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CHAPTER 1
INTRODUCT ION

Considerable interest has been generated throughout the state of
South Dakota in recent months concerning school district reorganization.
It siéems that this interest has bazen developed not only just in the state
of South Dakota, but throughout the entire nation. Much of this concern
on the part of the public has developed as a result of the increassd
public interest in the schools of our country in general.

-This awareness of our school situation was intensified in the fall
of 1958, when the Russians launched the first Earth satelite, ''Sputnik".
In the ensuing months the newspapers were filled with headlines and
articles concerning our schools. In nearly every city and town, people
who up to this time were content to let the situation remain as it had
for ysars, began to examine and criticize our school systems.

This activity in regard to our schools precipitated a number of
formal studies and surveys of the schools of our country. One of the
more noteworthy of these was a study by James B. Conant under the sponsor-
ship of the Carnegie COrporation.l In his report, Dr. COnlntz states,

"« « « in many states the number one problem is the elimination of the small
high school by district reorganization’. This statement points/out quite

forthrightly the importance of sclool district reorganization when

1james B. Conant, The American High Schgpl Today, pp. 1-140,
McGraw-Hill Book Company Incorporated: Naw York 1959.

21bid., p. 38.



considering school problem as a whole.
The Objectivis and Purposes

South Dakota schools find themselves in a more difficult position
in respect to their district organization than many states. This situa-
tion may hava be&n brought about as a result of the method used to finance
thes2 schools. The major part of the finance nesdad for the opariation of
the school is obtained from local taxes, with a relatively small part of
the total revenue being obtained from outside of the county. This
problem is compounded by the fact that a considerable difference is found
in the assessed valuations of the independent districts. Many of thase
districts find themselves in a position whiére their total valuation is
so low that they cannot support the type of -dt_u:ltional program necessary
vithout raising the taxation level to an unben;lei point.3

When one takes into consideration the common school districts as
vell as the independent districts, he finds an even greater inequality of

. Those districts that do not choosu to operatsz a twelve grade

tax burden.
system evidently find it econocmical to send their pupils to neighborinmg
distriets for their high school training and pay the tuition and trans-
portation costs. In many cases these districts send the pupils to other

than their own school on a tuitiom basis for the entire twelve year

program, The sconowy of this mathod of operation is demonstrated by the

31b1d., p. 7. .

a‘rho school levy ringes from noneé to 10.53 mills not including the
high school tuition or county elementary equalization fund levies.



fact that some of the common school districts levy a special school tax
only on an every-othir-year basis. Evan this periodic levy is for a token
amount when compared to the school levy required in most of the independent
districts.

The type of school organization that is biing discussed hera results
in the fact that the independent districts find themselves under an ever
increasing financial load. It seems that this burden is approaching &
saturation point, and in the forsesable future may come to a status wvhere
the small independent district will find itself unable to assume the
responsibility of public education (even in its present limited form).

This condition may be illustrated by citing an extreme example that exists
in our state at the present time. Thera is a district operating a twelve
grade system in the sast-central part of the state, that has raachad a
point wvhere the meximm legal assessment will ;ot pay operating coltl.s
This results in the issuance of rigisterid warrants, th& intorest on which
costs the taxpayers of that district a total of more than $1,000.00 each
year.

In gensral terms, the purpose of this study is to present a plan for
the rearrangement of the school administrative unit boundaries of
Minnehaha County, South Dakota. This rearrangement will be so designed
that it will facilitate the improvement of the educational opportunities
offered to pupils of this county. At the sama time, this plan will be
designad to aqualize the tax burden of the tot;l area involved. In this

way, all will share @qually, inasmuch as is possible, in the responsibility.

SRccordl may be obtained from the Hrookimgs County Auditors office.



of supporting a somevhat improved educational program.

The Problem

The problam undertaken in this study msy bs stated in five

divisiens, as follows:

1. To make a survey of the presant sshool district orgsnisation

af Minnehsha County, South Dakota with respect to the followiag gquestions:

b.

d.

What 1is the status of the lav sffecting school discrict
reorganisetion in South Dskota?

What is the presemt sgchool district orgenizstionm withim
the eounty?

Vhat is the financial status of the school districts in
the county?

What is the nature of the C;trtcula in the schools end
vhat are the over-all educational opportunities of the

pupile 1. at€endence”

2. To make a survey of the outstanding authorities in the field

in order to determina the following:

b.

What 1is the preferred pupil pepulatisn in a sstondary
school?
What s the nature of the curriculer and co=-curricular
programs that will provide the maximum benefits to the
pupils?
(1) whet special servicsh and facilities should be
provided?

What preference is shown in the consideration of problems



such as physical size of the district, tax base, trans-
portation and other closaely related areas?

3. To establish a sat of ecriteria, based on the survey of authority
as well as upon practical considerations peculiar to this specific county,
by which one may judge the propesed plan for school district reorganization.

4., To set up a proposid plan for the reorganization of the adminis-
trative school districts of Minnehaha County, South Dakota.

S. To make a comparison of the present school organization with
the proposed plan for the reorganization of the districts.

An attempt will be made to answer the questions and establish the
points brought out in this problem statement. The answers and the substan-

tiation of the points will be presented in as concise terms as possibla.
Dafinition of Terms

In order to avoid any confusion, the inclusion of a definition of
the various terms to be used is necessary. In an area such as the one we
are considering, specific terms come up that may sesm quite general in
nature, but have spacific definitions when used in this type of study.

1. 'Reorganization' shall refer to school district reserganiszation

of any kind that results in the alteration of school district
boundlri.n.6

2. "County superintendent'' refers to the# county superintemndent

SThe School Laws of the State of South Dakota 1957, p. 138,
Midwest-Beach Company: Sioux Falls, South Dakota.




of uhcnh.7

3. *"County board™ shall maan the coumty board of education as set
up by state llv.s

4. "™aster plan" means ths master plan for the reorganization of
school districts as provided by the state stltutn.g

5. "Tax base" shall refer to that property within a schesl district

upon which is levied a tax for the support of the sehools of

that district.
Limitations and Delimitations

In a study of this type it is extremely difficult to consider all
of the facts or details of the antire school organization. This study
will be concerned primarily with the udniniu_lutivo units, their secondary
schools and the sdcuational opportunities offered therein. The study will
consider in a broad sense such areas as finance, elementary education,
attendance areas, transportation, etec., but will not treat these problems
vith the detail that could bz involved.

The method used in attacking this problem is one that is not
without its shortcomings. Cansideration was given to a number of
spproathes ta the study. One method invastigated required the establish-
ment of a number of plans of reorganization asid a comparison of these

plans to determine which of them would best satisfy a given set of eriteria.

7 =
School Law, Ibid,
Bgchool Law, Ibid.

98chool Law, Ibid. -



Such an undertaking, with its extremaly broad scopes and intimate detail,
vas calculated to be too vast and voluminous fer this study.

The parochial schools of the county or a corrsction factor to
account for them have not beem included in this study. The total .
enrollment at the seécondary level of these schools is not wvery large,
totaling just 435. The location of thezse schoola also presemts a
deterrant to the use of a correction factor in any calculations. The
larger schools ares located in two specific areas in the county, and an
attempt to allow for their enrollment on & county-wide scale, would
introduce error in the computations.

The attendanca unit is another factor that will enter, eventuslly,
into any reorganization proposal or activity. The importance of this
division 1is recognized, but it is contended thgt primery smphasis should
be placed on the organization of the ldninintr;tiv- unit. Once adminis-
trative reorganization is & reality, the populace of that new district,
through the use of their voting franchise, could determine the boundaries
and the school ciénters of the attemdance units. Speculation will be made
concerning this unit, but no concentrated effort will be made to exactly

define its physical characteristics.

Procedure and Techniqusa

Methods of collecting data

The data neécessary for the satisfactory treatment of this problam
will be collacted from a mumber of sources. It is intended that data

will be githered from all sources possible that have direct application

to the problem under consideration. -~



A review of literature, with particular emphasis placed an the more
current publications, will be made in order to obtain information in
- regards to the establisiment of the criteria to be used as a basis for
the reorganization plan itself. Attention will also be given in this
area to a review of the literature on the subject of resorganization in
genaral. An attempt will be made to include writimgs that invalve each
of the problem arecas of this study.

The data concerning tha present status of the district organiza-
tion of the county will be obtained largely from the county govermment
offices. Information on finance# and populatiom will be gathered from the
records of the county auditor's office. That materisl dealing more inti-
mately with the schools themselves, both the common school districts and
the independent school districts, will be ucm:td through the office of
the county superintendent.

Certain information, nemely that concermning independent school
@nrollment, transportation and data on facilitiass, will be securad by
visitation and by corresponding directly with the sczhools.

A general survey of Bouth Dakota achool lawv will also be made.
This is necessary so that the criteris established, and the reorganiza-
tion plan itself, will be within the requirements as set by those laws.

The final phase of tha collection af deta will involve working on
or with a ''survey committee' that has been Ilk.i: by the county board to
make a reorganization survey of the county. Thf® committee, composed of

Jamos Schooler from the Departmant of Public Imetruction, and Dr. LeRoy

Nelson and Dr. Harry Dykstra from the Education Department of the State



University of South Dakota, with the assistance of the author, will make
an objective survey of the county school syetems and submit recoumenda-
tions to the county board for the reorganization of the school districts
of the county. Material from that set of recommendations will be cited

from time to time throughout this study.

Treatment of data
The data will be used in the first part of the study to sstablish

the rather basic premise that school district reorganization is desirable
and necessary. This data will be secured by surveying the literature in
the field with this purpose in mind. Consideration will also be given to
the presentation of opposing points of view.

10 and the survey

A rather datailad exsmination of the# Conant study
coumittee rcportu will be carried out. This exemination, along with a
general survey of literature, will be accomplished to establish a back-
ground for the criteria to be set up later in the study.

The present status of the schools of the county will be substanti-
ated by the use of the data covering such areas as snrollment, finance,
facilities, etc.. It is noted here that by the term ‘'present'’, reference
is made to the school year 1957-58. This is the most recent year from

wvhich the necessary data can ba obtained to present a complete view of

the school situation im the County. Sams reference will be made to the

10 ,mes B. Conant, The American High School Teday, McGraw-Hill Book
Company Incorporated: Naw York, 1959, .

11 james Schooler, Laloy Helson and Harry Dykstra, Minnehaha Coumty
School District Reorganiszation Study, Minnehaha County Board of Education:
Sioux Falls, South Dakota, 1959.
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year 1958 - 1959 vhen this is necessary to present a more complete analysis.
In Chapter IV, all possible material collected that relatesz to the
subject, will be utilizad to establish the criteria. This criteris will
be used to appraise the reorganization plan to be developed at a later
stage in the study. An intense survey will be made of the available
literature in order to set up proper and practical criteria.
The proposed plan will then be developed in light of the criteriom
in each problem area. The total plan then will be considered as it
compares with the criteria.

Conclusions and inferences will be drawn from this study.
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CHAPTER 11

A SURVEY OF RECENT LITERATURE

This chapter is devoted to a study of recent literature in the
field of school district reorganization. To be more specific, it is
devoted to a survey that includes that literature which is applicable to
this research. As stated in the first chapter, particular amphasis will
be placed on that material relating to the establishment of criteria for

the reorganization proposal.

The Conant Ropottlz

In the wvealth of literature found in the field, perhaps the most
widely publicized is the Conant report. Dr. James B. Conant, assisted by
a grant from the Carnegie Corporation, has just Tecently completed a study
of the American high school. A somevhat detailed examination will be made
of this report inasmuch as it concerns this research on reorganigzation.
The Conant report brings forth a number of suggestions for the improve-
ment of the American high school. A brief, summarizing statement will be
pade of each of these points:

1. There should be one full-time counselor (or guidance officer)

for every 250 to 300 pupils in the high school.

2. It should be the policy of the school that every student has an

individualized program; there should b& no classification such

anu B. Conant, The American High School Today, McGraw-Hill Book
Company, Inc.: Hew York, 1959,




3.

6.

12

as ‘'vollege-preparatory', "wocatiomal”, or ''commercial'.
Graduation requirsments should be as follows:

a. four years of English

b. three or four years of social studies

c. & senior course in American problams or American

government

d. one ysar of msthematics in the ninth year

#. one year of science in the ninth or temth grade

f. succassful completion of at least seven more coursas

nat including physical education

Students should be grouped according to ability, subject by
subject.
Upon graduation, a durable reeord of }h‘ courses studied and
the grades received during the four y;nn should be given in
addition to the diploma.
English campoeition should occupy about half of the total time
spent in the study of English.
The school should have a diversified prograa for the develop-
ment of marketable skills.
Special consideratien should be given to the slow reader.
There should be a school policy in regard to the elective
program of academically talented. The pragrem should include
as a minimm:

a. four years of mathematics e

b. four years of one foreign language

c. three years of ecience -



10.

11.

12.

13.

14.

15.

16.

17.

18.

13

Specilal arrangements dhould ba made for the highly gifted pupils,
who should be identified in the seventh or sighth grade or
earlier.

An Academic Inventory, summarizing the programs of the academ-
ically talented, should be given to the administration and
school board.

There should be at least six periods in thes schouol day. These
8ix are in addition to thosa periods for the required physiecal
education and driver aducatiom.

Standards in advanced courses should ba such that those who
enroll in each successive course of a sequence have demonstrated
the ability required to handle that course.

Students should not ba given & rank in class accordimg to their
gredes in all subjects. -

At tha end of each marking period, a list should be published
of the students who had elected courses recommended for the
acadmmically talented and had made an average grade of B.

A school ghould have tha equipment for a developmental reading
program. Stwdents should be urged to take advantage of the
opportunity to increase reading speed and comprehemsion.

The school board should cperate a tuition free sumaer school.
This should be available not only for those who have to repeat
a subject, but also for those who wish to broaden their elective
program. -

The school should be prepared to offer a third and fourth year

of a foreign language no matter how few students enroll,

135057

SOUTH DARCIA .
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19. All students should obtain some understandimg of the mnature of
science and the scientific approach by a required course in
physical science or biaslogy. All science courses should be
arranged to fit different needs and abilities.

20. Homerooms should be organized in such a way as to make them
significant social units in the school.

21. In the twelfth grade a cours¢ on American problems or American
government should ba required.

Throughout the eantire Conant report it is cmphasiszed that these
twenty one suggestions apply to the cumprehemsive high school, as con-
trasted to the specialized high school found in some of our larger cities.
It is pointed ocut that this type of high school, found in comsunities of
all sizes, has thrée main objeztives. They are: 213"1‘__1_13_5, to provide a
general educatiomn for all the future citizens; _0_;__392;4_, to provide good
elective progrsms for those whi wish to use their acquired skills immediately
upon graduation; third, to provide satisfactory programs for those vhosa
vocations will depend on their subsequent education im a college or
untvoroit;".

Dr. Conant turns at several poimts in his report to what he refers
to as one of the most outstanding problems of public education; tha small

14

high schoel. At ome point he says, = "I should like to reeerd at this peint

ay eonvietion that in many states the mmber one problem is the elimination

~

of the small high achoal by district reorganizatiom’. Ia comsidering the

a2

BYrbid., p. 17.

140014, , p. 38. .
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course offering, he vrites, 'The enrollment of many American public high
schools is too small o allow & divarsifiad gurriculum except at exorbitant

expense”,

Survey Committee chortls

Raxlier in this research it was mantioned that a survey committesr
composed of Mr. Jamss Schooler of the State Department of Public Instruc-
tion, Dr. LeRoy lelson of the State University of South Dakota, and Dr.
Rarry Dykstra of the same school, had spent considerasble time making an
objective survey of Minnehaha County. The purpose of this work was to make
suggestions regarding school district reorganisation to the County Board
of Education. At the sonclusion of their survey they compliled the collected
information and presented it to the bosed for their comsideration.

Because of its close relationship to th:l.; study, the survey ccumitte
report will be subjected to rather detailed axemination. It is important
to note that this report wes designed to serve as a guide for the county
board of education, and is not & reorganisation proposal in iteelf.

Two main reasons are advanced for reorganising school distriects ;1
(a) educational advantages are gained; and (b) it would brimg about
finsncial and administrative advantages. The educational advantages are
pointed out to be:

1. In a smsall school a teacher often has to teach im several

lstl Schooler, Harry Dykstra, and LeRoy Nelson, Minnehsha County

School District Reorgsnisation Study, Minnehaha County Beard of Education:
8ioux Falls, outh Dakota, 1959.

16Ibi.(l. » P 3.
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subject matter fields. In a larger school this is not
necessary.

2. The large school can offer a more comprehensive program.

3. The larger school can provide better administrative and
supervisory services.

4., In a district large encugh to support a twelve grade system,
there is better articulation between the elementary amd second-
ary education.

The financial advantage is purported to lie in the fact that better
returns frem the tax doller #m pessible. This is pointed out im the follow-
ing sumssry:

1. The pupil-teacher ratio cen be increased.

2. Vaste in the use of school facilities z“n usually be reduced.

3. More efficient transportation of pupil; is possible through
more flexible routing of busses.

4, The financial support of the schools is equalized, and the
school finance plans are simplified.

The committae report points out thres prtncipluu that were used
as & guide in their study. The first primeiple is that the first geal of
any reorganisation should be teo provide a good educational progrem for both
the elementary and the secondary levels. The second prineiple is that the
best adainistrative organisation to provide this pregram is the schoel
district which provides a complete twelve-year prn'gr-. The third consid-

eration i{s that such a district must have a certaip minimum school

7 vi1d., pp. 5-6. !
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population and an adequate tax base to support the program.

The study goes on to discuss briefly what is to be included in a

good pregram for the elementéry and secondary school. The inclusions of

the program of the secondary school are as follows:

l.

18

English Language Arts. Stressed here is a study of the use of
the English language plus skills in reading, writimg, speaking,
and listéning.

Mathematics. A knowledge of the basics of mathematics is
required of all, with advanced study for those whose interests,
vocational plans, and ability, require these specialized courses.
Seiente. All students need an understanding of science and its
applications. PFor those students who require them, courses in
advanced science would ba available.

Social Studies. All students must mbt-ni.n a coaprehensive
understanding of the political, historical, geographical,
economic, and social aspacts of our world.

Fereign Languages. Instruction should be available to those
students who have the need and interest.

Howemaking. Every youth is a potentisl homemsker, Am under-
standing of the @#bligations and responsibilities of family
interests should be included with the usual cosking and sewing.
Agriculture. This should be offersd im these aresa where farming
is the basis for the econamy of the community.

Industrial Arts. A two or three ysar progrem at least, includinmg

18

Ibido » PP 9‘12-
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mechanics, woodworking, metal working, plus other imstruction
as the needs of the community require.

Business Education. An umderstanding of business and the
business world plus skills im typing, shorthand, and offige
sachines.

Azt and Music. An opportunity to dewslop an sppreciation at
lesst, with spacial sctivities for those with special intarests
and abilities.

Health, Physical, and Safety Bdusatisn. A rather complete
program in all of these areas is suggested.

Guidance and Counseling. Although this is mat a subject in
itself, it 1is important in the total esducational process. Thie

needs to be under a staff of competent directors.

The repart atates that the twelve grade district is the logical

aduinistrative nit.“ This contentiom is subatantiated by listing a

mmber af advantages possible with this type of organizatiem.

1.

2,

tnification of the total school program.

Tha provision of mducation of the same quality throughout the
district.

All people in the district will have a woies im the operatismn
of the school system.

There is a eimplificatiom of finemeiml support.

A widar selectiom of pesple to provids -lay laiddership im the
schools.

19

Ibid., pp. 12-13,
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The third chapter is devoted to a status study of the school systems
of Mimnehaha County. Similar and in most cases identical material will be
included in the next chspter of this manuscript. The committee report doss
include a section on school plant facilities dsaling fn a very general way
vith this subject, The conclusions of the noupzo of educaters is
revealed in the statement, ". , . the committee wishes to point sut that
in nearly every independent scheal district other than Sioux Falls, lack
of adequate school facilities is handicapping the school pregrams at both
the elementary and secondary school levels.” They go on to point sut a
similar situation existing im the commen school distrizts that are opera-
ting schools.

The fimal chapter of the survay deals with the actual recommended
plam for tha reorganizatiom of the school distriets of the gounty. HNeo
attempt is made to define attendance unit boundawviss. It is re-amphasized
that the reorganization proposed is administrative in nature. It seems
evidenced that the committes feels that the people who are in thes reorgen-
ized districts should decide for thamselves in problems of this nature.

In the problem area of sehool snrollmemnt it is brought out that an attempt
has bean made in the plam to hold the enrollment to a minimme of six hundred
students inm a twelve grade systam.

The report concludes by peinting out that the bemefite of district
reorganization won't appéar in one or two years. Dietriet resrganization
is said to be just the first big step "toward the ultimate goal of providing

the best educatiom pouiblc".n

201pe4., p. 37.
21yy14., p. 37.
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South Dekots Reorganization Lave 22
Ho survey of literature in the field of school district reorganiza-

tion would be complete without a reasonably thorough consideration of
the laws involved. This study will not attempt to quote verbatim all
the statutes dealing with reemganization, but will survey them ifnasmuch
as they apply to this specific work.

School district - defined.?’ 1In contemplating the presest ergenisza-
tiom of the area of Minnehaha County, the total land ares is divided inte
two types of school districts which are defined im the law, The districts
that operate twelve year school programs or have withian their boundaries
su accredited high school are called independant districts. Those
districts that do not carry om a full twelve year program or do not have
an sccredited high school within the distriei are classified as common
sehool districts.

1f an independent district should discontinue its four year high
school program, it immedistely becomss & common school dietriet. The
converse 10 trus, and if & commou school discrict should estsblish a four
year high school pregram, it immsedfetely becomes an independent distriet.

Requirements snd Limttations for Resrmsntsation.’® With the
exception of certein exceptioms not invelwed im this study, any reorgeniza-

tion must maet tha following requirements:

=

2 1957, p. 198,
oo et Tt e s 0, 100 0P8 s, N 9

23yb14., pp. 138-139.
241044, , pp. 140-141.
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1. Prior to the final adoption ef the county master plan, any
schoal districts can reorganize with tha approval of the county
board and the majority of the electors im each district as
evidenced by a petition for reorganiszation.

2., If any city or town is affected, all territory within the
corporate limits of such a city or town must be included in
the same distriect,

3. The veorganization shall take effect the July first after it
has been approved by the electiors and the eounty board if there
bas been sufficient passage of time to allov for the election

of the nev school board prier to that July first.

