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AN ANALYSIS OF TEXTBOOKS ON STUDENT PERSONNEL SERVICES
WITH EMPHASIS ON COMMON CORE OF TOPICS TREATED

CHAPTER 1

INTRODUCTION

The impact of scientific and technological advances in
American society is being felt on college and university campuses
of this nation. One important outgrowth of these developments
has been improved economic conditions for the general population.
This, in turn, has made college attendance possible for persons
who earlier would have been denied the benefits of higher educa-
tion. Thus it is that institutions of higher learning find them-
selves the recipients of such heterogenous groups as never before
in the history of American higher education. This mass migration
to coellege has been given further impetus by the federal govern-
ment, both directly and indirectly. Our involvement in two major
world conflicts brought forcibly to our attention the need for
actualizing our theory of educational opportunity for all.

As the labor structure of the nation has been altered by
science and technology, so has the social structure. More people
have more time to develop their potentialities, and, in our so-
ciety, one of the most widely acclaimed methods for doing this

is through education.



' Though early American colleges and universities were
patterned after European models, it was soon recognized that a
developing society demanded a different educational organiza-
tion. Whereas the European concept was lodged in developing an
elite and erudite group for positions of leadership and power,
the American concept was broader. The democratic ideology made
this necessary, for how else was a young nation to approximate
its democratic ideal if it was to deny the privilege of higher
education to many who could benefit thereby? How else was it to
insure itself against political subservience by the many to a
few except through an informed citizenry, which in turn, meant
an open system of education? This notion was unique to American
education. Even more unique was the idea of such institutions
assuming responsibility for the student beyond academic matters.

Like all ideals, the goal of college for all who can
benefit from the experience has not yet been reached, but tre-
mendous strides are being made in that direction. Statistics
on college enrollment attest to this fact.

In 1939-40, the total college enrollment of the

Nation was 1,4§4,000 which was 1.13 per cent of the
total population and 15.41 per cent of the number
of persons 18-21 years of age. In 1941-42, the non-
military resident college enrollment was 1,398,891,
which was 1.07 per cent of the estimated population

of the Nation, and 15.66 per cent of the nommilitary
population 18-21 years of age.l :

This period marked the beginning of a steady college

population increase which has not yet ceased. By 1950,

1y. s. Biennial Survey of Education in the United
States, Statistics of Higher Education - 1939-40 and 1941-

42. p.




enrollment in Institutions of higher learning had reached

2,659,021,2 and by 1960 this figure had risen to 3,778,000.3
A projection of college enrollment in 1970 has been set at

- 6,443,000.4

All these students bring with them their problems as
well as their hopes, dreams, and ambitions. If they are to
reap the full benefits of their stay in school, means must be
found to free them so that their greatest potentials may be
realized. Toward this end, gréups of services -- generally
known as student persomnel éervices -- have been instituted
on college and university campuses. Some of the services
available to students include health, housing and dining, ori-
entation, and various others designed'to aid students to de-
velop inﬁo wholesome, mature, and contributing members of
society. The educational philosophy, size, and organizational
structure of the institution dictate the type of services
available.

Graduate colleges throughout the country are engaged
in the preparation of guidance workers. The National Defense
Education Act of 1958 stimulated the growth of this program.
Growing concern for utilizing our human resources to the ful-
lest gave further impetus to the movement. The findings of

psychology and sociology afford other stimumlants to this work.

2y, S. Biennial Survey of Education in the United States,

Statistics of Higher Education: Facult Students, and Degrees~-
1951-52. p. 16 T by, SLUSONLS, ONC ORRees

3Seymour E. Harris, 'Financing of Higher Education: ‘
Broad Issues,"” Financing Higher Education - 1960-70. ed. Dex-
ter M. Keezer. (New York: McGraw-Hil1l Book Co., Inc., 1959),p.74.

b1bid.; p. 74.
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All these have contributed to increase the momentum with which
educational guidance is developing.

Student personnel services existed in American insti-
tutions of higher education quite some time before they were
labeled as such. Initially, student advisement and discipline
were administrative responsibilities, but changing conditions
necessitated alteration in this procedure. Two of the most
important factors contributing to the introduction of someone
other than the college president assuming the duties of'advisg-
ment and discipline were: (1) increased enrollment in colleges,
and (2) admission of women to institutions of higher learning.
These two factors, with their many ramifications, made it de-
sirable for administrators to designate some faculty.or staff
member to take on the duties of student extra-class life.

Perhaps we should think of the emerging student
personnel services as related to and a part of basic
changes in American education itself. ring the mid-
dle decades of the nineteenth century, a number of
changing conditions in our democratic society forced
reorganization of structure, content, and instruc-
tional methods of collegiate education. These forces
produced new institutions, land grant colleges, with
missions radically different from those of the colo-
nial colleges. Many changes in student personnel
services resulted from these institutional changes....
These changes brought to the old colonial-~type col-
lege new concepts of education, new urban conditions
of crowding and societal complexity, and new finan-
cial and personal problems to be faced by students.
...The accelerated growth in related research and
technology, occurring during this period, not only
made other services possible but at the same time
produced the societal and family conditions and
changes which made such services requisite if the
modern American universities were to fulfill their

changed mission.5

JE. G. Williamson, Student Personnel Services in Col-

leges and Universities. (New York: McGraw-Hill Book Company,
Inc., 1961). pp. 6-7. - '




5

Though the expansion of services was rather rapid,
this growth was 'mot accompanied by similar evolution of a
philosophical rationale for the work."® Not until Hopkins7
published his survey of personnel procedures in fourteen
universities did personnel workers attempt to delineate the
philosoPhy of their work.8 1In the meantime, more services
were being added to those already in existence. 1In 1937, the
American Council on Education published a report, The Student

Personnel Point of View, in which certain services were speci-

fied. Among these were pre-college guidance, selection and
admissions, orientation, diagnostic service, educational
guidance, cooperation with the families of students, social
and extra-curricular information for use in improving instruc-
tion and in curriculum planning, financial aid and part-time
employment, and several others. A revision of this report in
1949 saw few alterations in the 1937 report. This list of
services has been generally accepted by collegé and university
personnel workers of the United States as comprising their
sphere of responsibility to students.

In general, the most common tool of instruction in

educational institutions is the textbook. Traditionally, it

Ruth Barry and Beverly Wolf, Modern Issues in Guidance-
Personnel Work. (New York: Bureau of Publications - Teachers

College, 1957), p. 22.

7L. B. Hopkins, ''Personnel Procedures in Education,
Observations and Conclusions Resulting from Visits to Fourteen
Institutions of Higher Learning,'' The Educational Record,
7: Supplement No. 3, (October, 1926).

8Barry and Woif, Ibid., passim.
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is the source with which students will be more familiar.
Careful reading of textbooks often provide insight into areas
needing further investigation. They also indicate changes
taking place within a given field over time. Therefore, the
selection of such an important tool for teaching and learning
should be made in keeping with its approximation to agreed
upon concepts, as well as accuracy of information. Before
wise selection of this tool can be made, knowledge of the

commonly accepted concepts must be had.

Background of the Study

The value of textbooks in teaching-learning situations
is well recognized. This recognition is implicit in the tre-
mendous improvements which have taken place in the content of

American textbooks. On a symposium, 'What Are Textbooks For?,"

Buckingham stated:

If the school is to prepare its students to live
competently in the society of which they are a part,
to understand its culture and appreciate its civili-
zation, then the book -- especially the book used in
school and college -~ is indispensible.

This is one thing the textbook is for -~ to supply
indirect experience in large and well-organized amounts . 7

Leavell's comments on the same occasion are equally

worthy of note:

... No other influence can compare with the human
relations factor in importance, as the close liasion
between the mind of the teacher and those of the pupils
is the highest expression of classroom procedures. The

9B..R. Buckingham, ''What Are Textbooks For?," The Phi
Delta Kappan, XXXIII (January, 1952), p.24l.
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textbook ranks next and above other influences in
its significance and universality of use. 0

To an extent probably greater than some would care to
acknowledge, the textbook determines what is to be taught and
what emphases are to be given. Of such importance is this
tool that rather extensive research has been carried on in
some subject areas in an effort to determine the content of
textbooks in the field. Notably among these investigations
have been those in history,’social science, mathematics, and
biology. Such investigations have the advantage of affording
us insight into the teaching taking place in a given period.
As Dr. Neitz so cogently stated:

... If we know what textbooks were used in any

particular area during any period, then by analysis
of those books we can determine rather definitel
what was taught in that place and at that time.l

Extensive investigation revealed only one study in
guidance which focused on an analysis of textbooks in the
area.l? That study was primarily concerned with textbooks
"purporting to survey the field of guidance and student per-
sonnel."1n Fredenburgh's study, the investigator established

10y11in W. Leavell, "What Are Textbooks For?," The
Phi Delta Kappan, XXXII1 (January, 1952), p. 244.

M30hn A. Neitz, "The Contribution of an Analysis of
0ld Textbooks to the History of Education in the United States,"
Journal of Educational Research, XXV (November, 1941), p.201.

g A, Fredenburih, "Critical Analysis of Textbooks
Surveying the Field of Guidance and Student Personnel,"
Occupations, XXI (May, 1943).

' 13Ibid., p. 646. (Italics not in the original).
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34 topics as being most representative of what was generally
included in textbooks used in the analysis. He found that the
"Topic Units' treated by all texts ranged from a high of 169
for ""General Discussion of Counseling,'" with the second highest
incidence of treatment being given to 'Collecting Information
Through Psychometrics (tests and measurements)," to a low of
6 ""Topic Units" for "Informing Students Throuéh Publications
for Students."l# 1In his conclusions he states:
. . The presence of certain topics in the

literature was accepted as justification for

their inclusion. The persistent absence of any

evident treatment of other topics was regarded

as justification for omission. It should be

borne in mind that this is an investigation of

topical treatment as it appears in the literature;

it is a report of what is present. . . . 15

Though many textbooks and articles on guidance at

various educational levels are available, studies directly
concerned with arriving at a core of student persommel serv-
ices -~ as gathered from analysis of textbooks in this field -
are conspicuously absent. This fact alone may not be signi-
ficant, but when placed in context with the increased growth
of training programs for student personnel workers, the situa-
tion becomes more meaningful, particularly for the graduate
student interested in pursuing a career in personnel work at
the college level. The training institutions themselves might

well be concerned with the effectiveness and completeness of

their programs.

40p. cit., p. 648.

L51pid., p. 652.
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The fact that certain services have been in existence
over a period of time does not necessarily mean that the need
for them is still present, at least in their traditiomal forms.
One step toward acquiring knowledge about the relevance of
these services is in an analysis of textbooks on student per-
sonnel services. Such an analysis will provide quantitative
evidence of the services included by writers of textbooks on
student personnel work. With this evidence available, not
only may a core of services be revealed, but indications of

the directions in which programs are moving as well.

Statement of the Problem

The general problem of this study is to make a system-
atic examination of textbooks on student personnel services in
higher education in the United States in an attempt to make
specific inferences about these services. Also, it is an
attempt to seek out the directions in which United States
textbook writers in the field of student personnel services

seem to be moving.

Purpose of the Study

The purpose of this study is to identify the content
variables in student personnel textbooks in higher education
and to obtain precise and objective components of these vari-
ables through the controlled and systematic counting of them.
Further, it is the purpose of this study to determine whether
a common core of student personnel services may be established

through an analysis of textbooks in this field.
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Need - for the Study

From an investigation of the literature in the field
of student personnel services in colleges and universities in
the United States, it appears that no information or studies
exist which attempt to focus on a basic group of services for
student personnel programs at the college and university level.
Seemingly, studies of student persomnel services in institu-
tions of higher education have been concerned with individual
services in operation. The absence of efforts aimed toward
arriving at a gestalt of student personnel services or areas
of responsibility, as found in textbooks, is conspicuously
absent. This lack makes vivid the need for invesﬁigation in
this area. The demands made by increased enrollments in
institutions of higher learning, the diversity in size, wealth,
and staffs of these institutions are other factors which bear
directly on the need for a delineation of services any higher
education institution could rightly be expected to provide.

In a survey of current research pertaining to students
or student personnel programs, Robinson and Brownlsreport
their findings under eight major groups. A total of 77 studies
were included. No studies were directed toward a comprehensive
treatment of student personnel services as a whole.

Scottl/ conducted an investigation of the student

16ponald W. Robinson and Dirck W. Brown, "A Report on
Student and Student Personnel Research Activities,'" Persomnel
and Guidance Jourmal, XL (December, 1961). pp. 358-360.

17yi1liam S. Scott, "Student Personnel Services: Prin-
ciples and Practices for Small Colleges,' Personnel and Guidance

Journal, XXXVIII (May, 1960). pp. 737-739.
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personnel services in 16 small liberal arts colleges in the
North Central Assoclation area. He found that the small col-
lege-- like its larger sister institutions--is faced with the
same need to help students toward fruitful utilization of their
time and potentials during their tenure in the formal educa-
tional setting of a college enviromment. Institutions, both
large and small, generally accept the list of persomnnel serv-
ices described by the American Council on Education.18

Since persomnel workers have accepted the Council's
delineation of student personnel services as constituting the
framework around which they are to structure their work, the
need for determining the extent to which textbook writers in
the field include these services becomes urgent. It is toward

this discovery that this study is directed.

Procedure

An intensive investigation of the Cumulative Index,

Books in Print, textbook publishers' catalogs, bibliographies,

and other reference sources was conducted in order to secure
titles of textbooks on student personnel services. Seven books
purporting to discuss student personnel work in higher educa-
tion were found. The preface, foreword, and/or introduction
of each book was read to determine the appropriateness of its
inclusion as a textbook on student personnel services in higher

education for this study. The procedure resulted in a list of

18Daniel D. Feder, et. al., The Administration of Stu-

dent Personnel Programs in American Colleges and Universities.
American Councll on Education Studies, series VI, XX1l, No. 19

(Washington, D. C.: American Council on Education, 1958)
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books which met the requirement of being directly concerned
with student personnel services in colleges and universities
of the United States. These books are listed in Appendix A.

