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INTRODUCTION

Under the provisions of the Smith-Hughess Act and supplementary
acts comprehensive programs of vocational sducation hava bsen developed.
Although much has been accomplished, existing programs need to be
expandad arnd new programs dewveloped if vocational education is to be
made available to &ll who can profit from the instruction,

Vocational education helps to give definite purpose and meaning
to sducation by relating training to specific occupational goals. In
addition to training for Jjob =kills, it also develops abilities, under-
standings, attitudes, work habits and apprecliations which contribute not
only to successful employmant but also to a satisfying and productive
life.

4 Vocatlional education doas nat take the place# of general academlc
mducation, but rather supplements and enhances it for students who want
gpecific training for a chosen occupation. Vocational aducation spon-
gorad by tha mational vocational education acts and academic education
ars administered by legally conastituted mtate and local school authori-
ties, who recognize thelr responsibility to provids opportunities for
both forms of smducation. Vocationsl aducation is an important part of a
well-balanced school program and aims at developing compatent workers,
recognizing that the Amarican worker should also bs competent economi-
cally, socially, emotionally, physically, intellectually and in a civic
sense,

Industry, businsss, agricul ture and the home all require men and

wonen with thorough g@neral academic training and a high degree of



manipulative skill, technical knowledge and a&daptability. The percent-
age of unskilled warkers required in the labor force is steadily
declining; tha percentage of skilled and semi-skilled wmrkers is increas-
ing. Technological advances will continue to increase the demand for
highly skilled technical workars. The scientific farm of today makes
it necessary for the farmer to acquire assential machanical skills along
with training for sclentific managemant, conservation, produetion and
marketing. The mobile family, emrly marriages, women working outeside
the home, the high divorce rate and availability of more leisurs time
have all had a strong impact on the home and upon instruction in homs-
making, Vocational education programs, which serva both youth and
adults, ars constantly being adjusted to the demands of thim mechanical
age and to new techmologlcal, social and sconomic conditlions.

It 1= very important that the vocational education offersd be
based on tha spescific manpower needs of the natlon. Aa these needs
change, the program of vocational education must be adapted to me&t the
changes. This makes it necessary to continue changing vocational &du-
cation programs by the adaptation of curriculums, courses, squipment,
t@acher education, the #limination of obsolet# programs and the addition
of new programs., By careful program planning, leaders in vocational
education can help make it poesible for updated curriculums to be uti-
lized a®= needed by the =mtudents.

Program planning can be used effectively by teachers, super-
visors and teacher educators in the modification of vocational education

today and in its further development in the years ahead. This study is



designed to discover the revisions and additions that are needed in the
vocational curriculums of South Dakota, so that youth may be bettar

prepared for employment. The attitudes of school administrators, voca-
tional agriculture teachers and vocational homemaking teachers relative
to the expansion and modification of appropriate programs of vocational
education were collected. The responses as reported by school adminis-
trators and teachers are @ppraised and compared as to the effectivenesa

of the vocatlional education programs as they function in South Dakota.



PURPOSE

The controlling purpose of vocational education is to fit persons
for useful employment. The needs of two distinct groups of people are
served by the program: (1) those who hava entered upon and (2) those
who are preparing to enter upon the work of various occupationg in the
fields of agriculturs, business and commerca, distribution, homemaking
and tradeas and industry. Vocational education programs provide training
for young persons in regular day &chool classes and for out-of-school
youths and adults, both employed and unamployed.

From this goal stem& the necessity to appraise, evaluate and
revise pritsent vocational curriculums at intervals in order that the
programs make a worthy contribution in preparing individuals to assume
happily and successfully their roles as employees in tha competitive,
demanding and ever-changing society.

The purpose of this study was to have South Dakota school aduin-
istratorzs who had one or mors wocational departments, vocational agri-
culture teachers and vocational homemaking teachers sxpress their
attitudes in regard to vocational education in tha South Dakota public
high mchools. This was done to determine tha effactiveness of the pro-
grams and to abtaln an image of vocational msducation as it presantly
exists, The aim of this study is to provide some tanglible assistance
in revisions and addition# to the present vocational educational cur-
riculums of South Dakota.

The writer formulated the following hypotheses to be investigated

by the study:



1.

2,

3.

The vocational aducation programs as offermd in the high
schools in South Dakota are designed primarily for students
from the lower soclo-economic group in the community.

The vocational education programs in the secondary schools
are causing too many administrative problems to justify
having them.

Thea vocational aducation programs should serve g@ographilc
areas larger than the school districts.

The vocational education programs are not designed to train
the students completely for immediate employment upon gradua-

tion from high school.



REVIEW OF LITERATURE

Soma form of vocational education has been used since the dawn
of history. From man's earliest efforts to conquer his environment,
vocational skills and knowledge have been transmitted from man to man
and from generation to generation. The industrial ravolution during the
18th and 19th centuries and tha progress made in agriculture and busi-
ness were closely associated with instruction in vocationzl education.
During the formative years of this country's development, wvocational
methods adopted from Europe w&re used to a limited extent.

In order to understand mora clearly caértain terms used in this
study, 1t is pertinent to repeat their definitions as indicated below.
/Yogational education. An aspect of education that aims at the develop-

ment of human abilities in terms of knowledge, skills and understand-
ings so that the individual may serve happily and afficlently in carry-
ing on the activitiss in the vocational pursuits of his choice.

Vogational agrigulture., The tralning of youths and adults for profi-

clency in farming and related fields of agriculture.
yogational hgmemaking, The training of youths and adults in family-
cantered instruction, #xparience and guidance in all aspects of family

and mocial living.

Distribytive education., The training and helping of werkers in
distributive occupations to glve better service and, thereby, to promote

the general welfare of producers, consumers, busins&ss workers and

business itself.



Industrial education. The skill and training which enable warkers and

prospective warkers in industry to acquire efficiency in a chosen

occupation.
Pistrivutive ocgupation, The type of amployment in which there is a

transfer of goods and services from producers to consumars.,

,Pragtical nursing. The study which prepares an individual to care for
chronic or convaléscent persons under the supervision of a registered
nurse or & physician,

The devalopment of vocational education in the future will be
greatly influenced by the experiences gained in the administration and
conduct of programs of vocational education for which federal funds
have besn made avalilable beginning with the pasmags of the Smith-Hughenm
Act in 1917.1

Every state and territory offers federally aided vocational edu-
cation programs. Each state has a vocational mducation board to =at
policy. Federal funds can, in =mome cases, be used for classroom or shop
s#quipment, but not for buildings; nearly all the faderal funds made
avallable through the Smith-Hughes Act and the& Gmorge Barden Act are
used by the states as partial reimbursement for teachers' salariass, In
all but the moat recent programs, statesm must match federal funds, dollar
for dollar. In general, state and local expmndituras far excsad the

matching requirements, The types of reimbursable vocational instruction

lyocational Rducation in the Hext Decade, United States Depart-
ment of Health, Education and Welfare, p. 1, United States Government

Printing Office, Washington, D. C., 1961.




are specified by federal law, as well as the age and job status of thas
students, 2

According to a report written by Walker> of the United States
Department of Health, Education and Wel fare, the number of persons
raceiving training in public vocational education programs has reachad
and passed the four million mark. From 1961 through 1962 mors than
four million permons enrolled in wocational education programs, Forty=-
two per cent received trailning in homemaking, 25 per cent in trade and
industrial fields, 20 per cent in agriculture, eight psr cent in dis-
tributive occupationa, four per ecent in tachnical occupations and @ne
per cent in practical nursing. All the programs in which thesa persons
wara enrolled received federal funds. Forty-seven per cent of the per-
sons enrolled in 1961-1962 were in day classes, 45 per cent in evening
classes and eight per cent in part-time clamsas. Hy type of program,
the enrollment distribution was as follows: agriculturs, 58 per cent
day, 32 per cent evening and 10 per cent part-time; distributive edu-
cation, 86 per cant avening and 14 par cent part-time; homemaking, 62
per cent day, 35 per cent &vening and three per cent part-time; trade
and industrial, 30 per cent day, 55 per cent evening and 15 par cent

part-time; practical nursing, 72 par cent day and 28 per cent avening;

2Education for a Changing World of kork, Panel of Consultants on
Vocational Education, United States Department of Health, Education and

Welfare, p. 7, United States Government Printing Office: Washington,
D. C., 1962,

3Rose M, Walker, "Increasing Enrollmsnts in Vocational Educa-
tion," School Life, vol. 45:15, United States Govarnment Printing
Office: Washington, D. C., July, 1963.



and technical education, 64 per cent day and 36 per cent evening.

The 1960's will record an unprecedented growth in the American
labor force. Benjamin C. Willilu reports that the 26 million new
young workers antering the labor market during this decade represent
a 46 per cent increase over the 1950!s. Hlllia5 believes this decade
will also see a 20 per cent increase in the number of older workers of
both maxes who are 45 ymars of age and ovar., But thers will be small
growth in the central age groups; in fact, the number of workers 35-45
years old will actually decrease.

It may be sald to those who view this large influx with alarm
that it offers an enormous potential increase in human energy and
skill. It is not a time for regret, but rather a time for hope and
planning. Hﬂ.llia6 states:

«eeothe Unitad States must provide skills and find employ=-
ment opportunities for a labor force rate of increase 50 per
cent larger than that prevailing during the previous decade,..
more people must learn more things in leass time, and lsarn
them better, than at any pre&vious time in history. From
this we can make the generalization that there are not

enough schools, not enough vocational programs, and serious
financial problems.,

“Benjamin C. Willis, "Vocational Education in the Years Ahead,"
Americgn Vocational Journal, vol. 38:18, American Vocational Amsocla-

tion, Inc., Washington, D. C., April, 1962,
SIbid., p. 19.

“Inid.



During the past few years there has been much concern over the
incresasing number of drop-outs in this nation's schools. Brandon7
maintains that 87 million American youths and adults will need voca=-
tional or technical training within the next decade. He says, "Only
two out of 10 children now in grade school will finish four years of
colle;u-.”8 The other sight, according to this speclalist, will need
specific training to succeed in our fast-moving, skill-demanding
society.9

Boutwelllo asserted that in this decade, 1960-1970, 26 million
young people wlll be looking for jobs. Boutuullll further states:

In this decade automation is expected to reduce
employment in 18 major industries. Automation is not only
reducing jobs; it is wiplng out jobs once opan to the
unskilled. In the 1960's only five per cent of all jobs
can b& open to the unskilled. Three ygars ago James B.
Conant, in his book Slums and Suburbg described our cities
as filled with "soclial dynamite.”

Today's complex, technological moclety has become entiraly

unforgiving of the untrained. Young peopl® who once could have worked

as unskilled factory or farm laborers have no place to go but straet

7Georgn L. Brandon, "Perspectlves-Vocational Education,® Michi-
gan Education Jourmal, vol. 40:35, Michigan Education Assoclation:
Lansing, Michigan, January, 1964,

81ma,

91bid,

10%i114am D, Bsutwell, "What's Happening in Education?*
rent-Teach soclati vol, 58:23, Parent-Teacher Asao-

ciation Magazine: Chicago, Illinois, May, 1964,
1pg,

10



11

12

corners. Cohen and Fremon™“ point out that 40 per cent more new workers

will be job #esking than were 10 years ago. They say, "For unskilled
youngseters, Jjobs are already scarce from coast to coast and the bleak
picture is becoming more typical. nl3
Hnsslu mainteina that for most drop-outs the erux of the problem
i= the inadequacy of the curriculum. They find in the old traditional
curriculum little which appears to relate to thelr needs and interests,
One step in the right direction is the widely diversifiesd curriculum,
Naturally the prerequisite for such a curriculum is a thorough ground-
ing in the fundamentals (the three R's). Moss further supports this
view when he states:ls
In addition to this basic problem the schools should pro-

vide other courses which meet mora specialized needs....By

offering ®lactive courses in the various intermst areas of

students, a school achieves two purposes: it encourages the

pupil to remain in mchool, and it aquips him with a really

salable assat and renders him raady to enter tha world of employ-

ment upon graduation. When the@ school realizes that sach pupil

must be glven what he needs for tha future, tha broadening of

the curriculum to include this sort of vocational course will
follow,

12511 GCohen and Suzanne Fremon, "Will There be Jobs for Our
Children?" Parents' Magazine and Better Homemaking, vol. 38:100,
Parents' Magazine Enterprises, Inc.: New York, New York, November,
1963,

1 md.
14Jemll.nu: Mass, "Universal Vocational Education: A Vital Element
of Public Education," Educational Forum, vol. 2B:64-65, George Bonta

Company, Inc.: Menoska, Wisconsin, Hovember, 1963.

Lommid., pp. 69-70.
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Vocatlional and technical education must be treated as an integral
part of total education, which it ias, Total education should introduce
school youth to the world of work along with the world of the profas-
sions and of culture. Smithl® sums it up this way:

It should enable youth to move into their next role in 1life
whether that be to attend college, the professional school, or
the vocationsl-technical school; or to enter directly into employ-
ment. But there& should be no deadend tracks....the educational
system should provide adults and out-of-school youth, wherever
they may live, the opportunities for general and vocational-
technical or ratraining while on the jobs...The system should
provide the facilities, the curricula, the teaching skills, and
the organizational knowlesdge required for such spacial short
courses and crash training programs as are constantly being
raquired for the benefit of the unemployed and others needing themn,

The projected growth of the economy and the increase in the
number of wmrkers who wlll be needed make it essential to sxpand pro-
gramg of vocatlonal sducation. The& continuation and extension of cur-
rant vocational education programs will not meset all of the needs for
vocational aducation. Conditions in the world today result in many new
demands on aducation. A statement taken from Vogational Eduecation in
the Next Decade'” 1s:

Providing adequate vocational education for the work force
of the nation is a complex and difficult problam and requires
essential staff and desirablas facilities. Vocational education
is currently available to only a portion of thosas who are in
need of guch gducation....one of the mast promiging ways of
providing vocational education is through area vocation aduca-
tion programs. Thesa programs serve arasas largsr than ths
ragular school district. It is thus possible to provide

16Harold T. Smith, Education and Iraining for the World of Work,
Pe 1, We E. Upjohn Institute for Employment Research: Kalamazoo,
Michigan, July, 1963.

