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AN ANALYTICAL STUDY OF BLACK AND WHITE STUDENTS'
PERCEPTIONS OF HIGH SCHOOL COUNSELING

STRATEGIES IN OKLAHOMA

CHAPTER I

INTRODUCTION

Since the 1854 decision in Brown vs. Topeka Board of Education,
many Oklahoma schools have been racially desegregated. The mere act
of desegregation introduced another dimension iute the already multi-
faceted school environment--the dimension of multicultural/multiracial
school populations. Counselors, as well as all other school personnel,
have the responsibility of recognizing and valuing "different learning
styles, different vocational goals, and different life purposes."1
The counselor who ignores the racial, cultural, and ethnic differences
of students can in no way expect counseling outcomes to be fair,
effective, or appropriate. Student perceptions cf counseling will
be affected by the degree of understanding and acceptance that the
counselor exhibits toward all studeats in the school.

Bryson and Codys' study of the relationship of race to the

level of understanding between counselor and client indicated that

lNational Study of School Evaluation, Evaluation Guidelines
for Multicultural-Multiracial Education (Arliangton, Virginia, 1973), p. 8.

1



race is related to understanding in counseling and that black coun-
selors understood black counselees best, and white counselors under-
stood white counselces best.2 Combs and Syngg suggested that persons
of differing races share common experiences and as a result have con-
siderable agreement about those experiences, but they contended,.there

is even more agreement "

among people of the same culture, who have many
more common aspects"” within their environments.3 Studies have, however,
revealed that variables other than race have a greater influence in
establishing effective counseling relationships.

When preferences for, or attitudes toward counselors . . .

previously seen are the dependent measures, client responses

are sometimes determined more by counselor personality character-

istics (Backner, 1970), the nature of the problem to be dis-

cussed (Gamboa, 1971), or the extent of counselor experience

(Cimbolic, 1972) than by counselor race.

In an attempt to meet the needs of minority students, many

schools often employ curriculum specialists or instructional media
specialists. '"Like the specialists in Jonathan Kozol's Death at an

Early Age, many special school personnel neither like nor understand

. 5 R .
the black child."” Often these specialists continue to evaluate the

2Seymour Bryson and John Cody, '"Relaticnship of Race and Level
of Understauding Between Counselor and Client," Journal of Counseling
Psychology, 20:495, November 1973.

3Arthur W. Combs and Donald Snygg, Individual Behavior: A Per-
ceptual Approach to Behavior (New York: Harper and Brothers, 1959),
p. 31.

4Vickie Y. Peoples and Don M. Dell, "Black and White Student
Preferences for Counselor Roles," Journal of Counseling Psychology,
22:529, November 1975.

Robert L. Green, ed., Racial Crisis in American Education
(Chicago: Follett Educatiomal Corporation, 1969), p. 160.




black student by white middle class standzrds and believe there is

gross inferiority in the black community. Thus, such negative attitudes
toward black students by school personnel coupled with the rate of
uneﬁployment of black youth compared to white youth leads one to believe
that counseling in the public schools has been less fair and less effec-
tive for black students than for white students. To merely equalize the
opportunities for blacks is insufficient, "emphasis must be on equal

6 The results of counseling and the perceptions by counselzes

results."
of counseling procedures are, perhaps, better measures of its fairness
and effectiveness than is the opportunity to be counseled.

The Civil Rights Act of 1964 contained provisjons which were
designed to help schools facilitate desegregation and assist school per-
sonnel in understanding their responsibilities concerning desegregatiom.
Title IV of the Civil Rights Act made the Commissioner of Education
legally responsible for rendering technical assistance to public schools
requesting assistance in desegregation. It further authorized the
Commission of Education to make grants to school boards requesting them
in helping to support in whole or part the cost of inservice training
of school personnel in dealing with problems'incident to desegregation,”
and "employing specialists to advise in problems incident to desegre-

gation,"7 Thus, school boards, under Title IV are responsible for

providing school personnel who can be helpful in dealing with minority

®Ibid., p. 42.

7David L. Kirp, and Mark G. Yudof, Educational Policy and The
Law {Berkeley, California: McCutchan Publishing Corporation, 1974),
Pp. 320-321.




problems, and the Commissioner of Education is responsible for provid-
ing firancial assistance to those school boards requiring it in meeting
their responsibilities.

Title VI 42 USC:; 2000 d (1970) made clear the following:
". . . no person in the United States shall, on the ground of
race, color, or national origin, be excluded from participation
in, be denied the benefits of, or be subjected to discrimina-
tion, under any program or activity receiving federal financial
assistance."8

To comply with Title VI, counselors have the responsibility to become
aware of all students' needs so that in no way--either consciously or
uncoasciously-—are students discriminated against by inadequate,
inappropriate, unfair, or ineffective counseling services. Counselors
also have the responsibility of recognizing the relationships which
exist between individuals of differing racial origins, the importance
of cultural experiences and values, and the impact those experiences and
values have on educational objectives.

To help the State comply with Title VI of the Civil Rights Act,
the Oklahoma State Regents for Higher Education have sponsored a counse-

lors' workshop as described as follows:

The project is designed to train high school counselors with
an emphasis on the guidance of minority students, including the
development of a sensitivity to any personal attitudinal barrier
regarding counseling other race students. It is further designed
to inform the counselors and other educators of their legal and
professional obligations under Title VI of the Civil Rights Act.
The project consists of annual workshops to be held via the Talk-
back Television System. As an incentive to attend, graduate credit
if offered as well as full scholarships for eligible applicants.
The target audience each year is 200 counselors, teachers, and ad-
ministrators.®

8bid., p. 323.

9Oklahoma State Regents for Higher Education, Qklahoma Higher

Education Report Supplement, November 1977, p. 2.




Another project designed to help counselors in Oklahoma to
become more sensitive to minority problems is the project initiated by
the State Regents in the area of counselor certification. The descrip-
tion of this project is as follows:

In order to reduce a possible deficiency in the educational
experience of high school counselors in the advisement of racial
minorities, the State Regents have solicited the development of
course work in those institutions granting degrees in counseling
education. These courses would be of a required nature and would
have specific content dealing with the issues raised by this plan
as regards the special needs of minority students on predominantely
majority campuses. This course work will attempt to sensitize the
counselors to the problems inherent in continuing the present
enrollment patterns within Oklahoma, both legal and social, with
an emphasis on counselors' responsibility as regards Title VI
compliance.

Course work presently in place at The University of Oklahoma
will be evaluated for its effectiveness and content in Spring
1978. By the Fall semester 1278, similar courses will be initiated
at Oklahoma State University and Central State University. Such
course worEowill be initiated in the remaining institutions by
Fall 1979.

Not omnly are counselors being encouraged to face their respon-
sibility for providing equal educational opportunities for minority
group students, but they are also being urged to recognize the needs of
female students who by virtue of sex belong to a group which represents
a numerical majority in the population and thus face many discriminatory
prac:t:iv.:t—:as.]'1 Congress has "acted to eliminate discrimination based on

nl2

'stereotyped characterizations of the sexes,' . . . as demonstrated

by Title VII of the Civil Rights Act of 1964, the Equal Pay Act, and

10Ibid.

Myirp and Yudof, p. 493.

12Ibid., p. 516.



Title IX of the Education Amendments of 1972. It is Title IX of the
Education Amendments of 1972 which directly affects the procedures,
methods or strategies used by counselors. Section 901 (a) of Title IX
states the following:

No person in the United States shall, on the basis of sex, be
excluded from participation in, be denied the benefits of, or be
stbjected to discrimination under any education program or activity
receiving federal financial assistance, . . . .lg

Although the purpose of Title IX is generally thought to be the elimina-
tion of discriminatory practices toward females, counselors as well as
all other school personnel should be mindful that males are also affected
by Title IX. Frazier and Sadler maintain that sexism in school and in
society does exist, and its existence does not always work in favor of
the male but often against him. From the time the male enters the first
grade, ne finds himself locked into a feminine environment in which his
independent life style is threatened. His female classmates who are
often his competitors may be twelve months ahead of him in develop-
mental age, and by nine the difference may have increased to eighteen
months.14 To aid the male in his early educational years, educators must
work to provide an environment which is more compatible with an independ-
ent, autonomous style. Unless the male finds this independence he may

literally drop out of the school or may mentally drop out of the school

by focusing his thoughts and energies elsewhere.l

Brbid., p. 529.

4Nancy Frazier and Myraz Sadler, Sexism and Society (New York:
Harper and Row, Publishers, Inc., 1973), pp. 86-106.

15Kirp and Yudef, p. 506.



Guthrie suggests that to provide fair, effective, aund appro-
priate counseling strategies, counselors need to becoue more aware and
sensitive to individual differences and how the school environment inter-
acts with these differences. Needed in counseling are strategies and
relationships which not only recognize student differences but also
affect the perceptions of students in such a positive way as to let the
students know that the school will attempt to provide all that is necessary
to effect equal educational opportunity. Counselors should be perceived
by students as persons who recognize fully that genetic differences and
variations in other characteristics among individuals exist but ''reject
explicitly the idea of inevitable differences among groups with regard

to the equality of their opportunity."16

Need for the Study

One of the most critical problems within the secondary school
environment lies in the area of counseling students fairly, effectively,
and appropriately. Most counselors have very little feedback from
clients concerning counseling effects and outcomes. Persons involved
in counseling often "have no way of knowing whether their efforts result
in 'success' because of counseling, in spite of counseling, or because
whatever environmental stresses produced the initial problem were

wl?

removed. The need for this study lies in the belief that if counsel-

6James W. Guthrie, George B. Kleindorfer, Henry M. Levin, and
Robert T. Stout, Schools and Inequality (Cambridge, Massachusetts: M.I.T.
Press, 1971), pp. 219-221.

17Lawreuce Litwack, Russell Getson, and Glenn Saltzman, Research

in Counseling (Itasca, Illinois: F. E. Peacock Publishers, Inc., 1968),
p. 339.



ing is to bte fair, effective, and appropriate, an additional concern
for counselors should be the perceptions by clients as to what is fair,
effective, and appropriate.

Counselors must be able to identify their own behaviors which
may be inhibitors in establishing good counseling.relationship. Coun-
selors, in turn, need information concerning how students perceive the
counseling relationship. Therefore, data must be collected and that
data should be aimed at securing students' views of counseling and in-
clude such information as to how effgctively counselors operated in the
affective domain——counselﬁrs' abilities to empathize, be sympathetic,
and be understanding--as well as the cognitive abilities of counselors‘--
how knowledgable counselors were in specific areas which were of
interest to the students. Once informztion or feedback is given to
counselors it is hépeful that they will be able to use the information
in a way that future counseling relationships will be more meaningful

to students.

Purpose of the Study

In the period of the past twenty years, professional counselors
have begun to respond to the needs of adolescents by designing training
and treatment programs to work effectively with this specialized popula-
tion. Research indicates that the attitudes and feelings of the thera-
pist are more important than the theoretical orientation of the therapist.
Thus, procedures and techniques are less important than attitudes, and
"it is the way in which . . . attitudes and procedures are perceived

which makes a difference to the client and . . . it is this perception

~



which is crucial."18 It therefore becomes probable that the counseling
strategies in the high school shéuld be continually analyzed in terms

of how students perceive those strategies in terms of fairness, effective-
ness, and appropriateness. It is further believed that since the
desegregation of the school, counselors have had opportunities to

become more sensitive to the needs of all students. It was for the pur-
pose of discovering if black students and white students do perceive

high school counseling strategies to be meeting their needs fairly,

effectively, and appropriately that this study was undertaken.

Statement of the Problem

This study analyzed the perceptions of black college freshmen
and white college freshmen regarding the counseling strategies and
efforts employed in the high schools from which they graduated. The
sample for the study was drawn from freshmen students attending

selected state colleges and universities in Oklahoma.

Null Hypotheses

H 1: There is no significant difference between the perceptions of
counseling strategies by black students and white students.

H 2: There is no significant difference between the perception of
counseling strategies by males and females.

HOB: There is no significant interaction between the variables of sex
and race on the perceptions of students of counseling strategies.

H°4: There is no significant interaction between the variables of race
and size of school on the perceptions of students of counseling
strategies.

8William M. Walsht, ed., Counseling Children and Adolescents
(Berkeley, California: McCutchan Publishing Corporation, 1975),
p. 119.
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H 5: There is no significant interaction between the variables of sex

and size of school on the perceptions of students of counseling

strategies.

H 6: There is no significant interaction between the variables of race

of counselor and sex of counselee on the perceptions of students

of counseling strategies.

H 7: There is no significant interaction between the variables of race

of counselor and race of counselee on the perceptions of students

of counseling strategies.

HOS: There is no significant interaction between the variables of school
size and race of counselor on the perceptions of students of
counseling strategies.

H°9: There is no significant interaction effect among the variables of
sex of counselee, race of counselee, and school size.

HolG: There is no significant interaction effect among the variables of
sex of counselee, race of counselee, and race of counselor.

Holl: There is no significant interaction effect among the variables of
sex of counselee, school size, and race of counselor.

Holz: There is no significant interaction effect among the variables of
race of counselee, school size, and race of counselor.

Assumptions

Since the desegregation of the public schools it was assumed
that counselors should have had the cpportunity to become more aware
and sensitive to the needs of the multicultural-multiracial school popula-
tions which they serve. Because of the recent association of freshmen
college students with counselors at the high schocls from which they
graduated, it was further assumed that freshmen college students could
offer information based on their percepticn of high school counseling
strategies which would be beneficial in analyzing the fairness, effective-
ness, and appropriateness of the counseling strategies employed in

the high schools attended.
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Limitations

The population in this study was limited to black f;eshmen
students and white freshmen students attending selected state colleges
and universities in Oklahoma. It was limited further to include only
those students who graduated from a public high school in Oklahoma during
the last two school years and was not concerned with students who were

high school graduates but did not attend a college or umiversity.

Definition of Terms

Counseling as used in this study refers to the "personal-
treatment phase of assistance, with or without diagnosis of causes of
the student's problems; one of the basic services in the body of
w19

services constituting guidance.

Counseling effectiveness refers to the extent to which the

process of counseling assists a client in obtaining some degree of con-
trol over his subsequent development in respect to his decision-making
processes, overt behavior, interpersonal relationships, self-under-

standing, and self—acceptance.zo

Counseling strategies refers to the "modi operandi or plans of

. . . . . 21
actions that are designed to achieve specific client outcomes.'

Fairness as used in this study refers to unprejudiced strategies

9Carter V. Good, ed., Dictirnary of Educational Definitions
(New York: McGraw-Hill Book Company, 1973), p. l44.

201pid., p. 145.

21Harold Hackney and fherilyn Nye, Counseling Strategies and
Objectives (Englewcod Cliffs: Prentice-Hall, Inc., 1973), p. 102.
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by counselors void of preconceived opinions or judgments.22

Freshmen students are those students enrolled at a college or

university and have earned less than thirty undergraduate hours.
Perception refers to a continuous process of integration of
present and past sensory impressions; "more broadly it refers to the

2
awareness of whatever sort, however brought about. 3

Design of the Study

The descriptive survey method was selected as the research
design for the study because the purposes of the descriptive survey
method are: (1) ''to portray accurately the characteristics of a particu-
lar individual, situation, or group . . .3;" and (2) '"to determine the
frequency with which something occurs or with which it is associated

. . nwlb . .
with something else . . . . These purposes were compatible with
the purpose of the study which was to find if differences exist between

the perceptions of black students and white students of the counseling

strategies used in the high schools.

Procedures
In order to examine all available information concerning the

problem under investigation, a search was made of bibliographies,

2William Morris, ed., The American Heritage Dictjonary
(Bostoun: Houghton Mifflin Company, 1976), p. &471.

-

23Good, p. 413.

24Claire Selltiz, Lawrence S. Wrightsman, and Stuart W. Cook,
Research Methods in Social Relations (New Yerk: Holt, Rimehart and Win-
ston, 1976), p. 90.
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Dissertation Abstracts, Eric, and indexes pertaining to counseling,

minority student problems, humar relations, desegregation, and general
education. All relevant and available books, papers, articles, and

rescurce persons were consulted.

