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PREFACE

The purpose of this study is to determine something
definite concerning the status of journalism as taught in the
secondary schools of Oklahoma. The study includes an invésti—
gation of both the teaching of the subject and the content of
the course as offered in various high schools of the state.

It is the writer's hope that this report may provide some-
thing of a working basis for teachers and administrators
interested in the field, and that it may help others who are
interested in making further studies.

Nine years' teaching experience in journalism in secondary
schools of Oklahoma has given the writer an active interest in
the field, and has prompted him to make such a survey.

It has been the writer's opinion that the status of jJour-
nalism in Oklahoma high schools is very diversified, especially
since there is no state course of study for the subject. He
has visioned each teacher as groping about to feel her way
through the course and attempting to reach whatever objectives
she may have set up for the course through the best use of talent
and equipment available. He has heard that journalism is
sometimes offered as a substitute for fourth year English, in
some instances carrying English credit and again it is offered
as eredit in Journalism; thaet sometimes it is offered as a sub-
stitute for other classes, in some instances being offered as
a regular class, and again as a purely extra-curricular activity;
that the traiﬁing of teachers varies widely, and that many of

them have been seleected not on their gualifications as a teacher
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of journalism, but have been merely assigned the journalistie
work in connection with their other duties.

The writer has been particularly eager to learn what
objectives are being set up for the course in high schools of
Oklahoma, and how these objectives agree with those set up in
other states and by leading Jjournalists and educators. He has
also become interested in the prineipal phases of the course
as stressed by various instructors, and the general content of
the average high school course. Qualifications, training, and
experience of teachers and equipment and facilities found for
teaching the subjecet and publishing a high school newspaper in
the schools are also items of equal interest. The writer has
not attempted to cover the various problems connected with the
publication of the high school newspaper, but has centered his
study upon the content and teaching of journelism courses.

Data for this report were gathered from a questionnaire,
the writer's personal experience, his reading of five theses on
the subject, and the study of a large number of journallsm text-

books and magazine articles.
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CHAPTER I.
A REVIEW CF RELATED LITERATURE

Little or no research has been made as to the existing
conditions in the secondary schools of Oklahoma in the teaching
of Jjournalism and the general content of journalism courses.
Such study, in faet, is very limited in the United States as a
whole, and considerable research is needed to determine the
general status and present tendencies before any standardiza-
tion of the Journalism course can be expected.

Little information as to the extent of existence of

Journalism courses in the various states is available.

The U. S. Bureau of Education records are incomplete.

Washington is the only state having complete and accurate

information as to the jourmalism courses offered in the

State. A great majority of the state departments of

education have little or no information at all.

Of the literature that has been written about high school
Journalism, little is objJective and definite. Many of the
magazine articles are interesting and stimulating, but stress
for the most part the value of journalism in high school. The
most helpful literature that has been written is in the form
of theses. The state of California has apparently produced
more theses in this field than any other single state.

Theses that the writer found to be especially helpful in
the study of this problem are: (1) Harold L. Casidy, A Study of
Journalism in Califormia High Schools, Master's thesis, 1934,
Stanford University library. (2) BEthel Strother Mitchell, Trends
in Journalism Instruction in the Secondary Schools of California,
Master's thesis, 1932, Stanford University library. (3)

1. Edward H. Redford, unpublished Master's Thesis,
A Study of Journalism in Second Schools.
Stanford University Library, 1982, rage 1.
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Helen M. Reardon, A Comparative Study of Trends in the Teaching
of Journalism in Three Cities of Northeastern Kansas, Master's
thesis, 1934, University of Kansas library, (4) Bdward H. Redford,

A Study of Journalism in Secondary Schools, Master's thesis, 1932,
Stanford University library.

The purpose of Cassidy's study was to determine the rating
of journalism courses by high school principals and teachers of
journalism in California high schools. The author gathered his
data from a questionnaire, the reading of 32 magazine articles,
and a study of five theses written on the subject of journalism.

Cassidy discovered from his questionnaire that the develop-
ment of initiative and a sense of responsibility were rated as
being the outstanding objectives of the journmalism course in
California high schools. From his review of magazine érticles,
the author determined that ome of the outstanding characteristics
of Journalism is that students work for results, not grades.

Teachers who answered Cassidy's questionnaire regarded
journalism as distinetly superior to English in almost every
avenue of training, while principals regarded journalism as
infinitely more valuable than other high school subjects when
judged on the basis of general educational aims.

Cassidy found that the time spent by students on various
leading phases of journalism was reported as follows: News
gathering and news writing, 39 per cent; features, 8 per cent;
editorials, 9 per cent; study of newspapers, 7 per cent. He found
two outstanding difficulties with the teaching of Journalism:
Teachers do not have enough time, and they are inadequately

prepared to teach journalism.
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Ethel Strother Mitchell in her thesis, Trends in Journalism

Instruetion and Supervision in the Secondary Schools of Cali-
fornia, discovered through a questionnaire that 79 per cent

of the high schools in California have Jjournalism courses inelu-
ded in their curricula, and 75 per cent of them have school
newspapers. Only 37 per cent designated that they have rooms
especially equipped for teaching journalism and sponsoring
journalistic activities.

Mitchell's questionnaire revealed that the publication of
the school paper is the most important and most popular objectlive
in the teaching of journalism. Motivation in English ranked
next, and higher standards in intelligent newspaper reading
ranked third., Training for student contribution to town papers
ranked fourth, arousing interest for further study of journalism
in college came next, and training for the profession of jour-
nalism ranked last. Training for the printing trade, as an
objective, was practically ignored.

Mitchell further discovered that in California high schools
the most important mission of the school newspaper is to serve
as a unifying factor within the school. The second objective is
as a socializing agency in citizenship training, which was
followed very closely by motivation for English composition.

It appeared from her study that the average teacher of jour-
nalism in the state of California is not so well trained for her
profession. A little more than 25 per cent have had no college
training whatsoever in the line they are teaching.

Helen M. Reardon, in her thesis, & Comparative Study of

Trends in the Teaching of Journalism in Three Cities of
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Northeastern Kansas, determined through a series of five tests
that utility values, cultural values, and disciplinary values
are acquired by students in three journalism classes which she
studied in three high schools of Kansas. She concluded that

the student who enrolls in jJjournalism exercises his creative
impulse to write, his seientific impulse to analyze and discover,
and his eritical impulse to disceriminate in his estimate of
newspapers, thus gaining a practical and fundamental knowledge
of modern society.

The fourth thesis studied by the writer, Edward H. Redford's,
A Study of Journalism in Secondary Schools of America, revealed
that the status of journalism is greatly diversified in wvarious
cities throughout the United States.

Mr., Redford sent questionnaires to 241 schools; he received
151 replies, 78 of which were from journalism teachers. His
purpose was to détermine the general status of journalism
courses in the secondary schools of the United States as to con-
tent and instruection.

He found that California, Washington, and several of the
middle western states offer more journalism courses than do the
other sections of the country, but that it 1is taught to some
extent in a majority of all the states. The extreme south and
northeast states are the only ones offering none, according to
his questionnaire returns.

Mr. Redford also found that the common name for Jjourmalistic
gourses in high schools is "journalism", and that the majority
of schools wherein it is taught offer it two semesters; that
only a small proportion of the student enrollment is permitted
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to take journalism, the admission to such classes being limited
for the most part by achievement in English.

He discovered, from the teacher's standpoint, that many
are dissatisfied with available textbooks for use in the courses,
and that the majority, on the basis of college preparation, are
not prepared to teach the subject, but that practically all
those engaged in the work are enthusiastic about it.

Redford found that the per cent of Journalism students
going to college was determined as 50.9; the per cent continu-
ing journalism in college was 21.1 per cent, and 2.956 per cent
went direetly into newspaper work.

The aims of the course varied, according to the question-~
naire returns, but motivabion of composition led, with explora-
tion of the field a close second. Vocational training ranked
third, and introduction to college work, fourth.

The following study of the status of journalism instruction
and content in the secondary schools of Oklahoma may thus pro-
vide a basis of comparison with the results of similar studies

in other states.
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CHAPTER II
THE PRESENT STATUS OF JOURNALISM

The only records that have been compiled in the State of
Oklahoma which reveal anything of the general status of Jjour-
nalism courses and instruction are in the form of the annual
applications for high school accrediting, on file in the State
Board of Education offices, Oklahoma City.

The writer found that these reports were not complete
from the standpoint of journalism courses since such work was
in some instances listed under the name of other departments,
such as English or Commerce. For example, a course listed as
English 9 in one school, the writer knew to be a course in
Journalistic writing.

The acerediting reports, however, do give a general picture
of the status of Jjournalism in high schocls of the state as
corroborated by the writer's questionnaire returns.

The reports for the school term 1936-37 (the latest files
available when checked by the writer) show that 42 high schools
in Cklahoma offer solid credit for a course or courses listed
under the department of journalism. Thirty of these schools
offered one unit of eredit, nine schools offered one-half unit,
two schools offered two units, and one school offered one and
one~half units.

The total enrollment in journalism for the 1935-36 term
was 743, while the enrollment for the 1936-37 term was 938, show-
ing a gain of 195 students or 26.6 per cent gain in enrollment

in a single year.
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A total of 698 students finished the course for the 1935-36
term, while 46 or 6.177 per cent failed to make a passing grade.
In twenty-three schools the work was offered in grades

eleven andtwelve; eleven schools offered it in grades ten to
twelve; one school in grades nine to twelve; six schools in
grade twelve only, and one school in grades nine and ten.
Helen M. Reardon, in her thesis, Trends in Journalism
Instruction in Three Cities of Northeastern Kansas, quotes from

a report of the National Association of Journalism Advisers
which reveals that at that time (1934) only seven states, Idaho,
Indiana, Iowa, Missouri, North Dakota, Ohio, and Wyoming had a
state course of studx for Journalism, Three states, Kansas,
Montana, and Nebraska, were reported to have journalism included
in the English state course of study. California reported that
the course was prepared by each school board and submitted to
the state board. The writer of the prqaent thesis was able to
find no appropriate course of study in any state.

