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CHAPTER I 

INTRODUCTION 

Several books have been published recently indicating there has 

been flagrant misrepresentations of products and practices to con­

sumers. Among these books is The Innocent Consumer vs. The 

Exploiters by Sidney Margolius which cites over two hundred pages 

of examples of the exploitation of consumers by big and small busi­

nesses. Through the efforts of Ralph Nader, Ester Peterson, Mr. 

Margolius, and others, consumer "protection" legislation has been 

brought into the public I s attention and in several cases certain con­

sumer deception policies of advertising, labeling, purchasing, and 

packaging have been corrected. Yet there are new pitfalls, and new 

gimmicks to be contended with by honest but ignorant consumers. To 

a consumer who approaches the marketplace expecting to purchase 

exactly what the advertisers have promised at a "reasonable" price, 

the trip to the marketplace may be disillusioning. 

Unfortunately if consumers are deceived, their response is to 

harangue the government for allowing such practices to exist. They 

demand legislation and law enfo.rcement which is good but takes a . 

great deal of time and money. Often the activities are illegal but as 



soon as some illegal business is curbed, another springs up to fill 

the void. The best protection for consumers is their own education 

in consumer rights and practices, 

2 

The consumers themselves are the ones who must take the 

initiative to protect themselves, If interest is generated to the extent 

that consumers are motivated to repo.rt all illegal practices and to 

think for themselves, no matter what the legislation, the consumer 

would be deceived less often. If interest is generated in each con­

sumer, wise buying could be practiced as each person attained con­

sumer .knowledge in a formal or informal manner. As the market 

activities and consumer legislation change throughout a consumer's 

lifetime, he .can be -protected if his interest in truthful dealings and 

the ability to think clearly fo.r himself remains intact. To generate 

interest in the truthfulness as well as the d-ec:eption involved in the 

market today should be a primary objective of consumer educators. 

Interest is sometimes generated by approaching a familiar 

thing in a new way. In formal education, media has become one way 

of generating interest and a way of presenting a familiar thing in a 

new way. 

Pre·sently at the primary level disadvantaged children, mentally 

and physically handicapped children and even unmotivated children 

have discovered dynamic interests in learning through media. The 

.youngsters now entering school are fast becoming the most film 
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literate group of students yet. With their pre-school training at home 

(with "Sesame Street", "Discovery'\ "Kaptain Kangaroo", and other 

educational programs) and the fantastic strides made in primary edu­

cational audiovisual materials plus the research work now being done 

on the .effects of learning through media for this age, these children 

should find learning exciting (Allen, 1971 ). 

Progressively more advanced educational materials are gradu­

ally being developed to teach students at higher grade levels. More 

elementary and secondary schools are incorporati~g media into the 

educational programs. 

Media used in higher education must keep stride with the 

primary and secondary schools in order to better approach these 

highly critical, film-literate, knowledgeable students. In order to 

maintain the interest the children have now in learning, research 

will be needed on higher levels to develop equally as motivating 

classroom media presentations oh college levels. As today's 

children grow and proceed to college, the learning facilities and 

techniques used will have to be created to specifically interest more 

sophisticated, more film-literate, and more critical viewers (as the 

youngsters today will become as they see more and better media 

presentations). 

One development in media presentations is called either multi­

media or multi-image presentations. These involve audio equipment 



and various visual equipment used simultaneously to draw contrasts 

and similarities in concrete and abstract themes and ideas. Pro­

fessionally produced multi-media presentations are excellent presen­

tations but are rather rare while amateurishly produced productions 

are developed and used in classrooms by teachers and students. 

These presentations are thought to be interest stimulators and could 

possibly have an important place in future educational techniques. 

4 

Consumer education should create the interest needed to develop 

personal guidelines in each student. One goal listed by the Home 

Management, Equipment, and Family Economics Department is to 

"develop increasing competence as a consumer of goods and services 

for personal, family, and community well-being" (Auxier, 1967). By 

introducing the students of Home Manp,gement, Equipment, and Family 

Economics 2113 course to the study of consumers in a motivating way, 

their intereE:jt in the processes that occur in the market place should 

be increased. A genuine personal interest of consumer rights and 

obligations must be taken by the consumer. One way to build interest 

is through media. Perhaps through media new, interested, question­

ing consumers can be created. 

Statement of the Problem 

The purpose of this study is to test the impact of a 20 minute 

multi-media presentation on students enrolled in HMGT 2113 and 
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beginning the study of the consumer in the market place. A question­

naire to survey the students' impressions immediately after the 

presentation will be given. Three weeks later when the class meetings 

involved with the "Consumer in the Market Place" are finished, a 

retro$pective impression survey will be given. (The multi~media 

will not be presented at this time .. ) 

Objectives 

1. To administer the multi-media presentation to students enrolled 

in HMGT 2113 using a personal characteristics survey for each 

participating student, and an immediate evaluation survey. The 

immediate ·evalu,;1.tion survey is used to draw out the individual 

reactions and observations to the presentation. 

2. To administer a retrospective evaluation survey to compare 

the changes in the reactions and to see the amount of retention 

the students had of the presentation. 

3. To determine some .characteristics fo\lnd in students with 

highly favo.rable and unfavorable reactions in both the immediate 

evaluation and in the retrospective evaluation. 

4~ To determine the attitudes of the students toward this type of 

teaching aid. 

5. To ·recommend improvements of similar presentations and areas 

for further study. 



Assumptions 

1. Students I grade point ave.rages indicate the level of learning 

ability. 

2. Students' majors indicate students I professional career 

interests. 

3. Multi-media can be an effective motivator of student interest. 

4 The instrument will illicit responses from students of their 

reactions to consumer situations. 

5. Students' responses to certain questions given in the immediate 

evaluation and in the retrospective evaluation ind,icate the 

students' reaction to the multi-media _presentation, 

Limitations 

1. The sample is limited to two sections of students in HMGT 

2113 ..;Resource Management for Individual and Family-enrolled 

during the 1972 Spring semester at Oklahoma State University. 

2. The multi .. media presentation is designed to be strictly an 

interest motivator (rather -than an informational instrument) 

to be used to begin the study of the unit on "Consumerism" 

in the course HMGT 2113. 

3, The retrospective reaction survey contained one question which 

does not correspond exactly to the mirror question on the first 

6 



survey. The question is considered "not applicable" to 

comparison of answers on both surveys. 

4. The criteria used to match students I immediate reaction 

survey with their retrospective reaction survey is the 

student identification number. 

Definitions 

Audio Materials: Those using and emitting sound. Examples are 

tape recorders, radio, disc recordings and telephone (Dale, 

18). 

Audio- Visual Communication: 11 Designating that part of the broad 

field of education concerned with the study of pictorial and 

other iconic or analogic messages as these bear upon the 

learning .process" (Knowlton, 5). 

Audio-Visual Materials: Educational materials requiring both 

sight and sound senses to be used (Dale, 18). 

Consumer: One who uses an article or service, one of the buying 

public. 

Film Literacy: The ability to interpret the language of the film. 

Examples are long shots, close-ups, animation, line-lapse 

photography, dissolves (Dale, 414). 

Icon: Image or picture (Dale, 13). 
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Market Place: A place where something is offered for sale or the 

imagined place where ideas, opinions, works, services are 

traded and tested. 

Mirror Question: A question which contains the same content idea 

and the same choices for answers as another but is not the 

identical question. 

Multi-image: More than one image projected upon the screen at one 

time.. One sample is tri-image created by two slide projectors 

and one film projector running simultaneously (Lawson, 54). 