A study of each book's Table of Contents and Index
was undertaken for the purpose of arriving at a set of objec-
tives and content variables or service areas which would be
representative of what is usually included in such textbooks.
Thus, a set of content variables for analysis was established.
Thorough examination of a sampling of books included in the
study made obvious the necessity to revise this set of content
variables from time to time until the final set of twenty-five
content variables was established. .

On the basis of the content variables established, an
objective and systematic analysis of each book was made. For
quantification of content, the following units were used: (1)
recording unit, (2) context unit, (3) classification unit, (4)
enumeration unit.

The recording unit for this study was sub-topics. In

books analyzed, each sub-topic which was related to the stipu-

lated content variable was counted as one. The context unit

used for characterizing a recording unit was the major topics.
The article as a whole was used as the classification unit;
here the term "article' has reference to the chapter headings

as found in these textbooks. The unit of enumeration was the

page, each of which was counted as one. A careful count of
the line-space for a full page in each textbook was made. It

was found that the average line-space per page for all books
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equalled 40 lines. In an effort to bring a close approximation
of uniformity to such diverse population, it was deemed desir-

able to use average line-space to quantify the content of all

textbooks. By using this procedure, fractional pages could be
counted which would provide for a greater degree of exactness.

A tally was made for each page of content devoted to a
given variable by each author. These were added to get the
total pages devoted by an author to a specified variable. The
percentages of content so used were then computed. To deter-
mine the total pages of content devoted to a variable by all
authors, the total pages of content devoted by each author to
a particular variable were added. Percentages were then com-
puted on the basis of total content of all books.

The fact that an author did not use a major topic or
sub-topic for a variable means that his treatment of that
particular variable was considered inadequaté and thus not
counted separately. This does not mean that his treatment is
not included at all. Rather, that such treatment as he gave
was subsumed under a different classification unit in exposi-
tion of some other content variable to which, according to his
organization, it bore a more direct relationship.

For purposes of identification during the process of
analysis, each textbook was given an alphabetical symbol. Using
the tables of contents and indexes, the classification units for
each unit were established. Each paragraph under a given con-
text unit was read to determine its focus. Once the focus of

the paragraph had been determined, a tabulation mark was placed
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under the proper variable for that paragraph. After extract-
ing and recording the data, tables and figures were constructed
to give a graphic presentation of the findings. The final stage
of the study involved the organization, interpretation, and

presentation of the findings.

Limitations of the Study

The study is limited to textbooks on student personnel
services in colleges and universities of the United States.
Only such books as are directly concerned with student personnel
services in these institutions were included. No specific period
of time for these publications was used. Rather, such texts as
are available in this field comprised the universe of this study.

An effort to quantify communication content is beset
with problems relative to the technique used and decisions made
regarding that content. These limitations were no less real in
this study. Although the writer made every effort to secure
textbooks on student personnel services in higher education,
there exists the likelihood that some texts were not procured.
Additionally, the scarcity of books directly concermed with
student personnel services posed another problem. Decision
had to be made as to the inclusion in the study of some books de-
spite certain inherent limitations in them pertaining to the

service concept of this study. Brouwer's Student Personnel

Services in General Education, and Lloyd-Jones and Smith's

Student Personnel Work as Deeper Teaching are books included

which do not wholly meet the standard of being exclusively
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concerned with the service concept as here used. Another
weakness 1s apparent in categorizing the content of these
texts. This, of necessity, largely becomes a subjective
matter. Although the investigator assiduously tried to cate-
gorize the content of any given text in keeping with the au-
thor’s purposes as. found in his preface and/orvintroduction,
in some instances it became necessary for the investigator

to determine the specific content variable under which certain
data would be subsumed. A fifth weakness is resident in the
lack of consideration given for variation in size of pages in
the different texts. As mentioned earlier, average line-space
of all books was used as a standard enumeration unit. The
weaknesses of this procedure are clearly obvious, yet, it has
the advantage of obviating the manipulation of cumbersome dig-
its. A final weakness is inherent in the human element of error
and interpretation, either or both of which expunge any claim

to unequivocal certitude.

Definition of Terms

One of the pervasive problems in guidance and personnel
work is the varied definitions of terms. There is no generally
accepted definition for any given term. Thus the individual
writer is always faced with the necessity of defining those
terms which he finds essential to his discussion. In this
study, definitions of terms have been chosen from various writ-
ers. Since no definitions offered by any single author were

considered to be the most appropriate in all cases, various
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sources were used. In some instences, original definitions
are supplied. Cause for this is resident in the lack of defi-
nitions available for some of the terms used here. As used in
this study, the following definitions are offered:

Activities -- '""Those campus activities which are not

a part of the academic curriculum, occur outside of the class-
room, and are generally planned and put into operation by the
students with the help and advise of the faculty if it is con-
sidered necessary."19

Admissions ~-- Those activities within the instructional

organization which are concerned with activating policies in
regard to entrance into and continuance in the institution.

Classification Unit -- '"The basis on which the con-

tent of communication is analyzed or classified.'20

Content Analysis -- "A research technique for the ob-

jective, systematic, and quantitative description of the con-

tent of communication."21

Context Unit -- '"The largest body of content that may
122

be examined in characterizing a recording unit.

Counseling -- A person-to-person process which "in-

volves something more than the solution to an immediate prob-

lem. Its function is to produce changes in the individual

19Dugald S. Arbuckle, Student Personnel Services in

Higher Education (New York: McGraw-Hill Book Company, Inc.,
Ig§35, P. 240.

20Bernard Berelson, Content Analysis in Communication
Research (Glenco, Illinois: ~The Free FPress, 1951), pp. 135-36.

213pid., p. 18.
221p14., p. 135.

S pee——
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that will enable him to make wise future decisions as well as
to extricate himself from his immediate difficulties.''23

Enumeration Unit ~- '"The basis on which the content of

commumication is t.abulat:ed."24

Evaluation -- ''The process of determining the relative

significance of phenomena of the same sort in terms of some
standard: (1) the process of ascertaining or judging the value
or amount of something by careful appraisal."25

Health Services -- Those college sponsored services

geared toward the maintenance of the student's total health;

physical, mental and emotional.

Housing and Dining Services -- Those college sponsored

services which provide for the physical accommodation of the
student, i. e., places to sleep and eat, while, at the same
time, affording him educative opportunities in living with his

peers in social relationships.

Job Placement -- Those college sponsored services con-

cerned with helping 'each new graduate find work in a socially
useful occupation appropriate for his particular abilities,

interests and ambitions."26 It is also concerned with ''part-

231e0na E. Tyler, The Work of the Counselor (New York:
Appleton-Century-Crofts, Inc., 1933), p. 15.

24Berelson, Op. cit., p. 135.
25

Carter V. Good, Dictionary of Education (New York:
McGraw-Hill Book Company, Inc., Igz§;. ,

26, \buckle, Op. cit., p. 109.
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time employment for students who are in need of work to
maintain themselves in college and the placement of alummi
who wish to change their position.'"27

Organization and Administration of Student Personnel

Services -- '"An organized pattern of means and processes geared
to achieve formulated but ever changing objectives. ... It con-

sists of patterns of personal skills involved in the conduct

of a program of services."?8

Orientation ~-- Those procedures and processes utilized

in introducing new students to the physical and cultural en-
vironment of the college setting. Its major purpose being to
alleviate apprehensions, create feelings of belonging, and, in
general, pave the way for successful utilization of the insti-.
tution's personnel and resources, by the student, in the at-
taimment of his goals.

Recording Unit -- ''The smallest body of content in which

the appearance of a reference is counted. 29

Religious Services -- Those college coordinated serv-

ices which aim toward helping the student develop and maintain

ethical character in keeping with his own religious beliefs.

27Williamson, Op. cit., p. 19.

28Berelson, Op. cit., p. 135.
291bid., p. 135.



CHAPTER II

CONTENT OF PREFACES IN UNITED STATES STUDENT PERSONNEL
SERVICES IN HIGHER EDUCATION TEXTBOOKS

An examination of the preface and/or introductory state-
ment to a textbook serves the worthwhile purpose of ascertaining
the author's objectives in writing the book. Such perusal pro-
vides the reader with the author's points of emphases and focuses
as well as a general frame of reference for the content included
therein. The audience for whom the text is intended is another

feature usually contained in this prefatory statement.

Preface

Careful examination of the prefaces of textbooks in a
given area, over a period of time, is very likely to reveal
changes which have taken place within that area. Whether these
changes are due to a refinement 6f purposes within the field or
reflect the cultural milieu cannot be accurately determined.
Probably the best possible answer is that such changes as exist
are the results of interaction between both factors.

There is no general accepted pattern for the content
of prefaces. The style and format of each preface varies with
each author. However, the subject matter content of prefaces

of textbooks on student personnel services in higher education

19
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may be roughly classified under two major headings: (1) aims

and purposes, and (2) audiences for whom the books were intended.
Because of the variation in aims of textbooks and the limited
number of texts involved in the study, it was deemed desirable to
present each author's aims for his book separately. This proce-
dure has the advantage of identifying a stated aim with a specific

author.

Aims and Purposes

Principles and Methods. One of the earlier textbooks on

student personnel services in higher education in the United States
was written by Williamson and Darley.l The primary purpose of
this work is to describe the clinical method in guidance as essen-

tial to the individualization of education.

...The counselor individualizes the general
prediction equation made by the average student.
Such individualized diagnosis and prognosis are
herein referred to as the clinical method....2

In the introduction to this book Paterson states:

Many persons have recognized the de31rability
for a more scientific approach to guidance work.
The authors frankly approach the problem on the
basis of clinical diagnoses.... Personnel research
lies behind the clinical approach. This book is a
description of the clinical procedure in action in
the area of student guidance.3

The authors admit failure to incorporate some of the

generally accepted areas of personnel services in their text.

This exclusion, they point out, is not due to their failure

to recognize the importance of these areas. Their essential

1g. G. Williamson and John G. Darley, Student Persommnel
Work (New York: McGraw-Hill Book Company, Inc., 1937).

2Ibid., p. xxi
3Ibid., pp. xiii, xiv
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concern is with the professionalization of guidance through
the development of clinical procedures.

Improvement of student development. One text,

Brouwer's,% has as its aim effective improvement of the total
development of students through the general education program.
In the author's words, it:
...analyzes ways to identify and satisfy the
needs of students through the coordinated use of
fact-finding devices and of personnel services....2
This book is really a report which grew out of work-
shop and other experiences of the Cooperative Study in General
Education, January, 1939 to September, 1944. Because it is
concerned with student personnel services in colleges and
Jniversities in the United States, it is included here. ‘''The
emphasis of the report is upon a unified program of student
personnel work as an integral part of the program of general

education aimed at the total development of each student.'®

Advance maturity of student personnel work. One author,

Wrenn,/ has as his aim contribution to the advancement of stu-

dent personnel work as a mature discipline. In his preface he

states:

There has been a great deal of substantial and
effective writing in this area, largely, however,

4payul J. Brouwer, Student Personnel Services inﬁGeneral
Education (Washington, D.C.: American Council on Education, 1949).

>0p. cit., p. xi
61bid., p. xi

7G. Gilbert Wrenn, Student Personnel Work in College
(New York: The Ronald Press Company, 1951).
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in the form of articles, bulletins, chapters, and

collections of papers presented at conferences.

By examining this varied material within the frame-

work of a consistent point of view, it is hoped that

this book will advance further toward maturity the

complex of functions that make up the student per-

sonnel program.8

With this purpose in mind, he has brought together one

of the first, if not the first, full treatise on student person-
nel work in higher education. 1In addition to his primary purpose,
the author sets forth the following possible values which might
accrue from his text: (1) comparison with secondary school pro-
grams, (2) preparation of college and university teachers, and
(3) clarification of the roles of teachers and personnel workers

in facilitating student personnel services.

Faculty understanding of student personnel services.

Arbuckle? has faculty understanding of student personnel services
as the major purpose of his text. He is admittedly aware that:
...The organized services discussed in the book
take the time, effort, and ingenuity of specialized
workers, but all faculty members should have some
understanding of these services....
The investigator assumes that the author takes the
position that faculty understanding will be more likely to

materialize when a single source is available for their use.

His comment on the purpose of the text tend to reenforce this

view.

8Ibid., p. iv

9Dugald S. Arbuckle, Student Personnel Services in
Higher Education (New York: McGraw-Hill Book Company, Inc.,

1953).

101pid., p. vii
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...The basic purpose of the book is to help
faculty members to understand the student personnel
services that are offered on their campus. Teaching
is included in this list, since it is obviously a
student personnel service.... :

"Deeper teaching.'" The purpose of Lloyd-Jones and
Smith's bookl? constitute part of the title. Stated another
way, their purpose is to bring together, in one volume, the
cooperative efforts of many capable people who would be 'per-
sistent in their efforts to get beneath the surface of the
more conventional interpretations of personnel work."l3 The
end result of this penetrating approach to student personnel
work would be the fullest possible development of the individual.
The full development of human resources...is
the great idea that stirs American education.
Human relations...constitutes the central problem
of our time. Education is the primary instrument
for progressively improving the quality of human
relations. Personnel work...has an opportunity
to make significant contributions to educgtion
as it moves forward along new frontiers.l%

Comprehensive coverage of personnel work. In setting

forth the underlying purpose for her text, Mueller states her
desire to provide the necessary perspective for the student
pursuing training in personnel work. She perceives this per-

spective as involving two things:

...1) A realistic exposition of the practices,

111bid., p. vii

12Esther Lloyd-Jones and Margaret Ruth Smith (eds.).
Student Personnel Work as Deeper Teaching (New York: Harper
and Brothers, 1934).