Several cities in states which as yet have no state course
have adopted courses for their own schools. Among those who
have reported their procedure to the National Society of Jour-
nalism Advisers are Little Rock, Ark., Los Angeles and Piedmont,
Cal., Denver and Gunnison, Colo., Bridgeport, Conn., Chiecago,
Ill., Grand Rapids, Mich., Mimmeapolis, Minn., Omaha, Nebr.,
Portland, Ore., Lynchburg, Va., and Seattle, Wash.t

With the general scarcity of state courses o Study for the

1. Helen M, Reardon, QIrends in Jdournalism Instruction in
Three High Schoo'a of lortheastern iansas, University of
Kensas, unpuﬁIIs%edfﬁhsEer‘s Thesis, Lawrence, Kansas,
P23,



subject, and such a diversified status of journalism through-
out the Unlted States, an inexperienced teacher of the subject
might well become perplexed as to just what the aims of such a
course should be.

The writer has studied carefully a number of objectives
of the course as set up by prominent journalists and edueators
80 that he might compare these with the principal objectives
as given by teachers of the subject in high schools of Oklahoma,
A number of the journalists quoted are authors of journalism
textbooks commonly used in Okxlahoma classes of high school
Journalism.

Grant M. Hyde, professor of journalism in the University
of Wisconsin, says in the preface of his textbook, Journalistic

Writigs:z

Yet, in spite of all recent developments the author refuses
to abandon the original idea behind the book -~ that
journalism in high school is primarily a project in
motivated composition -- this book attémpts to suggest

the following as further purposes and by-products of
greater educational values:

l. To provide an advanced composition course with
sufficient stimulus to train any student to write English.

2. To arouse interest in current events -- since jour-
nalism is made up of them.

3+ To develop greater interest in and knowledge of the
community, its government, its industries, its person-
alities, and all 1ts varlious aspects.

4, To utilize the character training that comes from
careful fact-gathering -- an exercise of greater value
than writing out of one's own head.

5. To encourage habits of accuracy and carefulness of
detall which comes from working with printer's copy.

6. To train intelligent critics of the newspaper who
will support the best aspects of modern journalism and
discourage less worthy.

7. To give young people the habit of intelligent and

diseriminating newspaper reading that is necessary for
better newspapers, better governments, and better

2. Grant M. Hyde, Journalistic Wribing, PPs iii-iv.



community life. If a generation of children might

be trained to demand the best newspapers and to make
intelligent use of them, the American newspaper would
be revolutionized.

The journalistice course should not replace any English
course devoted to the study of literature or of the rudi-
ments of English expression. It finds its proper place

in the curriculum as an optional course in advanced
composition supplanting perhaps one of the oral or written
composition courses of the last two years. If properly
conducted and if ineluding sufficient carefully corrected
work, it warrants eredit as advanced English . .

Journalistic writing in high school today (1929) is only
fifteen years old. Its progress has been amazing; the
quality attain2d in school papers is remarkable. The
rield presents unnsual opportunities, now that the first
few wavering steps ere past. The new step should be
greater standardization and effort to attain the education-
al respect that the work deserves. The problem in every
teacher's mind is, "How can I keep the newspaper up to its
present standard and yet find time to accomplish the
larger ghings that should be done in the journalistiec
class?®

William E. Otto, Shortridge High School, Indianapolis,
Ind., and Mary E. Marye, formerly of the J. Sterling Morton
High School, Cicero, Ill., in the preface to their new book,
Journalism for High Schools, state:4

It is assumed that the high-school Journalism course

should not be vocational nor professional. To be sure it
can give a glimpse into professional journalism which may
start an occasional student on his life's career, but it
should in no way encourage students to rush from high schocol
into a newspaper office. Rather, the course should
increase the student's sensitiveness to his social environ-
ment and offer him the high school paper as an organ for
expression. Thus to encourage a student to express his
ideas clearly and conecisely is the fundamental aim of any
high school course in journalism. Other objectives, such
as improving ability to read newspapers intelligently and
analytically or making students more aware of the active
throbbing life, are secondary to the motivation of correct
and clear expression.

3. l1bid, pp. x=-xii.
4, Otto and Marye, Journalism for High Schools, p. 191.

\
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Selden Carlyle Adams, Assistant Director, Division of
Publications, The National Zducation Association, Washington,
D.C., has this to say concerning the objectives of high school
journalism:5

Journalism and News Writing are included in the high school

curriculum, but not for the purpose of making newspaper

men and women of high school boys and girls. That is the

task of the university school of journalism, The effective

high school course is one which gives its pupils an under-
standing of the public press and its function in promoting
the welfare of the citizen. A large portion of the course
does not concern itself with writing at alle. It might
better be known as instruction in "News Reading".

The first experiments in collegiate and high school training
for journalism were little more than efforts to impart the manner
and shop habits prevailing at the moment in the newspapers of
the community. DNewspapers sald they could train youngsters
more gquickly in the manners and habits of the shop. The better
type of school began to focus attention upon the mental train-
ing for its students, and gave less attention to the tricks of
the trade and those manners quickly and easily aequired in the
"shop" after graduation.5

Practicing editors insist upon liberalizing thought-
provoking, classroom courses of all sorts. The journalist or
newspaper man must above all be "generally educated". His intell-
ectual experience must not differentiate him from mankind in
general., He must think in terms of the generality of men, but
with certain powers of perception greatly sharpened. The tasks

of the journalist are: the assemblage and verification of news

5. Harrington and Harrington, Writing foY Print, pPP. i1ii-iX.

6. Burges Johnson, "Journalism, the Task and the Training,"
School and Society, xxxiii (Maren 21, 1931), 409.
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facts; the diseriminating selection of those facts of greatest
interest and importance to a specific audience; and, above all,
the interpretation of expert or special knowledge into terms
understandable to the layman.”’

It must be borne in mind that adequate training for journal-
ism today means training for a much broader field than newspaper
reporting, Training for the tasks of journalism obviously
include a background of gemeral culture and then special
emphasis upon subjects such as modern history, the science of
government, economics, sociology, and practical acgquaintance
with some language or languages other than our own. Accompany-
ing these must be steady training in the use of English.®

The purpose of high school journalism is not to train

newspapers workers. Only a few of the s tudents will ever

be journalists, and it is generally agreed that for these
few the high school training is of little value. The
course, then, should give something of value to the boys
and girls who will go into the various professions and
vocations == to the average citizen. The press is a mighty
force in shaping public opinion. Unless he has some way
of learning, the average citizen will never realize the
importance of its force. Unless he is given a peek at the
inside warkings, the press will continue to lead him
blindly.

A survey of textbooks and periodicals shows that motivation
of lnglish -- the writing of stories to be published in the
school newspaper -- is an outstanding purpose in journmalism
courses, The kind of work which consiitutes journalism is one

dealing with factual aspects of the contemporary scene and

7. ibid, D. 415.
8. Ibid, p. 415.

9. J. E. Roop, "Journalism as a Social Sclence," High
School Teacher, viii (1932), 153-4.
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written for the layman or general reader. Within recent years
this type of book has enjoyed considerable prestige in the
United Btates. TFactual articles and editorials in magazines
compose an important field in journalism. In the reportorial
and interpretative content of m wspapers, -- exclusive of
fiction, verse, and so-called amusement features -- we have
the primary source of journalistiec material.tO

But the writing of faetual articles -- news stories -- is
not the all-important thing in high school journalism.
Writing requires the use of Inglish, but journalism is not
an English subject entirely. Delinqueney in reading is a
matter of special importance to the social science depart-
ment; that is why I believe journalism to be linked with
social science as well as with the English department.

Officials continue to overlook the conneetion between high
school journalism and social relations -- social selence,
if you will, They consider the course of valuilonly in
teaching a few bright boys and girls to write.

As the student grasps the principles of journalism, the
venture satisfies not only the creative impulse to analyze
and discover, and the eritical impulse to diseriminate in
his estimate of daily papers. The by-products of the
adventure are far-reaching; a stimulated interest in cur-
rent events; ability to read the daily paper -- the record
of living history, diserimination of good journalism from
bad, consciousness of the community and its problems,
habitizof accuracy, punctuality, determination, leader-
ahip.

10. Helen 1, Readol, Op. Cit. D» 27.
ll. J. E. Roop, op. eit., p. 152.

12, Me Jo Je Wrinn, "Teaching Journalism in a Secondary
School," Progressive Education VI (1929), 288.
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CHAPTER III
THE METHOD OF STUDY
THE QUESTICNNAIRE

A large amount of the data used in the present study was
gathered by means of a questionnaire inquiry. The writer found
this method of colleeting data very satisfactory in obtaining
the information which he sought, and was well-pleased with the
good spirit in which the responses were given.

The questionnaire is an important instrument in normative-
survey research, being used to gather information from
widely scattered sources. It is probably outranked in
frequency of use only by the survey test. .  If one
consideres all of the immediately practical studies which
are made in educational field work (the operation of schools),
it is reasonable to believe that testing and the use of
questionnaires would together account for over half of the
studies that are made. There is in these statements no
thought of implying practical studies are to be classed as
research; but in normative-survey studies, whether of
research character or not, tests and questionnaires rank
high in frequeney of use.i
The questionnaire used contained certain factual gquestions
pertaining to conditions and practices in the instruction and
content of journalism courses, and also asked for opinions which
might be used toafford an insight into the attitudes of the
recipients. An attempt was made to include only questlions that
the average teacher of Jjournalism could answer readily, and that
would, as a whole, arouse some interest in the problem. The
questionnaire was condensed as much as possible so that answer-
ing would not be too great a taske.

A letter stating the purpose of the study and explaining

1. Good, Barr, and Scates, The Methodology of Educational
Research, P« S25.
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the ingquiry brieflly was enclosed with each questionnaire. The
cbmplete questionnalire and lebtter will be found in the appendix
of this study.

A total of 145 questionnaires were mailed to journalism
advisers in Oklahome high schools. 4An attempt was mede to inelude
ail gchools that showed some indication of having a course in
jéurnalism,@r offering some type of journalistic work. These
were determined primarily by checking the high school news@apar
'excﬁaﬂge files of the Publications Departuent, Cklahowa A. and M.
College, Stillwater; the Oklahoma Interscholastic Press Associ-
ation, University of Oklahoma, Hormen, exchange files of two
high school newspapers, and the Aunnual Accrediting Reports of
Oklahoma High Schools, in the State Ecard‘of Zducation offices,
| Oklahoma City.

0f the 145 questionnaires mailed, 88 or 60.7 per cent
replied. This 1s considered a good percentage of returns for
this method of inouiry. OFf the 88 who replied, 44 stated that
they had regular gourses in‘jdurnalism offered for solld credit,
while 11 stated that Journalistic work was either purely extra-
curriculayr or carried on in connection withsome other class.

