
INFORMATION TO USERS

This material was produced from a microfilm copy of the original document. While 
the most advanced technological means to photograph and reproduce this document 
have been used, the quality is heavily dependent upon the quality of the original 
submitted.

The following explanation of techniques is provided to help you understand 
markings or patterns which may appear on this reproduction.

1. The sign or "target" for pages apparently lacking from the document 
photographed is "Missing Page(s)". If  it was possible to obtain the missing 
page(s) or section, they are spliced into the film along with adjacent pages. 
This may have necessitated cutting thru an image and duplicating adjacent 
pages to insure you complete continuity.

2. When an image on the film is obliterated with s large round black mark, it 
is an indication that the photographer suspected that the copy may have 
moved during exposure and thus cause a blurred image. You will find a 
good image of the page in the adjacent frame.

3. When a map, drawing or chart, etc., was part of the material being 
photographed the photographer followed a definite method in 
"sectioning" the material. It is customary to begin photoing at the upper 
left hand corner of a large sheet and to continue photoing from left to 
right in equal sections with a small overlap. If necessary, sectioning is 
continued again — beginning below the first row and continuing on until 
complete.

4. The majority of users indicate that the textual content is of greatest value, 
however, a somewhat higher quality reproduction could be made from 
"photographs" if essential to the understanding of the dissertation. Silver 
prints of "photographs" may be ordered at additional charge by writing 
the Order Department, giving the catalog number, title, author and 
specific pages you wish reproduced.

5. PLEASE NOTE: Some pages may have indistinct print. Filmed as 
received.

Xerox University Microfilms
300 North Zeeb Road
Ann Arbor, Michigan 48106



74-19,250
COTTRELL, Jack Don, 1941- 
A STUDY OF THE PERSONALITY DIFFERENCES BETWEEN 
PARTICIPATORS AND NON-PARTICIPATORS IN ADULT 
EDUCATION PROGRAMS IN THE PRISON SYSTM OF 
OKLAHOMA.
The University of Oklahoma, Ed.D., 1974 
Education, adult

University Microfilms, A XEROX Company, Ann Arbor, Michigan



THE UNIVERSITY OF OKLAHOMA 
GRADUATE COLLEGE

A STUDY OF THE PERSONALITY DIFFERENCES BETWEEN PARTICIPATORS 
AND NON-PARTICIPATORS IN ADULT EDUCATION PROGRAMS IN 

THE PRISON SYSTEM OF OKLAHOMA

A DISSERTATION 
SUBMITTED TO THE GRADUATE FACULTY 

in partial fulfillment of the requirements for the
degree of 

DOCTOR OF EDUCATION

BY
JACK D. COTTRELL 
Norman, Oklahoma 

1974



A STUDY OF THE PERSONALITY DIFFERENCES BETWEEN PARTICIPATORS 
AND NON-PARTICIPATORS IN ADULT EDUCATION PROGRAMS IN 

THE PRISON SYSTEM OF OKLAHOMA

APPROVED BY

I

DISSERTATION COMMITTEE



ACKNOWLEDGEMENTS

The writer wishes to acknowledge his indebtedness to 
the many friends and colleagues who provided the assistance 
and encouragement to complete the study. In particular he 
wishes to thank the Chairman of the committee. Dr. Eugene 
Cates, and Dr. Charlyce King, Dr. Jack Parker and Dr. Dorothy 
Truex, members of the committee, also Dr. Herbert Hengst who 
contributed generously of their time. The writer would also 
like to thank the Oklahoma Department of Corrections for their 
help and cooperation, with special thanks to Del Porter of the 
Regional Community Treatment Center.

I am grateful to Miss Dana Hervey for helping with the 
graphs and Mrs. Mary Chiles for proofreading the study. A 
special thanks to my wife May and my son Matt, for their 
patience and understanding.

Ill



TABLE OF CONTENTS
Page

ACKNOWLEDGEMENTS........................... iii
LIST OF TABLES ...........................  vi
LIST OF GRAPHS ...........................  vii
LIST OF APPENDICES .......................  viii
Chapter

I. INTRODUCTION ......................  1
Background and Need for this Study 2
Statement of the Problem.......... 11
Purpose of the Study .............  11
The Hypotheses ...................  13
Definition of Terms ..............  14
Limitations of this S t u d y ........ 14
Basic Assumptions of this Study .. 15
Importance of this S t u d y ......... 16
Organization of the S t u d y ........ 17

II. REVIEW OF RELATED RESEARCH AND
LITERATURE ...................  19

Penology and Adult Education ....  27
III. DESIGN OF THE S T U D Y ............... 32

The California Psychological
Inventory....................  33

The Adult Education Data
Questionnaire ................  35

Sampling Procedures ..............  36
Procedure for Analysis of the Data 40

IV. ANALYSIS OF THE D A T A .............  42
Part A: Report on the Results of
the California Psychological 
Inventory ....................... . 42

IV



Chapter Page
Summary of the Results of the 

California Psychological
Inventory .......................  63

Part B : Report on Results of
the Adult Education Data
Questionnaire ...................  63

Age ..................................  64
Education ............................ 67
Prison Record .......................  70
Recidivism........................... 73
Military Service ....................  75
Family............................... 76
Mobility ............................. 77
Occupation ........................... 79
Summary of Responses to the Adult

Education Data Questionnaire .. 79
V. SUMMARY, CONCLUSIONS AND

RECOMMENDATIONS .................  81
BIBLIOGRAPHY .................................  89
APPENDICES ...................................  93



LIST OF TABLES 
Table Page

1. Continuum representation of personality
factors ............................. 34

2. Matched pairs of inmates ..............  38
3. T-values and directions of means of in

dividual scales on the California 
Psychological Inventory ............ 62

4. Age of inmates .........................  64
5. Age of representative group of inmates.. 67
6. Highest grade finished in school ...... 68
7. Grade level of representative group of

inmates ............................. 68
8. Length of present sentence ............  70
9. Length of sentence of representative group 72

10. Consecutive time in the State Prison
System of Oklahoma.................  73

11. Type of offense leading to conviction of
inmates ............................. 73

12. Recidivism.............................  75
13. Recidivism of representative group of

inmates ............................. 75
14. Number of inmates in the military service 76
15. Branches of military service  .......  76
16. Present marital status ................. 77
17. Number of inmates having children ..... 77
18. Number of children of inmates .........  78
19 State of birth .........................  78
20. State of residence before conviction ... 79
21. Previous occupation ....................  80

vi



LIST OF GRAPHS
Graph

I. Frequency distribution, Scale Do ...........
Page
43

II. Frequency distribution. Scale Cs ........... 44
III. Frequency distribut ion. Scale sy ........... 45
IV. Frequency distribution. Scale sp ........... 46
V. Frequency distribution. Scale Sa ........... 47

VI. Frequency distribut ion. Scale Wb ........... 48
VII. Frequency distribution. Scale Re ........... 49

VIII. Frequency distribution. Scale So ............ 50
IX. Frequency distribution. Scale Sc ............ 51
X. Frequency distribution. Scale To ............ 52

XI. Frequency distribution. Scale Gi ........... 53
XII. Frequency distribution. Scale Cm ........... 54

XIII. Frequency distribution. Scale Ac ........... 55
XIV. Frequency distribut ion. Scale Ai ........... 56
XV. Frequency distribution. Scale le ........... 57

XVI. Frequency distribution. Scale py ........... 58
XVII. Frequency distribution. Scale Fx ............ 59
XVIII. Frequency distribution. Scale Fe ........... 60

XIX. Age of inmates ....... 65
XX. Highest grade level finished 69

XXI. Length of present sentence .. 71
XXII. Consecutive time in the 

of Oklahoma ......
State Prison System

74

Vll



LIST OF APPENDICES

Appendix Page
A. THE CALIFORNIA PSYCHOLOGICAL INVENTORY  93
B. ADULT EDUCATION DATA QUESTIONNAIRE .........  105
C. SCALE INTERCORRELATION MATRIX FOR MALES IN

THE CALIFORNIA PSYCHOLOGICAL INVENTORY.. 107
D. CORRELATIONS OF CALIFORNIA PSYCHOLOGICAL

INVENTORY WITH OTHER PSYCHOLOGICAL
TESTS ...................................  109

Vlll



A STUDY OF THE PERSONALITY DIFFERENCES BETWEEN PARTICIPATORS 
AND NON-PARTICIPATORS IN ADULT EDUCATION PROGRAMS IN 

THE PRISON SYSTEM OF OKLAHOMA

CHAPTER I 

INTRODUCTION

When dealing with any complex situation, which must be 
understood and perhaps modified, a first step is to observe 
limited aspects of the situation and systematically record the 
observations. However, observations require the careful use 
of measuring instruments which must be specialized as well as 
applied properly, if results are to be meaningful.

The field of adult education is complex. In it are 
found all kinds of people and all kinds of non-personal fac
tors, many and diverse -relationships among its elements, and 
a state of continual change. It is sometimes felt that no 
man and no part of man's environment are entirely free of im
plications for adult education.

Instruments for measuring man and his surroundings 
leave much to be desired. For example, in physical engineer
ing it is an axiom that no measurement aside from mere count
ing of units is or can be perfect. However, it can be improved.
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Maintaining accuracy of the simplest standards of measurement 
of height and length requires frequent international gather
ings of national experts in Washington and Geneva to define 
and protect standards. By comparison, instruments designed 
for measuring human characteristics often seem crude and their 
application indifferent. In this paper it will be contended 
that adult education is a composite of many elements of the 
tangible and intangible. Therefore, it cannot be said in 
sweeping style that this or that is true of adult education.
It can only be said that available evidence indicates that a 
certain observation has been made with respect to a small, 
partially homogeneous segment of the adult education complex, 
and, within limits of falliability of the measuring instrument, 
a truth is being approached.

Background and Need for This Study
Because of the increasingly important role that adult 

education programs are playing in the life of a community, it 
is important to know whether all who could conceivably benefit 
are being adequately served. To state that adult education is 
an area of increasing importance in modern society will not 
startle anyone who has even a casual knowledge of the bulging 
enrollments in adult education programs throughout the United 
States.

Adult educators have indicated a strong suspicion that 
the challenge is not being fully met. Johnstone found in a 
study for the National Opinion Research Center that some



24,810,000 adults participated in adult education programs 
during 1962.^ While the National Opinion Research Center fig
ures are far below the 50 million estimate given by practi
tioners, they are far above the 9,212,000 figure estimated by 
the Bureau of the Census in October, 1957. Differences be
tween the NORC and Bureau of the Census estimates are account
ed for by differing definitions of adult education. The Cen
sus was far more restrictive in its definition, limiting adult 
education participation to classes and group meetings, and 
eliminating independent study, educational television, cor
respondence courses, and on-the-job training; NORC included 
all participation. Although the NORC study is ten years old, 
it was the last comprehensive and factual picture of the ex
tent and nature of participation in adult education in the 
United States. For many of those who try to avail themselves 
of opportunities in existing adult education programs, sat
isfaction is by no means assured. It is estimated that one-
half of those who commence adult education programs withdraw

2from the program before completing the activity.
Knowledge of the total enrollments of adult education 

programs in the United States today is almost non-existent.

^John Johnstone and Ramon J. Rivera, Volunteers for 
Learning: A Study of Educational Pursuits of American Adults
(Chicago, Illinois: Aldine, 1965), p. 45.

2Stephen R. Deane, "A Psychological Description of 
Adults who have Participated in Selected Activities" (unpub
lished Ph.D. dissertation. University of Maryland, 1949) ,
p. 11.
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Figures for the nation and figures for even one city that are 
clear and meaningful are difficult to obtain. Morse A. Cart
wright, a former director of the American Association of Adult 
Education, estimated 14,881,500 participants in 1924 and
22,311,000 in 1934.^ Paul Essert of Columbia University 
claimed 29,000,000 in 1950,^ and Malcolm Knowles calculated 
almost 50,000,000 were in adult education in 1955.^ These 
authors all admit that their figures may be in error, but feel 
they are the best estimates possible, previous to the NORC 
study.

Many testify to the confusion with respect to research 
in the field of adult education. Edmund deS. Brunner wrote 
in 1959:

Any examination in research in adult education 
reveals a rather chaotic situation. A few pertinent 
areas, such as adult learning, have been explored far 
more thoroughly than others. Some have received al
most no research attention. Where any considerable 
body of effective research is available other than in 
the field of methods, typically it has been conducted 
not by adult educators, but by social scientists who 
had available a considerable body of theory, general
izations, and methodologies developed by their dis
ciplines which could be applied to the problems of

^Morse A. Cartwright, Ten Years of Adult Education,
(New York: The MacMillan Co., 1935) , cited by Edmund deS.
Brunner, David S. Wilder, Corrinne Kirchner and John S. New
berry, An Overview of Adult Education Research (Chicago:
Adult Education Association of the U.S.A., 1959), p. 2.

4Paul Essert, Creative Leadership of Adult Education 
(New York: Prentice Hall, 1951), p. 40.

^Malcolm Knowles, "Adult Education in the United 
States," Adult Education, Vol. V, No. 2 (Winter, 1955), p. 121.



adult education. Thus the movement has benefited 
much from the work of psychologists and to a consid
erable but lesser extent, from that of social psy
chologists and sociologists.

Brunner also contends that what has been done in adult educa
tion in research has been chiefly "descriptive studies which 
record, sometimes with satisfactory detail and analysis, the 
experiences, successes, and mistakes of a single program or 
of a total effort in a single community or area" or, "studies 
of local situations used for building programs appropriate to 
the people and locality studied."^ Brunner warns that in such 
cases improper generalizations must be avoided.

The 1948 Handbook of Adult Education of the United 
States contains five hundred pages and includes more than 
fifty contributors without mentioning research, except briefly 
in connection with government research organizations which

Ohave little to do with adult education directly.
The 1970 Handbook of Adult Education devotes an entire 

chapter to research in adult education. Research began to ap
pear, not in great quantity nor with any consistent quality, 
but it took root as an adjunct to the developing programs of

^Edmund deS. Brunner, and others. An Overview of Adult 
Education Research (Chicago: Adult Education Association of
the U.S.A., 1959), p. 3.

^Ibid., p. 6.
gMary Ely, ed., Handbook of Adult Education in the 

United States (New York: Institute of Adult Education, 1948) .



ggraduate study.
A review of the research efforts reported in the Adult 

Education journal, covering the period from 1963 through 1966, 
indicated increased emphasis on such functions of adult educa
tion as evaluation, program planning, and methods and tech
niques.^^

Research has contributed to the understanding of be
havior in many ways. Information concerning the individual 
adult, such as his ability to learn, his motivation, inter
ests, educational level, and even his socio-economic status, 
is available. There are techniques for manipulating him. He 
can be raught to do certain things by himself. Relationships 
and dependencies among these factors are also known. However, 
if the additional fact is given that this adult being studied 
is a participator in an adult education activity, research re
veals little more, personality-wise, about him. It may be 
guessed that he is more intelligent, or more ambitious, or 
more lonely, or more free to go out nights. Other stereotyped 
attitudes adult educators hav‘* about their clientele may be 
inferred, but nothing is known through measurement.

The observations drawn from this paper may conclude 
that if a certain person is a participator in a certain type

9Robert M. Smith, George Aker, and J.R. Kidd, eds. , 
Handbook of Adult Education (London: The MacMillan Co., 1970)

1CThiede Wilson and Others, "Research and Investiga
tions in Adult Education," Adult Education, (1963-1966).
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of activity then it follows that he. within given statistical 
limits, certainly is different from, or similar to, a given 
person of a non-participating group. It is important to know 
this if adult educators are to provide more satisfactions for 
the participator and entice, as they feel they should, the 
non-participator into the fold. A discussion of what research 
specifically has to contribute toward the understanding of 
adult personality has been developed more fully in the section 
devoted to the review of the literature. It is sufficient to 
say here that there seems to be a lack of the kind of research 
which this paper hopes to provide.

Robert Plummer found in a study he made of partici
pators in a certain adult education program that the chief 
method of learning about the existence of the program was 
through a friend. This method was more significant than any 
other commonly used by promoters of adult e d u c a t i o n . O t h e r  
evidence that promotion of adult programs is through acquaint
anceship and word of mouth includes a study by Stephen Deane. 
He wrote:

It is apparent ...... that very few persons seek
adult education courses entirely on their own initia
tive. Most frequently they are told about the courses 
by friends or relatives. In many of the answers the 
respondents indicated that he was talked into attend
ing by some neighbor who was hesitant to go alone.

^^Robert H. Plummer, "An Experiment in Counseling," 
Adult Education, Vol. IX, No. 1 (Autumn, 1958), p. 34.

12Deane, "Psychological Description of Adults," p. 24.
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It may be reasoned from this that acquaintances of a 

group of participators in adult education are members of the 
non-participating group on which the most effective known 
promotional device is being focused. This group is of inter
est to the adult educator because members of it are in a po
sition to be drawn into adult education an I he may soon be 
dealing with them as class members. But they are of interest 
in this study not only for this reason but also because, be
ing acquaintances in a restricted environment with certain 
common experiences, they are in many ways like the partici
pating group. Therefore, whatever differences are found will 
possibly be relevant to a participation pattern.

What little has been done in the study of participa
tors was done without comparison to non-participator groups. 
Probably this i s true because the participators have b-en con
sidered a fairly easy group to reach through actual classes 
attended whereas non-participators are scattered, hetero
geneous and harder to identify and sample. There is even 
some doubt that accurate information, especially in psycho
logical areas, can be obtained through classroom surveys of 
participators. Such questioning of the validity of responses 
may lead one to doubt results.

Also to be considered in discussing the need for this 
study is the value of measuring the personality differences 
of the two groups. If it is assumed that more or less per
sistent personality factors are at least partly responsible



9
for adult behavior, it becomes evident that the modifying of 
this behavior by taking personality factors into account is 
within the province of the adult educator. More on this sub
ject will be discussed in the section on penology and adult 
education. There is almost nothing in adult education re
search identifying personality characteristics of participa
tors in adult programs. There are certain personality differ
entiations for men compared to women and younger adults com
pared to older adults, but not for participators compared to 
non-participators.

It is apparent that adult education has had a rapid 
nationwide growth. It can also be stated that our society is 
most demanding on the individual mentally and emotionally. 
According to Wilber Hallenbeck:

People have a sense of frustration. They realize 
they are surrounded by controls and forces with which 
they cannot cope. Bigness and remoteness put the 
forces which mold their lives beyond their reach. 
Nothing is more disillusioning or disheartening than 
to realize that one can do nothing about the things 
which affect his life.14
Malcolm S. MacLean comments:

We have moved from the isolated calm of farm lands 
to the turmoil of great cities: from the majority
of children and young folk to a preponderance of old
sters; from the soft sounds of bird calls, bellowing

13Raymond B. Cattell, David Saunders, and G. Stice, 
Handbook for Sixteen Personality Factor Questionnaire 
(Champaign, Illinois: Institute for Personality and Ability
Testing, 1962), p. 8.

14Wilber C. Hallenbeck, "Participation in Public Af
fairs," Adult Education, Vol. II, No. 1 (October, 1951), p. 65.
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cattle and splashing streams to the roar of a million 
motors, and jangling of a billion bells, the scream 
of fire, police and ambulance sirens; and from the 
safety of intimate knowledge of a few friendly neigh
bors to the insecurity of ignorance, hostility or 
indifference of many masses of folks jammed in slums, 
theatres, claustrophobic apartment cells. Under the 
impact of these accumulations of noise, movement, 
machines, and people, disintergration sets in. Solid 
cores of value crumble, conflicts replace stability 
and bewilderment overcomes understanding.
If mental and emotional health is to be maintained 

and America is to escape the dire future so many predict, 
forces must be encouraged which oppose the threatened disso
lution. An even broader, more effective adult education pro
gram may be one of these bénéficient forces. But no plan of 
action can hope to be effective without measurement and under
standing of the specific elements involved. This paper is 
planned to provide some of these measurements and contribute 
toward better understanding.

Bernice Neugarten wrote :
One of our problems lies in the fact that we are^^ 

as yet without sufficient systematic data on adults.
The failure of the American correctional system to 

respond to changing social patterns has brought it to a crit
ical point in its history. The large scale use of drugs at 
all age and socio-economic levels and the dramatic increase

^^Malcolm S. MacLean, "Learning to Live with Atomic 
Energy," (paper presented at the Institute on Atomic Energy, 
University of California, Los Angeles, May, 1947), p. 4.

^^Bernice L. Neugarten, "Adult Personality: Toward a
Psychology of the Life Cycle," Middle Age and Aging (Chicago: 
University of Chicago Press, 1958), p. 137.
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in non-traditional political activism have added new dimen
sions to the definition of crime. Specifically, three defi
ciencies account for the accelerating demise of the penal 
system: the inability of correctional institutions to bring
about behavioral change in drug offenders, to deal effectively 
with new types of political activists, and to prepare tradi
tional offenders to accept appropriate societal roles. In
deed, the words "penal" and "correctional" are themselves in
dicative of the failure to see the problem as one of educa
tion and socialization rather than of confinement and punish
ment. Incarceration rather than treatment is the imbedded 

17theme.
If the dominant criminological theory of the time is 

psychiatrically oriented, then it may be necessary to analyze 
the personality of the deviant and develop a treatment program 
that will restore him to normalcy. If a sociological expla
nation is accepted, then the deviant must go through a process 
of relearning; he must leave behind the ways of crime and make 
an adjustment to the normal lawabiding society. Either theory 
emphasizes the needs of a program of adult education that will 
meet the individual needs and differences of the inmates.