131pid., p. xii
l41bid., p. xii
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principles and problems in each one of its functions,
and 2) a more systematic exploration of its ties
with individual psychology and educational socio-
logy....15

In the "Editor's Introduction' to this book, the state-
ment is made that:
...It is a comprehensive treatment of personnel
work with a clear portrayal of the magnificent and

confusing variety of wa¥s in which student living
is to be dealt with....16

Define functions. Williamson's latest bookl? on student

personnel services in higher education has as its primary purpose:

...To define functions of the dean of students
in his role of educational leader....l

Intended Audience

One other feature commonly found in the prefaces of
books on student personnel serviceé in higher education is some
indication of the audience for whom these books are intended.
Though all are classified as textbooks, the specific group
within the broad area of personnel work for which each book
is intended varies. Table 1 presents the different audiences
of books analyzed in this study.

It can be seen from Table 1 that these books are

directed to three broad groups: (1) the specialist in

L>Rate Hevener Mueller, Student Personnel Work in
Higher Education (Boston: Houghton Mifflin Company, 1961l).
p. viii. :

16Ibid., p. vi

17E. G. Williamson, Student Persommnel Services in Colleges
and Universities (New York: McGraw-Hill Book Company, lInc., 1961).

181bid., p. xi
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TABLE 1 -- SPECIFIC AUDIENCE OF BOOKS ON STUDENT
PERSONNEL SERVICES IN HIGHER EDUCATION

Number of

Books Author Audience
1 Williamson and College and uni-
Darley versity counselois
2 Brouwer Faculty and student
personnel staff
Arbuckle
2 Wrenn Prospective student
personnel workers
Mueller
1 Lloyd-Jones and Personnel workers
Smith
1 Williamson Dean of Students

personnel work, (2) all persons who work with students during
their tenure in college, and (3) graduate students preparing
for careers in student personnel work in higher education. It
is realized by the investigator that such a trichotomy supposes
an artificial division of the whole of student personnel work.
Yet, on the other hand, it does make clear the concern of this
particular aspect of the study, i. e., the special groups to
which the authors address themselves. Of further importance

is the fact that only two of the seven books analyzed in the
study purport to give a comprehensive coverage of student per-

sonnel work to graduate students in this field.

Summary

An analysis of the content of prefaces of textbooks on

student personnel services in higher education revealed that
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they are mainly concerned with two things: (1) aims and
purposes, and (2) audiences for whom the books were intended.
The aims and purposes may be broadly grouped under the following
headings: (1) principles and methods, (2) comprehensive cover-
age of student personnel services and/or work, and (3) defini-
tion and exposition of functions.

The audience for whom each book was intended varies with
the author and tends to illuminate the author's focus for his
book. These may be classified under three broad groups, namely,
counselors and administrators, faculty and staff, and graduate

students in student personnel work.



CHAPTER III

SUBJECT-MATTER CONTENT OF TEXTBOOKS ON STUDENT
PERSONNEL SERVICES

The major concern of this study is the subject-matter
content of textbooks on student personnel services in higher ed-
ucation and the treatment given this content by various authors.
As here used, subject-matter has reference only to that portion
of textbook space which is allotted to treatment of actual infor-
mational material found in student personnel textbooks. Excluded
from this_content is space allocated to prefaces, introductions,
tables of contents, bibliographies, appendixes, indexes, and

other teaching aids.

After thorough examination of the seven textbooks, a
classification of the subject-matter content was made. This
classification incorporates all the material under twenty-four
content variables with an additional content variable labeled

Other Areas Not Included Elsewhere. This latter content variable

includes materials of such scarcity and infrequency of treatment
in the books as a whole that it was thought desirable to place
them under the aforementioned category. The other twenty-four
content variables of the subject-matter content are: (1)
Historical Overview of U. S. Higher Education, (2) History of
Student Personmnel Services, (3) Philosophical Foundations,

(4) Sociological Foundations, (5) Psychological Foundations,

27
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(6) Physiological Principles, (7) Selection and Admissions, (8)
Student Activities, (9) Health Services, (10) Housing and Dining
Services, (11) Counseling, (12) Campus Student Government, (13)
Orientation, (14) Religious Service, (15) Financial Aid and Place-
ment, (16) Teaching and Teacher Responsibility, (17) Married Stu-
dents, (13) Fraternities and Sororities, (19) Foreign Students,
(20) Discipline, (21) Organization and Administration of Persom-
nel Services, (22) The Personnel Worker, (23) Research and Eval-
uvation, and (24) Student Personnel Recdrds.

In utilizing the procedure established fof the quantifi-
cation of the content of these textbooks, a careful count was
made of the total space given by each author to treatment of
each content variable. By using this method, the total number
of pages devoted by these authors to treatment of any content
variable was determined and percentages computed. The total
number of pages devoted to each variable in the combined num-
ber of textbooks analyzed in this study are as follows:
Historical Overview of U. S. Higher Education, 60; History of
Student Personnel Services, 50; Philosophical Foundations, 24;
Psychological Foundations, 101; Sociological Foundations, 57;
Physiological Principles, 20; Selection and Admissions, 118;
Student Activities, 214; Health Services, 92; Housing and

Dining Services, 122; Counseling, 392; Campus Student Govern-
ment, 126; Orientation, 57; Religious Service, 60; Financial
Aid and Placement,‘114; Teaching and Teacher Responsibility,

64; Married Students, 31; Foreign Students, 28; Fraternities

and Sororities, 22; Discipline, 81; Organization and Administra-
tion of Personnel Services, 447; The Personnel Worker, 98;

Research and Evaluation, 105; Student Persomnel Records, 42;
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Other Areas, 75. The total pages of subject-matter in all
textbooks is 2600. This figure represents 85.80 per cent of
the content within these books. The remaining 14.10 per cent
represents space given to prefaces, introductions, tables of
contents, references, bibliographies, indexes, and other aids.
Percentages were obtained for the amount of space used
by each author in treating each content variable of the study
included in his text. These percentages were derived by using
the total pages of subject-matter content for a given content
variable as found in each textbook. Table 2 presents total
number of pages and percentages for all books analyzed in this

study.

TABLE 2 -- NUMBER AND PERCENTAGE OF - PAGES OF SUBJECT-MATTER
CONTENT IN EACH TEXTBOOK LISTED BY AUTHOR, DATE OF
PUBLICATION, AND CONTENT VARIABLES

Author and Date of Publication
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TABLE 2 -- Continued
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TABLE 2 -- Continued
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TABLE 2 -- Continued

Author and Date of Publication
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An examination of Table 2 reveals great diversity in
treatment given to identical content variables by the various
authors. Williamson and Darley devote three per cent of their
text to a discussion of Selection and Admissions, while Arbuckle
devotes nine per cent, and Lloyd-Jones and Smith use ten per
cent of their coverage to treatment of this variable. This
differentiation in treatment of identical variables is mani-
fested throughout this analysis. Part of this diversity in
treatment may be traceable to the backgrounds and training of
authors, and, it can be assumed, part to the manner in which
student personﬁel services have emerged as a facet of higher
education in the United States.

Not only is this study concerned with the amount of
textbook space used by authors in treating the variables of
the study, as ﬁresented in Table 2 for comparative purposes,
but of equal importance is the extent to which they include
similar vériables in their textbooks and their presentations
relative to these variables. Obviously, no two authors will
ever present the same topics in the same manner. What may be
considered by one to be of value in iliuminating his discussion
may be disregarded completely by another, or, at least placed
in a more subordinate position. Thus, focus of treatment is
largely dependent upon the context in which each author per-
ceives the functioning of the student personnel program. These
idiosyncratic tendencies, however, need not preclude the

existence of a core of student personnel services as found

in textbooks.
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Analysis of the Subject-Matter by Content Variables

Analysis of the subject-matter content of textbooks on
student personnel services in higher education in the United
States was made on the basis of twenty-five empirically derived
content variables. These variables are presented and discussed
according to their position in a hierarchy of total percentage
coverage given them by all authors. For ease of presentation
and interpretation, Figure 1 was prepared to show the percent-
age of subject-matter covered in the combined lists of texts.

Organization and Administration of the Program of

Services. All textbooks included in the study gave some space
to discussion of this variable. The space given to treatment
of this variable ranged from a low of 5 pages for Williamson
and Darley's 1937 textbook to a high of 347 pages for William-
son's 1961 text. Figure 1 shows a percentage treatment of
17.19 for all texts. Prior to 1961, Wrenn - with 25 pages -
devoted more space tb this variable than any other author.
With publication of Williamson's book in 1961, an increase in
coverage more than 24 times as great was noted.

Prior to 1951, authors concerned themselves mainly
with one topic, i. e., organizational patterns. With the pub-
lication of Wrenn's book in 1951, a broader perspective was
brought to this supportive service in personnel work. For the
first time, the influence of changes occurring in American high-
er education were considered in relation to their effect on
structural patterns and organizational plans of student person-

nel services. Seven pages of Wrenn's text were devoted to



Content Variables Numbex Percentages
of Pages
Organization and Administra-
tion of Personnel Services 447 17.19
Counseling 392 15.09
Student Activities 214 8.23 T
Student Government 126 .85
Housing and Dining 122 4.69
Selection and Admissions 118 4,54 i
Financial Aid -- Placement 114 - 4.39 |
Research and Evaluation 105 4.04
Psychological Foundations 101 3.88
Personnel Worker 98 3.77 ]
Health Service 92 3.54 |
Discipline 81 3.12 ]
Other Areas 75 2.88
Teach;gﬁiiggyTeacher Respon 64 9 46
Religious Service 60 2.30
Overview of U.S. Education 60 2.30
Sociological Foundations 57 2.19
Orientation 57 2.19
History - Personnel VWork 50 1.92|
Personnel Records 49 1.62
Married Students 31 1.19
Foreign Students 28 ] 1.08
Philosophical Foundations 24 .92
Fr@&ternities & Sororities 22 .85
Physiological Principles 20 77
2600
Figure 1 -- Number of pages and Percentages of Subject Matter Devoted to Each

Content Variable Based on Seven Books with a Total of 2600 Pages

G¢e
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information pertaining to these factors. This geneological
approach to organization and administration offers insights
which were lacking in earlier texts.

Though a percentage decrease in treatment of this
'service was found over the next two years (Table 2), the con-
cept of organization and administration of services in a man-
ner which takes into account the totality of the individual's
development was noticeably present. Arbuckle and Lloyd-Jones
and Smith devote over 4 per cent of their textbooks to the
changed concept of organization and administration.

. Mueller devoted 27 pages, 5.06 per cent, of her book
to a discussion of this content variable. In her treatment,
she included disquisition on the theoretical bases of adminis-
tration. A resume of trends in campus administration was
given 1.4 per cent of the total space of this textbook. An
analysis of the functions and methodology of personnel work

was also included.

The most extensive treatment of QOrganization and Admin-

istration of Student Pexsonnel Sexrvices was given by William-

son (1961). Over 77 per cent of his text was devoted to this
content variable. Williamson used a broad base for analyzing
the development, methods, functions, and procedures for ad-
ministering and organizing a student personnel program. Illus-
trative cases were presented to show the actual operational
procedures found in a large university setting. The topics and
number of pages allotted to each are presented in Appendix B

by author. Upon examination of Appendix B, a noticeable shift
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in focus and emphasis on the part of authors is evident.
Earlier textbooks largely confined discussion to organizational
plans per se, where later authors tended to incorporate the
underlying rationale for various organizational plans. In the
more recent textbooks, much attention is given to the science
of management as related to organizing and administering the
program of services.. The trend toward constant awareness of
the studgnt as the important element in the complex of any
organizational plan is obvious also. Authors attributed this
changed concept of administration to the findings of psychology
and sociology which are reflected in the purposes and functions
of modern American institutions of higher learning.

Counseling. The second largest number of pages used
by textbook writers were those devoted to counseling. A total
of 392 pages, 15.09 per cent, in five books was used. Two au-
thors, Williamson and Mueller, gave no discussion to this cate-
gory as a process. Mueller's comment on omitting this variable

in her text follows:

. . . Counseling . . . is a vital part of personnel
services at any level, yet as a process, counseling is
not treated here. As an adventure in learning, the
purposes and accomplishments of counseling are of course
involved in every chapter. . . . 1

Some of the earlier authors devoted major portions of

their texts to discussion of this variable. Perhaps one rea-
son for such extensive treatment might reside in the develop-

ment of instruments by psychologists for objective study of the

late Hevner Mueller, Student Personnel Work in Higher
Education. (Boston: Houghton Mifflin Company, 1961). p. x.
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individual. Through use of these instruments data could be
gathered and studied in a more laboratory-like atmosphere than
was possible in other areas of personnel work where tools for
analysis and evaluation still lacked the desired degree of
refinement.

Another distinguishing féature of early textbooks was
the amount of space given to principles and techniques of
counseling. The most thorough treatment of this topic was
found in the 1937 edition of Williamson and Darley's text in
which they devoted 160 pages, or 61.53 per cent, to discussing
principles and techniques. This could be expected since the
authors stated in their foreword that counseling was the focus
of their book. The authors of later texts also included these
areas, but they tended to recognize the vast amount of counsel-
ing which took place away from a clinical setting. Along with
this recognition came the realization that personnel workers
must find means to help teachers do more effective jobs of
counseling.

A sharp decrease in the amount of textbook space used
to discuss counseling was evident from 1937 to 1949. In 1951,
an increase in space and percentage was noted with publication
of Wrenn's book.2 Wrenn devoted 116 pages, 25.54 per cent, of
his text to discussion of this content variable. Wrenn intro-
duced, for the first time, topics related to the counseling

function which were directed to both the specialist and non-

2C. Gilbert Wrenn. Student Personnel Work in College
(New York: The Ronald Press Company, 1951.)
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specialist in student personnel work. Some of the topics he
included in his discussion of this variable and the number of
pages devoted to each follow: definition of counseling, 3.9;
personality gestalt, 2.9; nature and need for diagnosis, 17.75;
obtaining and using information about students, 13.7; the stu-
dent's responsibility in the counseling relationship, 5;
environmental resources, 8.9; and essentials for intefpretating
information, 11.5. These examples are illustrative of a
broadened perception of the levels of counseling.

