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ABSTRACT

Kazamias, Andreas M. (M. S., Department of Education)
EDUCATIONAL THEORIES AND CURRICULUM ASPECTS OF AMERICAN AND CYPRUS

SECONDARY SCHOOLS

Thesis Directed by: Professor W. Clement Wood

The purpose of this study was to compare American and Cyprus
secondary education, in regard to purposes, content, organization and
presentation in an attempt to arrive at unbiased generalizations where-
by the two systems might be viewed more critically.

In order to obtain reliable information on the American and
Cyprus secondary education the following procedures were adopted:

1., Fourteen American states were selected, two from each of
the seven divisions as listed in the Research Bulletin of the National

Education Association entitled Trends in City School Organization. 4

letter was sent to the superintendent of public instruction in each state
requesting him to recommend ten public high schools. An information blank
was then mailed to the administrative officers of the recommended schools,
‘seeking information pertinent to the purpose of the investigations

2. Three secondary schools were selected from Cyprus from the
classification in terms of type of curriculum, as cited in the Heport

of the Department of Education, 1951-1952.

3. A wide range of educational literature relative to the

problem was consulted.

It was ascertained that in the United States schools seek to



attain the democratic ideals through, (1) social-civic, economic-
vocational and individualistic-avocational activities, (2) emphasis on
the functional present and (3) training in how to think.

The theories subscribed to by the greatest number of schools were
that, (1) education Should be concerned with adjustment of students to
meet changing conditions, (2) truth is pragmatic, (3) students should be
trained in a general education and a specific vocational pursuit, (L)
each student should be regarded as a unique individual and (5) the funda-
mentals should be emphasized more than the other course offeringse

In regard to the curriculwn'it was found that in the majority of
ﬁle schools, (1) it is broad and varied to suit different needs and in-
terests, (2) it is society-centered with due regard to children's inter-
ests and abilities, (3) offerings and method of presentation are largely
organized into separate subjects especially in the senior high schools,
(4) co-curricular activities are emphasized as indispensable requisites in
the wholesome integration of the child, (5) the methods of classroom in-
struction are largely the recitation method and the resource unit method,
(6) evaluation implies not merely testing of factual information, but
also growth in attitudes, skills, mental processes, interests and so forth,
(7) disciplinary problems are handled through self-analysis techniques
and co-operation with the parents, (8) the administration seeks large co-
operation with the staff in program and policy matters, (9) the pupils have
some part in the determination of curriculum content, and (10) the admin-
istration seeks some pupil co-operation in program and policy matterse.

The findings indicated that in Cyprus secondary education is
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based on the principles that, (1) preparation for present and future
life is achieved through a study of wvalues and learning as established
by the great thinkers of the past, (2) the function of the school
should be to discipline its students to conform to and to acquire the
values and learning of the past especially those of ancient Hellas and
the Greek Orthodox Church, (3) a general education in the humanities and
the sciences is indispensable for man's adaptation to life, and (L)
the training of the body although important for intellectual develop=-
ment should be secondary to the mental development and be carried out
on classical linese.

In line with the foregoing principles the majority of schools
in Cyprus offer a rigid curriculum mostly of the academic type with
very limited vocational offerings. The method of classroom instruction
is largely the lecture method, offerings are organized into separate
subjects and students have to conform to a strict disciplinery code.

In view of the comparative study of the American and the Cyprus
secondary education the following broad generalizations were formulated:

1. There should be equality of educational opportunities for
every yop'bh.

2.~ Values are both subjective and objective; they are not
prag;natig.

3+ A school should provide opportunities for individual and
social integration but neither should be overemphasized at the expense

of the other.

L. A general education should be the primary aim of the school



with the.provision of a vocational enviromment,

5. Close co-operation among the administration, the staff, the
pupils and the community is essential in all aspects of the educational
processe

6. The curriculum content should be presented in wholses not
parts.

T« The school should have 2 varied extra-curricular program,

This abstract of about 700 words is approved as to content,

5o TP Worse. Z- ok

Advisor in charge of thesis
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CHAPTER I
INTRODUCTION

The character of a cowntry's educational system tends to be
moulded by various forces and attitudes which govern the political,
social, economic and cultural structure of that nation. Since, there-
fore, nations differ in their historical conditioning in regard to
such forces and attitudes, their educational systems which tend to
reflect their aims, aspirations and characteristics also differ. They
possess features peculiarly their own which are outgrowths of indige-
nous national traits. For how else can the different educational
theories and practices in such countries as France, England, Cyprus,
the United States, Russia and India be explained.

Fundamentally the purposes and problems of education are in
general somewhat similar in most countries. Almost all educational
systems aim at citizenship, good character building, acquisition of
skills and so forth. Or to set the objective on a more philosophical
basis, practically all systems of education aim at the "good life".
Nor are these commonplace purposes a twentieth century product. They
have been the ideals for which man has striven since the early times
of his existence as a civilized cosmic unite From Plato to Dewey
philosophers, religious thinkers, social reformers, teachers and cit-
izens have shown the greatest concern in the induction of the yowng to

the good life. Man has through the educational process endeavored to
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imbue the young with the values of a good and full existence. While,
however, the fundamental purposes and problems offer astonishing
similarities in the many countries of the world, the solutions to such
problems and the ways to achieve such purposes influenced by differ-
ences in traditions and cultures have given rise to as many different
systems in organization, curricula, administration, discipline and
evaluation as there are nationalities, societies or even small commn-
ities.