25
Master plan for Reorganixzation. One of the duties assigned bdy
lav to the county board is that ef draving up & master plan. This law

requires that the plan be completed within a thr;o year period after the
organization of such board. If at this time, it is not completed, the
State Board of Education will give them a one year extension if needed.
The board may hire technical assistance it desms necessary. Various state
and county officers are also instructed to provide the board with all such
informatiom that will assist them in the completion of this plan.

In additiom to the above assistance, the State Superiatendent of
Public Instructiom (herinafter called the '"State swperimtendent') will
call meetings at sentral points to advise the beard mesber in the pexform-

ance of their duties.

25:b1d0' PP. 141-1“0
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The county board i{s further imstructed to conduct a comprehensive
survey of the coumty relative to possible needs faor reorganisation, This
survey is to include such caensiderations as the scheol enrellments, the
populations of the districts, valuations, natural community sreas, etc.

The board also has the power to determine the value and amgunt of all
schocl property amd the indebtedness of each district. Provision shall
be made in the master plan (if desired) for the disposition of these
aseets and lisbilities.

The final mester planm must imclude the follwul:“

1. It must shovw the boundaries of presently established school

districts.

2. It wust show the beundaries separatimg the districts proposed

in the master plan.

3. It must give recommendations for the I;Hltlou of schools.

4. It sust give recoumendations for the utilisation of existing

facilities and the construction of new buildings.

It may alse include zonsideration of such subjects as tramsportation,
current costs, #etimated costs of proposed reorganizatiom and other related
topics. It is importamt that every proposed district muet meet the min{mum
standerds for schosl districts and that all territory in the county must
be included in the propesed districts.

After the county board has prepared preliminary plams which imelude
all of the required material, a series of hearings will bhe held, Hotices

shall be given as to thea tims and place of these haarings in such a way en

26
Ibid., p. 143.
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that the residants of the affasctad districts and others sre aware of them.
At these meetings, the board will explain and discuss the plan that has
besn developed. All of the inclusions of these plans will ba prasented
and explained and the advantages and disadvantages resulting from these
factors will ba discussed., These meetings will ba public, and the board
will consider any suggestions made, making the changes amd revisions that
it desms necessary.

At the conclusion of the hearings and after the necessary modifi-
cations have been made, the county board will officially adopt the county
master plan. Several copies of the plan will be made, with two copies to
be submitted to tha State Superintendent and ome praserved in the county
superintendent 's offica. The copy in the county superintendent's office
shall be continually available during office hours to anyone who would
vant to examine it. The board has the further r-i.-pnmibtltty of preparing
and publishing & summary of this document and distributing to all vho
request it.

In order to bring the master plan before thes electors, twenty
pezcent of the elascters who voted in last gemeral election in sach affected
common district and a like mumber of those from each affected independent
school district must file a petition requesting such action. This petitiem,
which may involve all or any part of the master plam, must include in
addition to the necessary signatures, & desscription of the district to be
voted upon, and a statament of & proposed method of adjustment of praoperty
assats, debts, and liabilitiass.

-

After the filing of the petition the county superintendent shall
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have published a notice of a spacial election. This notice, published im
a manner prescribad by law, shall state the purpose, time, and place of the
election and e description of the boundaries af the proposed district. The
county superintendent will alec have the task of seeing that all other
arrangoments for the election are made, If the electors apprave the
reorganizsation, the county muperintendent shall {ssue am order craating
such a distriet effective ou the date of the issuancs.

Before any reorganization can becoms sffective, a majerity of the
votes cast in each common district and in each {independent district (or
parts thersof) included in the proposed district must be in faver of the
proposal. If a certaim distriet, or districte disapprove, the reorgoaniza-
tion may still take place if the county board decides that the plan, with
those exteptions is still feasibla. That area that has wvoluntarily
excluded iteelf may join the reorganized district-at any time by a
ma jority petitiom and the assumption of its fair share of any obligations
incurred by the reorganized district since its formation.

If a maater plan is rejected by the voters or if it is not pressmted
to the voters within a year of its adoption, it will be considered to ba no
longer in effsct. Om this basis, it cennat be presented a second tims teo
the voters in its original form. There is mathing to prevent the sub-
niseion of a different propiosal that invelwss part or all of the area
ineluded in the original magter plan.

The final ssctions of the law?’ deal with the adjustments that

ars te be made following reorganization. This would include the provisioms

27
Ibido. ppc 1“.'150-
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for the election of a new school board. This election will be held in a
similar manner to the elections before reorgamizaticn. Equitable adjust-
ment is made concerning the finances of the area inscluded in the master
plan, as outlimed in the approved master plan. A special tax may be
levied in the case of an included district that has a debt in excess of

its assets, 50 that the balance of liabilities can be discharged.

1939 emendment .28 Several changes were made im the lav as
surveyed in the preceding section during the 1959 session of the Seuth
Dakota legislature. They will be considered briefly hare inaemuch as
they apply to this study. These emendnents become effective on July 1,
1959.
In the section of the law dealing with the requirements and limita-
tions for reorganization there are a number of changes. These are as
follows:
1. No reorganizatiom will take place before the county has adopted
a master planm,

2. Any portion of a proposed school district as set forth in the
master plan may be reorganized into & new school district if
it is first approved by the county board before being put te
s vote,

3. He boundary change will be allowed that shall cause the

assessed valuation of an existing school district to be leowered

zaJ-u C. Bchooler, Memoxrandum tg County Superintenmdents of Scheels,
South Dakota State Dapartment ef Public Instruction: Pierre, South Dakota,

1959.
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belov two hundred thousand dellars.

In the chapter om the gqualifications of the master plam the several

changes as noted below were effected in this sessiom of the legislature.

1. There is included in law the fumztion of a schoel distriect,
and its duties.

2. BEach county board of education is charged with the responsibility
of preparing a master plan vhich will enable each proposed district
to offer amn educational program of sufficient scope and quality
to adequately expand and develop the interests and abilities of
its people.

3. Each proposed distriet will have a tax base that will adeguately
support this educational program.

4. The master plans should be completed by Jamuary 1, 1961. A one
year extension will be allowed if necessary.

S. This master plan will remain in effect until revised.

Other ghanges in the law are as follows:

1, The same identical praposed master plan cam net be submitted
to a vote for at least ons year after it has baen veted upon.

2. The county board miy make changes in district boundaries as
long as they do not create any mere or less districts and as
lomg as those changes meet the requirements and limitations
for resorganizatiom.

General Survey of Literature

Thus far in this survey of literature, considerable effort has been
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expanded in exmmining two studies that have application quite dirsctly with
this research. The purpnse of these inclutions will be eclarified as in
following chapters considerable refereunce will be made to these piscas

of work. The previously surveyed material will not presemt a complate
picture however. Tha fumetion of this section is to survay other related

literature im tha field of schoel district reargenization.

Beasons for reorganization
In discussing the varisus schooul problams facing the people of

Towa in 1957, Mr. J. C. Wright?® said, ". . . the mest important single
problem which we have today in our Iowa public schools is, in my judgment,
tha need for a more adequate organization of school districts”, He went

on to point put that four percent of the natiom's students sre found in a
four state area composed af Iowa, Nabraska, North Dakota, amd South

Dakota. In this same area is found a total of t\;onty-fivc percent of

all of the school districts in the United States. This pressing need {is
further emphasized in a matiomslly distributed publication of the National
Educatisn umtuton’o as it states, "The one thing that is certain is that
there needs to be an immediate reorganization of school districts through- -
out the United States". The need for seme type of reorgamization is contin-
ually advanced in current literature. The following all refer to the

importance of school district reorganizationy the editors of the publication

29 '
J. C. Vright, Superintendent of Public Instructiom, Iowa's
Greatest School E%bl"‘: P. 2, Department of Publie Imstruction:
Des Moi s, Yow , 1957. .

mH. A. Daveon, and others, Your School District, p. 24, National
Bducation Association of the United States: wcohin!'ton. D.C.; 1948,
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of the American Association of School Administratovs,’’ Poreman,

and lln'uu.“

Chase,

No small amount of time and effort has gome into the efforts of wmany

suthorities in listing, point by point, the reasouns for this reorganization

movement. A South Dakota State Department of Public Instruection publmwn”

points out the following faults of small school districts:

1. They cost teo much per pupil, frequeantly from two to four
times as much per pupil as schools large enough to meintain
standard or usual pupil-teacher ratios.

2. They offer teoolimited a curriculum to meet the needs of modern
children and youth. The limitations are especially serious in
small high schools vhere the offerings in the fields of physics,
chemistry, foreign languages,and vecatieonal subjects ave either
lacking or severely limited,

3. The small districts have far greater difficulty im getting
and retaining qualified teachers. Because of poor salaries
and unfavorable employment conditions, the small distriets
ave placed in s poor competitive position to employ the
kinds of teachers they need. *

&. Because of low pupil-tescher ratios the smell school districts
ave wasting power at a time vhen waste can hardly be afforded.

n Lo Schools, p. 113, American Association of School
Adninistrators: s D.C., 1945,

3
e, ». o Deste g g o
» Iowa, p. 4, nuu;- Dissertation, State gﬁ” of
E tion: Greeley, Colorado, 1957.
Pprancis 5. Chase, "Midvest CPEA: Alms and Objectives", School
» vol, 69 (September 1958), p. 95, American Publishing Company:
h » 'o'-

“cm-u C. Martens, "Educational Achievemeuts of Eighth-Crade

Pupile in One-Reom Rural and Graded Town Schools", of
s vol. 27, p. 360, Americen Educational Resesrch Association:
Was » ”.co. 1’57. *

33 ways Qeganise Our Sehool S More !gn’sn_u
and m% State n?;‘&m o?%- Instruetion:
Plerre, South Dakota, 1955. )
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S. Becsust of lov pupil-teacher ratios and the resulting high
cost per pupil and the employment of a disproportionate
nmumber of teichérs, the small districts are often receivinmg
State Funds that should go to pay better salaries to taschers
vhere they are ne@ded.

6. Small school districts make it practically impossible to plan
adequately or to finance equitably nesded scheol buildings.
Dividing territory into numerous indepandent segments
dissipates local financisl ability to pay for school buildinge.

7. Gmall school districts are a major cause of unnecessarily
high costs of pupil tramsportation.

8. Smsll school districts cause State systems of apportioning
school funds to be cumbersocme and result to an important
degree in the uneceomomical use of State Funds. Adasqueate
school district orgeniszsation is a prerequisite to wise use
of State and local tax dollars for aducation, many feel.

The one room rural school has always been a landmsrk on the Americen
scane. Occasionslly one may hear of the so-called advantages of attending
such a school and taking advantage of the individual attention offered
there. l'ooto36 made a study of this Americen institution and cama to
the following conclusions:

1. Pupils in one-teacher schools are slightly younger.

2. The hoelding powver of consolidated schools is superior,
especially in the upper grades.

3. The rate of progress from grade to grade is very nearly equal
in the two kinds of schools.

4. There is & significent difference in results of instruction
in favor of consolidated schools.

S. Grade achievement is 18 percent batter in the larger schools.

6. Subjast achievament averages 27.5 percent better in the larger
schools.

36l‘o::omnn, op. cit., pp. 17-14,



7. Age achievement differences are in favor of ths consolidsted
schools.

B. Tescher qualifications were decidedly higher im the oconsolidated
schools.

These conclusions appear to point out the fallacy of saying that
the one room country school is the best plase to get a real sducatiom.

In tha face of this information, the midwest iz the greatest strenghold
in the nation for the one room rural school, Cushman®’ stated that in
1953, 74 percent of all the one reom schools in the nation were located
in the twiive midwestern states. These twelve states with only ene-fourth
of the ehildren in the nation had a total of thirty-ome thousand one room
schools,

The Hatiomal Commiseion or School District Bnr;an!.ution” reports
six factors that are leading te school dietrict resrgamization: (1) there
has been a marked decline in the mmber of childeam of school age in
farming areas, resulting from a gradual decrease in the size of farm
families, an inerease im the size of farms, and the migration of people
from open-country arsas to village and urban cemters; (2) new educational
needs arising from changes in soemial and economic life have increased the
demands on the schowls for new and better service, causing a well-recognized
trend toward larger units of school administretiom; (3) im proportiom to
the recognition and understanding of the people of the new educstional needs

and the kind of program necessary to meet them, the people have brought

4. L. cushmen, Pripeiples of Sehool Distriet
eddress, Des Moines, lowa, 1934,

38l-l. A. Devsen and others, Your School District, Hationsl Education
Association of the United States: Washingtom, D.C., 1J48.
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about the reorganization of school districts; (4) developaents in transpor-
tation and communication have led to changes in meighborheod and community
organization resulting im larger community centers, usually around
villages or small czities, making possible larger lacal units of scheol
administration without divorcing the schools from community life; (5)

the excessively high cost per pupil of small schools and the imability to
obtain needed services through small schoal districts have been a powerful
incentive to school district reorganization; and (6) the newer and expanded
services can be made economically available only through larger units of
local school seministration--imeluding adult and young child education,
vozational eduecatiom, edugation for handicapped children, health educatism
and services, and guidance and counseling sarvices.

Conant>’ states that a small high school cannot by its very mature
offer a comprehensive curriculum. This small scheol uses uneconomically
the time and efforts of the administration, teachers and spacialists, the
shortage of which is a national problem.

The above represents just part of the reason that the authorities
sesm to believe reorganizatiem is necessary. Culhmnm:I poimts to a
size - cost - quality relationship which semms to illustrate the crux of
the problam. This relationship has actually bean demenstrated previously
in this chapter, but maver referred to as such. Cushman states that:

tha larger the school, the more efficient is its sxpemditure and the lower,

”J—o B. Couant, The American High School Teday, p. 77,
MzGraw-Hill Book Company, Im¢.: New York, N.Y., 1989,

40
Cushman, op. cit.
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usually, its cost; alse, the lerger the school, the dettar is the quality
of education produced. Woodham,*! {n en fnvestigstion aimed at this
reletionship, comeludad that: (1) breadth of educational opportunity
{ncreasss with eise of schools from less than 50 pupile te 550 pupils in
grades 7 to 12; (2) sost per pupil varies inversely with the sise, with
the greater desresses for echools under 350 students; (3) cost per pupil
per unit of educatiomsl opportunity did not level off uatil a school
reached 500 pupils; and (4) reorganization of school districts is more
1ikely to produce adequacy of program than additiomal expenditures in
schools smaller than 500 pupils.

As illustrated again by these four statmmants, the fectors of siss,
cost end quality of educatien are closely interveven. muo-“ 1llustrates
this three-wsy preposition as he states: for proper administrative amd
eupurvisoty gervises the school district must be of sufficient sise to
parmit financisl support from loecal and state sources without streiming
the loeal tax-peying potemtisl. wu-“ go®e on with:

While optimum size of a school depends upon msay fecters,

elementary schools enrolling fewer then 300 to 400 pupile

are mor expensive to operate snd maintain than larger

schools, provided that a diversified progrem s offered.
Those schools having fewer than 100 pupils, om either the

41;0111em J. voodham, “The Relationship Between the Sise of
Secondary Schools, the Per Pupil Cost snd the Breadth of Educational
Opportunity”, Doctors Dissertation, Gainesville: The University of
Florida, February, 1951., p. 185.

%20r1ey W. Wilcox, "Hiscomceptions About Sehool District Reerseniza-
tion"”, School Board Jowrnsl, vol. 138 (April 1959), pp. 24-26, The Bruce
Publishing Company: Chicago, Illineis. »

%_. los. eit.
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#lemantary or secondary level, are particularly expensive per
pupil.

Foreman, 4

in his study of reorgenisation in Iowa, indicates that
the cost per pupil in an elementary school tend to decrease up to an
enrollment of about 300 pupils. He further says that those same costs
seen to decrease for high schools up to an enrollment of about 700. These
contentions are both qualified with the provision thet this is true 1if
the educational progrem remeins constant.

The National Bducational Association J‘oumll‘s states that,
‘when a high school enrollment falls below 400 to 500 pupils, a comprehen-
sive progrem can be provided only at excessive cost or by having a
tesching staff with many proficiencies”. The State Bosrd of Rducation
of South lnlmtal.6 establishes that ""every local unit should be large
enough and financially able to have within it a sghool or schools which
can provide a complete educational progrem which the people, #n a state-wide
bniz; consider as standard’. The American Association of School Administra-

tors and still other authorities stress the high cost of schools

that are too small, and seem to indicate the tie-up between size, cost,

4

Jscob L. Foreman, School District Reorganisation Plans for Sioux
County, lowa, pp. 21-22, Doctoral Dissertation, Colorado State College of
Education: Greeley, Colorado, 1957.

“"nav Geod Ars Your Schools?'", Nationa stion Associstion
1, vol. 47 (November 1958), p. 553, Nuti tio sociation
of the United States: Washington, D.C,

“gntgnt of Principles for Edueation in South Dekota', State

Board of Education, South Dakota State Department of Public Instruction:
Pierre, South Dakota. 2

‘7m High School in a Changing World, American Association of
School Administrators: Washington, D.C., 1958.

=
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51

snd quality. Alvu,“ (.2-:|-:|.lnt.“9 C¢rr.5° and MeLure™ "~ are ampng the ather

authorities stressing this point.

Standerds for Reorgsmization
After consideration of the available literature comcerned with the
need for some type of reorganization precedure it seems advisable to delve
into a survey of masterial dealing with the standards for these possible
mivements toward reorganization. How meny students should there be im
a good high school? How large an areas should the district cover? What
needs to be imcluded in the curriculum? These amd ether questions arise
and demand snswers. An effort will be made in this section of the survey
of literature available to answer these questions that apply to this study.
The broad topic of size (enrollment and area) ssama to be one af
the most urgent of the queries.. Cangiderable reference has been mnde to
this topic previcusly. The survey conitt«sz in their publication cited

earlier refer to a study made in Iowa in the statement:

68!!. F. Alves, and others, Local S¢chool Unit Orgamnization im Ten

gtates, Bulletin He. 10, 1938, United States Of fice of Education:
Washingten, D.C., 1938.

‘900|lnt, op. cit., p. 37.

50
W. G. Carr, "Efficient Units of Administration', Educat

Bdueational
Research Bulletin of the National Education Assoeiation, vol. 9 (September
1931), pp. 238-244, , Nati__1 Education Association of the United States:

Washington, D.C,
Slyi11iam p. MeLure, "Scheol Pinsnce im District Reorgsnimatiom',

Schoel District Reorgenization, Phi Delta Kappa: Hamswood, Illinois, 1951.

52
James Schooler, Harry Dykstra, and LeRoy Nelson, Mimnehaha County
Scheol District Reorganization Stud Minnehaha County Board of Education:
Sioux Falls, South Daketa, 1959.
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In the state of Iowa, where school district reorganizatiom has
pragressed farther than it has in South Dakota, a poll af farmers
vas made in 1956 on the question, 'What size high school do you
think is likely to provide the best education for your childrem?”
Eighty-two percent of the rural peaople participating im the pall
favored high schaols (grades 9 - 12) of 200 or more pupils.

Taking the problem of sparce population inte consideration, cann3
points out that the small high sehoel should be a part of a large district
constituting a central adainistrative unit fram which services are provided,
and forming a broad financial base. He goes on to say that im the case of
very emall communities, they may have to band together im support of a cen-
tral school if they want the utmost in efficiency and educatienal oppar-
tunity.

Mrs. Barbara siulairsl‘

points out in her study of high school
student achievement that there is a corelation between the size of a

high school and the developed azbility of the students. In comparing the
larger schools of Sguth Dakota to the mmaller schools it was found that
there was a significant diffarence in this area, but me difference in

the native ability of the students tested. In other words, this study
pointed out that the students im the mmaller schools da not attain the
dagree of developed ability as do their counterparts in the larger schools.

55

Reeder”~ seems rather general in his approach to the problam of

s"sllbio L. Gann, "How Small is Too Small”, 1 Education
Association Jourmal, vol. 47 (November 1958), pp. -548, National
Education Association of the United States: Washington, D.C.

“urbau Sinclair, The Size of High Schools in Seuth Dakota as &
Variable in Developmental Ability, Master's thesis, South Dakota State
College of Agriculture and Mechanical Arts: Brookipgs, South Dakota, 1959.

55uard G. Reeder, The Fundamentals of Public School Administratiom,
Pp. 58-59, The Maemillan Company; New York, N.Y., 1958.
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school size. He comtends that there hasn't been enough research to
adequately define the size that a school should be. Although he doesn't
assign a definite mmber of students that should be imzluded in an admin-
istrative unit, he does establish the following criteria for that umit:
(1) the unit should be sufficiently large to permit the organization of

a complete system of elementary and secondary schools and am adult-education
pregram on an efficient financial and pedagogical basis. For the larger
centers of population, provision should also be made for the organization
of a system of junior colleges and terminal vocational schools; (2) it
should be sufficiently large to make provision for aan adequate
school-aduinistrative and supervisory personnel; and (3) it sheuld not be
80 large in territory or im population that the people would lose interest
in the scheols. The administration of the schools should be kept £lose

to the people.

Dr. Cemant, . cited previously, puts forth the thought that
schools with fewer than one-hundred in each graduating class cannet do
an adequate job of education. His claim {s that the schools smaller than
this are umable to provide proper educational spportunity for either the
acadenically talented, the vocational oriented, or the slower student.
He, like many other of the authorities, qualifies this statement by
saying that this job canmot be done by the emall schoole gt a ressonadble
cost; this again tying up the three facters of size - cost - quality.

The Minnehaha County Survey group” makes the following statement

5600mnt, op. cit., p. 77. :

57gcheoler, Nelson, and Dykstra, op. cit., pp. 9-12.
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about the requirements of the secondary school program: "A good school
must provide a program which offers certain required courses for all pupile
and yet allove a reasonsble variety of slective courses for students to
choose actoriding to their needs.

Hanchlr“ sets up a series of five points that make a secondary
school outstanding. They are: (1) high standards with '‘tough gradimg';

(2) long hours of homework; (3) special classes for bright students; (4)
8 well qualified staff vith better thean averege pay; and (5) a geod physical
plant, altheugh this is nit & major consideration.

The lowa States Department of Public Inatructto{nghu set up a rather
inclusive set of criteria for the schools to follaw. Imcluded in & separate
set of ariteria for the high school program which states that good schools
should have high schoel pragrams that:

~Meet the common needs of all high school students and the special

needs of those planning for college, those sxpecting to enter a

specialized vocation, and those who may seek jobs in non-special-

ized oceupations.

~Have appropriate time allotments for recitation, laboratory
work and supearvised study.

-Annually exceed the minfamm offerimgs set out below for grades
nine through twelve.

