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PREFACE

This study is primarily concerned with the attitudes of home eco-
nomics student teachers at Oklahoma State University in the 1969-1970
academic school year towards the mentally retarded. It is hoped that
the information arrived at through this study could be useful in deter=-
mining (1) the need for the instruction of causes, treatments, and
social implications of mental retardation and (2) the need for provid-
ing personal contact with the mentally retarded in coliege curriculums
preparing students for careers in the teaching field.

This research project would not have been possible without the
cooperation and help of Dr, Herman Efron, Ph.D., Veterans Administration
Hospital, Washington, D.C. Use of the instrument developed by Dr. Efrm
was vital and his assistance and aid were greatly appreciated.

Secondly, the author wishes to express her appreciation to the
Department of Home Economics Education at Oklahoma State University.
The cooperativeness of the stwdents and the faculty made the entire
endeavor possible., The author wishes to particularly express her appre-
ciation to Dr. Elaine Jorgenson for her encouragement, counsel, and
guidance throughout the study. Acknowledgement is made to Dr. Lora
Cacy for her helpfulness in the administration of the questionnaire to
the students in the study and for reading the thesis and offering help-
ful suggestions., In addition, appreciation is expressed to Dr. Florence
McKinney, Department of Home Management, for reading the thesis and

offering helpful suggestions.
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In conclusion, the author acknowledges her indebtedness to Dr.
David L. Weeks, Mathematics and Statistics, Oklahoma State Univefsity,
for his assistance in the analysis of the data from the study. and to

Mrs. Virginia A. Priebe for her typing excellence and advice.
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CHAPTER I
INTRODUCT ION

Mental retardation is a problem of mounting concern today, both in
terms of the retardates personal adjustment and in terms of the social
consequences to society. The increasing awareness of the educational,
social, and emotional needs of exceptional children has led to the in~-
tegration of educable mentally retarded children into the regular public
school class program, These children must achieve a satisfactory ad-
justment within a predominately normal society and must be provided with
experiences with this society. 1Initially, these experiences will be
with those in the school environment.

Teachers rank second only to parents in terms of their influence
on the behavior of retarded children and the actual number of hours
Spént with the children (1). It is apparent that the importance of
their rolé in the successful social and emotional adjustment of the
retarded child cannot be underestimated. A significant component of
this social context involves the attitude of the teacher towards the
mentally retarded child. Thus, there has become an increasing need for
the practical as well as theoretical conceptualization of the complexi~-
ties of the reciprocal interaction between the mental retardate and his
social environment. A greater understanding of the attitudes of educa-
tors toward the mental retardate will aid in the achievement of the

successful integration of the mental retardate into society.



Statement of the Problem

Awareness of the importance of the role of the teacher in the
successful social and emotional adjustment of the retarded child as
weil as récognition of the need for the measurement of select teacher
attitudes lead this studyvtowards the measurement of future home
economics.teachers' attitudes toward the mentally retarded. Those
particular attitudes of student teachers in the Fall semester of 1969
and prospective student teachers in the Spring semester'bf 1970 at

Oklahoma State University were investigated.
Purpose of the Study

The main purpose of this study was te identify the attitudes of
home economics student teachers at Oklahoma State University towards
the mentafly retarded. Information arrived at through the stnéy was
used to détermine (1) the need for the instruction of céﬁéeé,'treat-
meﬂts,.an& social implidations of mental retardation and (2) uﬁe need
for providing personal contact with the mentally retardédlin>c;11ege
curriculums preparing students for careers in the teaching field.

Specific objectives were:

1. To determine the dimeﬁsionality of the attitudés held by
the student teachers in six areas of conceptualization.
fhere factors were:

a. Segregation via Institutiomalization
ﬁ, Cultural Deprivation
é. Noncondemnatory Etiology

d. Personal Exclusion
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Hopelessness

f. Authorita:ianism

Limitations of the Study

This*study was limited to:

1,

2,

3.

3

6.

One instinution of higher learning: Collegg of Home
Economics, Department of Home Economics Education,
Oklahoma'State University, Stillwater, Oklahoma,

Home egqnomigs snudent“;gachers completingmthe$r student

teaching in the Fall semester of 1969 and prospective

' student teachersvin the Spring semester of 1970.

An‘invegtigation of the attitudes of this_givgn group
oflstgégn; Feachers with no generalizations for any
larger group.

An ipvestigation of opinions expressed as indices of
attitudes.,

Ap”investiga:iqn Qﬁ onlyrqhose attitqde dimensions
measured by the questiomnaire in use,
An{invespiga:ioglwi;h_dirgction§ for use of the

questionnaire set by the author.

Definition of Terms

- In the study, the following terms were important. Definitions

relevant to this study were:

1. Attitude is defined as the predisposition of the individual

to evaluate some symbol or object or aspect of his world in

a favorable or unfavorable manner (1).



4.

6.

8.

9.

10.

Attitude Scale is a set of statements (items) about an
attitude object, to which an individual responds with a
set of specified response categories (2).

Future Home Economics Teacher refers to the college student

in the senior year of her program in home economics educa=
tion. She may have completed her student teaching or be in
the process of doing the student teaching.

Home Economics Student Teacher refers to the student in-

volved in the student teaching experience.

Prospective Home Economics Student Teacher refers to the
student enrolled in the block semester in which the student
teaching experience occurs, but she has not begun the student
teaching experience.

Measurement refers to the assignment of numerals |to objects
—_— 1

according to a rule (3).

Mental Retardation refers to subaverage general intellectual

functioning which originates during the developmental period
and is associated with impairment in adaptive behavior in
the individual's rate of maturation, learning, and social
adjustment (4).

Mental Retardate refers to the individual with subaverage
general intellectual functioning (4).

Educable Mental Retardate refers to the individual with an
IQ of 55~75. This classification refers to only the intel-
lectual dimension of the condition (5).

Special Education refers to that edﬁcétional segment which

provides special services for children with particular



conditions that may handicap them educationally, socially,

or vocationally (5).

Procedure for the Study

To enable the writer to meet the objectives of this study, the

following steps were involved:

1,

2.

3.

6.

An investigation of recent research im the developméﬁt

of attitude scales in questionnaire form for the measure-
ment of attitudes toward the mentally retarded was made,
A questionnaire for the measurement of attitudes toward
the mentally retarded was located.

A letter was sent te the author informing him of the
bfoposed study and interest in the use of the quesEibn;
naire in the study. Permission was granted to use the
questionnaire, and it was reproduced in quantity.
Arrangements were made to administer the questionnaire

to the student teachers in the Fall semester of 1969 who
had completed their student teaching and to proSpeétiVe
student teachefs in the Spring semester of 1970.

The questionnaire was givgn to eaqh gr9uP of stgdents‘in
Home Economics Education 4102, Philosophyvof Education--a
class included on the block semester in which the student
teaching experience occurs.

The questionnaire was given to 70 students. It was admin-
istered to 34 spudents_atvthg conclusion of the_stgdent
teachin§ egperience and to 36‘students at the beginning

of the semester in which the student teaching experience



occurred.
7. The data from the questionnaire was analyged, conclu-

sions were drawn, and recommendations were made.
Organization of the Report of the Study

ThE'report of this study is organized into five chapters, Chapter
I has presented the problem, objectives, limitations, definitipns of
felevant‘teyyss and prOagdures‘iﬁvolved. The remainder of the report
is divided ;ngq'fqur additiongl chapters, Chapter II will present a
review of relevant literature, Chapter III will discuss the procedures,
and Chaptg;llv‘willipresent and'analyze'?hevdata in the study. The
finglwchaptef will present a summary, and conclusions and recommenda=~

tions.



CHAPTER II

REVIEW OF LITERATURE

The American Association on Mental Deficiency defines "mental

retardation" as:

Subaverage general intellectual functioming which

origimates during the developmental period and is

agsociated with impairment in adaptive behavior (4).
Intelligence and behavior are the two dimensions by which retardation
is defimed today. This subaverage intellectual functioning-~-intellect-
ual functioning greater than one standard deviation below the population
mean of the age group--is reflected by impairment in adaptive behavior
in the individual's rate of maturation, learning, and social adjustment
(4). 1In addition, the term "mental retardation" has a second more
general definition. Not only does the term have the previous partic«
ularly apt and precise definition, but it equally refers to all degrees
of intellectual deficiency.

The degree of intellectual deficiency is classified from one of
three standpoints: severity of the handicap, etiology of the handicap,
or the syndrome (5). Of these three approaches, educators classify on
the severity of the handicap. In 1965, Garrison and Force (5) listed
the label of significance to educators in the public school system as:
Educable Mentally Retarded -~ IQ 55-75., It is precisely this particular
group with which educators in the public school system are most concern-

ed. In the following review of literature, selected aspects of the



problem of this individual's successful integration into the public

school system will be reviewed.
Mental Retardation: The Situation Today

Estimates of Incidence

Estimates of incidence of mental retardation in the total popula-
tion vary. Sixty studies conducted between 1894 and 1958 in the United
States show estimates of the mentally retarded population ranging from
.05 tao 13 per cent of the population (6)., Today, however, estimates
range from 1 to 3 per cent. Using this“3 per cent figure, the number
of mentally retarded individuals would be about five and one-half
million (7). Equally startling is the fact that total school enroll-
menf has képt pace with this population growth, and increased school
enrollment has brought forth increased diversity in the school popula-
tion. |

In 1962, Gardner (7) estimated that approximately 3 per cent of
thegschoolvpopulation was retarded with 2.5 per cent in the educable
mentally retarded IQ range. Five years later, Hastings stated in her
presidentiai accepﬁanée address to the American Association on Mental
Deficiency that the number of mentally retarded child:en in the qu}ic
school 'system would increase (8). It is apparent that such an increase
in the_ﬁivers?gy in in;ellectﬁal functioning.invthe,sghoql population
will create special prqblems in’educatignal provisiqns for all ch%ldrena

gsgigaggs Qf incidence of men;a1 retardation do’vary,,for uniike
measles or pneumonia, mental retardation is not a disease entity,}and
no definite answers can be expected to staﬁistical questions concerning

the prevalence of mental retardation in the total population or in the



school population, In addition, difficulties inherent in large scale
research and the haziness of the concept make definite surveys of

number difficult 1f not outright impossible. Regardless of the actual
statistical count, it is quite apparent that "intellectual subnormal-
ity" exists in the total population and in the school pophiation, and
it is a problem which must be faced (4). Initially, this problem must

be faced within the public school system,
Historical Perspective of Educatiomal Provisions

With the rise of modern science and the doctrine of the brother-
hood of man, efforts were made to deal with the special problemé of the
mentally retarded. - Interest in the education of the mentally rgﬁarded
dated from 1801 with the attempts of Itard to educate a single defect~
ive boy. His work gave impetus to the more highly organized work of
Segﬁin, who guided the early institutional movement in the United States
with the establishment in 1847 of the Walter Fernold State School for
the mentally retarded in Massachusetts (9).-

As a means of dealing with all degrees of mentally defective
children and adults, the growth of state imstitutions was slew, but
teday, practically all states maintain residential institutions for the
mentally retarded. At the beginning of the movement, it was strongly
believed that the expansion of the residential homes was the ultimate
solution to the preblem, but after 150 years of experience; less than
5 per cent of the mentally retarded are in residential institutions
today (7). Increasing numbers of mentally retarded children remaining
in the e@mmﬁniuy necessitated educational provisions at the community

level.
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Fifty years after the first residential school was founded, special
classes for the educable mentally retarded at the elementary level be-
gan to appear imn large public school systems throughout the country.
With laws making public school attendance compulsory, schoels were cen-
fronted with the problems of providing educational programs for pupils
with ranges in mental ability. Pupils who were unable to make satis-
factory progress in the regular school program brought about experiment-
ation with special classes with modified curricula; heowever, gfowth of
such special classes was slow (7). Finally, in the 1930°'s, state legis-
latures recognized the importance of the programs. Special education
laws were amended to include education of the educable mentally retard-
ed and provide financial support to scheols with programs (7). Llate in
the 1940's, the cause of the rapidly expanding mentally retarded pepula-
tion was laid before the eyes of the public., The Selective Sexvice
System encountered problems in drafting mentally retarded young men,
and parent greups were spurred to protest the inadequacy of facilties
for mentally retarded children. With post war presperity, fund raising
campalgns, legislative lobbying, and massive federal support under the

Kennedy administration, a new day was born (9).

