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A DESCRIPTIVE STUDY OF YEAR-ROUND SCHOOLS
CHAPTER I
INTRODUCTION

Senator Charles Percy of Illinois once stated,
"Every time I drive by an empty school, empty three months
a year, I wonder how we can afford to cling to such an old
idea." (Mussatti, 1981) Some school districts have elimi-
nated empty buildings during the summer months by uti-
lizing a year-round schedule that staggers student and
staff attendance over a twelve-month period. The school
districts were able to make increased use of facilities
and care for more students. San Diego City Schools re-
ported that most year-round schools provided for at least
175 days in attendance throughout the twelve months which
corresponded with nine-month schools' attendance require-
ments. (Year-round school plans, 1972).

If inflation and the energy crisis continued, the
investigator for this study thought that school boards

needed to re~examine the calendar organization of the



2

school terms. To survive financial problems, school per-
sonnel needed to consider the option of year-round schools
to maintain and improve quality education., Advocates of
year-round programs have claimed that year-round scheduling
reduced the need for construction of new buildings, utilized
space more efficiently, lightened the taxpayers' load of
the school expenses, and benefited students with frequent
and shorter breaks. In a paper presented at the First
Annual Midsouth Educational Research Association Convention,
Jensen (1972) felt that the business community would benefit
due to evenly-spaced vacations that would keep income flow-
ing year-round, back-to-school sales would be continual due
to different entrance times in many programs; graduates
would enter the job market over a twelve-month period in-
stead of all in June, and part-time help would always be
available from among students on vacation. Mussatti (1981)
reported that most year-round schools experienced fewer dis-
cipline problems and less vandalism.

Year-round schools were tried briefly in the 1800's;
then again at the turn of the century; during the 1930's;

and most recently during the seventies. The U.S. News and

World Report reported that school board members in six

hundred school districts were investigating the possibilities
of expanding the school calendar in order to stretch the ed-

ucational dollars. (The new trend, 1971)
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The California State Department reported that a

year-round school program had to provide means of helping
individuals adjust to a changing world, to contribute to
continuous learning, to utilize total community facilities,
and to help maximize education funds. (Year-round educa-
tion handbook, 1975) The Pennsylvania State Department of
Education reported that schools of the future needed to
ally with the city, to enrich human spirit through museums
and symphonies, to be the center of community life, to pro-
vide education for all citizens, and to be open year-round.

(Year-round school, 1972).

Purpose

Because of an interest in year-round schools, the
investigator of this study attempted to locate a compilation
of information that listed.locations,,descriptions, types,
and principals® opinions. None was found. Information
gleaned by researching through ERIC and Educational Re-
search Service, Inc., consisted of short articles or papers
based on cost-effectiveness studies or feasibility studies
in individual school districts. Much of this information
concerned school districts that had discontinued the year-
round programs.

The investigator felt that an up-dated source would
perhaps enable interested educators, school board members,

legislators, and patrons to study the year-round schools in
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a more efficient manner. The product of this study was a
resource that listed the locations of currently operating
year-round schools as of December 1, 1981, and the types of
year-round programs. This resource also included a survey
of the principals regarding the areas of scheduling, finan-
cial, educational, and administrative matters, as well as
the principals' opinions concerning the benefits and disad-

vantages.

Statement of Problem

This study was undertaken to develop a description
of the locations, variety, characteristics, and opinions of
the year-round attendance periods in schools in the United
States, as of December 1, 1981, as described by the princi-

pals.

Procedure

The investigator contacted the fifty State Departments
of Education in an attempt to locate year-round schools that
had been in existence for at least one year as of December 1.
1981. The replies were cross-referenced with the 1980-81
Eighth Annual National Reference Directory of Year-Round Ed-
ucation Programs, compiled by the National Council on Year-
Round Education, San Diego. Two hundred and thirty schools
were identified from the responses and cross-referencing, as

well as by telephone calls to selected locations.
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The first draft of a questionnaire was based on the
information gathered from the review of the literature. The
first draft was submitted to four educators in Oklahoma whose
positions and interest were directly related to this study.
Their suggestions were incorporated into a second draft
which the researcher submitted to five principals of year-
round schools in California. The California principals gave
further input for revision to the researcher during indivi-
dual interviews. The third draft was sent to the Board of
Directors of the National Council on Year-Round Education
for further validation. From the input of the Board of Di-
rectors, a fourth draft was completed and mailed to the 230
identified principals.

One hundred seventy-four principals responded with-
in one month. A second request was mailed to those princi-
pals who had not replied. No principals responded within the
month, so the inquiries ceased.

From the data received, tables were developed to
display the information relevant to the questions and inter-
pretations. Descriptive statistics were utilized in the forms
of tabulated data, actual responses, and percentages. Pat-

terns observed in the displayed data were interpreted.

Definition of Terms

Year-round school: A school program that staggers

attendance of students and staff over a twelve month period.
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Attendance cycle: The particular calendar plan
assigned to the year-round program. The most common at-
tendance cycles have been:

1. L5-15 Block: All of the students attend school
for 45 days; all of the students take a break for 15 days.

2, U45-15 Staggered: One-fourth of the students
are cycled on a 15 day break, while three-fourths of the
students attend school for 45 day periods.

3. L5.15 Flexible: An individualized plan that
can be either the 45-15 Block or the 45-15 Staggered Plan.

L, 60-20 Plan: All of the students attend school
for 60 days and are out of school for 20 days.

5. 90-30 Plan: Two 90-day semesters are sepa-
rated by a 30 day break; three-fourths of the students
attend school at one time.

6. Concept 6: Six 43-day terms; students attend
two terms consecutively and another two terms as the school
schedules them.

7 Flexible All Year: Individualized plan where
the school is open approximately 240 days and the students
must attend at least 175 days.

8. Other: A variety of plans that are not wide-

spread.



CHAPTER II
REVIEW OF THE LITERATURE

As a background for this study, consideration was
given to the treatment of year-round schools in the 1lit-
erature. A review of the history of year-round schools,
characteristics of year-round schools, the principals'
roles, concerns of year-round school principals, research
studies presented in the literature, and general information
concerning the National Council on Year-Round Education

were included.

History
In the early 1800's, the school calendar was ar-

ranged to fit the needs of the citizens. Rural schools
generally lasted six months so the children would be free

to work during planting and harvesting seasons. According

to three Stanford University researchers, some urban

schools had eleven to twelve month calendar schools (Muzio,
Hansen, Henderson, 1977). The National Education Association
Research Bureau reported that Baltimore and Cincinnati had
eleven month school years during the 1800's (The extended

school year, 1969).
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The Stanford University research indicated that in
1847, when a graded school organization was introduced, and
the curriculum was organized into graded units, some pres-
sure was applied to standardizing a school calendar so that
children would cover the same materials in a grade. By 1915,
a nine-month calendar was the standard for most schools
(Muzio, et al, 1977).

According to Muzio, psychologists decided during
World War II that factory workers would be more productive
if the workers were allowed a break from their tasks. Pres-
ident Franklin D. Roosevelt and Prime Minister Winston
Churchill agreed that workers, particularly in the defense
plants, needed vacations. These vacations were given during
the summer months when teachers could be employed part-time
to help fill the vacancies. This was a probable contributing
factor to stabilizing the nine-month calendar.

Following World War II, there was an increase in the
school-age population that resulted in an overcrowding of
the schools. Some school districts attempted to adopt a
year-round calendar to avoid new construction. But the nine-
month calendar was so firmly entrenched, that most parents
did not want to abandon the idea of summer vacation.(Muzio).

Education U.S.A. reported that during the 1960's,
some school districts experimented with year-round schools

in an attempt to improve the curriculum. Other school
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principals had hopes of saving on energy costs by trying
the new method ("Previews," 1977). Morris Shepard and

Keith Baker (1977) stated in Year-Round Schcols that

year-round schools would "save on construction costs, and
a 5% reduction in operating costs was a reasonable expecta-
tion,"

It was reported in Education U.S.A.that school
districts in certain geographical areas had a need to add
air-conditioning, but the expense of air-conditioning was
less than new construction. Also, some schools adjusted
their summer hours to reduce the need for air-conditioners
("Previews,"” 1977).