The writer learned that teachers of journalism in the
state were interested in such a study. Approximatéely 70 per cent
of those answering requested that they be sE iled the Tesults
of the study; 10 per cent added points or statements to the
questlomnaire, and volunteered to help with the study in any
ﬁossi%le way, and 4 per cent wrote letters explaining their

journalistic work in detail and commenting upon the study.
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Five principal divisions were included in the guestion-
ﬁéire:

{1} The Course in Journalism

(2) Objectives of Journalism

{(3) Prineipal Phases of Journalism

(4) Teacher Training and Experience

{(5) Bouipment and Materials.,

Under the first divieion, the Course in Journaliswm, the
writer's aim was to obtain information concerning the general
vnﬁture of the journalism course; what it ls, for whom it exists,
and briefly what it contains or does not contain. Under this
gection the writer inquired about the enrollment in journalisa
courses and the number of students failed during the preceding
yéar. His purpose was to determine zpprozximetely how many
students are pursuing such courses and what is the percentage
of failures so that the work might be compared with other high
school courses. The writer was particularly interested in the
gquestion asking for the per cent of Jjournslism students enter-
ing eollege annually, the per cent taking up a study of jour-~

nalism in college, and the per cent going directly into some
field of Journaliem upon their gradvation from high school.
These facbtors must be adequately consideresd before a tsacher can
map out a sucecessful course in Jjournalism for her students
gince it would seem absurb to stress the vocatianai angle of the
course ag only a small per cent of students actually are going
tb enter the professional or vocational field of jJjournalism.
Texthooks ani supplementary materlals were also considered in

this seetion of the guestionnaire to determine the materials of
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ﬁhis nzture that are being used in the state Sinée‘these things
will have much to do in shaping the course in Journalism.

The second section of the questionnaire, Objectives of
Journalism, was inecluded in the 5“&&? in an attempt to determine
what alms are belng set up for jourmalistic work by high school
ﬁ@achers, and to ses to vihat extent these are standardized over
thelstate. It was the author's purpose to compare the obgec—
tives set up by Cklahoma teachers with those set uvp by'gromineﬂt
national journeliets and educators, and reach some definite

coneclusions concerning the objectives of the course and the

actual work that is being offered students. Twelve objectives
were listed for a rating by & scale of 1 to & in the order of

their importance, and additional spaece was left for the recipiant
to add any other objectives that she might consider important.
The third part of the questionnaire, Phases of Journalism,
was goncerned definitely with the content of Journalism courses
offersd in the secondary schools of Oklahoma. The writer's
purpose was to determine vhat elements or phases of journal-
istic work are being stressed In the high schools, to compare
these phases with the objectives get up ror the course and with
the phases considered imporsvent by outsﬁanding journalists.
Twenty-two dlfferent phases sf journalistic work were listed in
this division of the cquestionnaire, and the recipients were
asked to rate these from 1 to 5 in the order of their lmportance.
Teacher Training and Bxperience wes covered in the fourth
ivision of the questlonnaire. The writer here attempted to
obtain an accurabe plebure of the sbatus of teachers of jcurnal-

ism in Oklahoma high schools, their training, qualifications,
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aﬁd experience. He atteﬁ@ted to determine if journalism
téachers s & whole are being selected to teach journalism on
their qualifications as Journalists, or if they are merely
being assigned journalistic work in connection with thelr other
duties, Another factor was to determine if school boards and
administrators believe Jjournalistic activities are important
enough to pay teachers an additional salary to spounsor such
activities, and %o give then extra time during the day's pro-
gram to handle this work, or if they place these activities in
the day's regular teaching load,.

Pinally, the writer included a short section on Hguipment
and lMaterials sinee‘he believes these things are next in impor-
tance to well—frained ingbructors. The writer attempted to
determine how many high schools have speclally equipped rooms
for handling Jjournalistic activitles, and bhow meny are atbempting
to carry on such activities in a regular class room v thout
adequate egulpment. The high school print shop and library
fécilities were also included in this section, The writer was
interested in learning the approximate number of high school
print shops in the state. He asked teachers to rate their
library facilitiss as execellent, good, feir, or poor, since
believes that adequate library facilities are of paramount im-~

portance o the successful course in journalism.
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CHAPTIR IV
RESULTS OF THE QUISTIONNAIRE

The average enrollment in fifty of the fifty-four high
schools that reported some type of Journalistic work was 5628.
Three schools reported an enrollment of over 2,000; two schools
between 1,500 and 2,000; ten schools between 1,000 and 1,499
twenty-one schools bebween 500 and 999; fourteen schools reported
an enrollment of less than 200, and four schools failed to give
their enrollment.

The returns indicate: that journalistic work is offered in
high schools of all sizes in the state of Oklehoma, while those
with an enrollment between 500 and 999 lead the field in the
number of schools offering such Wérk.

Forty-four df the questionnaires were answered by teachers,
five by high school principals, four'bylsu@erintendents, and
cne recipient failed to state his position. The prineipals and
sﬁyerintendeﬂtz answering designated that bthey were in charge
of the Jourmalistic activities in thelir respective schools.

THE COURSE T JOURNALISY

Forty schools reported that they offered separate courses
in Jjournalism carrying solid creditit; ﬁen schools offered the
work as &n extra~curricular activity, and four schools combined
the work with English classes.

Thirtyaeight schools called their course "Journalismn', two
ﬁchoals labeled the course *Hews Writing®, the work was offered
ﬁnder the neme of an English course in four schools, and no

name was glven the work in the ten schools offering it as
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extra-curricular activity. Six of the schools offering two
units of work called thelir second-year course "Journelism II¥,
one gecond-year class carried the name of thelir high school
annual, while the remainder of schools reporting two veazrs?
wyork in journelism enrolled the students in “Journalism i" but
offered them additional credit for working on the étaff Df*@he
1igh school paper. .

Thirty-one sechools reported that they offered one unit of
work in journalism, twelve schbﬁls reported they offered two
units, and one school, one and one-~halfl units. Ten of the
schools did not offer courses in journslism.

Fifty schools reported a total enrollment of 1,156 students
in journalistic aetivities, including botn;classes in journalism
aﬁd extra-curricular work. This is an average of 23.1 students
per school. In the forty-four schools offering regular classes
in journalism, a total earollment of 1,087 was yeported for the
1938-39 term. The average clags size was 24,7 students. The
largest enrollument reporbed was 75 students, and the smallest
enrollment was 10. Twelve schools reported snrollment between
30 and 40; sixbteen between 20 aund 29, and fifteen schools an
enrollment of less than 20 students.

With the average total snrollment of the fifty schools 562,
4,12 per cent of the situdents in the fifty schools were engaged
in journalistic activities dﬁring the 1958~39 term of schoole.

During the 1937-38 term of school, the enrollment in the
fiftymsdhcols offering j@urnélistic activities was reported
as 1,040. The 1936-39 term showed a gain of 116 students in

the enrcllment, or 1l.15~ per eent gain. Four schools added



journalisn %o their course of study during the 19358-39 term,

ne work

53

|

while two schools that offered t

Rragtt

-

n 1@37-58 g¢ropped it
from their schedules for the 1935-39 term.

Gompared with the total enrolliment of students in jour-
nalism in the high schools of the state for the l@ﬁﬁﬁﬁ? term, as
found in the Annual Heporis for High School &ccrediting for
that year, enrollment in the work has definitely increased,
Porty~two schools listed in the accrediting reports as offer-
ing journalism courses in 1936-37 had a total enrollument of 938.
With an enrollment of 1,087 students in classes of journalism
during the 1938-39 ‘verm, according to the returns of the
writer's guestionnaire, an increase of 149 students, or 15.88
per cent gain over the 1936-37 teram is Indicabed. Including
ths students engaged in extra~curricular journalism activities
during the 1938-39 term, the gain over the class enrollment
Tigures of the 19B0~37 term 1o 218 students, or 23.24 per cent.
The increase in class enrollment of the 1838-39 term over fthe
1935-36 term is 344 s%uéents, or 46,16 per cent. Including the
students engaged in exbtra-curricular activities during the
1935-39 term, the gain over the class enrollment figures of
the 1935-36 herm is 415 studentes, or 55.59 per cent.

Of the 1,040 students enrolled in jburnalism,élaSSEs during

the 1958~39 term, 42, or 4,04 per cent, Falled to make a pass-

5

inz grades. Hot more than four students failed in any one

i

school, and twenty schools reported no fallures in journalism.
Thirty-two schools reported that they offered jourmalism

courses in the eleventh and twelfth grades; two schools offered



ﬁhe work in the twelfth grade only; four schools offered it
in the tenth, eleventh, and twelfth grades; four junior high
schools offered the work in the ninth grade, and two junior
bigh schools in the ocighth and ninth grades. Your schools,
cffering the work in the sleventh and twelfth grades, reporbted

that it might be taken im the tenth grade by szecial permission.

o

8f the bten schools offering the work as extra-curricular setbi-
vity, six reported that the eleventh mnd bwellfth grade students
were eligible for Jjournallistic work.

To the question, "Is a scholarship prerequisite reguired
Tor students entering the Jourelism class?®Y twenty-six
answersd in the negetive, and eighteen in the affimmative. OF
those vho commented on this guestion, eizht stated that a "B¢
average or better was recuired in Ik gli sh, and one replied that
work in the ninbth and tenth grades in all subjecebs must be
satisfactory.

Of the twenty-szeven revlies, sixbteen beachers designated
that there were no other prerequisites for the journalism
course, bhree reported that thr&e vears of Inglish were reguired
with en average grade of ”Bﬁ, two stabted that the ftescher selected
a limited group of sbudents, and one reported the successful
usé of & teuacher-student conference., Four teachers reported
prerequisites only for staff menmbers, who in each instance were
réquired to have & "BY" or higher average in Znglish. One teacher
re 1orted the prerequisite as "good grammey and themes, dependable,

and no diseipline problem."

LI
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Twenty-four schools indicated that their eourse in jour-
nalism contained a review of English grammar, while sixteen
reported that this was not included as a part of their eourse,
Fbur reported a "slight? review of grammar in the course.
Eight schools that reported a review of grammar in thelr course
stated that a definite number of weeks were given over to
grammﬂr»éaeh semester. Of the foregoing total four schools
reported six wecks of grammar Tevisew each semester, while three
schools said they offered a thorough grammar review during the
courses One school spent the last nine weeks of the sscond
semester in & college preparatory English review.