The peculiarities inherent in a country's educational system
which has been built on deep seated national traditions and ideals,
give it a unique color. This unique quality renders any attempts of
transplanting a system or practices from one country to another futile
without profound adaptations and modificationse. A transplanting of

the Americanl

system to Cyprus would be like pouring water on the back
of a ducke Nor can a single procedure be adopted without due regard

to local conditions. This, however, does not negate the benefits of
studying different systems of educations In fact the postwar conditions
make the study of different systems a dire necessity. Having hardly
survived the catastrophe of the recent global conflagration, the people
of the world are faced with the impending possibilities of another,

more fearful and more annihilating. Man, possessed of the most destruc—

tive weapons, is threatened by his own suicidal death. Mere material

IThe terms "American" and "America! as used in this investiga-
tion refer to the United States of America.



and financial aid has not solved the many problems of war-shattered
countries. For the solution lies not in material things, but in values
and the cultivation of values is the task of educatione.

It is incumbent, therefore, upon the people of the world to
re-examine and revaluate the prevailing educational theories and prac-—
tices in order to seek and foster those values that will perpetuate
the demoeratic and humanistic creeds. Herein, therefore, lies the
significance of the study of various educational systems and especial-
ly those of countries that have been shouldered with the responsibili-
ties of leadership in the post war era. The benefits are reciprocale
A nation cannot be a spiritual leader unless it is acquainted with the
culture, the traditions and ideals of those over whom it has assumed
leadership in the same way as a military alliance cannot be effective
unless there is understanding of the parties involved in the alliance.
Moreover, as a leading scholar of comparative education stated:

The study of foreign systems of education means a critical
approach and a challenge to one's own philosophy and therefore a
clearer analysis of the background and basis underlying the
educational systems of one's own natione?

The United States has aésumed both the material and spiritual

responsibility of affording leadership to many people of various na-

tionalities since the second World War, It therefore behooves the

educators of this country to cultivate in the younger generation the

2 T, L. Kandel, Comparative Education (Boston: Houghton Mifflin
Company, 1933), p. xix.




social, cultural and moral values that will be useful not only to
their own people but also to the worlde In 1943 I. L. Kandel in a
prophetic tone said:

The United States will emerge from the present war into a
position of world leadership such as she has never before en-
joyeds If that leadership is to make any contricution to a
sorely tired world, it will have to go far beyond mere phil-
anthrophy and humanitarianism, it will have to be a leadership
which must concern itself not merely with the restoration of
the financial economic and technological aspects of inter-
national affairs, but must furnish that guldance for which
the world will look to the United States in human values ar and
meanings.3 (ltalics inserted by the writer)

STATEMENT OF THE PROBLEM

This study is concerned with certain educational theories
and curricular aspects of one hundred selected schools in the United
States and three in Cyprus. Its purpose broadly conceived is two-
folde In the first place it is an attempt to compare secondary ed-
ucation in the United States with secondary education in Cyprus in
regard to (1) educational theories relating to the general purposes
of education, the nature of knowledge, method and values and (2) cur~
riculum content, organization, methodology of instruction, human re-
lations and evaluation. In the second place it is an endeavor to
arrive at unbiased generalizations so that elements in one system

might be considered worthy of application to the other. The study,

3I. L. Kandel, The Cult of Uncertainty (New York: The Mac-
millan Company, 1943), pP. 116.




therefore, purports to present comparisons and peculiarities of the

two systems so that reciprocal benefits may accrue.
SIQIIFICANCE OF THE STUDY

The need for this'thesis stems from three fundamental premisess
The first premise relates to science and the scientific method. The
scientific approach has since the time of Francis Bacon, Galileo and
Newton so penetrated human endeavor in formulating statements and
generalizations and in explaining the forces of the universe and the
behavior of man that it merits continuous re-examination. The educa-
tional process has not escaped with immunity this general trend. If
then the validity of this premise is accepted either wholly or partial-
1y namely, that education is a science or that scientific method
should be employed in its study, the educator cannot afford any more
than the chemist or physicist to ignore procedures which are being
tried out under conditions somewhat different from those in which he
is working.h Procedures, therefore, that have been tried or are pre-
vailing in the United States skhould be valuable to the educator in
other countries and especially in Cyprus where knowledge of American
education is scantye.

The significance of such a project is further to be sought

in the second premise, namely, that since educational systems are

hI- L. Kandel, EEO gj;t_o, Pe XXo



living organizations compounded of traditions, cultures and ideals,
their study provides a safeguard against over emphasis of the immedi-
ately practical, of nationalistic culture on the one hand and the
freedom of individuals on the other. In other words the study of
other systems by people of one nation helps to bring into relief the
meaning and significance and the strengths and weaknesses of that
nation's own systeme By studying the American system of education,
the people of Cyprus will be afforded the opportunity to examine crit-
jically and so revamp certain aspects of their own systeme Conversely,
the study of the educational system of Cyprus may offer challenges

to the American system.

The third premise relates to the very important question of
intermationalisme It should be stressed at the outset that by inter-
nationalism the writer does not imply cosmopolitanism or world federa-
tione What is meant here was best expressed by Kandel when he said:

Internationalism properly understood is inconceivable with-

out nationalism, nor does it imply some form of supra-nation-
alism or cosmopolitanism, but rather the interplay and coopera-
tion between the best spiritual contributions of each national
group in the interests of a sane and sound development of world
civilization and culturese.. Self-determination of nations
without regard for their neighbors is as unthinkable as the
self-realization of the igdividuals of a nation without regard
to their fellow citigzense

Therefore, a study of the educational systems of the United
States and Cyprus may contribute to the development of an internation-

alism based not on emotion or sentiment, but arising from an understand=-

SIbido, Pe lh.
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ing of the two nations from the sense that all nations through their
systems of education strive to contribute to the welfare and progress

of the worlde

LIMITATIONS OF THE STUDY

The investigation is geographically limited (1) to the United
States and the island of Cyprus and (2) to 100 secondary schools select—
ed from fourteen American s‘bat.es,6 and three secondary schools selected
from Nicosia, Cyprus.