Years

Att.l...‘.....l.'......‘.....ll.' 1

Business Educatism

(ml“iu typi“]'.....‘.’.... !
Driver Education.....ccoccvcvenne i

~

58 obert Marschner, 'Best Schools”, _mgegglutic, vel. 71
(November 1957), Scholastic Magazines, Inc.: Daytom, Ohio.

59 s
g% acteristice of Good Schools, pp. 7-9, Iowa State
Department o iec Instruction: Des Moines, 1958,

-
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Years
lnsl:l.lhn.u.uu................ 4
Foreign Languages (at least

my‘.r.)oto000.00.00.....0.-.
Hmkins..‘.......‘.Q..."....'
Industeis]l L8 ccasansverensasne
Mathematdos. . cococeovccccccctnses
MUBLC . o s o unbdbuionsssiinebyadnsa
m"ical lduc&tion...-.......u..
Science (ineluding a year of

chemistry or physics)...ceveees 3

FrROBENDNON

Offer two years in agriculture, or distributive edu-
cation, or trade and indugstrial education. In
absence of two years in one of these three arsas, the
two industrial arts offarings listed above should be
changed to three years.
-Have adeguate facilities and materials.
-Have appropriate guidance and counseling.
~Have graduation requirsments consistaent with the need of a sound
general education.

Summaery

The function of this chapter has been to exsmine the literature
available in this field. Sumerisation of the research, articles, and
other publications results in several broad divisioms. The contémt of these
divisions or aresas results in some degrae of coneensus in consideration of .
the broad aspects of reorganization.

A mmber of the authorities cemtended that school district reorgan-
ization was oma of the very most important congsideraticons faeing asdusation
today. They pointed out that the small districts could not, at reasonsble
cost, provide the pupils the educationsl program needed. These districts
vere alleged to be supplying the students with iuvadequate curriculum,

facilities, and services. Statements were made contending that the only
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way this situvation could be remedied was by the broadening of tha tax
base called upon to support these schools by altaring the district bound-
aries to ineclude larger areas.

The "size-cost-quality relationship"” was introduced in the consider-
ation of the finances im c¢conjusction with the totel sducational program.
It was pointed out that as the size of the system increasad, the cost was
lowared and/or the quality of education was raised. A dacrease in the
eize would have the reverse effect, with the cose increasing and the quality
becoming lower. Ome reasom for the low quality of educstfom in the small
school 1s purperted to be the fact that these schools find it diffisulte
to find and retain qualified teschers. Other reasons include the diffieulty
these schools experience in providing adequate buildings amd facilkiee.

Some diffizulty is experienced in reaching a consensus of opinion
in the ersa of sshool size. Unanimity, however, is found in the comtention
that costs decraase rapidly as the enrcllment is rafsed from one hundred
studente to fouir or five hundred. A very recent study which establishas
#n absolute mintmm enrollment is thut wide by Dr, Jemes B. Conant.%0 As
gited earlisr, he comtends that for a sehool to fall below one hundred in
easch greduating olass is to seriocusly lowesr the quality of educatiom or
aven more seriously raise the cost per student. Many of the authorities
seemed to stay away from establishing a fixed figure as either a minimm
or maximum enroliment for the secondary school; the size question being
transferred to a guestiom of cost or of quality.

Ample literasture im this field of '"Juality of edusation" was found.

6°Rot-r to pege 36 of this study.



It seems somevhat unusual that in such a large body of research and writ-
ing on this topic there should be such a close agreement among the writers.
The discussions of quality seemed to relate the tera ''quality” quite
directly with the scope of the curriculum of a school. Consideration was
given to the co-curricular program and the school services, but the main
interest centered on the curriculum content. The authorities consulted
were in very nearly complete asgreement that the following sreas should be
included in the school's program if the school were to offer a good quality
progrea.

1. English., Emphasis to be given to the use of the langusge in
speaking, writing, reading, and listening.

2. Mathematics. All should be required to have a basic knowledge
in this area. Advanced study should be mede available for
those wvho require it,

3. Scieunce. Again, a basic understanding and appreciation is
desired of all. The advanced courses are made svailable for
those vho have the need and the ability.

4. Secial Studies. More importance seems to be placed in this
subject matter aresa. The importance of knowledge of the manmy
aspects of our county and world is stressed.

5. Yoreign lLenguage. Kev emphasis is found here as reference is
mnade to the uses of this field in our shrinking world. We must
be able to communicate not only in the English language, but in
other modern languages as well.

6. Other inclusions in which the authnriti;c seem tO agree are:

a. Vocational subjects such as machine shop, agriculture,
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machine shop, mechanics, stec.

b. Howemaking

c. Physical education

d. Guidance and counseling

e. Music

£. Art

The trend in education, as noted in the literature of this field,

seemed to be samsvhat in the direction of quality education. All other
fectors are "tiad” to this one in some way or amather. Prime importance
vas given to the idea that the consideration of the needs of the individual
student is the most important factor in the development of & school systeam.
Paramount throughout all of the material was the thought, either expressed
or implied, that our educational system raquires change if it is to meet

the challenge of our world and our time.
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CHAPTER III

THE PRESENT STATUS OF THE SCHOOLS OF

MINNEHAHA COUNTY, SOUTH DANOTA

In order to appradch this problem on a truly realistic basis, it is
necessary to examine the school situation as it exists today im Ménnehaha
County. Im this part of the study an attempt will be made to presant the
viev of this organisation from a purely objective point of view. It is
this present organization, its resultant schaol systema, and all that {s
ineluded in those systems that must be judged by or compared to the
eriteria to be set up at a later point in this study.

If this type of district organization compares favorably with these
standards, one must 'vote' for status quo. If however, it is found that
the present program is lacking in one or more respects, an attempt will

be made to propose changes that will correct these areas of weakness.
The Finances of the Independent Districts

In the eyes of the taxpayer, perhaps one of the moet importent con-
siderations would revolve around the finamciel structure of the dietricts.
This rather general area will include the assessed valuations of each of
the independent districts mow in existence, the taxetion required to
support the echools of those districts, and fimally & comparison of the
taxation level required for school support in thesa districts.

The function of this area of the study, as stated previously, is
merely to point out the conditions that exist tod;y in the independent

districts of the county. No attempt will be made te approve or disapprove
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of these conditions. They are presented as a status study, and no
extensive commentary will be advenced. The bulk of the data presented
is taken from the year 1957 - 1958, as noted on the tables used., Some
edditionel material will be utilized from the year 1958 - 1959, enabling

ene to obtain an even clearer picture of the current situatien.

Assessed Valuations

Table I shows the assessed valuations from the three property
divisions used in the assesement process, i.e., real estate, personal
property, and public utilities. The assessed values, as regulated by
the state statutes, are calculated to be sixty percent of the true and
real value. One can see in referring to this table that the total tax-
able valuations of the independent districts of the county range from s
high of $134,896,662 down to the low of $615,800.. The actual statement
of this range has little meaning in itself, boc-u-u of the fact that we
are dealing with data that exhibits an extreme exception imn the case of
the Sioux Falls valustions. The mean valuation of the independent
districts {n the zounty, calculated with the im=lusion of the Sioux Falls
district is approximstely 15 million dollars. 1If one was to calculate
the mean valuation of the nine districts not including Sfioux Falls, the
mesn would be slightly over one and one half millian dellars.

An interestivg and related fact emerging from this informstion on
valuations is that vhen ame subtracts the total valuatiom of the Sioux
Falls district from the total valuatiom of all of the independent districts
in the ecounty, the remainder is slightly less than-the mean valuation of

the total of all of the districts. In other words, the mean valuation of
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all independent districts is approximately $14,976,800; vhen the Sioux
Falls district valuation of nearly 135 million dollars is subtracted
from the total valuation of all independent districts, it is found
that the sine remaining districts have a combined total valuatien of
shout $14,871,300.

Reference must be made at this point to both Table I and Table II
and to the valuation listed for District 145, Brandom, South Dakota. The
valuation (total) for this distriet increased from 1957 - 1958 to
1958 - 1959 by a total of $4,558,454.00. If the reader will compare the
valauatione of the public utilities for those years, it will be found that
there 1is an increase in that area of $6,360,752.00. This gives this
district a total valuastion of $7,032,271.00. The cause of this substan-
tial inerease in valuation of public utilities was brought about by
the construction of Northern States Power Company. generating facilities
in this district. The construction of additional faeilities in this
area are plamned by this company. Work is teo commence sometime during
1960 on a jenerating plant which will use atomic power as an energy
source. It is estimated that the cost of this plant will dbe in the neigh-
borheod of §28,000,000. This information is importamt for future censid-
ezations because of the effect that it would have on the financing of

the school systems of this area.
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TABLE I. ASSESSED VALUATIONS OF REAL RSTATE, PERSONAL PROPERTY AND PUBLIC
UTILITIES IN THE INDEPENDENT SCHOOL DISTRICTS OF

MINNEHAHA COUNTY POR 1937 - 1958

Real Personal Publie
District Estate Property Utilities Total
Sioux Yalle
1 104,010,203 21,553,680 8,773,605 134,337,488
1A 559,174 cececes cecccan 559,174
Colton
62 664,522 284,603 20,943 970,068
62A 327 ,239 cececee ecee- - 327 ,239
Hartford
94 581,558 201,907 33,488 816,953
94A 230,911 cecan- ~ewece 230,911
Baltic
115 243,253 119,585 65,003 427 ,841
115A 187 ,959 crceneo ccmaa= 187,959
Gsczretson
116 879,493 414,711 105,370 1,399,574
116A 209,778 2 eecea - cenes= 209,778
Braundon )
145 1,766,005 336,293 671,519 2,773,817
Dell Rapids
146 1,780,556 445,759 261,311 2,487,626
lm 56 .688 SO Nismian® Ll L LA 56 ’688
hmbalde
147 317,903 464,783 41,398 824,084
147A 1,624,420 @ ccce--- cocac= 1,624,420
Lyons
148 1,125,540 230,830 16,863 1,373,233
Valley Springs
149 346,825 196,037 21,628 564,490
149A 601.597 cenese cosa== 601,597

=
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TABLE II. ASSESSED VALUATIONS OF REAL ESTATE, PERSONAL PROPERTY AND PUBLIC
UTILITIES IN THE INDEPENDENT SCHOOL DISTRICTS OF
MINNEHAHA COUNTY FOR 1958 - 1959

m

Real Personal Publie
District __Estate Property Utilities Total
Sioux Falls
1 92,519,035 23,426,866 9,606,591 125,552,492
1A 513,211 2 ee--- e eeeee- 514,211
Colton
62 611,384 310,927 17,337 939,648
62A 304,069 9 ccce-- ceceee 304,069
Hartford
9% 542,617 207 ,484 56,945 807 ,046
%A 210,282 2 ccce-- cecce- 210,282
Baltie
115 227,568 130,118 58,604 416,290
11%A 179,147 2 ce--- e = <e~eses - 179,147
Garretson
116 725,290 379,705 89,074 1,194,069
l‘u 180.7“ ...... Fr-cea 1“.7“
Brandon
145 1,645,002 386,470 6,000,799 7,032,271
Dull Rapids
146 1,677,035 504,682 233,503 2,415,220
146A 57,638 2 cccce- cecew= 57,638
Humboldt
147. 323,947 520,096 42,762 831,805
147A 1,475,499 ccecee eccee- 1,475,499
Lyons
148 1,021,247 260,118 16,222 1,297,587
Valley Springs
149 346,730 19,472 27,889 542,112
14%A 535,265 ceceee emcc= 535,265

e e S e e SRR LS L
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In light of the dita that has been collected comcerning the valus-
tion of the various districts, it is considered agpropriate to survey the
level of taxatiom found in the independent distriects of the county. The
citisen contemplates tha taxation level, for it is this element that
sffeets him in a wvery personsl way, and as such is found to arouse much
interest and comment im averyday coaversation.

As in the case of the two tables dealing with the valuatiecns of the
independent districts, inclusion is made of mill levy information for two
yesrs. These tables cover the same two years as the valuation tables.

Oue will note in comsulting either Table III and IV on the following
peges, that there are a number of different figures under several headings
opposite each of the tan districts. Te facilitate the interpretation of
these figures, and other tables utilizing these same designations, it is
nacessary to include a brief summary of the functions of these various
sub-divisions.

Bach of the districts are brokem down into two divisions. The
firet division on the tables indicates the property being used for
non-agricultural purposes. This is designated by the district number alome.
The portion of the valuation or tax levy that is distinguished by the
addition of the letter '"A" following the district number includes all of
that land being utilized for agricultural purposes. The impertance of these
divisions is that the legal taxation limit for use In the "General Fumd" {g

not the same in these two types of property. This limited lovy61 applies

Slhe School Levs of the State of Seuth Dakots 1957, p. 165,
Midwest-Beech Company: Sioux Falls, South Dakota.



teneral Capital Outlay Boud Redemption
Fund

Distriet Pund
Sioux Palls
1 21.68 2.97 3.
1A 8.36 2.97 3
Colton
‘z 2‘.77 -o e e L T Ty
‘u 7.35 vowe eoecee
Hartford
94 30.63 3.79 .
m .b#7 3.7’ oo
Baltie
115 27.72 1.62 4.87
1154 8.65 1.62 4.67
Garretson
116 25.77 1.49 coce
116A 7.53 2.69 ccas
Brandon :
1‘5 "53 . ‘.o’
Dell Rapids
146 22.10 3.78 5.52
146A 8.94 3.78 5.52
Hlumboldt
147 35.36 .90 2.04
1474 8.90 .90 2.04
Lyons
148 16.46 1.02 1,02
Valley Springs

3.4 3.71 T
““ 7.70 3.71 ooes

%ﬂmi%
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TABLE IV. MILL LEVIES FOR GENERAL FUND, CAPITAL OUTLAY FUND, ARD BOND
REDEMPTION FUND OF THE INDEPENDENT SCHOOL DISTRICTS OF

MINNEHAHA COUNTY FOR 1958 - 1959

Genera Capital Outlay tien
Distriet Fund
Sioux Yalls
1 16.08 2,73 3.67 (.40 P)
1A 9.64 2.73 3.67 (.40 P)
Colton
62 27.70 vosw +80
62A 8.13 e .80
Hartferd
” 30.“ 30” L
94A 8.86 3.90 crae
Baltic
118 31.52 1,68 1.68
1134 9.07 1.68 1.68
Garretsoa
‘x‘ -H'.zo 3.” S
116A 8.74 3.0 coce
Brandon
145 11.38 ‘- 4.27
Pell Repids
146 29.73 97 6.8
1464 9.85 97 6.8
Humbo 14t
w ’20“ 1077 S
147A 9.80 1.77 -
Lyons
148 16.95 cooe 1.54
Valley Springs
149 31.01 3.94 7.74
149 8.66 3.9 7.74
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only vhen there is an incorporated town or e¢ity within the school district
boundaries. The column headings of the tables are quite self explanitory.
They point out that a separate levy is calculated for each of three funds;
general f\md,‘s2 bond redemption f\md,63 and the capital outlay fund.“

In tables III and IV there is noted a considerable variation from
district to district in the level of taxation. This variation is not,
however, as extrame as was found in the case of the valuations of the
ssme districts. The levies range from 13.62 mills in the Bramden district
te a high of 38.30 mills in the Humboldt district. Reference is made to
the levies of the towns and villages included in there districts. Brandon
(district He. 145) and Lyons (district No. 148) do not have incorporated
towns within the limits of their districts, so the mill levy rate is the

same throughout the entire district. This ineludes both agzricultural

and non-agricultural property.

Mlom' of taxation and valuation

No eonclusions can be drawn by comparing the mill levy rate and
the total valuatfions at this point. Sioux Falls for example, has by far
the highest total valuation, but it does not have the lowest mill levy
rate. There are many items that have mot been considered up to this paint,
that would gnter into this comparison. Factors such as physical facil-
ities, teacher's salaries, educational aspportunities available, and tetal

student enrollment would all be extremely important in determining the

62,114, p. 165.

631b1d., p. 166.
641p1d., p. 165.
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emount of tax wmoriey needed to operate any school system.

Table IV, page 49 is included in the study to demoustrate any
change that wve might find in the mill levy rate from one year to the
next. It is too short a time span to establish s statistically reliable
trend, but it will enable the reader to eximins and compare tha date from

these two years.
Finances of the Common School Districts

The common school districts actually make up the major portion of
thes land area of Minnehsaha County, and are of prime importance in this
study. At the present time there arz 109 common school districts and
ten independent districts in the county. It is necessary them, for ths
purposes of this study to examine the finances of these districts as
well as those of the independent districts. Table V on page 52 shows
the valuations of these common districts broken dowvn in the same way as
the independent district valuations. The importance of these districts
is further emphasigzed by the fact that, according to the table, their
combined valuation approaches one hundred million dollars.

It is not the function of this work to deal with these figures in a
statistical way in oxrder to determine the various measures of central tend-
erncy or to apply any other statistical treatment. This data 1is presented
in the form found here only for demoustration purposes. 1Its function is to
point out the relatively large portion of the total valuation of the zounty
that is found in the common school districts.

Tabla VI on page 55 presents data on the tnx;tion level found in the

comnon school districts of the county. It should be pointed out that the
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TABLE V. ASSESSED VALUATION OF REAL ESTATE, PERSONAL PROPERTY AND PUBLIC
UTILITIES IN THE COMMON SCHOOL DISTRICTS OF
MINWERARA COUNTY FOR 1957 - 1958

Hﬁf?;ﬁ

District Ercate Property Utilities Total

2 609,657 161,076 51,345 822,078
3 462 ,857 111,699 38,569 613,125
& 453,265 84,575 30,615 568,455
6 464,389 69,593 25,358 559,340
7 390,684 107,559 42,768 541,011
L] 424,829 86,875 26,415 538,119
10 1,029,352 856,432 941,016 2,826,800
11 342,030 88,593 cncee 430,623
12 293,709 75,453 23,402 392,564
13 344,653 59,585 15,672 419,910
14 333,332 67,293 20,279 420,904
16 173,174 127,358 65,716 366,248
17 526,400 103,190 89,200 718,790
18 339,482 73,223 11,222 423,927
20 349,899 75,165 1,813 426,877
26 351,986 49,208 13,00 414,202
27 507 ,502 99,430 cemmee 606,932
29 324,407 59,333 4,250 388,190
k3 ) 428,004 134,270 30,114 592,388
32 338,146 54,996 6 ;266 399,408
a3 353,068 88,152 2,131 443,351
34 340,750 70,427 14,652 425,829
35 228,972 43,923 15,272 288,167
36 455,572 83,717 comene 539,289
37 333,895 58,727 7,440 400,062
38 336,367 63,497 16,756 416,620
39 404,504 73,320 9,492 487,316
41 515,818 92,461 10,317 618,596
42 430,698 97,408 15,692 543,798
43 356,456 55,551 cmecea 412,007
&4 838,499 218,640 73,669 1,130,808
&5 347,850 45,545 cmceee 393,395
4 461,586 125,803 36,774 624,163
48 358,552 55,584 4,246 418,382
49 341,616 59,433 ccmcea 401,049
50 293,462 314,649 33,552 641,663
51 343,047 65,441 ceeoma 408,488
52 341,370 82,049 oo 423,419
54 305,618 69,862 7,170 382,650
55 454,554 94,419 17 ,246 566,219
56 306,686 77,480 M1 384,797
57 244,800 84,003 33,345 362,148

58 235,994 56,219 15,569 307,782
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Table V. (comtinuad)

Personal Public

triet tate £ Utilities Total
121 318,327 43,850 9,613 371,790
122 301,208 45,430 33,083 379,721
123 292,940 52,789 13,987 359,716
124 362,754 68,388 12,013 443,155
125 300,474 65,304 17,892 383,670
126 333,095 74,623 12,593 420,311
127 336,941 57,786 17,916 412,643
128 316,903 61,859 335 379,097
129 348,916 51,247 6,297 406,460
130 442 ,015 78,308 51,084 571,404
131 339,868 69,349 cemeee 409,217
132 284,272 84,608 16,089 384,939
133 563,625 112,676 36,799 713,100
134 314,368 58,143 ceevaa 372,511
136 290,714 47,660 2,121 340,495
137 316,988 31,442 1,609 370,039
139 260,447 87,168 19,856 367,471
140 210,610 24,068 25,583 260,261
142 328,464 65,605 meweue 394,069
143 269,99 50,319 mecee 320,309
144 239,984 235,837 7,501 463,322

e L e S e e e T T .
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figures presented in this table do not present a complete representation
of the taxation status. In addition to the mill levies listed im this

table, there is a County High School Tuition Pund‘s

levy of 5.10 mills
and a County Elementary Equalization Pt.m(l66 levy of 3.90 mills. In view
of this, it is necessary when exeamining this table to add 9.00 mills to
the tatal in order to obtain a reslistic surveay of the tax situatien.
Appendix Tables A and B have been included to illustrate any changes in
valuations or mill levies through 1958 - 1959.

Prior to this point in the examination of the financial status of
the present school organization of Minnehaha County, attention has been
given to the valuation of the districts, and the tax levy required to
support the schools of those districts. For further information regarding
the use by the schools of this tax money, refer to Tables C and D in the
Appendix. These tables demonstrate, by a seven potnt breakdown, the
sctual operational costs of the schools of the county. Table C considers
the costs of the independent districte and Table D, the costs of the common
districts.

Tables E and ¥, also in the appendix show the various sources of
revenue of the independent and coumon districts respectively. These tables
also point out the relative financial condition of the respective districts

by showing the year's beginning balance, the sources of revenue and the

year's ending balance.

% rb1d., p. 196.

66:b14., p. 102.



Enrollment and Curricula

Twvo extremely important factors in the examination of any school
system are the enrollment and the curriculum. It gseems that there may be
a8 correlation of some degree between the size of the high school and the
comprehensiveness of the curriculum offered in that school. For that
reascn, these two factors are being considered under the same heading.

In this portion of the study the enrollments of both secondary and
elemsntary schools will be considered. As noted in the delimitation, the

curriculum discussion will be limited to the secondary gschools alone.

Enrollment

Data concerning tha enrollment of the independent schools is svail-
able and vill be considered for a three year period. Table VII shows the
enrollments for a thrase year period baginning with &he school yesr 1956 -
1957. 1In the application of this data we are concerned mainly with those
enrollments for 1957 - 1958. The enrollments of the secondary schools for
that year showv that a total of 3,449 students attended the high schools of
the couaty, with all but 960 attending the Sioux Falls school system. A
similar situation exists in the elementary schools, with a total of 12,451
elementary students in the county and all but 2,553 attending Sioux Falls
elemsntary schools.

