
INFORMATION TO USERS

This material was produced from a microfilm copy of the original document. While 
the most advanced technological means to  photograph and reproduce this document 
have been used, the quality is heavily dependent upon the quality of the original 
submitted.

The following explanation of techniques is provided to help you understand 
markings or patterns which may appear on this reproduction.

1.The sign or “target" for pages apparently lacking from the document 
photographed is “Missing Page(s)". If it was possible to  obtain the missing 
page(s) or section, they are spliced into the film along with adjacent pages. 
This may have necessitated cutting thru an image and duplicating adjacent 
pages to insure you complete continuity.

2. When an image on the film is obliterated with a large round black mark, it 
is an indication that the photographer suspected that the copy may have 
moved during exposure and thus cause a blurred image. You will find a 
good image of the page in the adjacent frame.

3. When a map, drawing or chart, etc., was part of the material being 
photographed the photographer followed a definite method in 
“sectioning" the material. It is customary to  begin photoing at the upper 
left hand corner of a large sheet and to continue photoing from left to 
right in equal sections with a small overlap. If necessary, sectioning is 
continued again — beginning below the first row and continuing on until 
complete.

4. The majority of users indicate that the textual content is of greatest value, 
however, a somewhat higher quality reproduction could be made from 
"photographs" if essential to  the understanding of the dissertation. Silver 
prints of “photographs" may be ordered at additional charge by writing 
the Order Department, giving the catalog number, title, author and 
specific pages you wish reproduced.

5. PLEASE NOTE: Some pages may have indistinct print. Filmed as 
received.

Xerox University Microfilms
300 North Zeeb Road
Ann Arbor, Michigan 48106



76-3127

ROBINSON. James Frank. 1941- 
THE HIGH SCHOOL PRINCIPALSHIP; PERCEPTIONS 
OF HIGH SCHOOL TEACHERS IN THE GREATER 
METROPOLITAN OKLAHOMA CITY AREA.

The University o f Oklahoma. Ed.D., 1975 
Education, administration

Xerox University Microfilms , Ann Arbor, Michigan 4810e

THIS DISSERTATION HAS BEEN MICROFILMED EXACTLY AS RECEIVED.



THE UNIVERSITY OF OKLAHOM/V 

GRADUATE COLLEGE

THE H im  SCHOOL PRINCIPALSHIP: PERCEPTIONS OF 

HIGH SCHOOL TEACHERS IN THE GREATER 

METROPOLITAN OKLAHOMA CITY AREA

A DISSERTATION 

SUBMITTED TO THE GRADUATE FACULTY 

in  p a r t i a l  fu lf illm e n t o f  the  requirements fo r  the

degree o f  

DOCTOR OF EDUCATION

BY

JAMES FRANK ROBINSCW 

Noiman, Oklahoma 

1975



THE HIGH SOfOOL PRINCIPALSHIP: PERCEPTIONS OF 

HIGH SCHOOL TEACHERS IN THE GREATER 

METROPOLITAN OKLAHOMA CITY AREA

APPROVED BY

DISSERTATION C0W4ITTEE



ACKNOIVLEDGEMENTS

The w rite r  wishes to  express sincere  appreciation to  the 

many indiv iduals vflio contributed  to  the conpletion o f  th is  stu(fy. 

To these teachers and p rin c ip a ls , I sincere ly  convey my g ratitude  

fo r  th e i r  cooperation.

Special acknowledgement i s  accorded the d ire c to r  o f  th is  

study, Dr. Glenn R. Snider, fo r  h is  able guidance, a ssistance , 

in te re s t  and encouragement throughout a l l  phases o f  the graduate 

program, j ^ r e c i a t i o n  i s  expressed to  o ther members o f  the doc

to ra l  program committee. Dr. Robert Bibens, Dr. Jadk Parker and 

Dr. Gerald Kidd. Each has made a s ig n if ic a n t contribution  to  the 

p ro fessional growth o f  the w rite r .

A specia l debt o f  g ra titu d e  i s  due the w r i te r 's  wife and 

children  fo r  th e ir  patience and thoughtfulness during the e n tire  

period o f  th is  research .

I l l



TABLE OF œNTENTS

Page

ACKNOWLEDGEMENTS....................................................................................  i ü

LIST OF TABLES  ..................................................................................... v i

Chapter

I .  INTOODÜCriON..............................................................   1

Need fo r  the  Stu<fy................................................................  ?
Statement o f the P roblem ....................................................  9
Hypothesis to  be T e s t e d ...........................   9
D efin ition  o f  T e r m s ............................................................  10
D elim itations o f  the S tu d y ................................................  11
Design o f  the S t u c ^ ............................................................  11
Procedures fo r  C ollecting  Data  ............................  12
Treatment o f  the Data  ............................................  13
Significance o f  the S t u d y ................................................  13
Organization o f  the S t u d y ...............................   14

I I .  PEVIB  ̂ OF SELECTED LITERATURE . . . . . . . . . . .  15

In tro d u c tio n .......................................    15
What are  the Leadership Behaviors, P rac tices ,

Functions, Tasks, and Competencies which 
are  E ssen tia l to  the E ffective Higji School
P r i n c ip a l s h i p ....................................................................  16

What has been the E ffec t o f  Teadier M ilitancy, 
and the  Movement o f  Teachers Toward 
P rofessional N egotiations, Upon the  High
School P r in c ip a ls h ip ........................................................  38

Sum m ary....................................................................................  49

I I I .  DESIGN AND METHODOLOGY........................................................  53

Design o f  the S t u d y ............................................................  33
The Population and S a m p le ................................................  35
The In s tru m en t........................................................................  39
Procedure o f  the S tu d y ........................................................  66
S ta t i s t ic a l  Procedures ........................................................  68

IV



Page
Chapter

IV. PRESENTATION AND ANALYSIS OF TOE DATA................................... 69

I n t r o d u c t io n .................................................................................  69
T-Tests Between N egotiating Urban and 

Negotiating Subuiban Teachers’
Responses to  the Survey I n s t r u m e n t ............................... 70

T-Tests Between N egotiating and Non- 
N egotiating Teachers’ Responses to  the
Survey In s tru m e n t.................................................................  74

T-Tests Between Male and Female Teachers’
Responses to  the Survey Instrum ent ............................... 76

One-Way Analysis o f  Variance Between 
Experience Levels o f  Teachers on the
Survey In s tru m e n t............................................   78

E ffects o f  the Survey Responses on the 
S tated Ity p o th ese s ................................................................. 85

V. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS . . . . . .  87

Summary.........................................................................................  87
F i n d i n g s .....................................................................................  90
C o n c lu sio n s....................................................  93
Recommendations........................................................  95

BIBLIOGRAPHY................................................................   97

APPENDIXES............................................................................................  103

^ p en d ix  A .................................................................................  104
A j^ n d ix  B .................................................................................  114
i^pendix C ................................................................................. 116
./^pendix D ................................................................................. 121



LIST OF TABLES

Page
Table

1. Sample Conposition by S c h o o l ...............................................  58

2. Item Numbers o f  the Major Areas o f  the 
School P r in c ip a l’s  R esp o n sib ilitie s  in  the
Survey Instrum ent ............................................................   60

3. P o s itiv e , Undecided, and Negative Response
Ranges fo r  Each Subscale and Total T e s t ............................. 62

4. R e lia b il i ty  C orrelations fo r  the Survey
I n s t r u m e n t .....................................................................................  67

5. H ip e s t  and Lowest Ungrouped Individual 
Scores, Means, and Standard Deviations on 
the  Perceptions o f  the P rinc ipa lsh ip
I n s t r u m e n t .....................................................................................  71

6. R esults o f the  T-Tests Between N egotiating 
Urban and N egotiating Suburban Teachers ’
Responses to  the  Survey I n s t r u m e n t ..................................... 73

7. R esults o f  the  T-Test Between N egotiating 
and Non-Negotiating Teachers' Responses
to  the  Survey I n s t r u m e n t ......................................................... 75

8. Results o f  the  T-Tests Between Male and 
Female Teachers' Responses to  the Survey
I n s t r u m e n t .....................................................................................  77

9. Mean Scores fo r  the Groups Used in  the
Analysis o f  Variance by Experience Levels . . . . . . .  79

10. One-Way Analysis o f  Variance Betireen 
the  Experience Levels o f  Teachers on
the Curriculum and In s tru c tio n  S u b sc a le ............................. 80

11. One-Way Analysis o f  Variance Between 
the Experience Levels o f  Teachers on the
General Program Leadership S u b s c a le ..................................... 80

V I



Table Page

12. One-Way Analysis o f  Variance Between 
the Experience Levels o f  Teachers on
A e  Community R elationships S u b s c a l e ................................. 81

13. One-Way Analysis o f  Variance BetiTOen 
tiie Experience Levels o f  Teachers on
the Teacher R elationships Subscale ..................................... 81

14. One-Way Analysis o f  Variance Between 
the Experience Levels o f  Teachers on
the Student R elationships Subscale  ..................... 82

15. One-Way Analysis o f  Variance Between 
the Experience Levels o f  Teachers on
the Total Scores o f  the Survey In s tru m e n t......................... 82

V ll



THE HIGH SCHOOL PRINCIPALSHIP; PERCEPTIONS OF 

HIGH SCHOOL TEACHERS IN THE GREATER 

METROPOLITAN OKLAHOMA CITY AREA

CHAPTER I  

INTRODUCTION

American educational In s ti tu tio n s  are  e3q>eriencing phenomenal 

change, and the high sd ioo l p rin c ip a lsh ip  i s  no exception. I t  i s  

p red ic tab le  th a t th is  r a te  o f change w ill  accelera te  over the  next 

decade. Herein l i e s  a  d ia llen g e , fo r  i f  the p r in c ip a l 's  s ta tu s  i s  to  

be commensurate w ith h is  ever-more-demanding ta sk s , tqidated c r i t e r i a  

w ill  be needed to  insure  th a t  h is  modem ro le  w il l  be more p rec ise ly  

defined.

The high school p rin c ip a l has always occupied one o f  the major 

p ressure  po in ts  in  education. Inherent in  h is  job i s  the  n ecessity  to  

rep resen t a  broad f ro n t  o f  d iverse  constituenc ies—studen ts , teach ers , 

p a ren ts , the  coimunity, the  board o f  education, and the superintendent. 

A ll these groups have sharply varying perceptions o f  what the p r in c ip a l 's  

ro le  should be , looking to  him w ith  c o n flic tin g  expectations and demandd.

The high school p rin c ip a l has assumed a  m ultitude o f  ro le s  and 

re sp cm sib ilitie s  w ith in  the context o f  educational systems. The com

p lex ity  o f  h is  p o sitio n  i s  now generally  recognized. Much o f  the 

research during the  p a s t decade has been concerned w ith an analysis o f



the  task s assigned to  the  school p r in c ip a l, and perceptions o f  h is  

role; by o th er p ro fessional educators.

There i s  o ften  notable lack o f  agreenent among p rin c ip a ls , 

teachers, and non-educators regarding the  c h a ra c te ris tic s  o f  the 

high school p rin c ip a lsh ip . A study made by Buffington and Medsker^ 

proirpted the  following rep o rt:

The tead ie rs  viewed the p r in c ip a l’s most important job as 
th a t  o f  providing leadersh ip  fo r  teachers. The,parents placed 
major emphasis on the p rin c ip a l and the re sp o n sib ility  to  
develop e ffe c tiv e  re la tio n sh ip s  w ith  paren t groups and the 
community. The teachers viewed such re la tio n sh ip s  as important 
b u t ranked them th ird  in  importance among the  p r in c ip a l 's  
re s p o n s ib i li t ie s . Both the paren ts and teachers ranked the 
p r in c ip a l 's  work w ith , and serv ice  to ,  ch ild ren  as second in  
importance among h is  re s p o n s ib i li t ie s , bu t the elements o f 
such work and serv ice  were s ta te d  somewhat d if fe re n tly  by the 
two groups. The paren ts made l i t t l e  reference to  the p r in c ip a l 's  
re la tio n sh ip s  w ith  teach ers , and n e ith e r  group sa id  anyAing 
about h is  re la tio n sh ip s  w ith the  superintendent, and, f in a l ly ,  
n e ith e r  groip placed any emphasis on the  p r in c ip a l 's  responsi
b i l i t i e s  in  the supervision o f  in s tru c tio n  o r  in  currictdum 
development.

Gaut^ found the follow ing in  a re la te d  stu(ty: (1) Teachers and

p rin c ip a ls  were in  g rea te r  agreement in  th e i r  percepticjns o f  the  p r in 

c ip a l 's  ro le  in  discharging d ie  tasks investiga ted  than i s  commonly 

believed . (2) P rinc ipa ls  and teachers d id  no t communicate system ati

c a lly  o r  e ffe c tiv e ly  in  the  development and evaluation o f  the 

in s tru c tio n a l programis. (3) Conditions should be created  fo r  the  

e ffe c tiv e  involvemoit o f  teachers in  the decision-making process on 

p o lic ie s  v h id i a f fe c t  teacher w elfare , p u p ils , and curriculum.

^Reed Buffington and Leland Medsker, 'Teachers and Parents 
Describe the E ffective  P rin c ip a l’s  Behavior," A dm inistrator's tfotebook. 
Vol. IV (September, 1955), p . 3.

^Robert N. Gaut, 'T eacher-P rincipal Assessment of P rincipal 
Performance in  Selected  Secondary Schools o f  Oklahoma," Ikipiiblished 
doctoral d is se r ta tio n , Ih iiversity  o f  Oklahoma, Norman, 1969, p . 3.



Saodbe  ̂ id e n tif ie d  an inclusive  l i s t  o f  expectations tead ie rs  

had o f  th e i r  p rin c ip a ls :

1. C onsistent c le a r ly  formed p o lic ie s .
2. E ffic ie n t handling o f  adm inistrative d e ta i l s ,  leaving time 

fo r  help  and s i^ e rv is io n .
3. An aura o f confidence and courage.
4 . Consultation w ith  s t a f f  in  planning programs.
5. Accurate in te rp re ta tio n  o f  view s, both up and down,

between teachers and c en tra l adm in istration .
6. The a b i l i ty  to  evaluate and ra te  teachers w ithout " th r e a t .”
7. A deep understanding o f  the needs o f  ch ild ren .
8. Ample help  f o r  the beginning teacher.
9 . Recognition o f  teadier.achievem ents.

_10. Delegated au th o rity  commensurate w ith the execution o f 
assigned re sp o n s ib ili ty .

11. Tolerance, kindness and respec t fo r  the ind iv idua l.
12. Reac^ a v a i la b i l i ty  fo r  conferences.
13. Sipport o r  backing o f  teachers in  th e ir  dealings w ith 

p ip i l s  and p a ra i ts .
14. Provision f o r  r e l i e f  from ro u tin e , c le r ic a l  d u tie s .
15. Firm bu t constructive  contro l o f  the facu lty  re su ltin g  

in  adherence to  reg u la tio n s .
16. In te l l ig e n t  use o f  fa c u lty  meetings.
17. f e c i a l  provisions f o r  a l ^ i c a l  ch ild ren .
18. S k ill  and calmness in  d e l in g  w idi i r a t e  p a ren ts .
19. Correct so c ia l d istance- -impersonal bu t frien d ly  

re la titm sh ip  to  s t a f f .
20. A h i ^  degree o f  s k i l l  in  human re la tio n s .
21. F a ir  and im partia l a llo ca tio n  o f  r i ^ t s  and d u tie s .
22. F a c il i ta t io n  o f  in s tru c tio n —provision  o f  m ate ria ls , supp lies , 

a u x ilia ry  se rv ice s , e tc .

One o f  the most im portant s in g le  aspects o f  the  hig^ school 

p rin c ip a lsh ip  i s  human re la tio n s . The successfu l adm inistrator must 

f i r s t  understand and re la te  w ell to  o d ie rs .

T h is, o f  course, i s  no t an o rig in a l concept. Hemphill, 

G r if f ith s , and Frederidcsen^ made a d e ta ile d  stud^ o f  the  personal 

c h a ra c te r is tic s  o f  the sd iool p r in c ip a l. Their find ings p lace the

^Richard D. Saxe, Perspectives on foe Changfog Role o f  the  
P rinc ipa l (Toledo, Ohio: Iftiiversity  o f  Toledo, 1968), p . 86.

^J . K. Hemphill, D. E. G r if f i th s , and N. Fredericksen, 
A dndnistiativé Performance and P ersonality  (New York: Teadiers College 
^ s S ,  Columbia U niversity , 1962), p . 339.



4

s trongest possib le  enphasis upon th e  d e s ira b i l i ty  and importance o f  

s k i l l s  in  human re la tio n s . From a more recen t study by Gross and 

H e rr io tt^ , "a high degree o f  in te rpersonal s k i l ls "  emerged as a 

major c h a ra c te r is tic  o f  the  e ffe c tiv e  p r in c ip a l.

Another important fa c e t re la te d  to  the high school p r in c ip a l

sh ip  i s  the  effec tiveness o f  teach e rs , which i s  la rg e ly  dependent upon 

the  sa tis fa c tio n s  derived from the  job . The p rin c ip a l has an important 

need to  meet o r approach the  ro le  e jçec ta tio n s  held  by the  teachers, 

Chase^ found close  p o s itiv e  re la tio n sh ip s  between (1) teachers* ra tin g s  

o f p rin c ip a ls  and the  degree to  which th e i r  ro le  expectations were met, 

and (2) teach e rs ' job s a t is fa c tio n  and th e i r  ra tin g s  o f p rin c ip a ls ,

Wayson^ discovered a strong  c o rre la tio n  between the manner in  

vhich the  p rin c ip a ls  met teachers* e:q)ectations and th e i r  decision  to  

leave o r remain in  th e i r  p o s itio n s . The im plication i s  th a t  much 

o rgan izational c o n f l ic t  is  traceab le  to  the  p r in c ip a l 's  f a i lu re  to  

meet the  ro le  eapectations held  by h is  teachers. I t  i s  probable th a t  

th e  p rin c ip a l f a i l s  in  th is  respec t no t so much through d is in te re s t  o r 

urad-llingness to  meet these expectations as from simply no t knowing 

\diat i t  i s  th a t te a d ie rs  expect.

D escriptions o f the  p r in c ip a l 's  leadersh ip  ro le  have sh if te d  

emphasis from a  theory o f  p e rso n a lity  t r a i t s  o f  the  ind iv idual to  theory 

which now evaluates shared leadersh ip . Evidence o f  changed re la tio n sh ip s

4 jea l Gross and Robert H e rr io tt , S ta f f  Leadership in  Public 
Schools CNew York; Wiley P ress , 1965), p , 87,

2prancis S. Chase, "How to  Meet Teachers' Expectations o f  
Leadership," A dm in istra to r's Notebook, Vol. I (A pril, 1953), p , 6,

W illiam  W, Wayson, "Sources o f  Teacher S a tis fa c tio n  in  Slum 
Schools," A dm inistra tor's Notebook, Vol. IV (May, 1966), p , 12,



between teachers and p rin c ip a ls  are  considered re levan t to  the means 

by which p o lic ie s  a re  foimulated and implemented in  many areas of 

school operation .

Much o f  the l i te r a tu r e  now emphasizes the value o f democratic 

adm in istration  and o f  a l l  a ffec ted  by decisions to  be involved in  the 

decision-making process. The importance o f  democratic leadership  in  

the ro le  o f  the high school p rin c ip a lsh ip  i s  s tre sse d  throughout the 

l i te r a tu r e  describ ing the  elements o f  th is  p o s itio n . Many p rin c ip a ls  

have c le a r ly  m anifested an id e n tity  w ith in  the spectrum o f leadership 

d e fin itio n . As Corbally^ s ta te d : "P rinc ipa lsh ip  and Leadership" are 

synoiiymous in  educaticm.

Like many words, the term "leadersh ip" suggests a behavior 

p a tte rn . For a high school p rin c ip a l in  American schools, the values 

o f  democracy w ith many inheren t com plexities accent the d if f ic u lty  o f 

comprehending th is  p o s itio n . Many in v es tig a tio n s by students o f  school

adm in istration  have contribu ted  to  b e t te r  understanding o f  th is  ro le .
2

As Thomas suggested: " In v estig a tio n s o f  the p rinc ipa lsh ip  have 

changed d irec tio n  from stu d ies  o f the  p rin c ip a l as an individual to  a 

cu rren t trend  vhich i s  concerned w ith h is  leadership  in  the development 

o f q u a lity  re la tio n sh ip s  among people."

There i s  l i t t l e  doubt th a t  much o f the f ru s tra t io n  and c o n flic t  

to  be found in  the schools i s  due in  la rg e  measure to  variances in  ro le

^John R. C orbally, T. Jensen, and Frederick Staub, Educational 
Adm inistration: The Secondary School (Boston: Allyn and Bacon. In c ..  
1965), p. Hér ' "  "------------ -----------

%fobart F. Thomas, " S e n s itiv ity  Training and the  Educator," 
B u lle tin  o f  the  N ational A ssociation o f  Secondary School P rin c ip a ls . 
Vol. s i  (November, 1967), p . «Ü,



expectations which ind iv iduals hold fo r  themselves and fo r  persons vdio 

occtpy e i th e r  d if fe re n t  o r  l ik e  p o s itio n s .

A p rin c ip a l w ill  view h is  own behavior in  terms o f  the expec

ta tio n s  he personally  holds fo r  h is  p o s itio n . The p ro b ab ility  th a t  he 

may be the only person who holds such e jçec ta tio n s may o r  may no t deny 

the  importance to  the  p rin c ip a l o f having what he does and why he does 

i t  accu ra te ly  perceived and accepted by those around him. Nor does 

the  phenomena o f  ind iv idual perception render hopeless e f fo r t  to  

esqjlore the  p rin c ip a lsh ip  in  search o f  basic  areas o f  competence (ro les) 

vdiich can be u n iv e rsa lly  understood and supported.

Since teachers work so c lo se ly  w ith p r in c ip a ls , i t  appears 

th a t  they , as w ell as o th e r adm inistra to rs, should be concemed w ith , 

and a re  capable o f  making a  c r i t i c a l  analysis o f  the leadership  ro les 

o f  the  h i ^  school p rin c ip a lsh ip . With the  c u rrm t forces impinging 

upon the  p rin c ip a lsh ip , perhaps, there  has never been a  g rea te r  need 

fo r  b a s ic  agreement as to  what the p rin c ip a lsh ip  oug^t to  be—and; i s  

the  p rin c ip a l r e a l ly  in  a  key leadership  ro le?

There have been severa l s tu d ies  concemed w ith p e r s o n a l ia  

t r a i t s ,  leadersh ip  re s p o n s ib ili t ie s , analyses o f  the tasks assigned to  

the  p r in c ip a l , and perceptions o f  h is  ro le  by o th er p ro fessional admin

i s t r a to r s ,  teach e rs , and p a ren ts . However, these s tu d ies  have n o t 

focused upon, o r  d e a lt  w ith  the  s tre sse s  and pressures th a t  emerge from 

new types o f enployer-enployee re la tio n sh ip s . There are  sharp changes 

emerging from teacher unionism and p ro fessional n ego tia tions. P rincipals 

a re  c u rre n tly  separa ting  themselves from teacher organizations w ith 

hopes o f  enhancing th e i r  s ta tu s ,  w elfare, and th e i r  continued p o te n tia l 

to  render maximal se rv ice  and leadership  to  t i ie ir  students and schools.



Oklahoma secondary school p rin c ip a ls  have discontinued th e i r  

membership in  the Oklahoma Education A ssociation. An "umbrella" 

organization has been formed, namely. The Cooperative Council o f  

Oklahoma School A dm inistration, vdiich co n sis ts  o f  secondary p rin c ip a ls  

and superin tendents.

This separa tion  has p rim arily  re su lte d  from the u n ifica tio n  

requirements o f  OHA and the  trend  o f  NBA in  becoming more o f  a  teacher 

o rien ted  organization  in  i t s  a c t iv i t ie s  and s ip p o rt. Obviously, th is  

estrangement o f p rin c ip a ls  from teacher organizations w ill  have some 

impact upon the  leadersh ip  ro le  o f  the h i ^  sd ioo l p rin c ip a lsh ip .

This s t u ^  w il l  be an extension o f  the research  providing new in s ig h ts  

in to  the high school p rin c ip a lsh ip  as a p ro fessional leadership  p o s i

tio n  in  the immediate fu tu re .

Need fo r  the  Studÿ 

Probably one o f  the  g rea te s t needs in  the  f ie ld  o f  education 

i s  a  d e fin itio n  o f  the  high school p r in c ip a l 's  ro le  th a t  i s  both ade

quate to  meet the p ressures and demands o f  the  tim e, and v iab le  in  

terms o f  un iversa l acceptance and understanding. While many job 

descrip tions have been developed in  lo ca l s i tu a tio n s , these have f r e 

quently taken the  form o f  l i s t s  o f  d u tie s  and re sp o n s ib ili t ie s  w ith 

only lim ited  ccmcem fo r  the la rg e r  areas o f  competence under idiich 

these could and should be subsumed.

Consecpiently, many high school p rin c ip a ls  operate  from day to  

day on a  wide v a r ie ty  o f assumptions. Sometimes they re s o r t  to  p rac

tic e s  ca lcu la ted  to  meet th e i r  r e ^ o n s ib i l i t i e s ,  p rescribed  o r n o t, 

without c a re fu lly  determining whether o r  n o t these are  co n sis ten t w ith 

accepted theory . Obviously, many p rin c ip a ls  lack a  cdlear understanding
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o f the  la rg e r  goals and sp e c if ic  ro le s  o f  the p rincipalsh ip  in  an e ra  

o f  sw ift and d^mamic change.