Visual Materials: Materials using visual senses. Examples are 

illustrated books, pictures, silent films, slides (Dale, 18). 

In this chapter the problem has been defined, the students 

identified, the media described, In Chapter II the literature related 

to multi-media presentations and to consumers and their needs will 

be presented. Chapter III and IV will describe the materials, discuss 

the students reactions to the multi-media presentation, and relate 

the overall reactions to various student characteristics, Chapter V 

will include a summary of findings and this researcher I s recommen­

dations for further research. 

8 



CHAPTER II 

REVIEW OF LITERATURE 

Consumerism 

From the Survey Research Center of the University of Michigan, 

Katona ( 1968) presented to the Subcommittee on Banking and Currency 

his findings from consumer surveys which showed people with high 

incomes and substantial education are no better informed than people 

with low incomes and little education. These findings are depressing 

when future national economic policies are influenced by the individual 

consumers who under the free enterprise system indirectly control 

how their wants and needs for goods and services are satisfied 

(Wilson, Eyster, 1961 ). If the present formal educational system 

does not improve the quality of consumer knowledge, then changes 

in the educational approach must be made. 

Francis T. Tuttle wrote in the introduction to the Curriculum 

Guide to Oklahoma Home Economics Education Consumer Education 

(1969): 

Part F of the Vocational Education Amendments of 1968 
(Public Law 90-576) makes it clear that the Congress of 
the United States intends that more emphasis be put on 
the consumer aspects of the home and family education. 

('I 



Efforts to .educate the consumer must be increased. 
Learning opportunities must be provided for individuals 
trying to cope with increasingly complex consume.r 
problems. While our nation is dedicated to providing 
employment for its citizens, it must also be dedicated 
to educating people to make maximum use of their re­
sources. Learning to earn and learning to use more 
wisely what one earns contributes greatly to the quality 
of our way of life. 

Dixon (1968) expressed the idea that consumers who enter the 

market armed with facts are less likely to be misled with false ad-

vertising and persuasive sale~ people. He felt that home economics 

curricula could provide excellent consumer education opportunities 

and that through the exposure to the consumer education available, 

most families could manage their personal finances successfully. 

The philosophy of consumer education in the 1969 Oklahoma 

Home Economics Education Consumer Education Curriculum Guide 

(page 9) stated: 

The nation's present level of technological development 
and prospects for the years ahead may create confusion 
and chaos for the consumer lacking in knowledge, skills, 
understandings, and concepts on which to base decisions. 
While technology has brought unprecedented abundance and 
opportunity, it has exposed the consumer to unparalleled 
complexities and hazards . . • Technological advancements 
have created a more urgent need for better informed, alert 
consumers who are able ·to operate effectively in earning 
resources, planning their use, and in exchanging resources 
for goods and services in the market place. 

Excellent explanatory support is given by (Schoenfeld, Natella, 

1966) for the need for change in consumer education. They believe 

that the impact .of the potential consumer upon production is of broad 

10 
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social concern and that the realization of this fact leads to changes in 

attitudes and behavior in one's role as a consumer. They continued: 

Consumer education should not be treated as a "how to'' 
subject. The consumer should develop an appreciation 
for the interests and needs of all elements of society and 
should shoulder equal responsibility among them for 
increasing the level of living. The building of new atti­
tudes on the part of the consumer requires that he develop 
an awareness of the economic and moral truism that one 
does not get anything for nothing (page .342). 

Within the book, Markets of the Seventies (1968), the editors 

of Fortune magazine predicted that the future economic prosperity 

of the United States depended to a great extent upon the intensity of 

consumer demand and changes in the public dema.1;1.ds upon business 

and government policies. The massive rise in salary of both white 

and blue collar workers since 1959 has increased the buying power 

terrifically. In 1959 the editors found about 17 percent of all family 

units had incomes of $10, 000 or more after federal taxes. In 1967 

the figure was up to 35 percent and in 1975 it is predicted to be 50 

percent (page 102). At the same time consumers were found to have 

piled up a great deal of debt between 1962-1966. The consumer, 

credit outstanding rose from 16 percent of total disposable income 

in 1961 to nearly 19 percent in 1966. While the spending increased 

the amount of income saved decreased considerably. For instance, 

the rate of savings in 1957-61 was 6 percent (6. Oo/o), This rate was 

determined by the Department of Commerce as the percentage of 

total disposable income left over after personal expenditures. In 
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1959-65, the rate of savings was five and four tenths percent (5. 4%) 

while in 1966 the rate was five and three tenths percent (5. 3%) (page 8). 

As consumers in the United States receive more income, they 

spend more and save less. This ironic crisis could be remedied by 

prevention in the form of consumer education given in a motivating 

manner. The introduction of muUi-media presentations as part of 

the teaching method in "consumerism" provides the opportunity to 

build contrasts and similarities in given familiar situations and to 

begin to build interests in consumer :problems and solutions. 

Multi-Media Responses 

Research in media increases each day with increclsing complexity. 

Unfortunately some media research findings conflict with findings in 

other research and even experts disagree. 

One of the largest and most publicized study of multi-media 

was done at EXPO 67. The experiment in multi-media gave the 

visitors at EXPO 67 a chance to be participants in a multi-media 

experimental exhibit shown there. (Joel, 1967 and Low, 1968.) 

The exhibit was popular because it~ allowed visitors to become part 

of a huge scene provided through a unique media arrangement, The 

reactions of the crowds of visitors revealed they were interested, 

surprised, and literally engulfed by what they saw. 
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They saw from inside a crib a scene involving a twenty foot 

infant in the cdb and a huge mother and father beyond the crib bars. 

The idea was to so involve individuals in the multi-media that they 

would experience size as an infant experiences it. This experiment 

in multi .. media was considered quite successful in helping the audiences 

to ·realize the unique dynamic dime-nsion multi-media can bring into a 

simple scene. 

Rosenthal (1969) through his study of educational technology 

found that one effect media has is the projection of real life situations 

with ·the portrayal of causal relationships between people and things. 

This effect is important when designing a production dealing with the 

consumer. 

One of the most basic me.chanisms of learning is by association 

(Gagne, 1965 ). Low (1968) throughout his research of multi-screen 

presentations at EXPO 67 outlined his theory that complex visual 

association is especially crucial to memory and to conceptual learning. 

From his work, he derived that: 

Our awareness of several sensory simultaneous stimuli 
is probably one of the reasons why memory seems locked 
in the mind in such a peculiar manner. , • . Perhaps no 
single impression triggers certain memory combinations, 
but a g.roup of impressions received simultaneously often 
may trigger long forgotten memories. 

D. C. Perrin (1969) discovered simultaneous images interact 

upon each other at the same time and are ·Of significant value in 

making comparisons or relationships, dichotomies, alternatives, 
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differences, likenesses, and other forms of comparisons as several 

elements determine the total meaning. 

Millard ( 1964) found that presentations involving relationships, 

parts to a while, diagrams ·of apparatus, model to object, form to 

function, and the like, can be dramatically displayed in a multi-media, 

multi-image classroom presentation. 

Simultaneity is a key in visual language and interpretation. 

Langer ( 1 942) writes: 

Visual forms, lines, colors, proportions, etc., are just 
as capable of articulation, ie. of complex combination, as 
words. . • • The most radical difference is that visual 
forms are not discursive. They do not present their 
constituents successively, but simultaneously so that 
relations concerning a visual structure are grasped in 
one act of vision. Their complexity consequently is not 
limited as the complexity of discourse is limited by 
what the mind can retain from the beginning of an ap­
perceptive act to the end of it, 

McFee (1969) warns the media presentation designer that 

although the multi~image, multi-media presentations have a unique 

aspect in their complexity, order is needed. Visual ordering makes 

me·ssages of content easier to understand. Students respond so fast 

to stimuli that they are unaware of the process of assimilation. To 

avoid confusion, planning is imperative. 

