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THE SELF-PERCEIVED ROLE OF THE NEGRO PRINCIPAL IN IMPROVING
INSTRUCTIONAL SUPERVISION IN TENNESSEE

CHAPTER I

INTRODUCTION

Background -and Need for the Study
The schools of today are confronted with conflicting beliefs about

purposes, functions and objectives of the schools, These diverse beliefs
are not, as is the usual cir;:umstance. limited to members of the educa-
tional profession. People in industry, govermment, labor, and the man on
the street have suddenly become aware of the "impending crisis" in American
public schools. The people are unhesitantly and foi'cibly voieing their
concern over their self-defined realization that the schools are not ful-
£i1ling their commitments to the youth of the nation. This fact is mani-
fested in many phases of present day life noticeable to the most casual
observer,

Public schools have three main purposes: (1) to transmit the cultural
heritage; (2) to assist the individual in acquiring the skills, techniques,
knowledge, and understanding needed to enable him to become what he can
become; and (3) to assist society to maintain and improve itself. If these
purposes are accepted, then there is an obvious need for professionalizing
teaching to a greater degree. Purposes such as these can be accomplished

1
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only by a group of employed classroom teachers and administrators who have
attained within themselves and to the satisfaction of the public the status
of a profession. There must be continued high standards for the preparation
of teachers and adminstrators for American public schools.l

The principal in the school holds the key position in the program of
instructional improvement.2 Pé.rents expect their children to become func-
tional members of a democratic society. To this end the public school
provides instruction and services collectively called the school's "program.”
How well the school meets the expectation of parents and others depends on
the scope and quality of its program. ’

Schools do mot exist in the abstract, Educational goals do not just
happen., The society in which schools function determines fheir purposes
~ and the character of their programs either directly or indirectly. The
effectiveness of the instruction, the suitability of the curriculum, and
the initiative shown by the faculty all depend to a great extent upon the
leadership qualities of the principal. The importance of ths role of the
principal makes i‘t; imperative that principalships bs filled by the ablest,
most dedicated school administrators that school systems can employ.3

It is also important that school administrative arrangements be
organized in such a way as to best enable the prinecipal to carry out his
leadership role effectively. In a 1957 report, "Public Education in

1J°° Parks, "Other Disciplines in Teachers Education," School and
Society, LXXXI (May, 1955), pp. 165-67. _

ZHarold Spears, Improving the Supervision of Instruction (New York:
Prentice-Hall, Ine., 1953), p. 191

3Publ:i.c Education Termessee Grades 1 through 12, A Report to The
Education Survey Subcommittee of the Tennessee Legislative Council, 1957.,
po 281-820
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Tennessee grades 1 - 12," certain weaknesses were noted in the instructional

areas., These weaknesses were:

1. Many schools do not use stated purposes to govern the
selection of content, activities and evaluation. Too
often the text book is belng used as the sole guide to
these phases of Instruction rather than as one of many
resources,

2. Instruction in many schools lacks variety. Purposes are
not formulated in adequate variety to include values,
skills. and habits essential for learning and for other
aspects of everyday living., The range of teaching pro-
cedures, learning activities, and evaluation techniques
is too narrow, :

3. Local commnity resources are not used adequately. School
communities often have individuals, materials, or other
resources that could be particularly helpful in some
specialized topics; yet they are not used by the school,
In fact, most schools have not attempted to identify such
resources in thelr community,

L, Schools are weak in the cooperative aspects of instruction.

Purposes are not cooperatively formmlated, very little
pupil-teacher planning and evaluation takes place.

rtance of Stud
The improvement of instruction is a major responsibility of the

principal, whether he performs it himself or insures that it happens by
other means, the extent to which he performs this funetion should be known,
No study has been made of how, or the extent to which, the Negro principals
in Temnessee perform this function. It seems important therefore that a
study be made of the mamner in which Tennessee Negro principals are, or
are not, discharging this responsibility. Such a study can have various
positive values to the principals themselves, to boards of education, to

L’Ibid. » DPe 97.
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comminities, and to institutions which prepare administrators. Finally,
the ones receiving the ultimate values from any effort to improve instruc-
tion will be the children who attend the schools.,

It seems important to know how and the extent to which this function
is performed in commnities of various sizes as a means of knowing the ex-
tent to which the educational opportunities of children vary. It is be~
1ieved tnal Uthere 1s a pariticular vaiue in asking principadis to revveal whal
they think they are doing with respect to the improvement of classroom in-
struction. This value is two-fold. It provides prineipals an opportunity
to take a look at current administrative practices and invites the principals

to evaluate their own purposes and preactices.

Statement of Problem
The problem.of this study is to determine how well the Negro Secondary

school principal in Tennessee in discharging his functions in the improvement
of instruction. The problem is composed of three subproblems:
1. The development of criteria of current practices from the
- professional literature.
2., The identification of what the prinecipal is doing.

3. The comparison of present practices with the criteria.

Hypothesis
This then leads to the statement of the hypothesis underlying this

present study: Negro Secondary principals in the schools of Tennessee are

not doing as much as they should to improve classroom instruction.

Delimitation of the Problem
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This study is limited to twenty-seven Tennessee schools, nine from
each of the three geographical areas, namely, West, Middle, and East Temmes-
see, Small, medium and large Negro high schools are included proportionately
in the study. ’

The findings apply specifically to the twenty-seven schools used in
the study but, due to the sampling prucedure, may be considered indicative
of the remainder of the population.of schools other than the category stud-
jed. The most prevalent practices as reported in selected references will

be used as the criteria in this study.

Definition and use of Terms
» For the purpose of this study, the following definitions are used:

Secondary School:--is a school consisting of grades VII - XII or any
combination of these grades, supported by tax revemues, administered by
public officials, and open to all.

Small School:--any secondary school in Tennessee with an enrollment
from 100 to 300 in grades VII-XII or any combination of these grades.

Madium size school :--any secondary school in Tennessee with an en-

rollment from 30L to 600 in grades VII-XII or any combination of these
grades,

Large size school:--any secondary school in Tennessee with an en-
rollment from 601 and above in grades VIL-XII or any combination of these
grades.

Principal:-~the administrative head and professional leader of a
school division or unit, such as a high school, junior high school, or

elementary school; usually subordinate to a superintendent of schools,
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The term, functlons or duties as used in this study refers generally
to the principals role and responsibility in the improvement or classroom
instruction.
Instructional materials:~-any device, method, experience used for
teaching purposes, including textbooks, supplementary reading materials,
andio-visual and sensory materials,

Communitv resources:e-anything in the commnity outside the schools

having educative value and being within the scope of the school's use,
(for example, museums, theaters, courts, libraries, industries, parks, ine
cluding outstanding individuals and other human resources).

In-service:--all efforts of administrative and supervisory officlals
to promote by appropriate means the professional growth and development of
educational workers; illustrative are curriculum study, classroom visitation,
and supervisory assistance.

Classroom visitation:~-the practice of the principal going to observe
teachers at work in their rQSpective classrooms,

Individual differences:,-the variations or deQiations among individuals
with regard to a single characteristic or a mumber of characteristics.

Individual teachef coﬁferences:..a meeting of principal and teacher.
for the discussion of instructional policies or other problems; may be
initiated either by principal or by the teacher.

Intervisitation:--the exchange of classroom visits by teachers within
a given school or school system for the purpose of demonstration teaching,
stimlating self-criticism, and promoting cooperation in the solution of
common problems.

Teacher-pupil plammings--the instructional plamning, evaluating, and
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and replanning in which the teacher 1deally encourages pupil participation
commensurate with the learner's maturity, understanding, and sense of re-
sponsibility and with instructional value for him,
Curriculum:-~a group of courses and planned experiences children have
under the guidance of a teacher.

Professional literature:--published reading materials of a superior

~an L emre e e:\nnh’ trev:d_q_ c!‘(?ﬂ“"?_ _‘tif_\_ﬂ_; and leﬁ!‘al aSDGCtS Of
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the profession.
Evaluation:--consideration of evidence in the light of value standards
and in terms of the goals which the group or individual is striving to

attain,

Assamptions
This study was developed on the following assumptions:

1. The principalf!s performance in the area of instructional improve.
ment is limited.

2. The key role in the program of instructional improvement should
be assumed by the principal.

3. Principals should allocate ample time to the tasks dirsctly re-

lated to the instructional program.

Sources of Data
To establish ecriteria, the literature in the field was studied to
determine the most prevalent practices in the area of instructional improve-
ment. Through further examination of the literature and by discovering
agreement among authorities it was possible to develop a selected bibliog-
raphy and thereby limit as well as establish criteria for prevalent practices
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in instructional improvement. A chart of agreement of twelve authorities
reporting on instructional. supervision from which criteria of prevalent
practices was developed is found in Appendix A, A primary source of data
was the response of the principals to a questionnaire; another source of
data was Momtﬁn elicted by personal interview on the same information
listed in the questionnalirs.

Schools used in this study were taken from the "Tennessee Directory
of Schools." They were classified according to size and the three geo-
graphical areas, There was a total of forty eight schools in the population.
A table of random numbers was used in the selection of schools to be stud-
ied from each area. Questionnaires were used first to gather data. Follow-
up interviews were conducted later to substantiate the data originally col-
lected,

The findings secured by the interview and questionnaire were analyzed
with reference to the prevalent practices listed in the review of literature.

To further present the data collected, the bargraph was used.

Related Literature

Few studles have focused definitely on the role of the principal in
instructional improvement. Instead, most investigations have examined
phases of the principal's efforts to improve instruction,

A study of what role the principal should play was made by Durgan.
He found improvement in instruction depended upon the guidance and en-
couragement of the principal. He stated:

Evidence showed that the most suitable role for the prineipal

was that of an accepted, working contributing member of a

faculty group. As the principal becomes more relaxed and less
defensive about his status and authority, teachers activity
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arnd productivity increases.5

A study by Peterson compared the role principals should play in ine
structional improvement, as indicated by selected educators, with the role
actually played by certain elementary principals in the schools of Caiifornia.
He founﬁ that the pracfices of the principals did not reflect a leadership
role in instructional improvement as educational writers had recommended.
Rather, the prineipal depended upon members of the central office staff for
guidance, Most of the schools studied did not 'possess the autonomy essential
for instructional improvement. The research project suggested the need for
more training for principals in instructional improvement.6

Stanford surveyed professional educators on this subject by asking
them what they thought the job of the high school principal should be in
instructional improvement. Among the responsibilities of the prinecipals
were listed as follows: (a) offer educational leadership, (b) utilize
means which lead to desirable outcomes (c¢) arouse interest and concern
of teé.chers in instructional improvement, (d) provide a daily schedule
which will permit innovations which seem important to the staff, (e) pro-
vide eontinuous' evaluation procedures, and (f) vigorously support practices

designated to instructional improvement.?

5Guy A, Durgan, " A Study of the Principsl's Role in a Curriculum
Improvement Project®™ (unpublished Qoctoral dissertation, Stanford Univer-

sity, 1953).

6Cla.rence BEugene Petersan, "The Role of the Principal in Curriculum
Development™ (unpublished doctoral dissertation, Stanford University,

1953). |
7Cha.rless W. Stanford, "The Principal's Role in Curriculum Development,"

Bulletin of the National Association of Secondary-School Principals, XXXVIII
zApril' 195%) bpp. 362874
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The involvement of teachers in workshops has resulted in changes in
instructional programs. Kelly, describing the Wayne University workshops
and conducting a follow-up study of workshop practices, found that teachers
who had been involved in workshops were using more group processes on prob-
lems and using more effective teaching procedures than they did prior to
their workshop experiences.8

Ostrander, in studying the use of lay persons in program development
at Oak Ridge, Tennessee, concluded that laymen make valuable contributions
to the development of the school curriculum. Lay participation in planning
and conducting the program of the public schools Was believed to contribute
to gx;eater understanding and appreciation of school problems and of the
schoo]..9

McKee, in a study of the role of the school principal in Cheatham
County, Tennessee, evaluated the role of'th‘e school principal as conceived
by the échool principals, laly people, teachers and ;zompared the varioﬁs
roles with a theory of the role of the school principal taken from educa-
tional literature. Differences were found to exist in the conceptions of
| the lay people, teachers, and principals and. the accepted theory in the
areas of the selection, qualification, and duties of the school principal
as well as in the relationship of the principal to teachers, students and

the community.l’

8Ear1 C. Kelly, The Workshop Way of Learning (New York: Harper and
Brothers), 1951, p. 93.

9R.aymon H, Ostrander, "Laymen Aid Curriculum Development," Journal of
Education, CXXXIV (September, 1951), pp. .251'52'

10011nton 0. McKee, "The Principal's Role in a Selected School System."
(unpublished doctoral dissertation, George Peabody College for Teachers,

1953).
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This review of related literature would indicate that there are
certain designated functions and requirements which any effective prin
cipal should be fulfilling, If these functions are being met then the

woaknesses as pointed out in the Tennessee study would be alleviated.

Organization of Study
Chapter I has given the background and need for study, surveyed re-

lated literature, stated the problem and hypothesis, and delimitation of
the problem, defined the major terms, presented the assumptions, sources of
data and prodecure and analyzing data, Chapter II is devoted to functions
of the principal in improving classroom instruction. Chapter III explains
the procedures and the design of the study and deseribes the instruments
and metheds used in the collection of the data, Chapter IV presents thé
data which were collected, and interprets the findings through tables and

discussion. Chapter V presents the summary of the study and conclusions.