New so c ie ta l forces are  changing tiie ro les  th a t  the p rin c ip a l 

tra d itio n a lly  has played and are  making obsolete many o f  the ground 

ru le s  w ith in  which he t ra d itio n a lly  operated. In ce rta in  resp ec ts , 

th is  makes h is  job more d i f f i c u l t ,  b u t, a t  the same tim e, i t  i s  c le a r  

th a t  new opportun ities fb r  growth and leadership  are  being presented.

In sh o rt, the way i s  open fo r  an a lte re d , vigorous p rin c ip a lsh ip  to  

emerge, a  p rinc ipalsh ip  th a t  w il l  d if f e r  markedly from i t s  predecessor.

F in a lly , the recognition  o f  the  need fo r  wholesome working 

re la tio n sh ip s  among a l l  groups in  so c ie ty  i s  e sp ec ia lly  pronounced 

in  recen t y ears . Thus, i t  i s  im perative th a t working re la tio n sh ip s  in  

the educational en te rp rise  undergo continuous examination. Present 

operational p rac tices  o f secondary schools in d ica te  th a t  the ro le  o f 

schools in  implementing and preserv ing  the democratic processes require  

tiiem to  be operated in  the deiriocratic tra d itio n . S lider^  poin ted  ou t 

th a t  many educational leaders who believe  in  democratic values and 

leadersh ip , and who possess the  courage and perception to  id e n tify  

s itu a tio n s  in  which sp e c if ic  ac tion  should be taken to  implement pur

pose do n o t do so . Hiey simply lade confidence in  th e i r  a b i l i ty  to  

c rea te  conditions which w i l l  con tribu te  toward the  reso lu tio n  o f  sud i 

controversy.

^Glenn R. Snider, "Educational Leadership: An A nalysis,"
The B u lle tin  o f thé  N ational' A ssociation o f  Secondary School P rin c ip a ls , 
Vof. 56 (AprilTD6g), p. 61.   —



Statement o f  the Problem 

The problem o f  th is  stu<fy was to  determine the  perceptions o f  

high school teachers regarding the higji school p rin c ip a lsh ip  as a p ro

fessio n a l p o s itio n . More s p e c if ic a lly , th is  study should provide 

answers to  the  follow ing questions: (1) Do high school teachers p e r

ceive the  h igh  school p rin c ip a lsh ip  as a unique and d if fe re n t  p o sitio n  

from th a t  o f  the  superintendent and o ther menhers o f  the c e n tra l admin

is tr a t io n ?  (2) Do high sd ioo l tead ie rs  have comnon perceptions o f  the 

high school p rin c ip a lsh ip  w ith  regard to  leadersh ip  behaviors, p ra c tic e s , 

functions, ta s k s , and competencies? (3) To what degree has teacher 

m ilitancy , and the  movement o f  teachers toward p ro fessional nego tia tions 

influenced p resen t teacher percep tions o f  the high sd iool p rin c ip a lsh ip ?

Hypotheses to  be Tested 

Hypothesis 1 : There i s  no s ig n if ic a n t  d ifference  between 

te a d ie r  perceptions o f  the  p rin c ip a lsh ip  in  a  la rg e  urban school d is 

t r i c t  w ith p ro fessio n a l n ego tia tions and the  perceptions o f  teachers in  

suburban school d i s t r i c t s  w ith  p ro fessional n eg o tia tio n s,

hypothesis 2: There i s  no s ig n if ic a n t d ifference  betweai 

teacher perceptions o f  the  p rin c ip a lsh ip  in  school d i s t r ic t s  where 

p ro fessiona l nego tia tions e x is t  and teacher perceptions in  school d i s 

t r i c t s  w ithout p ro fessional n eg o tia tio n s .

Hypothesis 3 : There i s  no s ig n if ic a n t d ifference  in  te a d ie r  

perceptions o f  the high school p rin c ip a lsh ip  w ith  regard to  the  sex o f  

teachers .

Fypothesis 4: There i s  no s ig n if ic a n t d ifference  in  teacher 

perceptions o f  the h i ^  sd ioo l p rin c ip a lsh ip  w ith  regard to  th e  to ta l  

teaching eiq)erience o f  te a d ie rs .
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D efin ition  o f  Terms

1. High School P rincipalsh ip  - The ch ie f educational leadersh ip  and 

adm in istrative  p o s itio n  in  a high school. The p rin c ip a lsh ip  

enconpasses the  sum to ta l  o f  a l l  the functions, d u tie s , and 

re s p o n s ib ili t ie s  o f  the high sd ioo l p r in c ip a l.

2 . M etropolitan School D is t r ic t  - Refers to  the Oklahoma C ity Public 

School System, vfliidi co n sis ts  o f  numerous high sd ioo ls v h id i are  

a p a r t  o f th a t  system.

3. Suburban Sdiool D is t r ic t  - The independent school d i s t r i c t s  located  

in  small suburban towns and c i t i e s  ad jacent to  Oklahoma C ity .

4 . G reater M etropolitan Oklahoma C ity Area - Includes Oklahoma C ity  

and the suburban towns and c i t i e s  in  the immediate v ic in i ty .

5. Perception - The mental process which gives p a r t ic u la r  meaning 

and provides fo r  an understanding o r judgement o f  a phenomena, 

u sua lly  re s u ltin g  from observation and d iscrim ination .

6 . Leadership - The process o f  influencing  the a c t iv i t ie s  o f  an 

organized groip in  the task  o f  goal s e t t in g  and goal adiievement. 

Leadership i s  defined in  terms o f  the d isd iarge o f  functions, 

performance o f ta sk s , and the possession o f  specia l conpetencies.

7. P rofessional Negotiations - A s e t  o f  procedures and p o lic ie s  

w ritten  and o f f ic ia l ly  adopted by the  lo ca l s t a f f  o rganization  

and the school board, which provides an o rderly  method fo r  the 

school board and s t a f f  organ izations to  nego tia te  on m atters o f  

mutual concern, to  reach agreement on tiiese m atters, and to  

e s ta b lish  educational d iannels f o r  mediation and appeal in  the 

event o f  impasse.
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* 8. High School - The te rn  w il l  be used to  ind ica te  a  d iv is ion  o f Uie 

pub lic  schools consisting  o f  grades nine through twelve, o r grades 

ten  th ro u ^  twelve, o r  grades eleven through twelve.

9. R ib lic  School - A school organized under a sd iool d i s t r i c t  o f  the 

s ta te ,  supported by ta x  revenues, adm inistered by pub lic  o f f ic ia ls  

and open to  a l l  studen ts .

10. C entral Adm inistration - For puiposes of th is  stu<fy, th is  terra 

re fe rs  to  the meirbers o f  the school system o f f ic ia l ly  diarged w ith 

the function o f  d irec tin g  and co n tro llin g  a c t iv i t ie s  o f  the school 

system; superin tendents, a s s is ta n t  superintendents, and d ire c to rs .

D elim itations o f  the Study 

The stud^ was delim ited  to  teachers in  nineteen high schools 

in  the G reater M etropolitan OWLahoma C ity Area. Nine high schools in  

the Oklahoma C ity Public School D is tr ic t  and ten  high schools in  subur

ban school d i s t r i c t s  in  the area  were used.

The sample fo r  analysis was lim ited  to  cnirrent high school 

teachers vho have had a t  le a s t  one y earîs  teaching eaqjerience. Ques

tionna ires were adm inistered during the Winter o f  1975.

Design o f  the Study 

The d esc rip tiv e  survey method o f  in v estig a tio n  was employed in  

the stud)r. The d a ta  c o llec tio n  instrum ent was constructed in  the form 

o f  a  questionnaire . The instrum ent used to  acquire the desired  in fo r

mation was constructed  by the  in v es tig a to r since no su ita b le  instnm ient 

was found to  acquire the inform ation. The re s u lts  o f  the  instrument 

were used to  compare teachers* percepticms and to  determine s ig n if ic a n t 

d ifferences between se lec ted  groups o f  teachers.
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The stucfy  ̂was designed to  determine how high school tead iers 

perceive tiie high school p rin c ip a lsh ip , which i s  the dependent v a r i 

able o f the study. The teach ers’ perceptions were analyzed according 

to  c e rta in  independent v a ria b le s , which a re  the influences o f p ro fes

s io n a l n eg o tia tio n s, sex o f  teach ers , urban-suburban teachers, and 

length  o f  teacher serv ice  on th e i r  perceptions o f  the  p rin c ip a lsh ip . 

Because i t  i s  a  comparative, ex post fac to  study, the  questionnaire 

was adm inistered only once to  the teachers in  the sample..

Procédures fo r  C o llecting  Data

The stuc^ involved an adequate sample o f  h i ^  school tead ie rs  

from nineteen high schools in  the G reater M etropolitan Oklahoma City 

Area. A ro s te r  o f  tea d ie rs  from ead i school included in  the stuc^  

was secured from the build ing  p r in c ip a ls . A sample o f  tead ie rs  was 

drawn independently and a t  randbm fo r  each school population using  a 

tab le  o f  random nunhers. The s t r a t i f i e d  random se lec tio n  method 

insured th a t  the sample o f  teachers drawn would be rep resen ta tive  o f  

the population considering each school used in  the study, the sex o f  

teachers, and to ta l  years o f  teaching eiqierience.

A questionnaire  was sen t to  the teachers se lec ted  to  p a r t i c i 

pate in  the study. A l e t t e r  o f in troduction  and eip lanation  was 

included w ith the questionnaire . A se lf-addressed  stamped envelop was 

enclosed fo r the p a rtic ip a n ts  to  re tu rn  the questionnaire to  the 

researcher. A follow -ip  l e t t e r  was sen t to  the schools o f  the  teachers 

se lec ted  to  p a r t ic ip a te . This l e t t e r  eiqoressed appreciation  to  the 

teachers who had previously responded and requested the p a rtic ip a tio n  

o f  those who had no t responded.
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Treatment o f Data 

The items in  the survey instrument were categorized in to  the 

following dependent v a ria b le s , th a t i s ,  su b tes ts ; Curriculum and 

In s tru c tio n , General Program Leadership, Community R elations, Teacher 

R elationships, and Student R elationships. Eadi item in  the question

n a ire  consisted  o f  f iv e  possib le  responses.

The T-Test was used to  determine vfliether a  s ig n if ic a n t d i f f e r 

ence e x is te d  between the responses o f  teachers vtfio worked in  urban and 

suburban school d i s t r i c t s  w ith  p ro fessional n eg o tia tio n s . A T-Test 

was a lso  used to  determine whether s ig n if ic a n t d ifferences ex is ted  

between male and female teach ers’ responses and between nego tia ting  

and non-negotiating teacher responses in  each o f the f iv e  sub te s ts  and 

the to ta l  t e s t  scores. The T-Test i s  a  p refe rred  t e s t  to  use when 

comparing two groiçs o f  sub jec ts when the  t e s t  y ie ld s  in te rv a l da ta .^  

The One-Way Analysis o f  V ^iance  (ANOVA) was used to  deteimine 

vhether s ig n if ic a n t d ifferences ex is ted  between the  teachers ’ responses 

in  the fo u r experience le v e ls . The One-Way Analysis o f  Variance 

(ANOVA) was used as a  r e s u l t  o f  i t s  ^ p ro p ria te n ess  when s ig n if ic a n t 

d ifferences are  to  be determined between three o r  more grotps when 

in te rv a l t e s t  data  are  obtained.^

Significance o f  the Stucb^

This studÿ should provide valuable information fo r  school board 

members, superin tendents, and cen tra l o ff ice  adm in istrators as they

^Robert G. S te e l, P rinc ip les and Procedures o f  S ta t i s t ic s  
(New York: McGraw-Hill Company, i960), p .

^ Ib id ., p . 99.
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attem pt to  provide educational leadership  through th e i r  lo ca l school 

d i s t r i c t  high school p r in c ip a ls . Secondly, i t  may be noted th a t  the 

cu rren t year follows a gradual separation  o f  p rin c ip a ls  from o ther 

p ro fessional o rgan iza tions. I t  i s  hoped th a t  th is  study w ill  provide 

needed inform ation fo r  p rin c ip a ls  as a  b a s is  fo r assessing  the  leader

ship  provided from the p o sitio n  they hold . F in a lly , i t  i s  hoped th a t 

the study w il l  serve as a  b as is  fo r  teachers and adm in istrators to  

continue to  take a  c r i t i c a l  look a t  the  cu rren t fo rces , p ra c tic e s , and 

developments th a t  may impinge upon the high school p rin c ip a lsh ip .

Organization o f  the Study 

The study co nsists  o f f iv e  chap ters. Chapter I includes the 

statem ent o f  the problem, the major d iv is ions describ ing  the  study, i t s  

need and treatm ent o f  the da ta . C h u te r  XI co nsists  o f  a review o f  

re la te d  l i t e r a tu r e  which i s  p e rtin e n t to  the stucfy. Chapter I I I  

includes the design o f  the stu(fy and a  d escrip tion  o f  the  procedures 

involved. The p resen ta tion  and analysis o f  the da ta  i s  devoted the 

Chapter IV, The f in a l  chzpter contains a  summary o f  the s t u ^ ,  con

clusions based on the  findings o f  the stu<fy, and im plications fo r  

fu rth e r  research .



CHAPTER I I  

REVIEW OF SELECTED LITERATURE 

Introduction

Hig^ school p rin c ip a ls  a re  find ing  i t  more d i f f ic u l t  to  

define th e i r  ro le s  and to  defend t i ie ir  ex istence . The various 

segments o f the  school conmunity—the school board, the superin

tendent, the p a re n ts , the teachers, the non-professional s t a f f ,  

and a l l  people who l iv e  in  tiie school community- -have d if fe re n t 

and o ften  d iverse  ideas o f  the primary ro le  o f  the p r in c ip a l. To 

each groiqi, the p rin c ip a l should be something d if fe re n t  and h is  

e ffec tiveness  in  the eyes o f  d if fe re n t grotq>s i s  evaluated by how 

w ell he does the  things th a t  these grotqps consider im portant.

For the purpose o f  th is  in v es tig a tio n , the  review o f  l i t e r a 

tu re  centered around two sp e c if ic  questions:

1 . What a re  the  leadersh ip  behaviors, p ra c tic e s , functions, ta sk s , 

and competencies, vdiich are  e s se n tia l  to  tiie e ffe c tiv e  hig)i 

sd ioô l p rinc ipa lsh ip?

2. What has been the e f fe c t  o f  teacher m ilitancy , and the movement 

o f  teachers toward p ro fessional n e g o tia tio n s , tpon the h i ^  

sd ioo l p rinc ipa lsh ip?

15
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What are  the  leadersh ip  Behayiors, f a c t i c e s .  Functions.
Tasks, and Competencies which are  tessiential to  the 

E ffective  HÎ01 S<±ool Principalship?

The p rin c ip a l finds h im self in  a  unique p o s itio n  because 

o f  the  uniqueness o f  h is  ro le  in  the school function. P rincipals 

u su a lly  r i s e  th ro u ^  the  ranks from a  successful se r ie s  o f  o ther 

jobs such as teaching, in  some cases coaching, counseling, and 

department chairman. They assume the mantle o f  au th o rity  and 

leadersh ip  w hile desperately  try in g  n o t 1» lo se  the resp ec t o f  

those same teachers vdiom they  must lead .

With regard to  the  p r io r i t i e s  o f  the high school p r in c ip a l

sh ip , Afton^ maintained th a t  no standard p r io r i ty  l i s t  would be 

the same fo r  ead i sd ioo l community. P r io r i t ie s  are  p red icated  on 

such th ings as geographical loca tion  o f  the  school d i s t r i c t ,  e thn ic  

p a tte rn s , income le v e ls , educational le v e ls , general value systems, 

and the s iz e  o f  the sd io o l. Other con tribu ting  fa c to rs  in  e s tab 

lis h in g  the p r in c ip a l 's  ro le  could be determined by school 

t r a d i t io n s ,  the  s ip e rin ten d e n t's  and board 's b iases and p r io r i t i e s ,  

s t a f f  and studen t e^qiectations, and, most im portant, the p r in c ip a l 's

own philosophy on vhat education should be .
2

Linder and Gunn emphasized th a t ,  in  b e t te r  organized sbhool 

system s, more a u th o r l^  i s  being extended the  sekondary p rin c ip a l

Alex Afton, "Perceptions o f the P r in c ip a l's  Role," B id le tin  
o f  the  National M s o d a tio n  o f  Secondary School P rin c ip a ls . Vol. Ss 
(September, 1974), p . ^2.

2
Ivan H. Linder, and Henry M. Gunn, Secondary School Adminis

tr a t io n  ; Problems and P ra c tice s , ((blunhus, Ohio: Charles Ë. 
M errill Books, ü ic . ,  1^6^), p . 20.
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fo r  operating h is  own school in  order to  define and sharpen h is  

sense o f  re sp o n sib ility  fo r  the  vdiole program. Even w ith such a 

tren d , th ere  i s  increased  need fo r a  working d e fin itio n  o f  the 

functions o f  the secondary sd ioo l p r in c ip a l. Such a d e fin itio n  

should c le a rly  d is tin g u ish  those du ties fo r which the  p rin c ip a l i s  

completely responsib le , from those he should share w ith h is  superiors 

on the one hand, and w ith h is  s t a f f  and the school pa trons, on the 

o th e r.

The o ff ic e  p r in c ip a l, one Wio spends an inord inate  amount 

o f  time handling m atters th a t come across h is  desk, may become a 

competent manager a t  the expense o f  according h is  leadership  duties 

only marginal a tte n tio n . The success o f  the p rin c ip a l as a  school 

leader i s  l ik e ly  to  revolve on h is  c u ltiv a tin g  c e r ta in  a tt i tu d e s  

foward the  wider im plications o f  h is  job , and toward h is  a sso c ia tes .

The following l i s t  o f  p r in c ip a l 's  a tt i tu d e s  and working 

q u a li t ie s  were presented in  the  discussion by Linder and Gunn.^

The P rin c ip a l—

Has an Abiding F a ith  in  Youth
Recognizes the Importance and D iff ic u ltie s  o f  Good Teaching
Is  Friendly and Considerate o f Hig S ta ff  Menibers
Is  a  Learner on His Job
Possesses I n i t ia t iv e  and Good Judgement
Learns to  Meet, Sometimes to  T o le ra te , C ritic ism

In  i t s  1973 Teacher Opinion P o ll, foe Research D ivision o f
2foe National Education A ssociation asked a rep resen ta tive  nationwide

^ I b id . , p . 25.

^National Education A ssociation, Researdi D ivision, "Teachers 
Opinion P o ll—Teachers and Their P rin c ip a ls ."  Todays Education. Vol. 
63 (January, 1974), p . 19.
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sample o f  public school teachers several questions regarding p r in 

c ip a ls  and the p rin c ip a lsh ip . S lig h tly  le ss  than h a lf  o f  the 

teachers ind icated  th a t  the  p rin c ip a l should function p rim arily  as 

a  head teacher o r groiq> leader fo r  the  teachers in  h is  school. 

Thirty-one percent thought the  p rin c ip a l should be a middle- 

management executive carry ing  out the  p o lic ie s  and d ire c tiv e s  o f 

the c e n tra l  o ff ic e , TWenty-one percent thought he should be the 

autonomous d ire c to r  o f h is  school.

M cAllister^ conducted a  study to  determine i f  leadership  

ro le s  were perceived in  the  same way by teachers, school adminis

t r a to r s ,  and school board members. He found th a t  teachers and 

adm in istrators agreed upon the type person they wanted to  fu rn ish  

leadership  fo r a  school in  which they were assoc ia ted . The co rre 

sponding data  from the ra tin g s  made ty  board members ind icated  th a t 

board members as a  group d id  not agree on the  type o f leadership 

ro le  th a t  they believed was b e s t fo r  schools.

Nance^ investiga ted  the cormunity and educational leader

ship ro le s  o f school superintendents and senior high school p r in c i

p a ls  as perceived by themselves and poiver fig u res in  se lec ted  

ccmmunities in  Oklahoma. The following conclusions were reported :

V ernon M cA llister, "A Study o f Leadership Role Percepts as 
Viewed by Teachers, School A dm inistrators, and School Board Members,” 
Unpublished docto ra l d is se r ta t io n . U niversity  o f Cklahona, 1965.

Zjack L. Nance, ”A Study o f  the  Leadership Role o f  the 
Siq)erintendent and High School P rin c ip a l w ithin  Selected Conmunities 
o f  Oklahoma,” Unpublished doctoral d is se r ta t io n . U niversity  o f 
Oklahma, 1965.
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The in e f f ic ie n t  ro le  o f  the p rin c ip a ls  in  describing school 
needs to  the people o f  the various communities was probably 
due to  the in s is ten ce  o f  siperin tenden ts and school board 
members th a t  the p ro tray a l o f  these needs was almost the 
so le  re sp o n s ib ility  o f  the  c h ie f  adm in istrator.

Hie communities received much le s s  leadersh ip  in  community 
a f f a i r s  from school adm inistrators than the community leaders 
expected.

Hie fa i lu re  o f  p rin c ip a ls  to  assume a leadership  ro le  in  
community a f f a i r s  apparently re f le c te d  the a tt i tu d e  o f  the 
s içe rin ten d en t.

Jenkins encouraged p rin c ip a ls  to  re tu rn  to  th e i r  o rig in a l

ro le  as master teachers. He s ta te d :

Hie notion  o f  the p rin c ip a l as an adm in istrative  sp e c ia l
i s t  who busies h im self w ith bus schedules, budgets, and 
public  re la tio n s  i s  no t a t  a l l  co n sis ten t w ith  the h is to r ic a l  
model o f  the  p rin c ip a lsh ip  in  American education, o r  fo r  th a t 
m atter, w ith the European archetype where the headmaster was 
considered the m aster teacher. As the  idea o f  a headmaster 
in f i l t r a te d  American educration, the  te rn  was a lte re d  to  mean 
"p rinc ipa l te a d ie r" . Since the term ’s incep tion , i t s  meaning 
has gradually  d r if te d  to  the po in t th a t  p rin c ip a l no longer 
even connotes "m aster teacher" to  most peop le .!

Any h is to ry  o f  education e^qilains th a t the p o sitio n  o f

p rin c ip a l evolved from the idea th a t in  a small school one teacher

should be responsib le  fo r  superv ising  the  o ther teachers in  an

endeavor to  inprove in s tru c tio n . Hie p rin c ip a l teacher was se lec ted

because o f  h is  recognized a b i l i ty  to  teach .

As secondary schools in  p a r t ic u la r  grew in  s iz e , and as the

pub lic  schools took on the c h a ra c te r is tic s  o f  in d u s tr ia liz e d  so c ie ty ,

the ro le  o f  the p rin c ip a l teacher became more highly  specia lized .

^John M. Jenkins, "The P rinc ipa l: S t i l l  the P rincipal Teacher," 
B u lle tin  o f  the National A ssociation o f  Secondary School P rin c ip a ls ,
Vol. 56 (February, 1972), p . 31.

2% bid.
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What began as an ad jec tive  to  describe the  b e s t te a d ie r  in  the 

school depreciated  to  a  noun denoting an ind iv idual Who d id  le s s  

and le s s  o f  what he was o r ig in a lly  chosen to  do.

Despite the  watering-down process, the p rin c ip a lsh ip  took 

on prominence in  the p ro fessional h ierarchy  and in  the community 

as w e ll. The p rin c ip a l was Icxiked upon as a  person o f  wisdom 

w ith in  a  school b u ild in g , and as an ind iv idual to  whom the teachers 

could look f o r  sqpport and leadersh ip . This p o s itio n  o f  importance 

in  the sd ioo l remains today even thou^i the  p resen t ethos o f  change 

and inqu iry  has prompted a questioning  o f  the  absolu te  au th o rity  o f  

any p u b lic  o ^ i c i a l .

Im p lic it in  the  a b i l i ty  and w illingness to  woik w ith 

te a d ie rs  in  a  v a r ie ty  o f  ways i s  a  Wiole host o f  human re la tio n s  

s k i l l s .  Any good p r in c ip a l i s  in  a l l  lik e lih o o d  an eiqiert in  human 

re la t io n s .  His a b i l i ty  to  work w ith te a d ie rs  enhances the  p robab il

i t y  th a t  teaching and learn ing  w ill  come under the  s p o t l i^ i t  o f  

ca re fu l a n a ly s is . I f  teachers are  le d  to  believe th a t  they are  

rewarded in  the  school fo r  producing r ig h t  answers only, they a re  n o t 

l ik e ly  to  take r i s k s .  Oonsecpiently, the  r e s u l t  i s  no t c rea tiv e  

teaching o r  improved studen t learn ing .^

The p rin c ip a l should work d a ily  to  provide an environment 

vdiich makes i t  po ss ib le  fo r  te a d ie rs  to  fe e l sa fe  to  ven ture , to  t r y  

o u t, and to  admit th e i r  shortcomings. By adm itting h is  own sh o rt

comings and by e n lis t in g  the fa c u lty  and students in  the decision-

^ Ib id .. p . 35.
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making process o f  the school, he can begin to  d iscard  the tra d itio n a l 

ways p r in c ip a ls  have re la te d  to  o thers involved in  public  education.

Moser^ po in ts  ou t th a t  the  b a sic  dimensions o f  the p r in c ip a l

ship  have n o t changed, bu t (hanging tim es, momting p ressures, 

sharper e3q>ectations, and in  some cases the  very strugg le  fo r  

su rv iv a l, have re su lte d  in  s ig n if ic a n t new demands. The dimensions 

o f the  job o r  the  processes engaged in  by th e  p rin c ip a l as he c a rr ie s  

ou t h is  work have no t changed over tim e—only the  means have changed. 

The b a s ic  dimensicms o f  the  p rin c ip a lsh ip  involve planning, a llo c a 

t in g , s tim u la tin g , coord inating , and evaluating .

The follow ing a re  d e fin itio n s  o f  the  o ld  and new dimensions, 

vhich are  one and th e  same:

Manning i s  th e  fo recasting  function , the  process by 
v h id i th e  adm in istra to r looks ahead, p lans the work, 
and works th e  p lan .