Schools which offered joumalism as a substitute for fourth
yéar English were those which reported the most extensive
review of ILnglish grammar, while this element of the course
was 1ot stressed so much in schools offering Jjournalism as an
optional course but not as a substitute for amy particular
English course. . |

To the question, "Does your course include the study of
newspapers?" ﬁhirty—eight answered in the affirmative and four
in the negatlve. Two failed to answer.this question. Twelve of
the thirty-eight who included the study of newspapers designated
thaet they had a regular time schedule in their course for making
such a study, and sixz schools mentioned a review of various
types of newspaper articles béfore the e¢lass at regular intervals.

: Principal Phases
twenty-two phases of journalistic work were listed in the

questionnaire for a rating on the basis of 1 to 5 by the
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ﬁe&chers:@f bhe subjeet in the order of their importance
éccor&ing to the amount of class time given each. The replies
were scored by the reverse order, 5-4-3-2-1, that is, 5 points
for Tirst, four for second, etc.

Teachers of journalism in Oklehoma high schools, according
to the writer's questlomnaire returns, stress the writing of
néws stores 1in their classes more than any other single element
of the c¢ourse. This phase, with a score of 186, received almost
double the rating of any other single element of the course.

Writing headlines, writing feature stories, and ﬁriting
editorials, three other important phases of any jourmalism
course, each scored 94 points for a second-place rating on the
guestionnalire inquiry. Structure and style ranked next with &
score of 92, while preparation of copy was fourth with a score
of 90,

Cther high-ranking phases of the course, and ﬁheir-r@spective
seores were: copyreading and editing, 883 review of grammar, 88;
vinterviewing, 87; make~-up, 86; ethies of journalism, 85; proof-
reading, 83; and newspgpsr reading, 60. One phase of the work,
printing, was practically ignored with a score of only 6. The
only sehools to give this phase of the work any rabing were a
few whieh had printing clesses and a print shop within their
gchool. Specilallzed reporting scored 50, and terminology 48.

That thevwrk of Jjournalism classes in Oklahoma deals with
the school newspaper as a leading publication of high schools
w%s clearly revealed sinece the time spent on the school annual

and other publications scored only 25.
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The writer was somewhat surprised to learn that newspaper
Téaéing rated the comparatively low score of 60, especially
gince many teachers indicated in the guestionnaire returns that
this phase of the work was glven regularly scheduled class time.

With the exeception of the rating glven newspaper reading,
ﬁhe writer's guestionnaire returns on principal phases of the
cburse in Oxlahoma high schools compare favorably with results
of other studlies concerning journalism courses throughout the

United States as a whole and in the various stabes.

Harold L. Cesidy, for example, in his Study of Jouwrnalism

in California High Schopls found that 39 per cent of the class
time in high school Journalism classes of that state was spent
on news gathering and news wriﬁing; ine per cent WA spent
on editorials, eight per cent on features, and ssven per cent on
the study of newspapers. Only the leading phases are listed
heres

Constant practice in news writing and news gathering,
according to many writers ol magaszine articles on journalisn
and aecording to the several authors of Journalism texbbooks
reviewed by the'writ@r,.is an indispensable element of the
journalism course -~ espeeially when the school newspapsr 1is to
be published as an outgrowth of the c¢lass.

The writer's quesitionnaire results definitely show that
the average journalism course in the state treals the work
primarily as news writing, and stresses those phases of the
course which are closely connected with writiﬁg. Several
teachers indicated that with a crowded schedule and lack of

adequate equipment, end with the publication of a newspaper



25e

a@pareﬁtiy considered thelr first duty to the school, they
Wéf@ able to stress thoroughly only those phases of the course
that wuld Jead to the publication of some type of a newspaper.
Heeds of the students are undow tedly nmade secondary to “getting
the paper out on time.w

] The line chart on the following page gives & graphie
@icture of the amount of time spent in classes in Oklahoma
high &chools on the various phases of Journalism. The score
at the end of each line in parentheses ls the wital score of
that particular phase, roted on the reverse order of Tive
points for each Tirst place rating, four for second, three for

third, two for fourth, and one point for L£ifth place rating.
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Teaehérs of Journalism in Oklshoma high schools, accord-
ing to the writer's gquestionmnalre returns, believe that the
most imporitant aim of the course is to encourage students to
express their ideas clearly and concisely. Highteen of the
54 teachers reporting rated this objective of the course
first; it received eight second-place ratings; six, third-place:
two, fourth-place, and eight, fifth-place ratings. In scoring
the results by the reverse order, 5-4-3-2«1l, this objective
scored a total of 152 points, 22 points above the second-
ranking objective.

The second most important objective of Jjournalism in Okla-
homa high schools was rated as publishing a school newspaper.
This objeective scored a total of 130 points. To encourage
habits of accuracy and ecarefulness ranked third, followed
closely by the objective to motivate Inglish. Often listed
as the first aim of the Journalism course by authors of Journal-
ism texbbooks and by authord of other surveys of Journalistie
work, motivation of Euglish would have undoubtedly rated
higher in the present study if it were not so closely related
with the aim that pleced Pirst -- Lo encourage stbudents to
express their ildeas clearly and concisely. One definite phase
df English motivation would without quesiion be to encourage
the ¢lear and concise expression of ideas.

Bdward H. Redford, in his Study of Journalism in Secondary

Schools, found that Inglish composition motivation and explor-
ation in the Tield of journalism was the chief alm of journal-

ism.courses in secondary schools of the United States., School

publieity, and vocatlonal training were listed as other chief



aims of the Jjournalism class in Redford's study.
Harold L. Cassidy, in his Study of Journalism in California

High Schools, found that three-fifths of the values of Journalism
reported have to do with the development of charaecter, person-
ality, habits, attitudes, and social values.

The publication of the school newspaper was found to be
the most popular objJective in the teaching of journalism in
California high schools in the survey made by Ethel Strother
Mitchell, and reported in her thesis, Trends of Journalistic

Instruction and Supervision in the Secondary Schools of Cali-
fornia. Motivation of English ranked second, higher standards

in intelligent newspaper reading, third; training for student
contribution to other newspapérs, fourth; arousing an interest
for further study of journalism in college ranked next, and
training for the profession of journalism last.

The four high-ranking objectives found in the present study
compare favorably with those found in the other surveys mentioned.
The writer found that the aim, to teach students to read news-
papers intelligently, however, scored a lower rating in the
Oklahoma secondary schools than it is usually given through
through other studies and by the authors of high school Jjour-
nalism textbooks. This objective, in the present study, rated
fifth place with a total score of 100. The writer believes
that teachers of journalism in high schools of Oklahoma have
slighted this portion of the work in an attempt to fulfill the
immediate aim of publishing the school newspaper.

The school attempts to teach everyone to read, but as a

rule it makes no attempt to help them direetly in the

field which in later life they will do most of their read-
ing ... the school newspaper can do something to help
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people tg know what to read, how to read, and what to
believe.

Cther high-ranking objectives found in the present study
were: to widen interest in life and social environment, and
to give students an understanding of the public press, both
with a score of 94 points; to tmmin for better character and
citizen ship, 88 points; and to teach ereative writing, 72
points.

Almost entirely ignored was the objective of contributing
to town or city papers. This aim scored only 26 points. The
results also indicated that high school journalism is not
offered to create interest for further study of journalism in
college, nor to train for entry into some field of journalism
upon graduation from high school, as each of these objectives
scored only 39 points. Alms of the course show definitely
that the work in journalism in high school 1s non-vocational.
Yet its contents would indicate that the student is permitted
to explore his own interests and abilities, and is given a
chance to explore the field of journalism through the publish-
ing of the school paper.

Comparing the prineipal phases of the course, according to
the amount of class time given to the various phases, and the
objectives set up for the course, it is evident that the content
of the average course of journalism in Oklahoma high schools
is so composed and organized as to necessitate a class in news-
writing. It stresses such additional phases as writing
editorials, features, and headlines, along with preparation of

1. &. K. Fretwell, Bxtra-Curricular Acbivities, D. 60D
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cbpy; interviewing, and copyreading and editing. The ultimate
results are to teach students Lo eXPTess tncm“hlﬁes ¢learly and
concisely through such work thal lead@s to the publication
of the school newspaper.

CAuthors of journalism textbooks seldom 1ist the school
newspaper as a primary aim of the journalism course. 7Yoib,
wﬁen such a puvlicatlon is an outgrowth of the Jjournalisam
clas s,‘Dklohez teachers have been only truthful in indlcating
that the publication of the paper must become & principal
objective, even though other desirable aims must sometiﬁss be
gacrificed in order to publish the paper at regular intervals.

A vable of the objectives of the journalism course, as
listed in the questionnaire, appears on page 31. Teachers were
agked to rate twelve objectives by a scale of 1 $o 5, according
to bhelr imporbtance. The reverse order was used in scoring the
results, first place counting five polnts; second place, four
pointeg, etec. A few beachers listed miscellaneous objectives.
These afe‘l sted under aiscellaneous obJjectives in the table.

On the page followlng the table (page 32) will be found =z
circular chart illustrating the objectives of Journalism gs found
in Oklahoma high schools. The objectives are listed clockwise
in the order of their importance. The total rating given esach
objective, as shown in the first'table on page 31, was changed
to degrees and worked into a circular charb. n this chart the
leading objective, to encourage students o express ideas con-
clselj and clearly, is rated as 14.18 per cent, vhile the least
important objective, to contribute to town or ¢ity newspapers,

shows the smallest percentage with a total of only 2.5 per cent.
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OBJECTIVES OF JOURNALISM
1 .

1l.
« 33

2, 13
«33%\2.5%
10. %

S.

Encourage students to express ideas clearly and conecisely.
Publish school paper.

Encourage habits of accuracy and carefulness,

lotivate English.

Teach students to read newspapers intelligently.

Widen interest in life and soclal environment.

Give students understanding of public press.

Train for better character and citizenship.

Teach creative writing.

Create interest for further study of journalism in college.
Train for entry into some field of Jjournalism upon
graduation from high school.

Contribute to town or city papers.

Miscellaneous objectives.



33

Thirty instructors reported that they had no cdiiiBllor
GRICOLTURAL & MECHANICAL COLLEGR

study for their course in high school journa ism,L\g:;;.‘;@ MR Y
designated that they had some type of a course of(Q8Tuddi 19880
schools did not answer this question. Three schools of the
foregoing number said they were using courses of study fronm
other states, two sald they had a course of study combined with
English, four have mapped out their own course of study, and
three did not give the sourece of their course of study. An
organized plan of contents and mwoeedure for the courses was
found lacking in fully three-fourths of the schools answering
the questionnaires.

