple lenses of exped@g the world gives voice to those
lived experiences rarely recognized in the humesitir social sciences. Counter-
storytelling furthers the understanding that raca socially constructed reality. Not only
can counter-storytelling challenge the perceivestlam of those in power, but also can
provide a context to understand the establishadflmlstems. Furthermore, it can build
community among the oppressed as they begin te stmal learn of their similar

experiences.
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Since theories of race have tended to evolve witierlimited context of the
United States, the challenge for thé'2&ntury is how to critique race from a global
perspective (McCarthy & Crichlow, 1993). Omi andnaint (1993) proposed three
requirements for examining race into thé'2&ntury society. First, race must be placed
in the context of contemporary political relatioipghsince conceptions of race often
change with time. Second, race must be broadenesth a global perspective, as the
pan-ethnic communities of blackness no longerdgrapriately with the pan-ethnic
communities of Latin@s and Asians. Third, race nmagtlose its historical framework
since race has been transformed from an objecinledical fact to an illusionary social
construct.

As Omi and Winant (1993) concluded, the dangerobfcnitically assessing race
can lead society into a regressive concept of réseprevious assumptions erode, white
identity loses its transparency and the easy dlusvith ‘racelessness’ that accompanies
racial domination” (p.8). In other words, the trgios towards re-defining race has the
risk of causing those in power to deny the existarfaacism. This tendency is currently
exemplified in political proposals to remove raseadactor in data collection such as
Proposition 209 (1996).

Latin@ Critical Race Theory

Latin@ critical race theory (LatCrit) is alignedttvicritical race theory in that the
focus is to confront the dominant discourse on eawracism (Valdes, 2000). LatCrit
expands on the work of critical race theoristsddrassing issues such as language,
immigration, ethnicity, culture, phenotype, ideptiand sexuality as viewed within the

context of Latin@ pan-ethnicity (Johnson, 1998,6&mno & Delgado Bernal, 2001).
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LatCrit acknowledges that racial oppression alar@ot account for oppression based
on language and immigration; rather it argues tt@intersection of all of these
components assist in understanding the subordmafihatin@s (Yosso, 2005).
Ultimately, LatCrit theorists must conduct a cifi@nalysis that reflects anti-
subordination while maintaining solidarity withine diverse Latin@ community
(Valdes, 2000).

Delgado Bernal (2002) maintains that the expe@kiiowledge of Latin@s
legitimates and is critical to understanding tlogipression. While one Latin@
comprehends Latin@ness to be racialized, anoth@r@amay view it differently. This
difference is a result that the concept of racdldim@s has been applied inconsistently
(Burns, 1990; Flores & Benmayor, 1997; Oboler, 19®&rtes, 1996). Even families
have been divided along racial lines where sibliwgh similar superficial characteristics
or phenotypes have been classified as differemisré&érillo, 2000). Grillo mentioned
instances where Latin@ siblings who went to scithe segregated south were
separated by race simply because of the socialsofithe day known as Jim Crow
laws. This example demonstrated how different catare used to categorize people in
the United States, and its sociopolitical charasties are reflected in its racial
categories. Similarly, the USCB has changed itmlaategories throughout the history
of the United States (USCB, 2002).

LatCrit theorists recognize that while race is¢katral lens from which to
critically analyze, the concept of race varies ttuthe different immigration
backgrounds (Solérzano & Delgado Bernal, 2001).tAeoissue for Latin@s has been

the particular understanding of race within theteahiStates as opposed to their country
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of origin. Yosso (2005) articulates “the traditibparadigm for understanding U.S.
relations is often a Black/White binary, which lisixdiscussions about race and racism”
(p-72). The racial categories here are not the santlkose in Latin America. Some Latin
American countries use several shades of coloategorize people, such ddancofor
those with European ancestinygio for those with indigenous ancestmestizdor those
from both European and indigenous ancestmylatofor those from African ancestry and
morenofor those from both European and African ance@ryns, 1990).

Oboler (1995) emphasized the notion that Latin@wsstract their social and
racial distinctions in gradations, as comparedh&ltlack/white paradigm in the United
States. Furthermorejestizammigrants of mixed heritage without strong indigas
features not only cross from one border to anoth@ralso cross the color line (Rosaldo,
1989). Some of these immigrants have had the pgeibf escaping racism because they
were not indigenous. Thus, to continue this prgelend to avoid moving from being a
majority to a minority, Latin@ immigrants sometinmasid being classified in any way
that will equate them with African Americans (Guill2000).

Another focus of LatCrit theory is the role thatdgaage plays in the experience
of Latin@ in the United States. Delgado (1995) egpes the importance of valuing the
life experiences of marginalized people. Their $feries provide a sense of self-
preservation, and the exchange of real storiesssist in overcoming the false notion
that there is only one way to view the world. Feample, Latin@ parents are often
accused of not having high expectations for thieiidcen’s academic success in schools.
Yet, according to research by Bejarano (2005) alseér)(1997), Latin@ parents

revealed the true reason for their lack of involeam once they were in a safe and
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trusting environment to talk. These parents expldithat they did not participate due to
apathy, but rather due to their fears of being tjolesd about their immigration status
and discriminated against at school for not spepkinglish. Their “counter-stories”
provided evidence which went against the myth @@ parents not caring.

Because critical race and LatCrit theories focuk@w power and privilege
subordinate those oppressed, they can serve a&slrdooking at undocumented
Latin@ immigrants. Not all issues mentioned abanag/ correspond to each and every
undocumented Latin@ immigrant. At some point inrthees Latin@ immigrants may
clash with the dominant ideology where they mayoenter various forms of oppression
not encountered in their home country (Sol6rzanéa&so, 2002). For example, an
immigrant may have held a high-end position inrtheime country, but then placed on
the lower end of the scale in the United Statesibbee of skin complexion, foreign accent
or lack of a credential recognized by the Uniteat&X. While critical race theorists focus
on the overall subordination of people of colort@idt theorists are concerned with a
sense of Latin@ pan-ethnicity that addresses dtiners of subordination such as
immigration status, sexuality, culture, languageeat, and phenotype which uniquely
encompass the diverse experiences of Latin@s (Ya@865).

Assimilation and Acculturation Theory

Adapting to a new country has been not only chgllegn but also impossible for
some immigrants (Barkan, 1995; Gans, 1973; Gortl®64; Kallen, 1924/1970). During
the massive immigration waves of the earli? 2entury, nearly one-third of those who
arrived ended up returning to their homeland (Reths 1998). All immigrants are

confronted with the challenge of how to best adajpheir new environment.
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Assimilation models reflect the immigration patteover the past 200-year history as
scholars only took into account those issues ptegehe time (Barkan, 1995). For
example, scholars incorporated the obstacles gllkage and religion into the
assimilation models that mirrored the first two ilgmation periods. During the third and
fourth immigration periods, scholars had to addhess barriers of race and racism
impacted their assimilation models.

One of the first models suggested by Park and Bgr{f921) proposed that
assimilation occurred in four stages: contact, cetitipn, accommodation and finally
assimilation. During the first period of immigratiéecom the 1600'’s to 1820, the majority
of immigrants were from English speaking count(ldSCB, 1975). Not until the second
period of immigration from 1820 to 1880 did immigts appear different from the native
born of the United States (Kallen, 1924/1970). @iverse features brought by the Irish
and Germans were their religion and language, fochvthey were discriminated
against. But because earlier immigrants predomiyargre white coming from
European countries, the children of these immigraotld pass as white once
overcoming language batrriers.

Initially, debates arose as to how best to assieitamigrants. In contrast with
the theory of Park and Burgess (1921), Kallen (1B240) proposed a model of cultural
pluralism in the 1920’s after the large influx ofmigrants the decade before. Kallen
argued that although people could volunteer tormgeto a country or social club, they
couldn’t choose and easily move in and out of te#inic community. It was at this

crossroad that Kallen promoted the notion of aglistic society.
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During the third period of immigration from 18801830, the issue of race
becomes paramount for two reasons. First, 27 milhomigrants came to the United
States (USCIS, 2003b), which at that time was tgkdst influx of immigrants that the
country had witnessed. These non-white immigrargsdht with them new customs and
languages (Gans, 1997; Glazer& Moynihan, 1970; Guord964). Second, the internal
migration of African Americans that began in th&8Qa8 (Greenwood & McDowell,

1999) initiated the contact with northern whites @idrican Americans. According to the
USCB (2002) from 1920 to 1960, over 6 million Aaiic Americans living in the United
States migrated from rural areas of the Southttescin the North and West.
Consequently, the majority of whites began to cam@ontact with African Americans,
whereas earlier the majority of African Americargltbeen largely segregated
geographically in the south. These two migratiottguas heightened the issue of racism
and the role that race played in the full integmnaiof individuals.

Gordon (1964) developed a model of a cultural dndtiral assimilation process
that addressed barriers that kept immigrants afrdobm socializing successfully.
Although Du Bois (1903/1989) had defined the cdilog over 50 years earlier, Gordon
(1964) challenged conventional wisdom of assinglatheory to include the perspectives
of immigrants of color. Gordon was one of the ftfgtorists to recognize that immigrants
of color encounter impenetrable barriers in assitimgj due to not being white. He
acknowledged that racism prevailed in keeping peopkolor from assimilating.
Scholars (Barkan, 1995; Gans, 1973; Glazer & Mogmji1970) have noted structural
constraints such as legislative policies that gotéd people of color from fully

participating in society.
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With the passage of the Immigration and Nationality (1965), legal
discrimination based on race ended and the fouwtiogh of immigration began. With the
end of racial quotas, over 75% of the immigrantae€drom Latin American and Asian
countries since 1965, whereas before the 1960dyr##¥6 of the immigrants came from
European countries (Suarez-Orozco 2000). Durirgyfthirth period of immigration from
1965 to present, new models such as one creatBdrgn (1995), elaborated upon the
previous models of Gordon (1964), allowing moreifdity for the complex process of
multiple outcomes of immigrant assimilation.

As mainstream society has been forced to grappleincorporating new waves
of immigration, immigrants have often stayed witthie neighborhoods of people who
shared their same customs and language (Gibsonbf1,(A§91; Handlin, 1951/2002).
With the rise of Spanish speaking populationsesitike New York, Miami, San
Francisco and Los Angeles commonly have pocketserMdpanish is the dominant
language spoken (Olsen, 1997). Thus Gibson and (Ji81i) stated that immigrants of
color acculturated, rather than assimilated, tdthed States society due to the inherent
barriers that society placed upon immigrants obctilom full participation. The ability
of Latin@ immigrants to either acculturate or askita is often determined by complex
issues, such as language, racial composition, tk&sveheir own will and the will of the
dominant society (Alba & Nee, 1997; Flores & Benmay997; Rumbaut, 1997).

Latin@ Immigrants

In analyzing how nations evolved to create a sehsational community,

Anderson (1983) argued that nationalities wereucaltconstructs where people would

imagine a collective identity reinforced by the wahzation of government and services.
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Thus, the strength in building unity in people whould never meet each other was
based on the ability of the nation-state to undégle under common ideals such as
language, religion and race. Anderson further na@e that language played an
important role in maintaining a national sensedehtity. This analysis is useful in
understanding how minority groups such as Latin@teé United States have developed
a sense of community that Anderson coined “imagowdmunities”(p. 7).

Oboler (1995) asserted that Latin@s in general baea seen as foreigners,
therefore creating the space for Latin@s to defiwe@ own community. Therefore, most
Latin@s have kept a strong language base not orihei home, but also in their
communities. Consequently, people have collecticedated “imagined communities”
with other people based on a larger bond (Anders®83). Although Latin@s have not
always been fully accepted into society, they Hawead a way to create their own sense
of community. Rosaldo and Flores (1993) coinedé¢h “cultural citizenship” to define
the combination of a range of social practiceshst Latin@s can establish their own
community (p. 2).

The need for Latin@s to create “cultural citizepshs a direct result of the United
States not valuing the cultural capital that Latst@ing with them as well as perceiving
Latin@s as not invested in obtaining permanentessie in the United States (Bejarano,
2005). As Flores and Benmayor (1997) asserted, grants unfortunately must sacrifice
their own culture in order to be perceived as eslagible for full citizenship. As Rosaldo
(1989) clarified, “Full citizenship and culturalsioility appear to be inversely related.
When one increases, the other decreases. Fubmstiack culture, and those most

culturally endowed lack full citizenship” (p.19&urthermore, identifying oneself as
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Latin@ can also be a political decision aimed tergithen the Latin@ community
(Oboler, 1995).

Even though Latin@s make up such a diverse grolificatly, racially and
geographically, they do unite around certain issees example, Latin@s have come
together during the passage of H.R. 4437 (Bordetetion, Antiterrorism, and lllegal
Immigration Control Act, 2005) where nearly oneliail of people protested around the
country in defiance of restrictive immigrant legisbn (Saad & Cottin, 2006). Without
any defined single leader, Latin@s around the aguimcluding numerous Puerto
Ricans who are naturalized citizens and Cubansauitbmatic residency, organized to
fight the proposed restrictive immigrant legislatidhus, the majority of Latin@s clearly
have created their own sense of cultural citizgmahound being Latin@ residents in the
United States.

Historically, Latin@s have been given mixed messagéeing welcomed and
undesired by the United States (Rosaldo, 1997).iMpact on Latin@ children’s
identity in learning the negative stereotypes th.den@ can be traumatic (Suarez-
Orozco & Suarez-Orozco, 2001). Several SupremetClaaisions have impacted the
fate of Latin@s in their racial classification aeducation, which will be discussed
below. As Flores and Benmayor (1997) illustrateahr®me Court decisions are similar
to immigration laws that both opened and closedotirélers for Latin@s.

For example, itMendez v. Westminst€r947), the Ninth Circuit Court
denounced the legal segregation of Latin@s andeghtioncluding that Mexicans were
racially white and therefore should not be segmegjaAt the time of this case, schools in

California did not allow Mexicans to attend the gaschools as whites following the Jim
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Crow laws of the day. Jim Crow laws were desigreskegregate whites from blacks in
society but also included segregation for Asiaretj\¢ Americans and Latin@s
(Bennett, 1988). Eight years later, tHernandez v. Texg4954) Supreme Court case
determined that Mexicans were in fact distinct fraimtes due to the amount of
discrimination they encountered. The courts coredutthat Mexicans had faced
discrimination actions comparable with African Amcans and that Latin@s were being
treated as second-class citizens (Lopez, 1996).

Language has been a very important legal issuedtm@s in the United States
as more immigrants from Spanish speaking countid@e entered this country. Public
opinion and legislation have often promoted Englishthe national language of the
United States and as the primary tool for instarc(Alba & Nee, 1997). Yet, the courts
have tended to support linguistic equity and dikgr©ne of the first notable court cases
that addressed the issue of language in school$Meger v. State of Nebraskf923)
where the courts struck down as unconstitutioralpttohibition of foreign language
instruction. Thus, The Supreme Court rejected thgligh only instruction mandate that
Nebraska held for all public schools. Decades |ate$. v. State of Tex&$971)
challenged the discrimination that took place dpeto language in Texas where one
school district had two segregated schools, onedon@s and one for whites. In this
case, the courts ordered that the school disfriuireate segregation by consolidating the
school district and that all students receive pulial instruction.

The Bilingual Education Act, also known as the&MII of the Elementary and
School Education Act (1968), was the first fedéawal that recognized the need for

specialized instruction for children from non-Esglianguage homes. However, this law



62

was not explicit in guiding whether the goal wasgly to learn English or also to
maintain the native language as well (Katz, KyudwlGraziano, 2005). The vagueness
of the Bilingual Education Act became evident itefayears. The Supreme Court case
Lau v. Nicholg1973), challenged the concept of equal accesshool curriculum if
provided only in English. The Supreme Court deddhat bilingual instruction is
necessary for equal access to education, but @ae did not provide any specific
guidelines to remediate the situation. This coagecwas significant in its connection of
the issue of language with equity (Katz, et alQ%0

Several attempts have been made to interpret dearsions such as the
Improving America’s School Act (1994) that promotatingual competence for all
children. However, much of this support for bilirism has been repealed with the No
Child Left Behind Act (2001). While recognizing theeds of limited English proficient
students, No Child Left Behind Act does not pronmm¢eoming competent bilingually
(Katz, et al., 2005). Rather, it supports Englisifyonstruction as embodied in
California’s Proposition 227, despite researchifigd that show bilingual programs to be
most effective (California State Senate, 1998; Keas 1999).

These examples illustrate the negative perceptlmtsthe government has had
historically towards immigrants and its tendencytoericanize Latin@s. This pattern is
similar to how the United States forced Native Airan children off the reservation to
strip them of their own heritage (Anzaldua, 19&gnchez (1997) contended that efforts
to derail bilingualism is hypocritical when elitestitutions are promoting mainstream
students to learn two languages in preparatioa fgiobal economy, and yet are

simultaneously targeting Latin@ immigrant studeatbecome monolingual.
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Unfortunately, immigrants are bombarded with nagathessages, which do not serve to
value their home language and ultimately have atnegimpact on their identity
(Suarez-Orozco & Suarez-Orozco, 2001).

Undocumented Immigrants

The negative connotation of being undocumentedaifeats those who are
documented. Latin@ families that live in border coumities share the common belief
that if one looks Latin@, then the border patroinemigration officers may inquire about
legal residency (Gonzalez & Huerta-Macias, 199¢@pdl residents who are Latin@ are
often harassed by officials asking for their probfesidency (Wizda, 1998). Border
theory examines the complex socialization for reathorn minorities and immigrants
along the cultural and physical border U.S. ciiesss the country (Bejarano, 2005). It
recognizes the Black/White dichotomy that U.S. bamd immigrant Latin@s encounter
within the racial discourse in the United States.

The concept of border theory can be traced bathketavork of Anzaldua (1987)
who concluded that Latin@s are a prohibited andiflalen people. She further declared
that those in power have rationalized the legitiynafcgeographic borders of Latin@s as
well as the legitimacy within these borders. Thesgeof otherness is compounded by the
fact that the inability to speak English withoutatent typically leads to the assumption
of being inadequate (Silvestrini, 1997). Bejara@05) expanded on the border theory
concept by exploring the struggles experiencedldyain@s, regardless of proximity to
the U.S./Mexico border. The experiences of undocueteLatin@ immigrants fall under
this border theory concept since they must carehdlance adapting between two

worlds no matter how close to the border they live.
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Border theory arose as a result of World War | Afatld War 1l when in
fulfilling agricultural labor demands, Latin@s wduhigrate to the north from Mexico
for employment and then return home after work lbeeh completed. Latin@s living
along the border and migrant workers began tovaittia sense of belonging neither here
nor there. Although Latin@s had populated muchoottswvest and the border, the
implementation of the Bracero Programs broughtri@is, and specifically Mexicans, to
the United States where they were often reduced¢ond-class citizenship and viewed
as foreigners (Flores & Benmayor, 1997; Oboler,5)9With the Bracero Program,
employers had come to rely on cheap labor, and maathe temporary Braceros became
permanent residents who were able to find bett@nggobs or move on geographically
(Hoffman, 1974). At the end of the Bracero Programployers then substituted former
legal laborers for the same or new undocumenteatéad, beginning the undocumented
migration pattern, which has not changed sincek@ton, 2001).

Modest research efforts have been attempted fogrstahding how
undocumented Latin@ immigrants adapt to the Urftedes (Bejarano, 2005; Flores &
Benmayor, 1997; Suarez-Orozco and Suarez-Oroz€d,)2Based on the concept of
cultural citizenship, undocumented Latin@ immigsaate most likely to acculturate
rather than assimilate. What is for certain is thrate these immigrants arrive, they
experience limited participation in society (Bejava2005; Flores & Benmayor, 1997).
For example, day laborers have not been involvadhianizing efforts to improve
working conditions for fear of deportation (Sieredal., 2000). In addition to the labor

market where immigrants are fearful to confronirtbenployers, immigrant parents are
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often hesitant to come forth with any criticismsohool officials for fear that they may
be asked about their citizenship status (Gonzalélé&rta-Macias, 1997).

Negotiation of Identity

Identity Development

Identity development is not restricted to adoleseebut is a lifelong process of
construction and transformation (Phelan & Davidsk993). Youth face numerous types
of transitions, defining borders that exist, adagpstrategies to bridge different worlds so
that they can navigate successfully in a varietyitnfations (Gibson & Ogbu, 1991,
Phelan, et al., 1998; Suarez-Orozco & Suarez-Ord@ol). Unfortunately, many young
people are left to traverse these transitions em twn without assistance (Phelan &
Davidson, 1993). In focusing on the population mflocumented Latin@ immigrants
who have no legal voice in the United States, ggotiation process within the context
of racial identity formation adds a new perspectisgo how these immigrants negotiate
their identity while being undocumented.

Youth identity development theorists acknowledgs the formation of human
beings have several stages in which several factiheence one’s identity formation,
such as biology, family, peers, and institutiongd#fs, Gullotta, & Montemayor, 1992;
Alba, 1990; Cross, 1991; Erickson, 1963; Phinn®@6). Yet several debates continue
as to the extent of influence that each factordmthe individual. According to Phelan
and Davidson (1993), young people must cross rehlrmagined borders as they define
their own identity. However, as the Suarez-Orosaort (2001) noted, immigrant

children are heavily affected by what society msrback to them regardless of their own
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established identity. In addition, individuals @iar are often impacted by the social
domination of race, class and gender (Ladson-Bdli& Tate, 1995).

The Students’ Multiple Worlds Model developed byeRIm, Davidson, and Yu
(1998) is a useful tool in understanding the conitexvhich young people come to define
themselves. The focus is on students’ perceptibbsmers between worlds and
adaptation strategies as they move from one cotdeatotherSuch borders in which
youth must make transitions include socioeconotimguistic, gender, heterosexist,
structural and psychosocial borders. One exampleuag immigrant children who
speak Spanish at home to their families and spegkdh in a typical school in order to
relate to classmates. Although the model highligiwsfact that individuals react
differently, it acknowledges that institutions daglp or hinder students as they approach
borders and determine whether or not to transftwesd borders into boundari&his
model provides a framework for understanding yodémtity and exposes how the social
and cultural forces are reproduced in school o@gians.

However, the Students’ Multiple Worlds Model is ited in that it measures
autonomy from parents and adolescence in genedan(& et al., 1992). At the same
time, people of the same ethnic or racial classiioy should not be assumed to be alike
(Phinney, 1996). Therefore, an examination of yop@gple of color is needed, whose
unique experience is shaped by the history of mansthe United States (Cross, 1991;
Ferdman & Gallegos, 2001; Horse, 2001; Kim; 2001).

Specifically, the case of undocumented immigrahtdlenges the model by
Phelan, Davidson, and Yu (1998) in that they dosmoply cross a border but instead

live on both sides of the border. Although the &tud’ Multiple Worlds Model defines
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the borders existing for youth to transcend, itdoet reveal the impact of real life
borders that immigrants must experience.
Racial Identity Development

Racial and ethnic identity is central to the oviad®ntity formation for
individuals (Alba, 1990; Cross, 1991, Chavez & GuidiBrito, 1999; Ferdman &
Gallegos, 2001). Not until the last forty yearsdnaeholars acknowledged that the
melting pot metaphor no longer applies due to eaxkracism (Alba, 1990). One’s racial
identity is multidimensional, shaped by experienaegppression and racism in society
(Cross, 1991; Phinney, 1996; Ferdman & Gallego812Quinones-Rosado, 1998). In
addition, the media’s negative depictions of peapbleolor, along with the increased
power of this media on young people, contributenfluence racial identity (Arnett,
1995; Bejarano, 2005, Olsen, 1997; Suarez-Oroz&ud&rez-Orozco, 2001).

An essential point of critical race theory is tpabple of color speak from a
perspective shaped predominantly by racism (BeB31 Delgado, 1995). In spite of
positive socio-environmental experiences, individumay still develop negative racial
identities (White & Parham, 1990). Nonetheless, ©perception is more powerful than
one’s reality, as explained by Thomas and Thom8@2§)Lthat if people “define
situations as real, they are real in their consece®’ (p. 572). Noguera (2004) described
his own personal experience in raising his son sthaygled with the racial identity
process. Despite the nurturing environment thatudog's family provided, his son
behaved in self-destructive behaviors of an antagkomale. This contradictory identity

exemplifies the numerous challenges that younglpeafizolor must endure.
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As racial identity development relates to educatrace has historically been
linked to one’s level of intelligence (Fish, 20@pss, 1991; Omi & Winant, 1986;
Tatum, 1997; Steele, 1997). Consequently, chilthesome aware of these stereotypes
early on, and often fall prey to them as they nateghe school environment (Fordham &
Ogbu, 1986; Steele, 1997; Suarez-Orozco & Suarezddr 2000; Tatum, 1997). In the
well documented research by Fordham and Ogbu (19863an American students
were less likely to perform well at school due aoly to negative stereotypes but also to
peer-pressure among African American students winsidered doing well in school as
“acting white.”