An estimation may be made in comparing Table VII on page 59, to Table
VII1 on the following page, as to the number of elementary and secondary

students from outside tha independent districts attend each school.

L
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TABLE VII. ELEMENTARY AND SECONDARY SCHOOL ENROLLMENT OF THE INDEPENDENT
SCHODOLS OF MINNEHAHA COUNTY, SOUTH DAKOTA
FOR THE YEARS 1956 - 1959

Schoel Enrellment Seho.1 Enrollment
Rlagriet 1936-57 _1957-38 1956-39 1936-37 _1937-58 1958-39
Bloux Palle
1 9,263 9,898 10,408 2,368 2,589 2,731
Colton
62 139 156 163 63 81 &9
Hariford
94 160 171 178 95 107 112
Baltis
113 128 126 172 65 n 76
Garretaon
116 148 204 2% 129 131 133
Branden
143 149 189 207 123 138 174
Dall Repids
146 230 249 268 111 114 116
Humboldt
147 91 9% 115 8 92 9
Lyons
148 110 112 109 67 67 72

Valley fprings
149 140 128 141 48 39 59

*In sddition to this figure, Dell Repids bas a curremt envollment of 62
in kindergarten.



TABLE VIII. RESIDENT PRE-SCHOOL AND SCHOOL AGE POPULATION® OF THE INDE-

PENDENT SCMOOL DISTRICTS OF MINNENAHA COUNTY
FOR 1957 - 1958

e Rem o R ges

Rlagriet 9.-3 $ -1 14 - 17
Sioux Falls

1 : 8,715 10,571 3,354
Colton

62 8 116 &9
Rartford

94 78 136 &b
Baltte

115 35 33 14
carretson

116 111 139 54
Brandon

145 75 86 S0
Dall Rapids

146 11 268 a8
fhambo 14t

147 8 187 (1)
Lyons

148 3 50 a1
Valley Springs

149 76 104 43

e e ————————— e —————————————
*These population figures ars taken frem the scheol cemsus of the spring

of 1958.
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Table VIII, prepared from the school census figures, shows the number of
children in the given age brackets who actually raside in the indepandent
districts. Sioux Falls is the omly system that does not have a smaller
number of students in & given age bracket residing within the district
than it has enrolled in comparitive grades in their school system., In
other words, meny of the students, both at the e¢lementary and the sacond-
ety level, who attend the independent schools (other than Sicux Falls)
reside outside of the boundaries of these districts. The fact that only
45 of the 109 common school districts in the county actually operates schools,
subatantiates this statement. Appendix Table G imndicates the specific
school districts thiat these piipils come fram. It is apparsnt in this
table that some of the students in the county attend the schools of common
school districts on a tuition basis. The vast majority of them however,
are in attendance at omz of the independent distrist schools. Figure I
graphically illustrates this contention by showing the homa district of
each tuition student and the district vhere each attends school.

Figure II om page 63 indicates the spezific types of districts
located in the county. Three types of districts are illustrated in this
figure: the independent districts, the commmon school districts operating
schools, and the comson school districts that have closed their schools.
An interesting observatiom is that many of tha common districts that still
are operating schools are located in the gemeral vicinity of Sioux Falls.
In the northern part of the county, particularly in the north-central
part, there are very few common school districts that have their schoels

open. Approximataly 10 percemt of the elsmentery c;uhnt- of the county

attemd these common echools.
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Curricula

As might be expected, there is a comsiderable variation in the
curricular offering of the secondary schools of the county. Table IX on
page 65 reveals the curriculum of each of the nine secondary schools
outside the city of Siocux Falls. A brief statistical treatment of this
data discloses that the average (mean) number of courses offered is slightly
more than sevent#en. This includes 13.5 courses offered om an every-year
baeis, and 3.5 courses offered each year on an every-other-yesr arrange-
mant. Each course represents one credit towards graduation, with each
pupil required to have 16 credits of course work to qualify for gradusation.

A limited mumber of co-curricular activities are available to these
pupile. Most of the schools have at least a limited progrem of vocal amd
inatrumental musfc. All of them have a basketball tesm, but several do
not compete in football. Activities such as {ntremural sports, basebsall,
spsnial interest clubs, interpretive reading, etc., are the extrams
exception in theses gschools. It seems that the entire co-curriculaer
progrea revolves around four types of activities as exemplified by the
competitive sports, music (instrumental and vocal), the class plays, and
journalism (school paper amd the yearbook).

Because of the extensiveness of the Sioux Falls school system's
secondery curriculum, it is included separately in Table X. In consider-
ing the curriculum of this system, it is important to note that it is based
em 8 6 - 3 - 3 organization, or a three year senior high school. The remain-
der of ths secondeary schools in the county ire orsl_uind in & mamner that

results in a four year high school program.
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TABLE IX. THE CURRICULUM OF THE SECONDAKY SCROOLS
OF MINNEHAHA COUNTY, SOUTH DAROTA

= e e e R R - . - ]

Sukject +A.B.€.D.B.F.C.HR.,.1.
American Govermment X X X X X X X x X
World Histeory Y X x X %X X Y Y ¥
American Histery X X X X X X X X Y
Econocaics X X X X Y Y
World Geegraphy Y X Y X Y ¥ Y
Socioleogy X Y
Shorthand 1 Y Y ¥ X Y Y ¥
Shorthsnd II Y

Typing 1 X X I * x R 3
Typing I1 Y X X X Y Y X
Gensral Business X

Bookkeeping X X X Y
Biolegy I X 8 kK X @ Y X ¥
Chemistry Y ¥ X Y Y Y Y Y
General Science X ¥ E ¥ X X X X %
Physics Y X Y Y Y Y Y
English I X X X X X K X K
English II X X X ¥ X x X X X
English III X ¥ X X X X X % X
English IV X X X X X X X Y X
Journalism T X

General Mathematics X X X

Algebre I X X X X X X X X X
Algedbra II Y Y E T 5 Y Y
Gecmetry X X X X X X Y
Solid Ceomstry Yk Y Y

TrigonomatTy Y Y%

Howe REeonomics X Z z Z Z 2 Y
Industrial Arts Y Y Y 2
Vocational Agriculture Z X x 2

Hachanical Drawing Yy Y b ¢

X = every year. Y - every other year. Z - part-time department.
A - Distriet 62 - Colton F - District 146 - Dell Rapids

B - District 94 - Hartford G - Distriet 147 - Humboldt

C - District 115 - Baltie H -~ Distriat 148 - Lyons

D - Distriet 116 - Garretson I - District 149 - Valley Springs
E - District 145 - Brandon
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TABLE X. THE CURRICULUM OF THE SENIOR HIGH SCROOL
OF THE SIOUX FALLS SCHOOL SYETEM

!_1_9 School Courses

l&grh School Courses

ENCLISH
*English 3-4 (10)
*Eaglish 5 (11)
*English 6 (11)
*English Essentials (12) or
*§enior Composition (12)
pdern Literature (12) or
*nglish Literature (12) or
f#4orld Literature (12)
Work Elementals (12)
Creative Writing (11 12)
Journalism (11 12)
Nevspaper (11 12)
Advanced Speech (11 12)
Debate 1,2 (10 11 12)
Dremstics 1,2 (11 12)

MATHEMATICS
tilgebra 1-2 (10)
Plane Geomstry 1-2 (10 11 12)
Solid Geowetry (11 12)

Intermediate Algebrs (10 11 12)

Advanced Algebra (11 12)
Trigouseetry (11 12)

SCIENCE
*3iology 1-2 (10 11 12) or
"Physfies 1-2 (11 12) ox
*Chomistry 12 (11 12)
. Physiology (11 12)
Zeology (11 12)
Botany (11 12)

ROME ECONODMICS (All 10 11 12)
Clothing 1,2,3,4,5
Poods 1,2,3
General Homa Economics

VOCATIONAL EDUCATION
Radio 1-2 (10 11 12)
Television 1-2 (11 12)
Vocations 1,2 (12)

FOREIGN LANGUAGE
Prench 1-2, 3-4 (10 11 12)
German 1-2, 3-4 (10 11 12)
Spanish 1-2, 3-4, 5-6 (10 11 12)
Latin 1-2, 3-4 (10 11 12)

SOCIAL SCIENCE
World Geography 1,2 (10 11 12)
World History 1-2 (10 11 12)
U, S. History 1-2 (11)
*Civics (12)
“gconcmics (12) or
“Sociology (12)
vworld Affairs (11 12)
Psy¢hology (11 12)
Camercisl Lav (12)
Femily Living (12)

BUSINESS EDUCATION
Business Arithmetic (10 11 12)
Bookkeeping 1-2 (10 11 12)
Special Bookkeeping (10 11 12)
Bookkeeping 3 (11 12)
Bookkeeping & (11 12)
Bookkeeping 5 (12)
Bookkeeping 6 (12)
Business Mechinee (10 11 12)
Shorthand 1-2 (11)
Shorthand 3-4 (12)
Typing 1-2 (11)
Typing 3-4 (12)
Pereonal Typing 1-2 (11 12)
Senior Typing (12)

INDUSTRIAL ARTSE (A1l 10 11 12)
Mech. Drawing 1,2,3,4
Woodwork 1,2,3,4,5
Aato Mechenics 1,2
Genaral Metals
Plastics
Mschine Shop 1,2
Priating
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Table X. (continued)

High School Courses High School Courses
ART MUsSIC
Art 1,2 (10 11 12) Band (10 11 12)
Advanced Art (11 12) Chorus (10 11 12)
Crafts (11 12) Orchestra (10 11 12)

Commeré¢ial Art (11 12)
PHYSICAL EDUCATION
DRIVER EDUCATION *Physical Education (10)
Mriver Education (10)
DRIVER TRAINING
LIBRARY SCIENCE river Training (10)
Library Science (10 11 12)

——
i ————

Tvo or more figures following the name of a couree indicate a
two-semester (or longer) course. If the two figures are reparated by
a dash (as in Latin 1-2), the second semester must be completed to
obtain credit for the first semester. If thae two figures are séparated
by a comma (as in Art 1,2), the second semester need not be taken to
obtain credit for the fivst.

A course vwith no mumber (s) is a one-semezter course. A course
marked vith an asterisk (%) is s required course.
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A lieting of the curricular offering found in the Sioux Falls
system involves the use of somewhat different course designation than
vas used in the first table on curriculum. 1In S5ioux Falls, one credit is
given for each semester of work, with a total of tweanty-four required for
graduation. Table X lists the various courses offered in this system.
Two or more figures following the name of a course indicate a two-semester
(or longer) course. If the numbers are separated by a comma, the second
semester need not be taken in order to obtain credit for the first.

There are thirteen required credits (required in specific subject matter
areas) and eleven elective credits that must be taken to satisfy the
graduation requirement of twenty-four total credits.

The three year high school progrem offers a total of 125 semester
eredits in 73 subject matter areas. In addition to this offering there
are a number of co-curricular activities and non-academic subjects that
have less than one credit per semester. Music has a value of % credit
each semester, with a maximm of three credits allowed per student. The
offering here includes Band, Chorus and Orchestra. Driver Education
(k credit) and Driver Training (% credit) are required for graduation as
well as ) credit in Physical Education (¥ credit per semester). Credit
may also be earned in Library Seience, with one fourth credit per
semester given for three hours work esch week in the Library. The athletie
co-curricular activities are also available with studemts eligible to
apply for participation in football, basketball, amd track. In addition
to these activities are the special interest clubs and other student

organizations.
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Eummary

This chapter has been devoted to a discussion of the present status
of the schools of Minnehaha County. Primary consideration wvas given to
three major areas; the finances of the present school systems, the
enrollments of the present schools, and the curricula of the secondary
schools of the county.

It wvas established that there is considersble variationm in beth
the assessed valuations of the districts and in the tax levies required
to support the schools in those districts. This seemed to indicate that
there was a considerable difference in the ability ef the districts to
support the schools. The range of the taxation level found in the
independent districts 1is from 13.62 mills in the Brandom district to a
high ef 38.30 in Humboldt.

Enrollment of schools varied to an even greater degree. The
Sioux Falls echool system enrolls a total of 12,487 pupils of the county
total of 15,900. The average secondary school of the ecounty, met inelud-
ing Sioux Falls, has an enrollment of 96 students in the four year high
school progrem, as cowpared to a secomdary school enrollment of 2,589 in
the Sioux Falls system.

The same variation found in the first two areas of study was found
to exist in the curricula exsmined. All of the schools satisfied the legal
requirements, but the total number of courses varied froem less than twenty
to over seventy courses imeluded in the curriculum.

No attempt will be made to draw any conclusigns from this status study

at this point in the ressarch. The function of this section will become



more vivid in later sectioms. The findings of this chapter will be
utilized to the fullest extent in the establishment of a plan for the

reorganization of the school districts discussed in this area.

70
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CHAPTER IV

CRITERIA FOR THE SECONDARY SCHOOLS

OF MINNEHAHA COUNTY

Much of the survey of literature in Chapter II was devoted to an
examination of various criteria for secondary education. It might seem
that there was econsiderable variation in the ideas presented by the
suthorities consulted. Upon closer scrutiny, however, one may discern
certain points of agreement betwesen many of these citntiom.” The points
of agreement that are of particular interest are those that deal with the
standards or criteria to be established in this chapter.

The function of this portion of the study is to collect the ideas,
opinions, and conclusions of the authorities, and orgenize this material
imteo mesningful form. The compilation that evolves will give a set of
eriterisa for the high schools that has ample substantiation from the
"experts” in the field. These criteria will include a mumber of aress of
public secondary school work. Consideration will be given mot enly to the
course offerings, but te such campouents as co-curricular activities,

schoasl services and certain areas of fimance.
Needs of Today's Students

In the devalapment of this phase of the study, consideration must
ba given not omnly to the academic life of the high scheol student, but to

all of his school experiences. The conventional viewpoint may be that &he

67Rof.r to Cahpter II, pp. 38 =41, in this study.
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important thing im school iz the scquisition of skill in the traditionsl
"“three R's", with little emphasis on other activities. Such is mat the
case in sducation today, with more and more attention centered om plannad
"extra-class” setivitiess. For the purposes of this study, the curricular
snd co-curricular asctivities will include all of those sxperiences uader
the direet sponshrship and supervision of the school. In referring to

the "needs" of the students, it seems to be & tomsemsus of spinion that
those needs today are somewhat more complex and inclusive tham they were
for tha studamnts of a gensration age. The criteriz in this chapter will
ba astablished with the imtention =f fulfilling those rather complex neads.

Ihe Gurriculsr Program

The curricular program of the high school of today ineludes a number

of fields .68

In our constantly changing society end shrinking world, we
sust provide the educational opportunities that will emable ocur pupils to
keep abreast of our time. It is important that we consider the student

vho is prepering himself for college, and equelly important, those who will
toerminate their formal education with the completion of their high school
work. We must make provisign for the bright students, as well as for those
who are not favored with a high degree of mental ability. All in all, the
establisiment of a sound curriculum is mot s simple undertaking. In survey-
ing tha literature available in this ares, it is found that there is genersl

sgreement conserning the subject matter requirements of teday's surriculum

of the secondary uxhulnnl.6Il One notes sams differsmee along such lines as

% james B. Conant, The American High School Today, pp. 1-140,
McGraw-Hill Book Company, Inc.: New York, New York, 1959.

“Iotot te Chspter II, pp. 38-41, in this stydy.
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the number of years a particular sourse is to be offered or in the titles

of courses, but it gseems that the brzad view of what 1is termed "am adequate

eurriculum" {s sowevhat atandardized. From the findings of Cmunt.m tha

County Survey Cﬂittl&,n and other authorities, the follewing srrange-

mant of course offerings was developed.

72
Required program. This portiom of the curriculum is required of

all students, regardless of mental ability, sex, background or interests.
An impertant consideration is that in this area, a standard ef performance
should de applied that would somewhat equalize the student body. In other
words, a duel standard would be used, sne for the required courses, and
& considerably higher stanmdard for the more advanced academic eonrno.n

The required subject matter fields are as follews:

1. Englishececcecccecccnccncvnncncncenscewafour ycunn

2. Soeial Studiggec-=-c~revcenccccwcnwanotlifes te four yurc”

3. Msthematicirerecccccownceacocavccccn-a0ne ycar’

‘. Him‘-o--c-.-.-.----ao.---coobﬂn-..m ”‘177

70c«uut » Op. e¢it.

nJml Sahooler, Harry Dykstra, and LeRoy lslson, Minaehaha County
School District Reorgeniszation Study, Minnehaha County Board of Education:

Sioux Falls, South Dakota, 1959.

ncomt, op. eit., pp. 47-48,

73
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Ibid.
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"31b14.
7€ 1b1d.
77 1b1d.
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5. Physical education-=ccccacocaccaccvenafour yuran
6. Driver educstion-=cwcecccccccucceccuaone uuntor"

7. An elective program of saven ane-year courses in a

meaningful uquenclnmII

The purposes of each of these requirements are scmevhat spelled
out in related literature. In proposing such a program it is necessary
that an attempt be made to subatantiate the reasoning i{n setting up the
program as it is.

Thare would ba sama change in the English courses &8s we know them
today. A great deal of the timeé nov spent in English classes 13 utilizad
in the study of literature. This is an important phase of the subject
and should not be ignored. In light of the conditions of the world today,
it is felt that some changes are in arder. In establishing this progrim,
plans should be made to spend about half of the total classroom time on
the study of eomponition.sl Emphasis should be placed on this phase of
the work not only by the teacher, but also by the administration. Activ-
ities could be designed by the school to encourage students to improve
their writing ability. Tha oncentratiom of time and effort on a single
phase of this work is designed to facilitate the improvement ef communica-
tion. Cemmunication, between peeple and countries is becoming more and

more important, and is of major conmcern in & surriculum analysis.

7811)1].

79Horb¢rt J. Stack, 'Driver Education”, Schoel Executive, vel. 76
(July 1957), pp. 74-75, American Schesl Publishinmg Corporation: Orange,
Connecticut.

8oc.n.m'u:, loc. z1it.

8l1p14.
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The next area to be considered is that of Social Studies. The
required progrem includes from three to four years of study in this area.
One of these yesars will be the required American history and at least gne
year of one of the other history courses. Examples here would be Ancient
History, Midieval History or possibly World History. The Ssaial Studies

currigulum should also include in every ““.82

a senior course in
American Govermment or American Problems. This course, taught in the finsl
yoar of a student's high school career would inslude a econsiderable amount
of econcmics. As much would be included as the students ceuld handle at
this stage in their development. It would also ineclude, as indicated by
one of the possible course titles, a study of the curremt events and the
resultant problems facing our country.

In the face of the '"Sputnik' scare that ediizational imstitutions
and persounnel have experienced during the past several years, the
inelusion of just one year of mathematics and one year of science in this
program might be questiocned. One must keep in mind that the part of the
program put forward at this time is the '"required" part; that which is
required of all students. It is necessary at this point to give every
student, regardless of their plans of their individuel differences, &
coumand of the fundsmentals in thase areas.

As far as mathemetics is concerned, it is necessary mhat all pupils
acquire a degree of skill in the basic concepts. This first course in
mathematics weuld be taught during the freshman year or ainth grade. It

is necessary te divide the classes at this point on the basis of ability

82(:cmant. op. cit., pp. 75-76,
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and/or interests. The course offered would be algabra, with a glass in
general mathematics for those unable to grasp the abstraction found in
Ehis course. The etudants who eventually will find their plage in thg
elsctive vosational subjects would enroll in géneral mathematics, while
those who plam for more advanced work in this field would enrell in the
course in elsmentary algebra.

One year of science is required af all students. The courses
offered would ba General Szience which would be largely physical science,
and Biology, vhich is the study af living things. This inclusion is made
mot to meke all pupiis 1into scientists, but to give them a working know-
ledge of and an appriciation for science and the scientific approach.

The purpose of a continuing course in physical education need
hardly be explainad. It doesn't seem necessary in thiz day and age to go
into a dissertatiom on the values of physical fitn‘g.. This training
includes not only the development of the body through exercise, proper
eating and hygene, but the development of certain physical skills that
will be utilized by the pupil througheut his life. It agein is a recog-
nized fact that the average man is finding more and more leisure time at
his disposal. This course im piysical educatiom would present an eppor-
tunity for the pupils to acquire skills of a physical nature that will
serve them in good stead in providing vholesome recreation in their later
life.

Driver education is another inclusiem that need not be discussed
ts any great extent. The current interstate highway program is provid-
ing us with more and more possibilities of travel by sutomobile. Our

industry is furnishing us with more and better automobiles. It is our job



in the schools to provide trained, qualified drivers to man the wehiclaes
that will travel these super-highways in the days to cowe.

In concluding the discussion the required program, Lt {s necessary
to ve-emphasize the faect that this is the “ecore” of the total program of
the school. These are the learaning expericnces that arve common to sll
students. From this point the peths of the students diverge to follow
specific routes that will lead them toward any one of s mmber of ultimare

goals.

Elective pragram. In addition te the required program, theve wust
be the elective courses for students of divergant aims end abilities. It
f» necessary to contemplate & mumber of factors im developing this portion
of the total program.

In recent monthe there has been considersble comment fn newspapers
and periodiecals concerning the alleged fact that zh schools aven’'t
giving ensugh attention to the advanced students. These ave the pupile
that Dr. Conant® refers to as the “highly gifted” and the “weademically
talented” students, It is fmperative that progrems for these students
are included in the olective progrem, but equally lmpertsnt or evea more
fmportant, ave the groups that fall into the so-called average class or
those classified as "slow lesrners”. Te develep the elective portion of
the curriculum so that it will include offerings for sll of thene, vequires
# rather extemsive collection of courses in widely separeted subject
mateoy fields. In addition to those groups listed dbove, am sccounting

”lﬁi‘.. PP 3763,
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must be made for those students at any ane level of ability who have
different vocational goals in mind.

Listed below are the general subject matter areas to be found in
the elective program in the high school curriculus.

1. PForeign languagie==-c<ccccccncccrsccvncaceuafgur years

2. Advanced mathematics--cecc~eccacccccccacenecaacthree years

3. Advanced scienge~=--scccevccnccuccnconncwaaa-three years

4. Business education-c--ececcececerccccccncac.four years

5. Home making<cccceccccccncccncacnnnercswwce.afour years

6. Vocational agriculturee---c-cececccccccccmcccctwo years

7. Trade and industrial educatiome---~=-cecee--..four years

8. Additionmal vocational courses such as art, printing,

crafts, etc.