A second limitation pertains to the type of the schools select-
eds A1l schools are on the secondary basise Most of them are organiz-
ed on the six-six and six-three-three plans,

Three schools follow the six-two~four plan, nine are four year
senior high sechools, two are three year senior high and three are three
year junior high.7 These sechools were included because they were re-
commended by the administrative officers. In the case of the State of
Louisiana five of the six schools that answered the information blank
were organized on a different plan than the one asked. All the select~
ed American schools are public supported. The Cyprus schools are set

up and financed through differing ways and methods.8

6The terms "secondary" and "high" are used interchangeably to
refer to public supported institutions. .

TFor the names of these schools see Appendix A.

8There is no public system of secondary education in Cyprus
comparable to the American. Schools are public in that they are open
to the people, but private in that they (a) are not supported by taxes,
(b) limit entries by payment of fees and passing of examinations.
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The nature of the problem is so vast that an exhaustive treatment
would be an impossibility. It would be too great a presumption to assert
that 100 schools selected from only fourteen states would be a thorough
representation of American secondary education. Notwithstanding such a
limitation the schools have been selected from states representing areas
of the United States so that a cross-section picture might be possible.
The same holds true for Cyprus. The three schools selected although
from only one city are representative of secondary schools on the island.

There are also limitations in regard to the educational theories

and the aspects of the curricula with which the study is concerned.
CRITERIA FOR SELECTION OF SCHOOLS

In order to obtain az representative selection the following

procedures were adopted.

In regard to the United States. Two states were chosen from

et e e e e —

each of the seven divisions as listed in the Research Bulletin of the

National Education Association entitled Trends in City School Organiza-

tion.?
A letter was sent to the Superintendent of Public Instruction

in each state requesting him to recommend ten public high schools

National Education Association, Trends in City School Organiza-
tion, 1938-1948. Research Bulletin, National Education Association,
Vot.s XXVI%, No. 1 (Washington: National Education Association, February,
SN ek Aoty
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organized either on the six-six or the six-three-three plan. Schools
were recommended from twelve states. The Superintendents of Publie
Instruction of the States of Pennsylvania and Kansas did not commit
themselves by recommending the number of schools asked, but each sent

a copy of the Educational Directory. In the case of Kansas all the

schools falling within the required category were selected from the
directozy:.l'o But the great number in the State of Pennsylvania called
for a different selective process. The state is divided into 66
comties.1l A school falling within the required category was arbi-
trarily selected from each fourth county and blanks were mailed to the

administrative officer of each schoole.

In regard to Cyprus. The three schools selected from the

island although they are all located in the same city, are represent-
ative of the secondary schools in Cyprus. The Pancyprian Gymnasium

is the oldest schocl and considered the model of all the Greek Classical
Gyrmasiums which enroll about thirty percent of the high school popu-
lation of the islandi? The Samuel Commercial School represents the

type of schools offering a general curriculum with subsidiary commer-

eial subjectss The schools of this nature enroll about 28 per cent

105tate Department of Public Instruction, Xansas Educational
Directory, 1952-1953 (Topeka, Kansas)

LCommonwealth of Pennsylvania Department of Public Instruction
Directory, 1953-195L, Bulletin 70 (Harrisburg, Pennsylvania)

12Colonial Office, Report on Cyprus for the Year 1952 (Nicosia,
Cyprus, Government Printing Office, 1953}, pe 3L
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of the high school population.13 The English School, Nicosia was
chosen because:

(a) It represents the English modern type of school.

(b) It was the school from which the writer graduated and in
which he taught for five years.

(c) It is the only school under direct government control.lu

The others are under a Town School Committee or they are
privately owned. Table I illustrates the types of schools in terms
of the curricula offered.

A full list of all schools involved in this study is cited in

Appendix A,
SOURCES OF INFORMATION

The main sources of data for this study were:

(1) An information blamnk prepared by the writer and filled by
the administrative officers of the selected schools in the United States,
This technique sought opinion and fact.

(2) The official handbooks, catalogs, courses of study and
other printed or mimeographed material published or issued by the

selected schools of the United States and Cyprus.

B1psia.

lthid.



TABIE I
CLASSIFICATION OF SCHOOLS IN CYPRUS ACCORDING TO THE CURRICULUM

Type of School in terms of Enrollment Per cent of total
Curriculum offered

Greek Classical Gymnasiums under L,336 30.47
a town School Committee

Greek Classical (Private Schools) Thly 5e23

Village High Schools (Greek) on 2,01} .15
a largely Greek Classical
Curriculum

General Curriculum 949 6.67

General Curriculum with 3,953 27.78
Subsidiary Commercial

English Modern 720 5.06

Turldish Classical combined 1,515 10,6l

with English Modern

Total 14,231 100,00

Compiled from G, F. Sleight, Report of the Department of
Education of the School Year, 1951-1952 (Nicosia, Cyprus: Covermment
Printing Office, 1953), p. lle
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(3) The Official Colonmial Reports on Cyprus a1d the Offieial
reports of the Department of Education of Cyprus.

Other sources of information used in this investigation were:

(1) Reports of national committees and commissions such as the
Committee of Ten, 18933 the Commission on the Reorganization of Sec—
ondary Education, 1912-1918 and the Educational Policies Commission,
1938, of the National Education Association.

(2) A wide sampling of the literature written on the philosophy
of education and the curriculum wi th particular emphasis on the Greek

and American educational philosophers.
METHOD OF PROCEDURE

An information blank was prepared and mailed to the adminis-
trative officers of the recommended and selected high schools. About
150 such blanks were sent. The response was very encouraging with 118
schools returning the completed blanks. The number of blanks received
from some states especially Kansas and Pennsylvania, was unevenly dis-
tributed more than those of others. Consequently, a few of the return-
ed blanks were eliminated, thus reducing the number to 100. Care was
taken to include at least five schools from each state.