Several examples illustrate this point. Governnugfitials such as Senator
Obama (2004) have acknowledged the negative commotat doing well in school as
equating with race:

Go into any inner city neighborhood, and folks walll you that government

alone can’t teach kids to learn. They know thaepts have to parents, that

children can’t achieve unless we raise their exgigmis and turn off the

television sets and eradicate the slander thatasaiack youth with a book is

acting white.
Noguera (2004) furthered this concept in statir@niply put, there are often strong
assumptions made that if you're White you’ll dotbetn school, than if you're Black, or
if you're Asian you'll do better in school thanyibu're Latino” (p.3). Hence, one’s racial
identity is heavily dependent on the type of schegieriences that children have
whether the school is racially diverse and the sthattitudes towards race is inclusive
(Nieto, 2004; Noguera, 2004; Suarez-Orozco & Su@rexzco, 2001; Tatum, 1997).

Many people of color, including immigrants of colmave school experiences that

expose them to negative racial stereotypes (Su@rezeo, 2000). According to Rosaldo
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and Flores (1993), this negative perception ofri@ts specifically is due in part to the
fact that young teens are not exposed to the fgatarontributions made by Latin@s in
the United States. Instead, they are often taughiitathe settlement of the 13 colonies
from Europe, but not about the southwest of thaddh&tates, and about the myth that
the Mexican-American War and Spanish-American Waramecessary to fight off the
ruthless Mexicans and Spaniards. Consequentlyp N2&€04) has strongly recommended
curriculum with an inclusive multicultural perspeet When students of color are
exposed to education that promotes educationatyedney become more engaged in the
learning process. The 500 plus years of Latin@hysind influence on the United States
offers students a diverse understanding of hiserents as well as instilling a positive
racial and ethnic identity (Novas, 2003).

Tatum (1997) elaborates that children who are eaghts racially diverse settings
are much more likely to become aware of race timddren in a homogeneous setting
and thus skin color may be no more significant thidner physical attributes.
Unfortunately, Latin@s are more likely to be segted (Renshon, 2005; Suarez-Orozco,
2000) and they often see a bi-polar image. One enm&gf few selected highly successful
Latin@ immigrants, such as individual prominencedd officials or business people
(Novas, 2003). The other is of less successfuhl@timmigrants as a group often
identified as English language learners, day laispend high school dropouts. In
addition, regardless of the racially diverse sgttor the students’ own academic success,
many Latin@ immigrant students report hostilitynfreative-born children who believe

they are taking privileged positions that wouldesthise go to the native-born children
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(Bejarano, 2005; Suarez-Orozco & Suarez-OrozcolR0this fact supports the
contention that Latin@s have received mixed messafjpoth reception and hostility.

The Suarez-Orozco team (2001) found through theatdrimmigration Project
that most immigrant children encounter a negatoeas mirror that they identify as a
toxic mirror. They concluded that when asked whas wthe hardest thing about
immigration, the recurring theme response by sttedeas discrimination and racism. As
Suarez-Orozco & Suarez-Orozco (2001) determinedef@me, immigrant children
develop a keen eye for discerning the place of amckcolor in the U.S. status hierarchy”
(p.98). One illustration lies in a study by Phelanal. (1998), in which a young Latin@
person commented, “Being Mexican means being poptldting classes, acting crazy”
(p. 7). Consequently, these negative perceptiohsuni@s are passed down from one
generation to the next (Bejarano, 2005; Noguer@428uarez-Orozco & Suarez-Orozco,
2001).

At the heart of the many issues for immigrant stusl®f color is that immigrants
are comparing their lives to their old home andrthew home as well as navigating
through the complexities of the new society (Su#&eazco & Suarez-Orozco, 2001).
Immigrants enter the social hierarchy of the newietg under various circumstances, but
it is often at the cultural margins where they @t lbelong neither here nor there
(Bejarano, 2005; Oboler, 1995). Over time, the 8z&rozco team (2001) found that
immigrant children learn early on about the rolatttace and color plays in the United
States and how they shape one’s place in the daelarchy. Their research affirmed the
notion that Du Bois (1903/1989) introduced “doubtssciousness” and the influence

that negative perceptions and stereotypes candravee’s identity.
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Regardless of whether Latin@s are immigrant owedtorn, how they are
received in schools is significant (Bejarano, 200bavez & Guido-DiBritio, 1999). As
Suarez-Orozco and Suarez-Orozco (2001) reaffirmn@ajgrant children experienced
widespread discrimination. For many of these imamgichildren, the experience is
traumatic (Garcia-Coll & Magnuson, 1998). Traumatiperiences can be either
structural, such as academic tracking at schodisnited job and housing opportunities
or attitudinal, such as hostility and resentmeniaf®z-Orozco & Suarez-Orozco, 2001).
Whether structural or attitudinal, these experisringerfere with the child’s emotional
and physical health as well as the social adaptatiocess.

Complexity of Latin@ Identity Development

One of the most problematic issues of racial idemgiwith the level of rigidity of
contemporary racial classifications (Cross, 199ijey¢singhe & Jackson, 1996;
Phinney, 1996). As Omi and Winant (1993) point 6t#ce is often treated as an
objective fact: one simply is one’s race; in thateonporary U.S if we discard
euphemisms, we have five color-based racial caiegidslack, white, brown, yellow, and
red” (p. 6). As racial identity has expanded tdude a global perspective, many people
do not fit in these categories, as is true of Arédvazilians, Southeast Asians (Davis,
1991, Harris, 1964; Omi & Winant, 1993). Hencegditianal racial categorization is
problematic on several levels in the constructibraoe.

Gibson and Ogbu (1991) maintained that for yourmppeeof color, historical,
social and economic circumstances have criticatiyacted their identity. One example
is how people of Latin American heritage are ofperceived as foreigners (Flores &

Benmayor, 1997; Oboler, 1995). Among all the migti@mcial identity development
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theories, perhaps none are as complex as thedblemddressing Latin@ identity
formation (Alba; 1990; Anzaldua, 1987; Ferdman &l€gos 2001; Quinones-Rosado,
1998). Ferdman and Gallegos (2001) declared “mditihecthinking on race in the
United States stems from the history of Blacks \éfidtes and their relationship” (p.33).
Latin@s’ sense of identity development is basechugpoomplexity of issues including,
one’s skin phenotype, citizenship, and class (Rias&l Flores, 1993). Latin@s who do
not fit any racial category, but are racializedeonfbelong to several racial categories
(Bejarano, 2005; Quinones-Rosado, 1998).

Ferdman and Gallegos (2001) argued the complexitiye identity of Latin@s
where they challenge the established racial ordédra United States. Therefore, they
reasoned that in defining Latin@ identity, raceasondary, whereas nationalities,
language, and geography are more pertinent. Tliessreflected when one attempts to
broadly or narrowly define who is or is not a L&iinUtilizing current racial categories,
being a Latin@ in the United States is a complexiiication that transcends many
traditional boundaries.

Six Racial Categories

Ferdman and Gallegos (2001) presented six cagsyofiracial identity that
reflect self-identified perspectives. These sixegaties include: Latin@-integrated,
Latin@-identified, Subgroup-identified, Latin@-ash@r, Undifferentiated or Denial
Latin@, and White-identified Latin@. The first tergroups share a commonality in that
individuals view themselves from an internal pasitiens. The next three groups are

viewed from an external lens and are perceivedthsrenegative or non-existent.
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From the Latin@-integrated perspective, individwaks considered within a group
context that is dynamic and socially constructemt. déxample, Grillo (2000) explained
how early in his life others attempted to categohmm as an African American when he
knew he was a Latin@, simply because he was Afrea@uYet, over the course of the
past 50 years, the external concept of Latin@skpanded to include people with
various phenotypes. A benefit to this perspectviaat one may choose particular
situations to share one’s identification.

In contrast, the Latin@-identified perspective lsodopositive view of Latin@s
based upon a strong group identity. One can syplahk’s self with others, creating a
comradeship and unifying against potential barri€he potential of being Latin@-
identified would be making oneself vulnerable tgaieve stereotypes of Latin@ness.

In the third classification, the subgroup-identifigerspective places nationality,
ethnicity, or culture as more prominent than r&w.example, many Puerto Ricans
consider themselves as a subgroup-identity andvéeglproud of their culture (Novas,
2003). In comparison to the first two categorths, subgroup-identity has an advantage
of being the most unified and resilient group. Ofise, the disadvantage is realized
when one attempts to broaden the context to arlargea, and so the subgroup-
identified Latin@ may find it more difficult in baling politically or socially with other
Latin@s. Of the first three groups, the subgrognidied Latin@s are the most
exclusionary of including other Latin@s. Noneths]ed| three groups view themselves
as positive.

The last three categories are more congruent witl@rdichotomous Black/White

racial ideology in the United States. The Latin@dker category includes a person
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who divides race as white and non-white. An examphkhis is a fourth or fifth
generation person of Latin@ heritage. That indigiduay choose to identify as Latin@
even though s/he outwardly embraces mainstreamdulsire than Latin@ culture. The
disadvantage of this stance is that it depends®mcantemporary norms of society.
Consequently, it only becomes an advantage whan@at are viewed positively.

The Undifferentiated or Denial Latin@ perspectis®ne of being color-blind
and wanting to treat people as individuals, whdeepting and not challenging the
socially dominant norms. Unlike the Latin@-as-Otiakentity, individuals are able to
exclude themselves from confronting the realitiebeong Latin@. Often times these are
individuals who consciously or subconsciously ddmir own heritage.

The White-identified Latin@ perspective applieshose individuals who prefer
to be viewed as White and who hold a negative peice of people of color. This
perspective may be the most detrimental withinLtiign@ community, as individuals
accept a hierarchical view of race. One such gtbaphas received prominent attention
has been the white and wealthy Cuban exiles wheearto the United States after the
1959 Cuban revolution and who later discriminatgaliast theMarielitos who came in
1980 (Garcia, 1996). Thdarielitos were the 125,000 Cuban émigrés who left the Cuban
port of Mariel. Because some of the exiles had velased from prison or mental health
facilities, the new immigrants received negativeraion from the United States and
Cubans who had migrated within the past twentys/davidently, the privilege of
holding a White-identified perspective is that @a@é reap the many benefits of being
white in this country. However, the last threeup® still are held within the context of a

Black/White paradigm.
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Based on the model designed by Ferdman and Gal{2g64), these six
perspectives frame a starting point from which oae see the complexity involved in the
definition of a Latin@. In the examination of La@hidentity formation, being
undocumented should be considered when attemptilogpk at undocumented Latin@
immigrants and understanding how their identityrfation takes place. The immigration
status of undocumented Latin@ immigrants shoulohtegwoven with race, class and
gender (Sol6rzano & Delgado Bernal, 2001). Thusniidy formation for undocumented
Latin@ immigrants is complex and within the conteka racialized society.

Identity for Undocumented Latin@ Youth

Building upon the social mirroring concept by Suza@rozco & Suarez-Orozco
(2001) and the Latin@ racial identity model (FerdndaGallegos, 2001), one needs to
examine and illuminate the impact of the experisrafebeing an immigrant and a person
of color while being undocumented. As explainedraborder theory expands and
redefines the concept of borders proposed by thaéeBts’ Multiple Worlds Model
(Phelan, et al., 1998). Border theory is an insaigiinary paradigm that examines and
addresses the immigrant and native-born minoréigserience (Bejarano, 2005).

For immigrant youth, these borders add to the cerigyl of identity development
as they literally and figuratively cross border®(Es & Benmayor, 1997; Suarez-Orozco
& Suarez-Orozco, 2001). The challenge for immigi@nlidren is to find their own
identity within the two worlds in which they livégoa, 1995). Du Bois’ (1903/1989)
proposition of double consciousness is an exceftetaphor for the struggle of racial
identity development of Latin@ immigrants. Du Baisiculated the nearly impossible

reality to live in a duality where neither is ulttely accepted by society:
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It is a peculiar sensation, this double-consciossnthis sense of always looking

at one’s self through the eyes of others, of meéagume’s soul by the tape of a

world that looks on in amused contempt and pitye @ver feels his two-ness, an

American, a Negro; two souls, two thoughts, twoegonciled strivings; two

warring ideals in one dark body, whose dogged gthealone keeps it from being

torn under. (p. 3)

The challenge for Latin@s, specifically undocumdritatin@s, is to recognize the
boundaries placed on being American while at timeestime defining the group
boundaries and their own identity within them (Baje, 2005; Flores & Benmayor;
1997; Oboler, 1995).

Bejarano’s (2005) proposed that the border/ettdeatities of Latin@s born in
the United States and immigrant Latin@s are dividéa subsets of sub-categories of
identities. In addition, she described that theotly “assists us in understanding the
perimeters created around language wars and igeasitvell as the boundaries placed
around notions of ‘citizenship™ (Bejarano, 2005,7). Within the Latin@ communities
exists a social hierarchy that places Anglo citizanhthe top, Latin@ citizens in the
middle, and immigrants at the bottom (Bejarano,22@uarez-Orozco, 2000).

In discussing the experiences of Latin@s, Anzald987) pointed out that
borders are created “to define the places thasafeeand unsafe, to distinguish us from
them” (p. 3). As mentioned earlier, laws have beeated to keep foreigners out of the
United States and the term “alien” continues t@tpeated with “enemy.” Anzaldua
proposed that borders divide nations and crehtxida an open wound in which
undocumented Latin@ immigrants are often on theivety end of the physical and
emotional brutality. What is unique for undocumehtatin@s is that the concept of

borders is not contained only in the geographicoregf the southwest of the United

States (Bejarano, 2005). Rather, they must carity them their experience and identity
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without any detection. As a result, undocumentetthi@ immigrants are forever
engrained with the reality of a new kind of doubt#sciousness (Hill-Collins, 1986;
Wolf, 1996).

According to several scholars (Hill-Collins, 19&8jarez-Orozco & Suarez-
Orozco, 2001; Wolf, 1996), the contemporary termuile-consciousness” is described
as viewing the world, as a double vision and assidat within. The lives of Latin@
undocumented immigrants, their lives are paraddlyicaeaningful and meaningless
(Bejarano, 2005). Whatever world they live, whetbanool or work, they must learn
how to act as a legal Latin@ immigrant, yet theyned hide from being perceived as an
illegal alien sub-human (Bejarano, 2005). In otlverds, they purposefully remain
invisible to avoid deportation and frequently the#eds are ignored. Simultaneously,
there is a desire to be seen with dignity but &enaacialized in a negative manner.

Border theory adds to the understanding of being@ (Rosaldo, 1997;
Gonzales, 2005; Vila, 2000). Through the lens difucal citizenship (Flores &
Benmayor, 1997), many undocumented immigrantseer as cultivating their identity
within the small network of a select group of fayrahd friends. Often, their priority lies
in attending to the needs of the family rather ttremselves. Consequently, their
responsibility to family members runs deeper atetkigense of educational and economic
long-term opportunities in school and work (Bejara2005).

The identities of undocumented Latin@ immigrantstgpically placed in a
negative context, which shape their identity forora{Flores & Benmayor, 1997;
Gomez-Pena, 1996; Suarez-Orozco & Suarez-Oroz€d,))2Gomez-Pena (1996) best

described the image of how undocumented Latin@ gremts are defined:
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Undocumented immigrants are being stripped of themanity and individuality,
becoming blank screens for the projection of Anaaris fear, anxiety and
rage...Sadly, sectors of the United States commugraiigo subscribe to these
bizarre nativist beliefs, forgetting that they trsmives are perceived as part of the
problem (p. 66).
Stereotypes such as non-brand name clothing, ityatailspeak proficiently in English,
or having brown skin are common examples that umshented immigrants contend with
in their everyday lives (Bejarano, 2005; Marting294; Tabuenca, 1997). Regrettably,
undocumented Latin@ immigrants are sometimes ozéréhdrom not only the English
speaking community but also the Spanish speakingramity (Gomez-Pena, 1996).
Understanding the identity development of undoauted immigrants requires
going beyond traditional research (Rosaldo, 19B9¢ssence, it is more significant to
listen differently to how their stories are toldhar than to create another objective
category for undocumented Latin@ immigrant identBgjarano, 2005; Suarez-Orozco
& Suarez-0Orozco, 2001). This type of counter-stiytg of individuals is supported by
critical race and LatCrit theory. As critical ratteorists (Bell, 1993; Delgado, 1995; Omi
& Winant, 1986) declared, people of color come framiifferent perspective than the
dominant paradigm of thinking and therefore tha&pegiences are unique to mainstream
society. In addition, LatCrit theorists describbd tomplexities in defining the pan-
ethnicity of Latin@ identity that does not easilyifito categories (Solérzano & Delgado
Bernal, 2001; Solérzano & Yosso, 2002; Valdes, 20064s0, 2005).

Social Movements

Impacts of Participatory Action Research
Freire (1998) clarified the value of Participatdtgtion Research as a process and

role that educators should take in while workinghvéin oppressed group of people:
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A more critical understanding of the situation ppoession does not yet liberate
the oppressed. But the revelation is a step imitjint direction. Now the person
who has this new understanding can engage in agabktruggle for the
transformation of the concrete conditions in which oppression prevails. (p. 31)
Horton and Freire (1990) specified that the roléhefeducator should be to facilitate a
process in which the participant is able to naneg xistence. Often, this takes place in
the form of having the participant(s) formulatirng tproblem and allowing the human
creative potential to envision their own solutidio res, 1995; Freire, 2000; Park, 1993).

One of the most significant developments in edanat reform specific to Latin
America has been the rise of popular educationpamticipatory action research (Torres,
1995). Participatory action research is the contlmnaof research, popular education,
and social justice (Freire, 2000; Hall, 1975; Matrak Leonard, 1993). Both approaches
begin with the premise of involving community mensb fully participate in creating,
analyzing and critiquing their existence (Mora &aBj 2004; Tandon, 1981). Popular
education is similar to critical race theory intthias highly critical of mainstream
education, not limiting itself only to disenfransement of one’s race but also to the
disenfranchisement of all those who are margindl{Zeeire, 1998; Torres, 1995).

The impact that one or both approaches have ditipants and their
communities can be profound (Fals-Borda, 1988; kyR897; Tandon, 1981). The work
of the Highlander Institute affirmed the impactttpapular education can have in a
community, and in this case, the mobilization afusands of African Americans during
the Civil Rights Movement of the United States (tdar& Freire, 1990). Another
example of one outcome from participatory actisseegch is the research of Lykes

(1997) in Guatemala where one of the core progi@densloped was the Creative

Workshop for Children designed by community leadeindd-care workers and
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educators. In essence, the concept of communitglibgibecomes a natural result from
both practices (Escobar & Alvarez, 1992; Mora, 2004

Although Latin@ communities have traditionally ddished social capital
practices of sharing resources, they are oftenasessful in developing community
coalitions (Orozco, 1994). Part of the problemudids the failure of traditional research
to understand the dynamics within the Latin@ comityun regard to the construction of
knowledge (Mora & Diaz, 2004). As Freire (2000Yicized, knowledge is a social
construct, rather than an objective fact. The eurdebates on immigration are more
complex than the simple issues of legality. Thias,dpproach used to acquire knowledge
and creating change must be reconsidered.

Recent Events Related to Undocumented Immigrants

Debates on immigration have been part of the hisibthe United States since
the draft of the Constitution (Hayes, 2001; Chau€84; Perea, 1999). Anzaldla (1987)
clarified that borders immediately gives a senselwd is in and who is out. For example,
the rise of undocumented immigrants has incredsedativism that exists in
contemporary society. Regardless of news repoatsdétmonstrate that undocumented
immigrants are increasing unemployment for citizgdislemacher, 2006; Veiga, 2005),
many people including news reporters such as CNbisDobbs promote anti-
immigrant propaganda (Eviatar, 2006).

Moser’s (2006) recent interview with native bortizaéns from Nashville
illuminated the anti-immigrant sentiment that maepple have towards immigrants
“Sadly, I've gotten to where | can look at a rowhaluses now and say ‘They're legal,

they're illegal’...They're here because they watn@y and that’s it” (p. 14). Nativism is
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based on fear, as described by one citizen whegsetl when asked what are
immigrants doing in the United States; “I thinkriée a plan to move Hispanics into the
Southwest and vote it back to United States. kilinere’s a big plan to do that” (p.16). It
does not take long for historians or researcherswveal that the United States has had
similar anti-immigrant sentiments of the past (Rems 2005; Olsen, 1997; Zinn; 2003).

As immigration relates to undocumented youth andation, there has been
historically a federal government protection tovgapdomoting education for these youth
while a regional backlash of not supporting theiu@tion. Such examples include
Supreme Court decisions suchPagler v. Doe(1981) to provide education up to the end
of high school, as well as the California propasitAB540 (2001) allowing
undocumented students to attend California unittessby paying in-state tuition.
However, this decision has been recently challeragatews reports stated that U.S.
Representative Bilbray of San Diego has sued theddsity of California, allowing
undocumented immigrants to pay in-state tuitionlevmaintaining higher rates for out-
of-state students (Swarns, 2005).

Media has played an important role in shaping #tgate, often highlighting
undocumented immigrants when they cross the bandéay laborers, typically men,
living in cramped quarters or in large masses logkor work (Hayes, 2001; Jonas,
2006). Yet, the Pew Hispanic Center (2006a) repdttat the majority of undocumented
immigrants did not cross the border, but rathevatid their visa to expire. This is in
contradiction to the widespread belief that mostagumented immigrants have crossed
the border without detection. In addition, most eacumented immigrants have been

living in the United States for more than 5 ye&isally, half of the undocumented
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population are either children or female. Regasltdgthe opinion for or against
immigration and with much attention being givenrtomigration, it is essential for the
undocumented immigrants themselves to have a vioisaediate and long-term
decisions towards immigration have to consider tiain@s through sheer numbers
represent a significant percentage of the populdts5CB, 2001), and must also address
the plight of the undocumented immigrant from thperspective.
Summary of Literature Review

This literature review consisted of four sectionsrelating with the research
guestions of this study. In order to understandctireept of being undocumented, a
historical analysis of immigration in the Unitedafts was provided. It is necessary to
understand that the current immigration debateresalt of the immigration policy
shaping the United States in the last 200 years.sEleond section addressed the
influence that race and racism have had in thewifft immigration periods and how
they relate to Latin@s as well as undocumented granis. The investigation of how
race and racism impacted undocumented immigramssisntial in order to provide
insight on how undocumented immigrants navigateugh society. The third section put
forth the multifaceted theories on identity develemt as related to undocumented
Latin@ immigrants who grow up in the United Statéstious identity theories, such as
racial identity, border identity and youth identttgvelopment illustrate the complex
factors that young undocumented Latin@ immigrantanter. Finally, the fourth
section examined how participatory action reseaeshimpacted participants and social
movements. Within the context of race and raci$ms, study examined the identity

development of undocumented Latin@ immigrants thhatne lens of the participants.
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CHAPTER THREE
METHODOLOGY
Introduction

It sounds as if maybe if | had not married, | watdde having a baby...But |

don’t want to see my baby as a mistake. | don'tganyself, but maybe if | had

a chance, | probably would have stayed at the wsitye If | had known more, |

would have...And probably most definitely | would ri@tve gotten married if it

wasn'’t for [being undocumented]...[tears start flogvand pauses for a few
minutes]...l think about it and it upsets me thalhdse this way because | don’t
want her [my baby] to be a mistake. It's not hedtfal know this sounds horrible,
but maybe it's because | felt that | owed it to Hgetting married] because he
was helping me out [becoming a resident]. | feat trcould have made better

decisions if | didn’t have that stigma [being undoented] (Maria, June 6,

2006).

In our third dialogue, Maria contemplated the ietpat her being undocumented
on the choices she made. The question posed tedsewhat role did being
undocumented have on decisions she made. For Magianost significant impact of
being undocumented began during her first semastarilege when university officials
became aware of her immigration status and revbkedinancial award. Because her
immigration status kept her from receiving finaheissistance, Maria attempted to
acquire her residency by marrying her boyfrientihad months. The following year, she
later gave birth to her daughter and separated fremnmewly wed husband. This quote by
Maria illustrates the analysis that she has incadily reflecting on her life.

