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ABSTRACT 

Kazamias, Andreas M. (M. s., Department of Education) 

EDUCATIONAL THEORIES AND CURR.ICULU11 ASPECTS OF AMERICAN AND CYPRUS 

S:EDONDARY SCHOOLS 

Thesis Directed by: Prof essor W. Clement Wood 

The purpose of this study was to compare American and Cyprus 

secondary education, in re gard to purposes, content, organization and 

presentation in an attempt to arrive at unbiased generalizations where-

by the two systems might be viewed more critically . 

In order to obtain reliable information on the American and 

Cyprus secondary education the followin g procedures were adopted: 

1. Fourteen American states were selected, two from each of 

the seven divisions as listed in the Research Bulletin of the National 

Education Association entitled Trends in City School Organization. A 

letter was sent to the superintendent of public instruction in each state 

requesting him to recommend ten public high schools. An information blank 

was then mailed to the administrative officers of the recommended schools, 

·s eeking information pertinent to the purpose of the investigation. 

2. Three secondary schools were selected from Cyprus from the 

classification inter.ms of ~y-pe of curriculum, as cited in the Report 

of the Department of Education, 1951-1952. 

J. A wide range of educational literature relat ive to the 

problem was consulted. 

It was ascertained that in the United States schools seek to 
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attain the democratic ideals through, (1) social-civic, economic-

vocational and individualistic-avocational activities, (2) emphasis on 

the functional present and (3) training in how to think. 

The theories subscribed to by the greatest number of schools were 

that, (1) education should be concerned with adjustment of students to 

meet changing conditions , (2) truth is pragmatic, (3) students should be 

trained in a general education and a specific vocational pursuit, (4) 

each student should be regarded as a unique individual and (5) the funda-

mentals should be emphasized more than the other course offerings. 

In regard to the curriculum it was found that in the majority of 

the schools, (1) it is broad and varied to suit different needs and in-

terests, (2) it is society-centered with due regard to children's inter-

ests and abilities, (3) offerings and method of presentation are largely 

organized into separate subjects especially in the senior high schools, 

(4) co-curricular activities are emphasized as indispensable requisites in 

the wholesome integration of the child, (5) the methods of classroom in-

struction are largely the recitation method and the resource unit method., 

(6) evaluation implies not merely testing of factual information, but 

also growth in attitudes, skills, mental processes, interests and so forth, 

(7) disciplinary problems are handled through self-analysis teclmiques 

and co-operation with the parents, (8) the administration seeks large co-

operation with the staff in program and policy matters, (9) the pupils have 

some part in the determination of curriculum content, a."ld (10) the adrain-

istration seeks some pupil co-operation in program and policy matters . 

The findings indicated that in Cyprus secondary education is 
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based on the principles that, (1) preparation for present and future 

life is achieved through a study of values and learning as established 

by the great thinkers of the past, (2) the function of the school 

should be to discipline its students to conform to and to acquire the 

values and learning of the past especially those of ancient Hellas and 

the Greek Orthodox Church, (3) a general education in the humanities and 

the sciences is indispensable for man's adaptation to life, and (4) 

the training of tbe body although important for intellectual develop-

ment should be secondary to the mental development and be carried out 
- -

on classical lines. 

In line with the foregoing principles the majority of schools 

in Cyprus offer a rigid curriculum mostly of the academic type with 

veey limited vocational offerings. The method of classroom instruction 

is largely the lecture method, offerings are organized into separate 

subjects and students have to conform to a strict disciplinary code. 

In vie11 of the comparative study of the American and the Cyprus 

secondar? education the following broad generalizations were formulated: 

1. There should be equality of educational opport,unities for 

every youth. 

2. Values are both subjective and objective; they are not 

pragmatic . 

3. A school should provide opportunities for individual and 

social integration but neither should be overemphasized at the expense 

of the other. 

4. A general education should be the primary aim of the school 
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with the provision of a vocational environment. 

5. Close co-operation among the administration, the staff, the 

pupils and the conmnmi ty is essential in all aspects of the educational 

process. 

6. The curriculum content should be presented in wholes not 

parts. 

7. The school should have a varied extra-cu.n~icular program., 

This abstract of about 700 words is approved as to content. 

Signed!};, 

Advisor in charge of thesis 
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CHAPTER I 

INTRODUCTION 

The character of a country's educational system tends to be 

moulded by various forces and attitudes which g0vern the political, 

social, economic and cultural structure of that nation. Since, there-

fore, nations differ in their historical conditioning in regard to 

such forces and attitudes, their educational systems which tend to 

reflect their aims, aspirations and characteristics also differ. They 

possess features peculiarly their own which are outgrowths of indige-

nous national traits. For how else can the different educational 

theories and practices in such countries as France, England, Cyprus, 

the United States, Russia and India be explained. 

Fundamentally the purposes and problems of education are in 

general somewhat similar in most countries. Almost all educat i onal 

systems aim at citizenship, good character building, acquisition of 

skills and so forth •. Or to set the objective on a more philosophical 

basis, practically all systems of education aim at the 11 good life 11 • 

Nor are these commonplace purposes a twentieth century product. They 

have been the ideals for which man has striven since the early times 

of his existence as a civilized cosmic unit. From Plato to Dewey 

philosophers, religious thinkers, social reformers, teachers and cit-

izens have shown the greatest concern in the induetion of the yo-ung to 

the good life. Man has through the educational process endeavored to 
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imbue the young with the values of a good and full existence. 'While, 

however, the fundamental purposes and problems offer astonishing 

similarities in the many countries of the world, the solutions to such 

problems and the ways to achieve such purposes influenced by differ-

ences in traditions and cultures have given rise to as many different 

systems in organization, curricula, administration, discipline and 

evaluation as there are nationalities, societies or even small cormnun-

ities. 

The peculiarities inherent in a country's educational system 

which has been built on deep seated national traditions and ideals, 

give it a unique color. This unique quali t;J renders any attempts of 

transplanting a system or practices from one country to another futile 

without profound adaptations and modifications. A transplanting of 

the American1 system to Cyprus would be like pouring water on the back 

of a duck. Nor can a single procedure be adopted without due regard 

to local conditions. This, however, does not negate the benefits of 

studying different systems of education. In fact the postwar conditions 

make the study of different systems a dire necessity. Having hardly 

sui"Vived the catastrophe of the recent global conflagration, the people 

of the world are faced with the impending possibilities of another, 

more fearful and more annihilating. Man, possessed of the most destruc-

tive weapons, is threatened by his own suicidal death. Mere material 

lrrhe terms 11Americann and 11America11 as used in this investiga-
tion refer to the United States of_America. 
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and financial aid has not solved the many problems of war-shattered 

countries. For the solution lies not in material things, but in values 

and the cultivation of values is the task of education. 

It is incumbent, therefore, upon the people of t.11.e world to 

re-examine and revaluate the prevailing educational theories and prac-

tices in order to seek and foster those values that will perpetuate 

the democratic and humanistic creeds. Herein, therefore, lies the 

significance of the study of various educational systems and especial-

Jy those of countries that have been shouldered with the responsibili-

ties of leadership in the post war era. The benefits are reciprocal. 

A nation cannot be a spiritual leader unless it is acquainted with the 

culture, the traditions and ideals of those over whom it has assumed 

leadership in the same way as a military alliaDce cannot be effective 

unless there is understanding of the parties involved in the alliance. 

Moreover, as a leading scholar of comparative education stated: 

The study of foreign systems of education means a critical 
approach and a challenge to one 1s own philosophy and therefore a 
clearer analysis of the backgro1:md and basis underlying the 
educational systems of one 1s own nation.2 

The United States has assumed both the material and spiritual 

responsibility of affording leadership to many people of various na-

tionalities since the second World war. It therefore behooves the 

educators of this country to cultivate in the younger generation the 

2 I. L. Kandel, Comparative Education (Boston: Houghton MiffJin 
Company, 1933), P• xix. 



social, cultural and moral values that will be useful not on]y to 

their own people but also to the world. In 1943 I. L. Kandel in a 

prophetic tone said: 

The United States will emerge from the present. war into a 
position of world leadership such as she has never before en-
joyed. If that leadership is to make any contricution to a 
sorely tired world, it will have to go far beyond mere phil-
anthropey and humanitarianism, it will have to be a leadership 
which must concern itself not mere]y with the restoration of 
the financial economic and tecbnolegical aspects of inter-
national affairs, but must furnish that guidance for~ 
the world will look to the United States in human values and 
iiieanI:ngs:TTrta~s inserted by the writer)_._ 

STATEMENT OF THE PROBLEM 

This study is concerned with certain educational theor-les 

4 

and curricular aspects of one hundred select ed schools in the United 

States and three in Cyprus. Its purpose broad]y conceived is two-

fold. In the first place it is an attempt to compare secondary ed-

ucation in the United States with secondary education in Cyprus in 

regard to (1) educational theories relating to t he general purpos es 

of education, the nature of knowledge, method and values and (2) cur-

riculum content, organization, methodology of instruction, human re-

lations and evaluation. In the second place it is an endeavor to 

arrive at unbiased generalizations so that elements in one system 

might be considered worthy of application to the other. The study, 

3I. L. Kandel, The Cult of Uncertainty (New York: The Mac-
millan Company, 1~43), P:-1Y6:'"' -



therefore, purports to present comparisons and peculiarities of the 

two systems so that reciprocal benefits may accrue. 

SICNIFICAJJCE OF THE STUDY 

5 

The need for this~thesis stems from three fundamental premises. 

The first premise relates to science and the scientific method. The 

scientific approach has since the time of Francis Bacon, Galileo and 

Newton so penetrated human endeavor in formulating statements and 

generalizations and in explaining the forces of the uni ver se and the 

behavior of man that it merits continuous re-examination. The educa-

tional process has not escaped ~nth immunity this general trend. If 

then the validity of this premise is accepted either whoD.y or partial-

ly namely, that education is a science or that scientif ic method 

should be employed in its study, the educate cannot afford any more 

than the chemist or physicist to ignore procedures which are being 

tried out under conditions somewhat different from t hose in which he 

is working.4 Procedures, therefore, that have been tried or are pre-

vailing in the United States should be valuable to the educator in 

other countries and especially in Cyprus where knowledge of American 

education is scanty. 

The significance of such a project is further to be sought 

in the second premise, naraely, that since educational systems are 

4r. L. Kandel,~• cit., p. xx. 
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living organizations compounded of traditions, cultures and ideals, 

their study provides a safeguard against over emphasis of the immedi-

ate]y practical, of nationalistic culture on the one hand and the 

freedom of individuals on the other. In other words the study of 

other systems by people of one nation helps to bring into relief the 

meaning and significance and the strengths and weaknesses of that 

nation's own system. By studying the American system of education, 

the people of Cyprus will be afforded the opportunity to exa~ine crit-

ically and so revamp certain aspects of their 01-m system. Conversely, 

the study of the educational system of Cyprus may off er challenges 

to the American system. 

The third premise relates to the very important question of 

internationalism. It should be stressed at the outset that by inter-

nationalism the writer does not imply cosmo litanism or world federa-

tion. What is meant here was best expressed by Kandel when he said: 

Internationalism proper]y understood is inconceivable yfith-
out nationalism, nor does it imply some form of supra-nation-
alism or cosmopolitanism, but rather the interplay and coopera-
tion between the best spiritual contributions of each national 
group in the interests of a sane and sound development of world 
civilization and culture ••• • Self-determination of nations 
without regard for their neighbors is as unthinkable as the 
self-realization of the ipdividuals of a nation without regard 
to their fellow citizens. ? 

Therefore, a study of the educational systems of the United 

States and Cyprus may contribute to the development of an internation-

alism based not on emotion or sentiment, but arising from an understand-

5Ibid. , P• J.4 
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ing of the two nations from the sense that all nations through their 

systems of education strive to contribute tG the welfare and progress 

of the world. 

LIMITATIONS OF THE STUDY 

The investigation is geographically limited (1) to the United 

States and the island of Cyprus and (2) to 100 secondary schools select-

ed from fourteen .American states,6 and three secondary schools selected 

from Nicosia, Cyprus. 

A second limitation pertains to the type of the schools select-

ed. All schools are on the secondary basis. Most of them are organiz-

ed on the six-six and six-three-three plans. 

Three schools follow the six-two-four plan, nine are four year 

senior high schools, two are three year senior igh and three are three 

year junior high. 7 These schools were included because they were re-

commended by the administrative officers. In the case of the State of 

Louisiana five of the six schools that answered the information blank 

were organized on a different plan than the one asked. All the select-

ed American schools are public supported. The Cyprus schools are set 

up and financed through diff ering ways and methods. 8 

6The terms 11 secondary11 and 11high11 are used interchangeably to 
refer to public supported institutions. 

7For the names of these schools see Appendix A. 
-

8rhere is no public system of secondary education in Cyprus 
comparable to the American. Schools are public in that they are open 
to the people, but private in that they (a) ar e not supported by taxes, 
(b) limit entries by payment of fees and _passing of examinations. 
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The nature of the problem is so vast that an exhaustive treatment 

would be an impossibility. It would be too great a presumption to assert 

that 100 schools selected from only fourteen states would be a thorough 

representation of American secondary education. Notwithstanding such a 

limitation the schools have been selected from states representing areas 

of the United States so that a cross-section picture might be possible. 

The same holds true for Cyprus. The three schools selected although 

from only one city are representative of se condary schools on the island. 

There are also limitations in regard to the educational theories 

and the aspects of the curricula with which the study is concerned. 

CRITERIA FOR SELECTION OF SCHOOLS 

In order to obtain a representative sel ection the f ollowing 

procedures were adopted . 

In regard to the United States. Two states were chosen from 

each of the seven divisions as listed in the Research Bulletin of the 

National Education Association entitled Trends in City School Organiza-

tion.9 

A letter was sent to the Superintendent of Public Instruction 

in each state requesting him to recommend t en public high schools 

9National Education Association, Trends in City School Organiza-
tion, 1938-1948. Research Bulletin, National Education Association, 
Vol., XXVII, No. 1 (Washington: National Education Association, February, 
1949), p. 6. 
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organized either on the six-six or the six-three-three plan. Schools 

were recommended from twelve states. The Superintendents of Public 

Instruction of the States of Pennsylvania and Kansas did not commit 

themselves by recommending the number of schools asked, but each sent 

a copy of the Educational Directory. In the case of Kansas all the 

schools falling within the required category were selected from the 

directory}O But the great number in the State of Pennsylvania called 

for a different selective process. The state is divided into 66 

counties.ll A school falling within the required category was arbi-

trarily selected from each fourth county and blanks were mailed to the 

administrative officer of each school. 

In regard to Cyprus. The three schools selected from the 

island although they are all located in the same city, are represent-

ative of the secondary schools in Cyprus. The Pancyprian Gynmasium 

is the oldest school and considered the model of all the Greek Classical 

Gymnasiums which enroll about thirty percent of the high school popu-

lation of the island:µ The Samuel Commercial School represents the 

type of schools offering a general curriculum with subsidiary commer-

cial subjects. 'Ihe schools of this nature enroll about 28 per cent 

lOstate Department of Public Instruction, Kansas Educational 
Directory, 1952-1953 (Topeka, Kansas) 

llCommonwealth of Pennsylvania Department of Public Instruction 
Directory, 1953-1954, Bulletin 70 (Harrisburg, Pennsylvania) 

12Colonial Office, Report ££, C~T1s for the Year 1952 (Nicosia, 
Cyprus, Government Printing Office, 19 3, P• 34. 



of the high school population.13 The English School, Nicosia was 

chosen because: 

(a) It represents the English modern type of school. 

(b) It was the school from which the writer graduated and in 

which he taught for five years. 

(c) It is the on]y school i.mder direct government control.14 

The others are under a Town School Connnittee or they are 

private]y owned. Table I illustrates the types of schools in terms 

of the curricula offered. 

A full list of all schools involved in this study is cited in 

Appendix A. 

SOURCES OF INFOIMATION 

The main sources of data for this stu were : 

(1) An information blank prepared by the writer and filled by 

the administrative officers of the selected schools in the United States . 

This technique sought opinion and fact. 

(2) The official handbooks, catalogs, courses of study and 

other printed or miimeographed material published or issued by the 

selected schools of the United States and Cyprus. 

13Toid. 

ll+Ibid. 
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TA.BLE I 

CLASSIFICATION OF SCHOOI.S IN CYPRUS ACCORDING TO THE CURRICULUM 

'Iype of School in terms of 
Curriculum offered 

Greek Classical Gymnasiums under 
a to~m School Committee 

Greek Classical (Private Schools) 

Village High Scho0ls (Greek) on 
a largely Greek Classical 
Curriculum 

General Curriculum 

General Curriculum with 
Subsidiary Commercial 

English Modern 

Turkish Classical combined 
with English Modern 

Total 

EnrolJrnent Per cent of total 

4,336 30.47 

744 5.23 

2,014 J.li.15 

949 6.67 

3,953 27. 78 

720 5.06 

1,515 10,.64 

lh,231 100.00 

Compiled from G. F. Sleight, Report of the Department of 
Education of the School Year, 1951-1952 (Nicosia, Cyprus: Government 
Printing Office, 1953), P• 14. 
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(3) The Official Colonial Reports on Cyprus a1 d the Official 

reports of the Department of Education of Cyprus. 

Other sources of infonnation used in this investigation were: 

(1) Reports of national committees and eormnissions such as the 

Committee of Ten, 1893; the Commission on the Reorganization of Sec-

ondary Education, 1912-1918 and the Educational Policies Commission, 

1938, of the National Education Association. 

(2) A wide sampling of the literature written on the philosophy 

of education and the curriculum with particular emphasis on the Greek 

and .American educational philosophers. 

METHOD OF PROCEDURE 

An infonnation blank was prepared and mailed to the adminis-

trative officers of the reconn:n.ended and selecte high schools. About 

1.50 such blanks were sent. The response was very encouraging wi th.118 

schools returning the completed blanks. The number of blanks r eceived 

from some states especial]y Kansas and Pennsylvania, was uneven]y dis-

tributed more than those of others. Consequently, a few of the return-

ed blanks were eliminated, thus reducing the number to 100. Care was 

taken to include at least five schools from each state. 

The investigation is arranged in seven chapters. Following 

the introductory sections comprising the first chapter there is a his-

torical overview of American educational objectives and conceptions in 

Chapter II. 



13 

Chapter III deals 1-n. th the philosophic dilemma and its 

educational implications in the United States with the last section 

presenting the data as accumulated through the information blanks and 

the official pubµ.cations of the selected schools. The purpose of this 

chapter was to expound the views of the various schools of educational 

philosophy in order (a) to make the questions on the information blank 

more comprehensible (b) to indicate relationships between the views of 

experts and those current in the schools of the country. 

Five aspects of the curriculum, (a) content, (b) organization, 

(c) method of presentation, (d) human relations and (e) evaluation 

form the gist of Chapter rJ. After an introductory section on the 

na tu.re and functions of the curriculum there follows a systematic 

treatment of the data as collected through the information blanks. 

'Ibis material is presented under the title of each above mentioned 

aspect. 

The fifth chapter is concerned entire]y with secondary educa-

tion in Cyprus. 'Ihe three sections in this chapter deal with (a) the 

general background, (b) philosophy of education, (c) the curriculum of 

the three selected schools. 

In Chapter VI there is presented a comparison of the findings 

in the two systems, that of the United States and that of Cyprus. 

In the final chapter the findings are summed up, generalizations 

are dravm and recommendations suggested in regard to both systems. 



CHAPTER II 

AMERI CAl"\J SE CONDARY EDUCATI ON: CONCEPT IONS AND OBJE CTIVES 

Point of Vi ew . Secondary education is general l y conceived to 

be the schooling that educands r eceive f rom the time t hey g r aduate from 

t he elementary school until t he end of the senior year in the high 

school. In the United States secondary education implie s , f irst , a pro-

cess in that it is only one step in the f ormal e ducational l adder 

which begins with the kindergarten a nd ends with gr aduation f r om 

col l ege, and, second, a product i n that it seeks to incul cate values 

and skills f or t he attainment of a philosophy based on the democratic 

i deals as promulgated by t he country 's foundi ng fathe r s and as recon-

structed by t he country's citizenry. 

The American secondary school may be described i n t er ms of 

various facets. It may be described as an enterprise with t he citizens 

of the community as shareholders and the student population as the raw 

material, function:ing for t he purpose of moulding the younger generation 

i nto i ntelligent and sel f directive contributors t 'o t he general welfare 

of their country. It may be described as a microcosmic institution 

reflecting the broad American societ y in its multiferious manifestations , 

processes, and i deals . It may also be called a l aboratory whe re a great 

deal of experiment ation i s carried out to test the validity of fast 

emerging educational theories . The proce sses and f unctions involved 

in all these three descriptions are interactive and aim at (a ) the 

preservation of the national culture beque athed t o the , Amer i cans by 
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t heir ancestors (b) the integration of t he person..ality of e ach i ndi vi d-

ual to participate in that culture and (c) the promotion of leadershi p 

to f urther improve and reconstruct t hat culture t o be in l ine wi t h 

the continuous march of time. American cul t ur e t hroughout the country 1 s 

national existence has rested on an endeavor to attain the Amer ican 

democratic ideals. To be true to the i deal of the wor th of each 

individual the .American public secondary school has been exercising a 

11 Herculea..'1 ef f ort 11 to set up programs with a wide scope of offe r ings 

extending to all youth and re lat ing t o t he needs, interests and abi l i t ies 

of each individual. 

In many respects the American public secondary s chool is uni que 

in the world. In no other country, European, Asiatic or ot herwise , does 

one f i nd the comprehensiveness of offer ings and activities of the 

American public school. In no other country can one find the experiment-

ation, t he revision and the constant development t hat characterizes t he 

public secondar y schools in t he United St ates. Nowhere doe s t he public 

secondary s chool ref lect the milieu of society as in the Uni ted States. 

It is, therefore, ver y unwise t o j udge American se condary 

education in terms of criteria set up i n other countri es . Many f ore ign 

educators in attempting to i dentify and explore Amer ican educat i on 

examine only parts of i t through their own country' s s tandards and fall 

into t he same mistakes as the blind men who sought t o i dentify the 

elephant by touching its tail or i t s back. Two British educator s comment 

on American education and interests in general thus: 



A building, sixty years old in America is antique. 
American interests are all at the growing point of 
experience. Consequently the people are t he slaves 
of fads and are in the incessant chaos of experiment; 
and their standards are little more than fashions .1 

16 

E.,"Cperimentation is a sign of healthiness in s pite of the fact t hat on 

occasion it might lead to :r;;erplexity. The same approach is evidenced 

in the United States in regard to American judgment of foreign systems 

of education. The writer had occasion to converse with a high school 

principal in the state of Kansas on the relative meri t s and demerits of 

American and European systems. The Ame r ican high school principal made 

this statement, 11European schools stress facts but American schools place 

emphasis on functional activities." One, however, would ask, what are 

facts? Should facts be discarded? In t his scientific age how can one 

arrive at conclusions without facts? 

It is hoped that t his investigation will elucidate certain points 

in re gard to the nature and functions of two systems of education, the 

American and that of Cyprus and arrive at unbiased generalizations, 

based on opinion and fact and with due consideration to e ach country 1 s 

own standards and ideals. 

Historical background. There can be no arbitrary fixation of 

the year or period in which the American public high school as it i s 

known today was started. By 1890 however, the establishment of public 

1Mary Stuart and Ellen C. Oaken, Matter and Me t hod i n Educ ation 
(London: Kegan Paul, Trench, Trubres & Co., Ltd, 1941) , p. 76. 
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high s chools was stimulated gener ally by state l e gi slat i on or by state 

aid . 

At f irst des i gned for a period of instruction beyond 
the elementar y l evel to pr epar e students more fully for 
life , t he high s chool s oon ca1ne to be the onl y avenue of 
pr eparation for a l arge number of youths who wi shed t o 
attend college . 2 

The incipiency of t he conflicti.YJ.g views in r elat ion to the purpose 

of the high sc 1001 can be seen in t he earl y nineties . Was the func t i on 

of t he hi gh school pr eparation for l ife or prepar ati on f or college? 

This dispute has not yet been settled and the expanded curr iculum nowa-

days is an attempt to settle t his issue . 

At t he cl ose of t he ni neteenth century there were many social 

and economi c f orces oper at i ng to promote inter est i.YJ. secondary 

educat i on. Amongs t t hese t he r e were t hree that directly aff ected the 

se condar y s chool . These wer e t he f or ces of urbaniza t i on, i ndustrial -

ization and the decline of t he a '.Jprentice sys tem. 3 Education began t o 

r e ce i ve Lncreasing attention f rom educational admini strators , government 

agenci es and prof essional organizations . The National Educati onal 

Associat i on was the onl y i mportant profes s i onal organizati on in a 

position to assume earl y l e adership in the study of educational conditions 

In 1892 it appointed t he famous Commi ttee of Ten which publ i shed i n 1893 

2J . Minor Gwynn, Cuiriculu.m Principles and Social Trends (New 
York : The Macmillan Company, 1943 ) p . 17. 

3Albert D. Gr aves , American Secondary Education (Boston : D. C. 
Heath and Company, 1951) , p . 11. 



its Report Secondary Education . Thi s was t he first i mport ant 

national r eport on American Secondary education and. served mainly t o 

provide the necessary preliminar y standardi zation as a bas i s f or f uture 

developme nt.4 

In view of the pressing needs that t he changed economic and 

social conditions created t he r eport of t he Committ ee of Ten di d not by 

any me ans resolve t he pr oblems of the times. Grizzell of the University 

of Pennsylvania s ays that , "The r epor t i s per haps mor e signi f i cant 

be cause of what i t f ailed to do t han because of what i t did. 5 Ingl is 

critized t he report in t hese wor ds: 

Wi t hout attempting a comple te analysis of the r ecom.mendations 
we may not e the fo l l owing serious ob j e ctions : (1 ) the almost 
compl ete f ail ure to reco gnize the practical and vocational arts 
subj ects ; (2 ) t he diff er entiati on of curriculums on t he basis 
of predomi nant subjects r ather t han on t he bas i s of the activ-
ities of l ife t o which pupils will apply t heir t raining; (3 ) 
the over emphas is on the s tudy of forei gn l anguage re quired of 
all pupils and demandin g f rom mor e t han one-f i f th to nearl y one -
half of all the time devot ed t o nor mal s chool wor k; (4 ) the 
failure t o provide f or t hose students who mus t l eave school 
bef ore the ;econdary s chool cour se can be completed ; (6 ) the 
relativel y small amount of flexi bi l i t y afforded; (7 ) t he 
failure i n other ways t o provide curri culums wel l suited to 
the demands of individual di f f er ences . 6 

It must not be overl ooked, however, that Ingl i s was wr iting 

t wenty-five years af ter t he repor t was i s sued . The Commi t tee of Ten 

4Harl R. Dougl.as s , edi t or, The High School Cur r iculura (New York : 
The Ronald Press Company , 1947) , p . 20.--

5Ibid . , p . 1 9 . 

6Alexander Ingl i s , Princi~les of Secondar y Educat i on (Bos t on : 
Houghton-Mifflin Co ., 1918) , pp . 65-00D. 
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could not possibly revolutionize the secondai~y school system over ni ght . 

The Committee of Ten recognized that the purpose of t he high school is 

not primarily f or college preparation but in its recommendations it 

saw no distinction i..n. subject needs between colle ge bound and non 

college bound student s. The committee r ecommended f our t ypes of 

curriculum; the Classical, the Latin-Scientific , the English and t he 

Modern Languages . 

In spite of this division into four courses of study, the whole 

philosophy underlying the frami..n.g of the report was that the secondary 

school was primarily a coll sge preparatory i..n.stitution and that l earning 

was to be acquired throu gh the cultivation of the i ntellectual facul t ies. 

If people were properly trained in the proper use oft heir ITB ntal 

faculties then they would be pr epared for life . This concept of course 

was not new in educat ion. In essence it was t he dominating psychological 

approach dating back t o the Platonic and Aristotelian world f r amewor k 

which received great impetus under t he British empiricist of t he seven-

teenth century, John Locke. Locke like t he Stoics and even Pl ato, 

Aris totle and Ae-schylus compared mind to 11white paper, voi d of all 

characters without any ideas . 11 7 He believed that all knowledge is 

derived from experience through the senses and the faculties (perception, 

?Thomas Fowl er, Locke (London: Macmillan & Co . Etd . 1902) . 



retention and discerning ) or through sensation and refle ction: 

Our observation, employed either about ext ernal sensible 
objects or the internal operations of our minds , perceived 
and reflected on by our selves , i s th at which supplies our 
understandings with all the materials of thinking , sensat ion 
and reflection . 8 

2Q 

In Locke t he emotions were encroached upon by the i ntellect. 

He would train t he 11 gentleman11 t o consider always what is reasonable 

for this obedience to re ason 1 s dictates. As a pr eparation for this 

obedience to their own judgment when ripe the young should be trained 

to act in accordance wi th the j udgments of the reasonable people wh o 

bring them up . 9 

However , Locke was writing 11 as a gentleman for gentlemen11 f or 

he believed that if those few 11 gentlemen tr were by t heir educati on once 

set right, they would quickly bring all the res t i nto order . The same 

principles underlying Locke 1 s class distinct i ve theory of education is 

to be found albeit somewhat different in Plato and Aristotle. 

Modern social policy, however, emanating f r om modern conceptions 

of democracy dares not subscribe t o Platonism, Aristotelianism or to 

Locke. Moreover, twentieth centur-J psychology with its stress on 

individual differences and t he organismic theory of le arning has dis-

credited the faculty psychology . 

8John Locke, An Essay Concerning Human Understanding (Cambridge : 
the University Press,19ITr. 

9John Locke, Some Thoughts Concer ning Education , with i ntro-
duction and notes by R. H. Quick (Cambridge: The Uni versi ty Press , 1913) . 
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The r ecommendati ons of t he Committee of Ten and the princi ples 

embodi ed in i t s r eport origi nated. a war between (1 ) those who beli eved 

that t he pr i mary functi on of a se condary s chool was f or college pr epar -

ation and (2) t hose who believed t hat its main purpose was t o pr epar e 

f or life . Thi s conf l i ct continued t hroughout t he f i r st decades of t he 

t wenti et h century and ful l vict ory forthe s econd group was not achi eved 

unt il the twenties when experiment al pr actices in psychology and educa -

tion shifted t _1e emphasis fr om subject ma t t er to t he child .lo 

Beginning with the Committee of Ten in 1893 there f ollowed a 

number of s uc h nati onal groups which sought t o settl e the case of the 

place of t he high s chool in American society . The i deas of t he se gr oups -,. 

as regards t he purposes of secondary educat ion culminated in 1918 i n the 

f amous Cardinal Principles of Se condary Education f ormulated by a 

committee appointed by the Commiss i on on the Reor ganizati on of Secondary 

Educ at i on. Some of t he noteworthy groups between t he period 1893-1918 

wer e t he Commi ttee of Fi fte en on Elementary Education (1895) , the 

Commi t t ee on College Ent rance Requir ement s (1899), and t he Commi ttee on 

the Economy of Time in Educati on (1 911) . 

The results of t he t ype of thinki ng that stimulat ed the r epor t s 

of these national organi zations were epitomized by Gr aves as f ollows : 

1 . A hi ghl y compartmental ized curriculum and a 
t horoughly departmentali zed f acul t y . 

2. A cour se of study t hat was almost ent i r ely 
academic. 

100.f,W-mv, • t 37 
'-'W.)' ,U .U' op.~•, P• - • 



J. A kind of learning devised to enable the student t o pass 
examinations. 

4. Growth measured in terms of credits and units. 

5. Little articulation with the elementary school. 

6. Increased attention to the selection of pupils. 

?. Little vocationtl emphasis. 

8. An emphasis on lesson learning rather than problem solving 
and upon verbal memory rather than competence. 

9. A return to the concept of social distinction as a primary 
aim of the secondary school. 

10. Little attention to individuals as such.11 
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It should be emphasized here that the people who supported the 

principles underlying the recormnendations of these national groups 

earnestly believed that through this type of content and method the 

high school youth could be better prepared for life. There are many 

people nowad~s who still support these views. In other words, many 

people still believe that the proper way to equip the young people for 

competency and life adjustment is through the inculcation of subj ect 

matter, through mental discipline and through lmowledge of the past as 

the prerequisite for life of the present and preparation for the future. 