With publication of Arbuckle's book> in 1953, a de-
crease in treatment of counseling was noticed. He used 49
pages, 18.49 per cent, of his text for exposition of this
variable. Essentially, his treatment was focused toward
aiding those faculty and staff members who were not speci-
fically trained in student personnel work to gain an under-
standing of the counseling process.

A further decrease in emphasis on counseling was
noticed in Lloyd-Jones and Smith's textbook. They devoted 27
pages, 8.36 per cent, of their text to counseling. Their
chief concern was that of utilizing fully, in every institu-
tional setting, the opportunities available for aiding the
student to gain '"self-understanding.'' The focus on counseling
was ''deeper teaching."

Implications are that textbook writers on student

personnel services in higher education were agreed that

3‘Dugald S. Arbuckle. Student Personnel Services in
Higher Education (Boston: McGraw-Hill Book Company, Inc., 1953).
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counseling has an important place in the program of services.
However, evidence of increased awareness of the tremendous
amount of counseling that was carried on by teachers was mani-
fested in the treatment given this content variable by textbook
writers. A fluctuation in the amount of textbook space devoted
to this service was clearly evident. The most recent books used
in this analysis did not devote any space to the counseling pro-
cess, but did incorporate its significance in the organization
of their texts. Perhaps such omissions were partly due to the
realization that, by its very nature, the counseling process
constitutes a pervasive aspect of the program of services.

Also, because of the.complexity of the counseling process, text-
books are being published which are devoted entirely to this
specific content variable.

Student Activities. Seventy-one per cent of the books

analyzed in this study devoted space to exposition of this
content variable. A cumulative treatment of 214 pages, 8.23
per cent, was found. This variable received very little
attention in the early textbooks included in this study.

Of the textbooks analyzed in this study, Brouwer's%
was the first to give major recognition to this area. Twenty-
seven pages, 9.03 per cent, of his subject-matter content was
used in discussing these activities. With publication of Wrenn's
book, an increase in page coverage and percentage treatment was

noticed. Wrenn devoted 59 pages, 12.47 per cent, of his content

4Paul J. Brouwer, Student Personnel Services in General
Education (Washington, D.C.: American Council on Education, 1949).
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to treatment of this variable. During the period 1953-1954,
which marked publication of two other texts on student person-
lnel services in higher education, a decline in treatment of
this service was evident. Mueller's text reversed this situa-
tion and, in her textbook, an increased amount of space was
devoted to this service. She devoted 52 pages of her textual
matter to disquisition on student activities. This figure
represents 9.74 per cent of subject-matter content.

Textbook authors showed a great deal of diversity‘and
variety in their treatment of student activities. There is

evidence to support the premise that the raison d'etre for

this service is the opportunity it provides for student growth
éhdAdevelopment through self-initiated activity. Awareness of
the importance of student activities programs was well stated
by Larned:

Perhaps no single phase of college experience:
offers richer opportunities for developing social
competence than participation in extra-curricular
activities. In most colle%es students are privi-
leged to elect their own officers, formulate objec-
tives (subject to college approval), initiate stu-
dent action, solicit cooperation from other agencies,
and organize and administer programs utilizing col-

- lege facilities and the talents and abilities of a
varied membership. .

In an effort to satisfactorily meet the needs of stu-
dents as mentioned above, authors of the more recent textbooks
on student personnel services used in this study, included a

number of facets of the student activities program.

SDorothy Larned, "Social Competence of Students,"
Student Personnel Services, American Association of Colleges
Tor Teacher Education (Washington, D. C.: The Association,

1949), pp. 151-152.
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Campus Student Government. A cumulative total of 126

pages, 15.09 per cent, of subject-matter content was devoted

to this content variable. Williamson emphasized this variable
more than any other author. He devoted 51 pages, 11.43 per
cent, of his content to its discussion. Mueller, with 42 pages,
7.86 per cent of her subject-matter content, was second in the
amount of textbook space used to discuss this variable.

'The role of students' participation in college policy
making was first among the topics pertaining to student govern-
ment. This topic showed a steady increase in textbook space
given to its discussion by writers included in this study.
During the 1930 and 1940 periods, little textbook space was
given to the area of student government. Also, during this
period, some authors, when considering this variable at all,
placed it under activities. Only those textbooks ?ublished
within the last decade considered it to be of sufficient
importance to merit major topic status. The growth in impor-
tance of student governance, as evidenced by space given this
variable in textbooks analyzed, can be seen by referring to
Table 2.

Of the total pages used in treating this variable, 93
pages appeared in two 1961 editions. The remaining 33 pages
were found in four books extending over a period encompassing
slightly more than one decade. The éverage amount of textbook
space given to this variable within those years was approximately

6.6 pages per book as contrasted with the present decade's 46.5

pages per book.
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Before 1954, textbook authors -- in writing on student
government -- focused their attention mainly on generalized
discourse relative to the development of student government.
Beginning with Lloyd-Jones and Smith's book, a trend toward
conceptualizing the psychological and sociological implications
essential to mature participation in democratic society was
clearly obvious. Support for this can be seen by examining the
topics included by authors in their discussions of student
government. There appeared to be increased emphasis on the
practice of good citizenship by students during their college
years. Textbook authors also indicated an awareness, in their
presentations, of young people's need for guidance in self-
government. This guidance was secen as essential if young people
are to successfully develop into responsible citizens. The
following statement by Klopf seemed to express the central
theme of textbook writers' expositions on student government.

...The experiences students have in student

government and activities should be considered

a part of the educational program of an institu-
tion. It cannot be assumed that just engaging in
group activities automatically results.in educa-
tional and meaningful experiences. Students need
help in attaining the values that accrue from group
activities. This professional assistance is the
responsibility...of the personnel program and...of
all faculty and administration.6

The emphasis on experience permeates much of the

writings of recent textbook authors on student government.

Allen, and others state:

6GordonKlopf, College Student Government (New York:
Harper and Brothers, 1960). p. /3.
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Student participation in campus government...has
two major purposes: first, to serve as a laboratory
for student development in the skills, attitudes, and
methods of democratic citizenship; and, second, to
carry whatever responsibilities have been delegated
to the students in the functioning of the univer-
sity....

Though interested in the participation of students in
campus government, Mueller evinced a bit of skepiicism about
the worth of participation per se.

The knowledge or the convictions gained by the

student from his experience with campus government
may be either significant or meaningless....

According to Mueller, meaningfulness of participation
in student government was dependent upon several factors, not
the least of which were defining objectives, delineating roles
of students and counselors, establishing principles of opera-
tion, and developing constructive student attitudes. She used
21 pages, 50 per cent, of the content on student government in
discourse on the above areas.

Williamson's treatment of student government was
directed more to administrators than other personnel workers.
A large portion, 35 pages, of his discussion of this variable
was used with specific cases of the operation of student govern-
ment in a large university. He used 11.43 per cent of his
subject-matter in discussing this content variable.

Of the textbooks included in this analysis, Mueller's

presented the most comprehensive treatment of campus student

7Lucile Allen, et. al. "Student Participation in Campus
Government,'" in Esther Lloyd-Jones and Margaret Ruth Smith (eds.)
Student Personnel Work as Deeper Teaching (New York: Harper and
Brothers, 1954). p. 133. '

8Mueller, Op. cit., p. 31L.
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government. Table 2 reveals 7.86 per cent of her subject-
matter was used to discuss this variable. In descending order,
the percentages of subject-matter content used by other authors
in discourse on this variable were: Lloyd-Jones and Smith,
5.88; Arbuckle, 2.26; Wrenn, 1.48; Brouwer, .33.

This examination of textbooks on student personnel
services in higher education revealed a trend toward more care-
ful scrutiny of student campus government on the part of text-
book writers. Though no one plan for organizing this service
on college and university campuses was offered, certain under-
lying principles, objectives, and concepts were set forth as
being essential to democratic living. The responsibility of
personnel workers in aiding college students realize the bene-
fits of active, constructiVe citizenship was clearly evident.
The fact that this content variable ranked fourth in total pages
used by all authors in treating it is taken as an indication of
its growing importance as perceived by textbook writers on
student personnel services in institutions of higher learning.

Housing and Dining Services. Five of the textbooks

analyzed in this study devoted space to treatment of housing
and dining services. This content variable had 122 pages de-
Voted to its discussion. These pages represent a percentage
treatment of 4.69. Brouwer devoted 9.03 per cent, 27 pages,
of his content to this variable. This was more coverage than
any other author. At the other extreme, Lloyd-Jones and Smith
devoted 5.16 per cent, 17 pages, of their content to this

variable.
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As with other content variables, uniformity in topics
discussed by authors was difficult, if not impossible, to find.
However, certain areas emerged that were considered by a plu-
rality of authors. In first position among topics receiving
such attention was "Types of Housing." A cumulative total of
22 pages was devote& to this topic. Here, too, the greatest
concurrence among textbook authors was found. Textbook authors
generally divided their presentations on types of housing fa-
cilities into the following: (1) residence halls, (2) off-
campus housing, (3) fraternity and sorority housing, (4) co-
operative housing, (5) graduate housing, and (6) married stu-
dents housing. Mueller, with 7 pages, gave more coverage to
this topic than any other author. Arbuckle, with 6.5 pages,
was second in space allotted to housing, and Wrenn, with 2
pages, gave the least coverage of the authors including this
topic in their textbooks. Discussions subsumed under this
topic usually involved residence house programs and organiza-
tion, and summary statements on head residents.

The second topic in frequency of treatment was 'Admin-
istration of Housing.'" The total pages given to discussion of
this topic was 15. Again, Mueller's treatment was the most
extensive of the authors including this variable in their
textbooks. She used 8 pages to discuss this topic. Authors
were generally agreed that administration of housing succeeds
in more nearly approximating realization of the educational po-
tential of student housing when such administration sees be-

yond the purely financial aspects of living arrangements.
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Only two authors, Arbuckle and Lloyd-Jones and Smith,
included a separate topical treatment of dining service in their
textbooks. These authors devoted a total of four pages to this
aspect of the housing and dining content variable. However,
each of the five textbooks that included Housing and Dining
Services incorporated discourse on the significance of dining
services in their discussions of housing. Residence counseling
was likewise subsumed under different topics by various textbook
writers. Only one author, Arbuckle, with 3.13 pages, gave spec-
ial attention to this area as a part of the housing and dining
services program.

The trend toward recognizing the educational value of
living arrangements for college students was evident in text-
books on student personnel services in higher education. Text-
book writers were generally agreed that housing and dining
services offer many opportunities for student growth in self-
discipline and other areas of social development. There was
further concurrence, among textbook writers, on the need for
trained personnel to staff college and university housing faci-
lities. The trend is away from the concept of a kindly matron
whose job was essentially discipline, externally imposed, and
toward that of staff members trained in psychology, sociology,
and an educational-guidance-personnel point of view.

Selection and Admissions. This content variable received

a total treatment of 118 pages, 4.54 per cent, by six textbooks
included in this analysis. It ranked sixth in frequency of

discussion by textbook writers.
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From 1937 to 1954 there was almost arithmetical pro-
gression in space given to this variable by textbook writers
on student personnel services. Lloyd-Jones and Smith devoted
more pages to this variable than any other author. They used
31 pages, 9.59 per cent, of their textual matetial on this
variable. Arbuckle, with 24 pages, 9.06 per cent, was second
in frequency of coverage given this service. Williamson and
Darley devoted the least amount of space, 7 pages, 2.69 per
cent, to discussing selection and admissions.

Procedures and the place of admissions received more
treatment by textbook writers than any other topic of this
content variable. A total of 42 pages was used in discussing
this topic. The second topic in frequency of treatment was
""Choosing A College.'" A cumulative total of 14 pages was used
by textbook writers in discussing this topic. With a total of
2 pages devoted to its discussion, '"Recruitment' received the
least treatment by textbook writers on Selection and Admissions.

Earlier writings were primarily concernmed with testing
programs, which aimed at predicting the student's ability to
succeed in college; and high school transcripts, which purported
to afford an indication of the student's past performance.
Although these aspects of selection and admissions were includ-
ed by later textbook writers, there is a trend toward a broader
perspective of the types of information gathered on prospective
students. Conspicuous also was the emphasis placed on utilizing
the information gathered on prospective students in an effort

to obtain a fuller plcture of these students. These features



49

were reflected in the changed concept of selection and admis-
sions functions as found in textbooks analyzed in this study.

From an emphasis on excluding certain students, text-
book writers have shifted to emphasis on including more stu-
dents in colleges and universities with the students' possibil;
ities of success, in a given institution, enhanced by improved
procedures in selection and admissions. Thus, the responsibil-
ity Qf the college in helping prospective students choose the
"right" institutions of higher learning for themselves was a
recognized change in textbook writers' perceptions of ﬁhe
functions and pfocedures of selection and admissions.

Financial Aid and Placement. One hundred fourteen

pages of pages of content were devoted to this content vari-
able. This figure represents 4.39 per cent of the subject-
matter content of the books analyzed in this study.

Prior to 1951, this content variable received slightly
more than passing mention by textbook writers om student per-
sonnel services in higher education. Beginning with Wrenn
this variable received major attention by writers of textbooks
on student personnel services in higher education. Wrenn de-
voted more space to this variable than any other author. He
devoted 59 pages, 12.47 per cent, of his content to discussion
of financial aid and placement. Second in frequency of treat-
ment was Arbuckle with 22 pages of his text, 8.30 per cent, de-
voted to this variable. Lloyd-Jones and Smith and Mueller de-

voted 16 pages each of their textbooks to this variable., Their
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percentage treatments were 4.95 and 3.00 respectively.
Williamson and Darley devoted the least amount of textbook
space to treating this content variable. Only 1 page, .33 per
cent, of their textbook was given to discussion of financial
aid and placement.

The inclusion of some discussion on financial aid by
most authors indicated textbook writers' awareness of students'
needs for financial assistance. Mueller, in wfiting on the im-
portance of this service stated:

Soclety needs very badly the services of gifted

students, and for society's own welfare these young
people must be found and their education subsidized....9

An examination of the topics subsumed under this con-
tent variable revealed that "Types of Financial Aid'" was discussed
most frequently by textbook writers included in this study. Types
of financial aid included under this topic were: (1) loams, (2)
scholarships, (3) grants, (4) fellowships, and (5) employment.
A total of 21 pages was used in exposition of this topic.

