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INTRODUCTION

The educational system, iIn a world struggling for peace, is
trying to adjust its program in an effort to help bring about free-
dom from strife., It is an accepted fact that the world is in a per-
iod of transition, the effeets of which present meny educational
problems, One of the most serious of these 1s the teacher shortage,
which is acute in the field of home economies as well as in other
educational fields. It is this particular problem that brought
about this study of occupations followed by graduates from the edu-
cational field of home economiecs, It 1s assumed that since there
is a teacher shortage, the women who trained to be teachers and lead-
ers in home economics education are not following the occupation
for which they trained.

During the war and in these post-war days, schools of all levels
have found themselves short of trained teachers. The Committee on
Education of the Chamber of Commerce of the United States in its
"News and Cues" bulletin of February 15, 1947, calls attention to
the following facts approved by the Chambert!s Board of Directors
on January 2%, 19%7: There have been 350,000 teachers who quit the
profession during the war years, and of the 850,000 remaining,
there are 110,000 who are unqualified on the basis of state standards
for certification.l These unqualified teachers have been issued
temporary emergency certificates.

Harold E. Stassen in his speech concerning "The Scandalous
Plight of American Schools" states that,

: lethe Grisis in Education," The American City, LXII (April, 1947),
p. L]



In 1940 there was an enrollment of prospective

teachers in colleges throughout the country of

160,000, being about the right amount for the

resupply of teachers in the country. The latest

gvaila figures for last year show a drop to
54000,

The issuance of large mumbers of emergency certificates, to-
gether with a decline in enrollment of prospective teachers, indi-
cates what is happening to the progress of education in this coun-
try. Letitia Walsh points out that the field of home economics
alone cannot start to meet the demands for home economists today,
because agenclies are plamming to expand already established services
and to add new programs requiring professional home economists.

She also states that,
We all know that the mumber of college students
now specializing in home economics is not suf-
ficient for replacement 1n3exist:l.ng programs,
much less additional ones.

This has been of great concern to the home economics education
research committee of the American Vocational Association for some-
time, The critical nature of the shortage was brought out when pro-
posals for peacetime teaching programs were compared with the actual
supply of home economics teachers. In the national meeting of the
American Vocational Association of February, 1946, it was decided
by the committee to concentrate on this problem in an endeavor to
find the major reason for this acute shortage of teachers and lead-

ers in the field of home economics. They set as their goal making

2Harold E. Stassen, "The Scandalous Plight of American Schools,"
Parent's Magazine, XXII (February, 1947), p. 133.

retitia Walsh, "Home Economics as Professional Education,"
Journal of Home Ecopomics, XXXVII (December, 1946), 621.



a nation-wide research study of "Factors Affecting the Supply of
Home Economics Teachers", It is hoped that some information will
be found that will help in determining the cause of the teacher
shortage in the educational field since it is not only a local prob-
lem but one faced by all educational systems throughout the nation.
Because of the great need of more research, such as the American
Vocatlonal Associlation has started, this study on occupations pur-
sued by home economics education graduates of Oklahoma Agricultural
and Mechanical College was made.

The purpose of the study was to locate the graduates for a
period of twenty years, and to find what occupations they now fol-
low. In addition, the study will make available an up-to-date rec-
ord of all home economics education graduates for the years 1926
through 1945, This record may be used as an ald for further studies
or as a reference by school officials and those who are interested
in contacting and employing trained home economics people. It is
also hoped that as a result of this study some light will be thrown
on a few questions which are being asked, such as: What has happened
to the home economics education graduates? What occupations are
they following? Why are they not following the occupations for
which they were trained?

With drastic drops in enrollment of prospective teachers and
with trained people leaving the educational field, the purpose of
education is likely to fall short of its goals. This it cannot af-
ford to do because of the great challenge that is before education
today. This challenge is to help the people of the world attain a
lasting peace through understanding, which can be accomplished only
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by doing away with ignorance and selfishness., Educators recognize
the fact that education should be our next powerful tool for pro-
moting understanding, and that it must be for all people throughout
the world, regardless of age, race or creed, The challenge lies
before the educational system of the world, especially the system
of the United States, because of the position held as a leading
nation in world affairs,

George S. Counts in his book Education and the Promise of Amer-
ica reminds this nation of its right and duty to take the lead in
the challenge of education for the welfare of man in a world strug-
gling for peace. He says, "We have in our heritage the source of a
great education, We have had unsurpassed faith in the worth and
power of learning.“‘* 8ince colonial times the American people have
mirtured this falth, and, believing in democracy, have salid that the
survival of free institutions requires an educated people. Faith
and action of the people have built a comprehensive system of pub-
lic schools, which has Influenced the educational thought and prac-
tice of the world,

Counts also states that although the system has never reached
perfection, "Our secondary schools and colleges enroll more young
people than the secondary schools and colleges of all the rest of
the world.,"? The educational ladder of this nation, which reaches
from the kindergarten to the graduate and professional schools of
the university, has allowed educatlonal opportunities for more people

"George 8. Counts, Education and the Promise of America, p. 17.
SIpia.
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than all other countries, With this background and democratic ideal
of education it is only proper that the United States should lead
in this challenge to gain world peace through education. _

The era into which this civilization is fast moving has been
given the appropriate title "Atomic Age"., It is this age for which
all people must be educated., President Truman emphasizes the impor-
tance of educating for this age in a statement made to the patrons,
students, and teachers of American schools during the twenty-sixth
observance of the 1946 American Education Week, He asked that they
. meet the educational challenge by visiting their schools and gilve
ing serious thought to the theme selected for this year's observance
on "Education for the Atomic Age"., His statement, which all citizens
should consider, is as followss

Atomle energy can contribute immeasurably to
mant's welfare, or it can destroy civilization as
we know 1it. ﬁhether its powers shall be harnessed
for good or for evil the adult citizen of the United
States will in large measure declde, It is the task
of education to bring about a realization of the
1ssues at stake and to achieve intermational cgoper—
ation and peaceful progress in the atomic age.