The investigation is arranged in seven chapters. Following
the introductory sections comprising the first chapter there is a his-
torical overview of American educational objectives and conceptions in

Chap ter I1.
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Chapter III deals with the philosophic dilermma and its
educational implications in the United States with the last section
presenting the data as accumlated through the information blanks and
the official publications of the selected schoolse The purpose of this
chapter was to expound the views of the various schools of educational
philosophy in order (a) to make the questions on the information blank
more comprehensible (b) to indicate relationships between the views of
experts and those current in the schools of the country.

Five aspects of the curriculum, (a) content, (b) organization,
(¢) method of presentation, (d) human relations and (e) evaluation
form the gist of Chapter IV. After an introductory section on the
nature and functions of the curriculum there follows a systematic
treatment of the data as collected through the information blankse
This material is presented under the title of each above mentioned
aspecte

The fifth chapter is concerned entirely with secondary educa-
tion in Cyprus. The three sections in this chapter deal with (a) the
general background, (b) philosophy of education, (¢) the curriculum of
the three selected schools.

In Chapter VI there is presented a comparison of the findings
in the two systems, that of the United States and that of Cyprus.

In the final chapter the findings are summed up, generalizations

are drawn and recommendations suggested in regard to both systems.



CHAPTER II
AMERTCAN SECONDARY EDUCATION: CONCEPTIONS AND OBJECTIVES

Point of View. Secondary education is generally conceived to
be the schooling that educands receive from the time they graduate from
the elementary school until the end of the senior year in the high
school. In the United States secondary education implies, first, a pro-
cess in that it is only one step in the formal educational ladder
which begins with the kindergarten and ends with graduation from
college, and, second, a product in that it seeks to inculcate values
and skills for the attainment of a philosophy based on the democratic
ideals as promulgated by the country's founding fathers and as recon-
structed by the country'!s citizenry.

The American secondary school may be described in terms of
various facets. It méy'te described as an enterprise with the citizens
of the community as shareholders and the studenf population as the raw
material, functioning for the purpose of moulding the younger generation
into intelligent and self directive contributors to the general welfare
of their country. It may be described as a microcosmic institution
reflecting the broad American society in its multiferious manifestations,
processes, and ideals. It may also be called a laboratory where a great
deal of experimentation is carried out to test the validity of fast
emerging educational theories. The processes and functions involved
in all these three descriptions are interactive and aim at (a) the

preservation of the national culture bequeathed to the Americans by
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their ancestors (b) the integration of the personality of each individ-
ual to participate in that culture and (c) the promotion of leadership
to further improve and reconstruct that culture to be in line with
the continuous march of time. American culture throughout the country's
national existence has rested on an endeavor to attain the American
democratic ideals. To be true to the ideal of the worth of each
individual the American public secondary school has been exercising a
"Herculean effort" to set up programs with a wide scope of offerings
extending to all youth and relating to the needs, interests and abilities
of each individual,

In many respects the American public secondary school is unique
in the world. TIn no other country, European, Asiatic or otherwise, does
one find the comprehensiveness of offerings and activities of the
American public school. In no other country can one find the experiment-
ation, the revision and the constant development that characterizes the
public secondary schools in the United States. Nowhere does the public
secondary school reflect the milieu of society as in the United States.

It is, therefore, very wnwise to judge American secondary
education in terms of criteria set up in other countries. Many foreign
educators in attempting to identify and explore American education
examine only parts of it through their own country's standards and fall
into the same mistakes as the blind men who sought to identify the
elephant by touching its tail or its back. Two British educators comment

on American education and interests in general thus:
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A building, sixty years old in America is antique.

American interests are all at the growing point of

experience. Consequently the people are the slaves

of fads and are in the incessant chaos of experiment;

and their standards are little more than fashions.
Experimentation is a sign of healthiness in spite of the fact that on
occasion it might lead to perplexity. The same approach is evidenced
in the United States in regard to American judgment of foreign systems
of education. The writer had occasion to converse with a high school
principal in the state of kansas on the relative merits and demerits of
American and Furopean systems. The American high school principal made
this statement, "European schools stress facts but American schools place
emphasis on functional activities." One, however, would ask, what are
facts? ©Should facts be discarded? In this scientific age how can one
arrive at conclusions without facts?

It is hoped that this investigation will elucidate certain points
in regard to the nature and functions of two systems of education, the
American and that of Cyprus and arrive at unbiased generalizations,
based on opinion and fact and with due consideration to each countryts

own standards and ideals.

Historical background. There can be no arbitrary fixation of

the year or period in which the American public high school as it is

known today was started. By 1890 however, the establishment of public

lMary Stuart and Ellen C. Oaken, Matter and Method in Education
(London: Kegan Paul, Trench, Trubres & Co., Ltd, 1941), p. 76.
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high schools was stimulated generally by state legislation or by state
aid.

At first designed for a perilod of instruction beyond

the elementary level to prepare students more fully for
life, the high school soon came to be the only avenue of
preparation for a large number of youths who wished to
attend college.2

The incipiency of the conflicting views 1n relation to the purpose
of the high school can be seen in the early nineties. Was the function
of the high school preparation for life or preparation for college?
This dispute has not yet been settled and the expanded curriculum nowa-
days 1s an attempt to settle this issue.

At the close of the nineteenth century there were many social
and economic forces operating to promote interest in secondary
education. Amongst these there were three that directly affected the

'
secondary school. These were the forces of urbanization, industrial-
ization and the decline of the apprentice system.3 Education began to
receilve increasing attention from educational administrators, government
agencies and professional organizations. The National Educational
Association was the only important professional organization in a

position to assume early leadership in the study of educational conditions

In 1892 it appointed the famous Committee of Ten which published in 1893

R Minor Gwynn, Curriculum Principles and Social Trends (New
York: The Macmillan Company, 1943) p. L7.