Current Public School Programs .

Today, according to the National Association for Retarded Children:
the provision of educational opportunities for retarded childrem of
school age is the responsibility of the public school system (10).
S@veral interdependent developments resulting from continuous research
and educational planning have contributed te this trend. These are,

among others:
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1. The refinement of diagrostic instruments
and procedures.

2. The increased training of specialists and
itinerant personnel.

3. The increased number of preschoel training
programs.,

4., The increased awareness on the part of
educators of the educatienal, social and
emotional needs of exceptional childrenm (11).
As a result of these developments, increasing numbers éf éducable men=
tally retarded children are being provided with part-time and/orrfullw
time educational programs within the structure of regular public day
schaéls (11),

At she‘present time, the status of programs for the educable men=~
tal retardate vary f:?m state to state, city to city, and school to
school. Geer (12) :found that out of 70 cities surveyed, 35 utilized
special e¢lasses exclusively, 2 had special schoels, 11 had both special
classes and separate schools; 9 had combinations of special classes with
special provisions in the regular school curriculum, 5 had no services
provided, 4 were planning services, and only 1 felt that no provisions
were necessary., In a similar study by Wallace (13), special day élasses
or special day schoels within the publie school syétem were the most
common provision for educable mentally retarded students. Thus, teday
it is apparent that special classes within the structure of the régnlar
public day school or special clasées with provisions in'the'regﬁlér
schoel curriculum tend to be the most common provisions for the mentally

retarded (4),

Educaticnal Goals for the Mentally Retarded

The wealth, power and spiritual force of this nation lies in the
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infinitely varied potentialities of all children, The mentally retard-
ed child is like other children, for in most cases, he is capable of
acquiring the social and vocational skills that will enable him to take
his place as a cooperative and contributing member of society. It is
estimated that as high as 70 to 80 per cent of the total mentally're-
tarded population is potentially capable of reaching a status of being
gainfully employed (7). GConsidering this important source of raw mater-
ial for the democraéy of tomorrow, educators direct the prograﬁ for the
mental retardate toward ome that not only includes the academic but the
prevocational and tpe vocational directed towards the economic and

social adjustment of the individual (14).

s —————

- Ihe Poliaybgg Integration and New Responsibilities for All

i Increasing numbers of educable mentally retarded children are beQ
ing integrated inte the regular public school system for exﬁerieﬁces
within this enviromment (11). There children will eventualiy be require
ed to achieve a satisfact@rﬁ adjustment within a pred@minately'normal
society, and if the educational g@ais are to be met, the experiences
they have as children with this society must be positive (4).

The retarded child must develop healthy attitudes towards himself,
others, and towards whatever daily tasks he must undertake (15). Con-
aidering the complexities'of the reciprocal interaction betweeé atti-
tudes and the development of the individual, it iz quite appareﬁt that
these experiemees are invaluable te him., Of par@iéular importance are
those experiences with the éeacher,‘f@rﬁthe teacher has the most potent
influence on the sccial and emotional adjustment df the retarded éhild,

both in terms of the teacher-child relati@nship and in terms of the
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relationships between the retarded child and ecther children (11). How-
ever, special provisions for the mental retardate within the public
school system in terms of special classes do not relieve the regular
classroom teacher of the responsibility for the exceptional child (5).
Recent trends in the education of exceptionai children have prompted
special education teachers to provide many such children with part~time
and/or full-time educational programs within the structure of the re-

gular public school class program (11).

The Mental Retardate and Home Economics

In the past ten years, particularly within the secondary school
system, transferring students from special education classes into re-
gular vocational classroom programs for part-time experiences has be-~
come a prevalent practice (7). Home economics is éne of the more
important areas into which such students are being traﬁsferred (4), for
it aims to create and integrate knowledge that will help individu#ls
develop competences fundamemntal to effective livimg as well as bring
people further aleng the path toward complete physical, mental, and
social well-being (16). The mental retardate is one indiviﬂualrgygatly
in neéd of such a program, In light of the recent ‘vocational Education
Amendﬁents to therocatioﬁal Education Act of 1963 (17) authorizing fed-
eral grants to states to assist them to maintain, extend, and improve
existing pfegraﬁs of vocational educati@n for personé of all ages in all
communities--those in high school, those with special educational handi-
caps; and those in post seconda:y schools~~, it is apparent that in-
creasing numbers of educable mentally retarded students will be inté~

grated into home economics programs to take advantage of such opportun=
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ities available within the home economics program, In recognition of
these facts, future home economics teachers will encounter greater re-

sponsibilities in the education of the educable mental retardate.
Attitudes Toward the Mentally Retarded

Since time immemorial--or ever since the origin of man and the
'familywwthe human race has had with it the mentally retarded personm.
The term "idiot" is derived from the Greek "idiotas" or "idioes" which
implied a "peculiar individual;“ hence ome to neglect or “get fid of"
(18).‘ He was a person set apart'or aibne and‘lived in a world by him-
self.more or less éutside the realm of society. For centuries, the men-
tally retarded were treated as being totally different from other éitin
zens of their times. rA survey of literature tells us that the mentally
fetarded were ggg‘wanted and were destroyed or left to the wild beasts
of the fieldég In Puritan times, the mentally retarded were regarded‘
as the curse éf an evil spirit or a disgrace. In other cultures, thg
mém@ally retarded were allewed to perish fr@ﬁ‘neglect. Many were cast
into the rivers @tIdroqned or left to perish on the mountainsides as a
means of extefmination. They were treated as being different from other
human beings and were given no conmsideration, Ostracism, neglect, per-
secution,. and mbckery were the lot of these creatures,iwho were helpless
in the hands of their superiors (19). |

Today, public morality and the ethical belief in the value of in-
dividual life and its welfare inter@sts has brought about a movement to-
wards a more realistic view of mental retardation (20). Thé fééafded
person is seen as an individual Wiﬁh a limiting comdition, &ét'due‘to

the great emphasis on intellectual status and achievement in our society,
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we tend to cloak him with a diagnostiec label that prevents our seeing
him as a learning,developing person in a particular setting with his
own special skills as well as limitations (4). Myths of culture from
the past tend to be so pervasive that they interfere with true percep-
tions, and today, there is still a definite stigma attached to the term
"mental retardation" (1). According to Gellman (21):

Prejudice toward the handicapped person wiﬁﬁ its

open or hidden rejection by the non-handicapped

occurs at all sociceconomic levels and in all

regions of our country. It is evidenced in the

social, educational; and vocational discrimina-

tion which hampers disabled persoms. '
The seriousness of the stigma attached to mental retardation by all

levels in our society can be seen quite readily in a review of current

research which has been conducted in this area of concern.

Community Attitudes

In 1960, Belinkoff (22) reported observations made of community
attitudes in relation to the degree of facility and interest that com-
munity groups had‘in identifying mental retardation without obvious or-
genic involvement, In order to locate the requisite number of éhildren
for the Columbia University Teachers College Mental Retardation Project,
more_than 900 individuals were contacted. The bulk of the referrals
(85 per éént) came from specialized clinics for retarded children with -
very few coming from bediatricians or private physiclans. Childre
withput obsgrvable»o:ganic defects who were able to fit into the main- “
stream of life were not referred. Only 21 per cent came from the public
schools who encountered great difficulty im referring children due to
the stigma attaahed.to the term “mental retardatiom.” Twelve per cent

of the referrals came from parent organizations for the mentally retard-
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ed. It is interesting te note that after the project name was changed
to S8pecial Education Research Project, there was a noticeable 64 per

cent increase in the propertion of parents who applied.

Employer Attitudes

It is estimated that as high as 70 to 80 per cent of the total re-
. tarded population is potentiallyveapable of reaching a status of being
gainfully employed (7). Studies by Cohen (23)im 1960 and Fraenkel (24)
in 1961 indicate that the negative attitudes df employers and the com-
munity toward the mentally retarded have a definite effect on the voca-
tional success 6f the retarded. While these individuals are capable of
being successful, they are very often not givem the chance., In a'later
study”f&MIQBZ, Cohen (25) again found that negative attitudes werejheld
irrespective of knowledge on the subject. On the subjeét of the mémtal
retardate and his‘probablg success as an empi%?ee, Cohen stated:

If the retarded imdividual is to sucéeed vocation-

ally, it appears that educational programs entail-

ing more than presentation of facts will be

necessary, It is apparent that the mental retard-
ate is not accepted by employers (25).

Parental Attitudes

Limitations imposed upom the parent by the community and the ele-~
ments in the child’s condition create a very frustrating situation for
thé parent. The case is stated so well by Pearl S. Buck: "all the
brightness of life is gone, all the pride in pareantheod” (26). Pa:ents
feel they héve failed in the most importent aspect of human creativity--
the producing of normal offspring. They suffer feelings of frustration

and futility which are evoked by the hard realities of the situation and



17

by thc emotional strain within themselves, Attitudes fluctuate between
two different poles of human relationships, those of love and hate.
Love is expressed in the acceptance of the child; hate is expressed in
rejection of ﬁhe child, Between the accepting and rejecting attitudes
are‘the ;reactions determined by ambivalent feelings such as over in-
dulgence, over protection, and parental over authority (27). Grebler
(28) found that the greater number of parents reactiwith emotions of
guilg and remorse condemning themselves and showing ambivalent feelings

toward the child. It is unfortunate, for such unfavorable paréhtal

attitudes can prevent the child from using even his limited'capacity.

S  AmE————

Attitudes in the School Environment

'In terms of their influence on the behavior of retardedvchildren
and the ac;ugl number of hours spent with the children, teachers rank
second only to parents (4). With the recent trend of intégrating edu~
qable mentally reﬁ#rded children into normal classrooms, mofé and more
teaeheré in the general edugationallfields will come in contact with re-
tarded studénts. In light of this situation, in 1967, Efron (29) in-
vestigated the attitudes of teachers in the general educational fields
versus those in the special education field. Hé found thau'teéchers of
phe retarde& in special education as compared to teachers iﬁ general
edueétienal‘fields in the normal classroom, were less auuho#itéfiaﬁ, had
lass“inclipgtion to segregate and institutionalizé the retardate, and
weré more accepting of intimate contact with the retardate. Teachers of
the retarded were more inclined to aa#ribe cases of mental retardation
to cultural impoverishment, and in additiom, had more factual informa~

ticn about retardation than those in the geﬁeral educational fields.
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Teachers of the retarded in special education were the only group in
the study who differed from the others in thelr acceptance of intimate
contact with the retarded. Thus, Efron concluded that intimate contact
with the retar@ed in teacher prepar#tion programs or by other means was
perhaps the only way of changing the more personal and less intellectu-
al facet of attitudes.

The results of this study caused great concern and led to further
inves&igaﬁiqn qﬁ atti:udes invthe a¢h601 environmgnt. While few‘inveSQ
tigators used the attitude scale developed ﬁy Efron, one did continue
invqp&iga;iéps."Jaffe (30)_quastioped those attitudes of studemts, He
found that negatiye“gttitudes were gligitgd by the label "mengqlly re=
tarded” in a group of high echool seniors, Thus, with these beginnings,
it appears that attitudes in the school enviromment are not totally
positive eiﬁher, but research in this realm of the community is incom-
pleme;

While there has been a preliferation of research in mahy éféas‘of
mental retardation, that 1s, in the areas of learning problems; pefcept-
ual difficulties, insuicuniénal living, and biological eauses;__iu is
apparemt ﬁhét»uhere is a definite paucity of recent research of at;%ﬁ
tudes im all segments of soclety towards the mentally retarded. If the
mental retardate is to be given the opportunity to acquire the social
and vocational skills that will enable him to take his place as a coop-
erating and contributing member of socilety, research must direct itself
toward detection of prevalent attitudes and methods of dealinngiuh
those found. In this way, we can only hope to change the current situa-
tion‘(29). It is, therefore, apparent that the direction for attitude

research In the future is laid for investigators in attitudes toward the
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mentally retarded.in:all areas bfreociety,

Attitude Research

Directions for Attitude Research toward the Mental Retardate

Today, the realization is rapidly growing that attitudes or the
ways individuals and groups feel about the various.aspeets of their
world are probably more determinative of behavior tha&gmere cognitive
understanding of the world (31). Thus, attitude research continues to
occupy a central position in social psychology and related disciplines.
Gonsiderable work has been done investigating the variables influencing
attitdde formation and changg ‘and the effects of attitudes on individ-
ual behavior. The contributions of this research are great, and their
signifieauee for theory and p:actice cannot be denied; however, leaders
in the field have begun to feel that much effort has been wasted and
that cont‘r;".h‘;ﬁtiéns i_x_;‘i;ght have; rbeelfl greater if research h;,d _beeﬁ more
cumulative in nature. As pointed out bj Shaw (3): |

The researcher spends a considerable amount of time
developing a ;#csle of his own thereby wasting time
that could have been more profitably spent on the
research itself, Attitude research has been hind- =
ered by the lack of use of existing scales resulting
in less than optimum advances in the scientific an-
alysis of attitudes. ..