A challenge to save a civilization entering into this new age
1s one that seems almost too large to be accepted by people who
have gone through two world wars and a major depression in the
last three decades, Due to the periods of chaos, it is one that
must be accepted, however, even more faithfully than the challenge
that saved our nation from destruction during the period of war

and depression, This challenge can be accomplished with the power-

6Ha.n'y Se Tmmn "President's Statement on American Education

*
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ful tool of education, which proved itself to be so forceful during
the last war, The enemies used it for destruction; the allies, for
defense, The leaders of the United States, as well as internation-
al leaders, have recognized its power; therefore, the nation that
sets the pace will to a large degree determine the way education
will be used., If the United States can help determine that educa-
tion be used for bullding world peace, then it has contributed to
the progress of civilization. This may take a long period of

time to gain the purpose, but when accomplished there will be a
firm foundation on which to build a lasting peace.

The people who are interested and concerned about the issue
of the day are asking the question, "How can we use education to
save a civilization?"® Hutchins made this very clear when he gave
the following statements

Civilization can be saved only by a moral,
intellectual, and spiritual revolution to mateh
the scientific, technological, and economic re-
volution in whlch we are now Z[:I.ving. If American
education can contribute to a moral, intellectual,
and spiritual revolution, then it offers a real
hope of salvation to suﬂ'ering humanity everywhere.
If it cammot or will not contribute to this revol-
ution, ttmn7it is irrelevant, and its fate is
immate .

Far-sighted leaders of educational organizations have already
started plans for such a world-wide revolution. Such organization
titles are now appearing every day as, "United Nations Educatiomal,
Scientific and Cultural Organization," "World Organization of the
Teaching Profession," and "International Association for Chilldhood

BEducation." The general purpose of these organizations is to se-

7Robert M. Hutchins, "The Issues in Education,” The Reference
Shelf, XIX (19%6), p. 265. ’
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cure cooperation within the teaching profession, as well as between
the general public and the schools throughout the world, and to set
up a world-wide educational program that will do eway with discrim-
ination and allow for world security., If individuals would become
more interested in world security instead of material security for
themselves, and not fear the leadership of educatlonal leaders, but
work and study with them, the issue of today would soon be on its
way out.

This brings to the educational field its first major problem,
which is to get the people to see that only through world security
can there be self-security. To solve this problem there must be
trained teachers and leaders to promote education. As mentioned
before, education is powerful, but it is only as powerful as it is
used by the minds of men. $Since man has the ability to use his
mind, he should be taught to use it for tullding a civilization in-
stead of destroying it. This is recognized by the author of the
UNESCO, for in the preamble of the UNESCO constitution the philos-
ophy is stated that "The government of the states parties to this
constitution on behalf of their peoples declare that since wars
begin in the minds of men, it is in the minds of men that the de-
fense of peace must be constmcted."s

The challenge before education today is sui'ely showing up
the weak points of the system, It has become a problem of concern
to many, and is being put before the public as the educational
crisis of our time. If this nation is to do its part in putting

8
"The Defenses of Peace," Document Relatling to UNESCO, The
UNESCO, Part I, The Department of State, p. 13.



education into effect for world peace it will have to strengthen
its own weak pcints. "To falil to utilize this power for creative
good 1is the greatest folly an irdividual, a commmnity, a state, ar
a nation can commit."? Some agencies, such as moving pictures,
radio, and the press are helping in getting the causes of the crisis
before the public, There are also many outstanding lecturers
speaking throughout the nation on the crisis and the solutilon,

Their talks carry the theme of education as the solution to the
world issues of today.

The general opinion seems to be that the principal weaknesses
fall into the following categories: first, the lack of cooperation
within the many fields of education; second, the thumbs-down atti-
tude of the general public toward the teaching professionj; third,
the lack of trained personnel in the educational systen,

"Differences in philosophies of education and in their inter-
pretation account for differences in practices."l0 These differ-
ences seem to be the main reason for the lack of cooperation of
educators. They have interpreted the purpose of education in the
light of needs as they see them, and have disagreed with, or disre-
garded the viewpolnts of, others. This has ceused much conflict
in the educatlional system. It has permitted much duplication of
subject matter and confusion in the minds of students as they plan
for advanced study. 8ome educators stress general education,
others specialized education, while others are pointing out that

9"Educat:lon - a Mighty Forcel Its Role in Our Future," The
National Educatlion Assoclation of the United States (1946), pe. 2.