17¥ocational Education in the Next Decade., op. git.. Pp. 2-3.
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training for many occupational fields, where it is not practical
for it to be offered in the many local communities or schoolSe....
Many vocational education programs should be offared beyond the
usual 12 grades in the se#condary schools. Therefore, programs
at the post«high school levels particularly in the 13th and 1l4th
year will be expanded.

Soui.i:h18 further supports this view when he states:

The institutions needed are (1) the comprehensive arma
post-secondary and adult education institution, located ulti-
mately at the heart of every commuting arsa or sducation center
that 1s not yet able economically or otherwiss to support a
post-secondary institution, The center would be in fact an
embryo of a post-secondary and adult education institution.

The hub of the whole vocational education system of
tomorrow, by whatever name it is callad, will be the compre=~
heneive area post-secondary and adult education institution,

The national trend is in this direction, and the reasons for

it are clear. H#Hest individual high schools cannot offer the
variety of programs needed. More and more vocational-technical
courses beyond the high school level are nmeded. The public
favors later initial employment than at high school graduation.
Employers favor the oldér amployeas and the one who has taken his
vocational training at a post-secondary institution. The post-
secondary institution will have bettsr facilities and & mors
speclalized staff in many fislds than the high schools can have.
For these rmsasons, more and mors youth, when post-secondary
education is available to them, are likely to postpone their
vocational training until after high school graduation., Adults
tend to favor the post-mscondary institution over the& high school
for their training and retraining for thes additional reasons
that thes tsaching methods and tha professional climate may be
mora to their liking,

The intrusion of vocational activities into tha zlle-acidemic

program of tha public schools has naturally glven rise to as lively a

Jurisdictional disputs as haz ever occurred among trade unions,

Kaller!9 contends that we have had a good deal of "looking down" upen

185m th, gp. gite, P. 3.

19 ranklin J. Keller, Prineiples of Vogational Education, p. 2ibk,
D. Heath and Company: Baston, 1948,

17/626C

SOUTH DAIIOTA STATZ UMNIVERSITY LIZRARY
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vocational sducation as samething for dullsr children and we have had
some aggressive independencea exhibited by vocational people intent upon
compensating for inferiority complexes. However, he maintains that,
in recent years, as leaders in vocational education have shown their
mattle and justified their cause, the controvarsies have subsided to
a considerable extent. Nevertheless, Keller20 says, "Thare always
remains the question as to who shall decide the when, whers, how, what
kind, and how much of vocational education in any comrmunity, " Keller21
holds the viesw that the situation is usually complicated by heavy
overwelighting of academlic teachers whosa primary interest is in teach-
ing what they know and who generally tend to resiat the fearsome
unknown. He further believes that the vocational program can only
sputter out into futility if the mchool administrator does not have
the liveliest appraciation of occupational demands of agriculture and
homsmaking and also of the striking individual differences in the
children concerned.Z2
Lezgz3 believes that, if administrators do not have on hand work-
able plans for vocational education, they will not implement these

courses even though they should be as responsible for developing

201bid.

2limd., p. 292.

210d., p. 293.

230tto Legz, "Vocational Education Depends Upon the Commnity

Power Structure," Agrigultural Education Magazine, vol. 36:161,
Interstate Printers and Publizhers: Danville, Illinois, December, 1963.
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vocational education as thay ara in preparing for college. Ha furthar
maintains that many vocational departments have only an appendage
status, The subsequent curriculum offerad is basad on financial and
administrative decisions, causing many vocational afforts to become
negative learning situatlons and, am such, vocational classes becoma
a raceptacle for misfits.

L.eaggzl'b agrass that vocational aducation has been somawhat
suceassful in obtaining funds at tha federal leval, but is having
little or no voice in educational mxpenditure= at the local or county
level. Leagg supports this view when he writas:

s opressure groups exert sufficient pressure on local
school officials to make most vocational offarings token efforts
when educational funda are severaly limited....after sufficisnt
funds have been made availabla to care for tha college prepara=-
tory demands of tha power group, then tha vocational training
of the remaining children is next considered for vocatlonal
courses....vocational education, @sxcept for & few crash pro-
grama, has genarally succumbad to a lesss#r rolea in education a=z
tha demands continue to increasam for academic preparation and
gymnasiums for spectator sports.

Thera has never hé#en a better time or a time of greatar urgency
than thes present for replanning vocational programs. This is a belief
being exprassed not only by lesaders in vocational aducation, but also
by aducatora outside of vocational =ducation. Soma of the well-

recognized lesadars in this country have warned of the ne@ed for reviesing

objmctives, overhauling curriculums and improved methods, 25

2h1vid., p. 162.
251bid.
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There 1s a reawakening to the trus importance of vocational educa-
tion. Byram26 maintains there is a growing realization that only a
minority of students can master higher mathematics and can successfully
major in specialized aspectz of the phyeical and biological sciences.
H& notem that our best aducational leaders have reappraised the situa-
tion and are seeing it in true perspective. They realize that the
majority of youth wlll not pursue higher education for degraes. Thers
i® inersasing awareness of dangers of having large numbers of young
people out of work and with no salable skills.27
All youth need recognition and mpproval. Many cannot get it in
tha more academic pursuits because they cannot succesafully campate in
the activities, A statement from Byram and W‘enrich28 supports this
view:
Most of the general education subjectas in the secondary
school curriculum require =kill in the ume of wmrds. Youth
with leas aptitude in varbal matters must gat recognition in
some other field. This does not mean that youth should not be
taught to read, write, and mpeak @ffectively; it does mean
that, since school experiences in the wocational field are
generally bas=d on activities that involve doing, youth lass
talented ars not necessarily handicapped as much as they might
be in academic subjects. The vocational offerings of the

school fraquently provide tha opportunity for youth to show
achievement and gain recognition.

26Harold M, Byram, "Re-Planning High School Programs in Agri-
culture Education,” Agrigultural Education Magazins, vol. 36:90,
Intarstats Printers and Publishers: Danville, Illinois, October, 1963,

27Ibid., p. 9l.

28Harold M. Byram and Ralph C. Wenrich, Iocgtéo,na]. Education
and Pracgtigal Arts in PP. 55-56, MacMillan
Company: New York, 1956.
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The economic and social well-being of any society is dependent
upon the abundance of goods and services made available for its peopla.
Dr, Walter Cocking, retired aditor of the Sghool Executive, now called
Qverviewy, and a man of considerable sxperiance in administration of
programs including agriculturs education, made this sammarization:
"Vocational agriculture either will have to adjust ita objectives and
programs to the dynamic and rapidly changlng occupational complax or it
will gradually recede or be crowded out by programs that are
adjusted. "2?

Vocational agriculturs, which has bean primarily concerned with
farm training up to now, is lsading tha drive for more techmical agri-
culture education. Geyerm raports that naw training programs in
technical agriculture are ®xpanding smploymant prospacts for farm boys
who will, by cholice or circumstancas, neither farm nor go to a four-
year college. Thase progrias are designed from high school wvocational
agriculture courses and on-farm experisnce. Such post-high achool
curriculums run from several weeks to two ymars in langth. G-yerﬂ
asserts that thase courses prepare youth for agricul tural jobs in which
a degres is not necessary, tut in which a diploma is not adaquata. The

programs trailn youths for the following occupations: sales and service

29Byram, op. g¢it., p. 9l.
3ORichard C. Geysr, "Coming, Bstter Agriculture Jobs Without

College," w&% vol. 62:88, Meredith Publishing Company:
DesMoines, Iowa, April, 1964,

A Ivid.
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of farm machineary, fartilizer, chemicals and ather firm production items;
technical assistance to veterinarians and laboratory scientists, manage-
ment of business, such as grain elevators and farm supply stores; and
technical work in forsstry and horticulture,

Geyur32 contends that, although post-=high school vocational
instruction smphasizes practical knowledge rather than theory, long-
lasting principles are not ignored. He points out that one~ and two-
yaar programs may include courses in basic sciences, mathematics,
business, commnications and leadership arts, as well as technical
agricﬁlture subjects. Geyer33 supports the nead for more technical
agricultural education when he notes that over 80 per cent of the farm
boys entering the labor force in the 1960's will have to turn to non=-
farm work.

Byram and wenrich3u maintain that vocational programs in homa-
making are designed to haves an important part in sacondary asducation.
Such programs give major attention to human relationships, child
development, child rearing and the management aspects of homemaking,
Thay deal with the complex problems which face young people in the early

years of marriage and for which so few feel adequately praparud.35

321wad.

3B 1vid,

3"’Byram and Wenrich, 9. ¢it., p. 58.
35Ibig,. p. 66.
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Many changes are taking place in particular occupations that will
have significant influsnces on vocational education. Curriculum evalua-
tion must be an integral part of the educational procedure if it is to

meet the challenges of a changing world.
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PROCEDURE

Little research in regard to the proposals for vocational educa-
tion in a changing world of work has been compiled. Therefore, little
background information was available concerning methods used in obtain-
ing data.

After reviewing the trends of the increasing numbers of drop-
outs of high school students and of the underemployed, it seemed impor-
tant to obtain an image of the vocational programs of the South Dakota
public schools to see if there is a relatlion between the type of voca-
tional education programs offered and the educational needs of the
students,

Tha hypotheses for the study were formulated from the& trends
seen in the literature on vocational education. It was decided that
the questionnaire method would be the best possible means of obtaining
data as it would be impossible to reach the school adminiatrators, voca-
tional agriculture teachers and vocational homemaking teachers by any
other feasible method. It would produce uniformity in chacking results
to determine attitudes concerning: (1) curriculum development and
administration, (2) socio-economic and academic aspects and (3) teacher-
administrator relationships,

A data pathering instrument was developed to obtain attitudes
concerning an image murvey of vocational education in the South Dakota
public schools. A letter of explanation (Appendix A), the data gather-
ing instrument (Appendix B) and a return self-addressed envelope were

mailed to a six-member jury composed of authorities in the field of
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vocational education. These jury members ware chosen because they are
very influential and instrumental in recommending needed changes in the
vocational education program,

The data gathering instrument was returned by all the jury mem-
bers., One jury member did mot express his attitudes concerning the 33
items listed on the instrumant. A11 members responded with helpful
suggentiona for revisioris of the final instrument.

The revised data gathering instrument (Appendix D) was mailed to
100 mchool administrators who had one or more vocational teachers
employed in their school systems, 76 vocational agriculture teachers
and 116 vocational homemaking teachers in South Dakota. Kames and
addresses were secured from the current Secondary School Directory for
South Dakota compiled by the State Department of Public Instructlon and
tha South Dakota Vocational Dirmctories compliled by the state super-
visors in vocational agriculture and vocational homemaking.

A letter of explanation (Appendix C) of the study and a self-
addressad stamped envelopas accompanlied the data gathering instrument.
Postal cards and second latters (Appendix E) were sent to late respond-
gntg. Tha data gathering instrument, &fter the samcond mailing, was
returned by 93 school administrators or 93 per cent of those contacted.
Instruments were rsturmmed by 75 vocational agriculture teachers or 99
per cent and 110 vocational homsmaking teachers or 95 pa&r cent of those
contacted. School administrators, vocational agricul ture teachersz and
vocational homsmaking teachers were chosen beca@use the writer believed

their attitudez would be valuable in determining the needs of vocational
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education and they were the greatest number available to be sampled for
this study.

Raw data from the data gathering instrument wers tabulated by
tallying rasponses from each group contacted in chart form. Thase
results were totaled and the numbers and percentages st up in table
form, Tha quaations from the survey instrument wers placed in thrae
groupings; namely, curriculum development and administration, socio-
economic and academic aspecte and teacher-administrator relationships,
for each group of raspondents. In analyzing the data gathered for pur-
pozes of evaluating the images, a work sheet was preparasd bearing the
complatas 1i=t of 33 items which appeared on the instrument sent to
school administrators, vocational agricultura tasachars and vocational
homemaking teachers. A value was assigned to each response: undar
"Strongly Agrea," a value of plus two; under "Agrmse,"” a value of plus
onai under "Undscidad," & zero value; under "Disagress," & value of
minus one; and under "Strongly Disagree,” a value of minus two.

A welghted frequency for sach item was then computed by summing
tha products of tha amsigned values and their raspsctive response fre-
quencies. The weighted frequency was then divided by the total number
of respondsnts in sach item to complate the mean weighted frequancy
computation,

The following axample illustrates the procedure used in dester-

mining the welghted frequency and mean weighted frequency values.



23
e e ——— e g — e — T

Strongly Agree Undecided Diamagres Strongly Weighted Maan

agree disagree frequency frequency
(+2)  (+1) (0) (-1) (=2)
Item A 28 50 10 3 2 99 1,06

Table 4

In the foregoing table, each weighted frequency was computed by
multiplying the frequency value assigned to sach response; such as, 28
rasponses under "Strongly agree" were multiplied by the frequency value
of +2 and sach succeeding response multiplisd by its respective asmsigned
valua, Tha summing of the productas produced the weighted frequency.

The maan frequency was then obtained by dividing the total number of

respondents, which in this example was 93.
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RESULTS OF THE INVESTIGATION

troducti

This chapter presents the findings of the study based on the data
collected and analyzed in accordance with the procedures as explained in
the previous section. The primary purposes of this survey were to make
a study to obtain an image of vocational education as it presently
exists and to determine the effectiveness of the South Dakota vocational
programs for training of students for future employment. Further aims
were to determine what should be included or deleted and to find where
to place emphasis.

The findings are presented in two classifications: (1) attitudes
of Jury members, school administrators, vocational agriculture teachers
and vocational home@making teachers concerning curriculum development and
administration, soclo-economic and academic aspscts and teacher-
administrator relationships; and (2) composite presentation of responses
from all respondents compared to those of a jury of professionals in
vocational education.

In analyzing the data gathered for purposes of ascertaining the
images, a work sheet was firat prepared bearing the complate list of 33
attitudes which appesared on the instrument sent to the jury of profes-
sionals, school administrators, vocational agriculture teachers and
vocational homemaking teachers. A value was assigned to each responsa
as follows: under "Strongly agree," a value of plus two; under "Agree,"

g value of plus one; under "Undecided," a zero value; undar "Disagree,"
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a vialue of minus one; and under "Strongly disagree," a value of minus
two.

