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Scope of Study: This report is an attempt by the author to check some -of
the literature to see if ability grouping actually creates undersirable
aspects for the :slow learner. The author is interested in the slow
learner since he is working with them in the classroom. Three -aspects
are considered in this report. These -aspects are: (1) Will ability
grouping insure higher academic achievement for the slow learner?
(2) Can good social relationships exist between the slow learnér and
his peers in a school utilizing ability grouping? and (3) Can the
‘slow learner develop desirable :personal attitudes in a class in which
he is grouped for instructional purposed on the basis of ability?

Findings and Conclusions: In the case of ability grouping insuring academic
achievement, there is too little evidence to support this view.
Undoubtedly -something will be proven in the future.

On the surface, the literature seems to agree that very little adverse
effect is caused by ability grouping on the pupils' social relation-
ships. Even though they are grouped on ability in school, this has
very little ‘or no effect on how children choose their social friends.

Ability grouping does have a harmful effect on the slow learner in
his quest to develop a desirable personal attitude. The slow learner
often feels that he is inferior because he is set apart from the
other students and therefore, he cannot develop a desirable sense

of personal worth. '
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This report has been prepared as a result of an interest which
was generabted while teaching the slow learners at Tulsa Central High
School, Tulsa, Oklahoma. Many school systems utilize the ability
grouping as an instructional method and I was curious to know if this
ability psrouping actually created undesirable aspects for the slow
learner, It is the aim of this report to present some of the published
work that has been done on ability zrouping and to see how the slow

learners are affscted by it.
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The general public receives much information concerning the need
to browide better classrooms, better laboratory facilities and better
teachers for the brighter students so we can develop scientists,
physicists and engineers for this, The Space Age. BEventhough much is
published regerding the slow learner, little is presented to the
general public. The general public must be made aware of undesirable
aspects as well as desirable onea, if they exist for the slow learner.
This slow learner will be a part of the ;eneral public someday gnd

therefore he must be given as much education as he is capable of receiving

so that he will not be a burden on the community where he lives.

I wish to express my appreclation to Dr. L. Herbert Bruneau,
Associate Director of Academic Year Institute, for his constructive
criticism so graciously given during the preparation of this report.

Indebtedness is acknowledged to the sslection commlittee, Academic
Year Imstitute, for making this year possible Tor me.
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CHAPTER T
INTRODUCTION

"The United States has been aptly described as "the great experiment."
It is a nation very largely made by conscious human contrivance. The
building of it during the past century and a half has been in accord-
ance with plans originally devised for universal human betterment™
(Fing, 1958).

In order to provide this human betterment, many issues have been
debated and many have been abandoned. An issue which has been debated
for years concerns the pedazogial soundness of grouping pupils for
instructional purposes on the basis of ability. By the early thirties
most large schools tended to use some sort of ability grouping-and
studies conducted at that time were not very convincing as to the
value of ability grouping. ERducators favoring ability grouping claimed
that slower students prevented the faster ones from moving shead at
their optimum rate. This is still the cry of many of the educators.

On the other hand, educators that were critical of ability grouping
claimed that slower students benefited from the stimulation of the
faster students. Parents of the slower students felt that their childs
ren received inferior teachinz because many of the teachers did not
want to teach the slow learner. Charges were preVelent that the
American school was attempting to create an "intellectual elite”,

that ability growping ﬁas undemocratic, and that the education of the
zifted or the above average student was receiving too much emphssis

at the expense of the slower student.

1



fa]

In the late thirties a new wave of education theory arose to pro-
claim that such practices as ability grouping were "unsound” and

as

"learn by doing"

"undemocratic”. and "develop the whole child" be-
came the slogans of the proponents of this new educational theory.
Grouping of the student for instructional purposes on the basis of
ability all but dropped from the American schocl. FEven though this
was occuring, on the athletic field the students were segrezated on
the basis of ability. Those that could perform, did; and those that
could not, did #ot.