A large and diversified list of textbooks was reported in
use in the journalism classes. A review of theeontents of the
most popular textbooks in use will be found in the appendix of
this study.

Names of textbooks in use and their frequency of use were
as follows:

Harrington and Harrington, lriting for ___%gg, -~ 16 schools.

Otto and Marye, Journa sm for H | 5ehoo s, -= 12 schools.

Hyde, Journalist e_ﬂxggggg, == 10 schools.

Mann, tudent tor, =-- 2 schools.
Reddick, Journalism and the School Paper, -- 2 schools.

Spears, Lawshe, %E%EET § —- 2 schools.

MeDougall, Interpretative Reporting, -- 1 school.

Twelve schools indicated that they used more than one
textbook, and two reported a selection of library reference books
took the place of a single text. 3 T : _

Twenty-seven instructors rapoxtsd the use of norkﬁoaks

and other supplementary materials in the course. Of the wnrk-

books used, Orville Husted's, High School Journalism Workbook,

proved by far the most popular. Sixteen schools reported the
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use of this manual as a workbook in journalism. Roget's
fheagaurus, was listed as a supplementary ald in six schools,

Bonney's, Journalism aActivity Book, was found in use in three

sehools. Greaver and Jones, Century Haudbook of ¥riting,

was listed by two schools, while other schools listed various
w@rkbeaks on spelling and general Znglish review.

| Teachers of Journalism in the secondary schools of Cxla-
homa estimated that 54.5 per cent of their students enter college
annually. Of the 41 teschers answering this question, two
estimated that between 99 and 100 per cent of their Jjournalism
gtudents enter college. DBoth of these schools are located in
college or university cilties, a factor wihieh would probably
acgount foyr the high percentage going on t9 college. Five teach-
ars reported that between 20 and 98 per cent of their students
enter eolleg@, six betwesn 75 and 9C per cent,; thirteen between
50 and 75 per cent, fourteen between 25 and 50 per cent, and
three below 25 per cent. The returns indicate that the percent-
age of journalism students who go on to college is high com~
pared with the percentage of ﬁh»-entire high sehool body who
enter college upon graduation.

The per cent of students taking up the sbudy of Jour~
nalism in college wes given as 18 per cent. Twelve recipients
of the guestionnaire stated that they could not estimate an
answer to this question., O0f the 32 replying, six believed
that 50 per cent of thelr students who go on £0 college take up
a study of Jjournalism. Six reported betweer 25 and 39 per cent,

and eight below § per cenb.



Only 30 recipients atbempted to emswer the guestion,
QWhat per cent of your sbudents go diresectly into some field
of Jjournalism upon their gradustion from high school?® The
average for the state was reporbed as only l.l per cent. Two
sehoolsg reported O per cent, eight schools 2 per cent, 17
sbhools 1 per cent or less, and three schools none. The results

| : N

of this question show definitely that the high school journalism
course in Oklahoma is not considered of o vocational nature.

Of the 54 higb schools reporting some type of journalistic
woTit, 46 indlcated they published a paper of some type. Four
réported they published no paper, and four did not answer the
question.

According to the returns, the first Oklahoma high school
newspaper was established in 1906. It was a product of the
Ardmore IHigh School and was called the "Ardmorite.? This news-
paper suspended publication during the 1938*59_term;0f school,
T@e Sand Springs Santonion was established in 1916, and the
Lewbon Tatler in 1919. Sixteen high school papers sbarted
between 1920 and 1925, eight between 1925 and 19829, ten between
1930 and 1934, and nine were started since 1934. It appears
from the questionnaire returns that the period between 19280 and
1989 witnessed the greatest growth in high school publications
in Oxlahamaa This is in keeping with the pational trend of
school papers which started on an unprecendented growth aboutb
1925 due to the widened program of acbivities for high schools.

Although some high schools have published & school news-

paper continuously since before 1910, most of the develop-
ment of high-school Journalism hes taken place since 1926.
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Cne of the greatest reasons for this recent raplid growth
is the nmodern tendeney to0 broaden the activities of
high-school students. The increased interest in athletic
contests, clubs and organizations, school plays, debates,
class gctivities, soecial %ctLV¢t¢cs aud community activ-
ities idu creabted a definite need f a student news-
paper.
Of the 48 high schools in the state which indicabed they
pabllshea & paper ol some type, bten, or 20.8 per cent, reporbed
thau thelr paper was written, edited, and printed by students;
twenty-two, or 40.6 per cenb, sald their paper was writben
and edited by students, but was printed commercially; eight,
or 16.6 per cent reporbed that their paper was written and
edited by students, bubt was prinbed as & part of a local daily
ox weekly paper, and elight, or 16.6 per cent, said thelr paper
was written, edibed and mimeographed by students.

£ the forty-three schools swering the guestion, "Do
your students do any practical work on an oubside newspaper?®
thirteen replied in the aff bive and thirty iup the negative.
Those who answered Iin the affirmative indicated in each instance
that at least a part of their students turned in school copy

for local ¢ity papers. 1o three instances, the entire Journal-

o

ism clags was reported to assist in the publication of a loecal
peper at least once during esch school year. Two schools
indicated that one of thely students was paid for wrlting copy
for a local papel.
TEACITIER TRATWING AND ZXPE&ILQGu
Cf 51 feachers reporbing on their tralning and expericuce,

31 heve A.D. degrees; 16, B.5. degrees; one, B.d. degree; and

13, . A. degrees. Thlrty-one of the undergraduate degrees were

1. CLLO ond Larye, ODs Cite; Do 2ide
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earned in Cklahoma institutions, 14 from teuchers colleg

o

dnd 17 from stalte universities or colleges. OF the 13 teachers

of Journalism who hold iaoster's degrees, bten wore granted by

Fuglish was Ly Par the most common collegiate major held
b3 Oklabopma teachers of high school journslism. A4 total of

ﬁwenty—eight teachers gave this subjeet as their major. HEduca-

(@]

tion was listed as a major by four teachers, Journalism by
> ¥

1

three, Spanish Bnglish and iusic, one; social studies

-
Q
3

G

end Latin, one; music, vocatlonal education, fnglish and jour-
nelism, one each. NWine 4id nobt answer.

Qf 34 teachers reporting on thelir minor Tive teachers
eported a minor in journalism, and four reported journalism

-k

and Znglish combined as a minor field. Zight gove history as

thelr minor, two a combination of inglish and history. Two
teachers designated minoys in Spanish, two in science, two in

mathematics, three in education, three in #nglish philology,

and four in languages. One gombination of Journalism and

Lalh

geonomics was reported.

csnated bhat they have earue; the state Jour-

alism certificate. Hleven teachers who‘éaid they had no
sular college courses in journalism reported experience on a

collebe newspaper or yearbook. Three teachers reported from

85 to 45 semester hours in journalism, two from 12 to 24 hours,

four between 5 and 11 hours, and six Tewer than 5 hours. Since

some teachers reported their work Ly number of courses rather
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than semesber hours, the results conseguently were difficult
to compile.

Sixteen teachers, or 29.69 ver cent, reported that they
had practical experience in the Journalistic field. Their
qxperience gonsisted of elther working on the sbaff of &
ﬁewspaper,‘or corresponding for some newspaper. Twelve re-
ported actual commercial or professional Journalism experience.
Four of the teachers who designated no college work in jour~
nalism reported practical experience in the fisld, Sixteen
toachers reported no actual experience. IFourteen did not answer.

In reply to the question, "Did you recelvs your present
position primarily on your gqualifications as a journalist or
were you merely assigned journalism in comneetion with your other
regular program?’® thirteen teachers, or 24.07 per cent, believed
they were merely assigned journallism in connection with their
gther duties, while ten, or 16.8 per ceunt, were quibe certain
they were clected on their gualifications as a Journalist. TFive
reported that they were selected partially on account of their
requirements as a journalist, twelve were not certain, and ten
4id not answer this gquestion. Ope instructor responded by say-
ing, YThe journalism teacher worked his wabbit foot, and I got
the class.”

The average years of teaching experience of instructors in
journalism in schools, regardless of location, was computed as
10.07. Thirty-two years was bthe longest teaching experience
peported by any instruetor. Six teachers have taught between
20 and 25 years, bten between 10 and 19 years, twelve bebtween

5 and 9 years, and six fewer than five years. Only two teachers
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désignated that it was their first year of teaching experience,
The remainder of the teachers were reticent s bout answering

this question, and one yeplied good~humoredly that, *It is none
of vour business,® |

The average number of years expericnes asg a jJournalism
téacher was reported as 4,95, Iighteen years was the largest
number of years experience reperted. Three teachers reported
nine years experience in journalism teaching; one, eleven years;
four, five years; and twenty reported feweyr than five wars.
Six teachers desgignated that the 1938-39 term was thelir Tirst
year to teach journalism. Only thirty-five answered tinis
guestion,

The average number of years teaching experience in schools
of Oklahome was reported at 8.88, Twenty-three years.was the
longest span of service reported by any teacher. One teacher
reported 21 years, and anobther 20 years of servies in Okxlahonma
schools. TFour reported between 10 and 19 years; twelve between
10 and 14 years; six between five and nine years, and tén fTewer
than five years experience ip Oklahoma schools. The others
did not sunswer the question.

The average years teaching experience in the school where
now located was 6.34., Onc teacher reported £3 years serviee
in the same sfhool, and one reported 21 years. Udight teachers
reported between 10 and 14 years work in the same school, |
fourteen between five and nine years, and eighteen fewer than
five yesars in the school where now located. Five were teaching
their Pirst vear in the school wherce they were employed. The

remaindel gave no answel.
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Fourteen instructors, or 26 per cent, sald th

f.%

¥ sponsored
high school publications other than the school newspaper. Ten

of the fourteen gave the yearbook as an additional publicetion,

s

and one reported the handbook in addition to the newspaper and

e

annual., Thirty teachers said Lthey sponsored no additional
publications.