A walghted frequency for each item was then computed by summing
the products of the amsigned values and thelr respective response fre-
quencies, The weighted frequency was then divided by the total number
of respondents in each item to complete the mean weighted frequency

computation,

Aktitudes of Profegsionals
The response fraquencies of the items as answerad by the jury of

professionals are revealed in Tables 1, 2 and 3.

The majority of the itsms were checked as "strongly agree" or
"agree" in the area of curriculum development and administration. As
shown in Table 1, jury members felt that vocational education progranms
should e offered, but broadened at the high mchool, post-«high school
and adult levels and carry academic credit squal to courses of a non-
vocational nature. They also indicated that interasted boys in town
and farm boys should have &n opportunity for more formal in-school
training in vocatlional agriculture. Likewise, they felt there iz a
definite need for homemaking training in high school; however, they were
divided in their attitudes about homemaking courses being alective or
required, Members were divided in their thinking concerning the size
of high school enrollment before a farming community should establish
a vocational agriculture program. They agreed that there is a need for

special programs for drop-outs and industrial training for out-of-school

youths and adults.



Table 1.

Ltens

of Vocational Education (N = 5)

A.

B.

Ce

D.

E.

F.

Vocational education programs
should be offered at the sec-
ondary level and post=high
school level, particularly in
the 13th and 14th years,

There is need for improvement
in the wvocational curriculum
in the schools of South Dakota.
More vocational programs should
be offered for adults in more
fields or areas of vocational
education.

Vocational education courses
should carry academic credit
equal to nonvocatlonal courses
in the secondary school
curriculun,

Speclal programs should be
svailable for the youth who
have dropped out of school

and remain underemployed or
uhemployed.

Vocational teachers should be
consul ted by school adminis-
trators and school board offi-
clals in planning a vocational
education program in South
Dakota public high schools.

Attitudes of Jury Members Concerning Curriculum Development and Administration

Strongly Strongly Mean
_agree Agree Undecided  Disagree disagree frequency
Per Per Per Per Per

No, cent No, cent No, cent No, cent  No, cent

3 60 2 w 0 0 0 0 0 1.60

0 0 0 0 0 0 20 L 8 -1.80

by 80 1 20 0 0 0 0 0 1.80

3 & 2 b 0 0 0 0 0 1.60

2 Wb 3 60 0 0 0 0 0 1,40

y 8 1 20 0 0 0 0 0 1.80

92



Table 1. (continued)

Lleng _No, cent No. cent No. gent No, cent No, cent

G.

H.

I.

Je

K.

Farm boys receive sufficient

training on the fam, thus

making formal ineschool train-

ing in agriculture unnecessary. 0 0
Girls can recelve adequate

homemaking training in their

homes without taking further
homemaldng training in high

school, 0 0
Vocational homemaking courses

should be elective rather than
required. 2
The public schools have a re-
sponsibility for providing in-
dustrial occupational training

for out=of«-school youth and

adults where needs are evident. 3 €0
Vocational education programs

in South Dakota public schools,

being principelly in agriculture

and homemaking, need to be

broadened and made more compre-
hensive, to include such prepara-

tion as trades, distribution, and
office occupations, in order to

meet the educational needs of

more students. 3 60

N

20

0

20

5 100
4 80
2 b
0 0
0 0

-2,00

"‘1.80

1.60

1.&

L2



Table 1. (continued)
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Strongly Strongly Mean
um_mw&w
Per Per Per Per
Itens M_M_Mt No, cent No, gent

L. More state aid is needed to

expand the vocational educa=-

tion progranms. 4 80 1 20 0 0 0 0 0 0 1.80
M. At present vocational educa-

tion is a federally controlled

educational program, 0 0 0 0 0 0 3 & 2 -1.40
H. It 1is desirable to have voca-

tional education financed in

part by federal funds. 2 W 3 60 0 0 0 0 0 0 1.4
0. Vocational education programs

should serve geographic areas

larger than the regular school

district. 2 2 W 0 0 1 20 0 (4] 1.00
P. Every farming community that

has a high school enrollment

of 100 pupils or more needs a

vocational agriculture

department. 1 20 1 20 1 20 1 20 1 20 0
Q. Boys in town who are interested

in working in agricul ture should

have an opportunity to enroll in

vocational agriculture classes. 4 80 1 20 0 0 0 0 0 0 1.80
R. Having a vocational education

program in a secondary school

causes too many adminisd¥rative

problems to justify having it. 0 0 0 0 0 0 1 20 L 80 -1.80

B
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The five-membar jury was the only group of respondents who felt
the vocational curriculums in the schools of South Dakota ars adequate,
but felt, as the other groups did, that vocational programs should
servea geographic areas larger than the regular school district. These
members are unaware of any administrative problems existing in a public
high school in South Dazkota which has a vocational education progran.
Jury mambers believed that vocational teachers should be consulted by
school administrators and school board officials in planning a voca-
tional education program. The mambers felt federal financing and more
state ald are desirable for the expansion of wvocational education, but
did not feel that the present vocational program is federally
controlled.

As shown in Table 2, all jury members felt that ths smcondary
school should encourage academically talented pupils to enroll in voca-
tional education; and they supported this attitude when they disagreed
that vocational education is not decreasing in nsed. FEighty per cent
of the membars felt vocational aducation can help reducas the drop-out
rate of high school students, and 100 per cent sald that those enrolled
in vocational education courses are not from the lowar soclo-economic
group in the community, Sixty per cent of tha jury raspondents felt
vocational education students are subjected to more soclal disadvantages
than those in nonvocational education; however, one member or 20 per
cent felt they were and one member respondad that he was undecidead.
Three jury members believed all high school pupils are interested in

some vocational subjmcts and two members were undecided., All Jjury



Table 2, Attitudes of Jury Members Concerning Socio-Economic and Academic Aspects
of Vocational Education (N = 5)

Strongly Strongly Mean
_agree Agree Undecided Disasree disagree frequency
Per Per Per Per Per
Items No, cent No, cent No, cent No, cent No, gent
A. Students enrolled in vocational
education are subjected to more
soclal disadvantages than those
in nonvocational education. 0 0 1 20 1 2 3 60 0 0 - 40
B. Vocational education is decreas-
ing in need. 0 0 0 0 0 0 1 20 4y 8 -1.80

C. Vocational education can play

a significant role in reducing

the drop-out rate of high

school students. 3 60 1 20 0 0 1 20 0 t] 1.20
D. The secondary school should

discourage academically

talented pupils from taking

vocatlonal education courses. 0 0 0 0 0 0 0 0 5 100 =-2,00
E. High school students selecting

vocational education courses

are usually from the lower

socilo-economic group in the

commnity, 0 0 0 0 0 0 L 80 1 20 =120
F. Most high school pupils are

interested in some vocational

subjects. 0 0 3 60 2 W 0 0 0 0 « 60



Table 2. (continued)

Strongly Strongly Mean
-agree  _Agree Undecided Disagree disagree frequency
Per Per Per Per Per
_Ltems No, cent Mo, cent No, cent No, cent No. geng

Ge

H.

Farming requires less
intelligence than most other

occupations. 0 0 0 0 0 0 1 20 4 80 -1.80
High school agriculture courses

are an economic help to thas

farm boy who is interested in

agriculture. 2 b 3 60 0 0 0 0 0 0 1.40



members agre#e that farming requires intelligence at least equal to
other occupations and that high school agriculture courses are an
econoic help to those interested in the occupations of related
agriculture.

Tabla 3 shows the attitudas of the jury membars concerning
teacher-administrator relationships in vocational aducation. The jury
members belisved that the successful development of vocational educa-
tion depends upon the encouragement and support obtainad from the school
administrator and all believed that nonvocational teachers do not under-
gtand and appreciats the needs of vocational education. All mesmbers
felt that vocational teachers are adequately trained and the assistance
of mkilled craftsmen in team teaching would be undasirable. Howevar,
they falt that =more in-service professional training should be providad.
All mambers agreed that vocational tmachers are cooperativa in helping
#¥lth extra-class school activities,

It is interasting to note in summarizing that all jury mambars
felt thera was not an urgent named for improvemant in the vocational
curriculums in the schools of South Dakota. The members falt vocational
aducation programs should be offerasd, but broadensd, at the high school,
post=high mchool and adult lavels and should s&rve largsr geographic
arsas. They falt more financial aid, howmver, would be needad for
expansion; that academically talented students should be ancouraged to
enroll in vocational education courses; that vocational sducationm can
reducg the drop-out rate of high school students; and that students
snrolled in woacational education are not subjmcted to mors sascial dis-

advantages, or come from thes lower soclo-sconomic groups.



Table 3.

Attitudes of Jury Members Concerning Teacher-Administrator Relationships
in Vocational Education (N = 5)

Lltems

Strongly
-agree

Agree

Undeclided

Strongly Hean
Disapree  disagree  frequency

Per

No._cent

A.

B.

D.

E.

F.

Ge

Nonvocational teachers under=
stand and appreciate the need
for vocational education.

The successful development of
a local program of vocational
education depends largely upon
the degree to which local school
administrators encourage and
support the progran,

Most vocational teachers are
lacking in professional
training.

The vocational teachers in
public schools should have the
assistance of skilled crafts-
man in team teaching.

More in-gervice professional
training should be provided
for vocational teachers.
Vocational teachers are as
cooperative as other teachers
in helping with extra-class
school activities.

The daily work load for voca-
tional teachers is greater than
of other teachers in the high
school.

Per
cen

5 100

No

Per
n

Per Per
n en

3 & 2 )4-0 -1."0

1.00

-1.’40

‘2. 20

1.60

1.‘&

1 20 0 0 0

€€
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The professional jury bslieved that the successful development of
vocational education depends upon the encouragement, support and under-
atanding obtained from the school administrators and other teachers.
They also believed wocational teachers ars adequately trained and do
not need the assistance of skilled craftsmen. However, they felt mora

in-service professional training is advisable.

Attitudes of Sghool Administrators
Tables 4, 5 and 6 reveal the& response frequencies of the items

as answergd by the school administrators. Mora than 95 per cent of the
school administratoras felt that thers is & n@ed for improvement in the
vocational curriculums in the schoolz of South Dakota., This sam# view
was held by vocational agriculture teach&rs and vocaztional homemaking
teachars, but was contradicted by tha jury membars.

Table 4 further resveals that school administrators! responses
show & 94.7 to 71.5 per cent range for "strongly agree" or "agree" on
tha following aspects of vocational sducetion listed in descending order
of frequency: nsad for brosdening of programs so that thay &are mads
morg comprizhensiva; consultation of vocational teachers, school admin-
istrators and school board officials in program planning; mare state
aid ngedad for expansion; serve geographic areas larger than the regu-
lar school district; homemaking courses should be ele&ctive; programs
ghould bg conducted at the hlgh school, post-high school and adult
levelg; speclal programs for drop-outs that are undersmployed or unem-

Ployed; should carry academic credit equal to nonvocational courses;



Table 4., Attitudes of School Administrators Concerning Curriculum Development

and Administration of Vocational Education (N = 93)

Strongly

A.

B.

Co

D.

E.

F.

Items No, cent No, cent No, cent No, cent No, cent

Vocational education programs
should be offered at the sec-
ondary level and post=high

school level, particularly in

the 13th and 14th years. 28
There is need for improvement

in the vocational curriculum in
the schools of South Dakota. 46
More vocational programs should

be offered for adults in more
fields or areas of vocational
education, 12
Vocational education courses
should carry academic credit

aqual to nonvocational courses

in the secondary school curri-
culum, 14
Special programs should be
available for the youth who

have dropped out of school and
remain underemployed or
unemployed. 14
Vocational teachers should ba
consulted by school adminis-
trators and school board offi-
cials in planning a vocational
education program in South

Dakota public high schools. 16

12,9

15.2

15.2

17.2

43

65

57

53.8

46.3

64.6

9.8

6l.2

73.1

10 10.8

1 1.0

17 18.3

16 17.2

3.2

2.1

4.3

6ot

4.3

Strongly

Per

Mean

-agree _ Agree  Undecided Disagree disagree f[reguency
Per Per Per Per

1.06

1.38

«93

84

1.03

1%



Table 4. (continued)

Strongly Strongly Mean
-agree Azree  Undecided IMsagroe  disagree freguency
Per Per Per Per Per
ite No, cont No, cent No, cent No, cent No. cent

G. Farm boys receive sufficient

training on the farm, thus

making formal in-school train-

ing in agriculture unnecessary. 0 0 1 1.0 9 9.7 57 6l.2 26 28,1 1,16
Ho Girls can receive adequate

homemaking training in their

homes without taking further

homemaking training in high

school. 0 0 3 .52 b 4,3 55 59.2 3 33.3 “1.22
I. Voecational homemaking courses

should be elective rather than

required. 10 10.8 68 73,1 0 0 12 12,9 3 3.2 75
J. The public schools have a re-

sponsibility for providing in-

dustrial occupational training

for out=of-school youth and

adults where needs are evident. 1 1.0 33 356 139 41,9 17 18.3 s JI P | S
K. Vocational educatlon programs

in South Dakota public schools,

being principally in agri-

culture and homemaking, need to

be broadened and made more com-

prehensive, to include such prepa-

ration as trades, distribution,

and office occupations, in order

to meet the educational needs of

more students. 30 32,4 58 62.3 2 2, 3 3.2 0 0 1.24

9t



Table 4. (continued)

Items No, cent No, cent No, cent No, gent

L. More state ald is needed to

axpand the vocational educa-

tion programs, 38 40,9 45 48,5 6 6.4 3 3.2 1 1.9 l.24
Me At present vocatlional education

is a federally controlled

educational program. 1 1.0 23 24.8 15 16,1 W& 52,7 5 5.4 - .37
Ne It is desirable to have voca-

tional education financed in

part by federal funds. 11 11.8 S8 62.4 14 15,1 8 8.6 £ 2.0 .73
O. Vocational education programs

should serve geographic areas

larger than the regular school

district. 32 3.5 U7 %0.5 9 9.7 b 4,3 1 1.0 1,13
P. Every farming commnity that

has a high sechool enrollment

of 100 pupils or more needs a

vocational agriculture

department. b 4,3 28 30.1 22 23.6 135 37.7 4 4,3 - .08
Q. Boys in town who are interested

in working in agriculture

should have an opportunity to

enroll in vocational agri-

cul ture classes. 7 7.5 64 68,8 10 10.8 7 7.5 5 Lk .65
R. Having a vocational education

program in a secondary school

sauses too many administrative

problems to justify having it. 3 3.2 4 4.3 5 54 55 5,2 26 27.9 -1.03

e — e — = = e e — ——— _————— —— — ———————=——
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financing by fede®ral funds desirable; and interested boys in town should
have an opportunity to enroll in vocational agriculturs classes.