In the educational realm, as previously mentioned, Efron developed a set
of scales té_explore‘the dimensionality of educator attitudéé toward the
ment@lly,fefarded in his 1967 investigation comparing the attitudes of
teachers in general educatiomal fields towards the mentally retarded to
those in special educatien. At that time, he stated:

Extension of this instrument of measurement to

different segments of the educational population
is warranted at this time in order to arrive at
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a body of information on attitudes toward the

mentally retarded which has previously been

inadequate due ‘to the lack of instrumentation

29). : ‘ '
Thus, it appéars that éurrent reSearch'needs to begin directing itself
towarq the use of exiﬁ&ing scales in:ar:iving at needed cumulative in~
fqrﬁétiqn-an attitudes toward ;he mgnqally retarded. It is apparent
thac in the educationél realm, use of Efron's gset of scales is now
wérranted, fér it ié becaﬁing_increasingly importann to have a body of
knowledge on which there is professional agreement and for which there
is objective substantiation‘so that»it may be uﬁilized for nhé realiza-
tion of the mental retardate's ¢apdc1tiés and happiness and for his in-
tegration into the school population in terms of his general welfare
(31). fhroﬁgh the use of #uch e#isting scales, future studies will add
to cumulative research and knowledge on the subjéct,.fo;»ag pointed out
by the President's Panel on Mental Retardatiom (32):

Studies must seek to discover the range énd

variability of attitudes, beliefs, and in-

formation levels in the various segments of
the community toward the mentally retarded,

The Nggd for Research in Teacher Attitudes

~With increasing numbers of educable mentally retarded children be-
ing integrated into the regular public school class program, greater
numbers 6f ﬁeachers will be éﬁqountering the mentally retarded student
in their classrooms (11). As a result, there will be a reaction to this
stﬁdgﬁt. Human beings have the predispesition to evaluate aspects of
their wotld.in a favorable or unfavorable manner, and in this instance,
this phenomenon will eccur either in nonverbal behavier or in the ex-

pression of opinions (1). Attitudes are theoretically a component of
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all Behaviar'and can be either pgsitive or negative in their effect upon
the individual (31). For this reason, there is conmcern. We live toget-
her in a reciprecal process, and the attitudes held by various segments
in society towards the five and one-half million mentally retarded in-
dividuals in the population do have a tremendous amount of influence on
the development of these individuals (33), The attitudes of those in
the school environment towards the mentaily retarded student are of
@arnicular importance (11).

What a child "is" objectively may be preceived both realistically
and symbolically (33). Since the child must develop healthy attitudes
towards himself, others, and towards whatever daily tasks he must under-
takel(iS),Athe mentally retarded child must be seen as he "is", hof as
he "shouid be" (33), It appears that ways of belief, of expectatién,
of judgment, and aitendant emotional dispositions of like and diélike
are very influential on the behavier of individuals (33), Thus, it
seems highly important to make a direct effort to be aware of those
attitudes that do exist toward the mentally retarded im all segments of
the educational population, It appears that through the usé'oﬁ'ﬁhe set

of scales developed by Efron, this goal can be met.

Determination of Cause of Attitudes

" In our effort to understand apnitudé# toward the mentally reﬁarded,
consideration of cause is particularly apt and important, The individu~
al aéquires'his first attitudes and exhibits his fixst learnedzbéhavior
during the éarly years or even months of'lifQ, The changes wrought by
environmﬁntgl céntact are manifested and”eventually develop the person=

ality of the individual, The original drives are QVerlaid.by social ex-
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periences and organized into attitudinal systems, The baby grows into
childhood, youth, and adulthood with attitudes as an important aspect
of his learned behavior, Attitudes are evolved from associatipn with
the family group, with children in play and the school group, and in
general, through social-psychological interaction. As an adult, occup~-
ation and the responsibilities of citizenship and parenthood further
develop attitudes (31)., However, even in light of these faets,:it is
still extremely difficult te determine exact causes from suéh'a complex
maze of intérrelationships. Good, Barr and Scates ably point ohtk(sh):

It should be made emphatic that the inferring of

cause is an extremely difficult and precarious

matter, especially in social fields where rela-

ticnships are so complex that it is nearly im-

possible to determine definite causes,
While it is}diffiquit to plnpeint causal facters, it does appear that
whether or not a person is labeled retarded is determined in_large'mea-
sure by the standards and tolerances of the community and the imp¢ftance
it attaches to intellgctual prowess (4). In qur highly urban, mobile,
speclalized society with its great empﬁasis on intellectual status and

achievgment, perhaps, it is by luck that more individuals are not pro-

nounced misfits by our educational pepulatiom,

geasuring‘Attithes

The preponderance of experimentation has been directed'téwaf&é the
detection of attitudes. This is the primary purpose of the set of
scalés developed by Efron. In addition, experimentation has béen dir=-
ected towards the measurement of the degree to which attitudes exist and
towards finding a means of modifiying them, Attitudes are, without

doubt, important determinants of behavior and investigation and detect~
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ion are of primary comcern to researchers in all disciplines (3).
Attitudes are intangible, and ény attempt to measure an intangible
is handicapéed by the necessity of depending upon indirect rathef than
direct measurements, Psychologists have not as yet devised a method of
determining directly ﬁhe presence or the extent of attitudes, As in the
case of intelligence, the best that can be donme at the preSént,is to
measure what is considered an outward manifestation of the inner quality
(34). While attitudes may be inferred from overt behavior, most syste-
matic psychological work such as that by Efron has concerned itself with
opinions expressed or endorsed as indices of attitudes. For the time
being, at least, the most reliable and valid measures in this field are
tests of opinion (2). Thus, attitudes are measureable, and in their
measurement, researchers are provided with important bodies of knowledge

(34).

Techniques in Opinion and Attitude Measurement

Meagurement is the assignment of ' numerals to objects or events
according to a rule or set of rules (3). Attitude measurement consists
of the assessment of an individua)l's responses to a set of ﬁituétibns.
The set of situations is usually a set of s#atements (items) about the
attitude object, to which the individual responds with a set of specifi-
ed rasponse'categaries (3). The set of items are referred to as an
attitude scale, and there are various techniques that have been develop~
ed fér constructing such scales (2). Some of these methods are: ériori
scalés, psychophysical scales, sigﬁa scales, master scales, behaviér
scales, and analogous measurements (34), Of these, priori scales are

the crudest methbd of measuring attitudes. They are, in effect, two
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point scales with a "yes" or "no" possibility in the respondents answer
to a statement (34). Thu¥stone's (35) psychophysical scales consist of
arranging a series of opinions relevant to a given attitude object, and
they are an improvement on priori scales by providing a variety of re-
sponses, Sigma scales are a modification of psychophysical scales.
Likert (36) arbitrarily assigned numerical values from 1 - 6 to the
various alternative respomses and improved upon scoring techniqueé. The
master scale technique is another modification of Thurstone's method.
Remmers (37) set up a scale whereby opinions which constitute the scale
are incomplete sentences without subject.  The subject is supplied at
the time of the measurement so that attitudes toward any one of a large
group or class of attitude objects can be validly measured on the one
single master scale, Behavior scales distinguish verbalized opinions
from behavior (35). Gurfently, analogous measurements are providing a
new and interesting approach to attitude study through the use of non-
verbal projective techniques (34), |
Today,.any one of these ﬁetﬁods may be used in the construction of

attitude scales. The opinion questionnaire developed by Efron was con-
structed in the Likert format of the sigma scale and consisted of a ser-
‘ies of seventy st#temen;s followed by the usual six-point agree-disagree
continuum, The points on the continuum were (29):

1. Strongly disagree

2. Disagree

34 Not:sure but tend to.disagree

4. Not sure but tend to agree

5. Agree

6. Strongly agree
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The statements were selected from a pool of items developed by Efron
and from items on the California F Scale (39) and the Opinions about
Mental Illness Scale (40)., The items were written according to their
projected méaning to people in the field of,eduéation (29).

Factor analy#is of 235 responses to the 70 items during the 1967
study by Efron of educators in the field of special education versus
these in general educational fields conceptualized the domain into six
identifiable factors, These factors were (29):

1. Segregation via Institutionalizétion
2, Cultural Deprivation

3, Noncondemnatory Eﬁiology

4. Personal Exclusion

5. Hopelessness

6; Authoritarianism

Factor I == Segréga;ion.gig_Institutionalization -~ 18 made up of
fourteen items written to project the‘view that the retardate should be
removed from the mainstream of society, Separate communities are sug-
gested for retardates wherein "they will not feel so out of place," can
be "supervised and protected," and "live happy lives." Further ration-
alization for the separationists viewpoint is provided by the belief
that "little could be done" for the retardate and that he was clearly
different from others. Retardates are seen as being dangerous to soci-
ety,‘and thé factor suggests that "the world would be a safer plécé to
live in if there were no mentally retarded.” Scores falling on the
pesitive side of the contiuum support the beliefs im this factor.

Factor II -~ Cultural Deprivation -~ is made up of seven items

written to project the belief that cultural impeverishment is a signifi-
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cant contributor te mental retardation, Educational enrichment is seen
as a way of combating retardation., Scores falling on the positve side
of the continuum indicate cultural impoverishment as a contributer to
mental'reﬁardati@n.

Factor III ~-- Noncondemmnatory Egiologz == 18 made up of eight items
written to pfoject noncondemnatory aspects in viewpoints as te causal
fac tors of mental retardation. Genmerally, it projects the view that re-
tardaﬁion is no different from any physical handicap and i{s neither a
punishment from Ged nor the result 9£ap§¥£ﬁta1 sinning. It is a chance
occurrence and normal and decent pa;ents are struck, Scores falling onm
the positive side of the continuum support the baliefs in this factor,

Factor IV ~- Personal Exelusion == 1s made ué of twelve items writ~
ten to project the desire of the respondent to avoid intimate contact
with retardation, The thrust of the factor is in the impact of having a
retardate in one's own family, The unique aspect of the factor lies in
the sense of personal tragedy implied. Scores falling on the ﬁosiﬁive
side of the continuum indicate a desire to avoid intimate contact,

Factor V -- Hopelessness -~ is made up of six items written to pro-
ject at the negative pole a pessimistic view of the prospects in store
for the mental retardate, He is seen as unable to live a usefﬁl'ér
happy life,‘and there is little hope for him in the future, Scores
félling on ﬁﬁe negative side of the continuum indicate a peééimistic
viewﬁoinu wﬁile scores on the positive side of the continuum indicate a
more optimistic outlook,

Factor‘VI == Authoritarianism -~ is made up of eleven items written
to project authoritarian aspects in the respondents viewpoint toward

mental retardation, With regard to mental retardation, the authoritar~
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ian person believes that "if people obeyed God, there would be less
mental retardation,” Retardates are seen as an out-group gnd are seen,
in addition, as one of the two major causes of sex crimes, Scores fall-
ing on the positive side of the continuum point out the authoritarian
personality (29).