Sample

The numerical student enrollment of black students and white
students attending state colleges and universities was secured from the
Office of the Oklahoma State Regents for Higher Education. Those
colleges and universities indicating a total black enrollment of five
hundred or more for the 1976-77 school year were selected to participate
in the study. A letter was written to the registrars at each institution
stating the purpose of the study and requesting the names and addresses
of all Elack freshmen and white freshmen attending that institution.

It is further requested that the race and sex of the students be
indicated.

Those registrars who had no administrative policy at their
institution which prohibited the release of the names and addresses of
college students compiled with the request. From the lists of names
obtained from those institutions, students were stratified by race and
sex and were assigned numbers. From a table of random numbers a
stratified sample was then drawn from that institution, and the
questionnaire was mailed to each student randomly selected to participate
in the study. A letter explaining the study to the student was mailed
with the questinnaire.

At those institutions which indicated that the administrative

policy of that imstitution did not permit names and addresses of
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students to be released, questionnaires were given to the counseling
staffs at the institutions. The counselors then administered the
questicnnaires to freshmen students on a random basis, The number cf
questionnaires administered at each institution was dependent upon the
numerical freshmen enrollment. The questionnaires received from those
institutions were then stratified into race and sex as indicated by the
student on the questionnaire.

The survey was performed at six state institutions of higher

education, and a total number of 650 freshmen students participated.

Data Collection Instrument

The data for this study was collected by the use of a question-
naire constructed by the researcher, The instrument was divided into
three parts. Part one was designed to secure specific demographic data;
the purpose of part two was to secure information concerning the size of
high school attended and the availability of high school counseling
services; part three employed a Likert-type answeriang scale to deter-
mine the interviewees' perceptions of high school counseling strategies.

For the purpose of securing face validity of the questionnaire,
a jury of ten members was selected from among the areas of counseling,
human relations, secondary education, and sociology. The jury members
were asked to read the questionnaire and make criticisms. All criti-
cisms were considered, and the questionnaire was revised in considera-
tion of those criticisms.

Using the revised questionnaire a pilot study was undertaken

to determine the reiliability of the instrument. The questionnaire was
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administered to sixty coliege freshmen. The reliagbility of the instru-
ment was established by the use of Pearson Correlation, and functional
unity was shown by the correlation of each item score in part three

with the total score.

Treatment of the Data

Analysis of variance was the appropriate statistical test used
since all independent variables were measured nominally, and the depend-

ent variable, the perceptions of the students, was measured intervally.

Organization of the Study

The study consists of five chapters. Chapter I includes the
introduction to the study, the background and need fer the study, the
problem statement, the hypotheses to be tested, and the scope of the |
study. Chapter II presents the related literature. Methodology and
the design of the study are described in Chapter ITII. The findings of
the study are presented in Chapter IV, and Chapter V contains an
analysis and summary of the study, the conclusions based on the data
collected, the implications for further research, and the application

of the findings.



CHAPTER II
REVIEW OF THE RELATED LITERATURE

In order to analyze counseling strategies at the high school
level to determine if black students and white students perceive those
strategies to be fair, effective, and appropriate, it was necessary to
become acquainted with (1) the origins and development of counseling
in the United States and the subsequent evolvement of counseling
strategies in the public schools, (2} the counselor-counselee relation-
ship, (3) the impact of individual, cultural, and ethnical differences
of students on counseling relationships, and (4) the related research
studies concerning fair and effective counseling and the effects of race
and level of understanding between counselor and client.

The Origins and Development of Counseling in the United States and

the Subsequent Evolvement of Counseling
Strategies in the Public Schools

Guidance counseling emerged in America during the early 1900s
at about the same time as the progressive revolution. In 1908 Frank
Parsons established the first private guidance agency, the Vocation
Bureau, with the idea that the bureau could be of assistance to young
people, "especially those of limited means, in helping them arrive at

. . . 25 C s .
wise, well-founded occupational choices." Parsons ' objective in

25Edward Landy and Paul A. Ferry, editors, Guidance in American

Education: Backgrounds and Prospects (Cambridge, Massachusetts: Harvard
University Press, 1964), p. 13.

16
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vocational counseling was to lead persons into occupations for which
they were best suited and as a result those persons would be well
adapted to their life situations and could lead useful and happy
lives.26
As a result of Parscns' emphasis on matching individual abilities

with job choices, standardized ability tests, such as the one developed
by Alfred Binet, began to have a great impact on counseling.27 Test-
ing did not, however, enjoy immediate acceptance by all counselors, 1In
the beginning some counselors were skeptical of the claim of superiority
of tests as opposed to human judgment in arriving at vocational advice.
In 1925 testing had begun to get more support from perscnnel workers.
In regards to testing, Arthur F. Payne made the following statement:

It is now quite generally accepted that intelligence tests are

of considerable value . . . particularly in the special fields

of vocational, educational, and moral guidance . . . . It may be

said that no guidance system is worthy of the name that does not

take into account the results of intelligence test.28
Intelligence tests were regarded as a means toward developing a science
of education. The tests provided the counselor instruments for measur-
ing and predicting achievement. The public viewed the counselor as a
professionally wise person capable of predicting vocational and educa-
tional success. |

Jesse B. Davis organized a program of vocational and moral

guidance in the schools of Grant Rapids, Michigan, in 1908 at about the

26David J. Armor, The American School Counselor (New York:

Russell Sage Foundation, 1969), p. 30.
27David A. Goslin, Tiie Search for Ability (New York: Russell
Sage Foundation, 1963), p. 25.

Arthur F. Payne, Organization of Vocational Guidance (New
York: McGraw~Hill Book Co., 1925), p. 303.
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same time that Parsons had started the Vocation Bureau in Boston.
Davis, however, envisioned counseling to be not only vocational in
nature but also educational, including "extra-curricular' activities as
well. Davis' idea spread, and six years later Truman Lee Kelley wrote
a dissertation at Teachers College, Columbia University entitled

Educational Guidance. In his dissertation, Kelley urged the develop-

of general counseling programs to aid young people in their choice of
studies.

Within only a few years counseling had grown from a single goal
of vocational guidance to multiple goals. By 1932, John Brewer of
Harvard had promoted the concept of guidance that would include all of
education. According to Brewer, students needed to be guided "in all
of their life activities."29

Thus, as counseling progressed into the school setting, it took
on a dual meaning. Vocational guidance was still one main objective of
counseling, but counselors also became deeply involved with educational
counseling. Counselors in the secondary school became known as '"school

' At this time counselors

counselors" rather than "vocational counselors.'
began looking at students as either potential college bound persons or
blue collar workers.

A third function of the counselor had surfaced by World War II--
the function of helping students with emotional problems. The object

of this function was that each counselor should be able to do the

following:

29Landy and Perry, p. 13.



19

Assist each pupil to meet the need of accepting his aptitudes,
interests, attitudes, abilities, and opportunities for self-
fulfillment.30

Counseling moved from the unidimensional objective of making a
career choice to a number of objectives: helping students with class—
work assignments, social adjustments, financial aid, domestic problem
solving, emotional adjustments, and a host of other problem solving

. 31
experiences.

The technique or strategies of counseling were not as clearly
realized as were the functions of counseling. Some egarly counselors
viewed the strategy of counseling as advice giving. The counselor in
his role of advice giver would decide the client's talents and then
advise the client of what vocational choices the client had. The direct
advice approach of the directive technique had its high point in the
late 1930s and early 1940s. E. G. Williamson was the major spokesman
for the divective technique and was a strong advocate of standardized
testing. By 1937 the National Vocational Guidance Association pre-
ferred the terms of "assist" and “help" to the word "advise."

As long as the counselor could have the student make the "right"
choice because the student sees the situation correctly, without
the counselors having to tell the student what is right," the

counselor perhaps could feel he was not engaging in a process of

restrictin% the student's freedom, or in a direct assumption of
authority. 2

oAmerican School Counselor Association, "Proposed Statement
of Policy for Secondary School Counselors," (Washington, 1964).

31E. G. Williamson and M. E. Hand, Introduction to High
School Counseling (New York: McGraw Book Co., 1940), p. 195.

32Carl R. Rogers, Counseling and Psychotherapy (Cambridge,
Massachusetts: Houghton Miffiin Co., 1942).
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This new view of the function of counseling as helping as
opposed to advising paved the way for the work of Carl Rogers.
Rogers' approach in the early 1940s was it direct opposition to
Williamson's directive technique. Carl Rogers developed the non-
directive or client-centered therapy. The fundamental proposition
of client-centered therapy is that,
Effective counseling consists of a definitely structured per-
mission relationship which allows the client to gain an under-
standing of himself to a degree which enables him to take positive
steps in the light of his new orientation.
Today, most counselors are eclectic in their counseling
approaches. According to Sprinthall and Tiedeman, Rogerianism as an
. 34
approach has a narrow-base for school counseling.
The new trend in counseling theory seems to be a combination of
directiveness and nondirectiveness; what is emphasized is the
strengths and abilities of the client, his cognitive activities
with regard to choice and decision, . . . 35
Today, the counselor is not only faced with numerous objectives
in the area of counseling but alsc with clients living in a changing
world with a changing occupational structure. Even if counseling were
as unidimensional today as it was in the early 1900s (when vocational
counseling was the primary concern), the counselor would be faced with
a more complex situation--a situation of counseling students in terms

of jobs which will be available in the future in a changing job market.

In a2 highly mobile society, the counselor cannot be confident in counsel-

33Ibid.

34Edward Landy and Arthur M. Knoll, editors, Guidance in American
Education III: Needs and Influencing Forces (Cambridge, Massachusetts:
Harvard Graduate Scheci of Education, 1966), p. 190.

Ibid.
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ing students for job opportunities in a specific locality but must
realize the occupational needs of the nation and international needs.
Most couselors have also become increasingly aware of
individual differences of clients which have made the counseling process
extremely complex. Counselors are constantly plagued with such pro-
blems as counseling students who may show little aptitude in an
area but a great deal of motivation or desire to succeed in that area,
or the problem of counseling a student who demonstrates ability in a
given area but little motivation. Should the counselor encourage one
student in the area, both, or neither? There are no easy answers, and
most counselors would not attempt to answer such questions but would
offer students information concerning the area and suggest possible
alternative areas which might be of interest to the student. The
counselor would assist the student in this situation. Edward Joseph

Shoben, Jr. in an essay in the Harvard Educational Review proposed that

counselors should assist youngsters not merely in choosing vocations

but in the whole process of choosing personal models for themselves.36

Harold Hackney and Sherilyn Nye in Counseling Strategies and

Objectives37 suggested that the counselor assist clients by employing
two goals in the counseling procedure. These goals are process goals

and outcome goals. According to Hackney and Nye, the counselor is

6Edward Joseph Shoben, Jr., "Guidance: Remedial Function
or Social Reconstruction?" Harvard Educational Review 32 (1961-62):
430-433.

37Harold Hackney ‘and Sherilyn Nye, Counseling Strategies and

Objectives (Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1973).




22

responsible for process goals. "Process goals are related to the
establishment of therapeutic conditions necessary for client change."38
Establishing rapport with the client, providing a non-threatening setting,
possessing and communicating accurate empathy and unconditional regard
are all process goals. Outcome goals are those "goals directly related

to the client's reason for seeking counseling;"39

they are the goals
that the client recognizes and accepts and are the shared goals of the
counselor and client for which they agree to work toward achieving.

To arrive at goals the counselor must employ certain strategies.

"These strategies become modi operandi or plans of action that are

. . ‘s . 4 . - .
designed to achieve specific client outcomes." 0 Basically, counseling
strategies may be categorized as follows:

strategies for identifying attitudes and feelings

strategies for changing attitudes and feelings

strategies for identifying inappropriate behavior

strategies for changing inappropriate behavior.

A strategy for identifying attitudes and feelings may require

that the counselor clarify and reflect client feelings as they are

expressed in an interview. This strategy allows thea client to become
more aware of reasons for the feelings. Other strategies aimed at the
identification of attitudes and feelings are Counselor Expression of

Feeling (Modeling),42 the "Inner Circle Strat:egy"l"3 developed by Lazarus,

38 1pid., p. 41 P1bid., p. 42. “0rpida., p. 102.

41Ibid., p. 103 4ZIbid., p. 104,

43Arnold Lazarus, "The Inner Circle Strategy: Identifying
Crucial Problems," cited by Joiin Krumboltz and Carl Thoresen, eds.,
Behavioral Counseling: Cases and Techniques (New York: Holt, Rinehardt
and Winston, Inc., 1969}.
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Confrontation and Encounter, Searching for Underlying Thoughts, Self-

Image Confrontation, Dialoguing and Role Reversal.44

The Counselor-Counselee Relationship

According to a study completed by Truax and Lister (1970), the
ability of a counselor to be effective in the counseling relationship
and thus effective in the process of interpersonal interaction and

communication "is largely independent of the counselor's level of

k5

training and theoretical orientation. Carkhuff (1966) explained

the counseling relationship this way:

Counseling and psychotherapy . . . are simply additional instances
of all interpersonal processes. . . . There is no evidence

to suggest that these helping processes are any more or less
critical than parent-child, teacher-student, and other signi-
ficant human relationships. . . . The direct implication of

this proposition is that the same dimensions which are effective
in the other instances of human encounters are effective in the
counseling and therapeutic processes.46

Belkin lists four qualities which, in his opinion, are helpful
to the counselor in his relationship with clients. These qualities
are genuineness, nondominance, positive regard, and communication
skills.47 Rogers (1957) defined counselor genuineness as follows:

It means that within the relationship he is freely and deeply
himself, with his actual experience accurately represented by
his awareness of himself. It is the opposite of presenting a
facade either knowingly or unknowingly. . . . It is not nec-
essary (nor is it possible) that the therapist be a paragon who
exhibits this degree of integration, of wholeness, in every

44Hackney and Nye, p. 104.

45Gary S. Belkin, Practical Counseling in the Schools (Dubuque,
Towa: William C. Brown Company Publishers, 1975), p. 102.

46B. G. Berenson and R. R. Carkhuff (eds.), Sources of Gain
in Counseling and Psychotherapv (New York: Holt, Rinehardt, and
Winston, 1967), p. 424,

47Belkin, pp. 11l2-116.



24

aspect of his life. It is sufficient that he is accurately
himself in this hour of this relationship, that in this
basic sense he is what he actually is, in this moment of
time.%48

Belkin cautions the counselor to make a distinction between genuine-
ness and self-indulgence. The counselor must not confuse genuineness
with an attempt to "overly communicate to the client thoughts and
feelings which he (the client) is not yet ready to hear."49

When a counselor tells something to a client which distresses

the client and upsets him, and the counselor responds that

he was only being 'genuine," we know that his understanding of

the term genuineness leaves something to be desired.

Genuineness, like any good counseling trait, represents a
proportioned and well-reasoned mean, in this case between the
temptation to be overbearing and forcing oneself upon the client
and the need to give something of oneself. Genuineness is the
appropriate giving of oneself to the client .20

Nondominance, the second quality on Belkin's list of helpful

qualities in counseling relationships, refers to the ability of the
counselor to sit back and allow the client to initiate and direct the
course of the counseling interview.51 Reik (1948) maintained that

"the counselor often helps the client more by listening than by speak-
ing, and listening is possible only if the coumselor controls any

. . . . 1d2

dominating tendencies he might have.

According to Belkin, the counselor's ability to be accepting

and show warmth tcward the client is the third helpful quality necessary

in a good counseling relationship. Rogers originally used the term

unconditional positive regard to describe the concept, but the term

unconditional drew criticism from others in the field of counseling

because it implies an absoluteness, that the counselor should not

481hid., p. 112 “1bid., p. 113 0rpid.
2

51

\n

Ibid. Ibid., p. 1l4.
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"be influenced by certain conditions in . . . dealings with others.">

In explaining the concept of positive regard, Rogers (1962) said:

It means that he prizes his client, as a person, with somewhat
the same quality of feeling that a parent feels for his child,
prizing him as a person regardless of his particular behavior
at the moment. It means that he cares for his client in a
nonpossessive way, as a person with potentialities. It involves
an open willingness for the client to be whatever feelings are
real in him at the moment--hostility or tenderness, rebellion
or submissiveness. . . . It means a kind of love for the
client as he is.5%

The fourth quality, communication skills, refers to the ability
of the counselor to direct his communications to the levels of the
client. It means that the counselor is "able to communicate in the
languge of youth, in the ghetto language, and in all of the other
languages and dialects spoken by the students whom he counsels."55

Sue (1977) explained that, "although breakdowns in communica-
tion often occur among members who share the same culture, the problem
becomes exacerbated among people of different racial or ethnic back-

n36 .
grounds. He contended the following:

Counseling may be viewed legitimately as a process of inter-
personal interaction and communication. For effective counseling
to occur, the counselor and client must be able to appropriately
and accurately send and receive both verbal and nonverbal mes-
sages.

