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AN EVALUATION OF EDUCATIONAL MEDIA PROGRAMS IN

OKLAHOMA UNIVERSITIES AND COLLEGES
CHAPTER 1

Introduction

American educational systems have experienced marked changes
during the past half century in an effort to catch up with the ever-
increasing demands on our complex time. National leaders have become
increasingly convinced that education is essential not only for making
self-government work and teaching the equality of man but also for sur-
vival and progress.

Various forces are placing our educational system under in-
creasing stress: rising birth rates are leading to rising enrollments;
expanding knowledge in many fields is dictating a modification of the
curriculum; and advancing technology is influencing the instructional
process.1

Leaders in the field of educational reform have emphasized
the vital need for using a more varied array of impressions in teach-

ing in order that learning can take place more naturally and effectively.

lyames W. Brown, Richard B. Lewis, and Fred F. Harcleroad,
A-V Instruction Media and Methods (New York: McGraw~Hill Book Company,
1969), p. 16.
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Their ideas have gradually found their way into modern educational
practice and a degree of acceptance of these methods and techniques
has been achieved in our institutions. While the fundamentals of
educational media have been utilized for generations, their full potent-~
ial in our educational system is far from being recognized.

Research has indicated the potential of educational media.

The values in the use of field trips, flat pictures, filmstrips, slides,
motion pictures, television, teaching machines, and other media have
been carefully studied and reported,.

The instructional process is the heart of education. Develop-
ment in communications reveal possibilities for improvement of the
process by making it more effective and efficient., 1Indeed, such im-
provement may come, for basically education is instructionalized com-
munication.

New technological developments in media communication have
extended the meaning of the "instructional materials." A few.decades
ago, the '"older" medium--print--was supplemented by audiovisual mater-
ials such as motion pictures, filmstrips, slides, disc and tape record-
ings, and radio. These materials offer the instructor the possibilities
for accelerating and enriching the learning process.

The "newer" media~--closed circuit television, teaching machines,
media packages, computers, audio tutorial systems, dial access retrieval
systems, micro image systems, and the like--have revealed still other
instructional possibilities. Many believe that carefully designed and

integrated learning or educational media materials in the forms of
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unified package of printed and audiovisual media can serve as more than
adjuncts for the teacher. If they are used on the basis of teaching
tasks of the moment and the special contribution to learning each can
make, they can serve the instructor as a variety of teaching tools.

Since World War II, there has been a tremendous expansion of
the educational media field. Signs of rapid growth appear in the up-
surge of local, state, and national educational media associatioms; in
educational media textbooks and periocdicals; and in educational media
departments in universities and colleges.

In 1948 a study revealed that 36 of 56 university extension
divisions reporting had separate departments furnished for educational
media education.3 This is approximately 66 percent.

The whole logic of the educational media department

revolves around the concept that instructors in education
will gain results accordingly as they are able to do things
with things. The instructors must be supplied with all
possible services in the way of materials, equipment, and
guidance in oxder that the desired instructional objectives
may be met,

The recognized requirements for improving the quality of

instruction will focus attention on enormous tasks of selecting,

27ames W. Brown and Kenneth P. Norberg, Administering Educa-
tional Media (New York: McGraw-Hill Book Company, 1965), p. 14.

3W. R. Fulton, The Oklahoma Audiovisual Program: An Evalua-
tion (Norman: University of Oklahoma, 1956), p. 14.

4Nelson B. Henry, Audiovisual Materials of Instruction, The
Forty-Eighth Yearbook of the National Society for the Study of Educa-
tion (Chicago: University of Chicago Press, 1949), p. 105.
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organizing, producing and recording, and distributing instructional
materials. Educational media centers are needed. They could be the
focus of interinstructional efforts in producing and distributing in-
structional materials of proved quality.5

The contribution which educational media makes to instruction
in a university or college is determined largely by the extent to which
institutions provide educational media to instructers amd students,

Few efforts have been made to determine the degree to which Oklahoma
universities and colleges make educational media services available to
instructors. Educational leaders in Oklahoma need to know which ele-
ments of educational media programs in universities and colleges are in
need of improvement. A review of the literature revealed that no state-
wide studvy has been conducted for the express purpose of evaluating
educational media programs in universities and colleges of Oklahoma.

A pilot study7 of ten teacher training institutions in Oklahoma
was conducted by an audiovisual committee representing East Central
State College, Ada, Oklahoma. Educational media program results
indicated that very few higher education institutions in Oklahoma

had adequate media centers, Data were collected and analyzed using

3Samuel Baskin, Higher Education: Some Newer Developments
(New York: McGraw-Hill Book Company, 1965), p. 151.

6Carlton W. H. Erickson, Administering Instructional Media
Programs (New York: The MacMillian Company, 1970), pp. 22-24.

7Roy C. Allen, "Unpublished Survey of Audiovisual Programs
in Ten Teacher-Training Institutions in Oklahoma," (Ada, Oklahoma:
East Central State College, 1970).
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Fulton'sS instrument and Faris'? standards. As a result of this study,

the investigator became interested in the following problem.

Statement of the Problem

The problem of this study was to evaluate the educational
media programs in Oklahoma's universities and colleges. The investi-
gator was trying to determine whether adequate educational media pro-
grams wWere more prevalent in universities and senior colleges than in
junior or community colleges; and to determine whether adequate educa-
tional media programs were more prevalent in state-owned universities
and colleges than in independent colleges. More specifically, this
study made an analysis of the data to see if there was a relationship
between the quality of the educational media programs and the quantity

of personnel, equipment, and materials available to the media programs.

Purposes of the Study

The purposes of this study were to evaluate the educational
media programs of all Oklahoma universities and colleges. Stated more
specifically, the purposes of this study were (1) to compare the educa-
tional media programs of all universities and senior colleges to all

junior and community colleges; (2) to compare the educational mr "ia

BW. R. Fulton, Evaluative Checklist: An Instrument for ielf-
Evaluating an Educational Media Program in Colleges and Universities
(Washington, D.C.: Association for Educational Communications and
Technology, formerly Department of Audiovisual Instruction, NEA, 1970).

9Gene Faris and Mendel Sherman, Quantitative Standards for
Audiovisual Personnel, Equipment, and Materials in Elementary, Second-
ary, and Higher Education (Washington, D.C.: National Education Asso-
ciation, Department of Audiovisual Instruction, 1966).
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programs of all state-owned universities and colleges to all independent
colleges; (3) to make an analysis of the data to see if there was a
relationship between the quality of the educational media program and
the quantity of persomnel, equipment, and materials available to the
media program; and (4) to make an anaiysis of the data to see if there
was a relationship between the position of the educational media director’s
immediate supervisor and the qualitative data as measured by the evalua-
tive instrument. Finally, the investigator used the results obtained
from these comparisons to formulate recommendations for the improvement
and continued expansion of educational media programs of all Oklahoma

universities and colleges.

Hypotheses

For the purpose of this study, the investigator extended the
following propositions:

1. There will be a difference in the qualitative and quanti-
tative data recorded for all state-owned universities
and senior colleges and the qualitative and quantitative
data recorded for all independent colleges.

2. There will be a difference in the qualitative and quanti-
tative data recorded for universities and senior colleges
and the qualitative and quantitative data recorded for
all junior and community colleges.

3. There will be a correlation between the qualitative and
quantitative data recorded for all universities and
colleges.

4, There will be a positive correlation between the quality
of the educational media program and the positien of the
immediate supervisor of the educational media director
in all Oklahoma universities and senior colleges.

5. There will be a positive correlation between the quality
of the educational media program and the position of the
immediate supervisor of the educational media director
in all Oklahoma junior and community colleges.




Assumptions

For the purpose of this study, the investigator made the
following assumptions:

1. That the evaluation instruments--Evaluative Checklist: An
Instrument for Self-Evaluating an Educational Media Program
in Colleges and Universities and Quantitative Standards for
Audiovisual Personnel, Equipment, and Materials in Higher
Education--are valid and reliable measures of the educational
media programs of universities and colleges.

2. That the number of universities and colleges used in the
sample is of adequate size from which to generalize
results.

3. That the data collected are pair-wise independent.

4, That the data collected are bivariate normal in their
distribution,

5. That the variances of the different groups are statisti-
cally equal,

Deliminations and Limitations

The delimitations of this study are restricted to all Oklahoma
universities and colleges both state-owned and independent. It is
further delimited to include only the educational media programs of the
universities and colleges.

This investigation was limited to six major aspects concern-
ing the quality of the educational media program and three major aspects
concerning the quantity of the educational media program. First the
six major aspects of the quality of the educational media program will
be presented followed by the three major aspects concerning the quantity

of the educational media program.
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The first aspect is the commitment of the institutions to be
provisions of a wide variety of educational media services. Elements
included in the first aspect are as follows:
1. Commitment to media program.,

2. Commitment to educational media as an integral part of
instruction.

3. Commitment to providing educational media facilities.

4, Commitment to financing the educational media program,

5. Commitment to staffing the educational media program.

The second aspect deals with the relationship of the educa-
tional media program to the instructional program. The second aspect
includes the following elements:

1. Consultative services in educational media utilization.

2. Media services to educational preparation programs.

3. Faculty-student use of educational media.

4. Involvement of media staff in planning.

The institutional educational media center is the third
aspect. Elements included in this aspect are as follows:

1. Location and accessibility of educational media.

2. Dissemination of media information.

3. Availability of educational media.

4, Storage and retrieval of media.

5. Maintenance of media.

6. Production of media.
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The fourth aspect is the physical facilities which are pro-
vided for the utilization of educational media in instruction. This
aspect includes the following two elements:

1. Physical facilities in existing classrooms.

2. Physical facilities in new classrooms.

The fifth aspect deals with the financial support provided
for the educational media program and with the educational media budget.
The following elements are included in this aspect:

1. Reporting financial needs.

2. Basis for budget allocations.

3. Development of the media budget.

The professional, technical, and clerical media staff re-
present the sixth aspect. Elements included in the sixth aspect are
as follows:

1. Instructional system media staff.

2. Instructional system media director.

The first major aspect concerning the quantity of the educa-
tional media personnel and supporting staff consists of personnel in
the areas of administration, graphics, film productiocn, audio produc-
tion, instructional teievision, technicians and secretarial help.

The second major aspect deals with the audiovisual equipment
related to the educational media program. This consists of 16 mm sound
projectors, 8 mm projectors, 2'"X 2" slide projectors, filmstrip or
combination filmstrip projectors, 3%" X 4" auditorium projectors,
overhead projectors (10" X 10" classroom type and 10" X 10" auditorium

type), opaque projectors, record players, tape recorders, projection
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carts, projection screens, electronic learning labs, video-tape re-
corders, television receivers, closed circuit television studio, and
local production equipment.

The third major aspect deals with materials. Major elements
included in this aspect are 16 mm films, filmstrips, and audio record-
ings (tape and disc, but not electronic learning lab materials).

The six major aspects of the quality of the educational media
program and the three major aspects dealing with the quantity of the
educational media program are directly related to the instruments used

to evaluate the educational media program.

Definition of Terms

Clerical Personnel--This term includes the media staff who

perform the duties of secretaries, distribution clerks, and filing
clerks.

Community Junior College--This term refers to public colleges

owned by the state, commnity, or municipality and that receive the
majority of its financial support from state funds rather than private
sources. These institutions provide at least two, but fewer than four
years of educational opportunity beyond high school. (See Appendix F.)
Evaiuation--This teim refers to the appraisal of an educa-
tional media program based on established criteria which relate to

specific elements of the program,

Educational Media~-This term pertains to all non-book mater-

ials used for teaching and learning purposes and the equipment neces-

sary for the use of these materials.
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Educational Media Coordinator--This term pertains to the

supervisor of the educational media program in a specific department
or division of the educational institution.

Educational Media Director-~This term refers to the super-

visor of the educational media program for the entire educational
system being surveyed.

Educational Media Program--This term refers to the total

efforts of an educational system to provide educational media services
to its faculty and students.

Independent Junior College--This term defines the colleges

that are owned and governed by a particular religious sector denomina-
tion and that receives the majority of their financial support from
private rather than state funds. These colleges provide at least two,
but fewer than four years of educational opportunity beyond high
school. (See Appendix F.)

Independent College--This term refers to four-year colleges
and/or universities that are owned and governed by a particular reli-
gious sector denomination and that receives the majority of their funds
from private rather than state funds. (See Appendix F.)

Institution--This term includes all universities and colleges,
regardless of size and type, engaged in providing higher educational
experiences for students.

Professional Media Staff--This term pertains to personnel who

have special training required in the operation of the media program.
Included in this category were photographers, graphic artists, and

film librarians who were engaged in media activities.
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Self-Evaluation--This term represents the appraisal of an

educational media program by officials of the institution whose pro-

gram is being evaluated.

State-Owned Junior College--This term includes those colleges

owned by the state, community, or municipality and that receive the
majority of their support from state funds. These institutions pro-
vide at least two, but fewer than four years of educational opportunity
beyond high school. (See Appendix F.)

State-Owned University or Senior College~-This term pertains

to those universities and/or colleges that are owned by the state,
community, or municipality and that receive the majority of their
financial support from state government rather than private sources.
(See Appendix F.)

Technical Personnel--This term includes the media staff who

are engaged in activities in the area of equipment and material repair,
film inspection, and materials production.

Qualitative Data-~This term defines the data recorded for

each institution for the purposes of determining the value of their
educational media program in terms of how good it is and how useful
it is fn relation to known standards.

Quantitative Data--This term includes the data recorded for

each institution for the purposes of determining how many and how much

in terms of educational personnel, equipment, and materials.




CHAPTER II

REVIEW OF THE LITERATURE

A review of the literature revealed that a number of studies have
been reported concerning the educational media programs in public schools,
Initially the forces of educational change and institutional improvement
were focused upon the elementary and secondary schools.

Numerous studies during the past decade have dealt with various
dimensions of educational media and their application to the solutions
of problems related to inmstruction. These research studies specifically
relate to selected media and the utilization techniques used for the
improvement of instruction both in public schools and institutions for
higher education.

The professional literature directly related to this study is
somewhat limited; however, in recent years there has been increased
me in hicher education as a result of the
Higher Education Act of 1965. Most of the studies in the past have dealt
with media programs or the development of media programs in specific
institutions.

The investigations reported in the literature which relate to
this study include national surveys, university extension divisions, and
senior institutions engaged in teacher education. These studies were

conducted from 1923 to 1970.
13
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Although other studies reported in this literature have rele-
vance to this research, two national studies included in the literature
have particular implications. These studies, known as the Higher
Education Media Studies (HEMS), were conducted in 1962 and 1967.

The study of audiovisual services in universities and colleges
began in 1910 at the University of Texas with the founding of a Bureau
of Visual Instructian.! From 1910 until 1948 the literature on audio-
visual research in higher education is somewhat limited, but a few
studies were conducted.

In 1923, McClusky conducted the first national study of the admin-
istration of audiovisual education. He made the following recommendations
from his study:

2. A clearing house for administrative information needs to
be established.

3. Educational institutions . . . should materially increase
their financial support of bureaus of visual education,
thus placing them on a sound and respectable economic
base.

4. Departments of visual instruction should secure funds
and time for carrying forward experiments and surveys
in the field,

5. The training of teachers in the use and value of visual
instruction should be promoted .

6. The administrative status of directors of visual education
needs to be clearly defined . . . .

lF, Dean McClusky, "The Administration of Visual Education: A
National Survey," (unpublished report, Washington, D.C,: National
Education Association, 1923), p. 89.
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7. Directors of visual instruction should draw . . . up a
uniform set of record and report forms, thus enabling
each one to interpret intelligently the statistics
gathered by another.

9. Education experts should assist in the creation of all
visual aids . . . .

10. All activities of visual education should look toward
the mental development of the individual child . . . .

¢ @ @& e o o ¢ e ° 2 e ° e e ¢ & & a2 & & e o o o « ¢ s & e o

15, Methods of selecting visual materials for school use need
to be systematically analyzed and a more scientific pro-
cedure evolved . . . .

16, Catalogues (of audiovisual material) need to be carefully
graded and systematically arranged to correlate with the
course of study . . . .

e e o o ¢ s s s . e e 8 & & o e o s & & e o e = * e e & e e

22, City and state bureaus should make systematic studies
of the materials in circulation in terms of their use
by patrons.

23, Adequate housing, storage, and transportation facilities
should be furmished every bureau.

26. Those state institutions and city school systems which
comtemplate the organization of visual instruction in a
separate department should build on the experience and
success of a large group of educational institutions

R L S R N - - mm -
wiiich have beéen picncers im the figld . . . .

Dent, in 1930, made a survey of visual instruction budgets among
memberz of the National University Extension Association., This study
revealed the following:

1, Seventeen University Extension Divisions maintained a
a visual instruction service;

21pid., pp. 18l=184.
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2. Annual budgets ranged from $100 to $24,675;
3. An average of 8.28 percent of the general extension
division budgets was being used for visual instruction

service; and

4, The percentage of the budget secured through appropria-
tions ranged from 6 to 100 percent.

A study was conducted at Columbia University in 1948, sponsored
by the Office of the Provost, for the purposes of analyzing the exist-
ing audiovisual needs and facilities at Columbia. Jenson's recommend-
ations for reorganization of the audiovisual services at Columbia
University have important implications for this study. He recommended
coordinated audiovisual activities within a centralized administrative
unit. According to Jenson, the major financial support for the center
should be derived from direct university appropriations; equipment and oper-
ator services should be provided without charge for official university use.4
In 1950, Swartout reported the trends in the administration of
ten colleges and universities. His findings were as follows:

1. Expansion of audiovisual services in both depth and scope
were taking place;

2. A trend toward centralizing the administration of equip-
ment and expensive audiovisual materials was noted; and

3. Lless expensive equipment was centrally administered but
Annantraldsad nnf‘r\r(Hng to uge,

A NN N hh e T e e v et o et e e e

3El1sworth C. Dent, "Report of the Budget Survey," in National
University Extension Association, Volume Fourteen Proceedings (Bloomington:
Indiana University Press, 1932), pp. 88-91.

4yerbert Roland Jenson, "A Survey of Audiovisual Activity at
Columbia University and Recommendations for Its Improvement,' (unpublished
doctor's dissertation, Columbia University, 1949), p. 33.

Sgherwin G. Swartout, "Administrative Practices of Selected Colleges
and University Audiovisual Centers," (unpublished doctor's dissertation,
Ohio State University, 1950), pp. 110-111.
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Four patterns of administrative organization were found to exist.
Audiovisual centers were organized in (1) university extensions; (2) Col-
leges of Education; (3) university libraries; and (4) as separate units
directly responsible to the university administration. Swartout concluded
that the latter pattern was most desirable and efficient, and developed
a normative plan for the organization of audiovisual services with lines
of responsibility directly to the president.6

A research study in 1952 on audiovisual servicas in colleges and
universities was conducted by the Association of College Research Libraries.
.The institutions reporting (84% of the total number) had taken steps to
meet cambus audiovisual needs, although the extent of the services provided
indicated that only a few United States colleges and universities have
developed adequate audiovisual services. More than half of the institu-
tions reporting (537%) had developed centralized audiovisual services.

Larger institutions tended toward centralization of services in an audio-
visual agency while smaller institutions more often developed centralized
audiovisual services in the 1ibrary.7

A survey of college and univeréity in-gervice audiovisual programs
by Sands in 1953 revealed that out of the 112 institutions reporting, 104

mointainad a nquipmnnf centar far cammng utilization.
n equinment centar for campug u

A striking prepondenance of the colleges and universities
are providing centralized services in audiovisual education
consisting of films and projector equipment. There is genmeral

61bid., pp. 259-290.

7"Audiovi.sual Services in Colleges and Universities in the United
States," (Tuscon: Association of College and Research Libraries, 1953),

p. 17.
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recognition that these services are insufficient but a per-
sistent optimism is expressed that conditions will continually
improve.8

Wait, in 1953, made a study for the purposes of discovering and
to describe the administrative audiovisual patterns in operation in
selected teachers colleges in the United States with some analysis of
their strengths and weaknesses. His major findings have important impli-
cations for this study. They were as follows:

1. Most common administrative practice in the eight teacher
colleges make the audiovisual program responsible to the
education department with some lines of authority emanat-
ing from the president's office.

2., Sources of support are through film rentals, college budgets,
and cooperative arrangements with state departments and public
schools.

3. Average expenditures for the eight college audiovisual pro-
grams was $23,703.

4, Film libraries average 738 prints per library. An average
of 18 prints per faculty member was used during 1931-1952,

5, Seven of the eight colleges extended off campus services
to public schools. This service congisted chiefly of film
distribution.9

From his findings, Wait made the conclusions which follow:

1. The type of administrative organization in and of itself
is of little account in determining the scope of the audio-
visual program. A desire for an audiovisual program by the
college cdministration and leaderghip on the part of those
in charge of the program are essential.

8Lester B. Sands, College and University In-Service A~V Programs,
An Analysis of Resources from 112 Colleges and Universities (Goleta:
University of California, Santa Barbara College, 1953), p. ll.

clifford V. Wait, "A Study of Audiovisual Programs in Selected
Teachers Colleges in the United States for the Purpose of Identifying
and Describing Some Effective Administrative Patterns,'" (unpublished
Dissertation, Indiana University, 1953), as quoted in Dissertation
Abstract, Vol. 13, n, 5-6, p. 1108,
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Direct appropriation to the audiovisual center through
an approved college budget supplemented by cooperative
arrangements for sharing materials and/or off-campus
charges seem to be the most effective means of sup-
porting such programs.

Audiovisual programs in teachers colleges can improve
by establishing better accounting systems, acquiring
a competent gtaff, further developing in-service and
pre-service training, and expanding production and
utilization services on-campus.

Wait made recommendations important to this study. They were

as follows:

1.

Teachers colleges should develop adequate, coordinated
audiovisual programs to meet local on-campus and off-
campus needs in terms of the utilization and production
of materials as well as training and research in audio-
visual education.

Organize the audiovisual programs as separate admin-
istrative units with their functions interrelated with
the functions of the departments involved in related
activities,

Establish long-term budgets with adequate accounting
systems for the audiovisual program.

Develop utilization and production services in a way
that the college faculty and students can take full
advantage of the audiovisual materials for instruction
purposes.

In 1954 Minor studies audiovisual programs in four-year Negro

colleges and universities, The purpose of this study was to determine

to what extent audiovisual activities existed in the four-year, Negro,

accredited colleges and universities, to analyze the organizational struc-

ture and the functions of the "better" audiovisual programs in Negro col-

leges and universities, and to suggest various approaches to the improvement

101p3id., pp. 1108.

111pid., pp. 1108.
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of present audiovisual programs or for the development of new programs.
A few recommendations made by Minor have important implications for
this study., They were as follows:

2. Programs of audiovisual education should be organized or
reorganized to meet the educational objectives of the
institutions in which they are located.

3. The audiovisual program should function through an audio-
visual center, centrally located with adequate space,
materials, and equipment, and have a direct line of auth-
ority to the president or policy making body.

® 6 & e e e e e v e e e e » e o o ® e 8 e e ¢ e 6 e e s e o o

5. The size of the audiuvisual staff should increase as
demands for services increase, and a full-time audio-
visual director should be appointed with academic rank
equal to that of other staff members with similar admin-
istrative responsibilities.
6. Audiovisual services, within the institution limitations,
should be extended beyond the limits of the campus to
assist in meeting the educational needs of the communit:y.12
A status study by Hailer in 1955 of audiovisual faculty needs in
the College of Letters and Sciences at the University of Wisconsin found
that appropriate materials and services were not available. He made the
following recommendations for that institution:
1. The staff and facilities of the Bureau of Audiovisual
Instruction be expanded to more adequately meet campus
needs;

2. The library of audiovisual materials be expanded;

3. All classrooms be equipped for use of audiovisual materials;

4., A graphic arts service be established as a campus service;
and

12F4ward Orville Minor, "An Analytical Study of Audiovisual Pro-
grams in Four Year Accredited Negro Colleges and Universities," (unpublished

dissertation, Indiana University, 1954), as quoted in Dissertation Abstract,
Vol. 14, n. 10-12, pp. 1587-1588.
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5. An audiovisual coordinator in each department act as
liaison between the department and the Bureau.l3

DeKieffer's study in 1959 of activities of four-year institutions
engaged in teacher education has some implications for this study. Data
compiled from his 1947 and 1957 questionnaires showed that there is a
direct relationship between the size of the student body of an institu-
tion and the probability that it is conducting an audiovisual program.14
It was interesting to note, from this study, that a large number of denom-
inational colleges and universities answering the questionmaire in 1947
have inaugurated audiovisual programs within a ten year period. DeKieffer
credits thir trend to the acceptance of imstructional materials and their
impact on teaching and learning.

A study completed in 1960 by Hoyes was conducted for the purpose
of surveying 14 state teachers colleges in Pennsylvania. This study was
concerned with the organization and administration of audiovisual programs
as they existed in the state teachers colleges. Hoyes' survey included
four major areas: finance, personnel, materials, and services. His follow-
ing recommendations are important to this study:

The following recommendations were offered in the financial
phase:

1. The State Department of Public Instruction should provide
funds for a separate budget at each of the l4 state teachers
colleges.

13yaro1d Herman Hailer, "A Study of the Role of the Campus Audio-
Visual Service Center in Providing Audiovisual Materials for the Faculty
of the College of Letters and Science of the University of Wisconsin,"
(unpublisghed doctor's dissertation, University of Wisconsin, 1955), pp.
122-130.

l4g, g, DekKieffer, "AV Activities of Colleges and Universities,'
Audiovisual Communication Review, 1959, 7(2), 124.
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Each Pennsylvania Regional Film Library at the state
teachers college should keep the rental fees collected
and improve the local program.

Each state teachers college should plan an annual budget
0 include the two funds mentioned above.

In the personnel phase the following recommendations were

made:

1.

Certification requirements should be planned and adopted
to improve personmnel selectionm,

More nonprofessional members should be added to the audio-
visual Center staffs.

More student projectionists should be employed for class-
room projection.

Audio-Visual Faculty Committee members should be chosen
on a rotating membership basis.

All the college audio-visual programs should be organized
and controlled through the Education Departments.

The following recommendations were made in the materials

phase:

1.

2.

Obsolete films and filmstrips should be removed from the
film libraries.

More new films, filmstrips, and recording disks and tapes
should be added to the college Centers.

As many rooms as possible should be prepared for projection
situations.

Supplements to the initial publication of the Curriculum
Bulletin should be published periodically.

In the services division of the study the following recom-

mendations were offered:

1.

Each audio-visual program should offer a workshop course
to follow the required course in audio-visual education.