According to Muzio (1977), in 1971 approximately
six hundred school districts were considering the feasibility
of changing to a year-round school program. The changing
life styles of people since World War II were making it
more evident that nine-month calendar schools no longer
needed to be in the majority. Three-month breaks often
found children bored., With a lack of constructive activi-
ties, there was often an increase in vandalism and drug
usage (Year-round education handbook, 1975).

Chapter Two of the 1975 Year-Round Education Hand-
book emphasized that the teachers and the public were be-
ginning to realize that September was spent mainly in re-

viewing what the children had forgotten over the summer.
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Also, as taxpayers, the public was wondering why the schools
had to be closed for three months of each year, when per-
haps the buildings could be used to better advantage.
Families were seeing the benefits of vacations that took
advantage of off-season rates, taking up winter sports, or
taking leave from work more easily.

Until 1976, very few year-round programs were dis-
continued that had been implemented in the late sixties or
early seventies. The majority of those who did discontinue
did so mainly for political reasons, as reported by

Dr. Charles Ballinger (1980) in the Eighth Annual National

Reference Directory of Year-Round Education Programs. Gen-

erally, there was a lack of support from the legislature

or the local school district, because the policymakers did
not seem to recognize the uniquely different needs of the
year-round school.(Ballinger). Don Glines (1978) reported
in Teacher that some schools' enrollments declined to the
point where it was felt that it was inadvisable to continue
the progran. ,

In Teacher, Glines continued with the information
that more school districts were beginning to realize the
options that were offered to patrons. Year-round schools
allowed a choice of family life-style; there was continuous
year~-round learning; and possibly a reduction of energy over-
load. At that time, Glines reported that leaders had a re-

newed interest in this flexible scheduling plan for the 1980's.
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Characteristics of Year-Round Schools

Children in year-round schools were not in atten-
dance for fifty-two weeks. The students attended school
for the same number of days as those students on a nine-
month calendar, but the attendance was spread throughout
the twelve months (Muzio, et al, 1977). The school year
was rescheduled to accommodate more students, to utilize
the facilities more efficiently, and/or to provide more
varieties of learning exXxperiences.

Parents have been able to request a preference of
schedule in order to work vacations around the children's
breaks. Due to more frequent recesses, many families were
taking winter or spring vacations, instead of the tradition-
al summer break ("The impact of", 1972).

Muzio et al (1977) reported that overcrowding had
been the traditional reason for adopting a year-round
calendar. Many districts could not afford new buildings
or additions to existing ones. The options of busing,
double sessions, or longer days were not acceptable to the
patrons. At times, declining enrollment also caused a
need for year-round schools. By consolidating two schools
into one facility and going to a year-round calendar, the
school budget realized less expense. Sale of the unused

property benefited the school funds account.
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School schedules that allowed teachers to vacation
at the same time as their classes resulted in no addition-
al cost for salaries in a year-round school. By teaming
or combining small schools, a savings in funds was gen-
erated, even when adding the eleventh or twelfth month sal-
aries for a few teachers ("The impact of," 1972).

Review of the literature indicated that a variety
of educational opportunities were available through year-
round schools that might not have been found in the nine-
month school calendar. The New York State Department of
Education ("The impact of," 1972) and the researchers from
Stanford University (Muzio et al, 1977) listed this combi-
nation of attributes as characteristic of year-round
schools.

1. Children were provided with a continuity of
learning experiences that were not available when formal
schooling was stopped for three months.

2. Recess breaks were for shorter periods of
time which allowed for more retention of knowledge.

3. The breaks were spaced on a regular basis
throughout the twelve-month year. |

L, Teachers often designed and produced their
own materials to fit the year-round schedule, i.e. nine-

week units or mini-courses.
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5. More individualized instruction was observed
in year-round schools.
6. Community involvement was greater.
7. Integration was simplified due to open en-

rollment.

Principals' Roles

Review of the literature has indicated that admin-
istrative leaders have been key factors in the success of
year-round education. The principals have had many roles.

When a year-round program was initiated in New York,
there was in-service training for teachers and principals.
Included in this training were the suppositions that inno-
vative school programs needed to be flexible, to be adapt-
able to society's needs, and to be open for further change
(The impact of, 1972).

The California State Department of Education re-
ported some items that principals felt were important, be-
sides the purposeful planning that was necessary for change
(Year-round education handbook, 1975). Those items were:

1. A principal needed to secure participation
by the community. The principal needed to make the com-
munity aware of the advantages that business and industry
might receive.

2. A principal needed to create an environment
that was conducive to change, by building trust and credi-

bility.
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3 A principal needed to initiate ideas as soon
as they were accepted by those involved; sometimes slowly
and sometimes rapidly.

L, A principal needed to explain the changes, to
emphasize the benefits, and to be honest about any short-
comings.

5. The principal needed to provide opportunities
for questions and discussion.

6. The principal needed to be willing to have a
trial period.

Another successful method reported by the New York
State Department of Education was the use of extensive media
coverage by the principals to explain the change to a year-
round program. It was felt that an informed public did not
resist change as strongly (The impact of, 1972).

Principals had to choose the teaching staff carefully.
The teachers needed to agree with the concept of year-round
schools. The principals and teachers were the key factors

to final success (The impact of, 1972).

Year-Round School Concerns

When year-round programs were started in California,
the State Department of Education was committed to the idea
that a year-round program would attempt to make the school
a continuous focus of community activity and enhance the

district's overall effectiveness. The summary of a 1974
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survey of professional educators in California indicated
six major concerns to be considered when initiating a year-
round school. The concerns were:

1. How year-round schools could aid in societal
concern for future survival.

2. How year-round schools could contribute to
development of life-long learning.

3. How year-round schools could aid each person
by adjusting programs to meet individual and societal life/
work styles - to enhance the utilization of human resources
by creating more humane approaches to personalized needs
for students, teachers, parents, and the community.

L, How year-round schools could contribute to the
expansion of the learning process by providing maximum con-
tinuous learning opportunities for twelve months.

5. How year-round schools could contribute to
more effective utilization of total community facilities.

6. How year-round schools could contribute to the
re-allocation of fiscal resources.

(Year-round education handbook, 1975)

The summary of the conclusions of this 1974 survey
were:

1. There had been better use of students' and

teachers' time.
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2. Less truancy, vandalism, boredom, and disci-
pline problems had been noted in year-round schools.
3. It was anticipated overall that year-round
schools would provide a better balance of work, play, and
rest, as well as individualized instruction for the students.

(Year-round education handbook, 1975)

Research Studies

It was reported in Education, U.S.A. that achieve-
ment tests in some year-round schools showed no significant
differences from that of traditional schools; therefore, no
apparent loss of learning. However, the article continued
that the Research Director for Colorado Springs District 11
felt that the students in the Concept 6 programs did as well
with fewer days (172) as compared to the traditional 185 for:
nine-month schools. Those 172 days were devoted strictly to
learning, with parent conferences and other meetings assigned
to non-school days ("Previews," 1977).

The administrator of LaMesa-Spring Valley district
in California said, "Attention is up, vandalism is down,
and pupil attitudes are fabulous." He felt that the 45-15
Plan in his schools was beginning to show more relaxed
teachers, fewer 'sick' days being used by teachers, more
parental support, and an improvement in student-teacher re-

lationships ("Pupils learn no more," 1975).
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A summary of the comments of the Colorado Commissioner
of Education in 1975 indicated that the mechanics of year-
round education with its unusual patterns could be a problem,
but that those problems could be outweighed by the education-
al advantages. He listed such advantages as enrichment pro-
grams, better use of time and facilities, more community
involvement, decreased learning loss during breaks, and
strong staff support as reasons for choosing to adopt a year-
round school program. The Commissioner also indicated that
year-round schools could fill the gap for accountability
because there had been a great amount of planning and eval-
uation in such a program.("Pupils learn no more," 1975).
Howard and McIntire (1980) noted that in Concept Six, spec-
ial education teachers scheduled the students into vacation
classes to minimize the learning loss the pupils would have
encountered during the break.