These premises, of course, are not wholly devoid of validity. Such 

conflicting views will be discussed later in this investigation. Suffice 

11Graves, op.~-, p. 40. 
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it to mention here t hat it was not so much in regard to the ultimate 

aims of the high school t hat educators disagreed as t o t he means of 

implementing t hese aims. 

The first de cades of the twentieth century and World War I 

created more complex problems in .American society . Educators were 

f aced with problems of health , need f or trained workers, in.creased 

urbanization , development of an industrial e conomy., a gr m·Iing crime 

wave., increased admissions to mental hospitals and an unbalance i n 

the distribution of go ods and services in the general populat i on . With 

the dawn of the century the United Stat es had be come a world power with 

commitments in all parts of t he world . Her culture became more complex . 

The public l ooked at i ts secondary schools arid di d not like what they 

saw . 

·Tn 1912 the National Education Association appoi nted a Commission 

on t he Reorganizati on of Secondary Education under the direction of 

Clarence D. Kingsley. Its major reco1Tu~endations for reorganization 

appeared in a bulletin entitl ed., The Cardinal Princi pl es of Education 

(1918) . This coITLmis s i on asked that se condary education be extended f or 

al l adolescents rather t han confined to a selected group., t hat the 

emphasi s be on training f or citizenshi p and that specialized schools f or 

special purposes be eliminated . It outl ined the obj ect ives of secondary 

education as, (1 ) health, (2 ) worthy home membership, (3) cormnand of 

f unda~ental processes , (4 ) vocation,(5) civic educati on,(6) ethical 

character, (7) worthy use of leisure. 



The following paragraph from the report is indicative of the 

general trend that education was taking: 

Secondary education should be determined by the needs 
of the society to be served, the character of the individuals 
to be educated, and the knowledge of educational theory and 
practice availabe. These factors are by no means static. 
Society is always in the process of development; the character 
of the secondary school population undergoes modification; and 
the sciences on which educational theory and practice depend 
constantly furnish new information. Secondary education, 
however, like any other established agency or society is 
conservative and trends to resist modification. Failure to 
make adjustments when the need arises leads to the necessity 
for extensive reorganization at irregular periods. The 
evidence is strong that such a comprehensive reorganization 
of seconda!"'J education is imperative at the present time.12 
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The emphasis placed upon citizenship and vocational preparation 

was not new. In 1859 Spencer in his book, Education: Intellectual, 

Moral and Physical thought of education in terms of the full orbit of 

"complete living". He set forth the over-all p ose in these words: 

How to live-that is the essential question for us. In 
what way to treat the body; in 1-m.at way to treat the mind; 
in what way to manage our affairs; in i-m.at way to bring up 
a fami]y; in what way to behave as a citizen; in what way 
to utilize all those forces of happiness which nature supplies--
how to use all our faculties to the greatest advantage of 
ourselves and others--how to live completely.13 

Spencer then classified life needs and activities as the basis 

for the determination of the major objectives of education as: 

1. Those activities which direct]y minister to self-
preservation (Health, safety) 

12United States Bureau of Education, Cardinal Principles of 
Secondary Education, Bulletin 1918, No. 35. 

13Herbert Spencer, Education: Intellectual, Moral and Physical 
(New York: D. Appleton and Company, 1861), pp. 11-12-. -- --



2. Those activities which by securing the necessities of life 
indirectly minister to self- preservation. (Vocation) 

3. Those activities which have for their end the rearing arid 
discipline of offspring. (Fanri..ly) 

4. Those activities which are involved in t he maintenance of 
proper social and political relations. (Citizenship) 
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5. Those miscellaneous activities which make up the leisure part 
of life, devoted to the gratification of t he tastes and feel-
ings. ( leisure time ) 14 

In spite of t he fact , however, t hat t he objectives set out by 

the Commission of 1918 were not new in the educational literature , they 

were the first views to be expressed by an authorita tive American assoc-

iation and were based on the need of society and the needs of boys and 

girls. Moreover, it was an attempt 11 to define the purpose and scope of 

secondary education in a democratic ;at ion . 1115 

'.Ihe vocationalcBpect of secondary education was further stimu-

lated by the passing of the Smith-Hughes Act in 1917 by which Federal 

aid was granted to secondary schools. Hitherto vocational trai. ning was 

largely in the hands of training schools. From then on it became part 

of the secondary school curriculUJI1 and an integral part of t he general 

educational program ailll:i.ng at the total integration of the child. 

By the middle of the twenties t he new concepts in regard to the 

purposes and functions of education were well under way. The philosoph~ 

ical tractat es of the greatest New World educational philosopher, J ohn 

l4Ibid., pp. lJ-14. 

15Graves, ~• cit., P• 42 . 
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Dewey, and of his disciple, 'William Kilpatrick, and the principles and 

practices embodied in them set a faster pace for the complete reorgan-

ization of educational procedures in both the elementary and the high 

school. Dewey's educational theories emanated from his general phil-

osophy usually known as "Pragmatism" or "Experimentalism" or "Instru-

mentalism.11 It was usually associated with such pioneers as James, 

Pierce and Parker. The philosophy of pragmatism will be given more 

attention later in this thesis. It would be opportune, however, to 

mention here a few of the educational principles that grew out of prag-

matism. No other book explains fuller the pragmatic theories of educa-

tion than John Dewey's Democracy and Education which appeared in 1916 

end soon became the "gospel" of educators and teachers. According to 

Dewey: 

••• life is development, and that developing growing is 
life. Translated into its educational equivalents, this means 
(1) that the educational ~recess has no end beyond itself; it 
is its own end; and that (2) the educational process is one of 
continual +eorganizing, reconstructing, trans f onning.16 

Dewey believed that mind and intelligence have evolved in a pure-

ly natural way. He repudiated the age old dualistic theories of mind and 

body, man and society, play and work, subject matter and method or the 

dichotomy between the "intellectual" and 11practical11 , 11 reason11 and 

"Experience 11 , 11knowledge and activity11 • Education according to Dewey 

16Jobn Dewey, Democracy and Education (New York: The Macmillan 
Compw.y, 1921), P• 59. 
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is growth involving the entire human organism in its activities-

mental, pb;ysical, social, emotional--to adjus t itself to the forces of 

the environment. 

Since in reality there is nothing to which gr owth is relative 
save more growth, there is nothing tovhich educati on is sub-
ordinate save more educati on ••• 

Since growth is the characteristic of life, a:iucation is all 
one with groWlllg, it has no end beyond its elf. The criterion of 
the value of s chool education is the extent in which it creates 
a desire for continued growth and supplies means for making the 
desire effective in fact.17 

Education in Dewey 's thinking is a process without any end. It 

is its own end. Nor is it to be conceived as "preparation for life11 , 

but it is itself life. The chi ld while at school should be brought in 

con tact with the total gamut of the experiences of the race. The school 

in other words should be a minia ture society, a microcosm reflecting 

the macrocosm. Nor shoul d education cease afte school. Since human 

experience changes from moment to moment and since the individual has to 

continuously adapt hlln.self to changing situations, tthen education is a 

life long process. The individual 1s changed activiti es to meet the so-

cietal changes bring about new experiences . Therefore , experience is re-

vised, reorganized, reconstructed. This growing, changing, or recon-

struction of experience is what Dewey understood asa:iucation. 

It has been customary for educational philosophers to set up 

17Ibid., p. 60-62. 
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ultimate aims and often also to define intermediate aims for each par-

ticular stage of development. Dewey did not countenance such aims. He 

said: 

It has all the time an immediate end, and so far as activity 
is educative, it reaches that end--the direct transformation of 
the quality of experience. Infancy, youth, adult life--all stand 
on the same educative level in the sense that what is really 
learned at any and every state of experience constitutes the 
value of that experience; and in the sense that it is the chief 
business of life at every point to make li vi_n g thus contribute 
to an enrichment of its own perceptible meaning • 

• • • An aim implies an orderly and ordered activity, over in 
which the order consists 'in the progressive completing of a process • 

• • • The aim ••• is experimental and hence constantly grow-
ing as it is tested in action • 

• • • The doing with the thing, not the "trfng in isolation is 
his end ••• an end is both end and means. 1 

Basing his arguments on these assumptions Dewey sets as his 

aims, (a) growth or rational development, (b) social efficiency, i.e., 

industrial competency, good citizenship and (c) culture. 19 Furthermore, 

the aims set up by the teacher or educator are not the aims which the child 

chooses for himself. Educational aims can be determined only by t he 

child's own being, and are always approximate, never ultimate. JA.s the 

child acts only in the living present, setting up approximate aims and 

readjusting his experiences as he goes along, the process of education 

18Ibid., PP• 119-123. 
19Ibid., PP• 138-J.45. 
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is identical m.th the process of living. The continuous enrichment 

of experience by readjusting to the complexities of the environment 

constitutes, therefore, the heart of education. 

According to Dewey the cardinal laws for educat ion are two, 

the psychological and the sociological. There is on the one hand the 

individual child with all his native powers, capacities, interests and 

instincts, and on the other, there is the social world with all its 

on going activities, institutions, customs and attitudes. The child's 

instincts do not exist as mechanical forces that unfold in a predeter-

mined way. They are mere tendencies to activity and develop a real 

character only as they are brought into exercise in social situations. 

'.lb.eir nature is contituted in and by social activity. .All these in-

terests are brought into functions in pursuing the great social a ctiv-

i ties, getting food, shelter and clothing. These are the activities 

which have brought about thee volution of the human organisms and of 

society and which must form the curricula of the school. 

The best method in Dewey's thinking so far as education is 

concerned is the method of direct experience. He demanded concrete, 

meaningful situations in the educational process. In other words Dewey 

initiatedwhatwas called the 11activity11 curriculum. As a corollary to 

direct participation in the concrete situations he insisted on interest, 

effort and motivation, which started another movement in Ameri can ed-

ucation, "The child-centered11 school and progressivism. 

It was to be expected then that Dewey emphasized 11vocationalism11 
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in schools and play as the experience for the acquisi t ion of knowledge 

as well as history and geography as the two bodies of intellectual 

material that most ful]y reveal the life of society as a whole. How-

ever, he repudiated the traditional methods of the teaching of these 

subjects, and Dewey is to be given f ull credit for inaugurating a more 

functional and meaningful approach to these t wo bodies of human know-

ledge. 

Dewey envisaged a democratic society in his thinking. Accord-

ing to him society can be called democratic if it provides; 

(a) More numerous and more varied points of shared common 
interest 

(b) Free interaction between social groups plus chang,e in 
habit and readj ustment 

••• A democracy is more than a form of goverri.ment; it is 
primarily a mode of associated living, of conj·oint communicated 
experience ••• 

A society marked off into classes need be specially atten-
tive only to the education of i ts ruling elements. A society 
which is mobile, which is full of channels for the distribution 
of a change occurring anywhere, must see t o it that its members 
are educated to personal init iative and adaptabi lity.20 

Dewey's educational philosopcy may be epitomized in terms of 

the following principles: 

1. Education is life, not a preparation for life . 

2. The aim of education is social efficiency; utilization rather 
than subordination of capacities of individuals. 

20ibid., PP• l01-i02 
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3. Education takes place by participation. 

4. The means of education are: play, constructive use of tools , 
contact 'With nature, expression and activity. 

S. Educa tion is t he means of social continuity. 

6. The public school is the chief means of social bett erment. 

7. The ideal school is a miniature society. 

8. T:b.e goal of the school is cooperation and mutually hel pful 
living. 

9. Learning takes place by doing; originality and initiative are 
the chief values of the school. 

10. No obedience and submission. 

ll. F<luca t ional bases are psychological and sociological. 

12. The 'method of education is the reconstruction of experience. 21 

The Deweyan educational principles have been expounded in great- · 

er detail f or three fundainental reasons. 

( a) Dewey is usually r ecognized as the chief exponent of the 

philosophy known as pragmatism which in many respects is indigenous to 

the United States. 

(b) So far as twentieth century American education is concerned 

Dewey merits the title of "the philosopher11 as Aristotle did in the med-

ieval period. 

(c) Dewey is known outside t he United States more than any other 

American educational phil osopher. 

2½1erritt M. Thompson, The His tory of Education (New Yor k : 
Barnes & Noble, Inc., 1951), pp:--Sl-52. 
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Statements by other well-lmm,m educator s reflect t he new course 

that education in the twenties was taking. 

Inglis listed three f undament al aims of secondary education: 

1. The Social-Civic Aims, i . e ., t he preparation of the individual 
as a prospective citizen and cooperating member of s ociety. 

2. The Economic-Vocational Ai m, i. e~, the preparation of the in-
dividual as a prospective worker and producer. 

3. The Individualistic-Avocational Aim, i .e. , the preparation of 
the individual for t hose activities which, while primaril y in-
volving individualaction, the utilization of leisure and the 
development of personality, are of great importance to society . 22 

Bobbitt who in Bossi ng's words , 11 is the most thorough group 

disciple of t he Spencerian ide~1123 lists the followi ng activities as 

t he major objectives of education: 

1. Language activities, social intercommunication . 

2. Health activities. 

3. Citizenship activities. 

L.. General social ac ti vi t ies--meeting and mingl :mg ·wi t.h. others . 

5. Spare tilne activities, amusements, recreation. 

6. Keeping one's self mentally fit--analogous to the health activ-
ities of keeping one's self physical]y fit. 

7. Religious activities 

8. Parental activities, the upbringing of children, the maintenance 
of a proper home life. 

22Inglis, op. cit., p. 368. 

23Nelson Bossing, Principles of Secondary Education (New York: 
Prentice-Hall, Inc., 19h9), p. 29. 



9. Unspecialized or non-vocational practical activities. 

10. The labors of one I s calling. 24 
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Koos reiterates the social-civic-vocational-recreational aims 

and functions of secondary education thus: 

Aims 
1. Civic-social-moral responsibility 

2. Recreational and aesthetic participation and appreciation 

3. Occupational efficiency 

4. Personal efficiency 

Functions 

1. Achieving a democratic secondary education 

2. Recognizing individual differences 

3. Providing for exploration and guidance 

4. Recognizing the adolescent nature of pupils 

5. Imparting knowledge and skills in fundamental processes 

6. Fostering the transfer of training. 25 

Chapges in the fabric of the American society and the developing 

scientific approaches to the educa tional process and the behavior of man, 

were moving at an accelerated pace in the twenties and the thirties. There 

was an extension of compulsory school attendance; there was development 

24Franklin Bobbitt, How to Make a Curriculum (Boston: Houghton-
Mifflin Company, 1927), p. 8-. - - -- -

251eonard v. Koos, The American Secondary School (Chicago: Cknnn 
and Company, 1927), PP• 153-157. 
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of a mechanized industry; there was a movement toward economy of time; 

there was the psychology of i ndividual differences ( the study of child-

ren• s traits, instincts, abilities and responses); there was federal 

aid for vocational education; and there was the mass education motive 

which has been the controlling influence in the development of American 

education since 1920. 

The new approach to educational problems came to be known as 

"progressivism". Two distinct camps were created, t he "progressive" 

and the "traditional" or 11essentialist11 • The differences of these two 

schools of thought are exhibited mor e in relation to method of imple-

menting the aims rather t han in the aims themselves . The "progressive" 

movement in education includes the philosophies of 11 pragmatism11 and 

11 naturalism11 , the traditional comprises also 11 i dealism11 and 11 realism11 • 

The characteristics and persons associated v • th each concept 

have been aptly summarized by Gwynn as follows: 

CHARACTERISTICS 

Freedom 
Independen t thinking 
Initiative 
Self-reliance 

PROGRESSIVE EDUCATION 

Interests, urges and needs 
Social orientation 
$ocial organization and shared experience 
Problem solving · 
Activity 
Individuality 
Self-expression 
Purposeful learning 
Connection with normal life outside of school 

EDUCATORS 

Jobn Dewey 
Boyd Bode 
W. H. K~lpatrick 
Carleton Was:hburne 
Ralph Tyler 
Carson Ryan 
I.ester Dix 
James Tippett 
Caroline Zachry 
E. L. Tho:i;-ndike 
Harold Rugg 
George Counts 
Murray and Doris Lee 
Alice Keliher 
Harold Hand 



Guidance of the child 
Development of the 11whole 11 child 
Democratic sharing between pupil and teacher 
Individual differences 
Change and novelty 
No final or fixed values in advance 
Constant revision o f aims 
Experimental techniques of learning and teaching 
Education as reconstructor of society 

THE ESSE11TIALIST (TRADITIONAL) MOVEMENT I N EDUCATION 

CHARACTERISTICS 

Freedom as a social privilege 
Freedom as an outcome, not as a means of 

education 
Discipline as needed. in life 
Learning as a realization, not as creation 
Initiative as self-disciplining activity 
Interests as a part of law and order i n the 

universe 
Intellectual development 
I.earning for future use 
Gap between school life and t he outside 

world 

EDUCATORS 

W. c. Bagley 
H. H. Horne 
M. Demiashkevich 
T. H. Briggs 
H. c. Morrison 
Franklin Bobbitt 
I. L. Kandel 

Education as eternal striving for the perfect or absol ute 
Training of the child for adaptation 1:.o the mores of society 
Certain fixed edudational values 
Set curriculum 

JS 

Minimum essentials which all must learn, such a s the classics in lit -
erature, mathematics, history and science 

Education as confonnity to the laws of the universe. 
Education as creature, not creator of society 
Education as thg process of transmission of the heritage and cult ure 

of the race. 2 

The "progressives" concei-ve of education as the constant re-

construction of experience because in a continual]y evolving world ex-

perience is always more or less in need of revisi on. The process of 

260wynn, 9,£• ~•, PP• 45-46. 
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growth will be education 1 s own end. According to the 11 traditionalists 11 , 

experience fluctuates too much to be a satisfactory source of education-

al aims, and conseqently any aims arising out of sueh a flux could 

hardzy be steady enough to give effective guidance to the educative 

process. 27 According to the progressives the curriculum should be fit-

ted to the child's needs but the traditionalists believe that the child 

should be fitted to the curriculum. 'Ihe pro gressives believe in ex-

perience and the scientific method. The unit element in the curriculum 

is neither facts and skills nor subjects of instruction but a novelty 

developing life situation. In other words, the curriculum uses subject 

matter but it does not conceive of it. The progressives adhere to the 

belief that education should be a preparation for life by presenting 

life as it is and any learning experience should be va lued according to 

the child's use and own value. The essentalists believe that t here are 

certain essential values that are immutable and the child should be 

trained in their acquisition. Moreover, the essential ists believe that 

preparation for life can be implemented through learning the present 

plus the past values. 

The conflict of the progressivism versus traditionalism has not 

been reconciled. Conflicts, however, are healthy signs of development 

for they result in experimentation, revision and adaptation. Moreover, 

27John S. Brubacher, Modern Philosophies of Education (Second 
edition, New York: McGraw-Hill Book Company, Inc., 1~, P• 22. 
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it would be a fallacy to insist that both concepts are carried out in 

extremities, for there are common objecti ves inherent in both. 

This conflict in regard to the educational process coupled with 

the great depression of the thirties called for further r estat ements 

of educational objectives by individuals .and national groups. 

Nelson Bossing stated that the purposes of education in any 

society are: 

1. Knowing or understanding of the approved cultural environ-
mental behavior patterns of the group. 

2. Insuring that every individual in the group acquires those skills 
which will enable him to achieve efficient adjustments to the 
approved behavior patterns demanded by him. 

3. Insuring that society has inculcated in youth the approved 
attitudes of the group. 

In criticizing modern trends Bossing stated: 

We have suffered a cultural lag because scienrific development 
has __ advanced in its reconstructionoof our physical world far 
beyond our willingness or ability probably both to match physical 
reconstruction with appropriate social reconstruction.29 

In 1938 the Educational Policies Commission of the National Educa-

tion Association issued a 157 page tractate in which were embodied the most 

thorough and comprehensive objectives of education ever formulated by a nat-

tional organization. '.Ihe treatise was entitled, The Purposes of Education in 

American Democracy.30 It sought to specify certain principles and ob-

28B . . t 264 ossing, £E.• SL•, P• 
29Ibid., P• 265. 
30Educational Policies Commission, The Purposes of .Education in 

American Democracy ('Washington: National Education Association, 1938), 
157 PP• 
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jectives which would serve as guides for the American schools in set-

ting up their programs and adopting procedures that would properly in-

duct the American youth into the democratic processes and ideals as 

the surest safeguard for the consolidation of a democratic society 

against totalitarianism. 

The Commission indicated five democratic processes, (a) the 

general welfare, (b) civil liberty, (c) the consent of the governed, 

(d) appeal to reason and (e) the pursuit of happiness.31 

To make these fundamental principles directive in the life of 

every citizen the Commission formulated four groups of objectives: 

1. The objective of self-reali zation 

2. The objective of human relationships 

3. The object ive of economic efficiency 

4. The objective of civic responsibility.32 

The Commission envisaged a truly democratic school system which 

"strives above all else to recognize individual differences and provide 

for the development of desir able traits. 33 

According to this group: 

There can be no lasting contribution to peace, reason and 
order from a school in which the discipline is bas ed on autocracy; 
from a school in which the mainspring of effort is rivalry; from 

3libid., PP• 7-8. 

32Ibid., P• 27. 

33rbid., P• 22. 
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a school in which the chief purpose is personal advancement; from 
a school where the very atmosphere is heavy with intolerance, fear 
and suspicion; from a school that i gnores and overwhelms the living 
individual personality of each child.34 

Speaking on the general end of education in America t he Commis-

sion says: 

'Ihe general end of education in America at the present time is 
the fullest possible devel opment of the individual within the f rame-
work of our present industralized democratic society • 

• • • Education, therefore, seeks to encourage the mastery of 
such knowledge, the acquisiti on of such attitudes and the develop-
ment of such habits as make a socially desirable way of living 
like]y to be followed by the learner. JS 

The work done by groups, state and national and by leading ed-

ucators in relat ion to educational objectives and functions extends far 

wider than has been shown in this chapter. It would be humanly irtrpos-

sible to compile all the information within the scope of this investiga-

tion. Harold Spears cites nine study groups since 1918 that have been 

set to work to determine t he place of the high school in American life . 36 

However, this historical resume of educational purposes and principles 

in this chapter would be lacking if nothing were saidclbout the Har ard 

Report entit led, General du.cation in ! Free Society, published in 1945. 

""n.e R.arvard Committee that framed the report reiterates the poi! t that 

3 Ibid., P• .31 • 

35 oid., PP• -42 . 

36Raro_ Spears, \Nigh c' ool For Today ( ew York. 
Book Company, _950), p . 24- •• en.can 
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secondary education should be twofold, (a) general and (b) specialized. 

Taken as a whole, education seeks to do two things, help 
young people to fulfill the unique, particular functions in life 
which it is in them to fulfill and fit them so far as it can for 
those common spheres which as citizens and heirs of a joint 
culture, they will share with others.37 

This Harvard report does not repudiate completely traditional 

practices. It states: 

Education, like all society1 s prime needs, changes as society 
changes. Yet since the general chara cter of a culture changes 
more slowly and human nature more slowly still, if at all, there 
exist also relatively constant elements in education.38 

Though sketchily approached this section has sought to indicate 

some highlights in the flux of development of educational purposes in 

American education in the last sixty years in order to gain a deeper 

understanding of current theories and procedures. 

37 Ibid., P• 3 8. 

38Ibid. 



CHAPTER III 

THE PHIIOSOPHIC DILEJYJMA AND AMERICAN EDUCATION 

Definition of philosophy its purpose in education. The 

term philosophy is derived from the Greek words "philos" meaning 

lover and 11 sophia 11 meaning wisdom. Philosophy, then, literally inter-

preted implies the love of wisdom. The ancient Greeks held wisdom 

to be one of the four cardinal virtues, the other three being justice 
/\ I ) <' I 

( 01K"- 1 0E>vv1 ), bravery ( "v"f''a ) and temperance or sobriety or modera-

tion ( "wrp06~ " 11 ). Commenting on t he :import.an ce of the wise and good 

life Plato stated in his Republic: 

For the fact is dear f riend', said I, ' I f you can discover 
a bett er way of life than office holding for your future rulers, 
a well-governed city becomes a possibility. For only in such a 
state will t hose rule who are really rich, not in goldi but in 
the wealth that makes happiness--a good and wise life. 

Plato envisaged an ideal sta te ruled by the philosopher kings or 

people that climbed his social ladder and acquired t he virtues of wis-

dom, justice and temperance. To Plato such a state was demo era tic. Mod-

ern democracy, however, differs f rom the Greek conception. Modern democ-

racy rests on the worth of each individual and the right of each individ-

ual to choose his oi-m representative form of gover nment. Moreover, the 

government e:x:ists through the consent of the governed. Therefore, a 

truly modern democracy or a representative democracy can only survive 

1Plato, The Republic. English translation by Paul Shorey ( Cam-
bridge: Harvard University Press, 1935) , p. J.40. 
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if the individuals themselves are orientated to the wise and good life. 

Theories and practices in regard to attainment of the wise and good 

life have always been perplexing in spite of modern assertions to the 

contrary. Aristotle in his Politics wrote 2500 years ago: 

As things are ••• mankind are by no means a greed about the 
things to be taught, whether we look to virtue or the best life. 
Neither is it clear whether education is more concerned with 
intellectual or moral virt-ue . The existing practice is perplex-
ing: no one knowing £!! what principle should proceed-should 
the useful in life, or should virtue, or should the higher know-
ledge be t he aims of our training; all three opinions have been 
entertained: Again about the t here is!!.£. agreement: for 
different persons, starting with different ideas about the nat-

of virtue, naturall.y disagree about the practice of it.~ 

Aristotle I s words might have been written today with a signif-

icance befitting the twentieth century situation of monarchistic, com-

munistic and democratic political structures, industrial economies, 

international warfares and scientific advances. The fundamental age-

old problems of how to educate the children for the dynamic social con-

ditions in which they live is tantamount now as it was in the Aristote-

lian era. What is to be done, therefore, in the face of this perplex-

ity. When one is confronted with conflicting educational theories and 

practices one must seek some contmon denominator, some "principle" as 

Aristotle said, which will enable modern societies to resolve the con-

flict or at least achieve some balance of mind. "This search for pri_n-

ciple is, in a nutshell the mainspring for the study of philosopby. 113 

2Quoted by Brubacher, Modern Philosophies of Filuca tion. Second 
edition. (New York: McGraw-Hill Book Company, Inc., 19.50), P• 1. 

3 Ibid., P• J. 
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experience intelligible" and he proceeds, 
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This quest involves critical thinking, as distinguished from 
merely holding opinions or having prejudices. Moreover, critical 
thinking involves more than day dreaming, wool gathering or 
fantasies. Critical thinking has to be cultivated and sustained. 
The deeper the philosophic problem, the greater the power of 
thought.4 

Alberty explains philosophy in terms of the cultiva tion of 

. values. 

Philosophy involves the cultivation of a set of values which 
serves as a guide to conduct. 

Thus when we speak of the philosophy of a school we refer 
to the purposes that give direction to the acti vi -cy which it 
sponsors, to the beliefs which the teaching staff holds con-
cerning the development of human per sonality, to its inception 
of the nature of the good life in our society.5 

If then philosophy is the attempt to make life intelligible , 

if it seeks to establish values whereby individuals can enj oy a full 

and happy life the educators cannot ignore it. The educator is con-

cerned with goals, purposes and functions. He is concerned with cur-

riculum, method of teaching, the nature of the school, the lives of 

pupils, the individual and society. "Whether he likes it or not he 

must philosophize. Mathew Arnold's of ten quoted rem.ark that philosophy 

is the attempt to see life steadily and to see it whole may be para-

4Jobn T. Wahlquist, The Philosophy of American Education (New 
York: The Ronald Press Company, 1942), P• 6-7• 

'Harold Al berty, Reorganizing the High-School Curriculum. (New 
York: The Macmillan Company,1947), P• 29-30. 
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school life steadily and to see it whole. 11 6 
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As one may see from the above an educator, whether he is a 

college professor, an administrator, a curriculum organizer, or a 

teacher, must have a philosophy to Qe guided by in his practices. Not 

only must he have a philosophy, but his philosophy nmst be consistent. 

Otherwise he will be like a rudderless boat in a tempestuous sea. 

To have a consistent and purposeful set of principles and 

objectives in regard t o either the individual's own l ife or to t he 

educational process is not as easy as it is of ten interpreted to be. 

It is often said that each individual has his own philosophy. If by 

that it is meant that each individual has certain preferences, certain 

things he prizes most or certain desires t o which he gives allegiance 

and which form a pattern of living then it must al so be admitt ed t hat 

such an interpretation of philosophy is a half-truth. A true philos-

ophy of life is that which draws its material from the answer s to such 

questions as: What is man? What is the universe? What i s man's re-

lation and place in the cosmos? What is truth? What i s reality? What 

is knowledge? What is right and what is wrong? What is beautif ul and 

what is ugly? What is good and what is bad? A true philosophy also is 

characterized by unity and consistency in a set of values which give 

CWahlquist, loc. cit. 
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direction to action, to living. 

Answers to philosophical queries have been giv~n by various 

thinkers since the dawn of civilized existence. So many different 

philosophical views have emerged that the modern individual whether a 

professional educator or a layman is quite befuddled, for strangely 

enough there exist truths aTJ.d unity in ever-y school of thought. In the 

maze of this philosophical speculation many teachers either repudi ate 

philosophy in its entirety or they become the indoctrinated disciples 

of the viewpoint of an instructor or institution to the extent sometimes 

of becoming radicals rather than liberals.? Others adopt an "eclectic" 

viewpoint encompassing odd bits and pieces of the various schools. Be 

that as it may, provided that the student of education whether an ideal-

ist, realist, pragmatist, empiricist or eclectic has developed consist-

ent principles of his own, and is not immersed in he meshes of confu-

sion, then he may rightly be credited w.ith worthwhileness in his calling. 

Even if a student espouses one school of thought he needs to be oriented 

in the pros and cons of the other schools. As Wahlquist said, 

The student who is conversant with the arguments for several 
viewpoints holds a stronger position than that held by an in-
dividual converted to one, while in almost complete i gnorance 
of the others. 8 

For the purposes of this study a concise view of the most impor-

7Ibid., P• 12. 

8Ibid. 
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tant schools of philosophy will be given together with the implications 

of each in regard to education. The opinions of the administrators 

of the hundred schools selected together -with the framed educational 

philosophies as located in the official publications of certain schools 

will follow. 

Idealism and Rationalism. In the first place there is the 

school lmown as 11 idealism11 • In re gard to the theory of reality the 

idealist holds that it is of the nature of mind. Far aid beyond the 

visible physical world or the world of matter there is the real world 

of spirit or mind achieved through reason, intelligence, personality 

and values. To Plato this kind of metaphysical reality was the realm 

of ideas, the lmowledge of 11being11 , the unchangeable, the eternally 

real. To Aristotle it was the 11pure form11 , to Thomas Acquinas, 11 God11 • 

Man according to the idealist is a unique personality far 

removed from the animal world. He is more than a natural fact. He is 

a spirit guided by goals of his own creation. He is microcosm reflect-

ing the macrocosm.9 According to some idealists, man is a microcosmic 

representation of God combining in him the elements of the universe. 10 

According to others man by realizing himself to the fullest of his capac-

ities, reaches perfection in h:irn.self and in society. 

In regard to what is truth or vhat is lmowledge, the idealist 

9Ibid., P• 48. 

10Brubacher, £1?.• cit., P• 72. 
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holds that anything is t..r.,ue if it corresponds to the metaphysical 

concept of reality. Truth is i!llmutable and absolute, existing external-

ly of man and man has to seek it. The true world according to the 

idealist is the changeless realm of concepts, essentials, universals 

and truths. Goodness, justice and beauty have a real existence, :in-

dependent of man, although revealing themselves in the minds of think-

:ing men.ll Idealists are often times called the rationalists who hold 

that the mind consists of certain faculties which if exercised will 

lead to the discovery of truth. 12 

What then are the implica tions of "idealism" or "ra t ionalism" 

in regard to education, its aims, its curriculum, its methodology and 

organization 

Idealists like Jacques Marita.in advocate a theological and meta-

physical foundation for programs of general educat ion with emphasis on 

religion and the classical hlunanities. These people hold that an ed-

ucational system should seek to approach the system of "absolute truths" 

concerning the nature of man and his relation to God. Others like 

Mortimer Adler, Robert M. Hutchins and Mark Van Doren are more secular-

ized :in their approach, but their beliefs are common in that the clas-

sical thinkers of the past have established certain values which have 

weathered all adversities and have emerged intact and unbesmirched. 