CHAPTER IT

THE SELF-PERCEIVED ROLE OF THE NEGRO PRINCIPAL IN IMPROVING

INSTROCTIONAL SUPTRVISTON IN TENNESSER

In order to have a clearer mderstaMﬁg of the practices of prin-
cipals for the improvement of classroom instruction, it is impqr’tan.t .to
point out the functions to be performed personally or under the directién
of a person apgpointed by the princiﬁal. Traditionally speaking when improve-
ment of instruction is being discussed, one inmxédiatel_y thinks ef an ine
dividual principal or supervisor visiting the classroom of the teacher,

The principal, in his role as an instructional leader in today's scﬁoo"i.
“must assume Memus othes comotations such as improving instruction by
establishing meaningful objectives, with the aid of parents, teachers and
students, . improving the use of instructional materials, obtaining more
knowledgs of the psychological implii':aﬁ.ions of how learning takes place,

and providing the kinds of learning expeﬁences for the students--within -
and out of the classroom~~that will make living satisfying and productive.ll

In chapter one .the weaknesses as found existing in "Public Education

in Tennessee grades 1 -~ 12 were stated as follows:

S prmond T. Larson, "™hat Role for the Principal in Improving the
Instructional Program in the Junior High Schools?" The National Associa-

tion of Secordary School Principals, Vol. XLIV (April 1960).
12
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1. Many schools do not use stated purposes to govern the
selection of content, activitles and evaluation. Too
often the text book is being used as the sole guide to
these phases of instruction rather than as one of many
resources,

2, Instruction in many schools lack variety., Purposes are
not fornlated in adequate variety to include values,
skills, and habits essential for learning and for other
aspects of everyday living, The range of teaching pro-
cedures, learning activities, and evaluation techniques

is too narrow.
3. Local community resources are not used adequately. School
. commnities often have individuals, materials, or other
resources that could be particularly helpful in some
specialized topics; yet they are not used by the school.
In fact, most schools have not attempted to identify such
resources in their commmnity,

L, Schools are weak in the cooperative aspects of instruction.
Purposes are not cooperatively formulated, very little -
pupil-teacher planning and evaluation takes pla.c:e.:Lz

If the weaknesses statad above are to be corrected it would seem then

important to establish some type of criteria or functions so the principals
can determine to what extent ticy are, or are not, correcting the weaknesses
as set out in the Tennessee study. The following functions were developed
after reading broadly in the area of school administration, the philosophy
and competency pattern systems of recognized writers in the field of school
administration. These functions were included because they were the ones
mentioned most frequently by the authorities in the improvement of classroom

instruction,

| Method of Establish_:_:._n‘ g Criteria For Functions

The first step in estahlishing criteria was identification of an

authoritative bibliography. The following aids were used.

12@.' cit, p. 97
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1. Education Index

2. Reader's Guide

Through a search of the literature the bibliography was developed.

The following factors were used as a basis of selection of authorities:

1. A recognized expert 1n the area of supervision and administration
whose writings have been widely used as basic texts or references;

- ™ et ® R U A N I Iy Uy
2. The experi includss i his discussicn an ogplanaticon of how ade

ministrators can improve classroom instrﬁction;l '

3. The expert recormends ways thrdugh ‘which instructional supervision
can be best accomplished. i

By referring to the selected bibliography a list of functions was
formulated under the following classifications: (1) Selection and Utiliza-
tion of Instructional Materials, (a) Utilization of Community Resources,
(3) Ineservice Training, (4) Teacher-pupil Planning, (5) Classroom Visita-
tion, (6) Providing for Individual Differences, (7) Individual Conferences
- with Teachers, (8) Inter-visitations, (9) Working with Teachers for Cur-
riculum Improvement, (10) Guidance, (11) Professional Iiterature, and
(12) Evalunation. Twelve authors were identified as authorities for these
functions. The functions, as expiained by different experts, were then
vcompa.red to determiné the extent of agreement, Only those functions with
which a majority of the twelve experts agreed were considered as an accept~
able part of the eriteria, Agreement .of twelve authorities reporting on

Instructional Supervision from which criteria of functions were developed

is found in Appendix A,

Functions of the Principal
The responsibilities of thé principal are many. One of the major re.
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sponsibilities is that for the improvement of classroom instruction. Func-
tions of principals, used in this study, deal with the responsible activities
of the principal that directly or indirectly influence the classroom in-

structional program.

FONCTION I, IT IS THE RESPONSIBILITY OF THE PRINCIPAL TO OBTAIN AND MAKE
AVATLABLE TO TEACHERS AT THE TIME OF NEED, THE NECESSARY INSTRUCTIONAL
 SUPPLIES.

Zach tcacher needs sopnlies aporopriate to the instruction to be
carried on. The principal should familiarize himself with the heed for
for supplies and arrange for théir procurement in oﬁer that instruction
will be facilitated, o

' Douglas, Boardman, and Bent stated,

The principal has the responsibility of assisting teachers in
the more effective use of textbooks. Among the responsibility in
this 1ine are:

1. Textbook should be supplemented by lectures, use of Audio-
Visual Aids, collateral reading, and student activities of a wide
variety. .

2. Students should be trained in how to read textbooks critically
and understanding and how to out-line or summarize material from a
book., ‘

3. Teachers should be brought to observe consistently the fact
that the textbook is only a part of a course of study a means
rather than an end in itself.13

Burton and Brueckner wrote,

‘ To bring about desired change in the behavior of children,

the modern school uses a variety of visual aids; still pictures

of all kinds, sound and silent motion pictures, charts, maps,

and graphic representations. In addition to these aids, commonly
recognized as visual, there is a wide variety of concrete materials
which are also visual in nature that are used to give meanings

g0 R, Douglas, Charles W, Boardman, Rudyard K, Bent, Democratic
Supervision in Secondary Schools. (Boston: Houghton Mifflin, 1961),
PP. 2203,
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and manipulative experiences.lu

Spears wrote,

The following guide is acceptable for the purchase and use of
instructional materials,

1. The democratic selection of materials:-~Those who are to
use the materials are brought in to heip in the selection,

2. The knowledge of materlals:--The principal should become
well acquainted with the availabllity of the various materials of
instruction. :

" 3. IThe systematic extension of information about materials:--
The knowledge of the materials available should be spread to all
teachers, OUne popular geans of doing this has been the creation
of a materials center.l

FONCTION II., IT IS A RESPONSIBILITY OF THE PRINCIPAL TO URGE TEACHERS TO

USE RESOURCE MATERIALS THAT ARE PROVIDED BY THE SCHOOL AND TO DIRECT TEACHER'S
ATTENTION TO RESOURCE MATERTALS AVAILABLE WITHIN THE COMMUNITY THAT MIGHT WELL
SERVE AS VALUABLE TEACHING AIDS,

Spears stated,

The principal should be alert in improving his knowledge of
the community and school which he serves, He determines in so
far as possible ideas others have about supervision. He becomes
acquainted with the facilities of the community, available or
already in use. In this, he thinks in terms of such things as
libraries, docmnentary mateglals. surveys, extended field study,
camping, service pro,]ects _

Douglas and others said,

It is natural for teachers to thihk primarily in terms of the
textbook and library and laboratory in connection with their plan.
ning of learning activities and experiences. In recent years, how.
ever, there has been a growing tendency to incorporate activities
of less academic and less verbal type into the situations providing
learning experlences. This is evident not only in the increased
use of visual aids in the classrcom but also in the inereased amount
of time and emphasis given to stidy the particular community, its
organization, its methods of operation, and its problems.

IL'WJ.'Lliam H. Burton, Leo J Brueckner, Sugemsion, A Social. (New York:
Appleton-Century-Crofts, 1955), p. 441

Lspears., op. cit., pp. 319-19.
167hid., pp. 176=77.



17

The principal's job is to see that teachers have an opportunity
to arrive at their own decisions and that they have every facility
at hand for careful investigation and study of their particular
interest and assigmment,l?

Briggs and Justman stated,

Good supervisory planning involves not only consideration of
educational principles and of the human elements in the situation-
children, teachers, parents and the general commnity--but also
precise knowledge of the physical resources which are available
for the achievement of the educational task.

Tha availability of the necessary physical resources or the
likelihood of securing additional resources as needed will at all
times condition the extent to which basic educational improve-
ment can be ugderta.ken and the speed with which they can be
carried out.l

Burton and Brueckner stated,

The principal should help the teachers to examine the community
to locate sources of concrete instructional situations and illus-
trations. The school should also secure the co~operation of
interested groups of laymen in the study of local questions such
as public health, recreation, guidance, relief, religious educa
tion, delinquency, and the like. These should then be re%ated to
the curriculum and their possible usefulness recognized.

FUNCTION III, PROFESSIONAL GROWTH OF TEACHERS IS A CONTINUOUS PROCESS
AND THE RESPONSIBILITY RESTS WITH THE PRINCIPAL TO PROVIDE THE TYPE OF
IN.SERVICE TRAINING THAT WILL MAKE THIS GROWTH POSSIBLE.

Teachers should work under the direction and counsel of one

who is professionally trained in the same generé.l field in which they

are trained and who can usually point out definite and fruitful ways

in which they can improve their classroom instruction.

Kyte said,

17Doug1as, Bent, Boardman, op. c¢it., pp. 188-89.
18‘1'homa.s H, Briggs, and Joseph Justman, roving Instruction
Through Supervision (New York: Macmillan, 1952), pp. 199-~202.

198urton, Brueckner, op,_cit,, pp. 636=37.
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In order to render the best possible service to the pupil,
the teacher must continume to develop into the most professionally
efficient person she 1s capable of becoming., The measure of her
success should be the degree of all-round development of every
pupil enrolled in her class. The prinecipal, through the various
means at his command, should aid the teacher in becoming thorough%S
competent in self-analysis, self-appraisal, and self-improvement.

Wiles stated,

One of the purposes of in-service is to provide for a growing
together of the faculty. Any faculty needs to feel that it is a
unit. that it is a team working for a common purpose. In-service
training is mostogrofitable when it is centered on improving the
schools program,™

Wiles further said,

In-service training should not be confined to experiences that
provoke only academic growth, Many times a faculty will be further
advanced in its academic learning than in other abilities that make
the success of the school's program possible,

Growth in ability to work with others, improved skill in demo-
cratic processes, the development of social skill, and the found-
ing out of the individual as a social being may all be areas in
which the teachers need mgge help than they do with methods of
teaching or with «euntent.

Spears stated,

An in-service program that is cooperatively plamned by
administrators, supervisors, and teachers to meet a wide variety
of educational needs saves the time and energy of all concerned
and at thg same time gives greater assurance of more functional
outcomes, 3

Douglas, Boardman and Bent said,

It is extremely important that programs of in-service educa-
tion be planned for all teachers, with the aim of enabling them

2OGeorge C. Kyte, The Principal at Work (Beston: Ginn and Co.,
19520)9 p. 3l.

21Kimball Wiles, Supervision for Better Schools (New York: Prentice-
Hall, Inc., 1952)., ppe 22223,

22 .
Wiles, Ibid,, p. 224,
23Spears, op. cit., pp. 349-50-52-60.
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to complete their professional growth and education. Professional
growth can be achieved best, if not almost completely, after teach-
ing experience is underway and the teachers have had a chance to "
identify their problems and try out their own ideas and techniques.2

McNerney said,

. Preparation for teaching is a process that is never finished,
Life is constantly changing, and the teachers must change through
growth in order to direct the educational process so that it is
meaningful for youth. In order to promote professional growth
of teachers in-service training programs have been instituted in
most School distiricts or civies. TIne .LQB& Of lu=Sew v.l.\.c w.a.n.u..Lu
is quite old, but the modern superintendent is emphasizing work-
shops, exchange programs, and re%ding groups, as opposed to the
previous emphasis on institutes,2?

FONCTION IV, IT IS THE RESPONSIBILITY OF THE PRINCIPAL TO ENCOURAGE
TEACHER-PUPTIL PLANNING,

As pupils understand the school purposes and program through
participation in the process through which they are formed, the student
body becomes a public relations unit. Pupils explain and interpret the
school to the commnity.

Wiles said,

The relationship of the faculty group with the students must
be characterized by joint planning and work. In the classroom,
each teacher should feel the responsibility for exercising of
official leadership that the principal, department head or
speclal subject matter supervisor follows,

Student participation in the thinking out problems of clags-
room operation and the school policy and program is thgéonly way
teachers can help students to become self-disciplined.

Douglas, Boardman and Bent stated,

Regardless to what is available in the way of suggestion in
the course of study, the curriculum guide, or the resource units

uDouglas, Boardman, Bent., Ibid., p. 300.

2chester T. McNerney, Educational Supervision (New York: McGraw-
Hill Book Company, Inc., 1951), p. 331.

281165, op. cits, p. 19%.
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most teachers will, with the asslistance of their students, pre-
pare teaching and learning experiences themselves, 2/

FUNCTION V., SUPERVISION THROUGH CLASSROOM VISITATION IS THE PRINCIPAL!'S
RESPONSTBILITY, ‘

Classroom visitation is a procedure by which the educational
leader who possesses wisdom and vision can be of great assistance in aiding

the teacher to improve both his instructional techniques and the learning

of the students.
Spears said,

Classroom visitation comes about naturally, as a follow-up
of instructional planning., There is nona of the compulsion of
the former period of classroom supervisioné8 The focus of atten-
tion is upon the teacher as a personality.”