A number of studies have examined the problem of the lack of

understanding between counselor and client and its effect on the counsel-

53Ibid.

54Carl R. Rogers, "The Interpersonal Relationship: The Core of
Guidance,'" Harvard Educational Review 32 (1962):420.

55

Belkin, p. 115,

56Dera].d Wing Sue and David Sue, "Barriers to Effective
Cross-Cultural Counseling," Journal of Counseling Psychology 24 (1977):420.

57Ibid.
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ing relationship. One such study by Sue and associates (Sue, Allen,
Consway, 1974) found that Asian-Americans, blacks, Chicanos, and Native
Americans "terminated counseling after only one contact at a rate of
approximately 50%. This was in sharp contrast to a 30% riate for Anglo
clients."58 Sue reasoned that the inappropriateness of interpersonal
interactions between counselor and client accounted for the high rate
of termination of counseling relationships by minority personms.
Padilla, Ruiz, and Alvarez (1975) maintained that three major

factors "hinder the formation of a good counseling relationship."59
These factors are as follows:

(a) A language barrier that often exists between the counselor

and client, (b) Class-bound values which indicate that counselors

conduct treatment within the value system of the middle class,

and (c) Culture-bound values that are used to judge normality

and abnormality in clients.60
According to Padill a and his associates, "all three of these variables

seem to interact in such a way as to seriously hinder and distort com-

. . 61
munications."

The Impact of Student Differences on Counseling

The public school today is a complicated society, reflecting
many social, ethnic, and cultural groups. Counselors, as well as all
others in the area of education, have the task of examining philosophies
and beliefs in regard to the responsibilities they have toward students.
Educators are becoming increasingly aware that the school can no longer
be content with offering one standard for all students. '"Education for

a society based on racial and cultural pluralism is now an inescapable

8pid. 3 pia. 6011 54. 61lrpid,
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task being imposed on all students. . . ."62 The role of the counselor

has been greatly affected by the differences of students. To be effective

in 2 helping relationship, the counselor must possess an 'understanding

. . . s e 6 .

of the unique meanings existing for the individual;" 3 Without such
an understanding the problem of helping the individual effectively is
almost insurmountable.

The counselor's understanding of minority groups, whether they
are cultural minority groups or social minority groups, must extend
beyond the boundaries of mere recognition. The counselor's under-
standing and commitment to the uniqueness of each group and each person
within the group is necessary. The categorizing of minorities together
must be avoided.

Different considerations need to be made for each group. For
instance, because of the learned hatred toward blacks, their

lack of financial power, and the dearth of positive images about
them in school texts, less acceptance of black culture exists
than does acceptance of example, Asian cultures. If a teacher

or counselor is to become effective and realistic in dealing
with the problems that confront a culturally different youngster,
he must develop strategies and techniques that will accomodate

the individual and group needs of the various subgroups represented
in a particular school. 04

~

6"'Naticmal Study of School Evaluation, Evaluation Guidelines
for Multicultural-Multiracial Education (Arlington, Virginia: 1973), p. 5.

63Arthur W. Combs, Donald L. Avila, and William W. Purkey, Help-
ing Relationships: Basic Concepts for the Helping Professions (Boston:
Allyn and Bacon, Inc., 1973), p. 864.

4

6}R:'Lchard C. Nelson, Daisy D. Meyers, Nellie F. Moore, and
Maximo J. Callao, "Issues and Dialogue: Counselors Speak Out," Elemen-
tary School Guidance and Counseling, May 1974, p. 307.
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Ermon O. Hogan65 reminded educators of the need to be thought-

ful in giving advice. Hogan recalls from the Autiobiography of Malcolm X

the conversation between Malcolm X and his high school English teacher,
Mr. Ostrowski, when Malcolm discloses to the teacher his desire to be a
lawyer. The conversation and its impact on Malcoln X is recounted as
follows:
"Malcolm, you ought to be thinking about a career. Have you been
giving it thought?" . . .

"Well, yes sir, I've been thinking I'd like to be a lawyer."
Mr. Ostrowski looked surprises, . . . .

"Malcolm, one of life's first needs is for us to be realistic.
Don't misunderstand me, now. We all like you, you know that. But
you've got to be realistic about being a nigger. A lawyer--that's
no realistic goal for a nigger. . . ."

The more I thought afterwards about what he said, the more
uneasy it made me. It just kept treading around in my mind. It
was then that T began to change——inside!°6

Although the incident between the teacher and Malcolm X did not occur

in a counseling situation, it served to illustrate what has come to be
known as the "hidden curriculum.” It is covertly conveyed to poor and
minority youth "through low expectations, assignments to tracks, voca-
tional-oriented counseling, rigidly controlled classroom behavior and most
insidiously, in disparaging references to intellectual limitations,

family backgrounds and values."67 AS a result of the hidden curriculum
students often respond by being extremely aggressive or withdrawn. The

withdrawn students are then considered by many teachers and counselors

as lazy or low in motivation and the aggressive ones as troublemakers.

65Ermon 0. Hogan, Racism in Educators: A Barrier to Quality

Education,” cited by Robert L. Green, ed., Racial Crisis in American
Education (Chicago: Follett Educational Corporation, 1969), p. 147.
66Ibid.
67

Ibid., p. 148.
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Prejudice beliefs toward minority groups, whether the pre-
judice is directed toward a racial group, a socizal group or pre-
judice based on sex, are reinforced by biases which exist in counmseling
itself. Such counseling tools as testing and measuring devices and
a number of achievement tests are recognized for bias in content and
68
language usage.
Fortunately, counselors and other educators have become aware of
the limitations and biases of tests.
Whereas the original purpose of testing was primarily classifi-
cation tests are being used increasingly to help in understanding
the person. The misuse of tests to attach lables to individuals
and place them ip rigid categories is, . . . declining. Rather,
tests are employed to identify each person's present strengths
and weaknesses. . . .69
Test scores should not enjoy the position of being the '"final word" on
an individual's potential. The main use of measuring devices should be
that of a tool to help counselors better understand the individual--

"why one person reacts differently from another,” and ". . . what

makes people react as they do."70
For the student to trust and respect the counselor, the student
must see the counselor as a real person, This simply means that the
student must perceive the counselor not only as one who administers
evaluation tests and interprets them but as a person who is interested

in the student as an individual. To be an effective counselor, the

counselor "must be able to deal with students . . . in one-to-one and

68Tittle, Carol K., Women and Educational Testing: A Selective

Review of the Research Literature and Testing Practices (Princeton,
New Jersey: Educational Testing Service), 1974.

69Ann dnastasi, Individual Differences (New York: Johmn Wiley
and Sons, Inc., 1%65), p. 297.

Oipi4., p. 298.
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group settings while at the same time being instrumentally involved
in modifying and creating new alternatives and approaches within the
social system of the school."71 In order to be a fair counselor, the
counselor must be aware of the individual and all of the individual's
identities. The counselor would "support pluralistic values . . . in
order to provide emotional support for all learners and tc develop
their personal, ego, and group ident:ities.72

To be effective and accepting of all students, counselors,
as well as teachers, must make a commitment to individual students,
2 commitment which involves meeting the needs of students fairly
and unprejudicially. For the majority of counselors this means that they
must educate or in many instances reeducate themselves concerning the

"culturally deprived" or minority students.

learning styles of the
Frank Riessman in his article, "The Culturally Deprived Child: A New
View,"73 examined the cognitive style of low income individuals. He
pointed out that "most disadvantaged children are relatively slow in

74

performing intellectual tasks." The "slowness" of the deprived student

is considered by most middle-class educators as an indication of dull-

71Robert K. Conyne and Richard C. Diedrich, "Effective Coun-
seling: Necessary But No Longer Sufficient," Educational Technology,
April 1972, p. 49.

72Green, p. 275.

73Frank Riessman, "The Culturally Deprived Child: A New View,"
School Life 45 (April 1973), pp. 5-7, cited by Arnold M. Rose and
Caroline B. Rose, editors, Minority Problems (New York: Harper and Row,
Publishers, 1965), p. 239.

T4 1bid., p. 240.
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ness, and speed in performing schoolwork is both encouraged and re-
warded. The positive elements--extreme carefulness, meticulousness,
and cautiousness--are often overlooked.75 The need to physically
"act out" a concept in order for it to have meaning is especially
great for the disadvantaged student. "The disadvantaged child is
typically a physical learner, and the physical learner is generally
a slower learner."76
Educators often have claimed that disadvantaged students

are not verbally articulate. Riessman disagreed with this claim and
argued that disadvantaged students often verbalize extremely well,
but their verbalization may reflect language developed by their own
groups. Riessman stated the following:

. . . the quality of language employed has its limitations and

« « « herein lies the deficit. As Basil Bernstein indicates,

the difference is between formal language and public language,

between a language in a written book and the informal, every-

day language. There is no question . . . that there is a

deficit in formal language. Since this deficit is fairly

clear, the question might be asked, why make such_as issue

of the positive verbal ability of these children.

Generally, it is believed that the lower socio-ecconomic
individuals have a lesser regard for education than do middle-class
individuals. Riessman maintained that the lower economic group does
not hold the school in less esteem than does the middle-class group.
"They do not easily accept the ideas of expressing yourself, develop-
ing yourself, or knowledge for its own sake. They want education much

78

more for vocational ends.

Riessman pointed out that a major weakness of deprived youngsters

75, ] .
Ibid., p. 240  CIpid. Tibid., p. 242 "81pid.
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was their lack of "'know—how.'”79

By know-how Riessman referred to
both academic ability of the school and the ability of the middle-~class
generally.80 Such things as knowing how to get a job, how to fill out
applications, and how to appear foran interview, how to take tests and
how to be effective in interview situations are all areas in which the
middle~class person has the advantage over the minority person. Other
weaknesses of the disadvantaged student, which according to Riessman
should be strengthened by the school, are "poor auditory attention,
poor time perspective, inefficient test-taking skills," and "limited
reading ability."81
To recognize the weaknesses of the disadvantaged or 'underpriv-
ileged student is, according to Chester Pierce,82 not enough. Pierce
suggested that to be effective in dealing with or counseling fairly the
minority students, counselors and all educators in general must be
aware of the differences that exist within the minority groups
themselves. Pierce stressed that all black persons are underprivileged
in that no black person is totally accepted in American society.
Pierce classified blacks in three categories--the most underprivileged,
the moderately underprivileged, and the least underprivileged.83 The

most underpriviliged black person is the one that is characterized by

extreme poverty; the position of the most underprivileged person is so

79Ibid. 80Ibid. 81Ibid.

82Chester M. Pierce, .D., "Problems of the Negro Adolescent in

the Next Decade," cited by Eugene B. Brody, M. D., ed., Minority Group
Adolescents in the United States (Baltimore: williams and Wilkins Co.,
1968), pp. 36-39.

83Ibid.
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debilitating that there is little or no hope for a better life. The
individual cannot ''generate and sustain'" the psychic power needed to
move up.84 In these instances the school counselor must be equipped

professionally to support students and assist them in determining,

"from highly individual reasons,"

less.85

that their positions are not so hope-

The "moderately underprivileged' are those blacks who have
experienced "limited opportunity and partial acceptance."86 These
individuals have been able to take advantage of certain opportunities
which have been made available to them and have at times enjoyed a
moderate degree of success. Blacks in this category do not push for
greater opportunities and are resigned to living "adequately and com-
fortably in semidisenfranchisement, while observing the havoc such
complacency is bringing."87

The "least underpriviliged" black person is the one who is
able to "partake of the best things available in the society,"” but
"must live with the uﬁcertainty and frustration that even with high
skills and genuine culture, complete acceptance is denied."88 This
lack of total acceptance of the black in American society is, according
to Pierce, a result of fear on the part of whites. Many whites character-
ize the Negro race as primitive with primitive ideas concerning sex and

the observance of laws. Blacks are thought by these whites as

"'psychopaths,' who believe laws are not made for them and who permit

84 8

Ibid., p. 38. Ibid. 861414, , pp. 38-30.

87Ibid. 881bid., p. 39.
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' who are too quick to

themselves every indulgence, or as 'paranoids,

s . . 89 . .
see injury and demand satisfaction."” This basic fear on the part
of many whites toward blacks deny blacks the opportunity to hold high
political office and be contributive to the society.90 Schools must
face these fears and counselors must examine their own attitudes

t

toward black students. All preconceived, prejudicial attitudes toward
any student should be eliminated if the counseling strategies are to be
fair. Black counselors have the obligation not to "go along with"
white fears by holding black students back, and white counselors have
the obligation to face their fears squarely and assist all students not
mexely equally but equitably.

Recently, there has been much controversy concerning the
treatment of minority students. To many educatcrs the term fair treat-
ment implies equal treatment. The Carter administration has been
influential in defining the kind of treatment needed by minority
groups and has stated its support of blacks and other minority groups
being given special treatment in schools' admissions programs. 1In a
broad policy statement, the Carter administration said:

"Although we have made progress in eliminating discrimina-

tion case by case, the major civil rights laws have been
effective for little more than a decade. The pervasive effects
of past discrimination remain with us. The vast majority of
our racial and language minorities remain poorer and less
educated, suffer greater unemployment, and are less able to
influence the forces-—economic, social and political--that
bear upon their lives than is the white majority.

"To the extent we are still a nation of ‘haves' and ‘have-
nots' the dividing line is in part a function of race.'91

891bid. 90Ibid.

91"High Court Urged to OK Special Black Enrclling,”" The
Daily Oklahomsn, 2G September 1977, p. N6.
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The idea of fair treatment meaning in some instances special

treatment is not new with the Carter administration. Miller and Roby
in 1967 stated the following:

If, as the poor extend their educational attainment, those

who are better off extend theirs, the gap between the two

may not be reduced. Therefore, educational resources must

be redistributed as well as increased if poverty is to be

reduced. If the poor are to catch up, they must get pro-

portionately more of the new resources moving into education.
There are those who argue that special treatment given to any individual
or any group is basically wrong. A Connecticut legislator in opposing
a fair housing law made the following statement:

If you vote for a law such as this, you are not giving the

Negro equal rights, you're giving him special rights, and you

are in effect saying you are a second class citizen and we

intend that you stay a second class citizen because we are going

to take care of you forever and forever.93
The individual who argues that specizl treatment given to minority groups
keeps them second class is not motivated by a desire to see minority
individuals become first class citizens but is motivated by some fear.
That fear, according to Lockard, may be rooted in any number of possibil-
ities such as racism, the fear of losing one's job to a minority

9
person, or fear of governmental controls.

As counselors become aware of their obligation to be supportive

92Green, ed., p. 47.

3Transcript of Connecticut House of Representatives Debates,
May 31, 1961, pp. 309-10, cited by Duane Lockard, Toward Equal Oppor-
tunity (New York: Macmillan Company, 1368), p. 61.

4Duane Lockard, Toward Equal Opportunity (New York: Macmillan
Company, 1968), p. 60.
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of minority students because of past discriminatory practices, they
must also become genuinely sympathetic to the needs of those students.
Counselors cannot deceive themselves into thinking that by merely
making counseling available to disadvantaged youths that the counseling
will be effective.

Both analytic and client centered therapists recognize the
importance of the therapists's personal reactions to his
clients. Freud (1910) discussed these personal reactions
as "the results of the patient's influence on his (the
analyst's unconscious feelings." Freud concluded, "We have
noticed that every analyst's achievement is limited by what
his own complexes and resistances permit."