Freire (1998) elaborated on the power and uniqugppetive that individuals can
have by defining their own experience as opposdthwng their experience be defined
by someone else when he stated, “If it is in speakheir word that people, by naming

their world, transform it, dialogue imposes its&dfthe way by which they achieve

significance as human beings” (p. 88). By havirghrticipants reflect on their
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experience, they are able to express the impacb#iag undocumented has on their
lives both consciously and subconsciously. The essence of this study is to provide
the forum for each participant to name their exgrae so that the reader can truly
understand the lives of the undocumented immigrant.
Research Design

Neutral objective science is not neutral at alheait is biased by the researcher’s
values and epistemology from which facts can nbeeseparated from the domain of
values (Carspecken, 1996; Kinchloe & McLaren, 19894 leciphering truth from
opinion, fact from value, Foucault (1977) expressed

Each society has its regime of truth, its ‘genpditics’ of truth that is, the types

of discourse which it accepts and makes functiomuees the mechanisms and

instances which enable one to distinguish truefalse statements, the means by

which each is sanctioned; the techniques and puvesdccorded value in the

acquisition of truth; the status of those who drarged with saying what counts

as truth. (p.131)
Building upon the work of Foucault (1977), Omi aMihant (1986) argued that the
notion of truth has come from the predominant pigrad of race, class and gender,
which have been present within any given histoneaalod of the United States.
Consequently, traditional research has taken awarrew frequently from the
perspective of the dominant race, class and genderciety. Scheurich and Young
(1997) postulated that epistemological racismwéhkin any kind of research that often
inaccurately portrays other minority groups. Th@att has resulted in policies and
practices that lend themselves to hampering, rdtfa@r empowering oppressed groups
(Vigil & Munoz, 2004).

In contrast to traditional quantitative researctesivell (2003) pointed out that

gualitative research investigates the human phenanmea depth which quantitative
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research cannot. Carspecken (1996) added thatstadéng a phenomenon from the
point of view of the participants and its partioutacial and institutional context is
largely lost when textual data are quantified. Tdwendations of qualitative research
came from the inquiry of social scientists to sttiiy social and cultural phenomena
(Denzin & Lincoln, 1994). Of the many different asps of qualitative research, data
collection, such as observation, interviews, arsg¢aecher’s impressions provide this
study the depth needed to appreciate the humamierpe.

One branch of qualitative methods is participatmeion research. According to
several scholars (Ada & Beutel, 1993; Fals-BordRdhman, 1991, Kieffer, 1981; Mora
& Diaz, 2004; Parks; 1993), this method best urtdads people in the social and
cultural context in which they live in and chall@sghe social conditions as well as the
possibilities for justice. Participatory action@asch is best described as “a process of
collective, community-based investigation, educaaad action for structural and
personal transformation” (Maguire, 1993, p. 157).

Mora and Diaz (2004) stated that participatoryactiesearch questions the
notion of objectivity and distance between the aedeer and subject. In doing so, it
further enlarges the notion of knowledge by askuhg is acquiring, obtaining and
producing the knowledge. As Vigil and Munoz (20@49posed, this type of research
generates ideas more freely in order to addrefisudifquestions of power, race,
ethnicity and gender. Therefore, the methods digyaatory action research enable
community members to collectively participate ie tiesearch design, data collection and

dissemination of information.
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Participatory action research intends to developresciousness within the lives
of those who are involved in the research procdskewansforming institutionalized
structures and relationships that are oppressida @Beutel, 1993; Freire, 2000; hooks,
1994, Kieffer, 1981; Maguire, 1987; Park, 1993)o3é& involved as researchers often
view participatory action research as more thaaxaicise beyond the research itself as a
way to change the world. In addition, Freire’s (@D0oncept of conscientization is
central to participatory action research in thatagustice is realized through the
development of critical consciousness so that @pents work themselves toward social
change. From this vantage point, the goal of pagtory action research is the process of
transformation in three areas (Maguire, 1987; S#0ek999; Torres, 1995).

First, the intention of participatory action resgars to empower those who are
oppressed through the development of critical doasoess for both the researcher and
participants. Second, the research must involvgdngcipants in the investigation,
analysis and action of the research so that thegrbe self-reliant in order to have the
tools to change their condition. The third are&rahsformation is in society itself where
the beneficiaries of the research are the commuméimnbers themselves.

In order to raise critical consciousness, the digskabogical retrospection
empowers the participants to shift the power ofkdedge from solely the researcher to
both researcher and participant (Kieffer, 1981)sjide traditional research methods,
Latin@ communities have not had adequate levedgtention from researchers who
often confine participants as passive subjecte®fésearch instead of active researchers
(Vigil & Munoz, 2004). In addition, Vigil and Munolzave questioned whether

conventional approaches have yielded findings tp re@luce unequal social relations.
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Undocumented Latin@s are excluded by most traditidata research since they are
legally not accounted for. Hence, a dialogic apphd@sters the partnership between the
undocumented Latin@ immigrants and the researohasltectively name the problem,
investigate, analyze and develop action steps.

Maguire (1987) suggested that the dialogue prosassique in that its purpose is
to “help people see themselves and social situatioa new way in order to inform
further action for self-determined emancipationrroppressive social systems and
relationships” (p. 14). To dialogue is to be enghgea conversation bringing in
prejudices, creating a context where the participad researcher can together reach
understanding through inquiry not in defense otiargnts. The very fact that one
addresses influences such as racial backgrourstsribal consciousness, language, etc.
suggests that one is attempting to transcend @nejgadices. Critical to ensuring that the
dialogue goes deeper, the researcher must listectigély for empowerment, personal
and social change. In order to accomplish thesdtseshe researcher should encourage
the participants to reflect on the meaning of ideate claims made in response, and
work through the feelings that may interfere whimking clearly and making decisions
(Weissglass, 1990). Freire (1998) characterizesidaep dialogue as “praxis,” the action
intersecting with reflection.

It was my intention that my role as a researchioved the suggestions of Freire
(2000) that stated, “The leaders do bear the resitity for coordination and, at times,
direction — but leaders who deny praxis to the epped thereby invalidate their own
praxis” (p. 107). By acting as co-researchersptndicipants and | took part in the re-

appropriation, development and production of knaolgkeas reported in the data
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collection and analysis. Unfortunately, particigaotten deny their suffering with a sense
of hopelessness, not knowing where to begin in ngrtlie complex problem (Park,
1993). All too frequently, | heard an undocumeritatn@ lament there is no point in
doing anything because of their documentation stats both Park (1993) and Maguire
(1993) have declared, people who suffer from omivesnvironments often find it
difficult to admit, articulate or discuss their ptems in public. The hope is that in
choosing this method, the process of the resetself will raise consciousness of one’s
identity development and empower participants &bize the oppressive circle in which
they live.
Entry into the Community

Ada and Beutel (1993) acclaimed, “As a researcharneed to construct a solid
connection with the community in which you will a@rking” (p. 63). Mora and Diaz
(2004) suggested that entry into the community ireguauthentic interaction with
community members. | have been working for six gegith community members in
various aspects of their lives primarily in devefapsuccessful programs for youth to
succeed in school through a non-profit organizathkdang with working with other
colleagues and community members, my role has toeestablish an after school
program that incorporates leadership groups amumgduth, develop parent programs,
provide direct social services, and establish avade/orkshops in order to graduate the
students from high school and enroll in college.

Within the Latin@ community, participatory acticgsearch offers several
advantages by examining unique social conditioemgsensitive to the history of the

individuals and understanding the impact in refatim their social, cultural, and political
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institutions (Vigil & Munoz, 2004). It provides apportunity for participants to explore,
reflect, and even challenge their own racial idgrdevelopment collaboratively. Not
realizing these advantages of participatory aatesearch, the staff and | had several
trainings and conversations together, always agkinthe best method that will motivate
young students to find hope in their future. Of thany topics that have surfaced over
the past six years, one’s lack of documentatiotustaad been a recurring theme.

From these conversations, several parents, styagersso-workers began to
share their struggles in being undocumented themasel inquired as to the struggles that
many of them have encountered. They expressednbessibility of staying invisible in
society due to being racialized as a Latin@ as agethe discouragement and lack of
hope in being undocumented. As | would engageatodue with some of these
undocumented immigrants, we began to unconscidastyulate the problem of being
undocumented in society. From these dialoguespfviiee original participants
suggested the possibility of my selecting the t@ibeing undocumented for my
research. As the time to write a research propmesak closer, at least these two
participants expressed willingness to continuedialogue, analysis and
recommendations in addressing the issue of undati@amé.atin@ youth through a more
formal process. From this perspective, the pauitip and | collectively named the
problem and decided to follow up with an investigat

The crucial role of the researcher is always tpeesthe participants and
facilitate the process through dialogue and listgnvhile allowing the participants the
room to struggle. Park (1993) stated, “Empowerneertalized through the experience

of engaging in collective social action” (p. 4).eTgoal of this research was to provide a
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high degree of authenticity, while honoring andiggvdignity to the participants by
having them become co-authors of the researchnigsd(Vigil & Munoz, 2004). Through
this process, Park suggested that participants &apowered to take action toward
improving conditions in their lives. Coincidentijpese original two participants in this
study provided a high degree of authenticity sitheg had been working with me for the
past six years. Through several years of succégsfegisting undocumented Latin@s to
go to college, | believe sufficient trust had béerit among the potential participants.
Identifying Participants

Due to the sensitive nature of being undocumera@dnvenience sampling was
used to find participants. Convenience samplirgffesctive in identifying participants
when there is a limitation in obtaining the popuadat(Krathwohl, 1997). In this study, |
needed to have a relationship with participantengfrenough that they would trust |
would not reveal their personal information. Thasnple population aligned with the
principles of participatory action research in ttved of the participants have been
working with me for the last few years in addregdmow best to educate undocumented
children. These two participants then made reconadia@ms for others they thought
might partake in the study. | followed up with teagcommendations to determine if the
potential participants self-identified as undocutedrLatin@ immigrants.

Since the goal of this research design was talisi¢he perspectives of
participants, their self-evaluation was essentighe integrity of the study. The criteria
used for identifying participants was their trustme as a researcher and their self-
identification as undocumented Latin@ immigrantsti@ nine original

recommendations from the first two participantdy@ix participants decided to involve
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themselves in the study. Two of them had only esid the United States for less than
four years. Another potential participant was theuse of one of the participants who
felt awkward to do the study with her spouse. Quangicipants had been identified, |
sent a formal invitation to take part in the resbafFollowing their agreement to
participate, an Informed Consent Form was distabutvhich they all signed.
Protection of Human Subjects
The procedures of the University of San Francistwssitutional Review Board
for the Protection of Human Subjects (IRBPHS) wadseled by throughout the study. |
kept the identities of the participants confidelnising pseudonyms and stored all
research materials in a locked file that were dgstl after the research was completed.
The population for this study included six selfatiéed undocumented Latin@
immigrants. Participants developed a journal reigartheir lack of documentation, racial
awareness and immigration experience. In addittmparticipants chose their own
pseudonym or had me choose one to ensure confdibnti
Restatement of the Research Questions

The following research questions guided the indialogue with the participants
and further developed the primary research questibimey were developed out of
conversations that two participants and | iderdis the key issues of being
undocumented.
1. How do undocumented Latin@ youth define the tamadocumented”?
2. How does being undocumented impact the racgitity development of Latin@

Immigrants?
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3. How do undocumented Latin@ youth negotiate tugatization process as
immigrants?
4. What effect did this research have upon theqyeants?
Questions To Lead the Dialogue
The two participants and myself developed the foilhg questions to guide the
initial dialogues in order to expand on the origirsearch questions. The participants
had the opportunity to provide input about furthaestions in their final dialogue. As a
result, additional questions resulted from theipgdnts and me in guiding the research
process.
1. How do undocumented L atin@ youth define the term undocumented?
A.¢,Cuéando y cémo vino a comprender que no tenipslea como residente legal?
When and how did you come to realize that you lddke legal documentation status?
B. ¢ Cémo lo ha formado sabiendo que no tienes papel
Having realized your documentation status, howitsisaped you?
C. ¢ En no tener papeles, como es tu participacidlaesociedad?
How does being undocumented shape your participatigsociety?
D. ¢Como un Latin@ indocumentado, cuales dereagmds crees que tienes?
As an undocumented Latin@, what legal rights dolyelieve you have?
E. ¢ Como manejas su presencia en los Estados Uaaine un Latin@ indocumentado
después de los eventos del 11 de septiembre d& 2001
How have the events of September 11, 2001 shapedbw negotiate your presence in

the United States as an undocumented Latin@?
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2. How does being undocumented impact theracial identity development of Latin@
immigrants?

A. ¢ Qué significa ser Latin@, la raza, el racismodgritidad de raza como un Latin@

indocumentado?

What does Latin@, race, racism, and racial idemti&an to you as an undocumented

Latin@?

B. ¢ En ser Latin@, cuales experiencias socialengeiaron sobre el racismo?

What social experiences taught you about racisenladin@?

C. ¢ Cbémo te influyd tu familia en tu opinion solgentidad?

How did your family influence you in your view alentity?

D. ¢ Qué experiencias personales han resaltadodntidad de ser Latin@?

What personal experiences have highlighted youalratentity?

3. How do undocumented L atin@ youth negotiate the socialization process as

immigrants?

A. ¢ Qué significa a tu ser Americano con éxito ersdos Unidos como un Latin@

indocumentado?

As an undocumented Latin@, what does it mean tagysuccessfully socialize in the

United States?

B. ¢ Cémo un Latin@ indocumentado, cémo retieneltura y participacion en la

sociedad?

As an undocumented Latin@, how do you retain yoltuce and participate in society?

C. ¢ Como describiria tu interaccion con otros que katin@s documentados?

How would you describe your interaction with othetso are documented Latin@s?
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D. ¢ Cémo te sientes diferente y similar en contraudeamigos quienes son

documentados?

How do you feel different or similar from your fnds who are documented?

4. What effect did thisresearch have upon the participants?

A. ¢ Cudles son sus suefios sobre tu futuro y comadges mas cerca para realizarlo?

What are your dreams about your future and howadopngove closer to realize them?

B. ¢ Como y por qué es critico o no sé documentacger parte de la sociedad?

How and why is it or not critical to become docuneehfor you to be part of society?
Data Collection

Participatory action research operates on the gssomthat knowledge is a
social construct that is not exclusive to the reges (Reza, 1995). In this case, the
participants and | had been formulating questiores the last six years on the issues of
being undocumented. As Ada and Beutel (1993) nokedsolidarity between the
participant and researcher is imperative in orddatilitate the democratic interaction of
the research.

In this study, | limited the research to three apies between the participants and
myself as researcher, but these dialogues didapdtice the totality of my work during
the previous six years. Nonetheless, the two ppatnts and | decided that three
dialogues would be sufficient. The researcher aegarticipants used a content analysis
of the transcriptions to extract themes from tledatjues, which we did collectively.
Each dialogue was audio taped and | transcribeth@ltecordings myself in order to

become more familiar with the dialogue and to ftati® the process.
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The first dialogue was with each participant indually. Transcriptions were
delivered to the participants prior to the secoradbgue so that they were able to reflect,
clarify and elaborate on the transcription. Theipgrants had the opportunity to make
any changes or clarifications of the original themEhe participants reflected on the
transcription and could elaborate in writing thaiiginal thoughts. All six participants
wrote on the transcriptions given to them, not anyrifying their statements but also
offering suggestions for further questions and es@rnecting my Spanish grammar.
Using this approach, participants were more eng#gaawith an interview process as
they thought about and responded to the transcfgagering a more accurate
retrospection and self-validation of interpretatidAda & Beutel, 1993).

In the second dialogue, the two participants amebVided the group with various
themes that arose from the initial dialogue. We eémgether to explore the topics that
emerged from the first dialogue. A group dialoguevpded a forum for participants to
critically reflect and use each other’s experiertoesollectively analyze the issues of
being undocumented. This dialogue was video-tapdgta we could note any
observations of body language. From the secondglial, we focused on suggestions
regarding how to navigate successfully while livingdocumented in a racialized society.

In the third dialogue, | met with each participagparately to reflect on the ideas
that arose during the second dialogue. The twor@igarticipants and | had made some
changes on the initial questions to guide the ttiadbgue. These changes included the
highlights of the last dialogue as related to tlexjuities of power, their own
development, and the overall impact. The purpogbefinal dialogue was to develop a

critical analysis for the participants so that weld collectively suggest both long and
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short-term solutions. Park (1993) indicated thatip@atory action research is not
intended to finish with new insights; rather it tanes through a commitment to action.

It is in this third dialogue that | asked the papants what actions they anticipated taking
to assist other undocumented Latin@s to navigateigin society.

Throughout the research process, the researchehamarticipant each kept a
journal reflecting on our individual experiencesladand Beutel (1993) maintained that a
self-analysis and self-critique are integral paftthe participatory action research
process. These entries were created after eachgtiten to capture the subjectivity of the
researcher and participants. This was importantii®to place any biases on the
forefront in order to enter each dialogue sessiith &an open mind. It was during the
course of reflecting on the journal entries thiaetame aware of the potential gender
biases that | may have placed upon the particigantsnitially analyzed each session
that | had with the participants.

The participants shared their journals with mevithially as they all felt it was
too private to share with the group and they ditweant to be judged by other members
in the study. However, | shared my journal withtb# participants to enhance the focus
of group discussion and demonstrate any of my oasels. What became evident in
sharing my journal was that | seriously underestatidhe participants resiliency to
endure barriers that society placed upon undocuwsddrdtin@s. Those challenges in
being undocumented which seemed overwhelming tonaee considered by

participants to be obstacles they had no choic@bwertcoming in order to survive.
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Data Analysis

For data analysis, the two original participantd ardentified themes that arose
from the dialogues, after reading the transcrigiand developed a code. Utilizing a
scheme suggested by Carspecken (1996), the ortgingdarticipants and | took the
transcripts and filed them in our computers. Onawn time, we split the screen with the
transcription and a blank word document. As keywardappealing passages were
noticed to our individual preferences, a code veasgaed in detail and given a file
number, the page number, and the line number. Tiaut the study, preliminary coding
and analysis of the data took place after eacls¢rgstion.

The original two participants found the procesbédime consuming but were
still able to complete the process. Initially, thaggl not identify many codes until after |
shared with them my initial codes. The other pgréints had an opportunity from the
first dialogue to identity other significant poiras well after | sent them the
transcriptions. It was when | provided them with miial transcriptions and comments
that all the participants had much more to offérerefore, | learned that even though the
dialogues, transcriptions and analysis were core@|et continued reading of the primary
coding was essential because of the rich feedbaxkded by the participants. The two
participants and | together continuously re-readghmary codes in order to categorize
into higher codes. These higher codes later becamthemes.

From each dialogue, we followed the same procesgesmuld gather similar
codes together to form concepts into larger prelany themes. Examples of similar
codes were the significant time lapses and detengivhat questions preceded these

time lapses. After each dialogue, all the partictpdnad the opportunity to provide
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feedback on the concepts and preliminary themeswasild present them during the
following session. Thus, they could add new corcépat came from the previous
dialogue. Throughout the research, the participadtresearcher provided their initial
opinions on the initial generated themes due tdatger concepts that were constructed.

Once all the dialogues were completed, one of thergarticipants asked to
attend one of the sessions where the two partitspamd | were analyzing the entire data.
During this process, the four of us developed thecepts and title for this study. The
first step was finding quotes that illustrated tihemes that were generated from the
dialogue. The second step was providing a biograpleach participant. The third step
merged the quotes and the biography of the paatitgto determine any significance
between the participant and the quotes.

Although the findings of the study cannot be gelimzd for all undocumented
Latin@ immigrants, they represent the first stepapturing the experience of this
unique group of individuals. Participatory acti@search serves its purpose if
participants have been empowered to take actioartbunproving the conditions in their
lives (Park, 1993). The goal of this research wawring awareness to the lives of an
oppressed group of individuals and add a body ofWedge to the dominant structures
of society who often ignore the collective wisdond &xperiences of oppressed people.

In order to determine credibility and accuracyhs findings, the researcher
utilized a strategy known as “member checks.” Mentdbecks are when the researcher
shares his/her notes with the participants to deter whether the notes are accurate or
not (Carspecken, 1996; Creswell, 2003). Prior tthesession, | provided each participant

with my notes, the guiding questions, and the aslyf the dialogue before. Although
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participants always had the opportunity to claafy portion of the transcript or findings,
it was during the beginning of each dialogue thatckived feedback. Throughout the
study, participants were able to express, cladfyadd to the analysis of concepts and
themes after being given the transcription fromdiaogues.

Freire (2000) challenged the educator to be awlnésther own power as an
educator. Aware of the need to create a more datio@pproach to research, one
possible obstacle was the participant being oveliwda with this new knowledge.
Consequently, it was essential that | fostereds#lereliance and self-confidence of the
members and did so by constantly probing themhfeir thoughts. Since participatory
action research is biased toward action (Ada & Bled993; Vigil & Munoz, 2004), my
intention was to keep the participants focusedherpssibilities of action.

Profile of the Researcher

From an early age, | have been conscious of raarsirits negative impact on
individuals and institutions. As a Latin@ immigrdodrn in Brazil to Nicaraguan parents,
| remember being told how different | was from exre else in almost every context.
Two deeply rooted experiences shaped my life sddtes to race that occurred at age 6.
First, before going to school each day, | woulérmatt to wash the brown skin on the
back of my hand so that it would be lighter like alm of my hand. Second, I recall
shouting to my first African American playmateggawithout comprehending the
meaning. | somehow knew that although | was natkhlawas not white but a person of
color. In my interactions with European Americalnslways held an intuitive fear that
whites seemed to have power over me. These expesaaught me that | must learn

how to navigate between a Black/White context enlthmited States and that a color line
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existed between the back and front of my hand,gast did in society. Unfortunately,
the most negative experiences | had came wherastieg with European Americans.

Having moved often, my own cultural background weesminority to the
dominant culture whether it was Mexican, Cuban,t&eun white, Southern black, or
Caribbean. Regardless of the community | lived mever seemed to fit in just right.
From these experiences, | learned the complexfiéging Latin@ or racialized in the
United States. There were incidents where | wasoo¢pted as a Latin@ because | was
not Mexican or Cuban as if Latin@ meant a natiegypal geography. Yet, in other
situations, | was somewhat accepted by the Afrisarerican and Caribbean population
because | was a person of color. Nonethelessrriddamost importantly that | was not
white or American. As a result, my method of natimacame to be language. | became
skilled at mastering the accents of languages hetbdisguise my identity whenever
possible. Ultimately, | found myself most comfor@kwvith the Caribbean culture simply
because of its openness to diversity.

In selecting the International and MulticulturalU€dtion program at the
University of San Francisco, | wanted to further umglerstanding of how racism plays a
significant role in contemporary society. Havingrised over a decade with young
people of color as a teacher, administrator, basketoach and counselor, students of
color always stressed how their race impacted tiveis either negatively or positively.
After learning that race is a social construct ea@sm is as one professor stated “in the
air we breathe.” | am struck by how much race awikm define people of color,
particularly those who are not easily categorized@n-whites who eventually must learn

to navigate their social-political world. Intenesfly, as | worked with the Latin@
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immigrant population in Florida, |1 observed thatkaat skinned Latin@s combined with
those who had recently immigrated, were more sgasi identifying themselves by
race.

The last five years working in the Bay Area hasugiad me the opportunity to
work with an undocumented Latin@ population. | @volved with a non-for-profit
organization that provides a wide array of soaaVges, including immigration, social
work, and education. The efforts of undocumentetihl@s to survive on a daily basis
have been both inspirational to observe as welegsessing. In working with many
undocumented Latin@ immigrants, | see that theynsieebe more cognizant of being
Latin@ than other Latin@s born in the United Stalt@sn captivated with the often
stated response, “people who look like me don’tengikwhen asked about their future.
Almost simultaneously, they struggle instead oivilain society. In developing programs
to assist undocumented Latin@s break through segyrimpenetrable barriers, other
undocumented Latin@s participating in the programee brought out their own
perspectives, leading me to this research topimudh the countless efforts to empower
undocumented Latin@ immigrants, this research shadybeen informed by the
numerous experiences of young people of color, gnamts, and undocumented
Latin@s.

Portraits of the Participants

Many of the participants | have worked with are navigher education, all of
which have participated in the same organizatidre farticipants are undocumented
because of having expired visas or crossed theebarithout detection, and all came

before they were 12 years old and having spent lea#iof their lives growing up in the
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United States. The community in which they livesupports the service industry within a
wealthy county, and they are well known among thenty in having the lack of legal
documentation. Many residents share apartmentsothir families for economic
survival because of the high rent. Each participanote a self-portrait of their lives that
included the stories of how they arrived to thetedhiStates, how they came to learn
about their documentation status and what impdesthad on their lives.