1lwahlquist, .£E,• ~-, P• 49. 

12National Society for the Study of Education, General Education 
51st. Yearbook. (Chicago: The University of Chicago Press, 1952), p.27-28. 
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Consequently, the aims of an educational system should be to inculcate 

those immutable values in the individual child. Values are absolute 

and not confined to any particular time or place. So is man's reason, 

the cultivation of which should be the sole aim of education. Since, 

therefore, values are the same everywhere and since man's reason is the 

same education should be the same.13 These people conceive of theed-

ucational process as the acquisition on the part of the young of the 

values and traditions of Western civilization embodied in the great 

works of literature, art and the sciences, both social and physical. 

They, therefore, emphasized the study of the established pas t as a 

preparation for the present and future existence. For according to 

them the past is carried to the present and continues in the future. 

Mark Van Doren in his boik, Liberal Education states: 

The medium. of liberal education is that port i on of the ])a.St 
which is always present. It consists of the liberal arts, 
literary and mathematical, because they control thinking when-
ever thinld..ng is done; and equally it consists of the great 
works in which meaning has been given to the ideal statement 
that hurnah life is itself an art.J.li. 

Speaking about the curriculum he says that it already exis t s and 

adds that: 

It remains only to be rediscovered and to be put into 
effect by teachers who lmow how disci pline in language, lit-
erature and science is best made lovable and desirable, and 

]Jibid., P• 28. 

lLINati.onal Society for the Study of Education, loc. cit. 
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and who have the discipline themselves because they have mast-
ered its medium.15 

The practical program of the rationalists consists of lectures, 

discussions and reading of material dra1m from the history of litera-

ture, philosophy, science and the arts. 16 

The social philosophy of this system is that of protection and 

conservation of an orderly society. In its relation to man and society 

it i mplies a class distinction in that those endowed with strong fac-

ulties of reasoning and abstract speculation should receive higher ed-

ucation.17 Furthermore, according to the rationalists the student, 

Who has been educated in the rationalist style needs on1y the 
ability to reason on the basis of his lmowledge of the Western 
tradition in order to carry out the responsibilities of citizen-
ship.rn 

Realism. The second great school of philos ophical thought is 

often labeled "modern realism". In regard to the nature of reality, the 

followers of realism contend that the universe is composed of reals 

that exist in and of themselves independent of any relation to the mind 

of man. 19 

16Ibid., P• 29. 

17Ibid. 

18Ibid., P• JO. 

19wahlquist, SE.• cit., P• 56. 
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According to the realist the scientific method through analy-

sis is the best approach to truth. 

, The ultimate determinant of the truth of an i dea is regarded 
as something beyond mere personal satisfaction, something ex-
ternal to the personality and not dependent upon it. Consequent-
ly truth must be discovered by objective means , as free as pos-
sible from the s ubjectivity of the experimenter. 20 

For the realist the ultimate source of authority is nature and man's 

characteristic emphasis should be on conformity or adjustment to the 

laws of nature. Man according to the realist is nature's creature, 

therefore, t he body is real in that it is the product of nature. Val-

ues to the realists are empirical fac ts on which man places value, 

hence they are subjective. 

The modern scientist to the extent that he is a philosopher is 

a realist. The scienti f ic realtionship of the new rea ism is apt]y ex-

pressed by the British Bertrand Russell in the following words : 

The first characteristic of t he new philosophy is that it 
abandons the claim to a special philosophic ITEthod or a pe-
culiar brand of lmowledge to be obtained by its means. It 
reflects philosophy as essentially one with science, differing 
from the special sciences merely by the generality of its 
problems and by the fa ct that it is concerned with the for-
mulation of hypotheses where empirical evidence is still 
lacking. It conceives that all lmowledge is scientific 
knowledge to be ascerta1iled and proved~ the methods of 
science. It does not aii.'11, as pr evious philosophy has 
usually done a t statements about the universe as a whole, 
nor at the construction of a comprehensive system • 

• • • It aims only at clarifying the fundamental ideas 
of the sciences and synthesizing the different sciences into 

20ibid. 



a single comprehensive view of that fr~1nt of the world 
that science has succeeded in exploring. 

Fducational implieations realism. The scientific approach 

to the determination of knowledge has exercised tremendous influence 

in the field of education in both matter and method. The realist 

would have children learn the objective discoveries or science; he 

would discard opinions and traditions, but would base conduct upon 

"nothing less than clear knowledge, scientific knowledge of the facts 

of life. 1122 In spite of the fact that the realist advocates change or 

progress, he by no means completely repudiates the established know-

ledge of the past nor does he hold such knowledge as relatively true 

as the pragmatist does. In fact the realist likes to be called the 

conservative liberal. No one could have better explained this than F. 

s. Breed the champion of American nee-realism when he said, 

Conservatism, •••• means a healthy respect for the hmnan 
values realized to date. It maintains that these values re-
present our most precious social inheritance. Its respect is 
not thereby lessened for the source from which these blessing 
fiow--the process of inquiring and renection. 23 

The attempts to secure objective and factual data have resulted 

in what may be called "a science of education" including historical 

21Quoted by Wahlquist,~•, P• 60-610 

22W'ahlquist., op. ~•, P• 66. 

23National Society for the study of Education, Philosophies of 
Education~ Forty-first Yearbook, Part I (Bloomington., f!linois: Puhlic 
School Publishing Company., 1942)., P• 96. 
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and documentary methods, surveys, statistic.al anazy-sis, laboratory 

experimentations, classroom experimentations, case studies, educat i onal 

diagnoses, testing and obs ervation, rating, the questionnaire and so 

forth. 24 There have been great improvements in the basic subject 

matter fields. Rupert lodge stated: 

Each s ubject now has its standard t ests by which the attain-
ment in ·siJstems, schools, class es and individuals may be apprais-
ed and the progress of the pupils may be recorded. An adminis-
trator or a teacher would be as lost without the tests as a 
carpenter without his level or plumb line. In many fields of 
work the object ives have been more clearly defined by a survey 
and anazy-sis of social usages, as in the case of spelling ••• 
On the question of interest and moti vation some inves t i gations 
haye thrown ~~ght and have given aid in t he select i on of sub-
ject matter. 

The scientific method in regard to human behavior has r esulted 

in the tremendous growth of the science of psychology thereby ushering 

in a new era in the theory of learning based on psychological a nd bi o-

logical development of the learner. 

There are one or ·two other significant implications on r egard to 

the educational process. The realist in contrast t o t he ins trumentalist 

does not worship change nor does he wholehearted.:cy- support t he quixoti c 

schemes of educational, political, economic and social ref orms as ad-

vocated by the pragmatist. He has vener ated respect for t he est ablished 

truth of science. Moreover, man does not create bis environment, he 

24wahlquist, ~• ~-, p. 62. 

2.5Ibid., P• 63. 
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simply conforras to it.26 

In regard to the two important educational principles of 

interest and discipline, the :realist is more in accord with the ideal-

ist rather than the instrumentalist. Breed emphatically states: 

Realism is a gospel not devoid of discipline in the sense 
of external pressure--even accepting the idea of compulsion from 
without, a factor in method so dreaded and derided by certain 
educatfonal extremists. The teacher operat es not on]y 1in 
loco parentis 1 , more fundamentally still he operates 'in loco 
naturae 1 •••• The basis of discipline in life is nothing 
more than the requirements2+mplicit 1in rerum natura', the 
demands of laws of nature. 

Concerning interest Breed says there are two kinds: 

(a) Immediate interest which is a response to an object or an 
end in its elf. 

(b) Mediate i~~erest which is a response to an object as a 
means to an end. 

According to Breed in responding to a situation a child is 

motivated by one of the two types of interest. Therefore, the school 

must operate on the basis of interest but in accord with his interpre-

tation of discipline he adds: 

••• but one should also observe that discipline as defined 
above is not thereby excluded, for it appears in the guise of 
mediate interest. A pupil who fails to find arithmetic in it-
self attractive lacks immediate interest for the subject. If he 
desires to become a civil engineer and we how him how absolute]y 

2~ational Society for the Study of Education, Philosophies of 
Education, op • . cit., P• 101 

27~., P• 102 

28Ibid. 
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essential mathematics is in the engineering profession and he 
there upon devotes attention to that whi~h makes no direct appeal 
to h:im, he is moved by mediate interest. 9 

Breed therefore, reiterates the view that t hough direct or immediate 

interest cannot be discarded, mediate interests should also be sought. 

The general assumption is that if a thing is worth doing, 
a good teacher can prove it; and if s o, an intelligent class, 
like an intelligent community will approve it. It is the 
doctrine of consent. A teacher employing this doctrine must 
know his objectives and m~5t, like a real sta tesman , carry the 
electorate for his cause. 

Breed sums up the whole concept of di scipline and inter es t in 

the following pregnant sentence: 

Freedom is acknowledged as t he first principle, but _g±s-
cipline is acknowl edged as an i ndispensable supplement. 

Pragmatism 2£ Instrumentalism. The phil osophy of 11 pragmatism11 

or 11instrumentalism11 as elaborated by William James, J ohn Dewey and 

'William Kilpatrick is often ascribed as indigenous to the United States. 

The educational principles that have emanated f rom this school of 

thought and have come to be known under the term of 11 progr essive educa-

tion" have not only exercised great influence over American educational 

procedures but also over procedures in educational systems of non-Ameri-

can countries. 

29Ibid., P• 103. 

JOibid. 

31Ib.d _1_., P• 104. 
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"Pragmatism" repudiates the metaphysical conceptions of reality 

as advocated by either idealists or realists. Knowledge according to 

the instrumentalist is creat ed "Within human experience and its inter-

action with the environment. 

Kilpatrick says: 

• • any human knowing of whatever degree or kind must go 
on within human eA'-perience ••• process of experiencing is 

the process of living ••• therefore, it i mplies or ganisms 
and environment ••• Life everywhere is a continual inter-
active process between organisms and environment.32 

According to the pragmatist the truthfulnes s of an idea is to be 

determined "By the consequences when the idea is put to a practical 

test. 1133 If the results are good, or if the idea works it is to be 

accepted. If not it was faulty. The pragmatist,does not s ubscribe to 

any absoluteness or immutability or certainty or stability. Everything 

is dynamic, constantly changing and relative. Therefore, truth is re-

lative. What was true yesterday may not be true today or tomorr ow. The 

aims of education should be the constant recons t ruction of experience 

to meet environmental and social changes. James points out the differ-

ences between pragmatic and classical viewpoints by saying: 

A pragmatist turns his back resolutely and once for all upon 
a lot of inveterate habits dear to professional philosophers. 
He turns away from abstraction and insufficiency, from verbal 

32National Society for the Study of Education, Philosophies of 
Education, op. cit., PP• 41-42. 

33Wahlquist, £,E• cit., P• 71. 
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solutions, from hard 1a priori' reasons, from fixed principles, 
closed systems, and pretended absolutes and origins. He turns 
toward concreteness and adequacy toward facts, toward action and 
toward power.34 

Brubacher sums up the pragmatist's viewpoint in regard to the theory of 

lmowledge and ascertaining of truth in these words: 

Truth is what 'works I and learning is verifying. Knowledge 
is the outcome of this pr0cess, but it appears in t he cur-
riculum principally as dates for future enquiring.35 

The instrumentalist like t he idealist and rati onalist, but in 

some contrast to the pure realist, places great emphasis on values. 

While like the idealist he places great emphasis on :values his inter-

pretation of them is quite different. In line with his epi s t emological 

theories the pragmatist argues that there are no absolute values nor 

does he subscribe to any hierarchy in his value theory. Values to him 

are subjective not intrinsic. As such they cannot be proclaimed in 

advance nor can they hold for all occasions. Values like truth are 

relative or personal. 

Kilpatrick commenting on the origin and nature of values em-

phatically states: 

"What I accept to act on, that I build at once into character 
that--if I think straight I must tell myself and the world is 
~kind of man I propose to be. Thus, do human values come 
out of human choices, choices that build character at the same 

34Quoted by Wahlquist, Ibid. 

35Brubacher, ~• cit., p. 90. 



time that they assign values. Thus do choices and values cut, 
both of them alike, as deep as morality itself can go.36 

The instrumentalist is interested in the uses of lmowledge. 

Truth and goodness according to him are found through inquiring and 

active search, 
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••• through the experience of finding that certain values, 
ideas and a_cts are true and good ••• the human reason is a 
part of natu.re--that part which acts to conceive goals and

37 standards by which life, truth and morality can be judged. 

The pragmatist like the realist emphasizes the scientific 

method of arriving at truth, but differs in that the realist believes 

in an ana]ytical approach and is not concerned with ideas whilst the 

pragmatist stresses ideas and through his own intelligence works out 

rules of thumb. Many of the educational principles that have accrued 

from this school of thought have been trea ted earlier in this thesis. 

Suffice to mention here that in regard to the learner and the learning 

process the pragmatist holds the following: 

(a) The individual is a 'behaving organism', therefore, the 
emphasis should be placed upon continuity and integration--
integration of the passions and the intellect, of thought 
and action, of heredity and environment, of the individual 
and society, of the past and the present, of lmowledge and 
values, of matter and mind. 

(b) The pragmatist regards the pupil as an individuality more 
than a personality. 

36National Society for the Study of Education, Philosophies 
of Education, op. cit., p. 53. 

37National Society for the Study of Education, General Education, 
op, cit., P• 36. 



(c) Any program of education must be related to the needs and 
interests of the pupils. 

(d) Learning takes place through problem solving procedures 
employing the formation of a hypothesis, the gat her ing of 
data and the application of the solution. 

(e) Psychology and the social science supply material for the 
educational program. 

(f) One of the aims of education should be the reconstruction 
of society. 

(g) Freedom of the individual to develop in his own way. The 
task of the school is to furnish the environment whereby 
the individual in the interactive process between himself 
and the environm.en t w~ll gr.ow according to his interests, 
needs and abili ties.3 
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Kilpatrick sums up t he instrumentalist's philosophy i n terms 

of the following principles: 

1. Each person is to be treated always as end a~d never merel y 
as means. In this ethical respect all men a re to stand 
equal. 

2. Each person is under moral obligation so to act as negat i vely , 
not to hurt the good life. of others and posi tively t o foster 
the good life for all. 

3. The more honestzy and carefulzy s tudy i s carried on by dif-
ferent individuals and groups the more l ikely will t hey r each 
like results. What is good s tudy is itself t o be de termined 
by other study. We begin where we are and exarriine t he r esult s 
of our stuczy: so as to improve our methods of study. 

4. The free play of intelligence stands as our final r esource to 
tell us what to do--intelligence pl aying freely upon ex-
perience in any and all of its cont ent, including the use 
of intelligence itself. 

38National Society for the Study of Education, Philosophies 
of Education, op. cit., P• 153. 
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5. We lmow no absolute principles; that is none which now stand 

properly above criticism or which may not conceivably be 
modified perhaps in intent, perhaps in application as new 
conditions arise. 

6. From all the foregoing democracy follows as the effort to 
run society on the combined basis of the good life and ethics 
as these are managed co-operatively by the members themselves.39 

Social policy of the three schools of philosophic thought. It 

is in~eresting to note that all three schools though differing in their 

theory of reality (metaphysics, theory of lmowledge (epistemology) and 

theory of values (axiology) conceive of democracy and the democratic 

ideals as the only social and political structure and aspirations 

possible for the individual in America and the world. 

Herman H. Horne expressing the idealistic viewpoint stated five 

ways in which the schools, the reflection of society, help in i.t11prov-

ing society. The schools 

1. Can suggest lines of future growth. The teachers of social 
science as well as teachers of literature are in a position to 
do this ver<J thing. 

2. Can educate for leadership and followership ••• 'Having in 
mind the need for leaders and followers, the school should 
help pupils to think and act for themselves, to be self-
confident, to cultivate spontaneity and initiative, to com-
mand and to obey. 1 

3. Should express appreciation for right social emphases and 
criticisms of misplaced emphases. 

39Ibid., P• 5L~. 
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4. Can assist in handling social problems in a scientific way. 

5. Can assist in transmitting the established values of the past.4° 

The idealist stresses the point that if man learns the truth 

as he conceives it democracy will f ollow as day follows night. 

Breed voices the realist's viewpoi nt: 

••• in the United States of America one's educational theory 
cannot be seriously regarded unlefs it is consistent wit.½ the 
principles of a democratic state. 1 

The realist's educational theory of independence and liberty 

and interest is in line wi th the first principle of democracy, name]y, 

respect f or individuality. 

Breed continues: 

The realist has, therefore, no quarrel with a child-centered 
school if it is not child-circumscribed. He does not object to 
the schoolthat makes integration of personality its central 
objective, if the aim is comprehensive enough to include ex-
ternal as well as internal integration. He can even absorb the 
individual growth objective i nto his sys tem, if growth receives 
its direction from social as well as from individual demands •• 

After some years of wandering in the wilderness, educators 
are becoming more and more convinced that individual interest, 
freedom or liberty furnishes no complete foundation for either 
the schools or the goverrnnent of a democracy. Liberalism in 
state and schools means acceptance of the principle of freedom 
linked with the principle of authority.42 

The pragmatist's conception of the r elat ionship between school 

and society is aptly expressed by John Dewey in these words : 

40ibid., PP• 176-178. 

41Ibid., p. 131. 

42Ibid., PP• 132-133. 



Democracy is much broader than a special political form, a 
method of conducting government , of making laws and carrying 
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on governmental administration by means of popular suffrage and 
elected officers. It is that, of course. But it is something 
broader and deeper than that ••• It is ••• a way of life, 
social and individual. The key-note of democracy as a way of 
life may be expressed, it seems to me, as the necessity for the 
participation of every mature human being in formation of the 
values that regulate the living of men together; which is 
necessary from the standpoint of both the general social wel-
fare and the full development of human beings as individuals.43 

The instrumentalists emphasize co-operative intelligence in 

the social field and its free play. Individuals should be trained how 

to think, how to solve their own social problems and plan their society. 

They should not offer blind allegiance to an already planned society. 

According to the pragmatist there should not be any social stratifica-

tion, people should think free]y, experiment freely, even emoti onal and 

aesthetic life should be free. He is against indoctrination in the 

.school. The school should not be domina ted by society but help to re-

construct society. 

Georges. Counts in a brochure entitled, Dare the School Build 

a New Social Order called on the t eachers to deliberately reach for 

power and then make the most of their conquest. As a guidance to the 

teachers he suggested: 

A society fashinned in harmony with the American democratic 
traditions would combat all forces tending to produce social 
distinctions and classes; repress every form of privilege and 
economic parasiting manifest a tender regard for theweak, the 

43 John Dewey, 11Democracy and Educational Adrninistra tion, School 
and Society, 45:457-462, April 3, 1937. 
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ignorant and the unfortunate; place the heavier and more onerous 
social burdens on the backs of the strong; ••• exalt human 
labor of hand and brain as the creator of all wealth and culture 
••• s~rive for genuine equality of opportunity among all races, 
sects and occupations. • Transform or destroy all conventions, 
institutions and special groups inimical to the under]ying 
principles of democracy; and finally be prepared as a last resort 
in either the defense or the reaazation of this purpose to 
follow the method of revolution.' 

Current philosophy and objectives. On the information blank 

(see Appendix C) sent to the hundr ed selected secondary schools ten items 

were included in order to determine opinion and practice in regard to the 

educational philosophy to which the .American secondary school subscribes. 

The data together with excerpts from school publications is presented in 

this section. 

Accessibility. The first item of the information blank sought 

information in regard to accessibility of the secondary school to all 

youth. The answers (Table II) indicated that eighty-two schools (82 per 

cent) we~e accessible .to all youth of high school age regardless of 

social or economic status, color, creed or nationality. Eighteen schools 

(18 per cent) located in the South (Florida, Louisiana and Texas) spec-

ified that accessibility was restricted by state law on the basis of 

color. (For recent ruling of the Supreme Court see Appendix B) 

44George s. Co,mts, Dare the School Build a New Social Order 
(New York: The John Day Co., 1932~pp. 41-4~ - - --



TABLE II 

ACCESSIBILITY ACCORDING TO SOCIAL OR ECONOMIC 
STATUS, COIDR, CREED OR NATIONAIJTY IN 100 SECONDARY SCHOOIS 

Number of Schools Number of Checks 

Total 

82 
18 

100 

Yes No 

82 
18 

82 18 
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Preparation for life-activities. The second item related to the 

type of activities that the schools emphasized for life in a democracy. 

The findings ( Table III) indicated stress on all three t ypes of activi-

ties, social-civic, economic-voational and individualistic-avocational. 

However, there seemed to be more emphasis on social-civic activities 

(mentioned by all schools), than on economic-vocational (mentioned 

eighty-eight times) or individualistic-avocational (mentioned seventy-

-two times). 

Some of the comments that followed this item are indicative of 

the general viewpoint. One school commented: "Also emphasize the fact 

that school is living. School is not just a preparation for life, but 

is a vital part of life itself." Another school voiced the democratic 

ideal by saying: "To have a well-rounded personality, I believe the 

school should emphasize all aspects of a student's life." 



TABLE III 

NUMBER OF TIMES AND PERCEl""ITAGE OF TOTAL TYPES OF 
ACTIVITIES FOR LIFE IN A DEMOCRACY WERE GI VEN 

BY 100 SECONDARY SCHOOLS 

64 

fype of Activities Number of times 
checked 

Per cent of total 

Social-Civic activiti es 
Economic-vocational activities 
Individualistic-avocational activities 

Total 

100 
88 
72 

260 

38 
35 
27 

100 

Preparation for life-values . Another item of the information 

blank sought information i n regard t o value-emphasi s f or life in a 

democracy. Only ninety-two schools answer ed this item. Table IV in-

dicates that the greates t emphasis in on pr esent values and only those 

values of the past that will be functional t o the s t udent in his or 

her present day experiences; this part of the item was checked fifty-

eight times (43 per cent of t he total) ; present val ues were checked 

forty-two times (31 per cent of the total) and past val ues thirty- five 

times (26 per cent of the total). Eight schools commented on the dif-

ficulty of separating values and consequently they were rel uctant to 

commit themselves. A coilllnent from one school indicates the t r end in 

this matter: "All teaching is adjusted to r eal situat ions of living, 

weighing the successes and failures of the past and the effect upon 

the present. 



TABLE IV 

NUMBER AND PERCENTAGE OF TOTAL TIMES VALUES WERE 
CHECKED BY NINETY-'IWO SECONDARY SCHOOLS 
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Values Number of times 
checked 

Per cent of total 

Past values 35 
Present values 42 
Present values a..~d only those values 58 

of the past that will be functional 
to the student in his or her present-
day experiences 

Total 135 

26 
31 
43 

100 

Theory of truth 9.E_ theory of knowledge. The fourth item sought 

the opinion of the schools in regard to the t heory of truth or the 

theory of knowledge. The findings (Table V) s how a tendency on the part 

of educators to regard truth as pragmatic or empirical. Of the total 

checks numbering 104, eighteen pertained to truth as being absolute and 

immutable, thirty-five as being pragmatic, thirty-two as being empi r ical 

and nineteen as being purely scientific. Twenty-five schools failed to 

check anything. Some considered the question as not being very clear. 

Others said that their viewpoint was an eclectic theory while others 

asserted that they did not have a formulated philosophy but that it 

depended on the individual teacher's interpretation. 



TABLE V 

NUMBER AND PERCENTAGE OF TOTAL Til1ES THE FOUR 
I NTERPRETATIONS OF THE THEORY OF TRUTH "WERE 

CHECKED BY SEVENTY-FIVE SECONDARY SCHOOLS 

66 

Interpretations of the theory 
of truth 

Number of t imes 
checked 

Per cent of total 

Absolute and immutable 
Pragmatic and therefore mutable 
Empirical (as det ermi ned by ob-

servation and experiment) 
Purely scientif ic 

Total 

18 
35 
32 

19 

104 

17 
34 
30 

19 

100 

School and society. Table VI indicates the opinion of one hun-

dred secondary school s i n regard to 1 the rel ati0nship between the school 

and the societ y . In line with t he pragmat ic viewpoint shmm to 1:e the 

mos t favorabl e ( Table V) , the majority of schools subscribe to the 

theory that education should be concerned primari ly with adjustment of 

students to meet changing condi t i ons . This concern of the school was 

checked eighty- four t i mes (48 per cent of the total). The theory that 

education s hould be concerned with adj ustment of s tudents to present life 

conditions was checked thirty-seven times (21 per cent of the total); 

t he theory that education should be concerned with adj ustment of s t u-

dents to life condit ions and participation in the recons truction of 

society was checked forty-three times (24 per cent of the total ) and 

that education should be concerned wi th partici pation of students in 



the r econstruction of society twelve times (7 per cent) 

TABIB VI 

NUMBER AND PERCENTABE OF TIMES FOUR THEORIES REIATIN G TO THE 
FUNCTION OF THE SCHOOL IN REGARD TO THE INDIVIDUAL 
AND SOCIETY "WERE CHECKED BY 100 SECOJ.'IDARY SCHOOLS 

67 

Theories Number of times Per cent of total 
checked 

Adjustment of students to present 37 
life conditions 

Adjustment of students to meet 8h 
changing conditions 

Adjustment of students to life h3 
conditions and participation in 
the reconstruction of society 

Participation of students in the 12 
reconstruction of society 

Total 176 

21 

h8 

24 

7 

100 

Individual differences. The seventh item of the informat ion 

blank under the title of 11Philosopby and Obj ec ti ves II was an attempt to 

obtain information in regard to whether the school re gards each student 

as an individual differing from all other students . According tot he 

answers (Table VII) each student is considered as an individual differ-

ing from all other students physical]y, mentally and emotionally by 

ninety-eight schools. Only one school answered in the negative while 

another did not answer at all. 



TABIE VII 

CONSIDERA.TION OF THE PHYSI CAL, MENTAL AND 
EMOTIONAL DIJ.I'FERENCESOF STUDEN TS IN 

NINETY-NINE SECONDARY SCHOOLS 

Number of Schools Number of checks 

Yes No 

Total 

98 
1 

99 

98 
1 

98 1 
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General and vocational training. There is a great deal of con-

troversy in regard to what ty--pe of training t he school should provide 

for the student. Some assert that schools should provide a general ed-

ucation regardless of future vocat ion, others that .some vocational t rain-

ing should be provided. The findings to a question pertai ning to tbis 

important aspect of education (Table VIII) indicated that t he maj ority of 

the ninety-seven selected schools believe that the student should be 

trained chiefly in a general educa tion and a specific voca tional pursuit. 

This belief was mentioned si.::-.-ty-six times (62 per cent of total times) 

while the belief that the student should be trained chiefly in a general 

education regardless of future vocation was mentioned forty times (38 

per cent of the· total ti.mes). 



TABLE VIII 

THE OPINION OF NI NETY- SEVEN SECmIDARY SCHOOLS IN 
REGARD TO THE TYPE OF STUDENT TRAINING 
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'fype of training Number of times Per cent of total 
checked 

A general education regardless of 40 
future vocation 

A general education and a specific 66 
vocational pursuit 

Specific vocational training only 0 

Total 106 

38 

62 

0 

100 

To think-how or ~mat. Another cont roversial educati onal ob-- -- ----
jective is whether students should be t rained how t o t hink or what to 

think. Table IX indicates that opinion in r egard to this i ssue is not 

unevenly divided. The theory that students should be trained how to 

think r ather than what to think was menti oned forty- seven times while 

the theory that students shoul d be trained both how to think and what to 

think was mentioned thirty nine t imes . Most of the comments that fol-

lowed this item indicated that quite a number of schools ar e of the 

belief that students should be trained i n what i s of value in the demo-

crat ic way of lif e. 



TABLE IX 

THE OPINION OF NINETY-SIX SECONDARY SCHOOLS I N 
REGARD TO THREE OBJECTIVES RELATING TO THINKING 
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Objectives Number of times 
checked 

Per cent of total 

How to think rather than what 
to think 

Both how to think and what to 
think 

Simpzy to think 

Total 

47 
39 

17 

103 

45.6 
38 

16.4 

100. 0 

Values--cultural £E practical. One of the ten items seeking in-

formation a bout the philosophy of education and educational objectives 

related to cultural or practical values. The findings ( Table X) indi cate 

a unanimous decision. All school subscribe to the theory that education 

should chiefzy emphasize a combina tion of cultural and practical values. 

Educational objectives through t he curriculum. The l ast i t em on 

the educational philosophy of the selected schools , pertained t o cur-

riculum objectives. Curriculum objectives were classified under four 

major categories, (1) the maintenance of the 11 status quo11 by s t ress ing 

mastery of the subject matter accumulated by specialists, (2) the 

spirit of independence in thought and action, (3) those that spring f r om 

an analysis of society i.e., teaching of democracy, use of intelligence, 

improvement of human relations and (h) those resident in the learner, i.e. 



TABIE X 

THE OPINION OF 100 SECONDARY SCHOOLS JN 
REGARD TO CULTURAL OR PRACTICAL VALUES 

ll3alues 

Cultural values 
Practical values 
A combination of cultural and 

practical values 

Total 

Number of times 
checked 

0 
0 

100 

100 
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Per cent of total 

0 
0 

100 

100 

personal growth, physical well-being, personal integrity, vocational 

skills and aesthetic expression in music, art or literature . All schools 

indicated their first preference as sho-wn on Table XI . It can be seen 

that the objectives resident in the learner were mentioned fifty-seven 

times, those that spring from society thirty-five times, the spirit of 

independence nineteen times and the maintenance of the "status quo 11 four 

times. The checkings for second, third or fourth preference were in-

adequate for tabulation. 

The philosophy and objectives as expressed i n official publica-

tions. In the preceeding section certain educational theories and pro-

cedures of 100 public schools were recorded as furnished by an informa-

tion blank sent to the administrative officers of the said institutions. 

This section will consist of statements of similar nature, namely re-

lating to the educational philosophy of the American public school, as 



TABLE XI 

FOUR GROUPS OF E'DUCATIONAL OBJECTIVES AS CHECKED 
.FOR FIRST PREFERENCE BY 100 SECONDARY SCHOOIS 
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Objectives Number of times Per cent of total 
checked 

The maintenance of the II status 4 
quo 11 

The spirit of independence 19 
in thought and action 

Those that spring from analysis of 35 
society 

Those resident in the learner 57 

Total ll5 

3.5 
16.5 

32 .. 6 

47.4 

100 . 0 

formulated in handbooks, catalogues or other mimeographed material of a 

few of the selected group. This procedure is adopted for the purpose of 

arriving at more reliable conclusions i n regard to the educational phil-

osophy of American secondary educatione 

In a pamphlet entitled, Opportunities in Secondary Education, 

issued by the Guidance Deparunent of the New Britain Public Schools , 

New Britain, Connecticut~ · the purposes of secondary education are stated 

as follows: 

The high school attempts to provide opportunities for adjusting 
the . individual to his school life in preparation for adequate 
adjustments in adult life. For all its pupils the high school is 
concerned with continuing the preparation for (a) social growth, 
family livlng and a fuller l ife, (b) promotion of desirable work 
habits, pbysical and mental well-being, self-reliance and self-
direction, (c) the training for wise use of l eisure time, ec-
onomic well-being and self-direction, (d) the development of 



individual cappgities, cultural appreciation, ethical standards 
and character.4'.:> 
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The faculty and adrninistra t i on of the Clarion Senior High School, 

Clarion, Pennsylvania in a bulletin entitled, ! Program of Work Guide 

list the f ollowing 11Fundamental concepts 11 in regard to their general ed-

uca tional philosophy: 

1. The t ype of politi cal organization most desirable for society 
is one in which all individuals share in the determination of 
policies in proportion to their abilities. 

2. The economic organization most desirable is one in -which 
private enterprise is encouraged but with restrictions assur-
ing the conservation of natural resources and with provisions 
for the distribution of a considerabl e portion of the results 
of production in the inter ests of the workers and of the 
general public. 

3. The social organization most desirable is one in which all 
individuals have equal social status re gardless of economic, 
cultural or int ellec tual qualifications and regardless of 
race or nationality. 