Statement of the Problem
The problem for this research is: (1) Are there

^^Philip A. Fey and Robert W. Gleason, "A Community 
Goes Behind Bars," Adult Leadership, Vol. 22, No. 6, (December, 
1973), p. 196.
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significant differences in certain personality factors among 
participators and non-participators in the Oklahoma Prison 
System as measured by the California Psychological Inventory? 
(2) Are there significant differences in certain non-personal
ity factors among participators and non-participators in the 
Oklahoma Prison System as measured by the "Adult Education 
Data Questionnaire?"

Purpose of the Study
This study is concerned with the measurement of per

sonality factors of inmates of the prison system of the State 
of Oklahoma who have participated in adult education activi
ties during their period or periods of incarceration. Also 
measured are the personality factors of inmates of the prison 
system who have not participated in any activity which could 
be considered adult education. The two groups seem to have 
similar characteristics, with the only major difference being 
the active participation of one group in the adult education 
program.

The personality characteristics of participators are 
extremely important to the adult educator because he is work
ing with these people and it is their educational needs which 
are to be met. Almost equally important are the personality 
characteristics of the non-participator because it is this 
person whom the adult educator desires to attract into the 
program. Since the participants and non-participants seem to 
have similar backgrounds and present environments, it is
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expected that non-participants may be encouraged to use adult 
education programs by making appeals to their differing per
sonality factors.

Assuming there is a reasonable accuracy of the measur
ing instrument and its careful application, the findings can 
contribute to understanding in several ways. A trustworthy 
measure of a small part of the participating population and 
similar measure of a related non-participating group will re
sult. This will be another step toward the measure of all 
factors in adult education research. It is probable that 
certain immediate benefits can be derived from using the re
sults of this study of these restricted groups.

The Hypotheses
In formulating hypotheses for this study, the re

searcher was motivated by the following considerations:
1. Knowledge of the personality factors of any group 

of participators in adult education programs will help in im
proving that portion of adult education.

2. That knowledge of the personality factors of a 
group of non-participators who are similar to the participators 
will help in devising methods to attract and provide proper 
educational opportunities for the non-participator.

3. A comparison of the personality factors of the 
two groups will make the personality factor measure of each 
more meaningful.



iQ  ̂ - There are no statistically significant

Q 2 ~ There are no statistically significant dif-

14
4. Knowledge of certain non-personality factors of 

the two groups measured with comparisons to each other and to 
personality factors will make more meaningful the personality 
factors.
The hypotheses are as follows:

« U X
differences between participants and non
participants on certain personality factors 
as measured by the California Psychologi
cal Inventory by Harrison G. Gough.

ferences between participants and non
participants on certain non-personality 
factors as measured by the "Adult Educa
tion Data Questionnaire."

Definition of Terms
1. Personality Factors: Those factors measured by 

the California Psychological Inventory.
2. Non-personality Factors: Those factors measured

by the "Adult Education Data Questionnaire."

Limitations of this Study
This was an attempt to measure the personality fac

tors of a group of inmates in the Oklahoma State Prison System 
who have participated in adult programs and activities offered 
at the prison and the personality factors of a similar group
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of inmates who have not participated in any adult programs at 
the prison or elsewhere.

An "Adult Education Data Questionnaire" was adminis
tered to each inmate in order to gather data that was con
sidered as non-personality factors. It is recognized that 
this method of gathering information is vulnerable in certain 
ways :

1. Some men may falsify answers because they do not 
feel sure of the anonymity of their responses.

2. Participators may be more williiig to assist in 
the study and therefore may provide answers they feel are de
sired, even if not completely true.

3. Some may participate in order to get out of doing 
something else and not answer what they really feel.

4. Some may be indifferent and give answers that may 
be extreme and not completely accurate.

5. Some may not participate because they do not want 
to be bothered. Their absence from this study may create a 
bias on the basis of their non-participation.

6. This is an attitudinal study in part and as such 
probably less dependable than a factual study.

7. The degree of inaccuracy cannot be fully measured. 
Some limited estimation will be attempted in the statistical 
analysis.

Basic Assumptions of this Study
1. The eighteen personality factors described in the
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California Psychological Inventory comprise meaningful class
ification of personality factors.

2. The California Psychological Inventory, when 
properly used, measures the stated elements of personality.

3. Participators responded truthfully to the ques
tions on the California Psychological Inventory.

4. Non-participators responded truthfully to the 
questions on the California Psychological Inventory.

5. The groups studied are an important segment of the 
adult population.

6. Results of the California Psychological Inventory 
and "Adult Education Data Questionnaire" can be used to im
prove adult education programs and encourage greater partici
pation.

Importance of this study
This study is an attempt to add to participator stud

ies these heretofore neglected factors. It is designed to 
examine personality factors of a certain population and re
late this information to adult education programs. The area 
delineated for observation is necessarily limited, but it is 
hoped it will point the way for similar studies to continue 
until a body of knowledge has been assembled that will put 
adult education on a firmer scientific basis than it now en
joys.

Adult education has grown so fast in recent years that 
adult educators have been busy merely trying to satisfy
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insistent demands. The satisfaction of those demands has 
been on a trial and error basis. The groups which have en
dured have been judged to be effective and right for reasons 
unknown. The groups which have fallen by the wayside have 
been judged ineffective, often for reasons unknown.

Further, groups accommodated in adult education have 
generally been those which clamored the loudest for attention 
and little attempt has been made to consider the out groups.
It is quite possible that institutionalized adult education 
programs, such as the one in the Oklahoma State Prison System, 
have been serving a limited group of adults and have been un
able to reach successfully, large groups of potential students, 
This is inadequate education.

Appraisals of adults taken with a view of increasing 
the effectiveness and services of adult education programs 
have largely been limited to the measuring of only the parti
cipators and the measuring of factual and descriptive features, 
However easy and useful this has been in the past, it is not 
sufficient because it has neglected the non-participators who 
are harder to reach and neglected the important personality 
factors on which so much human direction depends, both for 
the non-participator and the participator.

Organization of the Study 
This study is organized into five chapters. The in

troductory chapter presents the background and need for the
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study, purpose of the study, hypotheses, definition of terms, 
limitations, basic assumptions, importance and organization 
of the study. Chapter Two is devoted to a review of research 
and literature and penology and adult education. Chapter 
Three presents the instruments, sampling procedures and data 
collecting procedure. Chapter Four is devoted to the presen
tation and analysis of the data. A summary of the study, 
findings, conclusions and recommendations are presented in 
Chapter Five.



CHAPTER II

REVIEW OF RELATED RESEARCH AND LITERATURE

This chapter will first review literature on adult
participation, and secondly personality factors in relation
to participation.

James S. Plant wrote that in the nineteenth century
people were considered on the basis of their accomplishments
and therefore, a person's acts tended to be equated with his
personality. Later the person involved in the act received
greater emphasis, and so personality came to be regarded as a
person behaving. Finally, he believed, each person and his
behavior came to be thought of as part of a cultural pattern
and so personality, without an understanding of the cultural
whole, was meaningless.^^

Coolie Verner and John Newberry have stated that:
"The nature of participation in organized adult education has

19been studied less thoroughly than any other aspect."
Brunner and his associates comment on the "paucity and limited

18James S. Plant, Personality and Cultural Pattern 
(New York: The Commonwealth Fund, 1937), pp. 1-25.

19Coolie Verner and John Newberry, "The Nature of 
Adult Participation," Adult Education, Vol. VIII, No. 4 
(Summer, 1950), p. 68.

19
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scope of research on participation in adult education." They 
also contend that there have been two basic approaches in the 
study of participation: The approaches are stated as:

1. Study of the characteristics of participants in 
particular institutions or types of institutional 
programs, and

2. Sample of a population or area to determine dif
ferences between participants and non-partici
pants in various types of adult education - most 
of these studies are descriptive.

The adult education survey undertaken by the Los 
Angeles City School District is a good example of a descrip
tive study. The study revealed that participants in the city 
program were born in eight or nine different countries, rang
ing in age from eighteen to sixty-nine years, with the largest 
percentage in the thirties. Forty-one and one-half percent 
were male and fifty-eight and one-half percent female. Sixty- 
three percent were married and sixty-eight percent attended 
college. The total questionnaire included similar statistics 
in these areas :

citizenship 
voting status
number of years in California
ownership of home
personal property tax
children in school
distance from home to school
method of transportation
reasons for attending adult school
opinions on improving the adult school experience
rating of adult school classes

^^Brunner, An Overview of Adult Education Research, 
pp. 90-98.
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attitude toward tuition for adult school 
attitude toward taxation for adult school 
annual family income 
employment status21
There is no attempt to measure the non-participants 

in the district. There is no reference to figures descrip
tive of the population as a whole. To an adult education 
worker these figures arc interesting and to the school people 
they could be useful, but there is much to be done before this 
report could be considered complete.

A descriptive study of characteristics of adult par
ticipants completed by Verner and Newberry uses five headings:

sex
age
education level 
economic status 
occupational group
This study has two important improvements over the

aforementioned study of Los Angeles: figures in each category
for the general population are also presented and the adult
education program is divided into several subgroups:

public schools 
junior college 
university extension 
private correspondence 
Great Books 22
home demonstration
The general population figures include both the 

21Los Angeles City Board of Education, "The Informa
tional Report on Adult Education to the City of Los Angeles 
City Board of Education," (Los Angeles: December, 1959),
p. 10.

Verner and Newberry, "Adult Participation," p. 70.
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participators and non-participators and consequently compari
sons are between participator and general population and not 
between participator and non-participator.

George Baxter Smith's study on the characteristics of 
adults participating in adult education activities compares 
those adults who completed home study courses at Columbia 
University with those adults who enrolled in the home study 
courses but did not complete the course or courses. Smith 
discovers what appears to have been discovered several times - 
the tendency is for those who have the highest amount of regu
lar education to enroll and complete the program. He shows 
evidence that those adults with vocationally oriented goals 
are also more apt to enroll and complete adult education home 
courses. When classified according to age, adults beyond 
forty years of age complete more courses than younger people.
This study makes no attempt to examine other personality or

23psychological factors.
Another noteworthy descriptive study of participation 

in adult education activities is that of John Holden. This 
study was completed in collaboration with the Bureau of Cen
sus and the United States Department of Education. It was 
designed primarily to find:

2 3George Baxter Smith, "Purposes and Conditions Af
fecting the Nature and Extent of Participation of Adults in 
Courses in the Home Study Department of Columbia University, 
1925-1932," Contributions to Education, No. 663 (New York: 
Bureau of Publications, Teachers College, Columbia University, 
1935), pp. 16-23.
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the nature of the participation 
the number of participants 
characteristics as to age 
characteristics as to previous education 
characteristics as to occupation
This survey estimates that in 1957 eight million per

sons enrolled in adult education programs. It was found that 
the types of activities having the greatest enrollment were 
trade, business, and technical classes. These accounted for 
nearly one-third of the total. The next largest groups were 
general education classes and civic and public affairs classes. 
Home and family living and recreational skills classes follow
ed in that order.

Some comments on this survey should be made. Holden 
states it is a start in the direction of developing a scien
tific measure of the adult education population. It certainly 
suggests a limited and selected participation. No attempts 
have been made to examine psychological or personality char
acteristics except what may be deduced from some of the cate
gories established. He concludes his article with the follow
ing:

If adult education is to help meet the challenge 
of the present and foreseeable future, we should have 
more complete statistics on adult education on the 
local, state and national levels classified by per
sonal, social, and economic f a c t o r s . 24
Marvin Sitts completed a study with women in adult

education classes. He made a comparison of participators and

^^John Holden, "A Survey of Participation in Adult 
Education Classes," Adult Leadership, Vol. VI (April, 1958), 
pp. 101-103.
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non-participators by having each participator bring a friend 
to her home, and interviewing both the women. He asked ques
tions and used a personality questionnaire in order to gather 
data about both personality and non-personality factors.
This process was time-consuming, since he used a population of 
two hundred women. The time taken to complete each interview 
amounted to approximately one hour. All the women who were 
considered participants had completed a series of three con
secutive courses in sewing offered by the Flint, Michigan 
adult education program. He was interested in both personal
ity and non-personality differences between the participators 
and non-participators of the program. His findings indicated
the participants were brighter and more aggressive and in

25addition had larger incomes than the non-participants.
Harvey Hershey in a study of inmates at the State 

Prison of Southern Michigan was concerned with the differences 
and similarities between participators and non-participators. 
The participators were those inmates who had participated in 
the adult education program of the academic school and the 
non-participators had never participated in any adult educa
tion activity. Differences and similarities considered were

^^Marvin Sitts, "A Study of the Personality Differ
ences Between a Group of Women who had Participated in Sew
ing Classes in an Adult Education Program and a Group of 
Their Friends and Neighbors who had not Participated in an 
Adult Education Program," (unpublished Ph.D. dissertation, 
Michigan State University, 1960) , pp. 78-82.
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those as defined by the Sixteen Personality Factor Question
naire and non-personality factors obtained in a survey.

The class participators were found to be significantly 
more rigid, undependable, and conventional than the non-parti
cipator while the non-participators were more easy-going, 
conscientious, and imaginative than the participators.

No significant differences were found on the non-per
sonality factors: age, education, prison record, extent of
participation in adult education programs, and military ser-

o 26vice record.
Henry Godfrey Scharles, Jr. concluded from a study he 

conducted that personality needs do influence the decision to 
participate in learning activities. He found also, that per
sonality needs influenced the extent of involvement and de-

27gree of achievement.
Literature that is related directly to measurement of 

personality factors of adults participating in adult education 
courses is limited in quantity. The majority of studies of 
adult participators have dealt with factors which are termed 
in this paper as non-personality factors. They have agreed, 
with few exceptions, that a typical participator is a somewhat

Harvey Hershey, "Adult Education and Personality of 
Inmates of the State Prison of Southern Michigan," (unpublish
ed Ph.D. dissertation, Michigan State University, 1966), 
pp. 88-90.

27Henry Godfrey Scharles, Jr., "The Relationship of 
Selected Personality Needs to Participation, Drop-out, and 
Achievement Among Adult Learners," (unpublished doctoral dis
sertation, Florida State University, 1967), pp. 67-68.
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older person, but not retired; he is in the higher socio-eco
nomic level; he has a broad participation pattern; and he is 
better educated than the non-participator.

Several of the authors quoted have advocated measure
ments of personality factors, non-personality factors, and 
cultural and environmental factors in general. It is not sur
prising that almost nothing has been done in an effort to 
measure these qualities in adult education projects.

A study by Abraham Kaplan of socio-economic relation
ships is another attempt to investigate participation of 
adults in adult education activities. This is not an attempt 
to measure personality factors, but a study of certain non
personality characteristics. He wrote:

In general, residents of areas of higher socio
economic status participated to a greater degree and 
in a larger number of educational activities than 
residents of lower status a r e a s . 28
High rank correlations were obtained between amount 

of education and extent of participation as well as between 
economic status and participation. There did not appear to 
be a very high correlation between place of birth (native or 
foreign-born) and participation. Regarding attitude Kaplan 
comments :

... it was apparent that there were many persons 
who did not participate because of a feeling of 'not

2 8Abraham A. Kaplan, "Socio-Economic Circumstances and 
Adult Participation in Certain Cultural and Educational Activ
ities," Contributions to Education, No, 889 (New York: Bureau
of Publications, Teachers College, Columbia University, 1943), 
p. 142.
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belonging', or not feeling welcome, or because of a 
conviction that their particular problems were not 
being considered or would not be given a favorable 
hearing.^9
George M. Beal stresses the inadequacy of mere mea

surement of age, class and income categories, the usual con
siderations in studies of participation. He suggests more 
attention to "dynamic factors". By this he refers to a stu
dent's participation in group decision-making and to his at
titudes of responsibility toward group actions and group 

30values.

Penology and Adult Education 
The value of studying a selected group is not neces

sarily measured by the group's relationship to the whole field 
of which it is a part, but in this case the selection of pris
on inmates pinpoints a significant and easily identifiable 
part of the whole field of adult education. Findings regard
ing prison inmates as participants (or non-participants) in 
adult education cannot be applied to participants in general 
except in very limited ways. Inmates do, however, make up a 
large part of adult education participants, and must be taken 
into account in every public consideration of the field as a 
whole.

Societal reactions to crime are expressed through our 

^^Ibid., p. 68.
^^George M. Beal, "Addition Hypothesis in Participa

tion Research," Rural Sociology, Vol. XXI, No. 1-4 (1956), 
p. 249.
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penal systems. It seems only logical that if the causes of 
deviancy were known, they would be reflected in the procedures 
used for reformation and penal practice. If a crime is com
mitted by someone with relatively low intelligence due partly 
to lack of formal schooling, then the natural task of the 
penal institution is to educate and train him so that he can 
earn his living by some trade, increase his scope of knowledge 
and not make the same mistake again.

Nearly forty years ago, Austin MacCormick pointed out 
that "education of prisoners is fundamentally a problem of 
adult education" and that "the penal institution should make 
use of all that is known about the education of adults.

In 1965, the average number of offenders under cor
rectional authority was about 1.3 million. (Projections show 
an expected increase of more than half a million by 1975.) 
Two-thirds of the total number were "community based" - that 
is, they were on probation or on parole. Of the more than 
425,000 incarcerated offenders, about one-sixth were in in
stitutions primarily for juveniles. Nearly 363,000 were adult 

32prisoners. From these figures you can see that the task 
for adult education becomes very important.

Penal practice can be seen as a continuum from

31Austin MacCormick, The Education of Adult Prisoners 
(New York: National Society of Penal Institutions, 1931), p. 9

32Mason H. Atwood, "Some Other Institutions," in Hand
book of Adult Education, ed. by Robert M. Smith, George Aker, 
and J.R. Kidd (London: The MacMillan Company, 1970), p. 373.
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punishment through treatment. Punishment suggests that there 
is intentional infliction of pain by the corporate group of 
which the individual is a member. It is assumed that the ad
ministration of pain will produce some good on the part of the 
offender and restore the balance upset by the crime to the 
social system. When a philosophy of treatment is established 
the offender is looked upon as someone who is ill and in need 
of a considerable amount of help and attention. We cannot 
punish him for being sick; all we can do is facilitate his 
recovery. It has been said that the primary goal of correc
tions is just that - correction - and that in modern correc
tional institutions there is a major commitment to rehabili- 

33tation.
Edwin Sutherland and Donald Cressey suggest three 

general problems in the area of crime control and related 
punitive p o l i c i e s . F i r s t ,  there is a problem of efficiency; 
can crime be better controlled through the use of punitive 
policies, or by treatment method? A reduction in the crime 
rate is one indication of efficiency of the system. This may 
be expressed by fewer people committing crimes and a lower 
rate of recidivism.

33Joint Commission on Correctional Manpower and Train
ing, Research in Correctional Rehabilitation (Washington, B.C.: 
Joint Commission on Correctional Manpower and Training, 1967) , 
p. 42.

34Edwin H. Sutherland and Donald R. Cressey, Principles 
of Criminology (Chicago: J.B. Lippincott Company, 5th edition,
1955) , pp. 254-255.
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Second, there is the problem of relating correction 

methods to our existing store of knowledge about crime causa
tion. Society may be unwilling to implement a given method 
because it is inconsistent with cultural values and expecta
tions. Our penal goals in most modern institutions are re
habilitation and treatment, rather than the intentional in
fliction of suffering, hardship or pain.

Third, we have a problem of variations in punitive 
policies and methods of crime control. The reasons for this 
may be found by examination of the moral standards of differ
ent societies, their degree of cultural and economic develop
ment and thé nature and severity of the crime itself.

Imprisonment is almost a universal form of punishment 
imposed upon felons in the United States t o d a y . I t  is hoped 
that while the individual is confined to the correctional in
stitution, he will benefit from the program of reformation. 
With the increasing trend toward treatment, the inmate is ex
amined in terms of his individual needs, with a program de
signed to help satisfy those needs and return him to society 
as quickly as possible. However, the penal institutions have 
a multitude of functions, with their major responsibility be
ing to protect society from its convicted criminals. Because 
of this, the treatment process sometimes must take a back seat 
to maintenance of security, custody, and discipline within

^^Ibid., p. 292.
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prison walls.

In the United States today we have a society which 
believes that even the most serious disorders can be cured. 
Growing out of this trend toward individualized treatment has 
emerged our most modern institutions. It is believed by many 
clinicians that if an inmate is to benefit from his experience 
in prison, a program must be developed for him in accordance 
with his needs.

With this most recent philosophy in mind, clinicians 
believe that individualized treatment needed to benefit in
mates exists in many and various forms. This paper is con
cerned with the educational aspects of treatment. Because of 
the age of the individual confined to the institutions used 
in this study, the educational treatment will be referred to 
as adult education.