It is noteworthy that 87.1 per cent of the school administrators
did not fe#l having a vocational education program caused too many
administrative problems=. Hearly three-fifths of this respondent group
felt vocational @ducation at present is not a fedarally controlled
progranm. Approximately 90 per cent of the administrators raspanded
that farm boys do not receive sufficient training on the farm, thus mak-
ing formal in-school amgriculture training necessary. Likewiss, they
felt the inadequacy of homs& training and thought additional high =chool
homemaking training & nmcessity. This group indicated they are unda-
cided and divided in their attitude=s wlth reference to the establishment
of a high school vocational agriculturs department with an enrollment of
100 studants. The highest per cent responding "undecidesd" for any itasm
in the curriculum development and adminlistration area and for any
raspondent group in this area appears in Table 4; namely, the respon-
sibllity of the public school for providing industrial training for out-
of=-school youth and adults.

In tha arsa of moclo-sconomlc and &cademlc aspscts tha adminis-
trators expressad the larpest number of undecided responses of all tha
respondent groups. Table 5 shows that 48.2 par cent of the mchool
administrators did not believe high school students enrolled in woca-
tional education coursess ara from the lower socio-economic group. The
jury members were in complets disagreement while vocational agriculture

teachers and vocational homemaking teachers axpressed a 69.3 per cent



Table 5. Attitudes of School Administrators Concerning Socio-Economic and Academic Aspects
of Vocational Education (N = 93)

Strongly

-agree Agree

Undeclded m.mg;gm_ﬁssmx

Per

Ltems No, cent

B,

C.

D.

E.

Fo

Students enrolled in voca-

tional education are subjected

to more social disadvantages

than those in nonvocational

education, 0 0
Vocational education is

decreaging in need. 3 3.2
Vocational education can play

a significant role in reduc=-

ing the drop-out rate of high

school students. 24 25,9
The secondary school should

discourage academically tal=-

ented pupils from taking

vocational education courses. 6 6.4
High school students selecting
vocational education courses

are usually from the lower
soclo=-economic group in the

community. 0 O
Most high school puplls are

interested in some vocational

subjects. 6 6.4

12

13

28

12,9
1.0

61.3

13.9

Per

16 17.2
l} u'3

T M3

10 10.8

20 21.5

Strongly

% 53.8

38 40.9

54 58.1

38 b0.9

3 32

15 16.1
b7 50.6

10 10.8

- 073
-1, 35

1.03

.53

- 026

.90

6¢



Table 5. (continued)

Strongly Strongly Mean
-agree Agree  Undecided Disagree disagree  frequency
Per Per Per Per Per
Ltems n n No. _cen

G. Farming requires less
intelligence than most other

OccnpatiOHS. 3 3.2 ll “‘o 3 u “03 2‘8 5107 3”’ 36. 5 -1.14
H. High school agriculture

courses are an economic
help to the farm boy who is

interested in agriculture 9 9,7 64 68,8 13 13.9 b 4.3 3 32 .78
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and 65,5 per cent disagreement rating, respectively. Over 75 per cant
of the school administrators felt vocational education can play a
significant role in reducing drop-outs. Only 68.9 per cent of the
administrators felt mcademically talented pupils should take voca=-
tional #ducation courses compared to 94.8 psr cent of the vocational
agriculture tsachers and 86.5 per cent of the vocational homemaking
teachers. Approximately 90 per cent of the mchool administrators see
a need and interest in vocational education and the majority do not
feel students enrolled in vocational education are subjected to more
soclal disadvantages. They agreed with the other respondent groups
that farming does not require less intelligence than other occupations
and that high school agricultura courses are an economic help to those
interested in agriculture.

A large parcentaga of school administrators, as revealed in Table
6, believed that nonvocational teachers understand and appreciate the
nead for vocational education. This agreement figure, 42.9 per cent,
waas conglderably highsr than that for the other three respondent
groups, School administrators share the attitude with the other respond-
ent groups that the successful development of vocational education
depends on the sncouragement and support of local school administrators.
Howevar, the per cent of agresment was lower than that expressed by the
other groups surveyed. School administrators felt vocatlonal teachers
have gsdequate professional training and a sizeable majority felt voca=~
tlonal teachers should have the assistance of skilled craftsmen in team

teaching. They shared the belief that more in-sarvice professional



Table 6. Attitudes of School Administrators Concerning Teacher-Administrator
Relationships in Vocational Education (N = 93)

Strongly Strongly Mean
-agree Agree  Undecided Disagree disagree freauency
Per Per Per Per Per
Ltemg No, cent No, cent No, cent No, cont No. cent

A. Nonvocational teachers under=-

stand and appreciate the need

for vocational education. 1 1.0 39 ¥.9 19 20.4 30 32.4 L 4,3 .03
B. The successful development of

a local program of vocatlonal

education depends largely upon

the degree to which local school

administrators encourage and

support the program, 6 6.4 59 63.5 9 9.7 15 16.1 y 4,3 Ny
C. Most vocational teachers are

lacking in professional

training. 3 9.2 6 6.4 15 16.1 59 63.5 10 10.8 - .72
D. The vocational teachers in

public schools should have the

assistance of skilled craftsmen

in team teaching, L 4,3 56 60.3 25 26.8 8 8.6 0 0 .60
E. More in-service professional

training should be provided for

vocational teachers. 6 6,4 6 653 20 21.9 6 6.4 0 0 .72
F. Vocational teachers are as

cooperative as other teachers

in helping with extra-class

school activities. 11 11.8 62 66.7 8 8.6 9 9,7 3 3.2 .74
G. The dally work load for voca=-

tional teachers is greater than

of other teachers in the high

school. 3 13.2 i 1.0 11 11.8 68 73.2 10 lo0.8 - .87

an
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training should be provided for vocational teachars. They raported
that vocational teachers are as cooperative as othar teachers in
helping with extra-clase school activitiazs and do not beliava the
daily work load is greater than that of the other teachers.

The attitudes of #Echool administratora are an important part of
#valuating the vocational education program needa. The administrators
are in a position to influence board officials and commnity leaders.
With this thought in mind, it is imperative that the attitudas of
school administraters concarming tha various aspacts of vocational
aducation be carafully considared,

School administrators agraad with their vocational agriculture
and vocational homemaking tasachers that thers is a need for revisions
in the vocational curriculums in the schocls of South Dakota, This
respondent group believad there is a need for broadening of wvocatlonal
programs so that they may be mide more comprehensiwva, but according to
comments from the mdministrators they felt it cannot be broadened under
the present tazation system and without resrganization of school dis~
tricts. The majority of ths administratorz did not believe there were
in gxlstence administrative problams resulting from the inclusion of
vocational education in their schools.

This respondent group felt that neither girls nor farm boys
recgive gufficient training at home or on the farm and, therafore,
formal in-school training is a necessity. They felt interested town
boys should have an epportunity to enroll in wvocatlonsl agriculture

courses. However, comments from tha group mentioned that their



vocational agriculture class anrollments were small and ons mentionsd
that tha program had besn dropped and industrial arts was introduced
because of thas size of the enrollment. Others commented that only a
fmall proportion of the farm boys return to farming upon graduation,
wvhereas, many will be employed in related fislds of agriculture, thus
neces=itating formal in-school training. Several school adminigtrators
commentad that we could not train for indumtrial occupations because
our South Dakota colleges do not train teachers qualified for teaching
in this field. Otherz mentioned that we do not have industry in South
Dakota and, tharefors, it is difficult to datermine what training is
needed,

School administrators believe that vocational sducation can play
a role in raducing drop-outs, and according to comments from this
group they beliewe academically talented pupils should take a sampling
of vocational courses and specialize later in college if they desira.
They felt there are no social disadvantages attached to enrollment in
vocational education, but commentad that the vocational education
students set the barriers themselves,

School administrators believe that nonvocational teachers undsr-
stand and appreciate the naad for vocational education. According to
their comments, misunderstandings occur whan vocational tsachers strive
to fight the rest of the school to preseérve their programs rather than
offering something worthwhile. Administrators realize that their
encouragement and support of vocational education is necessary for a

successful program, They felt their vocational teachers wers adequately



k5

trained professionally, but more in-servica professional training and
the assistance of skilled craftsmen would be dasirable. Tha comments
implied & need for mora professional information from the State Depart-
ment of Public Instruction and colleges. The administratorz believed
their vocational teachars to be cooperative with extra-class school
activities and believed the dally work load was @qual to that of other

teachers,

Attitudip of VocaMonal Agriculture Ieachers

Table 7, 8 and 9 reveal rasponsa frequencies of the items as
answered by the vocational agriculture teachers.

As s@en in Tabla 7, vocational agriculture teachers folt
strongly about curriculum devalopment &nd administration of the high
school agriculture program. All but twm of the agriculture teachers
agreed that formal in-school training in sgriculture was necessary for
farm boys. A large majority of this respondent group raported that
every farming community that has a high school enrollment of 100 or
mora should have & vocational agriculture program., Thess teachers
believed that interssted boys in town should bs allowed to enroll in
vocational agriculturs classes. Approximataly the same views on voca-
tional agriculture aducation were held by the other three respondent
groups, although thes parcentage of school administrators in mgreemsnt
was not as high as the jury mambers and homemaking teachers.

Ovar 65 per cent of the vocational agriculture teachers felt that
the public school should be responsible for providing industrial occupa-

tiongl training for out-of-school youth and adults., This was the



Table 7. Attitudes of Vocational Agriculture Teachers Concerning Curriculum
Development and Administration of Vocational Education (N = 75)

St.rongly Strongl.y Mean
mg_ﬂ_nndgﬂdeﬁ__zmw_mﬂ
Per Per
Ltems No, m___m_g_L_Mn&._m.Lnt_Mni

A. Vocational education prograns

should be offered at the sec~

ondary level and post-high

school level, particularly in

the 13th and 14th years. 23 30.7 34 45,3 9 12 9 12 0 0 .95
B. There is need for improvement

in the vocational curriculum

in the schools of South Dakota. 35 46.7 38 50.7 ? 1.3 0 0 T L.3 1.5
C. More vocational programs should

be offered for adults in mare

fields or areas of vocational

education. 14 18,8 54 72 5 6.6 1 1.3 1 1.3 1.53
D. Vocational education courses

should carry academic credit

aqual to nonvocational courses

in the secondary school

curriculum, 27 136 by 58,8 2 2.6 2 2.6 0 0 1.28
E. Special programs should be

available for the youth who

have dropped out of school and

remain underemployed or

unemployed. 8 10.7 53 70.7 10 13.4 2 2.6 2 2.6 .84
F. Vocational teachers should be

consulted by school adminis-

trators and school board offi-

clals in planning a vocational

education program in South

Dakota public high schools. 27 136 4% 6.4 1 1.3 T 1.9 0 0 .52



Table 7. (continued)

Stroﬁgly sfibagiy 'Huln
agree _Azree Undecided Disagree disaeree  freguencgy
Per Per Per Per Per

Ltems _No, cent No, cent 1INo, gent No. gent No, cent

G. Farm boys receive sufficient

training on the farm, thus

making formal in-school train-

ing in agriculture unnecessary. 0 0 0 0 2 2,6 11 14,6 62 82.8 1. 80
He Girls can receive adequate

homemaking training in their

homes without taking further

homemaking training in high

school. 0 0 2 2.6 0 0 25 33.4 B8 64 -1.58
I. Vocational homemaking courses

should be elective rather than

required. 5 6.6 40 534 10 13.3 16 21.4 y 5,3 +95
J. The public schools have a respon=

sibility for providing indus-

trial occupational training for

out-of «school youth and adults

where needs are evident. 5 6,6 44 58,8 18 24 5 6.6 3 4 .57
K. Vocational education programs

in South Dakota public schools,

being principally in agriculture

and homemaking, need to be

broadened and made more compre=-

hensive, to include such prepara-

tion as trades, distribution, and

office occupations, in order to

meet the educational needs of

Mo students . 27 36 M 58. 7 3 l& 1 1 3 0 0 1. 29

Ly



Table 7. (continued)
e

Strongly Strongly Hean
-agree Agree  Undeclded Disagres disagree frequency
Per Per Per Par Per
Ligms No, gent No. gent HNo, gent |[lio, gent FHo, gent

L. More state ald 1s needed to

expand the vocational educa-

tion prograns. 27 36 43 57.4 b 5.3 T 1% 0 0 1.28
M. At present vocational educa-

tion is a federally controlled

educational program, 2 2.6 15 20 13 17.4 42 56 3 &4 - .39
N. It is desirable to have voca=-

tional education financed in

part by federal funds. L 513 49 653 14 18.8 6 8 2 2.6 .63
O. Vocational education programs

ghould serve geographlc areas

larger than the regular school

district. 10 13.4 43 S7.4 12 16 8 10.6
P. Every farming commnity that has

a high school enrollment of 100

pupils or more needs a voca=

tional agriculture department. 28 37.4 30 M0 12 16 b 5.3 i 1.9 1.07
Q. Boys in town who are interested

in working in agriculture should

have an opportunity to enroll

in vocational agriculture

classes, 2 29,4 49 65.3 3 4 0 0 1 1.3 1.21
R. Maving a vocational education

program in a secondary school

causes too many administrative

problems to justify having it. 3 &4 1 1.3 0 0 26 3W,7 45 60 -1.45

N

2.6 .76



highest percantaga for this item raportad by the three groups surveyed
in ths public =chools of South Dakota. However, the jury members were
in complate agrssmant about the responsibility of providing industrial
occupational training and the view was shared by 56.3 per cent of the
homemaking teachers,