Cooke stated,

A school may be administered rather effectively with the
minimim of classroom visitations, but the supervision of instruc-
tion cannot be carried on successfully in the absence of class-
room visitations. The best teachers welcome classroom visitation
by the principal, because they find that such visits, if properly
conducteg and followed up in conference, continue improvement in
service, 9

Jacobson, Reavis and Logston étated,

Classroom visitation can be of benefit to both the teacher
and the principal when it is properly employed. In a planned
program of supervision, particularly when teachers have helped
to formulate the plan, the classroom visit fits logically into
the picture., Classroom visitation is practiced more frequently

27Douglas, Boardman, and Bent., op. cit., p. 194.

28Spears, op._cit., pp. 267-68.

29Dennis H. Cooke, Administering the Tesching Personnel (Chicago:
Benj., He Sandborn and Company, 1939), p. 328,
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than any other supervisory device.39
Douglas, Boardman and Bent said,

The purpose of classroom visitation is to study the nature
and quality of the student's learning and the means by which the
teacher guides it., The purpose of observation may be stated as
follows:

1. To study the learning activities of the students, the
worth of those activities for the objectives of education, their
utility, interest, and value for the students, and their adopta-
tion to the students'! abilities and needs.

FUNCTION VI, THE RESPONSIBILITY FOR PROVIDING A PROGRAM TO MEET THE
INDIVIDUAL DIFFERENCES OF STUDENTS RESTS WITH THE PRINCIPAL

It is the résponsibility of the principal in his position as
educational leadér to realize the necessity to provide classes and courses
of such nature that every boy and girl will be provided with an education.
The children that are often overlooked in our schools are those children
having, in some manner, physical or mental handicaps as well as those who
have superior abilities, It is the responsibility of the principal to
exercise the initative implicit in his position in order that a program
for these children be provided.,

IBurton and Brueckner stated,

. In addition to data about intelligence and achievement which
can be expressed in precise quantitative terms, the teacher in
planning learning experiences must bear in mind the equally im-
portant information about other aspects of pupil behavior that

cannot be expressed objectively in precise units. Some suggest-
ive ways of providing for individual differences are:

3% au1 B. Jacobson, William C. Reavis, James D. Logsdon, The Effective
School Principal (New York: Prentice Hall Ine. 1955), pp. 113-1%.

31Douglas. Boardman, Bent., op. cit., p. 80.
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1., The use of experience units which provide for a wide
variety of activities on different levels of diffietlty.

2, Grouping of pupils according to their needs, interest,
and level of development.

3. Differentiation of work in classes by such means as:

2. Readiness program adjusted to needs of individuals
and groups.
b. Differences in scope of course requirements.,
c. Speclal asiggnments for more able pupils of those
with special interests.

Jacobson, Reavis and Logsdon stated,

The principal must be conversant with, and competent to set
up the type of educational training appropriate to satisfy the
needs of the various deviate pupils. He should know the general
procedure and special agencies which may be utilized in diagnos-
ing and remedying the difficulty of the various types. There
is some indication that more attention is being given to the-
gifted children. Among the suggestions made for 1mproving the
opportunities available to them are:

1. Acceleration

2. Enrichment

3. Ability grouping

Lk, Special classes

Each of these suggestions recognizes that. the gifted student
mist be given instruction at a higher level or at a faster rate

than his associates.,

FONCTION VII. IT IS THE LRINCIPALS RESPONSIBILITY TO CONFER WITH INDI-
VIDUAL TEACHERS AS A MEANS OF PROFESSIONAL GROWTH,

Confeerences are regarded as one of the most valuable means for
aiding teachers. A supervisory conference is concerned with the discussion

of some professional problem for which a solution is.sought.

32Burton, Brueckmer., op. cit., p. 471.

33Jacobson, Reavis and Logsdon., op. cit., pp. 408-09.
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Douglas, Boardman and Bent said,

" The most important characteristic of effective indjividual
conferences is that of insight into teaching practices.,

Jacobson, Reavis and Logsdon stated,

Principal, teacheér conferences should be planned, they -
should deal with such vital problems as curriculum revision or
construction and methods of teaching. If the conference is to
be helpful, thg relation between the ‘teacher and principal must
be democratiec. 5

Briggs and Justman stated,

As a means of fostering growth and furthering the professional
competence of teachers, the supervisory conference is potentially of
utmost value. The general purposes of conferences is to gulde teachers
to such self-directed growth that they become increasing effective
in theigéactivities to improve the learning and conduct of theilr

pupils.
Burton and Brueckner said,

The individual conference is one of the best and also one
of the most abused methods of securing growth in-service,37

FUNCTION VIII. PROVIDING FOR TEACHER INTER-VISITATION TO IMPROVE IN=-
STRUCTION IS A RESPONSIBILITY OF THE PRINCIPAL.

In many schools the principal adopts the policy of encouraging
teachers to visit their colleagues' classes.
Douglas, Boardman andABent said,

Inter-visitation furnishes a teacher an opportunity to observe
how another teacher conducts work in the classroom. This may be
of value to any teacher who is attempting to acquire skill in the
use of a new method or who is having difficulty in using a specif-
ic technique. As judged by the criterion of self-motivated, pur-

poseful learning activity, the situation for learning seems more

34Doug]_.as, Boardman and Bent., op. cit., p. 99.

35Jacobson, Reavis and Logsdon., op. cit., pp. 115-16.

36Briggs and Justman., op. cit., ppP. 36-h7,

37Bur’t,on, Brueckner., op. cit., p. 346.
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favorable when teachers seek to learn from one another,

Briggs and Justman stated,

Among the more irmportant purposes of directing teachers to
observe the work of others in the same of in neighboring schools
are:

1. to observe for comparison practices that are similar to
or diverse from his own..

2. to obtain a standard of comparison against which he can
evaluate his own instruction.

3. to see some special practice or skill demonstrated well.””

Wiles stated,

Inter-visitation through which teachers have the opportunity
to see other teachers at work and to discuss with them the work
they are doing, serves the same purpose and may be more helpful
for the teacher who does not operate with theugrincipal on a
basis of mutual respect and complete rapport.

Jacobson, Reavis and Logsdon said,

Inter-visitation should be planned and occur when the best
results may be expected., Benefits may also be expected from inter-
visitation within a building when there is planning beforehand
and conference afterward,

FUNCTION IX, IT IS THE PRINCIPAL'S RESPONSIBILITY TO ENCOURAGE CONTIN
UOUS CURRICULUM IMPROVEMENT TO INSURE IMPROVEMENT OF CLASSROOM INSTRICTION,

The final test of the worth and efficiency of the principal must be
in the knowledge he possesses as to means and pdrposes in the education of
children; and, as a result of such knowledge, the influence he can exert

upon instruction given in the school has influence upon the work of de-

38Doug1as, Boardman and Bent., op. cit., pp. 14546,
39Briggs and Justman., op. cit., pp. k75-76,
40Wiles, op. _cit., p. 262,

ulJacobson, Reavis and Logsdon., op. ¢it., pp. 119-120.
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veloping and administering the different courses of study. In shaping
the construction and adaptation of the courses of instruction for his
school and in interpreting the means and ends in educational procedure,

‘the real measure of his competence for the position of principal is to be
L2

.foundo
Douglas, Boardman and Bent stated,

Maurice Ahrens made a very useful statement of the dutias
of the leader in curriculum construction which follows:

1l. to assist teachers in techniques and methods of class-
room instfuction;

©

2., to assist teachers in the utilization of community
services through planning field trips, obtaining speakers,
arranging for parent planning groups;

3. to assume general &eadership in the co-ordination of
the total school's program. 3

Jacobson, Reavis and Logsdon said,

It is apparent that curriculum reorganization has wide ime
plications for the school principal., It should also be evident
that in such work the wise prinecipal will rely upon his faculty,
the students, and even the patrons in a program of study and action
for the purpose of evaluating and improving the &gucational X~
perliences of the young people within his school.

Burton and Brueckner stated,
In the area of curriculum making the prineipal should exercise

professional leadership, not in dictating the school's policies and
dominating the thinking of the staff, but in encouraging and promoting

42EllWood P. Cubberly, Public School Administration, (New York:
Houghton Mifflin Company, 194%4), p. 426,

&3Douglas, Boardman and Bent., op. cit., p. 184,

4“Jacobson, Reavis and Logsddn., ops Cit., DPp. 148-51,
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curricular activity and in stimdating effort.45
Briggs and Justman stated,

The principal can make considerable contribution by helping
teachers at all times to be mindful of educational values and
purposes, and by working continuously for their clarification:
by impressing upon teachers the importance of curriculum develop-
ment as a means of attaining these purposes and encouragiﬁg
teachers to participate in organized curricular activity,

FUNCTION X, THE PRINCIPAL HAS THE RESPONSIBILITY T0: PROVIDE PROFESSIONAL
LITERATURE FOR TEACHER GROWTH AND DEVELOPMENT, ’

The principal should be alert to professional articles and
books which will help the teachers with their problems and immediate
pfojects. N

Douglas, Boardman and Bent stated,

Teachers should be encouraged to read professional literature,
Such publications as the following are sources of valuable read-
ing materials.

1. The Research Bulletins of the National Education
Association, 1201-16th Street, N,W,, Washington, D.C,

2. The Bulletins of the National Association of Secondary
School Prineipals of the N, E. A., 1201-16th Street, N. W.,
Washington, D.C,;

3. The Yearbooks of the Association for Supervision and
Curriculum Development, 1201.16th Street, N.W., Washington, D.C.;

4, The bulletins of state departments of education;

5. Such periodicals as the School Review, the Journal of

Eduecational Leadership, The Nations! Schools, and at least one
Journal in each subject field, such as Social Outlook, the English
Journal, Mathematics Teachers, and School Science and Mathematics. 7

45Burton. Brueckner, op. cit., pp. 366-67.
46Briggs. and Justman, op._ cit., p. 465,
“’7Dougla,s, Boardman and Bent, op. cit., pp. 14849,
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Jacobson, Reavis and Logsdon stated,

The responsibility for making adequate professional library
materials rest with the principal or superintendent which is re-
sponsible for the administration of the school.

Briggs and Justman said,

A supervisor will suggest from time to time readings in cone-
nection with problems discussed in teachers' meetings or in con-
ferences with individuals. Gradually he will learn which teachers
can profit from reading abstract theory and which require the con-
crete explanation of specific prpgedures, and he will be iniiuencsd
to make suggestions accordingly.:

FUNCTION XI. IT IS THE PRINCIPAL'S RESPONSIBILITY TO ENCOURAGE CON-
TINUOUS EVALUATION OF THE SCHOOLS' PROGRAM.

The development of an effective program of evaluation in a local
school depends in no small measure on the ability of the school principal
to interpret the purpose and the processes of evaluation to his ‘c,eachers.5O

Douglas, Boardman and Bent stated,

: The supervisor should construct the instruments for evalua-
tion and use them in the improvement program, for in cooperative
plans, he is a member of a group and works with the teachers in
their program of professional growth., Some of the specific ways
he can help are: '

1. To stimulate teachers so they will want to improve;

2, To appoint committees to study evaluative procedures;

3. To aid teachers in making instruments for evaluation;

Ly To visit classes and hold conferences with teachers;

5 To obtain5{he assistance of qualified persons to work
with the teachers,

u8Jacobson, Reavis and Logsdon, op. cit., PP. 197-98.
49Briggs and Justman, op. cit., pp. 468-69.
50Jacobson, Reavis and Logsdon, op. cit., pp. 21617.

5-']'Dmu.gflas, Boardman and Bent, op. cit., pp. 10607,



Wiles stated,

Evaluation is an important phase of group leadership, It
is the procedure through which a supervisor can bring about group
self-improvement.5

Burton and Brueckner said,

The purpose of evaluation in so far as the classroom is
eoncernzl is to assist the teacher to make continuing adggtaticns
of the educational program to the needs of the children.

Chéptef IT has discussed the functions in the area of im

proving instruction. Chapter ITI will describe the instrument and methods

used to collect the data,

52yi1es, ops cit., p. 147.
53Burton, Brueckner, op. cit., pp. 259.60.



CHAPTER IIT
THE COLLECTION OF DATA

As stated in Chapter IT the functions wers doveloped after reading
brosdly 4n the aves of school sdministration. In order to better under-
stand the philosophy and competenay pattern systems of recognised writers
in the field, an instrument was developed to dotermine the level of ful-
£411ment of the functionsl requirements by the participaats in this study,

A questionnaire was developed which contained items related to the
improvement of classroom instruction. The resulting guestiommaire was
the culmination of this analysis. (The complete qnut:bmuz; is in
Appendix ¥F), This instrument was exsmined, criticiszed, and revised many
time before it was approved and accepted for the study. It was administered
on a trial basis to a selected group of principals before wsing it with
thoce corpaizing the ssmmle, Further needed revisions of the instrument
were made as & rosult of this initisl trisl, The questiommaire conteined
items in sress relsted to the various sctivities involved in the improve-
rent of instruction,

The questionnsire contained seven areass for each question in which the
rospohdont wes ukod to give his reaction, Each question carried a valud
of 20 per cent in esch area or from O to 100 per cent in all of the seven
areas for each question., A ecomplete @mﬁon of the questiomnaire

29
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followss The first funotion of the principal 2s stated in the questionnaire
wass:

As principal to what extent do you conceive the importance of your
duties as supervisor of instruction, and to what degree do you assume leader-
ship in carrying out these duties?