4. In a democracy the school should place most e~phasis upon 
helping to prepare pupils to make adjustments to meet chang-
ing conditions. 

,. In a democracy free seconda!"'J education should be provided 
for all adolescents who ar e not men tally or physical]y de-
fective to such an extent that they cannot be educated with 
normal children. 

6. In a democracy the f inancial support of secondary education 
is primarily the responsibility of the local distri ct wi.. th 
the state participating on an equalization basis. 

7. Education is an enterprise involving many coITID1unity agencies . 
As the chief institution developed by society for education, 
the school should welcome suggestions from and opportunities 

4Sopportunities in Secondary Education, Grades !_,~XII 
(Guidance Department, New Britain Public Schools, New Britain, Connecti-
cut) · ·· 



for cooperation with community agencies in the interests of 
a better educational program for the community. 

8. Attendance at a secondary school should be required by law 
for all pupils from the time they leave elementary school 
until they complet~6a curriculum appropriate to their needs 
regardless of age.4 

Under the title,"Curriculurn", the same school emphasizes the 

following point: 

The responsibility of the secondary school for assisting in 
the .development of well-rounded pupil personalities requires 
exploration of pupil, revelation of social heritage and guided 
differen

4
tiation, all within a broad pattern of social inte-

gration. 7 

Under 11 0utcomes 11 these two points are stressed: 

1. The pupil should be taught to recognize what is worth think-
ing about as well as how to think. 

2. Participation in the program of a secondary school should 
result in development of generalizations, appreciations, 
attitudes and ideals in addi t~§n to the acquisition of 
knowledge, habits and skills. 

In the Co:mm:i.ttee reports issued by the Apopka Memorial High 

School, Apopka, Florida, the following four points are emphasized for 

the ''Development of the individual so that he may be able to adjust him-

self to the responsibilities of life. 1149 

1. Personal growth: 
Develop a spiritual consciousness, an inquiring mind, de-
sirable health habits and worthy use of leisure time. 

46! Program of Work Guide (Clarion Senior High School, Clarion, 
Pennsylvania), P• 1. 

47Ibid., P• 2. 

48Ibid., p. J. 

49Ap5pka Memorial High School Committee Reports Pre-School 
Planning, 19 3-1954. (Apopka, Florida), p. 11. 



2. Human relationships: 
Develop the ability to work and playwith others and live 
successfully in a changing society. 

J. Economic adjustment: 
Provide information and guidance regarding requirements and 
opportunities of the various occupations of our soeiety. 

4. Civic responsibili-cy: 
Encourage the student to take part in civic affairs, toler-
ate differences of opinion ;Bd establish a strong belief in 
the democratic way of life. 
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In a mimeographed leaflet Lawrence W. H~nson, principal of Grand 

Forks High School, Grand Forks North Dakota stated the philosophy of this 

school as follows: 

1. The main purpose of the school is to impart lmowledge and 
develop skills in the academic cultural and practical subjects 
which have been proven to be the most valuable in a secondary 
school curriculum. 

2. The American school has a great responsibili ty in the train-
ing of democracy. Through student club work, student council 
activities, class organizations, home room meetings, Central 
offers this training in functional democracy by encouraging 
students to participate in these activities, 1:elieving that the 

·best way to learn democracy is by practicing it. 

J. Emphasis is placed on spiritual and moral values at Central. 
The development of high ideals, moral conduct, good sportsman-
ship, democratic principles, courtesy, consideration for 
others, and all the traits which make for fine5~ersonalities 
are stressed in the whole educational program. 

Other significant points emphasized in this leaflet are leader-

ship, guidance and counseling, job-training and health. 52 

51Lawrence W. Hanson, Philosophy (Mimeographed leaf let issued by 
the Grand Forks High School, Grand E'orks, North Dakota) 
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The Burnet Junior-Senior High Sehool, Burnet, Texas in its 

1954-55 Handbook seeks, ttto train students in the value of a pleasing 

personality, to train them to develop resources and to live in the com-

munity; to give students health instruction and practice, including 

special education for exceptional children ••• and to enable them to 

adjust themselves to other envi ronments, such as college training or 

life in the city to which one might move. 1153 

The Hays Junior-Senior High School, Hays, Kansas states its 

educational philosophy in these words: 

We believe that education is a process of living as well as 
a preparation for future living. The school is a social in-
stitution and provides a life that is as real and vital to the 
student as that which he carries on in the home, in the neigh-
borhood or in the playground. The problems of the child creat-
ed by the social, economic and religious forces as implications 
of a modern society have a5~ the seriousness and complexity of 
the problems of adulthood. 

The Eas t Hampton High School, Connecticut lists the follo-w:i.ng 

objectives of education: 

1. Health--physical and mental--and happiness 

2. Coillillunicative skills 

3. Home and family life 

4. Religion 

53Burnet Junior-Senior High School, Handbook (Burnet, Texas 
1953-54) 

54aeneral Information and Program of Studies (Hays Public 
Schools, Hays, Kansas, 1953-54)~. 17. -



5. Financial independence and vocational specialty 

6. Citizenship 

7. Ethics 

8. Esthetics 

9. Worthy use of leisure time 

10. Educ a tion55 
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In view of the foregoing discourse relative to various schools 

of philosophic thought, their educational implication and the f i ndings 

from the information blank and the various school publications , the 

following generalizations may be drawn: 

a. A school should have a consistent set of principles which 

should be the guiding posts for carrying out of its educational functions. 

b. This set of principles should be in line with the democratic 

ideals. 

c. The American secondary schools seek to provide educa tional 

opportunities for all youth in order to make them contributive memgers 

of society. Schools stress social and individual activities and ad-

justment to present day conditions. 

55Grace s. Wright and Walter H. Gaumni tz, Education Unlimited, 
Bulletin, 1951, No. 5 (Federal Security Agency, Off ice of Education, 1951) 
P• 33. 



CHAPTER IV 

THE CURRICULUM .AND THE AMERICAN SECONDARY SCHOOL 

I. POINT OF VIEW 

The United States of America like all progressi ve countries 

has undertaken the giganti c responsibility of providing education for 

all its youth. This task stems from the belief, deep]s" rooted i n the 

ft erican people, that democracy cannot survive unless the electorate 

bec©me intelligent voters and are schooled into the American way of 

living and thinking. 

The "mass education11 motive is not a peculiarity of American 

way of life and thought. Nor, as it was previously stated, is the ul-

timate a~m of education, namely the enrichment of life through the cul-

' Ii 
tivation o! the true and the good, an indigenous American product. What 

•V· ,, 
is peculia~J.y American is, (a) the American way of life itself, and 

(b) the m~~s of implementing the objectives demanded by such life. 

There :... e certain characteristics inherent in this way of life. These 

may be epitomized as follows: 

I. '1\he state is responsible for the educa tion of its members, for 

only throug~ this process can the social organism be perpetuated and im-

proved. }, 
J 

2. Each individual has intrinsic worth and the right to determine 
l 

his 9~ dest iny within a pattern contributing to the common welfare, re-
,· -,1 . : 

gardle,ss of his race, color or creed. 
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3. The school is responsible in as s i s ting youth to understand 

and to evaluate the basic principles and to motivate t hem towar d appro-

priate ways of thinking and acting. 

4. 'Ine activities of the s chool should be so organized as to 

contribute to t he understanding of those parts of t he American social 

heritage which have common worth to all people and the understanding of 

one 1 s self as an individual having personal needs, capacities, opportun-

ities and responsibilities. 

5. Schools should cater for i ndividual differences. 

6. Schools should provide guidance s ervices. 

7. The administration of t he school is effective only when the 

education of the pupil is fac i litated by t he provision of competent lead-

ership and instruction and the prov:Lsion of physical facilities and tools 

which are appropriate, s timulating and effed.tive. 

In other wor ds the mass-education enterprise seeks, first, in-

dividual self-integration, second, differentiati on and the fostering of 

social relationships and, third., so cial integr ati on. The individual in 

tha t he is a personality of his own must be given the opport unity to 

realize himself., to effect harmony within himself t hrough the satisfac-

tion of his physical, mental., social and emotional needs. The individual 

in that he differs from others must be afforded the opportunity t o sat-

isfy his special needs and develop to the maximum of his ability. The 

individual likewise in that he is a member of a group should be guided 

through experiences in and out of the classroom i nto good social attitudes 
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and relationships. Individual self-integrati on and r ealizati on, however, 

are not enough. The individual must also be integrated with the social 

world in which he lives. He must also be adjusted with the economic, do-

mestic, poll tical, aesthetic and cultural affairs which constitute modem 

society. He must be i nducted into t he accepted common knowledge, ideas, 

attitudes, prac tices and appreciations of modern democracy and help im-

prove them. 

To realize these aims the schools in the United States set up 

organized bodies of lmowl edge and devise educational experiences to suit 

individual and social needs, and i ndividual i nterests and a bill ties. 

They set up what is known -as the school 1 s curriculum, which implies 

both subject matter or the 11what 11 and the 11how11 of education. 

The curriculum in the American s econdary school like the Amer i -

can political, social, economic and cultural f acets of life presents 

aspects characteris t ically American, for the curriculum is not hing el se 

but a reflection of nati onal facets and traits. In regard to the 

course offerings the curriculum in the American school is s t rikingl y 

broad and varied, varying from the academic to the practical, the sci-

entific to the cultural , the crea tive and the intel lectual to t he non-

creati ve and recreational. · In regard to the organizati onal pattern 

the curriculum varies from the strictly subject-curricul um to the 

activity and the core curriculums. In regard t o the method of pre-

sentation it varies from state to state, county to county, community 

to community and school to school, ranging from the lecture method to 
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the unit approach and t he project method. In r egard to evaluation it 

seeks to meas ure not onl y achievement, but al so interests and attitudes 

through both standardized and t eacher-made t ests, personal inventories 

arid cumulati ve records . Moreover, the curriculum in t he United States 

is char acterized by constant experL~ent ation in regard to content, or-

ganization, the teaching-learning process and evaluation. Educators 

stress the importa:ice of constant curriculu1r1 devel opment in order to be 

in line m. th the constantl y changing soci al and economic conditions. 

In spite of this , there seems t o be a lag between t heory and practice. 

The broad and var ied curriculum to encompass life in all its 

manifestations., and with its stress on atti tudes and social habits as 

well as skills and knowledge to live in t his world here and now, seems 

rather strange and too artificial to the traditionale:lucator who is too 

skeptical about t he ra~~ficat i on.q of modernity. I f, however, the origi-

nal premise upon which this thesis was written, namely, that educational 

systems are national and the outgrowths of nati onal traits and aspirations 

is borne in mind., then i t can rightly be said that the American educa-

tional system so far as American nationalism and culture are concerned, 

adequately fulfills that function. For American nati onalism and great-

ness have depended and continue to depend on change ., exploration, ex-

per:i.menta tion, a ssim.ilation, free enterprise, individualism. pl us social 

integration and social relationships. I n the opiniom of the writer, 

the American educational system i s lacking in regard to the international 

aspect of education. The 'traditional isolationism and rugged i ndividual-
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ism are obsolete ideologies . American nationalism and greatness would 

be in grave danger if the United States disregarded the importance of 

understanding the culture and the peoples of other countries. Further-

more, American leadership cannot hold strong unless America r espects and 

understands the life and thought of the people over whom she has assumed 

leadership. So far as the curr iculum, therefore, is concerned it be-

comes a dire necessity that it should include more foreign languages, 

world his tory and geography, literature and social studies. 

II. NATURE AND FUNCTIONS 

The term 11 curriculum11 has been vari ously defined and interpret,-

ed by educators. Despite the great amount of activity concerning t his 

i mportant a spect of education during the past quarter century there is 

still great confusion on the part of many persons. It is absolut ely 

necessary for individuals who have anything to do dir ectly or indirectJ.y-

with schools or educat ion in general to develop a clear concept of what 

the curriculum is and what it implies. The nature of an enterprise is 

determined largely- by the definitions and principles t },..a t are accepted 

for guidance. 

Definitions. Broadly conceived definitions of t he curriculum 

fall into two general groups. The first group includes uses of the term 

in a restricted sense, that is, to indicate a group of subjects or 

fields of study arranged in a particular sequence, i. e., classical 
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curriculum, college preparatory curriculum and general curriculum.1 

When this meaning is employed, the plural form in often used. Specifi-

cations of time units and sequential arrangement of large segments of 

subject matter are the principal tasks of curriculum maki ng when this 
2 definition of the curriculum is accepted. 

There are some writers on educational problems who hold this 

general concept of t he curriculum. Harl R. Douglass, for example , 

employs two definitions of curriculum one of -which is: 

lum. 

The systematic arrangement of a number of courses into a 
unit group for dif ferentiated Jroups of pupils; for example t he 
college-prepar atory curriculum 

Most non-American countries employ the above meaning of curricu-

'.lhe second group of defini tions is much broader than the fore-

going one. These def initions have s prung from the recent emphasis on 

the experience of the learner rather than the sequenti al arrangement of 

subject matter on]y. Consequently, the task of curriculum making is 

very complex under this concept for pupil interests and activities, con-

tent and method in fact the entire educational process, have to be con-

sidered.4 

1Hollis L. Caswell and Doak S. Campbell, Curriculum Development 
(New York: American Book Company, 1935), P• 65. 

2Toid. 

3Harl R. Douglass, editor, The High School Curriculum (New York: 
The Ronald Press Company, 1947), P• 46. 

4caswell and Campbell,££• cit., p. 66. 
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-Most of t he meanings of curriculum in recent educati onal lit-

erature are of this second group. Tiouglass gives a s econd interpretation 

of the curriculum thus, "The whole of the various courses of the study 

and other learning experiences in the school. 11 5 Alberty explains the 

curriculum as follows: "The activities that are provided for students 

by the school constitute its curriculum. 11 6 Caswell and Campbell define 

curriculum as, "The school curriculum is held to be composed of aJ.l the 

experiences children have u_rider the guidance of teachers •11 7 Smith, Stan-

ley and Shores write: 

A sequence of potential experiences is set up in a school for 
the purpose of discipling children and youth in group ways of 
thinking and acting. This set of experiences i s referred to as 
the curriculum. 8 

The American Association of School Administrators in their thrrty-first 

yearbook entitled, .American School Curriculum, accept t his definition, 

11 The school• s curriculum is the t otal of t hose situations which are 

purposely used to produce favorable learning responses. 11 9 Romine voices 

5nouglass, loc. cit. 

%arold Alberty, Reorganizing the High School Curriculum (New 
York: The Macmillan Company, 1947), p. .---

7 Caswell and Campbell, op. cit., p . 65 . 
8B. Othanel Smith, William o. Stanley and J. Harlen Shores, 

FundamentaJ.s of Curricu.lura Development (New Y~rk, World Book Company, 19.50), 
P• 4. -

9American Association of School Administrators, Department of 
the National Education As sociation of the United States, American School 
Curriculum. Thirty-first Yearbook (Washington, D. c., February, 1953) , 
pp. 54-55. 
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the same viewpoint when he says, "Curriculum is interpreted to mean all 

of the organized courses, activities and experiences which pupils have 

under the direction of the school, whether in the classroom or not. 1110 

If the premise that education is concerned priJnarily with the 

good and full life, and if the premise that the good and full life can 

be attained through individual self-realization, social integration and 

the cultivation of worthwhile values, then those educational experiences 

organized in a school for the attainment of those high ideals should 

constitute the school curriculum. Such activities or experiences may 

rightly be termed curriculum if they become part of the individual m d 

modify his behavior and attitudes towards the approximation of the ul-

tL~ate purpose of education. The curriculum, therefore, in a school 

should signify all those learning activities or experiences organized 

and directed by the school which bring abou desirable variations in the 

behavior, attitude and knowledge of the students. This definition of 

the curriculum is in line with the second group of definitions mentioned 

previously. However, in spite of the emphasis on the part of many ed-

ucators on the broader interpretation, the narrow meaning of the cur-

riculum is still widely observed in actual practice.11 In view, there-

fore, of the wide acceptance of the narrow sense the term curriculum in 

this study has also been used to signify only those organized courses 

10stephen A. Romine, Buildinf the H5Ih School Curriculum (New 
York: The Ronald Press Company, 195 )~. • 

11Ibid. 
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and activities which are a specified part of a program such as "college 

preparatory", 11 general" or 11voca tional. 11 

Basic Principles. Schools exist for the purpose of serving in-

dividual and social interests and cultivating the highest ideals of hu-

manity. These inextricably interwoven functions should constitute the 

bases on which the curriculum is constructed. To state the matter more 

in line with current educational terms, the school or the curriculum 

can neither be wholly "child-centered" nor wholly 11 society-centered11 for 

in being entirely ''child-centered" society ~nd the world are disre garded. 

Similarly in being entirely society-centered it presupposes an ideal and 

non-changing society. The school can neither disregard the needs and 

abilities of the child nor the demands of society. But the school 

should also seek to create an ideal environment so t hat the highest val-

ues that are accepted may be sought to be realized. For the most im-

portant criterion in regard tot he effectiveness of an educational system 

is neither individual nor social competency by themselves, but the de-

gree of the cultivation of the highest moral and ethical principles, that 

the school seeks to effect in the younger generation. 

The functions of the curriculum are identical w.i.th the general 

functions of the school and education in general: In that there should 

be ample provision for individual needs, interests and aptitudes the school 

curriculum should be of the following nature: 

1. It should be encyclopedic. Educational literature is full of 

discussions of youth needs. Daniel A. Prescott classified youth needs 



under three categories: 

1. Physiological needs: essential materials and conditions, 
rhythm of activity and rest and sexual activity. 
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2. Social or status needs; affection, belonging, and lfreness to 
others. 

J. Ego or integrative needs: contact with reality; harraony with 
reality, progressive symbolization increasing self direction, 
fair balance between s~cess and failure and attaining self-
hood or individuality. 

Perhaps the most thorough list of student needs was the one 

stated by the National Association of Secondary School Principals in 

Planning for American Youth. The ten imperative needs according to this 

group are: 

1. All youth need to develop saleable skills and those under-
standings and attitudes that make the worker an intelligent 
and productive participant in economic life. To this end, 
most youth need supervised work experiences as well as ed-
ucation in the skills and lmowledge of their occupations. 

2. All youth need to develop and maintain good heal t h and 
physical fitness and mental health. 

3. All youth need to understand th.e right and duties of the 
citizens of a democratic society, and to be .diligent and com-
petent in the performance of their obligations as members of 
the comrmmi ty and citizens of the state and nation, and to 
have an understanding of the nations and people of the world. 

4 . .All youth need to understand the significance of the fami]y 
!or the individual and society and the conditions conducive 
to successful fami]y life. 

,. All youth need to know how to purchase and use goods and 
services intelligently, mderstanding both the values re-
ceived by the consumer and the economic consequences of 

12Romine, ~• cit., P• 114. 



their acts. 

6. All youth need to understand the methods of science, the in-
fluence of science on human life and the main scientific 
facts concerning the nature of the world and of man. 

7. All youth need opportunities to develop their capacities 
to appreciate beauty in literature, ar-t, music and nature. 

8. All youth need to be able to use their leisure time well and 
to budget it wisely, balancing activities that yield satis-
faction to the individual with those that are socially use-
ful. 

9. All youth need to develop respect for other persons, to 
grow in their insight into ethical values and principles, 
and to be able to live and work co-operatively with others, 
and to grow in the moral and spiritual values of life. 

10. All you th need to grow in their a bi li i:y' to think ra tional]y-, 
to express their thoughts clearly, and to read and listen 
with understanding).3 
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Equally important in regard to curriculum building are pupils' 

interests which in reali-cy are closely akin to needs. On the relation-

ship between the two, Romine says: 

The former (interests) are indicators of the latter, and 
they reflect the impact of the home, playground,school, church 
and other agencies and forces on the individual and his basic 
needs and urges. Not always, however,ar-e expressed interests 
and actual needs entirely constant. Individual teachers and 
entire school fa cul ties will find it helpful to discover and 
utilize existing pupil interests and to broaden the interests 
of youth. The importance of interest to effort is rather 
genera]J.y recognized_;i.n theory, but it is much less generally 
applied in practice • .1.4 

13National Association of Secondary School Principles, Planning 
for American Youth (Washington, D. c., Natimnal E<lucation Association, 
1944), P• 9. --

J..4Romine, .2E.• cit., p. 118. 
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The "doctrine of interest" in the educational field received 

its greatest impetus during the twenties and thirties when the progres-

sive movement was well under way. Educators like John Dewey, Boyd Bode, 

W-. H. Kilpatrick, Harold Rugg and George Counts were its foremost ad-

vocators. Bode for instance interprets interest in either of two ways, 

1. Interest as construed to mean that every activity must be 
motivated by immediate interest 

2. Or that every activity must have a recognized bearin!r:'on a 
way of life which the individual accepts as his own. ;:;1 

Curriculum planners, however, cannot entire]y depend on the 

immediate interests of children to set up aims and learning experiences. 

Though such interests cannot be overlooked it is imperative on the part 

of educators to emancipate the pupil from dependence on immediate in-

terests which, would tend to vary according to the environmental factors 

and the physical constitution of the learner. 

2. It should be planned, executed and evaluated on sound psycho-

logical bases of the teaching------learning process. 

There is considerable diversity of opinion as to the nature and 

psychology of the learning process. There is little agreement even as to 

the conditions which favor it.16 There is, first, behaviorism and the 

Newson 

Noble, 

lSBoyd Bode, ProY;essive Education at the Crossroads (New York: 
and Company, 1938, P• 52. 
16Rudolf Pintner, Educational Psychology (New York: Barnes & 

Inc., 1932), P• 51. 



90 

conditioned response theory of repetition and recency; second, there is 

Thorndike I s stimulus response ( S-R) theory with its laws of readiness, 

repetition, belongingness and effect17 and third, there is the theory 

that grew from the Gestalt psychologists who regard leam:ing, (a) as 

a process of directing activities to some end or goa118 and (b) as 

11 determined by the pattern or configuration of the stimuli. 1119 Accord-

ing to the Gestalt school of psychology which has in many respects dis-

credited the behavioristic school learning takes place in "wholes" or 

in large uni ts. In Sorenson's words: 

Gestalt psychologists have caused psychologists and ed-
ucators to conceive of the problems of learnmg in more com-
prehensive terms and units. 

In a general way, Gestalt psychology can be applied to teach-
ing and education by organizing subject matter arrl activi t ies 
into large uni ts. In fact education is getting away fl-om the 
bit-by-bit, piece-by-piece, method subs ·tuting large meaning-
ful wholes instead, and thus in effect Gestalt principles are 
being practiced to a considerable ext.ent.20 

Romine states the Gestalt principle more in line with modern ed-

ucational jargon. 

York: 

Demying the importance of trial and error, Gestalt psychology 
conceives of learning more as perceiving and patterning than it 

17Ibid. 
18Ibid., P• 87. 
19Herbert Sorenson, Psychology in Education. 

McGraw-Hill Book Company, Inc., 1~8), p. 311. 

- 2oibid., P• 312. 

Second edition (New 



does simply as drilling. Learning is not a matter of dri v:i.ng 
home specific points but is the structuring and organizing of 
experience to promote the emergence of individual reaction or 
solution from a total organismic background.21 
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In curriculum mak:ing it is important that the various theories 

of learning be taken into consideration. This is emphasized by Caswell 

in an article in the Journal of Educational Research. Caswell points 

out that in the determination of aims, in the method of defining the 

scope of the curriculum and in the organization of instruction, the 

organismic approach is more preferable and more in line with modern re-

search than the mechanistic approach. 22 

Fundamentally educat ion is a social process. Consequently, the 

curriculum should be based on sociological foundati ons. It should never 

be too idealistic and disregard the realities of the society from which 

it springs and for which it exists. For after all education is concern-

ed with the improvement of living. 'Ihe curriculum, therefore, should 

take into consideration the changes brought about by the various socio-

economic forces and seek to perpetuate and improve the culture of the 

society in which it functions. The educational literature writt en in 

regard to the interrelationship between the school curriculum and society 

and the societal forces that affect curriculum development is inexhaust-

21Romine, ££• cit., P• 135. 
22H. L. Caswell, "Practical Applications of Mechanistic and 

Organismic Psychologies to Curriculum Making," Journal of Educational 
Research, 28:16-24, September, 1934. -
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ible. Douglass succinctly states: 

The nature and objectives of the program of public education 
not only must be adapted to current conditions and needs and 
therefore constantly changing, but it must so educate the in-
dividual that he has the capaci-cy for adjust.anent to changes to 
come in the future and to maintain an open mind to the possibil-
ities for change in social and individual behavior • 

• • • The curriculum should be sufficiently flexible to en-
able its annual adaptation to the changing conditions and needs 
of .American life and the teacher must be sufficiently well r ead 
and informed to be able so to adapt the curriculum constantly. 23 

Stratemeyer depicts very colorfully the picture of the American 

socie-cy thus: 

Skyscrapers and busy harbors; broad avenues and narrow business 
streets; well dressed people going to business and school, to 
libraries, theaters or shops--it is what skyline photography has 
taught the world to recognize as a thriving American city. Fac-
tories with black clouds of smoke; dingy tenements; children 
hurrying or loitering on narrow streets, many of the older going 
to the factories, the younger to smoke darkened schools-- it is 
the same American city but a view rarely photographed • 

• • • public and private schools; churches of many denomina-
tions, on the other side of the tracks the Polish towns and 
Italian sections, Chinatowns and Mexican quarters--i t is the 
composite of an American town. 

In between is the open eountry--wheat fields and itruck gar-
dens, fanns with tools unchanged since colonial days and farms 
completely mechanized; some lands wasted by careless generations 
and some saved by great engineering experiments. 

Large city and small; town and village; the industrial, the 
commercial, the largely residential; compact or sprawling, 
beautiful or ugly, prosperous or poverty stricken, different 
in mores and in functions and contribution to national life--
they are all-American.24 

23Douglass, .£E,• cit., P• 95. 
24Florence B. Stratemeyer, et. al., Developing! Curriculum for 

Modern Living (New York: Bureau of Publications Teachers College, 
Columbia University, 1947), P• 25. 
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The American community reaches from the Atlantic Ocean to the 

Pacific Ocean and from the Great Lakes to the Gulf of Mexico. This 

reality affects the organization and conduct of American education. 

The isolated school community, the isolated and self-contained rural 

neighborhoods of the pre-industrial era no longer exist under the im-

pact of steam, gasoline and electricity. Consequently, an educat ional 

program focused narrowly on the immediate surroundings might be limited. 

This is perhaps the chief criticism of the 11 communi ty-centered11 schooi.25 

Population is very mobile in the United States. According to a 

report of the Bureau of Census published in March, 1950, twenty-eight 

million persons or about one out of twenty-five in April 1949 were 

living in a diff erent house from the one they lived in a year earlier .26 

Another important characteristic of the American society is the 

great number of voluntary or quasi-voluntary or ganizations differing 

great]y in scope, solidarity, purpose, and power.27 

According to Counts some of these organizations s erve very 

worthwhile purposes, others find themselves in bitter and violent 

conflict over matters of economic interest and public policy. As a 

result the whole society may be the scene of an unprincipled campaign 

of misrepresentation, vilification and falsification.28 

2·5George s. Counts, Education and American Civiliza tion (New York: 
Bureau of Publications, Teachers College, Columbia Universi-cy, 1952. P• 435. 

26Ibid., P• 436. 

27Ibid, P• 437. 
28Ibid, p. 443 
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Moreover, these organizations advocate diffe ring and confli cting 

educational conceptions, policies and programs.29 In this complex, 

changing heterogeneous society, therefore , how can a curriculum be 

developed so as to create citizens who will mould t he America of 

today and tomorrow. 

Stratemeyer lists nine curriculum principles emerging f rom the 

consideration of American societ y . These in out line are: 

1. A curriculum which gives children and youths guidance i n 
dealing with the per sistent problem of l iving in our 
industrial democracy . 

,2. A curriculum which fits children and youths to make a 
responsible contribution of t he work of the worl d . 

3. A curriculum which helps chil dren and youths t o develop 
the skill and attitudes needed f or creative us of l eisure . 

4. A curriculum which helps children and youth deal wi th the 
concerns of family lif e. 

5. A curriculum i n which t he problem and concer n of t he home, 
school and cormnunity are seen in the l i ght of t he large 
national and world problems of which t hey are a part . 

6. A curriculum which will develop world-m:inded citizens able 
to make the sound judgments and willing to make the 
sacrif ices necessary to maint ain peace. 

7. A curriculum des igned to give children and youth a r espect ed 
and vital part in society in ke eping with their maturity and 
in terms of the problems and situations which they face . I t 
means a curriculum through which children and youth grow t o 
respect the unique work of each individual includi ng t hem-
selves. 

8. A curriculum which develops children and yout hs to make 
reasoned decisions on the values t hey hold . 

29Ibi"d 448 __ , P• • 



9. A curriculum which develops chi ldren and youths committed 
to make constructive use of their powers and those of others 
for the common good.JO 

III. SOME CURRICULUM ISSUES 

When the curriculum is interpreted to include a l l elements 

of pupil activities and experiences , its development becomes a very 

complicated process because it needs 11 to touch at every point the 

complex web of moral and intellectual processes and beliefs which 

ultimately define the political, economic and social arrangements of 

any society. 11 31 It can be accomplished if it seeks the assistance 
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of many workers and fields of study like philosophy, sociology and 

psychology.32 - Even then the mer e compilations of materials is not 

enough. These materials have to be so synthesized, arranged and 

presented that they be come 11 a unity in the experience of the learner. 11 33 

The questions, problems or issues that arise in the process of curri-

culum development are innumerable, especially in dynamic and changing 

societies like the American. 

The issues that present themselves in any curriculwn situation 

involve principles pertaining to education in general . Issues that 

relate to secondary education are also curriculum issues. In 1936 the 

JOstratemeyer, et. al.,~- cit., pp. 29-34 

Jlsmith, Stanley and Shores, op. cit., p . 134. 

32caswell and Campbell,~- cit., p. 19. 

33Ibid., p. 70. 
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Committee on the Orientation of Secondary Education, Department of 

Secondar y School Principals of the National Education Association made 

a careful study of the char acter of secondary educati on for the purpose 

of br ingi ng to light the most important conflicts in American educa-

tional theory and practice in an effor t to impr ove the educational 

systems , and 11 to suggest which possible alternative in a given conflict 

is t he more in harmony with the maj or s ocial ideals of America and to 

indicate the educat i onal procedure which adherence to t his alternative 

would dictate.34 The Committee listed the following ten major issues 

in American secondary education : 

1 . Shall secondary education be provided at publi c expense for 
all normal individuals or f or only a limited number ? 

2. Shall secondary education seek to retain all pupils in school 
as long a s t hey wish t o remain, or shall it transfer them 
to other agenc i es under educational supervision when, i n 
the judgment of the s chool authorities , these agenci es 
pr omise t o serve bett er t he pupils' immediate and pr obable 
future needs? 

3. Shall secondary education be concerned only with the 
welfare and progress of the individual, or with these 
only as t hey promi se to contribute to t he welfare and 
progress of societ y? 

4. Shall secondary education incl ude vocational training, or 
shall it be r estricted to general education? 

5. Shall secondary educ ation be primarily directed toward 
pr eparation f or advanced studies , or shall it be pri-

34nepartment of Secondary School Principals of the National 
Educat i on As sociation, Issues of Secondary Education Report of the Com-
mittee on t he Orient ati on of Secondary Education (Chicago: Depart ment of 
Secondar y School Principals of t he National Education As sociation, Jan-
uary , 1936), p . 20. 
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marily concerned with the value of its own course s , re gardless 
of a s tudent's future academic career? 

6. Shall secondary education provide a common curriculum f or all, 
or dif ferentiated offe rings? 

7. Shall secondary education accept conventional school subjects 
as fundament al cate gories under which school experiences 
shall be clas sified and presented to students, or shall i t 
arrange and pr esent experiences i n f undament al categori es 
directly related to t he perf ormance of such f uncti ons of 
secondary schools in a democracy as increasing t he abi l ity 
and t he desire bett er to meet socio-ci vic , economic, health, 
leisure -time , vocati onal and pre-professional pr oblems and 
situations ? 