In the client centered view (Rogers, 1959), the therapist's
personal reaction (unconditional positive regard) is a key con-
construct. It includes warmth, liking, respect, sympathy and
acceptance.93

Related Research Studies Concerning the Effects
of Race and Level of Understanding
between Counselor and Client

In reviewing the literature on interracial counseling effective-
ness some contradictory assertations were revealed regarding the effective-
ness of white counselors counseling black clients. Some researchers
maintain that white counselors cannot effectively counsel black students
whereas others argue that 'well-trained, sensitive white counselors can,
in principle at least, establish effective counseling relationships
96

with black clients."

Burton L. Backner conducted a study regarding the effectiveness

5Norman Abeles, '"Liking for Clients--Its Relationship to Thera-
pist®s Personality: Unexpected Findings," Lawrence Litwack, Russell
Getson, Glenn Saltzman, ed., Research in Counseling (Itasca, Illinois:
F. E. Peacock Publishers, Inc., 1968), p. 47.

96Peoples and Dell, p. 529.
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of white counselors counseling black students. Backner suryeyed 115
students out of 325 enrolled in SEEK (Search for Education, Elevation,
and Knowledge) a special college program for high schocl graduates
from certain poverty areas of New York City. As a result of his study
Backner found that "similarity of ethnic background between counselor
and student 'doesn't matter.'"97 According to Backner, what "does
matter" in a counseling relationship is dependent upon the human
qualities possessed by both the counselor and client.

In contrast to Backner's study was one conducted by Banks,
Berenson and Carkhuff in which they attempted to determine the effects
of counselor race upon the responses of Negroes. The study employed as
counselors one inexperienced Negro and three white counselors of varying
degrees of experience, Eight Negro counselees saw each of the counselors
and then rated the counselors in terms of empathy, positive regard,
genuineness, concreteness and client depth of self-exploration. The
results of the study showed that all eight of the Negro counselees
indicated they would return to see the Negro counselor but none indicated
they would return to see the experienced Ph.D. white counselor. The
white Ph.D. counselor was also ranked last on all of the rank-orderings
by the counselees.

A similar study was conducted by Bryson and Cody in which

97Burton L. Backner, "Counseling Black Students: Any Place for
Whitey?" Journal of Higher Education 41 (November 1970):635.

8George Banks, Bernard G. Berenson, and Robert H. Carkhuff,
"The Effects of Counselor Race and Training Upon Counseling Process with
Negro Clients in Initial Interview," Jourmal of Clinical Psychology 23
(1967) :70-71.
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they found "that race is related to understanding in counseling.
Black counselors understood black counselees best, and white coun-
selors understood white counselees best."99

A Peter Cimbolic did a follow-up study to the one done by Banks.
Cimbolic's results were in direct opposition to those of Banks' in
that the students in Cimbolic's study did not show preference for
counselors as a function of race but as a function of counselors'
experience. To explain the differing results, Cimbolic suggested that
perhaps the students in the Banks' study who were students at the
University of Massachusetts held different racial attitudes from the
black students in his study who were midwestern blacks.100 In each of
the studies the participants bhad their race in common, but as Cimbolic
suggested further, each participant had his own individuality with
unique experiences and these experiences would have an impact on the
way the individual would view the counselor and accept the counselor in
a2 counseling relationship.

How the counselor views the client may be very important, but

of possibly greater importance may be the way in which the client
perceives himself in the counseling relationship. The student who is
labeled a "culturally deprived" student is not very often the student
which counselors view as the preferred client. The very term ''culturally

deprived" implies that the student lacks a certain desirable quality

needed to perform well in a traditionally middle-class school environ-

99Bryson and Cody, p. 495.

lOOPeter Cimbolic, 'Counselor Race and Experience Effects on
Black Clients," Journzl of Consulting and Clinical Psychology 39
(October 1972):328-32.
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ment. Thus, the lower-class students which in most imstances include
minority students find themselves in a school environment which is not
compatible with their ethnic or'cultural environment. Educationally,
the school represents a certain standard--a standard which remains
inflexible and to which students must conform. The minority student
who is unable to meet the standard often drops out or fails. The
school, therefore, does not meet the needs of these students and

"'the least is known about the education of those who need education

most."lOl

Students' perceptions of the functions of counseling is also
an important variable in the counseling relationship. Studies have
shown that many adolescents view the counselor as an "educational-

= n102 . . . .
vocational expert and seek help from individuals outside the school
setting for problems of a personal nature, Within the school setting,
teachers and school nurses are those who students most often consult
103

about personal problems rather than the counselors. Muro and Revello
suggested that to change students' perceptions of counselors, counselors
must take the initiative in defining counselors' roles to students,

In a publication released through the office of the Oklahoma
State Regents for Higher Education, high school counselors were mention-

ed by only 8.5 percent of the black freshmen enrolled for the schcol

year 1969-70 as the major influence in the selection of an institution

101Landy and Knoll, p. 177.

2James J. Muro and Edward A. Revello, "Counselor-Student Per-
ceptions of the Extent of Performance of Guidance Services,' The School
Counselor 17 (January .970):194.

1031054, , p. 195.



40

for higher education, More black students (1l4.7 percent) listed special
program of study and financial aid (13.1 percent) as the major influ-
ence in institution selection. Of the black freshmen for the school
year 1972-73, 8.1 percent listed high school counselor as the major
infliuence, preceded by 17.4 percent listing special program of study,
15.7 percent indicating financial aid, 9.6 percent listing desirable
location, and 9.4 percent listing low-cost college.

For the school year 1969-70, only 5.9 percent of the white
freshmen indicated the high school counselor to be the major influence
in the selection of an institution. Special program of study held the
number omne position and was indicated by 20.2 percent of the white
freshmen, followed by desirable location 13.6 percent, camp&s visit
9.2 percent, high scholastic standards 8.0 percent, financial aid
6.8 percent, and parents 6.1 percent. By 1972-73, only 2.8 percent
of the white freshmen indicated high school counselor to be the major
influence. Ranking in order of significance were special programs of
study 20.4 percent, desirable location 16.2 percent, financial aid
8.8 percent, campus visit 7.1 percent, low-cost college 7.0 percent,
parents 6.1 percent, size of college 5.6 percent, high scholastic
standards 5.0 percent, social climate 4.5 percent, good faculty 4.2
percent, admissions counselor 3.7 percent, desirable intellectual

104

atmosphere 3.6 percent, and good athletic program 3.2 percent.

It would be unfair on the basis of high school counselors not

104"Percentage of Freshmen Enrolled in the Oklahoma State

System of Higher Educaticn Indicating Which Factors Were the Major
Influence in Selection of An Institution by Race." Data reprinted
with permissiou from the Office of the Oklahoma State Regents for
Higher Education.



being menticned as the major influence on student selection of an
institution for higher learning to assume that the high school counse-
lor is'ineffective. As pointed out in a study conducted by Kerr in
which 1,350 high school seniors in Iowa participated, the counselor,
though '"mot seen as an important influence in the choice of a college,
nevertheless was viewed as an important source of information about
colleges."lo5 Bentley and Salter106 in a study using freshmen in a
class at a small liberal arts college found that high school counselors
do play a significant role in helping students in the college decision
process. There have been, hcwever, other studies which have revealed
findings contrary to these. According to a study conducted by Scott,
two-thirds of the college students he surveyed disclosed that their
high school counselors were among the individuals who gave them the
worst advice about going to colle_ge.lo7 Roemmich and Schmidt,lo8
after studying 1,666 students in San Diego, also found ccunselors to
be of limited assistance to students in college planning. Such con-

flicting research findings would indicate that perhaps certain inter-

vening variables which have not been identified are present. Graff and

lOSw. Kerr, "Student Perceptions of Counselor Role in the College
Decision," Personnel and Guidance Journal 41 (1962) :337-42.

106J. Bentley and S. Salters, "College Freshmen View Counselor
Help in College Selection," Personnel and Guidance Jourmal 46 (1967):
178-83.

107Kenneth Urial Gutsch and Louella G. Milner, "Accepting the
Challenge of John Finley Scott,’ Personnel and Guidance Journal 47
(February 1969):543.

108Robert W. Graff and David E. Peters, "Junior College Fresh-
men View Secondary Guidance Received in College Selectiomn," Journal
of Secondary Educaticn 44 {Octcber 1969):271.




42

Peters suggest that more intensive research is needed concerning the

roie of the high school counselor and the counselor-student relaticn-

ship in the college decision-making process.109

Feelings of similarity between counselee and counselor have a
positive effect on counseling relationships. Research from the field
of social psychology revealed that interviewer similarity enhanced the
"interpersonal attractiveness to students as well as enhanced students’

beliefs in the fullness and accuracy of the interviewers' understanding

of what they experience, feel and think."llo

Richard Rehberg and Lawrence Hotchkiss indicated the delicate
relationship between counselor and counselee and how many variables
interact to affect the counseling session. Rehberg and Hotchkiss state
the following:

. . . existing research on the educational counseling function
of secondary school guidance personnel indicates that both ex-
posure to the counselor and the content of that which transpires
during exposure may well be associated with the socio-economic
status of the student, the attitude of his parents toward con-
tinued education, the student's own level of intelligence and
educational expectations, and information, written and verbal,
available to the counselor from school records and teacher or
administrator comments. Although one effect of such exposure may
be to reduce a discrepancy between ability and educational goals,
little is known regarding whether the overall impact of the coun-
selor's substantive advice is to raise the_student's educational
goal or to leave it basically unchanged.

109Ibid.

110Kevin C. Murphy and Stanley R. Strong, ''Some Effects of
Similarity Self-Disclosure,'" Journal of Counseling Psychology 19
(March 1972):121.

lllRichard A. Rehberg aund Lawrence Hotchkiss, "Educational

Decision Makers: The Scrool Guidance Counselor and Social Mobility,"
Sociology of Education 45 (February 1972):342.
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Summary

Four areas were investigated in the review of the literature.
Those areas were: (1) the origins and development of counseling in
the United States and the subsequent evolvement of counseling
strategies in the public schools, (2) the counselor-counselee
relationship, (3) the impact of individual, cultural, and ethnical
differences of students on counseling relationships, and (4) the
related research studies conconcerning fair and effective counseling
and the effects of race and level of understanding between counselor
and client.

In regards to the first area of investigation, it was found
that counseling in the United States had its beginnings in the early
1900s. The first major function of counseling as conceptualized by
Frank Parsons, the founder of the Vocation Bureau in 1908, was to
help clients in decisions concerning vocational choices. At about
the same time that Parsons founded the Vocation Bureau in Boston,
Massachusetts, Jesse B. Davis saw a need for counseling in the public
schools of Grand Rapids, Michigan; but Davis envisioned the function
of counseling to be two-fold, vocational and educational. Counseling
according to Davis could be used not only in aiding students in voca-
tional decisions but also in their choice of studies including what then
was considered "extra-curricular" activities. By World War II a third
function of counseling was unfolding; that function was to help
sﬁudents with emotional problems.

The strategies of counseling were initially concerned with

advice giving. The counselor was viewed as the expert, and the counselee



sought the counselors' advice whether it was advice concerning
vocational decisions or educational decisions. One factor con-
tributing to the view of the counselor as an "expert” in making
decisions was the development of testing devices which the coun-
selor both administered and interpreted. The direct approach
technique, of which E. G. Williamson was the major spokesman,

was reflective of the advice giving role of the counselor; the
counselor in this strategy was in control of the counseling relation-
ship. As testing instruments began to be viewed as tools of
counseling rather than predictors of success or lack of success,

new strategies began to emerge. Carl Rogers developed the non-
directive approach which allowed counselees the opportunity to under-
stand themselves better and take their own steps in resolving their
problems.

The review of literature concerning the second area of investi-
gation, the counselor-counselee relationship, revealed that counselor
effectiveness was not a result of the counselor's level of training.
The establishment of a good relationship between counselor and client
was more dependent upon certain qualities which the counselor possessed
rather than the counselor's theoretical orientation. Such qualities
as genuineness, nondominance, positive regard for the client, and
good communication skills were listed as important qualities needed
by the counselor. The appropriateness of interpersonal interactions
between counselor and client was also seen as an important variable
in the formation of a gocd counseling relationship.

In regards to the third area of investigation, the impact of
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individual, cultural, snd ethnical differences of students on coun-—
seling relationships, it was determined that counselors should
regard each client as a unique individual, and the counselor must
be flexible in order to meet the individual needs of the counselee.
Not all persons are capable of being counselors. In order to be
effective, the counselor needs to be genuinely interested in the
welfare of each client. To be fair, the counselor should be void
of any preconceived societal prejudices. The appropriateness of
counseling hinges on the counselors degree of understanding of
students' needs and the way in which the counselor responds to those
needs.

Related research studies concerning fair and effective
counseling and the effects of race and level of understanding between
counselor and client was the fourth area of investigation. Many of
the studies conducted in this area have produced contradictory
results. Those results which seemed to be the most common were those
which indicated that the "similarity of ethnic background between
counselor and student "doesn't matter,"ll2 but what is important is the
human qualities possessed by both the counselor and client., It is
also recognized that the success of a counseling relationship is
dependent on the way the counselor views the client, the way the
client views the counselor, and of extreme importance the way the

client perceives himself.

The review of literature also revealed that students generally

view counselors as experts in vocational and educational matters. The

112Backner, p. 635.
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burden of defining to students the role of the counselor is one
which counselors must accept.

Coleman suggested that the success of counseling programs could
probably be bést judged by the success of the most underprivileged

student in the school. He stated the following:

". . . the counseling function is successful only insofar as
it reduces the degendence of a child's opportunities upon his
social origins,ll

Rehberg and Hotchkiss concluded that ". . . counselors are somewhat

successful, but only minimally so, a judgment that is probably

applicable to the schools in which the counselors serve." 114

llsRehberg and Hotchkiss, p. 359.

llalbid.



CHAPTER III

DESIGN AND PROCEDURE

Design of the Study

This study was designed to analyze the perceptions of black

students and white students of high school counseling strategies.

A major consideration regarding the désign of the study involved

the choice of population. The decision to use freshmen college
students was made for three fundamental reasons: (1) College
students are assessible as a population to be surveyed; (2) Most
freshmen college students are recent graduates of high schools and
had recent contact with high school counselors; (3) Freshmen coilege
students may have had opportunities to reflect upon high school
counseling experiences and form opinions as to the fairness,
effectiveness, and appropriateness of those experiences.

It was necessary tc place certain limitations on the pop-
ulation included in the study. The decision was madé to limit the
sample for analysis on the basis of race and college classification.
Only black students and white students were surveyed so that a
clear comparison between the two races could be made. Freshmen
students were regarded as the most recent product of the high school
from vhich they graduated and well suited to respond to questions
concerning high school counseling strategies. To guard against

47
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biased results only freshmen students who graduated from a public
high schecol in Oklahoma during the last two school years were in-
cluded in the study.

The study was further limited to include only those fresh-
men students in state colleges and universities in Oklahoma in which
the total black enrollment of the institution was 500 or more. This
was done to insure that a sufficient number of black students would
be selected in a random sampling procedure. According tc the
1976-77 enrollment figures released through the office of the Oklahoma
State Regents for Higher Education, six state colleges and uni-

versities had 500 or more black students enrolled.

The Population and Sample

Registrars of the institutions selected to participate in
the study were‘contacted by mail (see Appendix A) requesting the
names and addresses of freshmen students enrolled at their institutionms.
At those institutions where there were no administrative policies
which prohibited the release of such information, the registrars
complied with the request. Registrars at those institutions which
did have policies which prohibited the release of names and addresses
of students referred the request to the counselors at their insti-
tutions. The counselors responded to the request by randomly
administering the instrument to freshmen students at their institutions.
A total of 650 students comprised the random sample selected
for the survey; however, 27 students incorrectly completed the

questionnaire; 15 students indicated that they were not high school
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graduates; 20 students had graduated before 1976; 17 students
indicated that they were of a racial origin other than black or
white, and 24 students did not return the questionnaire. This
left a total of 547 students of 84 percent of the total surveyed.

Table 1 illustrates the sample composition by race and sex.