To assertain the level of sccomplishment the following four items
were included in the instrument.

Tho term instrauctionsl materisls as defined in this questiemmaire
memnss

Any device, method, experience, used for teaching purposes, in-

cluding textbooks, supplementary reeding materials, sudio-visual

and sensory materials.

As principal do yout

1. Seek the aid of teachers and students in the selection of Andioce
Vioual materials?

. I 1T I II
& Ll'ﬁrl 1M — — e, Sometimes 2 3% — e
b, Very Oftem 80.99% _ £, Seldom 1.l — —
c. Often 60~ g. Never 0% —_——

d. Frequently 40-59% —
2, Enoourage teachers to make meximm use of all instructional mat.
oriall? .

- I T I I
a. Always 100% —— o, Semetimes 20.39% __ __
b, Very Often 80-99% __ __ . fo Seldom 1.19%  _ __
o 60-79% —— go Never 0 —_——

Often .
d. Frequently 40.59% __ __
3. Enmcourage the use of materials other than textbooks as aids to
learning?

. I II I

a. Always 100% - - e, Sometimes 20.39% ___ __
b. Very Often 80-99%_ .. f. Seldom 119 . ___
Often 60-79% go Never . —_——

-2 —
d. Prequently 40-59% _ _ .
i, Encourage the care and slorage of Audio.visuel alds so that they
will be available when needed? '
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I IX I II

a. Always 1005 | ——— o, Sometimes 20-99% __ __
b, Very Ofien. —_—— f. Seldom 1.19% . __ __
c. Often 60-.79% . g Never 0%

d. Frequently 40.59% —_——

The study participant was asked to respond to esch of the items
under two oonditions, In the column hesded Remsn Mumeral I the respendent
was asked how he coneeived this specific function as te its impertesmce; for
exazple, if he thought that this was ssmething which was not an obligation
ol uhe principal, he was to check the "Never® category under the column I
heading, Under the column IT heading he was asked to check the relative
frequency desaribing what he sotually did in prectice; for exsmple, if he
enooureged his teachers to make maximum use ef all instructiomal materials
at every possible opportunity, he was asked to check the ®Always® category
under colmsn IT., This procedure was to be followed throwghout the entire
questiommaire,

The items included in the questionnaire were designed to determine
how well the participants were meeting the aforesentioned functionsl re-
quirements as well as their mespective role perception of these functions.
The questiomnaire contained two open.ended questions which allowed the
responients to express themselves freely, The personal interview was heid
after the participants returned the questiomnaire, '

Seppling Metiod
Tennessse is divided into three geographical areas namely, East, Middle
and West Tennesses as is shewn on the map in Appendix B, There are eighty
Negro Secondary Schools in the ‘state consisting of grades VIIXII or a
combination of these grades, The enrollment in these schools rﬁgo from
twenty-one (Caupbell County, LaFollette, Tennessee) to 2104 (Hamilton County,
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Chattanooga, Tennessos).”

There are torty.oight Negro Seoondary Schoels in Tennesgeo with an en-
rollment of 100 or mere in grades VILXIL. The sampling wsed in this study
Was taken from twenty-seven of the forty~eight schools, More than 50 per
oent,of the schools in this category was used in the study. After identify-
ing the Negro Secondary Schools with 100 or more students in gresdes VIIXIT
the mewh shes waz 40 l2sEdly those Solewis wucurding to size namely; small,
modimm and large, The schools were naxt classified according to area namely;
Bast, Middle and West Temnessee., Each of the 48 schools listed was given a
mmber in each of the thres geographicsl arces, A table of random numbers
was applied to the schools in each area, A total of twenty-seven schools
were selected for the study, nine from each geographicsl ares and three from
each category. With the aid of persomnel from the Temnessee State Depart.
ment of Education, a one lundred per cent response to the qhostionniiru
was secured, The twenty.seven principals were requested to respond to the
same schedule of questions through personzl interviews,

It would seem important here to point out the alarmming mmber of Negro
Schools in Tenmogsee with an enrollment of less than 100 in grades VIL.XII,
er a ocombination of these grados: As previocusly stated therg are oighty' '
Negro seocondary szshools in Temnessee, 48 have an enrollment grades VII.XII
of 100 or more, and 32 schools, grades VIL.XIT have an enrellment of loss
than 100, this then seems to be a Weakmess in the state school system for

gk 12, Department of Educatien,
nding June 0., 1961, pp. 28-3%,
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allowing so many small sohools to exist., In referring to the information -

in The Awerican High Sohee] Today by James B. Conant, it weuld seem that
there is mach to be desired in the Negro Secondary Seheols in Temnessse.

Portions of Conant's report follew:

The enrollment of many American public high scheols is
too small to allow & deversified curriculum exoept at
exorbitant expense, The prevalemos of such high sehools.
these with graduating. classes of less than one hundred
sitndanta_canstitntas ane of the serioms ahsataales te

goed secondary edunecation threughout most of the United
States. I believe such soheols are mot in a position

teo provide a satisfactery education fer any group of
their students.the academically talemted, the wocatiomally
oriented, or tho slow resder., The instruetional pregrem
is neither sufficiently broad nmer sufficiently challemging.
A small high school camnot by its very nature offer a ocom-
prehensive crriculum, Furthermore, such & school uses
uneconomically the time and efferts of administraters,

- teachers, and specialists, the shortage of whom is a
serious national problem,

Financial oconsiderations restrict the course offerings of
the small high schools, 4s the carriculum is marrowed, so
is the opportunity for & meaningful progrem, U=less a
gredusting class contains at lsast ene hundred students,
classes in advanced subjects and seperate sections within
all classes geom impossible except with extravagaatly
high eoats.5 _

Zecigiaye of Intervisw
In as many instances as pouibli, the principals were interviewed
at the school where they were employed., This provided an opportunity
to visit in many schools of the state and to observe the schools in
action, The pattern of the interview was such that after a short ocon.
vo_raat:lon'of & general m.hu-o. the purpose of the interview and the kind

553ames B. Conant,

dsy, (New Yori: MeCraw.
mlm“ w’ he.,. .
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of cooperation desired from the interviewes was explained, The same forms
wWere used for the questiomnaire and uurviu. After & fooling of under-
standing and confidence had been established, the interview contimed by
referring to each question on the schednle, Clarifications were given if
needed, but care was exercised not to influemce the interviewee in making
the response,

The openwended questions were designed to encourage the respendent
to say exaotly what he thought, HNotes were tsken as the interviewse
talked, At the ocenclusion of significant statements, the interviewee was
asked why he was of his atated opinion, Dreawing the respendents out on
some points seemed to result in a dlearer iadication of their trend of
thought or opinion on certain questions,

The technique of taking notes during esch interview proved to be an’
asset to the study, It allowed an opportunity for subsequent evaluation
of the response to each question, It was found that the interviewees did
not object to the nmote.taking and that it even caused them to be more thought-
fol and exact when they knew their responses were being recorded.

Zreatment of Dats

To determine to what extent the pr’.i.nod.pd conceived and performed in
the role of improving instruction, a frequency distributicn was used to
tabulate the responses to each question assessing degree of perrorAanm
relative to the two assessed categories. The rosﬁonse to each question was
placed in the proper category acoording to how the idea was conceived and
carried out by the prineipal.

To further present the data collected, the bar-graph was used. 4
common from of the bargreph is that in which a set of bars is used, the
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lengths of the bars being proportional to the amounts of the variable
possessed.”® Chapter ITT has discussed collection of dats, sampling method
used, technique of interview and treatment of data, Chapter IV will discuss
interpretation of data, | |




. - CHAPTER IV
IRTERPRETATIOR OF DATA

—— o

The puwmmossz of iz chaziel anc 4 (1) Grosmt, thpvei Giav use of
_ tables and discussion, information resorded with the use of the questionmaire
and elicited through the persenal interview and to () determine how this
information compares with the accepted criteria of the professionsl lit-
erature,

In the tables the bar.graph is used to show the mmber and per cemt
of principal’s responses to each question. The mmbers from 1 te 27 across
the top of the table represents the 27 Negro Principals in the state of
Termesseo sampled #n the study. The respondent was asked to cheak the
ocategorios in which he conceived his role and the category indicating the
extent to which he discharged his role in improving instruction. A complete
explanation and definition of each of the seven categories follows:

DEFTNITIONS OF RREPONSES

oS S ) s
Always _ The prineipal conceives his role and
aids in the solution of educationsal

problems, when the need ocours, roughly
108 per cemt of the time,

Yory Often The principal. conceives his role and aids
in the solution of educatiscnal problems,
when - the need occurs, roughly 80 to 99
per cont of the time,

36



n
v Often The principal cenceives his rele and
. aids in the solution of educational
problems, when the need ocours, roughly
60 to 79 per eent of the tins,
Frequently The principal conceives his role and
. aids in the selution of educational

gzoblm. vhen the need eceurs, roughly
-to 59 per cent of the time,

Sometimes The principal conceives his role and
aids in the selutien of educational

proglens, wnen the need ocours, roughly
20 to 39 per cent of the time,

Sgldom The prineipal cenceives his rolo and
aids in the selution of educatienal

problems, vhen the need oceurs, roughly
. 1 te 19 per ocent of the time.
Heover ' At no time does the principal oﬁnooive
: the importunce of his role and aid in
the selution of edueational prohlems.

This chapter is oconcermed with the actual performance of the Negro
principal in the ares of improving instmetion. There was nossignificant
difference between the questiemnaire responses and information elicited
from the persenal interview, The data presented shew tho extent the prin.
cdpals reported they conceived and performed in this vital role of instrue-
tion, and help to determine whether the extent of these performances oompare
faverably or unfavorably with the funstions reported in Chapter II, This
discussion will point out the largest mmber of respenses to the eleven

basic questions, A discussion of the tables follows:

Selection U 8 rye 1 Ma 8
To bring sbout desired changes in the behavior of children, the modern
schéoi uses a wide variety of visual aids; still pictures of all kinds, sound
and silent moiion pictures, school journeys of various kinds, mmseum materials
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modele aad exhibits, Visual alds should be used for educztionsl purposos
to develop meanings, to broaden experiences, and to arouse gemnine interest
in the activity at hn.ngl. They should be true to 1life, artistic, and correct
to soale 3o that the pupil; will be likely to establish correct concepts and
be stimmlated to desirable kinds of respenses and lwhmi«ox-.“97
In reporting on "Selection and Utilization of Instructional Materials,®

L PR SR Cmm am—
TaNAC 1 shows thet :5, o= 552 Fo3 ..::t’ wam dha 'lmeml' rmmbhar af Mnaﬁ'\lls

who oonceived the importance of this duty. On the other hand 11, or 40.7 per
cent, was the largest mmbsroof principals who stated they aaw ie_edera .
ship in carrying this duty out. If improvement of imstruction is to bo
fostered in the Negro high schoels of Temnessee it would seem that the prin
olpals should put forth greater effort in the "Selection and Utilisatien of
Instructionsl Msterials.® |

The principal should help the teachers to exemine the communtty to
locate sources of concrete instructional situations snd illustrations. The
sechool should also socure the co-operation of interested groups of laﬁen
in the study of local questions such as public health, recreations, guidance,
relief, religisns educatien, deliquency, and the 1ike, These sheuld then
be related to the curriculm and their possible usefulness recognized, To
lead to the easy use of these experiences, necessary administrative :djnst- ’
ments mst be made by the prineipal. Two kinds of commmnity ocontaets have
besn recognised. In one kind the opﬁt&ct ocomes into the classroom, as when

57Burton and Brueckner, gps alt., p. 4.



Table l.~Fregquency Distributiorn of 27 Principals chbru.ag'on *Selection and Ttilismation of Imstructional
Materials.

0123456289011 1223281516171819 2021222324 252637

1. Seek the aid of teachers amd
students in the Selection of
Avdie-Visasl Materials?

Always i .............. XXX
Very Often C '~~'--'-—-'~--~~*—~~----=~-~-"'- 5.8%
AR : _

Often C{ xxx 3.7%

A | Hrer e 25,98
m-nu:g 9,08

‘Bometines C | xxx 3.78

Seldont 8:2

A+ 3,7%
Rever C 0.08 .

!.'MWRWA

Alwgys C }m 59,24

Very Often C 77.0%
A 29.66
Often C | xxx 3.7¢
A 29.6%4
c | 0,08
A o+ 118
SometimesC | 0,08
A | +++ 7,48
SeldomC | 0,08 xxC = Importsnoce of duty as cenoceivel by the Principal,
- Aj0.,08 4++A = Degree he assumes leadorship i1 discharging thess functions.