More preview and listening rooms should be made available
on all campuses to encourage more requests for films, film-
strips, and recordings.
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3. Each audio-visual Center should publish and distribute
information which would inform students, faculty, and

interested public school persomnel of the available

equipment, materials, and services of the college Center.

The first of two national studies having particular implications
on this study is Higher Education Media Study (HEMS) which was conducted
in 1962 by the Association of Higher Education and the Division of Audio-
visual Instructional Services of the National Education Association. This

was a study to assess the scope of the emerging educational media programs.

New Media in Higher Education was the result of the first natiomal

study. This publication described the emerging patterns of administrative
organization and the innovative use of media in colleges and universities.
A summary of the results of the study indicated that the appropriate

use of educational media could make a significant contribution to the
improvement of imstruction, both to teacking and learning. The study indi-
cated that learning centers or resource centers are beginning to develop.
According to the study, an overarching philosophy or theory is needed to

accommodate the utilization of the new media.16

15Jack Francis Hoyes, '"The Organization and Administration of
Audiovisual Programs in the State Teachers Colleges of Pennsylvania,"
(unpublished doctor's dissertation, University of Pittsburg, 1960), as
quoted in Dissertation Abstract, Vol. 21, n. 1-3, pp.552-553.

16J. W. Brown and J. W. Thornton, Jr., New Media in Higher
Education (Washington, D.C,: Association of Higher Education and National
Education Association, Division of Audiovisual Instruction Services, 1963),
pp. 165-177.
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New Media and College Teaching was the second higher education
media study. Conducted in 1968, it up~-dated the previous research and
provided increased scope and depth.17

During the period between the two studies, The Higher Education
Act of 1965 was passed. The purpose of the Act was to improve under-
graduate instruction by providing financial assistance on a matching fund
basis for the acquisition of instructional equipment and materials.
Basically, the Act provided resources for the development of comprehensive
educational media programs to service the instructional needs of the
institutions.1

Part B, Faculty Development Programs, of the Higher Education
Act of 1965 provided grants designed to enhance the proficiency of faculty
personmnel in the use of educational media. The goal of the program was
to give faculty members a theoretical and practical background in educa-
tional media. The objective was to clarify for the faculty personnel
such things as which educational media are available, appropriate facilities
needed for the use of various media, theoretical bases for the use of the
media, how programs involving their use are developed, strengths and weak-

nesses of media programs, and how they may be integrated into an effective

17J. W. Thornton, Jr., and J. W. Brown, New Media and College
Teaching (Washington, D.C,: National Education Association, Department
of Audiovisual Instruction, 1968).

18A1fred Dubbe, Peter J. Esseff, and John W. Westfall, "The

Higher Education Act of 1965: The College Equipment Grant Program, Title
VI, Part A," Audiovisual Instruction (Washington, D,C.: National Education

Asgociation, Department of Audiovisual Instruction, December, 1966), pp.
826-828.
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instructional program. This objective was usually met at the institutions
through workshops or institutes.19

During the period between the two HEMS studies there was consider-
able expansion in the application of educational media to the solution of
instructional problems. The concepts identified in the first HEMS study
were more fully developed and implemented in many institutions of higher
d.20

learning by the time the second study was conducte

The editors of New Media and College Teaching expressed an observa-

tion which has significant implications to this study.
. . no permanent and lasting effect in improving

instruction through the application of new media will occur

until there is a substantial institutional commitment to

the purpose.2

This observation reflects a direct parallel to Fulton's "Criteria

Relating to Educational Media Programs in Colleges and UniversitieS;"22
and the "Evaluative Checklist: An Instrument for Self-Evaluating an
Educational Media Program in Colleges and Universities."23 Administrative

staffs of institutions must be committed to all aspects of an educational

19 rehie R. Ayers, "Educational Media in Colleges and Universities:
Title VII-B, The Higher Education Act of 1965," Audiovisual Instruction
(Washington, D.C.: National Education Association, Division of Audiovisual
Instruction, December, 1967), pp. 1044-1045,

20Thornton and Brown, New Media and College Teaching, pp. 131-144.
2l1pid., p. 146.

22W. R. Fulton, "Criteria Relating to Educational Media Programs
in Colleges and Universities,m (Washington, D.C,: National Education
Association, Department of Audiovisual Instruction, 1968).

23y, R. Fulton, Evaluative Checklist: An Instrument for Self-
Evaluating An Educational Media Program in Colleges and Universities
(Washington, D.C.: Association for Educational Communications and
Technology, formerly Department of Audiovisual Instruction, NEA, 1970).
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media program in order to improve the quality of instruction by the appro-
priate utilization of educational media.

According to Thornton and Brown, institutional commitment to this
purpose must include at least the following elements:

. . (a) administrative involvement expressed in financial sup-
port and in recognition of faculty participation, by means both
of release time and of promotional policies; (b) adequate capital
investments in both space and equipment; (c) technical staff to
assist instructors in development of materials and in operation
of technical equipment, with leadership of faculty status .

(d) faculty interest in improving the quality of instruction.24

Fulton's administrative commitment extends equally to each element
of the educational media program. He states that a commitment should
include:

C. (a) the media program; (b) educational media as an
integral part of instruction; (c) providing educational media
facilities; (d) financing the media program; and (e) staffing
the media program.

If Eurich's prediction about higher education in the twenty-first
century is to become a reality, institutional commitment will be a neces-
sity. Eurich predicted, "The most radical difference between today's col-
leges and those fifty years ago, however, is not in the curriculum, but

in the use of learning resOurces."26

A commitment by the institution
must be implemented for the development of a strong educational media
program to introduce students to quality educational experiences. The

educational media program should include services which would provide

4
Thornton and Brown, New Media and College Teaching, p. 146.

25Fulton, Criteria, pp. 1-3.

265, C. Eurich, "Higher Education in the 2lst Century," in G.
Hass and K. Wiles, Readings in Curriculum (Boston: Allyn and Bacon,
1965), p. 564.
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resources in areas of technology, appropriate utilization of educational
media and human resources. The resources would provide the appropriate
tools for the purpose of integrating the educational media into the
instructional process.

The following concluding observations were made by Thornton and

1. Application of techmology to higher education seems to
have been far more adaptive than creative.

2. There is . . . need for concentrated effort both nation-
ally and within regions and single institutions on the
development of materials of instruction to be used with
new media.

3. . . . physical facilities for instructional application
of new media are still inadequate.

4. . . . faculty development programs are essential elements
in efforts to modernize instruction,

5. . . . the systematic approach to instruction offers pro-

mise for the attainment of economics of efforts and of

instructional time in higher education.27

Observations made by Thorton and Brown are relevant to the develop-
ment of educational media programs in higher education. However, this
investigator believes that a more significant observation, which the
HEMS editors express as institutional commitment, may be more important
to the development of educational media programs.

The observations of HEMS were supported by Diamond in his belief
that college and university administrators must be committed to improving
the quality of education through improvement of instruction. Diamond
suggested six ingredients that are essential, however, only three of

these ingredients are related to this study.

27 hornton and Brown, New Media and College Teaching, pp. 145-146.
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Recognition of the responsibility of the administration
as well as the faculty for instruction.

Support personnel and related production capabilities .
ideally, graphic, photographic, television, audio production,
specialist in programmed instruction . . . computer assisted
instruction.

Time and money . . . for faculty release time and support

staff, material development, purchase of specialized pieces of
equipment and materials.

Quantitative Standards for Audiovisual Personnel, Equipment, and

Materials in Elementary, Secondary, and Higher Education has been avail-

able from the Department of Audiovisual Instruction since 1966.29 In
1968, Fulton's "Criteria Relating to Educational Media Programs in School
Systems and Colleges and Universities," and the accompanying 'Evaluative
Checklist: An Instrument for Self-Evaluating an Educational Media Program
in School Systems and Colleges and Universities," was made available
from the Department of Audiovisual Instruction:.;0 According to the Depart-
ment of Audiovisual Instruction, the quantitative standards, criteria,
and checklist have been widely distributed.

A search of the literature verified that the standards, criteria,
and checklist have been widely used in public schools. A national study

in 1967 by Bloodworth and Wedberg identified 247 schools making use of

28gobert M. Diamond, "Change: Difficult But Not Impossible,"
College Management, Vol. 3, No. 10, (1963), p. 23-25.

29Gene Faris and Mendel Sherman, Quantiative Standards for Audio-

Visual Personnel, Equipment, and Materials in Elementary, Secondary, and
Higher Education (Washington, D,C.: National Education Association,

Department of Audiovisual Instruction, 1966).

30Fulton, "Evaluative Checklist," op. cit.
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educational media.31

Fulton's instrument was used to validate the sophis-
tication of the programs as recorded by each school in the survey.

The Department of Audiovisual Instruction quantitative standards
and Fulton's instrument were used by Teague to evaluate the educational

32 The Teague study and the

media programs in Oklahoma public schools.
Bloodworth and Wedberg study were relevant to this study since each survey
utilized Fulton's evaluative checklist. A review of the professional
literature indicates that the quantitative standards, criteria, and check-
list have not been utilized as widely by institutions of higher education.
A study made in 1970 by Lambert is particularly significant to
this study since Fulton's evaluative instrument was used to design another
instrument. The purpose of the Lambert study was to evaluate the educa-
tional media programs in selected colleges and universities in Florida.
A self-evaluative rating scale was constructed by Lambert based upon
Fulton's criteria for colleges and universities.
Areas investigated by Lambert which are related to this study

include the following:

1. The status of the educational media program in selected
institutions.

2. The group differences that existed between the tax-

D am e S Senade e
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31y, Bloodworth and D. Wedberg, Highlights Using Educational Media
(Washington, D,C.: National Education Association, Department of Audio-
visual Instruction, 1967), p. 3.

32pred A. Teague, "An Evaluation of Educational Media Programs id
Oklahoma Public Schools (unpublished doctor's dissertation, University of
Oklahoma, 1966).
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3. The extent of institutional commitment to the use of
educational media,33

Findings from Lambert's study include the following:

1. Collectively the status of the educational media program
in the selected institutions was at the "median, passable,
adequate" level as defined by the rating scale.

2. Institutional group differences existed. The tax-supported
institutions had the most highly developed educational media
program followed in descending order by church-related and
non-church related private institutions.

3. Collectively, institutional commitment to the educatiomal
media program was slightly above the '"median" level. The
tax-supported institutions were more committed than the
church-zg&ated and the non-church related private insti-
tutions.

This chapter included investigations which varied widely in the
geographic locations where the studies were made, in the organization of
the studies, and the period of time during which they were conducted.
Certain program areas or major aspects of the audiovisual programs
appeared to be common to most of the studies reviewed. The six aspects
included in the limitations of this study appear to encompass all major
program elements used as indicators of program adequacy in previous
investigations.

Literature related to this study regarding educational media pro~-

grams in junior and comumunity colleges was not available

research could be found concerning media programs in private institutioms.

33Clio Wesley Lambert, "Evaluation of the Educational Media
Program in Selected Colleges and Universities in Florida," (unpublished
doctor's dissertation, University of Florida, 1970), p. 10.

341pbid., p. 85.
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Although the existing professional literature directly related to this
study was meager, it was particularly significant and provided the basis

for the investigation.




CHAPTER ITI

METHODOLOGY

This study was conducted in order tc evaluate the educational
media programs of Oklahoma universities and colleges. Differences be-
tween quantitative and qualitative data were analyzed for each college.

That part of the study which evaluated the differences among
the quantitative and qualitative data of the state-owned and independent
universities and colleges in Oklahoma was accomplished by analyzing the
data recorded for each school. Determination of the relationship be-
tween the quantitative and qualitative data was accomplished by cor-
relating the two values with a Pearson Product-Moment Correlation.!

The relationship between the immediate supervisor of the educational
media director and the qualitative data was determined by showing a

relationship between the data using the Contingency Coefficient.?

The methods and procedures used in recording the data for
each institution are presented in this section. Chapter III is divided

into three general areas of concern: (1) pre-experimental procedures;

1N. M. Downie and R. W. Heath, Basic Statistical Methods
(New York: Harper and Row, 1970), pp. 154-159.

ZIbid-, PP- 211.'212-
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(2) experimental procedures; and (3) analysis of the data. These three

areas are discussed in the order given above.

Pre-experimental Procedures

Before the study was actually conducted, certain preliminary
activities were performed. These activities consisted of such tasks
as selection of data collection instruments, choice of research design,
selection of proper statistical tests, and preparation and dissemina-
tion of correspondence. Each of these procedures will be in the follow-

ing sections.

Research Design

The first pre-experimental step was to choose the proper re-
search design for the conduct of the study. The words ''research design,"
as used in this study, means the plan, structure, and strategy of in-
vestigation conceived to obtain answers to research questions and to
control external variances. The plan is the overall scheme or program
of the research problem; the structure is the more specific structure
or paradigm of the operation of the independent variables; the strategy
as used here is even more specific than the structure--it is the actual
method used in gathering and analyzing the data.

A research design has two basic purposes: (1) to provide
answers to research questions; and (2) to control unwanted sources of
variances. In other words, it is through the design of a study that
research is made effective. Kerlinger makes the following statement

in regard to research design:
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.How does design accomplish this? Research designs set
up the framework for 'adequate' tests of the relations among
variables. The design tells us, in a sense, what observa-
tions to make, how to make them, and how to analyze the quanti-
tative representations of the observations. Strictly speak-
ing, design does not 'tell' us precisely what to do, but
rather suggests the directions of observation-making and anal-
ysis. An adequate design 'suggests,' for example, how many
observations should be made, and which variables are active
variables and which are assigned. We can then act to mani-
pulate the active variables and to dichotomize, trichotomize,
or otherwise categorize the assigned variables. A design
tells us what type of statistical analysis to use. Finally,
an adequate design outlines possible conclusions to be drawn
from the statistical analysis,

Survey methods and appraisal techniques were used in the pre-
sent study. Good, Barr, and Scates write that the survey is "concerned
with ascertaining the conditions which prevail in the group of cases
chosen for study, and is essentially a method of quantitative descrip-

4

tion of the general characteristics of the study.'""™ They also state

that ""appraisal is the procedure by which we secure and make overt

n5

characteristically variable reactions. These techniques were appro-

priate for seeking solutions to the problems of this study.

Instruments
The second step of the pre-experimental procedures was to
choose the proper data collection instruments. The first instrument

chosen for this study was the Evaluative Checklist: An Instrument for

3Fred N. Kerlinger, Foundations cf Behavioral Research (New York:
York: Holt, Rinehart, and Winston, 1964), p. 276.

4Carter J. Good, Arvin S. Barr, and Douglas E. Scates, The
Methodology of Educational Research (New York: Appleton-Century
Crafts, 1941), p. 286.

>Tbid., p. 412.



35

Self Evaluating an Educational Media Program in Colleges and Universit-

les. The instrument was part of a study performed pursuant to a con-
tract with the United States Office of Education under Title VII of
the National Defense Education Act and funded through the University
of Oklahoma. The project was directed by Dr. W. R. Fulton, Chairman
of the Department of Audiovisual Instruction Consultative Service
Committee, College of Education, University of Oklahoma.6

The project started on June 1, 1964, and extended through

December 31, 1965. The development of the Evaluative Checklist: An

Instrument for Self-Evaluating an Educational Media Program in Colleges

and Universities involved several major steps. In order to make valid

judgments about a particular program, it was necessary to develop some
guidelines or criteria pertaining to those elements believed to be
common to all educational media programs. Therefore, a thorough re-
view of the literature was made in an attempt to identify advocated
criteria. In the second step of the procedure a panel of 12 prominent
educational media consultants representing all areas of the country
developed a list of evaluation criteria.

A draft of the self-evaluative checklist was pilot tested

in six school systems in widely separated geographical regions and nine

6W. R. Fulton, Evaluative Checklist: An Instrument for Self-
Evaluating an Educational Media Program in Colleges and Universities
(Washington, D.C,: Association for Educational Communications and
Technology, formerly Department of Audiovisual Instruction, NEA, 1970).
7W. R. Fulton, '"Developing a Self-Evaluative Instrument for
Appraising Educational Media Programs," in Lucisu Butler and Neville
P. Pearson, Instructional Materials Centers Selected Reading (Minneao-
plis: Burgess Publishing Company, 1969), pp. 327-331,
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colleges and universities‘similarly located in the United States. Due
to differences in terminology peculiar to school systems and institu-
tions of higher education, it was found that two forms of the instru-
ment would be necessary. Other than these variations in terminology,
there is essentially no difference between the forms.8

For field testing, the self-evaluative checklist and the com-
prehensive list of criteria were mailed to 200 schools and institutions
of higher education. The results of the field test indicated that the
instrument is reliable for yielding the kind of information for which
the instrument is designed.9 A copy of the instrument and criteria are
shown in Appendices A and C.

Quantitative Standards for Audiovisual Personnel, Equipment,

and Materials in Higher Education was the second instrument chosen for

this study. The quantitative standards have progressed through several
stages in their preparafion. A tentative set of quantitative guide-
lines for selected materials and equipment was formulated by a national
commnittee at the 1964 annual conference of the Department of Audio-
visual Instruction. Reactions to the standards and suggestions from
audiovisual specialists throughout the United States were gathered and

consolidated by Dr. Gene Faris, Indiana University. The modified

Ibid.

Ibid.
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guidelines were published in the March, 1965 issue of Audiovisual
Instruction.10

In October, 1965, a nationally selected seminar of audio~
visual specialists functioning under the auspices of the United States
Office of Education, gathered to develop and validate quantitative
standards for educational media programs. The research project was
directed by Dr. Gene Faris, Chairman of the Department of Audiovisual
Instruction Subcommittee on Professional Audiovisual Standards. The
standards were adopted by the DAVI Executive Board on October 30, 1965,
and since have been published by that organization.11 A copy of the
quantitative standards is shown in Appendix D.

An inventory check sheet was used to collect quantitative
data. The check sheet was constructed to include all items needed to
determine whether an institution meets certain quantitative standards
in terms of personnel, equipment, and materials. The check sheet not
only covered each media item required in the standards, but also in-
cluded background information about each institution which was needed
to determine whether each standard was met.

A tentative draft of the inventory check sheet was prepared

and interviews were held with members of the Oklahoma Association for

10gene Faris, "Tentative Guidelines for Audiovisual Personnel
and Equipment,' Audiovisual Instruction (Washington, D.C,: National
Education Association, Department of Audiovisual Instruction, 1965),
pp. 201-204.
11Gene Faris and Mendel Sherman, Quantitative Standards for
Audiovisual Persomnel, Equipment, and Materials in Elementary, Second-
ary, and Higher Education (Washington, D.C.: National Education Asso-
ciation, Department of Audiovisual Instruction, 1966).
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Audiovisual Media and Technology. Check sheet revisions were made on
the basis of these interviews.

A preliminary review of the check sheet was made by six media
directors in institutions of higher education. The review was conducted
to determine if all items on the check sheet were clear and understand-
able. Personal interviews were held with members of the pilot study
sample after each had completed a study of the check sheet. Based on
the review results, minor changes were made in the inventory check

sheet. The final instrument is displayed in Appendix E.

Population and Sample

The population chosen for this study consisted of presidents
of institutions in Oklahoma higher education. The presidents were
asked to participate for the fecllowing reasons: (1) they were capable
of selecting the person(s) who could provide the most reliable and
valid information concerning the educational media program of their
respective institutions; (2) all Oklahoma universities and colleges
were needed in the sample to make the results generalizable to the
entire st:ate;12 (3) a population larger than that offered by Oklahoma
universities and colleges would result in a group which may prove
unmanagatle and unreenonaive to a mail-out type instrument.13 Appendix
F contains a list of the universities and colleges that were included

in the study.

12George A. Ferguson, Statistical Analysis in Psychology and
Education (New York: McGraw-Hill, 1966), Chapter 17.

13Kerlinger, op. cit., p. 397,
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Preliminary Correspondence to
Participating Institutions

In conducting the study, the investigator received the sup -
port of the Oklahoma Regents for Higher Education. Dr. E. T. Dunlap,
Chancellor for the Oklahoma Regents agreed to contact each of the
universities and colleges and encourage them to participate. A copy
of his initial correspondence is presented in Appendix G.

The investigator also prepared a formal correspondence and
mailed it to the president of each institution, asking them to respond

to the questionnaires. Appendix H contains this correspondence.

Experimental Procedures

The actual conduct of this study began with the mailing of
the data collection instruments to the presidents of the institutions
of Oklahoma higher education. These two instruments, complete with
instructions, were mailed to each of the 40 institutions during March,
1972.

Two weeks after the initial mailing, a follow-up letter was
sent to the presidents of the institutions that failed to respond to
the initial correspondence. A copy of this correspondence is shown in
Appendix I.

Finally, at the end of the fourth week following the initial
mailing, the investigator contacted the non-respondents by telephone
and/or personal visitation as necessary to collect the information
desired from each institution. A 100 percent response was recorded
by the end of the four-week data collection period. As soon as all

responses were received, an acknowledgement was mailed to each president.
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A copy of these acknowledgements was included with a letter of apprecia-
tion to Dr. E. T. Dunlap and the Oklahoma State Regents for Higher

Education. This correspondence is included in Appendix J.

Scoring of Qualitative Data

The next phase of the experimental procedures was the scoring
of the responses recorded on the qualitative instrument. The procedures
used for scoring were those recommended by the test constructors. The
responses from the individual items were plotted on the profile sheet
shown in Appendix B. When each of the scores was entered and the points
connected, a qualitative profile for the media program resulted. The
data were further reduced for obtaining a total qualitative score,

For each item assigned a 1, 2, 3, or 4, a rank of 1 was assigned (a
rank of 1 indicated a weakness in the area). For each item having a
value of 5, 6, 7, or 8, a rank of 2 was assigned (a 2 rank indicated

a program of neutral strength). For each item assigned a 9, 10, 11, or
12, a rank of 3 was given (a rank of 3 indicated a strong program).

The sum of these 21 ranks was designated as the qualitative measure of
the educational media program. Using this scoring procedure it was
possible for the range of qualitative values to vary from 21, the weak-

est possible, to 63, the strongest possible.

Scoring of Quantitative Data

The scoring of the quantitative data was accomplished by
coding the responses received on the inventory check sheet shown in
Appendix E. The responses from this instrument were correlated with

the quantitative standards for audiovisual personnel, equipment, and
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materials shown in Appendix D. The individual responses were regarded
as indicative of an "advanced" or "basic" program. Each of the three
categories, personnel, equipment, and materials, had possible totals of
42 for the most advanced and 21 for the most basic. The sum of the three
categories was considered to be the quantitative measure for the respond-
ing institutions. Qualitative values ranged from 63, the lowest possible,
to 126 the highest possible. The quantitative data were used in testing

the hypothesis

Analysis of Data

The third and final phase of the methodology was the actual ana-
lysis of the data collected. These analyses are presented in Chapter IV.

After the responses were carefully screened and qualified, the
data were submitted to the Merrick Computing Center and entered on IBM
cards for further analysis. The card format used in entering the data

is shown in Figure 1

Figure 1
Card Format for Entry of Data

Information Card Columns Possible Values
Name of Institution i-1i5
Position 16 1- 5
Type of School 17 1- 5
Immediate Supervisor of
the Educational Media Director 18 i1- 5
Qualitative Score 19-20 21- 63

Quantitative Score 21-23 63-126
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The Merrick Computing Center is equipped with an IBM 360-50
computer and accompanying configuration. Part of this configuration
includes prewritten computer programs to be utilized in data process-
ing. One set of programs is the Biomedical (BMD) series of statistical
programs published by the University of California Press, Berkeley,

California.14

These statistical programs are currently operational
and were utilized in performing the analyses desired. Figure 2 shows
the hypotheses to be tested, the statistical test to be performed,

and the measures involved in each computation.

Figure 2

Hypotheses, Statistical Tests, and Measures

Hoi. t-test Qualitative and quantitative data of all
state-owned universities and senior colleges
ve. qualitative and quantitative data of
all independent colleges.

Hoj. t-test Qualitative and quantative data of all
universities and senior colleges vs. quali-
tative and quantitative data of all junior
and community colleges,

Hoj. et Qualitative and quantitative data of all
universities and colleges,

Hoy,. contingency Qualitative data and the numerical values
' coefficient assigned to the position of the immediate super-
visor of the educational media directors im all

Oklahoma universities and senior colleges.

H°5- contingency Qualitative data and the numerical values
coefficient assigned to the position of the immediate super-
visor of the educational media director of all
Oklahoma junior and community colleges.

Lay . w. Dixon, Biomedical Statistics (Berkeley, California:
University of California, 1970).




CHAPTER IV

ANALYSTIS AND EVALUATION OF DATA

Qualitative and quantitative measures of the educational media
programs in Oklahoma's state-owned, community, and independent univer-
sities and colleges were analyzed in determining possible differences
resulting from various factors such as size (student enrollment), num-
ber of faculty members, number of classrooms, number of buildings used
for instructional purposes, type of organizational structure, and lines
of responsibility. Data collection imstruments developed by Fulton and
Faris were used in recording the necessary data from the 40 universities
and colleges surveyed.

Of the universities and colleges surveyed, one state-owned
senior college, one community junior college, one independent senior
and one independent junior college reported that they did not have an
educational media program. The community junior college reported that
their institution has not opened for classes, however, they do plan to
implement an-extensive educational media program. Thirty-six of the 40
institutions surveyed returned completed questionnaires,

Statistics pertinent to the data analysis procedures of the
five groups are presented in Table 1 as follows: (1) Group One; all
state-owned universities and senior colleges, (2) Group Two; all state-

owned junior colleges, (3) Group Three; all community junior colleges,
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TABLE 1

ORGANIZATION, FACULTY, ENROLLMENT, AND FACILITIES
OF ALL UNIVERSITIES AND COLLEGES

Group 1 Group 2 Group 3 Group & Group 5
(N=11) (N=8) (N=5) (N=7) (N=5)
Areas Being Reported
Number Percent Number Percent Number Percent Number Percent Number  Percent
Media Organization:
1. Centralized under One Center 5 45,45 5 62.50 2 40.00 5 71,43 5 100
2, Centralized with Sub-centers 5 45,45 2 25,00 2 40.00 0 0.0 0
3., Decentralized with Sub-centers 9.09 1 12.50 20.00 2 29,57 0
X SD X SD X SD X SD X SD
Number of Faculty Members:
1. Full-time 268,91 289,25 47,00 23.72 23.20 23,59 65,43 35,27 21.00 16.19
2. Part-time 148,90 372,17 21,50 45,26 14,00 14,27 25,67 22,81 15,00 18.19
Enrollment (On Campus) 6,369,18 6,566.12 1,482,88 1,105.,38 |1,027,20 1,230,224 1,256.86 579.45 455.60 436.10
Number of Classrooms 105.45 61,14 30,17 11.58 16.40 11.01 61.14 67.74 17.40 12.14
Number of Auditoriums 4.90 3.31 .88 «64 .60 .89 4.29 5.82 1.20 45
Number of Buildings Used for Imstruction 11,36 10.29 4,50 2,35 2,60 2.51 5,00 2.87 4,00 3.39

state-owned junior colleges
commmity junior colleges

independent senior colleges
independent junior colleges

Q
W
/I L I )

state-owned universities and senior colleges

74
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(4) Group Four; all independent senior colleges, and (5) Group Five;

all independent junior colleges.