In conclusion, it is contended that these groups are 
of sufficient size and importance to make this study worth
while even though it is a specialized group and conclusions 
reached about it cannot be generalized to include all adult 
education participators everywhere.



CHAPTER III

DESIGN OF THE STUDY

The purpose of this study was to examine personality 
and non-personality factors of a certain population and relate 
this information to adult education programs. Answers to the 
following questions were sought:

1. Are there significant differences in certain 
personality factors among participators and non
participators in the Oklahoma prison system as 
measured by the California Psychological Inventory?

2. Are there significant differences in certain non
personality factors among participators and non
participators in the Oklahoma prison system as 
measured by the "Adult Education Data Question
naire?"

The problem of the study required the testing of two 
hypotheses. The following null hypotheses were developed:

Hq  ̂ - There are no statistically significant differ
ences between participants and non-participants 
on certain personality factors as measured by 
the California Psychological Inventory by 
Harrison G. Gough.

32



iq 2 “ There are no statistically significant differ-
33

«0 z
ences between participants and non-participants 
on certain non-personality factors as measured 
by the "Adult Education Data Questionnaire."

The California Psychological Inventory
A questionnaire suitable for measuring the personality 

factors of a group of adults who had enrolled in a specified 
adult education program as well as those of a similar group 
who were not enrolled had to meet certain requirements. It 
had to be of sufficient length to cover an acceptable range 
of personality areas, but it also had to be brief enough to 
be administered in the relatively short period that the sub
jects would be able to spend in their involvement in the re
search. It had to be accompanied by sufficient descriptive 
material to enable the investigator to judge its reliability, 
validity, and general design. The questionnaire had to be 
suitable for adults, and in particular for the non-college 
men who were expected to make up a great majority of the popu
lation. Also desirable was a norm for male prison inmates.

Of the questionnaires examined, the California Psy
chological Inventory seemed best for use in this study for 
several reasons. First, the division of personality into 
eighteen factors seemed to cover the area more fully than 
would fewer divisions. A norm for male prison inmates also 
accompanied the test manual. Also the reported reliability 
coefficients range from .49 to .87 with a median of .80.
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Benjamin Kleinmuntz wrote that "the CPI is already 

well on its way to becoming one of the best, if not the best, 
personality-measuring instruments of its kind.

Anne Anastasi hails it as "one of the best personality
inventories currently available," noting that "its technical
development is of a high order, and it has been subjected to

37extensive research and continuous improvement."
Another favorable group of features of the California 

Psychological Inventory is associated with the questions them
selves. First, there is a comparatively large number of ques
tions. They appear to apply better to the group of men under 
study since there are few questions that would invite the re
sponse, "These do not have anything to do with me." And 
finally, the language used is within the reading comprehension 
level of the inmates.

Finally, a group of miscellaneous desirable features 
of Gough's inventory include an estimated seventy-five to 
ninety minutes for administering, which was believed right in 
light of methods to be followed. Although no built-in lie de
tector was used, it was expected that enough rapport could be 
established with subjects to minimize tendencies tc lie or 
give random answers. The personality factors considered in

^^Benjamin Kleinmuntz, Personality Measurement: An
Introduction (Homeward, Illinois: Dorsey Press, 1967), p. 98.

^^Anne Anastasi, Psychological Testing (New York: 
MacMillan Company, 1968), p. 448.
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Gough's inventory are shown in Table 1.

TABLE I
CONTINUUM REPRESENTATION OF PERSONALITY F A C T O R S ^ S  

Factor Continuum

Do Aggressive, confident........ Retiring, inhibited
Cs Ambitious, active.-........... Apathetic, shy
Sy Outgoing, enterprising.......Awkward, conventional
Sp Clever, enthusiastic......... Deliberate, patient
Sa Outspoken, demanding.........Methodical, conservative
Wb Energetic, alert.............  Leisurely, cautious
Re Responsible, thorough........  Immature, moody
So Serious, honest..............  Defensive, resentful
Sc Calm, patient................  Impulsive, shrewd
To Quick, tolerant..............  Suspicious, wary
Gi Co-operative, helpful........ Inhibited, aloof
Cm Dependable, reliable......... Changeable, disorderly
Ac Capable, efficient........... Coarse, stubborn
Ai Mature, dominant............. Anxious, dull
le clear-thinking, intelligent.. Easygoing, shallow
Py spontaneous, perceptive...... Apathetic, peaceable
Fx Insightful, informal......... Guarded, rigid
Fe Appreciative, gentle......... Outgoing, hard-headed

On page 94 of the appendix is a copy of the California 
Psychological Inventory used in this study.
The Adult Education Data Questionnaire

The second instrument used was a fact sheet and ques
tionnaire designed by this researcher to reveal a number of 
non-personality facts as well as the past record of adult ac
tivities of the groups examined. With the assistance of other

3 8Harrison G. Gough, Manual for California Psycholog
ical Inventory (Palo Alto: Consulting Psychologists Press,
Inc., 1969), pp. 10-11.
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graduate students, the researcher produced what was felt to 
be a series of items that would provide the necessary infor
mation needed to compare the two groups in the best possible 
manner.

The "Adult Education Data Questionnaire" constructed 
contained eighteen questions designed to cover several general 
areas. They are: 

age
recidivism
previous occupation
education
type of crime
military service record
marital and family status
participation in adult education programs 
geographical background
The data survey sheet was used to establish the extent 

of similarities or differences between the participating and 
non-participating groups in non-personality areas. Also it 
seemed reasonable that a knowledge of such areas would make 
more understanding any personality differences.

Sampling Procedures 
The sample was obtained from the general population 

confined to the Regional Community Treatment Center at Lex
ington, Oklahoma. Permission was granted by the Deputy Di
rector of Corrections and the Superintendent of the Regional 
Community Treatment Center. The researcher visited the center 
on several occasions and administered the "Adult Education 
Data Questionnaire" and the California Psychological Inventory.
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No more than twenty-five inmates were tested at one time.

One hundred and fifty inmates were tested. Seventy- 
seven were classified as participators and seventy-three as 
non-participators. Those inmates who had participated in 
adult education activities within the past year were considered 
participators. Inmates who had never participated in any adult 
education activity were considered non-participators. Inmates 
who were not now attending adult classes but who had attended 
any such activities, in the prison or elsewhere, during the 
past five years were not considered in the study.

In order to obtain matched pairs of inmates, informa
tion from the "Adult Education Data Questionnaire" was used.
The inmates were compared on the basis of age, education, re
cidivism and length of sentence. The only difference being 
participation in adult education programs.

Thirty matched pairs of inmates were selected by this 
process. (Table 2). In all thirty pairs a perfect match was 
achieved.

Confidentiality was guaranteed to the inmates, although 
they were asked to put their number on the answer sheets. Most 
placed their names also. The inmates were told that the re
searcher was comparing the groups and not individuals. Sev
eral inmates appeared interested in the results and were prom
ised a profile sheet of their scores.
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TABLE 2 

MATCHED PAIRS OF INMATES

Pair
Question
naire No.

Age in 
Years

Highest
Grade
Level

Length of 
Sentence 
in Years

Recidivism

1 np 1 under 21 12 1-3 first-timer
1 P 43 under 21 12 1-3 first-timer
2 np 2 21-25 10-11 1-3 first-timer
2 p 27 21-25 10-11 1-3 first-timer
3 np 5 under 21 10-11 1-3 first-timer
3 P 18 under 21 10-11 1-3 first-timer
4 np 7 under 21 7-9 4-5 first-timer
4 p 16 under 21 7-9 4-5 first-timer
5 np 64 under 21 10-11 1-3 first-timer
5 P 19 under 21 10-11 1-3 first-timer
6 np 72 21-25 12 1-3 first-timer
6 p 46 21-25 12 1-3 first-timer
7 np 12 under 21 7-9 1-3 first-timer
7 P 6 under 21 7-9 1-3 first-timer
8 np 13 under 21 11 1-3 recidivist
8 p 9 under 21 11 1-3 recidivist
9 np 69 under 21 7-9 1-3 first-timer
9 p 22 under 21 7-9 1-3 first-timer

10 np 16 36-40 7-9 4-5 recidivist
10 p 48 36-40 7-9 4-5 recidivist
11 np 58 under 21 10-11 1-3 first-timer
11 p 75 under 21 10-11 1-3 first-timer
12 np 18 21-25 10-11 1-3 first-timer
12 p 34 21-25 10-11 1-3 first-timer
13 np 60 21-25 10-11 4-5 recidivist
13 p 20 21-25 10-11 4-5 recidivist
14 np 22 21-25 10-11 1-3 recidivist
14 p 67 21-25 10-11 1-3 recidivist
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TABLE 2— continued

Pair
Question
naire No.

Age in 
Years

Highest
Grade
Level

Length of 
Sentence 
in Years

Recidivism

15 np 23 21-25 10-11 1-3 Recidivist
15 p 54 21-25 10-11 1-3 Recidivist
16 np 25 26-30 10-11 1-3 first-timer
16 p 50 26-30 10-11 1-3 first-timer
17 np 28 36-40 10-11 1-3 recidivist
17 p 71 36-40 10-11 1-3 recidivist
18 np 29 21-25 12 1-3 first-timer
18 p 41 21-25 12 1-3 first-timer
19 np 30 under 21 10-11 4-5 first-timer
19 p 25 under 21 10-11 4-5 first-timer
20 np 31 21-25 10-11 1-3 first-timer
20 p 36 21-25 10-11 1-3 first-timer
21 np 32 under 21 10-11 1-3 recidivist
21 p 28 under 21 10-11 1-3 recidivist
22 np 35 26-30 7-9 1-3 recidivist
22 p 17 26-30 7-9 1-3 recidivist
2 3 np 36 31-35 10-11 over 10 first-timer
23 p 13 31-35 10-11 over 10 first-timer
2 4 np 54 under 21 10-11 1-3 first-timer
24 p 59 under 21 10-11 1-3 first-timer
2 5 np 42 21-25 10-11 4-5 recidivist
25 p 63 21-25 10-11 4-5 recidivist
2 6 np 46 31-35 12 4-5 recidivist
26 p 40 31-35 12 4-5 recidivist
2 7 np 47 26-30 10-11 4-5 recidivist
27 p 52 26-30 10-11 4-5 recidivist
28 np 49 21-25 7-9 4-5 recidivist
28 p 23 21-25 7-9 4-5 recidivist
29 np 50 31-35 10-11 1-3 recidivist
29 p 8 31-35 10-11 1-3 recidivist
30 np 53 21-25 12 1-3 first-timer
30 p 38 21-25 12 1-3 first-timer
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Procedure for Analysis of the Data

The scores of the matched pairs of inmates on the 
California Psychological Inventory were treated first. They 
were presented graphically, using superimposed graphs. In 
this way the personality factor scores of the participators 
were compared with the non-participators and the given norms. 
Also a t-score characteristic was computed and evaluated so 
that a possible significant difference between participators 
and non-participators on the eighteen factors could be deter
mined.

The responses on the "Adult Education Data Question
naire" were then examined. The information used in matching 
the samples is presented first. Next is a computation of 
other comparable information obtained by using the remaining 
questions in the survey. In cases involving comparative sta
tistical information the chi-square was applied, and the level 
of significance of the difference between participator and 
non-participator was determined. In cases where no differ
ences are obvious, the use of the chi-square was omitted. 
Tables are used to present information and graphs are used to 
emphasize skewed distributions.

An attempt was made to measure the accuracy of the 
responses of both the participators and non-participators by 
comparing questionnaires with the official prison records of 
the inmates. This information is reported with the stated 
responses of the inmates and the relationship of the two were
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examined by chi-square.

Fifty names in each group were examined and reported 
upon as to agreement between the stated response and the of
ficial prison record on questions relating to age, education, 
recidivism and length of sentence.

In order to determine if the sample groups are repre
sentative of the total prison population, additional inmates 
were checked by means of prison records regarding age, educa
tion, recidivism and length of sentence. Thirty inmates ran
domly selected, by picking inmates whose number ended in an 
even number, from the classlists of present adult education 
classlists were checked in the prison records. Thirty inmates 
whose number ended with an even number and had never partici
pated in an adult education activity were also used. A chi- 
square was applied in order to determine any significant 
levels of difference between the two participator groups. The 
same procedure was followed in determining possible differ
ences between the two non-participator groups.

The acceptable level of significance is the five per
cent level. This will apply to both the t-ratio and the chi- 
square.



CHAPTER IV

ANALYSIS OF THE DATA

Part A: Report on the results of the
California Psychological Inventory

Subjects for this study were thirty matched pairs of 
inmates from the Regional Treatment Center at Lexington, 
Oklahoma. Each matched pair included an inmate who had par
ticipated in adult education classes or training activities 
at the prison and one who had not participated in any such 
adult education program. The inmates in each pair were simi
lar in age, education, recidivism and length of sentence.
The inventory was administered at the same time as the "Adult 
Education Data Questionnaire." These instruments were both 
administered during a period from July, 1973 through September, 
1973. Arrangements for the use of inmates in this study were 
made through the Oklahoma State Department of Corrections and 
the Superintendent's office at the Regional Treatment Center.

The results of the California Psychological Inventory 
are contained in the following eighteen graphs. The scores 
used are raw scores. The solid line in each graph represents 
the participator, and the broken line represents the non-par
ticipator.
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Since the two groups are independent, Fisher's t-test 

can be applied to test the difference between the means of 
the two groups. All computations for Fisher's t-test were 
completed with the use of a Craig electronic calculator.

The formula used to compute Fisher's t-test was:

J- _ (X, -

In order to check the level of significance of t, a 
table of values of t at the five percent level of significance 
was consulted. A t of 2.0021 or larger was necessary to in
fer a significant difference at the five percent level.

When all computations had been completed, all figures 
were computed a second time in order to eliminate any errors 
in mathematical computation. The t-values are indicated in 
Table 3.

39Vivian Gourevitch, Statistical Methods: A Problem-
Solving Approach (Boston: Allyn and Bacon, 1965), p. 230.

40 Ibid., p. 293.
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TABLE 3

T-VALUES AND DIRECTIONS DP MEANS OF INDIVIDUAL 
SCALES ON THE CALIFORNIA PSYCHOLOGICAL INVENTORY

Scale Direction of Means Value of t

Do P>NP 2.93*
Cs P>NP 2.17*
Sy P>NP 3.10*
Sp P>NP 1.23
Sa P>NP 1.36
Wb P>NP 2.11*
Re P>NP 2.27*
So P>NP 2.21*
Sc P<NP .031
To P>NP 1.89
Gi P>NP .829
Cm ?>NP 1.58
Ac P>NP 1.84
Ai P>NP .54
le P>NP 2.17*
Py P>NP 1.93
Fx P<NP .92
Fe P<NP .62

*Statistically significant

Legend: < = is less than
> = is greater than 
P = Participator 

NP = Non-participator

Thus on the basis of the t-ratio, it is seen that 
scales Do, Cs, Sy, Wb, Re, So and le have means that are sig
nificantly different at the five percent level. In other 
words, the class participators are statistically significantly 
more confident, ambitious, outgoing, energetic, responsible, 
serious and efficient than the non-participators.
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Summary of the Results of the 
California Psychological Inventory

Results of the California Psychological Inventory in
dicated that the participators and non-participators:

1. are significantly different at the five percent 
level of significance on the scores for scales Do, Cs, Sy,
Wb, Re, So and le.

2. have scores which tend to be most alike on scales
Sc, Ai, Fx and Fe.
Part B: Report on Results of the
"Adult Education Data Questionnaire"

Each inmate included in this survey completed an 
"Adult Education Data Questionnaire." This sheet contained 
eighteen questions related to the inmate's age, extent of par
ticipation in adult education activities, education, mobility, 
family life, military service record, prison record and pre
vious occupation. These elements, although related to person
ality, are not personality characteristics as defined by the 
California Psychological Inventory. It was anticipated that 
a measure of these elements, which will be referred to as 
"non-personality factors," would be necessary in the deter
mination of the validity of the hypothesis of this study.

A comparison of a similar group of inmates who did 
not participate in this study was obtained through use of pris
on records. This comparison will be reported along with sur
vey data on the inmates who were used in the study. The items 
compared were age, education, recidivism and length of sentence.
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The accuracy of the responses was also checked by 

reference to the official prison records. All the inmates 
checked in the records had completed the questionnaires as 
part of the selection of the matched pairs for the study.
The results of this reliability check will be included with 
the results of the "Adult Education Data Questionnaire."

Age
Table 4 is designed to show :he age groups of adult 

education participators and non-participators. The mean age 
for the non-participators is 23.9 years and the mean age for 
the participators is 24.4 years, making a difference in mean 
ages of .5 years.

TABLE 4 
AGE OF INMATES

Age Participators Non-participators

under 21 11 11
21-25 11 11
26-30 3 3
31-35 3 3
36-40 2 2
41-50 0 0

The table of ages seems to indicate a preponderance 
of inmates in the under twenty-one to twenty-five age range, 
seventy-three percent of the participators and non-partici
pators. Two superimposed graphs emphasize this distribution 
(Graph XIX). However, the skewed form of the graph suggests 
that tests based on a normal distribution assumption might be
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unreliable. Therefore, a test was used which would compare 
frequency distributions without regard to the form of the 
distribution.

The chi-square technique was applied to compare all 
non-personality distributions where applicable. A chi-square 
of zero would be the result of applying the test to the groups. 
This is expected as age was a criteria of matching. Therefore 
we may assume no significant difference in the observed age 
distribution between the two groups of subjects.

A similar group of inmates randomly selected (by se
lecting the first thirty participants and non-participants 
whose prison numbers ended in an even number) did not differ 
significantly from the matched sample group. The average age 
of the participators of this group was 24.0 compared to 24.4 
for the sample group. The difference in the participator 
groups is .4 years. The non-participators of the representa
tive group averaged 24.2 years compared to 23.9 years for the 
matched sample, the difference between the two groups being 
only .3 of a year.

A check of the official records of the inmates who 
participated in the original study reveals that a total of 
2 inmates out of one hundred-fifty gave their age as differ
ent from the official record. The one and one-half percent 
of inmates that falsified their records is not significant 
statistically.
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TABLE 5

AGE OF REPRESENTATIVE GROUP OF INMATES

Age Participators Non-participators

under 21 10 11
21-25 12 10
26-30 4 2
31-35 2 4
36-40 2 3

Education
There were three questions in the "Adult Education 

Data Questionnaire" related to education.
Question two asked, "What was the last grade or year 

you finished in regular public school?" The results are in
dicated in Table 6 and Graph XX. The grade levels of the 
participator and non-participator groups are identical as this 
area was one of those used to match pairs. Eighty-three per
cent of the participators and non-participators did not finish 
high school. The average grade completed is 10.2 for the par
ticipator and 10.43 for the non-participator. This is a dif
ference of .23.

Since the groups are identical, a chi-square of zero 
would be found.

In the randomly selected representative group, the 
average grade level of the participators was 10.06 compared 
to 10.2 for those in the present sample. The difference of 
.14 of a grade level is not significant as indicated by a chi- 
square of 1.426.
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TABLE 6

HIGHEST GRADE FINISHED IN SCHOOL

Grade level Participators Non-participators

7-9 6 6
10-11 19 19

12, college.
non-graduate 5 5

GRADE LEVEL OF
TABLE 7 

REPRESENTATIVE GROUP OF INMATES

Grade level Participators Non-participators

under 6 1 1
7-9 4 5

10-11 20 18
12, college.

non-graduate 5 D
college graduate 0 1

In comparison with the non-participator groups, the 
representative group averaged 10.26 grades, while the study 
group averaged 10.43. The difference in the non-participator 
group is .17 of a grade, which is not significant as indicated 
by a chi-square of 2.1182.

From the sample group that was checked with the of
ficial prison records, only one inmate indicated a grade level 
that did not correspond to the records.

Question seventeen was, "If you did not finish high 
school, have you passed the G.E.D.?" In the study group seven 
participators and five non-participators had passed the G.E.D.
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Those in the non-participator group had passed the test with
out participating in an organized activity.

Question sixteen asked, "What type of adult education 
program have you participated in?" Twenty of those inmates 
in the study group were attending or had attended the prison 
Academic School at Lexington or McAlester, Oklahoma; ten had 
attended or were attending a vocational-technical school at 
Lexington or Stringtown, Oklahoma.

Prison record
A series of questions was devised for the purpose of 

eliciting information regarding length of sentence, offenses 
committed and frequency of confinement in a penal institution,

Question three asked, "What is the length of the sen
tence you are now serving?" Responses are presented in Table 
8 and Graph XXI. Seventy percent of both groups of inmates 
have been committed for a period of from one to three years. 
This indicates that seven-tenths of the inmates involved in 
this study have time which could be devoted to an adult edu
cation activity.

TABLE 8 
LENGTH OF PRESENT SENTENCE

Participators Non-participators

1-3 years 21 21
4-5 8 8
6-10 0 0
over 10 1 1
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The representative group of participants and non-par

ticipants did not differ much from the study group. Table 9 
indicates the distribution of inmates and their length of 
sentence. A chi-square of 2.5 for the participator group and 
2.73 for the non-participator group is not significant.