Over 90 par cent of the agriculture tsachers rsported that more
vocational programs should be offered for sdults. This percentage was
surpassed only by the jury of profassionals, although this item
recelved over 75 per cent agreemant from all respondent groups. All
of the groupa surveyad believed thera should be consultation of voca-
tional teachars, school administrators and school board officials in
planning 2 vocatlonal education program; however, ths vocational agri-
culture tsachsrs' responss# showed tha greatsr percentage of agresment
among the teacher-administrator respondents. This group shared the
views of the other raspondents concerning broadening and axpansion of
vocational education, aqual academic cradit, elective homemakdng courses,
finaneing, geographic arsas, and mdministrative problems of tha program,

Nearly & par cent of the agriculturs teachers reported strong
agreement that agriculture courses are an economic help to the farm
boy interested in agricultura. The othar agriculture teachers reported
they agres, as shown in Table 8, concerning smoclo-economic and academic
aspects of vocational sducation. They supported thies view by mxpress-
ing a 97.4 per cent "agreement" that farming requiras intslligence at
least equal to other sccupationas. This group of respondentz felt

atrongly about tha incrsasing nessds of wocational education and held



Table 8. Attitudes of Vocational Agriculture Teachers Concerning Soclo=-Economic
and Academic Aspects of Vocational Education (N = 75)

Strongly Strongly Mean
-agree  Agree  Undecided Disapgree digagree  frequency
Per Per Per Per Per
Itens Mo, gent No. cent No, gent No. gent No, cent

A. Students enrolled in vocational
education are subjected to more
goclal disadvantages than those

in nonvocational education. 0 0 L 5.3 6 8 43 57,3 22 29,4 -1,11
B. Vocational education is decreas-
ing in need. 3 4 1 1.3 0 0 11 14.7 60 80 -1.65

C. Vocatlonal education can play a

significant role in reducing

the drop=out rate of high school

student s. 33 B41 39 52 2 2,6 1 1.3 0 0 1.38
D. The secondary school should

discourage academically talented

pupils from taking vocational

education courses. 2 2.6 l1 1.3 1 1.3 40 53,4 31 .4 -1.29
E. High school students selecting

vocational education courses

are usually from the lower soclo-

esconomic group in the community. 1 1.3 16 21.4 6 8 36 47,9 16 21.4 - 67
F. Most high school pupils are

interested in some voca-

tional subjects. 1?7 22,6 52 69.4 3 4 3 4 0 0 1.09
G. Farming requires less intelli-

gence than most other

occupations. 2 2,6 0 0 0 0 8 10.7 65 86.7 -1.78
H. High school agriculture courses

are an economic help to the farm

boy who is interested in

agricul ture, 43 s7.4 32 M2.6 0 0 0 0 0 0 1,57
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the view that academically talented pupils should be encouraged to
enroll in vocational subjects as all high school pupils are interested
in vocational &ducation.

Over 70 psr cent of the vocational agriculture teachars report-
ing responded that vocational teachers ars adequately trained profas-
sionally. However, Table 9 reveals that 18.4 psr cent felt vocational
teachers were inadequately trained and represents tha largest percent-
aga of all the remspondent groups in response to this item. A sigzeable
majority felt the support and encouragement of school administrators is
needed for a successful program; howsver, sight agricul ture teachers
were in disagreement which was higher, proportionately, than that of
the profassional jury membars and homemaking ta&achers.

Nearly 75 par cent of the agriculture tsachers felt thay should
havea the assmistanoce of skilled craftsmen. Approximately 95 per cent
reported that more in-s&rvice professional training was needed. This
represents a high percentage rating in comparison to homemaking teachers
and school administrators who repartad 69.1 per cent and 71.7 per cent,
respectively. Over 53 per cent felt the dally wmrk load was greater
for voeational teachers, a proportion comparable to that of the voca-
tional homemaking teachers.

The vocatlonal agriculturs teachers wers in almost complete
agreement that formal in-school training in agriculture is necessary
and an sconomic help for farm boys, and that farming requires intelli-
genca at least equal to that required by other occupations. This group

balieved that town boys should be allowed to &nroll in agriculture



Table 9. Attitudes of Vocational Agriculture Teachers Concerning Teacher-Administrator
Relationships in Vocational Education (N = 75)

Strongly Strongly Mean
-.agree ___ Agree Undecided Disagree disagree frequency
Per Per Per Per Per
Liemg No, gent No, cent No, gent No, cent No, cent

A. Nonvocational teachers under-

stand and appreciate the need

for vocational education. 2 2,6 13 17.4 16 21.4 36 u47.9 8 1.0.7 - U7
B. The successful development of

a local program of wocatlonal

education depends largely upon

the degree to which local school

administrators encourage and

support the program. 17 22,6 45 60 5 6.6 8 10.7 0 0 .95
C. Most vocational teachers ara

lacking in professional

training. 1 1.% 1% 17.h 7 9.3 38 5.6 16 21.4 - .73
D. The vocational teachers in

public schools should have

the assistance of skilled

craftsmen in team teaching. 8 10.7 48 64 15 20 b 5.3 0 0 1. b4
E. More in-service professional

training should be provided

for vocational teachers. 17 22,7 54 72 3 4 1 1.3 0 0 1.16
F. Vocational teachers are as

cooperative as other teachers

in helping with extra-class

school activities, 20 26,7 u8 64 6 8 I 1.9 0 0 1.37
G. The daily work load for voca-

tional teachers 1s greater

than of other teachers in

the high school. 13 17.4 27 36 22 29.3 13 17.3 @ o .53
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classes and commented that this was necessary so the town boys could
obtain jobs, upon graduation, in fislds related to amgriculture, 3ev-
eral commentad that a Fensral agriculture coursa was needed rathar
than vocational agriculturs for the town boys. Othera mentioned that
the vocational agriculturs curriculum needs revisions so that all
phases of agriculturs ars covered and not just centersd around the
occupation of farming. This respondent group belisved that farming
commnities with a high school enrollmsnt of 100 nead vocational agri-
culture departments; however, soms commented that soms communities of
this size might not be able, financially, to provide adequats facili-
ties. This group felt that more vocational programs should be offared
for adults. The vocational agriculturs teachers expressed a definite
need for consultation of administrators and school board officlals in
program planning and mentionad in comments that thay felt adminis-
trators should be required to take a course in prineiples of vocational
education so that better understandings would develop. Vocational
agriculture teachers felt tha most strengly of all the teacher-
administrator groups that industrial occupational training should be
provided for out-of-school ymuths and adulta. According to comments
tha vosational agriculturs teachers felt additionzl financial aid would
need to be provided befors training for industrial occupations and
additional puidance assistance could ba provided in tha sahools of
South Dakota. The vocational agriculture teachers surveyed held the
belief that the academically talented are interasted and should be

encouraged to enroll in vocational classes. Some of the teachers



pupported this view when they commented that vocational mducation will
need students of high mentality in order to conduct a program; thus,

it is necessary to have good students in the program at the high school
level. Thay believe that vocational education can help reduce the
drop-out rate; however, soms commented that too many administrators
and parents believe vocational education is a "cure-all" for high
school drop-outs and a placs to "baby-sit" with the slow students.

They further commented that vocational education can only be ona of
the means of preventing high school drop-outs.

A sizeable majority of the vocational agriculture teachers falt
vocational teachere are adesquately trained professionally, but do
believe the assistance of skilled craftsmen in team teaching and more
in=service professional training are nasded. The¥ firmly believe the
support and ancouragement of tha school administrators is a neaded
factor in a succassful program. Over one-half of the vocational agri-
cul ture teachers thought the daily work load was greater for vocational
teachsrs. They commented that thay spend more time in outside activi-
ties, such as written reports, evening FFA mesatings and trips, making
farm visits, ordaring and sscuring class and labaratory supplies and
maintaining shop and laboratory equipmant.

In general this group held the same views as tha other respondent
groups concérning tha following aspiacts of vocational education:
expansion, financing, administrative problemas, social disadvantages

and cooperation with extra-class school activities.
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Attitndes of Vocational Homemaking loaohiers

The response frequencies within each of the three areas of
attitudes are shown in Tables 10, 11 and 12 for the wocational home-
making teachers.

Slightly over one-half of the vocational homemaking teachers
felt their course should be elective rathsr than required, as shown in
Table 10 concerning curriculum developmant and administration., This
represents a lower proportion than with the other three groups surveyed,
as the vocational agricul tura teachers and jury profmassionals responded
with a 60 per cent agreemsnt and administrators responded with 83,9
per cent agreement. Vocatlonal homemaking teachars further revealed
that over one-third were in complete disagreement, while 16.4 per cent,
the largest per cent reporting, were undeclded concerning this item,
Mora than 95 per cent of the vocational homsmaking teachers felt that
additional homemaking training in high school is needed because the
home does not provide adequate training, It is astonishing to note,
however, that three teachars strongly disagreed, one teacher agreed
and two wers undecided. Ovar 98 per cent of these respondents felt a
need for formal ineschool tralning in agricul tures for farm boys, none
wera in dissgresment and only tws wera undecided. Likewise, they felt
strongly that intarssted town boys should hawe an opportunity to enroll
in vocational agriculture courses and nearly threas-fourths hasld the
belief that esvery farming community with an enrollment of 100 pupils

needs a vocational agricul turs department.



Table 10. Attitudes of Vocational Homemaking Teachers Concerning Curriculum
Development and Administration of Vocational Education (N = 110)

Strongly

-agree
Items _ No, cent MNo, cent No, cent No, cent No, cent

A.

B.

C.

D.

E.

Fe

Vocational education programs
should be offered at the sec-
ondary level and post-high

school level, particularly in

the 13th and 14th years. 28
There is need for improvement

in the vocational curriculum

in the schools of South Dakota 35
More vocational programs should

be offered for adults in more
fields or areas of vocational
education. 21
Vocational education courses
should carry academic credit

equal to nonvocational courses

in the secondary school
curriculum, 38
Special programs should be
available for the youth who

have dropped out of school

and remain underemployed or
unemployed. 25
Vocational teachers should be
consulted by school adminis-
trators and school board offi-
cials in planning a vocational
aducation program in South

Dakota public high schools. 42

Per

25.5

3.8

19.1

34,6

22.8

61

69

63

66

63

53.6 18

55.5 9

62.7 16

573 6

57.3 2

Per

16. L“

8.2

lu. 6

Selt

13.6

1.8

Per

4,5

k.5

3.6

2.7

1.8

1.8

Per

Mean

Agree  Undecided Disagree disagree frequency

1.0

1.14

.97

1.23

1.0

1.30

9



Table 10. (continued)

Strongly Strongly Mean
-agree Agree Undecided Disagree disagree  freguency
Per Per Per Per Per
Items No, cent _ No, cent No, cent No, cent No, gent

Go Farm boys receive sufficient

training on the farm, thus

making formal in-school training

in agricul ture unnecessary. 0 0 0 0 2 1.8 47 2,7 6L 555 -1.62
H. Girls can receive adequate

homemaking training in their

homes without taking further

homemaking training in high

school. 3 2.7 ) o9 2 1.8 27 24,6 77 70 -1.58
I. Veocational homemaking courses

should be elective rather

than required. 8 7.2 49 u4,6 18 16.4 27 24,6 8 7.2 «20
J. The public schools haves a

responsibllity for providing

industrial occupational training

for out-of-school youth and

adults where needs are evident. 7 6.3 55 % 0 27,2 17 15.6 | .9 145
K. Vecational education programs

in South Dakota public schools,

being principally in agriculture

and homemaking, need to be

broadened and made more compra=

hensive, to include such prepara-

tion as trades, distribution,

and office occupations, in order

to meet the educational needs of

more students. 31 28,1 65 59.2 11 10 3 A7 0 0 1.12



Table 10. (continued)

Strongly Strongly Mean
agree _Agree Undecided Disagree disagree frequency
Per Per Per Per Per

L. More state aid is needed to

#xpand the wocational educa-

tion programs, 36 32,8 53 48,1 20 18.2 | .9 0 0 1.2
M. At present vocational education

is a federally controlled

educational program. 0 0 29 26,3 32 29,2 44 o 5 4,5 - .22
Ne It is desirable to have woca-

tional education financed in

part by federal funds. 12 10.9 74 67.3 18 16.4 6 5.4 0 0 .84
O. Vocational education programs

thould serve geographic areas

larger than the regular school

district. 13 12,5 48 43.6 35 31.2 11 10 3 2.7 o2
P. Every farming community that

has a high school enrollment

of 100 pupils or more needs a

vocational agriculture

department. 1% 13.6 67 6.9 19 17.3 7 6.4 2 1.8 .78
Q. DBoys in town who are interested

in working in agriculture should

have an opportunity to enroll in

vocational agriculture classes. 14 12.8 89 80.9 by 13,6 3 2.7 0 0 1.04
R. Having a vocational education

program in a secondary school

gauses too many administrative

problems to justify having it. 1 9 0 0 9 8,1 MO 36.4 60 54.6 -1.45



On the average, 83.5 per cent of the vocational homemaking

59

teachers held the following views concerning curriculum development and

administration of vocational education: should be offered at the
sacondary, post-high school and adult lewels; nsed for improvement

in ths wocational curriculums af South Daknta; equal academlc credit;
Spacial programs for drop-outs; consultation in program planning; pro-
grams should be broadened and made more comprehensive; and absence of
administrative problems. Approximately 80 per cent held the belief
that more state aid is needed for expansion and financing in part by
federal funds is desirable. However, 26.3 per cent of this reaspondent
group believed that at present vocational education iz federally con-
trolled. Approximately 25 per cent of the school administrators and
vocational agriculture teachers believed that at present vocational
#ducation is a federally controlled educational program, Likewiss,
nearly 30 per cent of the homemaking teachers wmre undecided about
federal control comparsd to 16.1 per cent and 17.4 per cent for the
administrators and agriculture teachers. Over 60 per cent felt indus-
trial occupational training a necessity, but 27.2 per cent were unde-
cided and 16.5 per cent wara in disagreamsnt,

Vocational homemaking teachers! responze frequencies for items

included in s=ocio~economic and academic aspscts of vocational education

are disclosed in Tabla 11, There im no appraciable difference in their

responses than for tha other groups surveyed. They felt somewhat more
strongly about the economic help given in vocatlional agriculture

classes, the intellactual requirements of farming, and the social



Table 11. Attitudes of Vocational Homemaking Teachers Concerning Socio-Economic
and Academic Aspects of Vocational Education (N = 110)

Ltems

A,

B,

C.