3y the late 1850's there developed a trend away from the educational

theories of the 1830's and the question of the soundness of ability

sémerzed. Ffurthermors, ability grouping in the

groupingz cnce a
550's and now szem to be meeting with less resistance than at any
previous time in the history of the American school. This might be
due to improved public relations programs; or it could be that people
are just beginning to realize that ablility

grouping has always existed

in the secondary school, especially in certain co-curricular functions
such as athletics, music, debate and dramatics. Perhaps a bstier
explanation of this change of attitude, howsver, is America's recent
knowledge of the advancement of science and technology in Russia, to-
gether with the sudden realization that the schocol must give scope to
ability, if America is to survive as a free nation. At any rate, there
is once again a definite trend toward ability zrouping which will likely
have a far-reachinz effect on the schools of America.

yith the emergence of the trend again toward ability grouping
arise many of the same charges that were made by its opponents of the

early thirties. Science and technology demands that the school provide
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the necessary educational background for the training of more enginesers,

scientists, physicists, etc. AAmerica demands that the ones produced be

the greatdst sclentist, physicist, etec. that it is humanly possibls to
produce. It does appear that these great demands will favor the educat=-
ion of the gifted and the above average student, perhaps at the expensze
of the average, or below average student. A4s American educational
philosophy stresses the importance of the school's responsibility in
providing each individual with as much education as he 1s capable of
learning, the school must also look at the possibilities of certain
undesirable aspects which ability grouping mizht create for the slow
learner.

Before ability grouping 1s universally adopted by the American
schools there is a need to seck answers to the following questions:
Will ability grouping actually insure higher achievement for the slow
learner? Can‘good pupil social relationships exist between the slow
learner and his peers in a school utilizing ability grouping? Can the
slow learner develop desirable personal attitudes, including an adegquate

sense of personal worth, in a class in which he is grouped for instruct-

ional purposes on the basis of ability?

DEFINITIONS

A slow learner is characterized by I. Q's. ranging between seventy-

five and ninety. This group constitutes about fifteen to sighteen per

cent of the totnl school enrollment.

Ability grouping is an attempt to divide the students into classes

or within a given class according to their I.Q's and their ability to

attaine.

An elite is a group of people who are given special recognition,



special privilezes and special rewards.

i

4 student is assumed to be snobbish when he expects to be more

han he is willing to accept others.

T

favorably accepted -

Self-concept is defined as the attitudes and feelings that a

person has regarding himself.



CHAPTER 1T
WILL ABILITY GROUPING ACTUALLY INSURE HIGHER ACADEMIC ACHIEVEMENT FOR THE
SLOW LEARNER?

With the spsed at which science and technolegy are changing the
pattern of living in America, it is obvious that the school cannot wait
until a thorough research has been made on this gquestion. America's
need for more scientists, physicists, engineers, etc. is critical. The
school must adopt the best known plan that is conducive to producing
greater and more scientists, enginesrs, etc. At the same time the school
mist not adopt an attitude, such as advocated by a certain admiral and
others, of "educate the best and shoot the rest.” The school must not
neglect the slow learner. It must not label him as uneducable and thus
leave him ill-equipped to take his place in society. If learning goals
are adjusted to the slow learning pupils' educational status and these
goals are geared to his rate of learningz, the slow learner's progress
usually will be steady.

The question, thus, becomes: Can the American schools universally
adopt ability grouping and still provide an atmosphere that will enable
the slow learner to attain greater academic achievement? Too often
little consideration is given to the slow learner in forming ability
zrouped classes. Often schools group classes without giving due con-
sideration to the pupils that make up the slow-learning group or to the
special qualifications necessary to teach slow learnsrs.

"Low groups sometimes become repositories #or the "misfit"; places

5



5
where the delinguent, the emotionally distrubed, and the unduly shy are
sent, along with the slow learner®” (Goodlad, 1960) In larger schools
it is possible to have several students in one or more of these cata~
gories grouped in the séme class. The classroom then becomes not a
place for learning, but rather a battleground for the struggle between
teacher and "misfit" to maintain order. The slow learner with his
difficulty in learning is further handicapped by being deprived of
ingtructional time while the teacher is trying to handle discipline
problems.

Often some of the students of the low zroup are individuals in
need of psychiatric care. In schools equipped for taking care of this
kind of problem these individuals are quickly identified and special
precautions can be taken, but in smaller schools where sufficient
funds are not available to hire a psychiatrist, very trying experiences
are in store for the teacher. Of course it is necessafy to educate
these students, too, but grouping such students in the same class could
create an insurmountable problem for the teacher, especlally if he is
inexperienced.