TABLE 9
LENGTH OF SENTENCE OF REPRESENTATIVE GROUP

Participants Non-participants

1-3 years 19 18
4-5 7 8
6-10 2 2
over 10 2 2

Question four asked, "How much time have you served 
on this sentence?" Responses are presented in Table 10 and 
Graph XXII. Eighty percent of the participators have been in 
the State Prison System of Oklahoma for a period of less than 
three years. Seventy-seven percent of the non-participators 
have been confined in the system for a period of less than 
three years on the present sentence.

A chi-square value of 1.356 does not indicate a sig
nificant difference at the five percent level.
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TABLE 10

CONSECUTIVE TIME IN THE STATE PRISON SYSTEM OF OKLAHOMA

Participators Non-participators

less than 1 year 18 16
1-3 6 7
4-5 3 4
6-10 2 3
over 10 1 0

The types of offenses and the number of inmates com-
mitted for each offense are presented in Table 11.

TABLE 11
TYPE OF OFFENSE LEADING TO CONVICTION OF INMATES

Offense Participator Non-participator

Second degree burglary 12 7
Auto theft 1 6
Grand larceny 4 3
Narcotics, sale and

possession of 6 4
Concealing stolen property 2 1
Pointing a deadly weapon 0 1
Rape 0 1
Carrying firearms 0 1
Assault and battery with

a deadly weapon 0 1
Attempted robbery 0 1
Indecent exposure 1 0
Bogus checks 1 0
Forgery 3 4

Recidivism
Question six asked, "Are you a first timer?" Forty-

three percent of both groups indicated they were serving at
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GRAPH XXII
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least a second sentence in a penal institution. Since this 
was an area used to match pairs, the responses were the same. 
This information is indicated in Table 12. The prison records 
indicated that none of the inmates tested lied on this question

TABLE 12 
RECIDIVISM

Participator Non-participator

First-timer 17 17
More than first-timer 13 13

The representative group of participators and non-par
ticipators did not differ much from the study group. Table 
13 indicates the number of recidivists. A chi-square of .62 
for the participator group and .26 for the non-participator 
group were well below any significant figure.

TABLE 13
RECIDIVISM OF REPRESENTATIVE GROUP OF INMATES

Participator Non-participator

First-timer
More than first-timer

14
16

15
15

Military service
Questions eight and nine, regarding service in the 

armed forces, were asked because many men above the age of 
eighteen have been in the service. Sixty-three percent of
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both groups were never in any branch of military service. 
(Table 14). The inmates who were in some branch of the ser
vice and the name of the branch are indicated in Table 15.

TABLE 14
NUMBER OF INMATES IN THE MILITARY SERVICE

Participator Non-participator

Military service 11 11
No military service 19 19

TABLE 15 
BRANCHES OF MILITARY SERVICE

Participators Non-participators

Army 5 7
Marines 5 2
Navy 0 1
Air Force 1 1

Family
Answers to questions regarding marital status indi

cated that only forty-three percent of the participators and 
thirty-three percent of the non-participators were married 
at the time of the study, as indicated in Table 16. A chi- 
square of .64 fails to indicate a difference of any signifi
cance .

Responses regarding the number of children indicate 
that forty-seven percent of the participators and thirty
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TABLE 15 

PRESENT MARITAL STATUS

Participators Non-participators

Married 13 10
Not married 17 20

percent of the non-participators had families. The number of 
inmates with families and the number of children of each of 
these inmates are indicated in Table 17 and Table 18. An 
evaluation of the responses to the two questions pertaining 
to the family situation indicates much instability in marital 
relationships. Applying a chi-square, the value of 1.76 in
dicates no significant difference.

TABLE 17
NUMBER OF INMATES HAVING CHILDREN

Participators Non-participators

Has one or more children 14 9
Has no children 16 21

Mobility
Questions thirteen and fourteen were concerned with 

the mobility of the inmates. Question thirteen asked, "What 
state were you born in?" Sixty-seven percent of the parti
cipators and sixty-three percent of the non-participators were 
born in Oklahoma. Table 19 presents the place of birth of
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TABLE 18 

NUMBER OF CHILDREN OF INMATES

Number of children Participators Non-participators

0 16 21
1 6 3
2 3 2
3 5 2
4 0 1
5 0 1

each of the inmates in the study.

TABLE 19 
STATE OF BIRTH

Participators Non-Participators

Oklahoma 20 19
Louisiana 2 0
Texas 2 3
Tennessee 1 0
California 3 3
North Carolina 1 0
Virginia 1 0
Arkansas 0 2
Minnesota 0 1
Colorado 0 1
Indiana 0 1

Question fourteen asked, "Of what state were you a 
resident when you were committed?" Ninety-seven percent of 
the participators and ninety percent of the non-participators 
lived in the State of Oklahoma at the time of their incarcer
ation. Table 20 indicates the states in which the inmates 
resided before being committed to the state prison.
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It did not appear necessary to compute a test of sig

nificant differences regarding the state of residence or state 
of birth, as in each case, those born in Oklahoma or from 
Oklahoma were in a great majority.

TABLE 20
STATE OF RESIDENCE BEFORE CONVICTION

Participators Non-participators

Oklahoma 29 27
Texas 1 1
Missouri 0 2

Occupation
Question eighteen asked, "What was your previous oc

cupation?" The responses to this question were, of course, 
varied. A comparison is indicated in Table 21.

Summary of Responses to the "Adult 
Education Data Questionnaire"

The participators and non-participators were not sig
nificantly different in any specific elements of the non-per
sonality area. The "Adult Education Data Questionnaire" con
tained eighteen questions and observations; there were no 
questions in which a significant difference appeared.

Findings in the non-personality area of this study 
generally conform to the findings of the related studies in
dicated in the review of the literature. One outstanding 
disagreement is in the area of education. Other studies
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imply that of the populations measured, the participators are 
the better educated. In these studies the educational levels 
are very similar, as indicated by the years of regular school 
attended. Therefore, it is assumed that the two groups being 
measured are similar.

TABLE 21 
PREVIOUS OCCUPATION

Participators Non-participators

Truck driver 7 3
Grocery clerk 2 1
Carpet cleaner 1 0
Heavy equipment operator 2 2
Carpenter 2 1
Student 2 1
Construction 1 2
Mechanic 2 3
Laborer 3 4
Brick mason 1 0
Lawn mower repair 1 0
Military service 1 1
Musician 1 0
Electrician 1 0
Auto salvage 1 0
Hospital technician 1 0
Carpet layer 1 0
Cook 0 1
Dishwasher 0 1
Rodeo cowboy 0 1
Welder 0 1
Butcher 0 1
Bus driver 0 1
Termite exterminator 0 1
Barber 0 1
Baker 0 1
Artist 0 1
None 0 2



CHAPTER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary
This study was concerned with the determination of 

differences and similarities between those inmates of the State 
Prison System of Oklahoma who had participated in the adult 
education program of the Academic School or the Vocational 
School and another group of inmates who had never participated 
in any adult education activity. Differences and similarities 
considered were those in personality factors as defined by the 
California Psychological Inventory and in specified non-per
sonality areas as defined by items on the "Adult Education 
Data Questionnaire" designed by this researcher.

Inmates were asked to complete the "Adult Education 
Data Questionnaire" and the California Psychological Inventory.

The sample of one hundred and fifty prisoners was ob
tained from the general population of inmates confined to the 
Regional Community Treatment Center. Inmates who indicated 
participation in an adult education program in the past year 
were considered participators. Inmates who indicated no par
ticipation in adult activities were considered non-participa
tors. Inmates who had participated in adult education but not

81
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within the past year were not considered in the study.
Thirty matched pairs of inmates were defined on the 

basis of the items concerning age, education, recidivism and 
length of sentence, the only difference being that one inmate 
had participated in an adult education program at the prison 
and the other had not been involved.

Information gathered through the use of the California 
Psychological Inventory concerned the respondent's personality 
in eighteen areas grouped by the following continua: aggres
sive - retiring, ambitious - shy, outgoing - awkward, clever - 
deliberate, outspoken - conservative, energetic - cautious, 
responsible - immature, serious - defensive, calm - impulsive, 
tolerant - suspicious, co-operative - aloof, dependable - dis
orderly, capable - stubborn, mature - dull, intelligent - shal
low, perceptive - apathetic, informal - rigid and gentle - 
masculine.

The participators were found to be significantly more 
aggressive, ambitious, outgoing, energetic, responsible, seri
ous and intelligent than the non-participators. The non-par
ticipators were more retiring, shy, awkward, cautious, imma
ture, defensive and shallow than the participators.

It was found that there was a statistically signifi
cant difference between the participators in the study and the 
norm given for male prison inmates on the Do scale (aggressive 
- retiring), Sy scale (outgoing - awkward) , Sp scale (clever - 
deliberate), Wb scale (energetic - cautious) , To scale
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(tolerant - suspicious) , Ac scale (capable - stubborn), Ai 
scale (mature - dull), and Py scale (perceptive - apathetic) .
The participator group had a higher mean score in each case. 
There were no significant differences between the non-parti
cipators and the norm for male prison inmates on any scale.

Both the participators and non-participators were 
similar to the general male prison inmate on these continua: 
outspoken - conservative, calm - impulsive, co-operative - 
aloof, informal - rigid and gentle - masculine. The mean 
score in each of these cases was similar to the mean score of 
the norm group provided by the author of the inventory.

Eight non-personality factors were considered in this 
part of the survey. These were: age, education, prison rec
ord, extent of participation in adult programs, family life, 
mobility, military service record and previous occupation.
In none of these eight areas were there significant differences.

Eighteen questions and observations were designed to 
reveal the inmates' condition with respect to the eight non
personality factors. Of the eighteen questions, there were no 
significant differences on any indicated by chi-square.

A comparison of thirty similar inmate participators 
and thirty non-participators, who were not part of the matched 
pairs in this study, did not indicate any significant differ
ence in non-personality factors between the two participator 
groups or the ‘two non-participator groups. The inmates used 
in the comparison were selected randomly from the inmates
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tested.

By checking the prison files, a reliability check was 
run on all inmates tested. This check of the reliability 
failed to reveal any differences at an acceptable level of 
significance.

Conclusions
The findings of this study appear to reject the first

hypothesis of this study with the qualifications noted.
Hypothesis 1: There are no statistically signif
icant differences between participants and non
participants on certain personality scales as 
measured by the California Psychological Inventory 
by Harrison G. Gough.

1. From the investigation it appears that the parti
cipants were significantly different at the five percent level 
from the non-participants in scores on scale Do, which desig
nates the continuum aggressive - retiring; on scale Cs, which 
designates the continuum ambitious - shy; on scale Sy, which 
designates the continuum outgoing - awkward; on scale W b , 
which designates the continuum energetic - cautious; on scale 
Re, which designates the continuum responsible - immature; on 
scale So, which designates the continuum serious - defensive; 
and on scale le, which designates the continuum intelligent - 
shallow. When compared to the non-participators, the partici
pators tended toward the aggressive end of the Do scale, the 
ambitious end of the Cs scale, the outgoing end of the Sy 
scale, the energetic end of the Wb scale, the responsible end 
of the Re scale, the serious end of the So scale, and the
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intelligent end of the le scale.

2. When compared to the non-participator, a partici
pator in this study may be described as a person having leader
ship potential and initiative, having personal scope and 
breadth of interests, being competitive and forward, being 
productive and active, being conscientious and dependable, be
ing responsible, and being alert and well informed.

3. When compared with the participator, the non-par
ticipator in this study may be described as a person being 
slow in thought and action, being restricted in outlook and 
interests, being suggestible and overly influenced by others 
reactions and opinions, being constricted in thought and ac
tion, being influenced by personal bias, spite and dogmatism, 
and lacking in self-direction and self-discipline.^^

4. On this basis, the non-participator may not want 
to get involved in an adult education program. Although he 
might begin a class, he may become dissatisfied and terminate 
when he feels the results are not worth his efforts.

The findings of this study appear to support the sec
ond hypothesis of this study.

Hypothesis 2: There are no statistically signifi
cant differences between participants and non
participants on certain non-personality factors 
as measured by the "Adult Education Data Question
naire.

^^Gough, Manual for California Psychological Inven
tory, pp. 10-11.

^^Ibid., p. 11.
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5. It can be said that this hypothesis is fully sup

ported since differences were not found at any acceptable 
level of significance. The small differences found, being 
insignificant, could not create enough difference in the total 
"Adult Education Data Questionnaire" to indicate that the par
ticipator and non-participator groups were not similar.

Recommendations
The worker in adult education has two basic responsi

bilities. First, he must acquaint people with the opportuni
ties available through adult education. Second, he must ade
quately provide for the needs of people once they have become 
participators. These two responsibilities will each have to 
be considered in the light of results of the analysis of the 
California Psychological Inventory and "Adult Education Data 
Questionnaire".

The first four scales that showed a significant dif
ference between the participator and non-participator were 
dominance, capacity for status, sociability and sense of well 
being. These four scales belong to Class I, which measures 
poise, ascendancy, self-assurance and interpersonal adequacy. 
On all four scales the participators scored significantly 
higher than the non-participators.

1. Persons with low scores on these four scales do 
not easily become involved with other persons, do not identify 
with other people and are not skilled in managing human rela
tions. A logical approach to attracting the non-participator
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would be to change the operation of the class. To make the 
program attractive, the adult educator must provide the means 
of dealing with the individual on an individual basis. Once 
the individual takes an active interest in his role in the 
instructional environment, the attention may then be focused 
on teamwork, or in this case, the group.

The next two scales that showed a significant differ
ence between the participator and non-participator were re
sponsibility and socialization. These two scales belong to 
Class II, which measures socialization, maturity, responsibil
ity and intrapersonal structuring of values.

2. The means of the non-participator were below those 
of the participator. Special interest in a program or activity 
along with other personality factors may be a reason for the 
more dependable inmate to enter an activity. The inmate may 
also be doing what he feels is the lesser of two evils when
he participates on this basis. Additional research with other 
participator groups in the personality area of socialization 
would be of interest and value to adult educators.

The last scale that showed a significant difference 
between the participators and non-participators was intellec
tual efficiency.

3. The means of the non-participator were below those 
of the participator. To attract the cautious or shallow per
son requires the establishment of a program similar to the one 
suggested for the Class I scales. In most cases the cautious
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person will not want to conform to the patterns that are be
ing set for him. The adult educator may have to sell his 
program to this person so that the inmate does not feel he is 
being indoctrinated, as the inmate tends to be stereotyped in 
thinking.

4. These data further suggest that this investigation 
can only be viewed as an initial exploratory attempt to mea
sure a small but important segment of the population not par
ticipating in adult education classes. If similar methods 
could be used on other populations of participators and non- 
participators, eventually a body of knowledge could be secured 
which would enable the adult educator to know and serve better 
an ever-increasing number of people.
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1 .  1 e n j o y  s o c i a l  g a t h e r i n g s  j u s t  t o  b e  w i t h  
p e o p l e .

2 .  T h e  o n l y  i n t e r e s t i n g  p a r t  o f  t h e  n e w s p a p e r  
is t h e  " f u n n i e s . ”

3 .  1 l o o k e d  u p  t o  m y  f a t h e r  a s  a n  i d e a l  m a n .

4 .  A  p e r s o n  n e e d s  t o  " s h o w  o f f ”  a  li tt l e  n o w  
a n d  t h e n .

5 .  O u r  t h i n k i n g  w o u l d  b e  a  l o t  b e t t e r  o f f  i f  w e  
w o u l d  j u s t  f o r g e t  a b o u t  w o r d s  l i k e  " p r o b 
a b l y , ”  " a p p r o x i m a t e l y , "  a n d  " p e r h a p s . ”

6 .  I h a v e  a  v e r y  s t r o n g  d e s i r e  t o  b e  a  s u c c e s s  i n  
t h e  w o r l d .

7 .  W h e n  i n  a  g r o u p  o f  p e o p l e  I u s u a l l y  d o  
w h a t  t h e  o t h e r s  w a n t  r a t h e r  t h a n  m a k e  s u g 
g e s t i o n s .

8 .  I l i k e d  " A l i c e  i n  W o n d e r l a n d ”  b y  L e w i s  
C a r r o l l .

9 .  I  u s u a l l y  g o  t o  t h e  m o v i e s  m o r e  t h a n  o n c e  
a  w e e k .

1 0 .  S o m e  p e o p l e  e x a g g e r a t e  t h e i r  t r o u b l e s  i n  o r 
d e r  t o  g e t  s y m p a t h y .

1 1 .  P e o p l e  c a n  p r e t t y  e a s i l y  c h a n g e  m e  e v e n  
t h o u g h  1 t h o u g h t  t h a t  m y  m i n d  w a s  a l r e a d y  
m a d e  u p  o n  a  s u b j e c t .

1 2 .  1 o f t e n  f e e l  t h a t  1 m a d e  a  w r o n g  c h o i c e  i n  
m y  o c c u p a t i o n .

1 3 .  I a m  v e r y  s l o w  i n  m a k i n g  u p  m y  m i n d .

1 4 .  1 a l w a y s  f o l l o w  t h e  u i l e :  b u s i n e s s  b e f o r e  
p l e a s u r e .

1 5 .  S e v e r a l  t i m e s  a  w e e k  1 f e e l  a s  if s o m e t h i n g  
d r e a d f u l  i s  a b o u t  t o  h a p p e n .

1 6 .  T h e r e ’s  n o  u s e  i n  d o i n g  t h i n g s  f o r  p e o p l e ;  
y o u  o n l y  A n d  t h a t  y o u  g e t  it i n  t h e  n e c k  i n  
t h e  l o n g  r u n .

1 7 .  I w o u l d  l i k e  t o  b e  a  j o u r n a l i s t .

1 8 .  A  p e r s o n  w h o  d o e s n ’t v o t e  is n o t  a  g o o d  
c i t i z e n .

1 9 .  I t h i n k  I w o u l d  l i k e  t h e  w o r k  o f  a  b u i l d i n g  
c o n t r a c t o r .

2 0 .  I h a v e  h a d  v e r y  p e c u l i a r  a n d  s t r a n g e  e x p e r i 
e n c e s .

2 1 .  M y  d a i l y  l i f e  is f u l l  o f  t h i n g s  t h a t  k e e p  m e  
i n t e r e s t e d .

2 2 .  W h e n  a  p e r s o n  " p a d s ”  h i s  i n c o m e  t a x  r e 
p o r t  s o  a s  t o  g e t  o u t  o f  s o m e  o f  h i s  t a x e s ,  
it i s  j u s t  a s  b a d  a s  s t e a l i n g  m o n e y  f r o m  t h e  
g o v e r n m e n t .

2 3 .  I n  m o s t  w a y s  t h e  p o o r  m a n  i s  b e t t e r  o f f  t h a n  
t h e  r i c h  m a n .

2 4 .  I  a l w a y s  l i k e  t o  k e e p  m y  t h i n g s  n e a t  a n d  
t i d y  a n d  i n  g o o d  o r d e r .

2 5 .  C l e v e r ,  s a r c a s t i c  p e o p l e  m a k e  m e  f e e l  v e r y  
u n c o m f o r t a b l e .

2 6 .  I t ’s  a  g o o d  t h i n g  t o  k n o w  p e o p l e  i n  t h e  r i g h t  
p l a c e s  s o  y o u  c a n  g e t  t r a f f i c  t a g s ,  a n d  s u c h  
t h i n g s ,  t a k e n  c a r e  o f .

2 7 .  I t  m a k e s  m e  f e e l  l i k e  a  f a i l u r e  w h e n  I h e a r  
o f  t h e  s u c c e s s  o f  s o m e o n e  I k n o w  w e l l .

2 8 .  I t h i n k  1 w o u l d  l i k e  t h e  w o r k  o f  a  d r e s s  
d e s i g n e r .

2 9 .  I a m  o f t e n  s a i d  t o  b e  h o t h e a d e d .

3 0 .  1 g o s s i p  a  l i t t l e  a t  t i m e s .

3 1 .  1 d o u b t  w h e t h e r  1 w o u l d  m a k e  a  g o o d  
l e a d e r .

3 2 .  1 t e n d  t o  b e  o n  m y  g u a r d  w i t h  p e o p l e  w h o  
a r e  s o m e w h a t  m o r e  f r i e n d l y  t h a n  I h a d  e x 
p e c t e d .

3 3 .  U s u a l l y  1 w o u l d  p r e f e r  t o  w o r k  w i t h  w o m e n .

3 4 .  T h e r e  a r e  a  f e w  p e o p l e  w h o  j u s t  c a n n o t  b e  
t r u s t e d .

3 5 .  I b e c o m e  q u i t e  i r r i t a t e d  w h e n  1 s e e  s o m e o n e  
s p i t  o n  t h e  s i d e w a l k .

3 6 .  W h e n  I  w a s  g o i n g  t o  s c h o o l  I p l a y e d  h o o k y  
q u i t e  o f t e n .

3 7 .  I h a v e  v e r y  f e w  f e a r s  c o m p a r e d  t o  m y  
f r i e n d s .

3 8 .  I t  i s  h a r d  f o r  m e  t o  s t a r t  a  c o n v e r s a t i o n  w i t h  
s t r a n g e r s .

