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CHAPTER J; 

J;NTRODUC '.I;'ION 

Many new developments in the social studies curriculum have 

occurred during the past ten years. Sanders and Tanck make the follow-

ing statement about these developments: 

Duriqg this decade a new phenomenon appeared in social 
studies education in the form of the 1 nati.onal social studies 
projects.' These projects commanded an abundance and quality 
of resources not formerly available for curriculum develop
ment. Most were funded by the federal government or by 
private foundations, and many employed the services of spe
cialists in subject matter, education, curriculum design~ 
and evaluation,l 

Most of the projects are definitely new in many respects. Usually 

marketed in kit form, the projects contain a variety of material and 

media aids. These new developments vary in design and flexibility, but 

the inquiry approach is the principal mode of instruction, A project 

may suffice as a cour~e in itself, or it may supplement an existing 

course, :Emphasis is placed upon st1;1dent participation and discovery. 

Since the projects are so new, little research has been done con-

cerrring teacher utilization of and response to the projects, The focus 

of this study, therefore, centered upon these two elements, 

Need for the Study 

The decisions about social studies curriculum change that 
will count~ will not be made in the offices of project 
directors or publishing houses~ but in.local school systems 
and ultimately in the minds of social studies·teacher::;1 who 
must implement the new programs.2 
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At the present time there is a lack of information relative to 

these projects. In order to determine the impact and scope of the new 

national social studies projects more empirical data is neededo Such 

information would be valuable to those who design curriculum projects 

serving as a foundation for revision of existing programs as well as 

decisions concerning the direction of future programso 

Statement of the Problem 

Th~ purpose of this study was to more fully understand teacher 

reactions to the projects and to determine the pervasiveness of the 

projects. Thus, the problem becomes twofold: . (1) To what extent are 

the new social studies projects being utilized in Oklahoma? and, (2) 

What are the teacher reactions to these projects? 

Major Research Questions 

The major research questions proposed for investigation were as 

follows: 

A. To what extent are th~ new national social studies projects 

being used by Oklahoma secondary social studies teachers? 

Bo Are the following statements perceived by teachers to be 

favorable or unfavorable in regard to the projects? 

1. Materials furnished with the projects are sufficient in 

quantity and quality. 

2, Students U.ke the inquiry mode of instructiono 

3 o Teacher training and guidance are suf;ficiE;mt within the 

project. 

2 



4. The project accommodates various ability levels of the 

c\ass satisfactorily. 

5 . The reading ability required by the project is not too 

advanced for most students. 

6. The project seems to be understood and accepted by the 

staff, administration, and general community. 

7. The project allows for flexibility of instruction. 

8. The project curriculum seems to be enjoyed more by the 

students than the previous type of curriculum. 

3 

9. Provisions for evaluation of the students are satisfactory. 

10. Appropriate seminar or in-service programs explaining 

proper use of the project exists. 

11. Project materials are sufficient without using supplemen

tal library material. 

12. Excessive work is not required of the teacher, 

Supplemental Questions 

In addition to the above research questions~ the following supple

mental questions were investigated, 

A, Where are the new projects being used, large cities or smaller 

towns? 

B. What percentage of Oklahoma secondary social studies teachers 

belong to the National and/or Oklahoma Council for the Social 

Studies? 

C. What are the reasons for not using the projects? 

D. How did the teachers who know about the projects learn about 

theni? 
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E. What are the educational and demographic profiles of teachers 

who are familiar and unfamiliar with the projects in regard to 

the following factors? 

1. Number of years of teaching experience 

2. Number of years of teaching in the present school system 

3. Major in college 

4. Number of hours of college credit in the social studies 

. field 

5. Highest degree held 

6. . Numbe:r of years that have elapsed since attending a 

college level class as a student 

. 7. Sex 

80 Age 

9. Population of the city in which one teaches 

10. Size of particular school in which one teaches 

11. Number of social studies teachers in the particular school 

in which one teaches 

12. Membership in the Oklahoma Council for the Social Studies 

13. Membership in the National Council for the Social Studies 

Major Assumptions 

For the purpose of this study the following assumption was 

posited: The questionnaire developed for use in this study was a 

valid instrument for determining the extent of project usage and 

teachers' reactions to th~ projects. 
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Limitations of the Study 

This study was intended to be an initial thrust into a previously 

unexplored area, consequently, results should be considered tentative, 

providing base data fo~ more elaborate research. Generalizations drawn 

from the findings should be limited to the response population. No 

causation or relationships were made in this study. 

Definition of Terms 

New National Social. Studies Projects refers to recent curricular mate-

rials that have been developed in the social studies field. These 

materials are generally in the form of a kit or package and are de-

signed to be self-sufficient. The new national social studies projects 

and the new social stud;i.es are considered by most authors to be synony-

3 mous. For the purpose of brevity the new national social studies 

projects will be referred to simply as the projects in various instan-

ces in this research study, 

Inguiry Approach refers to a teaching-learning process where t~e stu-
' -· 

dent is faced with a problem~ formulates a hypothesis, and reaches a 

generalization or conclusion. The definition of inquiry varies among 

different authors. The following terms are used interchangeably with 

inquiry by many project directors and social scientists: critical 

think:i,ng, problem-solving, discovery,. hypothesis testing, and the 

4 inductive method. 

Structure refers to the relationships among the fundamental ideas of a 

discipline, Joseph Schwab states that the structure of an academic 

discipline has two fundamental parts: 



(1) The conceptual framework-famdamental concepts, generali
zations, and principles; and 

(2) The methods of inquiry.used by the scholars of the field 
as they,do their research work.5 

Traditional Cqrriculum_refers to the curricular mateJ:ials and sequence 

of courses that have been in common use in the social studies field 

from 1916 to 1960. 

6 

Traditional Teaching Methods refers primarily to the lecture process on 

the part of the teacher and the memorize and repeat process on the part 

of the student. 

·~ refers to the Sociological Resources for the Social Studies 

Project. 

~ refers to the National Council for the Social Studies. 

OCSS refers to the Oklahoma Council for the Social Studies. 

Familiar Teachers refers to the teachers in the sample who had knowl-

edge of the new national social studies projects. 

Unfamiliar "I:eac.hers refet:s to the teachers in the sample who had no 

knowledge of the new national social studies projects. 

Sumi:nary and Organization.of the Study 

, The general problem under investigation has been stated in this 

chapter, ·The needfor the study and the major research questions under 

investigation have been given, The terms frequently used in the study 

.have been defined, and the assumptions and limitations basic to the 

study·have been stated, The format for the succeeding chapters is as 



follows: Chapter II presents a selective review of the literature 

which was reviewed for this study. Chapter III explains the research 

design of the study. The analysis of the data collected is given in 

Chapter IV. Chapter V presents the findings and makes recommendations 

in relation to these conclusions for furthe~ research. 

7 
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FOOTNOTES 

1Norris M .. Sanders and Marlin L. Tanck, "A Critical Appraisal of 
Twenty-S~x National Social Studies Projects~" Social Education, April, 
1970, p, 383. 

4Dorotq.y McClure Fraser,.Social Studies Curriculum Development: 
Prospects and Problems-~39th Yearbook-(Was-hington, D. C., 1969L p. IX. 

3 Jan L, Tucker, "Teacher Educators and the New Social Studies," 
Social Education, May, 1972, pp. 548-554. 

4Richard·D. Van Scotter, "A P:rescription for Teaching Social 
Studies in the l3eventies, 11 Th1= Social Studies, Vol. LXIII, No. 4 
(April, 1972), p. 171. 

5 June R. Chapin and R:i,.chard E. Gross, "Making Sense Out of the 
Terminology of the New Social Studies," The Social Studies, Vol. LX!II, 
No. 4 (April, 1972), p. 147. 
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CHAPTER Il 

SELECTIVE REVIEW.OF LITERATURE 

Brief History of Social Studies Curriculum 

The term social studies was officially adopted by the Committee on 

Social Studies of the National Commission on the Reorganization of 

Secondary Education in the year 1916. History had an important influ-

ence on the secondary school curriculum many years before it was a 

requirement for entrance into college. History had continued to domi-

nate the social studies curriculum .but is now being challenged serious

ly by other social studies disciplines. 1 In 1916 the above mentioned 

committee established a recommended curriculum pattern for the social 

studies. The pattern.is as follows: 

Grade Seven - European history or geography 
Grade Eight - American history 
Grade Nine - Civics 
Grade Ten - European history 
Grade Eleven - American history 

2 Grade Twelve - Govermnent or Problems of Democracy 

According to Smith and Cox the repetition of courses can be 

attributed to: (1) The fact that many students terminated their edu-

cation after completing the ninth grade, and (2) Many educators 

believed that repetition was a major factor in learning. 

Massialas and Smith in New Challenges in the Social .Studies cite 

various studies that indicate that the social studies curriculum 

remained virtually unchanged during the period 1916-1960. 3 During 

9 



the past decade many changes and attempts at change have been made in 

the social studies curriculum. 

10 

Lowe in Structure!.!!!!.~ Social Studies states six basic reasons 

for these changes and the resulting development of the new social 

studies projects. The first reason discussed concerned a general 

dissatisfaction with the status quo. The social studies curriculum 

was under constant attack by students, teachers, and the general public 

for lack~ng proper organization, for being too provincial, for avoiding 

issues, and for trying to teach too much. Another reason for curricu·· 

lum change concerned what Lowe termed the anxiety phenomenon. This was 

a method of scapegoating by which the social studies curriculum was 

blamed for failing to properly educate Americans to handle such prob

lems as foreign relationsj crime, and racial tension. A third reason 

for change in the social studies curriculum can be related to the 

earlier curriculum revolution in math~ sciencej and foreign languages. 

Such programs as SMSG mathematics, BSCS biology, and audio lingual 

fore:i,gn language instruction received a large amount of attention. 

These innovations seemed to cause people to quest:lon a curriculum that 

had not been changed since its inception into the school curriculum 

forty-five years earlier. 

This· leads into the rnioxt reason for change~ and that is change for 

its own sake. The feeling that an old curriculum is a bad curriculum 

had its influence on social studies curriculum revision. A very impor

tant reason for new developments in the social studies was due to the 

fact that money beca:me avail.able. The United States Office of Educa

tion and the National Science Foundation have been very influential in 

the development of many of the new social studies projects. Finally 



11 

Lowe states that social studies curriculum revision was concerned with 

the effect of the knowledge explosion. So much material exists that 

teachers can no longer use the ground covering phenomenon in teaching 

. social studies. The social studies curriculum must be revised and 

changed in order to incorporate new ideas and methods that are essen

tial in handling this vast increase in.information and knowledge. 4 

These changes have resulted in the development of many new social 

studies projects, The exact numoer of projects is difficult to deter

mine due to their recentness .. Some of the projects are national in 

scope while others are designed for local use. The projects have many 

. characteristics in common. Specific characteristics are discussed in 

the review of the research that has been done on the projects. 

Jerome Bruner had a.very important effect on the development of 

the new social studies projects. Bruner's concept of structure pro

vides the basic foundation of the projects. His ideas concerning 

inquiryj along with John Dewey's problem solving approach to teaching 

and learning~ constitute the principal mode of instruction, 

Selective Review of· the Research on 

the Social Studies Projects 

Most of the research that has been done on the projects takes the 

form of a brief descriptive background and individual analysis of a 

selected gr0up of the projects. The bulk of the research does not 

attempt to compare or evaluate the projects on the basis of some pre

determined criteria. A sampling of the projects is usually given so 

the individual teacher or specialist can judge what they would like to 

inspect in greater.detail. A problem that plagues the researcher in 
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this area is that the projects are numerous, and there appears to be no 

complete listing of the projects, Another problem is that concerned 

with the rapid development of the projects. By the time information is 

published, it is out of date. 