The seventy responses on the questionnaire were net independent as
the previous paragraph indicates. Each item belonged to one of the six
factors in the psychologically meaningful structure and, in total, pro-’
jected the view of that factor tewards retardation. Factor I = Ségre-
gation via Institutionalization -- accounted for 22 per cent of the
common variance and had a reliability coefficient of ,79, Factor II =--
Cultﬁral Deprivation ~- accounted for 14 per cent of the common vifiance
and had a reliability of .63, Factor III -- Noncondemmatory Etiology --
accounted for 14 per cent of the varilance and had a reliability coeffic-
ient of ,57. Factor IV -- Personal Exclusion -~ accounted for Zoréer
cent of the common variance and had a reiiability of .,73. Factor V -
Hopelessness -- accounted for 12 per cent of the shared variance and had
a reiiability of .59, Factor VI -~ Authoritarianism -~ accounted for 18
per cent of the total shared variance among the items and had a reli-
ability coefficient of ,60. In addition, meaningfulness of the factors
was attested to by the fact that the factors differentiated significant-
ly between subjects in the field of retardation and those iﬁ‘gehergl
education. Scored factors were independént of age, sex, marita173£atus,
and educational level. The scale as tested was reliable and Valid‘(29).

" Chapter III will ¢6ntinne to review‘the procedures, Thfough the
use of the ﬁreviously discussed questionnaire developed by Efrgn,‘cumu1~
ative information on teacher attitudes toward the mentally retarded was

arrived at by a series of several steps,
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PROCEDURES

At the present time, there is a paucity of attitude research direct
ed towards the use of existing scales for securing cumulative informa-
tion on attitudes towards the mentally retarded in the educational com-
munity. . Therefore, much emphasis has been placed on discovering what
teachers in»all subject matter areas think about the educable mental re-
tardate and mental retardation, Through the use of a set of scales
designed to explore the attitudes of educators towards the mentally re-
tarded, this study was directed primarily towards the investigation of
attitudes of one educational segment.

In ordef to study the étructure of attitudes of one select educa-
tionai‘segmegt, the reseafcher carried out s?ecific procedures, Initi*ﬁ
ally, it was assumed that:

1. Attitudes were measureable,
2. They varied along a linear continuum,
3. Measureable attitudes were commen to the group.
4, They,were~held-by;a11 people.
5. Attitudes might be temporary and changeable.
6; Attitudes might be subject to rationalizatien
and deception.
Seccndly, in establishing procedures to investigate attitudes toward the

mentally retarded, selected items of cencern were:

28
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1. The imstrument to be used in the study.

2. The educational population in the study.

3. The method of gathering data in the study.

4, The methed of handling the data in the study.
In this chapter, the researcher will discuss the procedures followed in
meeting the major objective of the study to'investigate the dimensions

of the attitudes of ene select educational segment,
The Instrument of Measurement

In order to study the attitudes of one select group of educators,
a seventy item sigma scale eonstruéted in Likert format with a six area

conceptualization of mental retardation was selected for use.

Permission for Use of the Questionnaire

The questionnaire was developed by Dr. Herman Efron, Ph.D,, Veter-
ans Administration Hospital, Washington, P.C., as an individual project
to the Program Evaluation Staff in the Department of Special Education
at Newark State College, Newark, New Jersey, Results of the testing of
the instrument were published in the American Journal of Mental Defi-
giggéx in 1967 aléng with sample test questions. Encouraging further
study in the article, Efron requested all inquiries for use of the
questionnaire be sent to him, In October of 1969, the writer expressed
interest in the questionnaire, and permissien for use was granted.

A copy of the questionnaire was supplied the researcher along with
permission for use aﬁd instructions for reproducing it in quantity. In
addition, suggestions were made for scoring the fesults, handling,tpe

data, and reporting the data as well as information on the item
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construction of each factor to which the individual subject would re-
spond 1ndicating projected views towards mental retardation in six

factors,

Items in Factors for Subject Response

Each of the seventy statements on the questionnaire belong to ome
of six factorsyprojecting the view of the respondent towards mentallrer
tardation, In the following paragraphs, the total projected view of the
items in each factor as well as the total items in the factor for sub-
ject response will be discussed.

Factor I «- Segregation via Institutionalization -- was made up of
fourteen items projecting the view that the retardate should be removed
from the mainstream of society since he represented a threaﬁpto-its_mém-
bers. Statements from the Efron questionnaire related to Factor I,
Segregation via Institutionalization are (29):

33. It would be kinder to establish separate
communities for retardates where they would
not feel so out of place,

26. Mentally retarded children should live in
special institutions where they can be
supervised and protected.

30. Once someone is retarded little can be done
for him,

20, Retardates should live among themselves and
everything should be done to help them live
happy lives.

27. I don't feel it is fair to your child to
let him play with & mentally retarded
child.

11, To be perfectly honest, this world would be
a safer place to live in if there were no
mentally retarded,

70. Most mental retardates are better off in an

© " institution with others of their kind.

42, There is a sharp dividing line between
"normal” and “mentally retarded."

53, Most of our social problems would be solved
if we could somehow get rid of the immoral,
crogked, and feebleminded people.,
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63.

5.
61.

40.
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Mental retardation often leads to mental ill-
ness.

You can generally identify a retardate by his
looks.

Beautiful children are seldom retarded.

In the great bulk of cases of mental retard-
ation, specific physical or neurological
defects are usually diagnosable with modern
techniques.

It is unwise to trust a younger child with
an older retardate,

Factor II -~ Cultural Deprivation ~-- was made up of seven items,

These items were written to project the belief that cultural impoverish-

ment was a significant contributor to mental retardation. In additionm,

it projects the view that educational enrichment is a way of combating

mental retardation. Statements from the questionnaire developed by

Efron related to Factor II, Cultural Deprivation are (29):

13.

22,

19.

37.
24,

29,

15.

A substantial cause of mental retardation is
cultural and educational impoverishment,

The majority of the mentally retarded are the
children of the more disadvantaged classes of
our society.

Programs, such as Headstart, that broaden the
child's experience at an early age, prevent °
cases of mental retardation.

In many instances, illiteracy and mental re-
tardation are indistinguishable.

Because of their condition, the mentally
retarded are easily led inte criminal ways.
The more severe cases of mental retardation
are likely to be associated with oxganic
defects.

Premature children are more likely to be
mentally retarded than full term children,

Factor IIl o= N@n¢ondquatory Etiqlogz ~=_was_ma§e_pp Qf eight %§

items. These eight items project the view of the respondent as to cau-

sal factors of mental retardation. Generally, it projects the view that

retardation is no different than any other physical handicap and is

neither a punishment from Ged nor the result of parental sinning. It is

a chance occurrence and normal and decent parents are struck by mental
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retardation. The eight statements from the Efron questionnaire related
to Factor III, Noncondemnatory Etiology are (29):

69. Having a retarded child is one way God
punishes people.

52, There are many causes for mental retarda-
tion but sinning parents is not one of
them. o

12, 1I* is wrong to laugh at a mental retardate.

3. Any perfectly normal parents may have a

retarded child,

48, Decent parents are just as likely to have a
mentally retarded child as any other parents.

65. If I had a retarded child, I'd feel ashamed.

32, Whether a child is born retarded is most
often a matter of chance, .

50. Mental retardation is no different from any
physical handicap.

Factor IV -- Personal Exclusion -- was made up of twelve items,

These items project the desire of the respondent to avoid intimate con=-
tact with the mental retardate., The thrust of the factor was involved
with the impact of having a retardate in one's own family and the sense
of personal tragedy implied. The statements from the Efron question-
naire related to Factor IV, Personal Exclusion are (29):

58. I would do everything in my power to pre-
vent my daughter from marrying a mental
retardate,

64, I would trust a mentally retarded person
as a babysitter.

45. Retardates should be prevented from having
children by a painless operationm.

62, 1I'd rather have a child born dead than

; mentally retarded.

56. I could see myself having a mental retard-
ate as a true friend.

54. It is unfair to the normal children to have
retardates in the same classroom,

59. Except for the fact that they are not so smart,

" mental retardates are the same as other child-
ren.

44, Separate schoels for the retarded would pro-
vide them with the special programs they need.

60, Retardates are generally happier whem with
normals than when they are in special insti-
tutieons,
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35, Expecting retardates to fit into our highly
competitive society is expecting too much,

25. It must be hard to forgive yourself if you
have a child that is mentally retarded.

31. All too often moral weakness and mental
retardation go hand in hand.

Factor V -- Hopelessness ~- was made up of six items projecting the
view of the prospects in store for the retardate. At the negative pole
a pessimistic view of the prospects in store for the mental reta¥date is
indicated. He is seen as unable to live a useful or_ﬁéppy life, and
there is little hope for him in the future., The positive side of the
continuum indicates a more optimistic cutlook. The six statements on
the questionnaire developed By Efron related to Factor V, Hopelessness
are (29):

55. A mental retardate can live just as useful
a life as a normal person.
2. Retardates are responsible for more crimes
than thelr proportion in the pepulation.
51. A mental retardate can live just as happy
a life as a normal person.
9. As sad as it is to admit it, there really
is little hope for the mentally retarded.
1. With the current trend in industrial tech-
nology, there are going to be fewer jobs
that retardates can £ill. |
38. Employer prejudice is a greater detriment
to the retardate thanm lack of ability.

Factor VI -- Authoritarianism -- was made up of eleven items pro-

jecting authoritarian aspects in the individual's attitude toward the
mental retardate. The statements from the Efron questiomnaire related.
te this factor are (29):

28, What this country needs most, more than
laws and political programs, is a few
courageous, tireless devoted leaders in
whom the people can put their faith.

21. Most people don't realize how much our
lives are controlled by plots hatched in
gecret places,

41, If people obeyed God there would be less
mental retardation,
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57. Minimally retarded persons are more nearly
' comparable to the most profoundly retarded
than they are to the nenretarded,

36, The wild sex life of the old Greeks and
Remans was tame compared to some of the
goings-on in this country in places where
people least suspect it.,

14, Obedience and respect for autherity are the
most important wvirtues children should learn.

47. Science has its place but there are many

' important things that can never possibly be

, understocd by the human mind.

- 68, Retardation is one of the two largest causes
of sex crimes.

66, For the retardate, kindness is more import-
ant than any educational program, : '

6. Every person should have complete faith im
some supernatural pewer whose decisions he
obeys without questien,

7. The most important principle in teaching -
retardates is to protect them against -expe-
riencing failure,

The Population in the Study

The educational segment selected for attitude inveétigation was the
field of home econemics. The study was directed towards thé investi~
gation of the attitudes of future home economics teachers. It was
limited to 70 student teachers at Oklahoma State University, Stillwater,
Oklahoma., Thirty-four of the populstion had completed their student
teaching in the Fall semester of 1969 and 36 were prospective student
teachers beginning their student teaching experience in the.Spring

semester of 1970,
Gathering Data in the Study

Specific methods were established to gather the data im the study.
Initially, standards were established for the administration of the

questionnaire, These were:

1. The emﬁiré population each semester would be
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administered ghe questionnaire at one specified
time,

2, No previous acquaintance with the questionnaire
was to be allowed.

3. Specific instructions would be given at the
time of administration.

4, No discussion of the questionnaire was to be
allowed among the respondents during the admin-
istration.

5. The questionnaire would be administered by the
researcher,

Secondly, the data was gathered in a series of two steps. Thirty-four
student teachers im the Fall semester of 1969 were administered the
questionnaire at the completion of the semester in which the student
teaching experience occurred., The questionmnaire was given to the en~
tire group during the class period in Home Economics Education 4102,
Philosophy of Education at Oklahoma State Umiversity on January 12, 1970.
The questionnaire was administered to 36 prospective student teachers in
the Spring semester of 1970 at the beginning of the semester in which
the student teaching experiemce occurred. The questionnaire was given
to the entire group of 36 during the class period in Home Economics
Education 4102, Fhilescphy of Educatiom, just as was the case with the

first 34 respondents. It was, however, administered om January 28, 197,
Handling the Data im the Study

After gathering the data im the study, the primary problem was

handling the data in a suitable manner to reach the objectives of the
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study, Three steps were involved. There were:

1. Computation of the data frem the questionnaire.

2; Presentation of the data,

3. Analysis of the data,
Computation of the data from the questionnaire was by hand tabulatienm.
Suggested by the author of the questionmaire; it was the most feasible
and suitable for the researcher’s understanding of scored responses.
Data yielded from the questionnaire was presemnted in a ffequeney dis-
tribution in chart form. A total of six charts covering each of the
six factors measured by the questionnaire with the number of total
responges for each item were made, Data was then described statistic-
ally in percentage form in terms of the mode or the most popular score
or response for the total group of items as the iqdicator of feelings
in the particular facter. Any response om the positive side of the com=
tinuum scored as 6, 5, or & was grouped in tetal as a positive respemse,
and any response on the negative side of the continuum scored as 3, 2,
or 1 was grouped and reported as negative. A sel of charts were made
for the respéﬁses of the 34 student teachers c@mpletiﬁg their student
teaching experience in the Fall semester of 1969 and for the responses
@f‘the 36 perspective student teachers in the Spring semester of 1970.
In light of the fact that there se@ﬁed to be no differences iﬁ the re-
sponses to items in each factor and total projected attitude views of
each factor, the 70 subjects in the study were reperted as one group.