8. Shall secondary educat i on present merely organized knowledge, 
or s hal l it also as s ume responsibilH y f or attit udes and i deals ? 

9. Shall secondar y educa.tion seek merely t he ad justment of stu-
dents to prevailin g social ideals , or shall it seek t he re -
construction of society? 

10. Granting t hat education is a "gradual cont inuous , unitary 
pr ocess," shal l se condary education be pr esented merely as 
a phase of such a process , or shall it be organi zed as a 
distinct but closely articulat i ng par of t he entire ed-
:1-cationa35pr ogram, with peculi arly emphasized functions of 
its own. 

Specific curricular probl ems or issues were enumerated by 

various authorities in education . These include quest i ons on purposes 

and objectives of curriculum organizat ion, s ources of authority i n cur-

riculum building, selection and pr esentation of content , needs and in-

t erests of student and societ y and evaluation. :wor t he purposes of this 

investigation s ome of these conflicting t heories and practi ces were 

selected and direct opinion and f act were s ou ght i n r egar d t o t hem. The 

material collected is present ed in t he sect ion that follows . 

35Ibid., p. 20-21 
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IV. CURRENT THEORY MID PRACTICE 

In order to determine current procedures in regard to certain 

aspects of the curriculum twenty-five items were included in the infor-

mation blank. These items sought opinion and facts pertaining to, (a) 

content, (b) organization, (c) methodology of instruction, (d) human 

relations and (e) evaluation. The findings are presented under each 

of the above headings. 

Content. Curriculum objectives should be in line with the gen-

eral educational objectives that the school seeks to attain. In the 

second chapter a resume of educational objectives as expounded by 

professional groups and individuals was presented in order to indicate 

the trend of emphasis in the last fifty years. 'Ihe results of this in-

vesti gation show a marked similarity of the general trend. The table on 

page 72 illustrates an emphasis on the learner, his growth, well-being 

and integration, and on society. Ranked in order of preference current 

emphasis is first on the learner, second on society, third on spirit of 

independence and fourth on the mai..ntenance of the "status quo 11 • 

1. Nature. It has often been said that the curriculum should 

provide for the various needs of t he students. It should not only satisfy 

the needs of those students who wish to pursue higher studies, but it 

should also provide for the needs of the many who will not go beyond 

the secondary school level. An item was included under curriculum 

content of the information blank, seeking information from the selected 

high schools on the nature of the curriculum of fered in those schools. 
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The eighty-nine answers received (Table IlI indicated that the cur-

riculum content was largely preparatory for higher education and general-
1 

informational and cultural. The first of these two was mentioned sixty-

two times (32 per cent of total) and the second fifty-six times (20 per 

cent of total). The schools, however, indicated that to a lesser degree 

the content of their curriculum. is preparatory for vocational life 

(mentioned thirty-nine times) and preparatory for homemaking (mentioned 

thirty-seven times). 

TABIE XII 

THE NATURE OF CURRICULUM CONTENT IN 
EIGHTY-NINE SECONDARY SCHOOLS 

Nature of Content Number of times 
checked 

Preparatory for higher education 62 
Preparatory for vocational life 39 
Preparatory for homemaking 37 
General-informational and cultural S6 

Total 194 

Per cent of total 

32 
20 
19 
29 

100 

One school commented as follows: 11 I feel our program includes 

all four items. The content of the curriculum for each pupil varies 

according to individual ability, interest and purpose. 11 

Another item was included on the information blank to determine 

how far current practice attempts to meet the needs of all the students, 
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i.e., the gifted, the average and the slow learner. The answers re-

ceived from ninety-eight schools (Table XIII ) show that the content of 

the curriculum is geared largezy to meet the needs of the average stu-

dent (mentioned sixty-six times). Thirty-seven schools indicated that 

they seek to meet the needs of all students equally. 

It seems that in a number of cases the gifted and the slow 

students are neglected. This was brought out by certain cormnents that 

followed the item. The comments specified that limits in personnel and 

school facilities prevented the carrying out of a program in line with 

the aim of meeting the needs of all groups of students. 

TABLE XIII 

THE CONTENT OF THE CURRICULUM RELATING TO SATISFACTION OF NEEDS OF 
GROUPS OF STUDENTS I N NINEI'Y-EIGHT SECONDARY SCHOOLS 

Groups of Students 

The gifted student 
The average student 
The slow learner 
All students equally 

Total 

Number of times 
checked 

8 
66 

8 
37 

119 

Per cent of total 

7 
55 
7 

31 

100 

2. Determmation of content. One of the current curriculum 

issues is how shall the content of the curriculum be determined. Should 

it be determined by local needs, state needs, national needs or inter-
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national needs Current practice in ninety-eight selected secondary 

schools (Table XIV) points to a curriculum content determined largely 

by all kinds of needs, i.e., local, state, national and international. 

However, 38 per cent of the markings indicated the schools based the con-

tent of their curriculums on one or more, but not all, of t hese needs: 

Fourteen per cent related to local needs, 15 per cent to state needs, 

5 per cent to national needs and 4 per cent to international needs. 

TABLE XIV 

THE DETERMINATION OF THE CONTENT OF THE CURRICULUM 
RELATIVE TO FIVE KINDS OF NEEDS AS GIVEN 

BY NINETY-EIGHT SECONDARY SCHOOLS 

Kinds of Needs Number of times 
checked 

Per cent of total 

Local needs 
State needs 
National needs 
International needs 
All of the above 

Total 

17 
18 
6 
5 

77 

123 

14 
15 
5 
4 

62 

100 

3. Emphasis 2!:!. offerings. Another current curriculum issue re-

lates to the type of offerings that schools should emphasize. On the 

information blank four broad divisions of pfferings were listed and 

schools were asked to rank them 1, 2, J, 4 in order of preference. All 

schools indicated what their first preference was, eighty-three schools 
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indicated their second preference, seventy-six their third and onl y 

forty schools indicated their fourth preference (Table XV). In view of 

this no conclusive statement can be made in regard to second, third and 

fourth preferences. However, the f i ndings indicated that the emphasis 

on the fundamentals is greater than any other group of offerings. Of 

the total checkings indicati..ng first preference sixty-six pertained to 

the fundamentals, thir ty five to all course off erings in the school, 

three to practical training and four to activities. So far as second 

preference is concerned 47 per cent of the eighty three schools checked 

practical training, eighteen the fundamentals, nine extra-class activities 

and nine all course offerings in the school. 

Organization. The six items in this section sought to determi ne 

current practices relative to the actual structure of the "Curriculum," 

i.e., the various types of curr icula, t he unit requirements and the 

organization of offerings. 

I. of curricula. Table XVI indicates the types of curricula 

offered by ninety-eight schools. Of the six types listed, the general, 

"college-preparatory, 11 11busi..ness, 11 and 11 homemaking 11 curricula were the 

most widely offered. These four were mentioned over ninety times whilst 

"vocational agriculture" was mentioned sixty-one and other vocational 

curricula thirty-six times. The other vocationa curricula i ncluded nursing, 

industrial arts, workshop, metal shop, distributive education, co-operative 

training, trade and industry, retailing, diversified co-operative training, 

scientific, art, music, mechanical arts, auto-mechanics, printing and 

mechanical drawing. 



Curricular 
Offerings 

'Ihe 
fundamen ta.ls 

TABLE XV 

CURRICUIAR OFFERINGS RANKED IN ORDER OF PREFERENCE 
IN SELEG TED SECONDARY SCHOOLS 

Ranking 1, 2, 3, 4 in order of preference 

First preference Second preference Third preference 
of 100 schools of 83 schools of 76 schools 

Number of Per cent Number of Per cent Number of Per cent 
times of times of times of 

checked total checked total checked total 

66 61 18 22 1 1 

Practical train- 3 3 47 57 26 34 
ing 

Activities 4 4 9 10.5 45 59 

A11 courses 35 32 9 10.5 4 6 

Total 108 100 83 100 76 100 

Fourth preference 
of 40 schools 

Number of Per cent 
times of 

checked total 

0 0 

26 35 

45 60 

4 5 

75 100 

b 
\..u 



TABLE XVI 

NUMBER OF TIMES AI',J1) PERCENTAGE OF TOTAL THE SIX TYPES 
OF CURRICULA ARE I NCLUDED IN THE PROGRAM OF STUD IES 

OF NINETY-EIGHT SECONDARY SCHOOLS 

104 

Types of Curricula Number of times 
checked 

Per cent of total 

General 
College-preparatory 
Business 
Homemaking 
Vocational agriculture 
Other vocational curricula 

94 
94 
93 
92 
61 
36 

20 
20 
19. 7 
19.3 
13 

8 

2. Required units.36 The purpose of the second item under curr-

iculum organization was to get information in regard to the required 

subjects for graduation and the units f or these subjects. The findings 

are not very reliable f or some states have di:fferent unit systems . How-

ever, the answers received (Table XVII) are indicative of an approximation 

in negard to emphasis on the specified subjects and the units r equired. 

Eighty-eight schools require from three to six units of English; seventy-

six from one to three units of Science; seventy-f ive from one to f our of 

mathematics; seventy-nine from one to f our of social sciences and seventy 

36A unit here is interpreted to mean the successful completion 
of an approved subject offered for thirty-six weeks. 
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five from one to four of physical education. Only eight schools require 

foreign languages and twenty-nine r equire other subjects such as home-

making, driver education, shop, music, art, health, industrial arts and 

problems in democracy. 

TABLE XVII 

NUMBER OF UNITS RmUIRED ACCORDING TO SUBJECT 
IN SECONDARY SCHOOL SURVEY 

Subject Number of Schools Number of Uni ts 
Required 

English 23 4 
28 3 
12 5 
25 6 
1 1 

Total 89 19 

Science (Lab.) 39 1 
26 2 
11 3 

7 4 
1 s 
1 6 
1 8 

86 29 

Mathematics 29 1 
17 2 
18 3 
11 4 
2 5 
1 6 
1 7 
1 8 

Total 80 36 
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TABLE XVII (continued) 

Subject Number of Schools Number of Units 
Required 

Social Science ·10 1 
30 2 
21 3 
18 4 
5 5 
5 6 

Tot al 89 21 

Physical Education 28 1 
13 2 
13 3 
11 4 

6 6 
2 8 

Total 73 24 

For ei gn Language 7 ½- 8 
1 6 

Total 8 6½-8 

Other 29 ½-4 

Total 29 ½-4 

3. Credit f or activities. It is indicated by Tabl e XVIII t hat 

a number of schools i n t he Uni ted St ates offer credit for what are norm-
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ally called extra-currieular activities. Band was checked by eighty-six 

of the eighty-eight schools that answered this item. The next highest 

extra-curricular activities for which credit was found to be given were 

orchestra, glee-club and chorus, and library. In fourteen schools credit 

was given for football and basketball. other activities (not included 

on the specified list) for which credit was given were driver trai..-riing, 

dramatics, office work, journalism, clubs, cafeteria work, stage work 

and school yearbook. 

TABLE XVIII 

.TYPES OF ACTIVITIES AND NUMBER OF 
SCHOOLS WHERE CREDIT IS GIVEN 

Types of activities 

Orchestra 
Band 
Glee club and chorus 
Football 
Basketball 
Track 
Minor Sports 
Library 
Debate 
others· 

N ber of Schools 

44 
86 
53 
14 
14 
13 

8 
25 
15 

2 

Some schools indieated that football, basketball, track and 

minor sports fell under the physical education program for which credit 

in the form of units was given. 
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4. Organization of offerings and method of presentation. One 

of the burning issues in re gard to the curriculum relates t o the organ-

ization of off erings and their method of presentation. Should t he cur-

riculum offerings be organized on the traditional separate subject l ines, 

or should there be some correlation or fusion? If the organismic ap-

proach to l earning is accepted to be valid, then subjects should be cor-

related in some form or other for t he l ife of man is a complete whole 

not fragments. Youth should be trained to see l ife in meaningful wholes 

rather t han isolated parts. The curr ent pr actices in ninety-four se-

lected senior high schools as indicated in Table XIX, point that the 

educational process is ver y slow in i ts evolution. Sixty-nine per cent 

of the total checks rel ated to separ ate subj e ct s, 19 per cent to broad 

fields, eight per cent to corr elated subject s and only fo ur per cent t o 

cores. 

Howe ver, practices in the junior high schools ar e more encour-

aging. Forty -three per cent of the total checks related to separ ate 

subjects, 35 per cent to broad fields, 19 per cent t o correlated subjects 

and 3 per cent to cores. 

5. Child-centered~ society-centered? Anot her burning cur-

riculum issue i s: On what should the curriculum cent er ? Should it 

center on the child and its interests, the society or the st ud? of 

great books? Curriculum planners find themselves in a dilemma. On the 

one hand child interests cannot be ne gl e ct ed on the other hand children 

are to live in an already established social order which aims at pre-
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TABLE XIX 

NUMBER OF TIMES AND PERCENTAGE OF TOTAL FOUR TYPES OF ORGANIZATION 
OF CURRICULUM OFFERINGS AND METHOD OF PRESENT,UION WERE CHECKED BY 

EIGHTY-TWO JUNIOR AND NINETY-FOUR SENIOR HIGH SCHOOLS 

Types of Organization Number of Times Checked Percent of To tal 

Junior Senior Ji.mior Senior 
High High High High 

Separate Subjects, i.e., 49 84 43 69 
Chemistry, Grammar 
Spelling, Arithmetic 

Broad fields, i.e., 40 23 35 19 
Language Arts, General 
Science, Social Studies, 
Mathematics 

Correlated Subjects, i.e., 22 10 19 8 
History and Geography, or 
History, Geography and 
English 

Cores of general ex- 4 3 4 
periences cutting 
across many subjects 

Total ll5 122 100 100 

servation of its values and culture. According to the answers received 

from ninety-eight secondary schools(Table XX) the emphasis is on a 

curriculum which is chiefly society-centered. However, the child-cen-

tered theory is not complete]y neglected for it was mentioned twenty-
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eight times. Thirty per cent of the total checkings related to an inter-

action of the three approaches, i.e., the child centered, the society 

centered and the study of great books. 

TABIE XX 

BASIS OF CURRICULUM ORGANIZATION IN 
NINETY-EIGHT SECONDARY SCHOOLS 

Basis of Curriculum Organ-
ization 

Child-centered depending solely 
on interests of students 

Society-centered depending on 
subject matter pre-arranged 
by experts 

Organization on study of great 
books 

Interaction of these 

Total 

Number of times 
checked 

28 

57 

0 

36 

121 

Per cent of total 

23 

47 

0 

30 

100 

6. Co-curricular activities. With the emphasis on growth, 

wholesome integration, activity and influence of environmental factors, 

certain activities which used to be regarded as extra-class, have grad-

ually come to be considered as integral parts of the curriculum of the 

schools. The answers (Table XXI) from ninety-three schools illustrate 
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very clearly the trend of emphasis on co-curricular activities. Ninety-

five per cent of the schools that checked this item specified that co-

curricular activities are empha sized as i ndispensable requisites for whole-

some integration of the child. Five per cent of the schools answered in 

the negative. 

TABLE XXI 

EMPHASIS ON CO-CURRICULAR ACTIVITIES AS I NDISPENSABLE 
REQUISITES FOR WHOLESOME INTEGRATION OF THE CHILD 

AS INDICATED BY NI NETY-THREE SECONDARY SCHOOLS 

Number of Schools Co-curricular emphasis 

88 
s 

Total 93 

Yes 

88 

88 

No Per cent 

95 
5 

100 

Methodology of Instruction. Curriculum implies the selection 

and organization of content or subject matter and the provision of var-

ious activities or experiences. Curriculum also implies the method of 

presentation of content or subject matter or experience so that these 

may become part of the child and thus modify his behavior. The behavior 

of the child is also influenced by the physical environment he finds 

himself in, and the various aids used in order to make the curriculum 
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more meaningful and interesting. This section will be concerned with 

this aspect of the curriculum. 

1. Classroom instruction. Methods used in classroom instruc-

tion differ from school to school. The success of a method depends large-

]y on the teacher and the learning environment. 'Ihe item on classroom 

instruction sought to detemine the trend in the American high schools 

in this important aspect of the curriculum. The anS1fers received (Table 

XXII) indicate that of the five methods listed the recitation method and 

the r esource-unit method seemed to be the most favored ones. Twenty-six 

per cent of the total checldngs related to the former and 28 per cent to 

the latter. Twenty per cent related to the unit method, 19 per cent to 

the project and 8 per cent to the lecture method. 

TABLE XX.II 

TYPES OF I1ETHOD OF CIASSROOM I NSTRUCTION 
I N NINETY-THREE SECONDARY SCHOO LS 

Methods of Classroom Number of times 
Instruction checked 

Lecture method 21 
Recitation method 65 
Unit method 52 
Resource unit method 69 
Project method 42 
Other 2 

Total 251 

Per cent of total 

8 
26 
20 
28 
17 

1 

100 
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2. Instructional aids. Under methodology of instruction an 

item was included relating to supplementary materials for l earning in 

the form of library aids, audio-visual aids and so forth. The findings 

(Table XXIII) indicated that 90 per cent of the selected schools have 

library aids in the form of books , magazines, reference sets and prun-

phlet file; 98 per cent have audio-visual aids and 25 per cent other 

aids which included s uch aids as tape recorders, morse proj ectors , opa-

que projectors, record players, radios, slide projectors and film strip 

projectors. 

TABI.E XXIII 

TYPES OF SUPPLEMENTARY INSTRUCTIONAL AIDS 
JN 100 SECONDARY SCHOOLS 

'lypes of supplementary aids 

Library aids 
Audio-visual aids 
Other aids 

Total 

Number of times 
checked 

90 
98 
25 

213 

Per cent of total 

42 
46 
12 

100 

Human relations. Education is a process that deals with 

people. Consequently the effectiveness of a system of educa tion depends 

to a great extent on the relationships between administrators and teach-

ers, teachers and pupils, and administrators and pupils. In order to 



determine current practices in this aspect of the educational process 

four items were included on the information blank. 

Administration-staff relations. The answers to a question 

relating to administration-staff co-opera tion in the determinat ion of 

the program and policies of the school (Table XXIV) indicate that in a 

great majority of the schools, the administration seeks large co-opera-

tion with the staff. This practice was mentioned eighty-two t:imes. The 

rest of the schools indicated that the administration seeks some co-op-

eration "With the staff. 

TABLE XllV 

ADMINISTRATION-STAFF CO-OPERATION RELATING TO THE 
DETERMINATION OF 'IHE PROGRAM AND POUCIES · 

IN 100 SECONDARY SCHOOIS 

Degree of Co-operation Number of times 
checked 

Per cent of total 

Some cooperation 
Large Cooperation 
No cooperation 
All responsibility 

Total 

19 
82 
0 
0 

101 

Administration-Staff-Pupil relations. 

19 
81 

0 
0 

100 

Democracy rests on the 

co-operative process and the worth of the individual. In the educational 

process these two fundamental ideals should be sought. One of the items 
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on the information blank asked for information in regard to the degree 

of pupil consideration in the determination of the content of the cur-

riculum. The answers (Table x:JJ!) showed that in the great majority of 

the schools pupils have some part in determining the learning activities 

according to their interests. This was mentioned ninety-one times ( 90 

per cent of the total times checked). Nine per cent of the total t i mes 

related to the practice that pupils have a large part in determining the 

learning activities according to their interests; on]y 1 per cent re-

lated to the fact that they have no part at all. 

TABLE XXIV 

PUPIL PARTICIPAT:J:ON IN THE DE'IERHNA TION 
OF '.I.HE CONTENT OF THE CURRICULUM I N 

100 SECONDARY SCHOOIS 

Degree of participation 

Pupils have some part 
Pupils have a large part 
Pupils are entirely free 
Pupils have no part 

Total 

Number of times 
checked 

91 
9 
0 
1 

101 

Per cent of to tal 

90 
9 
0 
1 

100 

The comment from one school indica tes the current trend. "Pupils 

should have a part in determining the learning activities. They can 

make contributions and need to develop ability to choose. Interest is 

also stimulated by student participation." 
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Another item under the same heading sought information in regard 

to pupil co-operation in the determination of the program and policies 

of the school. Table llV indicates that 72 per cent of the schools seek 

some ~upil co-operation and 28 per cent seek large pupil co-operation. 

TABLE llV 

SCHOOL-PUPIL CO-OPERATION I N REGARD TO THE 
DETERMINATI ON OF PROGOOI AND POLICIES 

IN 100 SECONDARY SCHOOLS 

De gree of co-operation Number of tLrnes 
checked 

Per cent of tota l 

Some pupil co-oper ation 
Large pupil co-operation 
No pupil co-operation 

Total 

72 
28 

0 

10 

72 
28 

0 

100 

The comments that fo llowed this item indicat ed a strong activ-

ity on the part of student councils. 

Discipline. One of the most important and at the same time 

difficult problems in education from both t he administrative and the in-

structional points of view is the problem of discipline. Very often a 

school is judged on the way it handles its disciplinary problems. 

There are various techniques and pr ocedures in regard to the 

handling of disciplinary cases. People differ, circums t ances differ, 

offenses vary. It would have been i mpossible to compile conclusive 
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evidence in regard to the techniques and procedures employed in Amer-

ican secondary schools. However, the item included some very common 

procedures and schools were asked to indicate what they pr actice. The 

answers received (Table XXVI) show that the majority of the schools 

tackle disciplinary problems through self-disciplinary techniques such 

as self-analysis, slef-criticism and self-control, and through co-oper-

ation between parents and teachers and principal. The fonner technique 

was mentioned seventy times and the latter eighty-seven. Character 

developing experiences were mentioned fifty-seven times, staying in 

af ter school fifty one times and corporal punishment fourteen times. 

TABIE XXVI 

DISCIPLINARY TECHNI QUES AND PROCEDURES 
EMPLOYED rn 100 SECOND.RY SCHOOLS 

Techniques and procedures 

Self-analysis, self-criticism 
Character developing experiences 
Corporal punishment 
Staying in after school 
Co-operation between parents 

and teachers 
Complete freedom 
Others 

Total 

Number of times 
checked 

70 
57 
14 
51 
87 

0 
0 

279 

Per cent of total 

25 
20 
5 

18 
32 

0 
0 

100 
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Evaluation. The concept of evaluation is as old as t each-

ing itself. Educators since the Graeco-Roman times have always striven 

to devise ways and means whereby t he worth of their educational endeav-

ors would be ascertained for the purpose of justifying to society and to 

themselves their procedures and for the improvement of their instruction-

al activities. Evaluation therefore is desi r able f or every purposeful 

activity in which man engages. Education, however , deals with human 

nature. Human nature i s not a mathematical formula . Consequently, in 

evaluating educational results there can be no absoluteness. In de-

vising techniques for evaluation the educator must consider t he fact 

that he deals with so many variables that his results will never be 

absolute, but always subject to modification and re-examinati on . 'What-

ever the situation may be, the fact remains t hat in education as in 

any human endeavor people shquld strive f or unbiased, constructive and 

as f ar as possible obje ct i ve critical appraisal. 

1. Evaluative techniqoos. In the study f ive items were i nclud-

ed i n order to obtain information in regard to the evaluative techniques 

adopted in the American secondary schools. Table XXVII indicates the 

findings. A very hi gh percentage of schools use standardized tests of 

aptitude, intell i gence and achievement and cumulative records; 65 per 

cent use personality test, 50 per cent anecdotal records, 44 per cent 

rating scales, 64 per cent teacher made tests, 53 per cent tests to 

determine growth in interest and 39 per cent use tests to determine 

growth in attitudes. 



TABLE XXVII 

NUMBER OF SCHOOLS AND PERCENTAGE IN REG.ARD TO 
THE USE OF VARIOUS EVALUATIVE TECHNIQUES 

Evaluative techniques 

Standardized tests of aptitude 
StaDdardized tests of intelligence 
Standardized tests of achievement 
Personality tests 
Anecdotal records 
Rating scales 
Teacher made tests 
Tests of growth in interests 
Tests of growth in attitudes ' 
Cumulative records 

Number of schools 
using techniques 

82 
93 
92 
65 
50 
44 
64 
53 
39 
92 

Percent 

82 
93 
92 
65 
50 
44 
64 
53 
39 
92 
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2. Report:ing of scholastic achievement. How to report s cholas-

tic achievement has been another of the many issue s in r egard to the 

school curriculum. The last item on. the information blank pertained to 

this issue. Four of the most common systems were i ncluded . The answers 

received (Table XXVIIT) indicated that by f a.r the great est number of 

the schools use the five point sys tem. This syst em was checked ninety 

times. The "satisfactory-unsatisfactory" system was checked f ourt een 

times, the numerical percentage sixteen times and the explanat ory words 

five times. Five schools checked that t hey used other systems in ad-

dition t o one already incl uded in the item but they did not specify 

what these were. 



TABLE XXVIII 

REPORTING OF ACHIEVE:MENT I N TERMS OF VARIOUS 
SYSTEMS IN 100 SECOi'IDARY SCHOOLS 

Systems 

Five point system 
Satisfactory or unsatisfactory 
Numerical percentage 
Explanatory words 
Other systems 

Total 

Number of times 
checked 

90 
14 
16 
5 
5 

130 

120 

Per cent of total 

69 
11 
12 
4 
4 

100 

Many schools commented that numerical percentage were used on 

the off ice records and the five point system on the report cards. Others 

specified that the "satisfact ory or unsatisfactory11 system was used 

for such .areas as music, physical education, study habits and social hab-

its and the five point system or numerical percentage for other axeas. 



CHAPTER V 

SECONDARY EDUCATION I N CYPRUS 

I . G~NERAL BACKGRomm 

Historical Outline . Prior to the British Occupation in 1.8 7() the 

general state of education in Cyprus was at a very low standa~f. There 

were very few elementary schools and scarcely any secondary schools . The 

first re ort of the T-Iigh Commis sioner of Cyprus i n 1879 swnmarizes the 

general position as follows: 

The state of educat ion ,in Cyprus must be considered to be at a 
low stand~rd i f judged by modern ideas . The majority o.f t he agri-
cultural population have received l ittle or no educat i on. In many 
villages not a single person can reacl or write and the education of 
the women is almost completely neglected. 1 

Beginning wit h 1880 bot h elementary and secondary education have 

gradl1 all y devel oped. The government offered grant s - i n- ai d to t he villages 

to enable them to mai ntain an existing elementary school Oil:" est ablish a 

new school. 2 Under a law passed rtn 1905 the village authorities f ixed 

and assessed the salaries of teacher s . This led to many corrupt practices 

and in 1920 and 1923 laws were passed under which teachers were appoi !'l.ted 

by the governor on the recommendation of the boards of education . The 

1Quoted by G. F. Sleight, Report of the Department of ..!,ducat ion 
for the School Year 1948-49 (Nicosia : Cyprus Government Printing Office , 
1950;p. J . -
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salaries were paid from direct t axation earmarked for education . 3 Under 

another law in 1929 elementary school teachers 11wer e br ought 1J_nder the 

direct control of the 15over rm1ent for appointment , promotion, dismissal 

and all di sciplinary pur poses and their salaries paid by government. "Lr 

In 1933 another law was _as sed establishing the gover nor as t he central 

authority. Until 1933 the control of the curriculum r emai ned solely in 

the hands of t he boa.rd of educati on . In 1935 a new curriculum was pub-

l ished for introduction i nt o all elementary schools. 

While elementary education has gr adually developed i n the direction 

of centralization and direct governmental control , secondary educati on has 

develo1-, ed differently . At the time of the British Occupat ion there was 

only one secondary school, t be Turkish Rushdie School f or oys in . icosia, 5 

supported and controlled by the Ottoman Govern.ment . 6 A Greek school was 

also in operation but it was not u11til 1892 that it f ul ly emerged as a 

secondary school. It came to be known as the :?ancyprian Gymnasium. Soon 

various gymnasia were set up in the chief towns . Numerous private sec-

ondary schools have also been established since t hen . In 1900 the English 

School Ni cosia was f ounded as a nrivate school , but in 1936 it became the 

3Ibid., p . 4. 
4Ibid. 

5Ibid . 

6c:yprus was pa.rt of the Ottoman Empire before 1878 . 
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property of the governor, 11to be managed on his behalf by a board nomi-

nated by him. "7 

The .American Academy (for boys and girls) at Larnaca, and the 

.11.merican Academy (for girls) at Nicosia were founded in 1908 and 1922 

respectively by the Reformed Pre·sbyterian (American) Missi on . By 1952 

there were fifty secondary schools on the island. 8 Some of these schools 

are offered government grants, some are privately owned, some are con-

trolled by governing bodies, and one is directly 1.mder the contr ol of 

the government. 

Mo st of the secondary schools were for the most part f ounded to 

provide eaucation of the academic t ype, but some vocational ,,rcr k largely 

in the form of commercial studies was done . 9 

Organization, Enrollment, Admission . -ElementaI'Y education is 

direct ly controlled by the Education Department, a governmental body. 

Secondary education is also indirectly controlled by the Education 

Department. Before a secondary school can operate it must ar,ply to the 

government for registr ation . The requisites for r egistrat ion are listed 

in article 7 of the SecondariJ Education law. The article reads as follows: 

?Ibid., p . S. 

8Toid. 

9 Colonial Reports: Cyprus 19S2 ( Nicosia: Cyprus Government 
Printing Office , 1953) p . %. 
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No secondary school shall be registered unless the Directorl0 

is satisfied 

(a) that the governing body, if not constituted under the 
provisions of any law in that behalf in force for the 
time being, is composed of persons who have a lmowledge 
of, and an interest in secondary education and who are 
in all respects fit and proper persons to have the 
control of a secondary school. 

(b) that the school premises are suitable and adequate with 
regard to accommodation, ventilation, lighting and 
sanitation. 

(c) that the number of teachers is sufficient. 

(d) that the financial resources of the governing body are 
reasonably adequate for the establishment and eff icient 
management and maintenance of the school. 

(e) that there is a reasonable need f or a school with such 
a curriculum in the tmm or village in which it is 
proposed to open, maintain or conduct the same.11 

The government al so has the right t o inspect all secondary schools 

and obtain any information it requires. All secondary school teachers 

have to be registered and licensed by the government before they can be 

employed or act as teachers.12 

Most of the schools are organized on t he six-six plan, (Grades 

7-12). Some are four year hi gh schools (Grades 7-10), others are five 

year (Grades 7-11). The increase in t he total high school enrollment 

within the last 11 years is indicated in Table XXIX. 

The figure for the 1952-1953 year represents about 17 per cent 

of the population between the age of thirteen to eighteen. 

10,Director" means the Director of Education. 

lJrhe Secondary Education Law, Chapter 205 of the Colony of Cyprus, 
1949 (London: C. F. Roworth Ltd.,7:950) p. 157~ - -

12rbid • ., p. 1576-1577. 



TABLE XXIX 

ENROLLMENT WITHIN THE LAST FIFTEEN YEARS 
IN CYPRUS SECONDARY SCHOOtsl3 

Year 

1938-39 
1948-49 
1949-50 
1950-51 
1951-52 
1952-53 

Number of pupils 

5,ooo 
10,253 
11,022 
13 , 007 
14, 231 
16,634 
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13compiled from Reports of the Department of Education, 1948-49, 
1949-50, 1951-52 (Nicosia: Cyprus Government Printing Office 1950, 1951 
1952). 
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There is no free secondary education in Cyprus. Children attending 

secondary schools pay fees. The fees are lower in the grant-aided than 

in the other schools. The average annual fee for all secondary schools 

is about 20 ($56.80).14 

Education, both elementary and secondary is voluntary in Cyprus. 

However, about 95 per cent of the children between the ages of six to 

fourteen attend the elementary schools f or at least part of the normal 

period of elementary_education.15 

Secondary schools are located only in larger towns. They are 

within reasonable accessibility and pupils may attend secondary schools 

provided they can afford the fees and qualify in the entrance examinations. 

Of the 7,782 boys and girls that were in the s ixth grade in the year 1951-

52, 4,857 enrolled in the first year of the secondary schools for the 

year 1952-53, a proportion of 62.4 per cent of the elementary school 

graduates.16 This proportion, however, does not graduate from secondary 

school. The nwnber of seeonda~y school graduates for the year 1952-53 

was 980 which represents 20 per cent of the nwnber of students enrolled 

in the first year of secondary school, and only 12.6 per cent of the 

elementary school graduates. 

ll.~Colonial Reports, Cyprus 1952, 2£. cit., p. 34. 