No research was found dealing with actual teacher utilization of 

the projects on a large scale. Most of the projects had been placed in 

some type of classroom situation under an experimental basis before 

being made commercially available. Field testing is, however, an 

entirely. different climate than that experienced by the regular class

room teacher. Although much has been written concerning the new social 

studies and its structure, it is not research that has been specifical

ly applied to the projects. The principal work that has been done 

concerning the projects will be discussed at this point. 

Smith and Cox have a chapter in their book,~ Strategies and 

Curriculum in Soci.al Studies• where they examine twelve projects" The 

projects were selected on the basis of dealing with a specific subject 

in the school curriculum or upon the attempt of the project to design 

a complete social studies curriculum for the secondary or secondary and 

elementary program" No attempt was made to evaluate the projects be

cause the projects had not been available for a long enough period of 

time. ~he purpose of this Smith and Cox study was to describe a sam

pling of the various projects" The projects selected were~ The 

Amherst Project in American History, Anthropology Curriculum Study 

Project, Development of Economics Curricular Materials for Secondary 

Schools, Econ 12--The Design and Evaluation of a Twelfth Grade Course 

in the Principles of Economics, High School Geography Project~ High 

School Curriculum Center in Government, Sociological Resources for 
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Secondary Schools, Harvard Social Studies Project, Social Studies in 

Grades Nine to Twelve, Social Studies Curriculum K-12, The Greater 

Cleveland Social Science Program, and a Program of Curriculum Develop-

ment in the Social Studies and Humanities. 

A comparison was made between th~ above mentioned social studies 

projects and earlier curriculum developments in mathematics and science. 

Most of the projects have an abundance of materials that take the form 

of a kit or package. Smith and Cox illustrate this in the following 

quotation, 

These packages may contain ins true t:Lonal textbooks or a 
series of textbook-like pamphlets for use by the students, 
supplementary readings, data samples and artifacts,. teachers' 
manuals with. specific instructions and.lesson plans on. how to 
use the materials, short films,.film loops, special maps, and 
recordings. 5 

The-projects are primarily. funded by the federal government or private 

agencies ancl are usuaUy,designed by a specialist and then handed to 

the classroom teacher for implementation,. Smith and Cox are concerned 

with the intelligent adoption of these projects. They feel that the 

projects must be understood completely, especially their objectives and 

inquiry mode of instruction, before they will be accepted. Smith and 

Cox state that a public relations program about the projects should be 

undertaken for the general school staff and.community. This aspect of 

acceptance, including a need for additional teacher training and fail-

ure of the community or general faculty to understand the objectives of 

a particular project, will be a part of the data gathered as a result 

of this research. 

A recent study in Social Education evaluated twenty-six projects 

on the general criteria of government or· foundation funding, national as 
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compared to regional use, and the availability of commercial materials. 

The projects were described and appraised on the basis of twelve ques

tions. The essential parts of the questions were as follows: (1) 

program rationale, (2) objectives of the program, (3) kinds of instruc

tional i,naterials,. (4) instructional strategies and activities, (5) 

variety inherent in the progra'Q.1, (6) individual differences, (7) stu-

dent and teacher evaluation, (8) preparation and guidance of teachers, 

(9) additional staff training needs,. (10) continuity and sequence, 

(11) administrational concerns, and (12) alternate uses of the proj

ects.6 

The reviewers also added their opinion as to factors inherent in 

various projects that may cause problems for the students, All of the 

projects reviewed were broken down into four classifications: compre

hensive, discipline-oriented, area-oriented, and special purpose. The 

projects were also classified as to their appropriate grade level 

usage, kindergarten through twelfth grade. An indication was made on 

each of the projects reviewed as to whether it was intended to be used 

as a complete, self-sufficient course or as parts of a course. Sanders 

and Tanck elaborate upon seventeen characteristics that they consider 

to be the general features of all projects. These features are of 

importance to one's geperal understanding of the entire project con

cept. Defining materials as a project is a problem. Smith and Cox 

state that there are over fifty projects and imply that the exact 

number is unknown. b_ Directory of Research and Curriculum Projects i.n 

_Social Education lists over one hundred projects and states that the 

list of projects that could be included is nearly endless. 7 A large 

discrepancy e~ists in these two estimates which were published at 
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approximately the same time. This possibly. implies a need for a better 

understanding of some of the common characteristics of a project. The 

projects all vary and in no way could be thought of as being homogene

ous, although they all seem to share certain characteristics. A sum

mary of the list of general features in Sanders and Tanck's literature 

is as follows: 

1. One feature is the greater emphasis on all the social studies 

subjects such as economics, political science, anthropology, 

and sociology, and not just an emphasis on history and geog

raphy. 

2. An integration of important ideas and methodology from other 

fields is an approach that many of the projects are taking. 

3. Most of the projects have a concern for the structure of 

knowledge but approach the concept in various ways. 

4. Inquiry teaching strategies are used in almost every project 

although the definition and e~tent to which these strategies 

are used vary. 

5. Training of students in inquiry skills is a characteristic of 

some projects. 

6. The identification, analyzation» promotion, and awareness of 

values is apparent in many of the projects to varying degrees. 

7. The intent of a number of the projects is to make the curricu

lum more realistic through relation to student experience. 

8. A general feature of the projects is the in-depth thinking~ 

such as making one's own value judgments and hypotheses~ that 

is required of the student. 



9. Crass-cultural studies are used to illustrate differing per

ceptions of human behavior, 

16 

10. There appears to be a trend in the projects toward emphasizing 

the non-Western world. 

11. In-depth studies of particular topics are preferred to the 

&eneral survey method when studying aspects like geographic 

areas. 

12. A variety of practices exists concerning expanding curricular 

sequence. 

13. In most projects the single textbook has been discarded in 

favor of a variety of pamphlets or booklets~ audiovisual 

materials, and educational games. 

14. Another feature of most of the projects is that they provide 

basically all the instructional materials so one does not have 

to rely on outside resources. 

15. Background readings, detailed lesson plans, answers to student 

questions, workshops, films, and books are provided for teach

er preparation and guidance, 

16. Most of the projects are a combination of the talents of 

social science experts~ teachers, curriculum specialists, 

artists, and audiovisual specialists. 

17. The final feature discussed by Sanders and Tanck is that 

almost all of the projects were tested in the classroom 9 and 

then revised according to the feedback from teachers and 

stµdents. 8 

One can see from the above summary of features that a project is 

some form of curriculum package that may be characterized by certain 
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features or tendencies and at the same time be markedly different from 

another project in the same field. This illustrates the difficulty of 

defining a project and in giving a complete list of the projects, Of 

course, the relative newness of the projects is a large handicap in 

obtaining a complete and up-to-date list, 

William T. Lowe's Structure and the Social Studies contains rele-
. .,. -.-.--. -

vant research about the social studies projects. The first chapter of 

Lowe's book is similar to the literature already discussed in that the 

project conc::ept is discussed, giving an incomplete list of, features 

of, and reasons for the projects. The second chapter is concerned with 

what Lowe and the Cornell study group termed.the most important idea to 

come from the project movement. This idea is the concept of structure, 

In the late l950 1 s there were over ope hundred national projects in 

such fields as math, foreign language, biology, and chemistry, but the 

social studies projects were still not in existence. A group met in 

1959 at Woods Hole) Massachusetts to study what was taking place in 

the various fields, . Out of this conference came Jerome Bruner 0 s The 

Process of Education andi consequently, the conc1;:pt of structure. __,.. 

Bruner's four major hypotheses concerning structure, teaching individu-

als at any age and ability level, intuitive grasp) and motivation 

through intellectual curiosity are mentioned in practically all writ-

ings about the social studies projects, The definition of structure in 

this passage is "Structure seems to be the fabric of fundamental ideas 

of a discipline and the relationships among the ideas. 119 Structure is 

not just concerned with fundamental unde1;standings but with organiza-

tion and method of inquiry which is so important in the projects. 
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Mary Jane Turner examines forty-six national social studies proj

ects in a dissertation for the American Political Science Association 

at the University of Indiana. These projects are all compared on the 

basis of descriptive and substantive characteristics, strategies em

ployed, and evaluation information. An analysis qf each of the proj

ects is given by means of a brief description and an extensive chart, 

The chart shows a large variety of factors and the extent of their use 

in the program on a scale of one to five. The first scale stands for 

incidentally used, and the amount of usage increases until scale five 

is reached which represents the dominant theme, A list of the direc

tors of the projects and a key to the publishers are also given. 

A research study by Jan L. Tucker of Stanford University entitled 

"Teache1;-' Educators and the New Social Studies" examined college social 

studies teachers' attitudes toward the new social studies materials, 

The study had a three-fold purpose; (L} to identify the major charac

teristics of the so-called "new" social studies as perceived by, second

ary methods teachers; - (2) to compare what "is being" emphasized with 

what methods teachers think "ought" to be emphasized; and (3) to dis

cover if there are relationships between what methods teachers think 

should be happening in the field and other variables such as the type 

of academic training, length of service as a secondary teacherj and the 

type of academic appointment held, The research design took the form 

of a twenty-one page questionnaire based upon selected characteristics 

of social studies education, The questions were designed to reflect 

potential areas of tension and disagreement, The questionnaires were 

mailed to a sample of two hundred thirty-four social studies instruc

tors, The ins true tors were randm\llY selected from the total number of 
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806 college educators who were members of the National Council for the 

Social Studies. The follow~ng results were reported from the study: 

(l).Methods teachers perceived the project materials and the new social 

studies as practically synonymous; (2) Methods teachers wanted curricu-

lum development placed in the hands of the classroom teacher and less 

control by the United States Office of Education and National Science 

Foundation. The methods teachers wanted more emphasis on student 

interests and local affairs; (J) If a teacher was in a school of 

education, his dissatisfaction with the new social studies was greater 

than if he held an appointment in a different school. Tucker states 

three implications from his research: (1) The new social studies has 

caused some methods teachers' knowledge and skill to become obsolete~ 

and they must learn new skills; (2) There may be a trend to separate 

the developmental and educational roles; (3) There is a difference in 

values between project developers and the typical teacher educator. 

This conflict will have to be dealt with if the social studies curricu-

1 . t . 10 um is o improve. 

Fraser and Switzer have a research study stemming from the nation-

al trials of Inquiries in. Sociology, a one semester high school soci-

ology course developed by. SR,SS. The study is entitled, "Inquiries in 

Sociology: Responses by '.(eachers and Students" and is contained in the 

research supplement of the December,. 1970, edition of Social Education. 

The course, Inquires in Sociology, was evaluated by 222 teachers and 

9»000 students. One part of the study dealt with the various problems 

encountered with the new project in the classroom. One problem was the 

variation in teacher competence, Many teachers were simply not capable 

of generating and sustaining an inquiry-oriented discussion. The 
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students were left in a confused state many times because the teacher 

lacked the skills necessary to generat~ the discussion, Many of the 

teachers let the students do whatever they wanted to and in many cases 

nothing seemed to be accomplish~d. Fraser and Switzer state, "It is 

certainly desirable that students have freedom. But 'freedom to' (do 

some thi.ng) is not the same thing as . 'freedom from 1 ( doing anything) , " 11 

Another problem involved the difficulty of getting students en-

gaged :i,n the process of inquiry. Some teachers simply refused to use 

the inquiry method. Some students were scared and confused by not 

knowing what to expect, and some stµdents thought that the only legit

imate inquiry was original inquiry. The third major problem concerned 

these students who had a lack of reading skills. The inquiry process 

was sharply curtailed when some students had difficulty in reading the 

material to obtain the same fund of ex,perience that tb.e other students 

had. Another factor in the research concerned how the SRSS course com-

pared to other courses in terms of student interest, The results were 

that 75.4 percent of the students felt that the SRSS course was as 

interesting or more interesting than any of their other courses. The 

study also indicated that case studies and biographies were most inter

esting and surveys and table analysis least interesting. Frase.r and. 