An in-depth study of twenty-four year-round school
programs in the United States was undertaken in 1976, as re-

ported in Nation's Schools Report. This study concluded:

1. Operational costs had increased with year-
round schools, but there was an apparent overall savings
in construction costs.

2. It was possible to design the school's own
curriculum and to tailor the courses to the students' indi-

vidual needs.
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3. It was possible to boost achievement scores
as evidenced by regular testing to check progress.

b, Learning loss was minimized for children,
particularly the disadvantaged students who received 1little
or no educational support at home.

5. Vandalism and juvenile delinquency had de-
clined during the summer months in year-round school dis-
tricts.

6. It facilitated integration by evenly distrib-
uting racial groups on different cycles.

("Year-round schools are alive,"1976)

Seventy-nine school administrators across the United
States were surveyed and asked to compare traditional and
year-round calendar programs. A summary of those conclu-
sions was reported by Hollifield (1977):

1, Men teachers and heads of households preferred
year-round school employment.

2. There were no adverse health effects on the
students who attended a year-round school.

3. Eleven percent reported a higher drop-out
rate in the nine-month schools.

L, Average daily attendance did not suffer in
the year-round schools,

5. Year-round schools helped improve academic
achievement as evidenced by standardized tests and the reg-

ular grading system.
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6. There was no real significant savings, other
than on construction costs.

In July, 1972, Gresham, Oregon, Grade School
District 4, began a 45-15 year-round school cycle. It
increased the potential capacity of the district by 33%.
It was reported that a decision had been made that any
future buildings would automatically become a 45-15
school and increase the capacity for 33% more students.
At this same time, the teachers in Gresham reported that
the pupils' attitudes had improved and that the students
retained information better. The teachers looked at the
problems that arose as chalilenges for the district, and
not as excuses to fail (Partners in education, 1977).

Muzio, Hansen, and Henderson (1977) noted that
migrant children benefited because they were able to con-
tinue to go to school during the summers to make up what
they might have missed while moving around. The children
on federal lunch programs received nutritious meals on a
continuous basis, rather than missing them throughout the
summers.,

Some industries struggled with small work forces
during the summer months. With a year-round school schedule,
workers were able to take staggered vacations through the
years and this benefited businesses. Many companies that

depended mainly on summer income such as travel agencies,
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recreation area operators, and long-distance movers be-
came more involved with year-round business. The year-
long business helped eliminate the low peaks of income the
businesses had normally encountered during the winter
months (Year-round education handbook, 1975).

Los Angeles decided to place 77,000 more students
and 3,000 more teachers on a year-round school plan in
1981. Some were placed on the 90-30 Plan and the others
were placed on the 45-15 Plan. By doing this, school offi-
cials said they did not need to go to double sessions for
the pupils attending severely overcrowded schools. The
pupils continued to attend school for 177 days, just as
the nine-month school students did.("Los Angeles schools,"

1980).

National Council on Year-Round Education

In the spring of 1969, the First National Seminar
on Year-Round Education was held in Fayetteville, Arkansas.
Approximately 150 interested persons from thirty states,
Mexico, and the District of Columbia were in attendance,
as reported by Wayne White (1976).

Edwin Vause, Vice-President of the Kettering Foun-
dation, gave the keynote address at this National Seminar.
He stressed that educators who were considering the year-
round option needed to stress year-round education and have

clearly defined objectives that included the community (White).
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By the time of the fourth National Seminar, 1972,
in San Diego, participants were able to visit year-round
schools in operation. This seminar sponsored the begin-
ning of the National Council on Year-Round Education.
Wayne White was elected as President and George Jensen as
President/Elect. The Council's headquarters were in San
Diego, California. (White)

White reported that over the years, the seminars
covered the alternative calendars, feasibility studies,
and evaluation of programs. By 1975, the seventh meeting
of the National Council on Year-Round Education featured
speakers from school districts where year-round school
programs had failed.

Since 1975, many additional features were planned
for the annual meetings, such as tapes, exhibits, and
films. The National Council developed a clearinghouse for
interested parties to obtain information about year-round
schools, in the form of booklets, speakers, and research
results., White said that:

It has never been the purpose of the

National Council to promote year-round

programs. Rather, the purpose has been

to provide a source of information to

persons interested in investigating

year-round education as another way of

improving educational orportunities for

children. If, in fact, it does prove

to be a viable alternative, perhaps the

National Council can help shorten the

fifty-year lag that it usually takes to

bring about general acceptance of an
educational innovation (White, p.7).
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Dr. Charles Ballinger (1982), the 1981-82 Executive
Secretary of the National Council on Year-Round Education,
said, "If year-round education were the traditional school
calendar and had been so for a hundred years, and if some-
one came along to suggest a new calendar wherein school
students were to be formally educated for only nine months
each year, with another three months free from organized
instruction, would the American public consider, or even

allow, such a calendar?"

Summary

Year~-round schools originated in the early 1800's
and continued to appear throughout the 1900's, ILos Angeles
was an example of school districts that were still imple-
menting year-round school programs in the 1980°'s.

According to advantages reported in the review of
the literature, parents and children benefited from year-
round schools. There were breaks in every season that not
only rested the students, but helped parents schedule vaca-
tions, construction costs were lowered which lessened tax-
payers' expenses, and there were extra educational benefits.

Review of the literature stressed the importance
of the principals' role. For example, principals were re-
sponsible for selecting and training the faculty. Also, the
principals played an important role in public relations

between the schools and the communities.
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Research studies tended to be limited in scope.
It was difficult to compare year-round programs or to
compare school districts without research reports.

Because year-round schools continued, an organi-
zation, the National Council on Year-Round Education, was
formed. It has been a source of materials, films, or
speakers to allow personnel to become better acquainted

with different aspects of year-round schools.



CHAPTER III

RESEARCH RESULTS

Information requests were sent to the fifty State
Departments of Education for purposes of locating the year-
round schools in the United States, as of December 1, 1981,
The schools were to have been in operation for at least one
school year. Follow-up of states that did not respond was

done by cross-referencing with the 1980-81 Eighth Annual

National Reference Directory of Year-Round Education Programs.

General attributes of year-round schools were iden-
tified through the review of the literature. This provided
a base for the development of a draft of an appropriate
questionnaire. This draft was revised with the aid of in-
terested local administrators. The questionnaire requested
information from the principals regarding scheduling, finan-
cial, education, and administrative areas. Copies of the
second draft were taken to five principals of year-round
schools in the Southern California region. In personal in-
terviews, the principals gave more input for improving the
guestionnaire. The third draft was then sent to the Board
of Directors of the National Council on Year-Round Education

for further validation. The input from the Board of

24
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Directors was used to develop a final draft. The refined
guestionnaire was mailed to the 230 principals of the
currently-operating year-round schools.

One hundred seventy-four principals, or 75%, re-
sponded to the questionnaire with one hundred fifty-nine
still administering year-round schools. The principals'
responses have been compiled in a resource providing descrip=
tions, commonalities, locations, and principals' opinions.
Each gquestion was studied individually, with the use of
tables for further clarification. Not every principal
answered every question; therefore, totals did not match

the total of principals on most tables.

Scheduling
Question #1: What type of year-round calendar cycle

or attendance period is being implemented in your school?

This question was designed to determine which
calendar cycles were implemented, the prevalence of them,
and in which states they were located.