D.

E.

F.

Studen ts enrolled in vocational
education are subjected to
mire social disadvantages than
those in nonwvocational
sducation,

Vocational education is
decreasing in need.

Vocatlonal education can play
a significant role in reducing
the drop-out rate of high
school students.

The secondary school should
discourage academically tal-
ented puplls from taking voca=-
tional education courses.

High school students selecting
vocational education course=s
are usually from the lower
socio-economlic group in the
community.

Most high school pupils are
interested in some vocational
subjects.

Strongly Strongly Mean

_agree Aeree Undecided Disagree disagree frequency
Per Per Per Per Per
n 0 0, C 0 N nt

2 1.8 2 1.8 1 .9 31 28,2 7% 67.3 -1.57
36 32.8 64 58.2 9 8.1 1 9 0 0 1.22

5 u'S 5 u05 5 }“05 u’l 3703 5}"' hgoz ‘1022
17 15.6 8 73.6 6 5.4 6 5.4 0 0 99




Table 11, (continued)

Strongly Strongly Mean
.am_._Am__U_mm_em__elmz_s.__fmn
Per Per Per Per
_ltems No, cept No, cent Ngg_sm&_n_..nm;__x_._ssn&

Ge Farming requires less intelli-
gence than most other

occupations. 0 0 0 0 | .9 45 hKO,9 64 58,2 -1, 57
Ho Migh school agricul ture

courses are an economic help
to the farm boy who is
interested in agriculture, 26 23.6 76 69,1 7 6.4 1 .9 0 0 1.15
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disadvantages of vocational education than did tha school ad=inistrators.
Among the items in the area with which Table 11 deals, this respondent
group also attached great importance to the need for vocational educa-
tion, encouraging mcademlically talented in vocational education and the
role of vocational education in reducing drop-outs. They held a

greater percentage rating in the belief that vocational education stu-
dents aras from the lowsr socio-economic group than did the vocational
agricul ture teachers, but rated the socio-economic group status con-
siderably highar than did the administrators.

All but one of tha vocational homemaking teachers surveyed felt
vocational teachars wera as cooperative as other teachers with extra-
class school activities., Table 12, concerning teacher-administrator
relationships, further shows that over one-half felt thair dailly work
load was greater than that of other tsachers and approximately one-
fourth felt their work load was not gremater; others were undecided.
Over 80 per cent responded that vocational education teachers are ade-
quately trained professionally, but felt ths need for the assistance of
skilled craftsmen in team teaching. Ower three-fifths felt more in-
service professional training should be provided. This respondent
group felt the mast strongly of all the groups surveyed that the suc-
cessful desvelopmant of vocational education def#nds upon the &ncourage=-
ment and support given by the school administrators. Over 60 per cent
held the beliaf that nonvocational teachers do not understand and

apprisciate tha need for vocational education.



Table 12. Attitudes of Vocational Homemaking Teachers Concerning Teacher-Administrator
REelationships in Vocational Education (¥ = 110)

Strongly Strongly ¥ean
.agree Agree Undecided Disagree disagree fregquency
Per Per Per Per Per
Items Ho, gent No, cent No, cent No. cent No, cent

A. Nonvocational teachers under-

stand and appreclate the need

for vocational education. 0 0 20 18.2 22 20 48 43,6 20 18.2 - .62
B, The successful development of

a local program of vocational

education depends largely upon

the degree to which local

school administrators encourage

and support the program, 38 W, 6 61 555 5 4.5 6 S.4 0 0 1.19
C. Most vocational teachers are

lacking in professional

training. 0 0 6 5.4 9 8,2 6L 555 34 130.9 -l.11
D. The vocational teachers in

public schools should have the

assistance of skilled craftsmen

in team teaching, 10 9,1 78 70.9 22 20 0 0 0 0 .89
E. More in-service professional

training should be provided

for vocatlonal teachers, 12 10,9 64 58,2 29 2064 4 3,6 1 .9 74
F. Vocational teachers are as

cooperative as other teachers

in helping with extra-class

school activities, 58 52,7 5 46,4 O 0 1 9 0 0 1,44
G, The daily work load for vocae

tional teachers is greater

than of other teachers in the

high school. 26 21,8 37 33.7 23 20.8 25 22.8 1 .9 53

e s —————— e ————— e ——————— ]
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In summary, it is evident that over on&-half of the wvocational
homemaking teachers felt their courses should be elective rather than
required and carry academic credit equal to courses of a nonvocational
nature. Many commented that they felt one year of homemaking should
be required and the rsmainder should be elective., Over 95 per cent
felt that additional high school homemaking training is a necessity.
They supported the importancea of their program when they mentlonad that
girls are marrying younger and a baslc background in home management
and in buying and family living is vital as they will be assuming a
dual role as homemaker and wage earner., Likewise, thay felt strongly
in favor of the importance of vocational agriculture programs, Voca=
tional homesmaking teachers felt vocational programs should be offered,
but broadened and made more comprshensive at the mecondary and post-
high school levels., Soma teachars felt their homemaking curricula
could be revised to include many facets that would be beneficial to
the gzirls seeking employment on or befora graduation from high school.
They expressed the feeling that courss offerings could and should
include training for waltressas, departmant and grocery store clerks,
housakespers, maids and baby-sitters. One teacher further comented
strongly that employmant pré#paration could be succassfully done in
smaller towns as well as in larger towns and cities. She mantioned
that sh& had plans for incorporating employment training in her next
year's program,

This group also felt strongly that special programs were needed

for high school drop-outs, but mentioned that the program should #xtend
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to those very capable persons over 40 years of age whera "too old to
train you" or #cannot risk your health" is used as an excuse for not
hiring these persons. Soms mentioned that perhaps the high school
drop-outs probably would not attend the classes even if they were
avallable. This respondent group did not believa a vocational program
caused administrative problems and felt they should be consulted by the
administrator and school board members in program planning. Several
mentioned that it was especially important in department planning,
ramodeling, equipment purchasing and teachar-class scheduling. They
held the belief that federal and state aid is nseded in finaneing and
e&xpansion; howevar, over ona=fourth felt vocational education is fed-
erally controlled. They commented that soon we will be told what, when
and whare to teach. Over three-fiftha believed industrial occupational
training to be & nacessity, but mentioned that the teacher shortagme
must be solved before introducing new programs into an existing school
system,

They bsliave a little mare atrongly than the other respondent
groups that vocational education students are subjected to more maclal
digadvantages. Comments from the group indicate that too often those
of lower academlc ability are pushad into vocational courses because of
some officlals or counsslors who feel these courses are "masy" and
require less intelligence. They further commented that this attitude
is carried over to thea other students who possess high scholastic
ability and to thelr parents as well as the general public. Therefore,

it is increasingly difficult for vocational teachers to motivate the
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learning and stimulate mcademic achisvement among the students. This
respondent group attached great importance to the need for voecational
g#ducation., These p#rsons were in favor of the economic halp given in
vocational agriculture classas, the intellectual requirements of farm-
ing, the need for encouraging thas academically talented in vocational
education and the role of vocational education in reducing drop-outs.
Thay commented that vocational mducation helps round out the personali-
ties of all students. They placed & somewhat lower rating on the socio-
economic group #tatus of vocational education &tudents, but commented
that the soclo-economic status is not lower in the smaller communities.
Homemaking teachers f=lt strongly about their cooperativeness in
extra-class mchool activitias, They commented that often voecational
teachers aras much more cooperative &nd do mers in axtra-curricular
activitias becauss of their training., Over one<half of this respondent
group felt the vocational teachers' dally work load is greater than
that of nonvocational teachers. Some commented that this is true
because of the extra requirement for preparation and care of laboratory
classes and classrooms, They felt they wers adequately trained profes-
sionally, but felt the need for utilizing trained craftsmen in team
teaching. A sizeable majority felt more in-servica profassional train-
ing was nssded. They pointed out that the extension personnel have this
avallable to them at the prasent time and have found it a valuable
asset. The homemaking teachers belisved that the encouragemant and
support of the administrator is important, but soms mentioned that pub-
lic and parental support is also needed. The majority held the beli#f
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that nonvocational teach@rs do not understand and appreciate the need
for vocational education. Comments from this respondent group indicate
that the younger teachers appreciate and understand the need for voca=-

tional education more than the older ones.

Table 13 shows combined response fraquencies for responses of
the school administrators, vocational agriculture teachers and voca-
tional homemaking teachers. The Jjury group's responses are excluded
in the all-respondents' columns. The items from the data gathering
instrument (Appendix D) were abridged in the interest of conserving
space, It was declded that only four columns wers necessary for each
group. Thus, percentages for strongly agres and agree were summed and
divided by the total number of respondents in the all-rsspondents' col-
umris and jury members' column plaeced in one column under "agree." The
same procedure was followed for the "disagree" colums. For uniformity
and clarity in the sll-respondent group, tha "undecided" column and
the mean frequency column wers summed and divided by tha total number
of responses in sach respsctive column. The results wers placed in
their respactive colums in the composite table. It was unnecessary to
do any mathematical computations with the "undecided" column and the
mean frequency colum for the jury of professionals as these statistics
would remain the same,

It is interesting to note that the greatest variation of any of
the 33 items listed was reported in the area of curriculum development

and administration; namely, the nzad for improving the vocational



Table 13. Composite Presentation of Responses from all Respondents Compared to Those
of the Jury of Professionals in Vocational Education

e - - — . — —  _  ——— — — ——— — — — ———— —— = --____ -
All respondents (N = 278) Jury members (N = §)
Dis- Un= Mean Dis- Un- Mean
jgree squency  Agree agree decided frequency
Per Per Per
—Ltenms gent cent cent cent_ cent  cent
I. Curriculum Development and

Administration
A. Conducting vocational

education at high school

and post~high school level 79.9 6.8 13.3 1.00 100.0 O 0 1.60
B. Improving vocational

education curriculunm 92,8 1.2 4,0 1.22 0 100,0 0 -1.80
C. Teaching adult classes 82.7 3.6 13.7 .94 100.0 © 0 1.8
D. Equal academic credit 90.2 3.6 6.2 l.14 100.0 O 0 1.60
E. Teaching special prograns 80.2 5.1 14.7 .91 100.0 © 0 1. 40
F. Consultatlon in organizing

g vocational progra= 98,2 2.9 2,9 1,21 100.0 O 0 1.80
G. Evaluating training needs

Of farm mys ou 9“’.9 ’-&.7 -loh’g 0 100.0 0 "2.00
He Evaluating the homemaking

progran 3.2 94,6 2.2 -1,46 0 100.0 0 -1.80
I. Teaching homemaldng as an

elective 64,7 252 10,1 U2 60.0 40.0 0 «20
Jd. Industrial occupational

training classes 5242 16,6 31.2 37 100.0 O 0 1.60
K. Evaluating and replanning

the vocatlonal education

curriculum 91.7 2.5 5.8 1.24 100.0 © 0 1.60
L. lMore state ald for

expansion 87.1 2.2 10.7 1.24 100.0 © 0 1.80
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Table 13,

(continued)

II.

M.
Ne
0.

P.

Q.

R.

Federal funds mean

federal control

Financing with federal
funds

Serving the geographic
area

Identifying the vocatlonal
agriculturse needs of the
comunity

Establishing the voecational
agriculture curriculum to
mzet needs of everyone
Evaluating the adminis-
trative problems

Soclo=Economic and Academlc
Aspects

A,
B.

Co
D.

Soclal disadvantages of
vocational education
Decreasing need for voca-
tional education

Reducing the drop-out rate
Guiding academically
talented students to non-
vocational courses

25.2
74.8
69.4

61.8

L3

—
Jury members (N = 5)

Dis- Un- Mean
e ided freguen
Per Per Per

gent gent cent

5302 21. 6 el 31 0 100. 0 (4] ’1- “0
8.6 16.6 o Pl 1000 O 0 1.40
10.4 20,2 .78 80.0 20.0 O 1.00
19.1 19.1 .57 0.0 40,0 20,0 0

5.8 6.1 1.00 100.0 0 0 1.80
90.6 51 -1.24 0 100.0 0 ~1.80
7502 1303 - 087 2000 60q0 20.0 - 0‘4‘0
9309 1.8 "1. 52 0 100. 0 0 “10&)

2.5 6.5 1.20 80.0 20.0 0 1.20
82,7 5.8 -1,00 1006,0 O 0 =-2,00
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Table 13. (continued)

—AlL respondents u) m.__.wem rs (N =25)
Ms- Un— 8= Un- Mean
Axmg_assse_.ecidﬂ_:_m Azu_aw___e decided frequency
Per Per Per Per
Liens gent _gen} mt asn&...m&..._w&
E. Socio-economic status of
vocational students 25,9 60.8 13.3 - .49 0 100.0 0 -1.20
F. Voecational courses interest
all high school pupils 89.9 4,7 5.4 99 60.0 O 0,0 .60
G. Understanding the needs of
today's farming 3.2 95.0 1.8 -1.48 0 100,0 0 -1.80
He Vocational agriculture
training produces better
farmers 89.9 2.9 7.2 l.14 100.0 O© 0 1.4
III. Teacher-Administrator
Relationship
A. Establishing and maintaining
better professional
relationships 27,0 52,5 20.5 - .35 0 100.0 0 -1. 40
B. Encouragement and support
of administrator needed 8.3 11.9 6.8 .89 100.0 O 0 1.00
C. Need for better teacher
preparation 10.4 78.4 11.2 - .38 0 100,0 0 -1, 40
D. Organizing use of skilled
craftsmen 73.4 4.3 22.3 .U 0 100.0 0 -1.80
E. More in-service training 76.9 4.3 18,3 .84 100.0 O 0 1.60
F. Cooperating with extra-
class school activities 89.9 5.0 5.1 1.19 100.0 0O 0 1.60
G. Organlzing teacher work
load 37.7 %2.1 20,2 .06 20.0 20,0 60,0 0