The second topic in frequency of treatment was ''Organi-
zation and Administration of Financial Aid and Placement.'" A
total of 20 pages were devoted to this topic. As with other
content variables, the topical treatment given this variable
varied with the author. For proper administration of financial
aid, Mueller stated:

Good administration . . . requires comsolidation
of services, which is the only way to encompass both

9M’neller, Op. cit., p. 470.
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business efficiency and student services in the best
personnel tradition. 10

In this analysis of textbooks on student personnel
services in higher education in the United States, discussion
of placement fell into three broad .areas: (1) part-time em-
ployment for students, (2) graduating students, and (3) alumni
desirous of changing their positions. A total of 16 pages from
all books was devoted to placement.

Since 1950, authors of textbooks on student personnel
services in higher education have placed much emphasis on
financial aid and placement. There has been general recog-
nition of the résponsibility placed upon colleges and universi-
ties in aiding students financially as they strive to educate
themselves. The type of financial aid generally available to
students received treatment by all authors. According to the
textbooks analyzed in this study, whether or not a college
should provide financial assistance is not a legitimate question.
Rather, determining who should receive aid, and organizing the
financial program in the most efficient manner have become
the major points of emphases of writers in the field.

Research and Evaluation. This content variable had

105 pages of subject-matter content devoted to its discussion.
This represents 4.04 per cent of the textual matter content of
these books. This variable ranked seventh in amount of space

allotted by textbook writers. Wrenn, with 33 pages, devoted

1092. cit., p. 477.
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more space to its discussion than any other author. Williamson
and Darley ranked second in total pages used to treat this
variable. They deyoted 24 pages, 9.2 per cent,of their con-
tent to this variable. Brouwer, with 1 page, .33 per cent,
dgvoted the least amount of his textbook space to this vari-
able. Of the textbooks analyzed in this study, six, 85.71
per cent, devoted space to this content variable. The most
comprehensive coverage this variable received by authors in-
cluded in this study was found in Wrenn's book.

Under this variable, the topic on ''Criteria and Method"
received more emphasis, 20 pages, than any other topic. Though
criteria from various sources were reported and elaborated upon,
authors consistently pointed out the need for clarifying objec-
tives in a given situation. Thus, criteria follows objectives.
In almost every text, authors were careful to stipulate that
research methods must, of necessity, vary. Arbuckle commented:

Once the criteris have been established the

research methods must be established or set up.
The method used will depend upon the institution
in which the service is being evaluated. .11
' The topic on "Useful Approaches in Evaluation' was
second in number of pages devoted to its discussion. However,
all of these pages were found in one textbook, Wrenn's. He
devoted 13 pages to discussing this topic.

Textbook authors indicated that the nature of personnel

work itself poses problems in research. Its complex nature does

not readily lend itself to the traditional research designs.

l;Arbuckle, Op. cit., p. 19.
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Because of differences in varied institutional settings,
-stringent replication of studies have proved, in many instances,
unsatisfactory. The trend in personnel work is toward action
research. Textbooks authors concurred that personnel workers
need to evaluate what they are doing and the degree to which
they are meeting the objectives of programs in their owﬁ insti-
tutions. They also stated that at the heart of all evaluation
must be the student's welfare, the heart of student personnel
work.

Psychological Foundations. To this content variable

were devoted 101 pages of subject-matter content, for a per-
centage treatment of 3.83. Brouwer, with 28 pages, 9.36 per
cent of his text, gave more space to this content variable than
any other author. Treatment of this variable in his textbook

was presented as:

...An overview of some of the important psycho-
logical principles (1) which relate to an under-
standing of the student, (2) which reveal the
dynamics of human personality, (3) which throw
light upon interpersonal relations on the college
campus, and (4) which have an important bearing
upon the way a program of general ecducation should
be administered in order to facilitate the growth
of students.l12

Williamson and Darley, with 27 pages, 10.38 per cent
of their textbook, devoted the second largest amount of space

to treating this variable. As the main theme of their textbook

was the clinical method in guidance, extensive exposition on

125ister Annette, "Psychological Principles,'" in Paul

J. Brouwer. Student Persomnel Services in General Education.
(Washington, D.C.: American Council on Education, 1949). p. 226.
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psychological foundations would be expected. They included
topics on individualizing education; principles, of which
they listed ten; methodology, and retarding influences.

Wrenn's treatment of this variable perVaded his dis-
cussion of counseling in general. Specifically, as related
to this variable, he concerned himself with an analysis of
student needs. Basic to his exposition was the underlying
psychology of student persomnel work. He devoted 20 pages,
4.23 per cent, of his content to the psychological founda-
tions of personnel work.

Mueller and Lloyd-Jones and Smith devoted 13 pages
each of their textbooks to discussing this variable. The per-
centage of squect-matter content used by these authors in ex-
position of this variable was 2.44 and 4.02 per cent respec-
tively. These authors, Mueller and Lloyd-Jones and Smith,
used more pages of their testbooks in discﬁssing methodology
in psychology as related to understanding the student than
any other authors included in this study. A total of 9 pages
was used with this topic. Among textbook writers included in
this study, only Mueller devoted a topic to treating develop-
mental tasks in the college years. To this topic she devoted
8 pages of her content on psychological foundationms.

Personnel Worker. The total pages devoted to this con-

tent variable was 98. This figure represents a percentage
treatment of 3.77. Of the texXtbooks analyzed in this study,57
per cent included some discussion of this content variable.

Mueller devoted more space to this variable than any other
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author; 46 pages, 8.62 per cent. Wrenn ranked second in
treatment of this variable. Lloyd-Jones and Smith devoted
23 pages, 4.86 per cent of their content, and Williamson and
Darley used 4 pages, 1.53 per cent of their content in dis-
cussing this variable. Williamson and Darley devoted the
least amount of textbook space to discussing the pérsonnel
worker.

The Personnel Worker included the space devoted to

"Role of the Counselor,' '"Psychological Problems of the Coun-
selor," '"Mental Hygiene for the Counselor," '"Selection and
Tréining of Personnel Workers," "Pfofessional Status of Per-
sonnel Workers,'" and several other topics. Under this vari-
able, the largest amount of textbook space was given to the
topic on mental hygiene. With this topic a total of 18 pages
was used. Only one text, Lloyd-Jones and Smith's, discussed
"Legal Iﬁblications for Student Personnel Workers.' They de-
voted 19 pages, 76 per cent, of their content on this variable
to the above topic.

Early textbooks were mostly concerned with one per-
sonnel worker -- the counselor. Later authors have included
other personnel workers in their discussions. Not only have
more personnel workers been included in the writings of later
authors, but some of the perils as well as pleasures of this
work were also included. One of the rewards accuring from this
work has been well stated by Mueller:

. . . In the academic world, careers are long and
.often slow in the making; but for the personnel worker,
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an unusually satisfactory experience of rising
through the ranks to fully matured power has often
been provided because of the newness of the profession
and the dearth of adequately trained competition. . .

Health Services. This content variable had 92 pages,

3.54 per cent of the subject-matter content of these books,
devoted to it. Some of the topics discqssed under this vari-
able were: ''Development of Health Services,'" "Description of
Health Services,'" "Physical Education and Health Serviées,"
"Mental Health Programs,'" "Administration of Health Programs,"
and several others.

More textbook space was devoted to health services by
Lloyd-Jones and Smith than any other author. They devoted 26
pages, 8.05 per cent of their content, to discussion of this
variable. With 25 pages, 5.29 per cent of his content devoted.
.:.td this variable, Wrenn ranked second in treatment given this
yafiable; Mueller devofed 21 pages, 3.93 per cent of her con-
" tent, aﬂd.Arbuckle 20 pages, 7.55 per cent of his content to
exposition of thisivariable. These were the only authors in-
cluded in this analysis who allotted space to discussion of
health services. All of these textbooks were published since
1951.

The relation of health to the personnel program was
emphasized by the authors who included this service in their
texts. Wrenn's comment on health is worthy of attention:

. . . Health is tied up with one's values, one's

philosophy of life, and one's human relations. Thus

viewed, the health of college students is a resultant
of effective personnel work. . . .l4

13Mueller, Op. cit., p. 514.
1z"Wrenn, Op. cit., p. 347.
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Writing on this point, Lloyd-Jones and Smith's
contributor stated:

The health of the student is inseparably associated
with the most effective application of the person-
nel point of view.... The health worker seeks to
help the student recognize his own health problems
and to continue the process begun in early child-
hood of gradually assuming more and more respon-
sibility. for his own health practices.l5

Addressing himself to this point, Arbuckle stated:

...Whereas it is the purpose of the health
service program to concern itself with illness
and defects, a healthful environment and health
instruction may also be considered as an inter-
related part of the health service program.

These are all personnel services, and they can-
not be performed effectively without the services
of trained and skilled personnel workers.l6

Mueller's statement on the importance of health also
bears mention.
It is the responsibility of the members of the
personnel staff to help students become whole and
effective human personalities.... The principles
of mental hygiene and the incidence, causes, and
symptoms of mental illness are best understood in
relation to the motivations and behavior which we
know as good mental health....l7
Before 1951, textbooks analyzed in this study included
no discussion of health services. Beginning with 1951, a rather
consistent pattern of including health services as a personnel
responsibility in textbooks was followed by the authors of these
books. The personnel worker's responsibility in promoting con-

ditions conducive to students acquisition and maintenance of

15Elizabeth McHose, 'Learning to Live Healthfully,'" in
Lloyd-Jones and Smith. Op. cit., p. 151.

léarbuckle. Op. cit., p. 185.

17Myeller. Op. cit., pp. 229-230.
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sound physical and mental health habits was an area that
received much attention by recent textbook writers included
in this study. |

| Discipline. To this content variable 81 pages, 3.12
per cent of subject-matter content, were devoted. Mueller used
more space, 46 pages, 8.62 per cent, in treating this variable
than any other author. Some of the topics included in her
treatment of this variable were: ''Sociological Aspects of
Discipline," "Psychological Aspects of Discipline,”" "Adminis-
tration of Discipline,' "Theory of Discipline,' '"Disciplinary
Counseling," '"Practical Applications,' and several others.
This organization is fairly representative of the matérial
included by other authors on this topic.

As a major topic of discussion, "Administration of
Discipline" had more space given to it than any other. A total
of 14 pages was so used. The topic having the second largest
amount of space used in its exposition was 'Theory of Discipline."
Nine pages were used in discussing this topic. The costs of
discipline programs received less coverage than any topic of

this content variable. Less than 1 page, .75 per cent, was

used in treating this topic.

Despite arguments to the contrary, textbook writers
evidenced a consensus of opinion relative to the inevitable-
ness of the counselor's having to take some part in student
discipline. They pointed out the fact that the counselor must
become either an interested observer or participant in cases

involving student misbehavior. This, they said, was inescapable.



However, their chief focus in the area of discipline was on
prevention and student growth. Thus, the punitive concept of
discipline was replaced with a more positive approach. Wrenn
presented two principles which he feels should undergird modern
discipline.

Principle I. ...Prevention is to be given
more attention than cure.

Principle II. ...The learning of values of the
experience for the student are the first concern
of those resgonsible for handling discipline
situations.l

Other Areas. Items which were not readily classifiable

under the other twenty-four content variables of the study were

placed under the content variable labeled Other Areas. In order

to get a complete picture of the subject-matter content of these
textbooks and, at the same time, avoid over-proliferation of
this content, the inclusion of this variable became necessary.
The amount of content placed under this variable was 75 pages,
2.88 per cent. Of this amount, one author, Brouwer, had 56
pages, 19.40 per cent of his content, in this category. Three
authors had none of their content in this category. Two authors,
Williamson and Darley and Lloyd-Jones and Smith, had 7 pages and
10 pages respectively included in this variable. The percentages
of treatment given these areas by the above two groups of authors
were 2.69 and 3.10 per cents.

There is an obvious trend among textbook writers to

decrease the amount of material that might be considered indis-

18yrenn. Op. cit., p. 455.
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criminate. Practically all of the more recent authors' materials
could be classified under one of the customary areas of student
personnel work found in this analysis.

Teaching and Teacher Responsibility. To this content

variable 64 pages of textual matter were devoted. This rep-
resents 2.46 per cent of the total subject-matter content of
these textbooks. Brouwer emphasized this variable more than any
other author. He devoted 26 pages, 8.70 per cent of his content,
to its discussion. Mueller, with 21 pages, 2.93 per cent of her
content, ranked second in coverage given this variable. Arbuckle,
the third author to include this variable in his textbook, used
16 pages, 6.04 per cent of his cbntent, in treating this variable.

Some of the topics discussed under this content variable
were: (1) Nature of Learning, (2) Student-Teacher Relations, -
(3) The College Teacher, (4) Faculty-Persomnnel Relations, (5)
Faculty as Academic Advisers, and several others. The emphases
given various topics showed a considerable degree of differen-
tiation among the several authors included in the study.

‘The inclusion of teaching in textbooks on student per-
sonnel services in higher education was an aspect of the pro-
gram which was absent in early textbooks. This inclusion rep-
resented a changed concept of the teacher and his responsibility
to the total development of the stﬁdent in institutions of
higher learning. Arbuckle's statement on this point is rele-

vant:

Nowhere in teaching is there a greater need for
the personnel point of view than in an institution
of higher learning, and nowhere is there less in
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the way of teacher training than in the preparation
of college teachers. The majority of the profes-
sional staff of a college are teachers, but they
cannot be effective teachers if they have neither
concern nor respect for the individual student,

and if they have no understanding or knowledge

of the behavior of either the individual or the
group.... One of the major criteria to be con-
sidered in the hiring of a new faculty member

must be his ability to teach effectively....l9

This perception of the teacher's contribution to student
personnel work was shared by Mueller. According to her, teachers
contribute to this work in many ways, some of which are: (1)
academic advisers, (2) social and extracurricular program paf-
ticipation, and (3)Nrégular classroom contact with students.