The first three categaries of mathematies, science and foreign
language, are designed primarily for thoee pupils of superior ability.
Those students referred to previously as academically talented and
highly gifted, would be taking the courses offered in these fields. An
effort would be made through the counseling and guidance pregram to
encourage these boys and girls to enrell in these more advanced and
challenging courses.

Business education involves those courses that have a direct rela-
tionship to the business world. Found in this bread field are:

a. typing
b. bookkesping

¢. business machine operation



79

d. office practice

e. business arithmetisc
f. shorthand

g. commercial law

Some of these course areas may be divided into specific courses
that have application to particular goals. Typing, for example, zould
inslude a course for those who want to enter the labar market upea
graduation fram high school. This course area could also involve a
eourse for those pupils who would like to learn to type for their personal
use. Bookkeeping eculd likewise be divided for similar reasons.

Home making 1is another rather general field that can and should be
divided for students with specific goals in mind. PFound in this field
vould be those courses that would lead to advanced study in & college or
special school in preparing for a career in nutritisn or some related area.
There would also be ecourses that would develop skills that would aid the
pupile imasmuch as they could better prepare themselves to assume the
responsibilities of a wife and homemaker.

Vocational agriculture and Trades and Industry Education are
subject matter areas that are dependent somewhat on the community in which
the school exiets. If the school is located in an urbam area, it would
be of little advantage to offer a course in agriculture that weuld prepare
them ta be farmers. On the other hand, if moet of the students came from
femilies vho work in an industrial area, the inclusien of a course in teol
and die making would be well accepted and widely used.

Distributive education, not included in the l.hting of possible

.cubjoet matter areas, is another of the samevhat specialized fields. The



surpose of this triininik is to prepare the pupils for entry ijto the field
of retail sales, It is nicessary again, to survey the ngeds of the
comnnity in deVloping & program of this type.

The final inclusion in the listing of subject matter areas invelves
a mmber &f VoCational subjects not falling into any of the other cgte-
goties. The purpose of these courses is to satisfy ths special interests
that becam# apparént in any group of young people. Art, printiag, radie,
television and handiwork are all valuables courses te specific people.

Many of these will lead to the development of hobbies so necessary for
the mental adjustment of many pupils. Other pupils, enrolled in the
eame courde may wish to pursue it as & 1ife's work.

Adult sducation has not been included as a separate considerstiom
up toe this point. The reason for this is that the field of adult educa-
tiom could well @ncompass all of the areas heretofOr mentioned. Business
edusation, vosational subjects and even the academic courses could and
should be made available to the adults. The program fer adults aids in
their sdjustment through courses in crafts, etc., and sids in their
business er job by making them better equipped to Sarry out specific tasks
or to assume new roles in their chosen field of work.

Following is a liating of the courses that could be included in the
mhulm.“ Those subjects marked with an asterisk (*) are the required
Ccourses. This list is mot necessarily complete in all respects. The needs
of the community will dictate the course sffering te¢ some extent, so this

gtoup may be added to or deleted.

84pefer to Chapter IT, pp. 11-15, 17-18, 37-38, and 40-41, in this
study. 5



English

*World Literature
"English Literature
*Modern Literature
"Senior Camposition
Speach

Advanced Speech
Debate

Drematics

Creative Writing
Journalism

Social Studies

Morld History

*aited States History
*American Problems
vorld Affairs

General Vocational

Mechanical Drawing I
Mechaniecal Drawing II
Woodwerking I
Woeodworking II
General Shop I
General Ship I
Auto Mechanics
General Metals
Machine Shop I
Machine Shop II
Radio

Television

Printing

Crafts I

Crafts 11

Miscellaneous

Art I
Art 1
Commerecial Art
Instrumental Music
(ineluding groups, etc.)
Vocal Music
(including greupe, etc.)

Seience

Biology

*General Science
Zoology - Botany
Physics
Chemistry

Mathematics

*Algebra
General Mathematics
Plane Beacumetry
Solid Geometry

and
Trigonometry
Advanced Algebra

Foreign Language

French 1 German I
French II German II
French III German III
French IV Gerwman IV
Busines§ Education

Commercial Law
Business Aritimetic
Bookkeeping I
Bookkeeping II
Business Machines
Shorthand I
Shorthand II
Typing 1

Typing II

Personal Typing

Physical Education

Physical Education I
Physical Education II
Physical Education III
Physical Edueation IV
Football

Basketball

Track

81
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The Co-cwrricular Program

It is a difficult task to separate the areas described in the liter-

ature as ''eurriculaer’ and ‘''co-curricular''. The questien arises as to
where the curricular activities end and the co+<gurricular activities begin.
In this study it is considered that the co-curricular astivities are those
that are less formal in nature. In these activities a letis grade would
not be given and in many cases the activities would not meet on a

regular class schedule. Much of the time utilized for these activities
would be after the regular school day had ended.

One of the more important of this group is the special interest
organizstien. This would include the dramatie club, the debate club, the
science 2lub and other societies or groups of & similar nature. The
holding power of these would lie in the fact that here the young people
with like interests would gather in the pursuit of some purposeful goal.
The end praduet of such a group could be the production af a play, com-
petition in a debate tourumment or the launching of a miniature rocket.

In a sense, this type of organization would give the students practical
experience in many of the subjects studied in the classroom.

Another type of activity is exemplifiad in the various music groups.
Students would have an opportunity to take part in the band, chorus, glee
elub or scme other similar group. These groups are agaim, cemposed of
pupils with like interests.

A third, and perhaps the most well known of the co-curricular
activities is the area of athletics. The motitilvc sports such as track,
football and basketball, fall into this classification. It is possible

that a student engaged in this type of activity might be excused from
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participation in the regularly scheduled physical education class. This

would give the pupil an opportunity to use that time during the day to

take up an elective course, or to work on his regular classroom assign-

ments.

These activities would be open to all of the students, with this

one limitation. Each student will be limited in the number of these

activities that he can participate in.

This limit will not be a hard

and fast rule, but will be imposed by an indirect method through the

guidance program,

Following 1is a list of the activities that may be included in

this co-curricular program. As in the case of the course offerings im

the previous section, this list is not intended to be complete, and

should be fitted to the specific school program.

Vocal Music

Boys Glee Club
Girl's Glee Club
Mixed Chorus
Small Groups
Solos

Operetta
Musical Programs

Athletics

Basketball

Baseball

Track

Intramural Sports
Football
Recreational Sports

Miscellaneous

S8chool Paper
Yearbook staff
Special interest clubs

Instrpmentel Music

Concert Band
Marching Band
Pep Band
Small Groups
Solos
Conecarts

Speech

Senior Class Play
Junior Class Play
Dec lamation
Interpretive Reading
Extemporanecus Speech
Radio Speaking
Original Oratory



No attempt has been made here to define in exact terms, the
specific co-turricular program of a school. The nsed vwill yary with
student bodies. Tha basic activities of speech, drems, athletics, and
music wvould most likely be included in nearly evary case. The ramainder
of the activities will be instigated largely by the interest demonstrated
vithin the student body. A change of attiuds {s nacessary on the part of
the public concarning these activities. These are not "extra' getivities
as such. They are part and parcel of the total program of the school and
an intregal portion of the student's school life. They are created,

designed, and supervised with a definite purpose in mind.

Ihe School Servigces
This part of the school progrem does not legically oeccur in either

the curricular or co-curricular realm. The fact thiit thease services are
separate does not imply in any way that they are of less importance. The
guideance progrem, the hot luach progrem,and ths student health and insur-
ance servicee are of prime importance in the over-all sehool progrem.
The gnly one of these three that may need defining is the

"guidance program''. Oune of the texts of the subject of guidance and
coumeliuss states that '"guidance services are those organised activities
wvhich aid each pupil in exemining, evaluating, and choosing realistic per-
sonal goals and vhich follow each pupil through toward the realization of

his gosls", The text goes on to say that this definitien results in five

asldvard C. Roeber, Glenn E. Smith, and Cliffprd E. Erickson,

Organization snd Administration of Guidsmce Services, McGraw-Hill Book
Company, Incorporated: New York, New York, 1955.
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basic Euidance services: (1) the ecounsaling service, (2) the indivijual
inventory service, (3) the informstion service, (4) the placement service,

and (5) the follow-up service.
Size of the Schoel

A certain amount of clarification ie necessary when one speaks of
the "size' of a school. 1Is reference being made to the size of the
plant, the student bedy, or the school district? 1Im this section of the
thesis, reference will be made largely to the size off the student body
and the attendent implications on the size of the district. Consideration
of the size of the school plant does not lie within the problem area of
this study.

Size is an important consideration in setting up the criteria for
a secondary school. The size-cost-quality 1.'01at1.om.l'.|.1p86 enters here and
must be reckoned with. The subject metter courses listed in this t:haptc:'87
would require a staff of about twenty teachers. This is estimated by
comparing the courses in terms of possible areas of preparation of the
faculty members, tha number of classes a teacher should teach in a day,
and a desirable teacher-pupil ratio in the classroom. 1f all of the
courses were to be offered on an every-year basis, the estimsted mmber
of twenty taachers would be required. If the school had an enrollment of

one hundred students, this would mean that there would be an over-all

.6)!. L. Cushman, Principles of School Dis gg; Reorganization,
an address in Des Moines, Iowa, 1954,
87

Refer to Chapter IV, p. 81 of this study.
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teachay-pupil ratio of 1 to 5. Calculation and commment shouldn't be
necessary in ConSidering the cost per pupil of this kind of scheool.

When a minimum teacher-pupil ratio of 1-20 is applied to this staff,
ve can quickly calculate that the enrollment would have to approach
four hundred students in order to make the system efficient. Thus the
size-cost-quality situaetion is typified by this estimatien.

In surveying the literature, a considerable range was found in the
suggested high school size. The suthorities recoumended all the way from
two hundred to over a thousand students as the minimm required. There
seamed to be a general consensus however, inasmuch as many of the figures

88 Letablished

were in the vicinity of four hundred pupils. Dr. Conant
this figure as an absolute minimm, &8 he proposed that to lower the

¢lass size below one hundred meant either a tremendously increased cost,

or a proportionate lowering of the quality of education. This aspplication
of one bundred in each gradusting class does not consider the progression
fector vhich would make the actual enrollment even higher. When one
considers all of the facts involved, a figure in the proximity of four
hundred students seems to be a logical esire for e s=condary school. This
could well be affected by local conditions, with the end result being con-
siderably higher or slightly lower. Only the number of courses to be taught
plus the opinion of suthority has entered into the decision at this point.
No consideration has been offered to factors such as natural barriers,
topography, density of population, or community boundaries.

A fector not inwolved thus far is that of tramsportation. It is

8
Conant, op. cit., p. 77.
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imperative that the students riding a bus do mat have to spend an
axcessive period of time enroute to and from school. The literature avail-
able in this area se@=ms to indicate that the high school student should
spend a maximum of one hour riding to or from school .89 Other implications
of the transportation problem may also be involved in the final determina-
tlon of district size. Caution must be taken to make certain that this
spseific problem doesn't become a "scapegoat'., The Educatien Policies
Commission statis ,90 “Too often, the difﬂculty of transportation is allowed
to obscure the unwillingness of school suthorities in undersirzed districts
to give up their positions of power, even though their reluctance
perpetrates the undereducation of their own children'”.

In accordance with this discussion, it seems that the size criterion
must exist as a range rather than a specific number of students. EKven
this range would be affected considerably by local €onditions such as
topography, density of pupil population, and other factors. The criterion,
89 established in this work, consists of & minimm enrollment of 350
otudents in the four-year high school and a practical upper limit of 450
students. The 'practical upper limit" does not mesn to imply that this
is the meximm size that any secondsry school should reach. It is
included in this particular study because of the limited pupil population

end the size of the ares being considered.

”Jtcob L. Poreman, 8chool Distr tion for ty,
q: Field Ssudy No. 1, Unpublished Doctor's Frield Study, Colorado State
College of Education, Greeley, Colorado, 1957.

90g ducation Policies Commission, '"High Quality in Education'’,
roal, vol. 48 (February 1959), pp.

«128, National Education Association of the United States: Washington, D.C.




Financial Considerations

In surveying the financial requirements of a secondary school, this
study will treat the subject in more or less general terms. It is not
the purpose of this work to define, specifically, the finsnces required
to implement the program outlined thus far in this chapter. This section
is devoted to establishing the type of district, from a financial
standpoint, that wi{ll be necessary in order to secure the approximste
finances needed. Also included will be a description of the development
of thecriteria in this area of finance.

In erder to eatablish a beginning point for thes portion of the
study, at the present time in the county were used. These costs are
itemiszed im Table C and in Table D of the appendix.

One can see in comparing the costs per student in the independent
school districtw, that there is a considerable variation. This range
is perhaps due to a mumber of reasons such as the sise of the school, the
quality of the education offered, the mmber of faculty members, and ti:
efficiency of the administration.

It is impossible to separate the costs of the high school from the
elementary schools in most of the cases. For that reason, these calculations
are made on the basis of total enrollment of the schools in quution.’l
Oma con see in comparing the costs per student in the independent echool

districts, that there is a considerable varaiont, Table P demonstrates

91”c-|>1.t:al Outlay Fund" and Bond Redemption Rind" expenditures
were not included in these calculations.
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the common districts throughout the county. Thoge schoels that are
operating are indicated by an asterisk (%) and the presence of a salary
figure under the heading "Instructional Costs”. A total of 52 of the
109 common school districts are operating schools.,

The totdl costs of operating tha independent schools of thg cpunty
during this mchool ysar was §3,995,363.10. The costs of the coumon school
district elsmentary units for this same period was $269,888.92. This
makas a total expenditure for the county of $4,265,252.02 on public
secondary and elementary education. Tablazs E and F in the appendix
denonstrate the sources of this various revenue.

One can calculate from this that the average(mean) cost per pupil
enrolled in grades ona through t:welvc,92 was §255.29 for the independent
schools and §240.11 for the elementary schools of the common school districts.
Exrollments in the independent schools totaled 14 ,1?5'3 and those of the
coumon schools 1,124.94

Tha purpose of these calculations is to establish a total cost of
operation so that one will be able to than calculate the assessed valuation
m’ocnry to mzat those costs, while maintaining & ''reasonable'' level of
taxation. In this study, the higher of th&s two cost figures ($255.29)

will be usad to establish this neceesary valuation. The authorities” agree

920.11 Rapids and Sioux Falls operate a kindergartem in addition
to grades one through twelve.

93!0!.: to Table VII, p. 59.

9‘hflr to Table H in tha appendix.

gshfor to Chapter II, pp. 42-43.



90

that with an enlarged pupil population, the costs per student will tend to
be lowered on a per student basis and/or the quality of educational oppor-
tunity will be raised. With this in mind, it is felt that the sost figure
used is conservatively high for use in sstimating tha total costs of
reorganized systam of schools.

The ass®ssed valuation of the school districts of Minnehaha Coumty
can be determined by consulting Table I on page 45 and Tablg V begianning
on page 52. When making cilculations involving the valuations, it is
necessary to consider the agricultural land separate from the other prop-
erty. The reason for this is that the South Dakota legislature haz placed
8 ceiling of 11 mills om the amount of taxation to be levied on this type
of rroputy.% The total agricultural land in the county is valued at
$43,388,899 and the personal property and public utilities total
$195,050,633. This makes a total valuation of #239,239,532, and a valua-
tion per student of $18,047. The mill levy required to operate all of the
schools of the county if thers wers no limits imposed, would be slightly
in excess of 14 mills on the basis of this valuation figure.

Any proposal for reorganization will have to consider finsnce. It
is imperative that the reorganized district have an adequate financial
base to support the system of schools that it operates. The question arises
@8 to just how large that tax base must be. Needless to say, this would
vary with thg gosts of oparation. It seems that £f it f{s required to

establish a valuation, that it should be defineéd in terms of the emount

96
The School Lawe of the State of South Dakota 1957, p. 76
Hidnct-xﬁth‘mnmﬁxﬁﬁm'ﬁaﬁﬁ. ' x
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of maney that can b produced by a given mill levy. The valuation should
be sufficient to hold the personal property and publie utility mill levy
rate to about 25 mills, and the agricultural lamd levy to the limit of
11 mills.

In comparing this levy with that in Table III, page 48, which
shows the levy riquired in the independent diltri¢t0,97 9% it seems
quite small, The common school district levy at the present time exceeds
the maximwm that would be possible in a reorganized district. At the
present time the average (mean) levy in the cammon sehool districts is
3.83 mills for school purposes. Added to this is the equalisation fund
levy®® of 3.90 mills and a high school tuition levy'®C of 5.10 mills.
This makes the total levy 12.83 mills. If these commen districts were to
become part of a district that had within its boundaries an incorporated
tova, the limited levy on the agricultural land wauld apply. The personal
property and public utilities would be taxed the same as those within
the incorporated towns.

The critical figure then, for the tax base, i{s not a set sum. It
can be said that Minnehaha County is an area that has smple valuation to
support its schools at a reasonable mill levy rate £f it is properly

organized. The main objective of the proposal or plan in the unext chapter

97'1‘!\. tax levy for school "General Fund' expenditures is limited
to forty (40) mills in the independent districts.

98Sc:hool Law, op. eit., p. 77.

99
Ibid., p. 102.

loolbid., p. 196.
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is to organize th® districts so that the costs vill be evenly distributed,

and to see that those costs represent monsy spent efficiently.
Summary

The needs of the high school student today are much different from
those of a student of twenty-five years ago. In this wmodern age, changes
in transportation, communication, and in society itself, have changed the
very nature of the pupil and his requirements. In order to meet these
needs, the public high school must adapt itself to the times. A more
complete curriculum is in order with such inclusions as advanced study
in languages, science, and mathematics. Skills that formerly were acquired
through an apprentiszeship arrangement now must be acquired in the public
s¢hool. In this area are offerings such as carpentry, machine tool oper-
ation, printing, and many others. High school graduates today go many
directions upon their graduation; some go to college to further prepare
themselves, others go directly into offices, retail establighments,
factories, and farms. It is the fumetion of the modern public high school
to see that these boys and girls are well prepared for whatever field of
endeavor they ‘‘ecivose to enter.

Condideration must also be given to time that the worker of tomorrow
vill spend away from his job or business. The trend towards a shorter
and sherter work week has carried us from the twelve hour day of the
not-too-distant past to the forty hour week of today. In some instances
a week of thirty-six hours of work is evidenced. It 18 expected that in
a fev years, a four day week will be far from unusuél. In view of this,

the citizens of this country must have an opportunity to learn how to use
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their leisure time constructively and enjoyably. A eo-curricular program
should be designed in each school that will accomplish this task. Music,
athletics, speech work on an extra-class basis, and recreational sports

are ezamples of this type of gctivity. These coupled with sams of the
vocarional subjects that will train the studeant in areas such as handiwerk,
woodworking, and art, will assist this student of today as he trains to

be a bappy and productive "adult of temorvow.

In adapting itself to this new role, mot only the interior of the
school must change, but the entire local structure of our school systems
sust be altered. Specific courses necassary in this "Sputnik" age are
impossible to insert in our presant schools becausa of tha very nature of
tha schools themselves. The fact that our schools, as & zrule, are so
vty small in terms of total enrollment and district sise, mske it a
financial impoesibility for the average school to expand its curriculum
or its facilities. The costs involved in the hiring of additional teachers,
in the purchase of new esquipment, and the construction of buildings to
bouse the equipment and classes are tramendous in the terms of & one
bundred pupil high school. To add to the financial dilemma, this one
bundred pupil high school is perhaps oparating in & district with less
than one million dollars taxable valuation. The structure of this scheol
must change if we are to offer the pupils the educational opportunity that
they should and must bave. The financial base for the schoa) meeds modifi-
eation sand the enrollment of the school must be incressed. Tbe school
should bs large enough so that tha teacher=pupil ratio approaches 1 - 20.

When the curriculum is expanded to the proper degree and the

teacher-pupil ratio is adequate, the student body is large emough so that
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there can be efficiency in instruction. The tex base of this gchool must

then be expanded or enlarged to a point where & reasonsble tax levy on

tha property contained therein will supply enough capital to pay for the

operation and expaunsion of the systeam.

The criteris for the secondary school that have been presented in

this chapter are grouped imto three major arsas; educational progras,

size, end fimance.

Stated in rather general terms, they are as follows:

1. Educational program

b.

The required subject matter fields are:

1)
(2)
3)
(4)
(3)
(6)
¢))

)
(2)
(3)
(%)
(5)
(6)
(n

English ~ecccccccccccacaccnans four years
Social Studies ewecccececeneces three or four yeers
Mathematics -«wcecvcccencccce= OBE yoar
Science wesecccccccscvscnnccass ONE year
Physical Education =eseeces=ces four years
Driver Education eecccecsccae~ One semester
An elective program of seven one-yegr courses
in a msaningful sequance.

elective subject matter fields are:

FYoreign language (one of two)~ four years
Mathematics ewess=cecececscecsse thraa years
Science =eewcswscccccvcceccces thrad yeqrs
Business Education «<cceccecss four years
Homamaking =-eewsesccnccccnsse four ynang
Agriculture ececcccnccocconscccs LW years

Trade and Industrial Education
cvoe - - eee= four years
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(8) Additional weecational courses such az art,

printing, crafts, atec.
c¢. The school services to include:

(1) Hot luch program

(2) Guidance and ecounseling service

(3) Student Health program

(4) Student Insurance program

(5) Othar sarvices deemed necessary by the
adninistration and community.

2. B&chool Siza

a. The size of the student body of the secondary
schools should be in tha range of 350 to 450 students.
(1) This size criterion is to be censidered as a
minimum goal rather thin a maxisnm.

3. Finances

a. The tax base of the independent schools should be
largs emough to adequately support the expanded
school program with a reasonable level of taxation
on the property imsluded in district.