Multi-media brings several elements together to develo'p a 

total meaning but these elements do not compete for attention. 

Charles Hoban (1961) writes: 



There is little firm evidence in the research literature 
that any medium of instruction is intrinsically or invari­
ably superior to any other o • o a single method or a 
single medium of instruction will not suffice, even if it 
is only because it will become unbearably monotonous. 
Variety among instructional media seems to be more 
important than a monopoly. There is reason to believe 
that media are complementary, noncompetitive 9 and that 
a combination of media in the instructional process is 
superior to any one alone. 

Anderson (1969) discovered that media which draws upon the 

same human senses (filmstrips with printed words on the screen, 

silent films with captions 9 etc., ) are boring to the students because 

the cue mechanisms are identical. The senses (visual or audio) 

react simultaneously to the same cues and collide with the reasoning 

logic. Multi~media presentations utilizing visual cues with audio 

cues can play an important part in counter-acting this effect. 

15 

Galfo ( 1965) found in his study that when pupils are subjected to 

only audio or only visual presentations, they learn less than when the 

.. audio and visual elements are presented simultaneously. Hartman 

(1961) also researched pictorial symbolism and found pictures or 

icons to be "pregnant with meaning but the meaning is often ambiguous~11 

The use of words, music, and dialog are helpful in structuring the 

ambiguity. 

Pascal Trahanis (1971) gave an outline to design concerns in 

planning the complex multi-media presentation. Familiarity with the 

media used is one important design concerno He suggested a tri-



image presentation with a well organized visual script as well as a 

good audio arrang.ement. 
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· Historically, experimentation with multi-image .goes back to 

1896 (Lawson, 1971 ). The first serious development of the technique, 

however, began in 1927 when a Frenchman by the ·name .of Claude 

Autant-Lara developed a process called HYPOGONAR, whereby not 

only multiple screens were used but also varied screen sizes, In 

filming a story about hunting gold in the north, he matched action on 

the main scre·en with smaller side panels shaped for appropriate 

views- -e, g. vertical for ·pines, horizontal for snow. Since that 

time, the technique has been tested in a variety of forma,ts. · It has 

been given a considerable boost by expensive shows staged at world 

expositions as Expo 67 and Hemisfair, and others. 

Multi-media presentations were adapted for education by 

James D, Finn and Don G. Perrin in the early 1960's. They put 

together and presented one ·of the first educational multi-media 

multi-image productions at the 1962 Developments in Audio Visual 

Instructio.n convention in Kansas City. It was so successful that a 

course in multi-media production was inaugurated by the Department 

of Instructional Technology at ·~he University of Southern California, 

The decade .of the 1970 1s should see routine development of the multi­

media presentations in education as well as in business and industry. 
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Multi-media presentations can add a new dimension to a simple 

scene and add versatility to an existing classroom presentation, Multi­

media takes advantage of the fact that students can learn many things 

from many sources at one time. Multi-media presentations could 

make learning exciting just because of the modern exciting nature of 

the presentation. 

In order to know the level of the film literacy of the future and 

present students, media specialists are gravely concerned about the 

lack of standardization or quality testing of audiovisual materials. 

Including textbooks, less than one percent (0. 9%) of all educational 

materials are tested and reviewed before their release.. The judges 

are usually teachers and film makers who already know the subject 

matter and are not subjective learners (Komoski, 1971 ). One media 

specialist suggests Ralph Nader I s raiders are needed to investigate 

the media producers products in terms of the real consumers, the 

students. Some drawbacks derived from the teachers or film makers' 

"objective" review of the presentations are the (1) lack of explanation 

in the film unnoticed by teachers who are knowledgeable in the subject 

covered,(2) coverage of too much material in a film understandable 

to those already competent in the field, and (3) films not aimed at 

the level or competence of the students. Therefore, a system where 

students are allowed to evaluate the depth of richness in an educational 

presentation is needed. 
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· Resear-ch in education is needed espe.cially in media presenta.;. 

tions wh.ere -one tends to practice "selective attention" (Krech and 

Crutchfield, 1955) by turning out what has be·en heard or seen before 

or what has been found boring. · New uses of the -existing equipment 

and materials are important considerations in media .presentations 

since the equipment and materials can be ·quite expensive especially 

if pr-ofe·ssionally produced. If a presentation or subject that was 

found boring can have a new aspect added to .it then the old production 

becomes of greater educational value. If inexpensive equipment and 

materials can be used to add-interest to what was found before, the 

financial as-pect is not a burden. Multi-media presentations are 

designed to add new dimensions to -subjects but to add these dimen-

sions at a small cost (Perrin, 1969). 

As Walter Lippman said (1949): 

Man has invep.ted ways of seeing what no ·naked eye could 
see, of hearing what no ear could hear, of weighing im'- .• 
mense masses "'flnd infinitesimal ones, of counting and 
separating more items than he can remember., he is 
learning to see with his mind vast portions of the world 
that he could never see, touch, hear., or remember. 
Gradually he makes for -himself a trustwo-rthy picture 
inside his head of the werld beyond his reach. 

Media takes factual knowledge adds elem-ents of beauty, surprise, 

interest, familiarity, and contrast to create an ;encompassing educa-

tional experience. In contrast to a textbook, media presentations are 

thought to have a greater -impact upon the ·students .• 
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Thomas Edif:;on saw the impact of media upon education in 1930, 

He said: 

Maybe I'm wrong but I should say that in 10 years text­
books i:l,S the principal medium of teaching will be as 
obsolete as the horse and carriage are now. I believe 
that in the next ten years visual educational process--
the imparting of exacting information through motion 
picture camera- ..,will be a matter of course in all schools. 
The printed lesson will be largely supplement • , . Books 
are clumsy methods of instruction at best, and often words 
of explanation must be explained (Runes, 1948, pp. 65, 78), 

Media offers mo,re to students if it can be tested and standard-

ized. Consumer advocates have argued the points of standardized 

label-s•, sizes, weights, and qualities in products in the market place. 

Students are consumers requesting testing and standardizing of 

their educational tools. The importance of consumerism in the 

daily lives of those in the academic environment can be viewed 

through media, If money is spent on courses, texts, films, or ser-

vices the students do not value, then the money is wasted as surely 

as in a market place. If new approaphes or uses can be applied to 

courses, texts, films, or services and these approaches are con-

sidered valuable by the students, then more satisfied consumers of 

education are created. 

In Chapter III, Procedure, ways of.measuring the reaction of 

a specific group of students to a multi=media presentation for a 

unit on "Consumerism" will be described. 



CHAPTER III 

PROCEDURE 

This study was planned to evaluate the students' reaction to a 

classroom multi-media presentation on "Consumerism" in the course 

HMGT 2113. The multi-media presentation a;p~roach was chosen for 

two reasons: (1) the unique nature of the multi-media presentation to 

draw contrasts and similarities between different cultures and market­

places, and (2) the wide student acceptance oL_the use of multi-media 

. in the .classroom, As an assistant home demonstration agent who 

worked with low income people in consumer education programs, the 

writer discovered the.effectiveness of projecting familiar situations 

with few explanatory words (spoken or written) to stimulate thinking 

and build associations. The second phase of this study was to evaluate 

the students I responses immediately and at the end of the study unit, 

The study hoped to find a relationship between personal characteristics 

and the e.ffectivenes s of a multi-media presentation, 

Development of the Multi-Media Presentation 

Developing and coordinating the multi-media presentation 

concerning the various consumers in international market places 
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involved utilization of two slide projectors, one audio tape recorder, 

and one super 8mm film projector. The steps involved were develop­

ing a script for the silent super 8mm eight minute color film. The 

film script was planned to include situations with which most, if not 

all, the student viewers as consume,rs would be familiar.. The scenes 

involved non-functioning pay telephones, carbonated drink machines, 

and self-service car washes and the reactions of the young consumer 

involved. Scenes of actual students standing in lines for various ser­

vices were also planned. The times and places for filming were 

planned and coordinated with the cameraman and student subject. 