It was felt by the researcher that it was imp@rtant to have a body

of knowledge on the attitudes of future home economics teacheré which
could be utilized for the successful integration of the mental retard-

ate into the home ec@n@mics program in the future, The information



37

arrived at through this study on the attitudes of student teachers at

Cklaheoma State University will be presented im Chapter IV,



GHAPTER IV
PRESENTATION AND ANALYSIS OF DATA

Educators in all areas of educatiomal endeévor have an important
role.to play in the successful social and emotional adjustment of
the retarded child, A significant component of this social context
involves the attitudes of the teacher toward the mentally retarded
child. Recent trends indicate that in the future, home economics
programs in the scondary scheol system will continue to have increas-
ing numbers of mentally retarded students within their structure; thus,
the main purpgse of this study was to identify the attitudes of future
home economics teachers by investigating the attitudes of home econom-
ies student teachers at Oklahoma State University towards the mentally
retarded. In this chapter, the researcher will report on the six
attitude dimensions of mental retardation that were found to be held

by the students teachers at Oklahoma State University.
Characteristies of the Populatiom

The seventyiatudent teachers in the Home Economics Education
Department at Oklahoma State University inm the academiec year 1969 -
1970 were the entire populatien for the study. Thirty-four of the
student teachers completed their student teachiﬁg experiences in the
Fall semester @f 1969, and thirty-six in the Spring semester of

1970 were prospective student teachers begimning the semester in
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which the student teaching experience would occur. The average age

of the seventy students was between the limits of 21-22 years of age.
There were 57.1 per cent who were 21 years of age and 28.5 per cent
who were 22 years of age. Only 8.5 per cent were 23 and those above
the age of 25 totaled 5.7 per cent of the population. 8Single students
outnumbered married with 67.1 per cent being single to 32.8 per cent
being married.

Of the total population, only 54.2 per cent had completed all four
years at Oklahoma State University with 45.7 per cent completing the
first two years of study at another institution of higher education.

Ia the total four year period, the entire population indicated . they had
not had any course work in the field of Special Education; however, 77.1
per cent indicated they had in their personal experience outside the
classroom situation had some contact with the mentally retarded.
Twenty-two per cent of the population indicated they had mentally
retarded students im their classroom during the student teaching experi-
ence, In addition, it is interesting to note that 92.8 per cent
indicated little time had been spent in the area of Mental Retardatiomn
in the teaching methods course, Home Economics Education 3313, Methods
of Teaching Home Economics, in the teacher preparation program in Home
Ec@nomiés Education at Oklahoma State University. It appeared that few,
if any, had received any educational information on mental retardation.
The entire population agreed to their part inm the study and willingly

answered the questiomnaire.
Analysis of Responses in Each Facter

Upon completion of the administration of the gquestiomnaire to the
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total group of 70 students, responses to the items in each factor were
tabulated in a frequemcy distribution in order to arrive at the project~
ed view of the students in that factor towards mental retardatien. A
total of six charts were made covering each of the six factors measured
by the questionnaire., Data was then described statistically in percent=~
age form in terms of the mode or the most popular score either positive
or negative indicating agreement or disagreement with the projected wiew
of that faqé@r. Any response on the positive side of the continuum
scored as 6, 5, or 4 was grouped in tetal as a positive response, and
any rasponse on the negative side of the continuum scored as 3, 2, or 1
was grouped and reperted as negative. In the following paragraphs, the
researcher will report on the total scores found te be mest popular in
each facter indicating agreement or disagreement with the projected view

measured by the factor,

Factor I -- Segregation via Iastitutionalization

The fourteen items in this factor were written te project the view
that the retardate should be removed from the mainstream of society.
Separate communities were suggested for retardates wherein “they would
not feel so out of place," could be “supervised and protected,” and
"live happy lives" (Items 33, 26, and 70). Further ratiomalization for
this separationists viewpeint was provided by the belief that "little
could be done” for the retardate (Item 30) and that he was clearly
different from others (Items 42, 63, and 5). Retardates were seen as
being dangerous teo seciety (ILtems 27, 11, 53, and 48), and indicated
that “the world would be a safer place to live in if there were no meme

tally retarded.,” Secores falling on the positive side of the continuum
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supported these beliefs (29).

In this study, scored responses to the total items in this factor
were placed on the negative side of the six point agree-disagree comn-
tinuum indicating disagreement with the written separationists view-
point. Of the total population, 72.0 per cent of the scores were scered
on the negative side of the dontinuum. Of the three possible negative
responses which ware 1 (strongly disagree), 2 (disagree), or 3 (not sure
but tend to disagree), the scores tended to cluster in the disagree
category with 44.4 per cent scored thusly, It seems, therefore, from
the frequency of thé responses in the negative realm that the home econ-
omics student teachers in this study agreed that the retardate should
not be removed from the mainstream of society. OSegregation via institu-
tionalization seemed unsuitable, The frequency of the respomses to

Pactor I are presented in Table I,
TARBLE I

SCORED RESPONSES TO FACTOR I REIATING TO
SEGRECATION VIA INSTITUTIONALLZATION

Response Continuum

Positive Negative
6 5 4 3 2 1

Response
Frequency 19 94 161 209 314 187
Frequency / Positive {7 ____Negative /
Total 274 707
Cont inuum ” f
% of Total 6.9 34.5 58.7 29.1 44 .4 26.4
% of Total / Positive /[ Negative - /

Responses 27.9 _ ’ 72.0
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Factor II -- Cultural Deprivation

The seven items in this factor were written to project the belief -
that cul;ural impoverishment was a signifiéant contributor to mental
retardation (Item 13)., Educational enrichment was seen as a way of com-
bating retardation (Item 19), The loading on this factor supports the
notion that retardates "are easily led into criminal ways" (Item 24) and
this is comjectured as resulting from the aésociation between antisocial
behavior and cultural impoverishment (29). Scores falling on the posi-
tive side of the continuum supported these beliefs.

In this study, scored responses to the total items in this factor
were not separated to the degree that conclusive statements could be
made as to the support of cultural impoverishment as a contributor to
mental retardation. The total scores on the positive and negative side
of the continuum were only divided by 17.1 per cent variation. While
the greater‘pércentage of the total population (58.5 per cent) seemed to
agree that cultural impoverishment was a contributor to mental retarda-
tion, there was still 41.4 per cent of the population disagreeing with
the idea, It is interesting to note that the most popular responses -on
the continuum on the positive side was 4 (not sure but tend to agree)-@y
and on the negative side was 3 (not sure but tend to disagree). Fifty-
two per cent of the positive scores were indicated as "not sure but tend
to agree" ana 44 per cent of the negative were indicated '"not sure but
tend to disagree." It seems that on this factor there is a division of
belief as to the pért cultural impoverishment plays in menﬁal retarda-
tion. ‘The frequency of responses to Factor IT are presented in Table II

on the fellowing page.
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TABLE 1I

SCORED RESPONSES TO FACTOR II RELATING TO
CULTURAL DEPRIVATION

Response Continuum

Positive ' Negative

6 5 4 3 2 1
Response
Frequency 26 110 149 89 81 33
Frequency / Positive / / Negative /
Total 285 ‘ 202
Continuum
% of ?otal 9.1 38,5 52.2 44 40 16.3
% of Total /__ Positive A Negative /
Responses 58.5 41.4

Factor III -- Noncondemnatory Etiology

The eight items in this factor were written to project noncondemna-
tory aspects in viewpoints as to causal facters of mental retardation.
Generdlly, it projected the view that retardation was no different from
any physical handigap (Items 65, 12, and 50)., Retardation was seen as
ngither a punishment from God nor the result of parental sinning (Iltems
69 and 52). Rather, it was by chance cccurrence (Items 3, 48, and 32),
Scores falling on the positive side of the continuum support the beliefs
in this facter (29).

In this study, scored responses to the total items in Factor 1II --
Honcondemnatory Etiology == were placed on the positive side of the six
point agree-disagree continuum indicating agreement with a noncondemna-
tory viewpoint toward causal factors of mental retardation, Of the

total number in the population, 63.7 per cent seemed to agree that normal
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and decent parents were struck by mental retardation,and it appears that
home economics student teachers project noncondemnatory aspects in their
viewpoints as to causal factors of mental retardation. The frequency of

the respomses to Factor IILI are presented in Table IIL.
TABLE III

SCORED RESPONSES TO FACTOR III REILATING TO
NONGONDEMNATORY ETIOLOGY

Response Continuum

Pogitive Negative

6 5 4 3 2 1
Response
Frequency 182 131 44 46 76 81
Frequency / Positive / Negative /
Total 357 203
Continuum
% of Total 50,9 36.6 12.3 22.6 37.4 39.9
% of Total / Positive /! Negative ]
Rasponses

- 63.7 36.2

Factor IV -- Personal Exclusion

The twelve items in this factor were writtem to project the desire
of the respondent to avoid intimate contact with retardatien. The thrust
of this factor was the impact of having a retardate in one's own family.
It was batter to "have a child born dead than mentally retarded" (Item
62), and the person with a high position on this factor would do every-
thing in her powesr to prevent her daughter from marrying a retardate
(Ttem 58)., The unique aspect of the factor lies in the sense of persoﬁc

al tragedy that mental retardation implied {29). Scores falling on the
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positive side of the continuum supported these beliefs.

In the study, scored responses to the total items in this factor
were not separated to the degree that conclusive statements could be
made as to the desire of the respondents to avoid intimate contact with
retardation, Responses on the positiﬁe gside of the continuum and the
negative side were only divided by 8.7 per cent variation. While the
greater percentage seemed to indicate a desire to avoid intimate contact
with thg retarded (54.4 per cent), a percentage seemed to indicate nQ
desire to avoid iftimate contact with the ;eéérded (45.6 per cent), It
is interesting to note that the most popular score on the positive side
of the continuum was 4 (not sufe but tend to agree) and on the negative
side was 3 (not sure but tend to disagree). Fifty-one per cent indicated
"not sure but tend to agree" and 45 per cent indicated '"not sure but
tend to disagree"”, From the frequency of the responses, it seems that
the group is somewhat divided on this mafter. The frequency of the re-
sponses to the factor relating to personal exclusion are presented in

Table IV on the following page.

Factor V -- Hopelessness

The six items in this bipolar factor were written to project at
the negative pole a pessimistic view of the prospects in store for the
mental retardate. He was seen as unable to live a useful or happy life
(Items 55 and 51); there was little hbpe for him, and fewer job oppor-
tunities in the future (Items 9 and 1), Responses to the items on the
negative side of the continuum indicéted a pessimistic viewpoint while
scores on the positive side of the continuum indicated a more optimistic

outlook.
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TABLE IV

SCORED RESPONSES TO FACTOR IV REIATING TO
-PERSONAL EXCLUS ION

Response Continuum

Positive Negative

6 5 4 3 2 1
Response
Frequency 31 155 195 191 191 71
Frequency / Positive /! / Negative
Total 381 453
Continuum \ | H
% of Total 8.1 40,6 51.1 42,1 42.1 15.6
% of Total / Positive / Negative
Responses 45,6 : 54.3

In the study, scored responses to the total items in this factpr
were not separated to the dégree that statements could be made as to
the extent of pessimism in the respondents' viewpoints or optimism
eitﬁer. The total scores were only divided by 13.3 per cent variation.
While the greater percentage did seem to indicate an optimistic outlook
for the retardate and saw him as able to live a useful and happy life,
43,3 per cent in contrast to the 56.6 per cent did not have such an
optimistic outlook, Therefore, it seems that &@%population was divided
as to the prospects in store for the mental retardate. The frequency
of the responses to Factor V -- Hopelessness =-- are present in

Table V on the following page.
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TABLE ¥

SCORED RESPONSES TO FACTOR V REIATING TO
HOPELESSNESS

Response'Continuum

Positive Negative
6 . 5 4 3 2 1
Responge
Frequency 32 140 66 46 78 58
Frequency / Positive !/ / ‘Negative /
Total 238 182
GContinuum v
% of Total 13.4 58.8 27.7 25.2 42,8 31.8
% of Total /__ Positive /! Negative /
Responses 56.6 43.3

Factor VI «- Authoritarianism

The eleven iﬁems in this factor were written to project authoritar-
ian aspects in the respondents viewpoint toward mental ré;ardation.
With regard to mental retardation, the authoritarian person believes
the "if people obeyed God, there would be less mental retardation"
(Ttem 41). Retardates are identified as an out-group and are seen as
one of the two major causes of sex crimes (Items 36 and>68). Scores
falling on the posiﬁive side of the contipuum supported authoritarian
aspects in the respondents® viewpoints (29).