Symonds (1959) says that "individual differences in learning re-
quire attenticn to the problem of how pupils shall be brought together
in groups. fvidence has been presented to show that attempts to
classify nomogeneously on any one basis created problems with other
factors, and in any compromise plan pupils in the class will vary
almost as much in any one skill or subject as they would if there had
been no sttempt to make a group or grade stand for some level of
pfogress. One is forced to reach the conclusion that, whatever the

system of classification and promoticn of pupils, the major responsibility



for adapting instructions to individual differences rests with the class-

room teacher.”

tchell (1959) says that "few teachers seem willing to accept the
job of teaching the slow group, and when they do, it i1s occasionally
with reluctance.” He also says that "too few teachers are receiving
speclal college training for teachingz children with pronounced problems.”
Too often, the inexperienced teacher is the one who draws the low groups.
Host school systems operate on a seniority system and the older and
more experienced teacher has his cholce in the selection of his classes.
West (1961) in his study of grouping of slow learmners in Dade County,
Florida reported that the "teachers in the triple-track schools were
in favor of organization, but the majority were overwhelming opposed
to teaching a low group.” I have found that too often teachers want
somgone else to teach the slow learners. In Tulsa, the students are
grouped according to their ability and many of the teachers try to
avoid being assigned one of the slow groups. ¥ill a teacher that is
opposed to teaching a low group do an adegquate enough job to insure that

the slow learner achieves as high academically as he is capable?

#itchell (1959) further states that the teacher of the slow division
should have an abundance of ”patieﬁce, of love and have an understanding
of mental health, and once =& teacher is selected and proves sucessfull
he should conbinue to teach in the slow division." Will a teacher who
is opposed to teaching a slow group do as sucessful a job as he is
capable, when doing so means being retained in a job that he dislikes?
Mitchell does say that the "specially trained teachers ssem to get

zreat satisfaction in assisting children to overcome handicaps, and that

a teacher's philosophy, personality and training are important clements



in this area of education.” If teaching s slow group requires s specia
kind of teacher with special training, can the school find enough of

this kind of teachers to ingure that the slow learner is not penalized

sy a teachers indifference? I am fully aware that most teachers would

p
(%

try not to show any indifference while in the classroom but this is no

[

guarantee that sometime the indifference might show to the students.

T also feel that to allow a teacher to remain with the slow jroup for an
indefinite time would be harmful for the teacher because all of us need
the stimulation that the bright student provides.

Opponents of ability grouping who believe that slower students can
benefit from the stimulation of the faster students would bs supported
in their belief by Nassoglia (1962). 5She grouped her students hetero-
geneously and utilized the very bright in assisting her in teachingz the
other students. 3She believes that peers have n tremendous influence over
each other, and she capitalized on this idea in using the whole class in
helping a non-fnglish spesking child in the first grade to learn to read.
Helping this student enabled each child to build up his own self-esteem
by ziving him a feeling of importance. The slow lsarners were motivated
to improve the over-all quality of their work so that they, ‘oo, could

help; they were able to establish themselves through efforts to help this

z
student. Will the slow learner be deprived of valuable stimulation,
such as this, if the ability grouping is used?
French (19¢60) found evidence in his studies of records of Navy Service
Schools and the James Monroe School in New York City which seemsd to
indicate that ability grouping by itself does not increase the effective-

ness of learning. BEvidence did show that bright students did do better

in ability groups than did slow students. In other words, ability



grouping was helpful to the bright students, but harmful to the slow

students. The results of this sbudy seems to support the beslief of

i
some parents that claim ability gzrouping is unfair and undemocratic.

A
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ilhelms (1959) claims that "the mass of data from hundreds of
studies on ability zgrouping reveal that the sxpected zains in subject-
matter did not occur. Learning remained about the same as it would
have been in unsectioned grcups. Grouping by itself yeilds no part-
icular advantage in the learning of subject-matter." ile also maintains
that the range of individual differences was usually cut only hy one-
fifth. Does this relatively small gain in reduction in range of dif-
ferences justify ability grouping? Wilhelms further contedids that the
school should not limit the basis for zrouping to just ability, but it
should use interest, friendshin and congeniality.

Rudd (1958) in his study of streaming in British schools failed to
find evidence that significant differences in attaimment resulted due
to the organization based on streaming. In fact he did find evidence
that samples of classroom bhehavior revealed that in the groups orgzgan-~
ized into streams fewer social contributions to lessons were made by
the pupils, and there was more aggressive bshavior and less attention
to work, especially in the lower group. OQObviously, these findings tend
to support those who claim that ability grouping creates additional
discipline problems for the teacher.