15rbict., p. 33. 
16G. F. Sleight, Report of the Department of F<lucation for the 

School Year 1951-52 (Nicosia: Government Printing Office, 1953)P. 9. 
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Political and Economic Conditions. Cyprus was occu ied by Great 

Britain in 1878 . Befor e t hat it was a part of the Ottoman Empire . By 

the Treaty of Berlin in 1878 it passed under the administration of Great 

Britain in exchange f or a pr omi se to as sist Turkey against Rus.si2.n 

encroachment on her eastern pr ovince , although nominally it was still 

Ottoman territ or y and i ts i nhabitant s Ottoman subjects .17 At the out-

break of war wit h Tur key in 1914, Cvpr us was annexed t o the Br it i sh 

Crown and in 1925 it became a Crown Colony .18 The island ' s popul ation 

which amount s t o about hal f a mil lion is l argel_r Greek i n origin, 

language, r el igion, habits and customs . Consequently a "movement among 

the Greek p opulation for t he union (Enosis) of G.)rprus with Greece has 

been a constant feature of local politi cal life in the British period " •19 

This movement has exercised an infl uence on the education of the i sl and, 

especially on t he secondary l evel. The Gr eek element headed y religious 

leaders has sought to keep secondary education out side governmental 

direct control and in many cases has r ef used any subsidies from or co-

operation with t he Education Depart ment . I n 19S2 ther e was an amendment 

of the Secondary Educat ion Law whereby school s had t he option of becom-

ing 11public - aided 11 with t he fo llowing conditions: 

17colonial Reports , Cyprus 1952, Op . ~it ., p . 62 . 

18I bid., p . 63 . 

19Toid . 
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••• that Government pays the salaries, pensions , and grat i t ies 
of aJ.l teachers; t hat teachers are appointed by Gover nment after con-
sultation with the governing body of the school concerned; that a 
maximum i s set on t uition fees; t hat a gener ous pr oportion of the 
pupils are admitted free ; that teachers appointed by Goverm1ent rriust 
belong to the religious community served by t he school 1mless the 
governing body has consented that this condi t ion should be waived; 
and that the curriculum is not varied without the authoritv of t he 
Director of Education. 20 

This amendment received stormy criticisms on t he part of the Greek 

population of the island. It was repudiated on the gr otm.d that it was an 

attempt by the gover nment t o bring secondary education under its control 

like elementary educat i on and that it sought t o rob t he independence that 

existed in most Greek schools in t he pur suit of their Greek cultur al and 

educational objectives. The following extract from a ci rcular issued by 

the Hol y Synod of Cyprus illustrates the stand of t he Gr eek element. 

The foreign government which rules Cyprus contrary to the wishes 
of us, the Cypriots taki ng . advantage of the financial difficult ies of 
our schools, seeks to "strangulate" them (the schools ) compl etely , 
bringing under its absolut e control t he t eaching personnel , and 
general administrat i on of the schools. Having succeeded , thr ough 
authoritative l egislation in bringing under its cont rol element ary 
education it plans now the "enslavement" of secondary education, 
offering i n exchange, financial r elief. The Church and t he whole 
Cypriot population condemned unanLmously the new goverrunent al 
measures and authorized the subsidization of the Secondary School s, 
thus helping them to maintain t heir educational and admini strative 
autonomy. 21 

Cy-prus is predomirnmtly an agricultural ccnint ry with f ew .industrj_es 

which are largely for local consumption. It has no oil, coal or iron 

consequently it has no heavy i ndustries . Rur al science, t her efore , 

20Ibid., p . 34. 
21Translated from the Cyprus newspaper Eleftheria, August 19, 1952 . 
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should be an i nd ispensable ~art of the curriculum. Technology is in its 

inf ancy , but is gradually advancing . There is a Cyprus Er oadcasting 

Ser vice , Public Works Department , Central Electrification Scheme , Cyprus 

Ai rways and s o ·forth al l of which require a gr eat number of technicians . 

I I . PHILOSOPBY OF EDUCATION 

The Pancyprian Gymnasium, Nicosia, Cyprus . The Pancy-prian 

Gymnasi um was established in 1812 by Archbishop J\y-priarios as the first 

purel y Gr eek secondary school on the island . In 1893 it was recognized 

by the Mi nist ry of Education of Greece as equivalent to the Greek 

Cl as sical Gymnasia of the 6-6 pattern. It is not a strictly co- educa-

t ional school. Boys and girl s are schooled in separate buildings , but 

in most subjects they- are taught by the same staff . There i s only one 

principal called the 11 Gymnasiarch 11 , and the governing body under the 

direction of which the school oper ate s is the same for both sections . 

Various ext ra- curricular activities are arranged in which both boys and 

girl s pa.1'111:ricipat e together as groups . The rules and policie s are 

appli cabl e to bot h sections. 

The school has a total enr ollment of about 1,600 students . All 

student s are Greek Cypriot s and members of the Greek Orthodox Church. The 

teachi ng st aff mt1.mbers sixty-three , most of whom are graduate s of the 

University of .Athens and hold a teacher ' s license from the Government of 

Cyprus. 

Until very recently the school had rigid required courses of 

study f rom t he seventh thr ough to the twelfth grades . Elective offerings 
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were only limited to certain out-of-class activities. In 1948 the two 

higher grades (grades 11 and 12) were separated into the "Classical" 

section following a strictly classical curriculum and the "Practical'I 

or "Scientific" section which included more science and mathematics hours 

for the benefit of those students who wished to follow a curriculum in 

the natural or physical sciences. There also operated a commercial class 

in the twelfth grade with emphasis on a commercial curriculum for the 

benefit of those students who wished to enter a vocation or pursue higher 

studies in the commercial field . Beginn:ing with the school year 1953-54 

further curricular changes took place. As Dr. Spyridakis, the Gymnasiarch, 

said this was done in order "to meet the many educational problems that 

have arisen in Cyprus. 1122 The program of studies in grades seven, eight 

and nine has remained unaltered. But grades ten, eleven and twelve have 

been separated into three departments. 

a. The classical department which operates on the same lines 
and principles as pefore. 

b. The practical department for the study of the sciences plus 
the humanities and 

c. The department of "Langua ges and Commerce" for studies pri-
marily in commercial subjects and secondarily in humanities 
and sciences.23 

After completing the ninth grade the student is f ree to choose any 

one of the three curriculums according to his interets and needs. No 

11;/f f-/Hqffv (-)µ, 1
{,~ IJ ,-,:,;i f'xo-

';/ 1if-,' ';\. /05 - ' /o .: ). 10.5 
1 

/ 7~ 3 
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student can switch from one curriculum to the next after he has attended 

part of it. 

The institutional philosophy that fundamentally has remained un-

altered even with the splitting up of the program of studies in the upper 

three grades since the early establishment of the school was very suc-

cinctly stated by Dr. Spyridakis at the official opening ceremony on 

September 29, 1951. Dr. Spyridakis said: 

Under the blessings of our holy Church we inaugurate today the 
beginning of classes for the new school year. For years we have held 
this ceremony in conjunction with the Flag ceremony so that both will 
constitute the symbol of the ideals for which our school strives, the 
ideals of Christianty and Hellenism.24 

On another occasion Dr. Spyridakis reiterated that the objectives 

of the school will always be a humanistic and Hellenistic education. 

0The humanistic basis of our education has not only been recognized as 

the one and only education for us but also the one which will continue to 

be valid in the future.1125 

The significant words in these translated quotations are Chris-

tianity, Hellenism and humanitarianism. The religious influence inherently 

manifest in the philosophy of the school is not a contemporary one but 

dates back to the origin of the system. Hellenism is interpreted to mean 

the upholding and perpetuating of the ancient and modern Greek cultures 

which have been based on the cultivation of intellect as the prime factor 

If 

Toi:, f'x o}. E,/ 0 U f fJS 
1 
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for participation in life where that culture exists. I n view of the 

changefl social and economic conditions some curricv1ar changes were 

required. But fundamentally the same philosophy pervades the whole 

system. Dr. Spyridakis states this point of view when he says: 

The most important consideration to be borne in mind is that all 
departments will be governed by the same spirit of our school which 
is national and humanitarian. The division in the t hree upper classes 
will not make our youth different people. They will develop in the 
same spirit, but more capable of facing in a different way life which 
exists in so many different fonns. In spite of these changes

2
gur 

school will continue to remain primarily a classical school." 

The philosophy, therefore, of the Pancyprian Gymnasium may be 

epitonized in terms of the following objectives : 

(a) To train its students for intellectual pursuits through the 

study of a classical educati on. 

(b) To give its students a humanitarian education through the 

study of man's growth and the f or ces bearing in this growth. 

(c) To impart subj ect matter in the vari ous field of study. 

(d) To prepare students to face life primarily through a study 

of their national heritage and the humanities and secondarily 

through scientific and vocational courses. 

(e) To uphold and foster moral intregration through religious 

instruction. 

The Samuel Commercial School, Nicosia, Cyprus. The Samuel Com-

mercial School was founded in 1924 by Constantine Samuel as a four year 

26Toid., p . 122. 
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commercial secondary school extending from grade seven to grade ten. In 

1940 an eleventh grade was added and since 1952-53 it has operated on a 

six-six basis covering grade seven to grade twelve. 27 It i s a pri vately 

owned instituti on wi th an enrollment of about 1,016 pupils. 28 It is 

coeducational, with a teaching staff of 26 who are licensed as secondary 

school teachers. 

The general philosophy of the school is very clearly stated in 

terms of the following purposes: 

The purpose of the Samuel Commercial School is t he Hellenistic 
education of its student population, through the possession of a 
classical and commercial schooling, so that they may become capable, 
both in theory and in practice, to carry out in full the various 
transactions pertaining to matters of a commercial or industrial 
nature, or of Banking, Co-operative Savings Banks, and in general 
of any commercial enterprise.29 

Ever since its establ ishment the school's objectives have primarily 

been (1) the preparati on of its students for l i fe through t he provision 

of a general education in line with the Christian and Greek traditions and 

ideals; and (2) the preparation of its students for life in the Cyprus 

environment through the provision of vocational experiences largel y of a 

commercial nature. The specific objectives of the school will be dealt 

with later in this investigation when the school's curriculum will be 

considered. 

I/ /, I '£J,-,;of11c;:,,, i'xo~ .. ; Laj,ou,/J 27Translated from /\ a voor:,t:05 -r-,,,s r 
{ f.-vl<W <, lei: /.t J..nf.,v 1 1 90} 21l.. ]- 'l-

28This is the figure for the 1952-1953 school year. 

29TraTJ.slated from I<" 11""''6eo~ 
,,,. c:f ., ,~).· & 

,,.,,J 
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The English School, Nicosia, Cyprus. The English School, Nicosia, 

Cyprus was founded in 1900 and until 1936 had operat ed as a private insti-

tution. In 1936 it became the property of the Governor of Cyprus to be 

managed on his behalf by a Board of Management appointed by him.Jo It is 

completely different from the _two above mentioned institutions. In the 

first place, it is exclusive1y for boys with a limited enrollment of 

about 500 students. In the second place, it is more heterogeneous in 

its population than either the Pancyprian Gymnasium or the Samuel Com-

mercial School. Its student body consists of Greeks, Turks, Armenians 

and English. The Greek element is by f ar the largest. The nature of its 

population, of course, means that its students are of different religions 

and denominations also. There are Greek Orthodox, Mohammedans, Protes-

tants and Catholics. The faculty which numvers 30 people are also of 

different nationalities and religions. Seven members of the teaching 

staff are English, fourteen are Greek, five are Turks and four are Ar-

menians. Many of these teachers are graduates of British Universities. 

Thirdly, its curriculum is narrower in course offerings than the two 

other schools. In line with the English "grammar school", its curriculum 

includes, mostly English, history, geography, mathematics, science, Latin, 

and Greek. Unlike the other schools its chief medium of instruction is 

English. Fourthly, the English School emphasizes sports and other extra-

class activities more than either the Pancyprian Gymnasi urn or the Samuel 

Commercial School. Fifthly, a noticeable proportion of its student 

3°supra, p. 123. 
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population reside in boarding houses. The resident students in the other 

two schools are few in proportion to their enrollment. And last but by 

no means least, the English School differs in its general philosophy from 

the other two schools. 

Unlike the Pancyprian Gymnasium and the Samuel Commercial School 

the English School seems to be devoid of any stated philosophy or under-

lying principles. Perhaps this a reflection of certain essential 

British characteristics like "the horror of theory and fear of mechanical 

organizat ion. n3l 

The English School seems to follow a line akin to that of the 

British Constitution and the British national system of educat ion; it 

just grows. However, certain sporadic statements and the examination 

of the curriculum are expressive of the aims and gener~ charact er of 

the school. The original aim of the school was stated by its founder 

Canon F. D. Newham thus: 11to provide Government offices with Cypr i ot 

clerks having a sound knowledge of English. 1132 To a large degree this 

aim operates at the present time. Most of the government offices are 

to a large extent staffed by graduates of the school. The current 

philosophy of the school was broadly expressed by its princi pal as 

follows= 

311. L. Kandel, Comparative Education (Boston: Houghton Mifflin 
Company, 1933), p. 59. 

32E. G. Jackson, "Founder's Day,n The English School Magazine, 
Christmas 1953, p. 6. 
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Constitutionally we are like the British Constitution--we 11 j ust 
grew," and it is this strong growth rooted in the past which will 
spread steadily into the future extending far beyond the school 
boundaries with the lives of many citizens of this Colony and of the 
Great Empire to which we all belong. 1133 

In other words the English School, Nicosia, Cyprus attempts to 

fuse the various cultural elements inherent in its student population for 

the purpose of producing well-rounded citizens fit to take up their place 

in Cyprus and the broader British Empire. More specifically the philoso-

phy of the school may be stated in terms of the following objectives: 

(a) Mastery of the basic skills, knowledge and attitudes demanded 

by the Cyprus as part of the British Empire. 

(b) Moral intergration through religious instructi on. 

(c) Preparation for higher studies in the fields of the humanities 

and the sciences. 

(d) Preparation for the requirements of certain government a.nd 

private posts. 

(e) Wholesome integration through a number of extra-curricular 

acti rities. 

(f) Aesthetic appreciation through music and art. 

(g) Mastery of English a.nd Greek in the case of the Greeks a.nd 

English and Turkish in the case of the Turks aJ1d Armenians. 

Apart from these there is instruction in Greek for the Turks 

and in Turkish for the Greeks for better human relationships 

between the two groups. 

33Ibid. 
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III. THE CURRICULUM 

The three schools chosen for this investigation represent the 

various types of curricula offered in the Cyprus secondary schools. The 

Pancyprian Gymnasium represents the strictly Greek classical curriculum; 

the Samuel Commercial school, the general curriculum with emphasis on 

vocationalism in the form of commercial offerings, and the English School 

the narrow ttgrammar" type of curriculum with emphasis on the study of the 

English language, and preparation for certain local and British exami-

nations like the Cyprus Certificate of Education, and the British General 

Certificate of Education. 

The Pancyprian Gymnasium. The general objectives of the curriculum 

of the Pancyprian Gymnasium are akin to the general philosophy of the 

school. In line with the classical traditions the content of the curricu-

lum is strongly academic, pre-arranged by experts, societ y-centered and 

emphasized for its disciplinary qualities. The school stresses the funda-

mentals like language arts, mathematics, history and general sciences, and 

the maintenance of the "status quo" by subject-matter as accumulated 

through the ages and especially the classical Greek learning. Through 

its curriculum the Pancyprian Gymnasium seeks to train the i ntellect of 

children at the expense of total child growth, for the child is disci-

plined to fit to the curriculum, otherwise he either repeats the grade 

or is forced to leave the school . Subjects like mathematics and ancient 

Greek are emphasized for the disciplinary values of the mental facu1ties. 

The curriculum is departmentaliz~d by subject. The methodology 
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of instruction is largely the recitation method, but the 11memoritern 

type of instruction is still practiced. There are home assignments 

which require two or three hours of work daily. The school practices 

the system of examinations mostly the essay type. It encourages compe-

tition through award of prizes and scholarships and articulation from 

one class to the other depends on the satisfactory passing of the yearly 

examinations. It maintains a strict disciplinary code in matters of 

behavior, attendance, dress and punishment in the form of corporal 

chastisement, and temporary or permanent expulsion are resorted to. 

The extra-class activities of the school are conducted on the 

same educational lines as the classroom activities, namely, on the lines 

of intellectualism. Here again the school follows faithfully the classi-

cal concept of mental discipline of the young. Out-of-class activities 

include classical athletic events, drill in gymnastics, dramatics, orchestra 

and choir. Recently soccer, basketball and volleyball have been included. 

Other factors bearing on curriculum are library facilit~es, audio-

visual aids, plant and supplies and trips. The Pancyprian Gymnasium has 

one of the richest collections of books in the island. Its library con-

tains 13,000 volumes of literary and scientific value, magazines, news-

papers, professional publications and bulletins. It has a museum and 

well-equipped laboratories, but its classrooms are overcrowded and it 

lacks adequate supplies in audio-visual aids. 

The program of studies of the classical department is indicated 

in Table XXX. 



Subject 

TABLE XXX 

PROGRAM OF STUDIES OF THE CLASSICAL DEPARTMENT 
OF THE PANCYPRIAN GYMNASIUM3u 

Grades 
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Seven Eight Nine Ten Eleven Twelve 

Religious education 2-i..~- 2 2 2 l l 
Classical Greek 8 8 8 8 8 9 
Modern Greek 3 3 3 3 3 3 
Latin 3 3 2 2 
World History 3 3 3 3 2 3 
History of Cyprus l 
Mathematics 3 4 3 3 4 4 
Science 3 3 3 3 3 4 
Cosmography l 
Geography 2 2 2 1 l 
Hygiene 1 
Philosophy 2 2 
English 5 5 5 5 5 4 
Physical education 3 3 3 3 3 2 
Art 2 2 1 1 1 3 
Music 2 2 1 1 
French (elective) (2) (2) (2) (2) (2) 

Total Units 36 37(2) 36(2) 36(2) 36(2) 36 (2) 

-¾-~Each unit represents one class period of fifty minutes. 

34compiled from '£.-r;~T"tf(' ,; fx,>~//.0~ 
,, 

/::.-Tovl 1951-1952, op. cit. -- ---



The program of studies of the "Practical" or "Scientif ic" 

Department is the same as that of the classical for grades seven, eight 

and nine. From the tenth grade upwards t he program of studies is as 

shown on Table XXXI. 

TABLE XXXI 

PROGRAM OF STUDIES OF THE UPPER THREE GRADES OF THE 
"PRACTICAL" OR "SCIENTIFI C" DEPARTMENT 

OF THE PANCYPRIAN GYMNASIUM3S 

Subject Grades 

Ten Eleven Twel ve 

Religious education 1-:H~ 1 1 
Ancient Greek 5 s 6 
Modern Greek 2 2 2 
Latin 
World History 2 2 2 
History of Cypr us 1 
Mathematics 6 6 7 
Science 8 8 9 
Cosmography 1 
Geography 1 1 
Geology 1 1 
Hygiene 1 1 
Philosophy 2 2 2 
Physical Educat i on 3 3 2 
Art 2 2 3 
Music 
French (elective) (2) ( 2) (2) 

Total Units 39(2) 39(2) 40(2) 
~A-Each unit represents one class period of f i fty 
minutes. 

35'Toid. 



141 

The Department of "Commerce and Languages" like the Practical 

Department follows the same 9rogram in grades seven, eight and nine, but 

a different one in grades ten, eleven and twelve (Table XXXI ) . 

TABLE XXXII 

PROGRAM OF STUDIES OF THE UPPER THREE GRADES OF Th"E 
DEPARTMENT OF COMMERCE AJID LANGUAGES OF THE 

PANCYPRIA-.~ GTIINASIUM36 

Subject Grades 
Ten Eleven Twelve 

Religious education 1 1 
Ancient Greek 3 2 2 
Modern Greek 3 3 3 
Commercial .Arithmetic 2 1 1 
Algebra 2 2 2 
Experimental Science 2 1 
Chemistry 2 1 
Commerce 1 2 
Commercial Transactions 1 
Geography 1 1 1 
Hygiene 1 
Commercial Science 3 1 1 
Commercial Correspondence 1 1 
Accounting 3 3 3 
Practical Office Work 1 2 
French 3 3 3 
English 6 6 5 
Citizenship 1 
Principles of Law 1 
Commercial Law 11. 
Political Economy 1 1i 2 
Penmanship 1 
Decorative Arts 1 
Typing 1 2 2 
Shorthand 1 2 
Physical Education 2 2 1 
Total Units 38 39 39 
~~Each unit represents one class period of fifty minutes. 

36Ibid. 
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The Sa.mu.el Commercial School . The Samuel Commercial School 

follows the curriculum of the six-year commercial high schools of Greece, 

as set by the Greek Ministry of Education with increased number of hours 

for the study of the English language due to the prevailing local needs. 

Local conditions necessitate preparation for (a) The Cyprus Certificate 

of Education, (b) The London Chamber of Commerce (c) the London General 

Certificate of Education.37 The curriculum therefore, of this school 

seeks to provide opportunities to meet present-day needs. In the school 

bulletin issued in 1953 it is stated: 

Thus the pupils of the Samuel Commercial School through the 
combination of the curriculum as set by the Greek Ministry of F.du-
cation, and the demands of local conditions, acquire much useful 
knowledge for jobs in Cyprus, so that ]gey may succeed in the 
difficult struggle for existence ••• 

Some of the specific objectives sought in the various subjects 

are as follows: 

1. Scripture 
To cultivate the religious feelings of the students and to 

mould their soul and conscience according to the teachings of 
the Greek Orthodox Church. 

2. Ancient Greek 
To acquire knowledge of the Ancient Greek language on which 

modern Greek is based, and of the life and civilizati on of the 
Ancient Greeks. 

3. Modern Greek 
To acquire a linguistic and rational education, to develop 

an aesthetic appreciation of Greek literature and to use 
correctly the written modern Greek language as it is encountered 
in the various phases of life and the commercial world. 

37 Translated from l<o "'0 v '" fa O 

op. cit., p. 6. 

38Ibid., p . 18. 
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4. Citizenship 

To afford an opportunity to understand the meaning and 
character of the state, the duties of each citizen for the 
fulfillment of the purposes of the state, and the responsibili-
ties of each citizen. 

S. History 
To study the development of the political and social life 

of man and man's material and spiritual civilization, since 
the prehistoric time, with special emphasis on Greece. 

6. Practical Arithmetic 
7. Practical Geometry 
8. Commercial Arithmetic 
9. Algebra 

10. Theoretical Geometry 
11. Trigonometry 
12. Analytical Geometry, 

13. Zoology 
14. Botany 1s. Mineralogy 
16. Geology 

To provide suSficient knowl-
edge in mathematics, first, in 
order to understand the various 
computational questions that 
arise in the practical world 
and especially in the field of 
economics ••• 

To provide an encyclopedic 
education, and the elementary 
knowledge of the usefulness to 
man of the various nhysical bodies . 

Through courses in the various commercial arts (for example, 

accountancy, commercial science, shorthand, t . , ing) the school seeks to 

equip students with the necessary knowledge and skills for efficiency 

in the various occupations.39 

The program of studies of this school includes forty-two subjects. 

These are: Religious Education, Ancient Greek, Modern Greek, Citizenship, 

General History, Economic History, Practical Arithmetic, Pr actical Geometry, 

Connnercial Arithmetic, Algebra, Theoretical Geometry, Trigonometry, Elements 

of Analytical Geometry, Zoology, Botany, Mineralogy, Geology, Physics, 

Chemistry, Commercial Science, Geography, Economic Geography, Hygiene, 

39Ibid., pp. 18-25. Translated and adapted in outline form. 
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Accountancy, Coilllllercial Correspondence (in English and French), English, 

French, General Law Principles, Corrnnercial Law, Political Economy, Pen-

manship, Decorative Arts, Drawing, Typing, Shorthand, Physical Education 

and Music.4° 

In its extra-curricular activitie s this school is similar to the 

Pancyprian Gymnasium. The classical athletic events, drill in gymnastics, 

soccer, volley ball and basketball, dramatics, choir and orchestra com-

prise the extra-curricular program. However, the emphasis is secondary 

and, due to the fact that the school lacks supplies grounds and room 

accommodations, the extra-curricular activities are grossly neglected. 

Like the Gymnasium the school is very strict in matters of behavior, 

dress, attendance and so forth. Punishment s, range from reprimanding, and 

staying in after school, to temporary or permanent ex~ulsion. 41 

The school lacks adequate premises, ibrary facilities, audio-

visual aids and classes are overcrowded. 

The curriculum organization and methodology of instruction are 

similar to the Paneyprian Gymnasium. 142 

The. English School, Nicosia, Cyprus. In line with the general 

objectives, the English School offers a curriculum embodying elements 

from three different cultures, the English, the Greek and the Turkish. 

40Ib.d _i_., 
41Ibid., pp . 15-16. 

42cf ante, p. 1i 7;..138. 



Like the other two schools it emphasizes the study of the past as a pre-

paration for present and future living. Like its British prototype , the 

Grammar School, the system of examinations at the English School consti-

tutes an integral part of the entire school program. The content is 

organized on the separate subject type, except for some correlation in 

the first three grades. 

From grade seven to grade ten all courses offered for each grade 

are required courses. Beginning with grade eleven there is a division 

into three departments offering varying courses. These departments are 

(a) the Arts Department (b) The Science Department and (c) the Certificate 

Department. 

The courses offered from grade seven through grade ten are: 

Grade Seven 

Modern English, Greek or Turkish 
Arithmetic 
History of Cyprus 
Geography 
Science 
Music 
Art 
Physical &lucation 
Scripture or Mosque Games 

Grade Nine 
English 
Modern Greek or Turkish 
Arithmetic 
Geometry 
Algebra 
Science 
Music 
Art 
Physical Education 
Scripture or Mosque Games 

English 
Modern Greek or Turkish 
Arithmetic 
Geometry 
Correlated History and Geography 
Science 
Music 
Art 
Physical Education 
Scripture or Mosque Games 

Grade Ten 
English 
Modern and Classical Greek or Turkish 
Turkish for Greeks and Greek for Turks 
Arithmetic 
Geometry 
Algebra 
Science 
Music 
Art 
Physical Education 
Scripture or Mosque Games43 

43compiled from English School Nicosia, Time-Table, 1952-1953. 
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English in all four grades includes reading, writing, spelling, 

composition and grammar all taught as separate subjects. 

Science in grade seven includes (a) Chemistry (water solvent 

power, natural water, solutions, crystallization, distillation, liberation 

of hydrogen from water and acids by sodium magnesium and iron, reversible 

reaction of iron and steam, synthesis of water, preparation of hydrogen 

and properties of H20, air, uses and properties of oxygen, elements, 

mixtures and compounds), (b) Biology- (external features of t ypical plants 

with functions of each; flowers, part and structure, poll ination and 

fertilization; fruits, seeds (broad beans); simple outline of earthworm, 

mosquito, housefly and bee; metamorphosis of above). 

The science syllabus in the eight grade is the same as the seventh 

grade, the only difference being (a) that i t is t aught in English instead 

of Greek and (b) that it is taught in greater detail. 

In grade nine science is divided into (1) physics (2) biol ogy and 

(3) chemistry. The physics course includes sueh topics as: mechanics 

(forces, velocity, speed, acceleration, density, pressure, Boyle's Law, 

pulleys, levers, jacks). The biology course includes seasonal changes, 

animals, perennials, biennials, epheneral herbs; trees; vegetative pro-

pagation; foods, seeds and their commercial value; grafting; soil, elements 

necessary to plants--manure, rotation of crops, soil or ganisms, bacteria, 

fungi . The chemistry course includes outline of Dalton's atomic theory, 

atoms, molecules, symbols and formulas, valency equation, atomic and 

molecular weight; equivalents (Law of constant composition); law of 
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multiple proportions and of receprocal proportions, Boyle's and Charle's 

Law, diffusion, fundamental parts of electrolysis, Faraday's laws, 

electrochemical series, solubility, super saturated and saturated solutions, 

oxidation, reduction. 

Science in grade ten is also divided into (1) physics (2) biology 

and (3) chemistry. The physics course includes heat and light (all 

aspects with sLmple problems and many experiments). The biology course 

includes simple anatomy of root stem and leaf, osmosis, transpiration, 

photosynthesis, nutrition in mammal (rabbit); alimentary canal, di gestion, 

absorption. The chemistry course includes: characteristics of metals 

and non-metals, acids, bases, salts; water of crystallization, chemistry 

of carbon dioxide and carbon monoxide (preparation, properties and uses), 

coal fuel, gas, calcium salts as found in nature , hard water, lime water, 

oxygen, ozone (preparation, properties, reac i ons); hydrogen dioxide 

(preparation, properties, reactions). 

In grades eight and nine history is taught in correlation with 

geography with particular stress on the growth of man as influenced by 

social economic and scientific factors. In grade eight there is a 

correlated course called "The Growth of the Map of the World" wi th his-

torical account s of the ancient civilizati ons of the Egyptians, Greeks 

and Romans, Marco Polo, Henry the Navigator, Columbus, Vespucci, Vasco 

de Gama, Magellan, Cabot, Drake and Raleigh, Tasman, Dampie, Cook and 

Livingstone, and the geography of the r egions associated with the 

explorations and discoveries of these people. In grade nine there is a 



course entitled 11Power 11 • Its _urpose is the study of power from the 

ancient Egyptian use of muscle power to the present use of atomic power . 

The geography of the regions and scientific factors are also included. 

In grade ten there is a departmentalization of history and 

geography. European and Cyprus history form the content of the history 

course. Geograohy is limited only to physical geography. 

The courses offered in the two upper grades are as follows: 

Arts 
English 
Modern Greek or Turkish 
Latin 
History 
Latin 
History 
Geography 
Arithmetic 
Algebra 
Geometry 
Music 
Art 
Physical Education 
Scripture or Mosque,Games 

Arts 
English 

GRADE ELEVEN 

Science Certificate 
English English 
Modern Greek or Turkish Modern Greek or Turkish 
Geography History 
Physics Geography 
Chemistry Arithmetic 
Biology Algebra 
Arithmetic Geometry 
Algebra Arithmetic 
Geometry Algebra 
Music Geometry 
Art Music 
Physical Education Art 
Scripture or Mosque, Games Physical Education 

Chemistry 

GRADE TWELVE 

Science 
English 

Biology 
Physics 
Scripture or ~osque,Games 

Classical Greek or 
Latin 

Turkish Greek or Turkish 
Certificate 
English 
Modern Greek or Turkish 
History Advanced Mathematics 

English Literature 
History 
Art 
Music 

Mathematics 
Biology and Physics 
Chemistry 
Music 
Art 
Physical Education 

Geography 
Mathematics 
Chemistry 
Biology 
Physics 



Physical Education 
Scripture 
Games 

Scripture 
Games 

Music 
Art 
Physical Education 
Scri pt,µre 
Games44 

The course offerings in the upper two grades are geared to 

meet the requirement of certain public ~xaminations like the Cyprus 

Certificate of F.ducation and the London General Certificate of Education. 

The history course includes periods like (1) "Europe 1789-1939" (2) 

"British History 1815-192211 (3) History of Cyprus from early days to 

1191. The mathematics course includes elementary and advanced mathe-

matics. The English course includes language (reading, writing, spelling 

and grammar) for all departments except the Arts department of the twelf th 

grade where literature is taught. Used as textbooks are Wells, The Story 

of Mr. Polly, Pope's Rape of the Lock and Shakespearets As You Like It. 

The physics course includes, light ound, properties of matter, 

electricity, magnetism. The biology course includes blood, arteries, 

veins, capillaries, respiration in plants and a~imals, excretion, 

irritability, amoeba, rabbit, and dogfish. The chemistry course includes 

inorganic (general and physical), acid radicals, phosphorus, allotrophy, 

oxides, chlorides and acids~ 

The three subjects of art, nhysical educati on and games are 

required in all years, but no examinations are given and they do not 

appear on the personal record of the student. The instruction for art 
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and physical education is only once a week for a period of forty minutes 

and for games twice a week for the same length of time for each period. 