3plbert D. Graves, American Secondary Education (Boston: D. C.
Heath and Company, 1951), p. 1l.
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its Report on Secondary Education. This was the first important

national report on American Secondary education and served mainly to

provide the necessary preliminary standardization as a basis for future

development.h

In view of the pressing needs that the changed economic and

social conditions created the report of the Committee of Ten did not by

any means resolve the problems of the times.

of Pemnsylvania says that, "The report is perhaps more significant

because of what it failed to do than because of what it did.5> Inglis

critized the report in these words:

Without attempting a complete analysis of the recommendations
we may note the following serious objections: (1) the almost
complete failure to recognize the practical and vocational arts
subjects; (2) the differentiation of curriculums on the basis
of predominant subjects rather than on the basis of the activ-
ities of life to which pupils will apply their training; (3)
the overemphasis on the study of foreign language required of
all pupils and demanding from more than one-fifth to nearly one-
half of all the time devoted to normal school work; (L) the
failure to provide for those students who must leave school
before the secondary school course can be completed; (6) the
relatively small amount of flexibility afforded; (7) the
failure in other ways to provide curriculums well suited to
the demands of individual differences.

It must not be overlooked, however, that Inglis was writing

twenty-five years after the report was issued. The Committee of Ten

The Ronald Press Company, 1947), p. 20.

Houghton-lMifflin Co., 1918), pp. 665-666.

hHarl R. Douglass, editor, The High School Curriculum (New York:

5Ibid., p. 19.

6plexander Inglis, Principles of Secondary Education (Boston:

Grizzell of the University
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could not possibly revolutionize the secondary school system overnight.
The Committee of Ten recognized that the purpose of the high school is
not primarily for college preparation but in its recommendations it
saw no distinction in subject needs between college bound and non
college bound students. The committee recommended four types of
curriculum; the Classical, the Latin-Scientific, the English and the
Modern Languages.

In spite of this division into four courses of study, the whole
philosophy underlying the framing of the report was that the secondary
school was primarily a college preparatory institution and that learning
was to be acquired through the cultivation of the intellectual faculties.
If people were properly trained in the proper use of their mental
faculties then they would be prepared for life., This concept of course
was not new in education. In essence it was the dominating psychological
approach dating back to the Platonic and Aristotelian world framework
which received great impetus under the British empiricist of the seven-
teenth century, John Locke. TLocke like the Stoics and even Flato,
Aristotle and Aeschylus compared mind to "white paper, void of all
characters without any ideas."? He believed that all knowledge is

derived from experience through the senses and the faculties (perception,

TThomas Fowler, Locke (London: Macmillan & Co. Etd. 1902).
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retention and discerning) or through sensation and reflection:

Our observation, employed either about external sensible

objects or the internal operations of our minds, perceived
and reflected on by ourselves, is that which supplies our
understandings with all the materials of thinking, sensation
and reflection.

In Locke the emotions were encroached upon by the intellect.
He would train the "gentleman® to consider always what is reasonable
for this obedience to reason's dictates. As a preparation for this
obedience to their own Jjudgment when ripe the young should be trained
to act in accordance with the judgments of the reasonable people who
bring them up.?

However, Locke was writing "as a gentleman for gentlemen" for
he believed that if those few "gentlemen" were by their education once
set right, they would quickly bring all the rest into order. The same
principles underlying Locke's class distinetive theory of education is
to be found albeit somewhat different in Plato and Aristotle.

Modern social policy, however, emanating from modern conceptions ’
of democracy dares not subscribe to Platonism, Aristotelianism or to
Locke, Moreover, twentieth century psychology with its stress on
individual differences and the organismic theory of learning has dis-

credited the faculty psychology.

8John Locke > An Essay Concerning Human Understanding (Cambridge:
the University Press, 1913).

9John Locke, Some Thoughts Concerning Education, with intro-
duction and notes by R. H. Quick (Cambridge: The University Press, 1913).
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The recommendations of the Committee of Ten and the principles
embodied in its report originated a war between (1) those who believed
that the primary function of a secondary school was for college prepar-
ation and (2) those who believed that its main purpose was to prepare
for 1life. This conflict continued throughout the first decades of the
twentieth century and full victory forthe second group was not achieved
until the twenties when experimental practices in psychology and educa-
tion shifted the emphasis from subject matter to the child.10

Begimning with the Committee of Ten in 1893 there followed a
number of such national groups which sought to settle the case of the
place of the high school in American s%ciety. The ideas of these groups
as regards the purposes of secondary education culminated in 1918 in the
famous Cardinal Principles of Secondary Education formulated by a
committee appointed by the Commission on the Reorganization of Secondary
Education. Some of the noteworthy groups between the period 1893-1918
were the Committee of Fifteen on Elementary Education (1895), the
Committee on College Entrance Requirements (1899), and the Committee on
the Economy of Time in Education (1911).

The results of the type of thinking that stimulated the reports
of these national organizations were epitomized by Graves as follows:

1. A highly compartmentalized curriculum and a
thoroughly departmentalized faculty.

2. A course of study that was almost entirely
academic.

10gwynn, op. cit., p. 31.
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3. A kind of learning devised to enable the student to pass
examinations.

he Growth measured in terms of credits and units.
5. Little articulation with the elementary school.
6. Inereased attention to the selection of pupils.
7. Little vocatioml emphasis.

8+ An emphasis on lesson learning rather than problem solving
and upon verbal memory rather than competence.