, 1;°Ivol Spafford, Fundamentals in Teaching Home Ecopomics,
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a combination of these is the correct way of fitting man for liv-
ing in the society of today and tomorrow. The general trend to-
day seems to be a combination, which would make for a well-rounded
individual. As Spafford states,

The primary purpose of education in a dmoeratie

soclety should be to provide conditions for and to

promote the contimious growth of the individual in

all areas of living with a view to a and

maintaining the demoecratic way of life,

It seems that until the leaders in the educational system man-
age to get their interpretations and methods on a common level,
there will always be conflict that will retard progress. Harding
makes the following statement about this situation:

The war has given American education a great
historic opportunity. We shall kick it out the
window unless we redefine the purposes of our col-
leges and universities so soundly and so clearly
that the natlon will understand, approve and zeal-
ously support them, For a century education has
been the chizf religion of the American people but
today discontent and criticism abound, Catastrophe
lies ahead unless we return to the fm:\d.amental pure-
pose of educating our students, lgs citizens
and second as vocational specin.lists

Plato says that "The dilrection in which education starts a
man will determine his future life." That being true, it would in-
dicate that educators mmst cooperate 1f the future depends on how
a man's education is started. Cooperation is necessary because
educators are working with the minds of men, and this is the de-
termining factor that makes our future socliety. It should be
realized that this ability to learn and think on the part of man

llgpafford, op. cit.

1255:.-01:1 F, Harding, "New Directd.o:ns for Higher Learning,"
The Reference ghelf, XIX, p. 23%.
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is the greatest possession any man, nation or world could have
for learning to live together. 8pafford says that "Real educa-
tion humenizes man, It does so, however, not by moulding them in-
.fo unthinking acceptance of preestablished patterns, but by stime
ulating them to a contimuous reconstruction of their outlook on
1ife,"13

Due to the attitude of the public toward the teaching profes-
sion, and the attractiveness of other occupations, meny people
have left or declded against the teaching profession, This is to
be expected when many non-professional and non-skilled occupations
pay higher salaries than do the professional ones, In an editorial
entitled "The Crisis in Bducation, published in The New Republic
for October 19#6”* these facts were given: The average salaries
of teachers in 1944 and 1945 were at least five hundred dollars
less than the earnings in industry. The average anmual earnings
of the industrial workers increased 50% between 1940 and 1945 while
salaries for teachers rose only 11%. Many have received the impres-
sion from these facts that for finaneial reasons only the teachers
have left the educational field, but there are also other reasons
that are just as influential as low salaries. Some of these reasons
fall into the following categorles: (1) Overcrowded classrooms
caused by increased enrollment and teacher shortage; (2) Long hours
due to extra-curricular activities; and (3) The lack of proper and
sufficient equipment.

13gparrord, op. cit.

Ih“Tha Crisis in Education," The New Republic, CXV (October,
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The profession camnot afford to lose or fall to gain person-
nel for two reasons: First, as already mentioned, it will take
trained teachers and leaders to build a world peace; second, be-
cause of the great demand for trained personnel that will be need-
ed In the teaching profession to train others for the many occupa-
tions that are opening due to the expansion of business, Home econ-
omics has an important contribution to make to the general educa-
tion of the people of the world. Hullfish says, "It is time that
we gave thought to the problems of civilization, placing our spec-
ial interests in the perspective of larger purposas."l5

To do this, the field of home economics must do some thinking
about its own needs if it is to contribute to the era by furnish-
ing more trained teachers and leaders in the educational as well
as in speciallized fields, In order to do this, there must be an
inerease in enrollments of home economics students in the colleges.
There must be an improved educational opportunity for students pre-
paring for home economles professions and the development of a more
responsible spirit in the graduates for the prepared occupation.

15Gordon Hullfish, "The Job Ahead in General Education," Journal

of Home Economics (November, 1946), p. 573.



THE PROBLEM AND THE PROCEDURE

In the introduction of this study, it was brouzhit out that the
problem of the teacher shortage is of vital concern in all fields
of education, not execluding home economics.,

The exact reason for the shortage is not known, but educators
have voiced several opinions as to the cause, which are revealed
in recent educational lifterature. 8ince there is a teacher short-
age in the home economics field, it is assumed that the graduates
of this educational department are not following the profession
for which they were trained. The reasons could be the following:
(1) The graduates, with no intention of teaching, want only 2 gen-
eral background in all areas of home economies, which they could
get from the department of home economics education. (2) With this
background they are prepared for homemaking and also have an oc-
cupational security if needed that specialized fields do not offer.
(3) Attitudes and working conditions have not been favorable for
holding them in the teaching profession. (%) Lack of profession-
al recognition may have caused many to leave. (5) Some graduates
prefer not to accept the responsibility. 8ince the graduates of
the home economics education department had received tralningwhich
prepared them for teachers anl leaders, it was decided that they
would be the logical group to contact in this study. It was felt
that infofmtion received from them would give a more accurate
and vivid picture of the teacher shortage problem that now exists
in the field of home economics; therefore, to determine what oc-
cupations were followed by these trained people, the graduates
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from the Department of Home Economics FEducation of Oklahoma Agri-
cultural and Mechanical College were used.