The authorities im the edueidtionsl world are unified in saying that
the need for a change is present. This chapter has presented some of the
basic criteria te be utilized in answering that need. The terminology is
rather general in certain areas of this criteria, as intanded. In general,
the schpal that meets thase criterie, will satisfy the needs of the
changing world, and will provide a real cd:uattﬂlf"opportunity for

today's pupils as they prepare for their ''temerrow'.
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CHAPTER V

THE REORGANIZATION PLAN FOR THE SCHOOL DISTRICTS

OF MINNEHAHA COUNTY, SOUTH DAKOTA

In beginning this part of the study it is impertamt to examine
first of all, the functions of the preceeding chapters. In Chapter I,
an effort wvas made to introduce the over-all topic of this research.
Chapter II attempted to point ocut the position of some of the outstanding
authorities in the field of education in regard to the present school
situation and their position and ideas concerning school district reorgan-
ization. This chapter also included a survey of the School Laws of South
Dakota inasmuch as they affect school district reorganization. The present
status of the schoole of Minnehaha County was examined in the third chapter,
and finally, in Chapter 1V, criteria were utabliﬂgid for the school systems
emerging from a possible reorganization movement.
In point by point form, the following ideas were presented:
1. There is a broad need for school district reorganization.
2. The need for school district reorganization in Minmnehaha County
is exemplified in three areas of the public schoels:
a. the curricular and co-curricular programs
b. the school services
c. the financing of the school programs.
The point has now been reached in this research vwhere all of the
preceeding work must be applied in the development and presentation of an
actual "plan'" for the reorganization of the .chooll:uotricto of Minnehaha

County. Primery emphasis will be centered on the curriculum, services, and
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finances of the schools and school districts. Secondary in nature, but
still {mportant to this presentation are factors such as community bound-
aries, topography, and other of the more 'practical” consideratioms.

In eonsidering the method of approaching this complex problem a

number of possibilities must be considered:

1. Community boundaries or ''trade areas' cculd be receognized as
prime factors, and all organization c¢ould begin here, and end
wvith the establishment of those specific boundary lines.

2. An attempt could be made to determine the minimm tax base
needed, and areas could be mapped sut inasmuch as a given
area represents a certain value in tazable property.

3. Calculations could be made on the demsity of pupil population,
with all other factors being regarded as subordinate to this
main consideration.

Realizing the importance of approaching the problem in any of

the ways listed here, it vas decided to develop a plan from a semewhat
different initial consideration. In this chapter, the school district
regrganization proposal or plan will be base primarily on the needs of the
students. Due consideration will be given to those so-called 'practical™
factors mentioned earlier. The resultant reorganization program will
represent an attempt to design an ovep-all system of schools that will
provide the maximm educational opportunity to all, and at the same time

stay within the realm of practicality.
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Student Population

The student population of any school is a significant factor. The
fact that this study places it first in order in the censideration of a
number of factors doss not imply that it is the sost importamt factor.
The reason that it is being considered first i{s that before any sort of a
plan can be made, it is necesssry to know hov many pupils are going to be
included. The °‘‘needs of the students’ is the prime factor im this entire
prograa plan,

In surveying the scheols of the county.lm it was found that a
total of 15,900 students attend the various public schools found within

102 it was discerned that

it. In an examination of the committee repert,
about 21.7 percent of the total public school enrcollment was enrelled in
high school (9 - 12). This means that a total of approximately 3450
pupils attend the secondary schools of this county. A perusal of the
1958 - 1959 rocord-m3 shows an increase in total students of a little
less than 1000 students, with the percentage enrolled im high school
staying quite conetant. As mentioned before in this study, 'the present

time" refers to the yesr 1957 - 1958 becsuse of the fact that this is

the last year (school year) for which complete records are available.

IOIRofor to Table VII, p. 59.
102
James Schooler, Harry Dykstra, and LeRoy Nelson, Minnshaha

County gehool District Reorgenization Study, Minnthaha County Board eof

Education: Sioux Falls, South Dskota, 1959.

103
Refer to Table VII, p. 59.
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104 the racommendation was made

In the survey commirtee report,
that ths S{oux Palls school district ahould annex its adjacent districts.
This aetion would raise their high school anrollment a tgtal of less than
150 mlll.los It was noted however, at the time of this recommendation,
that it wvas doubtful if Sioux Falls would ever carry out this anmexation.
The school district had besn approached several times om the subject, snd
declined to sccept any propesal of that nature. The plan presented here
vill at the outset, vary from the committee recommendations inasmmech as
tha Sioux Falls system will maintain {its present boundaries.

The Sioux Falls school system has enrolled im its high schools a
total of 2,589 students, with the district itself including little more
than tha corporate city limits. In subtracting this enrollment from the
total high echool enrollment of the county (3,449 minus 2,589), it is
found that there are 860 pupils enrolled in the nimne other independent
high schools of the county. This is an average enrollmant in these nine
secondary schools of 96 students.

In Chapter IV it was established that a minimum eunrcllment of 350
to 430 students in grades nine through t\rol.vom6 would be necessary to
carry out a sound progrsm of education. In light of this alone, there
are enough studants in the county for no more than two high schools. It

is necessary to keep in mind that the secondary enrollment of 350 to 450

o
¥ ASclwoler, and others, op. ecit., p. 39.

oslofcr to Table H in the appendix.

06
Refer to Chapter IV, p. 95.
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students (previougly established as a criterion) was cited to be a ninimm
Téuiremene, not & maximum Oor an optimm figure. It camn be concluded then,
that t¥0 g®fondary schocls would be the maximm unumber that the stydent
population of the county (excluding Sioux Falls) gould support.

This situation leaves several alternatives as to the decision te
be mede on the basis of enrollment. Thase possibilities are:

1. Omne administrative unit centaining gpe central high schael;

2. One administrative unit containing two high school attendance

units} or

3. Two administrative units, each maintaining a high school,

Area Size and Topography

In exaaining the map of this county im Figure III.IO’ it is seen that

the county measures 24 miles (north and south) by 34 miles (east and west),
sontaining a total land area of 816 square miles. Close scrutiny of the
map shovs only one noticeable topographical factor that may be significant
in designing a reorganizatdéon plan. That factor is the Big Sioux River,
which flews in a generally southerly direction through the eounty. The
fact that there are 31 bridges spanning this stream in ite approximsate

51 miles of length im the county tends to decrease its impartance as a
deterrent to any peseible reorganization movement. It does remain as a

factor however, and must be recognized in the development of a plan for

district reorganigzation.

107'1'!\0 wide, translucent line superimposed on this mep indicates
the school district boundaries proposed by the authors of Minnehaha County

§chool District Reorganization Study.
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The presenct of roads of sufficient quality to insure safe, econom-
ical transportation of students is a practical gonsidsrstion of some
importance. Consulting the county map sgain, it gcam be caleulated that
with a road on every section lina, thers would be a possible 1,632 miles
of roedway in the entirs county. In addition to these, would be the state
and federal highways that do not necessarily follow the section lines. Of
the 1,632 possible milas of section line rpoads, the msp shows that 89.5
percent of this total sre maintained township, county, or state roads.
This is an indication that transportation might not present as great a
problem as it might in some other areas.

There is one very recent development in the roadwsy situation that
eould have a considerablz effect in reorganization. That development is
the construction of a portion of the interstate highway, vhéch vhen com-
pleted will divide the county inte two very msarly squal siszed areas. This
highway, as comstructed, would permit only limited access, with inter-
changes amd underpasses at intervals of several miles. This would tend
to divide thks county in a rather distinct manner, providing a definite
bowndary line for the areas on either side.

If one was to accept this roadway as an arbitrary dividing line
between two distinct sreas of the ecounty, the aress created could be
utilized as possible attendance areas for the secondery schools. The
existance of these two areas vould seem to satisfy the requiremsents faor
two high schools in the county. The question still remains as to whether
there should be two separate administrative units, each with one high

school, or one administrative unit with two high school attendance units.
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Administrativa Organization

In 2onsidering the complexities of the curriculum eod sexvices
that have evolvad thus far in the study, it would seem wise to have
twe high echools under one administration. Certain services, special-
ized faculty sembers, and possibly even some of the morve specialiszed
aquipment required, could be shared by the two schools. Still another
sdvantags would be the econoxy that could result from the existance of
suly ons central administrative unit with its attendant staff, equipaent,
and facilities.

In contamplating the cooperttion possible between these attendsace
units, the following itemization is priasented as a partigl listing of the
areas in vhich economy could ba facilitated.

1. Academic area

a. Elaborate equipment, too expensive for one school of
this size, could be purchased and sharad.

b. Personnal, specislisged in one particular branch of
science (or other field), could be utilised by
students of both institutions.

2. Vocational area

a. Two years of agriculture being offered in each of the
schools, one instructor would be able to serve both.

b. An instructor in radio and other electreomics, a special-
ist in those areas, could sarvice two gchools,

c. One auto mechanics specialist could “‘Be utilized by both.
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3. Adult education
4, An exsmple here would ba the {nstance wharg a single
téacher ecould haundle a typing class in each mchool on
different days or svenings of the week.

4, Guidance

8. The criteria astablishi&s that one guidance cgunselor
is required for every 250 studeats: three counselors
could carry on the program for the two schools, which
if separated would require two counselors each.

3. School services

a. Duplication of personnel could be awaided im the school
health program, speech therapy, and other similar
services, with certain of the specialized equipment
utilized by both of tha attendanca units.

There are perhaps even more vays that thes¢ two attendance areas
could cooperate in the use of educational personnel and devices. The
great advantage in this respect is that thé possibility of this coopera-
tion teking place is much greater under one administration than under
two. It is doubtful, if one is to judge by the presiént inter-school
relationships, if any cooperation at all would #xist between two séparate

school systems.
Financial Considerations

Finanze is no doubt one of the most importamt of the Eonsiderations

that epter in to a study of school district reorganiszaticn., Prom the
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chapter devoted to a status study of the achools of Minnehahs t':ov.:m:y,l‘("8
it 1s possible to collect the following data that relate directly to
this specific area of tha research:

1. Tatal county public school enrocllment ceceecceceveces« 15,900

2. Valuation of agricultural land ecececececcceee§ 43,829,725

3. Valustion of other property «<eceeccccccescee- 195,850,633

4. Total valuation eecececccccccccccwcsncccccsse 239,680,358

From these statistics, one particularly significant figure can be
calculated; the valuation per student enrolled. This figure is found to
be $15,074. The full meaning of this calculation is evident when an
attempt is made to determine the mill levy that would be required
to raise the money needed to send a child to school for one year. The
sverage cost per student in the county is $255 (approximately), and on
the basis of the stated valuation per student, a tax levy of slightly less
than 17 mills would be required to produce the neaded fimmu.w9

These sams calculations can ba applied to that portion of the
taxable valuation vhich is present outside the boundaries of the Sioux
Falls school dutriet.uo This valuation figure, when compared to the
pupil population of the area thereby represented, will indicate the val-
ustion per student "in the county” i.e., that area of the county excluding

the Sioux Falls district.

l, To“‘ v.lutton X LYY Y LYY Y Py 2 Ly T L ¥ Y Y ‘10‘.852’044

2. Valuatign of other property eecccececenccwes 61,513,148

loskofcr to Chapter IIX, pp. 42-70, in this study.

lo’tohr to Chapter 1V, p. 89, in this study.

110g,fer to Table I, p. 45, and Table V, pp. 52-54, in this study.
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3. Valuation of agricultural land eceewcccee=e= $ 43,338,899

4. School enrollment eeeccccccccccconscnceccnacacnwnraccnas 3,413

In applying the same treatment to this data as to the total county
figures, the following becomes evident:

1. Tetal valuation per student eeeccccccecnwesceeses $30,721

2. Agricultural land valuation per student ==cecwes 12, 698

3. Othar property valuation per student mececescesws 18,023

In this case the tax levy om the total valuation raguired to produce
tha capital mnuryln would be less than 8.5 mills. At the present
time the rural districts have an sverage (mesn) tex levy for school
purposes of 12.53 mills.12 If this levy were applied on the basis of
tha total valuation per studemt ai discussed here, a total of over $394
par studant would be produced. 1In comparing this figure to those availw
able regarding per pupil costs in this c:ot.mt:y,113 it seems more than smple.
It iz possible that an even lover level of taxation would allow for full
provision for the needs of the students as presemnted in the preceeding

chapter.
The Reorganization Plan

Tha devalopment of this reorganization plan has included the factors

of enrollment, fivance, area size, administrative organisation, and

1110, culated on the basis of the costs for the year 1957 - 1958,
uznofot to Chapter Iv, p. 91, in this study.
113gefer to Chapter 1V, pp. 88<90, and Table €. and D in the appeéudix.
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topography with the factor of ''the needs of ths students’ ag thg basic
underlying consideration. It is the function of this pertion of thg
chapter to establish the plan in concrete tarms as it has evolved from
thos# previour developmental factors.

The plan for the reorganization of the school districts of
Minnehaha County, South Dskota is as follows:

1. District boundsries

a. All district boundaries within the counmty will be
abolished with the exception of those designsting
Independent Sehool District Neo. 1, which ineludes the
city of Sioux Falls.

b. The boundaries of the creatad district will be coter-
minous with the county, with the é&xception of that
portion which 1is coterminous with Imdependent School
District No. 1. |

2, Administrative organization

a. The county will be divided into a total of two (2)
school administrative units, as follows:

(1) Independent School District Ha. 1, which will remain
in its present form,

(2) Independent School District HWe. 2, which will be
composed of that area within the ceunty not presently
included in Independent Schoal District No. 1.

b. Independent Schasl District No. 1 will continue with ite
present type of administrative organisation as designated

by the electors therein.
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c. Indepent@ént School District Me. 2 will disband its
present school boards and admimistrative organizations
dnd causé the® creation of a new administrative organiz-
ation as prescribed by law.

d, Th# attendance units, both elementary amd segondary,
to be located in each of tha districts, will bg deter-
mined by the residents of the respactive districts
through their duly elscted school affieials.

Figure IV is a map of Minnehaha County with the propesed schoal
district boundaries drawn in. The boundaries are indiecated by broad,
opaque lines. The two school districts ars mmbered as designated in the
foregoing narrative description. The double line located nser the middle
of the page demomstrates the approximate location of the proposed
interstate highway segment discussed earlier in this chapter. This inclu-
sion demonstrates clearly the "dividing' effect that this cmtructrion
has on the eounty as a whole, and accounts, in part at least, for the
possibility that there should be two secondary school attendance areas

in Independent School Distriect Ne. 2.

Comparison of the Propesed Reorganization Plan

to the Present System

114
It has been stated that this study is concerned mainly with the
administrative units, their eecondary sczhools, and the educatienal oppor-

tunities offered thereéin The camparison mades here will deal with these

14
Refer to Chapter III, p. 42.
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three areas. No attempt will be mede to go inte the detail inwvelved in
the establistment of attendance areas or centers, calculations of present
cost versus estimated costs under the provisions of this plam, or meny
@f the other rather intricate details of the school and schoel district

organiszation.

Adainistrative Organization
At the time this study is being made, there are a total of 119

school districts in Minnehsha County. Ten of these are independent
districts operating at least a twvelve grade school system. The other
109 districts are designated as common echool distriets, with 52 of them
operating some type of an elementary schoel program. The 3,413 students
(elementary and secondsry) of the county (net imeluding Siocux Falls) sre
attending a total of 61 different scheols throughout the county.

In the plan for reorgenization presented here, the mumber of
administrative units would be reduced frea the prestat total eof 119 to
two imdependent units. The high school enrollment of Distriet No. 2,
wvhich wve are primarily concerned with, wvould be in the meighborhood of
B60 students, all under the direction of one administratiom. It is
suggested that this enrillment be broken dewn inte no more than twe
attendance units, which would result in two high schools with an average

pupil population af about 430 students.

Bducational Opportunity

At the present time, the independent secondary schools of the county

11
offer rather limited curricular and =zo-curricular programs. ’ Very few

uslofct to Table IX, p. 65.
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of the recommended school services are included in the over-all school
progrem, and none of the schools 'in the county" offer a comprehensive
Mogram of adult ®ducation.

The gchool program of the units found in the plan presented would
follow the criteria established previcusly for the schools resulting
from district reorganization. That progrem would include the foll.wi.ng:u6

1. An expanded curriculum

a. Required subjects to include: four years of English;
three or four years of Social Studies; one year of
Mathematics; one year of Science; four years of
Physical Education; and one semester of Driver Educa-
tion.

b. Elective subjects to include: four years study in each
of two FYoreign Languages; three yeirs of Advanced
Mathematics; three years of Advanced Science; four
years of Business Rducation; four years of HRomemaking;
two years of Agriculture; four years of Trade and
Industrial Education; and additional courses such as
art, printing, and crafte.

2. Expanded school services

a. School services to include: s guidance and counseling
progrem; the hot lunch program; the student health
program; a student insurance program; sud other services

as determined by the school and commmunity.

16l.f.r to Chapter 1V, pp. 72-85.
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3. Expanded co-curricular program
a. Co-curricular artas to include: all types of wvocal
and instnmental music; varied activities in spessh;
a complete athletic progrem including intramural sports;
and special interest and social groups.

4. Ability grouping

a. This grouping would be subject by subject, with
special arrangements available for the slow learmer
as well as the gifted students.

Intervoven with thase improvements in the educational opportunity
are the advantages that stem from the fact that there are at least four
hundred students enrolled in the high school (as established in the
chapter dealing with criteria). This enrollment results in:

1. Competition in academic fields for the advanced student;

2. Enriched co-curricular activity of all kinds through the

addition of new talent;

3. Pracilities such as the gym will no longer be a play ground

for the 15 to 20 boys that are ocut for basketball, but rather
a place for vholesome activity by the entire student dody.

These features and many others similar in nature, all go together

to make the school a better place to gain educational experiences ard to

prepare for a productive position in society.

FPipance
The final area of comparison lies in the field of finance. This

study has not entered into great detail on this subject, but on the basis

of the amount of work that has been dore, certain comparisons can be made.
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In the establishment of criteria for the schools to be created by
district reorganization, no definite statement was forwarded concerning
& specific smount of capital required for the satisfactory oparation of

tha secondary schools under a proposed plan. It was otatoilu

simply that
"the tax base of the independent schoole ghould hs large enough to adequately
support the expanded school program with a reasonable level of taxatiom on
the property included in that district''.

It has besen pointed out in this chapter that, with the proposed
district orgenization, the mfll rate required would be about 8.5 mills
for dietrict Wo. 2, and of course would not affect district No. 1. When
a comparison is made between this rate and the average rates in the imde-
pencient districts (2‘!.73).118 or even the common districts (12.83), the
levy seems to be extremely resasonsble. This rate could be increased
considerably, and still would not approach the poimt of being unreason-
ably high. In light of this it can be stated thiat, from a financial

standpoint, the organization proposed satisfies the requirements of the

griterion for this aresa.
Summary

This plan for reorganization is not purported to be a panacea for
all of the problems that face education in Minnehaha County. There are

problams present im this county that are common to educational systems

u,lohr to Chapter IV, p. 95.

ua’l’bh figure does mot consider .sricultuul. land, and does not
include the Sioux Palls levy rate whieh is 28.21.
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throughout the nation. The impertant thing is the removal af some of the
really important stumbling blocks that face us im an effort to build a
weaningful educationa)l program fer our childrea. With the zealisstion of
8 plan such as the oma proposed, it would de possible to solve eother
educationi]l problems that are insurmsuntable under our present system.

The plan presented in this study is not a complex one im itself.

It changeg the district organization of tha county in such a way that its
present group of 119 school districts is reduced in number to two. It gives
all of the peopla im the county a voice in the sducational policies ine-
stead of vesting tha bulk of that power in the hands of thiose who live in
Just ten, gmall independant districts. Actiom withim these two districts
takes place quickly as the rasult of the action of ten men on two differ-
ent sciwol boards instesad of tha ponderously slow process of obtaining

like action from 377 men on 119 different school boards.

In this modarn day, the transportation problem isn't one that
should stand in the way of such & program. Students living ten to fiftaen
milas awvay from an attendance center are mere minutes away in terms of
transporting time.

The costs and rasulting taxes of this plan are conducive to its
irmediate ensctment. As pointed out earlier in this chapter, the costs
per studgnt par year would have to increast over one hundred dollars de-
fore an {mcrasase in the average rural tax would be indicated. As far as
most of the indapendent districts are concerned, taxes would be greatly
reduced, The key to this moderate taxation level is the equalized distri-
bution of school support, with everyema sharing in the responsibility of

supporting the school system as well as sharing in its benefits.
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The benefite of this program would be many and available to all.
Everyone, from the kindergarten on up, would have new horisons open for
them. The students could take advantage of modern facilities and equip-
ment and trained spicialists in each field of study. Parents too,
through the various activities of the school and the adult aducation
program would have a chince to broaden their perspective. It is important
that the educational program have the financial support and moral bscking
of each citizen, and equally {mportant to the citizen is the fact that

this school system exists, not for its own sake, but for the welfare of

all.
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CHAPTER VI
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
Introduction

School district reorganization is one of the most critical needs
of education today. In many areas it is the greatest single deterrent to
the creation of an adequate educational program. The state of South
Dakota in general, and Minnehaha County in particular, demonstratec the
presence of thie need by the very nature of the school organiszation
contained therein and the quality of their total educational program.

The educational organization change {s dictated by the needs of the
pupils. These nteds have changed to a great degree over the past
tventy-five years, and the schools of 1934 will not prepare the students
for competitive existance in the year 1959. The curricula and the
services of many of the schools of Minnehaha County, restricted by lack
of adequate finance and its many ramifications, represent the school of
many years ago. This system of districts, with its inequalities of

both educational opportunity and finencial support requires change.
Summary

The main objective of this study was to present a plan for the
reorganization of the school districts of Minnehaha County, South Dakota.
This plan was to be designed so that it would facilitste the improvement
of the educational opportunities offered to pupils ¢f the county, particu-

larly at the secondary level. While so doing, the plan would equalize the
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tax burden so that all would share equally in the respounsibility of sup-
porting the school system.

A survey was made of recent literature related to the study. Per-
tifular emphasis was given to a recent research project by James B.
(‘.onnntu9 and another by a research comitteel2® called in to sutvey the
reorganigational needs of the county. Advantages to be gained by school
district reorgenization were said to be: (1) unification of the total
school program; (2) education of uniform quality throughout the district;
(3) all people in the district would have a voice in the control of the
school; (4) s simplification of financial support; (5) a more comprehen~
sive educational progrem; (6) better administrative and supervisory
services; and (7) better returns from the tax dollar,

Included in the review of literature was a survey of the school
law of South Dakota. Those portions which deal with sehool district reor-
genization were included. Additional consideration was givean the school
lav in sn examination of the latest developments occurring during the
1959 session of the state legislature.

A survey of the present school situation in Mennehsha County was
carried out. This part of the study was divided into three areas; (1) the
finsnces of the independent and common school districts; (2) the enrollment

and the curricula of those schools; and (3) the general organisstion of

1 ‘.
nguu B. Conant, The American High School Today, McGraw-Hill Boek
Company, Inc.: New York, New York, 1959.

qumo Schooler, Rarry Dykstra, and LeRoy Noiaon,
County School District Reorganisation , Minnehaha County Board of
Education: Sioux Falls, South Dakota, 1959.
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the school districts. An effort was made to point out the tax situation
and the financial condition of the districts involved. The enrollments,
both total and secondary, were considered in light of the eurricular and
co-curricular programs. The general structure of the organization of
thage schools was dealt with in a general wey to point cut fectors such
as sise, location, and other related factors.