3 9 .  I m u s t  a d m i t  t h a t  I  e n j o y  p l a y i n g  p r a c t i c a l  
j o k e s  o n  p e o p l e .

4 0 .  1 g e t  v e r y  n e r v o u s  if I t h i n k  t h a t  s o m e o n e  
is w a t c h i n g  m e .

4 1 .  F o r  m o s t  q u e s t i o n s  t h e r e  is j u s t  o n e  r i g h t  
a n s w e r ,  o n c e  a  p e r s o n  is a b l e  t o  g e t  a l l  t h e  
f a c t s .



4 2 .  I  s o m e t i m e s  p r e t e n d  t o  k n o w  m o r e  t h a n  1 
r e a l l y  d o .

4 i .  I t ’s  n o  u s e  w o r r y i n g  m y  h e a d  a b o u t  p u b l i c  
a f f a i r s ;  I c a n ’t  d o  a n y t h i n g  a b o u t  t h e m  a n y 
h o w .

4 4 .  S o m e t i m e s  I f e e l  l i k e  s m a s h i n g  t h i n g s .

4 5 .  A s  a  c h i l d  I u s e d  t o  b e  a b l e  t o  g o  t o  m y  
p a r e n t s  w i t h  m y  p r o b l e m s .

46. I  t h i n k  I w o u l d  l i k e  t h e  w o r k  o f  a  s c h o o l  
t e a c h e r .

4 7 .  W o m e n  s h o u l d  n o t  b e  a l l o w e d  t o  d r i n k  i n  
c o c k t a i l  b a r s .

4 8 .  M o s t  p e o p l e  w o u l d  t e l l  a  l i e  i f  t h e y  c o u l d  
g a i n  b y  it.

4 9 .  W h e n  s o m e o n e  d o e s  m e  a  w r o n g  I f e e l  1 
s h o u l d  p a y  h i m  b a c k  i f  I c a n ,  j u s t  f o r  t h e  
p r i n c i p l e  o f  t h e  t h i n g .

5 0 .  I s e e m  t o  b e  a b o u t  a s  c a p a b l e  a n d  s m a r t  a s  
m o s t  o t h e r s  a r o u n d  m e .

5 1 .  E v e r y  f a m i l y  o w e s  it t o  t h e  c i t y  t o  k e e p  t h e i r  
s i d e w a l k s  c l e a r e d  i n  t h e  w i n t e r  a n d  t h e i r  
l a w n  m o w e d  i n  t h e  s u m m e r .

5 2 .  I u s u a l l y  t a k e  a n  a c t i v e  p a r t  i n  t h e  e n t e r 
t a i n m e n t  a t  p a r t i e s .

5 3 .  I t h i n k  I w o u l d  e n j o y  h a v i n g  a u t h o r i t y  o v e r  
o t h e r  p e o p l e .

5 4 .  I f i n d  it h a r d  t o  k e e p  m y  m i n d  o n  a  t a s k  
o r  j o b .

5 5 .  S o m e  o f  m y  f a m i l y  h a v e  q u i c k  t e m p e r s .

5 6 .  I h a t e  t o  b e  i n t e r r u p t e d  w h e n  1 a m  w o r k i n g  
o n  s o m e t h i n g .

5 7 .  I h a v e  s o m e t i m e s  s t a y e d  a w a y  f r o m  a n o t h e r  
p e r s o n  b e c a u s e  1 f e a r e d  d o i n g  o r  s a y i n g  
s o m e t h i n g  t h a t  1 m i g h t  r e g r e t  a f t e r w a r d s .

5 8 .  I g e t  v e r y  t e n s e  a n d  a n x i o u s  w h e n  1 t h i n k  
o t h e r  p e o p l e  a r e  d i s a p p r o v i n g  o f  m e .

5 9 .  T h e  t r o u b l e  w i t h  m a n y  p e o p l e  is t h a t  t h e y  
d o n ’t t a k e  t h i n g s  s e r i o u s l y  e n o u g h .

6 0 .  1 h a v e  o f t e n  m e t  p e o p l e  w h o  w e r e  s u p p o s e d  
t o  b e  e x p e r t s  w h o  w e r e  n o  b e t t e r  t h a n  I.

61. I l i k e d  s c h o o l .

6 2 .  I t h i n k  L i n c o l n  w a s  g r e a t e r  t h a n  W a s h i n g 
t o n .

6 3 .  I t  is a l w a y s  a  g o o d  t h i n g  t o  b e  f r a n k .

6 4 .  A w i n d s t o r m  t e r r i f i e s  m e .

6 5 .  I t h i n k  I w o u l d  l i k e  t h e  w o r k  o f  a  c l e r k  i n  
a  l a r g e  d e p a r t m e n t  s t o r e .

6 6 .  S o m e t i m e s  I f e e l  l i k e  s w e a r i n g .

6 7 .  I f e e l  s u r e  t h a t  t h e r e  i s  o n l y  o n e  t r u e  r e 
l i g i o n .

6 8 .  I  a m  e m b a r r a s s e d  b y  d i r t y  s t o r i e s .

6 9 .  I  w o u l d  d i s a p p r o v e  o f  a n y o n e ’s  d r i n k i n g  t o  
t h e  p o i n t  o f  i n t o x i c a t i o n  a t  a  p a r t y .

7 0 .  S o m e t i m e s  I c r o s s  t h e  s t r e e t  j u s t  t o  a v o i d  
m e e t i n g  s o m e o n e .

7 1 .  I g e t  e x c i t e d  v e r y  e a s i l y .

7 2 .  I u s e d  t o  k e e p  a  d i a i y ' .

7 3 .  M a y b e  s o m e  m i n o r i t y  g r o u p s  d o  g e t  r o u g h  
t r e a t m e n t ,  b u t  i t ’s  n o  b u s i n e s s  o f  m i n e .

7 4 .  I t  is v e r y  h a r d  f o r  m e  t o  t e l l  a n y o n e  a b o u t  
m y s e l f .

7 5 .  W e  o u g h t  t o  w o r r y  a b o u t  o u r  o w n  c o u n t r j ’ 
a n d  l e t  t h e  r e s t  o f  t h e  w o r l d  t a k e  c a r e  o f  
i t s e l f .

76. I o f t e n  f e e l  a s  i f  t h e  w o r l d  w a s  j u s t  p a s s i n g  
m e  b y .

7 7 .  W h e n  I  g e t  b o r e d  I  l i k e  t o  s t i r  u p  s o m e  e x 
c i t e m e n t .

7 8 .  I  l i k e  t o  b o a s t  a b o u t  m y  a c h i e v e m e n t s  e v e i y  
n o w  a n d  t h e n .

7 9 .  I a m  a f r a i d  o f  d e e p  w a t e r .

8 0 .  T h e r e  h a v e  b e e n  t i m e s  w h e n  I  h a v e  b e e n  
v e r y  a n g r y .

8 1 .  I  m u s t  a d m i t  I o f t e n  t r y  t o  g e t  m y  o w n  w a y  
r e g a r d l e s s  o f  w h a t  o t h e r s  m a y  w a n t .

8 2 .  I  t h i n k  I w o u l d  l i k e  t h e  w o r k  o f  a  g a r a g e  
m e c h a n i c .

8 3 .  I u s u a l l y  f e e l  n e r v o u s  a n d  ill a t  e a s e  a t  a  
f o r m a l  d a n c e  o r  p a r t y .

8 4 .  I h a v e  a t  o n e  t i m e  o r  a n o t h e r  i n  m y  l i f e  t r i e d  
m y  h a n d  a t  w r i t i n g  p o e t r y .

8 5 .  I d o n ’t  l i k e  t o  u n d e r t a k e  a n y  p r o j e c t  u n l e s s  
I  h a v e  a  p r e t t y  g o o d  i d e a  a s  t o  h o w  it w i l l  
t u r n  o u t .



S 6 .  M o s t  o f  t h e  : i r g u m e n t s  o r  q u a r r e l s  I g e t  i n t o  
■ire o v e r  m a t t e r s  o f  p r i n c i p l e .

S “ . 1 l i k e  a d v e n t u r e  s t o r i e s  b e t t e r  t h a n  r o m a n 
t i c  s t o r i e s .

8 S .  I d o  n o t  l i k e  t o  s e e  p e o p l e  c a r e l e s s h  
d r e s s e d .

8 9 .  O n c e  a  w e e k  o r  o f t e n e r  I f e e l  s u d d e n l y  h o t  
a l l  o v e r ,  w i t h o u t  a p p a r e n t  c a u s e .

9 0 .  A s  l o n g  a s  a  p e r s o n  v o t e s  e v e r y  f o u r  y e a r s ,  
h e  h a s  d o n e  h i s  d u t y  a s  a  c i t i z e n .

9 1 .  S o m e t i m e s  I t h i n k  o f  t h i n g s  t o o  h a d  t o  t a l k  
a b o u t .

9 2 .  P e o p l e  o f t e n  e x p e c t  t o o  m u c h  o f  m e .

9 3 -  I w o u l d  d o  a l m o s t  a n y t h i n g  o n  a  d a r e .

9 - 1  W i t h  t h i n g s  g o i n g  a s  t h e y  a r e ,  it's p r e t t y  
h a r d  t o  k e e p  u p  h o j i e  o f  a m o u n t i n g  t o  
s o m e t h i n g .

9 5 .  T h e  i d e a  o f  d o i n g  r e s e a r c h  a p p e a l s  t o  m e .

9 6 .  I t a k e  a  r a t h e r  s e r i o u s  a t t i t u d e  t o w a r d  e t h i 
c a l  a n d  m o r a l  i s s u e s .

9 7 .  I w o u l d  l i k e  t h e  j o b  o f  a  f o r e i g n  c o r r e 
s p o n d e n t  f o r  a  n e w s p a p e r .

9 8 .  P e o p l e  t o d a y  h a v e  f o r g o t t e n  h o w  t o  f e e l  
p r o p e r l y  a s h . m i e d  o f  t h e m s e l v e s .

9 9 .  I c a n n o t  k e e p  m y  m i n d  o n  o n e  t h i n g .

1 0 0 .  1 p r e f e r  a  s h o w e r  t o  a  b a t h t u b .

1 0 1 .  ! m u s t  a d m i t  t h a t  I o f t e n  d o  a s  l i t t l e  w o r k  
a s  I c a n  g e t  b y  w i t h .

1 0 2 .  1 l i k e  t o  b e  t h e  c e n t e r  o f  a t t e n t i o n .

1 0 3 .  I l i k e  t o  l i s t e n  t o  s y m p h o n y  o r c h e s t r a  c o n 
c e r t s  o n  t h e  r a d i o .

1 0 4 .  I w o u l d  l i k e  t o  s e e  a  b u l l f i g h t  i n  S p a i n .

1 0 5 .  I a m  f a s c i n a t e d  b y  fire.

1 06. T h e  a v e r a g e  p e r s o n  is n o t  a b l e  t o  a p p r e c i 
a t e  a r t  a n d  m u s i c  v e r y  w e l l .

1 0 7 .  I c a n  b e  f r i e n d l y  w i t h  p e o p l e  w h o  d o  
t h i n g s  w h i c h  I c o n s i d e r  w r o n g .

1 0 8 .  I h a v e  n o  d r e a d  o f  g o i n g  i n t o  a  r o o m  b y  
m y s e l f  w h e r e  o t h e r  p e o p l e  h a v e  a l r e a d y  
g a t h e r e d  a n d  a r e  t a l k i n g .

1 0 9 .  I g e t  p r e t t y  d i s c o u r a g e d  s o m e t i m e s .

1 1 0 .  T h e  t h o u g h t  o f  b e i n g  i n  a n  a u t o m o b i l e  
a c c i d e n t  is v e r y  f r i g h t e n i n g  t o  m e .

1 1 1 .  W h e n  i n  a  g r o u p  o f  p e o p l e  I h a v e  t r o u b l e  
t h i n k i n g  o f  t h e  r i g h t  t h i n g s  t o  t a l k  a b o u t .

1 1 2 .  I s e t  a  h i g h  s t a n d a r d  f o r  m y s e l f  a n d  I f e e l  
o t h e r s  s h o u l d  d o  t h e  s a m e .

1 1 3 .  S c h o o l  t e a c h e r s  c o m p l a i n  a  l o t  a b o u t  t h e i r  
p a y ,  b u t  it s e e m s  t o  m e  t h a t  t h e y  g e t  a s  
m u c h  a s  t h e y  d e s e r v e .

1 1 4 .  A t  t i m e s  I f e e l  l i k e  p i c k i n g  a  fist f i g h t  w i t h  
s o m e o n e .

1 1 5 .  S o m e t i m e s  I h a v e  t h e  s a m e  d r e a m  o v e r  a n d  
o v e r .

1 1 6 .  I t  is a n n o y i n g  t o  l i s t e n  t o  a  l e c t u r e r  w h o  
c a n n o t  s e e m  t o  m a k e  u p  h i s  m i n d  a s  t o  
w h a t  h e  r e a l l y  b e l i e v e s .

1 1 7 .  I d o n ' t  b l a m e  a n y o n e  f o r  t r y i n g  t o  g r a b  a l l  
h e  c a n  g e t  i n  t h i s  w o r l d .

1 1 8 .  I b e l i e v e  w e  a r e  m a d e  b e t t e r  b y  t h e  t r i a l s  
a n d  h a r d s h i p s  o f  l i fe .

1 1 9 .  P l a n n i n g  o n e ' s  a c t i v i t i e s  i n  a d v a n c e  is v e r y  
l i k e l y  t o  t a k e  m o s t  o f  t h e  f u n  o u t  o f  l i fe.

1 2 0 .  I d o  n o t  a l w a y s  t e ll  t h e  t r u t h .

1 2 1 .  1 w a s  a  s l o w  l e a r n e r  i n  s c h o o l .

1 2 2 .  I l i k e  p o e t r y .

1 2 3 .  I t h i n k  1 a m  s t r i c t e r  a b o u t  r i g h t  a n d  w r o n g  
t h a n  m o s t  p e o p l e .

1 2 4 .  I  a m  l i k e l y  n o t  t o  s p e a k  t o  p e o p l e  u n t i l  
t h e y  s p e a k  t o  m e .

1 2 5 .  T h e r e  is s o m e t h i n g  w r o n g  w i t h  a  p e r s o n  
w h o  c a n ' t  t a k e  o r d e r s  w i t h o u t  g e t t i n g  a n 
g r y  o r  r e s e n t f u l .

1 2 6 .  I  d o  n o t  d r e a d  s e e i n g  a  d o c t o r  a b o u t  a  s i c k 
n e s s  o r  i n j u r y .

1 2 7 .  I a l w a y s  t r y  t o  c o n s i d e r  t h e  o t h e r  f e l l o w ’s 
f e e l i n g s  b e f o r e  I d o  s o m e t h i n g .

1 2 8 .  I t  t a k e s  a  l o t  o f  a r g u m e n t  t o  c o n v i n c e  m o s t  
p e o p l e  o f  t h e  t r u t h .

1 2 9 .  I t h i n k  I w o u l d  l i k e  t o  d r i v e  a  r a c i n g  c a r .

1 3 0 .  S o m e t i m e s  w i t h o u t  a n y  r e a s o n  o r  e v e n  
w h e n  t h i n g s  a r e  g o i n g  w r o n g  I  f e e l  e x c i t 
e d l y  h a p p y ,  " o n  t o p  o f  t h e  w o r l d . ”



1 3 1 .  O n e  o f  m y  a i m s  i n  l i f e  is t o  a c c o m p l i s h  
s o m e t h i n g  t h a t  w o u l d  m a k e  m y  m o t h e r  
p r o u d  o f  m e .

1 3 2 .  I f a l l  i n  a n d  o u t  o f  l o v e  r a t h e r  e a s i l y .

1 3 3 .  I f e e l  a s  g o o d  n o w  a s  1 e v e r  h a v e .

1 3 4 .  I t  m a k e s  m e  u n c o m f o r t a b l e  t o  p u t  o n  a  
s t u n t  a t  a  p a r t y  e v e n  w h e n  o t h e r s  a r e  d o i n g  
t h e  s a m e  s o r t  o f  t h i n g .

1 3 5 .  I w a k e  u p  f r e s h  a n d  r e s t e d  m o s t  m o r n i n g s .

136. M o s t  p e o p l e  m a k e  f i i e n d s  b e c a u s e  f r i e n d s  
a r e  l i k e l y  t o  b e  u s e f u l  t o  t h e m .

1 3 ~ .  I w i s h  1 w e r e  n o t  b o t h e r e d  b y  t h o u g h t s  
a b o u t  s e x .

1 3 8 .  I s e l d o m  o r  n e v e r  h a v e  d i z z y  s p e l l s .

1 3 9 .  I t  is a l l  r i g h t  t o  g e t  a r o u n d  t h e  l a w  i f  y o u  
d o n ’t a c t u a l l y  b r e a k  it.

1 4 0 .  I e n j o y  h e a r i n g  l e c t u r e s  o n  w o r l d  a f f a i r s .

1 4 1 .  P a r e n t s  a r e  m u c h  t o o  e a s y  o n  t h e i r  c h i l d r e n  
n o w a d a y s .

1 4 2 .  M o s t  p e o p l e  w i l l  u s e  s o m e w h a t  u n f a i r  
m e a n s  t o  g a i n  p r o f i t  o r  a n  a d v a n t a g e  r a t h e r  
t h a n  t o  l o s e  it.

1 4 .3. I l i k e  t o  b e  w i t h  a  c r o w d  w h o  p l a y  j o k e s  
o n  o n e  a n o t h e r .

1 4 4 .  I  a m  s o m e w h a t  a f r a i d  o f  t h e  d a r k .

1 4 5 .  I h a v e  a  t e n d e n c y  t o  g i v e  u p  e a s i l y  w h e n  I 
m e e t  d i f f i c u l t  p r o b l e m s .

1 4 6 .  I w o u l d  l i k e  t o  w e a r  e x p e n s i v e  c l o t h e s .

1 4 7 .  I c e r t a i n l y  f e e l  u s e l e s s  a t  t i m e s .

1 4 8 .  I b e l i e v e  w o m e n  s h o u l d  h a v e  a s  m u c h  s e x 
u a l  f r e e d o m  a s  m e n .

1 4 9 .  I c o n s i d e r  a  m a t t e r  f r o m  e v e r y  s t a n d p o i n t  
b e f o r e  I m a k e  a  d e c i s i o n .

1 5 0 .  C r i t i c i s m  o r  s c o l d i n g  m a k e s  m e  v e r y  u n 
c o m f o r t a b l e .

151. I h a v e  s t r a n g e  a n d  p e c u l i a r  t h o u g h t s .

1 5 2 .  I  r e a d  a t  l e a s t  t e n  b o o k s  a  y e a r .

1 5 3 .  I f  I a m  n o t  f e e l i n g  w e l l  1 a m  s o m e w h a t  
c r o s s  a n d  g r o u c h y .

1 5 4 .  I l i k e  t a l l  w o m e n .

1 5 5 .  A p e r s o n  s h o u l d  a d a p t  h i s  i d e a s  a n d  h i s  
b e h a v i o r  t o  t h e  g r o u p  t h a t  h a p p e n s  t o  b e  
w i t h  h i m  a t  t h e  t i m e .

1 5 6 .  I h a r d l y  e v e r  g e t  e x c i t e d  o r  t h r i l l e d .

1 5 7 .  I h a v e  t h e  w a n d e r l u s t  a n d  a m  n e v e r  h a p p y  
u n l e s s  I a m  r o a m i n g  o r  t r a v e l i n g  a b o u t .

1 5 8 .  1 f r e q u e n t l y  n o t i c e  m y  h a n d  s h a k e s  w  h e n  I 
t r y  t o  d o  s o m e t h i n g .

1 5 9 .  1 f e e l  n e r v o u s  i f  I h a v e  t o  m e e t  a  l o t  o f  
p e o p l e .

1 6 0 .  I w o u l d  l i k e  t o  h e a r  a  g r e a t  s i n g e r  i n  a n  
o p e r a .

1 6 1 .  I a m  s o m e t i m e s  c r o s s  a n d  g r o u c h y  w i t h o u t  
a n y  g o o d  r e a s o n .

1 6 2 .  E v e r y  c i t i z e n  s h o u l d  t a k e  t h e  t i m e  t o  f i n d  
o u t  a b o u t  n a t i o n a l  a f f a i r s ,  e v e n  i f  it m e a n s  
g i v i n g  u p  s o m e  p e r s o n a l  p l e a s u r e s .

1 6 3 .  1 l i k e  p a r t i e s  a n d  s o c i a l s .

1 6 4 .  M y  p a r e n t s  h a v e  o f t e n  d i s a p p r o v e d  o f  m y  
f r i e n d s .

1 6 5 .  1 d o  n o t  m i n d  t a k i n g  o r d e r s  a n d  b e i n g  t o l d  
w h a t  t o  d o .

166. I n  s c h o o l  I a l w a y s  l o o k e d  f a r  a h e a d  i n  
p l a n n i n g  w h a t  c o u r s e s  t o  t a k e .

1 6 7 .  1 s h o u l d  l i k e  t o  b e l o n g  t o  s e v e r a l  c l u b s  o r  
l o d g e s .