A twenty-year period, 1926 through 195, was decided upon in
order to procure a broad perception of the study. 8Since the con-
tacts would have to be made by mail a questiomnaire, (Exhibit 1)1
limited to one page, was prepared,

A careful study was made so that all informti\o;x needed could
be put on one page. The information requested was divided into
three phasest (1) personalj (2) training and studys; (3) occupations
and reasons., The first eight questions were in relation to person-
al information such as change of name, marital status, dependents
and addresses. The next group, nine through twelvwe; pertained
to college training and advanced study done since graduation. -
The remaining questions had to do with the ogcupations followed and
reason for remaining in or leaving the teaching profession.

The original questionnaire was checked by graduates, who were
on the campus, such as faculty members and graduate students in
the Division of Home Economics. Their eriticism and suggestlons
were used in setting up the questiomnaire in its final form.

As an aid to stimmlating cooperation and quick response, a
letter (Exhibit 2) signed by the Head of the Home Economics Educa-
tion Department and a self-addressed, stamped envelope were en-
closed with the questionnaires.

Having decided on the group to be contacted and the method
to be used; the next problem was to obtain the names and addresses

]‘Exhibits will be found in the Appendix.
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of the graduates. For an accurate list of names of all home econ-
omics education graduates the commencement exercises for the twenty-
year period were used. This list, which was obtained from the of-
fice of the Dean of Home Economics, was alphabetized by the year,
and 1t was soon found that this order of names could not be used
in the search for addressesj therefore, the names were recorded on
cards and alphabetized in a systematic file. This made a working
file that was used to check against the card files and list of
graduates of different offices, There were several problems en-
countered as the search for addresses was started. First, there
was no one office on the campus that had an up-to-date record of
graduates. Second, it was soon found that some offices had in-
formation that others did not. Third, change of names, due to
marriage, caused much cross-indexing in the files. This process
was very time-consuming because of the many cards and lists that
had to be gone through, and the several offices that had to be con-
tacted to obtain information about the 606 graduates who, the
commencement exercises revealed, had graduated in the twenty-year
period. The most complete and accurate record on the campus was
found in the office of the Former Students Assoclation. Other
records were found in the office of the Dean of Home Economics.
Several other offices had information about the graduates while
they were in college, but no current information. Since the Agri-
cultural Extension 0ffice employs home economics graduates as coun-
ty home demonstration agents, supervisors, and specialists, their
office was contacted for a list of its employees. A list was

also obtained from the State Vocational Home Economics Education
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Office of the vocational home economics teachers and supervisors.
Migscellaneous reports of some came from college staff members and
friends of the graduates.

As adequate addresses were found the letters were addressed
for mailing, at which time the cards were numbered and filedin a
new section, This kept an accurate count of the letters as they
were mailed since they went out in groups as addresses were found,
As the questlonnaires returned, the cards were pulled and refiled
in a third section, at which time a case number was given to the
questionnaire and card. This made possible an exact count of the
number of questionnaires recelved as they came in and also a quick
method for locating an individual case either from the card index
of the tabulatlon sheet, When all returns were in and cards re-
filed, the result was a file in three sections: Section One, cards
of graduates with lnadequate addressesj Section Two, cards of grad-
uates that did not reply; and Section Three, cards of graduates
who returned the questionnaire., Because of the many letters sent
out, and the immedlate tabulation of questionnaires as they were re-
ceived this file in sections was devised as a scheme to prevent
confusion and to keep a record of letters mailed and returned.
When the last letters were mailed the file showed that of the 606
graduates, four were deceased and 198 addresses were inadequate
for mailing, thus leaving a total of 404 letters mailed. When tab-
ulation was closed the returns of the 404 letters mailed were as
follows: 255 replies and forty-three returned unclaimed, of which
one was stamped deceaaed; leaving 106 not replying at all. A record
ofbtha unclaimed letters was made on the cards and eventually filed



16

in the inadequate section. Information taken from the 255 ques-
tionnaires that were returned by the home economics education
graduwates revealed information that has made this an interesting
study.
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FINDINGS

The survey has revealed some interesting facts about the 255
home economics education graduates that were used in this study.
These facts are discussed in the following pages with such findings
as these appearing: (1) Number of graduates graduating each year
of the twenty-year period; (2) Addresses and loss of trained person-
nel by permanent out-of-state addresses; (3) Marital status of grad-
uates and its effect on the occupations followed; (4) Number of de-
pendents of graduates; (5) A comparison of occupations prepared for
to those now followeds (6) Types and mumbers of certificates ob-
tained as compared to those using them; (7) Number of years taught
and number of graduates teaching these years; (8) List of reasons
for remaining in or leaving the teaching profession.

The tables and charts used as 1llustrations show the exact
number of statements made by the graduates to questions and re-
marks, Because of thils, the totals do not always figure the ex~-
act mmber of 255 graduates, or 100%. All percentages are figured
on the basis of 255 graduatesj where there is overlapping of state-
ments, these differences have been explained in the discussion.

The survey reveals an interesting picture as to the inerease
and decrease in the number of graduates for the twenty-year period.
Figure 1 shows that there is a steady increase in the number grad-
uating in the years 1926, 1927, and 1928, Year 1929, however,
shows a drop of fourteen graduates, which is eight less than the
year 1926, the first year of the study. In the next nine years
the graduates held a steady number, with a variation of only sixteen
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for the highest and lowest years. The lowest number graduating
was in 1934, the worst of the drought years, with 1931 and 1932
following, which were the worst of the depression years. In 1936
a period of increase started and continued until 1942, which is
the highest number ever to be graduated from the Home Economics
Education Department in the Division of Home Economies. The next
three years, 1943, 1944, and 1945 show a drastic drop each year,
until the number graduating was as low as the late thirties and
lower than 1928, the year before the country entered into the per-
iod of depression and drought.