TABLE 1

SAMPLE COMPOSITION BY RACE AND SEX

Sample Percentage
Sex Blacks Whites Totals of
Response
Males 99 138 237 43.3
Females 156 154 310 56.7
Total 255 292 547 100

The Instrument

The instrument was designed to ascertain the perceptions of
college freshmen students of high school counseling strategies. A
fifteen item Likert-type perception scale'was constructed in an
effort to measure three factors of the counseling strategies: fairness,
appropriateness, and effectiveness.

The literature pertaining to fairness, appropriateness, and
effectiveness of counseling was reviewed prior to the construction
of the instrument. The two major sources utilized in this effort

were Evaluation Guidelines for Multicultural-Multiracial Education115

115National Study of School Evaluation, Evaluation Guidelines

for Multicultural-Multiracial Education (Arlington, Virginia, 1973).
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developed by the General Committee Members of the National Study

of School Evaluation and Practical Counseling in the Schools

authored by Gary S. Belkin.

116

Following in Table 2 are the 15 perception statements

followed by specific statements from the reference material from

which the perception statements were developed.

TABLE 2

PERCEPTION STATEMENTS LISTED BY FACTORS AND CORRESPONDING
RESOURCE STATEMENTS

Perception Statement

Resource Statement

Fairness Factor
Counselor was sensitive to:
11. providing for individual

differences

12, encouraging high expecta-
tions for students

13, showing concern for the
needs of students other
than yourself

14, providing for equal educa-
tional experiences for both
sexes

116

"The guidance services are pro-
vided for all students at all
levels on an equal basis.'l

"The school seeks to identify
and to counsel non-white stu-
dents with high but hitherto 1
unrecognized academic ability."
"The guidance services are pro-
vided for all students at all
levels on an equal basis."!

"Counselors can no longer assume
that career interest is a pass-
ing fancy, and curriculum pro-
grams for women must be care-
fully planned. . . ."2

Gary S. Belkin, Practical Counseling in the Schools (Du-

buque, Iowa: William C. Brown Company Publishers, 1975).
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TARLE 2 Continued

Fairness Factor
Counselor was sensitive to:
15.

giving personal attention
to individual students

16. making resource information
available (social, personal,

educational, vocational)

Appropriateness Factor

17. considering students'
ideas and input

18. placing a higher consid-~
eration on students' self
evaluation than on intel-
ligence and achievement
test scores

19. The counselor was know-
ledgable in areas of your

cencern.

Effectiveness Factor

20. The counselor possessed a
well-adjusted personality.

“"The guidance services are pro-
vided for all students at all
levels on an equal basis."l

"The guidance department strives
to help young people make wise
vocational and educational
choices based solely on their
abilities and potential and not
on their race or socioceconomic
level."l

"A nondominarnt manner is often"
the appropriate position for a
counselor to take. The counselor
cften helps the client by "sitting
back, paying attention, not inter-
rupting, and not attempting to
direct what the client is saying."

"In selecting tests for use in

a given situation or with a . . .
client," the counselor "must
consider not only general but

also specific validity, reliability
and appropriateness of the test(s)."

"The counselor evaluates . . . infor-
mation as a whole,” not on a single
piece of information."?2

It is appropriate that a counselor
"provide informational services

to pupils designed to meet their
need for educational, vocational,
and personal~-social information."?2

"The counselor wmust, if he is to
serve his clients well, have his

own life in order, for his work with
clients will reflect in many ways
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TARLE 2 Continued

Effective Factor

21.

22.

23.

24,

25.

Counseling sessions were
cheerful and helpful.

Counselor was effective
in creating a relaxed
atnosphere.

Counselor encouraged all
students to use counseling
services.

Counselor was aware of
students' cultural dif-
ferences.

Counselor assisted stu-
dents in selection of
courses which would be
helpful as college pre-
paratory or in career
choice.

the condition of his life,
particularly in regard to stabi-
lity, purpose, consistency, and
direction. His counseling, . . . ,
is a reflection of himself.
Carkhuff and Berenson (1967)

stated 'that counseling is as
effective as the therapist in
living effectively.'"2

The effective counselor is a
"caring" counselor. The quality
of caring is reflected in the
counselor's effectiveness in
providing services for zll
students.

"Bell (1971) uses the term ‘cul-
turally deprived psychologist'
to describe the practitioner
whose cultural values prevent

him from relating effectively. . . ."2

", , the informational aspect

of the counseling program provides
to the student all of the necessary
information he will need to make
valid, well-~-thought-out occupa-
tional choices."

The participants were instructed to respond to each perception

item on a continuum: always, usually, sometimes, seldom, never.

Weights were assigned the response alternatives from 5 (always) to

SOURCE 1: National Study of School Evaluation, Evaluation
Guidelines for Multicultural-Multiracial Education (Arlington,

Virginia, 1973), p. 39.

SOURCE 2: Gary S. Belkin, Practical Counseling in the
Schools (Dubuque, Iowa: William C. Brown Company Publishers, 1975),
pp. 114, 127, 141, 142, 179, 419, 457.
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1 (never). The highest score possible on the instrument is 75, the
lowest 15. An& score above 44 was interpreted as a positive per-
ception of high school counseling strategies; any score below 44 was
considered as a negative perception.

In addition to the perception scale, the instrument in-
cluded two other parts. Part I was designed to obtain certain
demographic data which were employed to categorize the respondents
according to ethnic origin and sex. Part II requested information
pertaining to the high school attended by the respondent. High
school size was categorized as small, medium, and large. As defined
by the Research Department of the Oklahoma State Department of Edu-
cation, a small size high school is one with less than 65 in its
graduating class; a medium size high school is one with between 65-250
in its graduating class; a large size high school is one with over

250 in its graduating class.

Validity

The face validity of the instrument was established by the
use of a panel of ten jury members. Selection of the jury was
based on the expertise of the individual in one of the following
areas: secondary education, guidance and counseling, human relations,
and sociology.

Prospective judges were contacted by mail (see Appendix B)
requesting their consent to serve as jury members to judge the
applicability of the statements in assessing freshmen college

students' response regarding the fairness, appropriateness, and
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effectiveness of high school counseling strategies. All ten persons
contacted consented to serve on the panel and rendered constructive
criticism regarding the perception statements and the general format
of the questionnaire.

To further strengthen the content validity of the instru-
ment, a pilot study was undertaken. The questionnaire was administered
to sixty college freshmen. The students who participated in the pilot
study were asked to make criticisms of the instrument as to its
ambiguity, length, and format. All criticisms made by the students

were considered and the questionnaire revised accordingly.

Reliability
The reliability of the instrument was established by the
use of Pearson Correlation. Functional unity was shown by the
correlation of each perception item with the total score.
A summary of the correlation of each perception item with

the total score is summarized in Table 3.

TABLE 3

PERCEPTION ITEMS AND THEIR CORRELATION
WITH THE TOTAL SCORE

Item Statement Pearson Correlation

Coefficients
Counselor was sensitive to:
11. providing for individual differences 0.08
12. encouraging high expectations for 0.71
students
13. showing concern for the needs of 0.70

students cther than yourself
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TABLE 3 Continued

Pearson Correlation
tem Statement ¢ o

Coefficients

14. providing for egual educational 0.71
experiences for both sexes

15. giving personal attention to : 0.72
individual students

16. making rescurce information 0.75
available (social, personal, edu-
cational, vocational)

17. considering students' ideas 0.72
and input

18, placing a higher consideration 0.78
on sutdents's self evaluation than
on intelligence and achievement
test scores

12, The counselor was knowledgable 0.68
in areas of your concern.

20. The counselor possessed a well- 0.72
adjusted personality

21. Counseling sessions were cheerful 0.76
and helpful.

22, Counselor was effective in creating 0.77
a relaxed atmosphere.

23. Counselor encouraged all students to 0.74
use counseling services

24, Counselor was aware of students' 0.65
cultural differences

25. Counselor assisted students in 0.69

selection of courses which would be
helpful as college preparatory or in
career choice

According to the Pearson Correlation Coefficients all perception items

with the exception of item 11 showed high correlation and were
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accepted as reliable in ascertaining students perceptions. Due to
the low correlation of item 11 (0.08), it was determined as un-
reliable and was excluded in the analysis of the data.

Factor correlations were then performed on each item to
determine if the item correctly measured the perception factor

intended. The results of the Factor Correlations are illustrated

in Table 4.
TABLE 4
FACTOR ANALYSIS OF SCALE ITEMS
Perception Factor Item Number Factor Correlations
Fairness 12 0.44
13 0.67
14 0.82
15 0.55
16 0.37
Appropriateness 17 0.72
18 0.53
19 0.64
Effectiveness 20 0.44
21 .69
22 0.82
23 0.86
24 0.42
25 0.41

Procedure of the Study

After the initial introduction of the study by letter to
the registrars at each participating institution, appointments were
made with the registrars to obtain names and addresses of freshmen
students. At those institutions which did not comply with the

request for names and addresses of freshmen students, appointments
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were made with counseling personnel for the purpose of explaining
the study to them and gaining their assistance in administering
the instrument to freshmen students attending their institution.

A random selection was made of freshmen students attending
those institutions which compiled with the request for names and
addresses of students. Those students who were selected to parti-
cipate in the study were contacted by mail. The questionnaire along
with a letter of introduction explaining the study (see Appendix C)
and a self-addressed, stamped return envelope were sent to the

student.

Statistical Procedures

tnalysis of Variance was used to test the hypotheses
stated in Chapter 1. The data were grouped so that each percep-
tion factor could be analyzed in terms of isolating each variable
of the study. The data were further analyzed for two-way inter-
action effects and three-way interaction effects. Higher order
interactions could not be computed due to the nature of the data.

SPSS (Statistical Package for the Social Sciences)117 was
used to feed the data.into the computer. The computer calculations

obtained the confidence levels at both .0l and .05.

117Norman Nie, Dale H. Bent, and C. Hadlai Hull, SPSS:

Statistical Package for the Social Sciences (New York: McGraw-Hill
Book Company, 1970).




CHAPTER IV
PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA

Introduction

This study was concerned with the perception of black fresh-
men college students and white freshmen college students of the
counseling strategies employed in the high schools from which they
graduated. The purpose of this chapter was to present, analyze and
interpret the data derived from the investigation. .The general format
was to report the data and the results of the data analysis in summary
form. Tables were employed to report the data in a clear, concise
manner.

This chapter was divided into nine sections in the following
order: Introduction; Data Tabulation; Analysis of Variance; Effects
of the Collected Data on the Stated Hypotheses; A Report on the Four-
teen Perceptions Items; Presentation of Data Collected on Small Size
High Schools; Interpretation of the Findings; Responses to Selected

Statements; and a Discussion regarding the findings.

Data Tabulation for Analysis

The data were analyzed in terms of the size of high school
attended, race and sex of the respondents and race and sex of their
counselors. A summary of high school .size, sex and race of respondents
and sex and race of counselors is presented in Table 5.

58
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The symbols used in the following table are:

BMC--black male counselor WMC--white male counselor
BFC~-black female counmnselor WFC—-white female counselor
TABLE 5

RACE AND SEX OF RESPONDENTS GROUPED ACCORDING TO SIZE
OF HIGH SCHOOL ATTENDED AND RACE AND SEX
OF HIGH SCHOOL SENIOR COUNSELOR

Respondents Size of High School Attended

Race Sex Small Medium Large
BMC BFC WMC WFC BMC BFC WMC WFC  BMC BFC WMC WFC
Black Males 3 5 13 10 8 12 14 11 23
Black Females 3 2 3 20 11 23 20 14 12 21 27
White Males 8 -5 2 35 29 - 1 2 28 28
White  Females 6 9 3 35 32 30 39
Subtotal 3 3 16 22 20 29 103 89 27 28 90 117

Total 44 241 262

The response frequencies indicated that counseling services
in the small size high school were disproportionately low and therefore
could not be used in the analysis of variance. Response frequencies
under the category black male counselors were too low to make generali-
zations based on the effect of sex on the perceptions of students. The
combined freqﬁencies of black male and black female counselors were
large enough to make comparisons of counseling services based on race
of counselor.

On the perception scale of the questionnaire, item 11 was
shewn to be an unreliable question and was eliminated from the tabula-

tion of scores. The removal of item 11 caused the highest score
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possible on the perception scale to be changed from 75 to 70; and the
lowest score possible was changed from 15 to 14.

A score of 70 was indicated by one white female who had
attended a medium size high school and had a white female counselor.
Five black females scored 70 on the perception scale; two of the five
indicated that they attended a medium size high school and had a black
male counselor; the third, indicated she attended a medium size high
school and had a black female counselor; the fourth black female stu-
dent to score 70 on the perception scale had attended a large size
high school and had a white male counselor, and the fifth attended a
lérge size high school and had a white female counselor.

The highest rating given by a black male student was a 69;
he indicated that he attended a medium size high school and had a
black male counselor. The highest rating by a white male student was
68; he indicated that he attended a large size high school and had a
white female counselor.

The lowest rating given on the perception scale was 19. It
was Indicated by a black female student who had attended a 1afge high
school and had a white male counselor. The lowest rating given by a
white female was 21; she had also attended a large high school and had
a white male counselor.

A rating of 22 was the lowest rating by males on the percep-
tion scale and was indicated by a white male who attended a medium size
high school and had a white female counselor. The lowest rating by
black males was 24 and was given by two black males each of whom

attended large size high schools and had white male counselors.
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Following in Table 6 are the highest and lowest individual

scores categorized by race and sex of respondent.

TABLE 6

HIGHEST AND LOWEST INDIVIDUAL SCORES ON PERCEPTION SCALE

Respondents Score on Perception Scale Number in Sample
Race Sex Highest Lowest
Black Male 69 24 91
Black Female 70 19 148
White Male 68 22 125
White  Female 70 21 139

Analysis of Variance

The first step in computing the analysis of variance was to
tabulate each respondent's score on the perception scale according to
the three perception factors: fairness, effectiveness, and appro-
priateness. The scores were stratified by race and sex of the
respondent, size of high school attended, and race of counselor.

Illustrated in Table 7 are the mean scores on the fairmess

factor of the perception scale.
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TABLE 7

MEAN SCORES OF RESPONDENTS BY RACE AND SEX, SCHOOL SIZE
AND COUNSELOR RACE ON THE FAIRNESS FACTOR

Respondent Sum Mean Number in Sample
Race and Sex
8ize of Sch Attended
Race of Counselor
For Entire Population 9219.00 18.32 503
Black Males 1638.00 18.00 91
Medium Size HS 554.00 17.87 31
White Counselor 292.00 16.22 18
Black Counselor 262.00 20.15 13
Large Size HS 1084.00 18.06 60
White Counselor 597.00 17.55 34
Black Counselor 487.00 18.73 26
Black Females 2665.00 18.00 148
Medium Size HS 1393.00 18.82 74
White Counselor 779.00 18.12 43
Black Counselor 614.00 19.80 31
Large Size HS 1272.00 17.19 74
White Counselor 794.00 16.54 48
Black Counselor 478.00 18.38 26
White Males 2285.00 18.28 125
Medium Size HS 1169.00 17.71 66
White Counselor 1147.00 17.92 64
Black Counselor 22.00 11.00 2
Large Size HS 1116.00 18.92 59
White Counselor 1055.00 18.84 56
Black Counselor 61.00 20.33 3
White Females 2631.00 18.92 139
Medium Size HS 1289.00 18.41 70
White Counselor 1239.00 18.41 67
Black Counselor 50.00 16.66 3
Large Size HS 1342.00 19.44 69
White Counselor 1342.00 19.44 €9

Black Counselor
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The highest rating possible on the fairness factor of the perception
scale was 25; the lowest possible rating was 5.

Table 8 illustrates the mean scores for the effectiveness
factor of the perception scale. Scores are given for the entire popu-
lation and for the population stratified by race and sex of respondent,

size of high school attended and race of counselor.