Results of Testing Hypotheses

The five groups of colleges described in Table 1 were com-
bined to form the groups used to test the hypotheses. The five hypoth-
eses tested used different combinations of the universities' and
colleges' data. The various combinations of colleges are presented in
the following tables along.with the results of each hypothesis.

Results of Testing Hypothesis One

Null hypothesis number one was tested as follows:
There will be no significant difference in the qualitative
and quantitative data recorded for all state-owned univ-

ersities and colleges and the qualitative and quantitative
data recorded for all independent colleges.

To test this hypothesis it was necessary to perform two student's
t-tests between the means of the qualitative and quantitative data re-
corded for the groups of colleges. Group One; state-owned universities
and senior colleges, Group Two; state-owned junior colleges, and Group
Three; community junior colleges, were combined to form the first com-
posite group needed to test the first hypothesis. Group Four; independ-
ent senior colleges, and Group Five; independent junior colleges, were
combined to form the second composite group needed to test the first
hypothesis. The results of comparing the quantitative and qualitative
measures of the two groups are vpresented in Table 2.

The results of testing hypothesis one, shown in Table 2 indi-
cate thut there was no significant difference between the qualitative
and quantitative data reported by the two groups of colleges. The t

value of the qualitative comparison was only t = 0,84, The t value
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TABLE 2
QUALITATIVE AND QUANTITATIVE DATA RECORDED FOR ALL

STATE~OWNED UNIVERSITIES AND COLLEGES AND
ALL INDEPENDENT COLLEGES

(N = 36)
Mean of Areas of Quantitative Data Mean of
Qualitative Quantitative
Group¥* Data Personnel Materials Equipment Data (Total)
G14G2+G3 45.17 30.79 34.17 37.33 102,29
G416y 41.17 30.91 32.00 36.00 98,92

tqual.= 0.84 df =34, p > .05: tquay = 0.74 df =34, p > .05

*Gl = state-owned universities and senior colleges; G2 = state-owned
junior colleges; G3 = community junior colleges; G4 = independent sen-
ior colleges; Gg = indcpendent junior colleges.

of the quantitative comparison was slightly higher at t = 0.74

However, neither was significant at the .05 level.

Results of Testing Hypothesis Two

Null hypothesis number two was tested as follows:

There will be no significant difference in the qualitative
and quantitative data reported by all universities and

R RN E ] A al. ~eemn 1 2 nel A 3 :
S€110l COLLE€ESSs and Tag Jua.itative and quant1“°"“’e ""ta

reported by all junior znd community colleges.&“hLv )

It was necessary to combine the five groups of colleges into
two composite groups to test hypothesis two. The first composite group
was composed of the colleges in Group One; all state-owned universities
and senior colleges, and Group Four; all independent senior colleges.
The second composite group used in testing the hypothesis was composed

of the colleges in Group Two; all state-owned junior colleges, Group
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Three; all communiiy junior colleges, and Group Five; all independent
junior colleges. After the two comparison groups had been formed, a
t-test was performed between the qualitaﬁive and quantitative data
reported by the individual media program representatives. The results

of the two t-tests are presented in Table 3.

TABLE 3

QUALITATIVE AND QUANTITATIVE DATA RECORDED FOR ALL
UNIVERSITIES AND SENIOR COLLEGES AND THE
QUALITATIVE AND QUANTITATIVE DATA
RECORDED FOR ALL JUNIOR AND
COMMUNITY JUNIOR COLLEGES

Mean of Areas of Quantitative Data Mean of
Qualitative . Quantitative
Group* Data Personnel Mate.ials Equipment Data (Total)
G11G4 49.11 35.22 36.47 39.28 109.17
G9+G3+G5 38.56 26.44 32,22 34.50 88.94

tqual, = 1-20, df = 34, p > .05: tquan. = 4-72, df =34, p < .o01

%Gy = state-owned universities and senior colleges; Gy, = state-owned
junior colleges; G3 = community junior colleges; G, = independent
senior colleges; G5 = independent junior colleges.

The results of testing hypothesis two, presented in Table 3,
indicate that there was no significant difference between the qualita-
tive data recorded by the two testing groups (t = 1.20, df = 34, p :>
.05). But the comparison of the quantitative data produced a signifi-
cant t-value (t =4.72, df =34, p <: .001)., The quantitative compari-

son of the two groups showed that the universities and senior colleges
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had significantly more personnel, equipment, and materials than the
junior and community colleges.

Results of Testing Hypothesis Three

Null Hypothesis number three was tested as follows:

There will be no significant correlation between the

qualitative and quantitative data reported by all

Oklahoma universities and colleges.

In order to test hypothesis three it was necessary to com-
bine all the universities and colleges, both state-owned,community,
and independent, into one group and relate their qualitative and quanti-
tative data. The final composite group, a total of 36 universities
and colleges, was used to calculate the correlation sought in the
hypothesis.

A qualitative figure was obtained for each college by com-
bining the ratings shown on the different sub-areas of the qualitative
instrument into a total figure. A quantitative figure was obtained for
each college by combining the values assigned to the various areas of
personnel, equipment, and materials on the quantitative instrument.
This information was then correlated and the results presented in
Table 4.

The results of testing hypothesis three as shown in Table
4 indicates that the correlation between the gquantitative and the quali-
tative data reported by all Oklahoma universities and colleges was
calculated to be r = 0.7435. With 34 degrees of freedom this was a
significant relationship (r = 0.7435, df = 34, p <: .001l). From this

result, the investigator concluded that there was a strong relationship

between the quality of an educational media program and the quantity
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TABLE 4
DESCRIPTIVE STATISTICS AND THE PEARSON PRODUCT-MOMENT CORRELATION

BETWEEN THE QUALITATIVE AND QUANTITATIVE DATA REPORTED BY
ALL OKLAHOMA UNIVERSITIES AND COLLEGES

Mean of Areas of Quantitative Data Mean of
Qualitative Quantitative
Group#* Data Personnel Materials Equipment Data (Total)
G1iGoiG3+
43,17 30.85 33.09 36.67 100.61

r = 0.7435, df = 34, p < .001

*G) = state-owned universities and senior colleges; Gy = state-owned
junior colleges; G3 = community junior colleges; G4 = independent
senior colleges; G5 = independent junior colleges.

of personnel, equipment, and materials available to that program. This
is not surprising since it is generally assumed that it requires a cer-
tain amount of personnel, equipment, and material to constitute a quality
program,

Results of Testing Hypothesis Four

Null hypothesis number four was tested as follows:

There will be no significant positive correlation between

the quality of an educational media program and the value

assigned to the position of the Immediate supervisor of

the aducational wmedia divector in all Oklahoma universities

and senior colleges.

In order to test hypothesis four, it was necessary to combine
all the universities and senior colleges, both state-~owned and independ-
ent, into one group and relate their qualitative data. The £inal group,

a total of 18 universities and colleges, was used to make the calcula-

tions necessary to test the hypothesis.
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The qualitative score of each institution, derived by a pro-
cess described in the methodology section, was related to a rank-order
value assigned to the position of the media director's immediate super-
visor. The immediate supervisor of the media director was determined
from Item B, Section IV., Administrative Organization of the Educational

Media Program, on the Educational Media Inventory Check Sheet completed

by each of the participants. On this particular item, departmental chair-
men were given a value of 1, deans of instruction--2, presidents--3, and
librarians--4, and "other' was assigned a value of 5. These values, in
turn, were used to cross-categorize each of the individual colleges into
a contingency table, using the quality of the program as one criterion
for categorization and the position of the media director's immediate
supervisor as the other. After all colleges had been placed in one of
the cells of the contingency table, a contingency coefficient was com-
puted to determine the amount of relationship between the two variables
of program quality and immediate supervisor. The results of the calcula-
tions are presented in Table 5.

The results of hypothesis four showed a contingency coeffic-
ient of C = 0.479. While this coefficient 1s not a product-moment cor-
relation, it does show relationship between two independent variables.
The amount of relationship between the two variables used to categorize
the participants was significant beyond the .05 level. The investigator
concluded that a significant relationship existed between the quality
of an educational media program and the value assigned to the position
of the immediate supervisor of the media director. This can also be

interpreted to mean that the quality of the media program is directly related
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TAB

LE 5

RELATIONSHIP BETWEEN THE IMMEDIATE SUPERVISOR
OF THE EDUCATIONAL MEDIA DIRECTOR AND THE
QUALITATIVE DATA REPORTED BY ALL OKLAHOMA

UNIVERSITIES AND SENIOR COLLEGES

=

QuélitaFiYe Measure ?or All X = 49.11 Sp = 12.84
Universities and Senior Colleges
Immediate Supervisor of the c 1*# = 22.22 Percent
Educational Media Director 0 2 = b6l,11 Percent
D 3 = 11,11 Percent
E 4 = -0« Percent
5 = 5,56 Percent
C = 0.497, af = 16, p < .05
%1 = Media director's immediate supervisor is the departmental chairman.
2 = Media director's immediate supervisor is the dean of instruction.
3 = Media director's immediate supervisor is the president.
4 = Media director's immediate supervisor is the librarian.
5 = Media director's immediate supervisor is classified as '"other."

to its administrative structure.

In making the assessments of the pro-

grams for the various universities and senior colleges, it was observed

that the highest quality programs were organized in such a way that the

media director was under the supervision of the dean of instruction or

the president.

Results of Testing Hypothesis Five

Null hypothesis number five was tested as follows:

There will be no significant positive correlation between
the quality of the educational media program and the value
agsigned to the position of the immediate supervisor of
the educational media director im all Oklahoma junior and

community colleges,
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Hypothesis five was tested by combining all state-owned,
junior, community, and independent junior colleges into one group and
comparing their educational media program's quality with the value
assigned to the position of the media director's immediate supervisor.

The same procedure was used in deriving the qualitative data
and the rank-order values assigned to the administrative supervisors
as used in testing hypothesis four. A contingency coefficient was also
computed in testing the fifth hypothesis. The results of the computa-

tions are presented in Table 6.

TABLE 6

RELATIONSHIP BETWEEN THE IMMEDIATE SUPERVISOR
OF THE EDUCATIONAL MEDIA DIRECTOR AND THE
QUALITATIVE DATA REPORTED BY ALIL OKLAHOMA

JUNIOR AND COMMUNITY JUNIOR COLLEGES

Qualitative Measure for All

Junior and Community Junior X = 38.56 Sh = 12.62
Colleges
Immediate Supervisor of the 1% = -0~ Percent
Educational Media Director c 2 = 50,00 Percent

0 3 = 27,78 Percent

D 4 = 11,11 Percent

E 5 = «0- Percent

C = 0.090, df = 16, p > .05

*1 = Media director's immediate supervisor is the departmental chairman.
2 = Media director's immediate supervisor is the dean of instruction.

3 = Media director's immediate supervisor is the president,

4 = Media director's immediate supervisor is the librarian.

5 = Media director’'s immediate supervisor is classified as 'other."
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The contingency coefficient computed in testing hypothesis
number five was observed to be C = 0.090. This figure was not signifi-
cant at the .05 level, and the researcher concluded that no significant
relationship existed between the quality of the educational media pro-
grams in junior and community colleges and the value assigned to the posi-
tion of the immediate supervisor of the media director. The investigator
interpreted this to mean that the quality of the media programs in
Oklahoma's junior and community colleges is not related to their adminis-
trative structure. There was a significant difference between the con-
tingency coefficient values computed for the junior and community col-
leges and the universities and senior colleges. One possible explana-
tion for this difference is the lack of high quality programs in the
junior and community colleges. Because of this, it was difficult to
make a meaningful comparison of the two groups.

Summary of Hypothesis Testing

Two hypotheses were tested in determining the differences be-
tween the qualitative and quantitative data of (1) all state-owned
universities and senior colleges and all independent colleges and (2)
between all universities and senior colleges and all junior and com-
munity colleges. One hypothesis, number three, was tested in an
attempt to determine the relationship between the qualitative and quan-
titative data reported by all Oklahoma universities and colleges. Two
additional hypotheses were computed to determine the amount of relation-

ship existing between the quality of an educational media program and

the position of the immediate supervisor of the educational media

director.
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The results of these hypotheses, presented in Tables 2-6,

showed one significant difference and two significant relationships.

A summary of these results would be as follows:

1.

No significant difference was noted between either the
qualitative or quantitative data reported by state-owned
universities and colleges and the qualitative and quan-
titative data reported by all independent colleges.
Therefore, the null hypothesis could not be rejected and
the investigator concluded that there are no significant
differences between the two groups' data.

No significant difference was noted between the qualita-
tive data reported by the universities and senior colleges
and the qualitative data reported by the junior and com-
munity colleges. Based on this result, the null hypoth-
esis relating to the qualitative data was not rejected
and the investigator concluded that there were no differ-
ences in the qualitative data reported by the two groups
of colleges. However, a significant difference was noted
in the quantitative data reported by the universities and
senior colleges and the quantitative data reported by the
junior and community colleges. Based on this result, the
null hypothesis relating to the quantitative data was re-
jected and the researcher concluded that there is a signi-
ficant difference in the quantity of personnel, equipment,

and materials in the universities and senior colleges
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and the personnel, equipment, and materials in the junior
and community colleges.

3. A significant relationship was noted between the qualita-~
tive and quantitative data reported by all Oklaghoma univ-
ersities and colleges (r = 0.7435). Based on this cor-
relation value, the investigator rejected the null hypoth-
- 1is of proposition number three and concluded that the
quality of an educational media program and the amount of
personnel, equipment, and materials available are defi-
nitely related.

4. A significant relationship was noted between the qualita-
tive data reported by all Oklahoma universities and senior
colleges and the position of the supervisor of the media
director. Based on a contingency coefficient value of C =
0.497, the investigator rejected the fourth null hypothesis.
It was concluded that the quality of the educational media
programs in universities and senior colleges is highly
related to their administrative structure in general and
tothe position of the immediate supervisor of the media
director in particular,

5. No significant relationship was noted between the qualita-
tive data reported by the junior and community colleges and
the position of the immediate supervisor of the media director.
Since the contingency coefficient value was C = 0.090,
the investigator could not reject the null hypothesis of

proposition number five. It was concluded that the quality
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of the educational media programs in Oklahoma's junior
and community colleges is not related to their administra-
tive structure. Since this correlation of these data is
significant for universities and senior colleges, the in-
vestigator analyzed the problem furthex. After consider-
ing the qualitative values assigned to the educational
media programs it was concluded that the lower quality of
the media programs in the junior and community colleges
(mean for senior colleges = 49.11; mean for junior college
= 38.56) when compared to the senior colleges accounts for
the low correlation noted in testing hypothesis five.

In conclusion, it was observed that the null hypothesis number
two relating to the quantitative data, null hypothesis number three and
null hypothesis number four could be rejected, but the null hypothesis
number one, the null hypothesis number two relating to the quélitative
data, and null hypothesis number five could not be rejected. The investi-
gator concluded that there are no differences in data reported by the groups
in hypothesis one, the qualitative data reported in hypothesis two and no
significant relationship between the media program's quality and the immed-

iate superior of the media director in junior and community colleges.

Additional Findings

The number and percentage of personnel and the organization
of the educational media programs are important in an evaluation of
educational media programs in Oklahoma's universities and colleges,
The number and percentage of media directors, professional media staff

technical personnel, clerical personnel, and the amount of time they
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are assigned to media duties are presented in Tables 7-11. The tables
also include the administrative organization of the educational media
programs and the media director's immediate supervisor.

As shown in Table 7, 91 percent (10) of Group One, the 11
state-owned universities and senior colleges, reported that they had
staff members who were assigned as media directors. However, only 18
percent (2) of the 10 media directors devoted full-time to the direc-
tion of the media program. Sixty-four percent (7) of the media direc-
tors were assigned one~half time or more and 18 percent (1) of the media
directors were assigned for less than one-half time.

The number of professional personnel, other than media direc-
tors, reported by Group One was 64 percent (7) full-time and 64 percent
(7) part-time. These 11 institutions indicated that 18 percent (2)
full-time and 82 percent (9) part-time technical personnel and 36 per-
cent (4) full-time and 73 percent (8) part-time clerical personnel
were assigned to their educational media programs.

The administrative organization of Group One's media programs
consisted of 55 percent (6) of the media programs being organized under
the university or college library. The department or college of educa-
tion was responsible for 18 percent (2) of the educational media pro-
grams and 18 percent (2) were organized as centralized media centers.

In response to the question dealing with the media director's
immediate supervisor, 55 percent (6) institutions in Group One reported
their immediate supervisor to be the dean of instruction, 18 percent
(2) indicated their immediate supervisor to be the departmental chair-

man and 18 percent (2) reported directly to the college president.
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TABLE 7

NUMBER AND PERCENTAGE OF PERSONNEL AND ORGANIZATION
OF EDUCATIONAL MEDIA PROGRAMS IN
STATE-OWNED UNIVERSITIES
AND SENIOR COLLEGES

N = 11)
Areas Being Reported Number  Percentage

Number with Media Directors 10 91
Amount of Released Time for Director

1. None 0 0

2. Less than % time 2 18

3., % time 2 18

4. More than % time 5 45

5. Full-time 2 18
Professional Media Staff--Full-time 7 64
Professional Media Staff--Part-time 7 64
Technical Personnel--Full~time 2 18
Technical Personnel--Part-time 9 82
Clerical Personnel--Full-~time 4 36
Clerical Personnel--Part-time 8 73
Administrative Organization of Program

1. Department or College of Education 2 18

2. University or College Library 6 53

3. Centralized Media Center 2 18

4, Extengion Nivigion 0 0

5. Other 1 9
Media Director's Immediate Supervisor

1. Departmental Chairman 2 18

2. Dean of Instruction 6 55

3. President 2 18

4, Librarian 0 0

5. Other 1 9
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Table 8 shows that 25 percent (2) of Group Two the eight
reporting state-owned junior colleges, had staff members who were
assigned as media directors. Of these two media directors, one was
assigned to the media program for less than one-half time and the other
was given no released time for his media duties.

The number of professional personnel, other than media direc-
tors, reported by Group Two was one full~time and one part-time. Tech-
nical personnel recorded for Group Two was one full-time and 25 percent
{2) part-time while clerical personnel numbered 13 percent (1) full-
time and 13 percent (1) part-time.

Concerning the administrative organization of Group Two's
media program, it was reported that 38 percent (3) of the educational
media programs were organized under the university or college library.
Thirty-eight percent (3) of the media programs indicated that they were
organized under the category of "other" which could include the dean
of the college or the learning resource center.

Although only 25 percent (2) of Group Two reported having a
media director, 63 percent (5) reported that the media director's im-
mediate supervisor was the dean of instruction, one indicated his im-
mediate supervisor to be the college president, and one reported to
the college librarian.

Group Three, community junior colleges, reported having 40
percent (2) media directors. As shown in Table 9, 20 percent (1) of
the media directors was assigned less than one-half time while the

other indicated his assignment as more than one-half time.




60
TABLE 8
NUMBER AND PERCENTAGE OF PERSONNEL AND ORGANIZATION

OF EDUCATIONAL MEDIA FROGRAMS IN
STATE-OWNED JUNIOR COLLEGES

(N =8)
Areas Being Reported Number  Percentage

Number with Media Directors 2 25
Amount of Released Time for Director

1. Nomne 1 13

2. Less than % time 1 13

3. % time 0 0

4. More than % time 0 0

5, Full-time 0 0
Professional Media Staff--Full-time 1 13
Professional Media Staff--Part-time 1 13
Technical Personnel--Full-time 1 13
Technical Personnel--Part-time 2 25
Clerical Personnel--Full-time 1 13
Clerical Personnel--Part-time 1 13
Administrative Organization of Program

1. Department or College of Education 0 0

2. University or College Library 3 38

3. Centralized Media Center 1 13

4, Extension Division 0 0

5, Othner 3 38
Media Director's Immediate Supervisor

1. Departmental Chairman 0] 0

2. Dean of Instruction 5 63

3. President 1 13

4. Librarian 1 13

5. Other 0 0
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TABLE 9
NUMBER AND PERCENTAGE OF PERSONNEL AND ORGANIZATION

OF EDUCATIONAL MEDIA PROGRAMS IN
COMMUNITY JUNIOR COLLEGES

(N =5)
Areas Being Reported Number  Percentage
Number with Media Directors 2 40
Amount of Released Time for Director
L. None 0 0
2, Less than % time 1 20
3. % time 0 0
4, More than % time 1 20
5. Full-time 0 0
Professional Media Staff--Full-time 0 0
Professional Media Staff--Part-time 0 0
Technical Personnel--Full-time 1 20
Technical Personnel--Part-time 0 0
Clerical Personnel--Full-time 2 40
Clerical Personnel--Part-time 1 20
Administrative Organization of Program
1. Department or College of Education 0 0
2. University or College Library 2 40
3. Centralized Media Center 2 40
4, Extension Division 0 0
5. Other 1 20
Media Director's Immediate Supervisor
1. Departmental Chairman 0 0
2. Dean of Instruction 2 40
3. President 3 60
4, Librarian 0 0
5. Other 0 0
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None of the five community junior colleges in Group Three
reported any full-time or part-time professional media staff members.
Only 20 percent (1) full-time and no part-time technical persomnel was
reported by Group Three, however, 40 percent (2) full-time and 20 per-
cent (1) clerical staff were assigned to media duties,

Forty percent (2) of Group Three indicated that their media
programs were organized under the college library and 40 percent (2)
reported their organization as a centralized media center.

In response to the question dealing with the media director's
immediate supervisor, 40 percent (2) reported their immediate supervisor
to be the dean of instruction and 60 percent (3) indicated the media
director reported to the college president, although only 40 percent
reported actually having a media director assigned to their educational
media programs.

As shown in Table 10, 86 percent (6) of Group Four, the seven
independent senior colleges, reported that they had staff members who
were assigned as media directors. However, 29 percent (2) of the media
directors were assigned less than one-half time to direct the media
program and 29 percent (2) were not allowed any released time for their
media duties. Twenty-eight (2) of Group Four who reported having a
media director did not respond to this question.

The number of professional personnel, other than media direc-
tors, reported by Group Four was 29 percent (2) full-time and 43 percent
(3) part-time. These seven institutions indicated that 29 percent (2)

fulletime and 29 percent (2) part-time technical personnel and 14
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TABLE 10

N =7)

NUMBER AND PERCENTAGE OF PERSONNEL. AND ORGANIZATION
OF EDUCATIONAL MEDIA PROGRAMS IN
INDEPENDENT SENIOR COLLEGES

Areas Being Reported Number Percentage
Number with Media Directors 6 86
Amount of Released Time for Director
1. None 2 29
2. Less than % time 2 29
3. % time 0 0
4. More than % time 0 0
5. Full-time 2 29
Professional Media Staff--Full-time 2 29
Professional Media Staff--Part-time 3 43
Technical Personnel--Full-time 2 29
Technical Personnel--Part-time 2 29
Clerical Personnel--Full-time 1 14
Clerical Personnel--Part-time 3 43
Administrative Organization of Program
1. Department or College of Education 3 43
2. University or College Library 0 0
3. Centralized Media Center 2 29
4, Extension Division 0 0
5. Other 2 29
Media Director's Immediate Supervisor
1. Departmental Chalrman 2 29
2. Dean of Instruction 5 71
3. President 0 0
4. Librarian 0 0
5. Other 0 0
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perceﬁ?tfl) full-time and 43 percent (3) part-time clerical personnel
were assigned to their educational media programs.

The administrative organization of Group Four's educational
media programs consisted of 43 percent (3) being organized under the
department or coilege of education and 29 percent (2) were organized
as centralized media centers.

Seventy-one percent (5) of the institutions in Group Four
indicated the media director's immediate supervisor to be the dean of
instruction while 29 percent (2) reported to the departmental chairman.

As shown in Table 11, the number of staff members assigned
as media directors for Group Five was 40 percent (2) with one of the
media directors devoting full-time to the media program and the other

assigned more than one-half time to media duties.

The five independent junior colleges in Group Five indicated
no full-time professional staff members, other than media directors,
were assigned to the media program, however, 40 percent (2) part-time
professional staff members were reported. Only 20 percent (l) part-
time and no full time technical staff members were reported by Group
Five. However, one full-time and 80 percent (4) part-time clerical
personnel were recorded for the media programs.

The administrative organization of the media programs re-
ported by the independent junior colleges indicated that 40 percent
(2) of the media programs were organized under the college library.
The department or college of education was responsible for 20 percent

(1) and one was organized as a centralized media center.
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TABLE 11
NUMBER AND PERCENTAGE OF PERSONNEL AND ORGANIZATION

OF EDUCATIONAL MEDIA PROGRAMS IN
INDEPENDENT JUNIOR COLLEGES

(N = 5)
Areas Being Reported Number  Percentage

Number with Media Directors 2 40
Amount of Released Time for Director

1. None 0 0

2. Less than % time 0 0

3. % time 0 0

4, More than % time 1 20

5. Full-time 1 20
Professional Media Staff--Full-time 0 0
Professional Media Staff--Part-time 2 40
Technical Personnel--Full-time 0 0
Technical Personnel--Part-time 1 20
Clerical Personnel--Full-time 1 20
Clerical Personnel--Part-time 4 80
Administrative Organization of Program

1. Department or College of Education 1 20

2. University or College Library 2 40

3. Centralized Media Center 1 20

4, Extension Division 0 0

5. Other H 20
Media Director's Immediate Supervisor

1. Departmental Chairman 0 0

2. Dean of Instruction 3 60

3. President 1 20

4. Librarian 1 20

5. Other 0 0
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Sixty percent (3) of the media directors were recorded as
reporting to the dean of instruction and 20 percent (1) to the college
president. The college librarian was indicated as the immediate super-
visor of one of the media directors.

Summary of Personnel and Organization of
the Educational Media Programs

Thirty-six of the 40 institutions surveyed returned completed
questionnaires. Twenty-two institutions reported a media director.
Five of the 22 were full-time, seven were more than one-half time,
and three had no released time to accomplish their media duties.

Ten professional staff members, other than media directors,
were assigned full-time and 13 were part-time. Technical personnel
consisted of six full-time and 14 part-time while clerical personnel
included nine full-time and 17 part-time employees.