3. Encourage the use of Materials |
other than textbeok asz aids
to learning? nm”z

%nOﬁmg

]

hquwmr
" Sometimos
Seldon

Reveox

raQrapara>

%o Fnocurage the care ami
storage of Aundic~Visual
Alds so that they will
be available when need.

od? Always C
. A
Very Often C

A

" Often C

‘ A

Frequently - 2

&mums v

A

Seldom C

A

Never c

. A




Table 2..Frequency Distribution of 27 Principals Reporting on "Utilization of Commanity Resources,"

012345678910111213 141516171819 20 21 22 23 2% 25 26 27

1. Soek te secure the oo~
oeperation of interested

40,78

Al ++ 3.7%
Never C °oo£
Al o0.0%

2. Enocourage teachers and
- students to aocquire know=
ledge of the physical re.
souroces wvhich are avail.
able for the achievement
of educational tasks?
Always C | xocoooxaooaoooaoaoaxx. 40,74
A

Very Often C | xxooooooonoocoocooooooxxxx 4

Often C | xoooex 11.1%

»
3
K

Frequently C | xxx 3.7%
A | R 22,28
Sometimes C | 0,08
A § e 11,04
Seldon C } 0,0%
Al o.,08
Never C ] 0,04
A} 0,08

Re ]



Table 2 Contiupied
0123455678091011121314152161718:19 20 2 22 23 2% 25 26 27

3 Secure resource persons to
address the students on
toples related to their oo.
capation and its commmunity ‘
relatdons? Always C | xocoooooooooex 22,28

. A
Very Often C | xxxmoooooaoaeaoaoaaaxxx ki
i .
" Often C |xsxxoooooox 22,28
A [+ 18,58

.SOIe‘binth XARXX 74
A [ 14,8 4

Seldom C |0.0%
A [ 7,44
Never C 0.0ﬁ
e A_- o‘“
L, closely with commnity

agencies and srrange for
lived by teachers in solv.
ing the problems of indi.
vidual children? A’!.nysi TXXXTXXITXXEXKK. 29 o 6F
| Vory Often C | umumornO RIS o 16
A

Often C | xoxxooooooooaaxx 33, 3%

A e 22,28
Frequently € | xxx 3.7%
A ++ 3,74
Sonotintsi g.g;
Seldom C | 0.0%
A |+ 7,44
Never C | 0,0% .

A |o.0f

(4
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exhibits are brought into the school or when seme businessman addresses
the M‘ntl en toplics related to his ocoupation and its commmnity re.
lations. In the other kind of experience, the mupils leave the school
and ses the agency or activity in its matural setting,® |

The improvement of the learning situstion in the classreom should be
the focus of the principall’s activity. By systematic ehservation and
study the principal can learn the local conditiens, problems, and availsble
opportunities that sheuld influenes the educational experiences to be prow
vided, ' |

A mltitude of values may be derived from a high level of school-
eommnity interaction, It provides an avomue of comminication which lends
itsalf to mutnal understanding and mnified suppert of the mamy prebless
confronting the scheel. People are uﬁo increasingly aware of their re-
sponsibility for providing adequate educational opportunity for the youth
of the commnity, The school program is developed more in terms of the
specific needs and interests of commnity life, Ag indicated in Table 2,
when principals were questioned comcerming "Utilisation of community Re-
sources,” 13, or 48,1 per oeat, was the largest mumber of principals who
stated they conoceived the importance of this duty. Whereas 11, or 40,7
per oent, was the largest mamber of prineipals who. stated they assumed
leadership in carrying this duty out. This would indicate that there is
s need for greater effort to bo msde by the principals in the "Stilisatien
of Commnity Resources,” -

purton and Brueckner, gps cit,, Pp. 636-37.
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Ineservice training as an idea is relatively new in school administre~
tors garden of instructionsl improvement. Therefore, it is receiving the
major shere of attention in the caltivation of school imprevement prograns.
The torm is not exactly the equivalent of professional growth, In.service
training has as its goal the professionsal growth of the teacher; but as a
Soassps 16 dndlades Mie e, e propram, or e sifort of Gae local scioel
system to acoomplish that ond.”

Inwservice education presents an cpportunity for teachers to profit
from experiences that can be obtainmed only on the job and onables them to
relate their abilities to specific teaching jobs, Field laboratory courses,
faculty meetings, workshops, and sction research serve as a means of proe-
viding in.service education. As pointed out in Table 3, in respending to
the question ooncerning "In-Service Trainming," 17, or 62.9 per esnt, was
the largest mmber of principals who stated they conosived the importance
of this dﬁty. And 12, or 55.5 per cent, was the largest mmber of principals
who stated they assumed lesdership in carrying this duty out. As indicated
in Teble 3; over half the prinecipals sﬁpiedmemld.nganetfcrtto in.
prove instruction through "In.Service Training.®

Classroon Visitations

Classroom visitation is a procedure by which the educational lesder
who possesses wisdom and vision can be of great assistance in aiding the
teacher to improve both his instructionsl techniques and the learning of
the students, Under.tho nodorn concept of supervision the purpese of

”Spearo. oPs _oite, PP. 34950,



Tahle 3.«Frequenocy Distribution of 27 Principals Reporting on "In.Serviee Training,"

01234567891011 1213141521617 1019 20 21 22 23 24 25 26 27

——

1. Make provisions for all
teachers to grow profes.
sionally on the job ine
cluding the new and the
problea teacher?

tively with teachers to
mest 2 wide variety of

educational needs? Always c

Very Often ¢} xocoomoocconoooooxco 40.7%

Often C

Frequently C
Sometimes
Seldom

Rever

S4



Table 3 Contizmed

012345€67891011121314151617 18 19 20 21 22 23 24 2% 2€ 27
3. Take speaifio steps to cc- ' :
ordinate the activities to
various members ~f the staff
so that each may knew what
the other is doing and work

ocratically operative plans
for helping teachers te
keep frem getting into a
mental rut? Alvays € }ooooooooooooooax: 25.9%

Al 7,008
Very eﬁ.oni

Often C] xxoexx 7.4%

55056

s




Table 4.~Frequency Distribution of 27 Principals Reporting on Classroem Visitations."
0}12345678»9101112131‘)151617]3193021222}3252627

1. Plan scheduled classroonm
visits with teachers as a
follow up of ineservice
plamming? Alvays C xoxxxxexx 18, 5%

Very Often C] mooconocoreoexx 25.9%
Of'ten |
Frequently ¢} :oooucacex 11.1%

- 22,26
Sometines O xxex 3,78 22,24
Seldom ¢] xxxxx 7.4%
- 154,88
Never oooﬁ
0.0%

Z. After visitation tactlally
discuss discovered weak.
nesses with teacher to im.
prove both his instruotion.
al techniques and the learn.
ing of the students? Alwaysk

'Véry Often C
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classroom observation is to staudy the mature and quality of the ltndut'a
learning and the weans by which the teacher guides it,%

ﬂumonﬂﬁhthnmhofbmoﬁttobththopﬂndpduﬂtho
teacher when it uproperly-ployud. In a plamned progrem of supervision,
partialulymtuchorshnnhdpodtofomhtothopun. the classroom
visit fits loglcally into the picture, For instance if one is conducting
& remedial program in reading following s survey of local conditions, elass~
roon visitation logieally must follow to ascertain how the remedial work is
proceeding, Such visitatien is for the purpese of improving inttnction.

As shown in Tsble 4 when prinecipals were gquestisned conoerning "Class~ . .
" room Visitation," 9, or 33.3 per oent, was the largest mmber of principals
who stated they oonoeived the importance of this ékilty Ten, or 37 per oent,
was the largest mumber of principals who stated they asswmed leadership in
carrying this duty out, Thwms from this information it seems that greater -
effort should be msde by tho principsls to improve instruction through planned
classroom visits,

Ipdividual Pifferences

The principel of the school fﬁqa several general problems in connec.
tion with arranging for tho oducationsl care of deviate pupils. The principal
mst be conversant with and competent to set up the types of educational
training appropriste to satisfy the needs of the varicus groups of these
children, He should also know the general procedure and special agencies
which may be utilised in diagnosing and remedying the diffieulty of the

60pouglass, ops_sit,, pe 80.
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various types. The principal smst understamd these problems in oxder to
make provisions for their solutien or, if that cammot be done, for their
anoliouﬁdnn.a

The principal shoald be conversant with, ani competent to set up, the
types of educational training appropriate to sstisfy the needs of the various
groups of deviste children, The prineipal, or zomsone else in the school,
should furnish these studemts with sound educational and vocational guidanoo
which will help make their wocationsl adjustment easier, It sheuld be pointed
out here that the gifted child is sometimes over looked ﬁmn couﬁmtion
is gim to the mattercsf exceptional children., Failure to make provision
for an educationsl pregram which will prove chdlong:lng to thon pnpill
will resilt in waste mmt only to those immediately conoerned but also to
sociely in genersl. Table 5 shows responses from the primcipals oconcerning
*Individual Differences,® As indicated by the Table, 13, or 48,1 per cent,
was the largest mmber of principsls who stated they conceived the importance
of this duty. On the other hand 9, or 33.3 per cont, was the largest nwmber
of principals who stated they assumed leadership in carrying this duty out.
It appears then that the area of "Individual Differences®™ need greater atten.
tion by the prineipals as a means of improving dlassroom instwmetion,

The conferemce that follows classroom visitatiom has been urged as a
neeoaé:lty’ by many writers on swpervision., In general, principals and super.
visors have had mmch more faith in eenforenées than have the classroom teacher,
It 4= clcar that the conference can be & more vital force in the imprevement

'aJaeobson axd BReavis, ¢py clt,, pp. 408-09.



Table 5.-Frequency Distribution of 27 Prineipals Reporting on "Indivilual Differences,.”
01234 5672891201] 322324152617 ;819 20 2] 22 23 2 25 26 27

1. Make provisions for the types
of educational training appropria
to satisfy thoe needs of the var.
ious deviste group of pupils?
' Always i (:’:n:m 18.5%
Vory Often C |xourttoorIOIKXX LXK 48,1%
A

Often C |xxoooxx 14.8%
A Jr e 22,28

&oqumﬂyi xXXXX 7o

Sometimes C | xzaxx 7.

A |+ 14,88
Seldon C jxxx 3.

>
R
A
=
R

- Never C § O,

Z. Fnoourage teachers to use ex-
perience units which provide
for a wide variety of activities
on different levels of diffieulty?

Awsys € | xooooooooooaooax 33.3%
A+ 3,78
Very Often i TXTOXTXOAXE. 330 76

Often i TAXXXAXXTERTK 25.
Froquently C | xxx 3.7%
A | ¥t

Sometimes C | mxx 3.7%
A | e 14,88

Seldom C | 0.0%
Aj e 3,78

Nover C | 0.0%

Ajo.0f




Table 6.~Frequency Distribution of 27 Prinoipals Reporting on "Individual Coaferences With Teachers."

l. Cenfer with individual teachers

as a means of festering grewth
and furthering the prefessien.
al oompetence of both you and
the teacher? Always C

A

Very Often i
Often C

4

Freqncntlyi

Sometixes C
: A
Seldonm C
A

Never C

2.

' A
Attexpt to guide teachers to
such self-directed growth that
they beeceme increasingly effso-
tive in their astivities to the
extent that they improve the
learning and oonduot of thelr

pupile? Alvays Cf

A

0123456789200012232425262228292020,22 2920292627

Very Oftan €

33.3%

b 18, 58

p L SR e L L L T
R 20,66

18,5%
22,24

:‘;.;:2~?,’,‘.¢

4+ 3,78

0.8



the part of the staff?

profeasien.

courage outs

al scholarship and developmont o

- Always C
A

ve emocoratic in order
that & better insight into teach.
ing practices may be gained?

Komye F

Very 0fton C

A

Often C

A

Frequently i

Sometines C
A

Seldom C

A

Hever C

A
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of instruction than has been the case, if the principal takes the time and
effert to make it so. This is especially truo when the principal has a
planned program dealing with such vital preblems as curriculum revision
or csnstruction and methods of teaching., If the conference is to be helpful,
the relation Letween the teacher and principal mast be demscratic,®?

It may be noted in Table 6, in reporting em "Individusl Conferences
with Teachers,” 1%, or 51.8 per osnt, was the largest mmber of principals
who stated they conceived the importance ef this duty. The largest mmber
who stated they assumed leadership in carrying this duty out was 12, er hi b
per cent, The conference allows oppertunity fer the principal to become
better aequﬁtod withthe teéacher's professionsl ambitions and to sncourage
them, If the oconference is to be of value the teacher should be led to do
most of the talking, Certainly the conference should comazend whatever is
good and deserving ef commendation. These data would indicate the prineipals
‘need to improve in the area ef "Individusl Confereness with Teachers."

Inter-Visitations

In many schools the prinaipal sdspts the policy ef encoursging teschers
to visit their colleagues® classes. Because of the values attached to such
mutusl inter-visitation, it seems wise to develop a cooperative attitude
- among the teachers and the practice of interwvisitation of this type. Bew.
fore any visitatien takes place its purpose must be determined, for there
is no seund reason fer ¥wisiting unless it is designed te attain some specific
cbjeotivec,

Visitation furnishes a teacher an opportunity to observe how arother

©mpia,, ». 4.




Lo
. teacher conducts wﬂc in the classroom. This may be of value to any teacher
who is attempting to acquire skill in the use of a new method or who is hav
ing difficulty in using a specific technique. As judged by the oriterion of
self-motivated, purposeful learning activity, the situation for learning
seems more favorable when teachers seek to‘ loi.rn from one o.nothor.63
' In practice, int#r-visitation is not widely attempted. An examination

of Tablo 7 shows thet 7, or 29.6 per cent, wes the largest number of prine
cipals who conceived the importance of the duty concerning "Inter.visitations,”
The responses indicated 12, or 44,4 per cent, was the la.rgeét number of prin. ‘
cipals assuming leadership in carrying this duty out. From the table it
would seex that very little has been done by th‘g principals te encourage “Inter

visitations."