9. A return to the concept of social distinction as a primary
aim of the secondary school.

10, Little attention to individuals as such.11
It should be emphasized here that the people who supported the
principles underlying the recommendatioms of these national groups
earnestly believed that through this type of content and method the
high sechool youth could be better prepared for life. There are many
people nowadays who still support these views. In other words, many
people still believe that the proper way to equip the young people for
competency and life adjustment is through the inculcation of subject
matter, through mental discipline and through knowledge of the past as
the prerequisite for life of the present and preparation for the future.

These premises, of course, are not wholly devoid of validity. Such

conflicting views will be discussed later in this investigation. Suffiee

lleraves, op. cit., p. LO.
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it to mention here that it was not so much in regard to the ultimate
aims of the high school that educators disagreed as to the means of
implementing these aims.

The first decades of the twentieth century and World War I
created more complex problems in American society. Educators were
faced with problems of health, need for trained workers, increased
urbanization, development of an industrial economy, a growing crime
wave, increased admissions to mental hospitals and an unbalance in
the distribution of goods and services in the general population. With
the dawn of the century the United States had become a world power with
commitments in all parts of the world. Her culture became more complex.
The public looked at its secondary schools and did not like what they
SaWe

In 1912 the National Education Association appointed a Commission
on the Reorganization of Secondary Education under the direction of
Clarence D. Kingsley. Its major recommendations for reorganization

appeared in a bulletin entitled, The Cardinal Principles of Education

(1918). This commission asked that secondary education be extended for
all adolescents rather than confined to a selected group, that the
emphasis be on training for citizenship and that specialized schools for
special purposes be eliminated. It outlined the objectives of secondary
education as, (1) health, (2) worthy home membership, (3) command of
fundamental processes, (4) vocation, (5) civic education, (6) ethical

character, (7) worthy use of leisure.
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The following paragraph from the report is indicative of the

general trend that education was takings

Secondary education should be determined by the needs
of the society to be served, the character of the individuals
to be educated, and the knowledge of educational theory and
practice availabe. These factors are by no means statice.
Society is always in the process of development; the character
of the secondary school population undergoes modification; and
the sciences on which educational theory and practice depend
constantly furnish new information. Secondary education,
however, like any other established agency or society is
conservative and trends to resist modification. Failure to
make adjustments when the need arises leads to the necessity
for extensive reorganization at irregular periods. The
evidence is strong that such a comprehensive reorganization
of secondary education is imperative at the present time.12

The emphasis placed upon citizenship and vocational preparation

was not new.s In 1859 Spencer in his book, Education: Intellectual,

Moral and Physical thought of education in terms of the full orbit of

"complete living". He set forth the over-all purpose in these words:

How to live--that is the essential question for us. In
what way to treat the body; in what way to treat the mind;
in what way to manage our affairs; in what way to bring up
a family; in what way to behave as a citizen; in what way
to utilize all those forces of happiness which nature supplies--
how to use all our faculties to the greatest advantage of
ourselves and others--how to live completely.

Spencer then classified 1ife needs and activities as the basis
for the determination of the major objectives of education as:

1. Those activities which directly minister to self-
preservation (Health, safety)

12Un1'bed States Bureau of Education, Cardinal Principles of
Secondary Education, Bulletin 1918, No. 35.

13I-Ierber'l'. Spencer, Education: Intellectual, Moral and Physical
(New York: D. Appleton and Company, 1861), pp. 11-12.
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2. Those activities which by securing the necessities of life
indirectly minister to s elf-preservation. (Vocation)

3. Those activities which have for their end the rearing and
diseipline of offspring. (Family)

e Those activities which are irvolved in the maintenance of
proper social and political relations. (Citizenship)

5. Those miscellaneous activities which make up the leisure part
of life, devoted to the gratification of the tastes and feel-
ingse {(Icioure time)

In spite of the fact, however, that the objectives set out by
the Commission of 1918 were not new in the educational literature, they
were the first views to be expressed by an authoritative American assoc-
iation and were based on the need of society and the needs of boys and
girls. Moreover, it was an attempt "to define the purpose and scope of
secondary education in a democratic na’o:i.on."]'5

The vocationalsspect of secondary education was further stimm-
lated by the passing of the Smith-Hughes Act in 1917 by which Federal
aid was granted to secondary schools. Hitherto vocational trd ning was
largely in the hands of training schools. From then on it became part
of the secondary school curriculum and an integral part of the general
educational program aiming at the total integration of the child.

By the middle of the twenties the new concepts in regard to the
purposes and functions of education were well under way. The philosoph=

ical tractates of the greatest New World educational philosopher, John

]ll.Ibidc, ppo 13-1]4.

15Graves, op. cite, p. 2.
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Deﬁey, and of his disciple, William Kilpatrick, and the principles and
practices embodied in them set a faster pace for the complete reorgan-
ization of educational procedures in both the elementary and the high
school. Dewey's educational theories emanated from his general phil-
osophy usually'lmown as "Pragmatism" or "Experimentalism" or "Instru-
mentalism." It was usually associated with such pioneers as James,
Pierce and Parker. The philosophy of pragmatism will be given more
attention later in this thesis. It would be opportune, however, to
mention here a few of the educational principles that grew out of prag-
matisme No other book explains fuller the pragmatic theories of educa-

tion than John Uewey's Democracy and Education which appeared in 1916

and soon became the "gospel" of educators and teachers. According to
Dewey:

e« o« o life is development, and that developing growing is

lJife, Translated into its educational equivalents, t his means
(1) that the educational %rocess has no end beyond itself; it
is its own end; and that (2) the educational process is one of
continual reorganizing, reconstructing, transforming.

Dewey believed that mind and intelligence have evolved in a pure-
1y natural way. He repudiated the age 0ld dualistic theories of mind and
body, man and society, play and work, subject matter and method or the
dichotomy between the "intellectual" and "practical", Y"reason" and

"Experience", "knowledge and activity". Education according to Dewey

John Dewey, Democracy and Education (New York: The Macmillan
Company, 1921), p. 59.
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is growth involving the entire human organism in its activities—-
mental, physical, social, emotional--to adjust itself to the forces of
the enviromment.