The total number of educational media staff members not in-
cluding the media directors was 69 for 36 institutions. The state-
owned universities and senior colleges had more professional, technical,
and clerical staff members than the other institutions combined. Their
total media staff, full-time and part-time, totalled 37. The independ-
ent senior colleges had (13 media staff members full-time and part-
time) more staff members than any of the remaining institutions.

Eight full-time and part-time media staff members were employed in the
independent junior colleges and state-owned junior colleges had seven
full-time and part-time media staff members. Community junior colleges

employed only four full-time and part-time media staff members.
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Organization of Educational Media Programs

Thirty-five of the participants responded to questions con-
cerning the administrative organization of their media program and to
the media director's immediate supervisor. A total of 13 institutions
reported that their media program was organized under the university
or college library. Eight institutions indicated that their media
program was organized as a centralized media center, six were organized
under the department or college of education, and eight programs were
organized under the oral communication department, dean of the college,
or a learning resource center.

Twenty-one institutions reported that their media director's
immediate supervisor was the dean of instruction while seven indicated
the media director reported directly to the college president. The
departmental chairman was the immediate supervisor of the media direc-
tor in four institutions, two media directors reported to the college
librarian, and one indicated that the director of educational services
was the immediate supervisor.

The majority (13) of the media programs' administrative organ-
izations were subsumed under the university or college library, but
the majority (21) of the media directors reported directly to the dean
of instruction.

Analysis of Quantitative Data of Materials
Based on DAVI Standards

Official Department of Audiovisual Instruction (DAVI) stand-
ards for higher education contain guidelines for only three types of

media-instructional materials; 16 mm motion picture films (both
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college and elementary and secondary titles), 35 mm filmstrips, and
sound recordings. The total number of instructional materials reported
by the institutions in each group are presented in Table 12. The results
show that Group One, state-owned universities and senior colleges, has
considerably more 16 mm films and filmstrips than the other four groups.

An analysis of the data was performed to determine which insti-
tutions met the DAVI standards for instructional materials. The data
reported by the institutions is based on DAVI standards, which appear
in Appendix D.

Table 13 shows the number and percentage of institutions from
each group whose programs were classified as less than basic, basic,

or advanced according to the DAVI materials standards.

TABLE 12

NUMBER OF ITEMS OF SELECTED TYPES OF INSTRUCTIONAL
MATERIALS LOCATED IN EACH GROUP

Number of Items by Groups

Type of Material Gy G2 G3 Gy Gs
(W=11) (N=8) (N=5) (N=7) (N=5)

16 mm Films (College Titles) 5,281 156 61 139 0
16 mm Films (Elementiary-Secondary) 8,505 ] S 5 25
Filmstrips 2,942 1,476 256 725 194
Recordings 5,574 3,392 682 6,770 860

G1 = state-owned universities and senior colleges

Gy = state-owned junicr colleges
G3 = community junior colleges
G4 = independent senior colleges

Gs = independent junior colleges




TABLE 13

NUMBER AND PERCENTAGE OF OKLAHOMA INSTITUTIONS FROM EACH GROUP THAT WERE
CLASSIFIED AS LESS THAN BASIC, BASIC OR ADVANCED ACCORDING TO
DAVI INSTRUCTIONAL MATERIALS STANDARDS

Less Than Basic Basic Advanced

G, Gy Gy G, Gs 6, G, G, G, ¢, 5 G, G, G, G.
(N=11)  (N=8)  (N=5)  (N=7)  (N=5) |(N-11) (N=8)  (N=5)  (N=7)  (N=5) | (N=11)  (N=8)  (N=3)  (N=7)  {(N=3}

7 No. % No. % No. % No, % No, |% No,% No, % No. %Z No. % No.,[% No. % WNo. % No. % No. " No,
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16 mm Films

College Titles 35 4 100 8100 5 100 7 100 5 45 510 0 o 0 0 o0 o 0 0 0 0 0 0 0 0 0 o 0
16 mm Films

Elementary and

Secondary Titles 45 3 100 8 {100 5 100 7 100 5 18 2 0 o o 0 0 © o 0 ;3 4 o 0 0 ¢ o o0 o 0
Filmstrips 0 0 }100 8|100 5 100 7 100 5 10011 0 o0 0 0© 0 0 3 9 g 0 a 0 0 G ¢ 0 9 &
Recordings 73 8 23 71100 3 AN} 100 35 27 31413 1 [ ] 0 0 [ ¢ O 0 0 o 6 v 2 00

i

Gl = state-owned universities and seaior colleges
G2 = state-owned junior colleges
G3 = community junior collegzes
G4 = independent genior colleges
G5 = independent junior collzges
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16 mm Films (College-Level Titles). Universities and colleges

can meet the basic standards for 16 mm films (college-level titles) in
two ways: (1) 500 college level titles plus two per instructor and

(2) an average of three film rental per instructor per course. Table
13 shows that 55 percent (6) of Group One did not meet the basic stand-
ards. Forty-five percent (5) of Group One met the basic standards; but
none of the universities in Group One met the advanced standards for
college level 16 mm films. The investigator did not ask the institu-
tions to report the average film rentals per instructor per course,
therefore, the number of institutions that met DAVI standards by the
second method could not be determined.

One hundred percent (8) of Group Two, 100 percent (5) of
Grou; .nree, 100 percent (7) of Group Four, and 100 percent (5) of
Group Five failed to meet the basic DAVI standards for 16 mm college-
level films. None of the participating institutions met the advanced
standards for 16 mm college-level films.

According to DAVI standards, each teacher education institu~
tion should have a basic film collection recommended for elementary
and secondary schools, A basic collection consists of 1,000 elemen-
tary and secondary film titles, Forty-five percent (5) of the institu-
tions in Group One did not meet the basic standards. Eighteen percent
(2) met the basic standards and 36 percent (4) met the advanced stand-
ards for elementary and secondary 16 mm film titles. In Group Four,
100 percent (7) of the institutions failed to meet the basic DAVI stand-

ards for elementary and secondary film titles. Since Groups Two, Three,
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and Five are not teacher education institutions, the DAVI standards for

elementary and secondary films do not apply to their media programs.

Filmstrips, 35 mm. The DAVI basic standards for filmstrips
is 2,000 titles with duplicates as needed. Of the five groups report-
ing, only Group One met the basic standards for filmstrips.

The DAVI advanced standards for filmstrips is 3,000 titles
with duplicates as needed. None of the five groups met the advanced
standards for filmstrips.

Recordings, Tape and Disc. The DAVI basic standards for re-

cordings is a collection of 1,000 per institution. Seventy-three per-
cent (8) of the institutions in Group One failed to meet the basic
standards. Twenty-seven percent (3) of the institutions in Group One
met the basic standards. Group Two reported that 83 percent (7) insti-
tutions did not meet the basic standards, but 13 percent (1) did meet
the basic standards. However, the data reported by Group Four indi-
cated that 29 percent (2) institutions did meet the basic standards.

The DAVI advanced standards for recordings is a collection of
2,000 recordings per institution. Of the five groups, 29 percent (2)
of Group Four met the advanced standards while all other institutions
failed to met the basic standards.

The DAVI standards did not develop guidelines for all types
of instructional materials. Although guideli;es were not developed for
some materials, it should be recognized that they do make a contribution
to instruction and must be made available to instructors. Table 14

shows the number and percentage of universities and colléges from each
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group that provided certain types of instructional materials not in-

cluded in the DAVI standards.

TABLE 14

NUMBER AND PERCENTAGE OF OKLAHOMA INSTITUTIONS
THAT PROVIDE CERTAIN TYPES OF INSTRUCTIONAL
MATERTALS FROM THE EDUCATIONAL
MEDTA PROGRAM TO INSTRUCTORS

Number and Percentage by Groups
Type of Materials G1 Go G3 G4 Gs
_§N=11) _(N=8) (N=5) (N=7) (N=5)
% No. % No. % No. % No. % No.

8mm Films 91 10 | 50 4| 40 2 |57 4| 40 2
2" X 2" Slides 91 10|75 6| 8 4 |71 5] 8 4
3%" X 4" Slides 55 6 o 0 0 01 1f20 1
Study Prints 45 5125 2|40 2 14 160 3

10" X 10" Transparencies|{ 91 10} 63 5| 80 4 |8 6] 80 4

3-D Materials 45 5138 3|2 1 0 o0 0 O
Graphic Materials 82 9125 2| 40 2 |57 4] 60 3
Globes and Graphs 73 8175 6| 40 2 129 24 80 4
G] = state-owned universities and senior colleges.

Gy = state-owned junior colleges

G3 = community junior colleges

G, = independent senior colleges

G5 = independent junior colleges

8 mm Films. As reported by each of the groups, 91 percent
(10) of Group One, 50 percent (4) of Group Two, 40 percent (2) of Group
Three, 57 percent (4) of Group Four, and 40 percent (2) of Group Five

provided 8 mm films to instructors.
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2" X 2" 8lides. Two-by-two slides were provided through the

media programs of 91 percent (1l0) of Group One's media program. Seventy-
five percent (6) of Group Two, 80 percent (4) of Group Three, 71 per-
cent (5) of Group Four, and 80 percent (4) of the institutiomns in

Group Five provided these materials.

35" X 4" Slides. Fifty-five percent (6) of the institutions

reporting in Group One provided 3%" X 4" slides to their instructors.
None of the institutions in Groups Two and Three, 14 percent (1) of
Group Four, and 20 percent (1) of the institutions in Group Five pro-
vided these materials for use in instruction.

Study Prints. All institutions reporting from the media pro-
gram provided study prints to instructors. Forty~five percent (5) of
the institutions in Group One, 25 percent (2) in Group Two, 40 percent
(2) in Group Three, 14 percent (l) in Group Four, and 60 percent (3)
in Group Five offered study prints.

10" X 10" Overhead Transparencies. According to the institu-

tions reporting, overhead transparencies were one of the most popular
types of instructional materials. Ninety-one (10) institutions in

Group One, 63 percent (5) in Group Two, 80 percent (4) in Group Three,
80 perceni (0) ii Group Four, and 80 parcent {4) in Croup Five

these materials for instruction.

3~D Materials. The next area of media software was the area

of 3-D materials. Forty~five percent of Group One, 38 percent (3) of
Group Two, 20 percent (1) of Group Three, and none of the institutions

in Groups Four and Five provided 3-D materials to their instructors.,
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Graphic Materials. Of the 11 institutions reporting in Group

One, 82 percent (9) provided graphic materials to their instructors.
Twenty-five percent (2) of Group Two, 40 percent (2) of Group Three,

57 percent (4) of Group Four, and 60 percent (3) of Group Five reported
that graphic materials were available through their media program.

Globes and Maps. Globes and maps were provided to instructors

by 73 percent (8) of Group One, 75 percent (6) of Group Two, 40 percent
(2) of Group Three, 29 percent (2) of Group Four, and 80 percent (4)
of Group Five. All other reporting institutions failed to provide

these materials.

Summary of Analysis of Materials Data

When the data reported by the five groups of institutionms
were analyzed using the DAVI standards for materials it was observed
that only two areas showed any colleges that met advanced standards.
These were in 16 mm films (elementary and secondary titles) and in
recordings. In the area of 16 mm films (elementary and secondary) 36
percent of Group One showed an advanced standing. In the area of re-
cordings, 29 percent of Group Four showed an advanced standing. Com-
parable findings were shown when the DAVI standards were used to estab-
lish those colleges that had a program which could meet the basic stand-
ards. Of the universities and colleges in Group One, gtate-owned univer-
sities and senior colleges, 45 percent had a basic 16 mm film collection
which could meet the basic standards with elementary and secondary titles,
The universities and senior colleges in Group One showed that 100 per-

cent of these institutions could meet the basic standards for filmstrips.
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However, in recordings only 27 percent of the institutions could meet
the basic standards.

Group Two showed that 13 perxcent of the institutions met the
basic standards in recordings. Groups Two, Three, Four, and Five could
not meet the basic standards in any of the areas of materials. For in-
stance, none of the institutions in Groups Two, Three, Four, or Five
could meet the basic standards for 16 mm films (college titles or ele-
mentary and secondary titles). Neither could they meet the basic stand-
ards in filmstrips or recordings.

In the area of certain types of instructional materials such
as 8 mm films, 2" X 2" slides, 3%" X 4" slides, etc., the data reported
by the 36 institutions indicated that all of the universities and col-
leges in each group provided a majority of the materials through their
educational media programs. The most popular item was the 10" X 10"
transparency. The lowest percentage of the groups that presented this
kind of material was Group Two which was the state-owned junior col-
leges. However, 63 percent of them made these materials available.

The items most available by Group One were 8 mm films, 2" X 2" slides,
and 10" X 10" transparencies. 1In each case, 91 percent of the institu-
tiong made thoes matarials available. The highest percentage in Group
Two was shown for 2" X 2" slides and globes and graphs. Group Three
showed the highest percentage in 2" X 2" slides and 10" X 10" trans-
parencies. Group Four showed the highest percentages in 10" X 10"
transparencies and 2" X 2" slides while Group Five showed the highest
percentages in 2" X 2" slides, 10" X 10" transparencies, and globes and

graphs.
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The results of the materials analysis can be summarized by
saying that according to DAVI standards, universities and colleges in
Oklahoma are far below average and very few met the basic standards

for materials.

Analysis of the Quantitative Data
of Equipment Based on DAVI
Standards

Official DAVI standards for higher education media programs
contains guidelines for 19 types of media instructional equipment.
The data reported by the institutions included the number of pieces
of equipment contained in each of the 19 areas. Table 15 shows the
actual numbers of pieces of equipment as reported by the institutions
in each of the five groups. The number of item of selected types of
permanent media installations as reported by the institutions in each
group is shown in Table 16. The -state-owned universities and colleges
reported the largest number of pieces of equipment in all of the 19
areas. None of the other groups showed comparable amounts of equipment,
however, there was at least some equipment reported in all areas by
each of the five groups.

Further analysis of the data was performed to determine which
of the institutions met the DAVI standards for instructional equipment.
The data reported by the institutions is based on DAVI standards which
appear in Appendix D.

Table 17 shows the number and percentage of institutions from
each group that classified as less than basic, basic, or advanced accord-
ing to the equipment standards. The 19 types of equipment are shown in

Table 17 and discussed on the following pages.
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TABLE 15

NUMBER OF ITEMS OF SELECTED TYPES OF
INSTRUCTIONAL EQUIPMENT LOCATED
IN EACH GROUP

Number of Items by Groups

G1 Go G3 Gy Gs
(N=11) (N=8) (N=5) (N=7) (N=5)
16 mm Projectors 309 32 17 52 15
8 mm Projectors 152 13 12 21 2
2 X 2 Slide Projectors 261 18 23 80 13
Filmstrxip Projectors 157 23 13 36 14
Sound Filmstrip Projectors 46 3 2
3% X 4 Projectors 17 0 2
Filmstrip Viewers 66 11 25 23 4
Overhead Proj.-Classroom 526 82 61 113 15
Overhead Proj.-Auditorium 68 2 7 9 1
Opaque Projectors 65 9 5 11 5
TV Receivers 279 2 16 13 3
Record Players 100 29 19 51 21
Tape Recorders 305 90 60 209 25
Projector Carts 56 26 65 22 17
Video~tape Recorders 44 13 2
Radio Receivers 19 0 4 3 3
Projection Screens (port) 267 23 15 41 13

Gy = state-owned universities and senior colleges
Gy = state-owned junior colleges

G3 = community junior colleges

G, = independent senior colleges

Gs = independent junior colleges
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TABLE 16

PERMANENT MEDIA INSTALLATIONS

LOCATED IN EACH GROUP

Type of Installation

Number of Items by Groups

Gy Gy G3 G Gg
(N=11) (N=8) (N=5) (N=7) (N=5)
Number of Classrooms
With Light Control 56 8 4 17 3
Permanently Installed
Screens 391 .91 60 87 31
Electronic Learning
Lab 12 5 4 7 3
Closed Circuit
Television 6 0 0 2 1

Gy = state-owned universities and senior colleges

Gy = state~owned junior colleges

Gq = community junior

colleges

independent senior colleges

G5 = independent junior colleges




CLASSIFIED AS LESS THAN BASIC, BASIC OR ADVANCED

TABLE 17
NUMBER AND PERCENTAGE OF INSTITUTIONS FROM EACH GROUP THAT WERE

ACCORDING TO DAVI EQUIPMENT STANDARDS

Leass Than Basic Basic Advanced
Gy G2 G3 G4 Cs Gy G2 Gy G4 Gs Gy G2 G3 Gy Gs
(N=11) (N=8) (N=5) (N=7) (N=5) (N=11) (N=8) (N=5) (N=7) (N=5) (N=11} (N=8) (N=5) (N=7) (N=5)
% No.7Z No, % No., %2 No, %Z No. | % No.?% No, Z No. % No. % No.|/ % No. % No. % No. % No. No.
16 mm Projectors 9 138 3 0 043 3140 2 9 124 2 80 4 57 4 0 0 )82 9 38 3 20 1 0 0] 60 3
8 mm Projectors 9 1150 4 40 2| 43 3|60 3 45 5125 2 0 (43 3 |40 2 56 5 125 2 |60 3 16 1 o 0
2 X 2 Slide Profj. 3 4S50 4 |40 27143 340 2 18 2150 ¢4 0 0 O01{20 1|56 6 ¢ 0 (60 3|57 4 40 2
Filmstrip Proj. 36 41 38 3 0 0 57 4 0 0 18 2|25 2 20 1 29 2 o o 56 6 38 3 80 4 14 11100 3
Sound Filmstrip
Projector 100 114100 8 {106 5100 7?1060 5 o o [} o 0 0 0 o 0 o 0 o 0 o 0 0 o
3% X 4 Projector 100 11j100 8 [100 5{ 8 6 |100 5 ¢ 0}y 0 © 0l 1 0 0 0 0 0 0 0 0 o 0 o
Film Viewer 64 74100 8 j80 4| 71 51100 S 27 3!/ 0 oO0j20 1}29 1 0 0 9 1 o ¢ (L] 0 0 o o
Overhead,Classroom 1] 37 3 0 0] 43 3] 40 2 82 950 4 [|100 5 |43 3160 3 9 1 13 1 0 0 14 1 0 0
Overhead ,Auditorium{ 9 1{75 6 {60 3] 43 3{100 5 45 5125 2] 20 1 o o0 0 0|46 5 ¢ 020 1157 4 o o0
Opaque Projector 27 3|18 7|00 5{ 7L 5|80 & 45 5)|12 1 0 01|29 2 {20 t}28 3 0 0 0o 0 0o 0 0 0
TV Receivers 91 10{100 8 ]88 4| 8 6 [100 5 9 1 0j20 1 14 1 0 O g 0 o 0 a 3 o 0 ¢c 0
Record Players 27 3) 12 1 0 0 14 1 0 0 18 2 0 20 1 28 2 20 1 55 ° 88 g 80 = 58 4 20 B
Tape Recorders 9 1} 38 31} 20 1 o 0|20 1 73 8125 2120 1 57 4 {20 1 18 2 37 3 160 ERR X 3] 60 3
Projection Carts 0 0} 25 2 1100 5 29 2 60 3 1125 2 6o o0 0 0 o] 0 91 10 50 ) [ o] 71 5 40 2
Video~tape Rec. 18 2§50 4140 2} 43 3} 60 3 82 9150 4} 40 2 57 4 140 2 o 0 o o |20 i 0 o 9
Closed Circuit TV 45 5(100 8 (100 5 71 5§ 80 4 55 6¢{ 0 0 o ©01}29 2120 1 0 O0 ¢ ¢ [V ¢ 0 0
Radio Receivers 82 9f100 8 fl00 5|00 74100 5 [ 2f0 o0f 0o of{ 0 O] 0 o0l o0 o!c o0oto o+ ¢ of 0 o
Projection Screens {100 11f100 8 100 5 {100 7 j100 5 0 0} 0 O 0 o o o o 0 O c J 0o ¢ , ¢ 0 o ¢
Elec. Learn. Lab, 18 2|50 &4 |60 3] 43 3] 60 3 82 9150 4140 2 57 &4 {40 2 0 0 o 0 ¢ 0 ' ¢ 9 o ¢
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Motion Picture Projectors, 16 mm. Universities and colleges

can meet DAVI standards for 16 mm sound projectors two different ways.

One, they can meet the standards if they have one 16 mm sound projector

for every eight teaching stations. The second way they can meet the
standards is to have one for every five teaching stations, but this is

only if it is a single purpose institution. Nine percent (1) of Group

One could not meet the basic standards, one met the basic standards, and

82 percent (9) met the advanced standards. In Group Two, state~owned
junior colleges, 38 percent (3) had programs that could not meet the basic
standards, 24 percent (2) had programs that could not meet the basic
standards, and 38 percent (3) met the advanced standards. In Group Three,
community junior colleges, 80 percent (4) met the basic standards and 20
percent (1) met the advanced standards. In the independent senior colleges,
Group Four, 43 percent (3) had programs that could not meet basic standards,
57 percent (4) met the basic standards, and none of the programs could meet
the advanced standards. In Group Five, independent junior colleges col-
leges, 40 percent (2) could not meet the basic standards and 60 percent

met the advanced standards.

Motion Picture Projectors, 8 mm. 1In order for a university or

college to have a media program that meets the basic DAVI standards they
must have from one to three sound projectors per institution. To meet the
advanced standards, the institution must have an 8 mm projector per each
ten teaching stations. Based on these standards, 9 percent (1) of Group
One had a program that could not meet the basic standards, 45 percent (5)
of the programs could meet the basic standards, and five of the institu-

tions met the advanced standards.
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Of the colleges in Group Two, 50 percent (4) could not meet the
basic standards, 25 percent (2) met the basic standards, and two programs
met the advanced standards. 1In Group Three, 40 percent (2) could not meet
the basic standards and 60 percent (3) met the advanced standards. 1In
Group Four, 43 percent (3) could not meet the basic standards, three met
the basic standards, and 14 percent (1) met the advanced standards. 1In
Group Five, 60 percent (3) could not meet the basic standards, while 40
percent (2) met the basic standards, and none of the institutions in Group
Five could meet the advanced standards.

Slide Projectors, 2" X 2", The DAVI standards indicate that

a university or college media program must have one 2" X 2" slide pro-
jector per ten teaching stations to meet the basic standards. For the
media program to meet the advanced standards it is necessary to have ome
2" X 2" slide projector to each six teaching stations. According to these
standards, 36 percent (4) of the institutions in Group One could not meet
the basic standards, 18 percent (2) met the basic standards, and 46 percent
(5) met the advanced standards. 1In Group Two, 50 percent (4) of the pro-
grams could not meet the basic standards and the other four could meet

the basic standards. None of the programs in Group Two could meet the
advanced standards. In Group Three, 40 percent (2) programs could not
meet the basic standards, but 60 percent (3) met the advanced standards,
In Group Four, 43 percent (3) could not meet the basic standards and 57
percent (4) met the advanced standards. In Group Five, 40 percent (2)
could not meet the basic standards, 20 percent (1) met the basic stand-

ards, and the other two met the advanced standards.
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Filmstrip or Combination Filmstrip Slide Projectors, DAVI

basic standards require ome filmstrip projector for every ten teaching
stations. To meet the advanced standards, one filmstrip projector must
be provided for each five teaching stations. Among the universities and
colleges in Group One, 36 percent (4) had programs that could not meet
the basic standards, 18 percent (2) met the basic standards, and 46 per-
cent (5) met the advanced standards. In Group Two, 38 percent (3) could
not meet the basic standards, 25 percent (2) met the basic standards, and
three programs met the advanced standards. In Group Three, 20 percent (1)
met the basic standards and the other 80 percent (4) met the advanced
standards., 1In Group Four, 57 percent (4) could not meet the basic stand-
ards, 29 percent (2) met the basic standards, and 14 percent (1) met the
advanced standards. 1In Group Five, all five insitutions met the advanced
standards.

Sound Filmstrip Projectors. The DAVI standards indicate that

for a media program to meet the basic standards, one sound filmstrip pro-
jector must be provided for every 15 teaching stations and the advanced
standards require one filmstrip projector per every ten teaching stations.
According to the data reported by the 36 institutions, all 36 could not
meet the basic standards for sound filmstrip projectors.

Projectors, 3%" X 4", To meet the DAVI basic standards, one

projector should be provided for each auditorium. One projector, equipped
with arc or similar power, pexr auditorium is required for an advanced pro-
gram. One of the colleges in Group Four indicated that they could meet
the baslic standards. The other 35, which included all of the groups,

could not meet the basic standards.
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Filmstrip Viewers. The DAVI basic standards indicate that

an institution must provide five to ten filmstrip viewers at each f£ilm-
strip depository and ten to 20 at each filmstrip depository to meet the
advanced standards. The data reported by the different groups indicated
that 64 percent (7) of Group One could not meet the basic standards, 27
percent (3) met the basic standards, and only 9 percent (1) institution
had a program that could meet the advanced standards. All eight of the
ingtitutions in Group Two could not meet the basic standards and 80 per-
cent (&) of Group Three could not meet the basic standards, while 20 per-
cent (1) could meet the basic standards. Seventy-one percent (5) of
the institutions in Group Four could not meet the basic standards and
the other two programs met the basic standards. All five institutions
in Group Five could not meet the basic standards.

Classroom Projectors, 10" X 10'". One projector must be pro-

vided for every four teaching stations to meet the DAVI basic standards
and one per teaching station to meet the advanced standards. In Group
One, 9 percent (1) institution could not meet the basic standards, 82
percent (9) met the basic standards, and 9 percent (1) met the advanced
standards. In Group Two, 37 percent (3) could not meet the basic stand-
ards, 50 parcent (4) met the basic standards, and 13 percent (1) met the
advanced standards. In Group Three, all five institutions met the basic
standards. In Group Four, 43 percent could not meet the basic standards,
three institutions met the basic standards, and 14 percent (1) met the
advanced standards. In Group Five, 40 percent (2) could not meet the

basic standards and the other three institutions met the basic standards.
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Overhead Projectors, 10" X 10" Auditorium. In order for a

university or college to meet the DAVI basic or advanced standards, they
must provide an appropriate number of large group instructional areas

with auditorium type overhead projectors. The investigator found that in
Group One, 9 percent (1) of the programs could not meet the basic stand-
ards, 45 percent (5) met the basic standards, and five met the advanced
standards. From Group Two, 75 percent (6) could not meet the basic stand-
ards and the other 25 percent (2) met the basic standards. In Group Threc,
60 percent (3) could not meet the basic standards, 20 percent (1) met the
basic standards, and the other 20 percent (1) met the advanced standards.
In Group Four, 43 percent (3) could not meet the basic standards and 57
percent (4) met the advanced standards. All five institutions in Group
Five could not meet the basic standards.