Only two of the fifty-four teachers reporting saild they
were recelving any additional salary for ¢ pounsoring journal-~
istic activitiss, and one of these indicated that this additional

salary was to be abolished after the present school year. One
teacher was receiving five per cent addltional salayy for her
work in journalism, and the other wes receiving three and one-half
per cent. Another teacher remarked that in the past she had
reeeived 12 1/4 per cent additional salary for journalism
activities, but was gobtbting no additional remuneration at the
pressnt tims. Iost of the 48 bteachers who sald they received

o additional salary were emphatic in answering the guestion,
ahd in several instances teachers commented that they felt they
deserved an additional salary for the hours spent outside of
school on the work., Throughout the rosponses o the question-
naire, however, teachers took the lnguiry irn a good spirit, and
Showéd that they were interested and enthusiastic about thelr
WOTK
BQUIPHERT AND aJ“ELIE

Joven instructors, or 1l2.9 per cent of those answering
tﬁe guestionnaire, reported a specially-sqguipped room for
sponsoring jourpslistic azctivities; two reported ordinary

‘classrooms with btyping tables added; two replied "of a sort¥;
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one gsaid they used the school office, and twenty;eight, or

50.9- per eent, reported that they had no special equipment

in a proop for thelr jJournalistic activities. Fourbteen teaeﬁérs
did not answer the guestion pertaining‘to the specially-equipped
room. This failure to answer probagbly implied & negative answer
iﬁ most instances.

| Eleven sechools reported that they had & school print shop,
but twe indlieated that Their shops were not well-equipped.
Another reply sald a print shep at an adjoining school was
used. Thirty-two schools reported no wprint shop. Ten did not
answer this question.

Three schools reported exeellent library facilities;
fifteen said thelr library facilitics were good; eighteen reported
fairvfacilitiﬁg, and 16 rabted their library facilities as poor.
Two 4id not answer the question.

Ta)

The three schools that reported ewcellent library facil~

ities in each instance are in the larger cities of the state

where the 1library facilities, both school and publice, are con-

sidered excellent in all fields.
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during the 1938-39 term, 4.04 per cent failed to make a passing
gfade in the work. |

Thirty-two schools offered journalism in the eleventh grade.

Two schools offered journalism in the twelfth grade only.

Tour schools offered journalism in the teath, eleventh,
and twelfth grades.

Four schools offered journelism in the ninth grade.

Cne school offered Jjournalism in the eighth and ninth grades.

Lighteen schools required a scholarship prerequigsite for
students @nt@ring the Journalisem class; twenty-six schools re~
guired no prerequisites in scholarship. o other general pre-
requisites were indicated.

Twenty-four schools included & review of Eng Tgh,grammar
in their journalism course; sixteen schools did not,

Thirty-eight schools included the study of newspapers in the
course; four did not,

Writing news stories was rated the most popular phase of the
high school Journalism course, according to the amount of class
time spent on thevarious phases. Writing headlines, writing
editorials, and writing feature stories ranked second as prin—
cipal phases of the course. Structure and syle scored third;
preparation of copy, fourth; copyreading and editing, fifth;
and review of grammar, sixth.

The most important objeetive of the course was O encourage
students to expresc thelr ideas clearly'and concisely. ?ﬁb—
lishiﬁg a school paper ranked second; to encourage accuracy and
carefulness, third; to motivate IZnglish, fourth; to read news-
papers intelligently, fifth; and to widen interest in life and

social environment, sixth.



Thirty schools, or 68.2- per cent, of the high schools
have no course of study for journalism, Lack of an organized
plan of content and procedure was evidenced in almost three-
fourths of the secondary schools.

A large and diversified list of textbooks, workbooks, and
other supplementary materials was found in the high schools.

The percentage of high school journalism students who
later enter college was 54.5. The percentage of students of
the high school journalism class who take up the study of jour-
nalism in college was 16. Only l.l1 per cent of the students
went directly into some field of journalism upon their gradua-
tion from high school.

Forty-six schools published a paper of some type. The
first Oklahoma high school newspaper was established in 1906.
The period between 1920 and 1930 witnessed the greatest growth
in the number of high school newspapers in Oklahoma.

Twenty and eight-tenths per cent of the newspapers were
written, edited, and published by students; 40.6 per cent were
written and edited by students, but were printed commercially;
16.6 per cent were written and edited by students, but appeared
a part of the local daily or weekly; 16.6 per cent were written,
edited, and mimeographed by students.

Twenty-one teachers of jourmalism had A.B. degrees; 16, B.S.
degrees; one B.J. degree, and 13, M.A. degrees. -

English was by far the most common major held by teachers
of journalism. A wide variety of ma jor and minor subjects was

indicated.
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FPifteen and sixty eight-bne hundredths per cent of the
teachers of journalism had nmo special college training in the
field. Another 20.4 per cent of teachers had no regular
college courses in journalism, but had worked on college news-
papers or annuals, Twenty nine and six-tenths per cent of
the teachers had practical experience in the jJournalistie
field.

Twenty four and seven-hundredths per cent of the teachers
believed they were merely assigned journalism in connection
with their other school duties, while only 16.8 per cent were
actually sure that they were selected on their qualifications
as a journalist,

The average years of teaching experience of instructors
in journalism in high schools was 10.,07. The average number
of years experience as a Jjournalism teacher was 4,95. The
average number of years teaching experience in schools of Okla-
homa was 8.88. The average number of years teaching experience
in the schools where now located was 6.54.

Twenty six per cent of the instructors said they sponsor-
ed school publications other than the newspaper.

Only two teachers in the state reported any additional
salary for sponsoring Jjournalistic activities.

Only 12.9 per ecent of the schools had speeially-equipped
rooms for teaching journalism and sponsoring Jjournalistic act-
ivities. There were eleven schools that had print shops.

Three schools reported excellent library facilities; 15, good
faeilities; 18, fair facilities, and 16, poor library faeilities.
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CONCLUSIONS

Students in the secondary schools of Oklahoma haveshown
a marked inerease of interest in Journalistic activities
during the past four years, if comparative enrollment Figures
can be teken as a true medium of measuring interest,.

‘Better work in high school journalism nmight be accon-
plished through the offering of two courses in the school, and
in making more stringent prerequisites for the work,

There is a definite need for standardization of the work
as to course contbent and the organization of work to be presented
in the course. Nearly three-fourths of the insiructors are
teaching journalisn without a course of study. The content of
the courses is greatly diversified. Teachers need to devote
moré time o the s tudy of newspapers 80 that the student will
have a better understanding and appreciation of the moedern
paper. A8 teachers of Jjournalism, we must look beyond the
immedlate aim of "getting the paper out on time."™ OCulbural
values must not be overlooked in journalistic work.
Standardization of textbooks is also needed, and at the
same time the library fecilities must be enriched and enlarged.
Phe high school course should not be treated from a
vécational angle, as only l.1 per cent of the jourﬂalism students
in Oklehoma high schools enter some field of journalism upon
their gradustion from high school.
| In the future, more téachers should receive bebter trmining

for tesching jourmalism,., Although teachers of the subject Iin
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Olkklahoma high.schpols are well-educated, many lack the speeialized
training that demanded of the Jjournalism teacher. Too many
teachers hﬁvé had no specilal training or too little special
Araining in the fleld of journalisum.
Wiat gome teachers lack in speeial treining, they have
made up to a certain extent through practical experience. The

act that teachers in the state have had practical experience,
and the fact that Jjournalism teachers are, as a whole, enthu-
siastic about their work are twe redeeming features of the teach~

ing of journalism courses ln

(2]

econdary scchools of Oklalioma.
Teachers are t0o often selected for & Jjournalism position
not on thely qualifications as a Journalist, but merely in
conneetion with thelr other teaching duties.
Teachers should be gilven more time for spongsoring Jjournalism
acbivities. Nany haeve a heavy teaching load, and teach several
ious subjects during the day.

School hoar@s consider the sponsoring of Jourmalistic

-

activities &11 & part of the day's work, and are not willing
4

sl

0 pay teachers additionel salsries for spousoring sueh acti-

&

L

.

vities.

Journalism clagses are expected to profuce & good school
newspeper, yet only 12.9 per ceant of the Oklahoma secondary
schools offering Jjouranalism activitics have specially-equipped
rooms for carrying on such work.

The Journalism elass should be taught as any laboratory

course, with the school paper coming as an oubgrowth o the

laboratory experimentation.



The Otate of Oklahoma needs to standardize courses of
1ourﬁal Tal) offcvcd in secondary schools through the adoption
of a stabe course of study. Both the objeetives and principal
phases of the courses are greatly diversified in the various
sochools of the gitate offering Jjournalistic worg.

The coursse of study should be socomplied and arranged
a; to take c¢are of two lwmportant sims: 1to teaech the correct

methods of gathering and wiriting school news, and t assist

the student in reading newspepers in ean intelligend manner.

These aims will be realized through constent practice in
L &

newswriting and newsgathering, and through the reading of

variousg types of newspapers and mgazinss so that the s tudent

will learn to recognize and appreclabe articles whilech are worthe~
while. A recognitiom or & "sense" of news -- guother important
phase of the work -- will also be gained through the reazding
of newspapersSe

{losely connected with the gathering and writing of news
mﬁst come such clements as headlines, e@itori#ls, features, and
spécial stories. A definite division of the ¢ourse of study
“muetb be glven over Lo these phases.
News writing offers excellent practice in English composi-

tion, A review of the fundamentsls of Baglish grammar should

}-Jt

find some place in the course of study. This is to be motivated
and applied in a practical way thiough thesctual writing for

the school newspaperls

|
: .

If thers is only ome class of jJjournalism, and the school

publication is to be an outgrowth of this class, 1t will be



49,

necessary to include near the beginning of the course the study
of problems connected with the publication of the high-school
newspaper. This will include the study of organization of the
staff, copyreading and editing, terminology, make-up, printing
and proofreading, ete.

Where two years' of journalistic work are offered, a more
detailed study of the technique of the course may be included,
and such phases as ethics of jJjournalism, gualifications of
journalist, and history of journalism may occupy a larger por-
tion of the class time. Constant practice in news gathering,
news writing, and the reading of newspapers, should however be
the "keynote"™ to any average course in high school journalism.

Lack of a carefully-developed course of study in journalism

is found not only in Oklahama but in practically all states.
Of the six states that were reported to have courses of study
for journalism in 1935, the writer of the present study found
that the course of study was in 1939 under revision in two of
these states, and had been suspended in two other states. Of
the few state courses of study that have been compiled, it is
thus evident that some of these lmve not fitted the needs of

the students adequately.
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APPENDIX
LETTER ACCOMPANYING QUESTIONNAIRE

Box 376,
Cushing, Oklahoma

Dear Adviser:

I am making a survey of the teaching and content
of Journalism courses in the secondary schools of
Oklahoma, and should like to ask you to help me
by answering the enclosed questionnaire.