Switzer hypothesized that increasing amounts of subject matter training 

would make for more effective and stimulating teaching)) and)) thereby)) 

higher levels of student interest. The level of interest was uniformly 

. high~ and there wasn I t any significant difference between teachf:'.rs I 

training in sociology and the level of student interest, 12 

William A, Johnson, Jr. made an analysis of a six-week institute 

in sociology held at Oklahoma State University, The materials from the 
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Sociological Resources for the Social Studies Project were utilized in 

the institute. The institute was sponsored by the National Science 

Foundation. Johnson's research was concerned with the relationship of 

teacher attitudes with what he termed the "new criticism" in American 

education. By "new criticism" he meant a movement in .American educa-

tion concerned with humanizing the schools. !he principal effects of 

Johnson's research can.be identified in three major statements: . (1) 

The teachers in the institute came to perceive the student more in 

terms of an individual, (Z) The teachers tended to view the evaluation 

and control of student;: behavior as being less important and tended to 

increase the importance of freedom of expression and diversity, and 

(3) The teachers believed that the inquiry approach offered new hope 

in enabling teachers and students to work effectively with present and 

future problems. 13 

Johnson's research is important to this study because it exempli-

fies the important effect that a thorough examination of a project's 

materials and teaching methods can have on improving teachers' atti-

tudes toward these methods and materials. The teachers stated at: the 

conclusion of the institute that they thought the inquiry approach to 

teaching offered new hope in solving today's and tomorrow's problems. 

The review of the previous research on the national social studies 

projects has been given. One book not mentioned in the review)) en-

titled c1-arifying Public Controversy, emphasized the theory developed 

by. the Harvard Project concerning the. teaching of social controversies. 

Since this book g;ives more of a framework .on how to teach about social 
. ' 

issues than it gives any actual research about the Harvard Project, it 

was not included in the review of the research. However, Newman and 
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Oliver, authors of the above mentioned book, and also the directors of 

the Harvard Project, use a variety of materials from the Harvard Public 

Issues Series in this book. 14 There are numerous other books that dis

cuss specific projects and the inquiry method of teaching but do not 

contain actual research on the projects. 

Brief Description of Five Projects 

The purpose for reviewing specific projects i.s to add clarity to 

the term~ new national social studies project. Five individual proj

ects have been chosen arbitrarily and are briefly examined according to 

a variety of factors such as: en method of funding, (2) publishing 

company producing the materials, (3) grade level and subject matter 

area in which the materials are intended to be used, (4) examples of 

media aids, (5) e;icamples of units within the project~ (6) method of 

instruction suggested, and (7) a variety of other factors that are 

unique to each project. As mentioned above, the projects were chosen 

arbitrarily.but had to meet the requirements of being national in 

scope, commercially published, and presently available. Projects 

representing various subject matter areas such as history, geography, 

political science., sociology and multi-disciplinary areas were chosen 

for inclusion in this selected review. 

Amherst Project in A,:neri.can History 

The Amherst Project began in 1964 through funding by the United 

States Office of Education primarily with the goal in mind of improving 

the teaching of American history in the secondary schools. The project 

is organized with a perspective on h:istory but deals in length with 



various issues and topics. Certain units of the project could easily 

be use~ in American government, civics, and problems of democracy 

courses. Early units are not available through the Addison-Wesley 

Company. A total of forty units are either available or are being 

prepared. The D. C. Heath Company published thirteen units under the 

title, "New Dimensions in American History Series." These thirteen 

units are as follows: 

The Europe~n Nind and the Discovery of the New World 
British Views of the American Revolution 
';['he Ratification of the Constitution and the Bill of Rights 
The 1'1issouri Compromise: Political Statesmanship or 

Unwise Evasion 
The Nonroe Doctrine 
Nanifest Destiny and Expansionism in the 1840's 
State's Rights and Indian Removal; The Cherokee Nation vs. 

the State of Georgia 
Andrew Johnson and the Struggle for Presidential Recon-

struction 
The Spanish-American War: A Study in Policy Change 
The 1920's: Rhetoric or Reality? 
Responses to Economic Collapse: The Great Depression of 

the 1930' s 
Immigration: A Study in American Values 15 
The Negro Struggle for Equality in the Twentieth Century 

The schools in the survey could be using these older units, the newer 

units, or a combination of both. Examples of some of the newer units 

published by the Addison-Wesley Company are as follows: 

Embargo of 1807: A Study in Policy 1'1aking 
Abriiham Lincoln and Emancipation: A }fan's Dialogue with 

His Time 
Hiroshima: A Study. in Science, Politics,.and the Ethics 

of War 
Liberty and Law--The Nature of Individual Rights 
God and Government: Problems of Church and State 
Imperialism and the Dilemma of Power 
~orea and the Limits of Limited War16 

The units are organized on the basis of two week periods. A 
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particular method of instruction to be used is not given in the project 

although it is implied that some form of inquiry should be utilized. 
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The units require good reading ability, which may cause some difficulty 

for students. The units may be used to supplement an existing history 

course or may be used as an entire course. The materials used in the 

units consist primarily of student materials, case studies, and read

ings. Audiovisual materials are utilized very little in this project. 

Sociological Resources for the 

Social Studies Project 

The Sociological Resources for the Social Studies Project was 

funded by the National Science Foundation in 1964 and sponsored by the 

American Sociological Association. The original intent of the project 

was not to develop a separate sociology course in the high school but 

instead to teach sociological concepts that could be included in the 

teaching of such courses as government, history, and problems of 

democracy. 

The project takes the form of a series of episodes which are 

short, two-week units. Sanders and Tanck state in their appraisal of 

the project:· "The episodes are defined as sets of instructional mate

rials designed to provide a brief but dramatic and enlightening first

hand encounter with social data. 1117 The episodes are completely self

contained and may be used in any order the teacher desires. The in

quiry method of instruction is again the dominant theme. The students 

must work with data, and then through reading must formulate and test 

their hypotheses and examine the results. 

A variety of episodes has been developed, and many more are in the 

process of development. A total of forty episodes is planned. Exam

ples of the episodes are: 



The Incidence and Effects of Poverty in the United States 
Images of .People 
Testing for Truth: A Study of Hypothesis Formation 
Sociology of Religion 
The Family in Three Settings 
The Changing Face of American Science 
The Kid Who Had a Thing for Lincolns 
Social Change: The Case of Rural China 
Leadership in American Society: :A Case Study. of Black 

Leadership 
Social Mobiiity in the United States 
Some Prerequisites of Democracy 18 
Looking at the Social World Through Tables 
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A variety of media aids are included in the project. Transparen-

cies, records~ films, film strips, charts~ and maps are examples of 

these aids. All of the project materials are pubiished by ·Allyn and 

Bacon, Inc. The project directors have also developed a series of six 

paperback books on the works of sociologists that have been rewritten 

for high school use. These books are also available through Allyn and 

Bacon, Inc. 

The High School.GeograpbyP:fo;ect· 
. ~ .4-

The High School Geography Project originated in 1961 under the 

sponsorship of the Association of American Geographers. It was ini-

·tially funded by the Ford Foundation •. It is now published by the 

Macmillan Company. ';['he project is composed of six basic units of 

study. The first unit is titled "Geography of Cities" and includes 

study. about city location, growth, shape, structure, and functions, 

Unit two, "Manufacturing and Agriculture," deals with a variety of 

realities concerning farming and manufacturing. The students have to 

locate an imaginary company in the United States and then locate the 

same company in the Soviet Union. Some other activities include inter-

views with farmers and a game of farming. Unit three is "Cultural 
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Geography." The effect of differing beliefs and attitudes is illus

trated by studying the different ideas people have about cattle. 

Cultural diffusion, change, and uniformity are also studies. There 

are three optional games in this unit illustrating the spread of ideas. 

The fourth unit is titled "Political P'!;"ocesses" and involves students 

through role playing. The students do many things such as study, the 

"one man, one vote" concept and reapportion a voting district. Many 

other activities such as making new school district boundaries to 

further integration of the schools are offered, Unit five is "Habitat 

and Resources." This unit is concerned with the impact than man has 

had on his environment. The unit contains seven active classroom 

e:x;periences to dramatize man's impact. The final unit is 11 Japan." The 

project directors hope that students will understand some of the prob

lems of developing countries by an in-depth study of one such country. 

A contrast is made between traditional Japan and Japan today. 19 

This project has an abundance of media aids in almost every form 

imaginable. The lesson plans for the teacher have been given great 

detail, and more work concerning evaluation of the student is available 

than is in most of the projects. The presence of behavioral objectives 

and matched evaluation verifies this. 

The project is designed as a complete one-year geography course 

for any grade nine through twelve, but could be used to supplement such 

courses as American history and sociology. This project appears to 

have been compJeted in great detail and attempts to offer something 

for a 11 s tuden ts . 
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Law in American Society Project 

The Law in American Society Project is jointly sponsored by the 

Chicago Board of Education and the Chicago Bar Association. Robert H. 

Ratcliffe is the director of the project, and the Houghton~Mifflin 

Company is the publisher. The project's purpose is to help students 

understand the reasoning behind law and to develop an appreciation of 

law in our society. Project materials have been prepared for the 

fifth, seventh, and eighth grades as well as materials for a high 

school United States history course and a civics course. The materials 

can be used as a one~year course or can be used as special units to 

supplement an existing course. The materials are primarily in the form 

of student readings, but other media such as case studies, charts~ and 

various artifacts are used. All of the courses except the civics 

course dep(;lnd ma.inly upon the casebook approach, but the civics course 

has a series of materials, The fifth grade materials are concerned 

with leadership and citizenship especially in earlier periods of U. S. 

development. Role playing such as an instance where some boys are lost 

on another planet, and are forced to develop laws, leadership, law 

enforcement, and citizenship responsibilities is an interesting phase 

of the fifth grade course. The seventh and eighth grade casebook is 

entitled "Law. and American History." This book examines many topics. 

Examples of the topics are equal opportunity, loyalty oaths, free 

speech, criminal procedure, and many more, The casebook, "Legal Issues 

in Anierican History", is used in the high school U,.S, history course. 

The high school civics series is the most thoroughly developed of all 

the courses. The series entitled "Justice in Urban America" contains 

the following major units: 



Law and the City 
Youth and the Law 
Law and the Consumer 
Landlord and Tenant 
Poverty and Welfare 
Crime and Justice20 

The project has several strong points. Many of the cases have 

human interest and will.probably involve the students emotionally. 

Another strength is that the students are given a thorough look at 
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history and are reminded that the past was complicated and controversi-

al and not as general as so many history books imply. 

Weak points, such as difficulty of the reading material and the 

fact that few teachers have a sufficient background in law, are also 

present within the project. 

High School Curriculum Center 

in Government Project 

The specific title of this project is American Political Behavior. 

It is designed for use in such courses as civics, American government, 

and prob~erns of democracy in grades nine through twelve. 

The project is divided into five basic units and is designed to be 

used as a two-semester course. The first unit is simply an introduc-

tion to the course and aspects of political behavior are discussed. 

The second unit is an eight•week analysis of natural~ cultural~ and 

social environmental influence on political behavior. The third unit 

is also designed to last eight weeks. Such factors as political par-

ticipation, voting behavior, citizen influence on public policy and 

decision making, and campaign strategies are discqssed and analyzed. 