A ll()cating i s  th e  continuous and continuing process 
o f  d is tr ib u tin g  in te l l ig e n t ly  scarce means to  a 
m u ltip lic ity  o f  ends.

S t i ^ a t i n ^  i s  the  d ieerlead ing  function , the  moti- 
va tion  a c t iv i ty ,  and the means by iM (di the  leader 
convinces th e  o rgan izational members to  ge t w ith i t .

Coordinatuig i s  the  process by vhich the segments o f 
the  oinganization a re  synchronized; the school must 
be l ik e  a  symphony, organized anarchy i s  a  misnomer.

Evaluating i s  the  process o f  determining whether o r  
n o t we are  g e ttin g  anywhere, whether o r  n o t means 
a re  u t i l i z e d  in  the  d irec tio n  o f  ends.^

^Robert P. Moser, "Todayis P rincipalsh ip : New Dimensions/ 
New Demands," North C entral Q uarterly . Vol. 49 (F a ll,  1974), p . 294.

^ I b i d . .  p .  2 9 5 .
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I t  has been very w ell estab lished  tiia t secondaiy education 

has en tered  a new era , the  predominant c h a ra c te r is tic  o f  which i s  

demand fo r  change. From a l l  s id e s , p rin c ip a ls  are  bonharded w ith 

the  deafening demand th a t requ ires planning ahead and p lacing  

renewed enphasis ipon goals.

Consistent w ith many o th er w r ite rs , Moser held  the  po in t 

o f  view th a t  one o f  the most s ig n if ic a n t tasks o f  the  p rin c ip a l i s  

the c la r if ic a t io n  o f  purposes o f  secondary education; The p rin c ip a l 

must have the  image o f  goal s e t te r ,  o f  t e s te r  o f  unproven hypo

theses, an analyzer o f ambiguity, w ith a  deep commitment to  

relevancy.^

The high school p r in c ip a l, obviously, i s  eapected to  have 

un lim ited  amounts o f  time to  devote to  a  m u ltip lic ity  o f  problems.

I t  i s  c ru c ia l th a t  the p rin c ip a l i n s i s t  upon making an appropriate  

d is tr ib u tio n  o f  h is  own tim e. He must s e t  some p r io r i t i e s ,  analyze 

how h is  time i s  spen t, and read ju st continuously h is  own schedule 

and the work o f  h is  a ssoc ia tes so th a t  s ig n if ic a n t high p r io r i ty  

concerns g e t appropriate a tte n tio n .

Of equal importance, the p rin c ip a l must be a  stim u la to r o f  

improvement and change, the  conscience o f  the school in  a genuine 

quest fo r  q u a lity , encourage tiioughtful inquiry  and debate , and be 

a  d e te rren t against bandwagmism. I t  w il l  be incunhent upon tiie 

p rin c ip a l to  l i s te n  to  fac u lty  and to  the  superintendent and h is

l l b i d .
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s t a f f  in  determining how he w ill  behave. I t  w ill  a lso  be h is  p re 

rogative and o b lig a tio n , however, to  conmmicate h is  expectations 

to  h is  s t a f f  and h is  subordinates.

As our soc ie ty  becomes more conplex and fragmented by 

sp e c ia liz a tio n , one o f  the  c ru c ia l tasks o f  the high school p r in c i

p a l i s  to  m aintain balance and weld the many aspects o f  the  process 

in to  a coordinated idiole. The p rin c ip a l must be the one person who 

i s  q u a lif ie d  by h is  knowledge and experience to  determine the unique 

mix o f p e rso n a litie s , s k i l l s ,  m ate ria ls , and programs th a t  are  

needed in  the school. As a  s t r a te g is t  the  p rin c ip a l takes the  d is 

c re te  human and m ateria l conponents o f  a  school and i t s  community 

and both ra tio n a lly  and a r t fu l ly  combines them to  b u ild  a  function

ing u n it .^

F in a lly , the  cu rren t demands concerning evaluation a re  merely 

renewed demands th a t  a b e t te r  job be done in  re la tin g  input to  

ou tpu t. Ihiquestionably, our times demand th a t  p rin c ip a ls  p lay  a  

leadhig  ro le  in  helping to  determine goals. As these goals a re  s e t ,  

i t  i s  the  re sp o n s ib ility  o f  the p rin c ip a l to  provide the  leadership 

in  e s tab lish in g  adequate means to  evaluate the  educational program

w ith  regard to  outcomes.
2

Stanavage a sse rted  th a t  the  phrase " in s tru c tio n  leader" is  

rap id ly  tak ing  i t s  p lace  among the w rite rs  and p ra c titio n e rs  in  the

^ Ib id . , p . 296.

^John A. Stanavage, "Educational Leader: An Authentic Role," 
B u lle tin  o f  the  N ational A ssociation o f Secondary Sdiool P r in c ip a ls , 
Vol. s i  (November, 1967), p . 3.
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pro fession  o f secondaiy school p rin c ip a lsh ip . Even more, there  i s  

a challenge and a  promise in  the term th a t  can b ring  the  high 

sd ioo l p rin c ip a l to  h is  r ig h tfu l  e s ta te  in  th a t  realignment o f  

educational fo rces cu rren tly  in  the  making. There i s  an authen tic  

ro le  to  be found th e re . For the  secondary sd iool p rin c ip a l must 

be the in s tru c tio n a l leader in  the schools o f tomorrow, o r  he w il l  

be nothing.

Garrison^ suggested in  a  recen t stu<fy th a t  several d i f f e r 

e n t kinds o f  leadersh ip  a re  e s se n tia l  to  the e ffe c tiv e  functioning 

o f  the  school. C ertain  types o f  lead er behavior on the p a r t  o f  the 

p rin c ip a l can encourage change, and a t  the  same time provide an 

opportunity  fo r  e ffe c tiv e  adm in istra tion . In o rder fo r  the p r in c i

p a l to  be e ffe c t iv e , he m ist balance the needs o f  the organization 

w ith  those o f  the  teachers w ith in  h is  fac u lty .

The p r in c ip a l 's  ta sk  i s  to  work w ith tea d ie rs  on the 

nucdear concerns o f  the e n tir e  school, to  address him self to  the 

q u a lity  o f  the education being experienced by each in d iv id ia l 

s tu d en t. The v is ta s  o f  the  p rin c ip a l w il l  be so le ly  educational; 

h is  s treng th s w il l  l i e  wholly in  the  area  o f in s tru c tio n  and 

curriculum ; h is  e f fo r ts  w il l  be devoted exclusively  to  improving
y

the teach ing-learn ing  confron tation  w ith in  the  school.

^Joe Mac G arrison, "The Leader Behavior o f  Oklahoma Secondaiy 
Sdiool P r in c ip a ls ,"  Uipublished doctoral d is s e r ta tio n , Norman: 
U niversity  o f  Oklahoma, 1966.

^Stanavage, op. c i t . . p . 5.
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Stanavage l i s t s  the follow ing tasks and assignments o f the
1secondary p rinc ipa l--qua  educational leader:

1. The p rin c ip a l w ill  spend mudi o f  h is  time on the 
improvemrait o f  in s tru c tio n . This w ill  mean observ
ing  teachers in  a c tio n , conferring  w ith teachers 
in  depth, g e ttin g  to  know the s treng ths and weak
nesses o f  ind iv idual teachers, bu ild ing  on th e i r  
potencies and n e u tra liz in g  th e ir  inadequacies.

2 . The p rin c ip a l w il l  become d ire c tly  involved w ith 
the  in s tru c tio n a l needs o f  ind iv idual studen ts as 
he observes them d a ily  in  the  classroom and the 
general school m ilieu .

3. R esponsib ility  fo r  tiie development o f  p r o g r ^  w il l  
devolve d ire c tly  on the shoulders o f  tihe p r in c ip a l.
This w il l  e n ta i l  an inord inate  esqienditure o f  time 
in  meetings, committee sess io n s , and school and 
d i s t r i c t  curriculum  councils.

4 . Corresponding to  th is  personal e f f o r t  to  s t ^  on 
the  c re s t  o f  the new &velopments in  education, the 
p rin c ip a l w il l  undertake to  keep a l l  members o f  the 
s t a f f  p ro fess io n a lly  piqued, a l e r t ,  and informed.
He w il l  endorse and stim ula te  th e i r  d e s ire s  to  
a tten d  conferences, and encourage p a rtic ip a tio n  in  
in -se rv ice  programs and advanced s t u ^ .

5. The p rin c ip a l w il l  give much a tten tio n  to  develop
ing  and eiÂancing a  m ultifaceted  s t a f f  w ith in  the 
school. Recruitment and the re sp o n s ib ili ty  fo r  
replacem oit w il l  be c e n tra l to  h is  d u tie s .

6 . The p rin c ip a l who v isu a lized  h is  p o s itio n  as one o f  
leadersh ip  w i l l  have to  stand fo r th  as th e  spokes
man fo r  the school. His w il l  be the job o f  
rep o rtin g  i t s  accomplishments, and p lac ing  i t s  
needs before the broad school communia.

7. I t  w il l  be the  p r in c ip a l 's  ta sk  to  make c e r ta in  the 
school philosophy coheres w ith the  major a sp ira tio n s  
o f  the d i s t r i c t  i t s e l f .  He w il l  keep the philosophy 
in  the fo re fro n t o f  a l l  s t a f f  counsels, so  in d iv i
dual teachers, e n tir e  departments, and the  plenary 
s t a f f  w il l  conduct th e i r  tiiinking and questing  and 
decision-making w ith in  a  common framework.

^ Ib id .. p . 8.
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8. The p rin c ip a l must e s ta b lish  h is  independence from 
Â e  leading s tr in g s  o f the  c en tra l o ff ic e  and in te 
g ra te  the sd ioo l more fu l ly  in to  the la rg e r  e ffo r ts  
o f the d i s t r i c t .

9 . L astly , the  p rin c ip a l w il l  have to  su sta in  the morale 
o f  the  s t a f f .  I t  way w ell be th a t  the most d i f f ic u l t  
task  the p rin c ip a l shoulders as educational leader i s  
making c e rta in  the s t a f f  never abandons i t s  search 
fo r  improvements.

In a  s im ila r  d iscussion  o f  the p rin c ip a l as an in s tru c tio n a l 

le a d e r, Wilson^ summarized the in s tru c tio n a l le a d e r 's  tasks as:

(1) having commitments
(2) developing an open a t t i tu d e ,  suscep tib le  to  change, no t 

only fo r  h im self, b u t fo r  a l l  those w ith whom he w ill 
become involved

(3) acquiring s e n s i t iv i ty  to  tim ing and knowing when motions 
can be made in  the d irec tio n  o f  h is  commitments

(4) recognizing th a t  o thers see d iffe r in g  images o f  him, 
th a t  the  r e a l i ty  o f  h is  job i s  ac tio n , \d iid i breeds 
fu rth e r  ac tion

Roe and Drake^ analyzed the job o f  the p rin c ip a l and found 

th a t  i t  i s  possib le  to  d ivide i t  in to  two broad ca tegp iies : the 

adm inistrative-m anagerial emphasis and the educational leadersh ip  

emphasis w ith a l l  so r ts  o f  gradations in  between.

• The Administrative-M anagerial Biphasis i s  characterized  by 

p lac ing  primary re sp o n s ib ility  tpon those tasks which have to  do 

w ith the  smooth operation o f  the  school. I t  deals w ith in s tru c tio n  

as w ell as the resources to  back up in s tru c tio n . However, i t  

l im its  i t s e l f  to  overseeing andiüstpervising the programs and teach

ing processes requ ired  by the  c e n tra l o f f ic e .

W ebster D. Wilson, "Leadership, a  Commitment to  A ction," 
B u lle tin  o f the National A ssociation o f  Secondary School P rin c ip a ls , 
Voï. 51 (Nbvem<bef,T9iJ7), p . 30.    ' —

^William H. Roe, and Thelbert L. Drake, The P rinc ipa lsh ip . 
(New York: M adlillan Co., 1974), p . 13.
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Major du ties involved w ith th is  enphasis are:

a .  M aintaining adequate school records o f  a l l  types
b . Preparing rep o rts  fo r  the  cen tra l o ff ic e  and o ther 

agencies
c . Budget development and budget control
d . Personnel adm inistration
e . Student d isc ip lin e
f . Scheduling and m aintaining a  schedule
g. A dm inistrating supplies and equipment
h . P tp il  accounting
i .  M onitoring programs and in s tiu c tip n a l processes 

p rescribed  by the  cen tra l o f f ic e .1

The Educational and In stru c tio n a l Leadership Btphasis is

concerned w ith  (1) changing the behavior o f  those involved in

teaching-learn ing  ac ts  aimed toward achieving the goals o f  the

sd ip o l, and (2) bu ild ing  a  cohesive so c ia l system w ithin a school

which '^pulls togetiier*' to  achieve the schoo l's  goals.

The functions o r  d u tie s  o f the p rin c ip a l w ith th is

emphasis a re :

a .  S tim ulate and m otivate s t a f f  to  maxinum performance.
b . Develop w ith  the s t a f f  a  r e a l i s t i c  and objective 

system o f  accoun tab ility  fo r  learn ing  (as contrasted  
to  merely monitoring programs and in s tru c tio n a l 
processes in  inpu t terms as prescnribed by the  cen tra l 
o f f ic e ) .

c . Develop cooperatively operable assessment procedures 
fo r  on-going programs to  id e n tify  and suggest a l t e r 
n a tiv es  fo r  inproving weak areas.

d. Work w ith  s t a f f  in  developing and implementing the 
evaluation  o f  the s t a f f .

e .  Work w ith  s t a f f  in  form ulating p lans fo r  evaluating 
and reporting  studen t progress.

f . Provide channels fo r  involvement o f  the  community in  
th e  operaticm o f the school.

g. Encourage continuous studÿ o f  cu rricailar and in s tru c 
tio n a l innovations.

^ I b i d .
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h . Provide leadership  to  students in  helping them to  
develop a meaningful bu t responsible student govern
ment.

i .  E stab lish  a  p ro fessional learn ing  resources center 
and esqpedite i t s  use.^

I t  should be noted th a t th is  "job" as defined i s  no t p re 

sc r ip tiv e  in  the sense th a t  the  p rin c ip a l i s  adm inistering 

functions as id e n tif ie d  by the c en tra l adm inistration . Rather, 

i t  i s  the re sp o n s ib ility  o f  the p rin c ip a l to  develop an environ

ment id iid i w il l  re lease  the ta le n ts  o f  the  teachers themselves, 

stim u la ting  them to  work together in  estab lish in g  the  b est possib le  

type o f learn ing  s i tu a t io n s . I t  i s  a  p o sitio n  vhich concerns 

i t s e l f  w ith  purposes as w ell as processes, w ith development as 

w ell as inplem entation, w ith in i t i a t in g  new ideas and ^ r o a c h e s  

as w ell as monitoring the e ffectiveness o f  ex is tin g  systems. I t . 

a lso  means th a t  studen ts , p a ren ts , and community people are heav ily  

involved in  the  processes and fe e l an important p a r t  o f  the system 

vhich i s  committed to  learn ing .

F io re llo ^  espressed a  concern th a t  some p rin c ip a ls  might be 

fe a rfu l o f  the  idea o f  involving s tuden ts , te a d ie rs , and the commun

i t y  in  the processes o f  the  sch o o l's  educational program. He 

s ta te d :

^ Ib id . . p . 14.

Z ibid.

^Anthony F io re llo , "Leadership Concepts fo r  P rin c ip a ls , 
Education D igest. Vol. 39 (February, 1974), p . 38.
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Such a  view m y  be th rea ten ing  to  a p rin c ip a l who sees 
the  p rac tic e  as in to le rab ly  com petitive; however, shared 
leadersh ip  affords him opportun ities to  c a p ita liz e  on 
ead i fac u lty  member's sp ec ia l s k i l l s .  I t  makes the  p r in c i 
p a l a  mere e ffe c tiv e  lead er.

Roe and Drake s ip p o rt th is  prim ise w ith  the  following 

statem ent:

To perform as a  p rin c ip a l w ith  the  ever-tpward glance 
w ithout seeing , o r  choosing to  ignore, tiie needs o f  s t a f f  
and students i s  se rio u sly  to  l im it  o r  negate e ffe c tiv e  
educational leadersh ip . Most assuredly  i t  w ill  h in & r  
c rea tin g  and m aintaining an environment fo r  growth.^

Gorbally^ emphasized th a t  in s tru c tio n a l leadersh ip  i s  one 

area  in  which the  high school p rin c ip a l must demonstrate competence. 

Both the sd ioo l and the community have p o s itiv e  expectations 

regarding the ro le  to  be played by the  lead er. The o ff ic e  o f  the  

p rin c ip a l c a rr ie s  w ith i t  a  c e rta in  p re s tig e  and s ta tu s  in  the 

school communily. The ro le  o f  the p r in c ip a l a lso  has many commdt- 

ments to  ac tio n . There a re  d isc ip lin e  p o lic ie s ,  a th le t ic s ,  co- 

curriculum  a c t iv i t ie s ,  conferences, ro le  o f  su b s ti tu te  teach ers , 

scheduling, o fH ce  business ro u tin e s , and a h o st o f  o th e r  du ties 

and re s p o n s ib ili t ie s  w ith in  the sd ioo l fo r  idiich the  p rin c ip a l i s  

e ipected  to  provide leadersh ip .

There a re  a lso  demands tpon the  p r in c ip a l 's  time and e n e i^  

from the  community. He i s  e ipected  to  be a community lead e r and 

p a r t ic ip a te  in  and give leadersh ip  to  w orth iM le community e H b r ts .

iRoe and Drake, op. c i t . . p . 72. 

^Corbally, op. c i t . . p . 92.
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The tru th  i s  th a t  many p rin c ip a ls  a re  so bo%ed down w ith demands 

from w ith in  and w ithout the school th a t  l i t t l e  time remains fo r  

the  i n ^ r t a n t  ta sk  o f  in s tru c tio n a l leadersh ip .

Gorbally concluded:

The primacy o f  in s tru c tio n a l leadersh ip  i s  ind ispu tab le , 
p a r t ic u la r ly  in  s itu a tio n s  vhere th ere  are  competing 
demands on the p r in c ip a l 's  time and the content to  be 
included in  the  secondary curriculum , and emerging con
cep ts o f  the  purposes and ob jec tives o f  education.

The p rin c ip a l i s  the  key person in  in s tru c tio n a l 
leadersh ip , ife needs a  thorough understanding and ^ r e -  
c ia tio n  o f  h is  jo b , so th a t  he can use h is  unique 
opportunity  to  e f f e c t  growth and improvement.

The re la tio n sh ip  o f  in s tru c tio n a l leadership  to  the 
o th e r  ta sk  a re a s , such as s t a f f  personnel, pup il personnel, 
management, and p u b lic  r e la tio n s , i s  easy to  see . The 
p r in c ip a l 's  t a s te ,  in  a l l  a reas , should be d irec ted  toward 
good in s tru c tio n . The f in a l  d e fin itio n  and implementation 
o f  q u a l i ^  educational p rovisions r e s t  w ith the  lo ca l 
communities under the  leadersh ip  o f  competent in s tru c tio n a l 
le a d e rs .2

Jacobson, Logsdon, and Wiegman^ took a  very s im ila r  p o sitio n  

on th e  m atte r. They asse rted  th a t  the  p rin c ip a l i s  confronted w ith 

a v a r ie ty  o f  t a s te .  Managing a  school i s  time-consuming and demand

ing . Many o f  the  ta s te  a re  ro u tin e , \d iile  o thers requ ire  planning 

and e x p e rtise . Changed so c ie ta l  conditions have re su lte d  in  condi

t io n s  th a t  make the  task  more d i f f ic u l t .  In s p i te  o f  a l l  t h i s , s t i l l  

and always, the  p r in c ip a l 's  most important task  i s  the  improvement 

o f  in s tru c tio n . They fu r th e r  contended:

^ Ib id .

^ Ib id .. p . 127.

^Paul B. Jacobson, James D. Logsdon, and Robert R. Wiegman, The 
P rin c ip a lsh ip : New Perspectives CNew Jersey : P rèn tice-H all. L ie ..
i m y f v r m r ' ^  -------------
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I t  does seem th a t  the  high school p rin c ip a l i s  unable 
to  devote enou^i time to  m atters th a t  concern in s tru c tio n . 
P rinc ipa ls  should not be in d ic ted  fo r  th is  omission. He 
i s  very  o ften  hampered in  h is  d u ties  by the  nature  o f  the 
o rgan iza tion , by an excess o f  c le r ic a l  d u tie s , and by the 
lack o f  a s s is ta n ts .  I t  i s  th e  re sp o n s ib ility  o f  the p r in 
c ip a l to  request changes th a t  w i l l  give him more time fo r  
consideration  o f  in s tru c tio n a l needs.^

Melton^, in  a  rep o rt on the p r in c ip a lsh ip , emphasized th a t  

the  p rin c ip a l i s  an "educational adm in istra to r" , w ith a l l  th a t  the  

term im plies. His major re sp o n s ib ili ty  should be—in  cooperation 

w ith h is  s t a f f —to  d i r e c t ,  guide, and coordinate the to ta l  educa

tio n a l program w ith in  the school.

His ca rd in a l function i s  the "improvement o f  in s tru c tio n ,"  

vhich w ill  enhance the  learn ing  experiences o f  h is  s tu d en ts . The 

p r in c ip a l, then , i s  f i r s t  and foremost an in s tru c tio n a l lead er.

A ll h is  o tiie r a c t iv i t ie s  must d ire c tly  support th is  c en tra l function , 

o r  e lse  he jeopard izes h is  "ra ison  d 'e n tr e ."

This in s tru c tio n a l re sp o n s ib ili ty  means s tre ss in g  the e ffe c 

tiveness o f  the  s d io o l 's  teach ing -learn ing  process ra th e r  than simply 

increasing  the  e ff ic ie n q r  o f  i t s  adm in istra tion .

As educational lea d e r, the  p r in c ip a l:

keeps in s tru c tio n  and learn ing  foremost in  h is  own 
planning , making c e r ta in  th a t  they are  cen tra l to  
a l l  sd ioo l d e lib e ra tio n s .

^ Ib id . , p . 136.

^George D. Melton, "Job S pec ifica tions fo r  P rin c ip a ls ,"  
National A ssociation o f  Secondary School P rin c ip a ls , 1970, p . 2.
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ad£^ts the  sd io o l 's  program and procedures to  the 
requirements o f  the  indiv idual studen t. He i s  also 
se n s itiv e  to  the  needs o f the  indiv idual teacher and 
he sees th a t  human values a re  no t s lig h ted  fo r  in 
s tru c tio n a l convenience.

helps to  e s ta b lish  and c la r ify  both sh o rt and long 
range gpals fo r  h is  school, and makes sure th a t they 
are  both educationally  sound and adm inistratively  
fe a s ib le .

encourages h is  s t a f f  to  suggest new ideas and to  try  
new ways o f  doing th ings. He, th e re fo re , ac ts  as a 
c a ta ly s t  fo r  innovative th inking and ac tion  on the 
p a r t  o f  o thers in  the school.

does n o t h e s ita te  to  suggest h is  own i& a s  fo r  pro
gram, curriculum , and organization .

accepts accoun tab ility  fo r  the  o v e r-a ll  e ffectiveness 
o f  the  school. He touches both edges o f  the  sword 
o f  leadersh ip : au tho rity  and re sp o n s ib ility .

fo s te rs  sound in terpersonal re la tio n sh ip s  among, the 
s tu d en ts , the teachers, and the administrationT^

Afton^ po in ted  ou t th a t ,  too o ften  the p r in c ip a l 's  true  

ro le  o f  being an educational leader i s  n o t connected w ith him.

As an educational lead er, the  p rin c ip a l should be given the r e s 

p o n s ib ili ty , w ith  h is  s t a f f ,  fo r  developing the curriculum th a t  i s  

in  h is  bu ild ing . His s ta H  should look to  him to  provide the 

e n th u s ia s tic  spark th a t  helps the  teachers enjoy teaching and tiie 

s tu d e n ts ' learn ing .

The p r in c ip a l , as an educational lead e r, should be able to  

evaluate te a d ie rs ' performance and be able  to  constructively

^ Ib id .. p . 2.

^Afton, op. d t . . p . 74,
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c r i t ic iz e  techniques and methods; to  perceive any defic iencies in  

h is  educational program and devise means to  r e c t ify  these d efic ien 

c ie s  ; to  be able to  defend h is  educational program in  w ritin g  and 

in  speech to  the patrons o f  the  school community; to  be able to  

bu ild  a sensib le  budget fo r  the  educational program in  h is  bu ild ing .

Roe and Drake^ made an in te re s tin g  p o in t w ith regard to  

c re d ib il i ty  as i t  r e la te s  to  the leadership  ro le  o f  p rin c ip a ls .

They s ta te d :

I f  the p rin c ip a l a tten p ts  to  lead  in  the improvement o f 
in s tru c tio n , y e t  has l i t t l e  o r  no h ighly  developed area o f  
expertise  o f  h is  own, he may fin d  him self in  a  weak p o s itio n . 
This i s  no t to  say th a t  the p rin c ip a l must be an expert in  
science, mathematics, D ig lish , and music to  ex ert leadership 
in  these  a reas . But in s tru c tio n a l s k i l ls  o r  h ighly developed 
expertise  in  some educational task  w ill  add to  h is  leadership 
c re d ib il i ty .  C re d ib ility  i s  one o f  the e s se n tia l  ingredients 
in  leadersh ip .

The e ffe c tiv e  educational leader cannot re ly  so le ly  on h is  

h ie ra rd iia l  s ta tu s  nor ipon management s k i l l s .  He w ill  need to  

develop a  leadership  base tpon h is  recognized knowledge and p e rfo r

mance in  those areas in  which he proposes to  lead .