In this study, scored responses to the total items in Factor VI ~-
Authoritarianism -- were placed on the negative side of the continuum
indicating disagreement with the items prpjecting authoritarian aspects

in the respondents’ viewpoints toward mental retardation. Of the total
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population, 64.4 per cent seemed to indicate a non-authoritarian view-

point toward mental retardation. Only 35.5 per cent indicated author-

itarian aspects in their viewpoints. Of thovse indicating such a view-

point, it is interesting te note that 42.7 per cent reSpondéd as 4 (not
sure but tend to agree). According to the response.frequency the most

popular response as an indicator: home economics students teachers did

not seem to indicate authoritarian aspects in their viewppints. The

frequency’ of responses to this factor are presented in Table VI,
TABLE VI

SCORED RESPONSES TO FACTOR VI RELATING TO
AUTHOR ITARIANISM

Response Continuum

Positive Negative

6 5 4 3 2 1
Response
 Frequency 34 123 117 168 201 127
Frequency / Positive /! Negative /
Total 274 496
Continuum
% of Total 12.4 44.8 52,7 33.8 40,5 25.6
% of Total / Positive !/ |/ Negative /

Responses 35.5 : 64,4

Student Teachef Attitudes Toward the Retarded

" The attitudes of the student, teachers in home economics towards
mental retardation seemed to be more positive in nature than negative;
however, the negative aspects could not be overlooked, In light of the

fact the indicator of the feelings in each of the six factors was based
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on the most popular score reported in percentage form, the negative
scéres were overlooked if they were not close to the positive in number.

As a group, the greater percentage (64.4 per cent) of the total
population seemed to be nonjauthoriqéfian in their approach to the sub-
ject, While they projected the view tﬁat the mental retardate should
not'bé removed from the mainstream of society and that segregation via
ins;itutionalization was unsuitable (72.0 per cent), they were not
totally accepting of intimate conmtact with the retafded. On the one
hand a generalized rejection of the retarded from society was unsuit-
-able, yet insofar as personal contact was involyed, rejection by 54.3
per cent of the total population was apparent. It seems that they were
inclined to have a noncondemnatory viewpoint towards causal factors of
mental retardation (63.7 per cent), yet at the same time were divided
in their outlook of the retardate's future, Of the total population,

. 56,6 per cent were optimistic but 43.3 per cent were pessimistic as to
the prospects in store for the mental retardate. In addition, there was
indecigion aé to the part cultyral impoverishment played in mental re-
tardation., Of the total population, 58,5 per cemt felt it played a part
while 41.4 per cent felt it did not,

From the analysis of the responses to the items in each factor, the
researcher arrived at the previouély discussed body of knowledge on the
attitudes of seventy student teachers in the field of home economics at
Oklahoma State University towards the mentally retarded. The student
teachers did seem to havg attitudes toward the mentally retarded that
were measureable. While the attitudes'ﬁhieh were measured might have
heén subject to rationalization and deception as well as tending to be

temporary and changeable in the first year of teaching, the information
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arrived at in this study was an indication of the attitudes held by the
seventy subjects in the population at that time and at that phase of
their educational development nearing the conclusion of the undergradu-

ate study.



CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Mental retardation is a problem of mounting concern today. With
current estimates of mental retardation in the school population on the
increase, educators in the future will be faced with the responsibility
of the successful integration of the mental retardate not only, initial-
ly, into the school age population, but into society as well. Success
or failure,vto a great extent, seems to depend upon the attitudes of
the teacher towards the mentally retarded child. In recognition of this
fact, it is expedient that research is directed towards cumulative in-
formation in the detection of teaéher{attitﬁdes. By investigating the
attitudes of future home economics teachers, this research project was .

one step in the answer to the call.
Summary of the Research Project

Dominated by the desire to have a body of knowledge on the atti-
tudes of future home economics teachers which could be utilized for the
succegsful integration of the mental retardate into the home economics
program in the secondary school situation, the study\was directed to-
ward the identification of the attitudes of home economics student
teachers at Oklahoma State University in the 1969-1970 academic school
year. A total of seventy student teachers in ﬁhe Home Economics

Education Department were the population for the study.
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Through the use of a 70 item sigma scale constructed in Likert
format and developed by Efron in a 1967 study investigating the atti-
tudes of educators in the field of special education versus those in
general educational fields, information onm the attitudes of the student
teachers was secured in six areas of conceptualization of méntal retay-
dation. These areas were:

1, Segregation via Institutionalization

2, Cultural Deprivation

3. MNoncondemnatory Etiology

4, Personal Exclusion

5. Hopelessness

6. Authoritarianism
It was found that as a group, the student teachers in the éopulatian
tended to be non-authoritarian in their approach to the subject. They
projected the view that the mental retardate should not be removed from
the mainstream of socilety and that segregation via institutionalization
was unsuitable, ygt in conflict with this generalized acceptance of the
retarded, it seemed that some of the population was not accepting of
intimate contact with the retarded. They seemed to be inclined to have
a noncondemnatory viewpoint toward causal factors of mental retardation,
yet at the same time were divided im their outlook on the retardate's
future, Indecision as to the significance of cultural impoverishment
as a contributor to mental retardation was also apparent.

In compaxison to the study done by Efren (29) in 1967 in which the
game instrument was used; there are somevsimilarities and différen;es
in results, Unlike the teachers in the general educational fields

studied by Efron, home economics student teachers tended to be non-
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authoritarian and were not inclined to segregate and institutionalize
the retarded. Yet, it is interesting to note that in both studies, the
populations seemed to indicate a desire to avoid intimate contact with
ﬁhe retarded and were uncertain in ascribing cases of mental retardation

to cultural impoverishment,

Conclusions and Recommendations

]

In light of the results of the study, there is some concern on the
part of the researcher as to the prospects in store for the mental re-
tardate in future home economics programs instructed by those in the
gtudy. The attitudes of the population seem to be more or less positive,
and it does appear that a generalized acceptance of the retarded, a non-
condemnatory viewpoint towa;ds causal factors, and a non-authoritarian
attitude towards the mental retardate are positive elements in combating
and sdlving the problem of the integration of the mental retardaté into
regular school programs in light of the fact that such aspects are noted
by Efron (29) as being present in special education programs where the
retardatte is successful. Nevertheless, the indecision of the population
as to the significance of cultural impoverishment as a contributor to
mental retardation, the future outlook for the retarded, and the lack
of acceptance of intimate contact with the retarded are all items of
concern, If ﬁhe retardate 1s to achieve any success Within the regular
school program outside of the special education class, some effort must
be made to alter the negative aspects of attitudes. An indicated by
Efron (29) in his 1967 study and by this researcher again, it seems that
(1) instruction in the causes, treatment, and social implications of

mental retardation and (2) opportunities for personal contact with the
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retarded should be part of the curriculum in all colleges preparing
students for careers in health, social service, and teaching.

In an effort to sum up, it is apparent that it is impossible to
look into a erystal ball and say what the future of the mental retard-
ation movement will be, There are tremendous resources ovér the United
States, but there are certain things which must be done to make the
future bright. Studies need to continue to investigate the attitudes
of educators toward the mentally retarded if successful integration is
to be achieved. Only by knowing prevalent attitudes can efforts be made
to alter those of a negative nature. In the field of home economics,
studies need to continue to investigate the attitudes of a greater num-
ber of student teachers at diversified universities with varying pro-
grams of teacher preparation. Follow-up studies on the population in
this studyAand future studies might be made to determine attitudes of
the teacher after the first year of experience. 1In addition, studieg
could continue to investigate the attitudes of established and experi-
enced home economics teachers within the public school system. Efforts
to meet these research needs will be left to future researchers. The
future prospects for the mental retar&ate might be great, but to make
it so, those in the home economics field must mest the challenge and
responsibility in helping to integrate the mental retardate into the

mainstream of society.



1)

(2)
(3)
(4)
(5)
(6)

@

(8)

(9)

(10)

(11)

(12)

(13)

BIBLIOGRAPHY

Katz, Daniel. ‘"Functional Approach to the Study of Attitudes.”
Current Perspectives in Social Psychology. Ed. E. P.
‘Hollander and Raymond G. Hunt, New York: Oxford University
Press, 1963, 340-350. :

Allen, Edwards. Techniques of Attitude Scale Construction.
New York: Appleton, Century, Crofts Inc., 1957.

Shaw, Marvin and Jack Wright. Scales for the Measurement of
Attitudes., New York: McGraw Hill Book Company, 1967,

Robinson, Halbert and Nancy. The Mentally Retarded Child.
New York: Random House, 1965,

Garrison, K. C. and D, G. Force, Jr. The Pasychology of Exception-
al Children. New York: The Ronald Press Company, 1965,

Wallin, J. E. "Prevalence of Mental Retardation," School and
Society, LXXXVI (1958), 55-56.

Gardner, William I. and Herschel W. Nisonger. 'Manual on Program
Development in Mental Retardation." American Journal of
Mental Deficiency, LXVI (1962), 3-192.

Hastings, Marguerite J, '"Moving Ahead." American Journal of
Mental Deficiency, ILXXII (1967), 5-9. ' :

Doll, Eugene A. '"Trends and Problems in the Education of the
Mentally Retarded 1800-1940." American Journal of Mental
Deficiency, IXVII (1962), 705-713.

Baldini, J. J. "Quality of Education Emphasized." Children
Limited, XII (1963), 4-6.

Haring, Norris, William Cruickshank, and George Stern. Attitudes
of Educators Toward Exceptional Children. Syracuse Univerw
sity: Syracuse University Press, 1958.

Geer, William., “Education of Mentally Retarded Children."
American Jowrnal of Mental Deficiency, LVI (1951), 560-569.

Wallace, Bzlen. "Study of Educational Provisiomns for the

‘Mentally Retarded.” Mental Retardation., Ed. Jereme H,-
Rothstein. New York: Holt, Rinehart and Winston, 1962,
160-170.

55



(14)
(15)

(16)
(17)
(18)

(19)

(20)
(21)

(22)
(23)
(24)
(25)

(26)

(27)

(28)

Hutt, M, L. and R, G, Gibby. The Mentally Retarded Child.
New York: Random House, 1965.

Graham, R, "Handicapped and Normal Children are More Alike than
Different.,” NEA Journal, L (1961}, 48-50,

New Directions. Washington, D.C.: Prepared by the Committee

on Philoseophy and Objectives of the American Home Economics
Associatjion, 1959, 1l-14,

Vocational Education Amendments of 1968, Public Law 90-576.
Washington, DP.C,: Congress of the United States of
American, 1968.

Kirk, Samuel and 0, @, Johnson. Educating the Retarded Child.
Boston: Houghton Mifflin, 1951.

Dunn, Lloyd M. %A Historical Review of the Treatment of the
Mentally Retarded." Mental Retardation. Ed. Jerome H,
Rothstein, WNew York: Holt, Rinehart and Winston, 1962,
13“' 17 .

Stevens, Harvey A, and Rick Heber. Mental Retardation. Chicago:
The University of Chicago Press, 1964.

Gellman, W. "Roots of Prejudice Against the Handicapped."
Journal of Rehabilitation, XXV (1959), 4-6.

Belinkoff, Cornelia. "Community Attitudes toward Mental
Retardation." American Journal ef Mental Deficiency, IXV
(1960), 221-226.

Cohen, J. S. "An Analysis of Vocational Failures of Mental
Retardates Placed in the Community After a Period of
Institutionalization.” American Journal of Mental
Deficiency, IXV (1960), 371-375.