In contrast to the above studies thers are many that ssem to favor

e

the position of those favoring ability groupin
West (1961) concluded from his studies of Dade County, Florida
schools that "evidence seems to support the hypothesis that scholastic

achievement of pupils assizned to classes for slow learners in the
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triple~track school was more advanced than the achievement of slow-
learning pupils in other schools.”

King (1960) conducted a comparison of schools using ability group-
ing against one that did not in the area of reading achievement. He
grouped the students into three groups -- high, middle, and low -- in
each of the two schools. Using the Mental Age Grade Placement (MAGP)
score as the criterion for determining increase in reading achievement,
he found that in the ability grouped school there was an increase from
.03 WAGP underachievement to .32 MAGP over-achievement for the high
group; an increase from .11 MAGP under~achievement to .23 HMAGP for the
middle group; an increase of .41 HAGP under—achievement to .34 HAGP
under-achievement for the low group. All scorss seem to support the
theory that reading achievement is greater in ability grouped schools;
however, the gain of the pupils in the low zroup was small in com-

parison to the other two groups. This study was conducted over just
one year. Although this study does seem to favor ability grouping, it
also supports the claim by many that ability grouping favors the
brighter student.

Rseve (1956) in his study of ability grouping in mathematics con-
cluded that each child's ability should be developed to the fullest.
He feels that it is impossible to do this in our present schools,
especially in the over-crowded situation that now exists. He denies
that separate grouping harms the slow learner. By his own personal
experiences with ability grouping, he found that all zroups -- slow,
bright, and average -~ benefit by being separated.

Hoover (1$55) feels that grouping students enabled his superior

biology students to be motivated to do more advanced work. He contedds
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that two harmful practices are eliminated by abllity grouping: trying
to teach the slower students and judging them on a competitive basis
regardless of ability to do school work. He also denies that ability
grouping hinders the slow learumer, but his study does seem to support
the theory that ability grouping favors the brighter students.

In spite of the many studies that have been made in the area of

rouping for instructional purposes on the basis of ability, there is

[0

not conclusive svidence that high academic achievement is attained in
schools using ability grouping by any student -- gifted, average of
slow-learning. 4dditional ressarch is necessary before the school can
universally adopt ability grouping as a means of insuring higher

academic achievement for the slow learner.



CEAPTER III
CAY GOOD PUPIL SOCIAL RELATIONSHIPS EXIST BETWREN THE SLOW LEARNER AND
HIS PEERS IN A SCHOOL UTILIZING ABILITY GROUPIRG?

With the trend again favoring ability grouping, it is necessary
for the school to again re-evaluate its purpose. Fair (1$67) says
that "the function of education is to help the youth of America be-
come effective members of soclety -- a heterogeneous society." What
deteriorational effect will occur in this socliety #f the school uses
practices that promotes poor pupil social relationship? Does ability
grouping tend to promote or inhivit good pupil social relationships?

The slow learner will become a member of this society. FHow he
feels about other members of this society and how they feel about him
will contribute to the strength of this society. If the slow learner
fesls that the school is only concerned with the educaticn of the
brighter student, what effect will this have on his desire to learn?

The o0ld charges by the opponents of ability grouping spain arises:
The #merican school is trying to create an "intellectual slite.”
Ability grouping creates a "snobbish" class. Ability grouping is un-
democratic.

In answer to these charges the school must look to research to
see 1f 1t is possible for good pupil soclal relationships to exist be-
tween the slow learner and his peers in a school that is utilizing
ability grouping. The school must seek answers to the following

gquestions: Are slower students noting that they are slower and less

12
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advanced? What is their attitudes toward the brighter students? Is

the school building a caste level in conjunction with ability grouping?
Clemens and iuehl (1957) found incidents in a reading class that

was grouped on the basis of ability to read that the student of the high

groups desired to limit their class to only "students having enough

sense to read."

"Recently one of the authors was working
conscientiously to challenge the top reading
group of her class. B5he took this group to a
separate room to give them a time test to as-
certain reading speed. Bach of the six young-
sters far exceeded the standard for the grade.
As a result, 211 the children showed great
eagernsss to increase still further their
reading speed and ability to retain facts.

They asked to have similar experiences more
often, "How wonderful!” said the teacher.