Obviously, the  o ld  p a tte rn s  o f  p rin c ip a l behavior w ill  no t 

be s u f f ic ie n t  to  meet the new opportun ities fo r  leadersh ip . N6 

longer can the p rin c ip a l ppss o f f  w ell-done, e f f ic ie n tly  organized 

"ad n in is tr iv ia "  as evidence o f  h is  ro le  being competently f u l f i l l e d .  

This i s  no t to  say th a t  the d e ta ils  a re  unimportant. To ignore them 

would be to  undermine many o f  the o th e r gains hoped fo r by the

^Roe and Drake, op. c i t . .  p . 75.
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lead er. The adm inistrative  d e ta ils  must be ordered in  a h ierarchy  

o f  importance and a lte rn a tiv e s  must be s o u ^ t  to  ge t them done 

w e ll, but n o t th a t  the  doing rep laces the more im portant m atters 

facing  the  p r in c ip a l.
2

Panush and Ifelley warned th a t  the  p r in c ip a l’s  concentra

tio n  on modes o f  behavior th a t  m ^  have been successful yesterday 

can leave the p rin c ip a l in  the  p o sitio n  o f  being rea c tiv e . They 

contended:

The p rin c ip a l o f  now and o f  the fiiture must be in 
creasing ly  w illin g  to  prepare fo r  wise and c r i t i c a l  
p a rtic ip a tio n  in  a  soc ie ty  characterized  by c o n flic t  and 
chronic change. This i s  the  p ro -ac tive  ro le .3

The p rin c ip a l o f today and tomorrow finds h im self in  a 

continuously changing environment. To acxzept the  idea o f  adminis

te r in g  a school so le ly  based tpon the d irec tiv e s  in  the board 

p o licy , th e  memoranda from the stperin tenden t, and the behaviors 

o f  p rin c ip a ls  o f the  p ast i s  to  c a s t oneself in to  a  reac tive  ro le . 

The person in  such a  ro le  finds adversary re la tio n sh ip s  developing 

o r  re in fo rced , finds him self defending h is  behavior to  those who 

eapect him to  lead , and finds h is  ro le  se rio u sly  questioned. He 

may f in d  him self try in g  to  catch ip  in stead  o f  leading.

^ Ib id ., p . 68.

^L. Panush and E. A. Ifelley, "The High School P rin c ip a l: 
Pro-Active o r  Reactive R oles," Phi D elta Kappan. Vol. 52 (October, 
1970), p . 90.

^ Ib id ., p . 91.
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In  a  d iscussion  o f  the p rin c ip a l as an educational lead er, 

Melton po in ts  ou t th a t  the  p rin c ip a l must be a s k i l l f u l  supervisor 

o f  in s tru c tio n .^  Supervision, however, i s  a  f a r  more complex fimc- 

tio n  than the  simple observation o f  teachers. I t  e n ta ils  organizing 

and developing the  teaching s t a f f  in to  a coherent u n i t  committed to  

c rea tin g  the  b e s t possib le  s i tu a tio n  fo r  the  studen ts .

Among the  many aspects o f  th is  supervisory ro le ; tiie follow

ing were l i s te d :  •

B uilding a  competent, balanced, p ro fe s s io n a lly -a le r t 
s t a f f  th r o u ^  sound se le c tio n , tiio ro u ^  o r ie n ta tio n , 
and continuing in -se rv ic e  a c t iv i t i e s .

Supervising ind iv idual teachers to  a s s i s t  them in  
th e i r  self-inproveraent e f f o r ts .

Evaluating te a d ie r  performance on the  b a s is  o f  coop
eratively-determ ined  ob jec tives and c r i t e r i a .

I«kirturing p o te n tia l  s t a f f  leadersh ip  by providing 
opportun ities f o r  p ro fessional growth.2

X
H usaiik ind ica ted  th a t th e  d is t ru s t  o f  the  p rin c ip a l as a 

superv isor can be p a r t i a l ly  minimized by employing humanistic super

v iso ry  q u a l i t ie s .  Today's te a d ie rs  a re  w ell tra in e d , a r t ic u la te ,  

and s tro n g ly  committed to  q u a l i ^  education. S trangely enough* f a r  

too many adm in istrato rs s t i l l  a c t as thou^i teachers cannot th in k , 

i n i t i a t e  id eas, o r  be an im portant component in  the  improvement o f  

in s tru c tio n .

^Melton, op. c i t . .  p . 3.

^Ib id .

E r n e s t  Husarik, and Robert J .  ffynknoop, "A P r in c ip a l 's  
Dileinna: Can Supervising Be C olleg ial?" B u lle tin  o f  the  National 
A ssociation o f  Secondary School P i^ c io a ls .  Vol. 386 (December. 19741, 
p . l3 .
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W riters n o t d ire c tly  involved.w ith educational adm inistra

tio n  view supervision as a process th a t  a s s is ts  tead ie rs  in  

improving the in s tru c tio n a l program. I f  the p rin c ip a l i s  to  be 

e f f ic ie n t  in  the improvement o f  the in s tru c tio n a l program, then he 

must have an understanding o f  the teacher and the te a d ie r 's  ro le , 

and be e ffe c tiv e  w ith  h is  in te rpersonal re la tio n sh ip s  w ith teachers. 

However, one o f  the  major problems o f  p rin c ip a l supervision i s  the 

im possib ility  o f  the p rin c ip a ls  being experts in  a l l  curriculum 

areas . The p rin c ip a l cannot make a l l  the  decisions; he must have 

o th e rs , both ind iv iduals and groips to  p a r tic ip a te  in  the supervi

sory process.

F u rther, i t  was concluded:

The p rin c ip a l has the  re sp o n s ib ility  fo r  organizing and 
epdrating  a given school bu ild ing . The p rin c ip a l who can 
re la te  e a s ily  to  h is  s t a f f  and has had adequate teaching 
e i^erience  stands a b e t te r  than ever chance o f  n o t a lien a 
tin g  h is  s t a f f  while performing h is  s ip e rv iso iy  ro le .
However, the  p rin c ip a l who i s  abrasive , in se n s itiv ie  to  
human responses, human a c tio n s , and remains se lf-cen te red  
w ill  most assuredly  lo se  h is  s t a f f  and f in d  the supervisory 
ro le  unmanageable.^

F in a lly , the  p r in c ip a l 's  leadership  ro le  i s  e s se n tia l in  

e ffe c tin g  meaningful change in  education. A fte r reviewing the  t r a d i 

t io n a l behavioral approaches to  management, Bockman emphasized th a t  

a tt i tu d e  i s  the  key word.^ She contended:

^ Ib id . , p . 16.

V a le r ie  M. Bockman, "The P rincipal as Manager o f  Change," 
B u lle tin  o f  the  N ational A ssociation o f  Secondary School P rin c ip a ls . 
Vol.  5S %0 c me r n 9 7 I ) ,  p.  25. ----------------- ^ ^ —
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In the face o f  c r i s i s ,  every member o f  the  educa
tio n a l system should examine h is  own basic  philosophy 
o f  human re la tio n s  and s tr iv e  im aginatively to  f in d  some 
small s tep  he can take toward a so lu tio n . Rather than 
passively  tenporize w ith the  a tt i tu d e  th a t  "reform is  
fo r  o th e rs ;"  he must take an ac tive  ro le , one which 
declares th a t  "the  buck stops h e re ."

The ro le  o f  the  p rin c ip a l i s  uniquely su ite d  to  
buck-stopping ac tio n . Because he has d ire c t contact 
w ith a l l  lev e ls  o f  the education hierarchy as i t  now 
stands—studen ts , teachers, and d i s t r i c t  adm in istra to rs— 
h is  in f lu a ic e  i s  strong and pervasive. His leadersh ip , 
touching a l l  p a r ts  o f  the system as i t  does, becomes a 
p o te n tia l s ta r t in g  p o in t fo r h is  personal contribution  
to  reform and su rv iv a l. 1

In a s t u ^  by Garrison^, i t  was concluded th a t  the p rin c ip a l 

m ist be regarded as a  key fig u re  in  the process o f  change. Teachers 

seem to be aware o f  th is  finding  and view the p rincipalsh ip  as a 

p o sitio n  which should be charged w ith the  re sp o n sib ility  fo r  i n i t i a 

t in g  change when i t  i s  needed.

To fu r th e r  emphasize th is  p o in t, Hughes and Ubben^ maintained 

th a t  i t  would ^ p e a r ,  i f  the development o f  change agency in  educa

t io n  i s  desired , and i f  i t  can be recognized th a t  i t  i s  the individual 

organization th a t must be d e a lt w ith ra th e r  than individual persons, 

the adm inistrative  head o f  th a t  organization represen ts the  appro

p r ia te  beginning p o in t. I f  the focus i s  on indiv idual schools ra th e r  

than e n tire  systems, the p rin c ip a l would appear to  be in  a  key ro le .

^ Ib id ,

^Garrison, op. c i t . .  p . 11.

^ a r r y  W. Hughes, and Gerald Ubben, "New Leadership fo r  the 
Secondary School," B u lle tin  o f  the Ifational A ssociation o f  Secon&ry 
School P rin c ip a ls , Vol, 54 (Septenfcer, 19^0), p . 62.
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Even though the importance o f  adm inistrative leadership  

in  bringing about change i s  generally  accepted, a large m ajority 

o f educational leaders continue to  carry  out "only" those tasks 

which re la te  to  e f f ic ie n tly  and e ffe c tiv e ly  maintaining the 

ex is ting  ^ s te m , IVhat i s  more frig h ten in g , however, i s  the fa c t  

th a t the  v a st m ajority  o f  young a itry - le v e l  adm inistrators do 

not appear to  be perfoiming any d if fe re n tly  from th e ir  predecessors.^

What has been tJie E ffec t o f  Teacher M ilita n c y , and the 
" Tlbvement of Teachers Toward P ro fe ss io n ^  Negotia

t io n s . Upon the  High School i!*rincipalship?

One o f the  most severe problems besetting  high school p r in 

c ip a ls  i s  the growing m ilitancy  o f teachers and o f teacher 

organizations. Dealing w ith m ili ta n t teacher groups who demand 

a ro le  in  decision-making has pressed a  whole new se t  o f problems 

tçjon the  p rin c ip a lsh ip .

English and Zaharis^ made the observation th a t during the  

early  60's  urban teachers reb e lled  aga in st a rb itra ry  ru le s  and 

regulations s e t  fo r th  by boards o f education and adm in istrators.

Large numbers deserted  th e i r  p ro fessional organizations and a f f i l i 

ated  under the  banner o f th e  American Federation o f Teachers. 

R epresm tatives o f  both teacher organizations began to  go to  the  

bargaining tab le  to  nego tia te  increased s a la r ie s , reduced c la ss  s iz e .

Ifb id .

Fenwick English and James Zaharis, "C risis  in  Middle Manage
ment," B u lle tin  o f  the  National A ssociation o f Secondary School 
P r in c ip e s .  Vol. ^65 [A pril, 1972J ,  p . 1.
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and sp ec ifica tio n s  o f  conditions under which classrooms could be 

v is i te d  fo r  job evaluation .

In suburban and ru ra l lo c a l i t ie s ,  however, unionization was 

no t widely adiieved and tead ie rs  had to  re ly  on benevolent boards 

o f education fo r  inçioveinents in  th e i r  working cond itions.

In the  same v e in , Jacobson, Logsdon, and Wiegman s ta te d  the 

following:

Almost everyone i s  aware o f the  increasing  m ilitancy 
among th e  tea d ie rs  about s a la r ie s ,  working conditions, 
and sometimes even about the  school calendar. Mudi o f  
th is  m ilitancy  springs from many teachers ' b e l ie f  th a t 
the school board and the  s ip e rin te n d a it have tre a te d  
them in  a  high-banded fash ion , te l l in g  them to  ’Take i t  
o r  leave i t . "  Consequently, many have organized, and in  
some cases become a f f i l ia te d  w ith the  American Federation 
o f  Labor and the  Congress fo r  In d u s tr ia l O rganizations.
There a re  now several hundred school d i s t r ic t s  in  nearly  
a l l  p a r ts  o f  the  country vhere th ere  have been s tr ik e s  
mainly over sa la ry  cond itions, b u t a lso  over o th e r  con
d itio n s  o f  w ork.l

The c o ro lla iy  o f  teacher power i s  the  impending change in  

the  ro le s  o f  adm in istra to rs. Their t ra d itio n a l  ju r is d ic t io n s , vhich 

already are  being undermined by the growing influence o f  th e  Federal 

Government and o f  lo ca l m ili ta n t g ro tp s , are being challenged by 

the demands o f  teachers as w e ll.

C arlton and Goodwin^ in  a study a t  (M o S ta te  Ih iv e r s i ty ,  

vhich included nearly  2,000 tead ie rs  and 28 h i ^  schools over a

^Jacobson, Logsdon, and Wiegnan, op. c i t . ,  p . 24.

^Patrich  C arlton , and Harold (kwdwin. The C ollective  Dilemma: 
N egotiations in  Education. Worthington, Ohio: Charles Jones Pub- 
lish in g  Cto., 1969, p . 240.
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f iv e -s ta te  a re a , found th a t  the  most frequen t s t a f f  c o n flic ts  in  

the public  schools were concerned wiUi au th o rity  problems between 

teachers and ad m in istra to rs. What seemed to  be most s ig n if ic a n t 

about teacher m ilitan q r was th a t  they are  demanding a g re a te r  ro le  

in  the  decision-making p rocess.

As c o lle c tiv e  bargaining continues to  become adopted as 

the  c h ie f s tra te g y  fo r  o rgan iza tional c o n f l ic t  and resource reso lu 

tio n , the  middle adm in istra tive  p o s itio n  has become even more 

submerged and compartmentalized, w ith p r in c ip a ls  forced in to  the 

'^management" camp by boards and superintendents o r  by teacher groups 

who have pushed them ou t w ith no choice b u t to  form th e i r  own unions 

o r  o rgan izations.

S ig n ific an t in  th is  connection, English and Zaharis^ noted 

th a t  i t  i s  becoming in creas in g ly  d i f f ic u l t  fo r  a  p rin c ip a l to  ex ert 

th e  influence o f  the unique personal q u a li t ie s  th a t  in  the  p a s t could 

shape a school and leave a mark on the  community. In some a reas , 

c o lle c tiv e  bargaining s tra te g y  has reduced the p rin c ip a lsh ip  to  

the  lev e l o f  shop foreman. His leadersh ip  options have been lim ited  

to  how much energy he wants to  expend in  enforcing the  ru le s  o f  the 

stperin tendency, o r  new agreements made between the  board and the union.

In a  stuc^  o f  p rin c ip a ls  in  secondary schools throqghout the  

(Mi ted  S ta te s , Brands te t te r ^  reported  p rin c ip a ls  perceived the

^English and Z aharis , op. c i t . .  p . 2.

^John  W. B r a n ^ te t te r ,  "An Investiga tion  o f  the E ffec t o f  
Professional N egotiations on )Mnagement Functions o f  the Secondary 
School P r in c ip a l,"  IMpublished doctoral d is s e r ta t io n , (M iversity  o f  
Houston, 1970.
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negotiated  agreements have c u rta ile d  th e i r  s tpe rv iso ry  au tho rity  

in  severa l functional a reas . These areas included teacher tra n s fe r , 

teacher evaluation , assignment o f d a ily  schedules, teaching load, 

facu lty  m eetings, lev e l and sub jec t o f  program, e x tra -c u rric u la r  

sponsorships, e x tra  d u tie s , teacher committees, and coverage o f  

c la sses  o f  absent teachers . Brands t e t t e r  a sse rted  th a t  the  re? 

s t r ic t io n s  imposed on p rin c ip a ls  by nego tia tions were g rea te r than 

those imposed in  reg u la r p o lic ie s  o f  the board in  d i s t r i c t s  w ithout 

n e ^ t i a t io n .

In an a r t i c le  in  Phi D elta K ^ a n ,  Wildman and Perry^ 

commented th a t  i t  was the school p rin c ip a l who stood to  lose f re e 

dom when n ego tia tions included c e rta in  areas o f  adm inistrative  

d isc re tio n . They re fe rre d  e sp ec ia lly  to  bargaining on m atters o f  

c la ss  s iz e ;  th e  ex ten t to  vhich se n io r ity  i s  to  be used as a 

c r i te r io n  fo r  assignment to  c la s se s , prom otions, and tra n s fe rs ;  

t r a n s fe r  p o lic ie s  in  general; the  d is tr ib u tio n  o f  teaching and non- 

teaching assignm ents; the c o lle c tio n  o f  textbook m ateria ls ; and the 

length  o f  tiie teaching day.

% ste in ^  made, an in te re s tin g  observation no ting  th a t  one o f  

the  sharp changes emerging from teacher unionism i s  th e  view o f  

teachers and o th e r employees th a t  the  p rin c ip a l i s  a  d ire c t  agent o f

% esley  Wildman, and Charles Perry , "Group C o n flic t and 
School O rganization," Phi D elta Kappan. V ol. 67 (January, 1966), p . 
250.

^Benjamin % s te in . An Organized Force f o r  L e a ^ rsh ip . 
National A ssociation o f  Secondary School P r in c ip a ls , Washington,
D. C ., 1974, p . 2 .
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the  adversary, namely, the school board. This view has been re in 

forced in  school d i s t r i c t s  where s tr ik e s  o r o ther strong job 

ac tions were undertaken by en^loyee organizations to  achieve th e ir  

ends. At such time p rin c ip a ls  have been e)q)ected by th e ir  superin

tendents and boards to  keep schools open, to  m aintain the functioning 

o f a l l  se rv ice s , and to  keep business going on as usual.

In  some communities w ith strong employee organizations, many 

p rin c ip a ls  have been forced to  r e a liz e  th a t they a re  no longer 

regarded as cooperative leaders o f  a  mutual educational endeavor, 

but ra th e r  as agents and executives o f the adversary ru ling  estab

lishm ent. The p r in c ip a l 's  d irec tiv e s  a re  to  be ca rried  out only to , 

and no more than , the  exten t required  by c o n trac t. Oftentimes, the 

school s t a f f  fe e ls  th a t  the p rin c ip a l w ill  be expected to  a c t as 

managonent in  any shov/down between them and the  board.

I f  a  p rin c ip a l i s  to  carry  out h is  adm inistrative  responsi

b i l i t i e s ,  i f  he i s  to  organize and coordinate a l l  school a c t iv i t ie s ,  

and i f  he i s  to  be responsible fo r  deploying th e  school s ta f f  to  

educate students most e ffe c tiv e ly , he must have reasonable au th o rity  

to  make and implement decisions.

E pstein  summarized the  premise th a t many re s t r ic t io n s  e x is t  

upon the needed a u th o rity  o f p rin c ip a ls . He s ta ted :

Few would deny th a t  the  scope o f  everyday re sp o n s ib ili
t i e s  has increased tremendously w ithin  the p ast few years. 
Although one might expect the necessary au lîio rity  to  have 
been maintained o r extended to  perm it fu lfillm e n t o f g rea ter 
performance expectations, the very opposite has occurred.
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W ritten agreements; nego tia ted  by school boards with 
tea d ie rs  and o ther employees contain a p le th ro ra  o f 
provisions th a t  many times r e s t r i c t  and reduce the 
p r in c ip a l 's  p rero g a tiv es . This re s u l ts  from nego tia 
tio n s  in  which p rin c ip a ls  n e ith e r  p a r tic ip a te  nor 
a re  consulted—th a t  a re  based on the expediencies o f  
reaching se ttlem ents ra th e r  than the p ro tec tion  o f  
educational e ffe c tiv e n e ss .!

Obviously, teacher unionization has m u ltip lied  the demands 

made tçwn the p r in c ip a l 's  tim e. A very common outgrowth o f  the 

negotiations between teachers and school boards i s  an increase in  

the du ties and re s p o n s ib ili t ie s  o f p rin c ip a ls—which, in  e f fe c t ,  

co n s titu te  d e a ro u t  changes in  th e ir  working conditions. What 

makes such changes s in g u la rly  unhappy i s  th a t ,  much more frequently  

than n o t, the  increases in  the p r in c ip a l 's  work load are  the re s u lt  

o f  inposition  ra th e r  than consu lta tion  and nego tia tion .^
3

S im ilarly , P e n y  and Wildman concluded a  survey o f  c o llec 

tiv e  a c t iv i ty  in  education by noting th a t  school adm inistrators 

w il l  have increasing , ra th e r  than decreasing, ntmhers o f  responsi

b i l i t i e s  v is -a -v is  c o llec tiv e  behavior and th a t  the  u ltim ate  impact 

o f  c o lle c tiv e  a c t iv i t ie s  on school systems i s  n o t biow. Watson^ 

poin ted  out th a t  the  coming o f c o lle c tiv e  bargaining does no t mean

^ Ib id ., p . 4.

^ Ib id . . p . 5.

^Charles A. Perry , and Wesley Wildman. "A Survey o f  Collec
t iv e  A ctiv ity  Among Public School T ead iers,"  Educational Adm inistration 
Q uarterly , Vol. 2 (Spring, 1966), p . 137.

^ m a r d  C. Watson, "The P rinc ipa l: Forgotten Man in  Negotia
tio n s ,"  Adm inistrators Notebook. Vol. 15 (October, 1966), p . 8.



44

th a t the management function i s  any le s s  s ig n if ic a n t o r v i ta l  to  

the organization . I t  does, however, ra is e  the question o f  who w ill  

have the c ru c ia l function o f  ads^ting the  school organization to  

the  new re la tio n sh ip s which bargaining b rin g s. "For the p r in c ip a l, 

th is  d ic ta te s  asking him self how he can ad ju s t h is  ro le  in  o rder 

th a t  he may m aintain e ffe c tiv e  avenues fo r  the exercise o f p ro fes

siona l and adm inistrative lead ersh ip ."

Several w rite rs  have expressed d if fe re n t a tt i tu d e s  w ith 

regard to  the  impact o f  p rofessional nego tia tions upon the  high 

school p rin c ip a lsh ip . Roe and Drake took the following p o sitio n s :

The increasing  a c t iv i ty  o f  professional-union organi
zations ac ting  on b eh alf o f  teachers can be viewed as an 
opportunity to  e x e rt leadersh ip . Sudi a c t iv i ty  can be 
viewed as discom forting fo r  the p rin c ip a l who sees h is  
ro le  as one o f m aintaining a  w e ll-o ile d  organizational 
machine. On the o th er hand, the p o s s ib i l i ty  o f  concen
t ra t in g  the e f fo r ts  o f a  grotp o f  w ell-educated persons 
toward solving many o f  the  conplex problems facing educa
tio n  todgy cannot be ignored as an opportunity . 1

Potts^ in  a  stuc^ o f  the  re la tio n sh ip  o f p rofessional nego

tia t io n s  to  the adm in istrative  tasks o f  high school p rin c ip a ls  found 

th a t  no s ig n if ic a n t in te rac tio n  ex is ted  between the condition o f  

employment and task  performance ca tego ries . Thus, i t  appears th a t  

nego tia tions have n o t deminished the  re s p o n s ib ili t ie s  o f  p rin c ip a ls  

b u t, indeed, have given them broader re s p o n s ib ili t ie s  in  school d is 

t r i c t s  .

^Roe and Drake, op. c i t . .  p . 67.

Vernon R. P o tts , "A Stu(fy o f  the  R elationship o f  Professional 
Negotiations to  the  Adm inistrative Tasks Performed by High School 
P rincipals in  Michigan," Ihpublished doctoral d is se r ta tio n , Michigan 
S ta te  U niversity , 1970.
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1
Donovan m aintained th a t  negotiations have changed the  p ro

fe ss io n a l s ta tu s  o f  the  indiv idual school p r in c ip a l. His decisions 

must now be made a f t e r  consu lta tion  w ith the  s t a f f .  He personal 

assignments and h is  school programming must be made in  f u l l  recog

n i t io n  o f  the p rov isions o f  a co n trac t. This requ ires the  p rin c ip a l 

to  p lan  more c a re fu lly  and to  take in to  consideration  the ideas and 

fee lin g s o f the s t a f f  before coming to  a  conclusion. U nfortunately, 

some p r in c ip a ls  begin to  look qpon themselves as simply c le rks in  

charge o f  con trac ts  and p lan s . This i s  no t the  case . New condi

tio n s  do req u ire , though, a  d if fe re n t sense o f proportion  in  the 

running o f  the  school and make i t  necessary fo r  a  p r in c ip a l to  

re a l iz e  d ia t  he i s  b u t one o f  a number o f  people in te re s te d  in  

sd ioo l problems and in  the search fo r  so lu tions to  these problems.

A congwtent, s tro n g , well-inform ed p rin c ip a l does n o t f in d  d if f ic u lty  

in  th is  ro le .

MoCumsey  ̂ in v es tig a ted  100 p rin c ip a ls  and 300 teachers in  

secondary schools in  the  North C entral A ssociation. H alf o f  eadi 

population operated in  d i s t r ic t s  under c o lle c tiv e ly  nego tia ted  con

t r a c ts .  There was no conclusive evidence th a t  p ro fessional 

n ego tia tions had any s ig n if ic a n t  e f fe c t  on the decision-making 

functions o f  the p r in c ip a l in  the in te rn a l management o f  the school.

^Bernard E. Gonovan, "N egotiations: Ten Years L a te r ,"  B ulle
t i n  o f  the  National A ssociation o f  Secondary School Principal s .  Vol.
Si (December, 1971), p . 44.

^Norman L. McCumsey, "The E ffects o f  P rofessional Negotiations 
on Secondary School P r in c ip a l 's  Decision-Making Functions," Unpublished 
doctoral d is s e r ta t io n , Colorado S ta te  College, 1967.
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However, p rin c ip a ls  and teachers in  schools involved in  

nego tia tions agreements tended to  make more decisions exclusive 

o f  c en tra l o ff ic e  involvement than did teachers and p rin c ip a ls  in  

d i s t r ic t s  no t involved in  nego tia tions agreements.