The role of the Negro as a minority group is analyzed in relation to 



political socialization. Unit four emphasizes the roles of specific 

groups and offices such as the president, congressmen, and supreme 

court judges. The last unit involves a study of the effect factors 

such as mass media, interest groups, experts, and pa:i:-t;y leaders have 

21 on influencing governmental decision making, · 

The teaching method sugges~ed is that of inquiry where thought 

provoking material is presented to the student and hypotheses and 
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generalizations are formed. The project has a variety of material such 

as case studies, readings, maps, charts, films, filmstrips, tapes, and 

artifacts to facilitate teaching. 22 

Simulation Games in the New 

Social St4dies Projects 

The simulation game is an important part of many new social 

studies projects. In the analysis of 46 new projects by Turner it was 

23 found that 27 of these projects utilized games. Due to this large-

scale incorporation of simulation games into the new project materials, 

a brief discussion of the games will be presented. 

A simulation game could be defined as a combination of properties 

from games and properties from simulations. By games, one is basically 

concerned with a contest with players abiding by specified rules. By 

simulation one is basically concerned with a simplified model or 

replica of a real object or situation, Actually, simulation incorpo-

rates any technique which places a learner in a social environment and 

requires him to respond to game procedures. By doing so, the lec;1rner 

discovers for himself the theoretical basis of his actions, and is led 

to conceptualize about the practical consequences of courses of action. 
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Essentially, simulation is a means of allowing the student to live 

vicariously. Furt;hermore, the simulation has the desirable quality of 

enabling the teacher to manipulate various courses of action and their 

consequences without the students suffering physically for wrong 

choices. Simulations present simplified models of real-world predica-

ments, They enable the teacher to force interactions in an interesting 

way while students conduct experiments and reach goals via reflection. 

As such they are a useful socialization device because students come to 

1 . th t l';E ' f 11 f d · · k' d 24 rea 1.ze a 1. e 1.s u . o ec1$:i.on ma 1.ng an . consequences. 

In an article published ip the May, 1972 edition of Social~-

J:12.£ a good review was given concerning the research findings on simu-

lation games. Again the most consistent finding was the ability of the 

simulation games·to stimulate interest. This article voiced concern, 

however, over·the many claims concerning simulation games that are 

taken to be factual. Decaroli states in this article that statements 

such as the ability to stimulate interest, the ability to learn more 

factual information, .the ability to develop positive attitude change~ 

and the ability to develop skills were all claims made by various 

research studies for simulation games. He also states that while in 

many studies it has been concluded that tl;lese claims are true~ there 

are also findings·to contradict these claims. -Decaroli con.eludes that 

the research findings on simulation games are basically very encourag-

ing. The games do have potential for improving the teaching of the 

social $tudi.es if considered carefully and used in a manner to maximize 

h . ff . 25 t e1.r e. ect:i.veness. 

As previously mentioned~ simulation games g.re a part of many proj-

ects. The High School Geography. Project and the project entitled~ 
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Man: A Course of Study, are two examples where simulation games are an 

integral part of the curriculum materi.ab. ''Farmi.ng", "Metfab", and 

"Point Roberts" are examples of simulation games from the High School 

Geography Project. · "Farming" is a game in which students assume the 

roles of farmers in Kansas during three different time periods. 

"Metfab" i,s a game where the students take the roles of company offi-

cials and decide on the best location for a metal fabricating company 

in the United States, In "Point Roberts" the students assume the roles 

f C d ' d A- ' d 1 b d d' 26 o ana ians an n.iuericans an attempt to sett ea. oun ary ispute. 

The games of "Caribou Hunti.ng'' and "Seal Hunting" are examples of 

games from the project, Man: A Course of Study. The games illustrate 

such factors as the difficulties faced by the Eskimo, hunting tech-

niques used, value of cooperation,.sharing patterns, and technological 

strategies. 

Description and Purpose of the National and 

Oklahoma Council for the Social Studies 

This review of the NCSS and OCSS is given to acquaint the reader 

with the purposes of these organizations. One of the research ques-

tions in this study is concerned with membership in these organizations. 

The National Council for the Social Studies was founded in 1921 to 

promote the advancement of professional interests and competence of 

social studies teachers at all grade levels. The permanent offices of 

the staff are located at the National· Education Misociation headquar-

ters in Washington, D.- c. Membership dues, sale of publications, and 

grants for specific projects constitute the only source of finance for 

the National Council. A board of directors, consisting of twelve 
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individ~als, determines the policies and program of the National Coun-

cil, 

In a pamphlet published by the NCSS the following purposes of the 

organization are given: 

To promote the study of the problems of teaching social 
studies to the best advantage of the students in the class~ 
room; to encourage research, e~perimentation and investiga
tion in these fields; to hold public discussions and pro
grams; to sponsor the publication of desirable articles~ 
reports, and surveys; and to integrate the efforts of all 
of those who have similar purposes through the efforts and 
activities of its members and their cooperative activities 
with others interested in the advancement of edµcation in 
the social studies.27 

The Council attempts to accomplish its purposes through coopera-

tion, through conferences and field services, through the House of 

Delegates, through services to members, and through publications. 

There are dozens of organizations through which the NCSS cooperates. 

Examples of these organizatioµs are the A.i;nerican Sociological Associa-

tion, the AIµerican Political Science Association, and the American 

Council of LE:larned Societies. 28 

The National Council holds an annual conference for social studies 

people all. over the United St~tes. · '.[he conference provides a variety 

of meetings, activities, exhi~its, and programs. The National Council 

also coordinates conferences~ workshops, and seminars for local, state, 
' 

and regional organizations. Local councils have, a means to participate 

in the development of the NCSS program through the House of ~elegates 

which is composed of representatives from affiliated councils. 

l'he National Council offers various services to its menibers 

through such things as a clearinghouse for information about the social 

studies; through offering assistance to local, state, and regional 
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groups; through providing the results of research sponsored by the 

National Council; and tµrough a large variety of publications. The 

NCSS publications may perhaps be the largest single service of the 

organization. The Council publishes a professional magazine for 

social studies teachers entitled Social Education. The magazine pre

sents articles on various subjects such as new social studies materi

als, teaching methods, teaching problems, and reviews of books and 

recent research in the field. The Council also publishes a variety of 

other material. Examples of the material are: a "how to do it se

riei:;", a curriculum series, a variety. of readings on social studies, 

research bulletins, test item bulletins, general bulletins, and an 

29 annual yearbook. 

The Oklahoma Council for the Social Studies has as its major pur

pose the improvement and advancement of the teaching of social studies 

in the state of Oklahoma. The Oklahoma Council always organizes the 

social studies meetings held annually during the State Teachers' Con

vention. The 1972 meeting held October 19 featured speakers on such 

subjects as the process approach, simulation, role playing, teaching 

strategies, values, and ethnic studies. Meetings were held on all the 

social studies courses such as anthropology, sociology~ psychology, 

economics, American history, world history, political science, geog

raphy~ and Oklahoma history. Demonstration classes were presented on 

the Political Science Project and the Fenton Project. 

The varioui:; services offered by th~ NOSS and the OCSS could pro-

vide members of these organizations with information about new curricu

lum materials, ruethods 1 and research developments. 
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Summary 

The social studies curriculum had changed very little from 1916 to 

the mid-1960's. Suddenly a large influ~ of materials designed to be 

used with new teaching strategies appeared on the scene. These new 

materials appeared for the most part as self-contained teaching units 

with all the content materials, audiovisual aids, and teaching instruc

tions deemed necessary. No longer did the subject of history totally 

dominate the social studies curriculum. Other disciplines such as 

geography, economics, sociology, anthropology, and political science 

began to receive a share of the attention. These new "teaching pack

ages" became known as the new soc:i,al studies projects. The projects 

had many things in common but were also uniquely different. Most of 

the projects incorporated various social science concepts and utilized 

tools of analysis in teaching about these concepts. 

The materials of the new social studies projects ~re not radically 

different from the traditional social studies materials. The principal 

difference seems to lie in the method of instruction. The new materi

als are designed to accommodate and encourage the inquiry process . 

. Supposedly~ one of the prime contributions of the new social stud

ies projects is that the materials furnished with the projects are 

usually sufficient. This means the teacher doesn't have to search for 

additional materials in inadequately stocked libraries. The materials 

in most of the projects are not just student readings but also include 

such things as films~ simulation gamesj documents, artifactsj records, 

and tapes. 



35 

Fraser states that the true success of the new national social 

studies projects depends ultimately upon the classroom social studies 

teacher. 30 This statement emphasizes the need for more empirical data 

to assess the impact and scope of the projects. 
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CHA.PIER l;!I 

RE:SEARCH,DESIGN 

lntrod1,1c t;ion 

"Science neve')'." professes·to present more than a working diag')'."am of 

fact. She does not explain, she states the relations and associations 

of facts as simply as possible. 111 

Such is the nature of this research design. In effect it sets the 

rules which g1,1ided the study and prescribes the manner in which out-

comes shall be presented and interpreted. 

lnstrument Development 

The instrument used in the collection of data for this research 

study was in the form of a q1,1estionnaire. The questionnaire was devel-

oped by the writer and followed four major phases suggested by Evans: 

(1) Define clearly the purpose of the questionnaire. 
(2) Decide exactly what information is required. 
(3) Analyze it into its component parts. 2 
(4) Frame a series of questions designed to elicit it. 

The purpose of the questionnaire was stated in a letter of intro-

duction to the teachers. The questionnaire's purpose was to gather 

information that would assist in determining the extent of project 

utilization in Oklahoma and teachers' reactions to the projects. This 

information was f1,1rther divided into the following component parts: 

38 
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(1) Familiarity or unfamiliarity wit;h projects 

(2) Source of learning about projects 

(') Specific projects used by teachers 

(4) Extent of project utilization 

(5) Favorable and unfavorable statements about projects 

(6) Reasons explaining non-utilization of projects 

(7) Demographic data 

Questions were framed to el:i,cit information fr9m eacn. of these seven 

component parts. 

The questionnaire was preteste~ with 15 social studies teachers 

who served as a panel of judges. Each panel member was asked to re-

spond to 45 items on the questionnaire relative to the following state-

ments suggested b;Y" Good as criteria for face validity. 

(1) 
(2) 
(3) 

(4) 

(5) 
(6) 

(7) 
(8) 

Is the question on the subject? 
Is the question perfectly clear and unambiguous? 
Does the question get at something stable, which is 
typical of the individual or of the situation? 
Does the question pull or have extractive power? Will 
it be answered by a large enough proportion of respond
ents to have validity? 
Do the responses show a reasonable range of variation? 
Is the information consistent in agreement with what is 
known, and in agreement with expectancy? 
Is the item sufficiently. inclusive? 
Is there a possibility of obtaining an external 
criterion to evaluate the questionnaire?3 

This procedure resulted in minor revisions to seven items-and in a 

minor revision in the format of the questionnaire. According to the 

above standards set by Good, the questionnaire used in gathering data 

for this research study ~hould fulfill the purposes for which it was 

intended and should, therefore, lead to the assumption of face validity 

for the instrument. 

A copy of the instrument appears as Appendix A. 



Scoring the Instrument 

The questionnaire was desig~ed for three categories of social 

studies teachers; · (1) Those familiar with and using the projectsJ 
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(2) Those fa~iliar with but not using the projects, and (3) Those not 

familiar with the projects. All parts of the questionnaire were not 

applicable to each group, so the que~tionnaire was designed for teach

ers tp omit certain parts. Responses were tallied for each of the 

three categories of tel;!.chers for every item on the questionnaire that 

was applicable to a particular category. 