TABLE 8

MEAN SCORES OF RESPONDENTS BY RACE AND SEX, SCHOOL SIZE
AND COUNSELOR RACE ON THE EFFECTIVENESS FACTOR OF
THE PERCEPTION SCALE

Respondent Sum Mean Number in Sample
Race and Sex
Size of Sch Attended
Race of Ccunselor

For Entire Population 10871.00 21.61 503
Black Males 2026.00 22.26 91
Medium Size HS 648.00 20.90 31
White Counselor 341.00 18.94 18
Black Counselor 307.00 23.61 13
Large Size HS 1378.00 22.96 60
White Counselor 780.00 22,94 34
Black Counselor 598.00 23.00 26
Black Females 3176.00 21.46 148
Medium Size HS 1570.00 21.22 74
White Counselor 866.00 20.14 43
Black Counselor 704.00 22.71 31
Large Size HS 1606.00 21.70 74
White Counselor 1001.00 20.85 48
Black Counselor 605.00 23.27 26
White Males 2655.00 21.24 125
Medium Size HS 1385.00 20.98 66
White Counselor 1355.00 21.17 64

Black Counselor 30.00 15.00 2
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TABLE 8 Continued

Respondent Sum Mean Number in Sample
Large Size HS 1270.00 21.52 59
White Counselor 1197.00 21.37 56
Black Counselor 73.00 24,33 3
White Females 3014.00 21.68 139
Medium Size HS 1488.00 21.26 70
White Counselor 1427.00 21.30 67
Black Counselor 61.00 20.33 3
Large Size HS 1526.00 22.12 69

White Counselor 1526.00 22.12 69
Black Counselor ——— — . -—

The highest rating possible on the effectiveness factor of the per-
ception scale was 30. The lowest rating possible on this factor was 6.
Following in Table 9 are the mean scores of the respondents on the

appropriateness factor of the perception scale.

TABLE 9

MEAN SCORES OF RESPONDENTS BY RACE AND SEX, SCHOOL SIZE AND
COUNSELOR RACE ON APPROPRIATENESS FACTIOR OF THE
PERCEPTION SCALE

Respondent Sum Mean Number in Sample
Race and Sex
Size of Sch Attended
Race of Counselor

For Entire Population 5215.00 10.36 503
Black Males 936.00 10.28 91
Medium Size HS 304.00 9.80 31
White Counselor 153.00 8.50 18

Black Counselor 151.00 11.61 13
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TABLE 9 Continued

Respondent Sum Mean Number in Sample
Large Size HS 632.00 10.53 60
White Counselor 345.00 10.14 34
Black Counselor 287.00 11.03 26
Black Females 1553.00 10.49 148
Medium Size HS - 784.00 10.59 74
White Counselor 455.00 10.58 43
Black Counselor 329.09 10.61 31
Large Size HS 769.00 10.39 74
White Counselor 477.00 9.94 48
Black Counselor 292.00 11.23 26
White Males 1258.00 10.06 125
Mediun Size HS 647.00 9.80 66
White Counselor 632.00 9.88 64
Black Counselor 15.00 7.50 2
Large Size HS 611.00 10.35 59
White Counselor 574.00 10.25 5€
Black Counselor - 37.00 12.33 3
White Females 1468.00 10.56 139
Medium Size HS 714.00 10.20 70
White Counselor 684.00 10.21 67
Black Counselor 30.00 10.00 3
Large Size HS 754.00 10.93 69
White Counselor 754.00 10.93 69

Black Counselor

The highest rating possible on the appropriateness factor of the per-

ception scale was 15; the lowest rating possible was 3.

Analysis of variance was calculated for each independent variable:

sex of respondent, race of respondent, size of high school attended,

and race of counselor.

factor.

The calculations were done for each perception
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Fairness Factor
The results of the One-way Analysis of Variance using mean

scores for the fairness factor are illustrated in Table 10.

TABLE 10
ANALYSIS OF VARTANCE DATA USING MEAN SCORES ON FAIRNESS FACIOR

Source | S.S. df M.S. F-Ratio P
Main Effects 129.35 4 32.34 1.79 0.13
Race 11.16 1 11.16 0.61 0.43
Main Effects 129.35 4 32.34 1.79 0.13
Sex 59.94 1 59.94 3.31 6.06
Race 11.17 1 11.17 .62 0.43
School Size 102.254 1 102.25 5.66 0.01
Counselor Race "33.24 1 33.24 1.84 0.17
p>.01 1.79 p>.01 0.62 p> .01 1.8
p> .01 3.31 p< .01  5.66

Results of the One-way Analysis of Varjagnet test indicated

that there was not a significant difference at the .01 level of sig-
nificance between black students and white students' perceptions of
counseling strategies; thus, it was necessary on the fairness factor to
accept Holz There is no significant difference between the perceptions
of counseling strategies by black students and white students.

Sex was not shown to have a significant effect oﬁ the way
students perceived the fairness of counseling strategies. On the

basis of the data, it was necessary on the fairness factor to accept
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HOZ: There is no significant difference between the perceptions of
counseling strategies by males and females.

Although the variables of race and sex did mot show a signi-
ficant effect on the way students perceived the fairness of counseling
strategies, it was necessary to test race and sex further for possible
interaction effects between them and between the other independent
variables.

Counselor race was not indicated as having a significant
effect on students' perceptions of the fairness of counseling strate-
gies. School size, however, was indicated to have a significant effect
on the way students perceived the fairness of counseling strategies.

In order to test the remaining hypotheses, it was necessary to calcu~
late the possible interaction effects of the independent variables;
this was done by calculating Two-way and Three-way Analysis of Variance.

The results of these ANOVAs are illustrated in Table 11.

TABLE 11

ANALYSTS OF VARIANCE SHOWING TWO-WAY AND THREE-WAY INTERACTIONS
OF VARIABLES ON FAIRNESS FACTOR OF PERCEPTION SCALE

Squrce S.S. df M.S. F-Ratio P
Two-way Interactions 324.21 6 54.03 2.99 0.007
Sex Race 56.95 1 56.95 3.15 0.07
Sex School Size 0.007 1 0.007 0.00 0.98
Sex Race of Counselor 33.56 1 33.56 1.86 0.17
Race School Size 172.73 1 172.73 9.56 0.002

Race Race of Counselor 12.40 1 12.40 0.69 0.41



68

TABLE 11 Continued

Source S.S. df M.S. F-Ratio P
School Sz Race of Counselor 74.80 1 74.80 4,14 0.04
p <.01 2.99 p< .01 9.56
p >.0L 3.15 p> .01 0.69
p>.01 0.00 p> .01 p<£ .05 4.14
p> .01 1.86 :
Three-way Interactions 133.68 4  33.42 1.85 0.12
Sex Race School Size 45.35 1 45.35 2.51 0.11
Sex Race Race of Counselor 51.18 1 51.18 2.83 0.09
Sex Sch Sz Race of Counselor 26.92 1 26.92 1.50 0.22
Race Sch Sz Race of Counselor 117.03 1 117.03 6.48 0.01
Explained 611.93 14 43.71 2.42 0.003
Residual 8816.38 488 18.07
Total 9428.31 502 18.78
p> .01 1.85 p >.01 1.50
p>.0L 2.51 p<.01 6.48

p~>.01L 2.83

The results of the ANOVA showing two-way and three-way inter-

actions of the variables on the fairness factor of the perception

scale indicated in regards to the null-hypotheses the following:

H°3: There is no significant interaction between the variables of

sex and race on the perceptions of students of counseling

strategies. Accepted.
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There is no significant interaction between the variables of
race and size of school on the perceptions of students of
counseling strategies. Rejected.

There is no significant interaction between the variables of
sex and size of school on the perceptions of students of
counseling strategies. Accepted.

There is no significant interaction between the variables of
race of counselor and sex of counselee on the perceptions of
students of counseling strategies. Accepted.

There is no significant interaction between the variables of
race of counselor and race of counselee on the perceptions of
students of counseling strategies. Accepted.

There is no significant interaction between the variables of
school size and race of counselor on the perceptions of

students of counseling strategies. Rejected.

There is no significant interaction effect among the wvariables
sex of counselee, race of counselee, and school size. Accepted.
There is no significant interaction effect among the variables
sex of counselee, race of counselee, and race of counselor.
Accepted.

There is no significant interaction effect among the variables
sex of counselee, school size, and race of counselor. Accepted.
There is no significant interaction effect among the variables
race of counselee, school size, and race of counselor. Rejected.

As shown by the data, school size had a significant interaction

effect with race of counselee and race of counselor on the fairness
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factor of the perception scale. The following graph (Figure 1)
illustrates by the use of the mean scores for black male students and
white male students the interaction effect school size and race of

counselor had on their perceptions.

20.00

19.00

A = white male student
X

— = white male counselor

18.00 black male student

17.00
~=-= black male counselor
16.00 /

15.00

14.00 ;

Mean Scores
——

13.00
12.00

11.00 A

] 1
1 1
Medium Large
Size High Size High
School School
FIGURE 1
INTERACTION EFFECT OF SCHOOL SIZE AND RACE OF COUNSELOR ON
BLACK MALES AND WHITE MALES' PERCEPTIONS OF COUNSELING
FATRNESS
Following in Figure 2 are the mean scores of black female
students and white female students. The graph serves to illustrate
the interaction effect school size and race of counselor had on the

pexceptions of female students regarding the fairness of counseling

strategies.
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t1 = white female students
©® = black female students
— = white counselor
20.00_ o - — -—= black counselor
19.00_ -~ -
~ &
3 18.00_
~
5
w 17.00_ a
&
o 16.00_
=
15.00_
T |
] ]
] ]
Medium Size Large Size
High School High School
FIGURE 2

INTERACTION EFFECT OF SCHOOL SIZE AND RACE OF COUNSELOR ON BLACK
FEMALES AND WHITE FEMALES' PERCEPTIONS OF COUNSELING FAIRNESS

The graph illustrates that white females perceived white counselors to
be more fair in the large size high schools. The reverse was true of
the perceptions of black female students; black females perceived both
black counselors and white counselors to be more fair in the medium

size high school than in the large size high school.

Effectiveness Factor
The results of the One-way Analysis of Variance using mean
scores of students on the effectiveness factor are illustrated in

Table 12:
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TABLE 12

ANALYSIS OF VARIANCE DATA USING MEAN SCORES ON EFFECTIVENESS
FACTOR OF PERCEPTION SCALE

Source S.S. df M.S. F-Ratio P
Main Effects 387.43 4 96.86 3.63 0.006
Race 7.09 1 7.09 0.27 0.60
Sex 55.64 1 55.64 2.09 0.15
School Size 212.38 1 212.38 7.96 0.005
Counselor Race 92.49 1 92.49 3.47 0,063
p <.01 3.63 p £.01 7.96
»>.01 0.27 p> .01  3.47

p> .01 2,09

Results of the One-way Analysis of Variance indicated that there
.was not a significant difference at the .0l level between black students
and white students' perceptions of counseling strategies; therefore, on
the effectiveness factor it was necessary to accept Holz There is no
significant difference between the perceptions of counseling strategies
by black students and white students.

The sex variable alone did not show a significant effect on
the way students perceived the effectiveness §f counseling strategies.
On the basis of the data, it was necessary to accept HOZ: There is no

significant difference between the perceptions of counseling strategies

by males and females.
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In order to test the remaining hypotheses on the effectiveness
factor of the perception variable, it was necessary to calculate Two-
way and Three-way Analysis of Variance. The results of these ANOVA

are presented in Table 13.

TABLE 13

ANALYSTS OF VARIANCE SHOWING TWO-WAY AND THREE-WAY INTERACTIONS
OF VARIABLES ON EFFECTIVENESS FACTOR OF PERCEPTION SCALE

Source | S.S. df M.S. F-Ratio P

Two-way interactions 163.36 6 27.22 1.02 0.41
Sex Race 80.19 1 80.19 3.00 0.08
Race School Size -98.383 1 98.83 3.70 0.05
Sex School Size "12.85 1 12.85 0.48 0.48
Sex Counselor Race -57.71 1 57.71 2.16 0.14
Race Counselor Race 0.49 1 0.49 0.01 0.89 ‘
School Size  Counselor Race '82.06 1 82.06 3.07 0.08
p > .01 1.02 p> .01 0.48 p> .01 3.07
p>.01 3.00 p> .01 2.16

p> .01 p< .05 3.70 p> .01 0.01

Three-way interactions 213.54 4 53.38 2.00 0.09
Sex Race School Size 79.09 1 79.09 2,96 0.08
Sex . Race Counselor Race 50.76 1 50.76 1.90 0.16

Sex School Size Counselor Race 63.03 1 63.03 2.36 0.12

Race School Size Counselor Race 176.96 1 176.96 6.63 0.01

Explained 674.18 14 48.15 1.80 0.03
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TABLE 13 Continued

Source S.S. df M.S. F-Ratio p
Residual 13014.55 488 26.66
p> .01 2.00 p> .01 2.3
p> .01 2.96 p< .01 6.63
p> .01 1.90 p>.01 p<.05 1.8

The results of the ANOVA showing two-way and three-way inter-
actions of the variables on the effectiveness factor of the perception
scale indicated in regards to the null-hypotheses the following:

H03: There is no significant interaction between the variables of
sex and race on the perceptions of students of counseling
strategies. Accepted.

Ho4: There is no significant interaction between the variables of
race and size of school on the perceptions of students of
counseling strategies. Rejected.

HOS: There is no significaﬁt interaction between the variables of
sex and size of school on the perceptions of students of
counseling strategies. Accepted.

H06: There is no significant interaction between the variables of
race of counselor and sex of counselee on the perceptions of
students of counseling strategies. Accepted.

H 7: There is no significant interaction between the variables of
race of counselor and sex of counselee on the perceptions 9f

students of counseling strategies. Accepted.



H 8:

H 9:
(o)

H 10:
o

H 11:
o

H 12:

75

There is no significant interaction between the variables

of school size and race of counselor on the perceptions of
counseling strategies. Accepted.

There is no significant interaction effect among the variables
sex of counselee, race of counselee, and school size.
Accepted.

There is no significant interaction effect among the variables
sex of counselee, race of counselee, and race of counselor.
Accepted.

There is no significant interaction effect among the variables
sex of counselee, school size, and race of counselor. Accepted.
There is no significant interaction effect among the variables
race of counselee, school size, and race of counselor.

Rejected.

The data revealed that all groups perceived white counselors

to be more effective in the large high schools than in the medium

size high schools. Black counselors were perceived by white males

and black females to be more effective in the large high schools than

in the medium size schools. Black males, however, perceived black

counselors to be slightly less effective in the large high school

than in the medium size high school. The interaction effect of

school size, counselees' race, and counselor's race is presented in

Figure 3.
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25.00___ A = white male student
O = white female student
24.00__ X = black male student
© = black female student
23.00__ —— = white counselor
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FIGURE 3
INTERACTION EFFECT OF SCHOOL SIZE, COUNSELEE RACE, AND COUNSELOR
RACE ON STUDENTS' PERCEPTIONS OF COUNSELING EFFECTIVENESS
Appropriateness Factor
The results of the One-way Analysis of Variance using mean

scores for the appropriateness factor are illustrated in Table 14:

TABLE 14

ANALYSIS OF VARIANCE DATA USING MEAN SCORES ON APPROPRIATENESS
FACTOR OF PERCEPTION SCALE

Source S.S. df M.S. F-Ratio P

Main Effects 102.86 4 25,72 3.24 0.01

'Race 11.00 1 11.00 1.38 0.23
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TABLE 14 Continued

Source S.S. df M.S. F-Ratio P
Sex 29.09 1 29.09 3.67 0.06
School Size 59.99 1 59.99 7.57 0.01
Counselor Race 44.30 1 44.30 5.59 0.02
p <.01 3.24 p <.01 7.57
p>.01 1.38 p > .01 p<.05 5.59

p> .01 3.67

The results of the One-way Analysis of Variance indicated that
there was not a significant difference at the .0l level between black
students and white students' perceptions of counseling strategies. On
the basis of this data, it was necessary on the appropriateness
factor to accept Hol: There is no significant difference between the
perceptions of counseling strategies by black students and white
students.

The data revealed that the sex yariable did not have a sig-
nificant effect on the students perceptious of counseling appropriateness,
and HOZ was accepted: There is no significant difference between the
perceptions of counseling strategies by males and females.