A s im ila r  conclusion was readied by G u ilii^ . He stud ied  

two pub lic  school d i s t r i c t s ,  one had a  w ritte n  agreement w ith a 

teacher o rganization  and one d id  n o t. No re a l d ifferences were 

found among perceptions o f p rin c ip a ls  and teachers both w ith in  and 

between these groiqiings in  the degree and method o f  teacher involve

ment o r  expectations in  decision  making.

Butkiewicz conducted a  s t u ^  o f  pub lic  secondary school 

p rin c ip a ls  and found th a t  p ro fessional nego tia tions between tead ie rs  

and boards o f  education have forced the p rin c ip a ls  to  adopt a shared 

decision-making manner o f  adm inistering die sd io o ls . P r in c ip e s  

perceived the  g re a te s t ro le  changes to  occur in  two basic  functions; 

personnel management and in s tru c tio n a l leadersh ip . In the l a t t e r  

case p ro fessional nego tia tions were seen as a strengthening agent 

since they d isp e lled  many fe a rs  expressed by w r ite rs .

^Oswald J .  G u il i i ,  ”A Stud^ o f  Selected  E ffects o f  Collec
t iv e  N egotiations w ith  Teacher Organizations on the  Decision-Making 
Role o f th e  P r in c ip a l.” Unpublished Ed.D. D isse rta tio n , Tenple 
U niversity , 1972,

^Chester A. Butkiewicz, ”A Stucfy’ o f  the E ffec ts  o f  Profes
s io n a l N egotiations on the Role o f  Selected  Secondary School P rinc ipa ls  
in  Maryland,” Ihçüblished  doctoral d is s e r ta t io n , George Washington 
U niversity , 1973.
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One fe a r  found to  be w ithout m erit was th a t  the  p rin c ip a ls  

would su ffe r  ro le  deprecia tion  to  th a t  o f  the keeper o f  tiie keys 

and procurer o f  su p p lies . The p rin c ip a ls  perceive the  le a s t  change 

in  the function  assoc ia ted  w ith  p la n t management.

Love^ ind icated  tiia t co llec tiv e  negotiations were much more 

i # o r t a n t  in  deciding personnel p o lic ie s  than educational p o lic ie s . 

Where educational p o lic ie s  were nego tia ted , the problem almost 

always concerned the  lev e l o f  educational serv ices provided by the 

school system. I t  sgxpeared th a t  in  the inplem entation o f  the  p o l i 

c ie s  the  work load o f  the  p rin c ip a l would be more s tru c tu red  as they 

proceeded to  carry  out the  nego tia ted  co n trac t.

Along the  same l in e s ,  Snith  found p rin c ip a ls  expressing 

concern about severa l task  a reas , such as determining c la ss  s iz e , 

making studen t tra n s fe rs  from one c la ss  to  another and d isc ip lin in g  

s tuden ts . The consensus o f  p rin c ip a ls  was th a t  these  were no t 

appropriate ite n s  f o r  bargaining ta b le  s tru g g les , bu t should be 

discussed and determined through p ro fessional study and evaluation 

and, i f  abuse occurs, through grievance procedures.

^Thomas M. Love, "Ihe Inpact o f  Teacher*Negotiations on 
School ^ s te m  Decision-Making," lkq)ti)lished doctoral d is se r ta tio n , 
U niversity  o f  Wisconsin, 1968.

^Stanley S. S n ith , "Some E ffects o f  C ollective Negotiations 
on P rh ic ip a l-S ta ff  R elationships as Perceived by Secondary P rin c i
p a ls  in  I l l i n o i s ,"  Unpublished doctoral d is se r ta tio n . U niversity  o f 
I l l i n o i s ,  1970.
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1
Carlton and Goodwin arrived  a t  several te n ta tiv e  conclu

sions which seem defensib le  concerning the impact o f  te a d ie r  

c o lle c tiv e  a c t iv i ty  on the p rin c ip a lsh ip . They are  as follows;

(1) Provisions must be made fo r  genuine, leg itim ate  
p a rtic ip a tio n  o f  p rin c ip a ls  in  the co llec tiv e  
nego tia tions p rocess.

(2) There w il l  be an in te n s if ic a tio n  o f  co llec tiv e  
a c t iv i ty  in  education involving a la rg e  number 
o f  power groups which re f le c ts  the increase in  
sp e c ia liz a tio n  o f work a c t iv i ty  w ith in  school 
systems.

(3) The tension th a t  cu rren tly  e x is ts  between bureau
c ra t ic  and/or le g a l i s t i c  au tho rity  and cooperative 
o f  p ro fessional au th o rity  w il l  be susta ined  and . 
increased.

(4) Preparation programs fo r  adm inistrators posts in  
education, e sp ec ia lly  the  p rin c ip a lsh ip  and s tp e r-  
intendency lev e l p o s itio n s , w il l  need to  include 
su b s ta n tia l work in  superior-subordinate re la tio n 
ships in  complex so c ia l o rgan izations.

. (5) An assessment needs to  be made o f  which adminis
t r a t iv e  s k i l l s ,  conceptual, human, o r  tech n ica l, 
have the h ighest pay-off fo r  the sd ioo l p r in c ip a l.

(6) Considerable research  i s  in  order on the  impact o f 
c o llec tiv e  ac tio n  (m the school organization  i t s e l f ,  
i t s  p ro d u c tiv ity , and the re la tio n sh ip s  among those 
who hold occtpational memhership th e re .

(7) Another conclusion which may seem to  c o n f l ic t  w ith 
the r e s u lts  o f  teacher m ilitancy  are  leading to  
p o s itiv e  educational improvements in  many school 
d i s t r i c t s .

(8) We need to  understand as a  p ro fessional g ro ip , what 
co llec tiv e  nego tia tion  means fo r  re c ru itin g  new 
persons in to  th e  p rin c ip a lsh ip .

^C arlton and Goodwin, op. c i t . ,  p . 265.
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Donovan^ pointed ou t the f a c t  th a t  sdiool adm inistrators 

have been placed in  a d if fe re n t p ro fessional s ta tu s  dirough the  

n ego tia tion  p ro cess , which has caused another realignm ent. Many 

school adm inistrators themselves have organized in to  nego tia ting  

g ro tps. This means th a t  in stead  o f  being arms o f  the siperin tenden t 

o f  schools o r  the board o f  education in  die carrying out o f educa

tio n a l p o lic y , they lead an organized group concemed with the 

p a r t ic u la r  in te re s ts  o f  th a t  groip and a re , in  a sense, adversaries 

o f  the siperin tenden t and board o f  education. This conplicates the 

p o sitio n  o f  siperin tenden t o f  sd io o ls , because he now must deal w ith 

two organized groups th a t  do no t n ecessa rily  hold the sane p o in t o f 

view on educaticmal m atters . The p r in c ip a l, l ik e  the superintendent, 

i s  no longer the so le  p ro fessional leader fo r  h is  school bu t must 

recognize th a t  the  teachers look to  th e i r  e lec ted  organization 

person w ith in  the school as th e i r  spokesman. Leadership i s  s t i l l  

w ith in  the  realm o f  the sd ioo l p rin c ip a l i f  he has the c ap a b ility  and 

temperament f o r  i t .

Summary

The review o f l i t e r a tu r e  revolved around two questions: (1)

What a re  the leadersh ip  behaviors, p ra c tic e s , functions, ta sk s , and 

conpetencies which are  e sse n tia l  to  the e ffe c tiv e  high sdiool p r in c i

palsh ip? (2) What has been d ie  e f fe c t  o f  teacher m ilitancy , and the

^Donovan, op. c i t . ,  p . 46.
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movement o f  teachers toward p ro fessional n eg o tia tio n s, upon the  

high schoof p rinc ipalsh ip?

In  response to  the f i r s t  question , i t  was concluded th a t 

the high school p rin c ip a lsh ip  i s  a  p ro fessional leadersh ip  p o sitio n . 

The major function  o f the high school p rin c ip a l i s  to  exert educa

t io n a l leadership  to  in^rove the  q u a lity  o f  education fo r  a l l  

s tudents w ithin th e  school. He must be viewed by the community, 

by h is  fac u lty , and by the  students as being p rim arily  accountable 

fo r  achieving th is  function . S im ila rly , the  high school p rin c ip a l 

i s  charged w ith the  major r e s p m s ib i l i ty  to  a s s i s t  the  s t a f f  to  p e r

ceive and c la r i f y  educational goals and o b jec tives; to  c h a rt new 

roads to  ejœ ellence.

Nftich o f  th e  cu rren t l i t e r a tu r e  emphasizes the  need fo r  

p rin c ip a ls  to  be competent in  the  area  o f human re la t io n s ,  and 

e ffe c tiv e  w ith h is  in te rpersonal re la tio n sh ip s  w ith teachers and 

studen ts . He must assume a  leadersh ip  ro le  in  developing an environ

ment vhich w ill  re le a se  th e  ta le n ts  o f  teachers , stim ula ting  them to  

work together in  e s tab lish in g  the b e s t educational program and 

learn ing  s i tu a tio n  p o ss ib le . The p r in c ip a l who pu ts in to  p rac tice  

the  idea o f "shared lead ersh ip ,"  vhich i s  charac terized  by the 

involvement o f  teach e rs , students and th e  canmunity, a ffo rd s  him self 

a  strong base fo r  th e  enhancement o f  h is  e ffec tiv en ess as an educa

t io n a l lead e r.

The leadersh ip  requirements o f th e  high school p rin c ip a lsh ip  

give evidence th a t  p rin c ip a ls  must abd icate  th e  p o s itio n  o f  middle-
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management. In  carry ing  out the  d u ties  and functions o f th is  pro

fessio n a l leadersh ip  p o s itio n , p r in c ip a ls  must d iscla im  th a t  they 

a re  th e re  s ing ly  to  mediate the  mandates and the in junctions o f  the 

stperin tenden t and o th er c e n tra l  o f f ic e  adm in istra to rs to  the 

teachers in  the school.

N either the  p r in c ip a l’s th inking nor h is  ac tio ns should be 

subordinated to  top  management in  the  remote c e n tra l  o f f ic e . His 

fundamental re s p o n s ib ili ty  should no t be to  su s ta in  o rgan izational 

orthodoxy w ith in  the  d i s t r i c t ,  but to  ensure th a t the f r u i t f u l  pro

cesses o f education in  the  school move forward.

In  response to  th e  second question , i t  was concluded th a t 

teacher m ilitancy  marks a  move toward a change in  the  au th o rity  

s tru c tu re  in  today’s schools, as w ell as giv ing r i s e  to  complex 

issues inçinging upon the ro le  o f th e  high school p r in c ip a l. Seem

in g ly , the  most s ig n if ic a n t  aspect o f  teacher m ilitancy  appears to  

be th a t  teachers a re  demanding a g re a te r  ro le  in  the  decision-making 

process.

The c u rren t l i t e r a tu r e  does no t r e f le c t  a  consensus of 

opinion as to  what has been the  impact o f  teacher m ilitancy , and the 

movement o f teachers toward p ro fessional n eg o tia tio n s , tpon the high 

school p r in c ip a lsh ip . Those >dio in d ica te  th a t  these  c u rren t trends 

may have a  negative  impact fe e l  th a t i t  would be d i f f ic u l t  fo r 

p rin c ip a ls  to  s ip e rv ise  the  in s tru c tio n a l process in  ind iv idual 

schools and th a t  th e  search fo r  power among teachers i s  an a tte n p t 

to  usurp the p rerogatives o f the school p r in c ip a ls , the  indiv idual 

le g a lly  responsib le  fo r  the educational program.
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On tiie o th e r hand, a few p r in c ip a ls , as w ell as o th er 

a u th o r itie s  in  the f i e l d  o f  educational adm in istra tion , proposed 

th a t  con trac ts  developed by nego tia tion  would a c tu a lly  expand the 

leadership  ro le  o f  the p rin c ip a l and allow them to  ro u tin ize  many 

d e ta ils  th a t had p rev iously  been handled by tiie more time-consiming 

method o f  ind iv idua l co n sid era tio n s. P rinc ipa ls ' a tte n tio n  could 

be focused on more im portant concerns o f  educational leadersh ip , 

such as community involvement in  the development o f  educational 

programs and the fo s te rin g  o f  cooperative methods o f  a ttack ing  

educational problems in  the school. Obviously, th is  grotp expressed 

a  considerable f a i th  in  the p ro fessional in te g r ity  and general 

competency o f  teachers.

F in a lly , the review o f  the l i t e r a tu r e  l e f t  l i t t l e  o r  no 

doubt th a t the p ro fessional s ta tu s  Wiich teachers are demianding is  

in  many c ru c ia l respec ts incompatible w ith t ra d i tio n a l  p rin c ip le s  o f  

adm in istra tion . C en tra lized  au th o rity  and system-wide uniform ity 

are  d i f f i c u l t  to  reconcile  w ith decen tra lized  decision-making, 

which i s  the cen tra l component o f  p ro fessional behavior today fo r  

the p rin c ip a lsh ip  p o s itio n .



CHAPTER I I I  

DESIGN AND METHODOLOGY 

Design o f  the  Study

TMs study was designed to in v es tig a te  the perceptions o f 

hig^ school teachers regarding the h i ^  school p rin c ip a lsh ip  as a  

p ro fessional p o s itio n . I t  was believed th a t  a study o f  th is  

nature would provide valuable infbim ation fo r  high school p r in c i

p a ls , sd iool board menber?, siçerintendrait s ,  and cen tra l o ff ic e  

adm inistrators as they attem pt to  provide educational leadership  

in  pub lic  high sd io o ls .

One major consideration  regarding the design o f  the stixfy 

was to  use a population consisting  o f  classroom teachers. This 

decision was made p rim arily  fo r  three reasons: (1) Teadiers work

more c losely  w ith high school p rin c ip a ls  than most o tiie r groips 

involved in  pub lic  education. (2) Teadiers are capable of provid

ing valuable perceptions w ith regard to  the  p ro fessional leadership  

re sp o n s ib ili t ie s  o f  the high school p rin c ip a lsh ip . (3) The content 

of p ro fessional nego tia tions i s  d ire c tly  re la te d  to  teacher-p rinc ipa l 

ro les and re la tio n sh ip s .

The stuc^  was designed to  be a d e sc rip tiv e  study, u t i l iz in g  

a questionnaire id iid i was adm inistered to  te a d ie rs . The questionnaire»

53
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lA ich was the  dependent v a ria b le , measured the teach e rs ' perceptions 

o f  the  higb school p rin c ip a lsh ip  as re la te d  to  the following major 

areas o f the higji school p r in c ip a l 's  re s p o n s ib ili t ie s :  Curriculum 

and In s tru c tio n ; General Program Leadership; Community R elationships; 

Teadier R elationships; and Student R ela tionsh ips. Ihe independent 

v a riab les  included in  tiie design fo r  conparing the responses o f  

teachers were n ego tia ting  - non-negotiating sd iool d i s t r i c t s , nego

t ia t in g  urban - n eg o tia tin g  suburban school d i s t r i c t s , sex o f  teachers, 

and to ta l  years o f  teaching experience.

The p resen t study was an ex post fac to , causal comparative 

stu(fy in  v h id i c e r ta in  independent v a riab le s  e ffe c ts  on the teachers ' 

perceptions were analyzed. I f  s ig n if ic a n t d ifferences were found 

between independent va riab le  g ro ips, i t  was assumed th a t these 

d ifferences were caused, in  p a r t ,  by the  independent v a riab le  under 

stucty”.

Obviously, some ex ternal l im ita tio n  would need to be placed 

on the  population used in  the study. The w r i te r  was concemed with 

in v es tig a tin g  the perceptions o f  teachers in  the G reater M etropolitan 

Oklahoma City Area. As a r e s u l t ,  the population was lim ited  to 

teachers in  the  n ine high schools in  the  Oklahoma City Public School 

D is t r ic t ,  and teachers in  ten  high schools in  suburban school d is 

t r i c t s .  The h i ^  sd ioo ls were used in  the study only as a means to 

id e n tify  the population o f  h i ^  school tead ie rs  in  the G reater 

M etropolitan Oklahoma City Area. Consequently, no indiv idual school 

comparisons o r  re s u lts  were used as a  p a r t  o f  the sttuh^.
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The study was fu r th e r  lim ited  to include only those 

teachers who had one year o r  m re  to ta l  teaching e^çerience.

Teachers w ith a t  le a s t  one y e a r 's  experience have had the oppor

tu n ity  to  experience the  "teaching a c t ,"  observe and p a r t ic ip a te  

in  a school s e t t in g , and form alize perceptions o f  a te a c h e r 's  

ro le .  Teaching experience provides a valuable c r i t e r i a  fo r  teachers 

in  determining and perceiv ing  the re la tio n sh ip s  between the ro le  

o f  the teacher, board o f  education, superintendent and c en tra l 

o ff ic e  ad m in istra to rs , the  community, the needs o f  s tu d en ts , and 

the leadersh ip  re s p o n s ib ili t ie s  o f  the high school p r in c ip a l.

The Population and Sample

Teachers in  n ineteen  high schools in  the  G reater M etropoli

tan  Oklahoma C ity Area were included in  the study. Nine o f  the 

schools were loca ted  in  the Oklahoma C ity P ih lic  School D is t r ic t ,  

and ten  sd ioo ls were lo ca ted  in  subuiban school d i s t r i c t s  adjacent 

to  Oldahoma C ity . They were designated and l i s te d  as schools: A,

B, C, D, E, F, G, H, I ,  J ,  K, L, M, N, 0 , P, Q, R, and S. A to ta l  

o f  1,227 tea d ie rs  w ith one o r  more years  ̂  tead iin g  experience were 

employed in  these sd ioo ls a t  the  time th is  stuc^  was conducted.

Schools A, B, C, D, E, F , G, H, and I  were loca ted  in  the 

Oklahoma C ity  Public Sdiool D is t r ic t  and schools J ,  K, L, M, N, 0 , 

%cQ, R, and S were loca ted  in  suburban sd ioo l d i s t r i c t s  ad jacen t 

to  Oklahoma C ity . Teadiers in  schools A through P worked in  school 

d i s t r i c t s  w ith  form alized p ro fessional n eg o tia tio n s . No formal
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pro fessional n ego tia tion  was p rac ticed  in  school d i s t r i c t s  vdiere 

schools Q, R, and S were loca ted .

The ac tu a l sample s iz e  was determined by a formula 

developed by Taro Yamane.^ The sample s iz e  formula takes in to  

consideration  such fac to rs  as population s iz e , confidence le v e l, 

and amount o f r e l i a b i l i t y  accepted in  the responses. Following 

i s  the formula used to  determine the  sample s iz e :

N

1 + NeZ

Using th is  formula, i t  was determined th a t  a sample s iz e

o f  309 was needed from the  population o f  1,227 teachers. This

sample s iz e  rep resen ted  approximately 25 percent o f  the  to ta l

population . Subsequently, a  25 percen t sample o f  teachers was

drawn independently and a t  random from eadi ind iv idual school

population . A ta b le  o f  random d ig its  developed by F isher and 
2

Yates was u t i l iz e d  in  the sample se le c tio n .

A to ta l  o f  309 teachers comprised the random s t r a t i f i e d  

sample se lec ted  fo r  the  survey; however, 225 questionnaires were 

re tu rned  and used in  the  study. This represented  73 percen t o f  

the a c tu a l sample s iz e  needed. Of the 225 p a rtic ip a n ts  in  the

^ a r o  Yamane. S ta t i s t i c s :  An Introductory A nalysis.
(New York : Harper and Èow, 1964), p . 549.

^Ronald A. F isher and Frank Y ates, S t a t i ^ i c a l  T A les f o r  
B io log ica l. A g ricu ltu ra l and Medical R eseargn (kew York: H ESêr 
Publishtog company. In c .,  l95S), pp. 114-119.
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study, 43.6 percen t worked in  urban school d i s t r i c t s  w ith p ro fe s 

s io n a l nego tia tions and 41.7 percent worked in  subuiban sdiool 

d i s t r ic t s  w ith p ro fessional n eg o tia tio n s . % irox im ate ly  85 p e r

cent worked in  sd ioo l d i s t r i c t s  w ith p ro fessional nego tia tions 

and IS percen t worked in  sd ioo l d i s t r ic t s  w ithout p ro fessional 

n eg o tia tio n s . With regard to  the sex o f  the tea d ie rs  in  the  sample, 

63.1 percen t were female and 36.9 percen t were male. Approximately 

30 percen t o f the sub jects had from 1 to  5 to ta l  years tead iing  

experience, 23 percen t 6 to  10, 17 percen t 11 to  IS , and 30 percent 

16 o r  more. Table I  i l lu s t r a te s  the  sample conpositicm by sd ioo l:
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TABLE I 

SAMPLE COMPOSITION BY SCHOOL

School

Total Ntmter o f 
Teachers with 

One o r  More 
Y ears’ E:q)eri- 

ence

25 Percent o f  
the  Teachers 

in  Each 
Sdiool

Number o f 
Questionnaires 
Used in  the 

Study

A 42 11 9

B 48 12 5

C 82 21 12

D 58 15 8

E 55 14 10

F 94 23 16

G 42 11 7

H 96 24 24

I 61 15 7

J 74 19 16

K 66 17 13

L 40 10 8

M 59 15 13

N 97 24 19

0 41 10 7

P 120 29 18

Q 82 20 14

R 40 10 10

S 30 9 9

TOTALS 1,227 309 225
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Hie Instrument

The l i t e r a tu r e  p e rta in in g  to  the  high sd ioo l p rin c ip a lsh ip  

f a i le d  to  reveal an adequate instrum ent designed to  analyze the 

a tt i tu d e s  and opinions o f  high school teachers regarding the high 

sd ioo l p rin c ip a lsh ip  as a p ro fessiona l p o s itio n . Therefore, i t  

became necessary to  develop a  to o l fo r  th is  purpose. Four major 

con tribu tive  sources were used in  th is  endeavor, whidi provided 

the b asic  frame o f  reference fo r  the development o f  the Teacher 

Perceptions o f  the High Sdiool P rincipalsh ip  In s tran e n t. They 

were as follow s:

Guidelines fo r  Evaluation: The School P rin c ip a lsh ip --
Seven Areas o f  Competence^

A p o sitio n  P ^ r :  The Secondary School P rincipalship^

A Guide fo r  Improving Teacher EdiKration in  Human Rights^
J

The Washington P rinc ipa l Evaluation Inventory

Howard J .  Demeke, Guidelines fo r  Evaluation: The School 
P rinc ipa lsh ip—Seven Areas o f  (jompetence. (tenpe, Arizona:
Arizona S ta te  iJh ivers ity , l9 7 l ) .

^Oklahoma A ssociation o f  Secondary School P rin c ip a ls , A 
Position  Paper; The Secondary Sdiool P rinc ipa lsh ip . (Oklahoma C ity , 
fflfl'ahona, 1559). — ---------------------- ---------

^Fhi D elta Kappa Teacher Education P ro jec t on Hunan R l ^ t s ,
A Guide fo r  Improving Teacher Ecbcation in  Ikanan R iA ts . (Norman, 
Oklahoma: Southwest Center fo r  thmnan de la tions S tud ies, 1972).

4 tichard  L. Andrews, The W ash in g ^  P rinc ipa l Evaluation 
Inventory. (S e a ttle : Bureau o f  School Service and Research, 
U niversity  o f  Washington, 1970).
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The 69 items included in  the instrum ent were constructed 

around the following major areas o f  the high school p r in c ip a l’s 

re s p o n s ib i li t ie s , Wiich became the dependent v a riab le s :

Curriculum and In s tru c tio n  

General Program Leadership 

Comnunity R elationships 

Teacher R elationships 

Student R elationships^

Following in  Table 2 a re  item numbers o f  the statem ents which 

were designed to analyze teacher perceptions in  the fiv e  major areas 

o f  the higji school p r in c ip a l’s re s p o n s ib ili t ie s  as incorporated in  

the Teacher Perceptions o f the High School P rinc ipa lsh ip  Instrum ent:

TABLE 2

ITEM NUMBERS OF TOE MAJOR AREAS OF THE Hlffl 
SCHOOL PRINCIPAL’S RESPONSIBILITIES 

IN THE SURVEY INSTRUMENT

Major Area Item Nunter

Curriculum and In s tru c tio n 1 2 3 4 5 6 7 8

General Program Leadership 9 10 11 12 13 14 15 . 16 17
18 19 20 21

Community R elationships 22 23 24 25 26 27 28

Teacher R elationships 29 30 31 32 33 34 35 36 37
38 39 40 41 42 43 44 45 46
47 48 49 50 51 52 S3 54 55

Student R elationships 56 57 58 59 60 61 62 63 64
65 66 67 68 69

^Demeke, op. c i t . ,  pp. 21-26.
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The L ik ert method o f  summated ra tin g s  as described by Shaw^ 

was th e  fundamental technique u t i l iz e d  in  constructing  the  in s tru 

ment. Approximately 70 percen t o f  the items were p o s itiv e  w ith 

regard to  the high school p rin c ip a lsh ip , and approximately 30 p e r

cent were negative in  the manner p resen ted .

The instrum ent was designed to  provide sp e c if ic  d a ta  which 

were ênployed to  categorize  the respondents fo r  l a t e r  a n a ly sis .

The da ta  were as follows : (1) uzban-suburban n eg o tia tin g  tead ie rs

(2) non-negotiating  teachers (3) male-female (4) nunfcer years 

teaching experience; 1 to  5 y ears , 6 to  10 y ears , 11 to  IS years , 

and 16 o r  more y e a rs .

The sub jec ts  were requested not to  sign  th e i r  names and 

were assured th a t  th e i r  responses would be anonymous and confiden

t i a l .  This was done in  o rder to  minimize any poss ib le  fe a r  o f  

siA jec ts  to  p a r t ic ip a te  and to  encourage honesty in  responses.