Since we have no state adopted course of study for
Journalism, and most of us must choose our own plan
for our work as we go along, I feel that the com-
piled results of such a survey will yield some val-
uable and practical information.

I realize the questionnaire problem has become some-
what of a nuisance during the past few years, but
since it is the only method by which I will be able
to reach all of you and gain the desired information,
I am asking that you kindly and earnestly fill it out
for me.

I shall therefore thank you very kindly for answer-
ing this promptly for me, and assure you that I
appreciate your cooperation., If you should be in-
terested in the results obtained, if you will indicate
it as you return the questionnaire, I shall be glad

to send you a copy of my findings. I shall also
appreciate any opinions or criticisms concerning the
questionnaire.

If your school does not offer work in Journalism or
Newswriting in any manner, please indicate this and
return the gquestionnaire to me anywaye.

Yours very truly,

T. B. Swartz

Adviser, CUSHING OILER
Cushing High School
Cushing, Oklahoma
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APPENDIX
THE QUESTIONNAIRE

Name of school : Location
Enrollment Mémber North Central
Person reporting Position in school
THE COURSE IN JOURNALISM
Is journalism offered as a separate subject, or is it com-

bined with some other subject, such as English?
What is the name of the journalism course?
Offered for solid credit, activity, extra-curricular?_

How many units in Jjournalism offered?
Present enrollment in journalism?
Enrollment last school year?
Number failed course last year?
In what grades is it offewred?
Is there a scholarship prerequisite for students entering
the Journalism class?____
Any other prerequisites? Please expilain, if soO. Wl
Does your course contain a review of Inglish Grammar?
Do you inelude the study of newspapers?
About what per cent of your journalism students enter
college annually?
About what per cent take up a study of journalism in
college?
About what per cent go directly into some field of journal-
ism upon their graduation from high school?
Does your school have a course of study for journalism?____
(If so, I should be pleased to

receive a copy to use in this study.)

Please list textbook used
Please list any workbooks or any other supplementary mater-
ials used.

Do your students publish a newspapery.
Name of paper W
When was your school paper establiched?
If answer to 19 is "Yes", is your paper? (Please check X)
A. written, edited and printed by students?
B. Written and edited by students, but printed commercial-
ly%

C. Written and edited by students, but printed as a part
of the local daily or weekly paper? i

D. Written, edited, and mimeographed by students?
E. Any other system?
Do your students do any practical work on any outside news-
paper as a part of their journalism work?
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Questionnaire, continued.

OBJECTIVES OF JOURNALISM

l. Please rate by a scale of 1 to 5 (1 signifying most impor-
tant, 2 next in importance, etec.) the aims or objectives
which you attempt to carry out in courses of journalism.

Publish school paper.

Motivate English.

Contribute to town or city papers.

Create interest for further study of

Journalism in college.

Train for entry into some field of

journalism upon graduation from high school.

Teach creative writing.

Widen interest in life and social environ-

ment.

Train for bpetter character and citizenskip.

Enecourage habits of accuracy and careful-

NeB8 s

Give students understanding of public press

and its funetion in promoting the welfare

of the citizen.

Encourage students to express ideas clearly

and concisely.

Teach students to read newspapers intelli-

gently.

Other aims: (Please 1list)

PRINCIPAL PHASES OF JOURNALISM

Please rate by scale of 1 to 5 these various phases of
journalism, according to the amount of c¢lass time you give each.

Ethics of journalism
Headlines

Make=-up

Writing news stories
Review of grammar
Writing feature stories
Writing editorials
Structure and style
School annual and other publicat ions
Current affairs
Newspaper reading
Interviewing
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APPENDIX

Questionnaire, continued

Specialized reporting
Terminology

Printing

Copyreading and editing
Business Management

Proof reading

Preparation of copy
Qualifications of Jourmalist
History of Journalism
Organization of staff

TEACHER TRAINING, EXPERIENCE

What degree do you hold? What institution?
Your collegiate major? Minor
What special college training bave you had in journalism? ___

What practical experience?
What subjects do you teach in addition to journalism?

Did you seeure your present position primarily on your quali-
fications as a Journalist, or were you merely assigned
Journalism in connection with your other regular program?

How many years of experience have you had as a teacher?
Teacher of journalism? _(Include this year.
How many years in school where now located?
Do you sponsor publications ot her than the newspaper?

Do you receive any additional salary for sponsoring schoo
publications? If so, what per cent of regular salary?

EQUIPMENT AND MATERIALS

Do you have a speeially equipped room for teaching journalism
and sponsoring journalism activities?
Do you have a school print shop}
Do you consider your library facilities for journalism study:
(Please check x)

Excellent

Good

Fair

Poor
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REPORT ON CONTENT FOR RECOMMENDED COURSES

National Committee on General Courses in Journalism

The view of journalistic courses in high school and junior
college which is taken by leaders in journalistic education
may be seen in the following declaration of the National Commit-
tee on General Courses in Journalism (1935): (published in
Publishers' Auxiliary supplement, January 23, 1937.)

On a quantitative basis, junior college (non-professional)
courses in journalism should be paced about twice as fast as
high school courses. Reverse of this suggests quantity work
in high school courses.

On a qualitative basis, junior college (non-professional)
courses in journalism should be paced in such a way as to furnish
material of greater mental resistance to students than do high
school courses =-- chance for somewhat finer correction of writ-
ing, insistence on better handling of harder assignments.
Reverse of this suggests quality and difficulty of high school
gourses.

+ssthe proper program for high schools should include not
more than one half unit in journalistic writing to be taken at
the same time as, or in place of, conventional junior or senior
English, a semester course, or one half unit, in Interpreta-
tion of the News to count as ecivies, English, history, or
Journalism, and a service course with a maximum of one half
unit for publication staff members, permitting registration and
one fourth unit of credit each semester for two semesters, or
equivalent, to count as English or journalisnm.

«s+is opposed to an "Introduction to Journalism" course
in high schools (such as Journalism 1 for junior colleges),
regarding such a course as taking too much time on one profession.
It favors attention to journalism as a vocation in an ™all
vocations" course or guidance c¢linic and the use of time in
other courses for tests in Jjournalistic aptitude.

«sofavors introduction of the bulk of miscellaneous instru-
ction into the service course for staff workers and opposes
distinet courses in advertising management problems, editing,
and similar subjects. The service course teaching should be
done in staff meetings, personal conferences, and in supervision
of the staff work on newspaper, annual and (or) magazine.
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e«ssbelieves that students expecting to take the high
school course in journalistic writing should be encouraged
to learn typing.

«ssTecognizes high school courses in printing which
involve a unit or more of eredit. ©OSuch work is largely the
problem of the vocational high school, The committee does not
encourage establishment of printing departments or units as an
adjunct of publication work and journalism courses in general
high schools.

sssbelieves the high school program and the junior college
program should be so worked out that students can take the high
school courses for full credit (to count on graduation and
admission to college), and that they can, thersafter, im college
take any and all courses in journalism without being pe ze
in credit or excused because of having had work igh school.

Under the regulations of the National Committee on General
Courses in Journalism the high school and junior college courses
in Jjournalism and Jjournalistic writing take on a clearly
defined character. Descriptions of courses, as outlined by the
sub-committee, which made a special study of the high school
courses, follow:

A Summary of Courses Recommended
High School Courses
Department of English (or Journalism)

Journalism 1 (or Znglish). Open to high school juniors and
seniors with approved records in writing courses. The course
should teke up the prineipal newspaper and magazine forms:
news story, editorial, feature article, and advertising copye.
The emphasis at all times should be on the correction of writ-
ing mistakes and on general values. Gathering of news and
other material is in order but this should not reduce the amount
of quality of writing required. This course may be taught
independently of the student newspaper, in cooperation with the
student newspaper, or as a part of the work on a student news-
paper directed by the faculty member offering the course. In
general the following course-time measures should be observed:
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one class period valued at same rate as a class period in

1iﬁu‘”tﬂih or forelign lang uuge in high school; one lgboratory
eriod valued at tna gamne rate as the sane ﬂﬁOHﬂt of time spent

in sclence laboratOfy, one worh wom period on paper under a

faculty member valued at same rate as practice per;@ds in music

or sbudio period in “dlﬂtlﬂb or drawing. Ovrdinacily this will

eman 4 c¢ourse meeting Tive times a week for c¢lass or labor-

atory period for onc senmester with one half unilt of credit. The

course may be taken in place of or 1ln addit ion to regular senior

English, The comnittee mecommends that 1t be taken in addition

to regular senioy Inglish where the student has the capacity

to praf;t by both, Service course slements may be ir 1troduced

in this course but should receive not more than a few hours of

time; As a general rule students charged with speelaltasks on

student publications can be glvqn individual attention in

eonﬁcctlon with assig nmentb and correetion 01 their copy, or ‘

in the service course

Time spent by the teacher in supervision of publ ication
work, public relations, and publicity should count on the Leache
ing work load,

The Gleveland Assoclation of Teachers of Journmalism, 2
ploneer organization, discussed, as long ago as at its meelting
from February to June, 1983, the courses in newspaper writing
that owght to exist in Jjunior and senior high schools. ‘ihe
consensus of opinion was:lt

{a) That the courss of journalism bs divided inbto tw
semesters and be listed in the prescribed ui;llSﬂ
courses as Dnglish _OmpOoltlQn -- Journalistic
writing. Thisg will eliminate the difficulties often
found when students apply for college entrnece and
and entrance boards guestion them about c¢redit for
journalism.

{p) That one half unit or each se ﬂbbLOr’“ work be given for
the course; bub that the first semester’s cradit be
withheld until the student es c *lcbaa the second
semesterts work, unless in the opinion of the +teacher

and the principal there iz some gpecial reason for
erediting one semester's work.

{¢) Thaet the course be called Ingllish composition, Journal-
istie ufltlnv I, for the Ffirst semester's work; and
Journalistie writimg II for the second scunesber.

ey

1. ©. K. ¥Fretwell, op. eit., p. 325-26
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That the first semester's work include a review of
the principles of composition and punctuation; and the
study of the bheory and practice of news writing.

That the second scmester’s work be the publication of
87

.
i

the high-school newspaper and only students vwho have

completed course I be permitited bto eunter course 11

thet these students, supervised by faculty advisers,

carry on sll the woerk connected with bhe editorial and

business sides of the publication.