Table #1 indicated that 62 schools had the 45-15
Block calendar cycle and 52 schools had the 45-15 Staggered
calendar cycle. Three schools were using the 45-15 Flex-
ible calendar cycle. A total of 127 schools were on 45-15
Plans. The second most frequently mentioned year-round
program was the Concept 6 Plan. Most of these were located

in Colorado. California had the most year-round schools.
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Table 1
Year-Round Calendar Cycles
States

Cycles CA [6]0] FL IN MI NV OR TOTALS
Lks-15 Block 51 3 0 2 0 2 4 62
Ls5-15 Staggered 36 2 0 0 6 2 6 52
45-15 Flexible 3 0 0 0 0 0 0 3
60-20 Plan 3 0 0 0 0 0 0
90-30 Plan 3 0 0 0 0 0 0 3
Concept 6 3 26 1 0 0 0 0 30
Flexible All-Year 4 0 0] 0] 0] 1 0 5
Other 1 0 0 0 0] 0 0 1

Total 104 31 1 2 6 6 10 159

Question #2: Which grades are involved in the
year-round programming?
This question was intended to determine the range of

grades included within the year-round schools.

Table 2

Grades Included in Year-Round Programs

Kindergarten through Sixth Grade ..137
Seventh through Ninth Grade ..¢...¢ 22
Tenth through Twelfth Grade ....... 14

One hundred and thirty-seven principals indicated
an elementary program. Some of the principals listed

elementary and junior high programs together.
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Question #3: In which year was year-round pro-
gramming first implemented?
This question was designed to determine in what
years the school districts had initiated the year-round

calendar cycles.

Table 3
Date of Origin of Year - Round Schoecls
Number of Number of
Year : Schools Year Schools
19670 iieescenaanaes 1 1974, ivieinsnsennas 26
1968, 0eiiveervannses 1 1075t eaesaseecesae 20
1969 e ieeeanssrianens 2 19760 eeciaacanceccee 9
1970ceieineervansces 6 1977 ieeiecenenenees 17
1971 eiiiiiennnniaas 11 1978 ceceenecancsnes 5
10720 eiieecennensees 25 1979 ¢ eeiieienseresass 10
1973 ceieaenecnesnss 18 1980.cciierennannees 2

The table indicated that 89 year-round school pro-
grams were started during the years of 1972-1975. The
four oldest ones were started in the late 1960's. As
late as 1980, however, year-round schools were still being

initiated.

Question #4: Who authorized the inception?
This question was designed to determine which group

or groups of people were responsible for authorizing a
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a year-round educational program. Respondents were to list

all groups involved.

Table 4
Groups Responsible For Inception

of Year-Round Schools

Number of
Personnel Responses
School Board ® ® 2 2 ¥ 9 0 8 & 6 B 8 9 O P O 4 8B S S SO H O Q0 N0 e e 95

School Board, State Department of Education .ecoceec.. 23

School Board, State Department of Education,

State Legislature ceiessesecsccostosessccoacs i9
School Board, Parents .cicetescsacssseasssnssascsnsses 9
School Board, State Legislature c.eessesscscsccascaes 5
School Board, Parents, Staff seeeeeessescssssescsares W
School Board, State Department of Education, Parents. 2

School Board, State Department of Education,
State Legislature, Parents ..ceesensvecsseaes 1

School Board, State Department of Education,
State Legislature, Parents, Staff «.veveeeeee 1

The information in Table #4 indicated that the local
School Board was listed by 95 principals as having the
authority for initiating or changing to a year-round school
calendar. Responses suggested that parents, staff,.and
legislature had less influence than did the school board.
Many responses were noted in group combinations, rather

than one single group.
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Question #5: Rate the following to show the amount
of input each had to the goals, objectives, and total orga-
nization of the year-round school program.

This question was intended to probe into the orga-
nization of the year-round program and to determine which
personnel had set the goals. Principals were to rank order
the groups listed, using the numberal "1" to indicate much
input and marking as low as the numeral "5" to indicate very

little input.

Table 5
Groups Responsible for Year-Round Goals and Objectives
Rank Order

Personnel 1 2 3 4 5
School Board 86 17 19 14 15
Administration 114 15 L 9 8
Teaching staff 77 26 23 11 12
Parents 50 37 34 12 16
State Department L 9 19 10 55
State Legislature 6 b L 8 83
Other:

District Year-

Round Office 1

Migrant Educa-
tion Office 1

Study Committee 1
Students 1
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The administration, school board, and teaching staff
were listed as having the most input in setting the year-
round goals and objectives. Parent groups were listed
fourth most frequently as being ranked #1. The State Leg-
islature and State Departments of Education were listed most

frequently as having the least amount of input.

Question #6: Who finally determines the school
calendar?
This question was designed to determine what group

or groups had the authority to determine the school calendar.

Table 6
Groups Responsible For Determining the Calendar
Groups Number of schools
School Board eiievevesesssasacsscsessassonassasensnssns 76
School Administration ceeseeescncccsscsscsrassncaresens 22
NegotiatlonsS eicevesrnorssasesensseasssssvssansssssssans 17
Study Committee sievvsrvenensesernercsnscnsannnsssesaas 17
School Administration, Teaching Staff .sesivieervseseeaass 10
School Board, Administration eeesesccssrestcssvsssessns 8

Fifty percent of the principals who responded to
this question, or 76, reported that the local school board
determined the school calendar. Administrators were listed

second most frequently as having that authority.
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Question #7: (A) Do parents have a voice in select-
ing the children's calendar cycle?

Question #7 had several parts. It was designed to
determine if parents could choose their children's calendar
cycle. It was also intended to determine if year-round pro-
grams were voluntary, if children had the option to attend

a nine-month school, and if so, was transportation provided.

Table 7
Parental Option of
Calendar Cycle

Number of
Option Schools
Yes % 8 9 5 & % 0P O 0N e s e e 104
NO ® ® 6 0 9 & 8 %P OB NV S E 00 g 49

Two-thirds, or 104, of the respondents indicated
that the parents had a choice in selecting the children's
calendar cycle. One-third noted that parents did not have
a choice.

(B) 1Is the year-round program mandated or voluntary

for parents?

Table 8
Year-Round Program Selection
Choice CA Co FL IN MI NV OR
Mandated 31 27 1 0 6 2 9

Voluntary 63 2 0 2 0 0 0
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Seventy-six of the principals responded that the
year-round program was mandated, while sixty-seven prin-
cipals noted that it was voluntary. Twenty-seven of the
twenty-nine Colorado schools had mandated programs. Cal-
ifornia had voluntary programs in two-thirds, or 63, of the
94 schools.

(C) Do parents have the option of sending their
children to a nearby nine-month calendar school?

(D) If the answer to "C" is "yes", is transporta-

tion provided for them?

Table 9 Table 10
Options for School Transportation

Calendar Provided
State Yes No State Yes No
California 74 23 California 25 L1
Colorado 29 2 Colorado 6 23
Florida 0 1 Florida 0 0
Indiana 2 0 Indiana 0 2
Michigan 6 0 Michigan 0 6
Nevada 5 0 Nevada 1 L
Oregon 2 8 Oregon 0 2
Total 118 34 Total 32 78

According to the responses in Tables #9 and #10,

118 schools allowed parents the option of sending their
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children to a nine-month school. Thirty percent, or 34,
of the schools did not give parents a choice. Seventy per-
cent, or 78, of the principals indicated that transportation

was not provided for transfer students.

Financial

Question #8: Rank order the initial sources of in-
come.,

This inquiry was used to determine the main source
of income for year-round schools. The principals were to
use the numeral "1" to indicate the most income and the

numeral "3" to indicate the least amount of income.

Table 11

Rank Order of Sources of Income
Rank Order

Sources 1 2 3
Local funds 86 48 11
State funds 77 59 6
Federal funds L 11 106

Local funds were listed most frequently as being the
main source of income. State funds were listed second most

frequently as the main source of income.

Question #9: In which budget area was there the
most financial savings, if any, as a result of changing to

a year-round calendar? Where was the most increase?