It is felt that information received from the questionnaire
is reliable, because the graduates were very prompt in replying
and seemed sincere in the remarks and answers they made to the ques-
tions asked.

The graduates indicated that most of them still claim Oklahoma
as their permanent address, since 213 or 84% gave permanent state
addresses, as Figure 2 shows., Fifty-three or 204 of the graduates
are now out of the state. Eleven of the 53 graduates who gave
out-of-state addressed as their present address are out of the
state only temporarily, since the same number also gave a state
address as their permanent address. This means that 42 or 16% of
the graduates had left the state permanently.
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Figure 2, Percentage of 255 Home Economics Education Graduates
with State and Qut-of-8tate Addresses

The information received from Part 8 of the questionnaire (Ex-
hibit 1) reveals that the experiences of the graduates are about
average, The experlences other than travel were the results of
their occupations, listed as teaching, substitute teaching, club
work, and Red Cross work, Six stated that they had served as Wac's
and Wave's In the military services. Eighty-nine graduates have
traveled within the United States, fourteen stating that they have
been over the borders of Canada and New Mexico. Nineteen sald
that their travel was done while in the service or while following
their husbands who were in the service.

The marital status of the graduates has been a determining
factor as to the occupations that meny of them have followed. As
can be seen in Figure 3, marriage 1s first with 170 or 66% of the
255 graduates. This means that 66% were married before the spring
of 1947, leaving 71 or 28% stating that they were single at the
time the study was made. Five of the 28% who stated that they
were single, indicated that they were leaving the teaching profes-
sion because of plans to marry in the near future. The total number
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of those having been married, which includes wldows and dlvarcees,
is 184 or 724, Of this number, 9 or ,05% are widowed, and 5 or
«03% divorced., Of the total 255 graduates, the percentage of
widows was less than 4% and divorcees slightly less than 2%, as
shown in Figure 3.

Q_ 10 20 30 % S0 60 70 80 90 100%

Married
S8ingle
Widowed
Divorced

Figure 3. Percentage of Marital Status of 255 Home Economics
Education Graduates
This study shows that dependents are given by many graduates

as their reason for not following the profession for which they
were trained. Dependents, in this study, mean children, parents,
or any other individuals who depend upon the graduate for person-
al care or financlal aid., Figure % shows that 134 or 52% of the
255 graduates have no dependents, with 121 or 48% having dependents.
Thirteen or 5% stated that they had dependents other than children,
but six or 2,3% of these also had children as well. This means
that 114 or 4% have children only and seven or 2.7% have other
dependents only.
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Figure 4, Percentage of Dependents for 255 Graduates

The children per married graduate run 1ow; with sixty-four hav-
ing only one child, thirty-five two children, eleven have three
children. Of the remaining, two have four children, one has five,
and one has six, This makes a total of 35 or 19% of the graduates
having the average size family of two children,l With 1l% stat-
ing that they have children, 70 or 27% of the married graduates,
including widows and divorcees, have no children, The total num-
ber of children for all graduates is 186, This makes an average
of 1,05 children per married graduate, including widows and divor-
cees.

The most prepared-for occupations in the home economics de-
partment fall into three general phases: home demonstration,
teaching of home economics, and homemaking. The graduates were
asked to check which of these they prepared for while in college.
All of them stated that they prepared for an occupation, with 187
stating that they prepared for only one, 58 stated they prepared
for two, and 10 stated that they prepared for all three of the ocw-

Steele ngﬂgﬁer, "The Changing American Family," Senior

O, te’L(my, ’p-'?-
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cupations mentioned, This made a total of 333 occupations for
vhich they had prepared. The largest number, which is 249 or 97%
of the graduates, checked teaching as the occupation for which
they prepared., When this mumber is compared with the 75 or 29%
now following the teaching profession, there is a drastic loss in
the fileld as Figures 5 and 6 show. This loss in the teaching field
would indicate that the graduates are engaged in other occupations.
As Figure 6 shows; the majority have married and accepted homemok-
ing as their full-time or part-time occupation. One hundred four-
teen or 45% state that they are full-time homemakers, and twelve
state they are part-time homemakers because they hold positions
outside the home, This is not completely a true picture, because
this leaves 58 of the 184 married gra.dnates_; including widows and
divorcees; who hold jobs outside their homes; who did not state
that they were homemekers, Forty-three of the 58 stated that they
were teachers, leaving 15 engaged in other occupations outside the
home, The graduates now employed in demonstration occupatioms;
which include home economists working for govamment and commercial
agencies and Agricultural Extension Service, total 3’+, or 13%.

Homemeking  (IEEENNE
Demonstration R

Figure 5. Percentage of Occupations Prepared for in College
by 255 Graduates
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This made a gain of only two persons for the demonstration field,
since only 32 prepared for this work. The graduates who are now

in the Agriculturdl Extension Serviece number 27 or 10%, but only
eight or 3% of these accepted this work as their first occupation
and remained in the field, The other graduates held other positions
before going into the work, Most of the graduates try following
only one career at a t:lma, for of the 255 graduates only 9 stated
that they were doing more than one. In every case except one the
combination was with homemaking, the others being administrative
work and teaching.