Since in reality there is nothing to which growth is relative
save more growth, there is nothing towhich education is sub-
ordinate save more education « .

Since growth is the characteristic of life, education is all
one with growing, it has no end beyond itself. The criterion of
the value of school education is the extent in which it creates
a desire for continued growth and supplies means for making the
desire effective in fact.1?

Education in Dewey's thinking is a process without anmy end. It
is its own end. Nor is it to be conceived as "preparation for life',
but it is itself life. The child while at school should be brought in
contact with the total gamut of the experiences of the race. The school
in other words should be a miniature society, a microcosm reflecting
the macrocosm. Nor should education cease after school. Since human
experience changes from moment to moment and since the individual has to
continuously adapt himself to changing situvations, tthen education is a
life long process. The individual's changed activities to meet the so-
cietal changes bring about new experiences. Therefore, experience is re-
vised, reorganized, reconstructed. This growing, changing, or recon-

struction of experience is what Dewey understood as education.

It has been customary for educational philosophers to set up

17Ibido, Pe &-620
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ultimate aims and often also to define intermediate aims for each par-
ticular stage of development. Dewey did not countenance such aims. He
said:

It has all the time an immediate end, and so far as activity
is educative, it reaches that end--the direct transformation of
the quality of experience. Infancy, youth, adult life--all stand
on the same educative level in the sense that what is really
learned at any and every state of experience constitutes the
value of that experience; and in the sense that it is the chief
business of life at every point to make living thus contribute
to an enrichment of its own perceptible meaninge

e o o An aim implies an orderly and ordered activity, over in
which the order consists in the progressive completing of a process.

e« o ¢« The aim « o+ o is experimental and hence constantly grow-
ing as it is tested in action.

e o o The doing with the thing, not the tg.ing in isolation is
his end . . . an end is both end and means.>t

Basing his arguments on these assumptions Dewey sets as his
aims, (a) growth or rational development, (b) social efficiency, ie e.,
industrial competency, good citizenship and (c¢) culture.l? Furthermore,
the aims set up by the teacher or educator are not the aims which the child
chooses for himself. ZEducationzl aims can be determined only by the
child's own being, and are always approximate, never ultimate. &s the
child acts only in the living present, setting up approximate aims and

readjusting his experiences as he goes along, the process of education

18 hid., ppe 119-123.

D1vid., pp. 138-145.
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is identical with the process of living. The continuous enrichment
of experience by readjusting to the complexities of the enviromment
constitutes, therefore, the heart of educatione.

According to Dewey the cardinal laws for education are two,
the psychological and the sociological. There is on the one hand the
individual child with all his native powers, capacities, interests and
instincts, and on the other, there is the social world with all its
on going activities, institutions, customs and attitudes. The child's
instincts do not exist as mechanical forees that unfold in a predeter-
mined waye. They are mere tendencies to activity and develop a real
character only as they are brought into exercise in social situations.
Their nature is contituted in and by social activity. All these in-
ferests are brought into functions in pursuing the great social activ-
ities, getting food, shelter and clothing. These are the activities
which have brought about the e volution of the human organisms and of
society and which must form the curricula of the school.

The best method in Dewey's thinking so far as education is
concerned is the method of direci experience. He demanded concrete,
meaningful situations in the educational process. In other words Dewey
imitiated whatwas called the "activity" curriculum. As a corollary to
direct participation in the concrete situations he insisted on interest,
effort and motivation, which started another movement in American ed-
ucation, "The child-centered" school and progressivisms

It was to be expected then that Dewey emphasized "vocationalism"
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in schools and piay as the experience for the acquisition of knowledge
as well as history and geography as the two bodies of intellectual
material that most fully reveal the life of society as a whole. How-
ever, he repudiated the traditional methods of the teaching of these
subjects, and Dewey is to be given full credit for inaugurating a more
functional and meaningful approach to these two bodies of human know-
ledge.

Dewey envisaged a democratic society in his thinking. Accord-
ing to him society can be called democratic if it provides:

(a) More numerous and more varied points of shared common
interest

(b) Free interaction between sod al groups plus change in
habit and readjustment

o « o & democracy is more than a form of government; it is
primarily a mode of associated living, of conjoint communicated
experience . o o

A society marked off into classes need be specially atten-
tive only to the education of its ruling elements. A society
which is mobile, which is full of channels for the distribution
of a change occurring anywhere, must see to it that its members
are educated to personal initiative and adaptability.20

Dewey's educational philosophly may be epitomized in terms of
the following principles:
1. Education is life, not a preparation for life.

2. The aim of education is social efficiency:; utilization rather
than subordination of capacities of individuals.

20Tpid., pp. 101-102
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3. Education takes place by participation.

e The means of education are: play, constructive use of tools,
contact with nature, expression and activity.

5. Education is the means of social continuity.
6. The public school is the chief means of social betterment.
7. The ideal school is a miniature society.

8. The goal of the school is cooperation and mutually helpful
living.

9. learning takes place by doing; originality and initiative are
the chief values of the school.

10. No obedience and submission.
11, Educational bases are psychological and sociological.
12. The method of education is the reconstruction of experience.21

The Deweyan educational principles have been expounded in great- -
er detail for three fundamental reasons.

(a) Dewey is usually recognized as the chief exponent of the
philosophy known as pragmatism which in many respects is indigenous to
the United States.

(b) So far as twentieth century American education is concerned
Dewey merits the title of "the philosopher" as Aristotle did in the med-
ieval period.

(c) Dewey is known outside the United States more than any other

American educational philosopher.