34

This question was designed to determine if there

was any particular area of savings or extra expenditure

attributed to the year-round program.

Table 12
Budget Changes
Budget Area Savings Increase
Construction 96 1
Salaries 8 70
Equipment 21 3
Utilities 9 38
Transportation 6
Maintenance 6

Ninety-six of the principals indicated a savings in

construction costs.

having the second largest amount of savings.

Equipment was listed as the budget area

Salaries and

utilities accounted for the largest financial increases.

Principals noted on the questionnaires that most of the in-

crease in salary expenses was for clerical workers.

Question #10:

This question had two sections.

(A) What is the per pupil expenditure?

I+t was designed to

determine the per pupil cost in a year-round school as com-

pared to the per pupil cost in a nine-month school.
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Table 13
Per Pupil Expenditures
States

Per Pupil Cost cA Cco FL IN MI NV OR
$1000-1100 8
$1200-1300 1 1
$1400-1500 é 1 1
$1600-1700 7 1
$1800-1900 7 1 2
$2000-2100 L 1
$2200-2300 3 é 1 3
$2400-2500 L 1
$2600-2700 3 5

As Table #13 indicated, the highest per pupil costs
appeared to be located mainly in Colorado schools. Califor-
nia expenditures ranged from $1000 to $2700 per pupil.

(B) How does this compare with a nine-month school
in the area?

Table #14 indicated that most year-round schools
and nine-month schools had the same per-pupil expenditures.
Most principals who stated that year-round school expenses
were higher indicated that the difference ranged from $20.00

to $100.00 per pupil per year.
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Table 14
Year-Round School Per Pupil Expenditures

Compared to Nine Month School Costs
Per Pupil Expenditures

Year-Round Year-Round Year~Round
School Same School Less School More
States As Nine Month Than Nine Month Than Nine Month
California 60 Ly 9
Colorado 17 L 3
Florida '
Indiana 2
Michigan 2 1
Nevada 3 1
Oregon L 1 2

Question #l1: As an administrator operating a year-

round school, which of the following expenditures would you
most likely attribute to year-round schools only?

This question was designed to identify those cate-
gories of added expenses that might be attributed to year-
round school programs. Several principals responded to more
than one item.

As indicated in Table #15, air conditioning was listed
most frequently as being the main expense attributable to
year-round schools. Listed second most frequently as an
added expense were the costs for additional personnel and

administrative staffing.
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Table 15
Expenses Attributable to

Year-Round Schools

Category Number of
of Expense Responses
Air Conditioning eeececieceenssoncossseses 76
Additional persomel B 0 0 0 0 8 6 0 0 0 27 0% 02PN DS 56
Admj-nis-trative S’taffing ® & B ¢ 0 0 0 ¢ 0 0 0 0 0 00D 53
Pupil transportation eievececsvecececscaes 33
Irmova-tion arld change @ 0 & 9 % 0 8 0 & 00 8 % 0 0V S O oD 28
Instructional materialS seeeeeesseersseeas 4
Educational

Question #12: Are there any difficulties imple-

menting Public Law 94-142 into the year-round program?
If yes, explain.

Since Public Law 94-142 was mandated, this ques-
tion was designed to probe any difficulty there might have

been in implementing the law into the school program.

Table 16
Satisfactory Implementation of PL 94-142
Choice Responses
Yes '.v"l'llll'l'C.Il.lll.llll.l...lll.‘.'lli

NO ® ¢ ¢ 0 0 0 T I P E S P OB R NG PSS QNP e OEC O E 31
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Implementing Public Law 94-142 did not seem to
cause any apparent problems in 111 schools. The 31 prin-
cipals who indicated problems in dealing with PL 94-142
stated one reason: the special education teachers were not
on a year-round contract, so the year-round schools were
unable to schedule special education during the summer

months.

Question #13: Has average daily attendance

(improved, declined, stabilized) since implementing a year-
round program?

This question was included for the purpose of
determing whether a different calendar cycle might have
influenced the average daily attendance pattern of students.
The question was designed to determine in what manner year-

round schools might have influenced the attendance pattern.

Table 17
Effects of Year-Round Schools

on Average Daily Attendance

Effect Responses
At‘tendarlce improved e @ & & 9 &8 8 9 0 0% 88 00 8 8 0 8 L”?
Attendance declined e.vcssececensccsoenss 23

Attendance stabilized s.eevieescsessssss 80
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Fifty-three percent, or eighty, of the principals
indicated a stabilized average daily attendance. Thirty-one
percent, or forty-seven of the principals indicated an im-

provement in the average daily attendance.

Question #14: What do you perceive is the impact

of year-round schools on test scores? On what basis do you
make this statement?

This question was designed to determine if test
scores varied from the nine-month schools test scores. It
was also designed to determine how principals decided if

there was a change.

Table 18 Table 19
Test Score Result Basis for Response
Results Response Basis Responses
Improvement seseseaseses 61 Based on data seeeesse 115
DeCline seceesssearsoonss 2 Based on judgment .... 21
No change s:eesseessesss 88

Fifty-eight percent, or eighty-eight, principals re-
ported no change in test scores. Forty percent, or sixty-one,
of the principals reported an improvement in test scores.
Eighty-five percent, or one hundred fifteen, of the responses

were based on data.
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Question #15: (A) What personnel services, other

than the usual teaching and administrative services, are
available for students?

This three-part question was designed to determine
what resource personnel were available and to determine if

the contract arrangement varied from the teaching staff.

Table 20
Available Resource Personnel
Personnel Responses
Counselor/Psychologist secesvecsseeaneens 62
Special EdAucation ceeseesssseescsssacanne 5

Speech TherapisStS csveieecrscasescccseseass 52

NUI'SG 8 0 6 66 890 0600 9 0 ¢ 0 BN S PSSO EE eS0T DR 28
None ® 0 8 % 66 0 " 00 0 ¢ 8 AP LIS ENGECas eI s 25
SOCial worker ® 8 9 9 2 8 0P R DD TE PSS ST E s 11"'

Ti tl e I Ai des 8 o 8 86 & 0 0 2 % ¢ 00 8 VB ST B P SN 9P E e 1“’
Library/Media AideS tvieeesceoassssnnnsss 12
Bi lingual- Aj-des o & ® 5 0 0 8 0 8 8 0 4 0 2 O B S DS P TGRS 7

Counselors/psychologists, special education teach-
ers, and speech therapists were listed most freguently as
additional resource personnel available for the pupils.
Twenty~five principals noted there were no additional

personnel in the schools.



(B) Are these resource personnel on a twelve month

contract?

(C) Do these resource positions differ from a nine-

month school? If yes, in what ways?

Table 21

Resource Personnel

Table 22

Resource Personnel

On Twelve Schedule Same As

Months Nine-Month
Options Responses Options Responses
Yes 0 8 0 0 5 0 00 8 0 N g0 00 36 Yes ® 0 0 8 06 0 % 0 00 e 00 v 25

NO S a5 65 0 8 N S8 0T O N e s 50 NO 8 %28 p o s B0 eSS 51

Fifty-seven percent, or fifty, of the principals in-
dicated that the resource personnel were not on year-round
contracts. The other 43%, or 36, of the responses indicated
that the resource people were on a twelve month contract.

Table #22 indicated that two-thirds, or 51, of the
schools had resource personnel positions that were not the
same as a nine-month school's. The principals who felt that
the positions varied were concerned with the working schedules
of the positions. They reported that the resource personnel
worked perhaps only four days a week, worked nine months, or
scattered vacations throughout the school year, which caused
scheduling problems. The actual resource personnel positions

were no different, but the work schedules were.



Question #16: Have intersession programs been pro-

vided? If so, how were they funded?

This question was included to determine the existence

of intersession programs and the means of funding these

sessions.