Then a discussion over another part of the
day's work began. Then the dismissal bell
rang, there were both surprise and consterna-
tion that they must leave so soon. As the child-
ren gathered their materials, John asked, "Why
can't we have a class by ourselves? ¥We have so
much fun without those othersi"

Before the teacher could recover from those
others, Tommy added, "Yeah, how come some kids
don't have as much sense as others?"

Surely, statements such as this do not contribute to good pupil social
relationships.

Tnen the emphasis of sducation was on "develop the whole child" in
the 1930's there was a strong tendency for children to desire to be
associated with the awerage group. Fven children who wsre capable of
very hiph academic achievement were apt to withhold their efforts o
avoid the stigma of being classified as "egghends™. #ith the stress
ain on producing more and bebtter sngineers, scientists, physicists,
etc., this practice has waned somewhat, especially in the case of the

brighter students. If ability grouping focuses attention @i the fact
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that some sbudents are not capable of mesting the higher academic re-
quirements, how will the slow learner react toward the brighter
student? His inabilities excludes him from their group. Although
favoring ability grouping, Magnifico (1958) discovered that "the dull
child often developed a general feeling of hostility toward all zifted
due to his inability to compete intellectually.™

Althouzh many charges are made by those opposed to ability grouping
concerning the ill-effects it would have on pupil social relationships,
very few researchers support them in their charges. It is possible
that nob%too much emphasis has been placed on this aspect in the past.

Hoover (1955) by the use of an anonymous questionaire found little
or no evidence that any stigma was attached to being in a particular
group in classes that were grouped for learning in a class of biology
students.

Goldworth (1959) conducted a study of the effects of un elementary
school fast-learner program on children's social relationships. 5She
used the Columbia Classroom Social Distance Scale and three sociometric
tests as pre-measures and post-measures.

fach pupll was to rate each of his classmates on
a9 five-point scale:
1. "I would like to have him as one of my best
friends.”
Ze "I would like him in my group but not as a
close friend."
3« "I would like him to be with me but not for
a long time."
4, "I don't mind his being insour room but I
want nothing to do with him.
5+ "I wish he were not in our room.”
This test was designed so that only five variables were used:

(1) change in children's acceptance of each other as friends, (2)

change in children's acceptance of fast learners as friends, (%) change
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in fast-learner's accepbance of classmates as friends, (4) change in
the degree of cohesion within rezular classroom groups, and (5)‘change
in the degree of fast-learners group npreferences within resulas class-
room groups. The results of this study indicated that for regular
classroom groups, the fast-learner programs: (a) had a limited effect
onh the number of classmates which children accepted as best friends,
and (b) had no effect on fast-learner' acceptance of classmates as
best friends, on group cohesion, or on sub-group preference. She
concluded that, despite the occurance of some negative changes, these
children's social relationships remained relatively stable. Although
this study was made with reference to the fast learner, there are
implications that students do not place as much importance on group
standing when they choose their best friends as some claim. Often
times the importance of group standing results not of the students own
choosing but because of the importance placed on it by his parents.

e live in a rapid moving world and parents tend to become "sociml
climbers", and this importance of social status is passed on to their
children resulting in an emphasis on group standing.

In regard to the charge that the American school is trying to
develop an "intellectual elite", Woodring (1959) maintains, as a
result of reviewlng the evidence of many research studies in this area,
the belief that the American school is developing an "intellectual
elite" shows a limited understanding of American culture. He says that
if an elite evér exists in the United States, it will be sn elite of
movie stars, rock and roll artists and of football players. It will
not be an Intellectual One. Traditionally American society has been

reluctant to reward its members for academic achievement. Some students
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of political science maintain that ofie of the contributing factors in
the defeat of the democratic nominee in the presidential elections of
1952 and 1956 was due to his =vowed intellectual ability. ®#hile this
might support the view that many in the United States feel that the
creation of an "intellectual elite® would be undesirable, it in no wWay
indicates that one of the school's purposes of using ability grouping
is to develop the same.

Holmes and Harvey (1956) with the use of sociograms in their
studies found evidence that method of grouping did not appear to be a
crucial factor in the selection {or non-selection) of friends or co=
workers.

Silverstein (1982) in a study of 350 fifth grade pupils in thirteen
classes in eleven schools in the boroughs of the Bronx, Brooklyn and
Queens in New York City with the use of the Ohio Social Acceptance Scale,
Advanced Series, failed to find evidence that the intellectually gifted
are more "snobbish® than are the other students in grouped &lasses.