The writer photographed the ·movie as planned using varioui;; 

lighting situations and using completely amateur actors and regular 

consumers in actual situations. The super 8mm camera featured a 

close-up lens for the "zoom" effect or the enlarged detail effect. 

One hundred 2 x 2 inch color slides copied from various international 

magazines with a 35mm camera picturing consumers in a wide 

variety of bartering, buying and selling situations were assembled. 

The audio presentation to accompany the film and slide 

presentation included fifteen minutes of familiar popular music. 

The entire multi-media presentation was pre-tested with stu­

dents comparable to the target group and with faculty present to 

make suggestions for improvements. All of this was done in prepa­

ration for presentation of the multi-media presentation to the actual 



test group of students in HMGT 2113. The students reacted im­

mediately to an immediate evaluation survey. Three weeks late-r 

the ·retrospective evaluation survey was administered to students 

to compare reactions -of students, 

Developme-nt of Student Reaction Instruments 
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A review of literature in related fields of research suggested 

the questionnaire as the most appropriate type of instrument in the 

design of this study. · Each type of instrument has advantages and 

disadvantages, but the most consistent way of recording first impres­

sions of a group simultaneously is thought to be the questionnaire 

survey. Considering the number of variables and the limited number 

of participants, the .comparison between the r·etrospective evaluation 

survey and immediate ,evaluation survey could be made most effec­

tively with the questionnaire instrument. For th.ese reasons the 

questionnaire method was chosen as the design .for the study. 

The development of the· survey questionnaire began after -the 

multi-media presentation was coordinated and pre-tested, Several 

examples of questionnaires were studied and reviewed as well as the 

Educational Films for Learning Association review sheets. The 

review sheets were rejected because the questions were too general 

and did not allow for objective., closed end questions. With the help 

of faculty members and participants in the multi-media pre-testing 

sessions., a que·stionnaire was designed (Appendix A). 
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The questionnaire was desi1fned to ,record the student's charac­

teristics, student's reaction to the presentation, and student's under­

standing of the presentation. The first page was a general survey of 

the personal characteristics of the participants. The questions 

covered the student's age, residence, marital status, major, class 

level, grade po.int, amount of international travel, exposure to various 

educational techniques, and preferred educational presentation. 

The second and third pages of the questionnaire ,a.sked specific 

questions about the situations portrayed and asked for reactions to this 

multi-media presentation. 

The student number was recorded for .identification of the 

student's profile on the immediate reaction survey and the retro­

spective reaction survey. 

The immediate survey had sixteen multiple choice questions 

covering specifics about the film (theme, certain situations, etc. , ) 

and the student's opinion about the presentation (changes, effective 7 

ness, good parts, amount of confusion, recommendations, etc.,). 

Each question was to have only one answer. 

The retrospective evaluation survey was given three weeks 

later. It was designed to mirror certain questions given in the 

immediate reaction survey in order for the researcher to draw a 

comparison in identical questions and corresponding answers. The 

retrospective evaluation survey (Appendix B) was placed on pink paper 
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for easier and immediate· identification. The retrospective evaluation 

survey contained thirteen multiple choice questions of which ten ques­

tions were identical to questions asked on the immediate reaction 

survey. Othe-r questions included a review of learning of consumers, 

review of the aid of the presentation to the student, and preference of 

another viewing .of the multi-media .presentation. 

Administration of Instruments 

The multi-media presentation and immediate reaction survey 

were given March 10, 1972, in the_ audiovisual room 313 in the Okla­

homa State University Library. The room is equipped with a special 

rear screen projection screen and a podium wired for slide changes. 

Sixty participants viewed the presentation and completed the question­

naire related to the immediate reactions. The retrospective survey 

was given at the beginning of the class period April 7, 1972. During 

the period from March 10 to April 7, 1972, the two regular teachers 

in the HMGT 2113 course presented material through class discus­

sions and lectures. There were eight class meetings of 50 minutes 

for presenting the subject matter related to consumers and their 

roles. These two instruments provided the data for this study, 
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Treatment of the Data 

The data was tabulated in two ways. The questionnaires were 

first matched to compare the identical questions and the responses. 

A simple freq,_u~ncy tally wa.s taken. Next an analysis was made by 

computer.. Contingency tables were made comparing each personal 

characteristic factor with each :re-spop.se -to the immediate reaction 

and retrospective surveys. The computer set up was basically an 

IBM System of 360 model 65. The analysis was a BMD Series 0-25. 

The computer featured 2401-25 tape drives,. 1403 line printers, 2260 

visual display terminals, IBM 2314 direct access storage devices 

with ·15 disc drives, 2501 card reacer with OMR attachment, 2501 

-card reader., IBM 2741 typewriter terminals, DATEL 30 typewriter 

terminals and 2540 card reader and punch. The program producer 

was Charles Chapman who had chi square figurations and row, 

column, and percentage tables constructed in the printout. 

After the tabulations we-re completed and the data analyzed, 

conclusions were drawn and recommendations were made. Chapter 

IV will present the findings; Chapter V, the summary, conclusions 

and recommendations. 



CHAPTER IV 

FINDINGS 

11 :0o students want multi-media presentations? 11 11 Do students 

remember multi-media presentations? 11 and 11What personal charac­

teristici;; seem to have a bearing on the favorable or unfavorable 

reaction of the students to the multi-media presentation? 11 These 

are questions related to the objectives of this study: to determine 

the attitudes of the students toward this type of teaching aid, to see 

the amount of retention the students had of presentation, and to 

determine some characteristics found in students with highly favor­

able and unfavorable reactions in both the immediate evaluation and 

in the retrospective evaluation. 

The sample was two sections of students enrolled in HMGT 

2113 Resource Management for Individual and Family at Oklahoma 

State University during the Spring Semester 1972. There were 

60 students who viewed the presentation (59 were female and one 

was male), The multi-media presentation was made at the beginning 

of their study unit on consumerism. After the multi-media presen­

tation, the students attended eight class meetings on the subject of 

the Consumer in the Marketplace, At the end of the unit, each 
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student was given a :retrospective evaluation survey to answer. Un­

fortunately only 53 students were included in the final sample as seven 

students were eliminated due to their mistaken student identification 

numbers which did not correspond on both surveys. After a general 

tally of student answe·rs in the immediate and retrospective surveys 

differe.nt variable comparisons were made. 