The section of the qu,stionnaire pertaining to.the twelve state

ments about the projeqts that the teachers were asked to mark as being 

either favorable or unfavorable was scored as follows: The statements 

were designed in such a manner that a positive reply represented a 

favorable statement, and a negative reply.represented an unfavorable 

statement. The statements were categorized, as being either favorable 

or unfavorable by the writer after reading numerous articles about the 

projects and after analyzing actual project materials. A tally was 

made of the favorable and unfavorable responses to each of the twelve 

statements, 

Selection of the Social Studies Teacher Sample 

The parameters of this study included all the secondary social 

studies teachers in the state of Oklahoma. A stratified random sample 

of 550 teachers was drawn from this population of 2,200 teachers . 

. stratification was based upon city.populati~n according to the 1970 

census data, The strata were as follows; . (l) under 10,00Q (2) between 
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10,001 and 20,000 (3) between 20,001 and 75,000 and (4) over 75,000. 

These strata were determined by the writer aft;er scanning a list of 

the sizes of the cities and towns in Oklahoma. 

A list of the secondary social studies teachers in Oklahoma was 

obtained from the Oklahoma Stat;e Departwent of Education. Each teacher 

in each str1;1.tum was assigned a number and 25 percent of the teachers in 

each stratum were drawn by using a table of random numbers. Van Dalen 

makes the following statement about this technique: 

Since a random sarople may. by chance have an t.mdue proportion 
of one \:ype of unit in it, an investigator ma.y use strati
fied random sampling to get a more representative sample. 
When employ;i.ng this technique, he divides his population into 
strata by some characteristic and from each of these smaller 
homogeneous groups draws at random a pre-determined number of 
units.4 

The number of teachers in each stratum and the ;ictual sample size 

are shown in Table I. 

!ABLE I 

A SU'.MMARY or THE SAMPLE 

Teachers in Teachers in Percent of 
Stratif:ted Group Population , Sample Population 

Under 10,000 1,274 319 25 

Between 10,001-20,000 181 45 25 

Between 20,001-75,000 309 77 25 

Over 75 ~ 000 436 lQ2 25 

l'otal 2,200 550 100 



Data Collection Procedures 

The data for ~his study was secured from a sample population of 

550 Oklahoma secondary sociat studies teachers, An introductory 

letter, questionnaire, and appropriate return material were mailed 

to the school address of each member of the sample population, Each 

questionnaire had been individually coded to allow the researcher to 

distinguish between respondents and non-respondents. 
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At the end of a three-week waiting period, the writer repeated the 

process with the non-respondents. In an effort to increase the return 

rate of non-respondents, the identifying code was eliminated for the 

second mailing. 

The mail-out procedure produced the following response: 

300 scoreable returns 

3 non-scoreable returns 

4 returns which identified the respondents as no longer 

on the staff or teaching in a different academic area 

8 scoreable returns received after collections were 

terminated 

Total 315 

The total response set represents 57 percent of the sample popula

tion. The 300 scoreable returns represent responses from 55 percent of 

the sample population and 14 percent of all Oklahoma secondary social 

studies teachers, Data collection took place during the time span of 

December 18, 1972 to January 22, 1973. 

Table II presents a summary of the number of questionnaires 

returned from the total sample. 
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'J;'ABLE II 

A Su,M;MARY OF RETURNED QUESTIONNAIRES 

Number Qf 
Returned 

Stratified Que$ti,qn-· 
Group naires 

Percent of Re;. 
turned Question-
nai.res in Total 

· Sample Population 

Percent of Returned Question
naires Compared to the Total 

No. of Sec. Social Studies 
Teachers in Oklahoma 

l)"nder 10,000 164 51 13 

10,001 ... 20,000 32 71 18 

20,001-75,000 45 58 15 

Over 75, 000 59 54 
~ 

14 

Total 300 

A copy of the ip.troduct:o;ry and follow-up letters appear as 

Appendix B, 

Statistical Treatment 

Survey-type studies are used in trying to solve problems. 

Detailed descriptions of existing ph1:momena are collected with the 

intent of employing dat1:1. to justify current conditions and practic·es 

or to ma~e more intelligent plans for improving them. 5 

The basic intention of this study was to utilize survey type 

research that could genE!rate data for more el,aborate statistical analy-

sis, With this idea in mind, proportion, percentage, and rank order 

seemed to be appropriate sta.tistical tool$ to use in this study. For 

reporting purposes~ the writer has arbitrarily denoted a discrepancy 



of 20 percentage points between the twelve favorable or unfavorable 

response sets as being a noticeable diffetence, Reported statistics 

were rounded to the nearest whole percent, 
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1H. G, Well~, .The Work, Wealth, :and H~I?pinesi, . .2£ Mankind, Vol. 1 
(Garden City, N. Y., 1931), p. 8~. · · 

2 ' IC M. Evani,, ;Rlann,in~ Small,.Sca.le Re,ssu~~ch (London, 1968), p. 66. 

3cartl;!r V. G9Qd, Essentials o:e Ji:dl\ca.tional Rese.arch (New York~ 
J96~), pp, 2i4 .. 225. . . - . 

40, B. Van Dalen, pnder~tandins Edu5~tional Research (New York, 
1966), p. 299. 

5 Van Dalen, pp. 206~2lij. 
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C:HAPl'ER ;J:V 

PR,ESENTAT!ON AND ANA.L'iSIS OF DA.TA 

!ntroduc t:i.on 

Presented in this chapter is the analysis of the information 

collect~d by means of the questionnaires. !he analysis is presented 

according to each of the research questions and the supplemental ques

tions. Interpretat:i,.on and discussion of the results are reserved for 

Chapter v. 

Qµes ti!!>n One 

Wb,at is the extent of usage of the new national social studies 

projects by Oklahoma secondary social studies teachers? 

Table ;J:II reports the total pircent~ge of teachers in the sample 

who were: (1) using any of the projects, (2) familiar with the 

projects but not using them, and (3) not familiar with any project. 

Table IV illustrates the extent 1 according to specified percentage 

ranges, that the teachers in the study were using the new national 

social studies projects. 

The data presented in Tables l~I and IV indicate that 11 percent 

of the 300 teachers in the sample were actually using the project mate

rials in their teaching. Half of this 11 percent were using the materi

als less than 50 percent of the time. The data also shows that 75 per

cent of the teachers in the sample were not familiar with the projects. 
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TABLE III 

FAMILIARITY WITH PROJECTS 

Class:l.:fica ti<m 

Using projects 

Familiar with but not 
using projects 

Not familiar with projects 

Total 

* 

NlJmber in Sample 

:32 

43 

225 

300 

Percent of 

11 

14 

....12. 

100 

Percentage is based on a total population of 300 teachers. 

TABLE IV 

EXTENT OF PROJECT USAGE 

E~tent of Use in the Social 
Studies Course 

None at all--0% 

Less than 25% 

25% to 49% 

50% to 74% 

Over 75% 

Entirely- -100% 

Total 

Number in :,ample 

268 

12 

4 

6 

5 

5 __,,,,__ 

300 

Percent of 

89 

4 

1 

2 

2 

2 

100 

* Percentage is based on a total population of 300 teachers. 
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Question 'J;'wo 

Wp.at aha~acterist;i.cs ar~ favorablr or unfavorably represented in 

the prc;,jects according,to Oklahoma secondary soc;ia.1 studies teacher$? 

Qnly 75 teachers in the sample were familiar with the projects. 
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Table V reports the number and percentage o~ teachers who marked each 

of t;he twelve statements as either favorable or unfavorable, 

The favorable statements pertaining to the projects were identi-

fied as follows: ·(1) The project allows for fleQC;ibility of inst.rue-

tion; , (2) The majority of stuqents like the inquiry mode·of instruc-

tion; and (3) The pr<;>ject curriculum see'Jl)s to be enjoyed more by. the 

students than tb,e previous type of curriauluni, 

The unfavorable statements pertaining. to the projects were identi-

fied as· follows: (1) l'here are sufficient mate'X'iala in school librar-

ies to supplement the project materials; (2) There are appropriate 

seminar QF in-service programs explaining proper use of the project; 

(3) The project seems to be understood and accepted by·the staff, 

administration, and general c(')Jllm1.mity;. and (4) Teacher training and 

guidance are sufficient within the pr~ject. 

Supplemental Analysis 

Ques. tion One 
' 

Wlliei-e are the new national social st;udies projects being used, 

large cities or smaller towns? 

The extent of usage and familiarity. and unfamiliarity,with the 

projects is reported in Table VI according to the four stratified popu-

lation groups in the s~mple. 



TABLE V 

STATEMENTS ABOUT THE PROJECTS CONSIDERED TO BE FAVORABLE OR UNFAVORABLE 

Number Percent'k Number Un- Percent Un- No 
Characteristics of the Projects Favorable Favorable favorable favorable Response 

1. The project allows· for flexibility of 
ins true-ti on. 

2. The majority of students like the inquiry 
mode of instruction. 

3. The project curriculum seems to be enjoyed 
more by the students than the previous 
type of curriculum 

4. The project accommodates various ability 
levels of the class satisfactorily. 

5. Materials· furnished with the project are 
sufficient in quantity and qu,ality. 

6 .. Provisions· for evaluation of the students 
are satisfactory. 

7. The reading ability required by the project 
is not too advanced for most students. 

8. The new projects· do no.t require excessive 
additional work of the teacher. 

9. Teacher training and guidance are sufficient 
within the project. 

10. The project seems to be understood and 
accepted by the staff~ administration, 
and general community. 

11. There are appropriate seminar or in-service 
programs explaining proper use of the project. 

12. There are sufficient materials in school 
libraries to supplement the project materials. 

51 94 

42 69 

35 66 

35 58 

34 58 

29 54 

28 48 

25 44 

22 39 

20 37 

17 30 

15 25 

3 6 21 

19 31 14 

18 34 22 

25 42 15 

25 42 16 

25 46 21 

31 52 16 

32 56 18 

34 61 19 

34 63 21 

40 70 18 

44 75 16 

*Percentage is based on the total number of respondents to each characteristic. The respondents 
were the 75 teachers who were familiar with the projects. 

;i::-, 
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TABLE VI 

USE PATTERNS OF PROJECTS 

Number * Percent 
-Number 

Familiar Number Percent 
Stratified Using Using With Percent Not Not 

Group Projects Projects Projects Familiar Familiar Familiar 

Under 10,000 7 4 23 14 141 86 

10,001-20,000 2 6 6 19 26 81 

20,001-75,000 3_ 7 9 20 36 80 

Over 75,000 20 34 37 63 22 37 

* Percentage is based on the total number of teachers in each stratum. {Total equals Familiar 
Teachers+ Unfamiliar Teachers.) 

\JI 
0 



51 

Seven percent or less of the teachers in each stratum under 75,000 

pop1flation were using the project materials. Thirty~four percent of 

the tea,cherl'! in the over 75,000 stratum were using the projects. 

Question Two 

What pel;'ce;ntage of; Oklahoma secondary soc:ial studies· teachers 

belong to the National and/or OklaholJla CouncO for the Social Studies, 

and wha..t ,;1.re th~ reasons for non~membership? 

Table VII shows the number and percentage of teachers who belonged 

to the National and/or Oklahoma Council f;or the Social Studies. 

TABLE VII 

A C~ARlSON OF MEMBERSHIP IN THE NCSS AND OCSS --- __..,.._..,. 