Classroom offerings as given above are offered only in the mornings 

from eight o'clock to one o'clock and each subject is given either twice 

or three times each week for periods of forty minute~ each. Home assign-

ments are required daily. The time alloted is one hour and a half in the 

first two grades and two or more hours in the upper four grades. 

From two to four 6'clock in the afternoon all extra-class activities 

take place. The English School like all similar schools in England places 

great emphasis on these extra-class activities which include the following: 

(a) Games--soccer, hockey, cricket and volley-ball. 

(b) Athletic events, track and field events. 

(c) Societies like the Historical Society, the Scientific Society, 

the Dramatic Society, the Astr omical Society, the Literary 

and Debating Society, the Greek Society, the Turkish Society 

and the Philatelic Society. 

(d) The St. John's .Ambulance Association for training in first 

aid to the injured. 

(e) Library 

(f) Chorus, orchestra. 

Students may join these societies according to their interests. 

No fees are paid. All societies are supervised by teachers and almost 

all students--especially those of _the upper four grades belong to them. 

The school organizes inter-class, intra-mural and inter-school events. 



The English School has three libraries with English, Greek and 

Turkish books, magazines, papers and professional publications. It is 

perhaps the best equipped school on the island. Both its chemistry and 

physics laboratories have been recognized by London University as suitable 

for practical work for the advanced level of the General Certificate of 

Education. It maintains a separate history and geography room well-

equipped with supplies and aids for the instruction in these two subjects. 

Its buildings are the most modern school buildings on the island with 

sufficient playgrounds for the various games and athletic events. 

From grade nine upwards students are prepared for vari ous govern-

ment and university examinations. After grade nine students take the 
I 

Government examinations in lower English. In grade ten they take the 

Government examination in higher English. In grade eleven they take either 

the ordinary levels of the London General ertificate of Education or the 

Cyprus Certificate which includes various academic subjects. In grade 

twelve they take the advanced level of the London General Certificate of 

Education. This certificate, completed with advanced and ordinary passes 

qualifies students to enter any British University, the Cyprus Teacher's 

Training College, or to be employed in the Cyprus Civil Service. The 

Cyprus Certificate of Education qualifies students to enter the Teacher's 

Training College or be employed in the Cyprus Civil Service. 

The methodology of instruction is largely the lecture met hod and 

the recitation method. Students have to confonn to disciplinary rules 

and r egulations and the principal has the right to inflict corporal 

punishment. 
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The testing program is lar gely conducted on subjective me thods 

of testim.g and achievement is repo~ted in numerical percentages with 

space for comments by the teachers. 



CHAPTER VI 

SECONDARY EDUCATION lN THE UNITED STA'IED 
AND CYPRUS: A COMPARISON 

It was originally stated that systems of education differ f rom 

one country to another.l Dominant social ideals and the form of social 

organization differ with nations. Consequently, the aims and organiza-

tion of secondary education should vary accordingly. A thorough analysis 

of a country's educational system would necessitate an equally thorough 

analysis of that country's political, social, economic, moral an:i cult-

ural character3 which is perhaps a life-time endeavor. Notwithstanding 

limitations of time, space and research, sufficient data have been 

presented in this investigation to indicate a number of important 

similarities .an:i differences between secondary education in Cyprus and 

the United States. 

Similarities. The similarities between the two systems seek to 

attain rather than the methods of accomplishing them. 

1. Both the American and Cyprus secondary school aim at 11 self-

realization11 as one of their prime objectives. By that it is implied 

that both systems attempt to provide learning experiences by virtue of 

which the student can effect a harmony with himself and he can develop 

to the maximum of his aptitude. There are various instances in the data 

gathered where this objective is manifest. For example of the ninety-

seven schools that answered the items pertaining to general and vocational 

lsupra, p. 1. 



154 
education 38 per cent subscribe to the school objective of general 

education and 62 per cent to general education and a specific vacational 

pursuit. 2 In regard to the type of activities that the school emphasizes, 

social-civic activities were mentioned ninety-eight tines, econornic-

vocational, eighty-eight and individualistic-avocational, seventy-two 

times. 3 The majority of the schools seek to implement objectives re-

sident in the learner, that is, personal growth, physical ·:well-being, 

personal integrity, vocational skills and aesthetic expression in music, 

art or literature. 4 

The Cyprus secondary schools strive for the objective of self-

realization as e arnestly as the American school. The only difference 

being that the majority of the Cyprus secondary schools believe that 

the individual realizes himself through strictly academic pursuits 

rather than a balance between that and vocationalism or practical train-

ing. Through the provision of a classical curriculum consisting of 

languages, the sciences, the humanities, music and art the individual 

prepares for the vocation of life rather than to earn a living. 

2 • .Another aim sought by both systems is the acquisition of 

worthwhile values. The systems differ in what values to attain and 

whether values are pragmatic, whether they are absolute and iunnutable, 

-whether they are subjective or objective or both. The fact remains 

that they emphasize values as an integral part of the educational 

2supra, p. 68. 
3 Supra, p. 6J. 
4 Supra, P• 70. 
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process and the guiding posts for all educational procedures. 

3. Both countries emphasize the interrelationship and insep-

erabili ty of the ind.i vidual and society. The Greek schools of Cyprus 

have never deviated from the Platonic idea which ran as follows: ''Man 

is a social and political anim_al, and nothing but abstract dialectics 

can come of the attempt to isolate his psychology and ethics from the 

poll tical and social environment that shapes them. u.5 American secondar3 

education lays great stress on the social function of education. The 

curriculum objectives that spring from the analysis of society, i.e., 

teaching of democracy, use of intelligence, improvement of human rela-

tions occupied a second place as regards the first preference given 
6 by the one hundred schools. Social-civic activities with such aims as: 

1. The development of ideals and habits of conduct 

2. The development of ideals and habits of cooperation 

3. The development of a knowledge of important social institutions 
or agencies and their place i n the social order ••• 

4. The development of a knowledge of the civic activities involved 
in community life ••• 

S. The development of a lmowledge of the major activities of state 
and national life ••• 

6. The development of a knowledge of political principles and duties ••• 7 

were mentioned by all the schools concerned with t his investigation. 

Differences. The differences between American and Cyprus secondary 

5Plato, The Republic, ~• cit., P• xii. 
6supra, p. 70. 

?Inglis, ~• cit., p. 369. 
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education relating to aims, organization, curricula and evaluation were 

found to be as follows: 

1. The United States seeks to provide equal educationa oppor-

tunities for all its youth of high school age. This is done by direct 

taxation of the people. The answers to the first question on the infor-

mation blank sent to the one hundred schools indicated that 82 per cent 

of the schools axe accessible to all youth of high school a ge regardless 

of social or economic status, color, creed or nationality. To be sure 

there may be certain economic barriers but the fact remains that there 

are high schools in almost every reasonably inhabited community. How-

ever, unlike Cyprus t4ere are no fees and students are not barred from 

entering a high school by not qualifying in the entrance eXBJminations. 

One of the greatnesses of the .American system is that social and economic 

stratification are not a barrier to obt aining a high school education. 

This is not the case with Cyprus. The fee requirements, the examinations 

requirements and the limited number of schools are a stumbling block to 

the uplifting of its people through the provision of a high school 

education. 

2. It was previously stated that both the American and the 

Cyprus system seek to perform social functions and to socially-integrate 

the individual. Though the objective is the same in both systems, the 

method to achieve it varies. The American school seeks to adjust the 

individual socially by creating an environment in the school which i s 

reflective of the outside environment and by encouraging the individual to 

participate in that environment. The underlying belief is that one does not 

learn something unless one lives that which he wants to learn, Consequently, 
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democracy can be taught by practicing it in the classroom, the playing 

field, in the setting up of the curriculum and policies of the school 

and so on. The view held by the Cyprus schools i s different. They 

hold the belief that if the individual achi eves self-realizat ion he 

will be adjus ted t o soc i e ty as s urely as t he day follows t he nigh t . 

Theref ore , the sole ai m of the school should be the provision of the 

opportunities whereby t he individual can realize himsel f . The individual, 

moreover, by bein inducted into t he traditions and i deals of t he past, 

or by learning what t he truth is, will 11 i pso fac t o11 choose the right way 

of life f or his own benefit and f or contribution t o soci ety. This 

raises another fundamental diff erence between the t wo educational systems, 

namely, what is truth or what i s knowledge? 

3. The theori es concerning truth ar e so many that educators are 

rather confuse d in their i nterpretati ons of i t. The answer s received 

from t he American selected schools i llust rate this. Twenty- f ive of 

the hundred schools di d not commi t themselves a t all; other s said that 

t he question was not clear. It shoul d be admi t t ed at the outset that 

to some extent t he administrat ive off icers who f ail ed t o check the i tem 

are quite justified for not only i s t her e s ome degree of overlapping in 

the statements of the item, but al so i t 1'.ras per haps t oo pr e surnptious t o 

reques t pers ons to subscribe to singl e statement s .rel ating t o entire 

schools of thought t ha t involve a host of ot.l-ier theories , pr inci pl es 

and i deas. Nevertheless, what answers were recei ved and what comment s 

followed this item bring out certain points tha t seem t o coinci de wi th 

the general theories as expounded by t he educat ional l iteratur e of 

the United States. These may be epitomized as f ollows: 

a. The views on the the ory of t r ut h vary from state t o s t a te. 
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school to school, and individual to individual. 

b. Some schools do not seek to establish any guiding principles 

in regard to this aspect of education. 

c. The findings show that schools subscribe more to the "prag-

matic" and "empirical" theories rather than the "absolute" 

or 11purely scientific". 

d. Some adopt an eclectic viewpoint encompassing all schools of 

thought. 

e. Some checked all four theories thus corrrrnitting themselves to 

ignorance on the matter. 

There is a striking difference between the .American and Cyprus 

systems in relation to t his aspect of education. There is no doubt that 

the greatest percentage of the Greek schools on the island do whole-

heartedly subscribe to truth as being absolute and immutable. No eJq>licit 

statement was made to that effect, but s it was indicat ed in the phil-

osophy of the Pancyprian Gyninasiu.m and the Samuel Commercial School, the 

ideals of t he Greek Orthodox Church and Classicism are held to be abso-

lute credos and the aim of the schools is to indoctrinate its students 

into them. Truth to t hose schools is not 11vihat works". Truth is what 

has weathered the stormy passage of time and, consequently, children 

should be disciplined into t he acquisition of it. Once that is achieved 

according to them, the mind is liberated, the soul is comforted and the 

body is taken care of. 

What is truth is perhaps one of the most difficult quest ions to 

answer. On the one hand it is impossible to repudiate the permanence 

or certainty of certain beliefs, and on the other it is equally i mpossible 
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to repudiate what science has established through experimentation. To 

accept the theory that truth is pragmatic in the sense that a thing or 

axiom is true if it works, is to sign the death warrant of that accept-

ance. The fact also remains that scientif ic conclusions establish how 

certain natural phenomena work, but~ they behave like they do and for 

what purpose are queries beyond the scientific realm. Scientif ic research 

establishes facts; but what to do with those facts or what values to s eek 

using those facts are questions unanswered by the scientific method. Hav-

ing then arrived at the importance of values, which go beyond science, the 

questions still to be answered are what values, where should they be sought 

and how. The pragmatic viewpoint is that values are relative, changeable, 

subjective and tested by consequences; i .f it be so then economic exploi ta-

tion and dictatorship should be justified if the consequences are good and 

if those values "work. 11 Science for t he most part ceases to be concerned 

with what happens after the facts are established. 

A sound educational philosophy, therefore, should be empirical 

in its foundation, but should project further than that. It should pro-

ject into the realm of values and values can neither be purely subjective 

nor purely objective. For instance the diamond is not valuable in it-

self; it must be valuable to someone and in~ capacity, but on the 

other hand its qualities are not created by people; for it is not people 

who make the diamond hard and brilliant. A value, therefore, is always 

a "val ue-relati on or 11value-si tuation11 • Reasonable values a system may 

seek to educate its youth to attain may inalude health, character, social 

justice, skill, production and enjoyment of art, love, knowledge, phil-

osophy and religion. 
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It can be seen that these values are t o some extent sought by 

both systems with these diff erences: 

a. American secondary education is secular in that it does not 

i ncl ude religious instruction. 

b. Cyprus secondary education neglects health and certain voca-

tional skills. 

c. American education lacks a consistent educational philosophy. 

h. In the fore going discussion the 11value11 aspect was included . 

Though both systems emphasi:ze t he importance of values , the following 

differences have been found to exist~ 

a. The greatest percentage of the American schools emphasize 

present values and functional values of the past. The emphasis on past 

values occupies last position. Thi s is quite the opposite in the Cyprus 

schools. An emphasis on the past is t he accept ed procedure, the convic-

tion being that if the student is inducted into the learning, values , 

and ideas of the pas t , he will under s tand and be prepared for the present 

and future . However , thi s may be the case with the average student, but 

what about the average and the below average? I n view of the fa ct that 

American secondar y educat ion has under~ ken the responsi bility of 

providing secondary education for al l its youth according to their needs , 

interests and abilities, sole emphasis on the past would not be condu-

cive to t..he fulfilment of tha t objective . Tue aver age and the dull 

chil dren are sl ower to make adjustments and need more hel p in doing so. 

They are not sufficientl y able to understand the message of the pas t , 

nor t o make t he applications of this knowl edge to the present . The 

principl e underlying the Cyprus system is that children are enable:1 t o 

understand conditions today bette r by learning how they g-rew up . 



Therefore, they l earn the his tory of Greece, Dyprus and Europe, act 

Sophocl es and Shakespeare and r ead the Iliad, and As You Like It. 
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It is very di ffi cult to decide which of these methods is the 

better. One i s reminded of the Johnsonian classic remark . Johnson 

and Boswell talked of the education of children and Boswell asked 

Johnson ,Jhat he thought was best to teach them first . Said Johnson, 

Sir, it is no matter what you teac1 them first , any more 
t han what leg you shall put i nt o your br eeches first . Sir, 
you may st and disputing which is best to put in first , but 
in t he meantime your breech is bare; sir, whil e you are con-
sidering which of t wo things you should ~each your child 
fi r st, another boy has l ear~t them both. 

b. The same difference i n principl es as the ·r evious one , is 

evidenced when t he results of item number nine under "Philosophy and 

Objectives11 9 is examined. Ninety-nine of the hundred American schools 

subscribe t o the theory t hat education shoul d chiefly emphasize a com-

bination of cultural and practical values. 

5. It is often argued that ·t..he schools ought to give the rudi-

ments, at least, of a vocational education, so that the chil dren may 

leave school f itted f or taking up some vocation in t heir district . 

Other s contend that a general educa tion i n history, geography, literature 

and the sciences is mor e valuable as a preparation for future happiness 

and success than t ype writing, office work, cafeteria or driver education. 

The belief in the American high school tends to be that the student 

while at school should r eceive some vocational training. However , there 

is also a hi gh percentage of s chools favoring a general educatioh 

8Quoted by Stuart and Oakden, op . cit ., p . 20 . 

9supra, p . 70 . 
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without specific vocational pursuit. Of the three statements relating 

to general and vocational education checked by ninety-seven schools 

"general education" and a specific vocational pursuit was mentioned sixty-

six times, and "general education" forty times, a proportion of 62 per 

cent and 38 per cent respectively of the total times checked. 

The Samuel Commercial School of Cyprus and t he other schools simi-

lar to it are the only type that may be considered similar to the American, 

the only diff erence being that the former are limi ted in their vocational 

offerings to commercial subjects alone, while the l atter include commercial 

arts, manual arts, vocat ional agricul t ure, shop, distributive and consum-

er educational training. 

It was only within the last two or three years t hat the Pancyprian 

Gymnasium introduced some form of vocational training as interpre t ed above, 

th~t again in the form of commercial education. A gr eat number of t he ot her 

"gymnasia" in Cyprus still pursue the strictly classi cal curriculum. 

The English School, Nicosia, of f ers no vocational training at allJ 

in tha t , it follows its British prototype and t he belief t hat a general 

educa tion ultimately is a more pref erable one. The l ack of s ome vocati onal 

training is a grea t weakness of the Cyprus s chools and r eflects their stra-

tified and exclusive character. Cypr us is predominant ly an agricultural 

country. Schools, therefore, should int roduce curricula to trai n students 

in order t o be able to carry out the various agricul t ural prac t ices more 

efficient]y. As the moment too many students are trained in academic 

subjects and too few in pract ical ones. 

6. Another marked difference between the two syst ems rela tes to 

the theory of learning. American schools for the mos t part follow the 
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, "organismic" theory of learni ng, namely that learning takes place when 

the whole child, mental, emotional, physical and social, reacts as an 

organism to certain environmental factors and thus a change in his behavior 

is effected. For this reason learning through the training of mental 

fa cul ties fs out dated in tI1e American way of thinking. And rightl y 

so, f or .experimentation has discredited the faculty psychology. In the 

secondary schools in Cyprus and especially the classical gymnasiUi11 this 

theory still persists. Consequently, students are given subject matter 

and mental drill to cultivate the faculties of reasoning, memory and so 

on. Therefore, mathematics and ancient Greek are regarded as two of 

the most important subjects of the curriculum and if a student fails in 

them in the yearly examinations he has t o repeat the class. The 1snglish 

School and the Samuel Com.mercial School are more liberal in that respect. 

The fundamental difference between t he American and the Cyprus system 

in this respect is this: The Gr eek system believes that thinking is 

developed through the cultivation and discipline of the mental faculties 

by special subject matter beiieved to have disciplinary qualities . The 

American system emphasizes 11 problem-solving11 situations in the teaching-

learning process; that thinking develops when the child is conf ronted 

with a problem solving situation. '.Ihe purpose therefore, of t he teacher, 

according to the American school of thought, is to provide experiences 

1-mereby the child I s interest will be aroused, and his behavior changed 

after it has solved the problems that confronted it. 

This approach of the American system is evidenced from the f ollow-

ing instances in the data gathered. First, the answers to the question 

relating to the methodology of instruction i ndicated that the recitation 
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method, the unit method, the resource-unit method and ~½e project method 

were the ones most widely used. Second, the requirements for graduation 

do not solely include academic subjects. 'Ihird, the curriculum is not 

so rigid as in Cyprus nor is the infiltration of subject matter an 

acceptable procedure . For instance in th e question relating t o t he 

determination of the content of the curriculum ninety-one of the one 

hundred schools mentioned that pupils have some par t in determining 

their learning activities according to their interest~ . 

7. There is more consideration of the child itself in the United 

States than t here is in Cyprus. The doctrines of interest, individual 

differences , and wholesome i ntegration according to one's needs and 

abilities are not practiced on the island . American educators lay great 

emphasis on these principles and not with standing the handicaps they have 

t o face, that is, teachers, buildings , supplies, and equipment , they are 

striving towards them as best as they can. Almost all of the selected 

school s answered that they consider each student as an individual differ-

ing from all other students physically, mentally and emotionally. 

The curriculum is many-sided and varied so that students of 11ary:i.ng 

needs and capacities may f ollow an educat ion more conducive to their mm 

growth . Here is a list of offerings in t he California High Schools : 

English 
Social Studies 
Uni ted States History, Constitution and Civics 
Science Laboratory 
Physical Education 
Science (rfon- laboratory) 
Mathematics 
Foreign Languages 
Homemaking 



Industrial Arts 
Driver Education 
Health 
Business 
Typing 
Practical Arts 
Fine Arts 
Art 
Social Arts 
Music 
Home Management 
Journalism 
Speech 
Citizenshi p 
Psychology 
Music appr eciat ion 
Agricultur e 
Family rel ations 
Ability to swi m 
Geography 
Typing 
, enior Review 
Crafts 
Fivst Aid l O 
Cos t ume design 
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Here is another list of curriculum offerings of t he New Britain 

Public Schools, New Britain, Connect icut: 

Language Arts: English , Speech and Drama, French, Latin, German 

Social Studies : American History, Modern History, Geography, 
problems of democracy, int ernat ional r elations , Lat in Amer ican 
his t ory, World history. 

Science: Applied science , biology, chemist ry, physics . 

}'°.ia_thematics: Al gebra, geometry, intermediate al gebra, solid 
geometry and trigome try, vital mat hemaUcs , gener al ma. the-
matics. 

Healtji and Physical Educa tion . 

10california State Department of Education . Bulletin. Cur ricular 
Offer ings and Practices in California liigh School s , 1950-1951, vol. :X.Xl, 
No. 4, (Sacramento, California, March 1952) p . 
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Safe Dr i ving 

usic : Music appr eciation, harmony, band, chorus, orches tra. 

Industrial Arts: Machine, automotive, metal working , electri-
city, woodworking, printing . 

Business: Stenography, bookkeeping, a ccounting, business law, 
commercial arithmetic, offi ce pr actice , transcr iption, t ype-
writing . 

Di str ibutive Education: Typing, bookkeeping, ari thnetic, sal es-
manshi p, re tailing . 

Art: Fine art, des i gn , commercial art, costumes , architectur al 
drawing, drafting, bl ue print r ead~ng, i nterior decorating . 

Home Economics: Foods , clothing, house and home manage:J:,rnt, 
home nursing and famil y relations, homemaking (boys). 

'Ihe data obtained from the question relating to curriculum obj ec t ives 

i ndicates t ha t American schools emphasize objectives r esi dent in the l ear ner 

as a first preference, t hose that spring f rom society as a se cond, t he 

s pirit of independence as third and maintenance of "status quo11 as fourth . 

Some American schools set-up a curricul um which is chiefly 11 child-

centered11 depending sol el y on t he interests of students . Ttielve of 

nine ty-eigh t schools mentioned t hat t heir curr icul um is entirel y "child-

centered", t went y- nine that it is an interaction of 11 chil d-centered11 , 

11 society-centered11 and 11 s tudy of gr eat books" and thir ty- nine that it is 

entirel y soci ety-centered . 

The t esting pr ogr am als o of the American school indicates t hat 

ther e is more consi derat ion of the student . Out of one hundred school s 

llopportunities in Secondary Education, Grades -X , XI , :XII , op . cit., 
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s:L"Cty-five use personality tests, fifty anecdotal records and forty-

four rating scales. Fift y-three checked that they use tests to deter-

mine growth in interest and t hirty-nine growth in attitudes. 

The Cyprus schools seek to develop primarily the mental faculties 

of the child and to impart subject matter without specific attention 

to tl1e needs of the students nor the usefulness of the subject matter 

i t self. 1he student has to fit into the already- prearranged curriculum 

and acquire foe societal values and culture. The testing program is 

devised to test the subject matter taught in the s.chool. Testing 

devides are for t he most part subjective in the form of teacher made 

test of the essay type. 

8. The i mportance of extra- curricular or co-curricular acti vites 

can never be over -emphasized . T'ne Bul letin of the California State 

Department of Education lists the f ol lo 1i ng pur poses i n r el ation to 

student activities: 

1. To provide experiences that will help students 
accept responsibility. 

2. To give as many students as possible an opportunity t o 
develop their leadership ability. 

J. To provide opportunities for t he per sonal sa tisf action 
that comes from being a member of a group engaged in interesting 
pur poseful activity. 

4. To provide school spirit and pride in belonging to the school . 

5. To stimulate interest i n leisure r eading and cul t ivate 
the enjoyment of music and art. 

6. To provide through the expanded curriculum a resource of 
stimulating activities that make use of the habits, a t t i tudes 
and skills acquired in the classroom. 
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7. To cultivate capacities and devices for creative expression 
in music and tl1e fine arts . 

8. To provide an opportunity f or students to practice the 
social graces , habits of etiquette, and other desirable patterns 
of behavior not normally experienced in the conventional classroom.12 

The greatest number of t.rie American schools emphasize co-curricular 

activities as i ndispensable requisites for t he wholesome integration of 

the chil d . Of the ninety- three schools tl1at answered t he question relating 

to co- curricular activities eight - eight answered in the affirmative and 

only five in the negative. 

Here i s a list of extra-curricular activities in the Gatesville 

Hi gh school, Gatesville., Texas . 

Boy's Basketball 
Football 
Track 
Baseball 

Physical Education Program 
Student Council 
Library Club 
Future Homemakers of America 
Future Farmers of America 
Annual Staff 

Tennis Club 
Girls I Basketball 
Girls I Volleyball 
Cheerleaders and Pep Squad . 

Hornets Nest 
Choral Club 
Band 
Crafts 
Home Room Activities 
Class Activitiesl3 

The New Britain Connecticut Public Schools, New Britain, Connecticut 

list t he f ol lowing extr a- curricular activities: 

Football 
Basketball 
Baseball 
Track and Cross country 
Intramural League 

Tennis 
Golf 
Swi mming 
Archery 
Volley Ball 

12Bull etin of the Californi a State Department of ~ducation . op . cit., 
p. 81. 

13Handbook f or Teacher s , Gatesville Hi gh School, Gatesville , Texas 
1952-1953 . 



Field Hockey 
Badminton 
Softball 
Beehive 
Stage Arts 

Gl ee Club 
Chorus 
Orchestra 
Red and Goi ~ Review 
Journalism.L4 
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Excepting t he English School in Ni cosia almost all other hi gh 

schools i n Cypr us lack i n the extra-curricular pro gram. The load of 

student work prevent s students from participating in out-of - class activities . 

ioreover, most of the schools are handicapped by l ack of grounds , r oom 

and equipment. 

1be English School, Nicosia offe r s the following activities : 

St . John ' s Ambulance 
Scouts 
inglish Association 
·ngl:hsh Dramatic Society 
Greek Literary and Debating Society 
Greek Library 
Turkish Literary and Debati ng Society 
Turkish Dramatic Society 
Scientific ociety 
:Savings Bank 
"The Weekl y Searchlight11 

Philatelic Socie ty 
Soccer 
Hockey 
Cricket 
Volley Ball 
Tennis 
Swi mming 
Young Farm§rs 
Gardeningb 

Association 

The difference between tbe extr a-curricul ar or co- curricul at pr ogram 

of the Amer i can and the Cypr us school i s that i n t he for rner case credits 

14 Opportunities in Secondary Education , Gr ades X, :X:I, XII . opl cit., 

l 5 The English School Magazine , op . cit ., p . 10 . 



171 

are given for some of t he above mentioned activities while i n the latter 

no credits are gi ven a t all. 'Ihe i nves t i gati on r eveal ed that of t he 

hundred selected schools , forty f our give credit for or chestra; eight y-

sL---c for band, fift h-thr ee f or gl ee cl ub and chorus , f ourteen f or football, 

fourteen f or basket ball, t hirteen fo r track , eight f or mi nor sports , 

t went y-five for libr ar y and fif t een f or debate . Two schools i ndi cated 

t hat t hey gave credit for office work; cafet eria and school yearbook, 

and credit was also gi ven to of f ice girls , stage crews and library 

ass i stant s. 

9. The organization of curr iculum offer ings pr esents both 

s i mi lar ities and dif fer ences between the two systems . The t wo sys tems 

are simi lar in t ha t t hey pr act i ce largel y the 11 s epar ate subject11 type 

of or gani za tion . In t he case of t he Cypr us s chools , i f t he English 

School is excepted, it i s the only t ype of organi zation . The Engl i sh 

School practices some correlat ion in the seventh , ei ghth and nint h 

grades in regard t o the t eaching of hi story or geogr aphy . But al l ot her s 

are t aught on t he str j_ct l y subjec t appr oach . 

Though the maj ority of t he schools in the United States pr acti ce 

the subject or ganization there i s an a ppreci abl e number t hat experiment 

with coITelat i on, broad fields and core . I n the i nvestigati on separate 

subjects was checked eigh ty- four t imes , broad fiel ds twenty- three , 

correl ation ten, and core five . Tne per centage of total t i mes each item 

question was checked was sixty- nine f or the separa te subj ec ts nineteen 

f or t he br oad fiel ds , eight for correlated subject s and f our for core . 
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Though separate subjects is the predominant practice, the investi-

gation indicates that practices like the broad field, correlation and core 

which are relatively newcomers in education are not entirely neglected. 

This is more clearly evidenced in the ca se of the Junior High School, 

where it seems they are gaining. Of the eighty-two schools that checked 

what they practice in the Junior High gr ades thirty-one checked only 

"separate-subject", and twenty-two broad fields . The percentage of the 

total times checked was forty three in the case of "separate-Subject", 

thirty-five of broad fields , nineteen of correlated subjects and three 

for "cores of general experiences or cutting across many subjects." 

10. Differences between the two systems a re also no ticed in 

regard to the administration-staff-pupils relationships. In the Uni ted 

States there is more cooperation between the administration, the staff 

and the pupils than there is in Cyprus . 

In regard to the staff-admi..l'listration relationships eighty-one 

of the hundred schools indica ted that in the detennination of the 

program and policies of the school, the adrninistration seeks large 

cooperation with the staff, eighteen tl1at it seeks some cooperation 

and one that it seeks both. 

In regard to the determination of the content of the curriculum, 

ninety schools indicated that pupils have some part in de termining the 

learning activities according to their interests, eight that they have 

a large part and only one that they have no part at all. In regard to 

administration-pupil relationships seventy-two per cent of the schools 

indicated tllat the school seeks some pupil cooperation and t~enty-eight 
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per cent large cooperation. 

In the Cyprus schools the situation is different. Students 

have no part at all in the determination of the program and policies 

of tre school or of the content of the curriculum. In some schools 

the administration seeks some cooperation with the staff in regard to 

the program and policies of the school but in others it does not. 

11. Disciplinary techniques and procedure also differ. The 

strict conformity to rules and regulations that is demanded of the 

pupils in the Cyprus schools is not to be found in the American schools. 

Here are some of the rules to which students of the Pancyprian Gymnasium 

have to conf orm. 

a. Students should wear the official school uniform, e~p and 

badge. 

b. Students should not stay out of their own homes after dark. 

c. Students are not allowed to go to the cinema without special -

permission of the gymasia.rch, nor are they allowed to visit coff ee-shops, 

clubs and horse racing. 

d. Smoking, gambling, driving a car , or riding are prohibited 

as unbefitting to the status of the pupil . 

e. It is forbidden for students to join non-school activities.16 

Some of the disciplinary techniques and procedures resorted to 

by the school include: 

a. Reprimand 



b. 

c. 

d . 

e. 

I solation i n t he clas sr oom during the l esson . 

Sending out of the classroom. 

Depr i ving of any school offices , grants or scholarships . 

Tempor ar,J or per manent expul sion .17 
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Rul es techniques and procedm·es of this natur e al beit somewhat 

modifi ed are a char acteris tic of all schools on the Isl and of Cyprus . 

The majority of the schools al s o can r esort to corporal punishment . 

A gl ance at the discipl inary techniques as given by the hundred 

schools i n t he Uni ted States indicates gr eat differ ences . Cor poral 

puni shment was mentioned only f ourteen times ; cooperation between parents 

and teachers or par ents and pr incipal was mentioned eighty-seven times ; 

char a cter- developing experiences fifty- seven times; staying in after 

school f i f t y- one times and sel f -disci pline techniques seventy t imes . 

These differences in matt ers of discipline like the many others 

enumerated i n the f oregoi ng pages are outgrowths of the principles, 

ideal s and conditioning of the two dif fer ent countries . 

17 ---1 ·1 ' Jo ie.. 6f A,l3- l (f 



CHAPTER VII 

SUMI1ARY. GENERALIZA TION$. RECOMMENDATIONS . 

I. SUMMARY 

I n this investigation a systematic attempt was made t o pre sent 

current fundamental educati onal t heor ies and cur r i cular aspects of one 

hundred selected Amer ican and three sel ec ted Cypr us secondary school s . 

The pur pose was to compare American and Cypr us secondary educat ion, and 

to arri ve a t unprej udiced gener al izations s o that elements i nherent in 

one system might be considered worthy of appli cat ion to the other . 

'.lhe educat i onal theories wi t h which t his s:.udy was concerned, 

related for t he most part to the gener al purposes of education, the 

natur e of lmowledge , method and val ues . '.lhe curricular aspects were 

content , organizat ion, methodology of ins t r uction , human relations and 

eval uati on . 

Current theory and practice are nur t ured in the womb of tl1e pas t . 