@ 10 20 30 %0 70 G0 70 00 90 JOOR
Teaching -
Homemeking (A
Demonstration [N
Others |

Figure 6, Percentage of Occupations now Followed by 255 Graduates

The 1list of occupations followed since graduation as seen in
Table I is interesting as far as getting a picture of the many
changes made in oeccupations by the 255 graduates., It is not com-
plete enough from which to draw conclusions, and many of the jobs
were held for short periods of time during the war years, If a
division should be made between home economics ocmpation; in-
cluding l'wmamakhlg, and other occupations, it would be found that



25

only about nine per cent have left the field of home economics
anti:ely; even 1f the teaching field in home economies has suffer-
ed most.

TABLE I

OCCUPATIONS FOLLOWED BY 255 HOME ECONOMICS EDUCATION GRADUATES

Occupations Pregent; Since Graduation
Homemakings

Full-time homemskers 114 184+

Part-time homemakers 12
Teachings

Home Economics 62 210

Other 13 56
Demonstrations

Agricultural Extension 27 59

Home Beonomists 7 1
Secretarial 12 29
Social Welfare 6 11
Administrators 2 2
Supervisors 2 L
Business 2 15
Techniclans (Assistants) 2 :LZ
Nutritionist 2
Guidance 2 4 g

_ -
el 264

Teaching certificates were received by 24 or 96% of the 25’5'
graduates, Two hundred twenty-six or 894 were vocational certifi-
cates, nine or 3% were gmeral; and nine or 3% were other than
home economies teaching certiﬁ.catés as shown in Figure 7.

0f the 249 graduates who stated that they prepared for teach-
ing, 235 received a certificate to teach home economics; nine re-
ceived certificates in other fields; leaving only eleven or 4% of
the 255 graduates not receiving certificates. A total of 68 of
the 255 graduates taught less than one year or did not teach at all.
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0f this number there were 18 who taught less than one year and 58
who have never taught home economics, Fifty-six graduates have
taught in both general and vocational programs, with 75 having
taught only vocational home economies, leaving 55 teaching in the
general home economics programs. This means that 46 of the grad-
uates holding vocational certificates are teaching in general pro-
grams because there were but nine or 3% who stated that they held
only general certificates, There was only one graduate who had
done all her teaching in the college.

9 10 20 30 % 50 60 70 80 90 1008
Vocational
cortirioate NN

General
certificate i

Other
certificate

No
certificate ll.

Figure 7. Percentage of certificates received by
home economics education graduates

The mumber of years that one program might hold a teacher over
a longer perlod of time does not vary mmeh, as Table II indicates.

The Vocational Home Economics program has held only 24 more
teachers than the general program for the first four years of teach-
ing by the graduates., The vocational program lost half of its
teachers in the third year. But the greatest loss came in the
fourth year. The general home economics program lost over half in
the third year with the greatest loss also in that year. Therefore,



TABLE II

YBARS OF TEACHING HOME ECONOMICS AS STATED
BY HOME ECONOMICS EDUCATION GRADUATES

27

- ﬁmn ber __ Graduates

ears 5 Making Ste . -
0 o

1 40 36

2 gg 26 i
8 15 g 1
5 E 8

6 3 1
§ 4 H

4 H >

10 1 3 1
11 3 i

12 1

1

%.5 2

%6

16 1 :

19 1

20 1

21 1

22

23 1

Zotal * 129 111 6




28

the vocational program holds more teachers for only one year long-
er than the general program, The general program has more teachers
teaching a longer period of time, as is shown in Table II, A very
small percentage has entered college teaching, this being six grad-
uvates or 2.3%.

Information recelved from the questionnaires shows that thirty-
six or 14% of the graduates have receilved their master's degrees,
Nineteen of these graduates received bachelor of science degrees
before the year of 1926-; meaning that only 17 have completed both
thelr bachelor's and masterts degrees within the twenty~year per-
iod. Nineteen of the graduates used in this study received only a
master?s degree in this period. Four graduates stated that they
held degrees other than B.S. or M.S. in home economies. Other ad-
vance study has been done by 106 graduates through short courses,
correspondence; and summer school.

In order to find if the graduates seemed to be satisfied with
their present occupation, they were asked if they desired a change
in occupation. As Figure 8 shows, 50 or one-fifth of them stated
that they did desire a cha.nge; 149 or 58% stated that they did not,
while 56 or 22% made no statement,

Flgure 8. Percentage of Graduates Flgure 9. Percentage of Graduates
Desiring or Not Desir- Wanting Information
ing a Change



TABLE III
REASONS GIVEN BY GRADUATES FOR REMAINING IH} LEAVING,

OR RE-ENTERING THE TEACHING PROFESS

ON
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Reasons fory

Remaining

Marriage and homemaking
Enjoy working with young people
Other occupational preference
Poor salary
Help in teacher shortage emergency
Prepared for teaching
Poor teaching conditlons
Long hours
Financial
g?flett%edenj teaching
no oy teac
Good salary
Personal security (gi.rt of commnilty)
Good teaching conditions
Increase in salary
Further s
Summer vacations
Inadequate training

N

Totals
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According to Figure 9 it is evident that a qurity of the
graduates like to keep informed as to happenings in home economics
and opportunities in its field. One hundred thirty-four or 53%
stated that they would like information about opportunities in
their f:leld; while 5% or 21% did not wish such information, and
67 or 26% made no statement.