Each participant had a unique dynamic processsithéi immigration story that
allowed us to understand the impact of the immignatiebates had on the individual.
Even with such a small population, the participamse diverse in that there were
variations in the immigration status of being undmented. In addition, during the
collection of the data, two of the six participardgseived temporary and permanent
resident status of the United States. In fact, tdvitae end of completing this chapter,
Pablo visited me to proudly show me his green cliné. analysis of the participant’s
profile provides a richer understanding of theipexence. Below is a biographical
profile of the participants and my relationshighe participant.

Sophia

At the time of the first dialogue, Sophia was ay2ar-old resilient mother of a
two-year old son and was three months pregnantcéirgeher second child. She is
married to her husband, an apartment manager, vghemmet while in high school. As
an immigrant from Mexico, she moved at the age2ofalthe United States and has
managed to blend both cultures to create her oalityeShe entered the country by
airplane with a tourist visa along with her motHather and younger sister that

eventually expired. According to her, she camdé&United States because her parents
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chose to sacrifice their careers to provide a begtportunity for their daughters.
Although she is undocumented, she has gone thrtwgjunior college and state college
system to receive her college degree. She currerttigs as a certified teacher in the
same community she immigrated to as a child.

In addition, Sophia and | have spent the lastywars discussing informally the
issues around being undocumented and how racs,aaisgender have impacted her
life. We have explored not only her life historytpas colleagues, we have also
developed curriculum that might better addresst#exls of the undocumented children.
From these numerous conversations, many questieresnaised that later initiated
projects of how to work in the community and evaiijudeveloped this dissertation
topic. Despite being undocumented, she has martagdatain a driver license from
California and Oregon, a social security card, pase a home, maintain her
employment, receive her college degree and Calddeaching credential. She has
proven over time how spirited and determined she move through society without
having the proper documentation.

By the time we ended the one-year data collectroogss, the major change in
her life was that she gave birth to her second lden pursuit of attaining a Masters
degree in education is still limited by her indlyilio find the time and money to support
her graduate program, compounded by her inabditgteive federal financial aid.
Although her immigration status has not changedesour initial dialogue, she was
viewed by all the participants as someone who &gapted to being undocumented. In

fact, several participants commented their surpren seeing her during the first
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dialogue session because she had a teaching ded¢@emnt college degree. To most
participants, Sophia emulated a typical immigraotysachieving the American dream.
Maria

The second participant is Maria, a cheerful 21-y#@college student who
recently married in hopes to gain legal statush@gh married, she lives with her
parents and three other siblings. She immigratededJnited States by airplane from
Mexico at the age of four with her parents andfiveryear old sister with a tourist visa.
Her parents owned a small business but her fatbatdaoften go to the United States to
bring in more money. The parents chose to comeadJnited States so that the family
could stay intact while her father worked but alg/ayth the intention of returning back
home, but instead, they have stayed in the coultayia is enrolled at the local
community college while working at a local depanhingtore.

| met Maria a year prior to the research, at a tnerisis in her life. She had
been recently asked to leave a local private usityebecause of her immigration status.
During this process, she decided to get marriextdier to change her legal status. By the
time we ended our last dialogue, she had enrall@dmmunity college and given birth
to her first child. Her immigration status rapidlganged during the short time we
engaged in our dialogue as she went from an undected immigrant to an immigrant
pending residential status. A unique aspect ofrharigration status is that her status has
fluctuated from documented to undocumented sineecame to the United States.

Although Maria attributed her struggles to the fuation of her immigration
status changing over the years, the events in Mdif@ during the study were the most

volatile. The impact of being undocumented advgraéfected her such that her



105

decisions were impulsive. The experiences of Magee unique in that all the other
participants had already come to terms with thremigration status, whereas Maria was
still coping with being undocumented.
Sara

Sara, the third participant, is a quiet 20-yearautlege student. | have known
Sara as a high school student and observed thaiash&tayed out of the eyes of many
but always pushes forward academically. She cartieeage of 10-years old with her
mother and older sister as they hid in a car soigration officials would not see her.
Her father and older brother had come alreadyedduthited States because there was not
enough work to survive in Mexico. Sara lives witr boyfriend of two years, but spends
her weekends cleaning homes or selling items dilebhanarket to help her mother.

Although Sara does not exist according to governmesrords, she has held
several jobs, and is in her second year of coll&@geoughout the entire data collection
process, Sara’s presence had a significant impdbat only one other participant is
completely unidentifiable by the government. Bo#litigipants are also the only ones to
have experienced deportation either personallyitrimthe family. In her case, her
brother has been deported twice. She provides bi@uasight as to how being virtually
invisible to society has impacted her life.

Antonio

Antonio is a 25-year old college student who isrtiast spirited of the group. It
took him two tries to enter the United States atabe of eight by walking with his father
and younger brother because they were caughtlinitidhe family unit came over after

his mother had died and his father needed to firadheer way to support the family. Then
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when Antonio was only 16-years old, his father diBderefore, he was not only
undocumented, but also became the primary caretakbrs brother. Similar to Sara, he
is virtually invisible to society and yet he curtlgris enrolled in a university, working
several jobs to support himself and his youngetharmo

His own personal immigration story is both disheairtg and inspirational.
Antonio, his brother and father were captured tts fime crossing the border because
they reached an immigration check-point. Yet, tf@irney crossing the border was
adventurous for a eight-year old boy as he recalledsing the second time along the
beach of California playing with his brother. Byettime we ended our dialogue, Antonio
had been most vocal outside of the research pracets issue of immigration. He
assisted in coordinating an immigration march mdpring, created a video documentary
as well as sharing his own poems and artwork wothraunity members. His actions
inspired several participants to view him as tlaelés of the immigration movement.

Mario

The fifth participant is Mario who is a 25-year d&dher, husband, and college
student who is viewed as the one with the strong@siposure despite his numerous
negative experiences of being undocumented, Latpu@r, and young. Mario entered
the United States at age nine as he describedifrgrup a hill” with his brother, while
his parents and two sisters awaited for them inAwgeles. His uncle and father were on
the other side of the border to assist them oneg ¢hossed over. According to Mario, his
family came because it was too hard to survive egocally in Mexico.

Even though his immigration status has not chassgezk our first dialogue, both

desires to pursue education and his resolve toostipis family have become stronger.
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When [ first met Mario in 2001, he worked as anceffassistant and now he has risen to
supervising employees and working with youth. Alevith Sophia, Mario has been
crucial in the development of the youth program #msl dissertation. Similar to Antonio,
he has had several negative experiences as a yoam@f color, which had a
compounding impact in his life.

Pablo

Pablo, at age 24, was th8 8f 10 children who all came at one point across th
border undetected. At age 12 he came with sevenb@enof the family, his parents, and
four sisters. The reason the family came to thdddinbtates from Mexico was because of
a family dispute that left his parents without arfeoto live in. Crossing the border for
Pablo was a harrowing experience as they becanagageq often from each other.
According to Pablo, they came because they hadtableshed relationship with other
family members in the United States through thec8ma Program.

By the time we completed the last dialogue, | ledrfrom Pablo how successful
he had become in school as valedictorian of hifjoslc graduating from the university
and beginning a graduate program in psychologywgtethe only participant who had
not attended the local high school in the bay dvatrather grew up in the southern
valley of California where there was a majorityGificanos or Latin@ immigrants.
Currently, he works in the city with homeless peogho are affected by H.L.V. and drug
addiction. In addition, he received his permanesidency soon after our dialogues

ended in 2006.
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CHAPTER IV
FINDINGS AND INTERPRETATION
Introduction

Undocumented immigrants have to do whatever theg ne do in order to be

safe. | think people that pretend to be white oali¢these things, they do it to be

safe, whether it's self-esteem or safety to stapéenUnited States and not be
deported. | mean some people take it to an extrbuotd,think sometimes that is

just what you have to do (Pablo, August, 1, 2006).

This quote expresses the overall goal of suntivall undocumented immigrants
must embrace in order to endure living in the UWhis¢ates. Pablo’s description was
echoed by other participants who demonstrated aireéntiments concluding that their
need to survive was greater than their need tceaiydaws. In addition, Pablo not only
highlights the internal strength that undocumemtethigrants must have, but later
elaborated the concept of being safe. For manyaundented youth who grew up in the
United States, a sense of safety often was linviteein they were within their community
or immediate family. As a result, many participaatsculated that going back to their
birthplace was as foreign as it would be to a mabern Latin@.

This chapter is divided into two sections. Thistfsection clarifies the similarities
and differences among the participants. The seseation presents the participants’
responses and interpretations of the researchigagsil) How do undocumented Latin@
youth define the term “undocumented”? 2) How dasisdp undocumented impact the
racial identity development of Latin@ immigrantgZHdw do undocumented Latin@
youth negotiate the socialization process as imamitg? 4) What effect did this research

have upon the participants? Since the participaste an integral part of providing their

responses and interpreting the data, a high ldvggmuineness exists in this study.
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Backgrounds of the Participants
The voices of all six participants conveyed a deegerstanding of the journey to

cross the U.S./Mexico border: what it means torm#ogumented, the impact of being
undocumented, and what it takes to navigate thrcogtety. In the analysis of the
findings, participants revealed valuable insightshie comparison of their experiences to
others depending on one’s immigration status, gertkss, and skin complexion.

Table 1 presents a snapshot of the particighatancludes their date of birth,
self-defined skin color, type of entry to the Uditstates and determining factor for
coming to the United States. This information igvant in that these factors influenced
how the participants navigated through society endwented. For example, Mario and
Antonio expressed more racial discrimination tHadthers and attributed this to their
dark skin color and being male.
Table 1

Differences of participants

Name D.O.B. Skin Color  Type of Entry Determinifiagtor
Sophia 1/22/77 Dark Passport by plane Economic
Maria 8/9/85 Light Passport by plane Temporagnemic
Sara 1/26/86 Dark Hidden by car Economic
Antonio 5/1/81 Dark By foot Economic

Mario 2/23/81 Dark By foot Economic

Pablo 7/21/82 Light By foot Loss of home

Note.Participant’s date of birth, self-defined skin agltype of entry to the U.S and their parent’s oeat®
come to the U.S.
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While being documented simply means having a gceet, being undocumented

is more complex. The Migration Policy Institute (&) proposed that the undocumented

population should not be treated as a monolithiole:hThe following figures display the

variety of undocumented status that participant® hia the United States, all of which

had an impact on their identities.

Figure 4.1

Level of Status
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card

@ 4-Social security
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The distinctions among the undocumented statustexpby the participants illustrate the
various levels of undocumentedness that existekample, Antonio and Sara were
undocumented in the sense that the governmentadidave record of them in their
system. Sophia was undocumented because her tagastxpired soon after her arrival.
Mario, Maria, and Pablo were considered undocuntemienigrants because they had
valid social security numbers but were not autteatito leave the county, seek
employment or obtain social services. This divgnaithin undocumented status
impacted the participants’ experiences.

The age of entry for participants proved to betla@oinfluential factor in shaping
their identity. The figure below displays the agféedlences in which participants entered
the United States.

Figure 4.2

Age of Entry for Participants
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In this figure, Maria was the youngest to enterlWimted States in comparison to the
other participants. Ferdman and Gallegos (200l dhtitat the level of exposure to other
ethnic and racial groups during the formative yedrmdevelopment has an impact on
one’s identity. Consequently, Maria learned thealaarder in the United States early on,
such that she considered herself to be White Araeridccording to Maria, she
considered herself to be white as a young childbsge, as she stated, “all of my friends
were white...my friends always use to tell me thathted to be European.” After
reading the transcripts of our dialogue, she atteih this comment to her unconscious
desire to fit into society as a young girl thatipesly portrayed being White as better
than being Latin@.

Differences among participants became appareeting of level of stress,
gender, class, and racial discrimination. For Paldlaria, and Sophia, being
undocumented did not create a continuous stateesfssand fear as it did for the other
three participants. They attributed this to the that they were considered legal at one
point in their lives. Although Pablo crossed thedss without a passport, he entered the
documentation process soon after arrival. Becaoge®ophia and Maria entered with an
approved tourist visa, they were not preoccupidti Wieir immigration status as they
assumed their parents had taken care of everyt@ioigsequently, Pablo, Sophia and
Maria’s experience of going to college was thet tirne when being undocumented
became an overwhelming barrier.

On the other hand, Antonio, Mario, and Sara hace&pced stress and fear on a
more consistent basis. They all credited this &rttlarker skin complexion, gender, and

having had to cross the border without detectians€ing the border was an intense
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event for the males, whereas the females did mollext much about crossing the
border. All the males crossed the border and desditheir experiences as both thrilling
and frightening. Although Sara crossed the bord#dromt any papers, she came in a car,
hidden in the backseat, so she did not recall nofithe experience. Finally, Antonio,
Mario and Sara had the most difficulty navigatiogisty because they did not have a
support network or the good luck of the other pgrtints. This was due to the fact that
the other three participants had family members hdwblived in the United States prior
to their arrival. For example, Pablo mentioned tsvgrandfather was part of the
Bracero Program and Maria’s father would often coonlhe United States for work and
return back to Mexico.

Participants were aware that living as undocumeintéide United States meant
dealing with the threat of deportation. Interedynyowever, only Sara expressed
concern about deportation. Because her brothebbad deported twice, Sara had always
been afraid that immigration officers might comeeaher one day. “Si, porque no sé si
va inmigracién por mi hermano, nos preguntan detnos.” (Yes, because when
immigration goes after my brother, | don’t knowhiéy may him ask about y&ven
though a history of immigration sweeps have occlimehe area where they lived, the
other participants stated that they did not wobgw being deported since they were so
far away from the border.

Gender played an important role in the participastperience. The males
crossed the border by foot, and purchased falsals®rurity cards. Generally, the males
were independent as they negotiated their undoctedestatus. Each of the females had

either her father or another adult assist her vdihenhad to deal with her undocumented
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status. Sophia highlighted this as she describefireeattempt to get a job. “For the
[job] application, [my dad] went with me to fill the application at the store. When |
needed to fill in the box [asking for my social gety number], he got out his card and
mixed the numbers.” Sara and Maria had similar agpees when they applied for their
first jobs. In contrast, the males applied for jolostheir own.

Another important dimension of difference notedly participants was
socioeconomic status. Sophia’s parents were edipabéessionals, and Maria’s parents
owned a local store in Mexico. As a result, theirgmts stressed the importance of
education to them more than the parents of the pidugicipants. Mario came to a similar
conclusion about the importance of economic statusn considering the age of
immigration to the United States.

When children entered middle school [in Mexico]tgrds could no longer send

them because it was really expensive. I've notpeor people in Mexico make

the same choice, at least in my family, to senccthikelren [to the U.S.] after
elementary school.
Although no statistical data supports Mario’s asaythe other participants agreed that
young male teenagers would often be taken outted@dn Mexico and sent to the
United States with relatives in order to providetfte family back in Mexico.

Finally, the darker-skinned participants commeraedhow they encountered
more negative experiences due to racism than didttier participants. In addition,
Antonio and Mario attested that their male identijynplicated the situation further.
Mario expressed his frustration as he explainedngisients with the police due to his
darker skin complexion. “Being pulled over [by mal] for reasons that | shouldn’t have

been pulled over...Of course [because I'm] a browterhd@hose participants with a

darker skin complexion revealed more racially ckdropcidents and more interactions
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with society as racialized Latin@s. These rich Enties and differences provide
essential background information in order to analye participants’ responses to the
research questions.

Findings and Interpretation

This next section is organized according to the fegearch questions. Responses
to these guiding questions are part of the ovéiralings in this research. Aligning with
the principles of participatory action researcle, generative themes that emerged are
presented separately in Chapter V.

Research Question 1:
How Do Undocumented Latin@ Youth Define the Termiddonmented?

The participants defined being undocumented byrdesg the barriers, both
situational and institutional, that affected tHeies. Undocumented status played a
significant role when individuals engaged with ingions such as colleges, banks, and
government agencies, namely the Department of Méghiicles. Although they
experienced differences in the severity of thepeziences, all six participants elaborated
on the limiting effect that their undocumented stdtad on them.

All six participants defined undocumented statosifia deficit perspective or as
lacking something official. To be undocumented nse@amot have papers, hamely work
permits and valid social security numbers, docusdrdt permanent residents possessed.
Maria defined being undocumented as “not havingeamycard...not having papers.” She
described the term as a state of incompleteneghi&amn the other hand, defined being
undocumented as a limitation. She stated, “ltks living in ajaula de oro[gilded cage].

Yeah, | have everything that | might have dreamfdd sy home country, yet | cannot
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leave. | am caged in.” Sophia described being umthented as a limit or trap, an
inescapable one, and saw she could only maneuwenéibeing undocumented. All of
the participants distinguished being undocumensealod having something.
Situational Barriers in Being Undocumented

A unifying response to the first research questiomong all of the participants
was the importance of having complete legal imntigradocumentation status in certain
situations. The areas where the participants baylfaced barriers included: having
access to health care, entering nightclubs, applgncredit cards, purchasing a cell
phone, opening a bank account, renting an aparfrperchasing a home or car, reporting
a crime, and traveling internationally. All parpeints mentioned how their consciousness
about being undocumented was usually only heightarieen they encounter one of
these barriers. Antonio summarized it best whestaied: “You don’t really feel the load
of being illegal in this country until you reach @617.” This was in spite of the fact that
the participants, with the exception of Sophia Bfatia, knew that they had entered the
country without proper documentation. Antonio spedithe ages 16 or 17 as a critical
time, because during these years being documerasdmportant to obtain a driver
license and/or a job.

The timing and situation in needing “papers” varaaong the participants, as
demonstrated by the experiences of Sophia and Maoiphia recalled her first
experience of acknowledging her undocumented svabes she shared “I think it was
when | was looking for a job and I didn’t know thaiu needed to have the social
security card.” From this account we see that Soptiamily had not explained to her the

importance of documentation and she did not hayepanr experience to tell her
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differently. In contrast, Mario explained how eaoly in high school, he realized the
importance of having documentation.

| think [being undocumented] hit me really big i &ade. | was taking a

Spanish class and we were given a scholarshitly $or 6 months in

Spain...The teacher really wanted me to go but aakedt [my] papers.
Unfortunately, he was unable to go to Spain withdiassmates. Mario then grasped the
magnitude of being undocumented as a freshmargimgahool, the first of many
limitations he would encounter in his life.

Another area where the participants’ experienceedavas healthcare. Sophia,
Mario, and Maria were very concerned about stagimgloyed and receiving health care
benefits because they have children. Sophia sth&tgarenthood had changed her view
of being undocumented, “Because now my prioritigehchanged. My priorities are not
only me, it's now my family...I want to make sure aball, my family, and my kids are
taken care of.” Mario further stressed that sesvides healthcare were not important to
him until he became a father, “Now that | am aéatt think about it [healthcare]...” In
essence, the importance of being undocumented etlamge that they were parents.
Antonio stated that since he had been without parfen so long, he knew little about
going to the doctor and even less about the dehtestlthcare was an area that illustrated
how the same scenario could impact the undocumemti@édduals in different ways.

The awareness of being undocumented could alsai$edrwhen considering
hypothetical situations. For example, all partiafsanoted the limiting factor of traveling
internationally. Maria refers to this limitation @t she expresses her wish simply to
reconnect with her family. “Yo quiero regresar & aemi abuelita y a mi familia.” (

want to go back to see my grandmother and fan@f)ers shared similar sentiments as
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Maria’s. None were as painful as Antonio’s inaliliit age 16, to see his father before he
died, “My dad was deported to Mexico and that's whegot the news that he passed
away.” Because Antonio came to the U.S. at a kadbtiyoung age, he was not able to
connect with any family in Mexico. Fortunately,efhis father passed away, he and his
brother found families in the U.S. willing to optreir home to them until they finished
high school.

Because of the differences among their undocumestétds, they had different
views on traveling. Sophia, Maria, Antonio and Pdihd an interest in traveling within
the United States but hesitated due to their apxiebeing questioned for
documentation. Mario’s desire was to travel onlytauthern California by car to see his
family, and he was always concerned about immignatheckpoints. Sara was the most
restricted, as she preferred not to even ventugdriof her community, a self-imposed
restriction.

As mentioned above, being undocumented was sithatfor all participants and
depended on the individual’s particular undocumestatus. For some participants, it
was an everyday situation. For example, Sara atdndmhad no official government
identity and Mario had only a valid social secuntymber. Sara, Mario, and Antonio
illustrated how being undocumented was a cons@anirder, whereas the other three
typically were only reminded when they had to giMermation to financial institutions,
like registering for the first time with a bank applying for a credit card.

Although participants represented varying degréesmdocumented status,
certain barriers prohibited them from full inclusim society. This exemplifies what

Flores and Benmayor (1997) termed U.S. “culturgkenship” as opposed to legal
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citizenship. All six participants participated im#&rican culture developing their identity
by virtue of growing up in the United States fotesst 10 years. Yet their immigration
status prevented them from gaining full membersimig acceptance into the dominant
society.

Institutional Barriers in Being Undocumented

Being undocumented limits participation in maingtresociety in several ways,
but always under government constraints in tramdleducation. Since all the
participants were limited from traveling internaiadly on an airplane, they simply
avoided traveling by plane. All participants comfted limits while getting a driver
license. As for education, not until these undoautee immigrants decided to pursue
college did their immigration status become relévaherefore, the two government
institutions, which created the most restrictiverieas for all six participants, were the
Department of Motor Vehicles (D.M.V.) and school$igher education.

Department of Motor VehicleRarticipants’ opportunities for driving with or
without a license depended either on legislatiotheir own documentation status. Since
1994, the California Department of Motor Vehicles equired people to pass a written
test, verify their legal residence in Californiadashow proof of a social security number
in order to obtain a driver’s license. Prior to 498owever, any undocumented
immigrant above the age of 16 could successfulphafor and receive a driver license.

For example, before 1994, Sophia and Pablo wetedide to get through
loopholes to apply for and receive a driver licer&ephia received her California driver
license before 1994: “Well, when | got it, you aduslill get it.” But later, Sophia was

faced with the dilemma of what to do once her Isgeaxpired after 1994. She went to
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Oregon to obtain her driver’s license because leggtlency was not required in that
state at the time. In this case, her status becaleeant because the law changed,
requiring her need to be documented.

Pablo, on the other hand, was able to acquirerhisrts license not because of a
change in the law, but rather because of a chanpes istatus. At first, Pablo had legal
residency as a minor and could apply for and recaidriver’s license. He conveyed his
luck, “What | did with a working permit is | got ngriver’s license and it expires next
year, so | don’t know if | can renew it.” Since Ipisrmit expired after he received his
driver’s license, his social security number becamalid and he became ineligible to
renew his license. Though Pablo’s brother, a leggitlent, had renewed his license, he
was not sure this would be an automatic procesy.BMther’'s has been renewed so I'm
hoping that | can [renew my license] as well. Hofigfl can renew it without problems.”
Compared with Sophia, Pablo had moderate success @sdocumented person as a
result of having had prior legal status in the EdiStates.

Unfortunately, the other participants did not h#we luxury of any legal
protection at any point while living in the Unit&dates. Maria and Mario had a valid
social security number but no work permit. In casty Antonio and Sara had no official
government documentation, nor did the governmeatkimat they even resided in the
United States. Like Maria, Mario took and passedhiver's Education course. They
both went to the Department of Motor Vehicles adfand encountered the obstacle of
being undocumented. Maria lamented, “They ask yow@fphoto identification card and
either your U.S. passport or green card and wetdmdwe any of that.” This example

illustrated the restrictiveness of being undocur@eénplacing limitations Maria’s
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complete legal participation in society. Sara amofio had not even attempted to get
their driver’s licenses because they already krenoutcome.

Since 1994, pro-immigrant groups in California wéh@® unsuccessful campaign
to allow undocumented immigrants to apply for avelrs license. This came to an abrupt
end in 2005 when Governor Schwarzeneggerturned the previous governor’'s
amendment allowing undocumented people to obtdiivar’s license. For all of the
participants, including Sophia and Pablo, the disvicense was a major roadblock that
created an overwhelming, if not impenetrable, leafriom participating fully in society.

Higher EducationParticipants’ ability to deal with access to highducation
depended on their networking ability and changdegislation. In contrast to the anti-
immigrant sentiment surrounding access to driveanses, legislation for undocumented
immigrants to receive an education has gained mamems noted Chapter Il (p.40),
the Supreme Court decided in the cBbder v. Doe(1982) to support undocumented
immigrant children in attending school from kindargn through 12grade. In 2003,
California legislators passed the AB-540 measuaedlowed undocumented immigrants
to pursue higher education and pay in-state tuifittimeey had attended a California high
school for at least three years. In 2006, therebleas a push for The DREAM Act
(Development, Relief and Education for Alien Mindyst, 2005), which would allow
students who graduate from high school and enmatbilege to be eligible for residency.