The criteria by which to judge the school or schools resulting
from a reorganization of the school districts wvas established in the
third part of the study. These criterion were established by; (1) re-
viewing the literature in these areas; (2) surveying the requirements of
the statutes; and (3) reviewing the progrems of the schools of the county.
The criteria set up c¢aslled for considerable expansion in nearly every
area of the school program as it exists in most of the county's schools
at the present time,

In exemining thess criteria, it is found that the requirements for
graduation include a total of 16 year-long courses plus the required
driver education and physical education. Those courses required of all
ot/'.uaonto include; (1) four years of English; (2) three or four years of
gocial gtudies; (3) one year of msthematics: (4) one ylar of science;

(5) four years of physical gducation; and (6) one semester of driver
aducation.

Rach student is raquired to enrell in a minimm of seven elective
courses in a planned, meaningful sequence. The subject matter offerings
in the elective arga are: (1) four yoars of each of two foreign languages;
(2) three yesrs of advanced mathematics; (3) three years of advanced science;

(4) four yeasrs of business education; (5) four years of homemaking; (6) two
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years of agriculture; (7) four years of trade and industrial education;
and (8) additional vocational courses such as art, printing, ecrafts, etc.

An extention of the services of the school was also pointed out
in the criteria. Guidance and counseling services are to be imcluded
as an integral pert of tha total program of the school. (thexr services
such as the student health program, student insurance, the hot lunch
program, and others designated by the administration and th community
are fncluded in operatiou of tha school.

The final stage of the study involved a re-examination of the
county in gquagtion and 4 review of all of the research complated to that
point. Inview of the facts imeluded therein, a plan for tha reorganizs-
tion of tha school districts was developed vhich would accemplish the
purposes as sat forth im tha initial stages of the ltudy.ul

The resultant organization comsists of the county being divided
into two administrative axecas. One of thest units is the present school
district (No. 1) which includes slightly more than the corporate limits of
the city of Sioux Falle. Tha second administrative unit has boundaries
thiat coincide with those of the county except in that arese whare it 1is co-
teminous with the Sioux Falls distrist. It is suggested that this sece
omd unit may be divided into twe attendance aress, resulting in the estab-
lishment f two secondary schools with emrcllments of about four hundred
students sach. It was pointed out that this type of organization would
satisfy tha criteris that had been established gnd im 80 deing, would

satisfy tha educatiomal needs of the students in attendatite.

121
Refer to Chapter I, pp. 3=4, of this study.
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Conclusions

This study has led to the following conclusions relating to thy

rédrfanization of the school districts of Minnehaha County in particular

and South Dakota reorganization in general.

1.

3.

b,

A satisfactory reorganization of the school districts of
Minnehaha County is necessary to provide adeguate educational
opportunities for the students of the ecounty secondary schools.
In comparison with the standards set up by the authorities in
the field of education, Minnehaha County has only one satis-
factory secondary school, that being the Sioux Falls secondary
system.

Minnehsha County has many educational and finsncial inequal-
ities in its present arrangement of school districts.

The existing state laws governing reorganization are permissive
in nature and do not necessarily cncoutnﬁo a great amount of
reorganization activity.

The educational needs of the pupils should be the primary

congideration in any reorganizational proposal.

Recosmmendations

On the basis of this study and the preceeding conclusions, the

folloving recommenciations are made.

1.

Miannehaha County should reorganize its echssl districts into
not mare than three, and preferably two administrative units.
The South Dakota legislature should emaci legislation that

would encourage activity ia this movament.
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3. The total school program should be enlarged to provide for the
complete educational needs of the pupils, vhether children,

adolescents, or adults,
Suggestions for Further Study

The broad field of school district veorganisation opens many areas
that csll for continued, detailed, study. Followingis s partial list of
those that sesm in need of continued reaearch.

1. A state-wide study of school district reorganization that would
result in a somewhat uniform procedure to be followed in
plenning and accomplishing the reorganization of the adninis-
trative units.

2. A atudy of the methods of financing the schools of the state
or those of the midwest that would yield im equitable plan
for state and federal aid to education.

3. A detailed research of the school laws governing reerganisation
of school districta throughout the country to prepare a slate
of lggislation for submission to the state legislative body.

4, A study in deteil of possible curriculum changes that could
be designed to include not only potential course offerings,

but also the content of those courses.
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QUESTIONNAIRE

Sioux Palls, 8.B.
Oct. 27, 1958

From Edger Rexvig,
m "to of Schools.

As you perhsps slready kmow, & survey is being msde of our county for
purposss of School lsorgsnisation. Would you plesse fill ia the material
requested here and send it back to me at your eariimst couvenience.

Total Elementary Enrollmente-- we1956-57_____S57-58 58-59

Total Secondary Earollmentesececccvesnces]956+5 $7-58 38-59

Z*

Curriculum Date

Subject

World History
Economics
Shorthand I
Shorthend II
Typing I
Typing 11
Biology ,
American History
Chenmistry
General Science
Physics
English X
1ish I

nglish IIX
English IV
Algebra I

Algebra II
Geone

try
General Masthematics
General Business

Othex Sublects

R

T B
IR




127

Quesstionnaire (continued)

Finsuce Information

What chergt to you make for bus transportation?

lst child 2nd child 3rd child 4th child -

R )

Yehicle Inforwmation (Please outline bus route on enclosed nap)

Vehicle Year

Bmber  Purchased  Make  Model  Gapaciey

(2]
o &
._ﬁﬂ

[T

e ———————
—_——
———————

Al

you for your cooperation. If you have eny additional remarks concerm~
ing this phase of ocur school system, please feel frea to note them &n the
reverse side of this letter.

L] L] (] ° (] [ ) () (] L[] L) o (] (] [ ] ° () ° L] L] () L] (] L] L (] o L] () L] () L] L . L] L] L e

Hote: This questionnaire was made up and sent ocut by the county superin-
tendent's office. The contents were the result of suggestions by
the suthor of this thesis.
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TABLE A. ASSESSED VALUATION OF REAL ESTATE, PERSONAL PROPERTY AMD PUBLIC
UTILITIES IN THE COMMON SCHOOL DISTRICTS OF
MINNEHAHA COUNTY FOR 1958 « 1959

Real Pergonal Public

District Estata Property Uilities Total

2 551,141 154,005 61,646 766,792
3 416,353 117,117 37,658 571,128
& 407,104 98,466 32,287 537,857
B 380,991 70,969 23,347 475,307
7 353,350 112,979 40,991 507,320
a 383,233 98,949 8,723 485, 805
10 1,179,998 1,204,694 1,107,596 3,492,288
11 309,375 106, 625 et 416,000
12 267,377 93,038 23,459 383,874
13 310,809 63,920 11,799 386,482
14 300,816 85,127 21,488 407,476
16 223,704 142,736 66, 152 432,592
17 481,782 106,836 87,238 675,856
18 309, 745 64,937 17,085 391,767
20 318,717 85,811 7,162 411,690
26 327,180 67,647 16,470 411,297
27 457,529 102,454 5,601 565,584
29 291,506 66,045 5,970 363,521
35 369,936 149,111 27,046 546,111
32 304,990 60,409 5,974 371,373
33 318,476 95,735 2,223 416,434
34 306,666 82,329 10,725 399,720
35 206,553 46,305 14,573 276,431
36 410,835 21,180 wmcne. 502,015
37 297,985 E0,018 358,003
3 306,034 66,866 16,063 388,963
39 361,236 82,707 9,050 452,993
41 462,565 103,095 10,766 576,426
42 384,584 110,975 16,308 511,867
43 320,969 79,1658 cmcrne 400,134
44 787,276 226,918 82,997 1,097,191
45 313,660 47,005 Al T 360,665
46 416,540 145,230 35,133 596,903
48 330,827 75,238 5,081 411,146
49 309,984 72,185 weones 382,169
50 287,303 240,013 37,491 564,807
51 309,454 94'610 womome 60&..066
52 309 » 663 108, 7’5 L b d L1 3 418,458
54 281,697 86,707 6,206 374,610
55 409,034 98, 347 16,556 523,937
S6 380,454 97,615 $34 378,593
57 219,835 87,425 31,990 339,250

58 213,074 52,700 14,790 280,564



Table A. (continued)

Real Personal Public

District Estate Property Utilities Total

59 308,034 80,073 19,405 407,512
60 249,227 37,328 17,024 294,579
61 341,715 81,581 5,541 428,837
63 326,779 82,800 R 409,579
65 297,069 57,6948 1,582 356,449
67 362,774 92,269 20,282 475,325
68 306,048 50,075 cemmee 381,723
69 423,423 71,642 29,483 524,548
71 396,766 78,534 11,4438 386,748
72 287,474 77,800 1,597 366,871
74 233,750 82,341 236 316,327
75 291,629 60,491 comean 352,120
77 374,673 85,955 10, 249 470,877
80 324,151 84,604 11,012 419,767
81 266,810 43,512 ccec-e 310,322
82 380,974 67,156 944 449,074
83 284,958 94,009 29,515 408,482
84 361,795 84,447 5,653 451,895
85 375,570 79,337 7,655 462,562
86 317,348 86,688 8,218 412,254
a7 330,832 284,440 26,461 641,733
88 504,396 122,098 55.!?5 682,449
89 287,970 94,303 enwace 382,273
91 361, 164 100, 015 14,478 475,657
92 358,639 79,135 19,749 457,523
93 267,593 116,922 ——nwee 384,515
1] 216,926 35,112 cowocn 252,038
96 241,000 57,346 2,467 300, 813
98 232,702 48,698 19,677 301,077
1100 315,552 108, 891 20,033 444,476
101 372,091 148,703 4,628 525,422
102 130,675 84,685 9,903 225,263
103 370, 296 85,616 eweene 455,912
104 450,774 85,807 25,954 562,530
105 258,063 51,344 15,274 324,681
106 195,959 61,041 20,309 277,309
107 281,582 66,139 coccss 347,72}
108 251,717 137,090 45,969 434,776
109 297,059 106,293 1,691 405,043
110 287,823 71,201 4,884 363,908
111 242,446 35,963 ceeses 278,409
112 291,131 101,204 s 392,335
113 316,762 72,429 11,816 401,007
118 850,614 371,541 47,99 1,270,094

119 417,268 276,911 67,657 761,836
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Table A. (continued)

Real Pdrsonal Public

Dietrict Eetate Property Utilities Total

121 288,730 40,999 9,248 338,977
122 294,990 66,848 39,272 401,110
123 264,447 66,681 13,697 344,827
124 327,824 73,485 9,044 410,353
125 268,757 71,248 18,914 358,919
126 303,960 76,126 12,994 393,080
127 306, 159 62,040 17,218 385,417
128 288, 802 63,347 671 352,820
129 314,299 65,320 6,003 385,622
130 399,013 83,263 45,852 527,128
131 303,732 85,491 cecsne 389,223
132 256,673 97,903 19,055 373,631
133 498,962 135,279 30,334 664,575
134 285,133 69,297 ceeme= 354,430
136 262,236 57,515 4,871 324,622
137 282,205 62,823 2,950 348,978
139 240,423 90, 105 15,035 345,563
140 190, 164 24,614 27,282 242,060
142 289,607 70,285 wwam— 359,892
143 243,396 60,214 cerees 303,610
144 212,732 66,242 5,647 284,621

__,_—_—.—_—_——



TABLE B. MILL LEVIES FOR GENERAL FUND, CAPITAL OUTLAY FUND, AND BOND
REDEMPTION FUND OF THE COMMDN SCHOOL DISTRICIS OF
MINMEHAHA COUNTY FOR 1958 - 1959

Capital W Capital Bond

Censral Outlay Redemption Outlay Redemption
District Fund Fund Fund District Pund Fund

i

2 4.82 — - 41 2.73 — arort
3 6.99 s - 42 3.95 — —
4 2.05 S J— 43 5.25 pnsa -
6 5.02 enece conm 44 5.27 1.36 2.87
7 paie J— — 45 2.45 e e
8 .42 M I 46 2.81 - —
10 8.52 2.86 S 48 1.33 e ——
11 1.65 i - 49 cags = i
12 .85 e — 50 1.42 3.54 cana
13 .11 S - 51 .48 e —
14 5.01 - - 52 2.64 - -
16 1.01 s - 54 3.74 - -
17 9.87 - R 55 4.46 atben oo
18 11.34 - e 56 3 .38 cowe osee
20 3.96 aves s 57 4.06 = i
6 . ssas ecsew swns 58 1.82 onsws o
27 . 3.38 7 s 59 4.76 — sun
29 4.60 sy - 60 2.10 N o
31 5.40 cane - 61 2.95 - —
32 3.85 - - 63 2.74 aion N
13 4.99 P - &5 .68 - -e--
34 .74 eves Y Y ¥ 67 2.86 cows asee
35 ——— ——-- — 68 3.65 - —
36 3.16 —— dans 69 1.80 — Con
37 7.18 - — 7 2.55 N— e
38 3.79 wowe - 72 3.15 N —
39 3.97 P g 74 4.67 o i

1€1



Boad
Redemption
Fund

District

BOBDS
-owme
oeas
Ll 2 1 ]
- m e
L L L Y 3
aoee
Ll 2 2 7
oo

L. 2 2 )

2.93

ceose

cooss
eosse
- > e
voow
L 1 2 1 3
oo
ceoce
ceas
- e®
>owmw
ocoae

cceow
oocs

cves

110
111
112
113
118
119
121
122
123
124
125
126
127
128
129
130
131
132
133
134
136
137
139
140
142
143
144

5.10 cece heiiop
1.65 con= coen
3.41 coc= cese
4.89 2.29 2.36
6.50 2.87 e

.08 e —
6.21 e -
4.68 ] cncw
4.12 SEE anee
5.79 cson aven
3.04 s -
1.98 b -—ee

L] 68 N &) ol
z . & - e e aees

.66 . ———
7.39 3.01 enon
2 . ?9 - ;- e
3.M - eee L L 2 1 J
4.91 e cnne
3.66 e SR
9.86 o .
1.47 seww sses

ZEl



TABLE C.

MINNERAHA COURTY FOR THE SCHOOL YEAR 1957 - 1958

OPERATYIRG COSTS AND COSTS PER PUPIL OF THE INDEPENDENT SCROOL DISTRICTS OF

——
——

General Instrectional Auxiliary Operation Meintenance Fixed Cost per
District _ Comtrol Service _Agencies of Plant of Plant Charges Student
Sioux Palls
1 92,400.88 2,462,839.24 233,572.97 288,320.03 147,101.80 83,948.67 264.93
Colton
62 2,446.83 42,594.53 9,205.99 5,664.44 2,524.14 1,131.23 268.21
Hartford
94 4,570.65 39,854.89 4,893.43 6,726.89 1,790.46 567.04 210.08
Baltic
115 1,475.86 46,206.66 21,007.84 7,069.63 2,050.05 2,879.32 332.54
Garretson
116 1,526.71 68,294.94 11,468.30 8,003.22 5,549.4) 2,159.41 289.56
Brandon
145 7,573.74 73,732.08 12,886.72 15,878.74 6,895.20 3,147.48 367.37
Dell Rapids
146+ 6,449.96 80,925.22 9,878.08 12,790.55 2,658.11 1,991.11 315.95
Humboldt
147 7,166.25 39,621.77 8,778.45 6,656.85 4,669.79 1,180.61 365.99
Lyons .

148 2,175.04 34,929.83 5,728.61 5,818.27 570.21 1,473.62 283.21
Valley Springs
149 5,396.58 32,688.45 1,785.28 5,608.38 2,089.16 1,551.57 262. 67

=
W
w



TABLE D. OPERATING COSTS OF THE COMMON SCHOOL DISTRICTS OF

MIBNEHAHA COUNYY FOR THE SCHOOL YEAR 1957 - 1958

General Instructional Auxiliary Operation Maintenance Fixed Capital
District Control Service Agencies of Plant of Plant Charges Cutlay
*2 8,625.26 6, 529 69 cccces 447.08 124.89 e—e= coce-
3 82.60 @ seeee- 7,178.08 = ceca- 225.53 2 ecmec eeeee
4 44 .00 ———e—- 3,492.13 = ecccee coee - 7.75 conen
*6 153.64 4,841.91 43.50 381.47 155.52 ceee- R
7 30,00 = ceece- 2,312.10 36. 84 41 00 @ eee-- cecee
8 . SR 6, 136 85 = esccee  cmmmee 000 smses  aeess
*10 165.00 18,810.09 = --=--- 1,486. 24 1, 753 48 0 eee-e- 7,966.09
#11 - 2,677.73 S 366.73 74.40 ceme- conee
12 eeeeee ceeee- 1,452.60 A cemecm  cmee- SR
*13 62.07 3,276.19 24.09 351.08 68.03 105.67 | ee=e=
14 73.70 cocnwe 3,623.60 cecwee cecoss  ecce- conee
16 ceweoe 35.00 3,952.56 2 ecce-- ceeme= e ——
*17 96.06 2,623.63 542.32 327 01 79.46 cmm—- cemma
*18 120.00 5,568.30 ceccee 654.59 70 43 15.00 4,360.47
20 52.75 cecane 4,147.10 276 87 W eeceee cecne | ace-a
26 35.00 e 1,168.39 = ececee- covema ceewe rocns
27 eeeee= 2,571.68 2 eccce- 538 49 258.36 78.87 —eme—
*29 159.00 2,847.24 61.69 573.01 —e—mee- 18.00 e
3 174.89 5,899.62 22,96 1,690.28 203.10 205.30 623.58
32 34.00 cerce= 1,936.87 cocmen cemeee 38.25 comee
33 cecanwe 56.00 2,597.52 emee —sosee 30.00 L
*34 431.94 2,316.40 = cce-mee 577.43 ccmesn cocan canme
35 34.00 cecces 905.30 erenen e 30.00 ceme=
*36 65-% 2’581053 35-82 530.06 53-10 657.85 B ey
37 ————ee ————— 801.86 ceeame SO 48.50 e
*38 65.00 1,945.21 et 524.27 560.87 40.02 | ce-e-
39 30.00 ccmman 4,107.10 cemeea cmeen 76.70 R
41 45.00 S 4,520.55 - comace B c————
&2 30.20 —eeeve 3,673.50 concon 47.75 cmece

e



Table D. (continued)
General Instructional Auxilisry Operation Maintenance Fixed
District Centrol Sexvice Agencies of Plant of Plant Charges

43 cecces 37.50 3,595.01 cemeee ceccn- cmee-
*44 196.06 7,9560.19 1,658.70 1,018.70 564.07 459.48
*45 60.50 2,933.48 ceeen- 353.19 673.52 79.20
ol aceca- 3,123.50 21.13 430.13 214.00 ceeee
48 ceocmee cmmmn- 4,359.39 oo~ csewes  ecea-
49 76.60 wececw 3,633.19 cemean ceeece  eeee-
*50 92.15 3,485.46 ~———e- 359.29 220.04 144.11
51 R ceomee 1,669.02 2 <ce-e- 35.00 = cec--
52 25.00 2 eeeee- 4,491.12 eeome cemmme  ecccea
*54 20.00 2,891.91 cecnce 404 .50 126.00 110.00
55 60.00 ceeee- 4,005.33 eeoee ceeces eewe-
*56 e 2,359.32 ecee= 528.66 69.05 = weeae
*57 cmmeee 2,846.45 comeee 323.84 101.19 ottt
58 ——ee- ~ecce- 522.30 ceemee 50.00 @ eee--
59 cemawe cmmmea 5,727.25 = eeee-- 199.61 95.00
60 60.00 ceweee 2,622.70 - et ap S
*61 161.28 2,830.29 emmee 212.04 80.05 100.87
63 35.00 eeen 2,631.32 ~eewee ceene= -
65 ——emee comane 1,424.10 eemow ~—emew 441.30
*§7 141.95 2,197.16 612.50 208.63 38.80 18.70
*68 69.20 2,542.73 69.15 490.95 79.62 ccese
*69 cesone 3,691.14 cecccs 386.78 93.44 = cee---
*71 ccenee 2,471.09 ceveee 272.92 371.08 cenew
*72 45.00 2,661.96 33.33 164.66 37.28 —nwm-
74 63.04 cronen 4,179.85 ——mee- ——ewe cooe-
75 50.00 ——mcoe + 1,477.34 cecece sercew p—
*77 141.54 3,112.81 53.90 120.60 218.90 146.47
*80 67.00 2,561.22 185.24 498.14 69.37 covee
81 67.00 comoce 1,003.35 —meeme ceveo= 81.00
82 ceonns e 1,161.50 = =  ~ecce-- 382.11 30.00
83 21.00 e 1,134.26 eee—- wecoe- covee