Zeacher-Pupil Planning

The relationship of faculty group with students must be characterized
by joint plamning and work. In the classroom each teacher should feel the
responsibility for exercising of official leadership that the principal, de-
partiont head or special subject matter supervisor follows., Every committee
considering program change should involve students.

Student participation in thinking out problems of classroom operation
and the school policy and program is the only way teachers can help students
to become s¢lf disciplined. As pupils understand the school purposes and
program through participation in the processes through whieh they are formed,
the student body becomes a public relations unit. Pupils explain and interpret

63Donghsa., op, cit., pp. 145-46,



Table 7.-Frequency Distribution of 27 Principals Reporting on "Intsr-visitations.®

01u‘b_g6789101112131‘#1216121312202122222'0?_22627
1. Inecourage teachers to visit other :

schools or classrooms to observe
for purpeses of comparing prece
tiees that are similar to er di.
verse frem their own?! Always i xpaooonosx 18, 5%

Very Often C |moooooooooo 22.2%
A

Often C | ooxxxomox 25,
A | H 18,58

Frequently i axx 3.7%

Sometimes C b » <-4 30 :
: A ] 11148
Seldom C | xooouoooooox 25.9%
A | e L 4
Never C | 0,0%

Al 0,08
2. Incourage teachers to visit
their collsagues with the idea
they learn more from each other
about the methoeds of instruotion
than they do from the asdministra.
tiont Aways 'i xoooooaxxx: 22,28

Very Ofton C | soooooootmoooaxx 29.6%

Ofton C | DOXXXXXXXXXXX 25,

113
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Table 8.-Frequency Distritation of 27 Principals Reporting en "Teachor-Pupil Plaaning,®

01234 567893001229202516171819720212229 42526

1. Aid teachers and pupils in plone
ning eonstruoctive learning ex. .
poriences for thencelves? i

Always - € booooonoooooe 22,28
A

Very Ofton € jxoonoomoooooaxx 29,68
A P 37,08
Ofton C hoonaoococoannononnooeex: 37 .05
A 15,88
Frequentiy z XXX 74

Sometimes Cl0.0%
A} xxx 307’
Seldom C] +++ 3,79
A} xoooooex 11,19
Nevar C| 0.

0.0%

Z. TInoourage students to develop -
leadership in all facets ef the
school's progrant Alvays € ]xoooooonoocooaoooooe: 37..0%
e o }é - 11,18 a

ory Often Cix : :

At 48,1%
Often ﬁ xxxx 7.8

Sometimes C]0,.0F
A+ 11,14

Seldom CJ0.0%

Ajo,0%

Never ¢]0,0%

0,08
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the school to the oonnnity.a’

Students have a right to becoms inwolved in the sctivities per-
taining to instructional improvement. !hey loow, in general, what they
want the school to doj they have ideas whether the sehools are carrying
out desirsble functions; and they have concepts of what thoir own educs
tional responsibiliiies and opportunities should be, Tahle 8, which show
the responses frem the prineipals reporting on 'Tuehm:ﬂ Plamning, "
- indicates that 14, or 51.8 per comt, was the largest mumber of principals
who stated they conceived the importance of this duty. Thirteen, or 48,1
per cent, was the largest mmiber of principals who stated they assumed
leadorshij»- in carrying this duty out. This would indicate that there is
some effort on the part of the Mogro primcipals in Teanosses to improve
instruction through enceuraging 'Tuchon?npn Plamning.”

In the area of curriculum making the principal should exercise pro-
fessional leadership, not in dictating the school's policies and donﬂnating.
the thinking of the staff, but in» eqcouraging and promoting curricular
activity and in stimmlating effort. The principal can make considerable

contribution by helping teachers at all times to be mindful of educational
values and purposes, and by working continually fer their clarification; by
impressing upon teachers the importance of curriculum development as a
means of attaining these purposes and encouraging teachers to partioipate
in organized curricular activity; by so guiding and influeneing the organize-
tionsof this activity that teachers can cbtain maximum results from the effort

6I'Spamra.. 9Ps_cite, P. 195.
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.. expended; and by affording teschurs every opportunity to apply in their
classroom instruction the prejects which they have plamned and prepared,
and sabsequently to evaluate the results achieved, Seasoned teacher:s know
and new teachers will soon discover that there is no more wholeseme, pro-
‘fossionally satisfying exporience than oreative participationiin produeing
a curriculum which measurably improves the education of their pnp:ua.65

It is apparent that curriculum improvement hu wide hpliui;.iom for
the school principal, It sheuld also be evident that in such work the wise
principal will rely upon his faculty, the students, and even the patrons
in a program of study and action for the purpese of wdu#ting md. improving
the educational experiences of the young pecple within their schoel.

In reporting on "Working with Teachers fer Curriculum I-pmmmt,
Table 9 shows that 15. or 55.5 per oent, was the largest mumber of prin.-
cipals who stated they conceived the importance of this duty. Fourteen, or
51,8 per cent, was the largest mmber of principals who stated ﬁaey assumed
leadership in carrying this duty out. As revealed by the table it seems
that Negre principals in Temnessee are trying to impreve instruction trhough
™iorking with Teachers for Curriculum Tmprovement.,"

meea‘s*.eg‘ Literaturs
The 1ibrary should serve mot only for the instruction ef pupils, but

also 28 a source of professional reading for teachers. The principal er
supervisor will find a professional library a constance source of aid and
stimulation to teachers. Books dealing with modern movements in edueation,
educational psychology, philosophy, and socdology, methods of teaching,

653?1883 and Justman,, m. Pe %50



Table 9.~Frequency Distribution of 27 Prinoipals R‘porting on "Working; with Teachers for
Cnrri.mln Improvement,"

0123‘&567-89101112131“151617]1i19208.22232@252627

1. Assume gencral demooratioc
leadership in the coordination
of the tetal school's pregram?

Always C | x 55.5%

Never © | 0,04
Al 0,08

2. Aot apen the m that
the primary responsibility fer

eutlining a definite curri.
culim rests with the staff, the
stodents, and the administre.

tors? Always C - OCCCRICCK
. A |t 22,28

Very Often C | :cocoonooouexoooaooooo: 2.6

Often C| xxooex 11.1
A § R 25,98

Froqnoutlyieo

wmc eo
Aj +et 7,04
Seldom C | 0.0%
A} o.0%
Never C| 0.0%
Alo.of




Table 9_Coptimed

012?#5678910'11121314151617181920&22222#322627

3. Work with teachers to sscure
exosllent textbeoks, and other
teaching materials that will
help them guide the learning
experisnces of their pupils? -

Alwvays - € hoooooooooaonoooaxxx 33 3%
Al e 18,58 .
Very Often g OO KR XXX R X XXX EX  51,8%

Often g oxexx 7,48
Frequently gnx 3.
Sometimes Clxxx 3.7%
Seldom C}0.

L. Plan purpo *
meeting in the.scheol 60w
operatively with teachers
and departaent heads? Always C]OOOOOCOEEXICOKXXXIDIKXELLXXXXE 55, 5%

. Attt 37,08




Teble 9 Contimed

Asgist teachers in their
offort to develop bettex
study skills, techmiques
and methods of classroon
instruoction? Alvways ¢ | xooooanonccaoaaoRoaaEaaRocRXXExXxx. 51.8%
. Al + 11,19
Very Ofton €| mooooaoonoocoooomex: 37.0%
- AJ R 51,89
often Cf 3.7% -
A 22,29
xxxxx 744

0123456789201112231425261718192021222324252627

Frequently
Sometimes
Seldon

Never

ratabara>
R
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olementary statistics, methods of research, extracurricular activities, and
other educational ficlds should be added to the library each ysar for the
teacher'’s uze, and the prineipal should use the_n in his work with teachers
axd stim:iate the teachers to use 'I’.hen.66
Every scheol, hewever mil. should have a well-chosen and steadily

growing professional nbrary. The books and magazines should be selected

T AL e el B N e o b e am - - —
Wy e plunSaped. e tsashsrs -n..‘ cack 2 ::-J o2 42 sontvibeda ?".—....."“"_..v > - 4o ths

promotion of the educational program. The number of books and magasgines is
not so important as that they are helpful im the asctivities carried on by the
teachers and that they are used contimually and effectively.

In reporting on "Prefessional Literature,® it may be noted in Table 10
that the largest mmber of principals who stated they conceived the importance
of this duty was 14, or 51.8 per cent, The largest mmber who stated they
assumed 1oa.do:nh1p.in carrying this duty out was 9, or 33.3 per cent, A4z
revealed by the table, there is a need for principals to attach greater im-
portance to the use of Professional Literature,” by the teachers as a means
of improving instructien.

Eyaluation

Evaluation iz the process of making judgments that are to be used ss a
basis for planning, It consists of establishing goals, cellecting evidence
concerning growth or lack of growth toward goals, making judgments sbout the
evidencs, and reviving procedures and goals in light of judgments, It isa
procedure for iwmproving the product, the process, and even the goals themselves,
Evaluatien is an important phase of growp leadership, It is the prsepdnro

6630@. Bent, . w. ¥P- 11’37-”0



Table 10.-Prequency Distribution ef 27 Prineipals Reperting on "Professional Literature.”
01234 5672892011223328151617 1819 202] 22 23 24 252627

1., Provide an up=to-dats profes.
sional library ocextaining
subjest areas periodicals e.(3.,
The English Teacher and en-
courage the use of same?

Always € {rooooocoooaooaoao 29.68
AjH 708
Very Often C |:oooocorsasnonoocnoooEeexxxaxx 51..8%

Often Cixxxx 7.

A [t 33,9
Froqu-nmg xxx 3.7%

Sometimes Chaxx 3,
AR 1114
Selden 2 g.g
Never C| xxx 3.7%
AL+ 7,08
Z. Incourago teachers te uss pro- |
fessisnel artiocles snd books
which will help them with their
problems? Always C|
: Al 22,28
Very Often C hoooumaoooonnomxexxxx 40,78
A

Often Cf xxxX 7,
Al dertrtr+ 18,58

Frequently C] xxx 3.7%
A} H-

Semetimos C] 0,09
A} +++ 3.7%
Seldom C] 0,09
Af +H+ 7,08
Nmr [+ 0.

A} 0,08




Tabloe llaoFrequen@y Diutnbution of 27 Principals Reporting on "Enlutm.'

0123456 2891011 12 L}]L ;:;ﬁ],Zl 19.20 21 22 23 24 25 26 27

1. Help the staff ‘set up machinory
for the continmous evaluatien of
the soheol's Program? Always C OO DX OOCROGH OO0 KUK 59,2“

A e 18,58
v.ry Ofton g errouxx 18,56 ot
Mttt 437,
Ofton € pxxxxooax 18, 5%
& - 18,58

Seldom C} O,
A} 3,78
Hever C| 0.0%

praetim 1& evaluation. whioh

aro conslstentuwith kmowa prin. '

oiples of learming? Always € | ocooomooCoooOOOOOODEXK 48,14
3

Very Often € | xooomooocoaooanooxxxx 40,7%
A | e 25,98
Often C |xxxx 7.8
A § e 33,38
Fr@qmentl‘.yi xxx 3.,7%

Sometimos C 0,08
A [ 748

Seldom C | 0,0%
A J++ 3,74

Nevor C }0.04

4 10,64

9



J» Organise supsrvisory activities
in cuch a way that there is
contimwus study, plasaing, de.
veleping, sad evaluating of cons
ditions that improve the oone
tribution of the school to the
neods of the learaors?

Always G
A

Very Ofteon €
A

Oftsn C

A

Fregquently C
Iy

Somoetimas €
A

Seldom ©

A

Rowor ©

A



&
through which a supervisor or prineipal bring about group aolf-ilpnmcnt.&’

The development of an effostive program of evaluation in a local sohsol
depends in no small measure on the ability of the school principai to inter-
prot the purpose and the processesz of evaluation to his teachers., In Tahle
11, in reporting on "Evaluation”, sixteen, or 59.2 per cent,was the largest
mmber of principals who stated they conceived the importance of this duty.
Ton, or 37.0 por osmt, was the largest mmsber who stated thoy sssumsd loadore
ship in carrying this duty out. From the data presented here it would seoem
that Negre principals in rmnm need to assume greater leadership in the
area of "Evaluation.*® '

There were two opsnwended questions included in this questiemnairs, the
first question "What major tasks not inaluded in this questiommaire, do you
porfon that are d:lroetly related to the improvement of instruction?™ There
were no ruponns to thia question, the principals atatod that tho quut:!.omire
was all inclusive of the tasks performed by them, The seocond open-ended ques-
tion was; %Are you satisfied with your present efforts to improve instruc.
tions?® Four, or 14.8 per cent, of the principals stated they wore pleased
with their efforts to improve instruction, IWeuty-three, or 85.2 por cent,
of tho principale stated thoy woro mot ploastd with tholr offort to iprowe
instruction, The responses to the questions in the tables just discussed
indicated that there is a greatl de2l of difference in what the Hegro principal
in Tonmesges is actuslly doing and the fumotions set cut im Chapter II as %o
what am sdministrator should do in order to improve inmstruction in the sec-
ondary schools., It would appoar that Regro Secondary Principals in the sehools

us100, o®s cite, Po 147,
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of Termessee are not doing what they should to improve classrocm inat:_.'uetion.
Chapter IV has presented the data which were coilocted, and interpreted
the findings through tables and discussions, Chapter V will present the
svomary of the study and conelusions,



CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS
Sgmpary

Tho specific protlcm of this stady was 4o dotormmins how well the Negro
Seocondary school prineipal in Tennessee is discharging his functions in the
area of improvement of instruction, The problem was composed of three sub-
problemst ‘

1. 'the development of oriteria of current practices from the

professional literature.