Table 23

Existence of

Table 24

Sources of Funding

Intersession For Intersession
Programs Programs v
Options Responses Sources Responses
YES ssesvoansnsnsnesens 71 State funds «cveeeeesse 23
NO esssseevsnnocssnanes Sb Regular budget «eseessa 21
Tultion seseseceeceess 12
CommuNity eoseecsocnss 7
Federal funds .eeceees 2

Eighty-four, or 55%, of the principals reported
that there were no intersession programs in the schools,
while seventy-one, or 45%, of the principals reported the
existence of intersessions. Several California principals
noted that Proposition 13 eliminated monies for their inter-
session programs. State funds and the regular local budget
provided the funds for most of the programs, Intersession
programs were listed as being an integral part of the

Concept 6 program to meet the required number of days.
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Question #17: Is there an intermural sports program?

This two-part question was designed to locate the
existence of interscholastic sports programs in the year-
round schools. It also was designed to determine the var-

ious methods of scheduling to allow for student participa-

tion.
Table 25
Existence of Intermural Sports Program
States
Option CA (of0] FL IN MI NV OR
Yes 29 14 1 1 1 5
No 64 17 1 6 3 5

Ninety-six principals reported that the schools did
not have an intermural sports program. Most of those schools
were elementary grades, Fifty-one schools reported that
there was an intermural sports program.

(B) How is it scheduled so that students may par-

ticipate in the various programs?

Table 26
Intermural Sports Programs Schedule
Methods Responses
Off-track students return ....cvvvvvsees. 18
Scheduled after school .sieovvvvevenassnes 11
Each track has own program ..ceeeseessses 7
Community 1leaguUesS cveeesvescsncrssnrnnrsns

Play against schools on same schedule ... 3
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Having off-track students return to campus for
sports was reported most frequently. The second mocst fre-
quently mentioned option was scheduling sports outside of

school hours.

Question #18: (A) Has the frequency of pupils
being referred for discipline problems changed?

This two-part question was designed to determine if
there had been factors in a year-round school program that
affected the behavior of students. This question was in-
tended to examine 1f there were any changes in frequency

of discipline referrals.

Table 27
Frequency of Discipline Referrals
Change Responses
Increased fregquUency eeeessessccccsncecosea 2
Decreased freqQUENCY seesevsssocesssceesss 06
Same frequUencCy scesrsesessassssssssassasases 70

Sixty-six, or 49%, of the principals reported a
decrease in disciplinary referrals. Seventy, or 50%,

of the principals indicated no change in the frequency.

(B) To what do you attribute any change?
Table #28 indicated a variety of responses from the

principals for a decrease in discipline referrals. The
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decrease was most often attributed to a more rested popu-
lation due to several vacation breaks, as well as less

crowded conditions.

Table 28

Reasons for Change in Discipline Referrals
Reasons Responses

More rested students, due to frequent breaks .sveeseese 17
Fewer people ONn CAMPUS s sressvesssssvoosssssnssssssnssass 12
Assertive discipline Program c.cssecessscssssssasssncasss
Better attitudes svvvererenriertnisorserssrserterersnscsnns
Total year-round Program ..e.seceecsosssosasssosossassnss
Well-organized SChOOL .sieresesessnsonsasasasasosassscsna

EXCEllen't S‘taff # 9 8 0 F 58 0 ¢ P R R A B E O S0 0 S 00Nt e e PE el

(T W R WU R = B Yo

Comseling Cen'ter ® @ 8 0 3 5 9 8T 30 8 088 B8 S 0 INEJ e 8 S0 0N O S

Question #19: Do community agencles provide services

on a year-round basis, such as Scouts, libraries, YMCA, youth,
or church groups?
This question was included to determine if the

community cooperated with year-round school activities.

Table 29
Existence of Year-Round Community Programs
Options Responses
Yes § 0 92 9 g 8 8 ¢ 8 p 0B P T 9 8 0 & S A B PG S 3 9 0 B2 s s8N 114

NO ® 5 8 8 5 8 W 6 N 0 0 8 8 S a0 e8P e eSS4t 37
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One hundred fourteen, or 75%, of the responses
indicated that youth organizations in the community had

provided year-round programs.

Administrative and Staff

Question #10: How long have you served as a prin-

cipal of year-round schools?

Question #21: How long have you served as princi-

pal of nine-month schools?
These two questions were devised to determine the

experience levels of the principals who responded to this

questionnaire.
Table 30 Table 31
Years' Experience As Years' Experience As
Year-Round School Nine-Month School
Principal Principal
Years - Responses Years Responses
0-2 sivvennvasenananans 17 0=5 sevsnsaonnssnnasss 76
T | V4 6=10 sirevsnsnssennses 32
5-6 tetessessnenanesecs 38 11-15 v ernennssenees 29
7=8 tiietveerencncnnses 29 16-20l................ 10
9=10 wirvevennasrsasness 22 21 and OVer sesevansss 6

11-12 ® 8 0 08t 0 s e s NDr e 1
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Three to six years were listed most frequently as
the length of service of the year-round school principals.
Seventy-six, or 50%, of the principals had spent five years

or less as a principal of a nine~month school.

Question #22: According to a basic contract, what
percentage of the professional staff work year-round? Do
they have a choice?

This two-part question was devised to determine how
many staff members worked twelve months. It also was designed
to determine whether a twelve month contract was voluntary

or mandatory.

Table 32
Percent of Staff on

Table 33

Voluntary Year-Round

Twelve Months Contract
Percent Responses Options Responses
0-15 seeeeseresensasass 50 YeS seneeresenesonesse 115
16~30 tivivennnvesassss 23 NO weevasvonsnnnnnnses 41
31-45 ciiiiininnrininas 6
B6-60 svvresnnnnnserese 15
OVer 60 sewvrsennasnssnes 45

Fifty principals reported that 15% or less of the

staff worked twelve months.

Forty-five principals reported

that 60% or more of the staff worked on a twelve-month con-

tract. The staff members had a choice according to 115

principals.



Question #23: Is there a supplemental contract for

extra teaching time? What is the percentage of the staff

who choose to take the supplemental contract?

This question was intended to determine how many

schools had a supplemental contract. It also was designed

to determine the percentage of teachers who chose to elect

the supplemental contract.

Table 34 Table 35
Supplemental Percent on Supplemental
Contract Contract
Options Responses Percentage Responses
YOS saseecsssnsessssaass 69 0-10 sivieanranannenas U2
NO svevseeruseannsenases 85 11420 tiiiiiveanannsns 3
21-99 siiesscnnnsaians 7
100 sveesenennnnannnens 2

Eighty-five principals reported that there was no
supplemental contract in the school policy. Principals of
42 schools that had a supplemental contract reported that
less than 10% of the personnel elected to take the contract.

Question #24: How has year-round education influenced

professional salaries? What is the percentage of change?
This question was devised to determine if year-round

schools influenced salaries, and if so, in what manner.
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Influence on Salaries
Options Responses
INCrease seevesesssasss 24
Decrease scevssscceasnne 0
NO change seveeeesssees 131

Table #36 indicated
in professional salaries in

that indicated an increase,

ko

131 schools.

Table 37
Percent of Change
Percentage Responses
1-5 teerensecnnnonsans 5
5=10 eaneeennerennsens U
10-20 cevevecrncaccans 9
-0 0 T R

that there was no apparent change

From the responses

the most frequently listed per-

centage increase was from 10% to 20%.

Question #25:

Question #26:

workers?

What is the work year for principals?

What is the work year for clerical

These two questions were devised to determine the

length of the work year for principals and office workers.

Table 38

Work Year For Principals and Clerical Workers

Length of work year

Personnel 10 months 11 months 12 months
Principals 60 60 35
Clerical L1 LL 65
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One hundred and twenty principals worked ten or
eleven month schedules, Sixty-five principals reported
that the clerical workers had twelve month contracts,
while eighty-five prinecipals reported that the clerical

workers had ten or eleven month contracts.