The sub jec ts  were asked to  respond to  each item  on a  con

tinuum: s t r o n ^ y  ag ree, generally  agree, undecided, generally  

d isag ree , strong ly  d isagree . Weights were assigned the response 

a lte rn a tiv e s  from 5 (strong ly  agree) to  1 (strong ly  d isa g ree ). 

Weights fo r  negative  items were reversed and the sum o f the w eight

ed a lte rn a tiv e s  represented  the respondent's score on the survey 

instrum ent. The h iÿ ie s t  score poss ib le  on the instrum ent was 345, 

and the  lowest 69.

4 ia rv in  E. Shaw and Jade M. W right, Scales fo r  the Measure- 
ment o f  A ttitu d e s . (New York: McGraw-Hill, I n c . ,  l96?) pp. 15-24.
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Table 3 gives the  p o s it iv e , undecided, and negative response 

ranges fo r  each subscale o f  the t e s t  and the to ta l  t e s t .  They were 

e s tab lish ed  to  f a c i l i t a t e  in te rp re ta tio n  o f  the t e s t  re s u lts  fo r  

ead i g ro tç  included in  the  study. Twenty-five percen t o f  the score 

ranges f a l l  in  each o f  the  p o s itiv e  and negative ranges, and f i f t y  

percen t f a l l  in  the  middle response group, th a t  i s ,  undecided.

TABLE 3

POSITIVE, UNDECIDED, AND NEGATIVE RESPONSE 
RANGES FOR EACH SUBSCALE AND TOTAL TEST

Schscales
Nmber o f  
' Items P ositive

Response Ranges 
Undecided Négative

Eadi Item 4.0 - 5.0 2.1 - 3.9 1.0 • 2.0

Curriculum and 
In s tru c tio n 8 32 - 40 16.1 - 31.9 8 - 16

General Program 
Leadership 13 52 - 65 26.1 - 51.9 13 - 26

Commnity
R elationships 7 28 - 35 14.1 - 27.9 7 - 14

Teacher
R elationships 27 108 - 135 54.1 - 107.9 27 - 54

Student
R e la tim sh ip s 14 56 - 70 28.1 - 55.9 14 - 28

TOTAL TEST 69 276 - 345 138.1 - 275.9 69 - 138
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D efin ition  o f  P ositive  Score Ranges as Related 
to  the  Survey Instrument

Scores in  the % s it iv e  Range and higji scores in  the Ihde- 

cided Range on the to ta l  t e s t  were in te rp re ted  to mean th a t  the  

respondents perceived the  hig^ school p rin c ip a lsh ip  as a unique 

and d if fe re n t leadersh ip  p o s itio n  Arom th a t o f  the superintendent 

and o th er cen tra l o f f ic e  adm in istra to rs. The p rin c ip a l i s  p rim arily  

responsib le  fo r  the to ta l  educational program o f  the sd io o l, as 

w ell a s , c rea tin g  a healthy  and stim ula ting  clim ate in  the school 

w ith in  vdiich superio r education w ill  be p ossib le . These scores 

in d ica te  perceptions o f  the high school p rinc ipa lsh ip  characterized  

by a  deep concern fo r  human r ig h ts  as a basis fo r  behavior and 

decision-making. And, f in a l ly ,  th a t the p rin c ip a lsh ip  should be 

charac terized  by the  concepts o f  involvement and shared-leadership  

in  the decision-making process.

Scores in  the P ositive  Range and high scores in  the  Unde

cided Range on the  subscales o f  the survey instrum ent were in te rp re ted  

as follow s:

1. Curriculum and In s tru c tio n  - The p rin c ip a l should assume 

the primary leadership  ro le  in  providing system atic 

e ffe c tiv e  supervision in  the improvement and evaluation  

o f  curriculum  and in s tru c tio n .

2. General Program Leadership - The p rin c ip a l should assume 

the  primary re sp o n s ib ility  o f  providing leadership  and 

giving cohesive d irec tio n  fo r  the to ta l  educational p ro 

gram o f  the school.
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3. Comnunity R elationships - The p rin c ip a l should accept 

the prim aiy leadersh ip  and lia iso n  ro les in  p a r t ic ip a 

t in g  w ith school s t a f f ,  c en tra l o ff ic e  adm in istra to rs, 

and menfcers o f  the community in  the honest and accur

a te  in te rp re ta tio n  o f  the needs and achievements o f  

the school.

4 . Teacher R elationships - The p rin c ip a l should assume 

the primary re sp o n s ib ility  fo r  stim ula ting  involvement 

and enthusiasm fo r goal id e n tif ic a tio n  and attainm ent, 

stim u la ting  the development o f  a tt i tu d e s  aimed a t  the 

e lim ination  o f  d iscrim ination , f a c i l i ta t in g  e ffe c tiv e  

working re la tio n sh ip s , and c rea tin g  conditions w ithin  

idiich the  b e s t con tribu tions o f  the  s t a f f  can be made.

5. Student R elationships - The p rin c ip a l should have a 

deep commitment to  the  achieving o f  eq u ality  o f  edu

ca tiona l opportunity  and c rea tin g  conditions in  the 

school which w ill  peim it a l l  studen ts to  gain equal 

access to  the school programs \diich w il l  meet th e i r  

needs.

V a lid ity

A fte r numerous rev is io n s , the statem ents were subm itted to a 

panel o f  ten  competent judges in  an e f fo r t  to achieve content v a lid 

i t y  fo r  the instrum ent. The se lec tio n  c r i t e r i a  fo r  the  judges were 

based on previous o r  p resen t eaqwrience in  Secondaiy Education and ' 

adm in istra tion , and demonstrated competence re la t iv e  to  the high 

sd ioo l p rin c ip a lsh ip . (See Appendix B)
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Prospective judges were contacted by m ail (See Appendix C) 

requesting th e i r  consent to  serve on the v a lid a tin g  panel to  judge 

the ïç p l ic a b i l i ty  o f  the  statem ents in  determining teacher percep

tions o f  the high school p rin c ip a lsh ip . The judges consented to  

serve on the panel and rendered constructive  c r i t ic ism  regarding 

the statem ents contained in  the instrum ent.

In an e f fo r t  to  fu r th e r  strengthen  the content v a l id i ty ,  

the instrum ent was adm inistered to  34 teachers from the ta rg e t 

population to  a sce rta in  teacher comprehension and the degree o f 

ambiguity o f the  item s. The responses o f  the teachers and judges 

re su lted  in  t e s t  item  rev isions and lended a g rea te r  degree o f  face 

v a lid ity  to the instrum ent.

R e lia b il i ty

To e s ta b lis h  the  in te rn a l consistency r e l i a b i l i t y  o f  the  

to ta l  instrum ent and o f  ead i subscale , Hbyt^ r e l i a b i l i t i e s  were c a l

cu lated . This technique was se lec ted  because a  f iv e -p o in t L ikert- 

type sca le  was used ra th e r  than a simple c o rre c t- in c o rre c t response 

format. The method employs analysis o f  variance techniques to  the 

estim ation o f r e l i a b i l i t y .  O rig in a lly , the method was an attem pt to  

provide an a lte rn a te  to  s p l i t - h a l f  techniques w ith a s in g le  adminis

te rin g  o f  a t e s t .

The Hoyt formula re s u lts  a re  equivalent to  Kuder-Ridiardson 

(20) when used w ith rigbt-wrxmg scoring  keys. KR-20 i s  a version  o f

^C. Hoyt, ’T e s t  R e lia b il i ty  Estimated by Analysis o f  V ariance,” 
Psychometrika. Vol. 6 (June, 1941), pp. 153-160.
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c o e f f ic ia i t  alpha which in  tu rn  is  based on in te rn a l consistency 

estim ation  o f  r e l i a b i l i t y  from e ith e r  covariance terms o r  item- 

in te rc o r re la t io n s . Hoyt's method divides the  to ta l  variance o f  

a respondent x item m atrix in to  sun o f  squares in d iv id u a ls , sum 

o f  squares item s, and sum o f squares re s id u a l.^  The formula fo r  

r e l i a b i l i t y  i s  as follows :

x̂x
MS ind —  MS res 

MS ind

High r e l i a b i l i t y  in  th is  case is  obtained when the respon

d en ts ' to ta l  scores have good d ispersion  re la tiv e  to  the residual 

conponent which i s  the remainder l e f t  from the to ta l  sum o f  squares 

a f t e r  SS ind iv iduals and SS items are sub trac ted . High r e l i a b i l i t y  

would be obtained when the items were in te rc o rre la te d  and, again, 

d isc rim inating  among respondaits .

Table 4 gives the îtoyt r e l i a b i l i t y  co rre la tio n s  fo r  the 

to ta l  instrum ent and f o r  each subscale.

Procedure o f the Study

The p r in c ip a l o f  each school was contacted by the  in v e s ti 

ga to r to  request perm ission to  use a sanple o f  tea d ie rs  on h is  s t a f f  

to  p a r t ic ip a te  in  the study. A l e t t e r  was sen t to  each p rin c ip a l 

(See Appendix C) v h id i included an explanation o f  the s tud^ , p u r

poses, and procedures o f the stud^. A copy o f  the  in stru n en t to  be 

used was enclosed.

I fb id .
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TABLE 4

RELIABILITY CORRELATIONS FOR TOE SURVEY INSTRUMENT

Subscales ^xx

Curriculum and In s tru c tio n .56

General Program Leadership .63

Community R elationships .55

Teacher R elationships .68

Student R elationships .61

TOTAL INSTRUMENT .70

A T oster o f  classroom teachers was secured from each b u ild 

ing  p r in c ip a l. The p r in c ip a ls  were asked to  exclude a l l  teachers 

vAo had no teaching e:qperience p r io r  to  the cu rren t school year.

A questionnaire  was se n t to the teachers se lec te d  to  p a r

t ic ip a te  in  the study. A l e t t e r  o f  in tro d u c tio n , e:q>lanation, and 

in s tru c tio n s , was included w ith the q u estio n n a ire . (See Appendix C). 

A se lf-ad d ressed  stamped envelop was included fo r  the p a rtic ip a n t 

to  re tu rn  the questionnaire  to  the researcher

A fter the researcher had received the major po rtion  o f  the 

questionnaires needed fo r  the  study, a  fo llow -tp  l e t t e r  was sen t to  

each school (See Appendix C). This l e t t e r  expressed appreciation  

to  the  teachers who had responded and requested the p a rtic ip a tio n  

on the p a r t  o f  the teachers vho had no t returned  the questionnaire .
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The p rin c ip a ls  were asked to  p lace th is  l e t t e r  on the teachers ' 

b u l le t in  board and/or read i t  in  a general facu lty  meeting.

S ta t i s t i c a l  Procedures

A T-Test^ was used to  determine i f  there  were s ig n if ic a n t 

d ifferences between the nego tia ting  uiban and nego tia ting  suburban 

teachers re la te d  to  the  subscales o f  the survey instrum ent. The 

T-Test f o r  independent samples was also  used to te s t  fo r s ig n i f i 

can t d iffe rences between male and female teachers ' responses and 

between n eg o tia tin g  and n o n -n e ^ tia tin g  teachers ' responses to each 

subscale and the  to ta l  t e s t .
2

The One-Way Analysis o f  Variance (ANOVA) was required  to 

determine s ig n if ic a n t  d ifferences whidi m i^ t  e x is t  between teachers 

in  the fou r e^çerience le v e ls . A one-way ANOVA was required  fo r 

each subscale and fo r  the  to ta l  t e s t  r e s u l ts .

The alpha lev e l fo r  a l l  in te ip re ta tio n s  was a = .05.

Because n u ll  hypotheses were used, a l l  re s u lts  were compared with 

the  tw o-ta iled  t e s t  c r i t e r i a  (o » .05) in  the t  and F ta b le s .

^Robert G. S te e l, P rinc ip les and Procedures o f  S ta t i s t ic s  
(New York: McGraw-Hill Company, i960), p7 S /.

^ Ib id ., p . 99.



CHAPTER IV 

PRESENTATION AND ANALYSIS OF THE DATA 

Introduction

This stud>r was designed to  determine the perceptions o f 

h i ^  school te a d ie rs  regarding the h i ^  school p rin c ip a lsh ip  as 

a p rofessional p o s itio n . The major purpose o f  th is  chapter was 

to  p resen t, analyze and in te rp re t  the data derived from the survey 

instrum ent. Tables were enployed to  repo rt idiat the d a ta  essen

t i a l l y  s ta te d . T h e ir  purpose was to  provide c la r if ic a t io n  and 

s t a t i s t i c a l  evidence fo r  the discussion .

U tiliz in g  the procedures described in  Chapters I and I I I ,  

inform ation re la t iv e  to  perceptions o f the h i ^  sd ioo l p r in c ip a l

ship was co llec ted  from teachers in  the G reater M etropolitan 

Oklahoma C ity  Area. These data  were tabu lated  to  t e s t  the follow 

ing hypothesis:

1. There i s  no s ig n if ic a n t d ifference  between teacher p e r

ceptions o f  the p rin c ip a lsh ip  in  a la rg e  uzban school 

d i s t r i c t  w ith p rofessional nego tia tions and the p e r

ceptions o f  teachers in  suburban school d i s t r ic t s  w ith 

p ro fessiona l n eg o tia tio n s.

2. There i s  no s ig n if ic a n t d ifference  between te a d ie r  p e r

ceptions o f  the p rin c ip a lsh ip  in  sd ioo l d i s t r ic t s  where 

p ro fessional nego tiations e x is t  and teacher perceptions 

in  school d i s t r ic t s  w ithout p ro fessional n eg o tia tio n s.

69
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3, There i s  no s ig n if ic a n t  d iffe ren ce  in  teacher percep

tio n s  o f the  high school p rin c ip a lsh ip  w ith  regard  

to  the  sex o f teachers.

4, There i s  no s ig n if ic a n t d iffe rence  in  teacher percep

tio n s  o f  the  high school p rin c ip a lsh ip  w ith regard 

to  the  to ta l  teaching experience o f  teachers.

In analyzing the  re s u l ts  o f the T-Tests and the One-Way 

Analysis o f Variance (ANOVA), the mean scores were c a lcu la ted  fo r  

each grotp compared on the  subscales: Curriculum and In s tru c tio n ; 

General Program Leadership; Community R elationships; Teacher Rela

tio n sh ip s; Student R elationships; and the  to ta l  t e s t .  TWenty-five 

percen t o f the  score ranges f e l l  in  each o f the p o s itiv e  and nega

tiv e  ranges, and f i f t y  percen t f e l l  in  th e  middle response group, 

th a t  is,undecided (See Table 3 ). Following in  Table 5 are  the 

h ighest and lowest ungrotped ind iv idual scores on each o f  the  sub

sca les  and the  to ta l  survey instrum ent.

The h ighest p o ssib le  score on the  Teacher Perceptions o f  

the  P rinc ipa lsh ip  Instrum ent was 345; the  h ighest ind iv idual score 

recorded fo r  a respondent was 311. The lowest score recorded fo r  

a respondent was 211. The lowest score poss ib le  was 69.

T-Tests Between N egotiating Urban and N egotiating 
D u rb a n  Teachers' Responses to  tne 

Purvey Instrum ent

The re s u l ts  o f  the  independent sanple T-Tests between the 

responses o f  teachers vho work in  nego tia ting  urban and n eg o tia tin g



TABLE 5

HIŒEST AND LOWEST UNGROUPED INDIVIDUAL SODEES, MEANS, 
AND STANDARD DEVIATIONS ON THE PERCEPTIONS 

OF TOE PRINCIPALSHIP INSTRUMENT

Possib le Highest Score Lowest Score Standard
Subscales Score Ranges Recorded Recorded Mean Deviation

Curriculum and 
In s tru c tio n  8 - 4 0

General Program 
Leadership 13 - 65

Conmunity
R elationships 7 - 3 5

Teacher
R elationsh ips 27 - 135

Student
R elationships 14 - 70

40

61

33

120

67

25

43

21

83

40

31.9

51.5

27.6 

104.4

49.8

3.1

4.1

2.8

7.9

5.0
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stdnzrban school d i s t r i c t s  are  reported  in  Table 6 . As in d ica ted  in  

the ta b le , no s ig n if ic a n t d ifferences were focntd between the two 

groups on any o f  the subscales o r  the to ta l  t e s t .

Since the re s u l ts  o f the T-Tests in d ica ted  th a t  uiban 

neg o tia tin g  and suburban n eg o tia tin g  teachers were in  agreement in  

th e i r  perceptions o f the h i ^  school p r in c ip a lsh ip ; i t  became 

necessary to  accept H^l ; That there  was no s ig n if ic a n t  d ifference  

between teacher perceptions o f the p rin c ip a lsh ip  in  a  la rge  urban 

school d i s t r i c t  w ith p ro fessional nego tia tions and the perceptions 

o f  teachers in  suburban school d i s t r i c t s  w ith p ro fessio n a l nego tia 

t io n s .

Ihe responses o f both groups on a l l  o f  the subscales were 

generally  in  the p o s itiv e  ranges. That i s ,  on four o f  the subscales; 

General Program Leadership; Community R elationsh ips; Teacher Rela

tio n sh ip s ; and Student R elationsh ips; a l l  group means were w ith in  

high scores in  the Undecided Range. H i^  scores in  the Undecided 

Range were considered to  be p o s itiv e . I t  was noted th a t  the mean 

score o f 32.35 fo r  subuiban n eg o tia tin g  teachers on the Curriculum 

and In s tru c tio n  subscale was a c tu a lly  w ith in  the  P o sitiv e  Range 

(See Table 3 ).

The to ta l  mean score fo r  the uiban n eg o tia tin g  tea d ie rs  was 

267.00, and 267.49 fo r  the  subuiban n eg o tia tin g  teach ers . The p o s i

tiv e  mean scores o f the two groups ind ica ted  th a t  they perceived the 

high school p rin c ip a lsh ip  as a p ro fessional leadersh ip  p o s itio n  in  

which the p rin c ip a l has the  primary re sp o n s ib ility  fo r  the to ta l  

educational program o f the school.



TABLE 6

RESULTS OF THE T-TESTS BEnVEEN NEGOGIATING URBAN
AND SUBURBAN TEAQIERS' RESPONSES TO

THE SURVEY INSTRUMENT

Subscales
N egotiating Urban 
T  S.D.

N egotia ting  SiA>urban 
3f S.D. T-Ratio

Level o f  
S ign ificance

Curriculum and 
In s tru c tio n 31.65 3.40 32.35 2.91 1.522 NïS. *

General Program 
Leadership 51.47 4.75 51.79 4.13 0.501 N.S.

Gcmnunity
R elationships 27.46 2.38 27.60 3.87 0.304 N.S.

Teadier
R elationships 105.28 8.40 105.15 7.11 0.116 N.S.

Student
R elationsh ips 51.37 5.60 50.76 4.80 0.815 N.S.

TOTAL TEST 267.00 18.47 267.49 16.10 0.197 N.S.

w

* N.S. in d ic a te s  no s ig n if ic a n t  d iffe ren ces a t  th e  a = .05 le v e l. 
.05 t  (60) "  1.98
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T-Tests B e^een N eg)tia ting  and Non-Negotiating 
'Teachei^^ Responses To The 

üunrey instrum aîF

The re s u lts  of the t - t e s t s  between n ego tia ting  teachers 

and non-negotiating teachers are  i l lu s t r a te d  in  Table 7. The d a ta  

th e re in  ind ica ted  no s ig n if ic a n t d ifferences between the responses 

o f  n ego tia ting  and non-negotiating teachers. Therefore, i t  was 

appropriate  to  accept H^2: That there  was no s ig n if ic a n t d i f f e r 

ence between teacher perceptions o f the p rin c ip a lsh ip  in  school 

d i s t r ic t s  Wiere p ro fessional nego tiations e x is t  and teacher p e r

ceptions in  school d i s t r ic t s  w ithout p ro fessional n ego tia tions.

A somewhat in te re s tin g  r e s u l t  emerged, which was; the 

mean score o f  the  n eg o tia tin g  group o f  teachers was num erically 

h i ^ e r  than th a t o f  the non-negotiating teacher g ro iç . In f a c t ,  

the n eg o tia tin g  group 's responses on the Curriculum and In stru c tio n  

subscale y ie lded  a mean vdiidi f e l l  in  the p o s itiv e  range o f  sco res . 

The group mean fo r  tiie nego tia ting  teachers was 266.71, and the 

mean score recorded for the non-negotiating teachers was 262.82.

Even though the mean score o f  262.82 was considered to  be a p o s itiv e  

response, i t  was the lowest to ta l  mean score o f  a l l  the  groups com

pared in  the studÿ.

The im plication was th a t  tead ie rs  who work in  school d i s 

t r i c t s  w ith  p ro fessional nego tia tions were more p o s itiv e  toward the 

p ro fessional leadership  p o sitio n  o f  die high school p rin c ip a l than 

non-negotiating teachers, however, the t - t e s t  d id  n o t st^iport th is  

ixqp licatim . The re s u lts  o f  the t - t e s t  ind icated  th a t both grotçs



TABLE 7

RESULTS OF THE T-TESTS BEIWEEN NEGOTIATING AND
NON-NEGOTIATING TEACHERS' RESPONSES

TO THE SURVEY INSTRUMENT

Subscales
N egotiating 

X S.D.
Non N egotiating 
X S.D. T-Ratio

Level o f  
S ign ificance

Curriculum and 
In s tru c tio n 32.06 3.16 31.64 2.52 0.688 N.S.

General Program 
Leadership 51.21 4.14 50.24 2.90 1.237 N.S.

Community
R elationships 27.57 2.95 27.67 2.59 0.172 N.S.

Teacher
R elationships 105.39 8.12 102.79 6.62 1.650 N.S.

Student
R elationships 50.79 5.16 50.47 5.37 0.303 N.S.

TOTAL TEST 266.71 18.89 262.82 14.68 1.070 N.S.

-vl
c n

•OS t  ** 2 .04
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generally  agreed in  th e i r  percep tions; w ith  the mean score o f each 

groiq) recorded in  the p o s itiv e  rangp o f  sco res .

I t  was somewhat su rp ris in g  to  f in d  th a t  the  mean score of 

the  n eg o tia tin g  teachers on the Teacher R elationships subscale r e 

vealed  a more p o s itiv e  perception  o f the leadersh ip  ro le  o f  the 

p rin c ip a l in  th is  area  o f  re sp o n s ib ili ty  than the  non-negotiating 

teach e rs . In ad d itio n , the  mean score o f  the  n eg o tia tin g  teachers 

on th is  subscale was 105.39, and 102.79 fo r  the non-negotiating 

teachers, vdiich represen ted  a g re a te r  mean d if fe ra ic e  than any o f  

the  o th e r four subscales. But, the  ^ - ra t io  o f  1.650 on the 

T eadier R elationships subscale was n o t adequate to  rep o rt a  s ig n i

f ic a n t  d ifference  between the two groups in  th e i r  perceptions since 

a  t - r a t io  o f 2.04 a t  the .05 lev e l was requ ired .

T -T ^ ts  Between Male and F em le 
Teachers' Responses To The 

^ ï w y  instrum ent

Table 8 shows th a t  no s ig n if ic a n t  d ifferences were fecnd 

between the male and female te a c h e rs ' perceptions o f  the high 

sd ioo l p rin c ip a lsh ip  on any o f  the  subscales o r  the to ta l  t e s t .

Only on the  Community R elationships subscale d id  the  t - r a t io  of 

1.292 even approach the  t^ r a t io  o f  2.02 needed fo r  sig n ifican ce  a t  

the  .05 le v e l, b u t, t  "  1.292 was too sm all to  in d ica te  a s ig n i f i 

cant d ifference  in  die responses o f die two groiqps. Therefore,

H^3: That there  was no s ig n if ic a n t d iffe rence  between te a d ie r  p e r

ceptions o f  the  p rin c ip a lsh ip  w ith  regard to  the sex o f teachers 

was accepted as s ta te d .



TABLE 8

RESULTS OF TOE T-TESTS BETWEEN MALE AND FEMALE
TEACHERS' RESPONSES TO TOE

SURVEY INSTRUMENT

Subscales
Male
X S.D.

Female
X S.D. T-Ratio

Level o f  
S ign ificance

Curriculum and 
In s tru c tio n 31.77 3.30 32.25 3.06 0.735 N.S.

General Program 
Leadership 51.16 3.67 51.23 4.61 0.791 N.S.

Gonnnnity
R elationships 27.08 2.79 27.88 3.11 1.292 N.S.

Teacher
R elationships 106.34 8.23 104.78 8.01 0.930 N.S.

Student
R elationships 50.30 5.26 51.10 5.05 0.753 N.S.

TOTAL TEST 267.70 20.13 266.10 17.65 0.414 N.S.

• v j

•OS t  ** 2.02
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The mean responses o f  both male and female teachers were 

w ith in  the  h igher scores o f  the Undecided Range when in te rp re ted  

in  Table 3. The responses o f  both groups in  each o f tiie subscales 

and the  to ta l  t e s t  represented  a h i ^  degree o f agreement between 

the groups on th e i r  perceptions o f the high school p rin c ip a lsh ip . 

Yet, in te re s tin g ly  enough» i t  was noted th a t the  to ta l  score mean 

o f  the male teachers, 267.70, was s l i ^ t l y  h igher than th a t  o f  the 

female teach ers , which was 266.10. In f a c t ,  the  to ta l  mean score 

o f  267.70 by male teachers on the survey instrum ent was the h ighest 

score o f a l l  the groups compared in  the  study. But, the j t- te s ts  

between male and female teachers on the  survey instrum ent y ielded  

a t - r a t io  o f  0.414 which was inadequate Mien compared to  the 

r a t io  o f  2.02 requ ired  fo r  sign ificance  a t  the .05 le v e l.