Among the participants, only Sara and Maria gragi&iigh school after the AB-
540 legislation passed. Since Maria attended af@iuniversity and was initially
awarded financial assistance to attend, the ldégslavas irrelevant in her case at first.

Fortunately, Sara benefited directly from this mewolution because she graduated after
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2003. Yet, like many poor students who experiermefy, they still faced the enormous
hurdle in finding money without federal financiasestance.

The other five participants experienced much difficin fulfilling their dreams
to go to college. As Antonio declared, “You knoW, was documented, | would have
graduated a long time ago, but instead, I'm 25stiidyoing to college. It will just take
me longer.” Antonio expressed his frustration thatould only take a few classes at a
time because of the high cost of tuition. In spitéhe new legislation AB-540, students
like Antonio must still find ways to pay for the-gtate tuition without public financial
aid. Except for Maria and Pablo, the other paréioig were aware of their inability to
further their education and simply identified andgued those colleges that would not
verify their undocumented immigrant status.

Sophia’s attitude of persistence while attendini¢ege was similar to that of
Antonio, Mario, Maria and Pablo. After graduatimgrh high school, Sophia had to find
a college that would not verify documentation stadie she explained, “When | was
trying to apply to a university, | was told thatfSarancisco State was the only one |
could apply to because they were the ones thattdidaeck your papers.” Even though
she could enroll, she was unable to apply for suisbips and the cost of tuition was
nearly prohibitive. Coincidently, Antonio, Mario @fPablo attended the same university.

The level of undocumented status also had an effette participants’
perception of attaining their education. Since Ao Mario and Sara experienced the
greatest limits in being undocumented, the chaleraf going to college were not
surprising. In contrast, Sophia, Maria and Pableewarticularly shocked to find out that

their paths to college would be difficult. Althoutyharia was initially accepted to the
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university with scholarships, university officidéter withdrew the financial package
once they learned of her immigration status. Asidsaid in exasperation, “It wasn’t
until | started applying for financial aid and $tw#nd | couldn’t get my grant. | couldn’t
get to do the FAFSA and that's when it got...| hadémaving papers!” Consequently,
she withdrew from the university after attending fst semester. For Maria, this event
was the most poignant in her life as an undocundeintenigrant. What followed were
desperate attempts to become legal by marryinpdwdriend of three months.

For Pablo, like Maria, graduating from high schbetame the most significant
episode in being undocumented. He was selectdteasatedictorian of his high school
in the Central Valley only to find out that he wasligible to receive thousands of
dollars of scholarship money and denied entryltofahe universities to which he
applied. In fact, he even disclosed, “I thoughtwhost giving up my title [valedictorian]
to the next person in line who would have at |bastefited from receiving the
scholarships” Since the local universities in hisaadenied him admissions, he needed to
search elsewhere to attend college. Fortunatedyfamily’s connection to the Bay Area
provided him with a job where a local universityratted him.

These institutions of higher learning have represgtenormous hurdles in the
participants’ struggle to thrive in the United &tMoreover, the type of undocumented
status impacted the severity of the limitationg trech participant encountered. As will
be explored in Chapter V, each participant had doamvay to navigate the systems
despite these obstacles. In conclusion, the paaints’ particular type of undocumented
immigration status, networking ability and sociaptal not only determined the limits

that they encountered but also impacted how theigated through society.
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Research Question 2:
How Does Being Undocumented Impact the Racial ityeldevelopment
of Latin@ Immigrants?

Navigating through society while being undocumentgatesents one of the best
manifestations of the resiliency of the human spfficommon strategy employed by the
participants was to find ways where they wouldtodte perceived as undocumented. In
the words of Pablo, “You have to do whatever yoedi® do in order to be safe.”
Hence, the elements of basic survival were epitethlzy the participants’ resilient
behavior through demonstrating certain attitudesraetworking ability necessary to
assimilate. Each participant assessed every situdidetermine the appropriate action
to successfully present themselves as document@éddnals. Because Antonio and Sara
were truly under the government radar, their nawegadepended much more on
networking ability than for the other participar®ablo and Maria had the least need to
navigate covertly through society due to their Hegal status. Mario and Sophia used
their quasi-documented status to carefully navigateugh several techniques as will be
explained later.

Attitude Patterns

Navigation through society was dependent on theggaants’ attitude towards
successful survival in the United States. Hopejalesecrecy and laughter all surfaced
throughout the dialogues, suggesting that theagegfies served as useful tools in
navigating through society. Even though many piiats realized that becoming
documented would not happen anytime soon, hopertea important ingredient in

surviving each day. Sara disclosed, “I knew it vdotalke a long time, | just didn’t think it



125

would take this long?” Sara, like Antonio, was fim receiving her papers, but still
carried that hope inside. In addition, hope traeslanto waiting for laws to change. All
the participants were either waiting for their ogimldren to turn 18, for their parents to
become legal so that they could enter the prooeds,get married to a citizen.

Another strategy that participants used to navigate to consciously or
subconsciously ignore their immigration status. il&éest embodied this attitude when
he expressed what he needs to do to overcomehligicge:

| guess its not because | don’t see myself as hibagal, but because of just

trying not to. | just wake up every morning likeyasther person. [and tell myself]

I’'m in a world where there are no papers or themeathing that you need.
Mario’s navigation technique involves a psycholadjigrocess of giving himself a sense
of worth. This description clearly demonstrated {heople are resourceful and will do
what they feel they need to do in order to surviMario described this transition after
reacting to the dialogue transcripts:

It's just while I'm reading [the transcript] | getad and probably after two hours

| can pretty much let [the emotions] go and thifikvang in the moment, and

forget that | am illegal or at least ignore it.
By ignoring their immigration status, participamtsre able to focus on what they needed
to do to successfully navigate in society. As alteparticipants sometimes became
surprised to find out the implication of their ingration status. Maria lamented, “I never
thought it would be this hard.” Ignoring their imgnation status also meant that
participants did not necessarily follow closelyrtomigration law changes. In fact, the

only source of information on immigration laws tbe participants was the Spanish

language media.
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The degree of secrecy varied among the participdetsending on the type of
immigration status and the amount of interactiothwertain community members. For
Pablo, it was not much of a secret as he statedirtk another thing that helps is that
being undocumented, is something very acceptaldgst within a community. So it's
something you talk openly with some people andstmare things like that.” But other
participants simply kept it a secret. For exampleonio did not drive as a way to keep
his immigration status a secret. Sara explainedstina simply would stay home to keep
her identity from others, “Me quedo en mi comunid@dust stay in my communjty
Antonio and Sara’s level of undocumented statuscti correlated with their feelings of
safety, such that participants felt it necessametep his/her status a secret.

Laughter was a technique shared among participamesiuce the level of stress
of being undocumented. Several quotes demonstitaitedttitude, such as Antonio’s
response, “What do you think, I'm green?” when dsik@articipants were illegal aliens.
When participants were asked how they did not wabte identified as an undocumented
immigrant, Mario shared, “You know you’re a newcariie/ou come with your tight
jeans.” Antonio used his humor when he would bdromted by anyone as to why he
didn’t drive: “I'm one of those people who are erovimentally conscious. | can’t harm
the environment and so if | get another car, | idim the environment.” Comments
such as these kept the dialogue moving, but mopertantly reflected the spirit of the
participants to keep moving ahead. Laughter see¢mgu/e the strength needed to face

the obstacles.
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Each of these techniques assisted participantsahnd) with the pain and anger
that they experienced. When asked why laughteranasmportant technique, Sophia
expressed this was essential for struggling evayy d

| try not to stay with it [being undocumented]. Ykoiow para qugfor what)lt's

not healthy. | don’t want to, it's not healthy fory kids or my family, | don’t

want to bring that energy. But sometimes it doag &ir awhile and of course

that’s when you feel you are nothing and you feglque vine aqui(why did i

come hereand when you want to go back to Mexico and whanwant to visit

your family the most.
The other participants supported Sophia’s attiagléhey conveyed their sense that life
was still easier in the United States. This pdytiatided to their resilient behavior.
Antonio recalled having to remind his brother ttiegy did not have anywhere else to go
because they had lived so long in the United Staféky would you go back to Mexico?
Why would you do that, we didn’t grow up over theYeu don’t know anything about
what is going on over there in Mexico.” Consequgrintonio and the others had to
look forward to make the best of their currentaion.
Behavior Modified through Assimilation

To be perceived as documented, the participants sseeral approaches such as
acting as if from a higher socio-economic classagmg English without a foreign
accent, driving with a license or driving safelgving friends who were white or U.S.
born Latin@, obtaining false documents, and applyor legal documentation. All of
these approaches were used to mediate interagtitmgovernment institutions and
employers. Most importantly, each participant atiddo determining the best ways to
“act American” as the primary mechanism to sucagigshavigate society. Acting

American meant different things for participantst fitting into society was the ultimate

goal.
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Flores and Benmayor (1997) drew the distinctionvieen “legal” and “cultural
citizenship” of Latin@s in the United States toidefthe limitations that Latin@s have
in being fully accepted by mainstream society. 8ithh U.S.-born Latin@s are legal
citizens, they are still often ostracized from stgi In the case of undocumented Latin@
immigrants, being perceived as “foreigners” wagyhtras long as no one questioned
them about their immigration staté=or example, Pablo’s goal in acting American was
to adjust as an immigrant: “I remember | wantetéan the group of immigrants that
were well adjusted...not pretending to be white,dretending to be well adjusted, like
pretending to have papers.” Because a majorityathi@s made up Pablo’s school
population, he became aware early on that he wawmite but thought he could still act
documented if he merely pretended to be like a-bden Latin@.

On the other hand, other participants defined gemerican as losing their
accents or presenting themselves as being of @hggitio-economic status. Participants
used a variety of tactics whether speaking witleofdreign accent, or making comments
to suggest that they fit in. One example was Mar&count:

Yeah, because they assume that you've been héke deen told a lot and | say

that I've been raised here. One example wherelleapfor a job, | used fake

papers. During the conversations in my interviejust let them know that | grew
up here and they said, “Oh, what part?” And so théyk I've been here all my
life and so I'm not some immigrant or illegal besawou’re educated and raised
here.
Maria’s comprehension of how to navigate succelsiuis based on having no Spanish
accent, growing up in the United States duringfbemative years, and attending a
university. Similar to Maria, Sophia had evadedsoaing by showing her Oregon

license and letting people know that she grew upregon. These participants learned to

assimilate in the ways Gordon (1964) defined caltand structural assimilation. That is,
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Maria and Sophia learned that culturally they stdose their Spanish accents and that
structurally, Sophia needed a driver’s licensehdligh these participants could adapt to
some of the cultural norms, they were still limifeaim fully participating in society due
to the structural limitations of valid identifican.

Creating the illusion of being from a higher soemnomic status was a clear
navigation technique. Pablo in particular mentiosederal times the importance of
dressing nicely to fit in. Antonio described th@qt best when he shared, “There are all
these images on television of how you [should] slr@&ople look at the ways you dress.
You know, that [clothes] they always bring it updame even say iAcaba de llegatf.
(They have just comeOf course fitting in with peers is importantat youth but in the
case of these participants, it was important tadaftgther questioning about their
immigration status.

Because Mario’s experience had been racializedyetisvior was specific to
avoiding the police when driving his car. He bedid\that pretending that he was wealthy
by driving an expensive car would help his situatibherefore, he decided to purchase a
Mercedes-Benz:

| don’t want to show my Latinoness as much bec#use is that negative

consequence. So, while I'm driving my car, | domént the police officers to

think I'm Mexican because there’s this racist atté and they’ll pull me over just
because [I'm Latino]. So I'd rather not try to hiheing Latino] it but | can hide
by the car | drive in order to not get pulled overad to buy a car that was
expensive and that | don't like in order to do Is@meone who has been here for
| guess who is doing well, who is making enougldrige a Mercedes. So | did, so
that | could stop getting pulled over and it's wedkso far.

Mario’s take on assimilation was steeped in ragieliarged experiences as a young

Latin@ male with school officials and law enforcernefficers. Because others did not

have similar racialized experiences as Antoniolado, their understanding of
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assimilation was to blend in as best as possiltl@imsociety so that they had minimal
little interaction with government institutions aafficials.

Another tactic participants used to navigate thiosigciety was avoidance. The
most common technique to avoid problems was obtgiaifalse social security card.
Antonio shared the process:

You're walking down Mission, people come up to ygaQuieres mica? ¢Quieres

seguro social?” They say it in front of your facé¢,Quieres mica?” Yeah, yeah.

| gave my information. You know, name, birth da®ave it to them. “All right.

Come back here in like 2 hours. Come back hegehiaurs and we’'ll have it

ready for you.” So that's what | did.

All participants knew that to avoid questions bytawities or employers, having a social
security number was important in the United Stafasce participants had their social
security card, navigating through the employmedustry was different.

Those who drove without a license believed thay tieeded to drive as carefully
as possible. Mario, Maria and Sara drove cautiotiSliymanejas con cuidado y cuando
veas a la policia le bajas la velocidad...y ellagaute persinas cuando manejas, y yo si!”
(I drive carefully and when | see the police, | sldown...and she [Sara’s sister] never
prays when she drives and | doTheir technique to avoid the police lay in thédfe¢hat
if they drove with caution, they would not haveriteract with police officers. Antonio
was the only participant to decide to not drivalatHe was able to rely successfully on
mass transportation or friends to take him wheradezled to go. The other participants,
Sophia and Pablo, did not carry the same fear wingimg because they had a valid

driver’s license. However, all participants shatteel same behavior of consistently lying

to avoid potential altercations.
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Another example of avoidance was participants deteng which institutions
did not routinely investigate students’ immigratstatus. For example, after entering
into the college system, obstacles still appeard¢te classroom. In one instance,
Sophia’s difficult task of explaining to her proées why she did not vote when extra
credit was being given for those students who vdisit response was to say to the
teacher, “l don’t believe in that or you know | wdle just radical, like a hippie or
something. ‘Who cares, | don’t care about the govent,” when it wasn'’t really true.”
In this case, Sophia connected that being a hippgesufficient to pass her as an
American. This lack of participation proved simitarother participants in regards to
school activities, which possibly had negative iegsion on the classroom teachers.

Networking ability was an important tool to navigahrough society
successfully. In order to attend college, partictpautilized their networking skills and
false social security numbers to register for @as3hey had to rely on their social
networks to make their enrollment in college a pokty. Although all members of the
group were accepted to college, they still hadrtd fhe means to pay tuition. All
expressed gratitude for having assistance at om¢ @oanother along the way.

Antonio acknowledged the benefits of networkingutBrhat helped me out a lot
was that my counselor saw my situation and she Séoah know what, I’'m going to give
you $300 and that's going pay for your school’."témnio’s circumstance was a fortunate
example, yet all participants expressed how lubley tvere to have some sort of
networking circle. Regardless of how successfubaiticipants were in pursuing their
education, the condition of being an undocumentadigrant in the United States never

escaped the minds of the participants, no matterrhach they tried to forget.
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Research Question 3:
How Do Undocumented Latin@ Youth Negotiate the
Socialization Process as Immigrants?

One’s identity is influenced by several factorslsas family and society, which
are within the context of race, class, and geréar participants, understanding how
being undocumented impacted their Latin@ness aftaral and racial identity within
the framework of the United States represented@ueraspect of this research. In this
section, the responses of the participants aren@ea into experiences and beliefs on
identity. Participants shared their experiencesro$sing the border, having a sense of
security, being invisible to society, viewing scloas having low expectations of their
potential, being racialized by society, and havingts imposed or self-imposed on
them. These experiences shaped the participamsmess in forming their identity,
including a negative U.S. identity, a stronger b@i identity, and an in-between identity.

Antonio and Mario were the individuals who most mgsed a heightened
awareness of racial identity, in part because theng males with a dark skin
complexion, whereas the other four participantseshaninimal racialized experiences.
Although Pablo and Sophia spoke of the challenggebihing their identity, Maria’s
early entry to the United States best displayedtmeplexity in identity for children who
immigrated at an early age, whereas immigratiotustanost impacted Sara in defining
herself as Mexican because of being undocumented.

Experiences in Being Undocumented
The varied experiences of the participants alldagisounding message that was

engrained into their minds. As Suarez-Orozco amaté&aiOrozco (2001) postulated from
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their own study, the impact of social mirroring wegrofound in shaping children’s
identity. Antonio, Mario and Pablo as children clgainderstood that they were different
from others. Antonio described the first time hessed the border:

| guess it was at that moment that | figured doudftwve did not belong] because

we [his father, brother and himself] tried crossiihg border one time and they

[Immigration officials] caught us. So they tooktasthe immigration station and

guestioned us. [Immigration officials asked] ‘Andheve are you from.” As little

kids, we said de la estacidingm the statioh | don’t know where I'm from, so |
said la estaciortlfe station. So they [Immigration officials] sent us back ahet
was my first experience facing that pain that odipri’t belong.
In other words, Antonio learned at the moment lossed the border that he was not
welcomed and did not belong in the United States.

The sense of not belonging was equal to not hasgagrity while living in the
United States. Although participants continuechigirt struggle, being undocumented was
still an undercurrent in their minds. Sara dematestt her anxiety of continuing her
studies as a result of having negative experiebeg®g) undocumented. She tentatively
expressed her attitude when she shared apprehnsive

| don’t know if they [the university] will accept enwithout papers. To tell you the

truth, 1 don’t think I'll make it at the universityecause | have seen so many

people not go because they [admissions officefasiour papers.
Both Sara’s personal and learned experience taeghb have a lack of trust in the
system that reminded her that she did not beloigarUnited States. As a result, her
lack of security created an inhibition to pursue éxducational dreams.

Sophia recollected her sense of insecurity on gréoiu day, despite having
succeeded for several years at the university:|éwahen | graduated, | said ‘Oh my

god, what if they [the university] don’t give thddiploma] to me.” You know, what if,

the big what if?” This undercurrent of an overaBecurity continued to surface
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repeatedly knowing that their entire lives woulddh@nged at a moment’s notice. Sophia
further disclosed the intensity of this insecunfytiving life as an undocumented
immigrant:

Probably you [being undocumented] wouldn’t have fegurity as an American
that the job you're at maybe doing really well, yoight lose that one-day. You
might have to work a little harder so you don’tddkat [job]. So that you might
have the same things [material items], but you gt feel like it's yours yet
Como quel(ike if) they find out, that | am undocumented then I'mb @i The
United States].

Sophia carried this sentiment of always havingtiklover her shoulder and never
feeling truly at home. These experiences were auwdrsh reminder that the participants
often chose to ignore or try to forget about tiséatus.

For Antonio and Sara, their immigration status wash that the government did
not even know of their identity. Their very existerwas concealed so much that they
were invisible to society. Antonio illustrated tisint:

Yeah, they [U.S. government] don’t know that I'nréaeBecause there was this
one time | got stopped by the cops and they asketbnmy i.d. [identification]
and | showed them my school identification. Theglige] went to search me and
found some other Antonio somewhere else that thexg Wooking for. | was like
this is crazy. They [police] took me out of the aad they were putting handcuffs
on me and said you have to stay here until wedundwvho you really are. | was
like ah man, no. I told them [police] | got someppes of school right here and |
go to school here, | live here in ...county, becahseother guy [they were
looking for] was in Concord. | said | don’t evendwmwhere Concord is and the
police said that they get many of you [Latin@] pledp tell them that they
[Latin@s] live here. Finally, he [Police officer]enmt in [his car] and came back
and said o.k. ‘You can go'.

From this experience, Antonio was reminded oncénathat he did not exist in the eyes
of the United States government. Therefore, torlsaumented meant many things, but

none more powerful than invisibility. Although uensally being undocumented meant
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that they were not welcomed and did not belontnennited States, Antonio and Sara
were non-existent according to the United Stateggonent and its institutions.

School and racial experiences illustrated societgisow perception of being an
undocumented immigrant of color. First, althougblBand Maria had relatively good
personal experiences in school, they recognizeddbl/es as exceptions compared to
other participants. Secondly, while Antonio and Mahared personal experiences of
being racialized, the other participants acknowéetithat Latin@s were racialized as
well.

One example shared by the group was the low exjiataf Latin@s held by
school officials. Sophia and Mario recounted tiséiry of the school system not pushing
them enough: “If they [school officials] would hat@d me that there were the college
prep classes. Just for me, | didn’t know that hitidpeak English perfectly and that |
wasn’t cut out to go to college.” Sophia revealed tesentment that her school did not
hold the same high expectations as for her nom@itclassmates. Mario supported
Sophia’s experience:

Yeah, I've a had a teacher tell us that we're ngeeng to become anything...and

[Latin@s] are going to end up working at a McDosabd something...l guess

back to what was | said, knowing my options. Neatimg me as a dumb person,

not pushing me to college prep classes [by thentxat | wasn'’t getting D’s but |
was an A student in school.
For participants, their school experience demotesirthat they were not expected to do
well in school or to attend a university. Instegding on to college was reserved for
students other than Latin@ immigrants. This expeeealso meant that school officials

did not pay close attention to undocumented immig.@Antonio shared the example

that his own school never knew that his father géssvay the last two years he was in
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high school. For Antonio and the other participatiiese incidents were part of the larger
institutional experiences, which conveyed that wuteented immigrants are irrelevant.

West (1994) proclaimed that people of color aréatered and were often
relegated to negative stereotypes that are repeadwegardless of the actual experience.
Although Antonio and Mario articulated that theydh@ersonally experienced racism, the
others shared similar accounts about other immigridney knew. Antonio expressed his
first awareness of racism when he crossed the buaiitle his father and brother, “I guess
if you look white, they’ll [immigration officials]et you go by you. They [immigration
officials] saw my dad driving; he’s Mexican you km@as well as the passengers...so they
stopped us.” Antonio learned at an early age thattity was categorized by skin
complexion and often added a positive or negatalae:

In addition, Mario learned that not only immigratiofficials racialized Latin@s.
His experience with police officers supported hisgcion of being racialized:

| guess my own experience and getting pulled owéil¢ driving by police] for

no reason. For reasons that other colors [whitple¢avouldn’t get pulled over...

not only was the car a target, but also me beiogvbrand being young. | was a

big target.

Although Mario acknowledged that driving certairhigtes impacted a police
officers’ decision to detain a driver, he alsoibttted that to being a young male of color.
Mario further disclosed another situation in whaholder white woman became fearful
of him for being a young Latin@ male while cleanataundry center:

| was cleaning a Laundromat at night and thereavigaropean lady, white lady

there. The doors get automatically locked [at sgapetime]. So as soon as the

doors locked, the lady came up to us [his partaed] said that she was really
scared, that we shouldn’t have the doors locked.\&&s scared for her safety. It
is as if we can never be trusted, because we’ragyand we have color on our

skin. It seems like it's always the same thing.pgPegust can’t trust you. They
think we are going to rob them or do somethinghtn.
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In this instance, his interaction did not involaemigration officials or a police officer,
but rather a white citizen. According to Mario,\mas viewed as a criminal no matter
with whom he interacted.

As to being undocumented, having lighter skin adwthe benefit of being able
to pass as an American and cross the U.S.-Mexicadeh Both Sophia and Mario
shared their stories of family members crossingottreler:

| [Sophia] remember who went. He [her cousin] st months [in Mexico],

came back and drove the mustang [across the bokkefher cousin] looks

African American, and has his head shaved. Thasshis style and it's the look

of most African Americans and he spoke in Englistheut an accent. And he

just told them [immigration officials]...| am just oong back from the other side.

This experience taught Sophia that to cross thédvpfactors such as type of
vehicle, language, and skin phenotype were alagle In Sophia’s example, not being
racialized as brown was the key to being percelegdl. Mario added that he personally
self-imposed his limitation in crossing the borbdecause he was brown:

Actually it is easier and | know that for a facthase | have a cousin who is very

light skin and has blue eyes. It's very easy besdksow he [his cousin] has

gone down to Mexico and said “You know I've forgithis U.S. passport]. He

[his cousin] was able to cross the border withaabfems. Yeah, | wouldn’t be

able to do that. In fact all he [his cousin] showeb his high school

identification...but | can’t do that.
The messages sent to all the participants was hogymattered in being legal as well as
being accepted into the mainstream. Although eparticipant regarded their Mexican
identity as a positive attribute, they were chajkesh with fitting in not only socially but
also legally as Latin@ immigrants. Combined witkitlown personal painful

experiences of being racialized and undocumentazh ef their identities were shaped

by complex definitions of what it meant to livethre United States.
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Living in society underground daily affected thafcipants’ relationships with
other people as well as their own identity. Pabtaalated, “If you are here since you
were 4, your told that you don’t have papers, yloatfre not American...it would be
harder.” Mario further added “I've seen friendsfamily go into depression...to the point
of trying to commit suicide. I've had some familyembers try to do that, for being
depressed in being undocumented.” In summary,xpereences of avoiding, lying,
acting white, or driving without a license deeptypacted one’s identity.