1 6 8 .  M y  h o m e  l i f e  w a s  a l w a y s  h a p p y .

1 6 9 .  T e a c h e r s  o f t e n  e x p e c t  ; o o  m u c h  w o r k  f r o m  
t h e  s t u d e n t s .

1 7 0 .  1 o f t e n  a c t  o n  t h e  s p u r  o f  t h e  m o m e n t  w i t h 
o u t  s t o p p i n g  t o  t h i n k .

1 7 1 .  I t h i n k  I  c o u l d  d o  b e t t e r  t h a n  m o s t  o f  t h e  
p r e s e n t  p o l i t i c i a n s  i f  1 w e r e  i n  o f f i c e .

1 7 2 .  I d o  n o t  h a v e  a  g r e a t  f e a r  o f  s n a k e s .

1 7 3 .  M y  w a y  o f  d o i n g  t h i n g s  i s  a p t  t o  b e  m i s 
u n d e r s t o o d  b y  o t h e r s .

1 7 4 .  I n e v e r  m a k e  j u d g m e n t s  a b o u t  p e o p l e  u n t i l  
I a m  s u r e  o f  t h e  f a c t s .

1 7 5 .  I h a v e  h a d  b l a n k  s p e l l s  i n  w h i c h  m y  a c t i v i 
t i e s  w e r e  i n t e r r u p t e d  a n d  I d i d  n o t  k n o w  
w h a t  w a s  g o i n g  o n  a r o u n d  m e .



1 7 6 .  1 c o m i n o n l ) '  w o n d e r  w h a t  h i d d e n  r e a s o n  
a n o t h e r  p e r s o n  m a y  h a v e  f o r  d o i n g  s o m e 
t h i n g  n i c e  f o r  m e .

1 7 7 .  I a m  c e r t a i n l y  l a c k i n g  i n  s e l f - c o n f i d e n c e .

1 7 8 .  M o s t  p e o p l e  a r e  s e c r e t l y  p l e a s e d  w h e n  
s o m e o n e  e l s e  g e t s  i n t o  t r o u b l e .

1 7 9 .  W h e n  I w o r k  o n  a  c o m m i t t e e  1 l i k e  t o  t a k e  
c h a r g e  o f  t h i n g s .

1 8 0 .  M y  p a r e n t s  h a v e  g e n e r a l l y  l e t  m e  m a k e  m y  
o w n  d e c i s i o n s .

1 8 1 .  I a l w a y s  t r i e d  t o  m a k e  t h e  b e s t  s c h o o l  
g r a d e s  t h a t  I c o u l d .

1 8 2 .  I w o u l d  r a t h e r  g o  w i t h o u t  s o m e t h i n g  t h a n  
a s k  f o r  a  f a v o r .

1 8 3 .  S o m e t i m e s  I f e e l  a s  if I m u s t  i n j u r e  e i t h e r  
m y s e l f  o r  s o m e o n e  e l s e .

1 8 4 .  1 h a v e  h a d  m o r e  t h a n  m y  s h a r e  o f  t h i n g s  
t o  w o r r y  a b o u t .

1 8 5 .  I o f t e n  d o  w h a t e v e r  m a k e s  m e  f e e l  c h e e r f u l  
h e r e  a n d  n o w ,  e v e n  a t  t h e  c o s t  o f  s o m e  
d i s t a n t  g o a l .

1 8 6 .  1 u s u a l l y  d o n ' t  l i k e  t o  t a l k  m u c h  u n l e s s  I 
a m  w i t h  p e o p l e  1 k n o w  v e r y  w e l l .

1 8 7 .  1 a m  i n c l i n e d  t o  t a k e  t h i n g s  h a r d .

1 8 8 .  I a m  q u i t e  o f t e n  n o t  i n  o n  t h e  g o s s i p  a n d  
t a l k  o f  t h e  g r o u p  I b e l o n g  to .

1 8 9 .  I n  s c h o o l  m y  m a r k s  i n  d e p o r t m e n t  w e r e  
q u i t e  r e g u l a r l y  b a d .

1 9 0 .  O n l y  a  f o o l  w o u l d  c '  c r  c o t e  t o  i n c r e a s e  h i s  
o w n  t a x e s .

1 9 1 .  I c a n  r e m e m b e r  " p l a y i n g  s i c k ”  t o  g e t  o u t  
o f  s o m e t h i n g .

1 9 2 .  W h e n  1 m e e t  a  s t r a n g e r  I o f t e n  t h i n k  t h a t  
h e  i s  b e t t e r  t h a n  1 a m .

1 9 3 .  I w o u l d  b e  a s h a m e d  n o t  t o  u s e  m y  p r i v i l e g e  
o f  v o t i n g .

1 9 4 . 1 l i k e  t o  k e e p  p e o p l e  g u e s s i n g  w h a t  I ’m  
g o i n g  t o  d o  n e x t .

1 9 5 . T h e  m o s t  i m p o r t a n t  t h i n g s  t o  m e  a r e  m y  
d u t i e s  t o  m y  j o b  a n d  t o  m y  f e l l o w m a n .

196. I t h i n k  1 w o u l d  l i k e  t o  f i g h t  i n  a  b o x i n g  
m a t c h  s o m e t i m e .

1 9 7 . O n c e  i n  a  w h i l e  I l a u g h  a t  a  d i r t y  j o k e .

1 9 8 .  B e f o r e  I d o  s o m e t h i n g  I  t r y  t o  c o n s i d e r  
h o w  m y  f r i e n d s  w i l l  r e a c t  t o  it.

1 9 9 . I w o u l d  l i k e  t o  b e  a  s o l d i e r .

2 0 0 .  I n  a  g r o u p  o f  p e o p l e  I w o u l d  n o t  b e  e m 
b a r r a s s e d  t o  b e  c a l l e d  u p o n  t o  s t a r t  a  d i s 
c u s s i o n  o r  g i v e  a n  o p i n i o n  a b o u t  s o m e t h i n g  
I k n o w  w e l l .

2 0 1 .  I h a v e  n o  p a t i e n c e  w i t h  p e o p l e  w h o  b e l i e v e  
t h e r e  is o n l y  o n e  t r u e  r e l i g i o n .

2 0 2 .  I f  g i v e n  t h e  c h a n c e  I w o u l d  m a k e  a  g o o d  
l e a d e r  o f  p e o p l e .

2 0 3 . W h e n  t h i n g s  g o  w r o n g  I s o m e t i m e s  b l a m e  
t h e  o t h e r  f e l l o w .

2 0 4 .  I l i k e  t o  p l a n  a  h o m e  s t u d y  s c h e d u l e  a n d  
t h e n  f o l l o w  it.

2 0 5 .  I e n j o y  a  r a c e  o r  g a m e  b e t t e r  w h e n  I  b e t  
o n  it.

2 0 6 .  I h a v e  o f t e n  f o u n d  p e o p l e  j e a l o u s  o f  m y  
g o o d  i d e a s ,  j u s t  b e c a u s e  t h e y  h a d  n o t  
t h o u g h t  o f  t h e m  first.

2 0 7 .  S o m e t i m e s  a t  e l e c t i o n s  I v o t e  f o r  m e n  
a b o u t  w h o m  I k n o w  v e r y  l i ttle.

2 0 8 .  1 l i k e  t o  g o  t o  p a r t i e s  a n d  o t h e r  a f f a i r s  
w h e r e  t h e r e  is l o t s  o f  l o u d  f u n .

2 0 9 .  M o s t  p e o p l e  a r e  h o n e s t  c h i e f l y  t h r o u g h  
f e a r  o f  b e i n g  c a u g h t .

2 1 0 .  I v e r y  m u c h  l i k e  h u n t i n g .

211. I h a v e  f r e q u e n t l y  f o u n d  m y s e l f ,  w h e n  
a l o n e ,  p o n d e r i n g  s u c h  a b s t r a c t  p r o b l e m s  a s  
f r e e w i l l ,  e v i l ,  e t c .

2 1 2 .  1 h a v e  n e v e r  b e e n  i n  t r o u b l e  w i t h  t h e  l a w .

2 1 3 . I t  m a k e s  m e  a n g r y  w h e n  I h e a r  o f  s o m e o n e  
w h o  h a s  b e e n  w r o n g l y  p r e v e n t e d  f r o m  v o t 
i n g .

2 1 4 .  I n  s c h o o l  I w a s  s o m e t i m e s  s e n t  t o  t h e  p r i n 
c i p a l  f o r  c u t t i n g  u p .

2 1 5 .  I w o u l d  l i k e  t o  w r i t e  a  t e c h n i c a l  b o o k .

2 1 6 . A t  t i m e s  I h a v e  w o r n  m y s e l f  o u t  b y  u n 
d e r t a k i n g  t o o  m u c h .

2 1 7 .  1 t h i n k  I w o u l d  l i k e  t h e  w o r k  o f  a  l i b r a r i a n .

2 1 8 .  I  l o v e  t o  g o  t o  d a n c e s .



2  1 9 .  M o s t  p e o p l e  i n w a r d l y  d i s l i k e  p u t t i n g  t h e m 
s e l v e s  o u t  t o  h e l p  o t h e r  p e o p l e .

2 2 0 .  I f e e l  u n e a s y  i n d o o r s .

2 2 1 .  P e o p l e  h a v e  a  r e a l  d u t y  t o  t a k e  c a r e  o f
t h e i r  a g e d  p a r e n t s ,  e v e n  if it m e a n s  m a k 
i n g  s o m e  p r e t t y  b i g  s a c r i f i c e s .

2 2 2 .  1 w o u l d  l i k e  t o  b e l o n g  t o  a  d i s c u s s i o n  a n d  
s t u d y  c l u b .

2 2 . s. I k e e p  o u t  o f  t r o u b l e  a t  a l l  c o s t s .

2 2 4 .  I u s u a l l y  e x p e c t  t o  s u c c e e d  i n  t h i n g s  1  d o .

2 2 5 .  P e o p l e  p r e t e n d  t o  c a r e  m o r e  a b o u t  o n e  a n 
o t h e r  t h a n  t h e y  r e a l l y  d o .

226. . M o s t  p e o p l e  w o r r y  t o o  m u c h  a b o u t  s e x .

2 2 7 .  It is h a r d  f o r  m e  t o  f i n d  a n y t h i n g  t o  t a l k  
a b o u t  w h e n  I m e e t  a  n e w  p e r s o n .

2 2 8 .  I l i k e  t o  r e a d  a b o u t  h i s t o r y .

2 2 9 .  I m u c h  p r e f e r  s y m m e t r y  t o  a s y m m e t r y .

2 3 0 .  I w o u l d  r a t h e r  b e  a  s t e a d y  a n d  d e p e n d a b l e  
w o r k e r  t h a n  a  b r i l l i a n t  b u t  u n s t a b l e  o n e .

2 3 1 .  1 a m  a p t  t o  s h o w  o f f  i n  s o m e  w a y  if 1 g e t  
t h e  c h a n c e .

2 3 2 .  S o m e t i m e s  I l e e l  t h a t  1 a m  a b o u t  t o  g o  t o  
p i e c e s .

2 3 3 .  A  p e r s o n  d o e s  n o t  n e e d  t o  w o r r y  a b o u t  
o t h e r  p e o p l e  i f  o n l y  h e  looks a f t e r  h i i n s e l i .

2 3 1 .  W e  o u g h t  t o  p a y  o u r  e l e c t e d  o f f i c i a l s  b e t 
t e r  t h a n  w e  d o .

2 3 5 .  1 c a n  h o n e s t l y  s a y  t h a t  1 d o  n o t  r e a l l y  m i n d  
p a y i n g  m y  t a x e s  b e c a u s e  1 f e e l  tli.it's o n e  
o f  t h e  t h i n g s  1 c a n  d o  f o r  w h a t  1 g e t  f r o m  
t h e  c o m m u n i t y .

2 3 6 .  I a m  s o  t o u c h y  o n  s o m e  s u b j e c t s  t h a t  1 
c a n ’t t a l k  a b o u t  t h e m .

2 3 7 .  T h e  f u t u r e  i s  t o o  u n c e r t a i n  f o r  a  p e r s o n  
t o  m a k e  s e r i o u s  p l a n s .

2 3 8 .  S o m e t i m e s  I j u s t  c a n ' t  s e e m  t o  g e t  g o i n g .

2 3 9 .  I l i k e  t o  t a l k  b e f o r e  g r o u p s  o f  p e o p l e .

2 4 0 .  I w o u l d  l i k e  t o  b e  a  n u r s e .

241. T h e  m a n  w h o  p r o v i d e s  t e m p t a t i o n  b y  l e a v 
i n g  v a l u a b l e  p r o p e r t y  u n p r o t e c t e d  is a b o u t  
a s  m u c h  t o  b l a m e  f o r  it s  t h e f t  a s  t h e  o n e  
w h o  s t e a l s  it.

2 4 2 .  I a m  a  g o o d  m i x e r .

2 4 3 .  I a m  o f t e n  b o t h e r e d  b y  u s e l e s s  t h o u g h t s  
w h i c h  k e e p  r u n n i n g  t h r o u g h  m y  m i n d .

2 4 4 .  I f  Î w e r e  a  r e p o r t e r  I w o u l d  l i k e  v e r y  m u c h  
t o  r e p o r t  n e w s  o f  t h e  t h e a t e r .

2 4 5 .  M o s t  o f  t h e  t i m e  I f e e l  h a p p y .

2 4 6 .  1 l i k e  t o  p l a n  o u t  m y  a c t i v i t i e s  i n  a d v a n c e .

2 4 7 .  W h e n  a  m a n  is w i t h  a  w o m a n  h e  is u s u a l l y  
t h i n k i n g  a b o u t  t h i n g s  r e l a t e d  t o  h e r  s e x .

2 4 8 .  1 m u s t  a d m i t  t h a t  I h a v e  a  b a d  t e m p e r ,  o n c e  
I g e t  a n g r y .

2 4 9 .  1 l i k e  m e c h a n i c s  m a g a z i n e s .

2 5 0 .  I m u s t  a d m i t  I f i n d  it v e r y  h a r d  t o  w o r k  
u n d e r  s t r i c t  r u l e s  a n d  r e g u l a t i o n s .

2 5 1 .  I l i k e  l a r g e ,  n o i s y  p a r t i e s .

2 5 2 .  I s o m e t i m e s  f e e l  t h a t  I a m  a  b u r d e n  t o  
o t h e r s .

2 5 3 .  W h e n  p r i c e s  a r e  h i g h  y o u  c a n ’t b l a m e  a  
p e r s o n  f o r  g e t t i n g  a l l  h e  c a n  w h i l e  t h e  
g e t t i n g  i s  g o o d .

2 5  i. 1 h a v e  n e v e r  d e l i b e r a t e l y  t o l d  a  lie.

2 5 5 .  O n l y  a  f o o l  w o u l d  t r y  t o  c h a n g e  o u r  A m e r 
i c a n  w a y  o f  life.

256. 1 w a n t  t o  b e  a n  i m p o r t a n t  p e r s o n  i n  t h e  
c o m m u n i t y .

2 5 7 .  1 o f t e n  f e e l  a s  t h o u g h  1 h a v e  d o n e  s o m e 
t h i n g  w  r o n g  o r  w  i c k e d .

2 5 8 .  I n  s c h o o l  1 f o u n d  it v e r y  h a r d  t o  t a l k  b e 
f o r e  t h e  c l a s s .

2 5 9 .  1 u s u a l l y  f e e l  t h a t  l i f e  is w o r t h w h i l e .

2 6 0 .  1 a l w a \ s  t r y  t o  d o  a t  l e a s t  a  l i t t l e  b e t t e r  
t h a n  w h a t  is e x p e c t e d  o f  m e .

2 6 1 .  W e  o u g h t  t o  l e t  l i u r o p e  g e t  o u t  o f  i ts o w n  
m e s s ;  it m a d e  its b e d ,  l e t  it l i e  i n  it.

2 6 2 .  T h e r e  h a v e  b e e n  a  f e w  t i m e s  w h e n  I h a v e  
b e e n  v e r y  m e a n  t o  a n o t h e r  p e r s o n .

2 6 3 .  L a w b r e a k e r s  a r e  a l m o s t  a l w a y s  c a u g h t  a n d  
p u n i s h e d .

2 6 4 .  I w o u l d  b e  v e r y  u n h a p p y  i f  I w a s  n o t  s u c 
c e s s f u l  a t  s o m e t h i n g  I h a d  s e r i o u s l y  s t a r t e d  
t o  d o .



2 6 5 .  1 d r e a d  t h e  t l i o u g h t  o f  a n  e a r t h q u a k e .

2 6 6 .  I t h i n k  m o s t  p e o p l e  w o u l d  lie t o  t;et a h e a d .

2 6 ' .  I a m  a  b e t t e r  t . i l k c r  t i t a n  a  l i s t e n e r .

2 6 S .  A t  t i m e s  1 h a s  e  b e e n  v e r y  a n x i o u s  t o  g e t  
a w a y  f r o m  m y  f a m i l y .

2 6 V .  I l i k e  s c i e n c e .

2 7 0 .  1 o f t e n  l o s e  m y  t e m p e r .

271. M y  p a r e n t s  w e r e  a l w a y s  v e r y  s t r i c t  a n d  
s t e r n  w i t h  m e .

2 7 2 .  I m u s t  a d m i t  1 f e e l  s o r t  o f  s c a r e d  w h e n  I 
m o v e  t o  a  s t r a n g e  p l a c e .

2 7 . 5 .  1 a m  b o t h e r e d  b y  p e o p l e  o u t . s i d c ,  o n  s t r e e t 
c a r s ,  i n  s t o r e s ,  e t c . ,  w a t c h i n g  m e .

2 7 4 .  I ' m  p r e t t y  s u r e  1 k n o w  h o w  w e  c a n  s e t t l e  
t h e  i n t e r n a t i o n a l  p r o b l e m s  w e  f a c e  t o d a y .

2 7 5 .  S o m e t i m e s  I r a t h e r  e n j o y  g o i n g  a g a i n s t  t h e  
r u l e s  a n d  d o i n g  t h i n g s  I ' m  n o t  s u p p o s e d  t o .

2 7 6 .  I h a v e  v e r y  f e w  q u a r r e l s  w i t h  m e m b e r s  o f  
m y  f a m i l y .

2 7 7 .  I h a v e  n o  f e a r  o f  w a t e r .

2 7 8 .  I f  I g e t  t o o  m u c h  c h a n g e  i n  a  s t o r e ,  1 a l 
w a y s  g i v e  it b a c k .

2 7 9 .  I o f t e n  g e t  d i s g u s t e d  w i t h  m y s e l f .

2 8 0 .  I e n j o y  m a n y  d i f f e r e n t  k i n d s  o f  p l a y  a n d  
r e c r e a t i o n .

2 8 1 .  S o c i e t y  o w e s  a  l o t  m o r e  t o  t h e  b u s i n e s s m a n  
a n d  t h e  m a n u f a c t u r e r  t h a n  it d o e s  t o  t h e  
a r t i s t  a n d  t h e  p r o f e s s o r .

2 8 2 .  A  l a r g e  n u m b e r  o f  p e o p l e  a r e  g u i l t y  o f  
b a d  s e x u a l  c o n d u c t .

2 8 3 .  I l i k e  t o  r e a d  a b o u t  s c i e n c e .

2 8 4 .  I t  is h a r d  f o r  m e  t o  a c t  n a t u r a l  w h e n  I  a m  
w i t h  n e w  p e o p l e .

2 8 5 .  I r e f u s e  t o  p l a y  s o m e  g a m e s  b e c a u s e  I a m  
n o t  g o o d  a t  t h e m .

286. I h a v e  n e v e r  d o n e  a n y t h i n g  d a n g e r o u s  f o r  
t h e  t h r i l l  o f  it.

2 8 7 .  1 t h i n k  I w o u l d  l i k e  t o  b e l o n g  t o  a  s i n g i n g  
c l u b .

2 8 8 .  A s  a  y o u n g s t e r  I w a s  s u s p e n d e d  f r o m  
s c h o o l  o n e  o r  m o r e  t i m e s  f o r  c u t t i n g  u p .

2 8 9 .  T h e r e  h a v e  b e e n  t i m e s  w h e n  I h a v e  w o r 
r i e d  a  l o t  a b o u t  s o m e t h i n g  t h a t  w a s  n o t  
r e a l l y  i m p o r t a n t .

2 9 0 .  1 h a v e  n e v e r  b e e n  i n  t r o u b l e  b e c a u s e  o f  m y  
s e x  b e h a v i o r .

2 9 1 .  I t h i n k  I w o u l d  l i k e  t o  b e l o n g  t o  a  m o t o r 
c y c l e  c l u b .

2 9 2 .  I u s e d  t o  l i k e  it v e r y  m u c h  w h e n  o n e  o f  m y  
p a p e r s  w a s  r e a d  t o  t h e  c l a s s  i n  s c h o o l .

2 9 3 .  E v e r y  n o w  a n d  t h e n  I  g e t  i n t o  a  b a d  m o o d ,  
a n d  n o  o n e  c a n  d o  a n y t h i n g  t o  p l e a s e  m e .

2 9 4 .  1 f e e l  t h a t  I h a v e  o f t e n  b e e n  p u n i s h e d  w i t h 
o u t  c a u s e .