De·scription of Multi-Media Presentation 

The multi-media .presentation was designed to combine 

several elements to port:r'ay a simple theme.. The ·presentation 

was about 20 minutes long and included Super 8mm silent colo,r 

film, one hundred 2 x 2 .inch color slides, and a 20 minute tape of 

popular music. The film was made in Stillwater ·using Stillwater 

Cheese Festival, the·Oklahoma State University Student Bookstore 

and Student Union Ticket office and enrollment lines. The film con-

tained several scenes of "affluent consumers" driving into drive-in 

mailboxes, drive-in bank windows and other ·drive-in services. In 

one scene a small child ,getting gum from a gum machine portrayed 

a satisfied consumer. Other scenes involved a young man being 

frustrated by machines as the car wash, the ,pay telephone, and a 

carbonated drink dispe-ns·ero The film was accompanied by popular 

instrumental music (theme· from "True Grit") to set the mood of 

movement and spiritednesso · As the film stopped at the last frame 



showing a delighted young male consumer, the music changed, the 

film faded out, and the slides were projected from the rear screen 

projectors. 
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The slides were shown two at a time but not projected simul­

taneously. The accompanying music was a rhythmic, free-1:1pirited, 

instrumental ballad (theme from "The 'Reivers'') to change the mood 

somewhat as the slides portrayed consumers and rnarket places 

from around the world. The slides were masked so the images 

were of different sizes and shapes. 

The film was run again at the end of the slide show with the 

slides projected on either side of the projected film. · The tri­

image phase of the presentation drew contrasts between the prob­

lems of the affluent consumer and the less affluent consumers. 

This part was accompanied by a fiercely rhythmic protest chant 

("Someday" by the Chicago Transit Authority) that set a mood of 

discontent and protest. After the film and slides 'ended, there 

were three seconds of silence as the last slides portrayed the 

Oklahoma State University library and a modern university building 

in Egypt. 

Item Analysis--Immediate and 

Retrospective Surveys 

Immediately following the multi-media presentation the 

students were presented the three page questionnaire to register 



their ·immediate reaction to the multi-media presentation. Various 

questions were asked that implied the stude-nts I g.ene·ral reaction to 

the presentation. 

The retrospective ·evaluation was given three weeks later., It 

was designed to mirror certain questions given in the imme.diate 

reaction survey in order -for the researcher to draw a comparison 

in identic~l questions and corresponding answers. The retro­

spective evaluation survey contained thirteen multiple choice 

questions of which ten questions were identical to q1.;1:estions asked 

on the immediate reaction survey. 

A general comparison of student re·sponses on the immediate 

and retrospective evaluation is shown in Table I. This data shows 

the students ·remembered what went on during the ·presentation and 

remembered what they would have changed. 

Most students (62. 3%) gave the ·same answer for the main 

theme as asked in Item 1 on the immediate evaluation and Item 1 

on the retrospective evaluation. The students were given five 

choices of possible answers which included "Unawareness of con­

sumers pl9-ce in society", "Affluency causes apathy 11 , "Technology 
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is fine until it breaks down", "Consumers need to .be knowledgeable", 

and "Other". On the .first reaction survey seven students chose the 

first a~swer., eight chose the second, four chose the third, 31 

chose the fourth while three chose the last. On the retrospective 
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survey ten chose the first answer, while three chose the second, 

three students chose the -third, 3 7 answered with the fourth choice 

and none answered with "other". Thus on both surveys the most 

frequent answer for theme -of multi-media was "Consumers need 

to be knowledgeable 1'. 

TABLE I 

STUDENT RESPONSES ON IMMEDIATE 
AND RETROSPECTIVE SUR VEYS 

Total Students = 53 

Item Number 

Retro-
Key Idea of Statement Immediate spective 

Theme 1 1 
Boy at pay telephone 4 3 
Boy at car wash 8 4 
Boy at Pepsi machine 10 5 
What to change 11 7 
What liked best 12 6 
Quality of educational 

experience 13 8 
Recommend to others 15 12 
Us·e of multi-media in 

other H. Ee. 
classes 16 13 

Students 
· Responding 
Identically 

No. % 

33 62.3 
50 94.3 
40 75.4 
40 75.4 
35 66.3 
35 66.3 

41 77.4 
32 63.7 

48 94.1 



Most students (77. 4%) did not change their minds over the 

three week period as to the richness of the learning experience as 

asked in Item 13 on the immediate evaluation and in Item 8 on the 

retrospective evaluation, Students were given four choices as 

possible answers to the question concerning the quality of the edu­

cational ,experience received from the multi-media presentation, 

The choices were: "rich"; "average"; "below average"; "waste of 

time". On the immediate evaluation five students felt the educa-

tional experience was "rich 11 , 37 felt it was 11 average 11, eight felt 

it was 11below average••, while three thought it was a 11waste of 

time 11 • On the retrospective evaluation three felt it was a "rich 11 

experience, -44 felt it was average while six students felt the multi-

media presentation was a 11waste ·of time". 

The immediate and retrospective evaluation contained mirror 

questions concerning specifics in. the presentation. Question 4 on 
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the immediate evaluation and question 3 on the retrospective evalua­

tion asked whether or not the students agreed ~ith the actions of 

the boy cheated by the pay telephone (the boy inserted his money, 

did not complete his call, did not get his coin back, .kicked and 

pounded the machine and then walked off unsatisfied), On the im­

mediate survey 50 students agreed and two disagreed with the actions 

(one student did not answer) while on the retrospective survey 50 

students agreed with the actions while three disagreed, 
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· Question 8 on the immediate evaluation and question 4 on the 

· retrospective evaluation covered the actions of the boy who wanted to 

use a self service car wash, The students decided if the boy was 

· representative of consmners who are: ''frustrated", "knowledge-

able", "affluent", "satisfied" or "apathetic". On the :retrospective 

survey 49 answered with the first choice, none answered with the 

third choice and four answered with the fifth choice, 

Question 10 on the immediate evaluation and question 5 on the 

retrospective evaluation asked whether or not the student agreed with 

the actions of the boy frustrated by a carbonated drink machine. 

Twenty seven :ag.reed (on the immediate evaluation) with the 
,.,. 

boy's actions in the film while 26 disagreed. On the retrospective 

reaction 20 students agreed with the boy's action while 33 disagreed. 

This indicates a change in attitude that occurred in seven students 

during the study of the .consumers in the market place. 

· Item 11 on the immediate evaluation and item 7 on the retro-

spective survey questioned what the students liked best about the 

presentation, · Seven possible choices .for answers were given: 

"theme 11 , "combination of media", "film", "slides", "room", 

"nothing", and "other", On the immediate evaluation, four liked 

the theme .best, 31 liked the combination of media best, nine liked 

the film best, six liked the slides best, three liked nothing, Retro-

speictively three students liked the theme, 30 liked the combination 



of media, nine liked the film, seven liked the slides, one liked the 

room, three liked nothing best. 

Item 12 on the immediate evaluation and item 6 on the retro­

spective evaluation asked what the students wished to change and 

gave seven possible answers similar to the ones given for the pre­

vious question on what they liked best. On the immediate evaluation 

one student wanted to change the theme, six wished to ,change the 

combination of media, two wanted to change the film, six wished to 

change the slides, none wanted to change the room, 22 wished to 

change nothing, while 16 listed other things they wished to change. 

On the retrospective survey, three students wished to change the 

theme, eight wished to change the combination of media, two wished 

to change the film, six wanted to change the slides, five wanted to 

change the room, 19 wanted to change nothing, while eight wished to 

change 1'other 11 (one student did not answer). There was a change of 

answers in 19 students over the three weekperiod. 
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Item 15 on the immediate evaluation and item 12 on the retro­

spective evaluation questioned the students on their recommendation 

of the presentation to other students. · Forty one students said they 

would recommend it while 15 said they would not. Three weeks later 

10 said they had actually recommended it while 43 said they had not. 

The students wanted other Home Economics courses to use 

multi-media presentations (question 16, immediate and question 13, 



retrospective). On the immediate evaluation 43 students wanted 

other courses to use multi-media while 10 did not. Retrospectively 

40 wanted other courses to use multi-media while· 13 did not. 