Complexity in Identity Development

As Suarez-Orozco and Suarez-Orozco (2001) shovesinipact of negative
social mirroring on immigrant children, the paniants shared the constant negative
signal they received while growing up in the Unifdtes as undocumented. Mario
shared a statement that emphatically exemplifienigoendocumented:

Well | think it's the whole thing, | mean everytiginBasically [being

undocumented] it's again reminding me that | aegdll, I'm not welcome here,

and that they [United States] don’t want me hecew8en | read it [transcription],
it's just everything [the emotions] brings the sameag, the overall message.

That I'm not welcome here!

This phrase is best understood from the contextaththe participants came to the U.S.
at such a relatively young age with parents whoerthd decision for them to migrate.
Consequently, their immigration status did not conte play for some until 16 years of
age, or with Pablo, not until he graduated fromhhgghool. In essence, the participants
came to learn that being undocumented was undésial that they were perceived as
non-humans.

Not belonging to a place where the participantsdihad a deep impact on their

self-esteem. Even though participants had differeatctions to being undocumented,
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they all expressed a wide range of emotions abqéreences that produced a major
setback in their lives and restricted their pgo@tion in society. Feelings of inadequacy,
sadness, helplessness, inferiority, anger and rgdidtcted the wide variety of their
emotions. As Pablo disclosed, “You just get deedskinking about...” Mario further
revealed his anger as he conveyed, “You knowtg gee angry again and you know it
brings up all the emotions. And | was like yeahatyeoh yes, repeating the same thing
over and over.” For Mario, he knew his anger waudace every time he consciously
thought about being undocumented. Although theqaaints were not certain how much
of their emotions impacted them on a daily basis,theory of social mirroring by
Suarez-Orozco and Suarez-Orozco (2001) suggesthds® participants must overcome
the obstacle of negative messaging they receive faciety for being undocumented.

Hence, the reality of being undocumented mightisoan everyday conscious
experience but it is a continual sub-conscious eepee. Pablo revealed profound
emotions as he disclosed, “It's rejection, you fegtcted, you feel like you don’t belong,
and you feel disrespected, like this [country]a$ your place, like you are taking
advantage of someone or something just by being’héie impact on how the
participants navigated through society as welha# town identity development was
heavily influenced by these kinds of painful reast

For participants like Antonio and Sara, most ofrtdaily routine reminded them
of their immigration status. This experience wasontrast to that of Pablo, Maria and
Sophia, who obtained partial legal status withdvdiiiver licenses or social security
numbers. Nonetheless, the anguish that particigalitwas commonSara unveiled an

intimate internal struggle when she disclosed, $¥&mto porque como deje todo haya,
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pues nosotros no pertenecemos aqui. Yo luego digba regresar a México, porque
haya tengo licencia, tengo mi permiso para trabgjpertenezco al paid.féel because |
left everything over there, that over here, we tlbelong. | later say, I'll go back to
United States, because over there | have a licdresa work and | belong to the
country).This relentless reminder wore down on each ind&idlifferently, but always
with an everlasting impact.

Pablo offered a clear message about shaping atexiity: “If you are here [in
the United States] since you were four and yowdte that you don’t have papers, that
you’re not American, in other words you don’t beddmere and this all you know, it
would be harder.” His analysis is consistent wité tesearch by Suarez-Orozco and
Suarez-Orozco (2001), who claimed that becauselémity of children have not been
solidified, children often have more of a traumaxperience than adults who immigrate.

This was also illustrated in Maria’s internal stgiey Her confusion of identifying
as white while associating being Mexican or Latin@negative was expressed in this
statement: “I don’t know, my friends tell me thét| white] because | use to say |
always wanted to be European. They would be likg,wkcause you don’t have papers
[legal immigration status].” Maria equated beingdkewith being white. In addition,
when asked why she thought she was not questidyad bher immigration status during
high school, Maria responded: “We [Maria and hamds] look like regular
documented, you know white teenage kids, | dondvknwe just don’t look
undocumented, we look legal.” In reflecting on thaogues, Maria admitted that she
unconsciously used the term white, but did recalhting to fit in as a teenager.

Later in our dialogues, Maria acknowledged thatrtbgative images of Latin@s
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kept her from having strong pride in being Mexicllaria’'s experience created a belief
that one’s culture was one or the other and salgheot belong to either culture
completely: “I do fit in, but I'm not American...| thk | fit in as Mexican because | look
Mexican and | fit in American because | act Amenmica act the part.” Maria attributed
her sense of belonging to the American cultureaw being American was racialized in
the United States.

On the other hand, the participants’ positive sesfdeing Mexican or Latin@
could be attributed to their sense of establisdedtity before they came to the United
States as well as to have a need to belong. Asi&egpressed, “What if | don’t want to
be American?” Sophia felt bitterness about not wgrtio be American because of her
negative experiences with Americans.

On the other hand, Mario elaborated, “I've alwagemreally proud of being who
| am, of being Mexican, of being a person of coldaut.it might not also be a negative
thing of being American but an extremely positikigng of being Mexican.” In this case,
Mario placed his identity not in juxtaposition teibg American, but rather showed his
own pride in being Mexican. First generation imraigss tend to have a stronger tie with
their country of origin than to their racial makeiferdman & Gallegos, 2001).

The tension between being American and Mexicanneasnly limited to the
number of years of residence in the United Stdasalso due to the participants’ image
of being American. All the participants unanimoudéfined it meantSer Americand
(to be American)When asked about defining wh&¢€r Americano’all participants
responded that clothing and language were importtowever, one’s skin color,

specifically white, was the ultimate factor thatetenined if one were truly American.
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Sophia articulated this sentiment for all the ggoants when she said: “Cuando yo
pienso en la palabra Americano, lo que socio eslel, el color de tu piel, el color de tus
0jos, el color de tu pelo.'When I think of the word American, what | associawgth is
one’s color. The color of your skin, the color ofly eyes, the color of your hair)..The
message that undocumented immigrants receiveding Benerican was no different
than for documented immigrants or any other pecfamolor. Consequently, they
realized that they were not welcomed because tliegat have proper documentation
and even if they did have documentation, they dithelong.

Parallel to multiracial theories (Wijeyesinghe, 2pGsociety taught the
participants that there was an either/or identitthie United States of being American or
being Latin@. Sara considered herself as MexichilevPablo and Antonio called
themselves Mexican American. Even Maria saw heeseH mixture of both while
hesitating to fully acknowledge both as she cladfner thoughts, “I'm proud of being
Mexican but I'm not super proud... | think | will segyself more as an American even if
| don’t want to see myself as American.” Maria cantly identified herself as an
American due to her length of time residing in thated States. These dialogues
revealed the complexity of trying to fit in to matream society so as to be perceived as
legal while not necessarily eradicating one’s L@tiheritage. Sophia summarized her
concern about the bi-polar relationship:

It's good to be or to act like an American, to thet house in the American

community. | guess that’s what | meant last timewhsay in a way we are all

American even if we don’t want to be, because vegf@towing these things. It's

good to act American when we are following the sulghen you know you are

not suppose to litter in the streets, because kies¢he place look better and it
makes you be healthier. So in those ways it's gBod personally | don’t want to

lose my heritage, my Latina person. | don't, sd’éwahy | fight it [being
American] sometimes.
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Sophia understood that she needed to navigate Asarican in order to survive and
also acknowledged some benefits in being Amerielanvever, because she had to
constantly hide her Latin@ identity and act Amemicshe feared losing her cultural
identity. Even though immigrants might have siméaperiences in losing their culture
of origin, undocumented immigrants faced the unicjuglenge of navigating through
society as legal residents.

In summary, it was difficult to determine which exgnce influenced each
participant’s identity. Because they were not weled, they might have strong Latin@
identities, or because they grew up early on inthged States, they might have
believed that they were Americans. Since the messag more often mixed, the
participants might claim both a Mexican and Amariadentity. As Suarez-Orozco and
Suarez-Orozco (2001) claimed, negative school aaidlrexperiences could easily shape
the feelings of isolation, rejection and anger thatparticipants described. These
participants encountered the same difficulty asai&jo (2005) articulated in describing
the border identity for immigrants along the U.Sesitan border.

Research Question 4:
What Effect Did This Research Have Upon the Padicis?

From the dialogues that discussed action stepcipants gave several insights
for success and survival. Participants provided then unique solutions as steps to help
undocumented immigrants, they centered on buildogjal capital. The two key
elements were the development of an undocumentearieand knowledge of survival
skills. However, Antonio seem to be the only papaat that placed a priority on

addressing the issue of undocumented immigratitiomelly rather than his own
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immigration status. Mario and Sophia conveyed ithé@ations in being undocumented of
building any larger movement, whereas Maria wasiinag on the issues of
immigration. Pablo and Sara were not willing tofgavard in changing immigration
laws, but for different reasons. Pablo shared l@atal exhaustion in being
undocumented, and Sara described the self-bousdhaéshe created out of fear in
being undocumented.

Building Social Capital

All participants noted the importance of buildingtworks, what Baron, Field,
and Schuller (2000) describe as “social capitahtohio and Pablo announced they
would write a book on being undocumented; Antomd ®lario would continue an
undocumented immigrant group. Sara and Maria wshéte their stories with high
school students who were undocumented, and Soghidwadd tips for students in her
classroom on how to navigate being undocumented.

As Sara noted along with the other participants,gitoup dialogue was
particularly helpful in that it brought awarenesgshe issue. For many, this was the first
time they could openly discuss their fears andmseas an undocumented immigrant:

Como que me dio fuerza, me dieron fuerza porqus &is veo tan tranquilos, y

no se preocupan entonces me dio fuerza para hsic@ogoreocuparme y seguir

la vida normal. Que disfrute la vida y que no meopupe(It's like it [the
dialogues with other participants] gave me strengfiey [the other participants]
gave me strength in that | see them so calm anddbe’t preoccupy themselves

S0 it gave me strength to be like that, to not wamd continue my life normally.
To enjoy life and not worry.)

Sara shared that the research process allowed bpet up with other undocumented
immigrants and, for the first time, to recognize #ssets the other participants carried to
successfully navigate through society.

Even though all the participants privately expredsbeir own anxieties, when in
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the group, they were individually viewed as sucstsses. For example, Maria
commented on Sophia’s experience as one who had ihsgccessfully:

| think she [Sophia] has done a really good jobaifletting people know [she is

undocumented] by the way she lives her life. | meste graduated school and

she drives and she has a job. And | thought ‘Iswhey she is not teaching’ and

So it got me thinking.

Maria’s astonishment at Sophia’s immigration statusllenged the stereotype that Maria
assumed of undocumented immigrants. Hence, asattieipants were measuring each
other, they held one another in high regard.

Only Antonio epitomized the resiliency that undeo@nted immigrants had inside
themselves. Antonio clearly demonstrated leadelishipat he formed a student college
group for Latin@s disguised as a forum to discossigration issues, organized
immigrant youth marches from 2004 to 2006, andtekaideos and poems to share the
plight of undocumented immigrants. When asked ah@mutletermination to not falter
despite the myriad of obstacles, he concludedhibaimply did not have any other
choice:

Hope and faith, | guess | have within myself ofrigyto get there [being

documented] just keeps on moving me...I think in W& pressured from my

younger brother and from other people I've encawtteAnd once in awhile they
fall into a minor depression and start thinking @b [being undocumented]. But
if they [other undocumented immigrants] see medailn, they're going to
believe it's true. So in a way it's pressured mé&yao see the good things...I'm
going to find a way to solve it, because if | kefloeing undocumented] get to me,

it’s going to continue down like a domino effecgep going from person to
person and | just feel like, there needs to be soi@¢o stand up.

Antonio’s presence as a true warrior seemed fitiamdhim since he took on the awesome
responsibility of being the caretaker of his brotsiece he was 16 years old. Even
though other participants could not match Antonariergy, they all agreed to participate

in any forum group, though not necessarily to faati the process. Moll and Gonzalez
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(2004) recognize that oppressed communities do fesairces available to them to
assist in navigating through society. Nonethelpagjcipants stated that the challenges
of creating change for undocumented immigrantsncdigpeared as an overwhelming
barrier.
Basic Survival as the Most Important Issue
While all the participants expressed desire tégba@rin a movement to give

documentation to undocumented immigrants, theytified the main obstacles as trying
to survive economically and having a lack of fatid patience. As Mario shared, “But it
takes a lot of time and a lot of money but | hagerbinvolved with a group although it
has been very slow.” Unfortunately, the particigamalized that this kind of slow pace
for change would not solve their immediate probl&ablo highlighted the most
fundamental dilemma in attempting to solve theassbundocumented immigrants in the
United States:

| think people need to evolve. | think people needhange in order to think

that way. And I think right now, the way I thinktisat | just want to be happy. |

don’t want to have the pressure of saving the wonlany shoulders...

Sometimes | think that | feel that | am contribgtienough already. | think you

need to take care of yourself before you can take of others. Maybe after
working at the [homeless] shelter, it's draining bezause it is a lot.

This quote by Pablo expressed his immense chakengagmply surviving from day to
day and acknowledged that it is privilege to confrime social ills of the world. He
seemed to be overwhelmed in resolving the plightrmfocumented immigrants as he
worked at a homeless shelter and noted the enortaskisn addressing numerous social
justice issues. Moreover, the other participants wbuld not be receiving their
documentations anytime soon had not only the neesuirvival but also overall faith in

the system. Sophia expressed this sentiment pilainly
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| guess I'm being selfish, | am more worried abmet getting my basic needs met

right now, than trying to help somebody else. Tgyia create this network [of

undocumented immigrants] might take that hour afs@y me that down the

road might be useful [for my immigration statusjaye I'll meet that somebody

that will want to marry me...I think a lot of peopee in that same position. You

really want it [documentation] for yourself justfeel more at ease you know.

And then you can devote your time to say, Ok, ihisow you can do it, so let me

show you.

In reading the transcript, her reality of concetiigaon her immigration status instead of
others was shared by the other participants. Mafted that when a person did receive
his/her documents, “You forget about those who tjgr@ive documentation] and you
become that white person, you become that racisbp€ In other words, if an
undocumented immigrant did receive documentatiwat, immigrant would no longer
help the cause of other undocumented immigrantaddtition, Maria related that
becoming documented could lead to the same amhbis@lend racist attitudes of white
people. This belief only added to the negative @ation that participants had towards
white people and in being American. These strugdilestrated repeatedly the numerous
hurdles that each participant had to overcomerteeawhere they were today.

It was with the admiration of each other, includmyg own, that | realized the
notion of autonomy was one of the core issues. Asdvkeloquently stated, “I want to
have the freedom that a lot people have.” Marieinarks highlighted the challenges that
undocumented immigrants encountered. Sara and &siiservation about being caged
and limited from participating in society was omeecto the massive challenge faced by
undocumented immigrants to create social chang¢hémunore, the impact of being
trapped ran deep within the soul of the participaBtra provided the painful description

of feeling caged in society as she revealed, “¥otsi porque como deje todo haya, pues

nosotros no pertenecemos aqui. Yo luego digo vagdpeesar a México, porque haya
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tengo licencia, tengo mi permiso para trabajarerggnezco al paidl. feel because | left
everything over there, that | don’t belong hersay, I'll go back to Mexico later,
because over there | have a license, can work @&hahly to the countryAlthough this
relentless reminder wore down on each individutiédently, the impact was profound.
In the end, the priority of trying to survive susstully in the United States
became too overwhelming that participants wereabt# to stay focused on the impact of
being undocumented or to continuously explore itiygaict in being undocumented. As
we concluded our third dialogue, Sophia articulatéat she and others must have in
order to survive in the United States as an undecuted immigrant:
No voy ha vivir no mas por eso. No me van ha aaiumi vida pensando y
teniendo miedo. Ay! Y si me vienen a buscar a EacAy! Si no hago mis taxes!
Ay y si no hago esto, no voy estar viviendo! Come goy rebelde como que voy
ha decir no mas porque tu no me quieres dar papeyelsa vivir la vida como a ti
se te de la gana. Me entiendes, yo voy hacer yhaajisfrutar de todo lo que
puede tener. Igualito que al otro como te da lab@im not going to live only for
that [getting documentation]. They [The U.S. gowveent] are not going to ruin
my life worrying and being scared saying, ‘Ohhiéy come to my house. Oh, if |
should do my taxes. Oh, if | don’t do this, | wdretable to live here’ [in the
U.S.]. I'm like a rebel and I’'m going to say if yflu.S. government] don’t want
to give me papers, I'll still live life like howalant to. You understand! | will do
and enjoy all | can that you [U.S. citizens] carvldhat you desire!)
Sophia’s determination to not be subjugated toedps definitions reflected the courage
she used to fuel her resilient attitude, similaotiwer participants. Sophia illustrated the

attitude and behavior necessary to navigate thrgoglety and to not be entrenched by

the fear of deportation.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Introduction

It just makes me angry, | should be, | grew up hEoce a lot of the people, it

wasn'’t there choice to come over here. | was 4 Wwitaime here. Most of the kids

were young when they came here. They grew up Aaictyou know, my parents

pay their taxes, | pay taxes, Why can’t they ju8taria, June 6, 2006).

In this quote, Maria’s inability to complete thensence reveals the lack of words
that describe the depth of xenophobia and racisvarids undocumented immigrants as a
permanent underclass. Her emphatic statement teflee dilemma of living in the
United States and lack of legal status that in saangs denies her very existence. As she
expressed, she is frustrated in having not chaigeimigrate and that she is not fully
accepted in mainstream society despite the fatstiegrew up in the United States and
contributes to society. Maria represents the grgwinmber of undocumented youth as
well as the recent phenomenon of immigrants ofrcaial undocumented immigrants
entering the United States since 1965 (Bean, €1990; Hayes, 2001).

Briggs (1984) compared this current exploitatiomonflocumented immigrants to
slavery in that during that era, the United Stalesved a permanent underclass to exist
and institutionalized a subclass of people. Theadhbtates is still dealing with the
ramifications of that legacy. Ultimately, the reapibility rests on us as contemporary
citizens to determine what kind of legacy we wanletve for future generations in this
country.

Chapter V is organized into four parts. First, shenmary of the results from this

participatory study with undocumented Latin@ imraigs is provided. Second, a

presentation of the generative themes that emdrgedthe dialogues. The third part
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includes recommendations for both the practitiasewell as for further research. The

fourth part provides the researcher’s reflectiomsh® research conducted and offers

insight into the experiences of the participant®wgrew up in the United States.
Summary of Findings

The purpose of this study was to investigate itheslof undocumented Latin@
immigrants who came as children and now as adwdte wncouraged to reflect on their
experiences living in the United States. An addgigourpose was to understand the
meaning and impact of being undocumented so thepants could become more
aware of the obstacles that exist in order to betgigate their lives in society.

This participatory research study employed a tstep dialogue format with six
participants. The first and third dialogues invalanly the individual and researcher,
while the second dialogue encompassed the entigpgAfter transcribing the data from
the dialogues, participants were provided withtthascription in order to refine and
expand the text. The participants and | embarkederanalytical process of coding the
data from the transcriptions. Together, we produbedindings as well as the themes
that emerged from the data. Finally, each partidip@d the opportunity to highlight and
clarify the initial findings.

The patrticipants offered their unique stories dachonstrated the similarities and
differences that they had with one another withdésire to bring a consciousness to
society encountered by the plight of undocumentadigrants. Their responses to
defining the term “undocumented” clearly illustrtinat the institutional and situational
limits they encountered depended on their levelrefocumented immigration status. In

addition, participants seemed to define being undmmnted as having a valid work



151

permit and social security number. Finally, beimglocumented meant that the
participants felt not welcomed and did not belamghie United States.

Participants identified certain behaviors theydugenavigate through society as a
documented individual. Possessing certain attitsdeb as hope, laughter, denial and
secrecy were essential to venture out from themroanity. Furthermore, participants
varied on how they specifically changed their bétvato blend into society. Ultimately,
learning the U.S. system of education was crucidllearning Ser Americano’'was
critical. These behaviors included the act of satinf wealth through the purchase of
popular clothing or expensive cars, speaking witlzo8panish accent, driving safely, or
getting married to legal citizens.

In determining the impact that being undocumenizadl on one’s identity,
participants disclosed the feelings each held endrarticipants expressed the complexity
of explaining one’s identity in the United Statédl. participants shared their
understanding of being American to mean racialljteviHowever, Maria, Sophia and
Pablo considered themselves American even thowghvilere ethnically Latin@. Other
participants such as Antonio, Mario and Sara hatemegative racialized experiences
living in the United States, attributing this tethdarker skin complexion. Participants
revealed their difficulty in living within two cultres masked with the pressure and
dangers of being undocumented.

Finally, trying to comprehend the impact that tesearch itself had on the
participants was challenging for both the researahd participants. Many participants
expressed gratitude for the opportunity to haverarh to speak about their experiences

as well as to learn from each other how to betrigate through society. In addition, the
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risk and vulnerability that the participants hadeing undocumented left a void as to
determining what next steps were necessary toatniéy end the oppression of living
as an undocumented immigrant.

Conclusions: Generative Themes

Several themes surfaced as a result of this shatyemerged from each dialogue
when we reviewed the transcripts. However, wherptrécipants were asked to provide
their expertise as to what transpired from theaéodues, one overarching theme
emerged. What stood out noticeably from the eméisearch was the confinement that
each participant felt. They identified this as eirlg constantly limited from participating
in society by a multitude of borders. Mario, AntonSophia and myself synthesized the
data to describe the concepfaidla de oro Two of the participants, Sophia and Maria,
had originally articulated in the dialogues thabeoundocumented is similar to living in
ajaula de oro | later learned from them that the tejamla de orais the title of song by
Los Tigres del Norte. This song is very popular teilld about the experiences of
undocumented immigrants. This song acknowledgestthggles about crossing the
border and living in the United States. Inspirediog song, the participants and | further
developed this concept and provided the analodgyaafaulathat has seven components.

Jaula de Oro (Gilded Cage)

The United States-Mexican border is a realistic symdbolic marker that poses
limits for both documented and undocumented pedypiehas more immediate negative
consequences for undocumented individuals. In @aglithe overall restriction that
undocumented immigrants experience is not limitethé geographic border but also

occurs once they arrive. After participants revidwree initial findings, they all
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confirmed that the concept @ula de orobest portrayed the relationship of documented
and undocumented people living in the United States
Both Sara and Sophia used this phrase in our kha@idialogues when they
described that these borders represented faula de ort Sophia’s statement
epitomized what living in the United States is like
You know, [the U.S.] yeah, it's beautiful and itsldj, but its nevertheless a
jaula, a cage...you have everything that you mighthldreamed of in your
home country, yet you cannot leave, you are cagedrid now its even worse.
You know at least | could travel from here to Newrl. You know at least the
jaula was a little bigger. Now it seems like islwinking.
In other words, once Sophia migrated to this coymsine continued to learn how she was
limited from taking advantage of an array of oppaoities and fully participating in
society. All the participants acknowledged thaytheist carry inside of them these
limitations that are not easily seen by the pubfistead, they must silently navigate this
minefield. Hence, the following generative themess@esented through the interpretive
guided imagery of undocumented Latin@ immigrants @iow up in the United States.
Several images are possible to describe oppreasimany authors have used a
cage as an example. Frye’s (1997) compelling aisabfsa cage clearly articulates the
experience of oppressed people:
Consider a birdcage. If you look very closely atjone wire in the cage, you
cannot see the other wires...determined by this ntyfmgius, you could look at
that one wire, up and down, the length of it, aedubable to see why a bird
would not just fly around the wire any time it wadtto go somewhere...There is
no physical property of any one wire, nothing tihat closest scrutiny could
discover, that will reveal how a bird could be imted or harmed by it except in
the most accidental way. It is only when you stapkh stop looking at the wires
one by one, microscopically, and take a macroscagpie of the whole cage, that
you can see why the bird does not go anywheretrardyou will see it in a

moment...It is perfectly obvious that the bird isreunded by a network of
systematically related barriers, no one which wdaddhe least hindrance to its
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flight, but which, by their relations to each othare as confining as the solid
walls of a dungeon. (p.8.)

The description of this birdcage articulates what participants had stated
throughout the dialogues. Although Frye’s (1997araple illustrated the struggle of all
oppressed people, it is useful in illuminating tiallenge of undocumented immigrants.
Participants expressed their sentiment that liuindpe United States is like thaula de
oro, and learning the intricacies of how to navigatéétween these bars, barriers, and
barricades is the key to survival.