School size was shown to be significant at the .01l level,
and counselors' race was significant at the .05 level. To further
test the significance of these variables, two-way and three-way
interactions were calculated. The results of the Two-way and Three-way

Analysis of Variance are presented in Table 15.
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TABLE 15

ANALYSIS OF VARIANCE SHOWING TWO-WAY AND THREE-WAY INTERACTIONS
OF VARIABLES ON APPROPRIATENESS FACTOR OF PERCEPTIONS SCALE

Source S.S. df M.S. F-Ratio P
Two-way interactions 60.64 6 10.11  1.28  0.27
Sex Race 18.80 1 18.80 2.37 0.12
Sex School Size 9.50 1 9.50 1.20 0.27
Sex Counselor Race 6.66 1 6.66 0.84 0.36
Race School Size 44.87 1 44.87 5.66 0.02
Race Counselor Race 1.10 1 1.10 0.14 0.71
School Size  Counselor Race 33.33 1 33.33 4.21 0.04
p>.01 1.28 p> .01, 1.20 p > .01 p < .05 5.66
p> .01 2.37 p> .01 0.84 p>.01 0.14

p> .01 p< .05 4.21

Three-way interactions 68.05 4 17.01 2.15 0.07
Sex Race School Size 36.16 1 36.16 4.56 0.03
Sex Race Counselor Race 26.20 1 26.20 3.31 0.07
Sex School Size Counselor Race 38.55 1 38.55 4.86 0.03
Race School Size Counselor Race 41.84 1 41.84 5.28 0.02
Explained 196.53 14 14,039 1.77 0.04
Residual 3868.37 488 7.93
Total ‘ 4064.90 502 8.09
p> .01 2.15 p>.01 p <.05 4.86
p > .01 p <.05 4.56 p > .01 p< .05 5.28

p> .01 3.31
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In regards to the null-hypotheses, the results of the two-way

and three-way analysis of variance indicated for the appropriateness

factor of the perception scale the following:

H 3:
(o)

H 5:
o

H 7:
(o]

H 8:

H 9:
o

H 10
o

There is no significant interaction between the variables of
sex and race on the perceptions of students of counseling
strategies. Accepted.

There is no significant interaction between the variables of
race and size of school on the perceptions of students of
counseling strategies. Rejected.

There is no significant interaction between the variables of
sex and size of school on the perceptions of students of
counseling strategies. Accepted.

There is no significant interaction between the variables of
race of counselor and sex of counselee on the perceptions of
students of counseling strategies. Accepted.

There is no significant interaction between the variables of
race of counselor and race of counselee on the perceptions
of students of counseling strategies. Accepted.

There is no significant interaction between the variables of
school size and race of counselor on the perceptions of
students of counseling strategies. Rejected.

There is no significant interaction effect among the variables
of sex of counselee, race of counselee, aﬁd school size.
Rejected.

There is no significant interaction effect among the variables

of sex of counselee, race of counselee, and race of counselor.

Accepted.
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o
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There is no significant interaction effect among the variables

of sex of counselee, school size, and race of counselor.

Rejected.

H 12:
o

There is no significant interaction effect among the variables

of race of counselee, school size, and race of counselor.

Rejected.

The interaction effects of sex and race of counselee, size of

high school attended, and race of counselor are illutrated in Figure

4.,
12.00__ A
>\<: A = vhite male student
11.00__ - Ti= white female student
o~ / X = black male student
® = black female student
10.00___ )( —= white counselor
a / -—--= black counselor
i
§ 9.00 /4
) 4
o
S 8.00 X’
P>
/ .
7.00__ Al

1 !
1 1]
1 ]
Medium Size Large Size

High School High School

FIGURE 4

INTERACTION EFFECT OF SEX AND RACE OF COUNSELEE, SIZE

OF HIGH SCHOOL ATTENDED, AND RACE OF COUNSELOR

ON STUDENTS' PERCEPTIONS OF COUNSELING
APPROPRIATENESS
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As illustrated on the graph, black males, black females, and
white males perceived black counselors to be more appropriate in
their counseling strategies inuEhe large size high school than in the
medium size high schocls. White counselors were perceived by black
males and black females to be more appropriate in their counseling
strategies in the medium size high school than in the large one.
White males and white females perceived white counselors to be more
appropriate in their counseling strategies in the large size high

school than in the medium size high school.

Effects of the Collected Dataz on the Stated Hypotheses

‘Based on the data analysis, the following responses were made
in regard to the null-hypotheses:

Hol: There is no significant difference between the perceptions of
counseling strategies by black students and white students.
Accepted on all three perception factors.

H 2: There is no significant difference between the perceptions of
counseling strategies by males and females. Accepted on all
three factors.

H°3: There is no significant interaction between the wvariables of
sex and race on the perceptions of students of counseling
strategies. Accepted on all three factors.

HOA: There is no significant interaction between the variables of
race and size of school on the perceptions of students of
counseling strategies. Rejected on all three factors.

H 5: There is no significant interaction between the variables of

sex and size of school on the perceptions of students of



82

counseling strategies. Accepted on all three factors.

H°6: There is no significant interaction between the variables of
race of counselor and sex of counselee on the perceptions of
students of counseling strategies. Accepted on all three
factors.

H°7: There is no significant interaction between the variables of
race of counselor and race of counselee on the perceptions of
students of counseling strategies. Accepted on all three
factors.

HOS: There is no significant interaction between the variables of
school size and race of counselor on the perceptions of stu-
dents of counseling strategies. Accepted on effectiveness
factor. Rejected on fairness and appropriateness factors.

HOQ: There is no significant interaction effect among the variables
sex of counselee, race of counselee, and school size. Accepted
on fairness and effectiveness factors. Rejected on appropriate-
ness factor.

HOIO: There is no significant interaction effect among the variables
of sex of counselee, race of counselee, and race of counselor.
Accepted on all three factors.

Hollz There is no significant interaction effect among the variables
sex of counselee, school size, and race of counselor. Accepted
on fairness and effectiveness factors. Rejected on appropriate-
ness factor.

H°12: There is no significant interaction effect among the variables of
race of counselee, school size, and race of counselor. Rejected

on all three factors.
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A Report on the Fourteen Perception Items of
The Instrument Using Percentages

An analysis of responses to each perception item of the imstru-
ment is presented in table form. The responses are reported by race
and sex using percentages.

The symbols used in the following tables are:

BM--black males WM--white males
BF~-black females WF--white females
The descriptive answer word for each item are as follows:

never, seldom, sometimes, usually, always.

Fairness Factor
Statement:

Item 12 Counselor was sensitive to encouraging high expectations for

students.
TABLE 16
Race/Sex Never Seldom Sometimes Usually Always
BM 7 16 23 25 29
BF 4 14 25 31 26
WM 3 11 26 37 23
WF 4 8 21 31 36
Statement:

Item 13 Counselor was sensitive to showing concern for the needs of

students other than yourself.
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TABLE 17
Race/Sex Never Seldom Some times Usually Always
BM 5 10 16 38 31
BF 2 13 24 32 29
WM 5 7 27 38 23
WF 3 10 21 34 32
Statement:

Item 14 Ccunselor provided for equal educational experiences for both

sexes.
TABLE 18

Race/Sex Never Seldom Sometimes Usually Always
BM 5 11 23 28 33
BF 4 13 21 26 36
WM 4 4 18 . 37 37
WF - 4 : 8 16 38 34

Statement:

Item 15 Counselor was sensitive to giving personal attention to

individual students.
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TABLE 19
Race/Sex Never Seldom Sometimes Usually Always
BM 8 12 29 33 18
BF 7 13 29 26 25
WM 14 10 11 39 26
WF 6 9 27 23 35
Statement:
Item 16 Counselor was sensitive to making resource information
available (social, personal, educational, vocational).
TABLE 20
Race/Sex Never Seldom Sometimes Usually Always
BM 7 14 26 23 30
BF 6 12 23 25 34
WM 4 9 19 32 36
WF 11 6 27 28 28
Appropriateness Factor
Statement:

Item 17 Counselor was sensitive to considering students' ideas and

input.
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TABLE 21
Race/Sex Never Seldom Sometimes Usually Always
BM 5 8 34 40 13
BF 7 18 27 29 19
WM € 14 31 37 12
WF 6 14 26 33 21
Statement:

Item 18 Counselor was sensitive to placing a higher consideration on
student's self-evaluation than on intelligence and achievement

test scores.

TABLE 22
Race/Sex Never Seldom Sometimes Usually Always
BM- 13 20 34 21 12
BF 5 18 27 32 . 18
WM 10 19 32 30 9

WF 5 20 30 32 13




Statement:

Item 19 The counselor was knowledgable in areas of your concern.

87

TABLE 23
Race/Sex Never Seldom Sometimes Usually Always
BM 10 4 33 33 20
BF 7 17 27 36 13
WM 5 11 30 34 20
WF 4 12 32 35 17
Effectiveness Factor
Statement:
Item 20 The counselor possessed a well-adjusted personality.
TABLE 24
Race/Sex Never Seldom Sometimes Usually Always
BM 1 2 25 44 28
BF 3 13 25 31 28
WM 10 9 26 34 21
WF 6 10 22 29 33
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Item 21 Counseling sessions were cheerful and helpful.

TABLE 25
Race/Sex Never Seldom Sometimes Usually Always
BM 6 6 36 26 26
BF 3 14 34 24 25
WM 6 11 25 34 24
WF 4 19 23 22 32
Statement:

Item 22 Counselor was effective in creating a relaxed atmosphere.

TABLE 26
Race/Sex Never Seldom Some times Usually Always
BM 4 8 32 38 18
BF 3 10 38 23 26
WM 4 11 31 34 20
WF 4 12 31 24 29
Statement:

Item 23 Counselor encouraged all students to use counseling services.
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TABLE 27
Race/Sex Never Seldom Sometimes Usually Always
BM 3 12 24 32 29
BF 4 16 20 28 32
WM 5 13 24 28 30
WF 9 14 21 18 38
Statement:

Item 24 Counselor was aware of students' cultural differences.

TABLE 28
Race/Sex Never Seldom Sometimes Usually Always
BM 6 8 22 38 26
BF 4 20 20 28 32
WM 4 12 33 34 17
WF 6 10 25 37 22
Statement:

Item 25 Counselor assisted students in selection of courses which would

be helpful as college preparatory or in career choice.
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TABLE 29
Race/Sex Never Seldom Sometimes Usually Always
BM 8 16 23 28 25
BF 7 17 22 22 32
WM 11 13 26 28 22
WF 6 11 27 27 29
TABLE 30

PERCENTAGE REPORT OF FAVORABLE RESPONSES ON PERCEPTION
SCALE BY FACTORS

Item Fairness Item Appropriateness Item Effectiveness
12 60.02 17 51.00 20 62.00
13 64.02 18 39.02 21 53.02
14 67.02 19 52.00 22 53.00
15 56.02 23 58.07
16 59.00 | 24 58.05
25 53.02
Factor

Mean 60.21 47.34 56.19
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Data Recorded on Small Size High Schools

The frequencies of the data collected on students who attended
small size high schools were not large enough to be used in the Analy-
sis of Variance. They were, therefore, tabulated so that the probable
effects the variables would have on students' perceptions could be
determined. Following in Table 31 are the mean scores for each factor

and the total mean scores for groups by race and sex of counselee and

race of the counselor.

TABLE 31

MEAN SCORES ON PERCEPTION SCALE OF STUDENTS
WHO ATTENDED SMALL SIZE HIGH SCHOOLS

Fairness Appropriateness Effectiveness Total

-Race/Sex Counselor's Counselor's Counselor's Mean
Race Race Race Score

White Black White Black White Black

Black Males 18.40 23.66 10.00 12.Q00 21.16 26.33 18.59
Black Females 17.84 17.33 10.47 11.33 22.58 21.33 16.81
White }Iales 16 . 35 ————— 8 . 80 _____ 19 . 25 ————— 14 . 80
White Females 20.13 —==—- 11.13 === 21.73 ~——-= 17.66

A total mean score of

counseling strategies.

16.00 would indicate a favorable perception of

According to the mean scores, white males did

not favorably perceive counseling strategies in the small high school.

The following graph (Figure 5) presents the mean scores for

all four groups:
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FIGURE 5
MEAN SCORES OF STUDENTS FROM SMALL SIZE

HIGH SCHOOLS ON PERCEPTION SCALE

Interpretation of the Findings

The One-way Analysis of Variance indicated that there was no
significant difference between the way black students and white stu-
dents perceived counseling strategies, and no significant difference
existed between the way male students and female.students perceived
counseling strategies. School size was isolated by the one-way
analysis and found to have a significant effect on the perceptions of
students. The variable, counselor race, was indicated to have a

significant effect on students' perceptions of the appropriateness of
g P P pprop

counseling strategies.
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Two-way and Three-way Analysis of Variance was performed to
test the variables for interaction effects. Results of the two-way
and three-way interactions using mean scores of students on the per-
ception scale confirmed the results of the one-way analysis. School
size had an effect on the way students perceived counseling strategies
and was shown to have a significant interaction effect with race of
counselor on the way students perceived the fairness and appropriate-
ness of counseling strategies.

A significant three-way interaction was indicated among the
variables of race of counselee, school size, and race of counselor.

A three-way interaction effect was also indicated among the variables
gex of counselee, race of counselee, and school size, and the variables
race of counselee, school size, and race of counselor. These variables
interacted in such a way as to have a significant effect on students'
perceptions of the appropriateness of counseling strategies.

White students, both males and females, perceived counseling
strategies more favorably in large size high schools than in medium
size high schools, This was indicated on all three factors measured--
fairness, appropriateness, and effectiveness.

Black males who had black counselors viewed counseling strate-
gies to be more fair and appropriate in the medium size high schools
than in the large size high schools. Black males who had white
cognselors viewed the counseling strategies to be.more fair and
appropriate in the large high schools than in the medium size high

schools.
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Black students, both males and females, who attended large
size high schools rated black counselors to be more effective than
white counselors. Black students who attended medium size high
schools rated white counselors as more effective than black counselors.

Black females viewed black counselors and white counselors
and counseling strategies to be more fair in the medium size high
school but more appropriate in the large size high school.

Response frequencies received from students who had attended
small size high schools were disproportionately low and therefore could
not be used in the analysis of variance. Mean scores, however, were
tabulated so that comparisons with the mean scores of students who
attended medium and large size high schools could be made. The mean
scores of students who attended small size high schools indicated
favorable perceptions of counseling strategies by black males, black

females, and white females but unfavorable by white males.

‘Responses to Selected Statements

More than half (56.22 percent) of the respondents favorably
rated counseling strategies in the high schools they attended. The
fairness factor of the perception scale received the highest overall
rating with 60.21 percent of the participants indicating a favorable
response. The effectiveness of counseling strategies was favorably
rated by 56.19 percent, and the appropriateness factor received a
favorable response by 47.34 percent of the students surveyed.

Item 14 of the perception scale received the largest number of

fayorable responses. It was one of the five items measuring the
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fairness factor of the perception scale and was stated as follows:

The counselor was sensitive to providing equal
educational experiences for both sexes.

The results showed that 67 percent of the respondents gave a favorable
response to the above statement; 20 percent responded "sometimes" to
the statement while 13 percent gave an unfavorable response.

The item receiving the least number of favorable responses was
item 18. The statement was one of the three statements measuring the
appropriateness of counseling strategies and was stated as follows:

The counselor was sensitive to placing a higher

consideration on student's self-evaluation than

on intelligence and achievement test scores.

Approximately 39 percent of the subjects responded favorably to the

statement; 31 percent responded "sometimes,"

and 30 percent respond-
ed either "seldom" or "never."

0f the six statement measuring students' perceptiﬁns of the
effectiveness of counseling strategies, 62 percent ©f the subjects

responded favorably to item 20:

The counselor possessed a well-adjusted personality.

Discussion
The results of the data indicated support for the null-hypothesis
that no significant difference exists between black students and
white students' perceptions of counseling strategies. This finding
is not consistent with the findings of Bryson and Cody (1973) or the
hypotheses of Bryson and Bardo (1975) that suggested that the attitudes

‘of black students toward counselors and counseling in general are
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different from white students.117 The results are, however, consistent
with the results of the study conducted by Johnson (1977) which indi-~

cated that no strong negativism toward counseling existed among black
students and that black students are not natural skeptics of counseling.118

One of the main findings of this study was that school size
interacted significantly with the variables of counselee's race and
counselor's race. On the effectiveness factor, all groups surveyed
perceived white counselors more favorably in the large size high
school than in the medium size high school. This was also true of
black counselors as perceived by white males and black females. Black
males perceived black counselors to be slightly more effective in the
medium size high school than in the large high school.