Famil.iar With Not Familiar Both Groups 

Membership in Projects With Projects Combined 
.. " ' ~ ., , I 

* Or ganiza ti.on Number Percent Number Percent Number Percent 

ocss 25 33 6 J 31 10 

NCSS 17 23 0 0 17 6 

Neither 46 61 219 97 265 88 

* Percentage is based on 75 teachers in familiar group, 225 in 
unfamiliar group, and 300 teachers in combined group. 
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Thirty-three percent of the f~iliar teac;hers belong~d to the 

OCSS, and twenty~three percent.belonged to the NCSS. Three percent of 

the unfamiiiar tea~hers belonged to the OCSS and no~e belonged to the 

NCSS. Ninety-$even percent of the up.familiar teachers were not members 

of either organization. Sixty~one percent of the familiar teachers 

were not m~mbers, 

A secor,.d aspect of question- two. was c;oqcerned. with why. a teacher 

was not a member of the National and/or OklahOI11a C9uncil for the Social 

Studies. Table VIII reveals the ~u~ber and percentage of teachers who 

marked the va,rious choices to explain their no~-membership, 

l'tBJ;..E V;I!I 

R!ASONS FOR NON-MEMBERSHIP IN THE NCSS AND OCSS ...,..,........ ~ 

Reason '.Nu:mber Percent 

Po not know what me:mbership offers 133 50 

61 23 

Feel.that dues are too e;icpe:ns:i,ve 30 11 

· Do 1:10.t l<;now whom to contact to join 43 16 

Other 65 25 

~Percentage i,s·based on the'265 tea.che1;s :i,.n.the·samp],e who were 
not members of the NCSS or · OGSS. 

* 
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Fi;ff.:y percent of the teachers who were not members of the NCSS 

and/or OCSS did not know what member1:1hip offered. 'Xhe reasons given 

.by the 

(14)* 
( 7) 

teacher$ who marked the "other" ca.t:egorr were as follows: 

No explanation given for marking "other" 
Phy1:1ical Education is main intere$t 
Elementary Education is main interest 
,ina~cially un~ble 

( 4) 
( 4) 
( 3) 
( 3) 
( 3) 
( 2) 
( 2) 
( 2) 
( 2) 
( 2) 

. ( 2) 
( 2) 
( 2) 
( 1) 
( 1) 
( 1) 
( 1) 
( 1) 
( 1) 
( 1) 
( 1) 
( 1) 

Administration is main interest 
Business is main interest 
Did not know these organizations exi$ted 
Math is main interest 
l'lan to join 
Does little for amount paid 
Teach other courses also 
New teache~ in Oklahoma 
Previous member but membership has expired 
loo many organizations already 
No reason to join 
Music is main interest 
Home Economics is main interest: 
Spanish is main interest 
English is main interest 
Library. is main interest 
teadersq,ip makes me feel. li.ke an outsider 
No .t;i..me 
Only certain people involved 
No literature received after joining as a student 

*The number in parentheses represents the au,mber of teachers making 
that c~ment. 

Ques t!,on ,Three 

What are the reasons fqr not us;i.ng the projects? 

This information is 1:)ased on the 43 teachers familiar with but not 

using the projects. Table IX reveals the number and percentage of 

teachers who checked the various reasons to explain why they were not 

using the projects. 



TABLE IX 

REASONS FOR NON-USAGE OF PROJECTS 

Re~son for not Using frojects 

Lack of funds to buy the pt;"oject materials 

Textbooks qnd related materials are q.ot 
available 

Do not think that the projeGt curricuium 
fulfills local needs 

Other reasons 

Think that the conventional course is 
better than the projects 

A feeling that personal preparation and 
training is inadequate 

Fellow social studies teachers do not 
favot;" use of tqe new projects 

E~cessive additional work is required of 
the teacher 

Dislike the inquiry approaGh to teaching 
the projects 

Local school administration does not favor 
use of the projects 

* Based on a size of 43 teachers. 

Nv.mber o;f; 
Teachers* 

25 

16 

13 

13 

11 

8 

6 

4 

3 

54 

l,lercent of 
Teachers 

58 

37 

30 

30 

26 

19 

14 

12 

9 

7 

Reasons given by the teach~rs f<;:>r the "other" classification. were 

as follows~ with the number in parentheses representing the number of 

teachers who made that comment . 



(2) Insufficient information of µse 
(2) Use inquiry with present materials 
(2) Current techniques are equivalent 
(2) Do not know of projects on junior high level 
(1) Do not know of any Okla. Hist. project materials 
(1) Stude~ts can't handle concepts 
(1) Results of projects not ava:Llable 
(1) Variety of approaches n~eded 
(1) Students lack background 

The princ;i.pal reasons explain,iµ.g why th1;?. :pi;.,ojects were not being 

used by these 43 teachers were as follows: (1) Lack of funds to buy 

the project materials, (2) Textbooks and relatec,l materials are not 

available, . (3) Project curriculum would not fulfi.11 the local needs, 

and (4) The various reasons containrd in the "other" classif:Lcat;ion. 

gues t;io.n ];our 
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How did the teachers who know about the projects learn about them? 

The data for this question is based on the 75 teachers in the 

sample who were familiar with the projects. Table X reveals the number 

and percentage of teachers who marked the various reasons to explain 

how they learned about the projects. 

·"Other" reasons from Table X we:i;-e; 

* (1) T~xtbook samvles 
(1) OCSS meeting 
(1) State Textbook meeting 
(1) Consultants 
( U · Salesmen 
(1) National Science Foundation 

* The number in parentheses represents the number of teachers who 
made that comment. 
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TAJ31~ X 

SOURCE OF LEARNING ABOUT PROJ~CTS 

Number of l'ercent of 
Source of Learning About Projects Teachers Teachers* 

Professional Literature 25 33 

Personal Reading 24 32 

College Classes 21 28 

In..,Service Programs 20 27 

Summer lnstitutes 18 24 

Other Teachers 15 20 

Other 6 8 

Student Teachers 1 1 

* Percentage is based on the 75 teachers who were familiar with 
the projects, 

The principal sources through which the teachers learned of the 

project~ were as follows: • (1) Professional literatu~e, (2) Personal 

reading, (3) College classesJ (4) In-service programs, (5) Summer 

Institutes, and (6) Other teachers. Only one teacher listed student 

teachers as a source tqrough which he learned of the projecti,;. 

Table XI reveals a list of all the projects being used by the 

teachers in the sample, The number of teachers using each project is 

also given, 



Stratified 
Group 

Under·J.o,ooo 

10,001-20,000 

20,001-.75,000 

Over 75, 000 

Question Ji'ive 

TABLE Xl 

A LIST OF PROJECTS BEING USED BY OKLAHOMA. 
SECONDARY SOCIAL SlUDlES TEACHE:RS 

Project Title 

Amherst Project 
High School Geography Project 
SRSS 
Soc:tal Stµdies Curriculum Project 

Amherst Project 
Social Studies Cµrriculuw Project 

,A.nihers t Project 
· SRSS 
. Social Studies C1,1rriculum '.Project 
Harvard Social Studies Project 

Social Studies Curriculum Project 
High School Geography Project 
Amherst Project · 
SRSS 
High School Curriculum Study Project 

in Government 
Anthropology Curriculum Study Project 
Harvard Social Studies Project 
l'1an: A Course o;f; Study 
Developmental Economic Education 

Project 
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No. of Teachers 
Using. Each 

Project 

3 
2 
1 
1 

1 
1 

1 
1 
1 
1 

8 
7 
3 
3 

3 
2 
1 
1 

1 

What are the characteristics of Oklahoma secondary social studies 

te,;1.cqers who a.re using the new national social stud;i,.es project materi-

als~ an,d what are the chai:-acteristics of the teachers who are not? 
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This research question consists of eleven individual questions 

pertaining to various personal and professional characteristics of the 

teachers in the sample. A summary of the personal and professional 

characteristics of the filmiliar and unfamiliar groups in the sample is 

given. 'l'his sl,.lmma.ry is. given by mean1:1 · of tables pre1,enting the data 

involved in each questton on the basis of a percentage of the total 

sample of ~00 teachers, Seventy-five teachers or 25 percent of the 

sample were familiar with at lea.st one project. l'wo hundred twenty-

five, or 75 percent of the sample, were unfamiliar with the project 

materials. 

SubgtiestionQne. flow many.years of teac:hing e~perience do you 

have? 

' Th~ information reported in Table XU reveals the number of years 

of teaching experience for the teachers. 

TA~LE XU 

.A COMPAR~SON OF TEACHING EXPERIENCE 

Ye,;1rs of 
Teaching 

Experience 

1-5 
6-10 

11-15 
16 .. 20 
21+ 
Total 

lra!l!i liar 

Number 

31 
19 
12 

4 
,..2. 
75 

Wi~h;Projects Not Familiar 

* Percent Number 

10 103 
7 48 
4 23 
1 17 
3 34 ..,...,... -~ 

25 225 

With Projects 

Percent 

34 
J.6 
8 
6 

11 -75 

* ?ercentage is based on a total population of 300 teachers. 
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Both the familiar and unfamiliar groups in the sample had a 

majorit:y o:f teachers with ten or less years of experience. 

Subg\,1.estiop. Two. How many years have you taught in the present 

sc:hool system? 

Table XIII revE;ials the number of years the teachers in the sample 

had taught in their present school system. 

TABLE XUI 

A COMPARISON OF YEA~S IN ~caooi SYSTEM 

Yrs. in Present 
·school System 

1-5 

6-10 

11 .. 15 

16 .. 20 

21+ 

Total 

Fai:piliar 

Number 

40 

20 

10 

3 

2 

75 

With Proj E;\C t$ Not· Familiar 
' 

Percent* Number 

13 143 

7 41 

3 16 

1 15 

1 10 ._......,... -
25 225 

With Projects 

Percent 

48 

14 

5 

5 

...1. 
75 

* Percentage is based on a total population of 300 teachers. 

· Both the familiar and unfamiliar groups in the sample had a 

majority of teachers with five or less years of experience in their 

present school system. 
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Subguestfon J;bre,e. What was your undergraduate major in college? 

Table XIV reveals the particµlar undergraduate major that the 

teachers in the sample had in college. Twelve of the familiar teachers 

had a double major in college, and thirty• three of the unfamiliar 

teachersha.d a double major. The existence o;f these double majors 

forced the percentage of teachers having a particular major to be 

calculated on the basis of a total ,population of 345 majors. 

TABLE XIV 

A COMPARlaON OF UNDERGRAOUA1;E.;MAJORS 

Undergraduate Familiar With l?ro j ec ts Not· rami1iar With Projects 

* Major Number Percent Number Percent 

Social Studies 35 10 79 23 

Physical Education 5 2 53 15 

History . 32 9 57 17 

. Science 0 0 7 2 

Mathematics 0 0 6 2 

.·Other 15 4 56 1§. ........- -~ 

Total 87 25 258 75 

* Percentage is based on a. total population of 345 majors. 
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Both the familiar and unfamiliar groups in the sample had a 

majority of teachers with an undergraduate major in either social 

studies or history. A larger proportion of unfamiliar teachers had 

an undergrc;1duate major in physical education. 

Subgu,estion Four. How many hours of college credit do you have 

in the field of social studies? 

Table XV reveals the number of hours of college credit the 

teachers in the sample had in the social studies field. 

l'ABLE XV 

A COMPARISON OF COLLEGE HOURS IN SOCIAL STUDIES 

Hours of Familiar With Projects Not Familiar With Projects College Social 
Studies Credit J;ilumber Percent* Number Percent 

0-10 0 0 4 1 

11-20 0 0 29 10 

21-30 9 3 45 15 

31-40 12 4 55 18 

41-50 14 5 41 14 

51+ iQ 13 51 17 -.-

Total 75 25 225 75 

* Percentage is based on a total pop~lation of 300 teachers. 