Opaque Projectors. The DAVI standards indicate that in order

for an institution to meet the basic standards it must provide three to
six opaque projectors per institution and eight to 12 per institution to
meet the advanced standards., The data from Group One indicated that 27
percent (3) could not meet the basic standards, 45 percent (5) met the
basic standards, and three institutions met the advanced standards, In
Group Two, 88 percent (7) could not meet the basic standards and 12 per-
cent (1) could meet the basic standards. In Group Three, all five insti-
tutions could not meet the basic standards. In Group Four, 71 percent
(5) could not meet the basic standards and 29 percent (2) met the basic
standards. In Group Five, 80 percent (4) institutions could not meet
the basic standards and 20 percent (1) met the basic standards.

TV Receivers. If a program is to meet the basic standards it

must provide one TV receiver for each 24 viewers where programs are
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available or projection TV is needed. For advanced standards, they nced
to provide one per teaching station, but no more than 24 viewers per sct.
Based on these requirements, the data indicated that in Group One, 91 per-
cent (10) could not meet the basic standards and 9 percent (1) met the
basic standards. 1In Group Two, all eight programs could not meet the
basic standards. 1In Group Three, 80 percent (4) could not mect the basic
standards and one program met the basic standards. In Group Four, 86 per-
cent (6) could not meet the basic standards and one program met the basic
standards. In Group Five, all five of the independent junior colleges
could not meet the basic standards. This was one of the few areas where
none of the 36 institutions could meet the advanced standards.

Record Players. One record player must be provided for each 25

teaching stations to meet DAVI standards for a basic program and one for
every 15 stations to meet the advanced standards. When DAVI standards
were applied to the five groups the results indicated that 27 percent

(3) of Group One could not meet the basic standards, 18 percent (2) met
the basic standards, and 55 percent (6) met the advanced standards. In
Group Two, 12 percent (1) could not meet the basic standards and 88 per-
cent (7) met the advanced standards. In Group Three, 20 percent (1) met
the basic standards and the other four institutions met the advanced
standards. In Group Four, l4 percent (1) could not meet the basic stand-
ards, 28 percent (2) met the basic standards, and 58 percent (4) met the
advanced standards. In Group Five, 20 percent (1) met the basic standards
and 80 percent (4) met the advanced standards.

Tape Recorders. DAVI basic standards require one tape recorder

for each five teaching station and the advanced standards require onc for

every two teaching stations. The analysis of the equipment data indicated
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that 9 percent (1) of Group One could not meet the basic standards, 73
percent (8) met the basic standards, and 18 percent (2) met the advanced
standards. Thirty-eight percent (3) of Group Two could not meet the
basic standards, 25 percent (2) met the basic standards, and 38 percent
(3) met the advanced standards. In Group Three, 20 percent (1) could not
meet the basic standards, one program met the basic standards, and 60 per-
cent (3) met the advanced standards. In Group Four, 57 percent met the
basic standards and 43 percent (3) met the advanced standards. In Group
Five, 20 percent (1) could not meet the basic standards, one institution
met the basic standards, and 60 percent (3) met the advanced standards.

Projector Carts. The DAVI basic standards require one projcector

cart per three to six pieces of equipment and one for cach two to four
pieces of equipment to meet the advanced standards. In Group One, 9 per-
cent (1) met the basic standards and 91 percent (10) met the advanced
standards. In Group Two, 25 percent (2) met the basic standards, two
programs could not meet the basic standards, and 50 percent (4) met the
advanced standards. In Group Three, all five institutions could not meet
the basic standards. In Group Four, 29 percent (2) could not meet the
basic standards while 71 percent (5) met the advanced standards. In
Group Five, 60 percent (3) could not meet the basic standards and 40 per-
cent (2) met the advanced standards.

Video-~Tape Recorders. The DAVI standards indicate that one vidco-

tape recorder per institution is required to meet the basic standards.

For an advanced standing, one video-tape recorder is required for each

TV production unit. In Group One, 18 percent (2) could not meet the basic
standards and 82 percent (9) met the basicastandards. In Group Two, 50

percent (4) could not meet the basic standards and the other four programs
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met the basic standards. In Group Three, 40 percent (2) could not meet
the basic standards, two programs met the basic standards, and 20 per-
cent (1) met the advanced standards. In Group Four, 43 percent (3) could
not meet the basic standards and 57 percent (4) met the basic standards.
In Group Five, 60 percent (3) could not meet the basic standards and 40
percent (2) met the basic standards.

Closed Circuit Television. The DAVI standards for closed circuit

television are not as well defined as some of the other pieces of equip-
ment. They simply indicate one studio per institution capable of distri-
bution of programming to each teaching station. However, it does not
indicate what basic and advanced requirement should be. Based on the
number of units available to each institution, the investigator found
the following results concerning the five groups.

In Group One, 45 percent (5) were not equipped with a closed
circuit television studio. The other 55 percent (6) were equipped with
a studio. All eight of the institutions in Group Two and all five in
Group Three were not equipped with a closed circuit television studio.
In Group Four, 71 percent (5) institutions were not equipped with a closed
circuit television studio and 29 percent (2) were equipped with a closed
circuit television studio. In Group Five, 80 percent (4) were not equipped
with a studio and 20 percent (1) was equipped with a studio.

AM-FM Radio Receivers, The DAVI basic standards require three

AM~FM receivers in a central location. One receiver is required for each
classroom building to meet the advanced standards.
According to these standards, 80 percent (9) of Group One could

not meet the basic standards and 18 percent (2) met the basic standards.
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However, all eight of the institutions in Group Two, all five in Group
Three, all seven in Group Four and five in Group Five could not meet the
basic standards., This indicates that only two of the 36 institutions
has programs that could meet the basic standards for radio receivers.

Projection Screens. The DAVI standards require one projection

screen for each teaching station at least 70" X 70" with provision for
keystone elimination plus one portable screen per building. In addition,
there should be one suitable screen for auditoriums.

Based on these standards, the results reported by the 36 insti-
tutions indicated that none of the universities and colleges have media
programs that could be considered to be basic or advanced.

Electronic Learning TLabs. The basic requirements of the DAVI
standards are one learning lab per institution and the advanced standards
requires that more than one per institution be provided. The data re-
ported by Group One indicated that 18 perceﬁt (2) could not meet the basic
standards and the other 82 percent (9) met the basic standards. 1In Group
Two, 50 percent could not meet the basic standards and the other four
programs met the basic standards. Of Group Three, 60 percent (3) could
not meet the basic standards and 40 percent (2) met the basic standards.
In Group Four, 43 percent (3) could not meet the basic standards and 57
percent (4) met the basic standards. In Group Five, 60 percent (3) could
not meet the basic standards and 40 percent (2) met the basic standards.

Light Control. The DAVI standards did not develop basic or

advanced standards for light control. According to the standards,
every classroom should have adequate light control. Adequate in this

instance means the light can be controlled to the extent that all types
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of projected media can be utilized effectively., Table 16 shows the
total number of classrooms with light control facilities as reported
by the total number of institutions in each of the five groups.

These 19 areas of media equipment are the only ones for
which basic standards were developed by the DAVI. However, therc arc
several pieces of media equipment that are equally important to a
media program. This group of media equipment, commonly referred to
as local production equipment, is so varied from one institution to
another that it is difficult if not impossible to develop standards
that can be applied to all universities and colleges.

In collecting the data for this study, the investigator simply
asked whether these institutions had this equipment. No effort was
made to determine how much equipment they contained in each of the
areas. Table 18 presents the results of the data collected. The
percentage and number of the colleges in each of the five groups arc
provided for each of the local production equipment areas.

Dry Mount Press and Tacking Iron. The analysis of the data

reported by the 36 institutions indicates that 82 percent (9) of Group

One, 25 percent (2) of Group Two, 80 percent (4) of Group Three, 43

percent (3) of Group Four

3 , and 20 percent (1) of Groun Five provided

a dry mount press and tacking iron as part of their local production
equipment.

Paper Cutters. All 11 of the institutions in Group One, 38

percent (3) of Group Two, all five in Group Three, 71 percent (5) in

Group Four, and 20 percent (1) in Group Five provided paper cutters.
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TABLE 18

NUMBER AND PERCENTAGE OF OKLAHOMA INSTITUTIONS
PROVIDING CERTAIN TYPES OF MEDIA
PRODUCTION EQUIPMENT

Number and Percentage by Groups

Type of Materials Gy G3 Gy
(N=11) (N=8) (N=5) (N=7) (N=5)
% No. % No. % No. % No. % No.
Drymount Press and
Tacking Iron 82 9 |25 2|1 80 4| 43 3120 1
Paper Cutter 100 11 | 38 31100 51 7L 54§20 1
Transpanency Produc-
tion Equipment 100 11 | 50 41100 51 57 4]60 3
16 mm Motion Pic, Camera 82 9 (25 2 0 0] 71 5¢t20 1
8 mm Motion Pic. Camera 82 9 |25 2120 14§71 5440 2
35 mm Still Camera 100 11 { 50 41 80 4 { 57 4180 4
Polaroid Camera 73 8 1|38 31 40 2| 43 3140 2
Equipped Dark Room 64 7 {50 4| 80 4] 8 640 2
Spirit Duplicator 91 10 |} 50 41 60 3171 5160 3
Primary Typewriter 82 9 | 38 31 20 1] 43 3}20 1
Copy Camera 82 S | 38 31 20 114§ 57 4140 2
Light Box 100 11 | 13 1 20 1|57 4420 1
Slide Reproducer 64 7 {13 1 0 01| 57 4120 1
Film Splicer 100 11 | 25 21 20 1100 71}]40 2
Tape Splicer 100 11 | 13 1] 20 141100 740 2
Mech. lLettering Device 91 10 | 25 2 20 1| 57 4140 2
2nd Transparency
Production Equipment 82 9 | 38 3 0 O] 43 3}20 1
G} = state-owned universities and senior colleges
G2 = state-owned junior colleges
G3 = community junior colleges
Gy = independent senior colleges

independent junior colleges
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Transparency Production Equipment. All 11 institutions in

Group One, 50 percent (4) in Group Two, all five in Group Three, 57
per cent (4) in Group Four, and 20 percent (1) in Group Five provided
transparency production equipment as a part of their media program.

Motion Picture Camera, 16 mm. A 16 mm motion picture camera

was provided by 82 percent (9) of Group One, 50 percent (4) of Group
Two, all five of the institutions in Group Three, 57 percent (&) in
Group Four, and 60 percent (3) in Group Five.

Motion Picture Camera, 8mm. In Group One, 82 percent {(9)

institutions provided an 8 mm motion picture camera as part of their
local production equipment. This item was also provided by 25 percent
(2) of Group Two, none of Group Three, 71 percent (5) of Group Four,
and 40 percent (2) of Group Five.

Still Cameras, 35 mm and Instamatic. In Group One, all 11

institutions provided still cameras as part of their media program.
Fifty percent (4) of Group Two, 80 percent (4) of Group Three, 57 per-
cent of Group Four, and 80 percent (4) of Group Five also provided
this item as part of their local production equipment.

Polaroid Cameras., A polaroid camera was provided by 73 per-

cent {8) of CGroup One

Group Three, 43 percent (3) of Group Four, and 40 percent (2) of Group

Five.

Equipped Dark Room. An equipped dark room for the development

of film and printing of pictures was provided by 64 percent (7) of
Group One, 50 percent (4) of Group Two, 80 percent (4) of Group Three,

86 percent (6) of Group Four, and 40 percent (2) of Group Five.
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Spirit Duplicator. Ninety-one percent (10) of Group One,

50 percent (4) of Group Two, 60 percent (3) of Group Three, 71 percent
(5) of Group Four, and 60 percent (3) of Group Five provided a spirit
duplicatoxr as part of their local production equipment.

Primary Face Typewriter. A primary face typewriter is pro-

vided by 82 percent (9) of Group One, 38 percent (3) of Group Two,
20 percent (1) of Group Three, 45 percent (3) of Group Four, and 20
percent (1) of Group Five.

Copy Camera. In Group One, 82 percent (9) institutions pro-
vided a copy camera. This item was also provided by 38 percent (3)
of Group Two, 20 percent (1) of Group Three, 57 percent (4) of Group
Four, and 40 percent (2) of Group Five.

Light Box. Another part of the local production equipment
is a light box. This item was provided by all 11 institutions in
Group One, 13 percent (1) of Group Two, 20 percent (1) of Group Three,
57 percent (4) of Group Four, and 20 percent (1) of Group Five.

Slide Reproducer. 1In Group One, 64 percent (7) of the insti-

tutions provided a slide reproducer for their media program. A slide
reproducer was provided by 13 percent (1) of Group Two, 57 percent (&)
of Group Four, and 20 percent (1) in Group Five. A slide reproducer
was not provided by any of the institutions in Group Three.

Film Splicer. All of the institutions in Group One provided
a film splicer. Twenty-five percent (2) of the institutions in Group
Two, 20 percent (1) in Group Three, all of those in Group Four, and
40 percent (2) in Group Five provided a film splicer as part of their

local production equipment.
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Tape Splicer. All 11 institutions in Group One and all
seven in Group Four provided a tape splicer as part of their local pro-
duction equipment. However, only 13 percent (1) of Group Two, 20 per-
cent (1) of Group Three, and 40 percent (2) of Group Five provided this
item.

Mechanical Lettering Device. Ninety-one percent (10) of

Group One, 25 percent (2) of Group Two, 20 percent (1) of Group Three,
57 percent (4) of Group Four, and 40 percent (2) of Group Five pro-
vided a mechanical lettering device for their media program.

Second Type of Transparency Production Equipment. A second

type of transparency production equipment was provided by 82 percent
(9) of Group One, 38 percent (3) of Group Two, none of Group Three,
43 percent (3) of Group Four, and 20 percent (1) of Group Five.

Summary of Analysis of
Equipment Data

When the data reported by the five groups were analyzed using
the DAVI equipment standards, it was observed that 12 of the 19 areas
showed institutions meeting the advanced standards. The 12 areas were
16 mm motion picture projectors, 8 mm motion picture projectors, 2" X 2"
slide projectors, filmstrip projectors, filmstrip viewers, classroom over-
head projectors, auditorium overhead projectors, opaque projectors, record
players, tape recorders, projector carts, and video-tape recorders.

In the area of 16 mm motion picture projectors, 82 percent
of Group One, 38 percent of Group Two, 20 percent of Group Three, and
60 percent of Group Five met the advanced standards. More institutions

met the basic standards than did not meet the basic standards in this area,
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The advanced standards for 8 mm motion picture projectors
were met by 46 percent of the state-owned universities and senior col-
leges, 25 percent of the state-owned junior colleges, 60 percent of
the community junior colleges, and 14 percent of the independent scnior
colleges. More institutions did not meet the basic standards than did
meet the basic standards for 8 mm motion picture projectors.

More institutions did not meet the basic standards than met
the basic or advanced standards for 2" X 2'" slide projectors. Fourty-six
percent of Group One, 60 percent of Group Three, 57 percent of Group
Four, and 40 percent of Group Five reported meeting the advanced standards
in this area.

Group One showed that 46 percent of the institutions met the
advanced standards in filmstrip projectors. Thirty-eight percent of
Group Two, 80 percent of Group Three, 14 percent of Group Four, and
all of Group Five met the advanced standards for filmstrip projectors.
More institutions from each group met the basic standards than did not
meet the basic standards for filmstrip projectors.

Only three institutions met the DAVI advanced standards for class-
room overhead projectors. One institution from the state~-owned universities
and senior colleges, one from the state-owned junior colleges, and one
from the independent senior colleges met the advanced standards. More
institutions from each group met the basic standards, than did not meet
the basic standards for overhead projectors.

Forty-six percent of the institutions in Group One, 20 per-
cent of the institutions in Group Three and 57 percent of the institu-

tions in Group Four met the advanced standards for auditorium overhead




95
projectors. More institutions from all groups did not meet the basic
standards than did meet the basic standards for auditorium projectors.

In the area of opaque projectors, only three institutions
in Group One could meet the advanced standards, Nine of the 36 insti-
tutions met the basic standards and the remaining institutions did not
meet the basic standards for opaque projectors.

More institutions met the advanced standards for record play-
ers than any of the remaining areas of equipment. Fifty-five percent
of Group One, 88 percent of Group Two, 80 percent of Group Three, 58
percent of Group Four, and 80 percent of Group Five met the advanced
standards for record players.

Each group had institutions meeting the advanced standards
for tape recorders. Sixty percent of the community junior colleges,
and 60 percent of the independent junior colleges met the advanced
standards for tape recorders. The advanced standards for tape recorders
were also met by 43 percent of the independent senior colleges, 37 per-
cent of the state-owned junior colleges, and 18 percent of the state-
owned universities and senior colleges. More institutions reported
meeting the DAVI standards than not meet the basic standards in the
area of tape recorders.

Twenty-one of the institutions met the advanced standards for
projector carts, Ninety-one percent of Group One, 50 percent of Group
Two, 71 percent of Group Four, and 40 percent of Group Five met the
advanced standards. Three of the 36 institutions met the basic stand-
ards while 12 institutions could not meet the basic standards for pro-

jector carts.
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Of the 36 institutions reporting, one community junior col~
lege met the advanced standard for video-tape recorders. More insti-
tutions met the basic standards than did not meet the basic standards
for video tape recorders.

None of the institutions could meet the advanced standards
in the areas of radio receivers, projection screens, television receivers,
3%" X 4" projectors, and sound filmstrip projectors. No institution
met the basic or advanced standards for projection screens and sound
filmstrip projectors.

All five of the groups reported some type of local production
equipment, however, Group Three had three areas in which they reported
no equipment. These areas were the 16 mm motion picture camera, the
slide reproducer, and the second type of transparency producer. Group
One, the state-owned universities and senior colleges, are the strongest
of the five groups in all areas, However, Group Four, the independent
senior colleges were better equipped with photography and dark room
equipment than were the state-owned universities and colleges.

Analysis of the Educational
Media Budgets

The capital expenditures used to operate educational media
programs included in this study appeared to be important. The official
DAVI standards which contain guidelines for the media budget were too
vague to be applied to the media budgets as reported by the universities
and colleges.

Tables 19 through 23 present the budgets for each group of

institutions as they relate to purchases of new equipment, additional
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materials, and the total media budgets as reported for the academic
year 1971-72. The total media budgets consist of purchases to replace
worn out equipment, purchases of new equipment, purchases of materials,
rental of equipment, rental of materials such as films, and other
expenditures such as office supplies, equipment parts, and repairs.
The educational media budgets do not include salaries, building con-
struction or remodeling, closed circuit television installations, or
electronic learning centers. The budget figures for Group One are

presented in Table 19.

TABLE 19

EDUCATIONAL MEDIA BUDGET EXPENDITURES
REPORTED BY STATE-OWNED UNILVERSITIES
AND SENIOR GOLLEGES
(N = 11)

Budget Area

Institution Purchase of Materials Total Educational
Number New Equipment Purchases Media Budget

1 $2,719 $ 406 $ 4,534

2 2,000 500 11,000

3 500 2,500 3,000

4 6,247 11,776 21,562

5 not renorted 1,400 4,800

6 1,000 2,000 5,700

7 16,200 8,900 16,305

8 3,500 1,000 5,175

9 300 800 5,600

10 2,000 150 2,850

11 8,000 18,000 8,860
Mean Value . . X = $4,246 X = $ 4,312 X = $11,762
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The budget for state-owned universities and senior colleges

is shown in Table 19. The institutions reported an average budget of

$4,246 spent for the purchase of new equipment, however, one institu-

tion did not report a budget for the purchase of new equipment. A mean

value of $4,313 was spent for the purchase of new materials, and $11,762

was the average expenditure for the total educational media budget.

TABLE 20

EDUCATIONAL MEDIA BUDGET EXPENDITURES

REPORTED BY STATE-CWNED
JUNIOR COLLEGES
(N = 8)

Budget Area

Institution Purchase of Materials Total Educational
Numbex New Equipment Purchases Media Budget
1 $ 1,831 $ 3,427 $ 5,408
2 600 not reported 600
3 3,000 750 6,350
4 180 1,585 2,143
5 200 1,500 1,900
6 not reported not reported not reported
7 9,000 600 10,350
8 92,150 not reported 100,084
Mean Value . . X = $15,280 X =$1,572 X =3 18,119

The educational media expenditures reported by state-owned

junior colleges shows an average expenditure for new equipment of

$15,280. One college did not report a budget for equipment, Three of
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the colleges did not report a budget for the purchase of materials, but
of the five reporting there was an average expenditure of $1,577. 'The

average expenditure for the total budget was $18,119.

TABLE 21

EDUCATIONAL MEDIA BUDGET EXPENDITURES
REPORTED BY COMMUNITY
JUNIOR COLLEGES
(N = 5)

Budget Area

Institution Purchase of Materials Total Educational
Number New Equipment Purchases Media Budget

1 not reported $ 50 $ 150

2 89,245 not reported 30,067

3 150 6,872 7,547

4 2,000 700 5,000

5 not reported 100 600
Mean Value . . . X = $3,798 X = $1,931 X =§ 8,673

The community junior colleges reported an average expenditure
of $3,798 for new equipment, although two colleges did not report the
budget for equipment purchases. Four of the five colleges reported an
average expenditure of $1,931 for materials and five community junior

colleges reported an average expenditure of $8,673 for the total educa-

tional media budget.

Table 22 shows the average expenditure for the educational
media budget reported by the independent senior colleges which was $2,270

for new equipment, $2,125 for materials, and $7,704 for their total budget.
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TABLE 22

EDUCATIONAL MEDIA BUDGET EXPENDITURES
REPORTED BY INDEPENDENT
SENIOR COLLEGES

N=17)

Budget Area

Institution Purchase of Materials Total Educational
Number New Equipment Purchases Media Budget

1 not reported not reported not reported

2 not reported not reported $ 1,400

3 $ 700 $ 900 5,000

4 600 1,500 4,600

5 1,000 100 2,175

6 8,500 6,000 32,500

7 550 not reported 550
Mean Value . . X = $2,270 X = $2,125 X=$7,704

The budget for the independent junior colleges 1s shown in
Table 23. Four colleges reported a mean value of $1,829 spent for the
purchase of new equipment. The mean value reported by four institu-
tions for the purchase of materials was $281 and four colleges reported
a total budget average of $2,852,

The mean value of the capital expenditures for operation and
how the media budget was cdeveloped are important to the present study.
Table 24, constructed from the qualitative data, presents a breakdown

of the development of the media budget as reported by all institutions.
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TABLE 23

EDUCATIONAL MEDIA BUDGET EXPENDITURES
REPORTED BY INDEPENDENT
JUNIOR COLLEGES
(N = 5)

Budget Area

Institution Purchase of Materials Total Educational
Number New Equipment Purchases Media Budget
1 $1,932 $222 $2,154
2 not reported not reported not reported
3 500 500 2,900
4 200 100 800
5 4,683 300 5,553
Mean Value . . X = $1,829 X = $281 X = $2,852

Although the state-owned junior colleges had the largest
average media budget, 25 percent (2) of the institutions reported that
there was no provision for the development of a separate educational
media budget. Thirty-eight percent (3) of the colleges reported that
each instructional department developed its own educational media budget
without consulting an educational media specialist., Twenty~five percent
(2) colleges reported that the budget of the media program reflected the
needs of most instructional units. However, some departments had their
own media budgets which had no relationship to the educational media
program. One state-owned junior college reported that their media

budget reflected the media needs of the entire institution and that it
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TABLE 24

DEVELOPMENT OF THE EDUCATIONAL

MEDIA BUDGET REPORTED BY

QKLAHOMA INSTITUTIONS

Budget Program
Element

Number and Percentage By Group

G1

(N=11)

Go

(N=8)

G3

(N=5)

A

(N=7)

Gs

(N=5)

%

No.

%

No.

%

No.

%

No. %

No.

There is no provision
for the development of
a separate media budget.

Each instructional de-
partment develops its
own media budget with-
out consulting a media
specilalist,

The budget of the media
program reflects the
media needs of most in-
structional units. How~-
ever, some departments
have their own media
budget which have no re-
lationship to the media
program.

The budget of the educa-
tional media program re-
flects the media needs
o ine entire instiiu-
tion and is developed by
professional media staff
in consultation with de-
partmental administra-
tion.

55

29

3

25

38

25

12

40

20

20

20

29

13

29

29

Gy =

G; = state-owned junior colleges
G3 = community junior colleges
G4 = independent senior colleges
G5 = independent junior colleges

state-owned universities and senior colleges
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was developed by professional media staff in consultation with depart-
mental administrators.

Sixty-three percent of the state-owned junior colleges re-
porting indicated that either no provisions were made for a separate
media budget or each instructional department developed its own. Pro-
visions were made for a separate media budget for the media program to
meet the needs of the entire institution by 37 percent (3) of the state-
owned junior colleges.

The state-owned universities and senior colleges had the
second largest average media budget of the five groups reporting. TFifty-
five percent (6) of the institutions in Group One reported that the
budget of the educational media program reflected the needs of most
instructional units. However, some departments had their own media
budgets which had no relationship to the educational media program.

The budgets of the educational media programs in Group One reflected
the media needs of the entire institution and was developed by profes-
sional media staff in consultation with departmental administrators

in 29 percent (3) of the institutions. Omne of the institutions re-
ported that there was no provision for the development of a separate
media budgei, and one institutiocn veporied that each imstructiocnal
department developed its own media budget without consulting with an
educational media specialist,

The budgets for the educational media programs of the state-
owned universities and senior colleges was developed as a separate media
budget designed to meet the needs of the entire institution by 82 per-

cent (9) of the institutions reporting. Only 18 percent (2) of the
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institutions made no provisions for a separate media budget for their
media programs.

The average total educational media budget for the community
junior colleges exceeded each of the average budget of the independent
colleges. Forty percent (2) of the colleges reported that there were
no provisions for the development of a separate educational media
budget. One of the colleges reported that each instructional depart-
ment developed its own educational media budget without consulting an
educational media specialist, The budgets of the educational media
programs in Group Three reflected the media needs of most instructional
units. However, one of the institutions reported that some of the de~-
partments have their own media budgets which have no relationship to
the educational media program. One of the community junior colleges
reported that the development of their media budget reflected the
media needs of the entire institution and was developed by the profes-
sional media staff in consultation with departmental administrators,

Of the seven independent senior colleges reporting, 29 per-
cent (2) indicated that there was no provision for the development of
a separate media budget. One of the colleges in Group Four reported
that each instructional department developed its own media budget with-
out the help of an educational media specialist. Twenty-nine percent
(2) reported that the development of the media budget for the educa-
tional media program reflected the media needs of most instructional
units. However, some departments had their own media budgets which
had no relationship to the educational media program. In the develop-

ment of the media budget, 29 percent (2) colleges reported that the
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budget of the media program reflected the media needs of the entire
institution and was developed by the professional media gtaff in con~
sultation with departmental administrators. TFifty-eight percent (4)
of the seven independent senior colleges indicated that the media pro-
gram budget was developed as a separate media budget designed to meet
the needs of the entire institution,

None of the independent junior colleges' media budgets were
developed by the professional media staff in consultation with depart-
mental administrators to meet the needs from the media programs. Forty
percent (2) colleges reporteq that their media budget reflected the media
needs of most instructional units, but some departments have their own
media budgets which had no relationship to the educational media program.
One of the independent junior colleges reported that each instructional
department developed its own educational media budget without consult-
ing an educational media specialist. Forty percent (2) of the colleges
reported that there was no provision for the development of a separate
educational media budget.