"To the extent that a positive discrepancy be-
tween how a pupil to be viewed and how he views
others is an indication of snobberyy the intel-
lectually gifted children in regular classes

were found to be no more snobbish than the other
children in those classes. Thus, it may be
normal for all children to be somewhat snobbish,."

As this was a étudy of the gifted and no research was made on how
the lower group reacted toward the gifted, it would be difficult to
determine from these results of how these findings affected social re-
lationships, but wouldn't it be just as reasonable to assume that
"lack of snobbishness" in the gifted could be reflected in the low
group as a sign of zood soclal relationships, as it would to maintain

that ability grouping creates a "snobbish" class?
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Althouzh there is disagreement among the researchers as to whether

sl

or not ability grouping contribules to good pupil social relationships,
there 1s not enough conclusive evidence to support the belief that

zood pupil social relationships cannot exist between the slow learner

and his peers in » school that is using ability grouping.

o
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CHAPTER IV
CAN 1HE SLOW LBARNER DEVELOP DESIRABLE PERSONAL ATTITUDES IN A CLASS IN
WHICH HE IS GROUPED FOR INSTRUCTIONAL PURPO3SES ON THE BASIS OF ADILITY?
Tt is this writer's Dell’f that if a person is told and remainded

year in and year out that he is not capable ol acceptable academic work,

P
J

¢ will soon arrive at a point where he no longer tries to achieve.

For many, school becomes a place of boredom, a place wheres he is forced

to go by a law that he no longer respects. This feeling grows until he

losss respect for all laws that try to force him to act in a mammer that
is against his will. School becomes a challenge to him to test his de-

fiance of these laws. The school must guard against any practice that

< Ea
would push a younystar into this category.

Utley (1961) lists some of the characteristics of the slow learmer
ass "he has little interest in abstractions; memorization is a difficult
and arduous task; in problem solving he must be avle to see the comumect-
ion between the problem and the world in which he lives; he thinks
glowly; he generalizes with great 4ifficulty; he is cavable of memorizing
very little of the material necessary for passing the course.” With
all these handicaps will being associlated with a group that consists of
only other slow learmners allow him to develop a sense of personal worth?

It makes very little difference how a low zroup is labelled by the
teachers. Bven the first grade student soon learns that a "Redbird™ is

t

smarter than a "Bluebird"” or the "Aces" are brighter than the "Duces®

4

He lives with the knowledge that he 1s different from the brighter
students. This follows him throughout his school years, and eventually

18
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some of ths members of the low group seek means of recopnition other than
academic achievement. Some can galn this recognition through extra-
curricular activities, tut others may turn to means thalt result in dis-
cipline problems for the teacher. Of course the realization that one
is academically inclined also exlsts in heterogeneous groups, too. Is
this realization magnified by ability grouping?

West (1961) found in his study of grouping slow learners in Dade
County, Florida that the majority of teachers did not wish to teach the

slow group. In gspite of the fact that these students are grouped be-

cause they are not hi

o
=

hly capable of learning, many would be able to
sense the teacher's rejection of fhem. As suggested earlier, 1t would
take a specially trained teacher or one with great sympathy and under-
standing to convince all of these students that they were not inferior
in intelligence. T have found in working with teachers that many do
not want to teach the slow learner., Tach teacher, I belisve, feels
that he is better qualified to teach the brighter students. Perhaps
when working with the brighter student we can see more learning and thus
attribute the learning to our teaching ability and boost our szo.
Often times teachers become aware of only the bright student and thus
lose sight of the basic principle of our society, BEducation For All.
Cutler (1952) maintains that "learning is an ego function, and
s impairment or breakdown can be a sensitive indicator of more ex-
tensive maladiustment, anxisty, fear or achieving, fear of failure, un-
havrpiness or depression, dammed-back motivation, nepgativism, or person-
ality disorganization can impair learninz." All these are related in
some way to how the student feels about himsell. If he fails to under-

stand and feels that the teacher rejects him or that he is in a class



20

of "dumbbells', what effect will this have on his incentive to learn?
Finlk (1962) found in his study of a rural high school in the Central
Valley of California that how ninth zrade students felt about them-
selves was correlated to their classification as under-achievers or
over-achievers. Self concepts were measured by instruments generally
used by school psychologists in clinical situations. A4t this time no
school data was available. The results of the evaluation of self-
concepts were compared to each student's classification of an under-
achiever or an over-achiever. Claszification as an under-achiever

or an over=-achiever was based on the students grade point. He con-
cluded that the results of this study confirmed his hypothesis thataa
relationship does exist between adequacy of self-concept and level of
academic achievement.