62 

The majority of familiar teachers had more than 5l hours of col-

lege credit in the social studies field. The majority of unfamiliar 

teache'J;'s had less t;ha.n 40 hours of college credit in the field of 

social studies, 

81.1,bguestion Five. What is the highest degree that you hold? ,,._, ., .. ~ 

Table XVl reveals the highest degree that the teachers in the 

sample had received, 

TAB;LE XV:I 

A COMPARISON OF COLLEGE DEGREES 

Highest Degree 
Received 

Familiar 
I 

With Projects Nat Famil;i.ar With P-rojects 

Number * Percent Number Percent 

B.A. 22 7 53 18 

ILS. 10 3 84 28 

M.S. 14 5 48 16 

1-1. s .+ 29 10 40 13 

Ed;S, 0 0 0 0 

~d.D. 0 0 0 0 

_Q _ _Q 0 _Q 
-~ 

. Other 

Total 75 25 225 75 

* Percentage is based on a total popu~ation of 300 teachers. 
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The majority of the familiar teachers had a :Master's degree or had 

done work beyond the Master's degree, The majority of the unfamiliar 

teachers had only obtained a Bachelor's degree. 

$ub~uestion Si:x:. How many years have elapsed since you attended 

a college level class? 

·The number of ye1;1.rs that had elapsed since the teachers in the 

sample attended a college level class is reported in Table XVII, 

Number of Years 
· Since Attending 
a. College Class 

11-15 

16 .. 20 

21+ 

Total 

* 

TABLE XVII 

A GOMrARISQN OF YEARS SINCE ATTEND~NG 
A COLLEGE CLASS 

Familiar With . f.r o j ec.ts Not Familiar 

Number Percent 
•J< 

Number 

72 24 198 

3 1 16 

0 0 3 

0 0 4 

0 ...Q .--..!!: ........ 

75 25 225 

With Projects 

Percent 

66 

5 

1 

1 

_-1. 

75 

Percentage is based on a total population of 300 teachers. 
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The majority of teachers both familiar and unfa.miliar with the 

projects had attended a college class within the last five years. 

S,ubquestion Seven. Are you a male or female? 

Tµe iniormation in ?able XVIII reports the number of male and 

female Oklahoma secondary social studies teachers in the sample. 

TABLE JCVII J; 

A COMPARISON OJ; MALE ANO FEMA;r..E 'mAGUER.S 

Familiar With Projects Not :e'ami liar With Projects 

Sex Number * Percent Number Pe;t;"cent 

Male 5i 17 157 52 

n 8 68 23 ....... --l;emale 

Total 75 25 225 75 

'le 
Percentage is based on a total population of 300 teachers. 

There was a majority of ma,le teachers·in both the familiar and 

unfamiliar categories of the sample, The proportion of male to female 

teachers was approximately the same in both the familiar and unfamiliar 

·groups. 

Subguestion, Eight. ~hat i$ your a.ge? 

Table XIX reveats the age of the teachers with respect to their 

familiarity 21-nd unfamiliarity with. the projects? 
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TABLE XIX 

A COMPARISON OF·TEACliER. AGE 

Familial;' With Proj~cts · Not Familiar With· Projects 
; 

* N1.1imber ;J?ercent; Nu.mber Percent 

21-30 34 11 100 33 

31-40 25 8 54 18 

41·50 8 3 33 11 

51-60 6 2 27 9 

2 1 11 4 - ...,.._ -Over 60 

Tot,;1.l 75 25 225 75 

* ·percentage is based on a total :population of. 300 teachers, 

The majority of both familiar and unfamiliar teachers were under 

40 years of age, 

Subquestion Nine. What is the enrollment of the school in which 
1··f ~ 

you teach? 

'.(he en1;:ollment of the school in which each teach~r was employed 

is reported in Table ::lQC. 

The majority of familiar teachers taught in school,s with an 

enrollment in excess of 800 students. The majority of \lnfamiliar 

teachers· taught in schools with less than 800 studEmts. 



66 

l'ABLE XX 

A CC!1PARISON OF SCHOOL ENROLLMEN'l' 

Familiar With Projects Not Familiar With Projects 
I 

* 
School 

· Enrollment Number Percent Number Percent 

Less than 200 5 2 4~ 15 

201-400 11 4 67 22 

401-800 13 4 50 17 

9 3 31 10 

lZ. 12 34 11 
"""""""" 

__.,.._ -Over 1, 200 

Total 75 25 225 75 

* Percentage is based on a total population of 300 teachers. 

Subguestion Ten. How many secondary social studies teachers are 

in your school building including yourself? 

The number of secondary social studies teachers who taught in the 

school building is reported in Table XX.I. 

The majority of familiar teachers had over six secondary social 

studies teachers in the building with them. The majority of unfamiliar 

teachers had four or· less secondary social studies teachers in the 

building with them. 



TABLE XX! 

A COMPARISON OF TH.E ~ER OF SOCIAL STUPIES 
TEACHERS IN T}IE SCHOOL BUILDING 
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Number of Social Familiar With Projects Not Fal!li lia:i: Wit!\ Projects Studies Teachers 
in Building Number Percent 

'le 
Number Percent 

1 2 1 23 8 

2 5 2 28 9 

3 8 3 44 15 

4 6 2 36 12 

5 7 2 21 7 

6 4 1 10 3 

Over 6 43 14 63 21 -
'J;'otal 75 25 225 75 

* Percentage ;i.s based on a total population of 300 teachers. 

Subguestion Eleven. Di4 you attend the social studies meetings at 

the State Teache:i:s' Convention in Oklahoma City on October 19, 1972? 

Table XXII reveals the number and percentage of teachers who 

attended the state social studies meetings. 

The majority (51%) of familiar teachers attended the state social 

studies meeting in October,. 1972. The major:i.ty. (80%) of unfamiliar 

teachers did not attend the state·soc:i,al studies meeting. 



Attendance 
of Meeting 

Yes 

No 

Total 

* 

TABLE XXI;J: 

A CCM>MISON.OF ATTENDA.NCE; Ar. STATE 
SOClAL' STUDIES.MEETING 

Famqiar With J?ro j ec ts Not Fam;i,liar 
I . . . . ' * 

.N1,1mber Percent Numb et; 

38 5 l. 4.5 

E. 49 180 -
75 100 225 
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With·Projects 

J;>ercent 

20 

_§,Q. 

100 

Percentage isbased on 75 teachers·in the familiar·group and 
225 teachers in the unfamiliar·group. 



CHAPl'ER V 

FINDINGS, CONCLUSIONS, AND ~EC©MMENDATIONS 

Chapter V attempts to draw.together the major findings of this 

research, attach meaning to the presentation of data in preceding 

chapters, draw conclusions, and make recoIPlilendat:;ions for further 

re.i;;earch, 

Findinga pf the Study 

The findings of this study considered to be most important were 

as follows: 

1) Eleven percent of the teachers were using project materials 

and 89 percent were not, '.!;'he breakdown in extent of project usage was 

as follows: (a) Four percent were using the projects for less than 

25 percent of the course, (b) One percent were using the projects for 

25 percent to 49 percent of the course, (c) Two percent were using 

the projects from 50 to 74 percent of the course, (d) Two percent 

were using the projects over 75 percent of the cou,rse,.and . (e) Two 

percent were using the project materials entirely. 

2) The following statements about the projects were perceived by 

the teachers to be favorable: (a) The project allows for flexibility 

of instruction, (b) The majority of students like the inquiry mode of 

instruction, (c) The project curriculum seems to be enjoyed more by 

the students than the previous type of curriculum. 
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The following statements about the projects were perceived to be 

unfavorable: (a) There are sufficient materials in school libraries 

to supplement the project materials; (b) There are appropriate semi

nar or in-serv;i,ce pro&rams e:icplaining proper use of the project; 

(c) The project seems to be understood and accepted by the staff, 

administration, and general community; and (d) Te~cher training and 

guidance are sufficient within the project. 

S9pplemental Findings 

The findings from the supplemental questions considered to be most 

important were as follows: 

1) The following information illustrates where the projects were 

being used: (a) Four percent of the teachers living in towns with a 

population of less than 10,000 were using project materials; (b) Six 

percent of the teachers living in cities having a population between 

10,001 and 20,000 were using project materials; . (c) Seven percent of 

the. teachers who lived in cities having a population between 20j001 and 

75,000 were using project materials; and (d) Thirty-four percent of 

the teachers living in cities having a population in excess of 75,000 

were using project materials, Also~ 63 percent of the teachers living 

in the over 75,000 population str,atum were familiar with the projects . 

. The next highest stratum in the extent of proje<;:.t familiarity contained 

20 percent of the teachers in that stratum. 

In the response population the largest percentage of teachers who 

were familiar with and were using project materials were in the over 

75,000 stratum, 
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2) Thirty-three percent of the famitiar teachers were members of 

the OCSS. Three percent of the unfamiliar teachers were members of the 

OCSS. Twenty-three percent of the familiar teachers were members of 

the NCSS, as compared to total no1W1embership from the unfamiliar 

teachers. 

For the entire response population, ten percent belonged to the 

OCSS and six percent belonged to the NCSS. Eighty-eight percent did 

not belong to either organization. The principal reason given by the 

265 teachers to explain their nonmembership in the NCSS or the OCSS 

was that they did not know what membership offered, 

3) The principal reasons explaining the non-use of the projects 

by the familiar teachers were as follows: (a) lack of funds to buy the 

project materials,. (b) the fact that textbooks and related materials 

were not available, (c) the belief that the project curriculum would 

not fulfill the local need, and (d) the various reasons contained in 

the "other" classification. 

4) The principal sources through which the teachers learned 

about the projects were as follows: (a) college classes, (b) in

servi,ce programs,. (c) summer ina ti tut,es,, (d) personal reading, (e) 

professional literature, and (;E) other teachers. 

Conclusions From the Study 

· The following conclusions refer only to the secondary social 

studies teachers in the response population. 

1) The new national social studies projects were being used by a 

small percentage (11%) of Oklahoma's secondary social studies teachers, 



2) The majority of Oklahoma secondary social studies teachers 

were not familiar with the new national social studies projects. 

72 

~) The majority of Oklahoma secondary social studies teachers 

perceived the following statements about the projects to be favorable: 

(a) The project allows for flexibility of instruction; (b) The 

majority of students like the inquiry mode of instruction; and (c) 

The project curriculum seems to be enjoyed more by the students than 

the previous type of curriculum. 

4) The majority of Oklahoma secondary social studies teachers 

perceived the following state~ents about the projects to be unfavorable: 

(a) There are sufficient materials in school Ubraries to supplement 

the project materials; (b) There are appropriate seminar or in

service programs explaining proper use of the project; . (c) The 

project seems to be understood and accepted by the staff, administra

tion, and general community, and (d) Teacher training and guidance 

are sufficient within the project. 

5) The majority of projects being used in Oklahoma were found in 

cities having a population of over 75,000. 

6) Thirty-nine percent of the familiar·teachers belonged to the 

NCSS and/or OCSS, while only three percent of the unfamiliar teachers 

belonged to the OCSS, and none belonged to the NCSS. 

7) Overall membership of Oklahoma secondary social studies 

teachers in the NCSS and OCSS was less than 12 percent. 

8) Ihe majority of Oklahoma secondary social studies teachers 

who were not members of the NCSS or OCSS did not know what membership 

offered, 
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9) The principal reasons used to explain why the projects were 

not being utilized by Oklahoma secondary social studies teachers who 

were familiar with the projects were as follows; (a) lack of funds to 

buy the project materials, (b) the fact that textbooks and related 

materials were not available, (c) the belief that the project curricu

lum would not fulfill the local need, and (d) the various reasons 

contained in the "other" classification. 

10) There was no central source through which Oklahoma secondary 

social studies teachers learned of the projects. 

· 11) The majority of Oklahoma secondary social studies teachers 

who were familiar with the projects attended the social studies meet

ings at the State Teachers Convention, while th~ majority of the 

unfamiliar teachers did not attend. 