2, The identification of what the nrincipal was doing.

3. The comparision of present practices with the criteria,

The data was secured through the usze of written questionnaires and
porsonal interviews, Questiomaires were majled to the prineipals. Follow.
up intoi'viows were conducted from three to six weeks later to substantiate
the data originally eolleoted. Bar-graphs were used to show the number amd
per cent of principals conceiving the importance of these funstions, amnd
agsuning lesdership in discharging the functions., Iwenty-seven of the forty-
eight Negre Seeondary Schcols in Temnessee with an enrellmemt of 100 or more
in grades VII.XII were used in tho study. Thore was 100 per coant respense
from the schoels sappled.
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Findings

The following findings were revealed by this study:

1. Prinoipals did not funotion extensively in tasks directly
related to instructional improvement.

2. Information elicited from the interviews revealed that nome of
the principals were pleased with their present efforts to improve imstruction,

Je T SUudy wia .ﬁot IoTeel any QULLGWRULY Willurences Devwown
the responses received from principals of small, medium and large high
schools.

4, There were no noticeable differences between the responses of
principals from the three geographical areas of the state namely: West,

BEast and Middle Tennessee.

5. From the eleven major functiors discussed in Chapter IV, it was
found that the largest nu ber of principals assumed leadership in improving
instruction through the following three functioms.

a. Selection and Utilization of Instructional Materials.

b. In-Service Training

¢, Evaluation

6. From the eleven majors functions discussed in Chapter IV, it was
revealed that the principals assumed leadership in improving instruction least
through the following three functions.

2, Inter-Visitation

b, Classroom Visitatioms

6. “Meeting tho Heeds of Individual Differences.®

7. 7This study revealed that little was dons by tho principals to improve
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"instruotion through the ’Utiligation of Community Resources,” and encouraging
teachers to use "Professiomal literature.”

8. It was also revealed by this study that principals improved instruc-
tion through "Teacher-Pupil Planning,” end Working with Teachers for Curriculum
Inprovement.” .

9. A4s indicated by the fablos there were seven categories to each ques-
tion. The largest number of principals aox_:eeivmz the Wco of their
duty in any of the seven catagories was 20, or 74 per cent. The largest number
of principals sssuming leadsrship in discharging their duty in any of the saven
eategoriqs was 14, or 51.8 per cent. The "Very Often” category lead all other
categories in the number of responses. While the "Never” category received
the least nmumber of responses,

10. In comparing the presemt practices on Regro prjnoipali in Chapter Iv;
with the criteria of functions discussed in Chapter II, it seems there is a
great deal of difference betwsen what these principals are actually doing and
what they should be doing to improve instruction in the schools of Tennessee.

The following reccamendations are made in view of the £indings rovealed
by this study:

1. Principals should kesp in closer contact with what is goimg on in the
classrocm. '

2, Primeipals should devoteo more time to facilitating the teaching prosess.
A major step in this direetion would be helping teachers solve teaching problems
they perceive to bo important.

3. Prineipals should develop ways 4o appraise their offerts in instrueticmal
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supervision and the efforts of teachers in order to determine progress toward
planned goals.

4, As improved woerking relaticaskip should be established among teachers.

5. Botter oppoftmity should be provided for those concerned with in-
structional improvement to formmlate ourriculum objectives, ‘

6. Better opportunities should be provided for those concerned with in-
structionsl improvement to determire eurricnlma comtest. ’

7. Better opportunities should be provided for meeting the needs of ine
dividual diffma in the classroom. |

8. Provision should be made for the staff members to utilize commmnity
resources more 'ettectivoly.

9. Provision should be made for more adequate supervision of the ine
structional program. , |

10, - Opportunities ‘should be provided for better and more plamned in-

dividual conferences with teachers. ‘

Genexal Conclusion
To be of real halp to teachers and to assume their proper lesdership
' rele, Negro school principals in Temneasee must diligently seek various means
to obtain sclmtions to instructional problems. Principals should spend more
time in reading, listening to people who have scmething to say, and attending
conferences which come to grips with educaticnal problems. They sheuld spend
more time examining pertinent research and literature (sociclogical, psych-
ological, and philosophical) pertaining to the educative proesss, Prinoipals
shonld become more sensitive to problems related to instretional improvement.
This will help create a shift in ezphasis vhich will mean that a major portiocn
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of the prinoipal's time and effort will be devoted to curriculum and in.
structional leadership. It is believed that through these recommendations
pPrincipels and teachers of Tennesses may plan more effectively, bacome oreative
in their work, and evaluate the results of their labors.



APPENDIX A
AGRERMENT OF TWELVE AUTHORITIES REPORTING ON INSTRUCTIONAL
SUPERVISION FROM WHICH FUNCTIOES OF |
PREVALENT PRACTICES WERE
' DEVELQPED

7%
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Agreement of 12 Authorities Reporting on Instructional Supervision Frem
' which Criteria of Functions were Dsveloped

Differences

Barton Bent Jacobsan
Brueockner Douglas Reavis
Boardman Logston
Rages. Lages. . Rages. ..
Selection and Utilisation i1, 445, 183, 206- 195.96
of b49.50; 442 07
Instructional Materials 43
i e
Utilisation of Community 63637 188.89 k2.3
Resourcos
In-service Training 161-629-30 10,300 10913
. 0 578-79
Teacher-Pupil Plamning 53839 190-9% 118-19
. Clageroom Visitation 317-20-23 - B0=98 113-14%
Providing for individual Wi7% TOW_ 0809 '

Individual Conferences

1626860 | 90106 fnsa6

xith Teachers =

" Interwvisitations 167-.68 14546 119.20
Working with Teschers
for Curriculum Improvement 36667 184.90 149-51,165
Guidance B78a77 285-86 24969
Profeszional Literature 619-23. 14850 19798
Evaluation 184,387 k8, 323] 2617

b21-51 120222
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(Agreement of 12 Authorities Contirmes)

Spears HWiles Briggs
Jastman
Pagee Psges Pages
Selection u;d Utilization 317-19 —wnan I,
o ‘
Instructional Materials
Utiligation of Commmunity § 177-.78 acusw 3198201
Resources
Ineservice Training 9. 50=51 . 222.23=
52460 2h-25 S
Teacher-Pupil Planning —— 195 ——
Classroom Visitation 66-7L-74 - T hel5-
O 23960
Providing for Individual
Dmm“' M arerenune 16-17'86'890157
1 266,2%
TlEaial Confervaoes — _ =
ﬁtor-ﬂ tations st % 4755'372' e
Woridng with Teachers i l
for Curricuium Improvememt j§ 155202 - S— heo 65
Guidance 197 | e 3738
Bvaluation BT3B 102,247 g:?f%"’z'
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CLARKE ELEMENTARY AND HIGH SCBOQL
Mt. Pleasant, Temnessee

J. E, Farrell
Principal

dugust 13, 1962

Fellow Principals

As a part of a doctoral study at the University of Oklahoma, I wish to
ascertain, "The Role of the He?o Principal in Instructional Supervisiocn in
the High Schools of Tennessee.® I feel that there is a need for a Study in
this area.

Will you please take a few minutes of your time to £ill out the enclosed
questionnaire and return it in the shamped, addressed envelope within one
week? All information will be treated strictly confidentially,

The results of this study will be made available to you upon request.

Your cooperation will be greatly appreciated.

Very truly yours,

James E. Farrell



AFPERDIX D
LETTER OF ENDORSEMENT OF STUDY
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State of Temessee
DEPARTMENT OF EDUCATION
Termessse A, & I, State University
August 8, 1962

Dear Principal:

I have read the prospectus of Mr. Jamss E. Farrell's doctoral study on
"The Role of the Negro Principal in Instructionsl Supervision in the High
Schools of Temmessee.® In xy opinion, his study probes a real area of need
in omr state, and its findings should be helpful to all of us.

Because of the importance of his study, and slso because we need to

pool our efforts to improve the sducational program in Temnessee, I sincédrely
urge you to respond to his questiomnmaire at once and return it to him.

Yours truly,

N. A. Crippens, Consultant
In-Service Education

NAS:ae
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CLARKE ELEMENTARY AND HIGH SCHOOL
Mt. Pleasant, Termessee

J. B. Farrell
Prinecipal

October 1, 1962
Second Request

Dear Administrator:

I am sure my questionnaire reached you when yon were either on wacation or
very busy making preparation for the new school year, however if you will

be 80 kind as to take about ten mimutes of your time to complete the ques-
tiommeire sent you earlier, it would bs greatly appreciated. Fot emly will
this be a very special favor for me, but I am anxious that this study be as
complete and aconrate as possible in order that the conclusicas may be valid.

If you have misplaced your questiomnaire I will be happy to send you another
cne upon request,

Sincerely,

James E. Farrell
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~ INSTRUCTIONS
The purpose of this questiomnaire is to determine:

1. To what extent do you conceive the importance of your duties as
supervisor of instruction?

2. To vhat dogroo do you assume leadership in caxrying these duties cut?

You are asked to put an "x* in colwmn I in the questiomnaire as to the
degree of importance that yom attach to this duty.

You are asked to put an "x" in column IT in the questionnaire as to thae

dacraa +a whish wom acinalle nanfawm thia dnbw.

Plesse check colmns I snd II only gnce wader sach guestien.
Bxample ecw ‘

As principal, do yous

1. Interpret the school's. program to the commnity?

I I I I
a. Always 1004 o o. Scastimes 20-39%
b, Very Often 80 - 99% _x : f. Seldom 1-19% e e
- e. - Often 60-79% : g. Never 0f ———— ——

d. Frequemtly b0-59% %

In this example, the importance of the duties were conceived very Often
80-99% but were actually carried out Frequeptly 40-59%.

The terms are defined preceding each section of questions as they are re-
lated to this questiommaire.

Please soan each section snd question in order to bscome familiar with
the natnre of the cmestions to be answered. This is very immortant because
we wish to interview each of you at a later date and at your convenlence.

Questions XIT and XIII are essay type. You are asked to reast to these
two questions and if more space is needed, you may use the back of the last
sheset.
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QUESTIONNAIRE
As prineipal to what extent do you coneeive the importance of your duties

as supervisor of instruction, and to what degree do you assume leadership in
carrying out these duties?

The term instructional aaterials as defined in this questionnaire means:
Any device, method, experience, used for teaching purposes, including
textbooks, supplementary readirg materials, andio-visual and sensory
matveriatls,

As principal do yous

1. Seek the aid of teachers and students in the selection of Audio-Visual
naterials? I II . I I

a. Always 100§ : e. Sometimes 20.39%
b. Very Often 80-90% _ f. Seldom 1-19%

c. Often 60-79% . g. Never 0%

d. Prequently 40-59%

2. Encourage teachers to make maximunm use of all instructional materials?

I I

I I

a. Always 100% o e, Somestimes 20-39{5 — ——
b. Very Often 80-99% —_— f. Seidem 1-19% — e
c. Often 60-79% R g, Never 0% — e

d. Frequently 40-59%

3. Encourage the use of materials other than textbooks as aids to learning?

I I I
a. Always 1008 s. Sometimes 20-39% —_—
b. Very Often 80-99% f. Seldom 1-19% e
c. Often 60-79% — g. Never ——

d. Frequently 40-59%

=

4, Rncourage the care and storage of Audio-visugl aids so that they will

be available when needed?

 a., Always 1005
b. Very Often 80-99%
c. Often 60-79%
d. Frequently 40-59%

1o

Q.
£,
o

Sometimes 20-39%
Seldom 1~19%
Hever 0%

I I



The term Comminity Resources ad defined in this questionnaire meanss

Anything in the community outside the schools having oducative value

and within the seope of the school's iise, for example, mmseuns, theaters,
courts, libraries, industries, parks, etc., including outstanding individ-
uals and other human resources,

As prineipzdi do yous
1, Seek to secure the cooperation or interested layman groups in the community?
I I I II

s Almays 1004 ——__  A. Somatimas 20-3% _
b. Very Often 80-50% . £. Seldem 1-19% e e

Often 60-79% g Never 0f e

Ce
d. Frequently 40-59% ____ ___

2. Bncourage teachers and students to aocquire knowledge of the physical re-
gources which are availabla for the achievement of educatianal tasks?