2 9 5 .  I w o u l d  b e  w i l l i n g  t o  g i v e  m o n e y  m y s e l f  
i n  o r d e r  t o  r i g h t  a  w r o n g ,  e v e n  t h o u g h  I 
w a s  n o t  m i x e d  u p  i n  it i n  t h e  f i r s t  p l a c e .

2 9 6 .  I w o u l d  l i k e  t o  b e  a n  a c t o r  o n  t h e  s t a g e  o r  
i n  t h e  m o v i e s .

2 9 7 .  A t  t i m e s  I h a v e  a  s t r o n g  u r g e  t o  d o  s o m e 
t h i n g  h a r m f u l  o r  s h o c k i n g .

2 9 8 .  I o f t e n  g e t  f e e l i n g s  l i k e  c r a w l i n g ,  b u r n i n g ,  
t i n g l i n g ,  o r  " g o i n g  t o  s l e e p "  i n  d i f f e r e n t  
p a r t s  o f  m y  b o d y .

2 9 9 .  I d o n ’t s e e m  t o  c a r e  w h a t  h a p p e n s  t o  m e .

3 0 0 .  P o l i c e  c a r s  s h o u l d  b e  e s p e c i a l l y  m a r k e d  s o  
t h a t  y o u  c a n  a l w a y s  s e e  t h e m  c o m i n g .

3 0 1 .  I a m  a f r a i d  t o  b e  a l o n e  i n  t h e  d a r k .

3 0 2 .  I h a v e  o f t e n  g o n e  a g a i n s t  m y  p a r e n t s ’ 
w i s h e s .

3 0 3 .  W e  s h o u l d  c u t  d o w n  o n  o u r  u s e  o f  o i l ,  if 
n e c e s s a r y ,  s o  t h a t  t h e r e  w i l l  b e  p l e n t y  l e f t  
f o r  t h e  p e o p l e  f i f t y  o r  a  h u n d r e d  y e a r s  
f r o m  n o w .

3 0 4 .  W h e n  t h e  c o m m u n i t y  m a k e s  a  d e c i s i o n ,  it 
i s  u p  t o  a  p e r s o n  t o  h e l p  c a r r y  it o u t  e v e n  
i f  h e  h a d  b e e n  a g a i n s t  it.

3 0 5 .  1 o f t e n  w i s h  p e o p l e  w o u l d  b e  m o r e  d e f i n i t e  
a b o u t  t h i n g s .

3 0 6 .  1 h a v e  n i g h t m a r e s  e v e r y  f e w  n i g h t s .

3 0 7 .  I f  1 a m  d r i v i n g  a  c a r ,  I  t r y  t o  k e e p  o t h e r s  
f r o m  p a s s i n g  m e .

3 0 8 .  1 h a v e  a  g r e a t  d e a l  o f  s t o m a c h  t r o u b l e .



S()<;. I l i a v c  b e e n  a f r a i d  o f  t h i n g s  o r  p e o p l e  t i iat 
I k n e w  c o n  III n o t  h u r t  m e .

. S I O .  I w o u l d  r a t h e r  h a v e  p e o p l e  d i s l i k e  m e  t h a n  
l o o k  d o w n  o n  m e .

4 1 1 .  1 c a n n o t  d o  a n y t h i n g  w e l l .

3 1 2 .  A n y  m a n  w h o  is a b l e  a n d  w i l l i n g  t o  w o r k  
h a r d  h a s  a  g o o d  c h a n c e  o f  s u c c e e d i n g .

3 1 3 . 1 h a r d l y  e v e r  f e e l  p a i n  i n  t h e  b a c k  o f  t h e  
n e c k .

3 I  i. I m u s t  a d m i t  I t r y  t o  s e e  w h a t  o t h e r s  t h i n k  
b e f o r e  I t a k e  a  s t a n d .

3 1 5 .  P e o p l e  s h o u l d  n o t  h a v e  t o  p a y  t a x e s  f o r  
t h e  s c h o o l s  i f  t h e y  d o  n o t  h a v e  c h i l d r e n .

3 1 6 .  M y  p a r e n t s  w a n t e d  m e  t o  " m a k e  g o o d "  i n  
t h e  w o r l d .

3 1 7 .  I o f t e n  t h i n k  a b o u t  h o w  I l o o k  a n d  w h a t  
i m p r e s s i o n  I a m  m a k i n g  u p o n  o t h e r s .

3 1 8 .  W h e n  I w a s  a  c h i l d  I d i d n ' t  c a r e  t o  b e  a  
m e m b e r  o f  a  c r o w d  o r  g a n g .

3 1 9 .  I n  a  g r o u p ,  1 u s u a l l y  t a k e  t h e  r e s p o n s i b i l i t y  
f o r  g e t t i n g  p e o p l e  i n t r o d u c e d .

3 2 0 .  L w o u l d  h e  w i l l i n g  t o  d e s c r i b e  m y s e l f  a s  a  
p r e t t y  " s t r o n g "  p e r s o n a l i t y .

3 2 1 . 1 a l m o s t  n e v e r  g o  t o  s l e e p .

3 2 2 . I d o  n o t  l i k e  t o  l o a n  m y  t h i n g s  t o  p e o p l e  
w h o  a r e  c a r e l e s s  i n  t h e  w a y  t h e y  t a k e  c a r e  
o f  t h e m .

3 2 3 . 1 h a v e  n e v e r  d o n e  a n y  h e a v y  d r i n k i n g .

3 2 4 .  V o t i n g  i s  n o t h i n g  b u t  a  n u i s a n c e .

3 2 5 . W h e n  I a m  f e e l i n g  v e r y  h a p p y  a n d  a c t i v e ,  
s o m e o n e  w h o  is b l u e  o r  l o w  w i l l  s p o i l  it all.

3 2 6 . I t  i s  a n n o y i n g  t o  l i s t e n  t o  a  l e c t u r e r  w h o  
c a n n o t  s e e m  t o  m a k e  u p  h i s  m i n d  a s  t o  
w h a t  h e  r e a l l y  b e l i e v e s .

3 2 7 . I  f i n d  it e a s y  t o  " d r o p  ' o r  " b r e a k  w i t h "  a  
f r i e n d .

3 2 8 .  I f i n d  t h a t  a  w e l l - o r d e r e d  m o d e  o f  l i f e  
w i t h  r e g u l a r  h o u r s  is c o n g e n i a l  t o  m y  t e m 
p e r a m e n t .

3 2 9 . I t  is h a r d  f o r  m e  t o  s y m p a t h i z e  w i t h  s o m e 
o n e  w h o  is a l w a y s  d o u b t i n g  a n d  u n s u r e  
a b o u t  t h i n g s .

3 3 0 . E v e r y t h i n g  t a s t e s  t h e  s a m e .

331. I o f t e n  s t a r t  t h i n g s  I n e v e r  f i n i s h .

3 3 2 . I c o u l d  b e  p e r f e c t l y  h a p p y  w i t h o u t  a  s i n g l e  
f r i e n d .

3 3 3 .  E d u c a t i o n  is m o r e  i m p o r t a n t  t h a n  m o s t  
p e o p l e  t h i n k .

3 3 4 . I g e t  n e r v o u s  w h e n  I h a v e  t o  a s k  s o m e o n e  
f o r  a  j o b .

3 3 5 .  T h e r e  a r e  t i m e s  w h e n  I a c t  l i k e  a  c o w a r d .

3 3 f i .  S o m e t i m e s  I u s e d  t o  f e e l  t h a t  I w o u l d  l i k e  
t o  l e a v e  h o m e .

3 3 7 . M u c h  o f  t h e  t i m e  m y  h e a d  s e e m s  t o  h u r t  
al l  o v e r .

3 3 8 .  1 n e v e r  w o r r y  a b o u t  m y  l o o k s .

3 3 9 . I h a v e  b e e n  i n  t r o u b l e  o n e  o r  m o r e  t i m e s  
b e c a u s e  o f  m y  s e x  b e h a v i o r .

3 4 0 .  O u r  t h i n k i n g  w o u l d  b e  a  l o t  b e t t e r  o f f  i f w e  
w o u l d  j u s t  f o r g e t  a b o u t  w o r d s  l i k e  " p r o b 
a b l y , "  " a p p r o x i m a t e l y ,  " a n d  " p e r h a p s .  "

3 4 1. M y  p e o p l e  t r e a t  m e  m o r e  l i k e  a  c h i l d  t h a n  
a  g r o w n - u p .

3 4 2 .  S o m e  p e o p l e  e x a g g e r a t e  t h e i r  t r o u b l e s  i n  
o r d e r  t o  g e t  s y m p a t h y .

3 4 3 . I n  s c h o o l  m o s t  t e a c h e r s  t r e a t e d  m e  f a i r l y  
a n d  h o n e s t l y .

3 4 4 . I a m  m a d e  n e r v o u s  b y  c e r t a i n  a n i m a l s .

3 4 5 . I g o  o u t  o f  m y  w a y  t o  m e e t  t r o u b l e  r a t h e r  
t h a n  t r y  t o  e s c a p e  it.

346. I m u s t  a d m i t  I a m  a  p r e t t y  f a i r  t a l k e r .

3 4 7 . 1 n e v e r  m a k e  j u d g m e n t s  a b o u t  p e o p l e  u n t i l  
I a m  s u r e  o f  t h e  f a c t s .

3 4 8 .  1 u s u a l l y  t t y  t o  d o  w h a t  is e x p e c t e d  o f  m e ,  
a n d  t o  a v o i d  c r i t i c i s m .

3 4 9 . I f  a  p e r s o n  is c l e v e r  e n o u g h  t o  c h e a t  s o m e 
o n e  o u t  o f  a  l a r g e  s u m  o f  m o n e y ,  h e  o u g h t  
t o  b e  a l l o w e d  t o  k e e p  it.

3 5 0 .  A  p e r s o n  s h o u l d  n o t  b e  e x p e c t e d  t o  d o  a n y 
t h i n g  f o r  h i s  c o m m u n i t y  u n l e s s  h e  is p a i d  
f o r  it.

3 5 1 .  S o m e  o f  m y  f a m i l y  h a v e  h a b i t s  t h a t  b o t h e r  
a n d  a n n o y  m e  v e r y  m u c h .



3 5 2 .  1 m u s t  a d m i t  I  h a v e  n o  g r e a t  d e s i r e  t o  
l e a r n  n e w  t h i n g s .

3 5 3 .  N o  o n e  s e e m s  t o  u n d e r s t a n d  m e .

3 5 4 .  A s t r o n g  p e r s o n  w i l l  b e  a b l e  t o  m a k e  u p  h i s  
m i n d  e v e n  o n  t h e  m o s t  d i f f i c u l t  q u e s t i o n s .

3 5 5 .  I h a v e  s t r o n g  p o l i t i c a l  o p i n i o n s .

3 5 6 .  I s e l d o m  w o r r y  a b o u t  m y  h e a l t h .

3 5 7 .  F o r  m o s t  q u e s t i o n s  t h e r e  i s  j u s t  o n e  r i g h t  
a n s w e r ,  o n c e  a  p e r s o n  i s  a b l e  t o  g e t  a l l  t h e  
f a c t s .

3 5 8 .  I d r e a m  f r e q u e n t l y  a b o u t  t h i n g s  t h a t  a r e  
b e s t  k e p t  t o  m y s e l f .

3 5 9 .  I t h i n k  I a m  u s u a l l y  a  l e a d e r  i n  m y  g r o u p .

3 6 0 .  I t  is i m p o s s i b l e  f o r  a n  h o n e s t  m a n  t o  g e t  
a h e a d  i n  t h e  w o r l d .

361. I l i k e  t o  h a v e  a  p l a c e  f o r  e v e r y t h i n g  a n d  
e v e r y t h i n g  i n  its p l a c e .

3 6 2 .  I h a v e  n e v e r  ^ ? e n  a  v i s i o n .

3 6 3 .  I d o n ’t l i k e  t o  w o r k  o n  a  p r o b l e m  u n l e s s  
t h e r e  is t h e  p o s s i b i l i t y  o f  c o m i n g  o u t  w i t h  
a  c l e a r - c u t  a n d  u n a m b i g u o u s  a n s w e r .

3 6 4 .  I t  b o t h e r s  m e  w h e n  s o m e t h i n g  u n e x p e c t e d  
i n t e r r u p t s  m y  d a i l y  r o u t i n e .

3 6 5 .  T h e  f u t u r e  s e e m s  h o p e l e s s  t o  m e .

3 6 6 .  I n e v e r  s e e m  t o  g e t  h u n g r y .

3 6 7 .  M y  h o m e  l i f e  w a s  a l w a y s  v e r y  p l e a s a n t .

3 6 8 .  I h a v e  h a d  n o  d i f f i c u l t y  s t a r t i n g  o r  h o l d i n g  
m y  u r i n e .

3 6 9 .  1 s e e m  t o  d o  t h i n g s  t h a t  I r e g r e t  m o r e  o f t e n  
t h a n  o t h e r  p e o p l e  d o .

3 7 0 .  D i s o b e d i e n c e  t o  a n y  g o v e r n m e n t  is n e v e r  
j u s t i f i e d .

3 7 1 .  I w o u l d  r a t h e r  b e  a  s t e a d y  a n d  d e p e n d a b l e  
w o r k e r  t h a n  a  b r i l l i a n t  b u t  u n s t a b l e  o n e .

3 7 2 .  I h a v e  r e a s o n  f o r  f e e l i n g  j e a l o u s  o f  o n e  o r  
m o r e  m e m b e r s  o f  m y  f a m i l y .

3 7 3 .  M y  t a b l e  m a n n e r s  a r e  n o t  q u i t e  a s  g o o d  
a t  h o m e  a s  w h e n  I  a m  o u t  i n  c o m p a n y .

3 7 4 .  I w o u l d  n e v e r  g o  o u t  o f  m y  w a y  t o  h e l p  
a n o t h e r  p e r s o n  i f  it m e a n t  g i v i n g  u p  s o m e  
p e r s o n a l  p l e a s u r e .

3 7 5 .  T h e r e  a r e  c e r t a i n  p e o p l e  w h o m  1 d i s l i k e  s o  
m u c h  t h a t  1  a m  i n w a r d l y  p l e a s e d  w h e n  
t h e y  a r e  c a t c h i n g  i t  f o r  s o m e t h i n g  t h e y  
h a v e  d o n e .

376. 1 e n j o y  p l a n n i n g  t h i n g s ,  a n d  d e c i d i n g  w h a t  
e a c h  p e r s o n  s h o u l d  d o .

3 7 7 .  M o s t  o f  t h e  a r g u m e n t s  o r  q u a r r e l s  1 g e t  
i n t o  a r e  o v e r  m a t t e r s  o f  p r i n c i p l e .

3 7 8 .  1 d o u b t  i f  a n y o n e  i s  r e a l l y  h a p p y .

3 7 9 .  1 w o u l d  r a t h e r  n o t  h a v e  v e r y  m u c h  r e s p o n 
s i b i l i t y  f o r  o t h e r  p e o p l e .

3 8 0 .  1 a m  k n o w n  a s  a  h a r d  a n d  s t e a d y  w o r k e r .

3 8 1 .  M y  m o u t h  f e e l s  d r y  a l m o s t  a l l  t h e  t i m e .

3 8 2 .  S u c c e s s  is a  m a t t e r  o f  w i l l  p o w e r .

3 8 3 .  1 u s u a l l y  h a v e  t o  s t o p  a n d  t h i n k  b e f o r e  1 
a c t  e v e n  i n  t r i f l i n g  m a t t e r s .

384. M o s t  p e o p l e  w o u l d  b e  b e t t e r  o f f  if t h e y  
n e v e r  w e n t  t o  s c h o o l  a t  a l l.

3 8 5 .  It is p r e t t y  e a s y  f o r  p e o p l e  t o  w i n  a r g u 
m e n t s  w i t h  m e .

3 8 6 .  1 k n o w  w h o  i s  r e s p o n s i b l e  f o r  m o s t  o f  m y  
t r o u b l e s .

3 8 7 .  1 d o n ’t l i k e  t h i n g s  t o  b e  u n c e r t a i n  a n d  u n 
p r e d i c t a b l e .

3 8 8 .  W h e n  1 a m  c o r n e r e d  1 t e l l  t h a t  p o r t i o n  o f  
t h e  t r u t h  w h i c h  is n o t  l i k e l y  t o  h u r t  m e .

3 8 9 .  1 g e t  p r e t t y  d i s c o u r a g e d  w i t h  t h e  l a w  w h e n  
a  s m a r t  l a w y e r  g e t s  a  c r i m i n a l  f r e e .

3 9 0 .  1 h a v e  n o t  l i v e d  t h e  r i g h t  k i n d  o f  li fe .

391. 1  a m  q u i t e  a  f a s t  r e a d e r .

3 9 2 .  1 d a y d r e a m  v e r y  l i ttle.

3 9 3 .  1 h a v e  u s e d  a l c o h o l  e x c e s s i v e l y .

3 9 4 .  E v e n  w h e n  1 h a v e  g o t t e n  i n t o  t r o u b l e  1 w a s  
u s u a l l y  t r y i n g  t o  d o  t h e  r i g h t  t h i n g .

3 9 5 .  I t  is v e r y  i m p o r t a n t  t o  m e  t o  h a v e  e n o u g h  
f r i e n d s  a n d  s o c i a l  l i f e .

3 9 6 .  1 s o m e t i m e s  w a n t e d  t o  r u n  a w a y  f r o m  
h o m e .

3 9 7 .  O n c e  1 h a v e  m y  m i n d  m a d e  u p  1 s e l d o m  
c h a n g e  it.

3 9 8 .  L i f e  u s u a l l y  h a n d s  m e  a  p r e t t y  r a w  d e a l .



3 9 9 .  A t  t i m e s  I h a v e  b e e n  s o  e n t e r t a i n e d  b y  t h e  
c l e v e r n e s s  o f  a  c r o o k  t h a t  1 h a v e  h o p e d  h e  
w o u l d  g e t  b y  w i t h  it.

4 0 0 .  1 t h i n k  1 a m  s t r i c t e r  a b o u t  r i g h t  a n d  w r o n g  
t h a n  m o s t  p e o p l e .

4 0 1. M o s t  y o u n g  p e o p l e  g e t  t o o  m u c h  e d u c a 
t i o n .

4 0 2 .  1 h a v e  h a d  a t t a c k s  i n  w h i c h  1 c o u l d  n o t  c o n 
t r o l  m y  m o v e m e n t s  o r  s p e e c h ,  b u t  i n  w h i c h  
I k n e w  w h a t  w a s  g o i n g  o n  a r o u n d  m e .

4 0 3 .  I h a v e  a  n a t u r a l  t a l e n t  f o r  i n f l u e n c i n g  
p e o p l e .

4 0 4 .  1 a m  i n  f a v o r  o f  a  v e r y  s t r i c t  e n f o r c e m e n t  
o f  a l l  l a w s ,  n o  m a t t e r  w h a t  t h e  c o n s e 
q u e n c e s .

4 0 5 .  P e o p l e  o f t e n  t a l k  a b o u t  m e  b e h i n d  m y  
h a c k .

406. I h a v e  o n e  o r  m o r e  h a d  h a b i t s  w h i c h  a r e  s o  
s t r o n g  t h a t  it is n o  u s e  f i g h t i n g  a g a i n s t  
t h e m .

4 0 7 .  I h a v e  h a d  n o  d i f f i c u l t y  i n  s t a r t i n g  o r  h o l d 
i n g  m y  h o w e l  m o v e m e n t .

4 0 8 .  I a l w a y s  s e e  t o  it t h a t  m y  w o r k  is c a r e f u l l \  
p l a n n e d  a n d  o r g a n i z e d .

4 0 9 .  I w o u l d  n e v e r  p l a y  c a r d s  ( p o k e r )  w i t h  a  
s t r a n g e r .

4 1 0 .  I r e g a r d  t h e  r i g h t  t o  s p e a k  m y  m i n d  a s  
v e r y  i m p o r t a n t .

4 1 1 .  I a m  b o t h e r e d  b y  a c i d  s t o m a c h  s e v e r a l  
t i m e s  a  w e e k .

4 1 2 .  I l i k e  t o  g i v e  o r d e r s  a n d  g e t  t h i n g s  m o v i n g .

4 1 3 .  I g e t  a l l  t h e  s y m p a t h y  I s h o u l d .

4 1 4 .  I d o  n o t  r e a d  e v e r y  e d i t o r i a l  i n  t h e  n e w s 
p a p e r  e v e r y  d a y .

4 1 5 .  I h a v e  f e l t  e m b a r r a s s e d  o v e r  t h e  t y p e  o f  
w o r k  t h a t  o n e  o r  m o r e  m e m b e r s  o f  m y  
f a m i l y  h a v e  d o n e .

4 1 6 .  I d o n ’t t h i n k  I ’m  q u i t e  a s  h a p p y  a s  o t h e r s  
s e e m  t o  b e .

4 1 7 .  A n y  j o b  is a l l  r i g h t  w i t h  m e ,  s o  l o n g  a s  it 
p a y s  w e l l .