Fraenkel, W. A, "Planning the Vocaticnal Future of the Mentally
Retarded." Rehabilitation Literature, XXII (1961), 98-100.

Cohen J. S. ‘"Employer Attitudes Toward Hiring Mentally Retarded
Individuals." American Journal of Memtal Deficiency, LXVII
(1962), 705-713. :

Buck, Pearl 3., “The Child Who Never Grew.” Ladies Home Journal,
(May, 1950), 134-135.

Symonds, Percival M,, 1949. Quoted in Anne Marie Grebler.
“Parental Attitudes Toward Mentally Retarded Children.”
American Journal of Mental Deficiemcy, IVI (1951), 475-476.

Grebler, Anne Marie., "Parental Attitudes Toward Mentally
Retarded Children." American Journal of Mental Deficiency,
LVI (1952), 474-483. :




(29)
(30)

(31)

(32)
(33)

(34)

(37)

(38)

(39)

(40)

57

Efron, Herman Y, and Rosalyn. "Measurement of Attitudes Toward
the Retarded and an Application with Educators." American
Journal of Mental Deficiency, LXXII (1967), 100-107.

Jaffe, Jacob. "Attitudes of Adolescents Toward the Mentally
Retarded." American Journal of Mental Deficiency, LXX
(1966), 907-912,

Remmers, H. H. JIntroduction to Opinion and Attitude Measure-
ment. WNew York: Harper and Brothers, 1954.

"President’s Panel of Mental Retardation." Report of the Task
Force on Behavioral and Social Research. Washington:
Department of Health, Education and Welfare, 1964.

Counseling Parents of Children with Mental Handicaps. Proceed-

ings of 33rd Spring Conference of Woods Schools. Langhorne:
Woods Schools, 1958,

Good, Carter V., A. S. Barr and Douglas Scates. The Methodology
of Educational Research. New York: D, Appleton-Century
Company, 1936.

Thurstone, L. "Attitudes can be Measured.” American Journal
of Mental Deficiency, XXXIII (1928), 529-554.

Likert; R, "A Technique for the Measurement of Attitudes."

...... Arch Pgychology, CXL (1932), 1-55,

Remmers H, "A Generalized Attitude Scaling Technique."
Psychological Bulletin, XXX (1933), 710-711.

Rosander, A, C. "An Attitude Scale Based Upon Behavior
Situations," Journal of Social Psychology, VIIL (1937),
3"160

Adorno, T. W., Frenkel Brunswik, E., lLevisoen, and P. J. Sanford,
The Authoritarian Personality. New York: Harper, 1950.

Cohen, J. and E. Struening. YOpinions asbout Mental Iliness in
the Personnel of Two Large Mental Hospitals.” Journal of
Abnormal Psychology, LXIV (1962), 349-360.




APPENDIX A

EFRON QUESTIONMNAIRE

58



39

A SURVEY OF OPINIONS ON MENTAL RETARDATION

On the following pages are listed a number of statements about
mental retardation and retardates., By "'retardates" we mean individuals
who are in the educable classification, that is, these with IQ's of at
least 50. Even experts in the fleld of mental retardation do not hold
the same opinions about many of these issues. We are interested in your
frank opinions. Because of this, your answers will be completely
anonymous,

- Directions: At the right of each statement are six choices as follows:

6 5 4 3 2 1
Strongly Agree Not Sure Not Sure Disagree Strongly
Agree but tend but tend Disagree

to Agree Lo Disagree

Please put a circle around the choice that comes closest to saying how
you feel about the statement. For example, if you strongly agree with
the statement encircle 6; if you are not sure but tend to disagree,
encircle 3.

It is very important that ou answer every item.

dekodkede

With the current trend in industrial technolegy,
there are geing to be fewer jobs that ratardates
can fill . o ° Q e ® L ’ ¢ ° o . 9 ° © . * ¢ e L 1: 6 S tl' 3 2 1

Retardates are responsible for more crimes than

their proportion in the population . . . + « » « 21 654 321
Any perfectly normal parents may have a retarded

child o * * e & L] L L] ° . L] Ll L] o L] (2 e » ® L e 3: 6 5 l" 3 2 1
Beautiful children are seldom retarded . . . . 4: 654 321
Every person should have complete faith in some

supernatural power whose deci31ons he obeys

without question . ¢ o o o o o 4 o o ¢ o o o » 5. 654 321

It's unfair to the retardate to put him in a
classroom with normal children . & ¢ o o o o o 6: 65 4 321



The most important principle in teaching retar-
dates 1s to protect them against failure . . .

As matters stand, from 75 to 85 per cent of
the cases of mental retardation show no gross
abnomality Of the brain @ Qe L] . L L @ - * » L]

As sad as it is to admit it, there really is
little hope for the mentally retarded . . . &

Having a mentally retarded child is the price
some people pay for evil living + o « o « o

Toc be perfectly honest, this world would be a

safer place to live in 1f there were no mentally

retﬂrdedbsoo-ce.o&ootonoeo
It is wrong to laugh at a mental retardate .,

A substantial cause of mental retardation is
cultural and educational impoverishment . . ,

Obedience and respect for authority are the most
important virtues children should learn . . .

Premature children are more likely to be mental-
ly retarded thanm full term childremn , . . .« .

As properly conceived programs of special
education grow, retardates will find more
employment opportunities . . ¢« ¢« o o o o o

Because of their mentality, retardates camnot
be relied upon to maintain ethical sexual
8 tan dar ds ] L o ° » ° ® L] ° . L] - & * o« L) L) .

Heredity is the primary cause of mental
retardati@n L) L] o L) e @ e L) L) L] [} ° e L] . . o

Programs, such as Haadstsrt, that broaden the
child's experience at an early age, prevent
casgses Of m@ntal ret&rdati@n ¢ © ¢ o o & o e &

Retardates should live among themselves and
everything should be done to help them live
happy lives L L) L Ld L] L) ° ° . e ° . ° 9 - ® L]

Most people don't realize how much our lives
are controlled by plots hatched in secrat
p 18.0 eS Qe L] ° L] [ ] - L] o ® e @ L3 L] L] L] L . ° °

The majority of the mentally retarded are the
children of the more disadvantaged classes of =
Oursocietyoocs‘pencoccoancao

19:

21:
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Mental retardation often leads to mental
illness L) (] * L] ° L4 -« L] L] L] o L] & . Ll 9 @ [ <@

Because of their condition, the mentally
retarded are easily lead into criminal ways .

It must be hard to forgive yourself if you
have a child who is mentally retarded . . . .

Mentally retarded children should live in
special institetions where they can be
SuperViSed a.nd pr@tected < L ® * Ll e . . - ®

I don't feel it is fair to your child to let
hir . play with a mentally retarded child . .

What this country needs most, more than more
laws and political programs is a few courageous,
tireless, devoted leaders in whom the people can
puttheirfaith.q..o..ee*...os

The more severe cases of mental retardation are
likely to be associated with orgamnic defects .

Once someone is retarded little can be done
for h im L] ] <@ L] @ L] L * * - ° & * @ L] <« L] - [

All too often, moral weakness and mental
retardation go hand in hand . . « ¢ o 6 + & &

Whether a child is born retarded is mest often
amatter of chance o ¢ « ¢ o v o » o o o & »

It would be kinder to establish separate
comrunities for retardates where they would
not feel so0 out of place 4 « 5 ¢ ¢ o o o o «

Much moxreé money should be gpent on research
into the causes of mental retardation . . .

Expecting retardates to fit into our highly
competitive socliety is expecting too much .

The wild sex life of the old Greeks and Romans
was tame compared to some of the goings~-on in -
this country, even in some places where people
might least suspect it o o & ¢« o o o o o+ « &

In many instances, illiteracy and mentazl
retardation are indistinguishable . . . . »

Employer prejudice is a greater detriment to
the retardate than lack of ability . . . o &

23:
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The primary cause of mental retardation is
some defect in the nervous system . « « « o o

It is unwise to trust a younger child with
an older retardate . . . o 4 ¢ ¢ < e s s o

If people obeyed €God, there would be less
mental deficiency o o o o 5 o ¢« o & o o o o

There is a sharp dividing line between
"normal" and "mentally retarded”™ . ., . . . .

We need more laws for the protection of
persons who are retarded , . . o« ¢ ¢ s e o ¢

Separate schools for the retarded would
provide them with the specisel programs they

need 9 2 & o € ®& o0 9o g » e & © ° & € T © £ &

Retardates should be prevented from having
children by a painless operation . . « o« o &

Of the 5.4 million mentally retarded, 5
million are individuals with mild disabil-

24,8
IBLi@8 o o o o ¢ « ¢ © 6 0 o ¢ o @ o & s o o s

Science has its place but there are many
important things that can never possibly be
understood by the human mind . . &+ + o o o »

Decent parents are just as likely to have a
mentally retarded ¢hild as any other parents.

it seems unjuét to spend twice as much money
for educating a retarded child than for a
nﬂrmal child Q @ ° o L) o ® * [ > ] ] L3 @ o L3

Mental retardationm is not different than any
physical h@ndi@ap 2 © @ ® & & © & 6 e a & o

A mental retardate can live just as happy a
life as a normal person ¢ ¢ ¢ o o o o o ¢ a

There ave many causes for mental retardation
but sinning parents is not ome of them ., .

Most of our social problems would be selved
if we could somehow get rid of the immoral,
crooked and feebleminded people o + o+ o o« »

It is unfair to the normal children to have
retardates in the same classroom o o o o o

(954
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A mental retardate can live just as useful a
life &8 2 normal person . « s o ¢ s « o « o

I could see myself having a mental retardate
asatruefriendeoooocuoeooaoo

Minimally retarded persons are more nearly
comparable to the most profoundly retarded
than they are to the non-retarded . . . . .«

I would do everything in my power to prevent
my daughter from marrying a mental retardate .,

Except for the fact that they are not so smart,
mental retardates are the same as other child-

ren ® e » ° * L ® ¢ o L4 . L L . ® ° o 2 @ ® o

Retardates are generally happier when with
normals than when they are in special
inStituti@nS ] ® o L] ° ° e ) ° * ® * » * ® &

In the great bulk of cases of mental retarda-
tion, specific physical or neurclogical defects
are usually disgnosable with modern biomedical
techniques @ o ¢ ¢ & ¢ @ & @& o o & 0 8 o e 4 ¢

I'd rather heve a child born dead than mentally
retarded Q £ & e [ @ o 9 o Q@ L) L L 2 @ e L 2 Kl ®

You can generally identify a retardate by hisg
IOOKS [ © [ £ » L) * L] ® [ L] @ » * E ] L3 L - v ©

I would trust a mentally retarded person as a
babysittefanoooneoenoooovvo

If I had a retarded child, I’°d feel ashamed .

For the retardate, kindness is more important
than any educational program . o « o o o o &

It is essential for learning or effective work
that our teachers or bosses outline in detail
what is to be done and exactly how to go about

it & e » ® 9 L ° o * L < L o L] Ll e - L L L4 @

Retardation is one of the two largest causes
of sex cximes ¢ o o o ¢ & o o s 6 0 @ @ o o

Having a retarded child is one way God punishes
pe@ple.ooonooooooooonoooo

Most mental retardates are better off in an
institution with others of their kind , . .

im
Fededede
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GENERAL INFORMATION

The following information is éompletely confidential and anonymous.

Do Not sign your name. This simply gives us a general description of
the different people completing the questiennaire.

1.
2.

3.

4,

6.

7o

8.

AGE

Are You? SINGLE _ MARRIED
Years of Schooling Completed?
COLLEGE 1 2 3 4

ALL_ATVOKLAHGMA STATE UNIVERSITY? YES NO

In What Year Did You Do Your Student Teaching?

1969 __

1970

How Many Class Hours in Special Education Courses Have You Had?

NONE

NUMBER OF HOURS

Were There Mentally Retarded Students in Your Classroom During
Your Student Teaching?

YES

— G

NO

At Any Time, Have You Had Contact With Mentally Retarded Individuals?

How Much Time Was Spent in Methods of Teaching Home Economics, Home
Economics 3313, in the Teacher Preparation Program at Oklahoma State
University on the Subject of Mental Retardation?