Question #27: Do you perceive the attendance pat-

tern of year-round school teachers to be different from
that of a nine-month school teacher? If yes, in what way?
This question was designed to determine if teaching

in a year-round school affected a teacher's daily attendance

pattern,
Table 39 Table 40
Teacher Attendance Varied Difference in Teachers'
From Nine Month Teachers Attendance Patterns
Options Responses Difference Responses
YOS svecesnvsssesssonas 77 Less absenteeism ..... 66
NO eeesevsessecscssncas 73 More absenteelsm seass 9

Approximately 50%, or 77, of the principals indi-
cated there was a difference in the attendance patterns of
teachers in year-round schools. The majority, or 66, of the
principals who indicated a difference stated there was less

absenteeism among the teachers.



Question #28:

Compared with a traditional campus,

do you see the level of vandalism being different on a year-

round campus? If yes, how?

This two-part question was designed to determine if

vandalism levels were different at year-round schools.

Table 41
Difference in Vandalism

on Year-Round Campus

Options Responses

Table 42
Explanation of

Difference

YeS ® 9020 v 0 00900t RS 72

NO #2000 800 000 as0 s 83

Difference Responses

Less vandalism ...oe00 67

More vandaliSm .seesose 1

Seventy-two, or 45%, of the principals reported

there was a difference in vandalism levels on the campuses.,

Of these same principals, 67 noted that there was less vanda-

lism on the campuses.

Question #29: If you, as the principal, had to make

a choice, would you stay in a year-round program?

This question was devised to probe the interest level

of the principals in continuing as a year-round school prin-

cipal.

Table #43 indicated that 75%, or 119, of the prin-

cipals were interested in remaining with a year-round

school. Twelve principals were unsure and twenty-eight

preferred not to stay with year-round schools.
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Table 43
Principals' Interest in Remaining in a Year-Round School
States
Responses CA co FL IN MI NV OR TOTALS
Yes 80 22 1 2 6 5 3 119
No 15 9 L 28
Not Sure 8 1 3 12

Question #30: What are the benefits of a year-

round educational program?

This question was designed to ascertain the princi-
pals' opinions. The responses indicated the benefits of
the year-round school, as viewed by the principals.

The benefit listed most often in Table #44 was
that of frequent breaks. The principals noted extra com-
ments on the questionnaire including the fact that students
returned from breaks more rested and ready to return to
school., The second most frequently mentioned benefit was
the fact that students retained knowledge better. The
principals noted that less re-teaching had to be done,
because the breaks were shorter and there was less time for
forgetting., The third and fourth most frequently mentioned
benefits were better use of facilities and better curriculum

change and development.
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Table 44

Benefits of Year-Round Schools as Perceived by Principals
Benefits Responses
Frequent DreakS c.vsveseesesscesssosssssnsesnsasseonens 104
Better knowledge retention by students .veieveeeseeesss 53
Better use of facilitiesS .evievrecescerrarnoesrosoanssaes 38
Facilitates curriculum change and development .s.sevees 21
Cuts down on construction costs .eeeeeeosesonenssornses 17
LesSS CrOWAING etesseooseeasnosssassasnsarssassnsaassnnees 14
Ease of remediation and individualization ssvseessesses 11
Parental SUppPOrt eeveceeecciessossesosscosssansecasesesa 10
Improved discipline sseessssssssesocssansssassassancnas 9
Additional courses offered during breaks .sesveeccesssns 7
Higher teSt SCOTreS wiieeereserersesasossensssnasassonnns 6
Enthusiasm among all people involved sesseesssesascossns 6

Question #31: What are the disadvantages:

This question was devised for determining possible
shortcomings in a year-round school, as viewed by the prin-
cipals. |

Thirty-six principals noted that the total staff
was never together, for the main disadvantage. Scheduling
problems and parental objections were also listed as dis-
advantages. The fourth most frequently mentioned disad-
vantage was administrative stress. These four areas com-

prised 63% of the responses,
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Table 45
Disadvantages of Year-Round Schools

As Perceived by Principals
Disadvantages Responses

Total staff never t0gether .eeeeirercectsanarassesssses 36
Scheduling difficulties s.iesecsesnocssnosoranssnnscnses 29
Parental objection seeveeesecesscrossessnsrsscsssansaes 29
Administrator StresS sveeesescovoscerotsosassscssnsnncses 27
Being the "minority" in the school district seeeeeesees 17
Higher COStS seveesnssssocsssssssscnersscrsssssssassasens 15
Sharing room, setting up, taking down after each break. 15
Cannot do thorough maintenance ......ceeeseescvscacveee 13

Special services personnel on nine-month contract .,.... 11




CHAPTER 1V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

This study was undertaken to identify and locate
the year-round schools and to develop a description of
the characteristics of the year-round schools in the United
States as of Decgmber 1, 1981, The schools were to have
been in operation for at least one full school year. Two
hundred and thirty year-round schools were identified and a
questionnaire designed to probe the characteristics of year-
round schools was sent to each principal of each year-round
school. One hundred and seventy-four questionnaires were
returned and currently operating year-round schools were
identified in seven states: California, Colorado, Florida,
Indiana, Michigan, Nevada, and Oregon. Fifteen principals
noted that their schools had reverted to a nine-month calen-
dar. Information received through the use of the questionnaire
was analyzed and categorized according to scheduling, finan-
cial, educational, and administrative matters.

It was determined that the 45-15 Plan, Block or

Staggered, was the most commonly used plan, with Concept 6

55
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Plan identified as the second most commonly used plan.
Colorado had most of the Concept 6 schools, while Cali-
fornia had most of the year-round schools.

The review of the literature indicated that year-
round schools were in existence as early as 1837, but were
discontinued (The extended school year, 1969). The gques-
tionnaire results indicated that some of the current schools
began in 1969 and others were being initiated as late as
1980,

A savings in construction costs was indicated in
the literature review (Muzio, et al, 1977) and confirmed
by the research findings. Hollifield (1977) noted no
significant savings other than construction and this was
confirmed by the questionnaire findings.

When questioned about additional expenses attri-
buted to year-round schools, the principals most frequently
reported that air conditioning was an added expense. An
article in Education,U.S.A. confirmed the questionnaire
findings ("Previews," 1977).

One hundred twenty-seven, or 84%, of the principals
noted that average daily attendance remained stable or
improved in the year-round schools. The 1975 Year-Round

Education Handbook noted there was less truancy according

to one survey. Hollifield's summary of an administrators’
survey indicated that average daily attendance did not suf-

fer in the year-round schools.
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Sixty-one, or 40%, of the principals indicated an
improvement in test scores, while eighty-eight, or 58%, of
the principals noted there was no change in test score re-
sults. Review of the literature reported no significant
differences in achievement test scores from that of nine-
month schools ("Pupils learn no more," 1975). Another
published report of a survey indicated i1t was possible to
boost achievement scores as evidenced by regular testing
("Year-round schools are alive," 1976). Hollifield's
survey reported that administrators noted that year-round
schools helped improve academic achievement as evidenced
by standardized test scores. The impact of year-round
schools on test scores has been inconclusive as evidenced
by discrepancies among articles in the literature review
and among principals.

Review of the literature indicated that a year-round
school program lessened discipline problems and vandalism
(Mussatti, 1981). Sixty-six, or 49%, of the principals
reported a decrease in discipline referrals and attributed
this decrease to a more rested student body and less crowd-
ing of the campus. Seventy-two, or 46%, of the principals
indicated a change in the vandalism level and noted’that
there was less vandalism on the campuses. The review of the

literature confirmed the questionnaire results.
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Seventy-seven, or 51%, of the principals indicated
an improvement in the attendance patterns of the teachers.
Review of the literature indicated agreement with this
information ("Pupils learn no more," 1975).

Review of the literature indicated several advan-
tages, with savings in construction costs noted most often.
(Partners in education, 1977). However, principals rated
savings on construction costs as the fifth most important
advantage. The principals appeared to feel that student
advantages were more important than finaneial savings by
listing more breaks, better retention by students, better
use of facilities, and curriculum improvement as more im-

portant.