Comparisons for Different Student 

Char ac te ri s tics 
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To most readily identify personal characteristics that might 

have an influence upon the student reaction to the multi-media pres .. 

entation, an analysis of each personal characteristic (marital status, 

major, grade point, etc.) was made in comparison to the answers 

given by the students in regard to the multi-media presentation. 

In Table II data is set up to show for question 11 (on the 

immediate survey) and for question 7 (on the retrospective survey), 

the two answers most pertinent to the students' overall reaction to 

the ·presentation in relation to their ·place of residence. 

In item 11, the students were asked what they liked best about 

the multi-media presentation. They were presented with six possible 

answers, theme, combination of media, film, slides, room, nothing, 

or they c~uld state their own answer. The majority liked the multi­

media best; 31 of 53 reacted this way to the immediate survey and 

30 of the 53 on the retrospective survey. There were three students 

who rejected the first presentation completely and three who re­

sponded similarly (nothing) on the retrospective survey. 



TABLE II 

STUDENT RESPONSES TO COMBINATION 
OF MEDIA* ACCORDING TO RESIDENCE 

Liked Media Best Liked Nothing 
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Residence Imme:diate , Retrospec.tive Immediate Retrospective 

Dorm 
Apt. 
Sorority 
Other 

15 
5 
7 
4 

16 
5 
5 
4 

0 
3 
0 
0 

1 
1 
0 
1 

* Four possible answers omitted from table, therefore, the number 
of students does not equal 53, 

Table II 1how1 the dormitory and 1orority inhabitant. have 

higher acceptance of the media pre1entation, Thia may be becau1e 

they are more likely to be underclassmen, and more eager for new 

learning .experiences away from the traditional formal presentation 

techniques. 

Table III data shows only half the group (28 of 53) had experi ... 

enced multi-media presentations before March 10, 1972. Of the ·25 

students who had not experienced multi-media .presentations .before, 

21 rated it as an average or rich experience. 

The data in Table ·IV shows the relation between class level 

a.nd the rating of the richness of the educational experience received 

from the multi-media presentation. The lowe·r classmen appear to 



TABLE III 

STUDENT RESPONSES ON IMMEDIATE SURVEY 
TO ITS EDUCATIONAL WORTH AND THEIR 

PREVIOUS EXPOSURE TO 
MULTI-MEDIA 

36 

With Previous With no Previous 
Multi-Media Multi~Media 

Rating of Educational E~erience Experience 
Experience N = 28 % N = 25 % 

A Rich One 4 14.3 1 4.0 
Average 17 60.7 20 80.0 
Below Average 4 14. 3 4 16. O 
Waste of Time 3 10.7 0 0.0 

TABLE IV 

STUDENT RATING ON IMMEDIATE SURVEY 
OF MEDIA ACCORDING TO YEAR IN 

• 
COLLEGE 

Total Students = 53 

Rating of Media 
Freshmen Sophomore Juniors Seniors 

As an Educational 
Experience N % N % N % N % 

Excellent 0 0 4 12. 1 1 9. -1 0 0 
Average 4 100 21 63.6 8 72.7 4 80 
Less than average 0 0 6 18.2 1 9. 1 1 20 
Waste of time 0 0 2 6. 1 1 9. 1 0 0 



be more flexible in receiving such educational experiences, since 

four out of four freshmen and 25 out of 33 s·ophomores found the 

-presentation "average" or "excellent". 

,Acceptance -of Multi-Media Presentation 

Table V data relates the rating given the educational experi­

ence -of the multi-media by the students according to their majors.· 

One might assume students majoring in Home Economics· E~ucation 

as well as Family Relations and Child Development are considering 

the teaching profession as possible career choices and as such are 

interested in new teaching techniques. Students of Home Manage­

ment might have simply enjoyed the new approach to a familiar 

subject. 

The acceptance of multi-media by the .freshmen and sopho­

mores is re-emphasized by the data in Table VI. -Four (100%) of 
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the .freshmen stQ.d-ents who viewed the -presentation said they would 

recommend it immediately to other classes while 25 (78. 0%) of the 

sophomore1 students would recommend the presentation. Only 70 

percent (7) of the juniors and 50 percent (2) of the seniors responded 

that they would recommend the ·presentation. On the immediate 

evaluation, 37 of 50 students said they would recommend this pres­

entation to other students, howeve·r, on the retrospective survey only 

10 of 53 (18. 9%) said they-had actually re-commended multi-media 

presentations to their -peers. 



TABLE V 

STUDENT RESPONSES ON IMMEDIATE SUR VEY 
TO EDUCATIONAL EXPERIENCE BY MAJOR 

_,_ 
Total Students = 49.,.. 

Rating of Multi- Major 
Media as an 
Educational CTM FRCD HMGT FNIA HID HEED 
Experience N % N % N % N % N % N % 

Excellent 0 0 2 11. 8 1 50 0 0 0 0 2 18. 2 

Average 7 77. 8 10 58. 8 1 50 4 6606 4 100 7 63.6 

Below Average 1 1 L 1 4 23.5 0 0 1 16. 6 0 0 2 18. 2 

Waste of Time 1 11. 1 1 5. 9 0 0 1 l 60 6 0 0 0 0 

*Two students were non-Home Economics majors and 2 students did not respond 
to the question. 

v,l 

00 



TABLE VI 

STUDENT RESPONSES BY GLASS LEVEL TO 
MUL'l'I-MEDIA PRESENTATION 

Total Students = 53* 

Would Recommend - Have Recommended 

Yes No Yes No 
Class Level ·N % N % N % N 

Immediate · Retrospective 
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% 

Freshmen 4 100.0 0 0 1 25.0 3 75.0 

Sophomores 25 78. l 7 21. 9 4 12. 1 29 87.9 

Juniors 7 70.0 3 30.0 4 36.6 7 63.6 

Seniors 2 50.0 2 50.0 1 20.0 4 80.0 

* There are only 50 students responding immediately because 3 chose 
not to answer. 

The data in Table VII shows that students who indicated multi-

media presentations as their favorite kind of educational presenta ... 

tion recommended multi-media presentation for other Home Economics 

classes. The students chose their favorite type of educational experi-

ence from these choices: individualized learning packets, audio 

recordings, slides, multi-media presentations, films, and lecture. 

In both questionnaires the students gave their recommendation for 

use of more multi-media in other Home Economics courses. On the 

immediate survey, the 12 students who liked multi~media 



recommended multi-media for other courses 100 percent. Twelve 

of the 15 students who prefer lecture recommended more multi-

media be included in Home Economics courses. · Retrospectively, 

the recommendation was lower (77. 3%) or 11 of 15 students recom-

mended it. 

TABLE VII 

STUDENT RESPONSES BY FAVORITE EDUCATIONAL 
PRESENTATION TO USE MULTI-MEDIA IN 

OTHER HOME ECONOMICS COURSES 

Favorite Educational 
Presentation 

Individualized learning 
package 

Slides 

Multi-media 

Films 

Lecture with visual 
aids 

Total Students = 53 

Total 
Responses 

4 

1 

12 

21 

15 

Include in Home Economics 
courses more multi-media 

Immediate Retro spec ti ve 
Yes No Yes No 

3 1 3 1 

1 0 1 0 

12 0 11 1 

15 6 14 7 

12 3 11 4 
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From the data in Table VIII it would appear that some seniors 

would prefer to forego any multi-media presentations in the future 

while freshmen seem to be especially receptive to the idea of future 

multi-media presentations. The freshmen were 100 percent in favor 

of future presentations, sophomores had 28 out 33 (84. 8%) in favor 

while juniors had 9 out of 11 (81. 0%) recommending using multi­

media for other Home Economics courses. Three of five seniors 

or 60. 0 per-cent did not recommend multi-media presentations for 

other Home Economics courses. 