Religioué Services. This content variable had 60 pages,

2.30 per cent of the total subject-matter content of these books,
devoted to its discussion. Only three authors, Arbuckle, Lloyd-
Jones and Smith, and Mueller, included this variable in their
texts.
Of the textbooks analyzed in this study, Arbuckle's
was the first to include religious services as an area of
responsibility of personnel work. To this variable he devoted
24 pages, 9.06 per cent, of his content. In discussing the
function of religious services in a college or university setting
he made the statement that:
...The religious program recognizes doctrinal
differences, and it does not concentrate on
denominational teaching. It promotes both an
understanding of religion and experiences in
religion.... The promotion of good living

should be a part of the plan and the religious
services of the university should be vitally

9arbuckle, Op. cit., p. 1l41.
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concerned with this aim....20

Among educators, there are those who have expressed the
belief that institutions of higher learning need not consider
religion as one province of their responsibility to students.
Authors of textbooks included in this analysis rejected this
view. Sagacity requires that these institutions in general,
and student personnel workers in particular, be cognizant of
their obligations to the religious development of students.

Tead summarized well the significance of the function of
religious services on American college and university campuses.

The ultimate touch, the deep justification of

all student personnel work, has to do with the
strengthening, the rehabilitation, the resonant
affirmation, of the integrity of the individual
spirit as related to an ultimate Master Spirit
in and through and for which it appears that our
striving means, and means well and good, means
better, stronger and finer for the good of men,
as this can become organically related to what
is, in our ineffectual vocabulary, God.

This statement by Tead might well serve as the rationale
for textbook writers iﬁcluding religious services in the program
of student personnel services. Lloyd-Jones and Smith's book
was the second text including religious services. They devoted
13 pages, 4.02 per cent of their content to its treatment.

Mueller was the third author including religious services

in her text. To this variable she devoted 23 pages, 4.31 per

cent, of her content. According to Mueller, there were four

20prbuckle, Op. cit., pp. 157-158.

2lordway Tead, "Developing Spiritual Insights,” in
Lloyd-Jones and Smith, Op. cit., p. 278.
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main functions of religious programs in higher education;
these being: (1) professional education, (2) cultural values,
(3) supplement to other fields of study, and (4) aiding in ego-
integration. Important as these functions are, the picture was
not yet complete according to this Writer. To these functionms,
she added another.
To these four functions set forth by scholars,

the personnel worker would inevitably add one of

his own which will often loom as the most impor-

tant function of all: namely, that of supporting

all his other programs and building good campus

morale. How much simpler all his work would be

if religion were always complementing his own

efforts. . . .22 |

Textbook writers used more space in discussing ''Pro-

grams of Religious Services' and '"Need for Religious Services"
than any other topics. A total of 10 pages each was devoted
to treatment of these topics. Topics directly related to the
personnel worker's role in religious services received the
smallest amount of space. A total of 3.5 pages was used in
discussing the persommel worker's role in religious services.

Historical Overview of American Higher Education. There

were 60 pages devoted to an overview of higher education in the
United States. This figure represented 2.30 per cent of the
subject-matter content of these textbooks. Two authors, William-
son and Darley and Mueller, considered this content variable of
sufficient importance to warrant major topic status. Mueller
emphasized this variable more than Williamson and Darley. She

devoted 42 pages, 7.86 per cent of her content to this variable.

22Mueller, Op. cit., p. 404.
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Williamson and Darley devoted 18 pages, 7 per cent of their
content, to its discussion.

More emphasis was placed on the''Goals and Objectives"
of higher education by textbook authors than any other topic.
They devoted a total of 21 pages, 35 per cent of their content,
to its exposition. ‘'Similarities and Differences' among Ameri-
can institutions of higher education was the second ranking
topic in terms of pages used by authors in its discussion. A
total of 7 pages, 11.66 per cent, of content was used in treat-
ing this topic. Topics which received the léast emphasis, in -
terms of pages used in discussion, were: 'Experimentation"
and '"Distribution of Students'" in American colleges and uni-
versities. Each of these topics had devoted to it 2 pages, 3.33
per cent, of the content of this variable.

Sociological Foundations. A total of 57 pages of subject-

matter was devoted to this content variable. This figure rep-
resented 2.19 per cent of the content used with this variable.
Mueller devoted more pages to this variable than any other
author; 32 pages, 5.99 per cent. Brouwer, the other textbook
writer including this variable in his text, devoted 25 pages,
8.36 per cent of his content, to its discussion.

Mueller's treatment of this content variable was pri-
marily concerned with factors in our societal complex which con-
tribute to an emphasis on adolescence and post-adolescence. Of
primary interest to her were the peculiar problems of this age
group. These she saw as growing out of psychological findings and

the economic structure. These problems have become the concern of
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modern American higher education.

The generation of children brought up under the
theories of acceptance and security and protected
from pressures, unpleasantness, and risk of failure
is now on the campus. It is obvious that those
theories have not produced the sturdy, confident
personalities which were envisioned....23

Thus, higher education in the United States is faced
with the task of helping young people from varied and sundry
backgrounds, develop themselves into responsible members of
society. This is no small task, for the campus subculture
poses problems peculiar to itself. The task is twofold: helping
the student functioﬁ fully within the temporary campus culture
while, simultaneously, aiding him in gaining understanding of the
real world of everyday living away from a formal education setting.

Brouwer, too, was concerned with the socialization of
students as an important adjunct of higher education. Like
Mueller, this author perceived the unique characteristics of
campus culture as contributing to the need for socialization.

It was observed that textbook writers were cognizant of
the influence of the various culturai contexts in which students
develop. Inference may be drawn that responsibility for wielding
‘these various influences and interest groups into harmonious
relationships with the aims and objectives of higher education

is a major task of student personnel work.

Orientation. To this content variable 57 pages, 2.19

per cent of the content of these textbooks, were devoted. More

23Mueller, Op. cit., p. 96.
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space was accorded this variable by Arbuckle than any other
author. In his text, 19 pages, 7.17 per cent of the content

of his book, was used in exposition of orientation. Wrenn ranked
second in number of pages used to discuss this variable. Eight-
een pages, 3.80 per cent of his text, were used in discussing
this variable. At the opposite end in treatment of this vari-
able was Mueller, who used only 4 pages, .75 per cent, of her
content with this variable.

Discussions of this content variable were largely con-
cerned with purposes and programs of orientation. Some analysis
of orientation courses was also presented.

Before publication of Wrenn's text in 1951, little
attention was given to this phase of student personnel work by
textbooks used in this study. A trend toward planning continu-
ous orientation programs was noted. Another trend which was
given consideration by textbooks is that having to do with ad-
vantages accuring from using student assistants in orientation
programs. This procedure was seen as offering opportunities
for learning to both new and older students.

History of Personnel Services. With this content vari-

able, 50 pages of content were used. This represented a per-
centage treatment of 1.92. Mueller emphasized this variable
more than any other author. Of her content, 20 pages, 3.74 per
cent, were used in discussing this variable. Lloyd-Jones and
Smith, with 13 pages, 4.02 per cent, ranked second in emphasis
given this variable.

Topics subsumed under this content variable, and the
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number of pages given to each, were as follows: ''Background:
Development and History," 25; "Scope,'" 4; "Goals," 8; "Chang-
ing Concept Of," 13. For an analysis of the total number of
pages given each of the topics by author, the reader is re-
ferred to Appendix B.

Student Personnel Records. Forty-two pages of con-

tent were used to discuss this content variable. The per-
centage treatment for this variable, from all textbooks, was
1.62. Lloyd-Jones and Smith placed more emphasis on this vari-
able than any other author. They devoted 20 pages, 6.20 per
cent, of their content to its discussion. Wrenn was second

in total pages of his text used to discuss this variable. He
used 14 pages, 2.96 per cent, of his content on exposition of
this variable.

Emphasis on learning values accruing from proper uti-
lization of student personnel records was the focal point in
the textbook of Lloyd-Jones and Smith. Omer and Shephard
stated the learning value of records thus:

The personnel record provides the means for
understanding individuals better so that effective
counseling and education can occur. Through this
the ultimate objectives of student guidance are
achieved, namely, self-understanding, insight and
self-direction, Advisers, counselors, teachers,
and administrators are able to help students learn
only to the extent to which they possess an intel-
ligent understanding of the individual. Records
are the basis for this kind of understanding.24

And in another instance:

24Mary I. Omer and Eugene Shepard, '"How Records Con-
tribute to Deeper Teaching,'" in Lloyd-Jones and Smith, Op. cit.,

p. 62.



68

...As the student views his record...it may
become more than anything else the most concrete
and significant revelation of his goals.... To
‘the extent that student goals are important in
personnel work, records are important.

In the following statement, Wrenn also stressed the
importance of records to both student persomnel workers and

students.

The use of records in the student personnel
program is vital and varied.... There are few
records used for general purposes that are not
equally essential for counseling. The pertinent
difference is that ideally all of the information
that is available about any given student should
be available at one time and place in any given
type of personal adgustment or planning contacts
with that student.Z2

Married Students. There were 31 pages, 1.19 per cent of

content devoted to this content variable. Only two authors,
Lloyd-Jones and Smith and Mueller considered it of sufficient
importance to warrant major topic status. Of these authors, .
Mueller devoted the most space to this variable. She used 22
pages, 1.19 per cent of her content, to discussion of this
content variable.

The inclusion of a special variable for married students
was indicative of changes taking place in American higher educa-
tion. Since World War II, institutions of higher education have
been confronted with a steady increase in the proportion of
married students in attendance. As a result of this situation,

educational institutions, particularly the large co-educational

25Ibid., p. 63.

26yrenn, cit., p. 437.
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ones, are faced with the responsibility of aiding these students
with problems peculiar to them. The more recent textbook writers
on student personnel services were aware that these students do
not have the same problems as students who are without the re-
sponsibilities of marriage and, probably, children. During the
earlier period covered by books used in this study, married stu-
dents constituted such a small proportion of student bodies in
institutions of higher education, the magnitude of their problems
was not easily discerned. This was reflected in the omission of
any reference to them by early textbooks analyzed in this study.

Foreign Students. To this content variable 28 pages,

1.08 per cent, of subject-matter were devoted. Two authors,
Mueller and Lloyd-Jones and Smith, devoted space in their texts
to foreign students. Lloyd-Jones and Smith's text used 14 pages,
4.34 per cent of their content, in treating this variable.
Mueller also used 14 pages of her content with this variable,

but in this instance these pages represented only 2.62 per cent
of her content. ’

This is another area of persomnel work that has developed
since the Second World War. As increasing numbers of students
from other lands have sought technological and professional
training in American colleges and universities, the distinctive-
ness of their needs and problems have become responsibilities of
these institutions. Recognition of this was reflected in the
emphasis placed on this variable by the more current textbooks
included iﬁ‘this study.

Philosophical Foundations. There were 24 pages of
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content devoted to this content variable. This figure repre-
sented .92 per cent of the content of these texts. Though most
authors made some reference to a philosophy of student person-
nel work, most of these tended to be vague. Only one author,
Brouwer, attempted to give a lucid and cogent treatment to this
variable. In writing on the philosophical foundations of stu-
dent personnel work, Cannom stated: '
A philosophy of personnel work is made up of
assumptions, hypotheses, or propositions .
and is based on data taken_from the various de-
scriptive sciences. . . .27
The philosophy underlying the program of services is of
such importance it required inclusion as a separate variable.
No evidence was found, in the textbooks analyzed, which indi-
cated an attempt to clarify a point of view that incorporated

the best from the multifarious views held for this work.

Fraternities and Sororities. There were 22 pages of

content devoted to this variable. This figure represented a
percentage treatment of .85. One author, Mueller, considered
this area of student personnel work of enough significance to
accord it major topic status.

In other texts analyzed in this study, discussion of
fraternity and sorority life was found under activities. The
nature of the problems involved with this group of students was
seen by Mueller to be in addition to the usual problems of stu-

dents. These organizations were viewed as affording advantages

27Charles Wesley Cannom, "Philosophical Principles,"
in Brouwer, . cit., p. 276.
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as well as disadvantages to students. It thus becomes the
task of personnel workers to find some means of helping these
special groups maintain harmonious relations with each other
and with the larger educational enterprise of which they are a
part.

Physiological Principles. There were 22 pages of subject-

matter content devoted to this content variable. This represented
.77 per cent of the content of these textbooks. These pages were
found in one text, Brouwer's.

While the theme of the content under this variable was
physical health, the focus was on principles pertaining to
health. Thus, it was placed in a separate category rather than
subsumed under health services. Mahoney stated the purpose of
her presentation thus:

...The purpose of this chapter...is not to

present a compendium of hygiene, but, rather, to
state succinctly the major principles regarding
physical growth and development which should be
a part of the working knowledge of teachers,
counselors, and students.
In treating this variable, five physiological principles

were presented. The significance of these principles for person-

nel work was also given.

Summary

The writers included in this study varied greatly in
emphases placed on the twenty-£five variables. The variable =~-

Organization and Administration of Personnel Services received

28Florence I. Mahoney, "Phy31olog1cal Principles,” in
Brouwer. Op. cit., p. 233. :
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most attention, and Physiological Principles received least
attention. Of the subject-matter content of these textbooks,
17.19 per cent was devoted to student personnel program organi-
zation and administration, while .77 per cent was devoted to
physiological principles. The greater emphases on program or-
ganization is understandable in view of the fact that one text
analyzed in the study, Williamson's (1961), was predominantly
concerned with this phase of the student personnel program.
There was evidence in these textbooks of a trend toward centra-
lized organization of services. According to the authors in-
cluded, this type of organization makes for more effective ad-
ministration of the program. This variable showed an increase
in treatment over the period covered by these books. However,
this increase was not in a regular or consistent manner. Other
variables that showed an increase in treatment, but in a some-
what vacillating manner, were: Selection and Admissions, Stu-
dent Government, Student Activities, Persomnel Worker, Religious
Services, Discipline, History of Student Persomnel Work, and
Student Personnel Records. The following wvariables are those
which have undergone irregular deemphasis according to the space
given them in textbooks analyzed in this study: Orientation,
Philosophical Foundations, Counseling, Financial Aid and Place-
ment. Fully consistent throughout these textbooks was the small
amount of treatment given Research and Evaluation, The Personnel
Worker, Teacher and Teacher Responsibility, History of Personmel
Services, and Philosophical Foundationms.