Conclusions

The questionnaire survey had updated general in-
formation about currently-operating year-round schools as
of December 1, 1981.

The concept of year-round schoéls was feasible and
workable., This was evidenced by the existence of yeaf—
round schools since 1969, with more being initiated in
1980 and 1981.

Year-round schools seemed to have met a variety of
needs in different geographical areas. Overall, the plan
appeared to be more workable for the K-6 school, as indi-

cated by the scarcity of secondary schools on a year-round
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program, The patrons of the year-round schools seemed
to be aware of certain advantages, as shown by parental
participation on committees and by community cooperation.

Year-round schools were organized differently than
nine-month schools. The year-round schools had more and
shorter breaks, more curriculum development and change,
greater flexibility in scheduling, and better instructional
advantages for the students as shown in the research find-
ings.

The attitudes of the principals were probably a
major influence on the success of the current year-round
schools. It was evident that principals had a significant
role in public relations. Besides educating the public,
the principals also selected and trained the teaching per-
sonnel, who needed to be in agreement with the year-round
school concept.

The investigator found a scarcity of literature
involving comparison studies between schools, states, or
calendar programs. Most of the literature was concerned only
with local situations in the forms of cost-effectiveness
studies or feasibility reviews. The The review of the lit-
erature seemed to have a propensity for listing advantages
of the year-round schools.

Because of the information provided through the use
of the questionnaire, the need was generated for additional
questions. These questions needed to be designed to probe

further into some areas such as teachers' opinions, commun-
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ity information, socio-economic patterns, available
businesses and industries, climate and its effects, and
parent surveys.

Year-round schools did not emerge as a major trend.
Year-round schools have been a consistent trend over two
centuries, and more recently, since 1969.

The principals' responses indicated fewer disci-
pline referrals, less vandalism, and stabilized or improved
attendance. Perhaps some aspects of the year-round school
programs had influenced the students® behaviors.

Benefits for the students emerged as being more
important to the principals than the financial savings
from non-construction, as indicated in the list of benefits.

Advantages appeared to outweigh the disadvantages
in the sense that more positive answers were listed by
more people. There were fewer disadvantages listed and

by fewer people.

Recommeridations

The investigator recommends that a socio-economic
study be done of the communities that have a year-round
school program. Perhaps there are similar characteristics,
such as the educational level of the citizens, the climate,
mobility, or industry that relate well to a year-round pro-

gram in the schools,
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It is recommended that the 45-15 Plan be compared
with the Concept 6 Plan. Comparisons of test scores, at-
tendance patterns, and parent participation could be of
interest to those who are considering adopting a year-
round program.,

Fifteen of the principals who responded indicated
a return to a nine-month calendar. Factors causing these
decisions are worthy of further study.

It is recommended that the National Council on
Year-Round Education become more active in promoting the
concept of year-round school. Information could be dis-
seminated at national conventions and throughout the state
education associations.

Much of the literature on year-round education
appears to be centered on local school programs. It is
recommended that studies be designed and researched to
furnish comparisons among the year-round programs that are

located in several states.
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PRINCIPAL'S QUESTIONNAIRE

Scheduling

1. What type of calendar cycle or attendance period is being
implemented in your school? (Descriptions from National
Council on Year Round Education Directory, 1980-81.)

45-15 Block Plan (all students are in school 45 days;
all are out for 15)

45.15 Staggered (3/4 of the students are in school
45 days; 1/4 out for 15 days at a time)

45-15 Flexible (individualized; block or staggered)

60-20 Plan (all students attend 60 days and are
out for 20)

90-30 Plan (two 90 day semesters separated by 30
days break; 3/4 of students always present)

Concept 8 (8 six-week blocks; students choose 6 of
the 8 sessions)

Concept 6 (6 terms of 43 days; students attend 2
consecutively and another 2 when they choose;
intersessions make up needed days)

Concept 16 or 12 (16 three week curriculum modules;
students choose 12 - OR - 12 four week modules;
students choose 9)

Quarter Plan (4 twelve week periods; students at-
tend 3)

Quinmester Plan (5 nine week terms; students at-
tend 4

Flexible All Year (individualized; school is open
240 days; students attend 175 or more days

Other: (explain)

26 Which grades are involved in the year-round programming?

3. In which year was year-round programming first implemented?

L, Who authorized the inception? (Check all that apply.)
_School Board State Department of Education

State Legislature Other:




P.2, Questionnaire, Long

5.

6.
7.

9.

10.

11.

Rate the following to show the amount of input each had
to the goals, objectives, and total organization of the
year-round school program. (1=much; 5=1ittle) (The same
number may be applied to more than one group.)

School Board Administration Teaching staff
Parents State Department of Education
State Legislature Community Others:

Who finally determines the school calendar?

Do parents have a voice in selecting children's calendar

cycle? yes Is the program mandated or voluntary

no for parents?
Do parents have the option of sending their child to a
nearby nine-month school? yes

no
If yes, is transportation provided for them? yes
no
Financial

Rank order the initial sources of income. (1-most; 3-least)
Local funds State funds Federal funds

In which budget area was there the most financial savings,
if any, as a result of changing to a year-round calendar?

Buildings Salaries Equipment Utilities

._None Other:

Where was the most increase, if any?

What 'is the per pupil expenditure?’

How does this compare with a traditional school in the
area, if information is available?

As an administrator operating a year-round school, which
of the following expenditures would you most likely attri-
bute to year-round only?

instructional materials
additional resource personnel
air conditioning
administrative staffing
transportation of pupils
innovation and change

other:
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12,

13.

14,

15,

16.

17.

18.

19.

20,
21,
22,

23.

Questionnaire, Long

Educational
Are there any difficulties implementing PL 94-142 into the
year-round program? If yes, explain:
Has average dally attendance (___improved; ___ declined;

___Stabilized) since implementing a year-round d program?

What do you perceive is the impact of year-round schools

on test scores? (___ improvement; ___decline; ___no change)

On what basis do you make this statement? (___ data;
—__judgment)

What personnel services, other than the usual teaching and
administrative services, are available for students?

Are these same resource people on a twelve month contract?
__yes ___no Do these positions differ from a nine-
month school? yes no If yes, in what ways?

Have intersession programs been provided? yes no

If yes, how were they funded?

Is there an intermural sports program?___yes How is it
___no

scheduled so that students may partlclpate in the various

programs?

Has the freguency of pupils being referred for discipline
problems changed? ( increased; ____decreased;
___remained the same) To what do you attribute any change?

Do community agencies provide services on a year-round
basis, such as Scouts, libraries, YMCA, youth or church
groups? yes no

Administrative and Staff

The number of years as principal in year-round school?
The number of years as principal in traditional schools?
According to a basic contract, what % of the professional

staff work year-round? Does the staff have
a choice about working year-round? yes no

Is there a supplemental contract for extra teaching time?
___yes __no What is the percentage of the staff
who choose to take the supplemental contract?
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24,

25,
26,
27.

28,

29,

30.

31,

How has year-round education influenced professional
salaries? (___increased; ___decreased; ___ no change)
If there is a change, what is the percentage of change?
(__1-5%; __ 5-10%; ___10-20%; ___ 20-30%; ___over 30%)

What is the work year for principals?

What is the work year for clerical workers?

Do you perceive the attendance pattern of year-round
school teachers to be different from that of traditional
school teachers? yes no If yes, in what
way(s)?

Compared with a traditional campus, do you see the level
of vandalism being different on a year-round school campus?
yes no If yes, how?

If you, as the principal, had to make a choice, would you
stay in a year-round program? yes no

What are the benefits of a year-round educational program,
in your opinion?

What are the disadvantages, in your opinion?

THANK YOU FOR YOUR COOPERATION. FLEASE SEND ME ANY PRINTED

MATERIALS THAT COULD ASSIST ME IN INTERPRETING RESPONSES.