One-Way Analysis o f Variance Between Experience 
Levels o f  Teachers on the 

Purvey Instrument

Each respondent's score on ead i subscale and the to ta l  t e s t  

was tabu la ted  and grouped according to  various teaching experience 

le v e ls . The eiqperience lev e ls  used were as follow s: one through 

f iv e  years; s ix  through ten  years; eleven th ro u ^  f i f te e n  years; 

and s ix teen  o r more years . The mean scores fo r  each groi^ a re  shown 

in  Table 9.

The mean score fo r  eadi o f  & e four experience lev e l groins 

was recorded w ith in  the extrane high scores o f  the  Undecided Range 

(See Table 3 ) . These mean scores were in te rp re te d  to  mean p o s itiv e
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TABLE 9

MEAN SCORES FOR THE GROUPS USED IN THE ANALYSIS 
OF VARIANCE BY EXPERIENCE LEVELS

Subscales
1-5 y rs

Experience Levels
. 6-10 y rs . 11-15 y rs . 

Mean Scores
16 o r  more y rs . Total

Curriculum and 
In s tru c tio n 31.7 32.5 32.3 31.6 31.9

General Program 
leadersh ip 50.8 51.9 51.4 52.0 51.5

Community
R elationships 27.9 27.3 27.0 28.0 27.6

Teacher
R elationships 103.3 105.1 105.2 104.5 104.4

Student
R elationships 51.8 52.6 49.3 49.9 49.8

TOTAL TEST 266.7 267,6 265.2 266.0 266.5

responses, since  mean scores in d ica te  th a t there  are  as many scores 

above the mean as there  a re  scores below the mean.

The h ighest mean score , 267.6, was recorded fo r  the group o f 

te a d ie rs  w ith  s ix  th ro u ^  ten  years to ta l  teaching experience. The 

lowest mean score was 266.0, recorded fo r the group o f  tea d ie rs  w ith 

s ix teen  o r  more years to ta l  teaching experience.

Tables 10-15 show the re s u lts  o f  the One-Way Analysis o f  

Variance between the four teaching eiqierience lev e ls  on ead i subscale 

o f  the  survey instrum ent and the to ta l  t e s t .  An F-Ratio value o f 2.68
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TABLE 10

ONE-WAY ANALYSIS OF VARIANCE BETWEEN THE EXPERIENCE
LEVELS OF TEACHERS ON THE CURRICULUM

AND INSTRUCTION SUBSCALE

Source o f 
Variance S.S. M.S.

Level o f  
F-Ratio Significance

Between 35.36

Within 2786.7

Total 2822.1

3 11.78

221 12.60 

224

0.93 N.S.

^ (3,120)" 2'G8

TABLE 11

ONE-WAY ANALYSIS OF VARIANCE BETWEEN THE EXPERIENCE 
LEVELS OF TEACHERS ON THE GENERAL 

PROGRAM LEADERSHIP SUBSCALE

Source o f  Level o f
Variance S .S . df^ M.S. F-Ratio S ignificance

Between

Within

Total

55.8

3762

3728

3

221

224

18.56

16.61

1.11 N.S.
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TABLE 12

ONE-WAY ANALYSIS OF VARIANCE BETWEEN THE EXPERIENCE
LEVELS OF TEACHERS ON THE OCWWNITY

RELATIONSHIPS SUBSCALE

Source o f  
Variance S.S, d f M.S. F-Ratio

Level o f  
S ignificance

Between 37.3 3 12.56 1.65 N.S.

Within 1676.9 221 7.58

Total 1714.6 224

TABLE 13

ONE-WAY ANALYSIS OF VARIANCE BETWEEN THE EXPERIENCE 
LEVELS OF TEAŒERS ON THE TEACHER 

RELATIONSHIPS SUBSCALE

Source o f 
Variance S.S. d f M.S. F-Ratio

Level o f 
S ignificance

Between 130.7 3 43.6 0.44 N.S.

Within 21,669 221 98.0

Total 21,800 224
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TABLE 14

ONE-WAY ANALYSIS OF VARIANCE BETWEEN THE EXPERIENCE
LEVELS OF TEAŒERS ON THE STUDENT

RELATIONSHIPS SUBSCALE

Source o f 
Variance S.S. d f M.S. F-Ratio

Level o f 
S ignificance

Between 663 3 221 1.50 N.S.

Within 32,549 221 147.3

Total 33,212 224

TABLE 15

ONE-WAY ANALYSIS 
LEVELS OF 

OF

OF VARIANCE BETWEEN THE EXPERIENCE 
TEACHERS ON THE TOTAL SCORES 
THE SUEVEY INSTRUMENT

Source o f 
Variance S.S. d f M.S. F-Ratio

Level o f  
S ignificance

Between 147 3 49.0 0.17 N.S.

Within 63,359 221 286.7

T otal 63,506
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o r above was requ ired  fo r  sign ificance  a t  the .05 lev e l o f  co n fi

dence. With th is  requirem ent, there  were no s ig n if ic a n t d ifferences 

between the  responses o f the  teachers in  the fo u r experience lev e ls  

on the subscales o r  the to ta l  survey instrum ent. Therefore, 

was accepted: There was no s ig n if ic a n t d ifference  in  teacher 

perceptions o f tth e  h i ^  school p rin c ip a lsh ip  w ith regard to  the 

to ta l  teaching experience o f  teachers.

The One-Way Analysis of Variance between the four ex

perience le v e ls  o f teachers on the survey instrum ent c le a rly  

ind ica ted  th a t teachers in  these groips were in  agreement in  th e i r  

perceptions o f  the  high school p rin c ip a lsh ip . The mean score o f  

266.5 fo r  the  g ro tçs on the to ta l  t e s t  ind icated  th a t  the teachers 

were p o s itiv e  in  th e i r  perceptions o f the p rin c ip a lsh ip . The p o s i

tiv e  mean score by the  gro içs showed th a t  teachers perceived the 

h i ^  school p rin c ip a lsh ip  as a p ro fessional leadersh ip  p o s itio n ; 

th a t the  p r in c ip a l should have the primary re sp o n s ib ility  fo r  le a d e r

ship  in  the  to ta l  educational program o f  the school; th a t  the 

p rin c ip a l should be responsib le  fo r  c rea tin g  a healthy  and stim ula

tin g  clim ate in  the  school w ith in  which s iç e r io r  education w il l  be 

p o ss ib le ; and th a t  the p r in c ip a l should have a deep concern fo r  

human r ig h ts  as a  basis  fo r  behavior and decision-making, as he 

involves the  s tu d en ts , fa c u lty , and the community in  the to ta l  educa

tio n a l p rocesses.

The means fo r  the grotps of teachers in  A e  four e:q)eri- 

ence lev e ls  on the  questionnaire  subscales y ie lded  some in te re s tin g
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inform ation upon inspection . Teachers w ith s ix  through ten  years 

teaching experience were more p o s itiv e  toward the p rin c ip a lsh ip  

than any o f the o ther groups on Curriculum and In s tru c tio n  and 

Student R elationships; th e ir  mean scores were 32.5 and 52.6, 

resp ec tiv e ly . Teachers w ith s ix teen  o r  more years o f experience 

had the h ighest mean scores on General Program Leadership, 52.0, 

and Coinnunity R elationsh ips, 28.0. The h ighest mean on the Teacher 

Relationships subscale was 105.2, recorded fo r  teachers w ith eleven 

to  f i f te e n  years e îçe rien ce . Teachers with one th ro u ^  f iv e  years 

experience did n o t have a mean score on e ith e r  subscale which was 

higher than the o th e r experience lev e l groups. But, none o f  the 

mean scores o f the  teachers in  th is  experience lev e l grotp were 

s ig n if ic a n tly  d if fe re n t from the o ther groups.

I t  appeared from the data  presented in  Table 9 th a t  teachers 

w ith s ix  through ten  years teaching experience were more p o s itiv e  

in  th e i r  perceptions o f the h i ^  school p rin c ip a lsh ip  than teachers 

in  the o th e r experience lev e l groips; however, the  re s u l ts  o f the  

One-Way Analysis o f Variance did no t s iç p o r t  th is  observation. 

Conversely, the  re s u lts  ind ica ted  no s ig n if ic a n t d ifferences between 

the experience lev e ls  of teachers on Curriculum and In s tru c tio n ; 

no s ig n if ic a n t d ifferences between experience lev e ls  on General 

Program Leadership; no s ig n if ic a n t d ifferences between experience 

lev e ls  on Community R elationships; and none on Teacher o r  Student 

R elationships.
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E ffects o f  the Simrey Responses on the 
“  S ta ted  tlypo theses

On the b as is  o f  the inform ation revealed in  the s t a t i s t i 

c a l an a ly sis , the following statem ents can be made:

1. There was no s ig n if ic a n t  d ifference  between the way 

uzban n ego tia ting  teachers and suburban nego tia ting  

teachers perceived the h i ^  school p rin c ip a lsh ip  as 

shown w ith the T -T ests.

2. There was no s ig n if ic a n t  d ifference  between nego tia 

tin g  teachers and non-negotiating teachers* 

p e rc u t io n s  o f  the high school p rin c ip a lsh ip .

3. There were no s ig n if ic a n t d ifferences between male 

and female teachers * perceptions o f the  high school 

p rin c ip a lsh ip .

4. There was m  s ig n if ic a n t  in te ra c tio n  between the 

d if fe re n t experience lev e ls  o f  teachers.

In accordance w ith the fin d in g s , i t  was necessary to  respond 

to  the n u ll hypotheses in  the follow ing manner:

HqI :  There i s  no s ig n if ic a n t d ifference  between teacher percep

t io n s  o f  the p rin c ip a lsh ip  in  a  la rg e  uzban school d i s t r i c t  

with p ro fessional nego tia tions and the perceptions o f  

teachers in  suburban school d i s t r i c t s  w ith p ro fessional 

n eg o tia tio n s . Accepted.

E^2: There i s  no s ig n if ic a n t d ifference  between te a d ie r  percep

tions o f  the  p rin c ip a lsh ip  in  sd ioo l d i s t r i c t s  idiere
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pro fessional nego tia tions e x is t  and teacher perceptions 

in  school d i s t r i c t s  w ithout p ro fessio n a l n eg o tia tio n s . 

Accepted,

Hq3; There i s  no s ig n if ic a n t  d iffe ren ce  in  teacher perceptions

o f  the  high school p rin c ip a lsh ip  w ith  regard to  the sex 

o f  te a d ie r s . Accepted.

F^4: There i s  no s ig n if ic a n t  d ifference  in  teacher perceptions

o f  the h i ^  school p rin c ip a lsh ip  w ith regard to  the to ta l  

teaching experience o f  teach e rs . Accepted.



CHAPTERV

SIMIARY, C m a U S IO N S , M D  REœM^ENDATIONS

The purpose o f  tiiis  chapter i s  to  summarize the major 

findings o f  the study, to  s ta te  conclusions based on the findings 

presented  in  Chapter IV, and to  suggest recomnendations fo r 

fu r th e r  research .

Summary

The problem o f  the study was to  determine the perceptions 

o f  higji school teachers regarding the high school p rin c ip a lsh ip  as 

3 p ro fessional p o s itio n . More s p e c if ic a lly , th is  stud^ was con

cerned w ith providing answers to  the follow ing questions : (1) Do

high school teachers perceive the high school p rin c ip a lsh ip  as a 

unique and d if fe re n t p o s itio n  from th a t  o f the superintendent and 

o th e r  members o f  the cen tra l adm inistration? C2) Do high school 

teachers have common perceptions o f  the  high school p rin c ip a lsh ip  

w ith  regard to  leadersh ip  behaviors, p ra c tic e s , fu n c tio n s , task s, 

and competencies? (3) To what degree has teacher m ilitancy  and 

th e  movement o f teachers toward p ro fessiona l nego tia tions influenced 

p resen t teacher perceptions o f  the  high school p rin c ip a lsh ip ?

The study was designed to  t e s t  the  follow ing hypotheses:

HqI :  There i s  no s ig n if ic a n t  d ifference  between teacher p e r

ceptions o f the p rin c ip a lsh ip  in  a la rg e  uiban school d i s t r i c t  w ith

87
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p ro fessional nego tia tions and the perceptions o f  teachers in  sub

urban school d i s t r i c t s  w ith p ro fessional n eg o tia tio n s.

H^2: There i s  no s ig n if ic a n t d ifference  between teacher p e r

ceptions o f the p rin c ip a lsh ip  in  school d i s t r ic t s  where p ro fessional 

nego tia tions e x is t  and teacher perceptions in  school d i s t r ic t s  

w ithout p ro fessiona l n eg o tia tio n s .

Hq3: There i s  no s ig n if ic a n t d ifference  in  teacher percep

tio n s o f  the high school p rin c ip a lsh ip  w ith regard to  the sex o f  

teach e rs .

Hq4: There i s  no s ig n if ic a n t d ifference  in  teacher percep

tio n s  o f  the high school p rin c ip a lsh ip  w ith regard to the to ta l  

teaching experience o f  teachers.

In o rder to  t e s t  these p ropositions the following proce

dures were used in  the study:

An examination o f  the  re la te d  l i t e r a tu r e  described in  

Chapter I I ,  revealed  the nature  o f  the previous research done on 

the p r in c ip a lsh ip . Since the l i t e r a tu r e  f a i le d  to  reveal an ade

quate instrum ent designed to  analyze the a tt i tu d e s  and opinions o f 

high school teachers regarding the high school p rin c ip a lsh ip , i t  

became necessary to  develop a to o l fo r th is  purpose. The follow 

ing major co n tribu tive  sources were used in  th is  endeavor, which 

provided the b a s ic  frame o f  reference fo r  the development o f  the 

Teadier Perceptions o f  the High School P rinc ipa lsh ip  In s tru n en t:

Guidelines For Evaluation: The School P rinc ipa lsh ip  --  
Seven Areas o f  Gonpetencel

iHoward J .  Demeke, Guidelines For Evaluation: The School 
P rincipalship--Seven Areas o f  Competence. (Tempe, Arizona: Arizona 
S ta te  (h iiv e is ity , iS v i) .
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A P osition  Paper: Ihe Secondary School P rincipalsh ip^
2

A Guide For Improving Teacher Education in  Human Rights 

The Washington P rin c ip a l Evaluation Inventory^

The 69 items included in  the  instrum ent were constructed 

around the following major areas o f a high school p r in c ip a l 's  respon

s i b i l i t i e s ;  Curriculum and In s tru c tio n , General Program Leadership, 

Community R elationships, Teacher R elationsh ips, and Student Rela

tionsh ip s ,

The L ikert method o f  summated ra tin g s  was the fundamental 

technique u t i l iz e d  in  constructing  the instrum ent. Approximately 

70 percent o f the statem ents were p o s itiv e  and 30 percen t were 

negative in  the  manner presented.

The statem ents contained in  the instrum ent were submitted 

to  a panel o f competent judges in  an e f fo r t  to  achieve content 

v a lid i ty .  To fu r th e r  strengthen the v a lid i ty ,  the instrum ent was 

adm inistered to  34 teachers in  the ta rg e t a rea .

The Teacher Perceptions o f  the High School P rinc ipa lsh ip  

Instrument had an estim ated r e l i a b i l i ty  o f ,70, \diich was adequate 

fo r  the  purpose o f th is  study.

^Oklahoma A ssociation o f Secondary School P r in c ip a ls , A 
P osition  Paper: The Secondary School P rin c ip a lsh ip , (Oklahoma 
C ity , Oklahcana, May, 1969),

^Phi D elta Kappa Teacher Education P ro jec t on Human R ights, 
A Guide fo r Improving Teacher Education in  Human R ights, (Norman, 
Oklahoma: Southwest cen ter fo r kuman R elations S tud ies , 1972),

% lchard L, Andrews, The Washington P rin c ip a l Evaluation 
ry, (S e a ttle : Bur 

s i ty  o± Washington, 1970,)
Inventory, (S e a ttle : Bureau o f School Service and Research, Univer- 

f  washi]
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Teachers in  nineteen h i ^  schools in  the G reater M etropoli

tan  Oklahoma City Area were included in  the study. Teachers in  

the nine Oklahoma C ity high schools, and ten high schools in  sub

urban d i s t r ic t s  ad jacen t to  Oklahoma C ity were u t i l iz e d .  A 

s t r a t i f i e d  random sanple was drawn from each school and 225 teachers 

w ith one f u l l  year o r  more to ta l  teaching experience were used as 

the to ta l  sample. Approximately 85 percen t worked in  school d is 

t r i c t s  w ith p ro fessional negotiations and 15 percen t were from 

school d i s t r ic t s  w ithout p ro fessional n eg o tia tio n s . Approximately 

63 percen t were female and 37 percen t male.

The p rin c ip a l o f  each school was contacted fo r  perm ission 

to  use a sample o f  teachers on h is  s t a f f  to  p a r tic ip a te  in  the study, 

% on receiv ing  the  approval, a ro s te r  o f  classroom teachers was 

secured from each p r in c ip a l. The questionnaire was m ailed to  the 

tead ie rs  se lec ted  to  p a r t ic ip a te  in  the study.

A fter the researcher had received 73 percen t o f  the question

n a ire s  m ailed, the data  was recorded and tabu lated  fo r  s t a t i s t i c a l  

an a ly sis .

Findings

S ig n ific an t findings o f the study were as follows :

HqI :  There i s  no s ig n if ic a n t d ifference  between teacher percep

tio n s  o f the p rin c ip a lsh ip  in  a large  urban school d i s t r i c t  w ith 

p ro fessional nego tia tions and the perceptions o f  teachers in  sub

urban school d i s t r ic t s  w ith p ro fessional n eg o tia tio n s.
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There were no s ig n if ic a n t  d ifferences found between urban 

nego tia ting  and suburban n eg o tia tin g  teachers in  th e i r  perceptions 

o f the high school p rin c ip a lsh ip . Findings ind ica ted  th a t  both 

grotps o f teachers were p o s itiv e  in  th e i r  a tt i tu d e s  and were in  

agreement in  th e i r  perceptions o f  the high school p rin c ip a lsh ip .

The agreement in  perceptions between the two groups o f teachers 

was re f le c te d  in  the p o s itiv e  responses on each o f  the major areas 

o f the high school p r in c ip a l’s re sp o n s ib ility ; Curriculum and 

In s tru c tio n , General Program Leadership, Community R elationsh ips, 

Teacher R elationsh ips, and Student R elationsh ips.

H^2: There i s  no s ig n if ic a n t  d ifference  between teacher p e r 

ceptions o f the p rin c ip a lsh ip  in  school d i s t r i c t s  where p ro fessional 

negotiations e x is t  and teacher perceptions in  school d i s t r i c t s  

w ithout p ro fessional n eg o tia tio n s .

There were no s ig n if ic a n t  d ifferences between n eg o tia tin g  

teachers and non-negotiating  teachers in  th e i r  perceptions o f  the  

h i ^  school p rin c ip a lsh ip . The perceptions o f  the n eg o tia tin g  and 

non-negotiating teachers were p o s it iv e , and were in  agreement on 

each o f  the major areas o f  the high school p r in c ip a l’s re s p o n s ib ili

t i e s .

1^3: There i s  no s ig n if ic a n t d ifference  in  teacher perceptions 

o f  the high school p rin c ip a lsh ip  w ith  regard to  the sex o f  teachers.

There were no s ig n if ic a n t  d ifferences between male and 

female perceptions o f  the h i ^  school p rin c ip a lsh ip . D ifferences 

in  the perceptions o f  the two groups o f teachers were no t s ig n if ic a n t
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a t  the .05 le v e l. Consequently, on each o f the major areas o f 

the high school p r in c ip a l 's  re s p o n s ib ili ty , male and female teachers 

agreed in  th e i r  percep tions, and the  responses o f both groups were 

p o s itiv e  on each a rea .

Hq4: There i s  no s ig n if ic a n t  d iffe rence  in  teacher perceptions 

o f  the  high school p rin c ip a lsh ip  w ith regard to  the to ta l  teaching 

experience o f teachers.

The One-Way M a ly s is  o f Variance ind icated  th a t there  were 

no s ig n if ic a n t d ifferences between the responses o f teachers in  

th e  d if fe re n t experience le v e l groups on the  survey instrum ent a t  

the  0.5 le v e l. The teachers in  each o f  the experience le v e l groups 

(one through fiv e  years, s ix  through ten  y ears , eleven through f i f 

teen years, s ix teen  o r more years) were in  agreement in  th e ir  

perceptions on a l l  areas o f  the high school p r in c ip a l 's  re sp o n sib il

i ty .  S im ila rly , a l l  four groups were p o s itiv e  in  th e i r  perceptions 

and a tt i tu d e s  toward these areas o f  re sp o n s ib ility .

On the b as is  of the  inform ation revealed in  the T-Tests and 

One-Way Analysis o f Variance, the four hypotheses o f th is  study 

were accepted as s ta te d .

Other Findings 

Male and female teachers both generally  agreed th a t:

1. The p rin c ip a l should assume the primary re sp o n s ib ili ty  

fo r  providing leadersh ip  and giving cohesive d ire c tio n  fo r  the to ta l  

program o f  the school.
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2. The p rin c ip a l should assume the primary leadersh ip  ro le  

in  in i t i a t in g  change and providing e ffe c tiv e  leadersh ip  in  the 

improvement and evaluation  o f  curriculum  and in s tru c tio n .

3. The p r in c ip a l should have a deep comnitment to the 

achieving o f  eq u a lity  o f  educational opportunity  and c rea tin g  con

d itio n s  in  the school which perm it a l l  students to  gain equal access 

to  the school programs which w il l  meet th e i r  needs.

4. The p r in c ip a l should assume the primary re sp o n s ib ility  

fo r  stim u la ting  involvement and enthusiasm fo r goal id e n tif ic a tio n  

and attainm ent; s tim u la ting  the development o f  a tt i tu d e s  aimed a t  

the e lim ination  o f  d iscrim ination ; f a c i l i t a t in g  e ffe c tiv e  working 

re la tio n sh ip s ; and c rea tin g  conditions w ith in  which the b est c o n tr i

butions o f  the s t a f f  can be made.

5. The p r in c ip a l should accept the primary leadersh ip

and l ia is o n  ro les in  p a r tic ip a tin g  w ith school s t a f f ,  c e n tra l o ff ic e  

ad m in is tra to rs , and menhers o f  the community in  the honest and 

accurate in te rp re ta t io n  o f  the needs and achievements o f the  school.

Conclusions

Several, conclusions were derived from the major findings o f 

th is  stutty . These conclusions were formed w ith in  the lim ita tio n s  

o f  th is  in v es tig a tio n .

1 . Since teachers perceived the  high school p rin c ip a lsh ip  

as a p ro fessio n a l leadersh ip  p o s itio n ; unique and d if fe re n t  from 

th a t  o f  the superintendent and o th e r members o f  the c en tra l
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adm in istra tion , and esp ec ia lly  since professional p rin c ip a l o r

ganizations have taken th is  p o s itio n  a lso , i t  is  im perative th a t 

boards o f  education and superintendents perceive the p rincipalsh ip  

in  th is  manner, and not sing ly  as a middle-management p o sitio n .

2, P rin c ip a ls  should assume re sp o n s ib ility  fo r developing 

procedures and regulations vdiich exemplify a commitment to  the 

r ig h ts  o f  both teachers and studen ts,

3, Since teachers expect e ffe c tiv e  leadership  from the 

p r in c ip a l, he should generally  be more agressive in  the in i t ia t io n  

o f a c t iv i t ie s  and in  the prov ision  of d irec tio n  in:

a . Creating a  healthy  and stim ula ting  clim ate in  

the school w ith in  which superior education w ill  

be possib le ,

b . In i t ia t in g  change and providing e ffec tiv e  

leadership in  the improvement and evaluation 

o f curriculum and in s tru c tio n ,

c . Promoting the involvement o f studen ts, 

teachers, and the community in  the decision

making process.

4, Since male and female teachers o f a l l  experience leve ls  

s ig n if ic a n tly  agreed in  th e i r  perceptions o f the leadersh ip  behaviors, 

p ra c tic e s , functions, ta sk s , and competencies required  of the high 

sdiool p rin c ip a lsh ip ; p rin c ip a ls  should involve teachers in  assess

ing the e ffec tiveness o f the leadership provided w ith regard to  

these m atters.
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5, Generally, c o n flic t  in  the perceptions of the high 

school p r in c ip a l 's  ro le  i s  associated  with p ro fessional negotia

tio n s  and teacher m ilitancy ; b u t, i t  was concluded from th is  

study th a t nego tia ting  and non-negotiating teachers were in  

general agreement in  th e i r  perceptions o f thé high school p r in 

c ip a lsh ip .

Recommendations

The following recommendations were presented as a re s u lt  

o f the conclusions previously  s ta ted :

1, I t  is  recommended th a t  boards o f education and super

intendents involve teachers in  the  id e n tif ic a tio n  and c la r if ic a t io n  

o f the leadership  ro les  and re s p o n s ib ili t ie s  o f  the high school 

p rin c ip a lsh ip .

2, I t  i s  recommended th a t  high school p rin c ip a ls  i n i t i a t e  

p a tte rn s  o f decen tra lized  decision-making in  th e i r  schools, which 

is  a c r i t i c a l  conponent o f p ro fessional behavior today fo r  the 

p rincipalsh ip  p o s itio n .

3, I t  i s  recommended th a t p rin c ip a ls  in  the G reater Metro

p o lita n  Oklahoma C ity Area assess the leadersh ip  provided from the 

p o sitio n  they hold. The cu rren t study and o th er re la te d  research  

should provide valuable inform ation to  be used as a b a s is  fo r  th is  

assessment.

4, I t  i s  recommended th a t  the p ro fessional p reparation  

programs and in serv ice  programs fo r  fu tu re  educational leaders and
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p rac tic in g  p rin c ip a ls  include extensive work in  leadersh ip  t r a in 

ing based on moral and e th ic a l values o f our democratic so c ie ty .

5. I t  i s  recommended th a t lo c a l and s ta te  p r in c ip a l 

assoc ia tions develop a p o sitio n  statem ent m th  regard to  p ro fes

sio n a l nego tia tions and the secondary school p rin c ip a lsh ip .