Textbook writers showed much diversity in the topics
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chosen for treatment as well as emphases.given these topics.
This diversity was even more conspicuous when the attempt was
made to compare similarity of sub-topics (Appendix B). None of
the texts included all of the twenty-five4content variables of
the study. Mueller's text treated more of the variables than
any other author. She treated 20 of the 25 variables of the
study. Williamson, with 5 variables treated, considered fewer
variables than any other author. The following is a list of the
remaining authors with the number of content variables included
by each in his textbook: Lloyd-Jones and Smith, 19; Wrenn, 15;

Arbuckle, 1l4; Brouwer, 13; and Williamson and Darley, 1Z.



- CHAPTER IV

SUBJECT-MATTER CORE FOUND BY ANALYSIS OF TEXTBOOKS
| ON STUDENT PERSONNEL SERVICES

INTRODUCTION

Examination of textbooks on student personnel services in
higher education revealed wide variation in the content included
by writers and the presentation given that content. This was to
be expected, for the principle which asserts that people éiffer
within and among themselves extends to all spheres of human activ-
ity. Yet, to assume that textbook writers in a given area will
include some common topics for treatment is no refutation of indi-
vidual differences. Rather, it is recognition of the acceptance,
however tenuous, by textbook writers of certain concepts peculiar
to a given area. This is no less true of writers on student per-
sonnel work. This acceptance imposes limits of operation upon
these writers. Thus, among authors of textbooks on student person-

nel services, some evidence of similarity of areas treated may be

anticipated.
Though disparity of views and approaches to student per-

sonnel work are found, there are areas of activity that are gener-
ally accepted as falling within the province of student personnel

work. These areas have been stated as:

Selection and admiésion
Registration and Records

74



75

Counseling

Health Service

Housing and food service
Student Activities
Financial Aid

Placement

Discipline

Special clinics --
remedial reading
- study habits
speech and hearing
Special services -~

student orientation
vererans advisory service
foreign student program

wmarriage couaseling
religious activities and counselingl

These areas may be classified in another way, i.e., broad
groupings which include all aspects of student personnel work. One
such grouping might be that used by the American Council on Educa-

tion. These services, broadly conceived, are categorized in the

following manner:

Functions, Operations, and Evaluation

Administration of the Student Per-
sonnel Program

Criteria of Evaluation2

Both of the above schemata incorporate the concepts of
student personnel advanced by the American Council on Education
and The Sub-committee of the Committee on Studies and Standards
of the American Association of Colleges for Teacher Education.3
The areas delineated by both of the above groups encompass activ-
ity spheres for student personnel workers. In the field of

1paniel D. Feder, et. al., The Administration of Student

Personnel in American Colleges and Universities. American Coun-
c1l on Education Studies, Series VI, XX1I, No. 19 (Washington,
D.C.: American Council on Education, 1958) p. 1.

21bid., p. vii

3American Association of Colleﬁrs for Teacher Education.
Student Personnel Services. Report Prepared by The Subcommittee
on Studies and Standards. Ghnerican Association of Colleges for

Teacher Education, Washington, D.C.: 1949.)
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student persomnel work, textbook writers tend to accept the
above delineation as proper spheres of responsibility for

these workers. The particular area chosen for discussion by

a given textbook writer may reflect what he perceives as most
important of the areas of personnel work responsibility. De-
spite this, in this'analysis of textbooks on student personnel
services in higher.education, certain areas emerged which were
given treatment by a majority of textbook writers. Non-existent
was the instance where every author treated every content vari-
able of the study. Conversely, there was no instance where any
variable was not treated. The method used in establishing the
content variables of the study precluded occurrence of this
situation. However, there were a limited number of instances
where a variable was treated by only cne author. Table 3 shows
the variables of the study which were included by each author
in his textbook on student personnel services.

TABLE 3 -- A RECORD OF CONTENT VARIABLES FOUND IN EACH TEXTBOOK
BY AUTHOR AND DATE OF PUBLICATION

Author and Date of Publication
5 — h g BF, =
al\ (=)
sQAUS | & 2 1a&] |
gv-i r=-{ i (] gr-l gv—l i
o
Content Variable a “ ﬁ .-3 g 3
s 5‘ g c o |- -
- e g | >™w |- -
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Historical Overview of U.S.
Higher Education X X
Histori of Student Personnel
Wor X X X X X
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TABLE 3 -- Continued

Author and Date of Publication
~| o — n|ve | ~ -
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' Philosophical Foundations X | x X
Psychological Foundations X X X X
Sociological Foundations
Physiological Principles
Selection and Admissions X X |X
Student Activities X | X X X X
Health Service g X X X X
Housing and Dining
Services X X X X X
Counseling X X
Campus Student Govern-
ment X X X X X
Orientation X
Religious Services X
Financial Aid and
Placement X X X X X
Teaching and Teacher
Responsibility X X X X
Married Students X X X
Fraternities and
Sororities X
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TABLE 3 -- Continued

Author and Date of Publication
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Foreign Students X X
Discipline X X X
Organization and Admin-
istration of Personnel
Services - X X I|IX X X X
The Personnel Worker X X
Research and Evaluation X |X X
Student Personnel Records X X
Other Areas X X X
Totals 12 1315 14 19 5 20

Investigation of Table 3 reveals that only one variable

Organization and Administration

of Personnel services'is the variable meriting that distinction.

was included by all authors.

There were two instances of a content variable receiving treat-

ment by only one author.

Fraternities and Sororities and Physiological Principles.

The variables having this status are

The

remaining variables show varied degrees of inclusion by writers

in the field of student persomnel work.
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Evidence of Commonality of Topics Treated

Several possible ways of presenting evidence of a core
of student personnel functions, as found by analysis of text-
books in the field, were considered. It was finally decided
to use two means for presenting the findings relative to this
facet of the study. The methods chosen were by: (1) the
number and percentage of authors including the various content
variables of the study in their textﬁooks, and (2) by ranking
each content variable according to the percentage of treatment
it received in all textbooks. These procedures readily lend
themselves to comparison between variables. Table 4 shows the
number and percentage of authors treating each variable.

TABLE 4 -- NUMBER AND PERCENTAGE OF AUTHORS
TREATING EACH VARIABLE

Content Variable §§§§§§s°f gg?ﬁg:ggﬁi

Historical Overview of U.S.

Higher Education 2 28.57
History of Student Persomnel

Work ' 5 71.43
Philosophical Foundations 3 42.86
Psychological Fouﬁdations 5 71.43
Sociological Foundations 2 28.57
Physiological Principles 1 14.29
Selection and Admissions 6 85.71
Student Activities 6 85.71
Health Services 4 57.14
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TABLE 4 -- Continued

Content Variable §§§§§§S°f zzﬁzgzﬁggg
Housing and Dining Services 5 71.43
Counseling 5 71.43
Campus Student Govermment 6 85.71
Orientation 5 71.43
Religious Service ‘ 3 41.86
Financial Aid and Placement 5 71.43
Teaching and Teacher

Responsibility 4 57.14
Married Students 2 28.57
Fraternities and Sororities 1 14.29
Discipline 3 42.86
Organization and Administration

of Personnel Services 7 100.00
The Persomnel Worker 4 57.14
Research and Evaluation 6 85.71
Student Personnel Records 3 42.86
Other Areas 3 42.86

Table 4 reveals that certain variables were more often
included in textbooks analyzed in this study than some other
variatles. In terms of authors, it can be seen that only 11
variables were treated by 5 - 7 authors. If this range is
changed to 4 - 7 authors, 14 variables are included. When the
lower end of the range is changed to 3, this new range will

encompass 19 variables. Thus, each time the author-range is
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expanded, more variables are included. The significance of
this is found in the incorporation of variables into the total
range of variables that were not represented by a majority of
textbook writers. Certain variables maintain their position
of prominence regardless of manipulation of the author-range,
and certain authors consistently show treatment of more vari-
ables of the study.

By ranking the content variables of the study, the
relation of each variable to the set of variables can be seen.
Based on percentage of subject-matter from all textbooks, rank

of the variables are as follows:

Rank Subject-Matter
1 Organization and Administration of
Persommnel Services

2 Counseling :

3 Student Activities

4 Student Government

5 Housing and Dining Services

6 Selection and Admissions

7 Financial Aid and Placement

8 Research and Evaluation

9 Psychological Foundations

10 Personnel Worker

11 Health Service

12 Discipline

13 Other Areas

13 Teaching and Teacher Responsibility
15.5 ‘ Religious Service

15.5 Overview of U. S. Higher Education
17.5 Sociological Foundations

17.5 Orientation

19 History of Student Personnel Work
20 _ Student Personnel Records
21 Married Students
22 Foreign Students
23 Psychological Foundations
24 Fraternities and Sororities
25 Physiological Principles

The number of authors treating a given variable did not
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necessarily indicate the quantity of treatment given. A
variable may have been treated by three or more authors and
yet received minimal treatment by those authors.

Through analysis of textbooks used in this study, the
variables below were found to comprise the major portion of the
subject-matter content of these texts. Omitted from this list
are any content variables that received less than two per cent
of the total subject-matter of these books. This percentage
was chosen because it represented the closest equivalent of the
average amount of textbook space used with a major topic by the
writers of textbooks analyzed in this study.

Organization and Administration of Student Personnel
Services

Counseling

Student Activities

Student Campus Govermment

Housing and Dining Services
Selection and Admissions

Financial Aid and Placement
Research and Evaluation
Psychological Foundations
Personnel Worker

Health Service

Discipline _

Teaching and Teacher Responsibility
Religious Service

Overview of U. S. Higher Education
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Sociological Foundations

Orientation

On the basis of the quantity of treatment given, the
above content variables constitute a core of student person-
nel services as found in textbooks analyzed in this study.
Examination of this list reveals a great degree of similarity
to lists of The American Council on Education and The Ameri-
can Association of Colleges for Teacher Education. The in-
fluence of these organizations in delineating the areas of
responsibility for student personmnel workers‘is recognized

by writers in the field.

Summary
Among the textbooks analyzed in this study, no con-

sistent pattern for presenting content was found. Topics
chdsen for discussion, and the amount of space given them
in textbooks, varied with the authors. Despite these di-
vergencies, a group of student personnel areas emerged that
were more often treated by authors of these books than other
areas. Seventeen areas comprise this group. These areas
represent 88.77 per cent of the subject-matter content of
these textbooks. The remaining 11.23 per cent of content
was divided between eight content variables, each of which
received treatment which was less than 2 per cent. On the
basis of total number of pages used in all textbooks includ-
ed in this analysis, the above 17 variables are considered

to comprise a core of student personmel services. -



'CHAPTER V

SUMMARY AND CONCLUSIONS

Summary
The problem of this study was to make a systematic

examination of textbooks on student personnel services in the
United States in an attempt to make specific inferences about
these books. It was also an attempt to seek out the directions
in which United States textbook writers éeemed to be moving.

The purpose of this study ﬁas to identify the content
variables in student personnel textbooks in higher educationm,
and to obtain precise and objective components of these vari-
ables through the controlled and systematic counting of them.
Further, it was the purpose of this study to determine wheth-
er a common core of student personnel services could be estab-
‘1ished through an analysis of textbooks in this field.

Through investigation of published indexes, textbook
publishers' catalogs, textbook bibliographies and other ref-
erences, seven textbooks on student persomnel services in
higher education in the United States were located. The group

of books found:

Williamson, E. G. and Darley, J. G. Student Personnel
Work, 1937.

84
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Brouwer, Paul J. Student Personnel Services in
General Education,

qgggn, C. Gilbert. Student Personnel Work in College.

Arbuckle, Dugald S. Student Personmel Services in
Higher Education. 1953.

Lloyd-Jones, Esther and Smith, Margaret Ruth, (eds.).
Student Personnel Work as Deeper Teaching. 1954.

Williamson, E. G. Student Personnel Services in Col-
leges and Universities. 1961, and

Mueller, Kate Hevner. Student Persomnel Work in Higher
Education. 1961.

After these books were procured, a study of each book's

table of contents and index was made for the purpose of ar-
riﬁing at a set of objectives and content variables that were
most representative of wh#t is usually included in such text-
books. Thorough investigation of a sampling of books included
in the study made obvious the need to revise the list of con-
teﬁt variables from time to time until the final set of twenty-
five variables was established.

On the bases of the content variables established, a
systematic and objective analysis of each book was made. For
quantification of content, the following units were used: (1)
recording unit, (2) conteit unit, (3) classification unit, and
(4) enumeration unit. A description of the portion of content
used for each of the quantification units was: (1) for the re-
cording unit, sub-topics; (2) for the classification unit, the
article as a whole, i. e., chapter headings; (3) for the con-
text unit, major topics; and (4) for the enumeration unit, the

page. The average line-space of all books was found to be 40
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lines per page. 1In order to bring uniformity to the quanti-
fication of all books analyzed, average line-space was used
for the enumeration of content.

A tally was made for each page of content devoted to
a given variable by each author. These were added to obtain
the total pages devoted by an author to a specific content
variable. The percentage of content used with each variable
was then computed. To determine the total pages of content
devoted to a variable by all authors, the total pages of con-
tent devoted by each author to treating each variable were
added. Percentages were then computed on the basis of total
content of all books devoid'of prefaces and introductioms.

For purposes of identification during the process of
analysis, each textbook was given an alphabetical symbol.
Using the tables of contents and indexes, the classification
units for each textbook were established. The final phase of
the procedure involved a systematic and thorough count of

each book's content.