The Idealized Image of the United States

Imagine if the geographic border of the United &day flat and were decorated
with the flag of the United States. The ideal, usrthe reality of life in the United States
is so far apart from each other that the realitgrofs non-existent to those living in the
ideal United States unless you are oppressed lairfiyagainst the oppression. Zinn
(2003) is one of many scholars who promoted theepinthat traditional education does
not accurately portray the history of the Unitedt&s. Too often, students in classrooms
learn about the historical triumph of the formatadrthe United States, but this triumph
leaves out the dark past that has created thisigoun

The ideal professes that the United States is bas¢lde Declaration of
Independence and Statue of Liberty. The ideal esadothe notion that the United States
is the land of opportunity, land of the free, andrad of immigrants. This illusion
promotes the welcoming of people from all overwwld to take part in the grand
democratic experiment, treating all individuals @¢ubased on their own merit. The
mythical dream is further supported by the beletftteducation becomes the great

equalizer. This idealistic United States is camaged as a perpetrator to the reality of
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oppression and the oppressed that is often ineistbpeople. Therefore, invisible is the
oppression and the oppressed.
The Reality of the United States

Imagine if the outlined continental United Statdsraed with the U.S. flag
actually concealed the oppression that could oalg)xposed by the power of knowledge.
Often knowledge comes in the form of education #wedmore education one attains,
both in the form of classroom and personal expeaemdividuals slowly lift the veil. Du
Bois (1903/1989) first utilized the concept of al ve identify the oppression of African
Americans over a hundred years ago. In this conteanp example, the veil still exists
that has been draped in one’s ignorance to protheteppression. Hitchcock (2002)
provided a similar image of a white veil that ditried oppression to the ignorance and
denial of whites in the United States. Additionaligveral scholars (Anzaldda, 1987;
Flores & Benmayor, 1997; Tatum, 1997; Omi & Winaf93; West, 1994) have
championed the concept that the United Statesdrasaally refused to acknowledge
the deep oppressive stance that has developedhms, classist and sexist attitudes.

What one can expect to find if the veil were raisethat gaula de orowould be
revealed. Thigaula de orois one that we all live in, documented and/or wuthoented,
oppressed and/or oppressor, albeit some are srtaleothers. Anzaldua’s (1987)
analyzed borders correctly when she defined onepgob people against another group
of people that ultimately creates a tension ofvsisthem” mentality. In fact, because the
United States has painted fjaela de orowith the ideals of “land of immigrants,” “land
of the free,” and “all men are created equal,’¢hge appears to be gold. Hence, the veil

itself is a cage that traps the oppressors froiizneg the confinement they are in.
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Living Inside the Jaula de Oro

Imagine you are inside thaula de orothat it has been painted not in gold, but
rather painted with the sweat and tears of theslofeoppressed people. Unfortunately,
people are not aware of types of oppression. Tiypees ofjaula de oroexist that confine
individuals: mental, historical and physical cagHse first cage is larger than the second
and third. Therefore, those in the third cage mstidtconfront the second and first cage
to experience complete freedom.

For all people, mental cages at times can impraorminds from venturing out.
Popular self-help books, articles, and programsmoftromote the concept of personal
freedom. Even the oppressors are restricted by dhei limitations that prohibit them to
overcome their personal inadequacies due to traind of mind. Freire (2000) pointed
out that the oppressor “almost always bring wignththe marks of their origin: their
prejudices and their deformations” (p.60).

From this vantage point, thaula de orois a life-long personal struggle whether
one is the oppressor or oppressed. The eventd bi@he incited fear among
individuals, resulting in citizens restricting theiaveling and interaction with the
unknown. Anzaldua’s (1987) analyzed that all pesple captives of the geographic
borders that divide us and this accurately depinegolicies of the United States. The
“war on terror” spread through legislation and thedia has created an us vs. them
dichotomy, which has amplified xenophobia and antmigrant sentiments. Hence, the
immigration debate has centered on methods to gigiepns safe from the portrayed

enemy of undocumented immigrants.
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Because certain instances are beyond the conttbeohdividual, a second layer
of thejaula de orois very real to many individuals who have beendnisally
discriminated against. Oppression can take mamgdpincluding but not limited to race,
class, gender, language, or immigration statuss&@ kéuations are the cages that create
the suffering and suppress the individual from mgwn. As an oppressed group,
undocumented immigrants must confront these barri@ne example is individuals with
a darker skin complexion are more likely to proeaginst racial discrimination.
Regardless of immigration status, Antonio learried tSer Americano'was
undoubtedly based on race whether acting whiteemgowhite. Antonio described what
“Ser Americano”meant when he provided this example:

One time | went to the dumpster where | was thrgvant some garbage with

another person. And this old white dude comes thexe [to the dumpster]. Just

by looking at us he actually believed | worked ¢héat the restaurant). And he
said ‘Hey, are you going to come and help me owtas ‘What, | don’t work
here!” and he was shocked. He responded ‘Oh, ols6my.” Wait, he didn’'t even
say I'm sorry...and the thing is that | was with migihd, he was white and he
was throwing out the garbage and he specificalbseho speak to me.
Antonio’s experience was only one of many wherbédleeved he had been racialized;
sending a single message that being brown receiegdtive perceptions an&ér
Americand was to be white. From an immigrant perspectiveether one acculturates or
assimilates, the boundaries dber Americanbare expressed both overtly and covertly.

Of the many oppressed people who live insigieuéa de orothe deepest layer is
the view of undocumented immigrants and the sntatiege of all. Thigsaula de orois a
very real cage that limits undocumented immigrémis participating fully in society.

The legal limitations of travel that restrict undotented immigrants create the most

constraints. Antonio depicted his immigration ssat be similar to criminals who have a
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ball and chain attached to them. Unfortunatelytipi@ants live in all three cages, making
it extremely difficult to reside in the United S¢éat Undocumented individuals must
contend with the fact they have been dehumanizddeaverely constrained. Pablo
explained the consequence of this process whehdred “The only reason | don't like
the word ‘alien’ is because it's a dehumanizingrelt sets you as something other than
human and that’s one of the requirements for jgstion of oppression.” For
participants, thigaula de orois a trap, a type of slavery, a life-term prisentence that
depicted undocumented immigrants in a way thatedtbthe continued systematic
bondage of human beings.
Bars of the Jaula de Oro

Imagine the bars of thjaula de oroto be both imposed and self-imposed upon
those who are held captive. The widths of these e determined by the magnitude of
the barriers. The bars of a mental cage are wittgrcontrol of the individual, but the
bars of the historical cage are dependent on sodstit relates to undocumented
immigrants, bars such as the government’s probibitf obtaining employment,
securing a driver’s license and attending a higakeicational institution seem more like
walls than single wires. Self-imposed bars suctiaagling and speaking English are
more like immovable columns. Unfortunately, manytisgpants did not uncover each
wire at once; rather they learned over time aftgeeiencing the various limitations
placed upon them.

The level of undocumented immigration status, ad@on with society, and racial
experiences that undocumented immigrants encouaitelgtermined the size of thaula

de oro.Because of the varied types of undocumented inatiayr status, bars were not as
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wide for some as for others. For instance, Sopliandt have a valid social security
number and so she had not been hired for all the @ which she applied. In contrast,
Pablo’s valid social security number allowed hinobdain his California driver’s license.

The size of thgaula de orocan also be determined by the types and number of
interactions participants had with society. Becabaea did not venture out of her
community, she had fewer negative experiencesimghendocumented, relative to
Maria who continuously encountered barriers. Theesprinciple applied to the
participants with darker skin complexion who hadren@cialized experiences than did
participants with lighter skin complexion. The sifehese types of bars; immigration
status, interaction with society, and darker skimplexion all depend on several factors,
including one’s mental and historical cage thatstartted each participanfaula de
oro.

Once the participantfmula de orohad been crafted uniquely to their experience,
several more bars were imposed upon them and weeephysical barriers. These bars
include attaining higher education, working, travgllocally or internationally, being
American, and receiving negative messages. Patitspvere physically limited from
legally overcoming these barriers. As one raisedv#til, individuals imprisoned inside
discovered the bars that confined them and haelaim Ihow to navigate in between these
bars if they were to survive in the United States.

Of the many bars listed, none seemed as powerthleaiflusive negative
connotation that being undocumented had on paatit§p Mario described this image
when he declared, “They're [U.S. media] always singvthe same people. They never

show an immigrant from Africa or Europe. They oshow them [immigrants] cleaning
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houses and taking care of babies or waiting forkveor the street corner.” Mario’s
frustration of immigrants being perceived as a nlittmo group was furthered by Pablo’s
commentary: “They [U.S. media] show these peophelfcumented immigrants] as if
they are doing something bad, as if they are dsorgething wrong...they [U.S. society]
try to put blame on them.” Although Pablo was aeddry these examples, he
understood the economic issue that attracted umdected immigrants and realized how
he was considered a scapegoat in the United Statesty.

Furthermore, the participants’ rage was fueledhgyraicism that supported anti-
immigrant attitude. Maria expressed this clearlglas divulged her thoughts: “I think it
makes me angry because these Latin@s are outjtisestanding looking [for work].

But what about homeless people, most of them are\ahd they’re not looking for
jobs.” Participants acknowledged that the overwlredhy pessimistic perception of
undocumented immigrants was difficult because thers’ attitudes were beyond the
influence of the participants themselves.

Slipping Past the Bars

Imagine as the participants uncover the velil, famtithemselves trapped, and
then became skilled at getting out of jhela de oro These navigation tools include
changing one’s attitude and behavior. In esserargicpants conveyed that the magic
was in blending in with society an&ér Americang eventually becoming invisible in
society. In order to transform int&eér Americang education became a valuable tool to
complete this process. However, slipping past #rs tvas an illusive process as
participants had to rely on society’s dynamic stylhat may have been a successful

tactic, like acquiring a driver’s license, now bemaan obsolete.
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In order to succeed, participants masked theirtyeafl oppression in which they
lived in and adhered to the ideals of the Unitet&3t This process was often a daily
routine for some as Mario confirmed, “I just wakeevery morning like any other
person [and tell myself] I'm in a world where themn@ no papers or there is nothing that
you need.” hooks (1994) affirmed this obstacle aoa the decolonization process, even
though it is not an end to itself, was still a moioeis process for colonized people. It
was momentous because the participants must volyreater back into the cage.
Consequently, participants explained that becaasgglundocumented was so
demanding, the participants developed a warri@ ilentality and were constantly on
guard awaiting the next battle.

In order to navigate through the bars, learningddfenitions of ‘Ser American®
beyond racial description had to be extended. Tht#gbutes include one’s material
possessions as defined by the English speakinganeidh paying employment,
language style, and length of time residing inWimgted States. Stereotypical attitudes of
“Ser Americantidentified by participants to escape the cage mased of being
environmentally conscious, ignorant, and arrogastPablo explained, the attitudes
depended on so many variables: “People go a lasbymptions and appearances. That’s
how people tend to function, to sort of make sexigbe world and categorize things.”
Again, the fluidity of the termSer Americanbwas not only being white but acting
white and based on the participants’ own interactiith society, immigration status and

their own skin complexion.
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Attaining education was such a powerful tool f8ef Americanbtthat it would
minimize the illusion of being an immigrant. Antorprovided one such example when
he described how employers are often ignorant toigration issues:

A lot of employers know that you need papers, amtknow that undocumented

people can go to school. So when you [undocumentedgrant] actually tell them

[employer] that you are going to college, they atlg assume that you are a

resident or citizen.

Through the attainment of education, undocumentedigrants increase their
vocabulary and knowledge of colloquialisms, as w&slminimized their foreign accents
that diminish the suspicion of being an immigrantaddition, having a greater education
gualified undocumented immigrants to apply and iolk@anployment with increased
salary, affording the participants to advance theaio-economic status. In doing so,
participants believe that they would have beendespect of being undocumented if
they had graduated from college, were working jpncdessional field, owned their home
or drove an expensive car. According to the paudicts, increased education reduced the
suspicion about their undocumented status as weliaed awareness of the meaning of
being undocumented. In the case of undocumentedgrants, the impact of having to
lie to others and themselves, avoid situations,raakle oneself invisible was profound.
The result of these attitudes and behaviors of idgtheir existence in order to survive
were later expressed through their emotions of mpgén, and sadness.
Cost of Navigating a Cage

Imagine the tenderness that undocumented immigedostsrbed being inside the

jaula de oro The body armor was so solid that they did naroftenture into uncovering

what was behind their shield of strength. In thd, ¢hejaula de orowas not only the

oppression that the ideal United States wrappetf iser the real United States. Rather
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it was also the individual undocumented immigrahbwas so oppressed that she/he had
not uncovered her/his identity. In negotiating eneentity, Phelan, Davidson, and Yu’s
(1998) described the process of youth developrmentassing imagined and real

borders. Furthermore, Suarez-Orozco and Suareze®@(@001) articulated that

immigrant children contended with the negative iesagnd real experiences that were
constantly reflected back to them.

The complexity of one’s identity growing up in tbaited States ran so deep that
the participants themselves expressed their camiues to being American, Mexican,
Mexican-American, Latin@ and white. What was comrfarthose living inside the
jaula de orowas that they all werguerreros(warriors). They werguerreroswho
challenged the system daily, had become expefisding the minefields, disguising
themselves Ser Americang to breathe for a moment the freedom they so eledply
desired only to consciously go back inside all ¢hagila de oros

The term Ser Americanbwas so powerful that it came across in the most
obvious and subtle ways in shaping the identitgaticipants. Beyond the notion that
“Ser Americanbmeant to be white, this concept also delinealeddoundaries of being
fully accepted in the U.S. society. Sophia descrities notion of Ser Americandin the
following statement: “Whether we want to acceptrinot, we already are Americans...if
it's having a house, going to the university andih@a nice car.” Later in the dialogue,
she pointed out that she did not fit the ideaS¥r* Americanbbecause as she says, “I
look differently, or | speak another language...wh#nnk of the United States, | think
about white people and them having more moneyéeskence, Sophia described the

complexity of ‘Ser Americanbto be dependent on skin color and class but @fso
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behavior modification. These depictions in turn&leped into a complex understanding
for her that one could acgér Americang but could never become fullyAmericang’
Identity was also influenced by the fears of thetipipants that were barely
noticeable at first glance. This would be attriloute the armor that each participant had
to bear with them as they navigated through socletihe dialogues, the question of fear
was in the context of one’s fear of deportation aatinecessarily in fear in one’s daily
routine. Participants also expressed their featsrins of losing their job, getting
arrested, becoming physically injured or drivingheut a license. A fear initially that
seemed minor included the embarrassment of havimgsne find out that they were
undocumented. This was manifested in situationgevtieey would not speak for fear

that their accent would suspect them of being undmnted.

Another situation that participants avoided in ortenot be embarrassed was
being asked to travel out of city limits or entegghtclubs. In these circumstances with
peers, participants tried to deflect the conveosatio traveling or going out to places they
could attend. The shame brought on by being undeoted placed a very heavy weight
on their shoulders that in essence affected tleggqgmality in several situations. When
one combined all the hidden fears together, on&lagrnasp how the fear of being
undocumented was more than simply getting depobigttalso grew into a style of

captivity.

Although thgjaula de orowas a disheartening image to depict the parti¢gdan
lives, their boldness to lift the veil one day dinae was the inspiration that kept them
surviving. Antonio communicated perfectly his arssdyof being undocumented: “It is

like the slaves they [the United States] brouglgrdkom Africa. The slaves had the
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chain that held them back, but they did not givénape and sooner or later those in
power gave in.” For Antonio, he was lifting the Meach day revealing to others Fasila

de orowith the hope that others would see his humanity.

Recommendations for Practitioners

Although the obstacles in being undocumented sasammountable at times,
several recommendations for parents, youth, edigatal policy makers provide initial
steps that do not confront the larger immigratssues. Of the several issues that
immigration policies raise, nothing seems more i@varsial than the discussion about
the philosophy of borders. Anzaldua (1987) elalsutdtow borders create an us against
them mentality, she also advanced the notion Huet living within the borders are
limited. Bejarano (2005) further presented howdbecept of borders is not limited just
to geographic boundaries of the United Statesalsat throughout the United States. This
turned out to be true for the participants, andefmge being undocumented was indeed
pertinent in places not on the border such as theMea. The recommendations
suggested below are for parents, educators anclypuokkers.

Recommendations for Families

Approximately 1 million immigrants are under theeag 18, over 5 million
children are in households where someone is undected (Pew Hispanic, 2006a).
Hence, if one takes into account all the people in®in these families, the
undocumented population grew to 14.6 million a2@d5 (Pew Hispanic Center 2006b).
Therefore, it is imperative to open the conversatimong family members to improve
social networks to navigate through society undaented. In the group dialogue with

participants, several members expressed how the abpeing undocumented did not
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come up until it became an issue or it was a taudgect. When one takes into account
that the issue of being undocumented impacts adapgup of people, it is important that
both parents and children have more dialoguesdidiegue should center on methods in
developing social networks to support the rights apportunities that undocumented
children and adults have in the United States. &#adbis critical that the dialogues with
children should focus on promoting their self-estdeecause of the immense negative
connotation that has been placed on being undodchen
Recommendations for Educators

Since educators from kindergarten through geade have the legal responsibility
to provide the best instruction possible, educatbtarge have a moral responsibility to
empower every individual in their classroom. Theref one method that teachers can
use is to provide opportunities for undocumentechignant students to share their
stories. This is clearly a delicate matter, and ¢envicula exist that address this
possibility. The level of sensitivity has many schofficials apprehensive about bringing
up the issue since being undocumented can ressdfparation of families due to
deportation. Although the work of Igoa (1998) does address directly the student’s
immigration status, the curriculum she developetaos an essential piece for
providing a space for students to express their stones. The curriculum developed by
Igoa discusses not only pedagogy, but provideglnsis to what areas teachers should
concentrate.

Although every child needs a sense of securitypfitimum learning, Igoa (1995)
illuminated the unique experience of immigrant dfeh who have been uprooted from

their country and encounter a new environmentdaftah ignores or resents the
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immigrants for being different. Consequently, 1¢@895) offered this suggestion for
teachers. “The teacher must find ways to draw Hileren out of their silence and sense
of invisibility...ways to acknowledge the value of attthe children have to say” (p.68).
Because immigrant children typically lack the nati@nguage of their new host country,
Igoa focused on art as a common second languagss tinaiversal to all students. As a
result of using this approach, children had an dpdty to undergo the healing process
of migration as well as communicate with the teachs related to undocumented
children, teachers must have the sensitivity tpeeseach individual’s privacy while still
creating an environment that will allow studentsinal an outlet

Another essential piece for educators is to thenfocus away from the
experiences of the student who is undocumenteaatothe general classroom.
Regardless of the potentially small numbers of endwented immigrant students in the
school, education from a social justice perspedngeies that the classroom is not
neutral; rather it is a place for transformation.

Curriculum developed by Bigelow (2006) is an exaengfl a teacher’s resource to
address the larger issue of immigration in a way pnomotes the critical analysis of
immigration. Bigelow offers lessons and readingsethers as well as an inclusive
perspective that comprises the history of the batdelf between Mexico and the United
States to the most recent legislation of the NArtrerican Free Trade Agreement
(NAFTA). His curriculum enables the issue of imnaigon to become less of a
controversial issue, and provides an understangfitige complexity and humanity of
immigration. Repeatedly, education has been aused to bring awareness to students

whose ignorance only perpetuates the oppression.
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Recommendations for the Public and Policy Makers

The final recommendation is addressed not onpot@y makers, but also to
voters. To humanize the plight of undocumented igramnts among our society is the
initial step that must be taken to address thiseis$herefore, seeking an understanding
of how policies have intentional or unintentiomalpiact on undocumented immigrants,
especially children, is essential prior to making decision. These policies can range
from local, regional, to national. For exampleiedtsuch as New York and Chicago have
school districts that allow any parent regardldasimigration status to vote for school
board members. In other cases, Utah and Oregondflaveed undocumented
immigrants to obtain a driver’s license. Overatipigration reform should focus not
only on the border issue, but also on how to suppereconomic development of the
sending countries as well as support the immigrante they have arrived.

Of the many recommendations that are possiblenderlying common approach
should be implemented prior to any decision beirgl@n In order to form a policy, it is
imperative that policy makers understand and becawsee of the intentional as well as
unintentional impact their decisions will have odividuals. Repeatedly, the voters and
government officials do not take into account hbeirt decisions will impact
immigrants, families and the economy.

One clear example of a much needed policy changerisducation legislation
that acknowledges and requires all children to heeight to an education until the end
of high school. The consequence of not educatingf @ur children negatively impacts
not only undocumented individuals, but also huresséconomy as a whole. Whether the

issue is financially supporting a college educatfmoviding driver’s license, or making
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employment legal, policy makers should comprehesw i impacts undocumented

immigrants. Furthermore, as a promoter of immigsanghts, legislatures must

understand that immigration reform is a multifadegelution with humanity in mind.
Recommendations for Further Research

An important finding of this study is that beingdocumented is multifaceted on
several levels. First, levels of being undocumemnéadie from being semi-legal to being
completely unaccounted for in the United StatesoBdly, the complexity of the impact
that being undocumented had on each participantagwined with the number of years
of being undocumented, along with the length oidesscy in the United States, and
one’s class, race, gender and personality.

In addition, the reaction and attitude that eaatiggpant holds in response to
being undocumented is unique due to the unknowthd#pmpact that being
undocumented can have on an individual. Being umahented is similar to Professor
Cornel West’s (1994) examination that people obcolhnnot ever disregard their dark
skin color, or author Sandra Cisneros’ (1994) datien that women cannot forget they
are female. Sophia summarized the sentiments ebaflarticipants when she revealed
her inner thoughts, “Of course, that [being undoented] is always on my mind...It's
always in the air.” This statement poignantly highted how the participants exist with
the pressures of being undocumented in the Unitaig$S

The Influence of One’s Resiliency

This research exposed being undocumented as hanimgpact on one’s identity,

but it did not fully explore the individual’s resmefulness. Because the resiliency that

the participants demonstrated in gathering soeigital to navigate through society
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successfully, it is significant to better understéims process. Critical race theory’s
approach to overall subordination of people of cslgoports the notion of community
cultural wealth as an asset challenging traditiamakpretations of cultural capital. These
various forms of community cultural wealth inclualgpirational, navigational, social,
linguistic, familial and resistant capital (Yos2005). In particular, it would be

beneficial to follow up this study from the perspee of how undocumented immigrants
utilize their networking skills in order to use tresources to the maximum of their
benefit.

In education, the resourcefulness of individuals I@en coined “funds of
knowledge” (Gonzalez, Moll, & Amanti, 2005), whezemmunities make the best use of
the resources that are at their disposal. “It eeferthe knowledge base that underlies the
productive and exchange activities of householts3l & Gonzalez, 2004, p.700). The
main purpose for this approach is to provide téotdeachers to address the diversity
within their classroom and transform it into a pgoigical asset. In doing so, educators
are able to utilize their students’ householdemmts of social and cultural resources
while also empowering the students as well.

Flores and Benmayor (1997) highlight the capatitt tatin@s have within their
community to support one another. Yosso (2005)athtat Latin@s are not always
recognized within the larger context of the Uniftdtes since they are viewed from a
deficit perspective. It would be significant to exae how undocumented Latin@
immigrants sharpen their skills of maximizing thessources to become more resilient

from an assets-based perspective instead.
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Identity Category for Undocumented Immigrants

The categories proposed by Ferdman and Galleg@4 ) 2biggested six identities
that take into account a racialized understandfrigpeUnited States while focusing on
place of origin, language and nationality. Becdlsn@ immigrants frequently arrive
with a different racial construct than that of theited States, they are unaware of how
they are racialized. In addition, Latin@ immigraptace a higher level of importance on
their own country of origin and language, due ®dhversity that Latin@s represent.

From this study, one of the important findingshattbeing undocumented can
affect one’s racial identity over time, dependimgliée experiences. Although a recently
arrived undocumented immigrant may self-classifp@s particular identity at first,
interacting with society can cause a change inidelitification to another category
overtime. This was the case for Maria who in ustegdman and Gallegos (2001) racial
identity categories, self-identified as White-idgnhaving grown up in a predominant
white community. It was not until she later reatizbat she was not fully accepted
because of her immigration status and then chatggad. atin@-integrated identity.
Bejarano (2001) highlighted the concept as a bad#stity for youth who live in the
southwest of the United States. In this case, iddals do not need to live near the
border to still be impacted by the same issueb@gd undocumented in the Southwest.
Therefore, being undocumented plays an importdatthat can influence one’s identity
over a span of time.