The graduates were asked to state theilr reasons for remain-
ing in, for leaving; and for returning to the teaching profession,
There was a good response to these questions, with only 38 making
no statement, Table III shows that most teachers stay because
they enjoy working with young people, Only four commented that
they left because they did not enjoy teaching, and 13 re-entered
because they enjoyed teaching. Thirteen remarked that they are
teaching because it 1s the occupation for whlch they are prepared,
Eleven said that finanelal security was the reason for remaining,
while 42 gave this as their reason for 1aaving; and five for re-
entering the teaching fleld. Twanty; of which sixteen have re-
entered; are teaching to help in the teacher shortage anergency.
Marriage and homemaking has taken the largest number from the
field, with 115 stating that it is thelr reason for leaving.
Sixty-one of the 115 stated that care of the family was their
reason for withdrawing, Thirty-eight graduates gave as their
reason for leaving; other occupational preference. School prob-
lems, such as teaching conditlions, relationships with school peo-
ple, and patrons, and long hours were mentioned but the percentage
was low, being about 10#, Therefore, Table III indicates that
most teachers remain in the teaching profession because they en-

joy the work, and more leave because of marriage.
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CONCLUSIONS

A review of the recent literature, as indleated in the intro-
duction of this study, implies that there is a serious educational
crisis, which is partly due to a2 teacher shortage. The great de-
mand made on the education department of the Division of Home Econ-
omlics for trained teachers has caused concern in the department as
to what has happened to the tralned personnel who have graduated.
Since teacher training is the principal purpose of the Home Econ-
omics Educatlion Department, the graduates receiving degrees should
be prepared primarily for teaching, This demand for teachers and
the concern about the graduates by the home economies educational
staff brought about the need for this study.

The study shows that the Home Economics Education Department
of the Divislon of Home Economies of Oklahoma Agricultural and
Mechanical College has graduated 606 women who have received
training as teachers and leaders in the field of home economiecs
in the period of twenty-years, 1926 through 195,

A questionnaire was made and mailed to 4O4 graduates for whom
adequate addresses were obtained, Two hundred and fifty-five re-
turned the questionnaires, and the information from these was used
for the study.

The findings of the study show that 249 of the 255 graduates
prepared for teaching, Of this number 235 received certificates
to teach home economics, and nine received certificates for teach-
ing in other fields in secondary schools. Of the 235 receiving
home economies teaching certificates, 226 were vocational certi-
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ficates and nine were general certificates., When the number of
graduates receiving certificates 1s compared with the number that
are now using them, the findings show that only ?5 or 29% are fol-
lowing the profession for which they were trained, O0f the number
now teaching, 62 are teaching home economics and 13 are teaching
in other fields.

The study shows that marriage and homemaking take a large
percentage of the graduates. One hundred and eighty-four stated
that they have married, of which 9 or 4% are widowed and 5 or 2%
are divorced, leaving 170 or 66% now married,

0f the 184 graduates 58 hold occupations outside the home
and 43 of these are teaching, With this number of married grad-
uates holding positions outside the home the study would indicate
that the percentage of this group might be smaller than the recog-
nized belief that large mumbers of married women are accepting
carecers outside the home.

Home responsibilities are the major reasons given by married
graduates for leaving the teaching profession. One hundred and
fifteen or 454 stated marriage and child care as their reason
for giving up teaching. Of the 255 graduates, 13% have no de-
pendents, 35 have two children, 15 have more then two, with the
largest mumber, 64, having only one child, The remaining 7 grad-
uates had dependents other than children., The average number of
children for the 184 graduates who have married is 1.05 children.
This is lower than the average two children per family as recent
statistics show., This number of graduates leaving the profession
for which they trained and going into the home might indicate that
the home economles graduates reallze the importance of accepting
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homemaking as a full-time occupation.

The study shows that 187 of the graduates teach for one year
or longar; which leaves 68 not teaching at all or for less than
one year, This number indicates that most of the graduates do
use their certificates even if it 1s for only a short period & time,
The findings indicate that the average length of time that a teach-

er stays in the field 1s three years, The study shows that the
teacher in the vocational home economiecs program remains in the
teaching field only one year longer than those in the general prog-
ram, The vocational home economics program has held only 2% more
teachers than the general program for the first four years of
teaching by the graduates; after which there is a definite loss of
teachers in both fields, The greatest loss in the vocational prog-
ram was in the fourth year, but in the general program it was in
the third year. After the fourth year there is a definite decline
in number of graduates teaching for more than four years, The
difference in the rmumber of years that a teacher stays in the two
fields might be due to federal legislatlion in the last two decades
and to the increased interest and progress in the wvoeational field
in the last decade.