4 1 8 .  I a m  e m b a r r a s s e d  w i t h  p e o p l e  1 d o  n o t  
k n o w  w e l l .

4 1 9 .  I t  o f t e n  s e e m s  t h a t  m y  l i f e  h a s  n o  m e a n i n g .

4 2 0 .  I  u s e d  t o  s t e a l  s o m e t i m e s  w h e n  I w a s  a  
y o u n g s t e r .

421. I d o n ’t r e a l l y  c a r e  w h e t h e r  p e o p l e  l i k e  m e  
o r  d i s l i k e  m e .

4 2 2 .  I f e e l  l i k e  g i v i n g  u p  q u i c k l y  w h e n  t h i n g s  
g o  w r o n g .

4 2 3 .  I f  p e o p l e  h a d  n o t  h a d  it i n  f o r  m e  I w o u l d  
h a v e  b e e n  m u c h  m o r e  s u c c e s s f u l .

4 2 4 .  T h e  o n e  t o  w h o m  I w a s  m o s t  a t t a c h e d  a n d  
w h o m  I m o s t  a d m i r e d  a s  a  c h i l d  w a s  a  
w o m a n  ( m o t h e r ,  s i s t e r ,  a u n t ,  o r  o t h e r  
w o m a n ) .

4 2 5 .  I h a v e  o f t e n  f e l t  g u i l t y  b e c a u s e  I h a v e  p r e 
t e n d e d  t o  f e e l  m o r e  s o r r y  a b o u t  s o m e t h i n g  
t h a n  I r e a l l y  w a s .

4 2 6 .  T h e r e  h a v e  b e e n  t i m e s  w h e n  1 h a v e  b e e n  
v e r y  a n g r j - .

4 2 7 .  T h e r e  a r e  a  f e w  p e o p l e  w h o  j u s t  c a n n o t  b e  
t r u s t e d .

4 2 8 .  M y  h o m e  a s  a  c h i l d  w a s  l e s s  p e a c e f u l  a n d  
q u i e t  t h a n  t h o s e  o f  m o s t  o t h e r  p e o p l e .

4 2 9 .  l i v e n  t h e  i d e a  o f  g i v i n g  a  t a l k  i n  p u b l i c  
m a k e s  m e  a f r a i d .

4 3 0 .  T h e  t h i n g s  s o m e  o f  m y  f a m i l y  h a v e  d o n e  
h a v e  f r i g h t e n e d  m e .

4 3 1 . A s  a  y o u n g s t e r  i n  s c h o o l  I u s e d  t o  g i v e  t h e  
t e a c h e r s  l o t s  o f  t r o u b l e .

4 3 2 . 1 a m  n o t  a f r a i d  o f  p i c k i n g  u p  a  d i s e a s e  o r  
g e r m s  f r o m  d o o r k n o b s .

4 3 3 . I t  is m o r e  i m p o r t a n t  t h a t  a  f a t h e r  b e  k i n d  
t h a n  t h a t  h e  b e  s u c c e s s f u l .

4 3 4 . M y  s k i n  s e e m s  t o  b e  u n u s u a l l y  s e n s i t i v e  t o  
t o u c h .

4 3 5 . I f  t h e  p a y  w a s  r i g h t  I w o u l d  l i k e  t o  t r a v e l  
w i t h  a  c i r c u s  o r  c a r n i v a l .

436, 1 n e v e r  c a r e d  m u c h  f o r  s c h o o l .

4 3 7 . 1 a m  t r o u b l e d  b y  a t t a c k s  o f  n a u s e a  a n d  
v o m i t i n g .

4 3 8  1 w o u l d  h a v e  b e e n  m o r e  s u c c e s s f u l  i f
p e o p l e  h a d  g i v e n  m e  a  f a i r  c h a n c e .

4 3 9 . T h e  m e m b e r s  o f  m y  f a m i l y  w e r e  a l w a y s  
v e r y  c l o s e  t o  e a c h  o t h e r .



'/

A i O .  T h e r e  a r c  t i m e s  w h e n  I h a v e  b e e n  d i s c o u r 
a g e d .

•1-11. 1 h a v e  o f t e n  b e e n  f r i g h t e n e d  i n  t h e  m i d d l e  
o f  t h e  n i g h t .

4 4 2 .  I ' h e  t r o u b l e  w i t h  m a n y  p e o p l e  i s  t h a t  t h e y  
d o n ' t  t a k e  t h i n g s  s e r i o u s l y  e n o u g h .

4 4 3 .  I ’m  n o t  t h e  t y p e  t o  b e  a  p o l i t i c a l  l e a d e r .

4 4 4 .  M y  p a r e n t s  n e v e r  r e a l l y  u n d e r s t o o d  m e .

4 4 5 .  I w o u l d  f i g h t  i f  s o m e o n e  t r i e d  t o  t a k e  m y  
r i g h t s  a w a y .

4 4 6 .  1  m u s t  a d m i t  t h a t  p e o p l e  s o m e t i m e s  d i s 
a p p o i n t  m e .

4 4 7 .  I f  I  s a w  s o m e  c h i l d r e n  h u r t i n g  a n o t h e r  
c h i l d ,  I a m  s u r e  I  w o u l d  t r y  t o  m a k e  t h e m  
s t o p .

4 4 8 .  P e o p l e  s e e m  n a t u r a l l y  t o  t u r n  t o  m e  w h e n  
d e c i s i o n s  h a v e  t o  b e  m a d e .

4 4 9 .  A l m o s t  e v e r y  d a y  s o m e t h i n g  h a p p e n s  t o  
f r i g h t e n  m e .

4 5 0 .  I  g e t  s o r t  o f  a n n o y e d  w i t h  w r i t e r s  w h o  g o  
o u t  o f  t h e i r  w a y  t o  u s e  s t r a n g e  a n d  u n u s u a l  
w o r d s .

451. 1 s e t  a  h i g h  s t a n d a r d  f o r  m y s e l f  a n d  I f e e l  
o t h e r s  s h o u l d  d o  t h e  s a m e .

4 5 2 .  I d i s l i k e  t o  h a v e  t o  t a l k  i n  f r o n t  o f  a  g r o u p  
o f  p e o p l e .

4 5 3 .  I w o r k  u n d e r  a  g r e a t  d e a l  o f  t e n s i o n .

4 5 4 .  M y  f a m i l y  h a s  o b j e c t e d  t o  t h e  k i n d  o f  w o r k  
I d o ,  o r  p l a n  t o  d o .

4 5 5 .  T h e r e  s e e m s  t o  b e  a  l u m p  i n  m y  t h r o a t  
m u c h  o f  t h e  t i m e .

4 5 6 .  I h a v e  m o r e  t r o u b l e  c o n c e n t r a t i n g  t h a n  
o t h e r s  s e e m  t o  h a v e .

4 5 7 .  A  p e r s o n  is b e t t e r  o f f  i f  h e  d o e s n ’t t r u s t  
a n y o n e .

4 5 8 .  P e o p l e  w h o  s e e m  u n s u r e  a n d  u n c e r t a i n  
a b o u t  t h i n g s  m a k e  m e  f e e l  u n c o m f o r t a b l e .

4 5 9 .  M y  s l e e p  is f i t f u l  a n d  d i s t u r b e d .

4 6 0 .  A  s t r o n g  p e r s o n  d o e s n ' t  s h o w  h i s  e m o t i o n s  
a n d  f e e l i n g s .

4 6 1 .  I ’, s e e m s  t h a t  p e o p l e  u s e d  t o  h a v e  m o r e  f u n  
t h a n  t h e y  d o  n o w .

4 6 2 .  E v e n  t h o u g h  1 a m  s u r e  I a m  i n  t h e  r i g h t ,  I 
u s u a l l y  g i v e  i n  b e c a u s e  it i s  f o o l i s h  t o  c a u s e  
t r o u b l e .

4 6 3 .  It is h a r d  f o r  m e  j u s t  t o  s i t  s t ill a n d  r e l a x .

4 6 4 .  F r o m  t i m e  t o  t i m e  I l i k e  t o  g e t  c o m p l e t e l y  
a w a y  f r o m  w o r k  a n d  a n y t h i n g  t h a t  r e 
m i n d s  m e  o f  it.

4 6 5 .  I m u s t  a d m i t  t h a t  1 a m  a  h i g h - s t r u n g  p e r 
s o n .

466. 1 a m  a  v e r y  t i c k l i s h  p e r s o n .

4 6 7 .  A t  t i m e s  I  t h i n k  1 a m  n o  g o o d  a t  a l l .

4 6 8 .  I l i k e  t o  e a t  m y  m e a l s  q u i c k l y  a n d  n o t  
s p e n d  a  l o t  o f  t i m e  a t  t h e  t a b l e  v i s i t i n g  
a n d  t a l k i n g .

4 6 9 .  I m u s t  a d m i t  t h a t  it m a k e s  m e  a n g r y  w h e n  
o t h e r  p e o p l e  i n t e r f e r e  w i t h  m y  d a i l y  a c 
t i v i t y .

4 7 0 .  I f  a  p e r s o n  d o e s n ’t g e t  a  f e w  l u c k y  b r e a k s  
i n  l i f e  it j u s t  m e a n s  t h a t  h e  h a s n ' t  b e e n  
k e e p i n g  h i s  e y e s  o p e n .

4 7 1 .  1 s o m e t i m e s  f e e l  t h a t  I d o  n o t  d e s e r v e  a s  
g o o d  a  l i f e  a s  I h a v e .

4 7 2 .  I f e e l  t h a t  I w o u l d  b e  a  m u c h  b e t t e r  p e r s o n  
i f  I c o u l d  g a i n  m o r e  u n d e r s t a n d i n g  o f  m y 
s e l f .

4 7 3 .  I c a n ' t  r e a l l y  e n j o y  a  r e s t  o r  v a c a t i o n  u n l e s s  
I h a v e  e a r n e d  it b y  s o m e  h a r d  w o r k .

4 7 4 .  I s o m e t i m e s  t e a s e  a n i m a l s .

4 7 5 .  I h a v e  a  g o o d  a p p e t i t e .

4 7 6 .  I h a d  m y  o w n  w a y  a s  a  c h i l d .

4 7 7 .  1 g e t  t i r e d  m o r e  e a s i l y  t h a n  o t h e r  p e o p l e  
s e e m  t o .

4 7 8 .  I w o u l d  b e  u n c o m f o r t a b l e  i n  a n y t h i n g  
o t h e r  t h a n  f a i r l y  c o n v e n t i o n a l  d r e s s .

4 7 9 .  I s w e a t  v e r y  e a s i l y  e v e n  o n  c o o l  d a y s .

4 8 0 .  I m u s t  a d m i t  it w o u l d  b o t h e r  m e  t o  p u t  a  
w o r m  o n  a  f i s h  h o o k .



APPENDIX B

ADULT EDUCATION DATA QUESTIONNAIRE



ADULT EDUCATION DATA QUESTIONNAIRE

Name__________________________  Institution
last first

(1) AGE
(2) WHAT WAS THE LAST GRADE OR YEAR YOU FINISHED IN REGULAR 

PUBLIC SCHOOL_____________________________________________
(3) WHAT IS THE LENGTH OF THE SENTENCE YOU ARE NOW SERVING

(4) HOW MUCH TIME HAVE YOU SERVED ON THIS SENTENCE
(5) WHAT TYPE OF CRIME DID YOU COMMIT______________
(6) ARE YOU A FIRST TIMER
(7) IF NOT A FIRST TIMER, HOW MANY TIMES HAVE YOU BEEN COM

MITTED _________________________________________________
(8) HAVE YOU SERVED IN THE ARMED SERVICES
(9) IF SO, WHICH BRANCH (army, navy, air force, etc.)
(10) WHAT IS YOUR MARITAL STATUS AT THE PRESENT TIME__
(11) DO YOU HAVE ANY CHILDREN__________________________
(12) IF SO, HOW MANY
(13) WHAT STATE WERE YOU BORN IN
(14) OF WHAT STATE WERE YOU A RESIDENT WHEN YOU WERE COMMITTED 

THIS TIME__________________________________________________
(15) HAVE YOU PARTICIPATED IN ANY ADULT EDUCATION PROGRAMS
(16) IF YES, WHAT TYPE OF ADULT EDUCATION PROGRAM HAVE YOU 

PARTICIPATED IN
(17) IF YOU DID NOT FINISH HIGH SCHOOL, HAVE YOU PASSED THE 

G.E.D.___________________________________________________
(18) WHAT WAS YOUR PREVIOUS OCCUPATION
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APPENDIX C

SCALE INTERCORRELATION MATRIX FOR MALES 
ON THE CALIFORNIA PSYCHOLOGICAL INVENTORY



Scale Intercorrelation Matrix for Males on the California Psychological Inventory

PyDo Cs Sy Sp Sa Wb Re So Sc To Gi Cm Ac Ai le
Do 1.00
Cs . 49 1. 00
Sy . 61 . 57 1.00
Sp . 35 . 47 .55 1.00
Sa .48 .43 .57 .48 1.00
Wb . 23 . 33 . 31 . 28 . 10 1.00
Re . 35 . 31 .24 . 00 .04 . 43 1. 00
So . 11 . 16 . 13 — .06 -. 03 . 39 . 45 1. 00
Sc .01 .15 -.03 -.16 -.28 . 57 .45 . 45 1.00
To .25 .44 .25 .23 .03 . 63 .51 . 32 .54 1 . 00
Gi .24 .32 . 22 -.03 -.13 . 52 . 43 . 39 . 72 .50 1.00
Cm .12 . 06 .15 .04 .15 . 25 . 25 .26 .08 . 10 -.04 1.00
Ac . 40 . 39 .37 .08 . 06 . 58 .55 .48 .60 .57 .61 .22 1. 00
Ai . 08 .37 .02 .18 . 03 . 34 .35 .12 .36 . 61 .27 -.10 .39 1.00
le . 41 .53 . 48 . 42 . 29 . 58 .47 .27 . 34 . 63 .31 .21 .57 .52 1.00
py . 21 . 29 .17 .23 .00 . 39 .22 .13 . 41 .46 .38 -.10 .34 .40 .36
FX -.14 .19 -.13 . 25 -.07 .04 - . 06 -.17 . 01 .21 -.04 -.24 -.08 .48 .11
Fe -.05 -.01 -.19 -.30 -.09 -.07 .21 . 09 .18 - . 04 .01 -.04 .14 .11 -.06

^Taken from: Harrison G. Gough, Manual for California Psychological

Fx Fe

22 1.00 
02 .04 1.00

Inventory (Palo Alto: Consulting Psychologists Press Inc., 1969), p. 40
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APPENDIX D

CORRELATIONS OF CALIFORNIA PSYCHOLOGICAL 
INVENTORY WITH OTHER PSYCHOLOGICAL TESTS



Correlations of CPI Scales With Other Psychological Tests

(Test or Variable) Do Cs Sy Sp Sa Wb
MINNESOTA MULTIPHASIC PERSONALITY INVENTORY (N==295 Males)
L (lie) scale .10 .14 . 08 -.10 -.09 .29 .28
F (infrequent items) -.18 -.18 -. 35 -.12 -.19 -.46 -.29
K (ego functioning) .20 .36 . 39 . 35 .06 . 60 .35
Hs (hypochondriasis) -.16 -.04 -.13 — .06 -.21 -.01 -.02
D (depression) -.36 -.12 -.39 — .26 -.37 -.15 -.03
Hy (hysteria) -.08 .19 .03 .07 -.08 .06 .10
Pd (psychopathic deviate) . 05 .12 .16 .14 .13 -.07 -.15
Nf (feminine interests) -.04 .25 -.14 .06 .07 -.20 .07
Pa (paranoia) -. 04 .08 -.07 .00 -.04 -.05 — .06
Pt (psychasthenia) -.30 .02 -.20 -.14 -.23 -.21 -.10
Sc (schizophrenia) -.14 .03 -.10 .04 -.11 -.18 -.13
Ma (mania) .21 .10 .22 .17 .33 -.27 -.31
Si (social introversion) -.56 -.44 -.78 -.48 -.56 -.31 -.15
A (Welsh, anxiety) -.39 -.29 -.45 -.39 -.23 -.59 -.37
R (Welsh, repression) -.30 -.06 — .32 -.04 -.34 .26 .19
EC (Block, under-control) .03 -.04 .15 .16 .41 -.46 — .32
ES (Barron, ego-strength) . 20 .26 . 30 .39 .24 .36 .15
TMA (Taylor, manifest anxiety) -. 38 — .26 -.47 -.37 -.26 -.54 -.29
SD (Edwards, social

desirability) . 37 .34 .48 . 40 .25 .51 .31
AI (Welsh, anxiety index) -.22 -.06 -.21 -.23 -.16 -.21 -.04
IR (Welsh, internalization

ratio) -.42 — .23 -. 51 -.44 -.53 .02 .11
F-K (Gough, dissimulation

index) -.23 -.33 -. 45 -.31 -.14 -.66 -.39

GUILFORD-ZIMMERMAN TEMPERAMENT SURVEY (N=l59 Males)
1. General Activity .33 .05 .31 .08 .15 .13 .13
2. Restraint -.30 -.18 -. 24 .04 .19 -.04 .24
3. Ascendancy .56 .28 .53 .50 .41 .04 .25
4. Sociability .41 .18 . 54 .41 .21 . 08 .08
5. Emotional Stability .19 .34 .24 .35 .18 .37 .30
6. Objectivity . 06 .33 . 04 .20 -.02 .43 .35
7. Friendliness .02 .14 .04 .12 .18 .37 .41
8. Thoughtfulness .07 -.01 -.02 . 03 -.05 -.02 -.07
9. Personal Relations .15 .39 .14 .21 .17 .52 .48
,0. Masculinity .04 .24 .16 .28 .25 .20 — .08
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Correlations - Continued

(Test) So Sc To Gi Cm Ac Ai le Py Fx Fe
MINNESOTA MULTIPHASIC PERSONALITY INVENTORY (N=295 Males)
L . 18 .47 .22 . 54 -.14 .24 .03 .10 .16 -.05 .03
F 31 -.28 -.30 -.34 -.35 -.42 -.02 -.33 -.01 .20 .07
K . 30 .52 .63 . 61 -.02 .48 .35 .50 .38 .21 -.05
Hs . 00 .06 .08 .04 -.13 — .08 .14 -.12 .09 .23 .03
D . 04 .11 -.10 — .06 -.30 -.18 .14 -.28 .12 .18 .33
Hy . 05 .15 .26 . 11 -.18 -.03 .26 .06 .27 .31 .20
Pd -.32 -.14 .01 -.02 -.07 -.14 .02 -.03 .03 .11 -.13
Mf -. 08 -.11 .04 -.20 -.18 -.04 .36 .11 .15 .31 .44
Pa -.12 -.04 .11 -.02 -.13 -.08 .10 — .06 .15 .15 . 00
Pt -. 01 .00 .03 -.10 -.14 -.22 .18 -.09 .13 .34 .21
Sc -. 19 .13 .03 -.13 -.18 -.17 .16 -.04 .10 .31 -.01
Ma -. 31 -.43 — .26 -.19 . 12 -.20 -.31 — .06 -.20 -.13 -.28
Si -.13 . 00 -.28 -. 37 -.20 -.33 .14 -.31 -.03 .12 .29
A -.22 -.44 -.47 -.55 -.03 -.54 -.19 -.48 -.34 .02 .10
R .12 .50 .33 .26 -.35 .13 . 42 .14 .41 .32 .38
EC -. 34 — .68 -.48 -. 60 .03 -.45 -.31 -. 22 -.37 -.07 -.15
ES . 06 .18 .43 .22 -.13 .27 .27 . 46 .25 .07 -.11
TMA -.17 -.33 -.43 -.51 -.13 — .48 -.06 -.43 -.15 .14 . 24
SD . 21 .37 .47 . 51 .15 . 4 6 . 16 .44 .24 -.01 -.17
AI . 11 .03 -.17 -.01 -.08 -.11 -. 09 -.30 -.14 -.03 .17
IR . 26 .41 .10 .12 . 04 .12 .20 -.14 .04 .07 .29
F-K -.36 -.51 -.59 -. 61 -.15 -.55 -.26 -.51 -.28 -.05 .07

GUILFORD-ZIMMERMAN TEMPERAMENT SURVEY (N=69 Males)
1. .04 .00 .10 .26 .12 .17 -.08 .08 .06 .05 -.02
2. .46 .27 .06 .10 .15 .23 .16 -.18 — .06 .06 .36
3. . 13 .08 .02 .11 .08 .50 -.09 .14 -.03 .08 .17
4. .23 .11 .08 .28 .02 .17 -.04 .04 .04 .08 .08
5. .25 .31 .45 . 36 -.12 .40 .29 .41 .22 .20 .04
6. . 36 .49 .38 .45 -.24 .42 .15 .25 .07 .15 .08
7. . 25 .49 .41 . 35 -.16 .29 .40 .20 .10 .33 . 35
8. -.11 .06 .08 .02 .04 .03 .13 .10 .18 -.01 .14
9. . 35 .37 .54 . 39 — .06 .35 .35 .43 .16 .17 -.07

10. .04 -.03 .16 .02 .12 .07 .06 .14 .23 .16 — .08

111