Place of residence would appear to have an influence upon the 

acceptance ·of multi-media as seen from the data in Table IX. Dormi­

tory and sorority inhabitants have high acceptance while apartment 

and "other'' (those living at home or commuting students, etc.) 

dwellers are not quite as receptive to multi-media. Perhaps because 

the dormitory and sorority residents are more likely to be of lower 

class levels is the reason for higher acceptance; thus simply re­

stating the assumption that the freshmen. and sophomores are more 

receptive to the multi-media presentations. 

Going back to this writer I s introduction, one could draw the 

conclusion that the new crop of film literate students produced from 

great strides in audiovisual techniques incorporated in the elementary 

and secondary schools as well as in higher education has affected the 

current freshmen and sophomore students. 



TABLE VIII 

STUDENT RESPONSES BY CLASS LEVEL TO 
RE;COMMENDA TION FOR USE IN HOME 

ECONOMICS COURSES 

Total Students = 5 3 

Recommend multi-media in other H. E. courses 
Yes No Yes No 

N % N % N % N 
Class Level Immediate Retros:eective 

Freshmen 4 100 0 0 4 100 0 
Sophomores 28 84.8 5 15.2 26 78.8 7 

· Juniors 9 81. 8 2 18. 2 8 72.7 3 
Seniors 2 40.0 3 60.0 2 40.0 3 

TABLE IX 

STUDENT RESPONSES ON THE BASIS OF RESIDENCE 
TO RE COMMENDATION FOR USE IN HOME 

ECONOMICS COURSES 

Total Students = 53 
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% 

0 
21. 2 
27.3 
60.0 

Recommend for use in other home economics courses 
Yes No Yes No 

Type of N % N % N % N % 
Residence Immediate ·Retros:eective 

Dormitory 21 95.5 1 4.5 18 81. 8 4 18.2 
Apartment 9 60.0 6 40.0 10 66.7 5 33.3 
Sorority 9 100.0 0 0 8 88. 9 1 ' 11. 1 
Other 4 57. 1 3 42,9 4 57. 1 3 42.9 
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From the data found in Table X one might reason that students 

who originally said they prefer multi-media presentations over other 

kinds found the presentation aided them a great deal in the study of 

consumers. Percentage-wise the second highest group who felt they 

benefited most from the presentation were those who prefer lectures 

with visual aids. 

In summary looking back at the original objectives, this 

researcher ·found that two-thirds or more of the students had 

identical answers on seven of the nine mirror questions posed on 

the immediate and retrospective surveys (see Table I). Most of the 

students identified the theme of the multi-media presentation as 

"consumers need to be knowledgeable". The identified situation 

which most (49 of 53) students answered the consumer was "frustrated" 

was portrayed by the boy at the self-service car wash. There was a 

large (26 students) shift of answers on this .question over the three 

week period indicating a change ·of opinion of the consumer I s actions, 

Seven of 33 students changed their attitude toward acceptable con­

surner behavior as shown in the film which portrayed the boy frus­

trated by a carbonated drink machine. 

Due to the small size of the sample, the writer was unable to 

use chi square tests as was planned when the study was designed. 

One possible trend from the survey questions may be indicated by the 

three students who had lived in other countries and said they found the 

media presentation a good experience. 



TABLE X 

STUDENT RESPONSES ON RETROSPECTIVE SURVEY 
TO FAVORITE EDUCATIONAL PRESENTATIONS 

AS TO AMOUNT MULTI-MEDIA AIDED 
STUDY 

Total Students = 53 

Favorite Type of 
Amount Multi-Media Aided Study 

Educational A Lot Some Not Much 
Presentation N % N % N % 

Individualized 
learning package 0 0 3 75 1 25 

Slides 0 0 0 0 1 100 

Multi-media 1 8. 3 9 75o0 2 16o7 

Films 1 4.8 11 52.4 9 42.9 

Lecture with 
visual aids 1 6.7 12 80.0 2 13. 3 
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CHAPTER V 

SUMMARY, CONCLUSIONS, AND 

RECOMMENDATIONS 

Summary 

This researcher chose this field of research because she 

recognized a trend in college students who are technically and 

creatively oriented towards acceptance of multi-media presenta­

tions for various class projects. An investigation into the produc­

tion of such presentations was begun. After deciding to develop a 

presentation and after a critical appraisal of the researcher's 

creative and financial assets, a plan was devised to develop a 

multi-media presentation for the HMGT 2113 class to introduce 

the students to the unit on "consumerism". 

The presentation was planned to be made using two rolls of 

super 8mm film made in Stillwater. The production would use 

local consumers and amateur actors in situations familiar to most 

consumers in a technical society. The film contained scenes of 

satisfied and unsatisfied consumers who had to use technology to 

receive or not receive the product or service desired. Several 



scenes portrayed a young man being continually frustrated by_ 

machines which did not work. His reaction might be to walk or 

drive away, to kick or pound with the fist. The film was about 

five minutes long and was accompanied by popular music which 

set the mood of movement and spiritedness. As the movie ended, 

two slide projectors began projecting slides of consumers and 

market places from around the world. Different music accom­

panied this portion of the presentation and changed the mood 

somewhat as the various brilliant colored and dark shadowed 

slides contrasted the former mood of comical or angry frustra­

tion. The final portion of the presentation included a tri-image 

set up as the slides and film were projected simultaneously to 
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the accompaniment of a protest chant pointing up the differences 

and the problems of consumers everywhere. 

The sample of students who viewed the presentation were two 

sections of undergraduate students of Oklahoma State University 

enrolled in HMGT 2113 Resource Management for Individual and 

Family, Spring Semester 1972. The students were given a personal 

characteristics survey to provide the general student profile and 

specific individual characteristics that might have an influence upon 

the acceptance of the multi-rnedia presentation, They were also 

given a two page Immediate Reaction Survey sheet (Appendix A) 

which contained sixteen multiple choice questions covering specifics 



about the film and slides and covering their reaction to this presen­

tation and to other presentations in the future. 

The two sections of students contained sixty students. They 

followed the multi-media presentation and the answering of the 

Immediate Reaction Survey by attending eight classes of lecture and 

discussion on 11 Consumers in the Market Place 11 conducted by the 
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two ,regular course teachers. At the end of the unit, a Retrospective 

Reaction Survey (Appendix B) was given to compare the reactions 

befo.re and after their course work was completed and to compare 

their individual differences in answers. There were ten mirror 

questions that were identical on both surveys. These questions 

covered both specifics about the film and the reaction and recom­

mendations of the students for this and other multi-media presenta­

tions. There were only fifty-three students in the final sample due 

to mistakes in the student identification numbers used fo.r matching 

the immediate and retrospective reaction surveys. 