S S W ¥ I II.
a. Alwsys 100% e. Sometimes 20.39% ..
b. Very Oftem 80-99% ____ £, Seldom 1.19% T
c. Often 60-79% . g. KNever 0f

d. -Frequently 40-59% ____ __

3. Secure resources persons te address the students on topics related to their
oceupation and its community relations?

I II o I I
a. Always 100% e. Sometimes 20.39% .. .
b. Very Often 80-99% ___ __~ f. Seldom 1-.19%
c. Often 60-79% g. Never 0% T

d. Frequently 40-59% ___ ___

the problems of individual children
I ‘ ' o I. I
a. Always 1004 = . .. e. Sometimes 20-39%
b, Very Often 80-55% ____ ____  £. Seoidem 1-.9%

be utilized by teachers in selving
T .

c. (ften 60-79% — " Be Never 0% e e
d. Frequently 40-50% — . |
m N
Lo Service Tratsine

The term M- rvice as defined in this questionnaire means:

411 efforts of Administrative and Supervisory officials to pramote
by appropriate means the professional growth and development of ed-
ucational workers; illustrative are curriculum study, classroom
visitation, and supsrvicory assistancs.
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As Principal do yous

1. Make provisions for all teachers to grow professionally on the job including
the new and the problem teacher?

I I I I
a. Always 1008 . . Somstimes 20-39% _ _ —
be vmononso-m__-__-__ £, Seldom 1.19% — —
c. Often 60-79% ——e B¢ HNover 0% —

d. Frequently 40-59% ___ ___

2. Plan in-service co-operatively with teachers to meet a wide variety of ede
zeational needs?

NI A W T 1T
a, Alvays 1006 ... ... e, Sometimes aoaa%
b. Very Often 80-99%___ _ __  f. Seldom 1-19% — i
c., Oftea 60-79% g Never 0% —

d. Frequently no-sg%___ :

3. Take specific steps to co-ordinate the activities of various members of
the staff so that each may know what tho other is doing and work togother as

a team?
: 2006 I .n 3% I : n_- :
b. v.ry Often’ 80-99{___' - P Seldem 119 T
c. Often 60- —— & Never 0% N
d. Frequently 595.__.__. :

4, Have specific and democratically oparative plans for helping teachers to
k«ptmgettingimboamulmtt

I . IT I o
a. Always 1009 — e. Sometimes 20-39% —
b. Very Often 80—99{: . f. Soldom 1-19% ———
c. Often 60-79% e 8 Buover 0% e e
d. Frequently lf0-59¢___ —_—
v
,.s.e“ v ~d e -J-. ) -~

The term elassroom visitation as defired in this questionnaire means:
The practice of going to observe teachers at work teaching their classes.

As principal do yous
1. Plan scheduled classroom visits with teachers as a follew up of ineservice
planning?

AL 100% r I Scaetines 2Q=39% mI mn
a, Alvays —iis wiiae Do 2
b. Very Often 80-99% ) £, Seldom 1.-193'

e, '.'31"';@&:60«-7920"59g — e 8o Nover 0% e
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2, After visitation tactfully discuss discovered weaknesses with teacher to
improve both his imtmctiomlhehniquaanﬁtholammgotthomdmﬂ

I— I II
b. m-yormamm —— e 2.Seddom 1-19% R
c. Oftem 60-7” —— —— s'm o‘ — e—

d. Frequently 40-59% __
v

The term individuwal differsncess as definsd im this questicanairs msans:

The variations or deviations among individuals in regard to single
characteristics or a mmber of characteristiocs.

As prineipal do yous

1. Mske provisions for the types of edueational training appropriate to satisfy
the needs of the various deviate group of pupils? I -

I JI :
e.Sometimes zo.39¢_____
——m i TeSeldom 1-19% s it
c. Often 60-79% g. Never 0%
d. Frequently 40-59%

2, Encourage teachers to use experiencs units which pwvide for a wide variety
of activities on different lm].a of difficulty?

I - II- I II
a. Always 100% e oiio. ©.Sometimes 20-39% ____ ___
b. Very Often 80-99% __ . . . £.Seldem 1-19% ———— a—
o. Often 66-79% i waiiin  BoNever 0f —
d. PFroqueatly 40-59% ____ |
VI

The terma individual teacher canference as used in this questicmaire
meanss

A meoting of a principal and teacher for the purpose of discussing
instructional policies or other problems; may be initiated either by
the principal or by the teacher.

As principal do yous

- 1, Confer with individual teachers as a means of fostering growth and fur-
thering the professional competence of both you and the teachert



I - IX I . .II
a. Aways 1006 ... . e. Sometimes 20-39% __ .
b, Very Often 80-99% __.... .~ £, Seldom 1.19% ST
Ce M6°-7” e e e g‘ n".r“
d. Frequently 40.59% -

2, Attempt to guide teachers te such self-directed growth that they become
inereasingly effective in their activities to the extent that they improve
the learning amd conduct of th;ir pupils? :

: I I -

e. Sometimes 20-35% g
f. Seldom 1-19% BEE
Nawar 04

o.

a. Always 1008
b. Very Cften 80-99%
e. Often 60.79% R
d. Frequently B0.59% —

3. Encoursge outstanding professionsl scholarship and development cn the part
of the staff?
I II I .z

a. Alwsys 100% L e. Sometimes 20-39%4 . . .
b. Very Often 80-99¢ __ o 2. Seldom 1-15% .
c. Oftem 60-79% o Never 0%
d, Frequently 40-59%

4. Strive to be demooratic in order that a better insight imto teaching
practices may be gained? :

I .m | R I I
a. Always 100% . ... e. Sometimes 20-
b. Very Often 80-99¢ __. . _ . £, 30140!'1»19%3% i, e
c. Often 60~ — — g HNever 0% —_—
d. Frequently 40-59%
Vi

The tem intervisitaticr 28 used in this questicnnaire meanss

The cx=chango of clacsroca visits by tcachers within o given ccheol
system for the purpose of demonstration teaching, stimmlating self-
criticisa, and promoting cooperation in the solution of common problems.

As principal do yous

1. BEncourage teachers to visit other schools or classrooms to observe for
purposes of comparing practices that are similar to or diverse from their own?

I Ix 1 I
a. Always 1008 . ® Somotimes 20=39% __.__ _
b. Very Often 80- . . f. Seldem 1-19% e
c. Often60-79%¢ ~ ____ g DNever 0% e

d. Frequently 40-59%
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2. Encourage teachers to visit their colleagues with the idea they learn

more from each other about the methods of instruction than they do from the

administrationt
I. . I - I II
8. Always 100% o .. ®, Sometimes 20-39¢% _ .. .
b. Very Often 80.99% __... _ . . f. Seldom 1-19% _
c. Often 60-79% e —oo. g Never 0% S

3. Encourage teachers to determine before the visitation the speeific objec-
tive that the visitation is to accomplish?
. ..I ..IT . I IT
a. Aways Luup 6, SOMOTINeS CU=3YP ____ -
b. Very Often 80-99% _ . . . . f. Seldom 1.19% e
c. Often 60-79% ~ ____ g. Never 0% — e
d. Frequently 40-59% ___
Vio

1, Aid teachers and pupils in plamning constructive learning experiences for
themselves?
00f X I 04 X IX
a. Always 1 ‘ 6. Sometimes 20-
b. Very Often 80-99%___ ____  f. Seldom 1-19% -
e. Often 60=75% ~ - ge Never G
d. Frequemtly k0-59%_
2, Encourage students to develop lsadership in all facets of the school's
program?
00f B A = 9% I I
a. Always 1 s 6, Sometimes 20-3 ,
b. Very Oftem 80-99%_ . ...  f. Seldom 1.19% . __
c. Oftem 60-79% . g. Never 0%

d. PFrequently 40-59%

The term teacher-pupil plarming as used in this questionnaire meanss

The instructional planning, evaluating, and replamning in which the
teacher ideally encourages pupil participation commensurate with the
learner's maturity, understanding and sense of responsibility and with

its instructional valus for him.
As principal do yous

d, Fregquemtly bo-sod — —

The term curriculum as used in this questiocmmaire means:



93

A group of courses and planned experiences children have under the
guidance of a teacher.

As principal do you:

1. Assume general democratic leadership in the coordination of the total
school's program?

I I I IO
a. Always 100% i oo, ©. Sometimes 20-39% _____
b. Very Often 80-99% ____ . ... f. Seldom 1-19% - .
Ce Of‘t.an60-79$ i i ge nmroﬁ

do Frequently %0-55%

2, Recognize and act upon the principle that the primary responsibility for
outlining a definite ourriculum rests with the staff, the students, and the
administrator acting collectively.

I ' I Iz
a. Aways 1006 .. .. e. Sometimes 20-39% __ . _ ..
b. Very Cften 80-99% . . _ f. Seldom 1-19% _——
c. Often 60-79% e e 8o Never 0% S

d. Frequently 40-59% __

3. Work with teachers to secure exoellent textbooks, courses of study, and
other teaching materials that will help them guide the learning experiences

of their pupils?
" o I. II I II

a. Mways 1006 ~ _ o, Sometimes 20-39% ____ ___
b. Very Often 80-99F _ . . f. Seldem 1-19% T
Ce 60 Ee Never

d. %muymsgﬁ -

4, Plan purposeful faculty mesting in the school co-operatively with teachers
and department heads?

I. IX Co - I I
a. Always 1004 ... ... @, Sometimes 20-39% " .
b. Very Gftem S0-95% _ L 2. Sdem 1194
c. Often 60798 g. Never OF

d. Frequently -’&0-59%5 :

5, Assist teachers in their effort to develcp better study skills, techniques
arnd methods of classroom instruetion

.I. .1 : I .. I
a. Always 100% ... .. ... & Sometimes 20-39% . __
b. Very Often 80.99% . £, Seldom 1-19% N
c.  Often 60-79% i s go Never 0%

d. Frequently 40-59% ——

The term profeszional literature as used in this gquesticnmaire means:
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Published reading material of a supor.tor qualily containing research,
trends, organizat:l.cn. and legal aspects of the profession.

4s principal do yuur
1. Provide an up=to-date gro fessional library oontaining subject area periodiecals

(2.g., The English Teacher) and cncourngo the use of same? ,
. IT II
a. Always 100% e 6. Semetimes 20.39% ______
b. Very Often 80-99% f. Seldom 2-19% . ___

d. Frequently 40-59%

2, Encourage teachers to ase professional articles and bhooks which will help
them with their problems and immediate projects?
I

I : 1 . IX
a. Always 1005 i e 6 So—etmsao-m
b. Very Oftemn 80-99% . £, Seldm'1-19%  _ ... . .
c. Often 60-79% i s & Never 0f —_
d. Frequently 50-59% , -
T
Evglugtion

The tem cvaluation as used in this questionnairo means:

Consideration of evidence in the light of value standards and in terms
of the particular situation and the goals which the group or individual
is striving to attain.

As prineipal do yous

1. Help the staff set up machinery for the contimgmus owvaiuation of the
school's program?

I I o
a. Always 100% — e ©. Sometimes 20-39% ____ __
b, Vary Often 80.99% . £, Soldem 12194 —
c. Often 60-79% — . 8 Hever 0% —

d. Frequently 40-59% —— —

2. Work with the staff to develop practices in evaluation, promotion, and
grouping which are consistent with knowm principles of lea.ming child de-
velopment, and mental health?

B Iz I .]1.
a. Hways 1005 - ____ e. smmszo.;;%
b. Very Often 80-99% ... .. _ f. Seldom %-19%
c. Often 60-79% ... ... ge Never 0%

d. PFrequently 40-59% e
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3. Organize supervisory activities in such a way that there is contimmous
study, planning, developing, and evaluating of conditions that improve the
contribution of the school to the noods of the learners?

B A 4 A .I I
a. Always 100% i e, o Sometimes 20-39% .
b. Very Cften 80-99% s f. Seldam 1-19% e s
c. Often 60-79% g. Nevercof ‘
d. Frequently 40-59% __
11

What major tasks, not included in this questiomnaire, do you perform that
are diroctly related to the improvament: of inatvmabian?

Explain:

XIIT
Are you satisfied with your present efforts to improve instruction?

Explaing



APPENDIX G
NAE OF SCHOCLS AND PRINCIPALS
SAMPLED IN THIS STUDY
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Cameron

Pearl

Haynes

Bridgeforth
Bransford

Holloway

Jones
Union
Wilson

Hamilton .
Manassas

Central
Central
Lavderdale

97

MIDDLE TENNESSEE

: .8c
0., B. Jackson
J. Co Hull
C. K. Derricks

Jo P. lewis

Je To Pattersca

Jo H. Stevens

G w, Turner
R._A._Steym;d
J. H. Bryant

WEST TENNESSEE

Large M oh 'Sohoola
Jd. Do Springer

L. B. Hobaser
B. W. Simmons
?. R. Wilsen

Je Co Brent

Pulaski

Springfieid
Murfreesboro

Gallatin
Lebanen

Hoaphs
Memphis

Alamo
Paris
Ripley
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Lincoln | J. D. MoCloud
McBairy W, E, Ledbetter
Weakley ' A, P, Nunn
EAST TRMNESSEE
Howard C. C. Bond
Austin 0. T. Hogue
M | G, W. Brooks
S Ss
Booker T. Washington T. D. Upshaw
Je Lo Cook E. H. Johnson
McReynolds M. M, Burnett
Sm21), High Schodls
High Poiut A, K. Uptcm‘
Charles M. Hall Jo. Wm, Wade, Sr.

College Hill W. L. Burton

Tiptonville
Selmer
Martin

Chattanocoga
Knoxvm.q
Clarkesville

Chattanooga
Athens
South Pittsburg

Sweetwater
Alecoa

Cleweland
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