LIITLE ADEQUATE
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TABLE VII

SCORED RESPONSES TO ITEMS IN FACTOR I RELATING TO
SEGREGATION VIA INSTITITIONALIZATION

*Group I *Group II

Item Response Continuum Response Continuum
- Number 6 S b 3 2 1 6 5 4 3 2 1
33 0 4 2 9 13 6 0 3 3 9 19 2
26 0 4 9 5 15 1 3 4 10 10 6 3
30 0 0 0 2 22 10 1 1 2 8 - 16 8
20 0 1 5 11 9 9 3 5 5 13 6 4
27 0 "0 0 1 14 19 1 0 4 13 12 6
11’ 1 0 2 4 11 16 0 2 0 7 11 16
70 0 3 8 7 10 6 2 4 7 ‘10 11 2
%42 1 3 0 5 14 1L 0 -5 4 10 -8 -9
53 0 0 3 3 17 11 1 4 2 6 14 9
- 23 1 3. 6 11 -9 4 0 10 7 9 7 3
63 0 1 8 ‘8 17 0 1 2 12 9 5 7
5 0 4 6 4 10 10 2 . .2 5 2 13 12
61 1 13 18 2 0 6 1 11 14 8 2 0
40 0 1 5 11 16 1 0 4 14 9 7 2
Response . ' . . ’
Freguency &4 - 37 72 83 177 104 ‘ 15 57 89 123 137 83

*Group I consisted of 34 student teachers in the Fall semester of 1969.

*Group II consisted of 36 prospective student teachers in the Spring semester of 1970,



TABLE VIII

SCORED RESPONSES TO ITEMS IN FACTOR II RELATING TO

TO CULTURAL DEPRIVATION

*Group 1 *Group II

Ite@ Response Continuum Response Continuum

Number ) 5 4 3 2 1 6 5 4 -3 2 1
13 4 4 9 3 10 4 3 7 11 5 4 6
22 1 5 10 8 :] 2 1 6 12 8 4 5
19 - 3 0 9 5 12 4 1 3 9 6 14 3
37 - 0 12 9 8 ‘5 0o - 1 12 11 4 -5 =3
24 1 5 9 12 6 1 0 -9 11 11 3 2
29 4 19 8 3 0 0 3 18 11 2 1 0

15" - 1 3 19 6 4 1 3 -7 11 8 -5 w2

Response

Frequency 14 48 ;23 45 457 12 12 62 76 44 36 21

#Group I consisted of 34 student teachers in the Fall semester of 1969.

#Group II consisted of 36 prospective 'student teachers in the Spring semester of 1970,



TABLE IX

SCORED RESPONSES TO ITEMS IN FACTOR IIT RELATING TO
NONCONDEMNATORY ETIOLOGY

: *Group 1 _ *Group II

Item Response Continuum Response Continuum

Number 6 5 & 3 2 1 6 5 4 3 2 1
69 . 0 0 0 2 3 29 0 0 1 3 7 25
52 21 10 2 0 0 1 15 15 4 . 1 0 1
12 27 . 5 1 1 0 0 23 11 0 1 1 0

3 27 7 0 0 0 0 24 ‘9 0 1 1 1

48 22 12 0 0 0 0 17 17 "2 0 0 0
65 0 2 3 9 13 7 0 0 1 6 17 12
32 0 19 9 1 O | 2 11 8 10 3 2
50 2 6 6 5 15 0 2 7 7 6 12 2

Response ' .

Frequency 99 61 21 18 35 38 . 83 70 23 28 41 43

*Group I consisted of 34 student teachers in the Fall semester of 1969.

#Group II consisted of 36 prospective student teachers in the Spring semester of 1970,

0



TABLE X

SCORED RESPONSES TO ITEMS IN FACTOR IV RELATING TO
' PERSONAL EXCLUSION

#Group I ' ' ‘ #Group II

Item Response Continuum Response Continuum’

Number - 6 5 -4 . -3 2 1 5 4 - 3 52 1
58 4 9 15 5 1 0 11 7 12 4 2 0
64 0 3 10 8 13 0 1 0 5 12 10 8
45 0 2 -9 10 10 3 0 9 15 7 4 1
62 1 1 4 11 10 7 0 4 6 17 6 3
56 0 12 11 8 3 0 0 10 12 6 7 1
54 1 5. 3 9 12 & 1 3 11 8 11 2
"59 3 10 9 10 o1 1 1 6 8 7 13 L1

Clly 3 22 8 0 I e ¢ 0 =21 9 0 Qe =0
60 1 6 12 9 4 2 0 5 9 15 5 2
35 1 6 2 6 18. 1 3 5 13 6 6 3
25 0 3 3 6 9 13 0 3 2 6 13 12
31 0 1 3 6 19 5 0 2 4 15 13 2

Response ‘ ' . o :

Frequency 14 80 89 88 101 36 17 75 106 103 90 33

#Group I consisted of 34 student teachers in the Fall semester of 1969.

*Group II comsisted of 36 prospective student teachers in the 8pring semester of 197C.



TABLE XI

SCORED RESPONSES TO ITEMS IN FACTOR V RELATING TO

HOPELESSNESS
: ~ *Group I *Group II
Item Response Continuum Response Continuum
Number 6 5 - 4 3 2 1 6 5 4 3 2 1
55 3 19 6 2 2 4 19 9 1 3 0
2 2 0. 3 8 13 0 -3 2 8 11 12
51 7 19 5 1 2 4 23 5 2 0 2
9 1 1 1 2 10 - 0 1 1 3 23 - 8
1 2 6 5 12 5 0 ‘9 10 4 8 5
38 6 19 6 3 0 1 2} ‘ 13 0 1 0
Response .
Frequency 23 64 26 28 32 31 9 76 40 18 46 27

*Group I consisted of 34 student teachers in the Fall semester of 1969.

#Group II consisted of 36 prospective student teachers in the Spring semester of 1970,



TABLE XII

SCORED RESPONSES TO ITEMS IN FACTOR VI RELATING TO

AUTHORITARIANISM
#Group I ' *Group II
Item 7 Response Continuum . Response Continuum
Number 6 5 4 3 2 1 .6 5 4 3 2 1.
28 2 10 8 6 3 5 3 9 8 4 8 4
21 0 5 4 6 8 11 0 5 5 10 8§ 8
41 0 1 1 3 9 20 0 1 3 5 9 18
57 0 6 3 11 11 3 0 3 5 11 13 4
36 0 7 8 7 8 4 3 7 6 ) 10 4
14 1 1 7 11 8 6 2 -8 7 10 6 3
&7 0 13 . 5 2 9 5 7 10- 6 9 4 0
68 0 0 1 9 19 5 0 1 4 15 13 3
66 6 6 5 7 6 4 1 9 10 4 9 3
6 0 5 3 9 12 "5 2 8 6 5 10 5
7 1 3 7 9 7 .3, 6 3 5 9 11 2
Response :
Frequency 10 59 52 80 100 73 24 64 65 88 101 54

*Gfbup I consisted of 34 student teachers in the Fall semester of 1969.

*Group II consisted of 36 prospective student teachers in the Spring semester of 1970,
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TABLE XIII

A COMPARISION OF‘RESPON§ES TO FACTOR I RELATING TO
. SEGREGATION VIA INSTITUTIONALIZATION"

1

*Group I Response Contiﬁuum *#Group 11 Response Continuum
Positive Negative ‘Positive Negative

. 6 5 4 ' 3 2 1 6 5 4 3 2 1
Response ) :
Fregquency 4 37 72 83 177 104 15 © 57 89 123 137 83
Frequency /____Positive / / Negative -/ / Positive / | Negative /
Total 113 - 364 l6l1 - - 343
Qontinuum T ' Coe e : o
% of Total 3%  32%  63% 227, 487 28% 9% . 35%  55% 35%  39%  24%
% of Total /___ Positive [ [ Negative / / Positive / /___ Negative /

Responses 23.6% 76.3% © 7 31.9% 68.0%

1

#Group I consisted of 34 student teachers in the Fall semester of 1969.

*Grohp I1 c&nsisted of 36 prospective student teachers in the Spring semester of 1970.



TABLE XIV

A COMPARISON OF RESPONSES TO FACTOR II RELATING TO
CULTURAL DEPRIVATION

*Group I Response Continuum

#Group II Response Continuum

Positive Negative Positive Negative

6 5 4 3 2 1 6 5 4 3 2 1
Reégonse .
Frequency 14 48 73 45 45 12 12 62 76 44 36 21
Frequency / Positive / / Negative / Positive - / / Negative
Total 135 102 150 101
Continuum ) v
% of Total  10%  35%  54% 44% 447 11% 8%  41%  50% 43%  35%  20%
% of Total / Positive ' / / Negative / Positive / / Negative
Responses ©56.9% 43.0% 59.7% - 40,2%

*Group I consisted of 34 student teachers in the Fall semester of 1969.

#Group 11 consisted of 36 prospective student teachers in the Spring semester of 1970.

~ D



TABLE XV

A COMPARISON OF RESPONSES TO FACTOR III RELATING TO
NONCONDEMNATORY . ETIOLOGY

#Group 1 Response Continuum %*Group II ReSponse;Continuum
Positive Negative Positive Negative
6 5 4 3 2 1 6 5 4 -3 2 1
Response
Freguency 99 61 21 18 35 - 38 - 83 70 23 28 41 43
Frequency / Positive / / Negative / / Positive / / Negative
Total 135 . ‘ 102 ' 150 101
Continuum
% of Total 347 33% llZ 19% 38% - 41% 47%  39% 13% 25% 36% 38%
% of Total . / Positive / / Negative / / Positive / / Negative
Responses 66.5% ‘ ©33.4% 61.1% 38.8%

*Group I consisted of 34 student teachers in the Fall semester of 1969,

#Group II consisted of 36 prospective student teachers in the Spring semester of 1970,

~n !



TABLE XVI

A COMPARISON OF RESPONSES TO FACTOR IV RELATING TO
PERSONAL EXCLUSION

*Group I Response Continuum *Group I1 Response Continuum
Positive Negative Positive Negative
6 5 4 3 2. 1 6 3 4 3 2 = 1
Response : :
Frequency 14 80 89 88 101 36 17 75 106 103 90 35
Frequency / Positive -/ / Negative / / . Pogitive / / Negative
Total 183 . 225 Co : 198 228
Contindum : :
% of Total 7% 43% 48% 39% 447 16% 8% .. .37% 53% 45% 39% 15%
% of Total / Positive / / Negative / / Positive / / Negative
R

esponses 44 .8% 55.1% B 46.6%

53.5%

ik

*Gfouﬁﬁl consisted of 34 student teachers in tﬁé’Fall“%emester of 1969.

#Group II consisted of 36 prospective student teachers in the Spring semester of 1970,



TABLE XVII

A COMPARISON OF RESPONSES TO FACTOR V RELATING TO

HOPELESSNESS
#Group 1 Response Continuum *Group II Response Continuum
Positive Negative Positive Negative

6 5 4 3. 2 __ 1 6 5 4 3 2 1
Response
Frequency ~23 64 26 28 32 31 9 76 40 18 46 27
Frequency / Positive / / Negative / / Positive / . /_.___Negative /
Total 113 91 125 91
Continuum
% of Total 20% 567 23% 30% 35% . 34% 7% 607% 32% 19% 507% 29%
% of Total / Positive / / Negative / /. Positive’ /7 Negative __ /

Responses "55.3% 44.,6% T 757.8% 42.1%

#Group I consisted of 34 student teachers in the Fall semester of 1969,

#Group II consisted of 36 prospective student teachers in the Spring semester of 1970.



TABLE XVIII

A COMPARISON OF RESPONSES TO FACTOR

VI RELATING TO

AUTHORITARIANISM
#Group 1 Response Continuum %Group IT Response Continuum
Positve Negative Positve Negative
6 5 4 3 2 1 6 5 4 3 2 1

Response -
Frequency 10 59 .52 80 100 73 24 64 65 88 101 54
Freguenég / Positive / / Negative / / Positive [/ / Negative
Total 121 253 | - 153 243
Continuum . .
% of Total 8%  48% 427 31% . 39% . 28% 15%.. . . 41% 42% 36% 417 22%
% of Total / Positive / / Negative / /_ Positive / / Negative
Frequency 32.3% 67.6%

T 38.4% 61.3%

*Grou?“l consisted of 34 student teachers in the Fall semester of 1969.

*Group II consisted of 36 prospective student teachers in the Spring semester of 1970.
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