Conclusions 

After recording and analyzing the student answers and their 

pe.rsonal characteristics, the researcher found that the freshmen 

and sophomore students said they learned more and wanted more 

rnulti-media presentations than did the upper classmen. Those 

students who are planning to have careers as teachers were 
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receptive to the multi-media presentation. · Those students who had 

experienced multi-media presentations before the one was presented 

in the HMGT 2113 class wanted more future multi-media presenta­

tions than students who had not. Students who had expressed multi;... 

media as their favorite educational technique also wanted more 

multi-media presentations than students who had expressed other 

preferences. The data correlating the answers given immediately 

after the. presentation and three weeks later showed most students 

answered identically but that some answers did change over the 

three week period. Afte·r reviewing each question's change in 

answer as compared to various student characteristics, this re­

searcher ·could find no definite trends, 

The students remembered what they saw in the multi-media 

presentation. The· students remembered what they liked and what 

they wanted to change about the presentation, The students remem­

bered the theme. The students wanted more multi-media presenta­

tions to be used in other Home Economics classes. The students 

did not change their minds over the three week period as to the 

richness of the learning experience; most of them considered it a 

rich experience. 
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Recommendations 

Research relative to future consumer education and to multi­

media educational presentations should be continued so the findings 

can be used to further increase the effectiveness of consumer educa­

tion as well as multi-media presentations. The writer recommends 

this study as a model for a larger study conducted with a representa­

tive sample of students .of various ages and interests, perhaps 

including high school students as well as adults. A study of greater 

scope would make it possible to complete a statistical analysis of 

the relationships of multi-media presentations' effectiveness and 

student personal characteristics. 

A second possible area for study would be a comparison of 

professionally produced multi-media presentations and those 

amateurly produced. A parallel study might determine which type 

of production actually allows the greatest amount of student identi­

fication with the characters and the greatest student retention of 

knowledge. 

An investigation into the effectiveness of revising an out-dated 

professionally produced film into a multi-media presentation would 

be another researchable area of great interest to some educators. 

From this study in multi-media this researcher recommends 

a technical set up that either uses a l 6mm projector or the use of the 

Super 8m.m film projector behind a rear screen projection room. The 
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Super 8mm projectors that. the writer tested and used were extremely 

noisy and covered most audio sounds. · The audio ,equipment used 

should be sufficiently larg.e enough to -project sound to the entire room 

and should be s·et up to automatically provide background for the ·en-

tire pres·entation. · Retrospectively, this writer would recomm.end at 

least one., if not more,· pretesting sessions with students similar to 

the target group, with faculty and technicians present be held. so .that 

more meaningful criticisms and suggestions can be brought for-th and 

so .that teachers can experience the natur·e and thetne of the pre sen-

• 
tation and make study plans accordingly. 

Continuing resear-ch on consumer ·education using media may 

add to the basic knowledge concerning the consumer by increasing 

the -consumers I intere·st in present and future problems. 
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Student Profile 
Your Student Number -----------------------~ 
Your age Marital Status ---- Single Married ----- -----
Place of residence: dorm apartment sorority --- ---- ---

other ---
Your major: Home Economics ----- Other 
If Home Economics, which field: 

C TM FR CD HMGT HRA FNIA HID --- --- --- ---
HEED General 

Your classification: __ Freshman __ Sophomore __ Junior 
Senior 

Your gradepoint last semester only: 

·4. 0 3. 9-3. 5 3. 4-3. 0 2, 9-2. 5 2, 4-2. 0 1. 9-1. 0 . 9 or below 

Have you ever visited (stayed less than six months) in a country 
other than the United States? 

yes no 
Have you ever lived (stayed longer than six months) in a country 
other than the United States? 

yes no 

Which of these types of class-time presentations have your experi­
enced in your college classes? (Mark answers by placing a "Y" 
before each yes answer and an "N'' before each no answer.) 

Individualized learning packets Films ----Audio recordings ·Lecture with visual ---Slides aids ---Multi-media presentations with ---
slides, films, and audio recordings 

Which educational presentation for one class period do you like most? 
(Check one answer only) 

Individualized learning packets Films ---
Audio recordings Lecture with visual ---
Slid.es aids ---Multi-media presentations with ---slides, films, and audio recordings 
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What has been the most motivational educational experience you have 
had in an in-class presentation in your higher education work? 



Immediate· Evaluation 
Please check~ answer only. 

1. What was the theme of this presentation? 

Unawareness of consumers place in society ---Affluency causes apathy ---Technology is .fine until it breaks down ---Consumers need to be knowledgeable ---
Other 

2. What was the most important idea projected? 

Available resources determine consume:i; use ---Everyone is a consumer ---
Affluent people forget the disadvantages present in a ---technological society 
Other (Specify) ---

3. The boy in the pay telephone represents consumers who are: 

Frustrated ---Knowledgeable ---Affluent ---Satisfied ---Apathetic ---
4. The boy using the pay telephone acted wisely in regard to his 

situation. 

------- Agree --------- Disagree 

5, The child at the gum machine represents consumers who are: 

Frustrated ---Knowledgeable ---Satisfied ---
. Affluent -----

6. At the car wash, the boy finding himself unable to get water to 
wash his car was a victim of: 

False advertising ---
Incorrect assumptions ---
Affluency ---___ Technology 
Ignorance ---
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7. At the car wash the boy being unable to wash his car acted 
wisely 

Agree ------- Disagree --------
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8. The boy at the car wash could be a consumer representative of 
those who are: 

Frustrated ---Knowledgeable ---
Affluent ---. Satisfied ---Apathetic ---

9, The boy at the Pepsi machine represents consumers who are: 

Frustrated ----Knowledgeable ---Affluent ---Satil3fied ---
Apathetic ---

10. The boy at the Pepsi machine was justified in his actions. 

------ Agree Disagree 

11. What did you like best about the muiti-media presentation you 
have just seen? 

The theme ---
The combination of media ---The film ---
The slides ---The room ---Nothing ---
Other --- ------------~ 

12. What would you change about the presentation you have just 
seen? 

The theme ---The .combination of media ---The film ---The slides ----The room ---Nothing ---
Other 

~~- ------------~ 



13. The educational experience for you was A rich one ---
Average ---
Below average ---A waste of time 

14. Were you confused at any time during the presentation? 

Yes, a great deal ---Yes, somewhat ---Yes, just a little ---
No, not at all ---

15. Would you recommend this presentation to other students? 

Yes No ------ -------
16. Would you like other Home Economics courses to use this 

type of multi-media presentation? 

Yes No -------
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Retrospective Evaluation 

Student number -----------------------Please check only one answer, -- . 

1. What was the theme of the multi .. media .presentation that you 
class viewed three weeks ago? 

Unawareness of consumers place in society ---Affluency causes apathy ---
Technology is .fine· until it breaks down ---Consumers need to be knowledgeable ---Other · --- --------------------------~ 
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2. What was the most important idea projected in the presentation? 
We are not.knowledgeable consumers ---Everyone is a consumer ---Resources reflect style of living ---Technology is bad ---Affluency leads to apathy ---Most consumers are unaware of their place in the market ---Other --- -----------........ ------------~ 

3. Knowing what you know now do you agree that the boy in the pay 
telephone acted wisely in regard to his situation? 

Agree Disagree -------
4. The boy at the car wash could be considered a consume.r 

representative of those who are: 
Frustrated ---Knowledgeable ---Affluent ---Satisfied ---Apathetic ---

5. The boy at the Pepsi machine was justified in his actions. 
Agree Disagree -------

6. What would you change about the presentation? 
The theme ---
The .combination of media ---The film ---The slides -----The room ---Nothing ---Other --- ------------------



7. What do you Uke best about that presentation? 
The theme ---The combination of media ---The film ---The slides ---The room ---Nothing ---
Other --- ~-------------

8. The educational experience for you was A rich one ---
An average one ---
A waste of time ---

9. How much do you feel you have learned about consumer$? 
A lo.t ---A little ---Not much 

10. How much do you feel the multi-media presentation aided your 
study of consumers? 

A lot ---
A little ---Not much ---

11. Would you like another viewing of the presentation? 
____ _,yes no 

12. Have you recommended this presentation to other students? 
________ .y.es no 

13. Would you like other Home Economics courses to use this 
type of multi-media presentation? yes no 
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