That teachers in charge of school publications be
allowed school time for the work and that bthelr teach-
ing periods be reduced.

That the teacher of Joumnallsm in charge of the publica-
tion have no extra-curricular dubties except the paper.

That his classes be two in addition to the Journalism
classes.

That he be glven no home-room. That study hall work,
if assigned him, btake the place of a c¢lass. ‘

That a teacher be appointed to supervise the tusiness
side of the papey and be ullowed one teaching period

a day for the work; that he work in eonjunction with
the teacher in charge of the editorial side of the

paper and bs responsible for the handling of all details
in connection with business problems, including adver-
tising, circulation, and cost of production.

That the editorial and business stalf be mnamed accord-
ing to merit of candidates by advisers in charge of
publications, approved by the principal of the school.

That definite dutiss be given osach worker on the staff
and that he be held strictly accountable for the execu-
tion of these duties.

That business and editorial adviesers and staffs cooper-
ate all the time irn the work of publication.

That each student on the staff be reguired to keep a
file of stories he has published to ald the teacher in
deternining grades.

That as Tar as possible work of publication be done as
¢lesg work each dav. That eoxtre hours after school
given to publication be credited as outside preparation
similar to home work.
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{(p) That credit in the course be given to students in

-
i

the course who contribubte art work, time in soliciting
and selling ads, collection of bills and for keeping
accounts in connection with business side of paver,
relative to advertising snd eirculation.

That it 18 necesggary that there be o atated time when
the staff mecels and remainsg to write news.
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- REVIEYW OF JOURNALISH TEITBOOKS COMMONLY USED IN OKLAHOMA
HIGE SCHOOLS ~ -

Review of Uriting for Print, Jjournalism text book written by

Harry P. Barrington and Miss Evaline Harrington, D. C. Heath
and Company, Hevised, 19289.

Harry P. Harrington is director of the Hedill School of
Journalism at Northwestern University,., Uiss BEvaline Harrington
is a member of the department of English in West High School,
CGolumbus, OChio. In preparing their bext, the authors sought
the cooperation of beachers, pupils, and newspapermen; but the
book is written from the standpoint of the sponsor of a high
school publication. The book describes newspaper organization
in order to acqualint the reader with the conditions under which
newspaper work is done. The instruetion in the details of the
nevs-gtory forms is intended to give the rules and principles
underlying the practice of the secondary school newspaper
worker, It is a handbook containing typical examples -= culled
from secondary publications -~ of all kinds of newspaper work
that he, the secondary school newspaper worker, is likely to
be called upon to do during his secondary school newspaper
exXperience.

The asuthors say in a liote About the Hew Zdition that "lany

thingeg have happened to prove the essential soundness of views
and methods advocated as useful allies in the teaching of com-

position in the schools.®
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"Nearly every modernized school (secondary) now publishes
a newspaper in which outlet is given for the publication of
news, editorials, and special articles of ocutstanding worth.
That writing for a newspaper generates interest and inceative
tﬁere can be no doubt, A medium is furnished for the chron-
ieling of observations, bthoughts, and opinion, the most prized
of human possessions. Students learn the value of their work,
because it is seen anﬁ‘ap@reciated by their fellows in the form
of printed information. The stories written about people they
know and about actual situations and happenings within thelr
own experience.¥

Table of Contents

Writing for Print, by Harrington and Harringbton, Revised

1929 .
Part X
| Chapter I Sampling the Newspaper
Chapter II The Newspaper Office in iction

Chapter IIT Hews Items for the 3chool Paper
Chapter IV - Building the News story

Chapter ¥ . Clubs, Classes, Commnity Projects
Chapter VI "How Shall I Write Itet

Chapter VII  Intertaeinments, Speeches, Interviews
Chapter VIII Football and Other Sports

Chapter IX By~line Stories
Chapter X Copyreading, Headlines, HMHake-up
Chapter XI The Reporter's Use of Words

Chapter XII - The High School Editorial Page

Chepter XIII Facts about Type and Printing

Chapter XTIV  VWribting Advertisements

Chapter XV Problems of Business ilanagement

Chapter XVI Other Types of School Pyblications
Part 11

Copy Desk Practice

Troublesome Words and Phrases

Dicticnary of Common Newspaper Terms
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A review of Journalism for High Schools, textbook in

Journalism written by William N. Otto and Mary E. Marye,
Harcourt, Brace and Company, N. Y., 1934,

This book, one of the most popular textbooks of journalism
for secondary schools today, is a revision of lMr. Otto's
earlier book, Journalism for High Schools, published in 1926.
Three new chapters were added in the writing of the new edition,

The Story of American Journalism, Business Management and

Advertising, and Judging the Results., The National Scholastic
Press Association scoresheet is included in the last chapter of
the book on Judging the Results.

Six chapters are devoted definitely to the high school
newspaper. The book has been modified in such a way as to make
it serve more readily those classes which must begin immediately
the preparation and publication of a school newspaper.

The quality and variety of exercises have been increased.
New, timely illustrations have been added., It is this element
of the book that has probably given it so much popularity in
secondary schools sinee its publication. The news stories,
feature stories, editorials, illustrations, ete., which are used
as examples, are timely and of much interest to high school
students. A good variety of exercises follows each chapter.

In the preface of the book, the authors state that the aim
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of the textbook has been vo limit the material and asctivities
striectly to the high-school classroom. "It ig assumed that

the high-school Journalism course should not be vocatlional or
professional ~- rather, the course should increase the stu-~
dent's sensitiveness to his social environment and offer him

the school paper as an orgen for expression. Thus, to encourage
the student to express hilmself clearly and coneisgely 1s the

fundamental purpose of any high-school course in Journalism

Review of Journaglistic Writing, Grant il. Hyde, Second

Edition, 1929, L. appleton and Company

Grant i, Hyde is professor of journalism in the University
of Wisconsin. His book is of the handbook type presenting
typical examples of &ll kinds of newspaper work from well-edited
newspapers. Liore than that it presents an oubtline for the
gtudy of American newspapers -- a sbudy aiwmed to show prospec-
tive citizens what thelr newspapers are nade of and how bthey
are made, what publication probleas are and vhy they exist.
The text includes newspaper sketches and research tasks. The
technical problems of.sﬁudent publications are treated under
fourteen topic¢ heading in the last three chapters in the text.

He says in his prevace: “Yet, in spite of all recent
developuments, the author refuses o abandon the original idea
behind the book =-=- that journalism in high school is primarily

o projeet in motivated composition.”
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.
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Review of High School Journalism Workbook by Orval Co

Husted, Published by the author, 1935.

This workbook, used extensively in Oklahoma high school
classes of Jjournalism, was compiled and published as & result
of Bwwenty years teachimgvexperience by the author, Orval Husted,
in the Sand Springs, Oklahoma High School. This manual has
become inereasingly popular inm high schools of other states,
and is now found in use in the secondary schools of practically
all states.

The workbook is a compilation of projects, notes, string-
book, and stylebook to be used, according to the author, "o
motivate a course in high school newswriting.?

Husted compiled the manual primarily from a nunber of
mimecgraph papers whiech he had writben snd collected gradusally
Tor use in teaching his Jjournalism classes. The need for a
detailed organized plan for news writing was seen by the author,
and he compiled his successful materials into the form of the
present workbook so that other teachers might profit from his
Tesulis.

The workbook, according to the author, has two purposes:
First, to assist the students to read newspapers and magazines
more intelligently and to dlscriminate between articles which
are worth reading and those which are not; seecond, to give him
the correct methods of gathering and writing school news fox

the school and other Newspapers.
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Journalistie Writing Compared with Literary Writing
Hews Writing Technique Differs
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How to Begin the Story

What Makes a Story Have News Value
Analysis of a News Story

Types of Viriting

Newspaper Headlines
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Freedom of the Press

A 8tyle Book for the H. S. Newspaper Staff
Preparing Copy for Publication

Human Interest and Feature Stories

Vhy Not Write a Feature About --

Brisbane Lists Biggest News Stories
Handling the Latest Developments

Reading Over the Copy

Boiling It Down
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Some Common, but Troublesome Words

"Right Word" Test

Eliminating Typographical Errors

Putting the Humor Column Across

Skip It

Comment and Interpretation -- The Editorial
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SUGGESTED REFERENCE BOOKS FOR HIGH SCHOOL JOURNALISM
CLASSES*

Bastian, George C., and Case, Leland D., Edit The Day's News.
Chapters 2, 3, 4, 10, 12, 13, 16. & Weca1Tian Boaghny

New York. 1932.
Bleyer, Willard G., Newspaper Writ and Edit .
Chapter 14. foughton WIffiic Gom_pan'y',";;in”ew ork, 1913,

Bleyer, Willard G. Newaﬁager Writing and Edit (Revised).
Cﬁapters 2, 5: 12, sy 14. Houghton Mifflin Company,
New York. 1932.

Farley, B. M., What To Tell The People About The Publ%o Schools.
Réad all'of this book. Bureau of Publications, achers
College, Columbia University (Contributions to Bducation,
No. 355). New York City. 1929.

Flint, L. H., The Egitorial. Chapters 1, 4, 5, 10, 11,
D. Appleton Century Company, New York. 1923.

MacDougall, Curtis D., Reporti For Beginners. Ghaptefs 1
through 8. The Macmi Eyé'om_'pan_-iy, E"l\-lew"?'ork. 1932.

Mott, George Fox, and others, An QOutline Survey of Journalism.
Chapters 3, 5, 6, 7, 8, 10, 25, 25, _ze,"%z , B2, 33,
Barnes and Noble (College Outline Series), New York. 1937.

SUGGESTED JOURNALISHM WORKBOOKS

Bonney, We Co, Journalism Activity Book. Times-Journal Publish-
ing Company [Iﬁ% East Seecond Street), Oklahoma City, Okla.

Greenawalt, Lambert, A Student's Journalism laboratory. Thomas
Nelson and Sons, New York. 1937.

Husted, Orval C., H Sechool Journalism VWorkbook. Write to
author of publication &t Sand Springe High School, Sand Springs,
Oklahoma.

Suggested for sponsors of Mimeograph papers --

How to Plan and Publish a School Paper by The Mimeograph Process.
A. B. Dick Company, Chic ago, T1linois.

*prepared by the Publications Department, Oklahoma A. and M.
College, Stillwater, G8klahoma.
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