123.42
560.00
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Table P. (centinued)
General Instructional Auxiliary Operation Maintenance Fixed Capital
District Control Service Agencies of Plant of Plant Charges__  Outlay
¥4 =000 eeeee- 2,683.95 ccecea 484.25 84.12 2 =  ewcee ceccae
*85 25.50 2,583.57 cecce- 769.45 661.29 112.16 = -=---
*86 ceccone 2,506.51 1,026.50 592.03 2 --=--- 189.25 cemew
*87 98.00 3,126.34 2@ ee==-- 555.47 849.63 67.50 = ee==-
+388 160.00 5,849.64 385.84 660.00 1,159.32 140.50 708.5%
*89 92.50 2,530.33 2 eecce-- 186.75 97.98 2 ececce cecae-
*91 cocee- 2,616.98 = =e-eeo 864.80 2 ~ee-a- -
92 177.00 2,692.80 ceccee 105.36 186.72 90.52 2 e----
93 eeeeme eeeee- 2,795.90 34.00 30.00 = ee-e- weeen
95 3 scmims weaes 662.96 = eec--- 20,00 @ ~---- ceoee
6 50.60 e 2,048.55 35.00 . 15.00 S
98 e 1,612.11 = eeee- - eccee- 64.00 S
100 comcee cecence 2,477.36 cwecse  ecoee-- 45.00 @ ==---
*101 64.00 3,148.38 15.89 379.09 74.16 cemes ceeee
102 eeeeme eceee- 2,254.67 = es=ecee  ecaece- ceeee N
*103 105.00 2,643.22 ceceee 19.50 66.75 85.38 2 -----
*104 ceoeee 3,187.34 105.00 530.88 s ewees cecee
105 comens 40.00 1,623.85 et coeven cecee ceeee
106 R 73.67 2,324.80 ~esece wenmwe eyl ——
*1q7 208.00 2,585.38 53,80 305.72 53.28 7.60 234.95
*108 542.02 2,793.71 1,798.00 528.03 2.90 22,56 2 e=---
109 coccee 70.00 3,326.60 2@ ----- - ececsen cecee  ecee-
#110 cocmoe 2,521.94 315.00 691.52 99.05 74.50 ceee-
111 e cowens 320.90 cemewe 13.20 18.50
112 77.00 —————— 1,892.84 -emne- et .—eee ccee-
*113 ceewee 3,303.96 ! eeeeces 64.84 622.22 149.00 ceoces
*118 365.34 14,086.37 1,969.90 1,015.11 1,196.33 906.53 279.70
119 cvcane i 18,914.27 eceme= weeceo= ceo=- cecee
121 c————m 119.25 1,760.40 = -ece-- cevmne coman cece-
122 cemmme  eseec-e 6,389.10 19.31 56.81 = -=--- ————
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Table D. (centinued)
Ceneral Iastructional Auxiliary Operation Maintenance "Fized Capital
District Control Service Agencies of Plant of Plant Charges  Outlay
123 esssee ececeew 2,633.99 ewesee = escece  eeea- e
*124 10.60 2,890.95 —econ= 257.72 8.30 83.25 ceeme
*125 covace 2,085.92 26.27 465.74 2 cee=-- 498.22 2 ~e---
*126 45.35 3,074.05 ceeeea 350.10 79.14 72.98 ceee-
127 2 eeeecee | eeeece- 1,338.93 ccece= ceemee ecees eccae-
128 46.97 16.32 1,568.40 5.95 = ewew-- 41.82 2 ~----
129 44,08 2 = ~ece-- 1,501.00 18.00 | ecccee ccee- e——ea
130 2 ececce- cvecee 2,834.15 2 ecemee ecece- ceme=  eese-
131 40.95 ceceeee 5,383.04 18.00 2.23 2 ecom= m=ee=
*132 110.60 2,673.69 cemese 233.42 63.75 37.00 ceeee
*133 169.62 6,906.08 736.20 2,975.89 1,255.81 318.30 53.77
*134 ceecee 7,900.00 1,783.65 23 = = eee=ee wecee- 27.20 2 =====
136 1,941.04 comenn 1,868.94 e—eee 39.10 33.00 | -ee=-
*137 coeven 3,110.22 ceemee 415.79 185.32 158.51 coce-
139 60.00 33.41 1,543.20 cneae= smccee = eces=s  cemea
140 3,112.85 48.05 3,036.80 conce~ 28.00 ————— cmene
142 cemece eweces 2,619.18 34.00 5.00 65.40 = eew---
143 50.60 —————- 405.96 s cemmen —eee- ceeoe
*144 cemona 2,214.46 eeeee 91.24 72.32 @ ee=-- ceme-

e e e e e e O

[

*Schools operating an elementary program.
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TABLE E. SOURCES OF REVENUE FOR THE INDEPENDENT SCHOOL DISTRICTS OF
MINNEBHAEA QOUNTY, SOUTH DAEKDTA, FOR 1957 - 1958

Balance Permanent Balance
on Hand Tax Legislative School—Fund County Total on Hand

District July 1,1957 Drawn  Appropriation Apportiomment Appropriation for Year June 30,1958
Sioux Falls
1 1,506,312.02 4,299,200.00 175,520.55 134,631.24 13,455.63 6,129,119.64 1,502,312.60
Colton
62 2,977.61 22,639.68 4,942.49 1,482.53 148.17 32,190.48 12,770.70
Hartford
94 40,759 .42 35,754.78 5,718.78 1,832.94 183.19 34,249.11 55,888.32
Baltic
115 4,254.70 18,280.05 5,168.59 628.92 62.89 28,394.65 2,286.27
Garretson
116 15,800.85 51,770.56 7,310.65 1,904.82 190.38 76,977.26 8,917.37
Brandon
145 72,482.72 68,031.01 8,221.32 1,437.60 143.68 150,316.33 80,062.50

b
Dell Rapids
146 6,504.98 96,023.21 9,020.40 3,620.96 361.89 115,531.41 13,134.55
Humboldt
147 277.47 61,746.74 5,289.89 2,551.74 255.03 70,120.87 32,780.80
Lyons
148 12,737.84 31,107.24 4,392.30 663.89 66.45 48,968.72 45,624.40

Valley Springs
149 8,569.56 36,439.93 3,943.51 1,608.32 160.74 50,722.06 - 76,850.04

T e o i T ey T e s e B e T T T e T e R e T — T —
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TABLE F. SOURCES OF REVENUE FOR THE COMMON SCHOOL DISTRICTS OF

MINNEHARA COURTY, SOUTH DAKDTA, FOR 1957 - 1958
Balance Permanent Balance
on Hand Tax Legislative School Fuad Cowmty Total on Hand
District July 1,1957 Drsen _ Appropriation Apportiomment Appropriation for Year  June 30,1958

2 323.13 7,348.75 589.48 584.03 58.37 8,903.76 278.50
3 826.46 11,653.26 c——ee- 332.45 33.22 12,845.39 ccocn=
4 1,266.35 5,219.14 weccss 161.73 16.16 6,633.38 3,119.50
6 2,561.65 6,548.30 366.79 512.15 51.16 10,040.05 5,628.48
7 4,472.36 1,202.68 cemeee 116.81 11.67 5,803.52 3,185.10
8 959.91 5,484.27 wenees 251.58 25.14 6,720.90 1,445.78
10 38,956.54 58,532.84 1,611.26 1,482.53 148.17 100,731.34 20,623.65
11 3,082.59 1,542.55 209.59 197.67 19.76 5,052.16 3,847.02
12 330.93 1,476.27 cosecen 233,61 23.35 2,064.16 933,27
13 2,544.01 3,456.11 131.00 251.58 25.14 6,407.84 2,968.41
14 99,07 5,457.96 ceccas 197.67 19.76 5,774.46 2,077.16
16 9,663.95 4,385.84 covene 287.52 28.74 14,366.05 10,378.69
17 1,248.13 8,761.74 301.29 404,33 §0.41 10,755.90 8,683.41
18 1,077.44 9,290.47 366.79 566.06 96.57 11,397.33 1,889.81
20 1,993.68 5,428.73 cecmae 242.60 24,24 7,689.25 3,212.53
26 2,029.13 135.99 cecnca 152.75 15.26 2,333.13 1,164.83
27, 259.20  5,424.35 262.00 332.45 33.22 6,311,22 3,640,94
23 2,123.55 5,394.14 144.09 242.60 24.24 7,928.62 4,294.25
31 1,226.82 9,266.25 445,39 503.16 50.29 11,491.91 6,037.92
32 1,269.10 3,249.05 comeee 98.84 9.87 4,626.86 3,050.13
33 3,209.16 1,117.77 ceom—— 143.76 14.37 4,485.06 1,991.19
34 3,422.17 3,590.19 131.00 152.75 15.26 7,311.37 3,999.37
35 282.14 2,825.87 cnssea 771.88 7.18 3,187.07 2,607.29
36 2,808.64  4,812.34 157.20 332.45 33.22 8,143.85 4,223.38
37 89.91 2,376.97 —evee= 80.87 8.08 2,555.83 2,500.49
38 695.36 3,058.71 131.00 269,55 26.94 4,181.56 850.36
39 2,039.84 3,594.64 ~eoces 269.55 26.94 5,930.97 1,723.17
41 1,503.87 5,481.74 evecce 233.61 23.35 7,262.57 3,395.26
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Table F. (continusd)
Balance Permanent Balance
on Hand Tax Legislative School Fund County Total on Hand
District July 1,1957 Drawn _ Appropriation Apportiomment Appropristion for Year June 30,1958

42 2,426.70 4,316.00 cemom 215.64 21.55 6,979.89 8,129.89
43 1,771.47 5,764.18  <cceee 251.58 25.14 7,812.37 5,916.34
44 4,064.99 22,059.88 785.89 808.65 80.82 29,800.32 11,154.7%
45 2,052.22 2,901.63 209.59 242.60 24.24 5,430.28 2,653.29
46 1,884.18 4,144.06 209.59 314.48 31.43 6,583.74 4,061.14
48 3,123.05 2,564.73 2 ~wcee- 188.69 18.85 5,895.32 1,377.14
49 4,608.41 4,070 35 cecnen 134.78 13.47 8,827.01 6,142.77
50 141.43 5,790.95 170.30 206.66 20.65 6,329.99 3,970.15
51 504.98 2,132.55 concee 242.60 24.24 2,904.37 1,201.5%
52 179.20 6,022 10  ~ece-- 242.60 24.24 6,468.14 1,945.52
54 30.17 7,823.22 157.20 179.70 17.96 8,208.25 2,041.43
55 40.79 5,629.05 2 eece-- 197.67 19.76 5,887.27 2,787.99
56 931.73 1,953.14 117.90 107.82 10.78 3,121.37 2,555.75
57 221.11 1,970.53 157.13 215.64 21.55 2,585.96 1,831.74
58 4,837.24 1,244.55 cemoe= 53.91 5.39 6,141.09 3,666.58
59 34.50 6,512.08 260,57 26.04 6,833.19 1,106.93
60 1,629.89 4,208.43 2 <ce---- 215.64 21.55. 6,035.51 3,763.53
61 1,884.80 4,927.91 144.09 143.76 14.37 7,114.93 3,731.42
63 2,211.25 4,086.04 roccas 197.67 19.76 6,514.72 7,460.90
65 2,817.24 449 .45 cammes 107.82 10.78 3,385.29 1,801.29
67 5,525.36 2,938.96 ] 278.54 27.83 8,770.69 5,778.68
68 1,026.90 4,208.99 131.00 242.60 24.24 5,633.73 2,254.85
69 3,342.87 4,313.32 117.90 161.73 16.16 7,951.98 3,257.20
71 252.12 3,549.38 196.50 206.66 20.65 4,225.31 1,115.22
72 447.63 3,459.82 91.70 98.84 9.87 4,107.86 1,166.73
74 4.72 4,860.32 cewema 269.55 26.94 5,161.53 1,669.40
75 1,253.38 1,941.95 2 -ecce-- 134.78 13.47 3,343.58 1,667.99
77 919.08 5,071.43 301.29 314.48 31.43 6,637.71 1,884.53
80 3,968.87 4,828.54 183.40 323.46 32.33 9,336.60 6,437.01
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Table F. (continued)
Balance Permanent Balance
on Rand Tax legislative School Fund County Total on Hand
District July 1,1957 Drawn _ Appropriation_  Apportiomment Apprupriation for Year June 30,1958
81 3,743.23 1,903.64 cecces 53.91 5.39 5,706.17 4,556.63
82 7,130.31 2,399.50 2 c-ev== 188.69 18.85 9,737.35 8,165.16
83 1,532.01 1,764.93 cecace 179.70 17.96 3,494.60 2,547.96
B4 922.01 2,977.51 104.80 134.78 13.47 4,153.57 900.25
85 4.21 5,123.90 235.79 107.82 10.78 5,482.50 2,664.94
86 724.00 5,565.88 183.40 323.46 32.33 6,829.07 3,127.66
a7 1,902.88 4,350.20 301.29 485.19 48.49 7,088.05 2,916.49
88 330.56 13,353.24 523.99 718.80 71.84 14,998.43 5,680.65
89 114.45 4,417.83 91.70 215.64 21.55 4,861.17 1,956.23
21 271.88 4,513.63 117.90 170.72 17.06 5,091.19 1,642.72
92 63.20 3,167.61 183.40 233.61 23.61 3,671.17 1,017.78
93 53.51 3,656.56 veves 125.79 12.57 3,848.52 124.29
a5 4,409.05 806.87 cewoce 71.88 7.18 5,294.98 4,536.35
96 2,392.31 3,039.54  ~cce-- 170.72 17.06 5,619.63 4,213.83
98 1,060.22 1,535.96 2 cccee- 116.81 11.67 2,724.66 2,479.09
100 2,463.21 4,4674.07 bk 161.73 16.16 7,115.17 5,195.43
101 4,877.64 4,603.86 301.29 350.42 35.02 10,168.23 6,917.83
102 4,457.42 1,378.18 crecns 125.79 12.57 5,973.96 3,914.70
103 2,723.17  3,916.72 117.90 152.75 15.26 6,925.80 4,664.79
104 2.71 5,437.20 262.00 341.43 34.12 6,113,446 260.47
105 783.58 1,436.01 cemcss 98.84 $.87 2,328.30 4,794 .48
106 395.58 3,357.57 = eec-=a 179.70 17.96 3,950.81 2,089.54
107 2,259.24 3,911.19 170.30 152.75 15.26 6,508.74 3,698.33
108 152.53 8,204.59 288.19 386.36 33.61 9,070.28 2,388.32
109 602.46 4,518.21 2 ecce=- 206.66 20.65 5,347.94 2,057.96
110 667.77 4,625.64 209.59 197.67 19.76 5,720.43 2,560.87
111 1,436.37 1,601.30 e 80.87 8.08 3,126.62 2,824.3%
112 3,046.92 1,543.64 ceccee 251.58 25.14 4,867.28 3,076.63
113 4,326.94 1,8644.31 104.80 224.63 22.45 6,523.13 2,388.11
118 7,822.40 18,025.73 1427.87 1,671.21 167.03 29,114.24 8,623.76
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Table F. (cantinued)
Balance Permanent Balance
on Hand Tax Legislative School Fund County Total
District July 1,1957 Drawm  Appropriation Apportionment riation for Year June 30,1958

119 234.80 14,705.22 2 eewe-- 1,293.84 129.31 16,363.17 2,175.12
121 1,331.25 4,738.25 ceceee 134.78 13.47 6,217.75 3,878.63
122 57.64 6,605.79 cecena 188. 69 18.85 6,870.77 1,125.94
123 eeee-- 3,351.91 m—moee 152.75 15.25 3,519.92 1,530.08&
124 953.37 2,062.58 131.00 170.72 17.06 3,334.73 2.03
125 76.56 1,942.87 104.80 116.81 11.67 2,252.71 2.76
126 2,220.36 4,097.48 183.40 206.66 20.65 6,728.55 3,106.94
127 3,314.66 1,005.86 cemmen 197.67 19.76 4,537.95 3,199.02
128 316.90 4,208.01 = cccc-- 233.61 23.35 4,781.87 2,476.86
129 2,309.12 761.87 ecame 224.63 22.45 3,318.07 1,766.97
130 1,348.21 4,498.21 ~oemo~ 134.78 13.47 5,994.67 3,172.52
131 1,052.40 5,172.94 ccamoe 125.79 12.57 6,363.70 1,590.00
132 4,129.96 1,214.33 104.80 206.66 20.65 5,676.40 2,459.72
133 1,118.50 14,892.42 602.59 602.00 60.16 17,275.67 8,470.61
134 3,501.95 1,019.43 comcen 80.87 8.08 4,610.33 3,926.66
136 1,105.33 2,317.75 cecves 125.79 12.57 3,561.44 1,655.40
137 191.30 4,385.72 248.89 242.60 24.24 5,092.75 1,307.39
139 272.65 1,383.16 ceones 134.78 13.47 1,804.06 167.45
140 2,442.21 724 .44 ceecee 89.85 8.98 3,265.48 278.87
162 2,959.32 3,907.87 cocnwe 98.84 9.87 6,975.90 4,297.30
143 5,347.30 626.53 veonee 98.84 9.87 6,082.54 5,625.98
144 81.00 4,196.87 78.60 143.76 14.37 4,514.60 2,329.55

—_—— e e e awe s Eg sETT——————— o o s . SR R ST T e ey [T LT

m



B e P ) S T T — i, S L S
District Elementary Secomdary Total District Elementary Secoadary
*Baltic Brandon (continued)
115 17 1 2
2 0 S 5 18 1 1
3 28 15 43 31 0 9
4 11 3 14 46 0 2
8 7 3 10 55 S 1
13 0 1 1 59 30 6
17 15 4 19 60 S L]
18 1 3 4 88 (¢} 8
20 (] 1 1 108 8 15
26 (o} 1 1 118 2 20
32 5 1 6 119 16 3
33 16 1 17 139 5 4
39 12 8 20 144 1 2
41 7 3 10
51 3 2 5 *Colton
52 0 1 1 62
129 2 2 4 43 0 2
131 3 0 3 52 11 3
128 6 4 10 63 14 (3
16 0 1 1 67 1 0
75 3 2
*Brandon 80 3 7
145 83 3 2
2 0 10 10 a9 0 5
6 1 15 16 91 0 1
7 7 5 12 96 5 2
11 0 7 7 103 0 1
14 11 1 12 121 6 4
16 2 4 4 132 1 2

TABLE G.

LOCATION OF STUDENTS ATTENDING THE SCHOOLS OF MINNEHAHA COUNTY
ON A TUITION BASIS DURING 1958 - 1959

Total

- W
BOORNEMNW

23
22
19

[
uowunuuouwg'&:h’
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Table G. (continued)

District Elamentary Secondary Total District Elemsntary Secondary  Tetal
Colton (continued) Carretson (continued)
134 6 0 6 37 a 0 8
142 9 1 10 45 0 4 &
143 0 2 2 46 2 2 4
55 4 3 7
#Dell Rapids 57 0 6 6
146 58 1 1 2
8 2 3 5 101 2 9 11
12 5 2 7 106 9 P 16
20 17 4 21 111 5 3 a
27 (¢} 8 8 123 16 1 17
32 4 0 4 125 0 5 S
34 1 1 2 126 (4] 3 3
36 0 7 7 133 0 10 10
i3 8 3 11 136 3 7 10
51 3 0 3 144 0 1 1
52 1 0 1 Minnesota 18 8 26
65 5 1 6
a6 4 7 11 *Lyons
100 16 1 17 148
Jda7 5 3 8§ 39 & 2 6
129 8 0 8 41 11 5 16
130 13 i 14 42 10 7 17
Moody County 11 11 22 43 2 0 2
44 0 20 20
*Garretson 48 15 4 19
116 i 54 (] 3 3
7 4 o 4 75 3 4 7
13 0 3 3 93 7 2 9
17 0 1 1 121 1 1 2
34 13 4 17 131 6 2 8
35 1 6 7
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Table G. (continued)
District Elementary Secondary Total District Elementary Secondary Total
*Hartford *Sioux Falls
94 1
10 0 9 9 2 0 | 1
29 0 5 5 10 0 16 16
49 8 15 23 16 12 7 19
S4 0 1 1 17 0 2 2
68 0 5 5 18 0 7 7
77 0 9 9 26 0 1 1
84 0 i 1 44 0 1 1
87 0 4 4 50 o 1 1
93 3 (¢] 3 54 0 1 1
102 0 1 1 59 (4} 1 1
104 0 12 12 68 0 2 2
105 5 1 6 69 0 3 3
122 22 3 25 87 0 2 2
137 0 8 8 88 0 6 6
102 17 3 20
*Humbaldt 118 8 25 33
147 119 83 14 97
67 3 2 5 122 0 1 1
«72 o 1 - Lincoln County 0 3 3
82 1 3 4 Turner County 0 2 2
a3 3 0 3
B4 1 2 3 *Valley Springs
92 0 2 2 149
103 0 3 3 14 4 1 5
112 9 7 ‘16 38 13 2 15
113 4 0 4 46 1 3 4
McCook County 2 4 6 55 12 3 15
60 8 3 11
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Table G. (continued)

District Elementary

Secoudary Total

*Cammon School District
10

140 6
102 2

*Cammon School District
18

17 2

tCammon School District
27

Moody County 2

e =

0 6
0 2
0 2
0 2

_District Elementary Secondary  Total
*#Common School District
56
144 & 0 4
#Common School District
85
26 2 0 2

Fote:

Those schools in which the students are enrolled are indicated by an asterisk (*). All other

district numbers refer to the "home district" of those students.
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TABLE H. ENROLIMERT AND POPULATION DATA OF THE CR@ON SCHDOL DISTRICT
OF MINNEHAHA COUNTY FOR 1957 - 1958

Ages Enro nt g Ages Ag @ Enroh-ent Agus
District 0-5 K-8 14 - 17 District 0-5 K-8 14 - 17

2 49 43 19 42 & - 9
3 20 .- 16 43 11 -- 7
i 8 .- 5 44 35 65 21
6 20 27 16 45 12 19 8
7 18 .- 6 46 2 18 9
& 4 -- 9 48 9 .- 7
10 171 147 33 49 13 -- 4
11 8 20 5 50 25 10 2
12 15 - 7 51 5 -- 11
13 9 15 5 52 13 -- 4
14 12 -- 4 54 i1 19 5
16 8 -~ 9 55 16 - 5
17 17 .- 11 56 4 13 2
18 33 32 13 57 9 12 8
20 2 - 9 58 9 12 8
26 6 .- 9 5% 18 -- 8
27 11 19 10 60 9 e 8
f 7 17 7 61 19 17 3
31 20 31 1n 63 13 -- 8
32 8 .- 1 65 6 - 5
33 11 - 3 67 13 3 5
34 7 - 5 68 12 11 9
35 3 -- 5 69 10 12 6
36 14 13 11 71 9 16 2
37 12 - ' ee 72 4 10 2
38 9 -- 7 74 8 -- 8
39 9 -~ 11 75 8 - I
41 8 -- 8 77 11 21 8
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Table H. (continued)

Ages BEarollment Ages Ages Enrollment Ages
District 0-5 K-8 1% - 17 District 0-5 K-8 14 - 17

L] 15 14 10 111 2 .= 3
81 6 .- 1 112 18 -- 5
82 12 - 6 113 12 9 ]
B3 17 o= 3 118 167 135 49
T 18 10 3 119 106 .- 18
85 21 19 2 121 6 - &
86 11 12 12 122 25 -- &
87 25 19 14 123 10 .- 1
B8 54 39 17 124 13 10 4
89 15 8 7 125 10 10 4
91 11 10 2 126 S 12 3
92 20 12 6 127 7 -- 9
93 12 .- 2 128 4 -- 6
95 - -= 3 129 13 e 3
96 12 -- 6 130 7 -- 1
98 2 -~ 2 131 10 - 2
100 15 -- 3 132 16 9 4
101 13 23 11 133 29 46 14
102 1 - 3 134 4 e e
103 11 9 & 136 9 .- (3
104 19 17 11 137 19 16 9
108 8 .- 2 139 S -- 6
106 b - 8 140 8 .= c=
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