Of particular interest was the overall consistent way all four
groups perceived the counseling strategies employed in the high schools
from which they graduated. Over half (56.22 percent) of the partici-
pants responded favorably to the perception items of the questionnaire.
Black females gave the least number of favorable responses (54 per-
cent), followed by black males (56 percent) and white males (57 per-
cent), White females gave the largest number of favorable responses
(58 percent).

Of the three factors measured, the appropriateness factor

received the least number of favorable responses. Less than half of

all the respondents (47.34 percent) responded favorably to the three

Myoward x. Johnson, "A Survey of Students' Attitudes Toward
Counseling at a Predominantly Black University," Journal of Counseling

Psychology 24 (1977): 162.

1181pid., 164.
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items measuring the appropriateness of counseling strategies. Only
39 percent of the respondents indicated that they perceived their
counselor as placing a higher consideration on student's self-

evaluation than on intelligence and achievement test scores.



CHAPTER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary

The problem of this study was to analyze the perceptions
of black college freshmen and white college freshmen regarding the
counseling strategies employed in the high schools from which they
graduated. More specifically, the effort was designed to deter-
mine students' perceptions on three factors of the counseling
procedures; those factors were fairness, appropriateness, and
effectiveness.
Six state institutions of higher education which indicated
a total black enrollment of 500 or more were included in the study.
For the purpose of confidentiality the participating institutions
were not named in the study.
The study tested twelve hypotheses:
H 1: There is no significant difference between the perceptions
of counseling strategies by black students and white students.
HOZ: There is no significant difference between the perceptions
of counseling strategies by males and females.
H 3: There is no significant interaction between the variables of
sex and race on the perceptions of students of counseling

strategies.
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H 4:

H 6:
fo)

H 8:
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There is no significant interaction between the variables

of race and size of school on the perceptions of students

of counseling strategies.

There is no significant interaction between the variables

of sex and size of school on the perceptions of students

of counseling strategies.

There is no significant interaction between the variables

of race of counselor and sex of counselee on the perceptions
of students of counseling strategies.

There is no significant interaction between the variables

of race of counselor and race of counselee on the perceptions
of students of counseling strategies.

There is no significant interaction between the variables

of school size and race of counselor on the perceptions of
students of counseling strategies.

There is no significant interaction effect among the variables
of sex of counselee, race of counselee, and school size.

There is no significant interaction effect among the variables
of sex of counselee, race of counselee, and race of counselor.
There is no significant interaction effect among the variables
of sex of counselee, school size, and race of counselor.

There is no significant interaction effect among the variables
of race of counselee, school size, and race of counselor.

A stratified sample was drawn from each institution, and

650 freshmen students were selected as the total sample. Of the

650 selected, 103 students did not meet the limitation requirements



100

of the study. This left a total of 547 students or 84 percent.
of the total surveyed. There were 255 black students, 99 males
and 156 females, included in the study. Of the 292 white partici-
pants, 138 were males and 154 were females. The total sample
composition reflected 237 males and 310 females.

The instrument used in obtaining students' perceptions
of counseling strategies was one constructed by the researcher.
It was comprised of three parts. The purpose of Part I was to
obtain demographic information on the respondent. Part II was for
the purpose of securing information concerning the high schools
attended by the respondents and the sex and race of the respondents'
counselors in high school. Part III of the instrument employed a
Likert-type scale for the purpose of determining students' per-
ceptions of counseling strategies. The scale consisted of fifteen
item statements which were constructed for the purpose of securing
the respondent's perception of counseling strategies. More specifi-
cally the instrument was constructed in an attempt to measure
students' perceptions of the fairmess, appropriateness, and effective-
ness of high school counseling strategies.

To achieve content validity, the instrument was submitted
to a jury of ten persons from among the areas of secondary educa-
tion, human relations, guidance and counseling, and sociology.
To further validate the instrument a pilot study was undertaken
with sixty freshmen college students as participants.

The reliability of the instrument was established by the

use of Pearson Correlation, and functional unity was indicated
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by the correlation of each item score with the total score.

Major Findings

The One-way Analysis of Variance indicated that there was
not a significant difference at the .01 level between the percep-
tions of black students and white students of counseling strategies.
It was also determined that there was no significant difference
between the way males and females perceived counseling strategies,
and no significant interaction effect was found to exist between
the variables of race and sex.

A significant interaction effect was determined between the
variables of race and size of school. No significant interaction
was found between the variables of sex and size of school, race
of counselor and sex of counselee, or race of counselor and race
of counselee.

The variables school size and race of counselor were not
shown to have asignificant interaction effect on the way students
perceived the effectiveness of counseling strategies but were
shown to have a significant interaction effect on the way students
perceived the fairness and appropriateness of counseling strategies.

The Three-way Analysis of Variance test revealed that the
variables of sex of counselee, race of counselee, and school size
did not have an interaction effect on students' perception of the
fairness and effectiveness of counseling strategies but did on
their perceptions of the appropriateness of counseling.

The three-way analysis further indicated no significant

interaction effect among the variables sex of counselee, race of
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counselee, and race of counselor.

A significant three-way interaction was determined for
the variables sex of counselee, school size, and race of counselor
for the appropriateness factor of counseling strategies but not for
the fairness and effectiveness factors.

The three-way analysis revealed that a significant interaction
effect existed among the variables race of counselee, school size,
and race of counselor. White males and white females viewed coun-
seling strategies more favorably in the large high schools than in the
medium size high schools. Black males perceived white counselors
more favorably in the large high school. Both black males and black
femaies perceived black counselors more favorably in the medium size
high school, and black females also viewed counseling strategies and
white counselors more favorably in the medium size high school.

On the basis of the information obtained through the statistical
analysis, the following hypotheses were accepted: .

Holz There is no significant different between the perceptions

of counseling strategies by black students and white students.
H 2: There is no significant difference between the perceptions

of counseling strategies by males and females.

H 3: There is no significant interaction between the variables

of sex and race on the perceptions of students of counseling

strategies.

HOS: There is no significant interaction between the variables
of sex and size of school on the perceptions of students

of counseling strategies.
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H 8:

H 9:
o

H 10

H 11
o

H 8:
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There is no significant interaction between the variables
of race of counselor and sex of counselee on the perceptions
of students of counseling strategies.
There is no significant interaction between the variables
of race of counselor and race of counselee on the perceptions
of students of counseling strategies.
There is no significant interaction between the variables of
school size and race of counselor on the perceptions of
students of counseling strategies. Accepted on effectiveness
factor.
There is no significant interaction effect among the variables
of sex of counselee, race of counselee, and school size.
Accepted on fairness and effectiveness factors.
There is no significant interaction effect among the variables
of sex of counselee, race of counselee, and race of counselor.
There is no significant interaction effect among the variables
of sex of counselee, school size, and race of counselor.
Accepted on fairness and effectiveness factors.

The following hypotheses were rejected:
There is no significant interaction between the variables of
race and size of school on the perceptions of students of
counseling strategies.
There is no significant interaction between the variables of
school size and race of counselor on the perceptions of
students of counseling strategies. Rejected on fairness and

appropriateness factors.
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H 9: There is no significant interaction effect among the variables
of sex of counselee, race of counselee, and school size.
Rejected on appropriateness factor.

Holl: There is no significant interaction effect among the variables
of sex of counselee, school size, and race of counselor.
Rejected on appropriateness factor.

H°12: There is no significant interaction effect among the variables

of race of counselee, school size, and race of counselor.

Conclusions

It was concluded from the results of the study that in general
black college freshmen and white college freshmen favorably perceived
the counseling strategies employed in the high schools from which
they graduated.

It was concluded that the respondents perceived the counseling
strategies in the high schools from which they graduated to be more
fair and effective than appropriate.

Since students indicated that they perceived counselors as
not placing a high consideration on the student's self-evaluation
but relied on the results of intelligence tests and achievement tests
to determine the student's capabilities, it was concluded that many
counselors may be either unaware of or disregard the limitations and
biases of tests. The implications of placing an extreme importance on
standardized test results are that minority students may be inaccurately
evaluated in terms of intellectual ability and achievement and that
counselors may be using such tests inappropriately.

Based on the findings that no white female respondents who
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attended a large high school indicated she had a black counselor

and only three white males who attended a large high school indicated
that they had a black counselor, it was concluded that black counselors
were either not present in the school or that white students avoided

or were not assigned to black counselors.

Since fairly equal numbers of black students indicated white
counselors as well as black counselors as their high school counselor,
it was concluded that black students had counselors of both races
accessible to them, and counselor race was not a determining factor
for black students in choosing a counselor.

Since the data revealed that differences existed between the
perceptions of students who attended large size high schools and
medium size high schools, it was concluded that school size was an
important variable and that effective counseling, in the judgment of
most respondents, occurred in large schools.

It was concluded that administrators and counselors in the
participating institutions of higher education are genuinely con-
cerned about the students attending their institutions. This was
evidenced by their concern that the students' rights of privacy and
confidentiality not be violated in any way while the study was being
conducted. It was also apparent that administrators and counseling
staffs at the participating institutions considered students' per-
ceptions of counseling strategies as an important area of investigation.

Although students belonging to a race classification other
than white or black were not included in the study, it was noted
that students of other races were interested in the study and indi-

cated that they would be interested in a study which would attempt to
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analyze their perceptions of high school counseling strategies.

This study strongly indicated that although students generally

perceive high school counseling strategies favorably information needs

to be gathered in an effort to help high school counselors become even

more fair, effective, and appropriate in their counseling strategies.

Recommendations for Further Study

As a result of this study, the following recommendations are

made:

1.

Further research is needed to determine the differences in

the environments of medium size and large size high schools
which might account for the interaction effect school size

has with the variables counselor's race and counselee's race.

It is recommended éhat research be conducted to determine if
counselor race is a major consideration of students' in the
selection of a counselor.

Future research in this area is needed to ascertain the perceptions
of Native American and Chicano students.

Since the target population of this study was freshmen college
students, it is recommended that this study be repeated for

the purpose of securing the perceptions of counseling strategies
of high school graduates who did not enter an institution of
higher education.

It is recommended that this study be repeated with high school
students as the target population in order that high school

counselors could be provided with feedback information.
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September 29, 1977

6704 Hidden Hills Dr.
Edmond, Oklahoma 73034

I am a doctoral student in the College of Education at the Univer-
sity of Oklahoma. As my doctoral thesis problem I am proposing

to conduct a survey of black freshmen students and white freshmen
students attending selected state colleges and universities in
Oklahoma to ascertain their perceptions of the high school counsel-
ing strategies employed in the high schools from which they
graduated.

The Office of Oklahoma State Regents for Higher Education is
supportive of my study and has supplied me with enrollment infor-
mation. Based on the number of black students enrolled at your
institution it was determined that your institution be one of

the ones selected for the study.

In order to conduct the survey, it will be necessary to obtain
from you a list of names and addresses of all black freshmen
students and white freshmen students attending your institution.
It will be of further help if the race and sex of the students be
indicated so that a stratified sampling may be taken.

Al]l questionnaires will be held in strictest confidence, and
students will be asked not to indicate their name on the question-
naire, the name of the institution which they now attend or the
high school from which they graduated.

If you have any questions concerning the study please call me
collect (405-341-7080). Your prompt attention will be appreciated.

Sincerely yours,

Laura L. Beckham
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Panel of Judges who Assisted in the Validation of Perceptions

1.

Counseling Strategies Instrument

Dr. Melvin Todd

Office of the Oklahoma State Regents
for Higher Education

Oklahoma Department of Education

Oklahoma City, Oklahoma

Dr. Joe Garrison

Director, Consultative Center for Equal Education
Opportunity

University of Oklahoma

Norman, Oklahoma

Dr. Wilbur Scott

Assistant Professor of Sociology
Department of Sociology
University of Oklahoma

Norman, Oklahoma

Dr. Charles Butler

Associate Professor of Education
College of Education

University of Oklahoma

Norman, Oklahoma

Dr. Richard Mitchell
Vice-President of Student Affairs
Central State University

Edmond, Oklahoma

Dr. Engel Grow

Chairperson of Guidance and Counseling
Central State University

Edmond, Oklahoma

Ms. Mae Nolan

Consultant, Consultative Center for Equal Education
Opportunity

University of Oklahoma

Norman, Oklahoma

Ms. Carole Hall Hardeman

Southwest Center for Human Relations
University of Oklahoma

Norman, Oklahoma
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S. Ms. Daisy Franklin
Counselor
Millwood Junior Senior High School
6724 N. Eastern
Oklahoma City, Oklahoma

10. Mr., James Christian
Consultant, Consultative Center for Equal Education
Opportunity
University of Oklahoma
Norman, Oklahoma
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6704 Hidden Hills Drive
Edmond, Oklahoma 73034
November 5, 1977

Dear Student:

You have been selected to participate in a study being
conducted by me at the University of Oklahoma. The purpose of
the study is to determine how fair, effective, and appropriate
you think the counseling services were at the high school from
which you graduated. Enclosed is a questionnaire which has
been constructed for this purpose. Please do not sign your
name on the questionnaire or the name of the high school you
attended. All information received will be treated in strict
confidence.

A self-addressed, stamped envelope is enclosed for your
convenience in returning the questinnaire. Your cooperation
in filling out the questionnaire and returning it will be greatly
appreciated.

Thank you.

Sincerely,

Laura L. Beckham
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Date

As a means of determining information regarding fair,
effective, and appropriate counseling strategies used in the
high schools, please check the answer which in your judgment
most accurately answers the question. DO NOT SIGN YOUR NAME.
Your fair and honest opinion will be appreciated.

PART I. PERSONAL INFORMATION
Directions: Please place a check (V) in the appropriate

blank.
1. Sex 2. Ethnic Origin
Male ‘ White
Female Black

Other

3. Are you knowledgable about the history and past customs of
your race or ethnic origin?

Yes

____No
PART TI. HIGH SCHOOL INFORMATION
4. In what year did you graduate from high school? 19
5. Did you graduate from a public high school in Oklahoma?

Yes
No

6. Size of the high school you attended (high school from which
you graduated)

Small (less than 65 in graduating class)
Medium (between 65-250 in graduating class)
Large (over 250 in graduating class)

7. Were counseling services available in your high school?

Yes
No

8. Sex of your counselor during your senior year in high school

Male
Female
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9. Ethnic origin of your counselor during your senior year of
high school.

White
____Black
_Other

10. Number of counselor(s) in high school
0

or more
PART III. PERCEPTIONS TOWARD COUNSELING STRATEGIES AND COUNSELOR

Directions. Please circle the number which most accurately
answers the descriptive phrase.

Never Seldom Sometimes Usually Always
Counselor was sensitive to:

11. providing for individual 1 2 3 4 5
differences
12. encouraging high expecta- 1 2 3 4 5

tions for students

13. showing concern for the 1 2 3 4 5
needs of students other
than yourself

14. providing for equal educa- 1 2 3 4 5
tional experiences for
both sexes

15. giving personal attention 1 2 3 4 5
to individual students

16. making resource information 1 2 3 4 5
available (social, personal,
educational, vocational)

17. considering student's ideas 1 2 3 4 5
and input
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Never Seldom Sometimes Usually Always

18. placing a higher consid- 1 2 3 4 5
eration on student's self-
evaluation than on intelli-
gence and achievement test

scores.
19. The counselor was know- 1 2 3 4 5
ledgable in areas of your
concern.
20. The counselor possessed 1 2 3 4 5

a well-adjusted personality.

21. Counseling sessions were 1 2 3 4 5
cheerful and helpful.

22. Counselor was effective 1 2 3 4 5
in creating a relaxed
atmosphere.

o
w
S
(¥}

23. Counselor encouraged all 1
students to use counseling
services.

24 . Counselor was aware of 1 2 3 4 5
students' cultural
differences.

25. Counselor assisted stu- 1 2 3 4 5
dents in selection of
courses which would be
helpful as college
preparatory or in
career choice.