This short period of time spent in teaching by so many teach-
ers cannot altogether be accredited to the attractiveness of high-
er paying jobs in the case of these home economics graduates, as
the educators lead the public to believe is the cause of teachers
leaving the teaching profession. The study reveals that only 63
graduates are doing oeccupations other than homemeking and teach-
1ng; and of the 255 graduates only 38 stated that poor pay was
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their reason for leaving the teaching profession, Of the number
holding occupations other than home economics occupations is only
a little more than 2%.

The study points out that a majority of the graduates teach
for only a short period of time, and that a large per cent marry.
This might indicate that the graduates wanted only the general
background that they receive in the Home Economics Education De-
partment., They desire the teaching certificate only for occupation-
al security for a teaching position if needed.

The graduates seem not to lose interest in home economics as
might be expected since so many have left the professional field,
One hundred and thirty-four stated that they would like informetion
about opportunities in the field, This interest is also brought
out by the fact that some of the graduates have done advanced
study. Of those who have done advanced study 36 have received
Master of Sclence degrees, One hundred and six others have done
further study since they received the Bachelor of Science degree.

The study indicates that the state has not lost a very large
percentage of the home economics education graduates. Two hundred
and thirteen gave Oklahoma as thelr permanent address, and 202 |
as thelr present address, This would indicate that 11 are out of
the state temporarily and that 42 have left the state permanently.

The records of the ecollege show that there have been 606
women graduated from the Home Economics Education Department in
the period of twenty years, 1926 through 1945, The number gradua-
ting per year has varled in the two decades. This might be con-
tributed directly or indirectly to such factors as the depression,
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drought, war, and federal legislation, As shown in the study the
lowest mumber to graduate in any year was in 193%, which is the
worst of the drought years. The total number graduating in this
year was twelve, The next two lowest years, with only 14 gradua-
ting each year, were 1931 and 1932, which were the worst of the
depression years in the history of the nation, There was a sudden
inerease in the number of graduates in 1942, with 90 graduating,
This sudden increase might be due to the fact that people were
recovering financially from the major depression of the thirties.
Also, the passage of the George Deen Act of 1936 could have caused
increased interest in the vocatlional program of home economics,
Begimming in 1942 there was a sudden decline in the number of grad-
uates for the next three years. This decline was parallel to the
war years, when the nation was ealling men and women into the ser-
vice and defense factories of the country.

Current literature reveals that there has been no relief due
to this loss of prospective teachers because teachers are not re-
entering the educational fleld, and there is no large enrollment
of new students in the education departments.

In studying the situation it might be said that the colleges’
that train teachers, and the school administrators who employ them
will have to make the teaching profession more attractive, more
interesting, and more desirable. This might be done by increasing
salaries, offering a plan for future security, making possible
desirable teaching conditions, and promoting professional recog-
nition. The college could offer a fuller orlentation vocational
guidance program which would assist in getting better teachers
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into the profession by promoting interest and doing away with
false ideas that exlist about the profession.

In concludhg; it is recommended that the ecollege should work
out a system for keeping a record of the graduates after they
leave the campus. In the process of the study it was found that
there is not an adequate record kept of the graduates in any one
office. If the Informatlon obtalned by individual offices could
be sent Into a ecentral office, a more complete record could be
avallable, The main purpose of the central office would be to
keep the records and also keep the individual offices informed as
to where the graduates are and what they are doing.

Then, it is recommended that each school keep in contact with
their graduates., This would make a stronger tie between the grad-
nate and the school; promoting more interest in the programs of
the educational system, which hag as its purpose to educate for
lasting peace in a world strug_gling for peace.
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Exhiblit 1

OKLAHOMA A, & M, COLLEGE
Division of Home Economics
Home Economics Education Department

1046 - 1947
Name as student
Married Name
Marital Status: Married Widowed Divoreed
Number of children Other dependents
Permanient Address

Present Address
Will you keep us informed of changes of address or name

What interesting experiences have you had since graduation
(such as travel, honors, military service, etc.)?

Degrees recelveds Degree Date Place

What further study have you done?

Did you prepare fors Home Demonstration work Teaching
Home Economics Home Making
What type of teaching certificate did you receive?

What is your present occupation?

Positions held since graduations
Iype of Work Location Date




15.

16.

17.

18,

19.

20,

38

How meny years did you teach General Home Economlcs?
Vocational (Smith-Hughes) Home Eeonomies?
Would you be interested in a change of employment?
Would you like to be informed of opportunities in your fleld?
What are your reasons for remaining in the teaching profession?

What are your reasons for leaving the teaching profession?

If you have re-entered the teaching profession, why?
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Exhibit 2

OKLAHOMA A, & M. COLLEGE
Division of Home Economics
Home Economics Education Department
Stillwater, Oklahoma

Febmry; 1947

Dear

The Home Economics Education Department of Oklahoma
A, & M, College 1s cooperating ln a national study which
is being sponsored by the Home Economics Research Commiitee
of the American Vocational Assoclation in a determined
effort to find which factors affect the supply of Home
Economics teachers.,

This Department 1s tr{hzg to loecate its Home Economlcs
BEducation graduates so as to obtain their ecooperation which
will be needed for a worthwhile report from this college

and State. You as a graduate from this eollege could be of
great help to us if you would fill out the enclosed question-
naire and return it to us at once.

Very truly yours,
(signed) MILLIE PEARSON
Millie V. Pearson, Head

Home Economlics Education Department
8chool of Home Economics

MVPssfd
Enclosure
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