Content of Prefaces. Analysis of the subject-matter

content of prefaces in textbooks on student personnel services
in higher education revealed a diversified focus for these
books. Despite this, two aspects emerged as being the essen-
tial concern of all prefaces: (1) aims and purposes, and (2)
audiences for whom the books were intended. Although no cen-
tral aims and purposes were common to all books examined, six

specific aims and purposes were delineated by the authors:
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Description of procedure and methods,
Improvement of student development,
Professionalization of student personnel work,

Promoting faculty understanding of the need and
importance of student personmnel services,

Providing comprehensive coverage of student persomnel
services and work, and

Defining functions of administering student personnel
program,

In keeping with the aims and purposes of these books,

five major audiences to whom the books were directed were:

1. College and umiversity counselors

2. Facnltigs and student persomnel staffs

3 Graduate students in student personnel work
4. Personnel workers

5 Deans of students

Subject-Matter Content. There were 2600 pages of

subject-matter in the total numper of textbooks used in the
study. These 2600 pages represent 85.80 per cent of the en-
tire content of these books. The percentage of content de-
voted to specific content variables was distributed as fol-
lows: Organization and Administration of Personnel Services,
17.19; Counseling, 15.09; Student Activities, 8.23; Student
Campus Govermment, 4.85; Housing and Dining Services, 4.69;
Selection and Admissions, 4.54; Financial Aid and Placement,
4.39; Research and Evaluation, 4.04; Psychological Foundations,
3.88; The Personnel Worker, 3.77; Health Services, 3.54;
Discipline, 3.12; Other Areas, 2.88; Teaching and Teacher Re-
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sponsibility, 2.46; Religious Service, 2.30; Overview of U.
S. Higher Education, 2.30; Sociological Foundations, 2.19;
Orientation, 2.19; History of Student Persomnel Work, 1.92;
Student Persomnel Records, 1.62; Married Students, 1.19; For-
eign Students, 1.08; Philosophical Foundations, .92; Frater-
nities and Sororities, .85; Physiological Principles, .77.

Certain content variables showed a decrease in treat-
ment given them. Two of the most noticeable instances of this
were Selection and Admissions and Student Activities. More
treatment was given Student Activities than Selection and Ad-
mission. With the generally recognized increase in college
and university enrollments, one might well anticipate more
treatment directed toward Selection and Admissions rather than
toward Student Activities. However, quantity of treatment
was not always indicative of quality of treatment.

Great differences existed among authors with regard
to the inclusion of topics and emphases given tﬁose topics.
Over a period of time, there was little, if any, comsistency
in the treatment given a particular variable. However, all
authors tended to treat certain variables more regularly than
others. Perhaps this resulted from the influence of the Amer-
ican Couﬁcil on Education's delineation of areas of responsi-

bility for student personnel work.

Most Commonly Treated Areas. Certain variables were

more frequently and more extensively treated by textbook writers
on student personnel services than others. On the basis of

percentage treatment given by all authors, the following vari-
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ables constituted a common core of student personnel areas:
Organization and Administration of Persomnel Services, Coun-
seling, Student Activities, Student Campus Government, Housing
and Dining Services, Selection and'Admissions, Financial Aid
and Placement, Research and Evaluaﬁion, Psychological Founda-
tions, The Personnel Worker, Health Service, Discipline, Teach-.
ing and Teacher Responsibility, Religious Service, Overview of
U. S. Higher Education, Sociological Foundations, and Orienta-
tion. These seventeen content variables accounted for 88.77

per cent of the subject-matter covered in these texts.

Findings
The analysis of textbooks on student personnel serv-

ices in higher education in the United States was concerned
primarily with the subject-matter and prefaces. The prefaces
of these books dealt mainly with aims and purposes of the
books and the audiences for whom the books were intended.
There were no central aims and purposes common to all books,
however, six unique aims and purposes were found for the group
of books analyzed. Five intended audiences were identified
by the authors. The two most frequently mentioned audiences
were: (1) faculty and student personnel staff, and (2) pro-
spective student personnel workers. To each of these audi-
ences, two authors directed their texts.

The subject-matter was classified under twenty-five
conﬁent variables, twenty-four of which were readily identifi-

able with one of the generally recognized areas of student
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personnel work. An additional content variable, labeled
Other Areas, included subject-matter content of infrequent
treatment. Of the twenty-five variables in the study, Organi-
zation and Administration of Personnel Services received the
most emphasis by authors and Physiological Principles received
the least. Much variation was evident.among the individual
authors with respect to the variabies included in their texts,
fhe space devoted to those variables, and the emphases given
them.

On the basis of total pages and percentage of subject-
matter given, a core of student personnel services was de-
rived. Of the twenty-~five variables of the study, seventeen
constituted a core of student personnel services as found by
analysis of these books. The following variables made up the
core of services: Organization and Administration, Counseling,
Student Activities, Student Campus Government, Housing and
Dining, Selection and Admissions, Financial Aid and Placement,
Research and Evaluation, The Personnel Worker, Health Services,
Discipline, Teaching and Teacher Respomsibility, Religious
Service, Overview of U. S. Higher Education, Sociological
Foundations, and Orientationm.

Additional findings of this study are summarized
below:

1. The Administrative phase of the student per-

sonnel program and counseling occupied central

positions of importance in most textbooks.
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2. The terminological tangle was evident in writings
of the different authors. Many commonly used
terms, which are peculiar to the field, were not
defined or, when defined, the definitions varied
from author to author.

3. Comprehensive coverage of the generally accepted
areas of student personnel work was infrequent.

4. Few textbooks on student persomnel services in
higher education in the United States were

written.

Conclusions

From the analytical research in this study, it is
concluded that there is a need for more information on basic
principles that underlie each of the student persopnel serv-
ices. These principles should be of «uch scope as‘to be ap-
plicable in any institutional setting. Literature in the
field is rampant with investigations which describe various
operational aspects of programs in existence in specific in-
stitutions. Such investigations are good, but they do not
satisfy the need for delineation of common functions peculiar
to all colleges and universities. Similarly, in this investi-
gation, the results of analyzing textbooks show that the or-
ganization and administration of a program of student person-
nel services received more attention than the specific stu-
dent persomnel services. In many instances, authors failed
to identify that which should be organized and administered

and the reasons for including these services in their organi-
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zational schemes.

Also, student personnel work is still faced with the
task of developing a catholic vocabulary. The lack of gen-
eral word meanings is one of the incipient issues in guidance-
personnel work, and is obvious in the areas of student person-
nel work with which this study was concerned. The termino-
logical tangle made difficult the establishment of satisfac-
tory content variables for the study.

Establishing a core of student personnel services by
analysis of textbooks proved difficult because of authors'
selections or areas to be included in their texts. Selection
of material to be incorporated in a text is an author's privi-
lege. However, if professionalization of student personnel
work is to become a reality, then, textbook writers can foster
its advancement by including the central areas of responsibi-
lity in their textbooks.

Another conclusion is that the more recent textbooks
evidence better format and treatment of student personnei
services than do earlier texts. This is noticeably true of
those books published within the 1951-1961 period.

Lastly, in view of the wide variation existing among
texts, it appears to be unwise for teachers and students to
rely on a single textbook. Of the books included in this

study, no single text affords treatment of all the variables

of the study.
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Recommendations

Guidance-personnel work has grown phenomenally with-
in the past decade. Institutions of higher learning have the
task of preparing persons to assume the responsibilities req-
uisite for personnel workers. One of the most commonly used
tools in academic preparation is the textbook. In order for
textbooks to fully contribute to the knowledge and skill of
students, it appears that they should provide a comprehensive
overview of the area with which they are concerned. It is in
keeping with this consideration that the following recommenda-
tions are made.

1. Textbook writers should comsider the delineation

of student personnel services set forth by the
American Council on Education, and investigate
carefully the research done in student person-
nel work in an effort to develop textbooks that
deal with the theoretical framework, as well as
practical aspects, of student personnel services.

2. More attention needs to be given the teacher's

role in student persomnel work in textbooks and
suggested means for activating that role pro-
vided.

3. Additional analysis of textbooks in this area

should be attempted in order to determine the
quality of treatment given student personnel

services by textbook writers.
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4.63 4.63
1.75 1.75
2.88 2.88
5.77 5.77




Teaching and Teacher
Responsibility
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1937

Williamson and

Darley

1949

Brouwer

1951

Wrenn

1953

Arbuckle

1954

Lloyd-Jones and

Smith

Williamson 1961

1961

Mueller

Totals

Extent of Centraiiza-
tion

Procedures Used
Placement Follow-up
Development of

Costs to Students
Planning Vocationally
Public Opinion About
Goals of

Advantages-Disadvantages

Teacher Function in
Personnel Work

Classroom--A Personnel
Service

Student-Teacher Relationsg
Nature of lLearning
Behavior and Needs
Background of
Student Group

Student-Centered Course

1.00

8.37
7.62
5.88
4.33

6.38
6.38
4.64

1.70
l5.30
7.00

1.50
.80
7.50

1.13

2.67
1.60
1.55
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.38
.38
.64
.63
.80
.50
.67
.60
.55

.00

.37
.62
.88
.33
.70
.30
.00
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College Teacher 2.00 2.87 4.87
General Structure of #
College ’ 2.071 2.07
Faculty Academic Advisor 7.6Y47.61
Faculty and Extra-
curriculum 6.33ﬁ6.33
Faculty-Personnel
Relations 2.12}2.12
Married Students
Background 2.00 2.00
Marriage Among Students 1.32 13.51)14.83
Emotional Maturity 3.41 3.41
Special Needs of 2.27 2.27
Dating 8.49]8.49
Fraternities and Sorori-
ties
/
Groups on Campus 4.2514.25
Advantages-Disadvantages 12.86|12.86
Personnel Work With 4.8914.89
Foreign Students
Students From Abroad 2.12 3.10(5.22
Needs and Meeting Them 11.13 11.13




Conclusion

Individual Differences
Among

Areas of Counseling

Counselor of

Discipline

Concepts of

As Punishment

Positive Approaches to
Principles of

Major Procedures
Changing Behavior
Administration of
Conclusions

As Deeper Teaching
Background of
Sociological Aspects of
szchological Aspects
o

Counselor and

Theory of

Process of Counseling in
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sa™x] @ L2 I I v §
HYl B E| S |RE|l Al Al 6
48l Sl 3 ]|R (8B 2| B F
28l a | £ | & |58 2| £
.75 .75
.90 .90
.50 .50
.50] 4.50
1. 4.23
2.35
1.00
.751 5.60
.751 7.40
2.75
.00 114.33
.00} 1.00
3.34
.00} 1.00
2.001 2.00
3.501 3.50
7.001 7.00
8.521{ 8.52
2.98] 2.98
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Objectives of 3.30§ 3.30
Misbehavior Sources 1.55] 1.55
Morale Maintenance 4.38| 4.38
Current Misbehavior 2.37) 2.37
Disciplinary Action 1.15§ 1.15
Program Costs .75 .75
Organization and Admin-
istration of Program
Services
Basic Principles 9.12 9.12
Development of |
Services 8.45 8.45
Organizational Pat-
terns 4.40| 4.40
Leadership 1.25 1.25
Structure and Organi-
zation 5.00 12.34 13.00 7.2337.57
Description and
Function 2300 23.00
Changing Concept of
Administration 1330 13.30
lications from
Other Fields 31.00§3.90 |34.90
Trends in Campus
Administration 1.40] 1.40
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Problem of Integration 6.8 6.88
Establishing Policy 4.33 4.33
What is to be Organized
and Structured 15.00 15.00
Criteria for Grouping
Services 5.00 5.00
Administrative Agents 15.25 15.25
Administrative Pro-
cedures 31.00 31.00
Administration of Dis-
cipline and Judiciary
Functions 38.00 38.00
Admin. Aspects of
Counseling 32.00 32.00
Staff Consulting
Functions :1.50 41.50
Procedures in Policy
Making 27.00 27.00
Maintaining Students'
Rights and Freedoms 36. 00 36.00
Illustrative Case of
Students' Rights and
Freedoms 20.25 20.25.
Hazards for Adminis-
trators 2.90}] 2.90
Function and Methods ,
of Admin. ‘ 3.85| 3.85




Faculty and Student
Cooperation

Evaluation of

Personnel Worker

Role in Curriculum
Readjustment

Role of Counselor

P;ychological Problems
o

Mental Hygiene for

Selection and Training
of

Summary

Responsibility and
Ethics

Legal Opinioms,
Practices, Trends

Future Needs

Hazards to Mental
Health of

Circumventing Mental
Hazards

Professional Status
Nature of a Profession

Professional Progress
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2.171 2.17
.85 .85
4.00 4.00
5.00 5.00
5.00 5.00
2.90 2.90
8.95 | 8.95
1.15 1.00 2.15
4.00 4.00] 4.00
19.00 19.00
1.00 1.00
4.90} 4.90
4.60] 4.60
6.90] 6.90
20. 10} 20.10
5.75{ 5.75
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Research and Evaluation
Follow-up and Evalua-
tion 24 .00 24.00
Evaluation 1.00 1.00
Criteria and Method 9.5416.17 4.33120.04
Control of Sampling 2.96 2.96
Nature of 3.25 3.25
Typical Illustrations
of | 2.88 2.88
Useful Approaches in 13.00 13.00
Summary (Of Princi-
ples) 1.37 1.37
Needs for 9.73 |2.00 11.73
Improving Methods 3.10 3.10
Procedures in 7.25 7.25
As Continuous Process .75 .75
Definition of 5.00} 5.00
Training Student for 3.17} 3.17
Future Research 5.00] 5.00
Student Personnel
Records
Gathering and Dissem-
inating Information 14.00 |8.10 22.10




Development of
Learning via
Purpose of
Summary

Other Areas
Resources
Specialized Clinics
Appraising Students
Personal Social

Relations

Utilizing Every
Resource

Totals:
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7.33 7.33
9.25 9.25
b .00 2.00
1.33 1.33
7.00 7.00
12.00 12.00
16.00 46.00
10.00 10.00
h60.00 [299.00673.00 1265.00{323.00 446.00#5%.002600