Sixty percent (3) of Group Five reported that the budgets
developed for the independent junior colleges had no relationship to
the educational media program. However, 40 parcent {2) cf the colle
indicated that the development of the media budget for the media pro=-
gram did reflect the needs of most instructional units, This included
the development of media budgets within some departments which had no

relationship to the media program.
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Summary of the Budget Data Analysis

In summary, the budget information reported by the five groups
of universities and colleges indicated that Group Two, state-owned
junior colleges, have the highest average total budget expenditure and
Group Five, the independent junior colleges have the lowest budget
expenditure. However, one point should be made concerning the budget
figures reported in the data. Since the number of colleges in each
group was quite small, 11 in the largest and five in the smallest, and
the range of budget figures was extremely large, an average figure does
not really give a true indication of the amount of money spent by the
ingtitutions within any one group.

For instance, in the state-owned junior colleges the least
expenditure was $600 and the largest expenditure was $100,084. The
range of budget expenditures in Group One, the state-owned universities
and senlor colleges, was from $2,850 to $21,562. The lowest expendi-
ture in Group Three, community junior colleges, was $150 and the high-
est was $30,067. 1In Group Four, the independent senior colleges, the
lowest total budget expenditure was $550 and the highest was $32,500.
The lowest total budget expenditure in Group Five, the independent
junior colleges, was $000 and the highest was $5,553, Porhaps these
ranges will give the reader a clearer prospective of the total amount
of budget expenditures being expended by each of the group of univer-
gities and colleges.

In an attempt to relate the total budget expenditure for the
purchase of new equipment, materials purchase, and total educatiomal

media budget to the quality of the educational media program, the
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investigator calculated a correlation between the dollars reported by
the individual institutions and the quality of the educational media
program. Three correlations resulted from these calculations,

The first correlation between the amount spent for the pur-
chase of new equipment and the quality of the educational media program
was computed to be .6703. This was a high correlation and significant
beyond the .01 level. However, the next correlation between the mater-
ials purchases and the quality of the educational media program was com-
puted to be ,7142, This toco was significant beyond the .01 level. The
third correlation between the total educational media budget expenditure
and the quality of the educational media program was computed to be
.8262, This was significant beyond the .00l level. These correlations
indicate that there is a definite relationship between the amount of
money spent on the educational media program and the adjudged quality
of that program.

Perhaps the most interesting aspect of the educational media
budget is the way in which that budget is developed. The data reported
in Table 24 indicate that most of the institutions in Group One (55
percent) have a budget which reflects the media needs of most instruc-
tional units, however., some departments have their own media budgets
which have no relationship to the educational media program. Twenty-
nine percent in Group One indicated that the budget reflected the
media needs of the entire institution and is developed by the profes-
sional media staff in consultation with departmental administrators.

The largest number of institutions in Group Two (38 percent)

indicated that each instructional department developed its own media
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budget without consulting an educational media specialist. In Group
Three, two (40 percent) of the institutions indicated that their were
no provisions for the development of a separate educational media budget
within their institutions., This same pattern was true for the institu-
tions in Groups Four and Five, Although two of the seven institutions
in Group Four indicated that there were no provisions for the develop-
ment of a separate educational media budget, 29 percent indicated that
the budget reflects the media needs of most instructional units. How-
ever, some departments have their own media budgets which have no re-
lationship to the educational media program. The same percentage
indicated that the budget reflects the media needs of the entire insti-
tution and is developed by the professional media staff in consultation
with departmental administrators.

A synthesis of the budget information for Oklahoma universities
and colleges indicated that there was a definite lack of uniformity in
the development of budget programs, and the simple refusal of some to

report the information necessary for completing the questionmaire.

Evaluation of the Qualitative Status
of Educational Media Programs

The qualitative status and functions of educational media pro-
grams appeared to be important in an evaluation of media programs in
Oklahoma universities and colleges. Twenty-one elements relating to
the qualitative status of the media programs are presented on the pro-
file sheets in Figures 3 through 7. The qualitative evaluation was

based on the Evaluative Checklist, which appears in Appendix A.
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Figure 3 shows a profile of the strengths and weaknesses of
state-owned universities and senior colleges. The institutions in
in Figure 3 were not weak on any of the 21 elements of the media pro-
gram, The state-owned universities and senior colleges were classified
as neither weak nor strong on the following program elements:

Consultative Services in Media Utilization

Storage and Retrieval of Media Information

Production of Media

Physical Facilities in Existing Classrooms

Ways of Reporting Financial Needs

Method Used to Develop Media Budget

The institutions in Group One were strong on the following
elements of the media program, as shown in Figure 3.

Commitment to the Media Program

Commitment to Media as an Integral Part of Imstruction

Commitment to Providing Media Facilities

Commitment to Financing the Media Program

Commitment to Staffing the Media Program

In~service Education in Media Utilization

Faculty-student Use of Media

Involvement of Medla Staff in Planning

Location and Accessibility of Media Information

Dissemination of Media Information

Availability of Educational Media

Maintenance of Media Materials and Equipment
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Figure 3

PROFILE OF THE STRENGTHS AND WEAKNESSES OF
STATE-OWNED UNIVERSITIES AND SENIOR

COLLEGES (N = 11)
Neither
Weak Nor
Element of the Media Program Weak Strong Strong
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Basis for Short and Long Range Budget Allocations

Educational Media Staff

A qualitative profile of the strengths and weaknesses of
state-owned junior colleges is shown in Figure 4. The institutions
in Group Two were classified as weak on the following elements of the
media program.

Consultative Services in Media Utilization

In-service Educationa in Media Utilization

Involvement of Media Staff in Planning

Production of Media

Physical Facilities in New Classrooms

The state-owned junior colleges in Group Two were neither
weak nor strong on the following elements of the media program.

Commitment to the Media Program

Commitment to Media as an Integral Part of Instruction

Commitment to Financing the Media Program

Commitment to Staffing the Media Program

Faculty-student Use of Media

Location and Accessibility of Media

Dissemination of Media Information

Availability of Educational Media

Storage and Retrieval of Media Information

Maintenance of Materials and Equipment

Physical Facilities in Existing Classrooms

Ways of Reporting Financial Needs

Basis for Short and Long Range Budget Allocations
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Figure 4

PROFILE OF THE STRENGTHS AND WEAKNESSES OF
STATE-OWNED JUNIOR COLLEGES

(N = 8)
Neither
Weak Nor
Element of the Media Program Weak Strong Strong
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Method V'sed to Develop Media Budget

Educational Media Staff

The state-owned junior colleges did not show any areas of
strength of the elements of the media program.

Figure 5 shows the profile of the strengths and weaknesses
of the community junior colleges in Group Three. The institutions
were generally weak on one of the elements: Commitment to the Media
Program. The community junior colleges were neither weak nor strong
on the remainder of the elements of the media program and did not
show strength on any of the elements.

A profile of the strengths and weaknesses of the independent
senior colleges in Group Four is shown in Figure 6., The institutions
were not classified as weak in any of the elements and they were
neither weak nor strong in all 21 of the elements.

The independent junior colleges of Group Five, as shown in
Figure 7, were weak on the following two elements of the media program.

Consultative Services in Media Utilization

In-service Education in Media Utilization
The institutions were neither weak nor strong on the remaining elements.

The qualitative profile sheets presented the strengths and
weaknesses in each of the 21 program elements. The state-cwned univer-
sities and senior colleges were the only institutions that reported
strong elements of the media program. When the data was grouped, as
shown in Figure 3, 14 of the 21 elements were reported strong and none

of the elements were reported as weak,
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Figure 5

PROFILE OF THE STRENGTHS AND WEAKNESSES OF
COMMUNITY JUNIOR COLLEGES

(N = 8)
Neither
Weak Nor
Element of the Media Program Weak Strong Strong
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Figure 6

PROFILE OF THE STRENGTHS AND WEAKNESSES OF
INDEPENDENT SENIOR COLLEGES

(N =7)
Nei ther
Weak Nor
Element of the Media Program Weak Strong Strong
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Figure 7

PROFILE OF THE STRENGTHS AND WEAKNESSES OF
INDEPENDENT JUNIOR COLLEGES

(N =5)
Neither
Weak Nor
Element of the Media Program Weak Strong Strong
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The state-owned junior colleges reported more weak elements
than any other group of institutions. Six of the 21 elements of the
media program were listed as weak and none of the elements were reported
as being strong.

In the community junior colleges, only one media element was
weak and the remaining 20 media elements were neither weak nor strong.
As shown in Figure 6, the independent senior colleges reported all 21
program elements as being neither weak nor strong.

The independent junior colleges reported weak program elements
in two areas:

Consultative Services in Media Utilization

In-service Education in Media Utilization,

The remaining 19 media elements were classified as neutral, neither
weak nor strong, while none of the elements were considered to be

strong.

Additional Qualitative Information

A loss of information developed as a result of grouping the
responses from each institution. When the responses recorded on the

Evaluative Checklist were plotted on the profile sheet shown in

Appendix B, the data were further reduced for obtaining a total quali-
tative score for each of the 36 institutions. For each item assigned
1, 2, 3, or 4, a rank of 1 was assigned. For each item assigned 5, 6,
7, or 8, a rank of 2 was assigned and a rank of 3 was assigned for each
item rated as 9, 10, 11, or 12, The range of the qualitative scores

was free to vary from 21, the weakest possible, to 63, the strongest
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possible. However, the averaging of the qualitative scores on each of
the items caused the distribution of ratings to appear as midpoints
and reduced the extreme ratings of each item. The overall mean ratings
(averages) for the five groups give more information than the profiles
shown in Figures 3 through 7., The qualitative scores were averaged for
each institution and the group means and standard deviations are pre-
sented in Table 25.

As reported on the profile sheet, the state~owned universities
and senior colleges were the only institutions reporting strong elements
of the media program. When the qualitative scores were averaged for
the group, the mean was 53.55 with a standard deviation of 10.53.

Group Two, state-owned junior colleges, reported more weak
elements than any other group of institutions. When their qualitative
scores were recorded and averaged, the mean was 37.50 with a standard
deviation of 12.75. _

The community junior colleges reported one weak media element
and no strong elements. A mean of 39.00 and a standard deviation of
13.62 was recorded from their qualitative scores,

The independent senior colleges reported no weaknesses nor
strengths on the media ¢iements. All 21 clemente were clagsified as
neither weak nor strong., The mean qualitative score was computed to
be 42.14 with a standard deviation of 13,78,

The mean qualitative score for the independent junior colleges
was 39.80 with a standard deviation of 14,24, The profile sheet for
the independent junior colleges showed weak media elements in two

areas, The remaining 19 elements were neither weak nor strong.
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TABLE 25
AVERAGE QUALITATIVE SCORES FOR EACH INSTITUTION

AND THE MEANS AND STANDARD DEVIATIONS
OF QUALITATIVE DATA FOR EACH GROUP

=

Institution Number Qualitative Score SD

25
58
62
58
58
54
59
62
56
47

Group 1l:
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While the mean values yield more information than the pro-
files, an accurate picture of the distribution of the five groups can
only be achieved by showing the number and percentage of each group
as they were assigned to the three strength categories. A distribu-
tion of the five groups is presented in Table 26.

The loss of informetion resulting from the grouping of re-
sponses can readily be seen in Table 26, Item II-B, Media Services to
Educational Preparation Programs, shows that only 9 percent (1) of
Group One was classified a8 weak, one was reported as neutral, and 82
percent (9) were classified as strong. However, the profile in Figure
3 showed all 11 of the institutions to be clasgified as neutral on
Item II-B.

This is a typical result of grouping responses on the quali-
tative instrument. Perhaps a better way of reporting the numbers and
percentages would be as shown in Table 26 instead of the summary pro-

files shown in Figures 3 through 7.




TABLE 26

NUMBER AND PERCENTAGE OF INSTITUTIONS IN EACH GROUP THAT WERE IN
THE WEAK, NEITHER WEAK NOR STRONG, AND STRONG
RANGES FOR EACH MEDIA PROGRAM ELEMENT

Weak Neither Weak Nor Strong Strong
G1 G2 Gq Gy Gs Gy Ga G3 (/A G5 Gl G2 G3 G4 Gs

(N=11) (N=8) (N=5) (N=7) (N=5) (N=11) (N=8) (N=5) (N=7) (N=5) (N=11) (N=8) (N=5) (N=7) (N=5)

% No, Z No. %Z No, % No. % No. |%» No. % No. % No. % No. % Nos|J % WNo. % No. % No. % No. % No.
1-A. Commitment to
the Media Program 9 1 |50 4|60 2143 3160 3 0 o0 {38 3120 1]14 1120 1191 101113 1}20 1 |43 3 j20 1
I-B. Commitment to
Educational Media
as an Integral Part
of Imstruction 9 1 |38 3|40 2 ]43 3140 2 18 225 2120 1}1 1]40 2|73 8138 3|40 2|43 3 ]20 1
I-C, Commitment to
Providing Media
Facilities 9 1 ]38 3]40 2 14 1]20 1 27 3163 5]20 1}7V 518 4|64 7 0 0140 2 1% 1 0 o0
I-D, Commitment to
Financing Media
Program 18 2138 3|20 1143 3120 1 {27 313 1140 2114 1120 1}55 6|50 & |40 2143 3 60 3
1-E. Commitment to
Medfa Program 9 1350 4 |40 2 j43 3160 3 }78 9125 2120 1129 2 0 0] 73 8125 2 (0 2 129 2 }a40 2
II-A, Consultative
Services in Media
Utilization 9 1163 5 )60 3 ]1 1160 3 27 3125 2 0 0537 4|20 1164 7113 11450 2129 2120 1
II-B. In-gervice
Education in Media
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II-C, Faculty-
student Use of
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1I-D, Involvement
of Media Staff in
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II1-A. Location e
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II1-B, Dissemina-
tion of Media

Information 9 1413 1140 241 1}20 1 9 1}50 &4 |4 2]43 3]40 2|8 9138 3120 1 {43 3({40 2
III-C, Availability
of Media 9 1}38 3|20 1}29 2j20 1 18 2125 2|40 2§43 318 & |73 8|38 3|40 2}29 2 o 0

I1I-D. Storage and
Retrieval of Media 0 o}38 3|40 21129 2]2 1 11 1}63 5|60 3{57 4|60 327 3 0 0 0 01 1({20 1

III-E, Maintenance

of Media 0 0} S0 4 20 1 29 2 40 2 27 3] 38 3 80 4 29 2 40 2 73 8 13 1 [} o] 43 2 20 1
I1II-F., Production
of Media 9 1] 38 3 20 1 57 4 0 0 27 3} 63 5 80 4 29 2 80 & 64 7 0 0 0 o] 14 1 20 1

VI-A, Physical
Facilities in Ex-

isting Classrooms 9 1}50 &4 |60 3129 2} 40 2 82 9/50 &4 {20 1]57 & |60 2 g 1 0 020 1 14 1420 1
Vi-B. Physical

Facilities in New
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V-A, Reporting

Financial Needs 9 1125 2 } 80 4 a o020 1 36 4 38 320 1|8 6 |60 31535 6 38 3 0 0} 1 1120 1
V-B, Basis for

Budget Allocations 9 1]25 2 }20 13129 2|20 1! 18 2{25 2 ]60 3]43 360 3|73 8 50 - | 20 1129 2120 1
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V-C, Development of
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VI~A, Educational
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(2]
—
]

G, = state-owned jumior colleges

G3 = community junior colleges

independent senior colleges

G5 = independent junior colleges

state-owned universities and scnior colleges
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The data relating to the educational media programs in 36 of
the 40 Oklahoma universities and colleges were analyzed by testing
five hypotheses., Four of the 40 institutions surveyed reported that
they did not have an educational media program. Fulton's Evaluative
Checklist was used to collect the data regarding the quality of the

educational media program and the Educational Media Inventory Check

Sheet was used to collect the data relating to the quantity of the
educational media programs. These instruments appear in Appendices
A and E.

The immediate purpose of this study was to test the hypotheses
stated in Chapter I and to analyze the additional data which was col~-
lected, The intermediate purpose was to perform a general appraisal of
the educational media programs in Oklahoma's universities and colleges
and the ultimate purpose was to formulate recommendations for the im-
provement of educational media programs of Oklahoma's universities and
colleges.

Evaluative judgments concerning three major aspects of the
quantity of the educational media programs and evaluative judgments
concerning the six major aspects related to the quality of the educa-
tional media programs were determined from an analysis of the data.
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The three major aspects for the quantity of the media programs were:
(1) media personnel and supporting personnel of the media program; (2)
equipment as it relates to the media program; and (3) materials related
to the media program. The six major aspects of the quality of the
educational media programs were: (1) commitment of the institutions
to the provisions of a wide variety of educational media services; (2)
the relationship of the educational media program to the instructional
program; (3) institutional educational media center; (4) physical facili-
ties which are provided for the utilization of educational media in in-
struction; (5) budget and financial support provided for the media
program; and (6) the educational media staff,

Five institutional categories were used for purposes of ana-
lysis and evaluation., The five categories were: (1) state-owned uni-
versities and senior colleges; (2) state-owned junior colleges; (3)
community junior colleges; (4) independent senior colleges; and (5) in~-
dependent junior colleges,

The qualitative evaluation was based on criteria developed by

Fulton which appear on the Evaluative Checklist in Appendix A, and the

quantitative evaluation was based on the DAVI standards developed by

Faris and Sherman which appear in Appendix D.

Major Findings

The results of testing the five hypotheses and performing the
additional amalyses of the quantitative and qualitative data are syn-

thesized in the following major findings:
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1. As shown in Table 2, no significant differences were found
between the qualitative and quantitative data reported by all state-
owned universities and colleges and all independent colleges.

2, No significant difference was found between the qualita-
titive data reported by all universities and senior colleges and all
junior and community colleges as shown in Table 3. A significant dif-
ference was found between the quantitative data reported by these same
institutions.

3. Table 4 shows a significant relationship between the quanti-~
tative and qualitative data reported by all Oklahoma universities and
colleges.

4, 1In Table 5 it is shown that a significant relationship was
found between the higher quality educational media programs and the posi-
tion of thc immediate supervisor of the educational media director in
all Oklahoma universities and senior colleges.

5. No significant relationship was noted between the qualita-
tive data reported by the junior and community colleges and the position
of the immediate supervisor of the media director. These results are
shown in Table 6.

6. The higher quality media programs, as shown in Table 25,
had full-time media directors and support personnel as reported by the
personnel data shown in Tables 7 through 11. .

7. The data reported in Table 13 show that only two of the 36
institutions had all the materials necessary for a basic media program

rating as determined by the DAVI standards.
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8. The equipment data reported in Table 17 showed that none
of the 36 institutions had the necessary media equipment in all 19 areas
to merit a basic rating according to DAVI standards.

9. A high positive correlation was found between the overall
budget expenditures of the 36 institutions and the overall qualitative
rating of their educational media program (r = .8262, p‘<::.01). This
result is shown on page 102.

10. While there was no significant difference among the quali-
tative data reported by the five groups of institutions, Table 26 shows
the highest qualitative data were reported by the state-owned universities
and senior colleges and the lowest qualitative data were reported by the
state-owned junior colleges.

11. According to the data reported in Table 26, the weakest
area reported on the qualitative data instrument by the 36 institutions
was in media utilization and in-service education for instructors.

12, The second weakest area reported on the qualitative data
instrument by the 36 institutions, as shown in Table 26, was their lack
of commitment to the educatiomal media program,

13. The qualitative data reported by the 36 institutions shown
in Table Z4 indicats that most media budgets were developed without ade-
quate planning or involvement of professional media personnel.

14. The qualitative data analysis shown in Table 26 indicates
that the media programs' personnel, equipment, and materials were not
well located (geographically) nor readily accessible to instructors in

relationship to the rest of the ongoing educationmal processes.




128
Conclusions

1. Services provided from the educational media program,
in the areas of media utilization and in-service education to in-
structors, are not generally provided.

2. Many Oklahoma universities and colleges do not regard the
educational media program as an integral part of the instructional pro-
gram and therefore fail to give their media programs the necessary sup-
port it needs for proper operation.

3. When the educational media programs are organized under
the auspices of the university or college library, the dean of instruc-
tion or the college president is usually the educational media director's
immediate supervisor.,

4, Generally the physical facilities of the media programs
are not readily accessible to the institution's instructors. A low
rate of media utilization could be the result of improper location
and/or accessibility of educational media.

5. Media personnel are not generally available when and if the
instructors need their expertise. Many of the media directors are given
little or no released time for performance of their duties.

6. Most educational media program budgets are not developed
as an integral part of the total educational program.

7. Many institutions do not have a sufficient quantity of
materials and equipment to meet DAVI standards. The 36 institutions are
better supplied with media equipment than with media materials, even
though two of the 36 institutions did meet the basic standards for mater-

ials established by DAVI,
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8. The results of this survey indicate that the quality of
an educational media program is related to the quantity of personnel,
equipment, and materials associated with the educational media program.

9. It is desirable to have a centrally located media pro-
gram which provides services from one central location.

10, There is some evidence to support the conclusion that if
the institutions that have weak programs had stronger administrative
commitments their programs could be stronger. Likewise the same in-

ference might exist in the other program elements,

Recommendations

An analysis of the data reported by the 36 institutions in
this study support the following recommendations:
1. That Oklahoma institutions of higher learning
implement an educational media program,

Four of the 40 institutions surveyed reported that they did

not have an educational media program.

2, That a full-time media director and a full-time
secretary should be provided for each institution's

educational media program.
This study indicated that the highest quality media programs
had a full-time educational media director amnd a full-time secretary.
3. The educational media director's immediate

supervisor should be either the dean of in-
struction or the president of the institution,
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According to the data reported by the 36 institutions, there
was a significant relationship between the quality of the educational
media program and the media director's immediate supervisor.

4, Substantial increases should be made in
the total number of media staff members.

A total of 69 media staff members were reported by the 36
institutions. The 11 state-owned universities and senior colleges
accounted for 37 of these 69 employees and consequently were rated
as having the strongest media programs of the five groups.

5. Efforts should be made to facilitate the pur-
chase of instructional materials,

Only two institutions could meet the basic DAVI standards for
four types of instructional materials and only six institutions could
meet the advanced standards for two types of instructional materials.

6. Media directors should develop standards for

instructional materials which were not in-
cluded in the DAVI standards.

Standards were not available for instructional materials
other than 16 mm films (college and elementary titles), filmstrips,

and recordings.

7. Efforts should be made to maintain a balance
of materials and equipment.

The study indicated that the 36 institutions were beiiet

equipped with instructional equipment than materials.,

8. Additional instructional equipment should be
purchased for the media program,

According to the study, no institution had the equipment in

all 19 areas to meet the basic DAVI equipment standards.
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9. Media persomnel should develop standards for
media production equipment.

Standards have not been developed for media production equip-
ment, Therefore, institutions do not have any guidelines to follow
when developing a media production center.

10, The media budget should be developed to
reflect the media needs of the entire in-
stitution., The budget should be developed
and defended by professional media personnel.

Only seven of the 36 institutions reported having their media
budgets developed to reflect the media needs of the institution. These
seven institutions indicated that their budgets were developed and

defended by professional media persommnel.

11. Additional finances should be appropriated to
the media program to improve its quality.

The study showed that there was a high positive correlation
between the total educational media budget (r = .8262) and the quality
of the educational media program.

12, Junior colleges should make additional efforts
to improve the quality of their educational
media programs.

Qualitative data reported by the 36 institutions showed that
the junior colleges, especially the state-owned, had the weakest media
programs,

13, More in-service training programs should be con-
ducted in educational media, especially in the
area of media utilization.

Media utilization was the weakest element reported by the 36

institutions.
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14, More effort should be made by university and

college administrators to achieve a greater

commitment to the support of the educational

media program.
A high percentage of the 36 institutions indicated that the

commitment by administrators to the media program was a weak element.

15, Physical facilities should be arranged to im-

prove the locatiom and accessibility of educa-

tional media to the total instructional staff.
Of the 21 qualitative media program elements, location and

accessibility of the educational media program was one of the second

weakest elements checked by the 36 institutions.

Implications for Further Research

This study was based on the status of the educational media
programs in Oklahoma's universities and colleges during the academic
year 1971-72, Changes are occurring in the area of educational media
in institutions of higher learning. These changes consequently will
change the status of the educational media programs surveyed in this
study. The following studies would produce additional findings which
could be helpful to the improvement of educational media programs in
Oklahoma's universities and colleges.

1, Internal and external evaluations of educational media
programs in Oklahoma's universities and colleges should
be made periodically to detect changes in the media pro-
grams and to make recommendations for future improvements.

2. A study should be made to determine the quality of the

educational media program as rated by the educational
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media director and the quality of the educational media
program as rated by the faculty in institutions of
higher learning.
A study should be conducted to measure the instructors’
competencies and utilization practices as they relate
to the quality of the educational media programs in
institutions of higher learning.
Theoretically, the media program is a sub-system of the
total educational system that functions as an integral
part of the total system within the institution. A
study should be made to investigate institutions of
higher learning to determine to what level the media
program functions as an integral part of imstruction

within the total educational system of the institution.
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INTRODUCTION TO CHECKLIST

~ The Evaluative Checklist which follows has been revised from
an instrument developed by W. R. Fulton.l The checklist has been
through a try-out and validation phase. It is known that when properly
applied to an institution, 1t will discriminate among the several levels
of quality in educational media programs.

This Evaluative Checklist is based on the assumption that there
are fundamental elements of an educational media program which will fac-
ilitate the improvement of instruction. The elements around which this
Checklist was developed were assumed to be common to most educational
media programs. These include: 1) administrators and teachers are com-
mitted to the proper use of educational media for instructional pur-
poses, 2) educational media are an integral part of curriculum and in-
struction, 3) an educational media center is accessible to the faculty,
4) the physical facilities are conductive to proper use of educational
media, 5) the media program is adequately finance, and 6) the staff is
adequate and qualified to provide for the educatilonal needs of all
faculty members.