Recommendations for ·Further Research 

l'he find.ings and conclusions of this study will be of importance 

only to the extent that they stimulate new research in the social 

studies field. The following represents a few of the research topics 

which may be derived from this investigation. 

1) A comparable study should be done in a different state to see 

how pervasive these tendencies are. 

2) A detailed study should be attempted comparing students using 

the project-type curriculum and students using the traditional type 

curriculum. The purpose of this comparison would be to see which type 

of curriculum is superior and which aspects of the curricula need 

strengthening, 



3) A detailed investigation should be attempted to provide 

information about more effective means of cqmmunicating information 

about new innovations to teachers. 
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4) An investigation needs to be attempted for the purpose of 

providing information by which local, state, an4 national professional 

social studies organizations can provide better services to social 

studies teachers. 

5) A study should be attempted for the purpose of assessing the 

effectiveness of the social studies meetings at the Oklahoma State 

Teachers Convention. 

6) A committee should be established to provide workable propos

als suggesting ways of disseminating information about the new national 

social studies projects to all social studies teachers in the state of 

Oklahoma. 

7) Additional research should be conducted in Oklahoma to sub

Sti:i,ntiate the validity of the results of this study. A similar study 

utilizing a more statistically oriented approach seems warranted, 

·Sullllllary 

This research study lends support to the idea that the social 

studies field is experiencing a communication problem. The findings 

provide evidence that the vast majority of Oklahoma secondary social 

studi~s teachers are not familiar with the new project developments. 

This communication problem could have serious consequences, As noted 

earlil;:!.r in this st:.udy~ Fraser states that the deci,sions about social 

studies curriculum change that will count will be made ultimately in 

the minds of social studies teachers who must implement the new 
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programs. If teachers are unaware of the new programs, their useful~ 

ness in testipg ~hese developments and in improving the social studies 

curriculum would appear limited. 
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A STUDY OF TEACJilllR · USAGE OF NEW NATl;ONA.;L 

SOClAL Sl'UDlES PROJECTS 

Questionnaire 

Directions; . Please read ~ach question carefuUy, then circle the 
letter provided which best answers each question. 

1, What is the ni;l.me of the COUJ;'Se or courses that you teach? 
a. Ristory d. Sociology g, Civics 
b. Geography . e. Fol.itical SciE;mce H . Other 
c. Econo111ics f. Prob letlls of De111ocraty 

2. What grade levd or levels do you teach? 
a. 7th c. 9th e. 11th g, other 
b. 8th d. 10th f. 12th 

3. Are you fa.mi.liar with any of the mew nation,111 aocial studies 
projects, such aa the Alllherst Project, High School Geography 

· l'rojec;t, Sociological Resources for the Social Studies Project, 
etc,? 
a, Yes b. · No 

(If your aQswer to question 3 was .!l,Q., o~it questions 4~10 and complete 
question 11.) 

4. Did you learn about the projects through: 
a. Col~ege classes d, Student te~chers g. Other 
b. J;n•s<;1rvice programs e. :J;>ersonal read;Lng t~achers 
C, Summer institutes f. Professional 1i terature h. Other 

5. Are you using a~y of the new social studies project material in 
your teaching? a. Yes b, No 

(If your answer to question 5 was no, omit questions 6, 7, and 8 and 
then c:;ontinue to answer questions~ 10, and n.) 

6. What project or projects are you using? (Please fill in the name 
of the project.) 

a .......... ~~ ....... ~.......,.....,.~ ..................... ----~ c.,.,_,..............,_......,._~ ....... -... ................................... ~ ....... -
P, d . ..,._....,... ........ __,..,.........__...~....-~,....._------....-~ 
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7. To what extent are you using thh or these projects? 
a. None at all--0% d. 50% to 74% of the course 
b, Less than 25% of the course e .. Over 75% of the course 
c. 25% to 49% of the course f, Entirely--100% 

8. Do you feel that you are using the project as the project direct
ors intended? a. Yes b. No 

9. If you are familiar with any of the projects, which of the follow
ing factors aboµt the projects do you consider to be true (favor
able) and which ones false (unfavorable)? (Please check the 
appropriate blank,) 

True 
(favorable) 

False 
(unfavorc;1.ble) 
----- a, Materials furnished with the project are 

sufficient in quantity and quality. 
-----....----...- b. The majority of students like the inquiry 

mode of instruction. 
-----------.- c. Tec;1.cher training and guidance are suffi~ 

dent within the project. 
------------ d. The project accommodates various ability 

levels of the class satisfactorily. 

..,....... ___ _ 

e. The reading ability required by the project 
is not too advanced for most students. 

f, The-;;roject seems to be understood and 
accepted .by the staff, administration, and 
general community. 

g. The project allows for flexibility of 
ins tn,1c tion. · 

h. The project curriculum seems to be enjoyed 
mare by the students than the previous type 
of curriculum, 

i, Provisions for evaluation of the students 
are satisfactory. 

j, There are appropriate seminar or in-service 
programs explaining proper use of the 

· project. 
-------....... -- k. There are sufficient materials in school 

libraries to supplement the project mate
rials. 

1. The new proJects do not require excessive 
additional work of the teachers. 

10. If you are not using any of the new project materials, please 
circle any. of the letters provided to explain why. 
a. A feeling that personal preparation and training is inadequate. 
b, Lac~ of funds to buy the project materials. 
c. 'Excessive additional work is required of the teacher. 
d, Local school administration does not favor use of the projects. 
e. Textbooks and relat~d materials are not available, 
f. Think that the conventional course is better than the projects. 
(Continued) 
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g. Do not think that the project curt'iculum fulfilb local needs. 
h. Fellow social studies teachers do not favor use of the new 

projects. 
i,. Dislike i.nquiry approach to teaching the projects. 
j. Other reasons. ____ .------......... -----.--....................... _.... ___________ ........, ___ 

11, Personal information (Please circle the appropriate letter.) 
1. Number of years of teaching experience? 
a. 0-2 yrs, c, 6~10 yrs. e. 16·20.yrs. 
b, 3 .. 5 y',t'S, d. ll-15 yrs. f. 21+ yrs, 

2. Number of years of teaching in the present school system? 
a. 0·2 yrs. c. 6·10 yrs. e, 16-20 yrs. 
b. 3-5 yrs. d.-11-15 yrs. f. 21+ yrs. 

3. What was your undergraduate major in college? 
a. Social St\ldies c. History e. Mathematics 
b. Physical Edqcation d. Science f. · Other...,..._......,.......,.......,.. _____ _ 

4. Number of hours of college credit in the social studies field? 
a. 0-10 hrs. c. 21-30 hrs. e. 41-50 hrs. 
b. 11~20 hrs, d. 31-40 hrs. f. 51+ hrs, 

5, Wllat is the highest degree that you hold? 
a. B.A,, c. M,S. e, Ed.S. g, · Other _ _.,. ___ _ 
b. B,S. d, M.S. plus hours f. Ed.D. 

6. Number of years that have 
level class as a stqdent? 

a. 0 .. 2 yrs. c. 6-10 yrs. 
b. 3-5 yrs. d, 11-15 yrs. 

elapsed ~ince attending a college 

e. 16 .. 20 yrs. 
f. · 21+ yrs, 

7, Are you a male or female? a. Male b. Female 

·8. What is your age? 
a. 20-30 c. 41-50 e. over 60 
b. 31-40 d, 51-60 

9, In what type of school do you teach? 
a. Public ·b. Private c, Parochial 

10, What is the approximate pop\llation of the city. in which you 
t,ach? 
a, under 10,000 
b, · 10, 001-20, 000 

c. 20,001-75,000 
d. over 75,000 

11, What is the enrollme,;1t of the school i.n wh;i.ch you teach? 
a. Less than 200 c, 401·800 e. over 1,200 
b, 201-400 .d, 801-1,200 

12, How many secondary social studies teachers are in your school 
building?. (Inciude yoursel:f; .) 

a. 1 b. 2 c, 3 df 4 e. 5 £. 6 g. over 6 
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13, Did you attend any of the social studies meetings at the State 
Teachers' Convention in Oklahoma City on Oct:, 19, l.972? 

a. Yes b. No 

14. Are you a member of the Oklahoma or National Council for the 
~ocial Studies? 

a, Okl.ahoma b. ·National c, both d. nei.ther 

15. If anE1wer f/:14 is nei.ther, do any of these reasons explain why? 
a. Do not know what membership offers. 
b. Veel that membership provides nothing. 
c. Feel that the dues are too expensive. 
d, Do not know whom to contact to join, 
e, Other.-.__,.....,......-.,._......,. __ .,...,.. ....... __,__,__,__,~-.. ....... 
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Dear Social Studies Teacher: 

Tim J. Wells 
Route 1 
Cushing, Okla. 74023 
December 18, 1972 

85 

~ need about ten minutes of your valuable time to answer a few 
important questions. The primary purpose of the enclosed questionnaire 
is to ascertain the extent to which the new national social studies 
projects are actually being used by Oklahoma secondary social studies 
teachers and to obtain distinct reasons for use or disuse. The results 
of tl1,is survey wUl be <;1.n essential part of my dissertation in social 
studies education at Okl~homa State Urliversity 1 Stillwc;1ter, Oklahoma. 
It is hoped that a.study of this type will shed light on the project 
movement by the professionc;1l teacher and facilitate the improvement of 
the social studies curriculum. 

You are part of a stratified random sample of 550 Oklahoma second
ary social studies teachers. I will assure you that you and your 
school will remain anonymous in all res pee ts concerning this study. 

I would appreciate your cooperation in completing the question
naire and returning it as soon as possible in hhe attached self
addressed stamped envelope. It is ex~remely iroporta~t that I have all 
of the questionnaires returned so that I can generalize about the state 
as a wb.ol,e. 

I would be very happy to send you a copy of the results of the 
study when it is completed. Also, if you would like a bibliography of 
reGent research and literature on the various projects, please check 
below and return this sheet with your questionnaire. 

l would like a copy of the results.~~~~ 
I would like a bibliography concerning the projects • ....., ____ _ 

Thank you so much for your time and assistance, and l hope you 
have a very happy holiday season. 

R.espec tfolly, 

Is/ l'i..m Wellfl 

Tim J. Wells 



Dear Social Stuqies Teacher; 

Tim .J, Wells 
Route 1 
Cushing,.Okla. 74023 
January 8, 197.3 
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About three weeks ago you should have received a questionnaire in 
.. the mail, 'the que*1!tionnaire was sent to a ra:qc;lom 1;1ample of 550. Oklahoma 
.secondary social studies teachers in an attempt to ascertain the extent 
to which the new national *1)ocial studies projects are actually being 
used in Oklahoma. .and to obtain distinct reasons for use or disuse. 

I have not received your completed questionnaire, and I need it 
in order to complete ~y.study .. I have enclosed another questionnaire 
anc;l would c1:1-rt;ainly appreciate your coopet'ation in completing it and 
returning it as soon as possible in the attached self-addressed stamped 
envelope. Yau and yo1,1r school wi,11 remain anonymous in all respects, 

'l'he reauH:s of this survey are aµ essential part of my disserta
tion in social studies education at Oklahoma State University, and it 
is ~xtremely. important that I have all of the queationnaires returned 
so t~t l can g~nerali~e about the state as a whole, 

I would be very.happy to send you a copy of the results of the 
atudy when it is completed. Also, .if you would like a bibliography of 
recent research and literature on the various projecqs, please check 
be\ow and return this sheet with your questionnaire. 

· I would like a .copy of the results. 
_______ ,.. 

I would like a .bibliogt'aphy conceining. the projects.,__----

Thank you again for your time and assistance. 

Sincerely, 

I sf Tim Wells 

Tim J, Welh 
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