“hterritt M. Thompson, The History of Education (New York:
Barnes & Noble, Inc., 1951), pp. 51-52.
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Statements by other well-known educators reflect the new course

that education in the twenties was takinge

1.

24

3.

disciple of the Spencerian idea

Inglis listed three fundamental aims of secondary education:

The Social~Civie Aims, i. e., the preparation of the individual
as a prospective citizen and cooperating member of society.

The Economic-Vocational Aim, i. e, the preparation of the in-
dividual as a prospective worker and producer.

The Individualistic-Avocational Aim, i. e., the preparation of
the individual for those activities which, while primarily in-
volving individualaction, the utilization of leisure and the
development of personality, are of great importance to society.22

Bobbitt who in Bossing's words, "is the most thorough group

n23 lists the following activities as

the major objectives of education:

1.

2.

Te
8

Language activities, social intercommunication.

Health activities.

Citizenship activities.

General social activities--meeting and mingling with otherse.
Spare time activities, amusements, recreation.

Keeping one's self mentally fit--analogous to the health activ-
ities of keeping one's self physically fit.

Religious activities

Parental activities, the upbringing of children, the maintenance
of a proper home life.

221nglis, OPe cito, Pe 3680

23Nelson Bossing, Frinciples of Secondary Education (New York:

Prentice~Hall, Inc., 1949); p. 29.
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9. Unspecialized or non-vocational practical activities.
10. The labors of one's calling.Qh
Koos reiterates the social-civie-vocational~recreational aims
and functions of secondary education thus:

Aims
1. Civic-social-moral responsibility

2. Recreational and aesthetic participation and appreciation

3. Occupational efficiency

k. Personal efficiency

Functions

1. Achieving a democratic secondary education

2. Becognizing individual differences

3. Providing for exploration and guidance

ke Recognizing the adolescent nature of pupils

5. Imparting knowledge and skills in fundamental processes

6. Fostering the transfer of ’c,raining.z5

Changes in the fabric of the American society and the developing
scientific approaches to the educational process and the behavior of man,
were moving at an accelerated pace in the twenties and the thirties. There

was an extension of compulsory school attendance; there was development

2WFrank1in Bobbitt, How to Make a Curriculum (Boston: Houghton-
Mifflin Company, 1927), p. 8.

251eonard V. Xoos, The American Secondary School (Chicago: Gwinn
and Company, 1927), pp. 153-157.
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of a mechanized industry; there was a movement toward economy of time;

there was the psychology of individual differences (the study of child-

ren's traits, instincts, abilities and responses); there was federal

aid for vocational education; and there was the mass education motive

which has been the controlling influence in the development of American

education since 1920.

The new approach to educational problems came to be known as

"progressivism". Two distinct camps were created, the "progressive"

and the "tradi;cional" or "essentialist',

The differences of these two

schools 6f thought are exhibited more in relation to method of imple-

menting the aims rather than in the aims themselves,

The "progressive"

movement in education includes the philosophies of "pragmatism" and

"naturalism", the traditional comprises also "idealism" and "realism".

The' characteristics and persons associated with each conecept

have been aptly swmarized by Gwynn as follows:

PROGRESSIVE EDUCATION
CHARACTERISTICS

Freedom

Independent thinking

Initiative

Self-reliance

Interests, urges and needs

Social orientation

Social organization and shared experience
Problem solving

Activity

Individuality

Self-expression

Purposeful learning

Connection with normal life outside of school

EDUCATORS

John Dewey

Boyd Bode

W. H. Kilpatrick
Carleton Washburne
Ralph Tyler

Carson Ryan
lester Dix

James Tippett
Caroline Zachry

E. L. Thorndike
Harold Rugg

George Counts
Murray and Doris lee
Alice Keliher
Harold Hand
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Guidance of the child

Development of the "whole"child

Democratic sharing between pupil and teacher
Individual differences

Change and novelty

No final or fixed values in advance

Constant revision of aims

Experimental techniques of learning and teaching
Education as reconstructor of society

THE ESSENTIALIST (TRADITIONAL) MOVEMENT IN EDUCATION

CHARACTERISTICS EDUCATORS
Freedom as a social privilege W, C, Bagley
Freedom as an outcome, not as a means of H. H. Horne
education M. Demiashkevich
Discipline as needed in life T, H., Briggs
Learning as a realization, not as creation H, C, Morrison
Initiative as self-disciplining aciivity Franklin Bobbitt
Interests as a part of law and order in the I. L. Kandel
universe

Intellectual development

Iearning for future use

Gap between school life and the outside
world -

Education as eternal striving for the perfect or absolute

Training of the child for adaptation 4o the mores of society

Certain fixed edudational values

Set curriculum

Minimum essentials which all must learn, such as the classics in lit-
erature, mathematics, history and secience

Education as conformity to the laws of the universe.

Education as creature, not creator of society

Education as t]élg process of transmission of the heritage and culture
of the race.

The "progressives" conceive of education as the constant re-
construction of experience because in a contimually evolving world ex-

perience is always more or less in need of revision. The process of

26(}wy'rm, Oope cite, pp. L5-Lb.
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growth will be education's own end. According to the "traditionalists",
experience fluctuates too much to be a satisfactory source of education-
al aims, and consegently any aims arising out of such a flux could
hardly be steady enough to give effective guidance to the educative
process.27 According to the progressives the curriculum should be fit—
ted to the child's needs but the traditionalists believe that the child
should be fitted to the curriculum. The progressives believe in ex-
perience and the scientific method. The unit element in the curriculum
is neither facts and skills nor subjects of instruction but a novelty
developing life situation. In other words, the curriculum uses subject
matter but it does not conceive of ite The progressives adhere to the
belief that education should be a preparation for life by presenting
life as it is and any learning experie