The status of an educational media program is not likely to be
known without periodic evaluation. The use of this Checklist should
greatly facilitate such an evaluation by providing useful guidelines
for making judgments on program elements.

The term "educational media' as used in this instrument means
all equipment and materials traditionally called "audiovisual materials"
and all of the newer media such as television, overhead projectuals,
and programmed materials. Likewise, the terms "media" and "educational
media' are used interchangeably-to mean both instructional equipment
and instructional materials,

Before completing the Checklist, the evaluator may want to be-
come familiar with the inventory of educational media and pertinent
physical facilities of the program being evaluated., He may also want
to study the criteria relating to the elements covered in the Checklist.

lthe original instrument was a part of a study performed pursuant
to a contract with the United States Office of Education, Department of
Health, Education, and Welfare, under the provisions of Title VII, Public
Law 85-864 by W. R. Fulton, Professor of Education, University of Oklahoma.
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EVALUATIVE CHECKLIST

DIRECTIONS:

Mark one of the spaces at the ieft of the statement that
most nearly represents the situation in your institution. If a state~
ment accurately describes your institution, mark one of the middle
spaces of 2, 5, 8, or 11 to the left of that statement. If you feel
that the situation at your institution is below what is described,
mark one of the lower numbered spaces of 1, 4, 7, or 10, if above,
mark one of the higher numbered spaces of 3, 6, 9, or 12, In any
case mark only one of the 12 spaces.

Remember, each one of the subdivisions preceded by a capital
letter requires only one mark in one of the spaces numbered 1 to 12.
Mark only one space in each subdivision.

EXAMPLE :

N
w

There is no director of the media program.

4 5 6  There is a part-time director of the media program.

7 Zg 9 There is a full-time director in charge of the media
program. ' -

10 11 12 There are a full-time director and a sufficient number
of clerical and technical personnel.

I. INSTITUTIONAL EDUCATIONAL MEDIA SERVICES

CRITERIA

An institution should have a program of media services administered
through an educational media center, and sub-centers if such are
needed, which provide the faculty with an adequate supply of ap-
propriate instructional materials.,

The educational media center should be a separate service unit that
operates at the same level as other major institutional services.

An institution should have clearly defined policies, procedures,

and plans for its educational media program including short-range
and long-range goals.

There should be a sufficient number of professional media staff
members to administer the educational media program and to provide
consultative services to an institution's entire faculty.
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A. Commitment to the Media Program

1 2 3
4 o) 6
7 8 9
10 11 12

The institution's educational media program does mot
offer the services of a media center and no clerical
or technical staff members are available to administor
the educational media program.

The institution's educational media program consists of
media services from a media center managed by clerical
and technical staff members. The services are not well
coordinated and no one person has been given adminis-
trative responsibility for institution-wide media
activities,

The institution's educational media program consists
of a media center with clerical and technical staff.
The program is directed by a staff person who has some
media training but not enough to qualify him as an
educational media specialist. He reports te the in-
stitutional administrator directly responsible for in-
struction,

The institution has an educational media program in-
cluding a media center and necessary sub-centers dir-
ected by an educational media specialist who reports
directly to the administrative officer in charge of
instruction. He is provided with facilities, finances,
and staff essential in meeting the media needs of the
instructional program.

B. Commitment of Educational Media As An Integral Part of Instruction

1 2 3
4 5 6
7 8 9
10 11 12

The institution provides some educational media for
teachers, and no trained personmel are available to
assist in the utilization of the educational media that
is provided,

The institution has some educational media and services
for faculty members who request them, but the faculty
is not particularly encouraged to use the services.

A variety of educational media and services are general-
1y ayailabla and some attempts are made to acquaint
faculty members with the services, and to encourage
their use.

The institution provides quantity and variety of educa-
tional media and services needed by all instructional
units and encourages the faculty to use media as inte-
gral parts of instruction, '
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Commitment to Providing Educational Media Facilities

The buildings in use at this time provide for only very
limited use of educational media.

Although some new and remodeled facilities provide for
the use of some types of educational media, the insti-
tution gives very little attention to media utilizatiom
at the time classroom buildings are plammed.

The institution provides most new and remodeled class-
rooms with light control and other facilities necessary
for the use of some types of educational media,

All new classrooms are equipped for the greatest pos-
sible use of educational media and are designed to per-
mit adaptation for the use of new developments in media.
0ld classrooms are being modified as fast as possible

to provide for effective use of media.

Commitment to Financing the Educational Media Program

Finances for the educational media program are not in-
cluded in the budget.

The major source of income for the educational media
program is that received for media services rendered

to instructional departments and non~institutional
users, and the budget is based on immediate needs only.

The educational media program is partially financed by
regularly appropriated institutional funds and partially
by income derived from services to non-institutional
users, Long-range plans are occasionally considered
when making the budget.

The educational media program is financed entirely from
regularly appropriated institutional funds when media
and services are used for instructional purposes. The
budget reflects to some degree long~range educational
media plans and includes provision for special media
for unusual curriculum problems. The budget is pre-
nared , nresented, and defended bv the director of the
media services in the same manner as that of any other
budget unit,

Commitment to Staffing the Educational Media Program

The responsibility for utilization of educational media
services rests entirely with the individual teacher who
desires such services.

The responsibility for educational media services is
assigned to various institutional staff members whose
primary commitments are in other institutional jobs.
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7 8 9 The responsibility for educational media services is
delegated to a person who has had some training in

educational media. He is provided some clerical and
technical assistance.

10 11 12 TLeadership and consultative services are provided by an
educational media specialist and a qualified professional
staff, all of whom have faculty status. An adequate
clerical and technical staff is also provided.

II. EDUCATIONAL MEDIA SERVICES--CURRICULUM AND INSTRUCTION

CRITERIA

An institution should engage in a continuous evaluation of its

educational media program as it relates to the instructional
process.

Continuous inservice education in the use of educational media
should be carried on as a means of improving instruction.

The faculty and the professional media staff should cooperate in
planning and developing the parts of the instructional program
that make provisions for the use of educational media.

Professional educational media personnel should be readily avail-
able for comsultation on all instructional problems where media
are concerned.

A. Consultative Services in Educational Media Utilization

1 2 3  There are no educational media personmel available to
provide for comsultative services.

4 5 6 Educational media personnel render consultative assist-
ance in the instructional application of educational
media when they are asked to do so and are free from
other duties.

7 8 9  Educational media personnel are usually available and
are called on for consultative assistance in the use
of educational media.

10 11 12 Educational media professional personnel work as a part
of their regular assigmnments with faculty members in
analyzing teaching needs and in designing, selecting,
and using educational media to meet these needs.

B. Media Services to Educational Preparation Programs.

1 2 3 No inservice education activities relating to the
utilization of educational media are provided.




4 5 6
7 8 9
10 11 12
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The educational media program provides some media ser-
vices for teacher preparation programs, but the depart-
ment or college of education depends on its own leader-
ship for planning media experiences in preparation

programs for prospective teachers and media specialist.

The educational media program provides some media ser-
vices and leadership for the teacher preparation pro-
grams, and gives some assistance in providing preview
opportunities for those wishing to examine instructional
materials.

Professional media personnel participate in the pre-
service training of teachers through appropriate assign-
ment to teach professional courses and by serving in a
consultative capacity to the education faculty. The
educational media service center provides necessary
media and services not otherwise available to the in-
structional program in education.

C. Faculty-Student Use of Educational Media

D. Involvement

1 2 3
4 5 6
7 8 9
10 11 12

1 2 3
4 5 o
7 8 9
10 11 12

None of the teachers nor students make any use of educa-
tional media in their individual presentationmns.

Only a few faculty members make any use of educational
media in their classrooms. Students rarely use media
in class presentations.

Quite a few faculty members make occasional use of
educational media in their classrooms. Students
occasionally use media in class presentations.

Most faculty members use appropriate educational media
for instructional purposes. Students also use appro-
priate media for individual and group study as well as
for class presentations,

of Media Staff in Planning

There are no professional educational media staff avail-
able, therefore they cannot be involved in planning

for the use of educational media.

The professional educaiional media staff is seldom in-
volved with the faculty in planning for the use of
educational media.

The professional educational media staff is occasionally
involved with the faculty and staff in planning and pro-
ducing materials for use in the instructional program.

The educational media specialist and his professional
staff are usually involved with the faculty in planning
for the use of and in experimenting with educational
media in the instructional program. He 18 also regularly
involved in decision making activities relating to the
integration of educational media with the curriculum and
instruction,
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IITI. THE EDUCATIONAL MEDTIA CENTER

CRITERIA

Educational media centers should be organized around the concept
of offering a wide variety of services and media to all instruc-
tional and administrative units of an institution, with leader=

ship, consultative help, and other services provided by profes-

sional media specialists and other media center personnel.

The instructional program should be supported by an adequate
supply of educational media and a system of making them access-
ible to the faculty and students.

The educational media center should provide such media services
as procurement, mailntenance, and production of appropriate educa-
tional media to support the instructional program.

A. Location and Accessibility of Educational Media

1 2 3 The institution does not have an educational media center
and does not have access to such services and media as
might be rendered from an educational media center.

4 5 6 The location of the main educational media center is
such that media are not accessible to most faculty
members, and the main center is not supplemented by
sub-centers where media are placed on long-term loan.

7 8 9 The location of the main educational media center is
such that media are not very accessible to faculty,
but the main center is supplemented by sub-centers
which duplicate some of the services of the main center.

10 11 12 The location of the main educational media center and
the presence of necessary sub-centers make media highly
accessible to all instructional units. Both the main
center and the sub-centers are fully equipped to support
a quality instructional program,

B. Dissemination of Media Information

1 2 3 Information concerning educational media is never dis-
seminated to prospective users as a matter of policy,
but occasionally information concerning educational
media might be secured upon request.

4 5 6 Information concerning educational media is seldom
disseminated to prospective users, and there are no de-
finite plans or channels for such dissemination.

7 8 9 Information concerning educational media is disseminated
to the faculty and staff on an occasional basis or when
requedted,
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10 11 12 Information congé;ning educational media is frequently
disseminated to the faculty, students, and staff as a
matter of policy.

C. Availability of Educational Media

1 2 3  Educational media is practically nonexistent and res-

ponisibility for obtaining such materials rests entirely
with the user.

4 5 6 The quantity of educational media 1s so limited that
significant delays occur between requests for materials
and their availability. Reservations must be made on
a "first come, first serve" basis, and the media must
be picked up by the user.

7 8 9 There is sufficient quantity of educational media to
make 1t possible for them to be delivered on relatively
short notice.

10 11 12 There is sufficient quantity of educational media to
insure their delivery to the point of use at any time
during the week in which they are requested.

D. Storage and Retrieval of Media

1 2 3 There are practically no media storage facilities and
those that are available are most difficult to locate
and retrieve.

4 5 6 Media storage facilities are available but are inadequate
for some type of media, and personnel have difficulty
in locating and retrieving specific items.

7 8 9 The main educational media center and all sub-centers
have enough storage shelves and drawers for currently
owned instructional materials. The retrieval system
is adequate most of the time.

10 11 12 Adequate storage space, including space for future ex-
pansions, is provided in the main educational media
center and in all sub-centers with proper humidity con-
trol where needed. The center has a master retrieval
system for immediate location of media.

E. Maintenance of Media

1 2 3  The institution has no provision for cleaning and re-
pairing educational media,.

4 5 6 Educational media are repaired and cleaned when complaints
regarding their operable condition are made by users,

7 8 9  Educational media is repaired and cleaned whenever the

maintenance staff has the time to do so.

10 11 12 All educational media are inspected after each usage and
are cleaned and repaired on a regular basis, or when in-
spection indicates the need.
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F. Production of Media

1 2 3  Practically no facilities for production are made avail-
able to teachers in producing their own materials.

4 5 6 Limited production facilities are available for faculty
members to product their own materials,

7 8 9 The educational media personnel, as well as faculty
members, produce some educational materials., The staff
of the center is limited to the extent that all demands
for productions cannot be met.

10 11 12 The educational media personnel produce a variety of
educational media not otherwise available, and meet
most of the production demands for such media as films,
filmstrips, slides, graphics, and recordings.

IV. PHYSICAL FACILITIES FOR EDUCATIONAL MEDTIA

CRITERIA

Each classroom should be designed for and provided with essential

facilities for effective use of appropriate educational media of
all kinds.

Each classroom should be equipped with full light control, elec-
trical outlets, forced ventilation, and educational media storage
space,

Classrooms should be equipped with permanently installed bulletin
boards, chalkboards, projection screens, map rails, and storage
facilities needed for the particular type of instruction conducted
in each room.

A. Physical Facilities in Existing Classrooms

1 2 3 No classrooms have been modified for use of educational

media and no systematic plams have been made to adopt
such classrooms for use of media.

4 5 6 A few classrooms have begn modified for use of educa-

tional media. However, no systematic plans have been
made to adapt all classrooms for the use of educational
media, except that some departments have made such plans
for their own classrooms.

7 8 9 Some classrooms have been modified and equipped with such

physical facilities as light control and electrical out-
lets and others are partially equipped. A plan for
systematically equipping all classrooms is in operation.

10 11 12 All classrooms have been modified and equipped for optimum
use of all types of educational media.
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B. Physical Facilities in New Classrooms

1 2 3 Most classrooms are not provided with physical facili-
ties that make possible the use of educational media.

4 5 6 Some new classrooms are provided with physical facili-
ties such as light control and electrical outlets, but
only in special cases are provisions made for the use
of a wide variety of media.

7 8 9 Most new classrooms are provided with physical facili-
ties that make possible optimum use of educational media.

10 11 12 All new classrooms are designed for and equipped with
physical facilities that make possible optimum use of
all types of educational media by faculty and students.

V. BUDGET AND FINANCE OF THE EDUCATIONAL MEDIA PROGRAM

CRITERION
Financing the educational media program should be based on both
the institution's long-range goals and immediate educational
needs. The budget should reflect a recognition of long-range
goals, and be sufficient to support an adequate media program
for optimum instructional improvement.

A. Reporting Financial Needs

1 2 3 The financial needs of the educational media program
are almost never reflected in the budget and are never
reported to the administrative officer.

4 5 6 The financial needs of the educational media program .
are reported to the chief administrative officer in
charge of instruction only when immediate expenditures
are urgently needed,

7 8 9 The financial needs of the educational media program
are regularly reported to the chief administrative
officer ia cuarge of ilmstzuctica.

10 11 12 Regular reports reflecting the status and needs of the
educational media program including facts about inventory,
facilities, level of utilization and effectiveness of

the media program, are made to the chief administrative
officer in charge of instruction.

B. Basis for Budget Allocations

1 2 3 The budget does not usually contain an allotment for
educational media.

4 5 6 The educational media budget is based on an arbitrary
allotment of funds irrespective of need.
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The budget is based almost entirely on immediate needs,
though some consideration is given to long-range goals.

The budget is based on both the immediate needs and the
long~range goals of the institution and reflects clear-
cut policies concerning allocations, income sources,
and budget practices,

of Media Budget

There is no provision for the development of a separate
educational media budget.

Each instructional department develops its own educational
media budget without consulting an educational media
specialist.

The budget of the educational media program reflects the
media needs of most instructional units. However, some
departments have their own media budgets which have no
relationship to the educational media program.

The budget of the educational media program reflects the
media needs of the entire institution and is developed
by the professional media staff in consultation with
departmental administrators.

VI, EDUCATIONAL MEDIA STAFF

CRITERION

The educational media program should be directed by a well quali-
fied full-time media specialist who i3 proévided with sufficient

professional, clerical, and technical staff to provide adequate
media services to all institutional programs,

1 2 3
4 5 6
7 8 9

No person has been assigned to look after the media
program, Utilization of educational media is entirely
the responsibility of the user,

An institutional staff person has been assigned to

look after the educational media program. He performs
more as a clerk, and a technician than as a professional
media person.

A professional media person with some special media
training, or equivalent experiences is in charge of

the educational media program and has some professional
assistance. He and his assistants are primarily oriented
toward the mechanical and technical aspects of the program.



154

10 11 12 The educational media program is directed by a well
qualified educational media specialist who is provided
with sufficlent professional, clerical, and technical
staff to provide adequate educational media services,.
He and his professional staff are instruction.and
curriculum oriented.

Name of Institution

Person in charge of Educational Media Organization:

1. Name

2, Title
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APPENDIX C

CRITERIA RELATING TO EDUCATIONAL MEDIA
PROGRAMS IN COLLEGES AND UNIVERSITIES




CRITERIA

RELATING TO

EDUCATIONAL MEDIA PROGRAMS

IN

COLLEGES AND UNIVERSITIES

W. R. Fulton

University of Oklahoma
Norman, Oklahoma

These criteria were developed as part of a study performed
pursuant to a contract with the United States Office of Education,
Department of Health, Education, and Welfare, under the provisions
of Title VII, Public Law 85-864.

158




e Y T

159

CRITERIA
RELATED TO
AN EDUCATIONAL MEDIA PROGRAM

The criteria listed below were empirically derived from two pri-
mary sources. First, many of them were derived from the literature deal-
ing with various aspects of educational media programs. This source con-
sisted of more than 150 articles, books, and monograms. Second, others
were derived from papers written by twelve outstanding educational media
specialists currently engaged in directing programs in various parts ofl
the country. Each was given a special assignment to write a description
of what he considered to be a model media program. They represented both
large and small public schools and large and small institutions of higher
education,

Although the list is fairly comprehensive, it is not intended to
be all inclusive. No claim is made for the validity of these criteria.
Nevertheless, they should serve as useful guidelines for evaluating an
educational media program by assisting in making subjective judgments
about specific aspects of an on-going program.

I. INSTITUTIONAL EDUCATIONAL MEDIA SERVICES
A. Commitment to the Media Program.

An institution should have a program of media services administered
through an educational media center, and sub-centers if such are need-
ed, which provide the faculty with an adequate supply of appropriate
instructional materials.

The educational media center should be an independent service unit
that operates at the same level as other major instructional services.

An institution's educational media program should provide media and
gservices compatible with modern-day instructional technology.

An institution's educational media program should be directed toward
the improvement of instruction in a modern educational program.

The educational media program should occupy an important position in
an institution's organizational plan.

An institution's edufational media functions and services should be
coordinated under a single supervisory unit, generally called an
“Educational Media Center,"

An institution should have clearly defined policies, procedures, and
plans for its educational media program, including immediate short-
range, and long-~range goals.

An institution's administrative line and staff relationships should be
such that teachers and media personnel have a sense of administrative

support.
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Institutional lines of communications and responsibilities should be
clearly established to define the relationship to the director of the
educational media program to other staff members and to establish chan-
nels through which he should communicate in order to realize the ob-
jectives of the media program.

Institutional administrators should utilize the consultative assist-
ance of national, state, county, or local media specialists in evaluat-
ing the media program and in planning future action.

Liaison should be maintained with state and national public institu-
tions or agencies to make it possible for am institution to participate
in cooperative projects that enrich or stimulate the local media program.

Commitment to Educational Media as an Integral Part of Instruction

The philosophy of an educational media program should be congruent with
the philosophy and objectives of the imstitution in which it exists,

An institution should engage in a continuous evaluation of its educa-
tional media program as it relates to the instructional program.

An institution should provide sufficient leadership and technical
assistance to insure that all faculty members have easy access to
appropriate educational media for all learning situations.

Adequate channels for disseminating information about educational media
and their potentialities should be maintained throughout an institution.

Faculty members hould be encouraged to experiment with educational
media as a means of increasing instructional effectiveness,.

The educational media program in a multiple-purpose institution should
provide media and services for a wide variety of curricula in the various
specialized colleges, technical colleges, and liberal arts colleges of
the university.

Long-range institutional goals should include the development and imple-
mentation of instructional systems involving automation approaches to
the flow of information and ideas.

Commitment to Providing Educational Media Facilities

New classroom buildings constructed by an institution should provide
for the full use of all presently owned educational media and for the
installation and use of new media as such are developed and made
available.

There should be a long-range institution-wide plan which provides for
the adaptation of old classrooms for effective use of educational media.

An educational media center should be provided with adequate physical
facilities for optimum service to an institution.
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Housing should be provided for the educational media services in
which offices and work areas meet the normal standards of the in-
stitution for activities of a similar nature.

Commitment to Financing the Educational Media Program

An institution’s educational media program should be adequately fin-
anced through an independent budget.

The budget of an educational media program should reflect the needs
of the entire institution.

The manner in which an educational media budget is administered should
be determined by clear cut institutional policies concerning alloca-
tions, income, and expenditures.

The budget of an educational media program should be based on both
the institution's long-range goals and its immediate educational reeds.

The budget of an institution's educational media program should be

sufficient to support an adequate media program for optimum instruc-
tional improvement.

Commitment to Staffing the Educational Media Program

There should be a sufficient number of professional media staff members
to administer the educational media program and to provide consulta-
tive services to an institution's entire faculty.

An institution should have a sufficient number of non-professional
media staff members to relieve the faculty and professional media
staff of all routine clerical and technical tasks.

The director os an institution's educational media program should be
directly responsible to the administrative officer in charge of aca-
demic affairs.

An institution's educational media program should be directed by a
per with a good educational background who has special preparation
as an educational media specialists.

II. EDUCATIONAL MEDIA SERVICES -~ CURRICULUM AND INSTRUCTION

The services and materials provided through an educational media center
should be integral parts of curriculum and instruction,

The use of educational media should be encouraged when such use con-
tributes to the improvement of instruction.

The faculty should be kept informed on new developments in materials,
equipment and the technology of instruction.
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Educational media personnel should participate in curriculum planning
and development, and in the implementation of curriculum improvement,
particularly as it relates to the integration of educational media
into the total instructional process.

The director of an educational media program should participate in
policy making decisions relating to the use of educational media and
with the help of well trained professional and technical assistants,
provide consultative services to all institutional programs that make
use of media.

Continuous inservice education in the use of educational media should
be carried on as a means of improving instruction,

Continuous inservice education should be carried on in such areas as
the selection and use of materials, experimentation with the use of
new instructional devices, materials and techniques, and the importance
and value of educational media in instruction.

The faculty and the professional media staff should cooperate in plan-
ning and developing the parts of the instructional program that make
provisions for the use of educaticnal media.

Professional educational media personnel should be readily available
for consultation on research projects in which educational media are
used.

The educational media director and the professional media staff should
be readily available for consultation to all institutes in which educa-
tional media are used,

If an institution extends services to schools and agencies beyond its
campus, the professional media personnel should be available for con-
sultative assistance in workshops, institutes and conferences for
school teachers, librarians and media personnel.

An educational media program should include a consultative function with
staff members competent to render advise to faculty, administration,

"""""" b4
acquisition, preparation, production, utilization, and evaluation of
educational media.

The administrator in charge of an educational media program should work
in close cooperation with a faculty committee and/or an educational
media evaluation team, in periodic evaluations of the media program.

Professional media personnel should be available to assist faculties
in planning and implementing graduate and undergraduate preparation
programs for teachers, librarians, and media specialists.
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Opportunities should be provided for pre-service teachers to develop
abilities and skills in the use of all types of educational media.

If an institution has a graduate program for the training of educa-
tional media specialists, it should provide for at least three levels
of performance: (1) coordinator of media services in a department or
building, (2) director of a central service center in a school system
or college, and (3) positions of wide policy responsibility and col-
lege teaching and research assignments,

I1I. THE EDUCATIONAL MEDIA CENTER

An educational media center should be organized around the concept of
offering a wide variety of services and media to all instructional and
administrative units of the institutions, with leadership, consultative
help, and other services provided by professional media specialists and
other media center personnel,

An instructional program should be supported by an adequate supply of
educational media and a system of making them accessible to the faculty
and students.

An educational media center should provide such media services as pro-
curement, maintenance, and production of appropriate educational media
to support the instructional program.

There should be a definite plan for evaluating and selecting new mater-
ials and equipment and for evaluating the effectiveness of presently
owned items.

The quality and types of educational media necessary for effective
support of an instructional program should be determined by the level
of utilization of the institution's faculty.

Educational media services to campus departments should include con-
sultative services, acquisition of materials, storage of materials,
circulation (pick-up and delivery) of materials, maintenance and in-
spection of materials and equipment, and dissemination of information
about educational media.

There should be definite plans for involving faculty members in con-
tinuous evaluations of the effectiveness of presently owned media.

There should be a definite plan for replacement of worn out or
obsolete equipment.

An institution should provide centralized services for maintaining
all educational media owned by the institution.

Equipment selection and procurement should be based on recommenda-
tions of teachers, consultants, and maintenance personnel.
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All educational media should be examined and/or previewed before
being purchased by the institution.

Necessary special services and equipment such as still and motion
picture photography, time-lapse photography, reaction recording
equipment, and microphotography equipment should be provided when
needed in some types of research.

Unique materials needed for specific teaching and learning situations
should be produced locally. Such media include magnetic tapes, graphics
of all kinds, mounting and display boards, photo copies, overhead
transparencies, films, filmstrips, slides, study prints, laminations,
specialized photographic materials such as time-laspe sequences and
microphotography, and special visual materials for use by administra-
tive officials.

An educational media center should have facilities for producing such
original materials as photographs, slides, filmstrips, overhead pro-
jection materials, drawings, illustrations, cartoons, charts, maps,
graphs, display and exhibits, set and costume design, lettering,
animation, models, and motion pictures.

A production unit should have a minimum staff consisting of a direc-
tor, secretary, photographer, and artist.

The quality and variety of educational media provided for the in-
structional program should be based on demonstrated need, availability,
and utilization patterns.

If an institution is large and complex, the main media center should
be supplemented by sub-centers. The services provided by the main
media center should be comprehensive and its services should in-
clude all those which the sub~centers are not equipped to provide.
Duplication of effort should be held to a minimum.

When educational media are available only from the main media center
they should be delivered to the point of use at regularly scheduled
intervals.

All frequently used educational media should be automatically placed
in media sub-centers in colleges, departments, and/or administrative
units on a long-time loan when the need is established.

Educational media should be cleaned and inspected after each use
and in no case should media go for more than a year without clean-
ing and inspection for evidence of damage or need for replacement.

If an institution has need for complete motion picture production
services, there should be facilities for the production of black
and white or color 16 mm motion picture films with optical sound,
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and/or 8 mm black and white or color films with magnetic sound, and
a motion picture laboratory should be provided for processing black
and white and color film.

There should be a central photographic production service available
to all departments and administrative units which produces all kinds
of still photographic materials, including student identification
pictures and scientific photographs.

If an institution has need for complete recording and professional
type high-speed re-recording, such facilities and equipment should
be made available and provisions made for duplicating tapes for
radio broadcasts and for learning centers and language laboratories.