6. I t  i s  recommended th a t a defensib le  instrum ent fo r  

evaluating leadersh ip  from the o ff ic e  o f  the  p rin c ip a l be deve

loped and u t i l iz e d  in  high schools. Teachers should be involved 

in  th is  evaluation  process.

7. I t  is  recommended th a t fu r th e r  study be made regarding 

the impact o f growing teacher m ilitancy  upon the high school 

p rin c ip a lsh ip .
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TEAOŒR PERCEPTIONS OF THE HIGH SCHOOL PRINCIPALSHIP

INSTRUCTIONS

Please respond to  each o f  the items l i s te d  below. DO 
NOT sign your name on tiiis  paper.

FILL IN THE BLANKS

School_______________________________ City____________________

CHECK THE FOLLOWING 

Male Female

Number o f  Years Teaching Experience

________ (1-5) __________ (6-10)____________ (11-15) _________ (16 o r  more)

The follow ing are some statem ents concerning leadership  
behaviors, p ra c tic e s , functions, task s, and competencies o f the 
secondary school p rin c ip a lsh ip . This instrum ent i s  not concerned 
w ith p rin c ip a l evaluation , th e re fo re , p lease  assume th a t  you are 
about to begin work a t  a  new o r d if fe re n t school from th a t Wiich 
you are p resen tly  employed. Your responses should represen t your 
opinions w ith regard to  what the high school p rinc ipa lsh ip  should 
be.

Please in d ica te  your own opinion regarding the ex ten t to  
vdiich you agree o r  d isagree w ith each statem ent by c irc lin g  nuinber 
1 through 5 in  the appropriate  column following each statem ent.

USE THIS CODE

Vt H
0  g

It
Strongly Agree (SA) g 1 g g
G enerally Agree (GA) i  i S o S' » 2
lAidecided (U) 1 g.
G enerally Disagree (GD) X S'
Strongly Disagree (SD) ta* %

(SA) (GA) (U) (GD)

5 4 3 2
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THE HIGH SŒOOL PRINCIPAL: (SA) (GA) (U) (GD) (SD)

1. Should stim ulate  and encourage 5 4 3 2 1
im aginative and innovative
procedures in  the school.

2. Should have c h ie f leadersh ip  5 4 3 2 1
re sp o n s ib ility  fo r  in s tru c tio n a l
and curriculum  inprovement in  
the school

3. Should be p rim arily  concerned 5 4 3 2 1
w ith the secu rity  o f  h is  p o s itio n
when new ideas o r  a c t iv i t ie s  are 
considered fo r  iupleraentation.

4. Should provide e ffe c tiv e  lead er- 5 4 3 2 1
ship in  the evaluation o f  the
school programs.

5. Should perceive the inprovement 5 4 3 2 1
o f  the to ta l  school program as
only one o f  a p r in c ip a l’s 
r e s p o n s ib i l i t ie s .

6. Should re ly  tpon the s ip e rin ten -  5 4 3 2 1
dent and h is  s t a f f ,  and the school
board fo r the in i t ia t io n  o f  change 
in  the  curriculum .

7. Should i n s i s t  ipon the in i t ia t io n  5 4 3 2 1
o f  those a c t iv i t ie s  whidi he
fe e ls  might lead  to  minimal d i f 
f i c u l t i e s  fo r  students and teach e rs .

8. Should f a c i l i t a t e  implementation 5 4 3 2 1
o f  curriculum  experiences in
accordance w ith acceptable 
p r in c ip le s  o f  lea rn in g .

9. Should have a  deep concern fo r  5 4 3 2 1
human r ig h ts  as a b as is  fo r  be
hav io r and decision-making.
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10. Should be responsib le fo r  c re a t-  5 4 3 2 1
ing a  healthy  and stim u la tin g
clim ate in  the school w ith in  
which superio r education w il l  be 
p o ss ib le .

11. Should be held  accountable fo r  5 4 3 2 1
the p a r t  o f the to ta l  program
W iidi c le a r ly  r e f le c ts  h is  own 
philosophy.

12. Should be responsib le  fo r  the 5 4 3 2 1
establishm ent o f an in te rn a l
fin a n c ia l accounting system.

13. Should con tribu te  to  the id e n ti-  5 4 3 2 1
f ic a tio n  and c la r if ic a t io n  o f
educational goals and ob jec tives 
o f  the school.

14. Should be an ac tiv e  member o f 5 4 3 2 1
p ro fessional organizations se rv 
ing  the education p ro fession .

15. Should con tribu te  to  the develop- 5 4 3 2 1
ment o f p ro fessional standards
fo r  the lic en s in g  o f those who 
adm inister secondary schools.

16. Should assume re sp o n s ib ili ty  fo r  5 4 3 2 1
h is  own p ro fessional development.

17. Should develop and p ra c tic e  a 5 4 3 2 1
philosophy vdiich i s  c r i t i c a l l y  and
con tinually  rev ised  to  meet the 
dianging demands o f education, 
needs o f  studen ts and teachers.

18. 9iould assume the management 5 4 3 2 1
re s p o n s ib ili t ie s  fo r  the school
p la n t, f a c i l i t i e s  and equipment.
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19. Should be responsib le  fo r  the 5 4 3 2 1
development and/or completion o f
re p o r ts , records, and w ritten  
communications desired  o r  required  
to  f a c i l i t a t e  the work o f  the 
school and school d i s t r i c t .

20. Should e s ta b lish  an e f f ic ie n t  5 4 3 2 1
communication network w ith in  the
school.

21. Should be a middle management execu- 5 4 3 2 1
tiv e  carry ing  ou t the p o lic ie s  o f
the  sxjperintendent and board o f 
education.

22. Should m aintain a school program 5 4 3 2 1
c o n s is ten t w ith the requirements
and d esire s  o f  the community which 
the  school serves.

23. Should have the major re sp o n s ib ili ty  5 4 3 2 1
fo r  in te rp re tin g  the  school program
and needs to  the superintendent and 
board o f  education.

24. Should be competent in  securing 5 4 3 2 1
community understanding and support
o f  the school program.

25. Should have a knowledge o f  community 5 4 3 2 1
gro ip s, o rgan izations, and agencies.

26. Should encourage the use o f  human 5 4 3 2 1
and m ateria l resources o f  the com
munity to  enrich  the educational
program.

27. Should demonstrate p ro fessional 5 4 3 2 1
leadersh ip  in  the community be in 
te rp re tin g  honestly  and accura tely
the re a l  needs and accomplishments 
o f  the school.
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28. Should encourage s t a f f  p jir tic ip a - 5 4 3 2 1
tio n  in  community a c t iv i t ie s .

29. Should be responsib le  fo r  stim u- 5 4 3 2 1
la t in g  the p ro fessional growth and
w elfare o f  the p ro fessional s t a f f .

30. Should f a c i l i t a t e  s t a f f  involvement 5 4 3 2 1
in  program development.

31. Should requ ire  teachers to i n i t i a t e  5 4 3 2 1
a l l  a c t iv i t ie s  which he fe e ls  w ill
inprove in s tru c tio n .

32. Should rep resen t the in te re s ts  o f  5 4 3 2 1
teachers in  re la tio n sh ip s  w ith the
superintendent and/or board o f  
eA ication.

33. Should be responsib le fo r  delega- 5 4 3 2 1
tin g  adm in istra tive  du ties and
leadersh ip  tasks to  a s s is ta n t  
p r in c ip a ls .

34. Should define assignments and 5 4 3 2 1
d u tie s  o f  sp ec ia lized  s t a f f  and
c la r ify  th e i r  s ip p o rtiv e  r e la 
tionsh ips w ith teachers.

35. Should keep infom ed o f  new deve- 5 4 3 2 1
lopments in  curriculum con ten t, but
depends on sp ec ia lis ts -h ead s  o f  
departments and teachers fo r  much 
leadersh ip  on curriculum  m atte rs .

36. Should organize a rep resen ta tive  5 4 3 2 1
teach e rs ' group to  advise him and
h is  adm in istra tive  s t a f f  on ways 
to  inprove the educational program 
and s t a f f  re la tio n sh ip s .

37. Should encourage facu lty  and s t a f f  5 4 3 2 1
to  develop close re la tio n sh ip s .
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38. Should stim ula te  enthusiasm fo r 5 4 3 2 1
goal id e n tif ic a tio n  and achieve
ment w ithin  the school.

39. Should provide resources which help 5 4 3 2 1
teachers achieve id e n tif ie d  goals.

40. Should always be supportive o f  tea - 5 4 3 2 1
ch ers’ actions regarding studen ts.

41. Should have the re sp o n s ib ility  to  5 4 3 2 1
make recommendations regarding the
appointment and promotion o f  pro
fessional and non-professional 
s t a f f  in  the school.

42. Should encourage teachers to  fre e ly  5 4 3 2 1
e :? re ss  opinions on school m atters
and p o lic ie s  w ithout fe a r  o f h ie r -  
a rd iic a l recrim ination .

43. Should assume th a t the facu lty  w ill  5 4 3 2 1
develop a tt i tu d e s  and behaviors aim
ed a t  the elim ination  o f  discrim ina
tio n  and p re jud ice  toward a l l  studen ts .

44. Should f a c i l i t a t e  the development 5 4 3 2 1
o f  e ffe c tiv e  working re la tio n sh ip s
between teachers and spec ia lized  
guidance and counseling personnel.

45. Should be responsib le  f o r  the main- 5 4 3 2 1
tenance o f acceptable moral s ta n 
dards on the  p a r t  o f  teachers.

46. Should f a c i l i t a t e  productive coop- 5 4 3 2 1
e ra tio n  w ith consistan ts to improve
curriculum and in s tru c tio n .

47. Should have primary r e ^ n s i b i l i t y  5 4 3 2 1
fo r  recommending the dism issal o f
teachers when he determines th a t 
they are  in e ffe c tiv e .
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48. Should encourage cooperative devel- 5
opinent o f  meaningful programs o f 
in serv ice  education fo r  teachers
and s t a f f .

49. Should have the primary responsi- 5
b i l i t y  fo r  enforcing teacher con
t r a c ts  .

50. Should function as a groiç  leader 5
among teachers, w ith h is  decisions 
always being f in a l .

51. Should be responsible fo r  the evalu- 5
a tio n  o f  fac u lty  and s t a f f  conpetence.

52. Should a s s i s t  the teaching s t a f f  in  5
understanding and using pup il p e r
sonnel records and data .

53. Should provide a means fo r  teachers 5
to gain knowledge concerning th e i r  
leg a l ro le s  and re s p o n s ib ili t ie s .

54. Should be responsible  fo r  form ulât- 5
ing workable procedures fo r  d e te r
mining s t a f f  needs and assignments.

55. Should develop an adequate proce- 5
dure fo r  teachers to  appeal those 
decisions which d ire c tly  a f fe c t  them.

56. Should have the major re sp o n s ib ility  5
fo r  the educational progress and 
w elfare o f  the students in  the 
school.

57. Should be responsible  fo r  develop- 5
ing e f f ic ie n t  procedures fo r the 
scheduling o f  students to  c la sses .

58. Should m aintain a school clim ate in  5
vhich d isc ip lin e  i s  the top p r io r i ty .

(GA) (Ü)

3

(GD)

2

(SD)
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59. Should develop formal procedures 5 4 3 2 1
involving hearings and the r i ^ t
o f  appeal when a lleged  actions o f  
students may lead  to  serious 
p e n a l t ie s .

60. Should provide opportun ities fo r  5 4 3 2 1
students to p u b lic ly  express
opinions on school m atters and 
p o lic ie s  w ithout fea r  o f  h ie r a r 
ch ica l recrim ination .

61. Should c rea te  conditions in  the 5 4 3 2 1
school which w ill  perm it a l l  s tu 
dents to  gain equal access to  school
programs a f te r  the facu lty  has 
assessed th e i r  a b i l i t i e s .

62. Should have the exclusive respon- 5 4 3 2 1
s i b i l i t y  fo r  determining the
school a c t iv i ty  program.

63. Should apply knowledge o f  human 5 4 3 2 1
growth and development in  planning
learn ing  experiences and a c t iv i 
t ie s  fo r  stu d en ts .

64. Should provide a  school atmosphere 5 4 3 2 1
in  which studen ts are  free  to  p e t i 
tio n  and organize groips o r  a sso c ia 
tio n s  w ith in  the school fo r  lawful
purposes.

65. Should provide oppo rtun ities fo r  5 4 3 2 1
students to  p ub lic ly  express o r  hear
opinions o r views only on siA jects 
vhich are  n o t con troversia l in  n a tu re .

66. Should c rea te  the conditions vhich 5 4 3 2 1
encourage e ffe c tiv e  p a rtic ip a tio n  on
the p a r t  o f  students and s t a f f  in  
decision-making and in  the develop
ment o f  p o lic ie s  and regu la tions 
a ffe c tin g  the school.
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67. Should encourage p o s itiv e  s e l f -  5 4 3 2 1
concepts in  both students and
teach ers .

68. Should determine appropria te  dress 5 4 3 2 1
fo r  students and teachers which is
consisten t w ith conmunity standards.

69. Should p ro te c t the r i ^ i t  o f  p r i -  5 4 3 2 1
vacy regarding students and teachers.



APPENDIX B 

LIST OF JUDGES



115

Panel o f  Judges who a ss is te d  in  the v a lid a tio n  o f  the 
Teacher Perceptions o f  the High School P rincipalsh ip  Instrum ent.

Mr. Jim Johnson Dr. Mack Wedel
D irector o f  High Schools Professor o f  Education
Oklahoma City Public Schools Central S ta te  U niversity
Oklahoma Cily» Oklahoma Edmond, Oklahoma

Mr. Donald Edwards Dr. Charles Galbraeth
P rincipal Professor o f  Education
Millwood School D is t r ic t  N ortheastern S ta te  College
Oklahoma C ity , Oklahoma Tahlequah, Oklahoma

Dr. Melvin Todd 
D irector o f  Curricultan 
Oklahoma City Public Schools 
Oklahoma C ity , Oklahoma

Dr. Harold Crain 
P rincipal
Oklahoma C ity Public Schools

Mrs. S h irley  Bensinger 
Classroom Teacher 
Oklahoma City Public Schools 
Oklahoma C ity , Oklahoma

Dr. B ill  L illa rd  
Superintendent 
Oklahoma C ity Public Schools 
Oklahoma C ity , Oklahoma

Dr. Joe Lawter 
Professor Education 
Northwestern S ta te  College 
Alva, Oklahoma

Dr. Bob Holland 
Professor o f  Education 
Northeastern S ta te  College 
Tahlequah, Oklahoma
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1320 Northeast 54th S treet
Oklahoma C ity , OK 73111
January 6 , 1975

Dear

This i s  to  request th a t you consent to  serve as a judge in  
v a lid a tin g  the enclosed proposed questionnaire  fo r  an in v es tig a tio n  
I am conducting as my doctoral th e s is  problem. The study i s  con
cerned w ith determining teacher perceptions o f  the secondary school 
p rin c ip a lsh ip  as a p ro fessional p o s itio n .

The cu rren t l i t e r a tu r e  p e rta in in g  to  the secondary school 
p rin c ip a lsh ip  does no t contain an adequate instrum ent to  determine 
the perceptions o f  teachers w ith regard to the secondary school 
p rin c ip a lsh ip  as a p ro fessional p o s itio n . Therefore, w ith the 
approval o f  ny doctoral committee, an instrum ent has been developed 
Wiich must be v a lid a ted . A group o f  recognized a u th o ritie s  in  
Secondary Education and A dm inistration has been id e n tif ie d  to  a s s i s t  
in  th is  v a lid a tio n . Hopefully, you w ill  agree to  p a r t ic ip a te  on 
th is  panel.

Your personal agreement o r  disagreement with the statem ents 
i s  no t requested. What i s  d esired  i s  your judgement o f  the a p p li
c a b i l i ty  o f the statem ents in  assessing  teacher perceptions o f  the 
secondary sd iool p rin c ip a lsh ip .

In s tru c tio n s  fo r  tak ing  the  instrum ent are  given a t  the 
beginning o f  the questionnaire . Would you kindly  re tu rn  the in s tru 
ment together w ith any suggestions fo r  the improvement o f  the 
instrum ent as soon as p o ss ib le . Please accept ny thanks and 
apprecia tion  fo r  your valuable a ss is ta n ce .

S incerely  yours.

James Robinson

JR:fs
enc
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1320 Northeast 54th S treet
Oklahoma C ity, OK 73111
January 14, 1975

Dear

This l e t t e r  i s  a  £ollow-tp to  the conversation we had con
cerning my use o f  a sanple o f the teachers on your s t a f f  in  my 
doctoral d is s e r ta tio n  study.

The research i s  concerned w ith teacher perceptions o f  the 
secondary sd ioo l p rin c ip a lsh ip . The study is  designed to 
evaluate p r in c ip a ls , ra th e r , i t s  purpose i s  to  determine idiat 
teachers th ink  the secondary school p rin c ip a lsh ip  as a p ro fessional 
p o s itio n  ought to  b e .

At th is  tim e, I would apprecia te  receiv ing  a l i s t  o f  the 
names o f  the classroom teachers in  your bu ild ing . Would you p lease  
exclude a l l  teachers v^o have no teaching experience p r io r  to th is  
school year.

This l i s t  w il l  be used to  randomly s e le c t approximately 25 
percent o f  your teachers fo r  p a rtic ip a tio n  in  the stud^. Their 
responses to  the  questionnaire  w ill  be anonymous and co n fid en tia l. 
The questionnaire  w il l  be mailed d ire c tly  to the teachers se lec ted .

A copy o f  the questionnaire  i s  enclosed fo r  your use. I 
w i l l  make the re s u lts  availab le  to you içon your request a f te r  the 
study i s  completed.

Your a tte n tio n  and response w ill  be g rea tly  appreciated.

R espectfully  yours.

James Robinson

JR:fs
enc
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1320 Northeast 54th S treet
Oklahoma C ity, OK 73111
Mardi 3 , 1975

Dear

%  name is  James Robinson. I am cu rren tly  engaged in  a 
study leading to  the doctoral degree a t  the U niversity  o f  Oklahoma,

Recently, I received approval from the p rin c ip a l o f  your 
school and eighteen o th e r p rin c ip a ls  o f  high schools in  the Metro
p o lita n  Oklahoma C ity Area, to  randomly se le c t and survey teacher 
opinions w ith regard  to teacher perceptions o f  the secondary school 
p rin c ip a lsh ip . Enclosed is  a questionnaire  re la tiv e  to th is  study 
which I would l ik e  to ask th a t you p lease  f i l l  out and re tu rn  to  me 
in  the enclosed envelope.

This instrum ent i s  no t concerned w ith the evaluation  o f 
your p r in c ip a l. Rather, i t s  purpose is  to  determine what teachers 
th in k  the secondary school p rin c ip a lsh ip  as a p ro fessional p o sitio n  
o u ^ t  to  be. May I p lease  assure you th a t  your responses w il l  be 
anonymous and co n fid en tia l

Your p a r tic ip a tio n  in  th is  study i s  necessary to  i t s  
successfu l completion. P lease, th e re fo re , accept my warmest thanks 
and s in c e re s t apprecia tion  fo r  your a ssis tan ce  and response a t  your 
e a r l ie s t  convenience.

R espectfully  yours.

James Robinson

JR :fs
Enc
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1320 Nbrtheast 54th S tre e t 
Oklahoma C ity , OK 73111 
^ r i l  13, 1975

Dear Teachers:

This l e t t e r  is  w ritte n  to  e:qpress thanks and appreciation 
to  those o f  you who p a rtic ip a te d  in  ny cu rren t research involving 
Teacher Perceptions o f  the High School P rinc ipa lsh ip . Your response 
and re tu rn  o f  the survey i s  most valuable and w ill  make i t  possib le  
fo r  th is  study to  be conpleted.

I f  you received a questionnaire  and have no t been able to 
respond, your response would be g rea tly  appreciated.

Again, thank you.

S incere ly ,

James Robinson

JR:lw
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TOE SEOONn/VRY SŒOOL PRINCIPALSHIP 

INTRODUCTION

Why is  i t  necessaiy  fo r  p ro fessional school p rin c ip a ls  to  

describe the school p rin c ip a lsh ip  as a new kind o f  leadership  

p o sitio n ?  What fac to rs  have evolved in  education and in  society  

which make necessary the development o f  a d if fe re n t descrip tion  o f 

th is  position?  Should a new statem ent be developed o f  the p o s itio n , 

co n sis ten t w ith p resen t conditions, ra th e r  than to sin p ly  re s ta te  

o ld  p o sitio n s  based c h ie fly  on socalled  r i ^ t s  and re s p o n s ib ili t ie s  

o f  school p rin c ip a ls?  I t  i s  not proper fo r p ro fessio n a l secondary 

^ school p rin c ip a ls  to  develop a  philosophy o f  the secondary p r in c i-  

' pa lsh ip  ra th e r  than sin p ly  to  accept the  ro le  which school 

superin tendents, boards o f  education, classroom teach ers , and the 

community assign to them?

These are  questions Wiich were considered by the  Oklahoma 

A ssociation o f  Secondary School P rinc ipa ls in  developing th is  s t a te 

ment o f  the philosophy underlying the secondary school p rin c ip a lsh ip  

as they foresee i t  in  the years immediately ahead.

WE BELIEVE

Leader behavior in  th is  democratic soc ie ty  should be based 

on the moral and p o l i t ic a l  values which are the foundation o f  our 

democracy: the  worth o f  the in d iv id u a l, cooperation among peers.
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t ru th  and moral re sp o n s ib ili ty , indiv idual and so c ia l ju s t ic e ,  f re e 

dom to  pursue goals vrtiidi do no t in frin ge  on the r i ^ t s  o f  o th ers , 

and the ap p lica tio n  o f  reason by man as the  b est means fo r  the 

reso lu tio n  o f  h is  problems.

R esulting leadersh ip  must therefore  respect human r ig h ts  

vMch stem from these values, such as freedom o f  speech and press 

and re lig io n , the r ig h t  of due process by law, the r ig h t  o f  privacy, 

the r ig h t  o f  d is se n t, and eq u ality  o f  opportunity fo r every in d iv i

dual in  a l l  aspects o f  so c ie ty . Decision making involves values, 

and the p rin c ip a l and school should behave in  a manner which re f le c ts  

these v a lu es.

Thus, the p rin c ip a l as an educational lead er must have a 

deep commitment to the achieving o f  eq u ality  o f  educational oppor

tu n ity  and to  the developing o f  schools which can a t ta in  th is  goal.

He should work courageously to c rea te  in  the school conditions vhich 

w ill  perm it a l l  studen ts to  gain equal access to  the school programs 

idiich w il l  meet th e i r  needs. He must pledge h im self to  make e ffe c 

tiv e  the in te g ra tio n  o f  m inority indiv iduals and groqps in  the l i f e  

o f  the school and u ltim ate ly  o f the community.

To a t ta in  these goals, the p rin c ip a l must be p ro fessio n a lly  

coiqpetent. Boards o f  education and superintendents o f  schools should 

provide him w ith the framework o f  carefu l adherence to the in te g r ity  

and the human r i ^ t s  o f  both teachers and studen ts .

The p rin c ip a l must have the opportunity to  make recommenda

tio n s  regarding the appointment and promotion o f  p ro fessional and
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non-professional s t a f f  in  the school. He should be regarded by the 

c en tra l adm inistration , the superintendent and the board o f  educa

tio n  as a major p ro fessional consu ltan t on m atters re la te d  to  the 

school over which he has ju r is d ic tio n .

The p rin c ip a l should be provided with a p rofessional adminis

t ra t iv e  and siqjportive s t a f f  in  s u f f ic ie n t  quan tity  to  perm it him to 

exercise a genuine leadersh ip  ro le  in  the improvement o f  the  q u a lity  

o f  in s tru c tio n .

No p rin c ip a l can provide e ffe c tiv e  leadersh ip  in  a school 

unless he is  able to develop rapport with the in s tru c tio n a l s ta f f .

His basic  concern should be conditions w ithin  idiich the best con

tr ib u tio n s  o f  the s t a f f  can be made. Under these conditions, teachers 

must regard the p rin c ip a l as the school’s educational lead er who 

must adm inister general school d i s t r i c t  p o lic ie s . The p rin c ip a l 

should encourage the in s tru c tio n a l s t a f f  to  become deeply involved 

in  providing the leadership  and con tribu tions necessary fo r  the 

development o f  a school program challenging and su ita b le  fo r  the 

studen ts.

The p rin c ip a l has the re sp o n s ib ility  o f c rea ting  the condi

tions which encourage e ffe c tiv e  p a r t ic ip a tio n , no t only o f  the 

facu lty  but a lso  o f  s tu d en ts , in  decision making and in  the develop

ment o f  p o lic ie s  and regu la tions a ffec tin g  the school. He must 

recognize the changing na tu re  o f  the so c ie ta l clim ate fo r  ch ild ren  

and youth and make adequate provision  fo r  deeper involvement o f  the 

facu lty  and students in  the l i f e  o f  the school and in  th is  decision 

making process.
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In the l a s t  analysis the p rin c ip a l i s  responsible fo r  c re a t

ing a healthy  and stim ula ting  clim ate in  the school w ithin  which 

superio r education w ill  be p o ss ib le . In tu rn , we believe th a t  a 

p rin c ip a l has a r ig h t  to expect the ac tiv e  continuing support o f  the 

siperin tenden t and board o f  education as he discharges h is  responsi

b i l i t i e s  to  the s t a f f  and to  the students w ithin  the above framework.

F in a lly , the p rin c ip a l i s  responsible fo r  in te rp re tin g  

honestly and c le a rly  the acconplishments and needs o f the school 

to  the s iç e rin te n d en ts , the board o f education and to the community 

which the school se rves.