My initial hope in this research process was to/jgi® an additional identity
category to the model developed by Ferdman ance@adl (2001). My research found

that these experiences of being undocumented provett more complex than this
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research could encompass. Therefore, | suggesjex Istudy with more participants to

determine if being undocumented indeed does hawanit identity category. In a larger

study, the ability exists for a researcher to etteany nuances among gender, age, and

geographic differences that can be only determwiéida larger population sample.
The Psychological Development of Undocumented |namig)

A second recommendation for further research isuestigate the psychological
impact that being undocumented has on individddis. research of Suarez-Orozco and
Suarez-Orozco (2001) offered an understandingeoptwer that social mirroring has on
children that can be used as of similar tool t@datne how social mirroring impacts
undocumented young adults. They stressed thatethj@tine stereotypes that are placed
upon immigrant children does affect their self-esteand outlook on life. Additionally,
they suggested that these negative portrayalsféraed onto immigrants were not only
done by the school system but also society at large

A significant finding of my research study was tpatticipants came to
understand being undocumented through a proceswésanot fully realized by the end
of their youth identity development stage. This barattributed to the fact that the
importance of being undocumented does not comeeiiféat for the most part until the
individual is later in her/his teens. Furthermdrecause the participants were in their
mid-20’s, they suggested that they felt the immddieing undocumented more heavily
as an adult and they are still learning how thamigration status negatively affects
them. This is a result of the many more limitatitimst exist in being undocumented for

adults than for children, such as education antthezae.
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Another recommendation is to engage in an analgis this perspective
through the form of case studies as well as lodgial studies. A deeper understanding
of identity development would provide valuable gigito how undocumented
individuals wrestle with the negative attributedefng invisible and dehumanized.

Expanding the Literature on Undocumented Immigrants

Finally, a recommendation for further research terger scale is imperative if
we are to understand the impact of being undocusdemn individuals. Similar to the
extensive studies that initially examined the eecoimampact of undocumented
immigrants, researchers determined that undocumemt@igrants have a wide range of
characteristics (Migration Policy Institute, 206w Hispanic, 2006a, 2006b; Urban
Institute, 2004). These ranges include the disagdeel data of place of origin, age,
family, and labor force characteristics (Pew Hisp&enter, 2006a). Therefore, being
undocumented is both a fluid and varied definiijptigration Policy Institute, 2005, Pew
Hispanic Center, 2006a). Because of these largdrest, there has been improvement in
collecting the data as well as demonstrating thierdity of levels of undocumented
immigration.

One of the most surprising findings of this studysvio find differences existing
between only six participants. The opinions andoakss that the participants had in
being undocumented were dependent of their levehdbcumented immigration status,
interaction with society, age of immigration andhskomplexion. For example, Pablo
and Maria were more astounded in learning abou¢fiieets of being undocumented
because they were closer to being authorized inantgr Maria was more surprised

because she grew up most of her life in the Urisiedes, whereas Pablo lived in a
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community with a majority of Latin@s and being undmented was very common. Due
to the size of the sample, it is difficult to detene if these findings can be generalized.
Furthermore, the issues of gender, class, couhyigin, and education level were not
as carefully examined in this study as they coadnba larger study. Therefore, if any
solution to solve the dilemmas of undocumented ignanits is to occur, more research
needs to be conducted in order to appreciate timplcated situation of undocumented
immigrants and documented residents.

Researcher’s Reflections

After reviewing my journals over the past year anthlf, several key lessons
became highlighted throughout the process. Firstwgaown frustration from the lack of
support that | could provide the participants aféarning about the limitations imposed
upon them for being undocumented. In one sessiaote, “Even if | wanted to help,
there are so many things wrong with this systewnpuldn’t know where to start.” This
frustration continued as | discovered the deptpawh the participants held within their
hearts. The participants not only encountered maot$assism, sexism, xenophobia, but
they had the blanket of being undocumented thaheddo almost suffocate them. Part
of my frustration came after realizing at the ehdallecting the data how much anguish
the participants collectively repressed.

Another key lesson included my own awareness rdigazhe of the female
participants that the research environment wasafat enough. More specifically, she
guestioned if the process would have been diffdradta female facilitated the research
process. She suggested that as a male, | may veblean attuned to the emotions that

were revealed during the dialogue and the anabfdise transcriptions. Unfortunately, it
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was not until the participants and | were analyzhmgdata that this experience was
mentioned.

In reflecting on the comments by the participahtgas aware of the gender issue
at the beginning of the study, but did not seek tmwnprove the study due to time
constraints. On the other hand, because of my @ssopal experience, | was very
conscious about the sensitivity of language anteptimon of their identities. Because |
have worked so closely with all the participantam grateful for their confidence to
provide this insight. As a result, in my next raséal intend to be more explicit when
formulating the questions to ask about sensitipecosuch as race, class, and gender.

Among the many insights that | learned along tlseaech process, the critical
analysis that the participants offered was maosiihating. | believe the methodology of
participatory action research shaped the most teabbe lesson since it permitted our
personal experiences to play a prominent role gjinout the entire process. This lesson
was the imagery that we created as we reflectedtbeestudy. Although the thenpeula
de orois a common phrase in English as a gilded caggpifession or a popular song in
Spanish, it was the participants who gave the deptlescription that only this study
could have produced. The process itself was inmgpas | was in awe by how resilient
the participants were in succeeding at all costs.

As | completed the research, the issue of immignatiebate garnered momentum
with the mid-term elections of 2006. Unfortunatefgmigration reform has moved in a
restrictive and exclusive direction. | am ofteroasthed to find that as the country
focuses on immigrants entering the country, sk ldttention is paid to corporations that

outsource employment. In a well-publicized event, administration in the United
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States approved the construction of a 700-mile alalg the U.S.-Mexican border in
October 2006. However, | believe that there argvalls that can be built big enough to
deter others from coming to the United States.

What has not been well publicized is the organiratif so many people,
including undocumented individuals willing to ritlkeir livelihood to create a more
equitable and humane society. These participantsremy others intend to not only
bring down the physical wall along the border, &lgb the walls of oppression. It is my
opinion that individuals succeed not by overconthgllenges but because of them. In
working the last six years with the participantd #me community as well as the
privilege of completing this research, | have thenate faith that this oppression can be
transcended. The human spirit is unmistakablyiezgjlwhich is evident in all of the
participants who have ensured their survival by means necessary. In my last piece of
reflection, I've included a poem on the followingge written by one of the participants
with his approval as an inspiration for him to mdeavard each day. | use this poem to

share with all that we are people who deserve hudligamity.



| AM
no greater no less

| AM
equal by my presence

| AM
no better no worse

| AM
an equal to the first

| AM
and | still choose what I'm worth

| AM
and | have always been equal since birth

| AM
measured not by depth rather by width

| AM
living not to conquer the weak instead to be unique

177
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APPENDIX A
Permission Letter from Non-Profit Agency to Cond8aady
June 15, 2005
IRBPHS, Department of Psychology, University of Faancisco
2130 Fulton Street
San Francisco, CA 94117-1080
To committee members,

This letter is in support of JuanCarlos Arauz dralresearch he has proposed in
which we are clearly aware of the delicate natOng. agency is interested in any
findings as we anticipate that it will provide ight into potential curriculum
development for our educational program. As pattisfresponsibility to create
curriculum appropriate for the large immigrant plapion we serve, we believe that this
work will become extremely useful not only withimeteducation department but
throughout the entire agency.

In his five years of employment, JuanCarlos hasatestnated his professionalism
in numerous fashions that has earned him grea¢ceiroughout the county and
especially within the community. His longstandirggranitment to empowering youth to
reach their full potential regardless of the peissituation has made a tremendous
impact in the community and agency. Because we paxsonally experienced his ability
to keep in confidence some of the most delicatearstwe have selected him to be
involved in our administrative team. We feel coefitl that JuanCarlos will pursue his
research in the same manner that he has servedmmunity agency.

Sincerely,

Tom Wilson Nancy Rosa
Co-Executive Director Co-Executive Director
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University of San Francisco

Graduate student

School of Education

International and Multicultural Education Departrhen

1 San Felipe Way, Novato, CA 94945
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(415) 454-2640

arauzmoore@comcast.net

Faculty Advisor: Miguel Lopez Ph.D Professor, Imi@ional and Multicultural
Education Department, University of San Francisco

2350 Turk Street, San Francisco, CA 94118

(415) 422-5498

lopezm@usfca.edu

Project Title: Racial identity development of undoented Latin@s

Signature of Applicant Date

Signature of Faculty Advisor* Date

*Your signature indicates that you accept respalitsitior the research described, including workdiydents under your supervision.
It further attests that you are fully aware ofmibcedures to be followed, will monitor the reséaiend will notify the IRPBHS of any
significant problems or changes.
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APPENDIX B
IRBPHS Application
|. Background and Rationale

Immigration and racism have had a significant mlshaping the history of the United
States. Among the numerous barriers immigrants ouetcome after arriving to the
United States, a significant issue is the navigatibindividual identity within the
dominant society. Racism has been an importandrfact influencing immigration law
and dictating how immigrants should adjust to Arcani society. So much so, that the
United States has had challenges with attemptimigtime what it means to be an
American. With the increase of Latin@ immigrantshivi the last 20 years, there has
been an increase interest in attempting to defisecomplexity of Latin@ identity. The
lack of proper documentation status adds a unigugpgctive in how one’s Latin@
identity is shaped by being undocumented. For iddiads who are undocumented, their
identity development is heightened by the vary reatf keeping their legal status
guarded. This study considers the question of tatwkgree do the values of the
dominant society have on the identity developméninoocumented Latin@ immigrants.
With a growing number of undocumented immigrantgg in the United States, this
study can provide insight in how undocumented L@timmigrants navigate the
socialization process.

Il. Description of Sample

The sample for this research will be between fovaihe self-identified male or female
Latin@s whose ages will range from 18 — 25 who khekproper documentation to
reside in the United States. Participants haveugtad from a U.S. high school and have
lived in the United States for at least two yedfse identified participants have had a
long-standing relationship to the researcher antesloave been former recipients in
receiving educational assistance of mentorship. é¥@w the participants do not owe
anything to the researcher and there is no expewctat continued service, yet
participants can always render services. In addineany participants have been
involved in several discussions with the researoherelated topics within the last five
years addressing the needs and issues that undomdhiemigrants encounter. In doing
so, the researcher has developed friendships wost of the participants. Because of
these relationships, personal invitations will keeaded for those who want to further
the investigation.

I, Recruitment Procedure

The researcher will solicit participation from pati@l participants through a face-to-face
request following an introductory letter.

V. Subject Consent Process
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Copy of Informed Consent Form Appendix I.
V. Procedures

The following procedures include:

1) Description of the three meetings; The first anddtimeetings will be held with the
researcher individually. The second meeting wilbldecus group with the researcher
and four other participants. After each meetingtipi@ants will be mailed an
unedited transcription and have the opportunitgiaoify or elaborate on the text.

2) In the first meeting, a dialogue will take placévibeen participants and the researcher
about being undocumented and how youth negotiaieittentity. Participants will
choose the setting where they feel the most coafftetand a time that is convenient
for them.

3) Inthe second meeting, the focus group, the ppéids will engage in a discussion of
how one navigates the socialization process itthiged States, as well as possible
action steps to assist other undocumented Latin@ignants. Themes that emerge
from the individual dialogues and related topiocsgmsed by the participants will also
be part of the group dialogue. Before participgmits together for the focus group,
the researcher will request an agreement that@iNiduals keep the identity of all
other focus group participants confidential.

4) In the last meeting, participants will reflect upye personal and professional
significance of the participatory experience.

VI. Potential Risks to Subjects

Risks can include emotional discomfort that mageawwhen sharing personal and
professional experiences about being undocumeNtdparticipants are free to decline
to answer any questions or to stop participaticangttime. Another risk often found in
research is that the identity of participants migiétevealed. However, the researcher is
clearly aware of the sensitive nature of this reseamong undocumented Latin@s.
Therefore, the researcher will do all that is poiesio keep the identities of the
participants undisclosed. In particular, particigganill agree that in order to participate
in the focus group, they will always safeguardittentity and anonymity of all of their
fellow participants.

VII.  Minimization of Potential Risk

To minimize the risk of emotional discomfort, peipiants will be involved in the
approval of the specific questions of the topicsaghof time. In order to minimize
potentially the most significant risk, the identdfyall participants will be confidential.
Participants will have the opportunity to chooggsaudonym or have one selected for
them. The researcher will be the only one who lsasss to the files. In working with
these individuals for a number of years, the redearunderstands the pressures they feel
and has learned multiple ways in which the researchn protect their identities.
Moreover, the researcher will present the findisigsh that it will be difficult for the
reader to determine who the participants mightusm éf the reader is aware of the
geographic location and the nature of this worlcdse the researcher realizes the
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importance of keeping the status of the particigasdcumentation secret, the researcher
will go beyond the normal research protocol.

VIIl. Potential Benefits to Subjects

Potential benefits include the increased self-amness of identity as an
undocumented Latin@. In addition, possible actiepsthat may have been created will
be implemented in the community for other undocue@ih.atin@s. Another benefit will
be to the organization Canal Alliance who will leetknow how to serve clients as a
result of this research.

IX.  Costs to Subjects
There will be no financial costs to the particigaas a result of taking part in this study.
X. Reimbursements/Compensation to Subjects

Participants will be reimbursed gas and mileagésdos travel. Refreshments will be
provided during the focus group meeting.

Xl Confidentiality of Records

The identity of the participant will be kept cordiatial. Research data will be kept as
confidential as possible and stored in a lockesd filhe researcher will be the only one
who has access to the files. In addition, partiipan the focus group will be asked to
safeguard the identity and anonymity of all othartigipants. While the essence of their
stories will be shared, their particular identitv@dl not be shared. The researcher will do
the utmost, through the use of pseudonyms, thefuskas, and the use of blending of
stories, while keeping the integrity of their s&si make certain that their stories will
always protect their identities as undocumented/iddals. Moreover, the researcher
will in no circumstance reveal their identitiespioblic officials.

APPENDIX C
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Invitation Letter to Participants for this Study
Dear )

My name is JuanCarlos Arauz, and | am a doctoualesit at the University of San
Francisco. | am conducting a study on undocumelndid @ immigrants. | am interested
in learning how being undocumented impacts thearadentity development of
undocumented Latin@ youth.

You are being asked to participate in this researetly because of the previous
conversations we have had over the past severad gbaut being undocumented. If you
agree to be in this study, you will be asked tdip@ate in three meetings at locations
convenient for you. The purpose of the first indiwal dialogue is to reflect on how being
undocumented impacts your racial identity. The sdaneeting will be a focus group
with you and other participants to be held at amwam location in the bay area. You will
be asked about themes that emerge from the indivitlalogues. The purpose is to
provide a forum for you to critically reflect aneédr about multiple perspectives of the
challenges and solutions in navigating one's radaitity as an undocumented Latin@
immigrant. The third meeting will be an individudiblogue to explore thoughts or ideas
that emerge from the focus group and reflect uperpersonal and professional
significance of the participatory experience. Aketings will be tape-recorded and later
transcribed by me. Copies of the transcriptions lvélmailed to you for review. As a
participant, you will have an opportunity to clgrdr elaborate on the transcription. You
are free to decline to answer any questions oiojo garticipation at any time.

Because | understand the sensitive nature of yatussas an undocumented Latin@
immigrant, | assure you that | will do everythingdn to keep the knowledge of your
status in confidence. Your name will be kept coarfishl; you will have the opportunity
to select a pseudonym or have one selected forfyamscriptions and audiotapes will be
kept in locked files at all times. Your agreemenparticipate in this study also requires
that you keep the documentation status of all #lew participants equally confidential.
Your agreement and signature therefore says thaagcee.

The benefit to participating in this study will tee increased self-awareness of your
negotiation process in developing your identityval as creating action steps that either
as individuals or as a group we may implement endbmmunity. | will cover gas and
mileage costs for travel and provide refreshmentseasecond meeting. Participation is
voluntary and you are free to withdraw from thedstat any point.

You may contact me anytime if you have any questat15-726-8796 or email at
arauzmoore@comcast.net. If you have further questbout the study, you may
contact the Institutional Review Board for the Bodion of Human Subjects at the
University of San Francisco, which is concernedwitotection of volunteers in research
projects. You may reach the IRBPHS office by call{a1l5) 422-6091 and leaving a
voicemail message. If you agree to participateilllsgnd you by mail an Informed
Consent Form and a Research Subjects' Bill of Righfe will review these documents
at our first meeting and sign the consent form.rnkhgou for your attention.

APPENDIX D
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Informed Consent Form
University of San Francisco
Consent to be a Research Subject
You are being asked to participate in a resestuhy.
Purpose and Background

Mr. JuanCarlos Arauz, a doctoral student at thevéhsity of San Francisco, is
conducting a study on undocumented Latin@ youtls Study will reflect on the
negotiation process of undocumented Latin@s adates to racial identity
development. This study will also explore the podisies of action steps for
participants to work with others in identity devatoent. | am being asked to
participate in this study because | have been uegbin previous discussion about
being undocumented

Procedures

If | agree to be a participant in this study, tbldwing will happen:

(2) | will participate in three meetings. The fiesd third meetings will be
held with the researcher individually. The secorektimg will be a focus
group with the researcher and the other particgpant

(2) In the first meeting, | will dialogue with thresearcher about being
undocumented and how to negotiate my identity lllehioose the setting
where | feel the most comfortable and a time thabinvenient for me.

3) In the focus group, | will participate in asdussion of navigating the
socialization process in the United States, as agefplossible action steps
to assist other undocumented Latin@ immigrantsmiggethat emerge
from the individual dialogues and related topiospmsed by the
participants will also be part of the group dialegu

(4) In the last meeting, | will reflect upon therponal and professional
significance of the participatory experience.

(5) After each meeting, | will be mailed an unediteanscription. | will have
the opportunity to clarify or elaborate on the text

Risks and/or Discomforts

| am aware that emotional discomfort may arise wdtearing personal and
professional experiences about being undocumehtsdever | am free to decline
to answer any questions or to stop my participagioany time. My identity and
that of my institution will be confidential. | withave the opportunity to choose a
pseudonym or have one selected for me. Researaiwilhbe kept as

confidential as possible and stored in a lockesd filhe researcher will be the only
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one who has access to the files. In agreeing tacjgeate in this study | also will
keep the documentation status of all the fellowipgants equally confidential.

Benefits

The potential benefit for me to participate in tsisdy will be the increased self-
awareness of my identity as an undocumented Lat&@&d, possible action steps
that either as I, as an individual, or as a groughtrbe implemented in the
community with other undocumented Latin@s.

Costs/Financial Considerations
There will be no financial costs to me as a restaking part in this study.
Payment/Reimbursement

| will be reimbursed gas and mileage costs fordtaRefreshments will be
provided at the focus group meeting.

Questions

Should | have any questions, comments, or concemay call Mr. JuanCarlos
Arauz at 415-726-8796 or email at arauzmoore@conmeddf | have any
guestions or comments about my participation ia stidy, | should first talk
with the researcher. If for some reason | do ngtwo do this, | may contact the
University of San Francisco's Institutional ReviBaard for the Protection of
Human Subjects, which is concerned with proteatibwolunteers in research
projects. | may reach the IRBPHS office by calligd5) 422-6091 and leaving a
voicemail message, by FAX at (415) 422-5528, byaginyg

IRBPHS @usfca.edwor by writing to USF IRBPHS, Department of Couimgge
Psychology, Education Building, 2130 Fulton Str&stn Francisco, CA 94117-
1080.

Consent

| have been given a copy of the "Research Subjittsif Rights,” and | have
been given a copy of this consent form to keep.
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PARTICIPATION IN RESEARCH IS VOLUNTARY. | am frestdecline to be in this
study or to withdraw from it at any point. My ddois as to whether or not to participate
in this study will have no influence on my presenfuture status at the University of San
Francisco.

My signature below indicates that | agree to pgréte in this study.

Participant's Signature Date of Signature

Signature of Person Obtaining Consent Date of&ige
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APPENDIX E
Research Subjects’ Bill of Rights

The rights below are the rights of every person vghesked to be in a research study. As
a research subject, | have the following rights:

1. To be told what the study is trying to find out;

2. To be told what will happen to me and whether @fithe procedures, drugs, or
devices are different from what would be used amgard practice;

3. To be told about the frequent and/or importaiis; side effects, or discomforts
of the things that will happen to me for researatppses;

4. To be told if | can expect any benefit from mapating, and, if so, what the
benefit might be;

5. To be told of the other choices | have and Haay imay be better or worse than
being in the study;

6. To be allowed to ask any questions concerniagstady, both before agreeing to
be involved and during the course of the study;

7. To be told what sort of medical or psychologitahtment is available if any
complications arise;

8. To refuse to participate at all or change mydrabout participation after the
study is started; if | were to make such a decjdtonill not affect my right to
receive the care or privileges | would receivewdre not in the study;

9. Toreceive a copy of the signed and dated carigem; and

10. To be free of pressure when considering whétiwesh to agree to be in the
study.

If I have other questions, | should ask the redesardn addition, | may contact the
Institutional Review Board for the Protection ofidan Subjects (IRBPHS), which is
concerned with protection of volunteers in reseanajects. | may reach the IRBPHS by
calling (415) 422-6091, by electronic mail at IRB®P@&usfca.edu, or by writing to USF
IRBPHS, Department of Counseling Psychology, EdanaBuilding, 2130 Fulton

Street, San Francisco, CA 94117-1080.
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APPENDIX F

Letter Sent with Transcripts

Date

Dear ,

Enclosed you will find your transcript from ourroeersation along with a copy of
the Research Subjects’ Bill of Rights. Please thadranscript and make any corrections
and factual information you feel necessary. If ¢ghisrany information you would prefer
deleted, that will be done. If there are any names,would prefer changed or deleted to
protect privacy and confidentiality, that will bere.

As mentioned in my initial contact, there will tveo other sessions. The purposes
of these sessions are to ask questions generatedtiemes in the first interview. | can
interview you in person at a time and place corsece.

| will be in contact with you during the first wieen to arrange for
the follow up interviews. If you have any questi@msoncerns, please contact me.

Again, thank you so much for your time.

Sincerely,

JuanCarlos Arauz
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APPENDIX G
Questions To Lead the Dialogue
1. How do undocumented L atin@ youth define the term undocumented?
A.¢,Cuando y como vino a comprender que no tenipslea como residente legal?
When and how did you come to realize that you lddke legal documentation status?
B. ¢ Como lo ha formado sabiendo que no tienes papel
Having realized your documentation status, howithsisaped you?
C. ¢En no tener papeles, como es tu participaciolaesociedad?
How does being undocumented shape your participatigociety?
D. ¢ Como un Latin@ indocumentado, cuales deredyads crees que tienes?
As an undocumented Latin@, what legal rights dolyslieve you have?
E. ¢ Como manejas su presencia en los Estados Uaains un Latin@ indocumentado
después de los eventos del 11 de septiembre d& 2001
How have the events of September 11, 2001 shapeytw negotiate your presence in
the United States as an undocumented Latin@?
2. How does being undocumented impact theracial identity development of Latin@
immigrants?
A. ¢ Qué significa ser Latin@, la raza, el racismodgritidad de raza como un Latin@
indocumentado?
What does Latin@, race, racism, and racial idemtiéan to you as an undocumented
Latin@?
B. ¢ En ser Latin@, cuales experiencias socialengefiaron sobre el racismo?

What social experiences taught you about racisenlagin@?
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C. ¢ Cbémo te influyd tu familia en tu opinién solgentidad?

How did your family influence you in your view alentity?

D. ¢ Qué experiencias personales han resaltadodntidad de ser Latin@?

What personal experiences have highlighted youalratentity?

3. How do undocumented L atin@ youth negotiate the socialization process as
immigrants?

A. ¢ Qué significa a tu ser Americano con éxito ersdos Unidos como un Latin@

indocumentado?

As an undocumented Latin@, what does it mean tagysuccessfully socialize in the

United States?

B. ¢ Cémo un Latin@ indocumentado, cémo retieneltura y participacion en la

sociedad?

As an undocumented Latin@, how do you retain yoltuce and participate in society?

C. ¢ Como describiria tu interaccion con otros que katin@s documentados?

How would you describe your interaction with othetso are documented Latin@s?

D. ¢ Cémo te sientes diferente y similar en contraudeatmigos quienes son

documentados?

How do you feel different or similar from your frids who are documented?

4. What effect did thisresearch have upon the participants?

A. ¢ Cudles son sus suefios sobre tu futuro y comadges mas cerca para realizarlo?

What are your dreams about your future and howadpngove closer to realize them?

B. ¢ COmo y por qué es critico o no sé documentatger parte de la sociedad?

How and why is it or not critical to become docuteehfor you to be part of society?
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