Graphic materials production facilities and services should be avail-
able in one location with sub-facilities available where needed for
the production of graphs, charts, animations, art work, transparency
originals and silk-screen plates. It may also be desirable to pro-
vide for the production of specialized materials such as medical

and dental illustrations, teaching models, and scientific exhibits.

In order to achieve a high level of utilization all educational
media should be made highly accessible to each faculty member,
either by delivery from the media center to the point of use, or by
the establishment of sub-centers (long~time loans) in each depart-
ment or building.

Frequently used low cost media such as filmstrips, slides, and cer-
tain recorded materials should be permanently located in appropriate
departments, buildings, and in some cases in the classrooms in which
they are to be used.

All media sub-centers should be adequately staffed with personnel
appropriately trained for the level of performance they are ex-
pected to render.

The central classification and catalogiug system should permit rapid
location of media needed for the specific teaching-learning situations.

IV. PHYSICAL FACILITIES FOR EDUCATIONAL MEDIA

Housing facilities for an educational media center should be suf-
ficient in size and arrangement to facilitate the efficiency and
effectiveness of media services to all institutional functions.

The facilities should provide for such specialized activities as
storage, handling, maintenance, and circulation control of media.

An educational media specialist should be consulted about specific-
ations relating to media when plans are made for the construction
of new buildings and the remodeling of old ones.
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In order to avoid having to move classes to special rooms to make
use of educational media, each classroom in an institution should
be equipped with essential facilities for effective use of approp-
riate educational media, including telecasts, projected materials,
recordings, and self-instructional devices.

Every classroom should be equipped with full light control, electrical
outliets, forced ventilation, and educational media storage space.

Every classroom should be equipped with permanently installed bulletin
boards, chalkboards, a projection screen, and map rails as needed for
instruction.

An institution that has a need for its own motion picture film pro-
cessing facilities should have a processing laboratory, a printing

room, a processing control room, a negative storage room with humid
ity control, and office space as required.

An institution that has a need for still photographic production
and processing facilities should have darkrooms, printing and fin-
ishing room, storage space, copy room, and microfilm copy room.

All institutions should have facilities for the production of
graphic materials which include a studio, drawing tables, graphic
and art equipment and supplies, a silk screen production area,
mechanical printing devices, and office space as required.

The materials production services should be provided with space for
the following work activities: (1) office, (2) conference room,

(3) photography studic, (4) at least one darkness, and (5) a graphics
studio.

An institution that has a need for its own film production facilities
should have production stages with ceilings at least 16 feet high
with lights, a shop for the production and storage of sets, sound
recording rooms, an animation room, preview and conference rooms,

and office space as required.

Adequate housing should be provided for such production activities
as graphic production, sound recordings, stiil photograpnhy, moiion

pictures photography, television, and radio.

Professional personnel should be provided office space with suffic-
ient privacy for consultations and conferences.

An educational media center should have preview rooms where educa-
tional media can be examined and evaluated.

V. BUDGET AND FINANCE OF THE EDUCATIONAL MEDIA PROGRAM

Long-range budget planning should provide for improvements to be
made gradually until the full media program goals are realized.
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An educational media program should operate from a central budget
which is prepared and defended by representatives of the educa-
tional media s=rvices.

An educational media program should be financed entirely from
regularly appropriated instructional funds.

The budget of an educational media program should be based on both
the institution's long-range goals and immediate educational media
needs.

The budget of an educational media center should provide for in-
creased scope of services, expansion of services to meet increased
enrollments, and the needs created by the addition of new structures,

There should be a definite plan for gaining administrative and com-
munity support for the media program. The plan should include eval-
uation of the program, determination of media needs, long and short
range planning, and presenting facts about media needs to adminis-
trators and governing boards.

All costs relating to procurement or production of materials, pur-
chase of equipment, and employment of staff for use in the institu-
tion's program should be completely subsidized through a centralized
budget.

Faculty members should be able to use educational media from the
media center without any more restrictions than those imposed on
the book library.

The selection of all materials and equipment for purchase by the
educational media center should be based on pre-determined specifi-
cations formulated by the media staff.

An institution should have clear-cut policies concerning allocation,
income, and charges against the educational media budget.

Provision should be made in the educational media budget for the
svstematic replacement of obsolete or worn-out media.

Long-range financial plans should include provisions for the ex-
pansion of media services as required by the improvement of quality
and scope of the instructional program.

VI. EDUCATIONAL MEDIA STAFF

Educational media personnel should work within the framework of job
descriptions and policies relating to institutional media activities
and thes2 should be clear to the media administrator, his superior
officer, and the entire media staff.
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Professional educational media personmel should possess a high
degree of sensitivity to the potential of educational media for
improving iInstruction and an awareness of new developments, new
techniques, new equipment and new materials.

In institutions where needed the professional media staff should
include specialists in photography, graphics, sound recordings,
and programmed materials, film librarians, and television staff
members.

Professional media staff members hould be active in professional
organizations, particularly those representing the area of their
specialization.

Professional media staff members hould have advanced degrees with
specialization in the media area in which they work.

There should be at least one person in each department whose pri-
mary responsibility is implementing and coordinating the depart-
mental educational media program.

The educational media center should have adequate non-professional
personnel consisting of clerical staff, maintenance techanicians,
television technicians, distribution clerks, and production tech-
nicilans,

The director of the educational media program should be well grounded
in general education and should have had practical experience in
teaching. He should possess a doctors degree or its equivalent,

and should have had special training in such areas as the theory of
educational communication, curriculum and instructional methods,
production of such materials as graphics and photography, programmed
learning, research methods, administration, and supervision.

The functions of the director of the educational media program should
include: reporting the needs of the media program to the imstructional
administration, determining budget and financial needs, assisting in
the selection, procurement, and maintenance of all materials and equip-
ment, supervising the distribution of media, and providing consulta-
tive service to faculty, administration, and other instructional
personnel.

In order to wisely select and supervise appropriate perscnnel, an
educational media specialist should have a thorough understanding
of such technical fields as television and radio production, photo-
graphy, curriculum materials production, and graphic materials
production.

An educational media specialist should be able to delineate subject
matter into teachable concepts; lead the faculty in cooperatively
planning the curriculum; organize a media center so that equipment
and materials can be coordinated into the teaching program with
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dispatch. He should posses administrative ability of a high order;
know and be skilled in the use of evaluation techniques; and be able
to operate as a research specialist,

An educational media specialist should have skill in the care and
operation of all media devices so that he can ably train and super-
vise operators and maintenance personnel,

An educational media specialist should be able to evaluate emerging
innovations for possible introduction into instructional programs
and should be able to interpret and promote those innocations that
can make significant contributicns to teaching and learning.

An educational media specialist should participate by attending
local, state, and national educational media conferences, con-
ventions and work shops.
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QUANTITATIVE STANDARDS FOR AUDIOVISUAL PERSONNEL,
EQUIPMENT AND MATERTALS IN HIGHER EDUCATION

Developed by Dr. Gene Faris and Dr, Mendel Sherman, Audio-Visual
Center, Indiana University, as part of a study conducted under

the auspices of United States Office of Education, National Defense
Educaticnal Act, Title VII, Part B program.

Adopted By
The Department of Audiovisual Instruction, NEA, at the Board of
Directors Meeting in Washington, D,.C., on October 30, 1965.

and

The Association of Chief State School Audio-Visual Officers at
the Executive Board Meeting in Chicago on December 14, 1965.




PERSONNEL GUIDELINES (HIGHER EDUCATION)

One full-time audiovisual director with supporting staff is needed as program develops.
Director might add personnel in the areas of administration, graphics, film production, audio pro-

duction, ITV, teaching, etc.

Start with full-time secretary and add secretarial help as needed.

Many colleges are creating materials centers and consequently the audiovisual program will become

a part of this larger organizational pattern.

Where this is happening it should be stressed that

the recommendations concerning personnel remain the same with the possible addition of a director
of the total program who could be an audiovisual communications specialist.

16 mm films

Filmstrips

Recordings--Tape
and Disc but not
electronic lab
materials

MATERIALS GUIDELINES (HIGHER EDUCATION)

Basic

Advanced

500 college level titles plus 2
per instructor over 500. In
addition, teacher education insti-
tutions should have the basic
film collection recommended for
elementary and secondary schools
(1,000).

OR

An average of 3 film rentals per
instructor per course.

2,000 titles with duplicates as
needed.

1,000

1,000 college level titles plus 3
per instructor over 500, plus
elementary and secondary basic col-
lection in teacher education insti-
tutions.

OR

An average of 5 film rentals per
instructor per course.

3,000 titles with duplicates as
needed.

2,000

¢L1




16 mm sound projector

8 mm projector

2 X 2 slide pro-
jector (automatic)

Filmstrip or com~
bination filmstrip-
slide projector

Sound filmstrip
projector

3% X 4 projector
(auditorium)

EQUIPMENT GUIDELINES (HIGHER EDUCATION)

Basic Advanced

1 per 12 teaching stations 1 per 8 teaching stations
(inultipurpose institution)

1 per 8 teaching stations 1 per 5 teaching stations
(single purpose institution)

1 to 3 sound projectors per 1 per 10 teaching statians
institution

Significant changes are occurring in the 8mm medium which do not at
present justify quantitative guidelines. Because of the important
contributions of these films to individual and small group learning,
however, conservative quantities have been suggested. As equipment
and materials become more stabilized and as sources expand, schools
should increase the quantities beyond the amounts suggested in these
guidelines.

1 per 10 teaching stations 1 per 6 teaching stations

1 per 10 teaching stations 1 per 5 teaching stations

1 per 15 teaching stations 1 per 10 teaching stations

1 per auditorium 1 per auditorium plus arc or

similar power
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Filmstrip viewer

Overhead projector
(10 X 10) classroom

type
Overhead projector

(10 X 10) auditorium
type

Opaque

TV receivers

Record players
Tape recorders
Projection carts

Light control

Basic Advanced

5 to 10 at each filmstrip 10 to 20 at each filmstrip
depository

It is assumed that viewers will be available for individual use at the
depositories. As this activity increases additional viewers should be
secured.

1 per 4 teaching stations 1 per teaching station

Appropriate number for large group instructional areas.

An auditorium model overhead merely implies that the machine utilized
has sufficient light output and optical capabilities to project a
satisfactory image in an auditorium type situation.

3 to 6 per institution 8 to 12 per institution
1 per each 24 viewers where pro- 1 per teaching station but no more
grams available (or projection than 24 viewers per set

TV as needed

1 per 25 teaching stations 1 per 15 teaching stations
1 per 5 teaching stations 1 per 2 teaching stations
1 per 3 to 6 pieces of equipment 1 per 2 to 4 pieces of equipment

Every classroom should have adequate light control, Adequate is this
situation means that light can be controlled to the extent that all types
of projected media can be utilized effectively.

L1




Video-tape recorders

Closed=-circuit TV

Radio-receivers

(AM-FM)

Projection screens

Electronic learning
lab

Local production
equipment

Basic Advanced

L per institution 1 per TV production unit

L studio per institution capable of distribution of programming to each
teaching station.

Many institutions may desire portable closed-circuit units for specialized
use. Where this is the case, the portable units should be secured in
addition to the basic recommendations noted above.

3 available in central location Equivalent of 1 per classroom
building

1 per teaching station (at least 70 X 70) with provision for keystone
elimination plus 1 portable screen per building. Suitable screen for
auditorium--large or small group use,

L lab per institution As program dictate

Dry mount press and tacking iron Add to basic list:

Paper cutter Slide reproducer

‘Transparency production equipment Second type of transparency producer
16 mm camera Mechanical lettering

3 mm camera

35 mm camera
Rapid process camera
Equipped darkroom
Spirit duplicator
Primary typewriter
Copy camera

Light box

Film rewind

Film splicer

Tape splicer

AN



Due to the state of the field and the nature of certain media it is extremely difficult, if
not impossible, to develop quantitative guidelines for all types of audiovisual materials. The list
below includes some of these materials. Even though quantitative guidelines are not recommended at
this time for these materials, it must be recognized that they do make a unique contribution to the
instructional program and must be made available for instructors' use. Each item listed must be sup-
ported with a fair share of the funds expended for media. The overall objective of the media program
should be to provide a wide variety of audiovisual materials with no one item dominating the program.

8 mm films Transparencies and transparency masters Globes
2X2 sildes 33X4 Slides Maps
Study prints Dioramas

MATERIALS BUDGET

To provide for a well-rounded materials program it is recommended that the basic complement
of films, filmstrips, and recordings be considered capital equipment and be purchased with such funds. &
To provide for the on-going materials program, including maintenance and replacement but not expansion,
no less than 1% of the average per pupil cost in the school unit should be spent per year per student.
The 1% would include film rentals if no basic film collection is started and subscription television
(i.e. MPATI), but would aot include salaries, building construction or remodeling, CCTIV installations,

or electronic learning centers.

To provide for aa advanced materials program the 1% figure should be increased to 1.5%.
EQUIPMENT BUDGET

The capital expenditures necessary to secure the equipment recommended herein should be calcu-
lated from the price of the equipment. This figure will necessarily vary from school to school due to
the range in equipment prices and the excellence of the equipment programs developed.




APPENDIX E

INVENTORY CHECK SHEET




T BN .

(Please complete this instrument before responding to the Evaluative Checklist.

EDUCATIONAL MEDTA INVENTORY CHECK SHEET

This inventory check sheet is designed to be used as a basis for
determining the inventory status of educational media in a college or
university. The check sheet is intentionally comprehznsive, so that it
may be used by institutions of various types and sizes. Obviously, many
types of equipment and materials will not be applicable to a given situation,
and there is no implication that any one institution should possess all items
listed. The completion of the check sheet requires the use of numbers indi-
cating quantities and amounts, check marks in response to questions and short
constructed answers. When an item is not applicable to your imnstitution,
place an '"0" in the space provided for that item. Please provide an answer
in each blank space. The term educational media as used in the check sheet
refers to all non-book materials commonly called audiovisual materials and
equipment plus newer media such as television and programmed materials.

I. Institution Identification

A. Name of Institution:

B. Location:

C. Person in charge of the Educational Media Program:

1. Name:

2. Title:

D. Date of this inventory:

E. Check the type of organization that most nearly describes the situation
at your institution:

( ) 1. Centralized, with all media services provided from one educa-
tional media center.

( ) 2. A media center, with sub-centers located in Colleges or Depart-
ments having a need for such facilities.

( ) 3. Decentralized, no main educational media center, i.e., each
College or Department has its own center for media services.

F. Number of teachers: Full-time Part-time

G. Current number of students enrolled on campus:
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II. Inventory of College or University
Physical Facilities

If the Educational Media Program provides services to the entire

campus, all classrooms, auditoriums, and buildings used for instructional
purposes should be recorded. However, if the Educational Media Program
services only one College or Department, record only the classrooms, audi-
toriums, and buildings used for instructionmal purposes in that College or
Department and specify the College or Department served:

A.

B.

Total number of classrooms:

Total number of auditoriums:

Total number of classrooms equipped with adequate light control. Adequate
in this situation means that light can be controlled to the extent that
all types of projected media can be utilized effectively:

Total number of buildings used for instructional purposes:

I1I. Educational Media Personnel
Is there a Director of Educational Media for your media program?
( ) Yes ( ) Mo
If yes, what part of time is spent performing these duties?

No released time
Some released time, but less than half-time

INSN NN N
R R AT

Half-time
More than half-time, but not full-time
Full=-time
Number
Professional media staff such as Full-time Part-time

specialists in photography, graphics,
film librarians, etc.

Technical personnel such as equipment
repairmen, f£ilm inspectors, production
technicians, etc.

Clerical personnel such as secretaries,
filing clerks, distribution clerks, etc.
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IV. Administrative Organization of the
Educational Media Program

A. Under which administrative organization is the Educational Media Program

administered?

( ) 1. Department or College of Education
( ) 2. TUniversity or College Library

( ) 3. Centralized Media Center

( ) 4. Extension Division

( ) 5. Other: (Please specify)

B. To whom is the Educational Media Director directly responsible?

. Department Chairman
Dean of Instruction
President

. Librarian

Other: (Please specify)

AN AN
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V. Inventory of Materials and Equipment

A. Materials available to instructors from the Educational Media Program:

Number

1. 16 mm films: college level titles
2. 16 mm films: elementary and secondary titlas
3. Filmstrips: college level titles
- 4, Recordings: (disc and tape) college level titles

5. Regular and super 8 mm films: (exclude clips and
loops) college level titles

0. Regular and super 0 mm fiim clips: (Loops) college level

Indicate items of the following that are made available from the media
program to instructors:

. 2" X 2" slides

33" X 4" slides

. Study prints (photographs, drawings, etc.)

10" X 10" overhead transparencies

Three dimensional materials (models, dioramas, specimens, etc.)
Graphic materials (charts, graphs, etc.)

. Globes and maps

PN NN NN N SN
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Equipment available to instructors from the Educational Media Program:
1. 16 mm motion picture projectors

2. Regular and super 8 mm projectors (exclude film clip)
3. Regular and super 8 mm clip projectors (loop)

4. Automatic 2" X 2" slide projectors

5. Filmstrip and combination filmstrip-sliide projectors
6. Sound filmstrip projectors

7. 3% X 4" slide projectors suitable for audiroriums

8. Filmstrip viewers

9. 10" X 10" overhead projectors suitable for classroom
1C. 10" X 10" overhead projectors suitable for auditorium
11. Opaque projectors
12. Record players
13. Audio tape recorders (include cassette recorders)
14. Projection carts (stands or tables)
15. Radio receivers (AM and FM)

16. Projection screems (portable)

17. Projection screens (stationary)

18. Electronic learning labs

19. Television receivers

20. Video tape recorders

21. Do you have a closed circuit television system consisting
of a studio which distributes programming to classrooms?

Production equipment: Indicate items of the following that are owned
by your institution and used to produce materials for instruction:

( ) 1. Dry mount press and tacking iron
( ) 2. Paper cutter
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3. Transparency production equipment

4, 16 mm motion picture camera

5. 8 mm motion picture camera (regular or super 8 mm)
6. 35 mm still camera (include instamatic)

7. Polaroid camera

8. Equipped darkroom

9. Spirit duplicator

Primary typewriter

11, Copy camera

12, Light box

13. Slide reproducer

14, Film splicer {35 mm, 16 mm, super 8 mm or regular 8 mm)
15. Tape splicer

16, Mechanical lettering devices

17. Second type of transparency production cquipment.

PN NN NN PN NN PN NN PN N N
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VI. Educational Media Budget

In this section the educational media budget should not include
salaries, building construction or remodeling, closed circuit television
installatiinns, or electronic learning centers. Item A deals with purchases
of equipment for two different purposes: (1) to replace equipment that is
being discarded; and (2) to add to the number of ejuipment owned by the
institution, For example, if your institution purchased five projectors and
used two to replace worn out equipment, you would list the cost of two pro-
jectors under item 1, and the cost of three projectors under item 2.

Expended 71~72 Anticipated 72-
School Year 73 School Year

A. Equipment purchases

1. Purchases to replace obsolete
or worn out equipment $ $

2, Purchases of new equipment $ $

B. Materials purchases

INTArs matnwtaTle and
AW Mk b e dw Gobine

or discarded materials) 3 $

ol Aanenn e b

C. Rental of equipment

(Telelectures, etc.) 3 $
D. Rental of materials

(Films, etc.) $ $
E. Other expenditures

(Office supplies, equipment parts, etc.)$ $

F. Total educational media budget $ $
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OKLAHOMA INSTITUTIONS OF HIGHER LEARNING
(as of July 1, 1971)

All the generally recognized institutions in Oklahoma, both publicly
controlled and independent, doing work on the college level, are list-
ed below. Those indicated by (%) are members of the Oklahoma State
System of Higher Education.

State-Owned Universities and Senior Colleges

*University of Oklahoma

*Qklahoma State University

*Central State University

*East Central State College

*Northeastern State College

*Northwestern State College

*Southeastern State College

*Southwestern State College

*Cameron College

*Langston University

*0Qklahoma College of Liberal Arts

*0Oklahoma Panhandle State College of Agriculture
and Applied Science

State-Owned Junior College

*Altus Junior College

*Claremore Junior College

#Connors State College of Agriculture and
Applied Science

*Eastern Oklahoma State College of Agriculture
and Applied Science

*Murray State College of Agriculture and
Applied Science

*Northeastern Oklahoma A & M College

*Northern Oklahoma College

*Tulsa Junior College

Community Junior Colleges

E1 Reno Junior College

Oscar Rose Junior College

Poteau Community College

Sayre Junior College

Seminole Junior College

South Oklahoma City Junior College

Independent Senior Colleges

American Christian College
Bethany Nazarene College
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Independent Senior Colleges (continuted)

Oklahoma Baptist University
Oklahoma Christian College
Oklahoma City University
Oral Roberts University
Phillips University
University of Tulsa

Independent Junior Colleges

Bacone College

Bartlesville Wesleyan College
Hillsdale Free Will Baptist College
Midwest Christian College

St. Gregory's College

Southwestern College
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OKLAHOMA STATE REGENTS FOR HIGHER EDUCATION

STATE CAPITOL
OKLAHOMA CITY, OKLAHOMA

March 29, 1972

TO: Presidents of Institutions in
Oklahoma Higher Education

Gentlemen:

Mr. Roy Allen, a doctoral graduate student at the University of Oklahoma,
has a research project for his dissertation on the subject of educational
media in Oklahoma institutions of higher education.

He has visited with several institutional administrators and with members
of our staff and me about this research project. We all are convinced that
results of the study-will hold great potential of useful information to
higher education program planners in Oklahoma, He has agreed to make
results of the research available to all colleges and universities in the
state,

The purpose of this letter is to commend to you Mr. Roy Allen and his what
appears to be a most purposeful study of interest to Oklahoma higher educa-
tion planning. He will be contacting you within a few days requesting your
assistance in providing some information about the educational media program
of your institution...His request appears to be a worthy one, and I am sure
that all administrators will want to give it appropriate consideration and, .
if you find it possible to do so, to lend him your cooperation in gathering
the data which he needs for a full statewide survey of the subject.

A~
Sincgtelx/§glrs,

E. T. Dunlap
Chancellor

ETD/fjs
cc: Mr. Roy Allen/

Dr. Leslie Fisher
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INITIAL CORRESPONDENCE TO PARTICIPANTS




1306 McKinley
Norman, Oklahoma 73069

March 31, 1972

Dr. Jacob Johnson, President
Oscar Rose Junior College
6420 S. E. 15th Street
Midwest City, Oklahoma 73110

Dear Dr. Johnson:

You recently received a letter dated March 29, 1972, from Chancellor E. T.
Dunlap regarding my dissertation research study of educational media. The pur-
pose of this study is to evaluate the educational media program of all Oklahoma
institutions of higher education.

Your assistance is needed in completing the enclosed Educational Media
Inventory Check Sheet. Information from this check sheet will provide data to
be used to measure the quantity of your program. Although the check sheet is
comprehensive, you should be able to complete it in approximately 30 minutes.
Also enclosed, for your completion, is an Evaluative Checklist. This instru-
ment requires 21 responses and should take about 20 minutes of your time. The
instrument will be used to measure the quality of your educational media program.
You may want to study the enclosed Criteria Relating to Educational Media Pro-
grams in Colleges and Universities before completing the Evaluative Checklist.

Please complete the Educatiopal Media Inventory Check Sheet before respond-
ing to the Evaluative Checkligt., If there are parts of these instruments that
are out of your jurigdiction, please forward them to the proper person for com-

pletion.

Your assistance in providing a 100 percent return by April 14, 1972, from
all Oklahoma colleges and universities will be appreciated. If your institu-
tion does not have an educational media program, please indicate this on both
instruments. Please return both the Evaluative Checklist and the Educational
Media Inventory Check Sheet in the enclosed return envelope.

Thank you for your assistance and a copy of the study will be available
to you upon request.

Sincerely,

Roy C. Allen

enclosures
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FOLLOW-UP CORRESPONDENCE TO PARTICIPANTS




1306 McKinley
Norman, Oklahoma 73069

April 14, 1972

Dr. Jacob Johnson, President
Oscar Rose Junior College
6420 S,E. 15th

Midwest City, Oklahoma 73110

Dear Dr. Johnson:

On March 31 1 mailed you two questiomnaires for your completion
concerning your educational media program. As explained in Chancellor
Dunlap's letter of March 29, the results of the study will hold great
potential of useful information to higher education planners in
Oklahoma. The educational media program evaluation of a specific insti-
tution used in the study will not be named in the dissertation.

The response has been exceptionally good, but to this date I have
not received the completed questionnaires from your institution; there-
fore, I am enclosing another set of the questionnaires in the event the
original materials did not reach you.

I realize that the materials may have reached you at a very busy
time; however, it is indeed important that I receive a 100 percent re-
turn by April 22. I will be most grateful for your assistance in
achieving this task. If you have mailed the questionnaires, please
accept my thanks and disregard this communication.

Sincerely,

-}
(¢]
:
(®]
-
ey
(6]
3

RCA:ga

enc.
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ACKNOWLEDGEMENT OF RESPONSE
RECEIPT AND APPRECIATION




1306 McKinley
Norman, Oklahoma 73069

May 15, 1972

Chancellor E. T. Dunlap

Oklahoma State Regents for
Higher Education

118 State Capitol Building

Oklahoma City, Oklahoma 73105

Dear Chancellor Dunlap:

I am most happy to report that I have received 100 percent partici-
pation in my evaluation of the educational media programs in Oklahoma
institutions of higher education.

I credit such a fast and complete response to the fact that you were
interested and generous enough to extend your support to my efforts. I
sincerely appreciate the assistance you and your staff have given me.

Enclosed are copies of letters of appreciation which I have mailed
to all college presidents and faculty members who assisted in the evalua-
tion. I have already begun evaluating the data and will provide you
with a copy of the findings once completed.

Thank you again for your cooperation.

Sincerely,
":'}:{\zclé Q, alt
Roy C. Allen

RCA:ga
enc,

ce Dr. Leslie R. Fisher
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1306 McKinley
Norman, Oklahoma 73069

May 5, 1972

Dr. Jacob Johnson

President

Oscar Rose Junior College
6420 S.E. 15th Street
Midwest City, Oklahoma 73110

Dear Dr. Johnson:

I sincerely appreciate your institution's participation
in my study of the evaluation of the educational media programs in
Oklahoma institutions of higher education. I especially want to
thank Dr. John Davis and Mr. Jack Gahman for taking their time in
completing the questionnaires. The information was very complete
and most helpful.

Sincerely,

Roy C. Allen
RCA:ga
cc Chancellor E. T. Dunlap

Dr. John Davis
Mr. Jack Gahman
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