Refore adopting ability grouping the school should look to the
research to see what evidence has been found on the effects of ability
grouping on self-concepts of the slow learner.

HMann (1960) in her study of the effect of ability grouping on
self-concept revealed that "the low group of 102 fifth-grade pupils
had a definite negative self-concept. When asked why they were
gsrouped in the low group, most attributed it to "dumbness'". MNitchell
(1959) heartily disagrees with these students. He maintains that
many students grouped in the low divisions may have more native ability
than some of those placed in the average or higher achievement classes.
Their poor achievement can be attributed to the fact that they have
avoided difficult mental plowing. He infers that being grouped in a

group kills the student's incentive to achieve academically. Could an

inadequately sense of personal worth developed as a result of being
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grouped as a slow learner actually prewent a student from progressing
through school as easily as he would have otherwise been capable?

Rudd (1958) says in his study of psychological edfifects of stream-
ing on the pupilts self-estimates revealed an extensive, but probably
temporary, deterioration in personality following re-grouping, when
the student was moved from a higher sroup into a lower group. This
would seem to support the hypothesis that being grouped as a slow
learner does, in fact, tend to develop a negative self-concept.

Classroom organization must afford every child the chance to feel
satisfaction in himself and at the same time it 1s encoursging him to

broaden his horizons and add to his talents. Can realization of this

goal be best achieved with ability grouping?



CHAPTER V
SUMMARY AND CONCLUSIONS

America has enjoyed a feeling of scientific and technological

superiority for a number of years. Suddenly it has awakened to the
fact that its position in this capacity is seriously hbeing challenged
by the Soviet Union. It is a natural human trait to try to place the
blame for this predicament on somsone or on some system. Uany are
quick to blame the schools. Experts in many fields, other than
education, are eager to let the school shoulder the blame. They are
also more than ready to suggest remedies that will better the school
situation. Wany administrators of schools are frantically trying to
satisfy their demands and follow their suggestions. Of courss these
people are justified in wanting America to have the best educational
system in the world, how else can America remain free, if this is
not so? But, before the school adopts any "sure-fire"” mesthod to
correct the situation, it must evaluate that method #nd bs reasonably
sure that it will accomplish what it is supposed to accomplish.

Ability grouping is not new. It was all but abandoned in the late
1530's because too many educators and administrators felt that it
produced too many undesirable aspects. Wow as then, America needs to
be aware of the educative requirements of all its youth, not just the
gifted.

The desirability of grouping for higher academic achievement seems

to hinge on the bias of the particular researcher making

&

the study.
There is not sufficient evidence at this time to support the view that

22
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ability grouping insures higher academic achievement for any zroup of
students, and this is egpeclally true in the case of the slow learner.
ndoubtedly some kind of grouping will have to be utilized to push the
gifted to their optimum level of learning, but lack of evidence of its
effectiveness necessliates that factors be considered other than just
T.Q. and past achlievement.

Too little research has been made on the effects of ability
grouping on pupil social relationships. On the surface, it appears
that ability grouping would have very little adverse effect on how
students feel towzrd members of the different groups. It is suggested
that, perhaps, adults tend to over-emphzsize the importance that
students place on grouping when they choose their best friends. There
is insufficient evidence to support the claim that ability zrouping Wy
itself woulld deny any student the opportunity of finding his piace in
society.

In the case of effect of ability grouping on the sslf-concept of
the student, especially in regards to the slow learner, too little
concern has been exhibited in the many researches of abllity grouping.
kMiore studies should be made on ability grouping with this 5spéct in
mind. However, evidence of studies made so far indicate that grouping
by ability does seem to retard the slow learner in his quest of

acquiring a desirable persomal attitude, including an adequate sense

of personal worth.

-

he

)

indings of this paper leave most all of its questions un-
answered. This is not meant to imply that there are no answers, bdbut
that more research must be done in this area and better techniques of

research must be developed before definite answers can be given to
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guestions such as these. In tho msantime, the school must use every
idea conceivable that will support its philosophy of education, and
at the same time insure that America turns out the most highly

educated people in the world,
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