0



education curriculum, Table 13 shows that jury members! responses
brought a msan frequency of «~1.80 and those of the other respondent
groups had a mean frequency of 1.22. In the other items listed under
the area of curriculum development and administration, the jury members
felt more strongly than did the alleraspondents group for all but two
of the items listed; namely, teaching homemsking as an elective and
identifylng the vocational agriculture needs of the community. A great
variation is shown in the attitudes of jury members concerning the
necessity of industrial occupational training classes and that use of
federal funds mean federal controcl. These items respectively received
1.60 and -1.40 mesan frequencies by the jury of professionals. The all-
respondents group received a .37 and ~.31 mean frequencies. Teaching
adult classes and establishimg the vocational agriculture curriculum to
meet the needs of everyone recelved the same mean frequencies of 1.80 by
the jury members and .94 and 1.00, respectively, by the all~respondents
group. The jury members expressed stronger feelings as compared to the
all-r@éspondents group on the following aspects of curriculum development
and administration: finaneing with faderal funds, more state aid for
expansion, conducting vocational sducation at high school and post-high
#school lavels, consultation in organizing & vocational program, evaluat-
ing the administrative problems, evaluating training needs of farm boy=s
and teaching special programs. They also favored vocational courses to
cirry academic cradit equal to nonvocational courses, evaluating and
replanning the wocational educational curriculums, evaluating the home=

making course and serving larger geographic areas.
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It is noteworthy that both the all-respondents group and the
Jjury members were in complete mgreement and strongly agread on the role
of vocational education in radueing the drop-out rate. In comparing the
attitudes as indicated by the two groups under socio=#conomic and aca-
demic aspects, a somewhat smaller variation is noted than in curriculum
developilent and adminiztration. The all-=respondents group felt some=
what more strongly concerning the social disadvantages of vocational edu-
cation and the interest of all high school students in vocational aduca-
tion. The jury members felt considerably mers certain that academically
talented students should be guided to enroll in nonvocational courses,
The jury group also favored somewhat more strongly the necessity of
understanding the ne#eds of today's farming, the need for vocational
education and vocational agriculture training to produce better farmers,

Another noted variation of tha 33 item= listed was reported in
the area of teacher-administrator relationships, expressing the use of
skilled craftsmen in team teaching. The all-respondents group's
respons#s rescéived a mean frequency of .94 in agreement and the jury
of professionala' responses received a ~1.80 msan frequency in disagree-
ment. The former group felt somewhat more strongly about the size of
the vocational teachers! work load in comparison to nonvocational tefch-
ers. The jury members expressed considerably more certainty that the
nonvocational teachers lacked understanding and appreciation of voca-
tional education and felt there was a need for more in-service training.
These items received msan frequencies of -1.40 and 1,60, respectively,

by tha Jury membars and the all-respondents group responses received
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nean frequencies of =.35 and .84, Jury members were definitely in

accord with the adequacies of vocational teachers' professional prapara-
tion and vocational teachers! cooperation with extra-class school activi-
ties than were the all-respondeants group. Likewise, ths jury members
felt mora strongly that the ancouragement and support of administrators
is need#d for a successful vocatlonal program.

In summary, it i» assential to mention that the jury mambers
were more consistently in agreement with sach other than were those
from the all-respondents grousn., Jury menmbera felt there is not a need
for improving the vocational education currieculums of South Dakota, tut
the all-raspondents group felt improvement was nacessary. The all-
respondents group held a higher agreement than did the jury group that
homemaking coursas should bt# electlve and in identifying the nsedas of
vocational agriculture in the community. The jury memb#rs, however,
held higher agreement on the followlng items: necessity for industrial
occupational training classes; federal funds do not mean faderal con-
trol; expansion and broadening of the vocational curriculum to meet the
needa of all; and ths nacessity for state and federal aid and serving
the geographic area,

The jury group and the all-respondents group were in complete
agresemeént on the role of vocatlonal education in reducing the drop-out
rate. The all-respondents group h#ld a little higher belief that ther®
are social disadvantages of vocational education, but that all high
school =mtudents are interested in vocational aducation., A great varia-

tion was notad concerning whether tha academically talented students
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should enroll in vocational education. The jury members responded in
complete agreement, while the all-respondents group was not so emphatic
in their agreement. Both groups felt strongly on the need for voca-
tional education and the necessity for vocational agricul ture training
and vocational homemaking training.

A great variation in attitudes is shown in the views of the two
groups in respect to the use of skilled craftsmen in team teaching,
Jury members were in complete disagreement and a sizeable majority of
the mll-respondents group felt the use of skilled craftsmen would be
desirabla. Both groups felt nonvocational teachers did not understand
and appreciate vocatlonal education and that mora in-service profes-
sional training should be provided. However, the jury memberz were
more definitely in accord with thess items. Both groupz felt voca-
tional teachers are adaquately trained professionally, are cooperative
in extra-class school activities and that the encouragement and support
of the school administrator are important. Neither group felt to any
appreciable extent that the vocational teachers' daily work load is

Ereater than that of the nonvocational teachers,



SUMMARY AMD CONCLUSIONS

Summary
The purpose of this study was to have South Dakota school admin

istrators who had one or mars vocational departments, vocational agri-
cul ture teachers and vocational homemaking teachers express their
attitudes in regard to vocational education in the South Dakota public
high schools, This was done to detarminas the effectivenmss of the
programs for trailning students for future employment and to obtain an

image of vocational aducation as it presently sxists. The aim of this
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study is to provide some tangible assistance in proposing revisions and

additions to the present wocational education curriculums of South
Dakota.

A data gathering instrument was deweloped to obtain attitudes
concerning an imsge survey of vocational aduecation in tha South Dmkota
public schools. It was sent to a sizx-member Jjury composed of authori-
ties in the field of vocational education. The data gathering instru-
ment was returned by all thes jury mambers; however, one jury member
did not express his attitudes concerming tha 33 items listed on the
instrument. A1l members responded with halpful suggsstions for revi-
slons of the final instrument. After revision, the instrument was
mailed to 100 school administrators who had one or more vocational
teachers smployed in their achool systems, 76 vocational agriculture
teachers and 116 vocational homeamaking teachers in South Dakota. The
data gathering instrument after the gecond mailing was returned by 93

gchool adminiatrators or 93 par cent of thome contacted. Instruments
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were returned by 75 vocatlonal agriculture teachers or 99 per cent and
110 vocational homemaking teachers or 95 per cent of those contacted.
In analyzing the data gathered for purposes of evaluating the images, a
rating scale was devised, with degrees ranging from minus one to plus
two.

The findings bamed on the analyseas of tha data appear to relate
to three concise considerations: (1) curriculum development and adminis-
tration, (2) soclo-economic and academic aspects and (3) teacher-
Bdministrator relationships. Each of these, in turn, is summarized

in this section.

gurriculum Development and Administration

1. Tha greatest variation of any of the 33 items listed was
reported in the area of curriculum development and administration;
namely, the naad for improving ths vocational education curriculum of
South Dakota. The jury members wers the only group of raspondents who
felt the vocational curriculums in the South Dakota schools are adequate.

2, Substantial agresment was noted among the jury of profes-
fesionals and tha all-respondentsz group that vocational education pro-
grams should be offered at the sacondary, post-high school and adult
levels; be broadened and made more comprehensiva; provide spacial pro-
grams for underemployed or unemployed youths who have dropped out of
school; and carry academic credit squal to nonvocational courses.

3. All four respondmt groups held the belief that vocational
teachars should be consulted by school administratorz and school board

officials in plamning a vocational education program; however, the
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school administrators! attltudes on this point were less pronounced
than those of the jury msmbers and vocatlional teachers.

L, The jury of professionals and vocational teachers agreed
that the public schools have E responsibility for providing industrial
occupational training for out-of-school youthas and adults where needs
araea evident; however, over 40 per cent of tha school administrators
raported they were undecided.

5. The school administrators' and vocational agricul ture
taachers!' responses showed that they hald strong beliefs that voca-
tional homemaking courses should be electiva rather than required. All
respondent groups believed that the homs does not provide adequate
homemaking trainings therefore, further homemaking training in high
school is necessary.

6. All four respondent groups believed that farm boys do not
raceive smufficient training on the farm, thus making formal in-achool
training in vocational agriculture a nacassity. They likewlse felt
that boys in town who are interested in working in related agriculture
fields should have an opportunity to enroll in vocational agriculture
classes. The jury professionals and thea school administrators were
divided in their responses concarning the item that every farming com-
munity that has a high school enrollment of 100 pupils or more needs
a vocational agriculturs department. The vocational agriculture teach-
ers and vocational homemaking teachers, however, felt strongly in

favor of this item.
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7. All four respondsnt groups agreed that having a voecational
aducation program in a smecondary scheol does not causs too many admine
istrative problams to justify having it. However, it is interasting
to note that the school administrators' responses indicated that thay
were not so pronounced.

8. The belief was held by all four respondent groups that mare
state ald is needed to expand ths vocational educatlon programs. Like-
wise, all groups felt it is desirabla to have vocational education
financed in part by faderal funds. The jury msmbers' ressponses showad
they felt tha strongest in belief that at present vocational education
is not a fedarally controlled educational program. However, the other
three respondent groups' responses showsd they held considerably lower
beliefs on this item.

9. All four respondent groups balieved that vocational education
programs should serve geographic arsas larger than the regular school

district.

Socio-Fconomic and Academlc Agpects

1. All four raspondent groups felt atrongly that vocational
i#ducation is not dacreasing in need and can play a role in reducing
the drop-out rats of high school smtudents. The school administrators=!
responses raceived samawhat lowsr parcentages on these two itemsa,

2. The vocational agriculture teachers felt the strongest that
students enrolled in vocational education are not subjected to more
social disadvantages than thoses in nonvocational education. The jury

of professionals' responses showed the lowest belief.
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3. Whereas, the jury members! responses showed the highest
belief that high school students selacting vocational edueation are not
usually from the lower socio-economic group in the community. The
school administrators! attitudes were noted to be the lowest,

k., The jury of profassionils and vocational teachers strongly
beliaved that the secondary school should encourage acadamically
talented pupils to enroll in vocational education courses. The school
administrators' responses showed a lower percentage rating.

5. The school administrators and vocational teachers were some~
what more# dafinitesly in accord with than were the jury members on the
item that most high school pupils are interested in some wvocational
subjects.

6. All four respondent groups belisved that farming does not
requirs less intelligence than other occupstions, Likewlse, they
believed that high sehool agrieculture courses are an aconomic help to
the farm boy who is interssted in agriculture. Responses from the jury

members and wocational teachers showed they held a higher belief than

did ths school administrators.

1. The jury members and vocational teachersm did not believe
that nonvocational teachsrs undsrstand and appreciate the need for
vocational education, However, school administratorz felt that non-
vocational teachers did understand and appreclilate the need for voca=

tional education.



2. All four respondent groups fslt that tha successful develop-
ment of a local program of vocational education depends largely upon
the degree to which local school administrators encourage and support
the program. The jury membars' and vocational teachers' responses,
however, showsd a higher belisf than did ths rasponseas from the school
administrators.

3. All four respondent groups believed that vocational teachers
ars adequately trained professionally, but they indicated a need for
more in-service professional training for vocational taachers,

k., A great variation was noted between the jury members!'
responses and th& othar respondent groups! responses in the belief
that vocational teachers in public schools should have the assistance
of skilled craftsmen in team teaching. The jury membars were in com-
plete disagreement on ths use of skilled craftsmen in team teaching,
The school administrators and vocational teachers respondesd strongly
in favor of the use of skilled craftsmen,

S. All four respondent groups believed that vocational teachers
are as cooperativa as other teachers in helping with extra-class fichool
activities. The jury members' and vocational tesachers' responses
ghowed sppreclably the sams belisfsj; however, the school administrators!
beliefs were somewhat lower.

6. The jury members wers divided and undecided in their atti-
tudes concerning the daily work load for vocational teachers. An
appreciable number of vocational agriculture teachers and vocatlonal

homemaking teachers felt the dally work load for vocational teachers



i# greater than of other high school teachsrs. However, the school
administrators did not believe that the daily work load for vocational

teachers is greater.

Conclusiong
In view of the results of the survey, the writer arrived at the

following conclusions:s

l. The respons®# from all groups contacted showed that they were
definitely interested in evaluating the effectivene=zs of the wvocational
#ducation programs and presenting an image of vocational education as
it presently exlsts.

2, Evidence sacured through this study indicates that the jury
members were more consistently in agrsement with each other than weres
those from the all-raspondents group. One explanation of this differ-
ence may be that ona group, the school administrators, a= part of the
#ll-respondents group, &re not as a group profassionally trained in or
actively &ngsged in the inastructional phases of vocational education.

3. The fact that jury members responded in denial of the needs
for revisions of the vocational education curriculums in South Dakota
may indicate that ths curriculums are adequate, but the vocational
teachers' and school admlnistrators' understandings, comprehensives,
appreciations and use of the curriculume are not be#ing developed to
their full potential. Other explanations of this difference in atti-
tudes may be low tenure and high turnover of vocatlonal t®machers in the
state; teachers who recelved their training from out-of-state institu-

tions are not aware of the curriculum guides; and insufficient college
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training on the application# of the principles of tha use of the
curriculum guides.

4, Evidence secured through this study revealed that thers is
a great awareness, recognition and perception of the quality, value
and worth of the vocational education programs.

5. The survey points out that vocational teachers should strive
to stimlate batter relationships with their school administrators,
nonvocational tmachers, school board members and caommmunity.

6. This study disclosed that jury members and vocational teach-
#rs are in a position to see the need for providing industrial occupa-
tional training for out-of-school youths and adults where needs are
evident, but may not see the implications involved as do the school
administrators in enlarging and expanding the curriculum as well as
obtaining additional staff and funds to provide the industrial occupa-
tional training in tha schools of South Dakota.

7. This investigation indicates that both vocational homemaking
and vocational agriculture teachera should &nd=avor to project the
lmportance of their programs as neither the home nor the far® provides
adequate training. This study further revealed that the vocational
ggriculture class enrollment should not be limited to farm boys, but
that boys in town who ars interested in working in related agricultur®
fields should hava an opportunity to snroll in vocational agriculture
classes. The jury members and the school administrators were not
thoroughly convinced that every farming community that ha®s a high school

enrollment of 100 pupils or more needs a vocational agriculture
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department. In the state of South Dakota theras has been much concern
about the tax burden in maintaining the local school districts and it
may be that these respondents took into consideration the cost of the
program in relation to the enrollment.

8. This ressarch revealad that all groups realize that the
local school districts could not finanes and expand tha vocational
#ducation programs without federal and state aid. This study disclosed
that some felt that at present vecational education is a federally
controlled program, One explanation of this may be that in order to
obtain faderal aid the teachers must meet certain vocational standards,
the vocational departments mist meet a desirable standard in equipment
and space and classes must be at least 55 minutes in leiigth, Wilth the
increased enrollments in the high schools, additional coursa offerings
and shortage of wacational teachers especially in the wvocational home-
making field, it has in some cases made 1t difficult to meet the stand-
ards set by the federal govermment., Also some school districts have
expressed & desire to Establish new vocational departments, but because
of the financlal aspects involvad in establishing new departments were
unable to do so.

9. Results of tha investigation showed that qualified teachers
and financess could ba better utilized if wocational education programs
servad geographic areas largar than the ragular school district.

10. There is some evidence from the study that students enrolled
in vocational education are subjected to more soclal disadvantages than

those in nonvocational education. Greater effort should be made by
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vocational teisichers to help eliminate the soclal disadvantages of their
programs. There is an indication that school administrators, in many
instances, are encouraging those from lower socio-economlc groups to
enroll in vocational educution subjects and are discouraging the aca-
demically talented from enrolling in vocational education.

1l The study points out that the colleges are adequately
professionally training vocational teachers, but there is a need for
more in-service professional training. Both the wvocational agriculture
and vocational homemaking teachers attend fall conferences or warkshops.
The vocational homemaking teachers have held Saturday workshops during
the school year; however, dusm to limited numbers of college and =state
department staff msmbaers, this has had to ba elimlnated some years.

12, This research indicates that perhaps jury members espy and
descery implications that might result from the smploying of skilled
craftsmen in team tsaching. Probably vocational teachars could achieve
the same results by usa of mars field trips, rasource persons and
demonstrations by those skilled in certain technical phases of voca-
tional inastruction.

13. Results of this investigation showad that wociational teach-
ers may have been imagining an ostensible truth and should re-evaluate
their daily wmrk load and maka a genuine and an authentic comparison of
their daily work load with all other high school teachers.

This section has summarized the important findings of the study.

Conclusions prasented wera based on the findings. The next and final
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saction prasents recommendations for the vocational eduwcation programs
for the schools of South Dakota and recommendations for further study,

based on this rasearch.
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RECOMMENDATIONS

From a study of the conclusions the writer assembled two lists
of recommendations; namely, recommendations for vocational education
programs for the schools of South Dakota and recommendations for further

study, each of which appear in this section.

Recommendations for Vocational Eduwcation Programs for
the Sohools of South Dakota

As a result of this study, the writer recommends that in order to
increase the effmotlveness of the vocational education programs the
vocational teachers, =chool administrators, school board members and
colleges of Sauth Dakota should:

1. continue to seek ths help of college professors, school
administrators and vocational teachers in evaluating the vocational
education programs,

2. use the vocational education curriculums of South Dakota to
their full potantial.

3. continue to demand that vocational education courses carry
academic credit equal to nonvocational education courses.

4. @tress that vocational education programs at the high school,
post=high school and adult levels be broadened and made more
comprahensive.

5. strive for better understandings and relationships for the

betterment of the vocational education programs.
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6. continue to strass the importance of vocational homemaking
and vocational agEriculture courses.

7. recognize that boys in town who are interestad in working in
related agriculture fielda should have an opportunity to enroll in
vocitional agriculture classes,

8. attempt to create an interest on the part of the general pub-
lic in having vocational aducation programs serve geographic areas
larger than the regular school districts.

9. securs the cooperation of the entire school staff in eliminate-
ing the smocial dimadvantages of their programs and in encouraging the
academically talented to enroll in more vocational education courses.

10. attempt to originate and attend mor® in-servic# professional
training opportunities.

11. include more field tripas, resource persons and demonstra=-
tions in teaching certain technical phases of vocational education.

12, re-evaluats their dally work load and make comparisons with

nonvocational teachers.

Becommendations for Further Studv
Tha writer feals that further research on the following phases

of study would bs worthwhile and add much to the value of th® pré&sent
study.
1. A study of other comparable states to find the implications

for curriculum revisions leading to an image of vocational education.



2, A survey of the neads of early drop-outs for smployment
success-=with implications for high school curriculum planning in
vocational esducation,.

3. A study to find interests and needs of adults in vocational
education classes.

4, An investigation to determine thea need for and interest in
vocational education at the elementary level.

5. A survey to determine the needs and interest of youths and
adults in post-high school vocational education--with implications for
curriculum planning.

6. An investigation of the relationships between employment
success and attalnment by vocational education students and nonvoca-
tional education students.

7. A study to determine the optimum size of high school enroll-
ment for the establishment of a vocational agriculture dePartment.

8. A study to determine the affectiveness of resource persons

in teaching.
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APPENDIX A

February 4, 1964

Dear :

The enclosad Data Gathering Instrunent is to obtain
information helpful in research for making an IMAGE SURVEY
of Vocational Education in South Dakota public schools.

I am employing th& jury technique to determine the
validity of the Data Gathering Instrument. You have been
selected as a member of a jury of experts in this field.

I am planning to make a survey of all secondary schools in
South Dekota with one or more Vocational Departments.

School Administrators, Vocational Agricul ture and Vocational
Homemaking teachers will be surveyed.

Plasse feel free to delete or add to the questions or
make any written comment. Also, I would appreclate any
materlials which you may have produced in this field of
vocational work.

Thank you vary much,

Yours =incerely,

Malvin Simeak
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APPENDIX B

DATA GATHERING INSTRUMENT

Ingtructiong

What are your attitudes of the followlng statement in regard to voca-
tiona)l education in South Dakota Publiec High Schools? Your answer is
correct 1f it expresses your true opinion. DO NOT OMIT ANY ITEM. In
each case circle the coded latter or letters which represent your own
ideas about each statement. Written commentz will also be valuable.

3A-Strongly Agres; A-Agres; U-Undecided; D=Disagree;
SD=Strongly Disagree

S3A A U D SD 1. Vocational education programs should be offered
at the sacondary level and poat-high mchool level,
particularly in the 13th and 14th y=ars.

SA L U D SD 2, Vocational education programs should ssrve geo-
graphic areas larger than the regular school
district.

SA A U D SD 3. Voeational education has more social disadvantages
than nonvocational education.

SA A U D SD 4. Voeational education im decreasing in popularity.

SA A U D SD 5. There is no need for improvement in the vocational
curriculum in the schools of South Dakota.

SA A U D SD 6. Vocational education can play a significant role
in reducing the drop-out rate of high school
students.

SA A U D 8D 7. More state ald is needed to expand the vocational
education programs.,

SA A U D SD 8, More vocational programs should be offered for
adults,

SA A U D SD 9, Nonvocational teachers fully understand and
appraciate the nsed for vocational education.

SA A U D SD 10. The secondary school should discourage academically
talented pupils from taking vocational education
courses,



SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

sD

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

11.

12,

13.

14,

15.

16.

17.

18,

19.

20.

21.

22,

23,
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Having a vocational education program in a second-
ary school causes too many adminigtrative problems
to justify having 1it.

High school students selecting vocational educa-
tion courses are usually from the lower soclo-
economic group in the community.

The successful development of a local program of
vocational education depends largely upon the
degrea to which local =chool administrators
encourage and support the program.

Vocational aducation courses should carry aca-
demic credit equal to nonvocational courses in
the secondary school curriculum,

Most high school pupils ars interested in voca-
tional subjects.

At prasent vocational education is a federally
controlled educational program.

It is desirable to have vocational education
financed in part by federal funds.

Spacial programs should be provided for the
youth who hava droppad out of school and remain
undaremployed or unemployed.

Every agricultural community that has a high
school enrollment of 100 pupils or more needs &
vocational agricul ture department.,

High mchool agriculture cours@= ar@ an economic
help to the farm boy who is interested in
agricultura.

Boys in town who are interested in working in
agricul ture should have an opportunity to enroll
in vocational agriculture classes.

Most wvocational teachers are lacking in profes-
slonal tralning,

Vocational teachers should be econsulted in planning
a vocational educational progran,
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SA

SA

SA

SA

SA

SA

SA

SA

SA

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

24,

25.

26.

27.

28,

29.

31.

32.

33.
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The vocational tmachers in public schools should
be replaced by skilled craftsmen,

More in-service programs should be provided for
vocational tmachers.

Vocational teachers are as cooperative as other
teachers in helping with extra-class school
activities.

The daily work load for vocational teachers is
greater than of other teachers in the high school.

Farming requires less intelligence than most
other occupations.

Farm boys receive sufficient training on the farm,
thus making formal ineschool training in agri-
culture unnacassary.

Girls can likewlsas receive adequate homemaking
training in their homa,

Vocatlonal homemaking courses should be elective
rather than required.

The public schools have a responsibility for
providing industrial occupational training for
out-of=school youth and adulta where needs ara
evident.

Vocational education programs in South Dakota
public schools, being principally in agricul ture
and homemaking, n##d to be broadened and made
more comprehensive, to include such pr&paration
as trades, distribution, and office® occupations,
in order to meet the educational needz of more
students.

List additional comments in this space.
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APPENDIX C

March 9, 1964

Dear ]

The enclosad Data Gathering Instrument is to obtain information
helpful in research for making an IMAGE SURVEY of Vocational Education
in South Dakota public schools=.

Because of the increasing number of drop=outs of high school
students and undaeremployed, interest has increasad in this vital area.
Most educators want to know what curriculum changes may be made to
prevent drop-outs from high school.

Information received willl be kept in strict confidence and in no
case will names be uzed in written findings. In order for it to be
valid, it is important for the questions to be answered as objectively
as possible.

The success of this raesearch depends on your intesrest and
wlllingess to cooperate. The time taken from your busy schedule
to answer this questionnaire will ba a valuable contribution to
research in this relatively new area. It is hoped you will not hesi-
tate to answer freely.

Please fill out ths questionnaire as soon as possible and return
it in the enclosed, stamped, self-addressed #nvelope. A prompt reply
will be most helpful.

Thank you very much.

Yours sincerely,

Melvin Simek
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APPENDIX D

DATA GATHERING INSTRUMENT

Instructions

What are your attitudes of the followlng statemsnts in regard to voca-
tional education in South Dakota Public High Schools? Your answer is

correct if it expremses your true opinion. DO HOT OMIT ANY ITEM. In

each case circle the coded letter or letters which represent your own

ideas about mach statemant. Wrltten comments will also be valuable.

SA-Strongly Agree; A-Agrea; U-Undecided; D-Dlisagree;
SD=Strongly Disagra=

SA AU D SD 1l. Vocational education programs should be offered
at the secondary level and post=high mchool level,
particularly in the 13th and 14th years.

3A A U D SD 2, Vocational education programs should serve E£eo-
graphie areas largasr than the regular school
district.

SA A U D SD 3. Students enrolled in vocational education are
subjeocted to more social disadvantages than those
in nonvocational &ducation.

SA AU D SD U4, Vocational education is decreasing in need.

SA A U D 35D 5. There is need for improvement in the vocational
curriculum in thea schools of South Dakota.

SA A U D SD 6. Vocational education can play a significant role
in reducing the drop-out rate of hifh school
students.

SAL AU D SD 7. More state ald is needed to =xpand the vocational
sducation prograns.

SA AU D SD 8. More vocational programs should b# offered for
adults in more fields or armas of vocational
education.

SA A U D 3D 9. DNonvocational teachars understand and appreciate
the need for vocational education,

SA A U D SD 10. The secondary school should discourage acid®mically
talented pupils from taking vocational education
courses.
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Having a vocational education program in a second-
ary school causes too many administrative problams
to justify having it.

High school students selecting vocational educa-
tion courses are usually from the lower soclo-
economic group in the community.

The successful development of a local program of
vocational education depends largely upon the
degrea to which local achool administrators
encouraga and support thes program.

Vocational education courses should carry academic
credlt equal to nonvocational courses in the
secondary school curriculum,

Moet high school pupil® ares interested in some
vocational subjects.

At present vocational education is a federally
controlled educational program,

It i desirable to have vociational education
financed in part by faderal funds.

Special programs should be availabl# for the
youth who have dropped out of school and remain
undere®ployed or unemployed.

Every farming community that has & high school
enrollment of 100 pupils or more neads a
vocational agriculture department.

High school agriculturs cours®s are an ®conomlc
help to the farm boy who is interested in
agriculturs.

Boys in town who are interested in workinf in
ggriculture should have an opportunity to enroll
in vocational agriculture classas,

Mpmt vocational teachers are lacking in profes-
glonal training.

Vocational teachers should be consulted by school
adminlstratora and school board officlials in
planning g vocational educational program in
South Dakota public high schools.
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31.

32.

33.
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The vocational teachers in public schools should
have the assistance of skilled craftsmen in tezm
teaching.

Fore ine-service professional training should be
provided for vocational teachars.

Vocational tefichers are as cooperative as other
teachers in helping with extra-class school
activities.

The daily work load for vocational taachers is
greater than of other tmachers in the high school.

Farming requires less intelligence than most other
occupations,

Farm boys receive sufficient training on the farm,
thus making formal in-school training in agricul-
turs wnnecsssary.

Girls can recelve adaquate homemaking training in
their home without taking further homemaking
training in high school.

Vocational homemaking courses should be elective
rather than raquired.

The public schools have a responsibility for
providing industrial occupational training for
out-of-school youth and adults wher® needs are
evident.

Vocational education programs in South Dakota
public schools, being principally in agriculture
and homesmaking, need to be broadened and made
more comprehensive, to include such preparation
as trades, distribution, mnd office occufation®,
in order to meat the educational néed=s of more
students.

List additional comments in this space.
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APPERDIX E

April 16, 1964

Dear H

In checking th& returns of the Data Gatharing Instru-
ment pertaining to research for making an IMAGE SURVEY
of Vocational Education in South Dakota public schools,
I find that I have as yet not received a comment from you.

If this study is to be complete, a reply from all is
desirable. Please complete and return the enclosed question-
naire in the stamped self-addressed envelope as soon &s
possible.

Thanks, in advancms, for your help in this matter.

Sincerely yours,

Melvin Simek
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