The character of a system of education, like of any other soci al i nsti-

t ution i s hi stor ically conditioned. 'Iherefore, presenting any aspect 

of a system of education wi thout any relevance t o its hist or i cal evolu-

t i on woul d be a pur pose onl y hal f - served . I n view of this fundamental 

consi deration, a hist or i cal overview of t he growt h of Ame r i can secondary 

education in i ts theor et i cal and prac t ical aims , f unctions and procedures 

was t r eated fir s t . The per i od covered t he years 1890 to date . Emphasis 

was pl aced on t he most s i gni f icant ev ents , t rends , and t heori es l ike 

t he appointment of t he Committ ee of Ten i n 1893 and its Report~ Secondary 

Educat i on; the Commi ssion of the Reor ganization of Secondar y 
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Education and its bulletin, The Cardinal Principles of &lucation, which 

appeared in 1918; the theories associated with the school of philosophy 

lmown as 11pragmatism11 or instrumentalism, its chief spokesmen, John 

Dewey and William Kilpatrick and the outgrowth of that school known as 

''progressivism"; the new advances in child psychology and the theory of 

learning; the educational conflict between ''progressivism" and 11traditional-

ism11 or "essentialism"; the publication of Purposes of Education in 

American Democracy by the Educational Policies Commission in 1938 and 

the Harvard report entitled, General Education in~ Free Society which 

appeared in 1945. 
The historical preview indicated the following trends in the 

evolution of secondary educational theories and practices within the last 

sixty years: 

1. The gradual extension of the purposes and functions of the 

secondary school. With the dawn of the t wentieth century the seeds had 

already been sown for a secondary education t hat would not be the 

privilege of the few, but the right of the many, a secondary education 

t hat would not prepare students solely for college, but for the various 

walks of life, a secondary education that would not aim at inculcation 

of subject matter as embodied in the learning of man's past, but one 

that would be based on the activities of life to which student s would 

apply their training, a secondary education arising from the matrix of 

human experiences and needs and channeled towards usefulness in the 

children's endeavors. These trends have continued and are still char-

acteristic of .American secondary education. The seeds were well sown, 

the plants ares till growing. 
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2. Increased emphasis on "vocationalism" for its intellectual 

and practical benefits. 

3. Increased regard for child growth and individual differences. 

4. Broadening of the curriculum so that it may encompass the 

varying needs, interests and aptitudes of students. 

5. An organismic rather than a mechanistic approach to learning. 

6. .An emphasis on the environmental factors bearing on child-

ren I s behavior. 

7. An increased stress on social behavior and attitudes. 

F<lucation is concerned with goals, purposes, values; ~~th methods; 

and with the individual and society. In setting up goals, or in organ-

izing the curriculum, the educator like a philosopher has to determine 

,mat is good and ·what is bad, what is beautiful and what is ugly, what 

is right and what is wrong; in short he has to philosophize. He has to 

frame a consistent pattern of thought so that his practices will be 

meaningful and purposeful rather than haphazard and inconsistent. 

Questions on right and wrong, good and bad, beautiful and ugly have been 

variously interpreted throughout the ages. In order, however, to develop 

one's own philosophy, one needs to be oriented to the various schools 

that exist and their implications in regard to education. Therefore, 

after having defined educational philosophy as the consistent and pur-

poseful set of principles relat ing to man and the universe, the theory 

of knowledge and axiology, there followed an analysis of three important 

schools of phil0sophic thought, ( a ) idealism, (b) r ealism and (c) prag-

matism, and the educational implications of each school. 

Idealism was interpreted to imply first, a theory of reality 

which is of the nature of the mind, or the spirit, and which can be 
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achieved through reason, intelligence, personality and values; second, 

the existence of an absolute truth independent of man and third, that 

there are values which are unchangeable. In line ,.,,i th his thinking the 

idealist advocates the cultivation ofrnason and the development of 

personality as the two most important aims of education, and a general 

education through the acquisition of the values and traditions of Western 

civilization embodied in the great 1orks of literature, art and the sci-

ences, both social and physical. 

Realism was explained to conceive of reality as existing inde-

pendent of man's mind, therefore, man 's character istic emphasis should 

be on conformity to the l aws of nature. According to the realist man 

arrives at truth through the scient ific method. 

This method with its emphasis on factual and objective data, 

experimentation and testing ushered the period when education was treated 

as a science . It likewise created new developments in regard to the 

science of psychology and t he theory of learning., 

The third school of philosophic thought treated in this study 

was 11Pragmatism11 • It was indicated that the pragmatist repudiates the 

metaphysical conceptions of reality, but believes t hat knowledge is 

created "Vllithin human experience and its interaction with t he environment. 

Truths and values are relative according to the pragmatist and their 

validit y is to be tested by their consequences. Truth is 'fhat worl<:s, 

therefore, there are no absolute truths , since everything is in a con-

tinous state of flux. 

The pragmatist emphasi zes freedom of the individual to develop 

in his own way. The task of the school is to provide an environment 

reflective of the total gamut of t he broader society, whereby the indi-
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vidual will grow according to his interests, needs and abilities . 

Cooperation, free play and fre e thinld.ng should be particularly stressed. 

Moreover, ~ccording to the pragmatist the school should not be dominated 

by society, but help to r econstruct society. 

The second part of the third chapter was a recording of the find-

ings from the information blank sent to the one hundred s elected schools. 

The data gathered may be epitomized as f ollows : 

1. The majority of the schools are accessible t o all youth of 

high school age regardless of social or economic status, color, creed 

or nationality. In the South accessibility to certain schools i s 

restricted by state law on the basis of color. 

2. Most schools aim at the democratic way of living through 

social-civic, economic-vocational and individualistic-avocational acti-

vities with greater emphasis on social- civic activities. 

3. There seems to be more emphasis on present values or pre-

sent values and only functional values of t he past r ather than past 

values as such. 

4. The greatest number of the schools subscribe to the theory 

of truth as being pragmatic. The order of preference indicated by the 

study was first, the pragmatic interpretation; s econd, the empirical; 

third, the ~urely scientific and fourth the absolute. 

5. The theory that education should be concerned primarily 

with a adjustment of students to meet changing conditions seems to be 

the most favored one in regard to the relati0nship between the school 

and society. Adjustment of students to life conditions and participation 

in the reconst ruction of society was the second highest theory checked. 
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6. Ninety-nine per cent of the schools regard each student as 

an individual deffering from all others physically, mentally and emotion-

ally. 

7. Most of the schools believe that students should be trained 

chiefly in a general education and a specific vocational pursuit, but 

quite a large number of schools (thirty-one) believe that the student 

should be trained chiefly in a general education regardless of future 

vocation. 

8. The study indic2.ted that there is more emphasis on training 

children how to t hink r ather than what to think. This aim was mentioned 

forty-seven times (46 per cent). The aim of training children 11both 

how to think and what to think" was mentioned thirty-nine times (38 

per cent), while "simply to think" was mentioned only seventeen times 

(16 per cent). 

9. All schools subscribe to the theorv that education should 

chiefly emphasize a combination of cultural and practical values. 

10. Curriculum objectives were ranked as follows: a. Those 

resident in the learner, that is, personal growth, physical well-being, 

personal integrity, vocational sld..lls and aesthetic expression in music, 

art or literature; b. Those that spring from an analysis of society, 

that is, teaching of democracy, use of intelligence, improvement of 

human relations; c. The spirit of independence in thought and action; 

d. The maintenance of the 11status quo 11 by stressing mastery of the 

subject matter accumulated by specialists. 

Following a preliminary section on the nature and functions of 

the curriculum as observed in educational literature, there was presented 
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the data accumulated in regard to the five curricular aspects with 

which the investigation was concerned. These data may be summarized as 

follows : 

1. The content of the curriculum is largely preparatory for 

higher education (mentioned sixty-two times, 32 per cent) and general 

(informational and cultural) (mentioned fifty-six times, 29 per cent) 

rather than preparatory for vocational life (mentioned thirty-nine 

times, 20 per cent) or preparatory for homemaking and family living 

(mentioned thirty-seven times, 19 per cent). 

2. The content of the curriculum is laxgely geared to meet the 

needs of the average students. According to the comments the gifted 

students and the slow learners are rather neglected, because of limita-

tions in personnel, plant and equipment. 

3. It was found that 64 per cent of the schools indicated as 

their first preference an emphasis on the fundamentals (language arts, 

mathematics, history and general science) and 31 per cent indicated 
11Equally all offerings in the school". Second preference was indicated 

to be emphasis on practical training. 

4. The types of curriculum that most of the schools offer are 

(a) General, (b) College-Preparatory, (c) Business and (d) Homemaking. 

Sixty-one schools checked vocational agriculture and thirty-six offer 

other vocational curricula. 

5. The requirements for graduation were as follows: 

a. English, from one to six units 
b. Science (Lab.), from one to eight units 
c. Mathematics, from one to eight units 
d. Social Science, from one to six units 
e. Physical education, from one to eight units 
f. Foreign languages, from one-half to six units 
g. Other requirements, from one-half to four units. 
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76 per cent of the schools require from three to six units of credit 

in English; 76 per cent require from one to t hree units of science, 

75 per cent from one to four of mathematics, 79 per cent from one 

to four of social science and 65 per cent from one t o four of physical 

education. There were only eight schools that required foreign languages, 

seven of them from one-half to t wo units and one six units. 

5. It was found that 86 per cent of the schools gave credit for 

band, 44 per cent for orchestra, 53 per cent for glee club and chorus, 

1L. per cent for football, lh per cent for basketball, 13 per cent for 

track, 8 per cent for minor sports, 25 per cent for library and 15 per 

cent for debate. 

6. The study indicated that the curriculum offerings and method 

of presentation are largely organized into separate subjects (mentioned 

eighty-four times for senior high schools and f orty~nine for junior high 

schools). Broad fields was mentioned t wen 7 -three times for the senior 

high schools and forty for the junior high; corr elation was mentioned 

ten times for senior high and t wenty-two for junior high and core five 

times for senior high and four times for junior high. 

7. According to the answers received the curriculum seems to be 

chiefly society-centered (mentioned fifty-seven times). However, t wenty-

eight schools mentioned 11child-centered 11 and t hirty-six, interaction of 

child-centered, society-centered and study of great books. 

8. Ninety-five per cent of the schools indicated t hat they em-

phasize co-curricular activities as i ndispensable requisities for whole-

some integration of the child. 

9. The methodology of instruction was indicat ed as follows: 

Lecture method was mentioned t wenty-one times, recitation method sixty-
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five, unit method fifty-two, resource unit method sixty-nine and project 

method forty-two. 

10. The study showed that 9U per cent of the schools provide 

library aids, 98 per cent audio-visual aids and 25 per cent other aids. 

ll. It was f ound that in 81 per cent of the schools the adminis-

tration seeks large co-operation with the staff in the determination 

of the program and policies of the school, in 90 per cent the pupils 

have some part in the determination of the content of the curriculum, 

and in 72 per cent t he schools seek some pupil co-operation in the 

determination of the program and policies of the school. 

12. It was ascertained that in the majority of the schools 

disciplinary problems were handled through co-oper ation between the 

school and the p:,. rents or through self-disciplinary techniques. The 

practice of keeping students in after school is still widely employed, 

but corporal punishment seems to be the least employed technique. 

13. The study indicated that evaluation in the American schools 

does not imply testing of mere factual information. In evaluating the 

student I s program various techniques are employed such as standardized 

teats of aptitude, intelligence and achievement; personality tests, 

anecdotal records and r ating scales; teacher made tests, and cumulative 

records. Cumulative records were used by 92 per cent of the schools. 

In a number of schools student progress in also evaluated in terms of 

growth in interest and attitudes. 

J.L.. The most widely used system for reporting schol astic achieve-

ment was found to be the five-point system. This technique was mentioned 

ninety times. 
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Secondary education in Cyprus in regard to its philosophy and 

its curriculwn was indicated to be based on the following general prin-

ciples: 

1. Preparation for present and future life is achieved through 

a study of values as established by the great thinkers of the past. 

2. A general education in the humanities and the sciences consti-

tutes an indispensable prerequisite for man's adaptation to life and the 

art of living. 

3. Values are immutable. It is the function of the school to 

create independent thinkers through an acquisition of these values. 

4. F<lucation should aim at disciplining the mind through the 

infiltration of subject matter as accumulated by specialists. 

5. Aesthetic appreciation in music, literature and art is an 

indispensable prerequisite for the integration d:f the individual. 

6. The training of the body is important in that it is conducive 

to the intellectual development, but it should be secondary to the 

mental development and be carried out on classical lines. 

The Pancyprian Gymnasium and all other similar institutions 

particularly emphasize intellectualism and mental discipline as the 

foremost purposes of education. The individual according to the philos-

ophy subscribed to by these schools should be indoctrinat ed into the 

great learning of the past and especially the .Ancient Greek learning. 

Moreover, these schools believe that the individual's education should 

consist of the great humanistic and religious beliefs, dogmas and ideas 

as embodied in the Greek culture and the Greek Orthodox Church. The 

Samuel Commelti..al School and all other similar institutions stress the 

view that the individual's school education should consist of a general 
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cultural and informational background, and skill in some vocational 

pursuits especially of the commercial type. In spite of some vocation-

alism, these schools like the gymnaesia believe also that an education 

in the great humanistic and religious beliefs, dogmas and ideas as 

embodied in the Greek culture and the Greek Ort hodox Church should be 

one of the primary aims of the school. 

The English School seeks a fusion of various cultures through 

the provision of an education primarily of the academic type. Though 

it does not offer courses in practical vocations it prepares students for 

the various governmental and secretarial jobs. It is the only school 

that has a wide extra-curricular program and modern buildings and equip-

ment. 

A comparison of .America and Cyprus secondary education based on 

the data gathered from educational literature, the information blanks 

and official publicat ions showed marked differences in regard to the 

nature, the objectives, the functions and the methods of the t wo systems . 

II. GENERALIZATIONS 

In addition to the previous summary statements draim in regard to 

specific areas studies, the following broad generalizations may be made: 

1. A nation's welfare depends on the literacy of its people. 

Consequently, there should be educational opportunities f or every indivi-

dual in the state regardless of social or economic status, creed, color 

or nationality. 

2. The individual is both a separate self and member of society. 

Harmony is achieved -when the individual is int egrated in relation to him-

self and in relation to society. Consequently, an educational system 
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should provide opportunities ·whereby the individual becomes a contributive 

member to society wi thout losing his mm individuality. 

3. Education should be concerned with values. Values are not 

purely pragmatic. They are both subjective and objective. It, therefore, 

behooves the educator to imbue the youth -wi t h already established values 

so that their lives will be fuller, better and more meaningful. 

4. Learning becomes know-ledge when it i s made meaningful to 

the child. It becomes meaningful when the child sees usefulness in it. 

learning situations that are not meaningful or useful should be discouraged. 

5. Interest of youth must not be discarded. However, it is 

incumbent on educators to create interests in the pursuit of worthwhile 

objectives which youth cannot by themselves envisage. 

6. The education of the individual should be encyclopedic. A 
(' 

general education should be the first and foremost aim of the school. 

However, the school should provide a "vocational" environment so that 

the pupil may eJq:>lore his special aptitudes. 

?. The study of the humanities and the sciences should be the 

core of the general education program which should be required for all 

youth. 

8. Extra-curricular activities should be many and varied to 

encompass all student interests, but they should not be stressed at the 

expense of other activities. 

9. Curriculum content in its presentation should be organized 

to bring about learning in wholes r ather than in parts. 

10. Close co-operation among the administration, the staff, the 

pupils, and the community is essential in all aspects of the educative 

proces:.. 
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III. RECOMMENDATIONS 

From the examination of the educational literature and the findings 

of this investigation the following recommendations are suggested: 

United States: 

1. That the schools have a more consistent philosophy of education 

in line w.i.th the democratic ideal. 

2. That the international aspect of education be more emphasized 

through the study of foreign languages, the humanities and the social 

sciences. 

3. That there be more correlation or fusion in regard to the 

curriculum offerings and method of presentation. 

4. That t he schools strike an equilibrium between emphasis on 

t he social function and the indi victual functions of education. 

Cyprus: 

1. That there be less emphasis on the past and more on the present. 

2. That there be more emphasis on the usefulness of subject 

matter and less on mental drill. 

3. That there be more equality of educational opportunity. 

4. That the total youth integration, namely mental, physical, 

social and emotional receive more attention. 

5. That a broad extra-curricular program be provided and more 

emphasis be placed on its benefits. 

6. That the curriculum be more flexible so that the demands of 

a changing society may be better served. 

7. Tb.at learning take place on the basis of an organismic rather 

than a mechanistic theory. 
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8. That there be more vocational and less academic provisions. 

9. That more cooperation among the administration, the staff, 

the parents and the conmrunity exist. 

10. That there be improvement in the socio-physical environment 

of the youth. 

11. That the use of the unit, resource-unit and project methods 

reeeive more attention. 

1~. That there be correlation or fusion of curriculum offerings 

8llld method of presentation. 

1). That there be more emphasis on the social function of educ-a-

tion. 

It has often been asserted that the survival of the free Western 

world depends on its unity and solidarity. But no unity can exist 

unless there is understanding and cooperation without domination, free-

dom without exploitation, and consider , ion without the motive of per-

sonal advancement. These are the ideals for which the various national 

systems of education should strive. They should be the ideals, the 

attainment of which should be the fundamental objectives of the schools. 

The future of a world rests on the education of its people. 

Man's survival depende on man • .As ShakespeaTe so masterfully 

phrased it: 

The fault dear Brutus is not in our stars 
But in ourselves that we aTe underlings:. 
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Name of School 

Berlin High School 

Bloomfield High School 

Guilford Hi gh School 

East Hampton High School 

Darien High School 

Glastonbury High School 

APPENDIX A 

CONNECTI CUT 

Location 

Berlin 

Bloomfield 

Guilford 

East Hampton 

Darien 

New Brita:in Senior High School 

Newington Senior High School 

Glastonbury 

New Britain 

Newington 

NEW HAMPSHIRE 

Name of School Location 

Concord High School Concord 

Keene Senior High School Keene 

Portsmouth Junior High School Portsmouth 

Spaulding High School Rochester 

Lancaster High School Lancaster 

Berlin Junior-Senior High School Berlin 

Hanover Hi gh School Hanover 

Organization 

6-6 

6-6 

6-6 

6-6 

6-3-3 

6-6 

6-3-3 

3 yr. senior 
high 

Organization 

6-3-3 

6-3-3 

6-3-3 

6-6 

6-6 

6-3-3 

6-6 



NN.!J YORK 

Name of School Location 

Hamburg Junior High School Hamburg 

Liberty High School Liberty 

Bethlehem Central Jllllior High 
School Delmar 

Ra.cliff Jansen Central School Hillsdale 

Cassadaga Valley Central School Sinclairville 

Newark Valley Central Newark Valley 

Battle Hill School White Plains 

Royalton-Hartland Central School Middleport 

PENNSYLVANIA 

Name of School ----
Forbes Joint High School 

Emporium High School 

Clarion Joint Schools 

Coudersport High School 

Greencastle High School 

Saltsburg Joint High School 

Wyalusing Valley Joint Junior-
Senior High School 

Saegertown Area High School 

Location 

Kontners 

Emporium 

Clarion 

Coudersport 

Greencastle 

Saltsburg 

Wyalusing 

Saegerto1--m 

199 

Organization 

6-3-3 

6-6 

6-3 

6-6 

6-6 

6-3-3 

6-3 

6-6 

Organization 

6-3-3 

6-3-3 

6-3-3 

6-3-3 

6-6 

6-6 

6-6 

6-6 



FLORDIA 

Name of School Location 

E. O. Douglas Vocational School Sebring 

Madison High School Madison 

Osceola High School Kissimmee 

Mantin County High School Stuart 

Wimauma High School Wimauma 

Apopka Memorial High School Apopka 

LOUISIAl'IJA 

Name of School Location 

Ruston High School Ruston 

Haynesville High School Haynesville 

L. E. Rabouin Vocational High 
School New Orleans 

Francis T. Nicholls Senior High 
School New Orleans 

Alcee Fortier Senior High School New Orleans 

Neville High School Monore 

200 

Organization 

6-6 

6-6 

6-6 

6-6 

6-3-3 

6-2-4 

Organizati on 

4 year 

4 year 

4 year 

4 year 

3 yr. senior 
high 

6-6 



Name of School 

Gilman High School 

ILLINOIS 

Location 

Gilman 

Sheffield Community Consolidated 
School Sheffield 

Galesburg Lombard Junior High School 

Delavan Corrnnunity Unit High 
School 

Community Unit School District 
#208 (Knox County) 

Genesco High School 

Momence Comnrunity Unit High 
School 

Abingdon High School 

Name of School 

Washington Gardner High School 

Leslie High School 

Central School 

Senior High School 

Tecumseh High School 

Grand Haven High School 

Hillsadale High School 

Delavan 

Oneida 

Genesco 

Momence 

Abingdon 

:MICHIGAN 

Location 

Albinon 

Leslie 

Belding 

Iron Mountain 

Tecumseh 

Grand Haven 

Hillsadale 

201 

Organization 

4 year 

6-6 

6-3 

6-6 

6-3-3 

4 year 

6-2-4 

4 year 

Organization 

6-6 

6-6 

6-6 

6-3-3 

6-2-4 

6-3-3 

6-6 
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NEW MEXICO 

Name of School Location Organization -- -
Santa Rosa High School Santa Rosa 4 year 

Hatch Valley High School Hatch 6-6 

Tularosa High School Tularosa 6-6 

Gadsden High School .Anthony 6-3-3 

Carrizozo High School Garrizozo 6-6 

Farmington High School Farmington 6-3-3 

TEXAS 

Name of School Location Organization ---
Gatesville Hi gh School Gatesville 6-3-3 

Hillsboro High School Hillsboro 4 yr. Hi gh 
School 

Belton High School Belton 6-3-3 

Kirby High School ';Joodville 6-6 

Burnet High School Burnet 6-2-4 

Denton Senior High School Denton 6-3-3 

Vernon Sa.riior High School Vernon 6-3-3 



Name of School 

Syracuse Junior -Senior High 
School 

Caney High School 

Paola High School 

Concordia High School 

Hays Junior- Senior High School 

Cherryvale High School 

Larned High School 

Hiawatha High School 

KANSAS 

Location 

Syracuse 

Caney 

Paola 

Concordia 

Hays 

Cherryvale 

Larned 

Hiawatha 

NORTH DAKOTA 

Name of School 

St. John Public School 

Central High School 

La Moure High School 

Garrison High School 

Wahpeton High School 

Devils Lake High School 

Crosby High School 

Location 

St. John 

Grand Forks 

La Moure 

Garrison 

Wahpeton 

Devils Lake 

Crosby 
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Organization 

6-6 

6-6 

6-6 

6-6 

6-6 

6-3-3 

6-3-3 

6-3-3 

Organization 

6-6 

6-3-3 

6-6 

6-6 

6-3-3 

6-3-3 

6-6 



CALIFORNIA 

Name of School 

Corona High School 

Claremont High School 

Mar Vista High School 

San Lorenzo Valley High School 

Tahoe Truckee High School 

Yucaipa Junior High School 

Location 

Corona 

Claremont 

Imperial Beach 

Felton 

Truckee 

Yucaipa 

WASHINGTON 

Naire of School Location ---
Chelan High School Chelan 

Foster Junior-Senior High School Seattle 

Okanogan High School Okanogan 

Mt. Baker Jurnio-Senior High 
School Deming 

Raymond High School Raymond 

Senior High School Ellensburg 

Colville High School (Stevens 
County School District #115) Colville 

Prosser Junior-Senior Hi gh School Prosser 
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Organization 

6-3-3 

6-6 

6-3-3 

6-6 

6-6 

6-3-3 

Organization 

6-3-3 

6-6 

6-3-3 

6-6 

6-6 

6-3-3 

6-2-3 

6-6 



APPEJ.WIX B 

Accessibility. The data obtained through the information blank 

related to accessibility prior to the decision of Ma;y 1954, made by the 

Supreme Court of the United States, whereby segregation on the basis of 

race was declared illegal. The following is an extract from the New 

Republic relative to this decision : 

The Supreme Court has spoken. It has caused the wrath of 
Constitutional condemnation to descend upon the system of 
segregated public schools. 

The Court acted unanimously, with Chief Justice Earl Warren 
as its spokesman. Dealing with the separation of wbi te and 
Negro school children in South Carolina, Virginia, Delaware 
and Kansas, the Court held unequivocably that such segrega-
tion, even though the peysical facili ties and other tangible 
factors are equal, deprives Negro children of the equaled-
ucational opportunities guaranteed them by the equal protec-
tion clause of the Fourteenth Amendment. Forever interred 
in the Constitutional graveyard, at least insofar as public 
education is concerned, was the doctrine of 'separate but 
equal". In the Court's word,s, •Separate educational facil-
ities are inherently unequal •••• To separate children from 
others of the same age and qualifications solely because of 
their race generates a feeling of inferiority as to their 
status in the community that may affect their hearts and minds 
in a way unlikely ever to b e undone. 11 

"The Court has made an Historic Decision 11 , New Republic 130:3 
May 24, 1954. 
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•AR'l' ll'IEN1' OF EDUCATION 

FORT HAYS 
KANSAS STATE COLLEGE 

HAYS, KANSAS 

December 2, 19S3 

As a part of my r equir ements for the master's degree , I 
plan to study certain factors relating to public high school 
programs in selected secondary schools. 

This project will require an examination or representa-
tive school prog~ams from various States and will be limited 
to public high schools of the 6-6 and the 6-3-3 patterns with 
an enrollment between 200-600 . students • 

I wonder if you could .help me by recommending ten sec• 
ondary schools in your state within the enrollment l i mits of 
200-600 pupils- ~five organized as six year (7-12) and five 
organized as three- three (7-9 and 10-12)-and t he name of the 
principal or chief administrative officer of each sehool. 
Enclosed is a form sheet and a self-addressed stamped envelope 
for convenience in answering. In addition, I would be grate• 
ful if you could supply me with selected bulletins or other 
printed material issued by your office relating to secondary 
school programs. 

I might add that I am a nati'f/e of t he i~land of Cyprus 
st.udying here on a Rotary Fellowship. The completion of such 
a project will be of the greatest value to me when I return 
to my countryl 

Your assistance in helping me carry out the investigati on 
will be greatly appreciated , 

enc,, 

Very truly yours, 

Andreas Kazamias 
Graduate Student 
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RECOMMENDED SECONDARY SCHODL9 FOR SCHOOL PROGRAM=; INVESTIGATI ON 

IN THE Sb'l'E OF 

Six Year (7•12) Schools 

High School 

1. ---------

2 . ---------
J. ---------

4. ---------

5. ---------
Three ... Three ( 7-9 and 10-12) Schools 

High School 

1. ---------

2. ---------

J. ---------
4. ---------

,. - -------

Please return to: 

Mr. Andreas Kazamias 
Department of Education 
Fort Hays Kansas State College 
Hays, Kansas 

-------- 208 

Addr ess Administrative Off icer 

Address Administrati ve Officer 

Signed __________ _ 

Address __________ _ 



LLE 

!PAR.TMEdT OF EDCCAT[O,' 

Mirdh 15, 1954 

Mr. 

Dear Mr. 

Recently I sent a letter to tho State Depart nt of Edu ati on 
requesting the names of ten secondary schools in the State o 
and their administrative officers, in regard to a study I 1 ma.kin 
on American S8 cundary education. Your school and your nam w re 
among the ones recommended to me. 

I wonder, therefore, wiether you could help me in arryin 
through a project the complltion of which will be of va ue not only 
to IJ\YSelf but also to my country. 

I am a native of the islnnd of Cyprus studying at Fort H 
Kansas State College on a one year Rotary Fellowship whi h xpir 
this swmn,. r. I am on leave of absence from the Cyprus Departm nt 
of Education where I was employed for five years as a secondary 
school teacher.. lv{y purpose here is to study the Ameri can Educa~ 
tional theories and practices so that I may apply m a t know edg 
I shall have gained for the improvem t of the educational sy tern 
of Cyprus. For my Master's degree I am working on a project that 
requires certain information relatin __ to curriculum theor es and 
practices.in the American public high school. 

It is with t his view in mind that your help and co-aper tion 
are requested.. 

I am enclosing an inforIIB.tion blank largely in th e form of 
a check list and a self addressed stamped envelope for conveni nc 
in answering. 

Your assis tance and advice in this ll'.e.tter will be gr at y 
appreciated, 

Yours very trnly, 
' . 

.__..::;---
A~ M. Kazamia 

,' 1 



Mr. 

Dear Mr. 

Department 0£ Education 
Fort Hays Kansas State College 
Hays, Kansas 
April 14, 1954 

Some time ago I mailed a letter together with an information 
blank to your address as recommended to me by the State Department 
of Education requesting your assistance in regard to an investib 
gation I am making into the American Secondary Education. 

In view of the fact that my time in the United States is very 
limited and that further delay would endanger the possibiliti es 
of the completion of the project, I would greatly appreciate it 
~f you could possibly supply me with th information asked. 

In the event that you can not locate my previous communicati on 
I am enclosing copies of my original letter and the information 
blank together with a self•addressed stamped envelope for con-
venience in answering. 

I trust that I am not eaU$ing you undue inconvenience. 

Yours very truly, 

A. M, Kazamias 
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FORT HA.YS KANSAS STATE COLLEGE 
DEPARTMENT OF EDUCATION 

Hays, Kansas 

A PUBLIC HIGH SCHOOL INFORMATION BLANK 211 

Would you be willing to provide the information asked for on the following pages 
These data are needed in a cross-section national survey of the public high school fo: 
a relative study of the American and Cyprus secondary education. Please return this 
blank with your comments in the stamped envelope enclosed. 

Name of High School 
__ .._,.. ___________________________ .__ 

Location ----------------------------------------
Administrative Officer ----------------------------
I. Organization of school: Six year Three-three Other ------ ------

Number of Faculty -------· 
Total enrollment (Grades 7•12) Boys Girls -------- ------ -----

II. Philosophy-Objectives 

l. The school is accessible to all youth of high school age regardless of socia: 
or economic status, color, creed or nationality. Yes_ No~~--

If not how is it restricted -----
Comments (if any): 

2. The school emphasizes preparation for life in a democracy by (check those 
that apply). 

( ) Social-Civic activities 
( ) Economic-vocational activities 
( ) Individualistic-avocational activities 

Comments (if any): 

). The school emphasizes preparation for life in a democracy through the pro-
vision of opportunities for an understanding primarily of: 

( ) Past values 
( ) Present values 
( ) Present values and only those values of the past that will be functional 

to the student in his or her present day experiences. 

Comments (if any): 



2 
4. The school subscribes to the theory of truth as being: 

( ) Absolute and immutable (unchangeable) 
( ) Pragmatic (wha:t 11works 11 ) and therefore mutable (changeable) 
( ) Empirical as (determined by observation and experiment) 
( ) Purely scientific (objective and factual data as determined by laboratc 

experimentation and educational measurement.) 

Comments (if any): 

5. The school subscribes to the theory that education should be concerned 
primarily with (check those that apply) 

( ) Adjustment of students to present life conditions. 
( ) Adjustment of students to meet changing conditions. 
( ) Adjustment of students to life conditions and participation in the 

reconstruction of society. 
( ) Participation by students in the reconstruction of society. 

Comments (if any): 

6. The school considers each student as an individual differing from all otheI 
students physically, mentally and emotionally. Yes ~---· No ___ _ 

7. The school believes that the student should be trained chiefly in 

( ) A general education regardless of future vocation. 
( ) A general education and a specific vocational pursuit. 
( ) Specific vocational training only. 

Comments (if any): 

8. The school believes that the students should be afforded the opportunity tc 
be trained primarily in · 

( ) How to think rather that what to think. 
( ) Both how to think and what to think. 
( ) Simply to think. 

Comments ( if any): 

9. The school subscribes to the theory that education should chiefly emphasizE 

( ) Cultural values. 
( ) Practical values. 
( ) A combination of cultural and practical values 

I • -



III. CUrriculum-Content 

1. Through the curriculum the s·chool seeks to attain the following objectives 
(Check those that apply, if more than one statement is checked, please rank 
1,2,3,4 in order of preference). 

( )·The maintenance of the 11status quo" by stressing mastery of the subject-
matter acc\;Jllulated by specialists, 

( ) The spirit of independence in thought and action, 
( ) Those that spring from an analysis of society, ioe, teaching of democracy 

use of intelligence, improvement of human relations. 
( ) Those resident in the learner, i iee. personal growth, physical well-being, 

personal integrity, vocational skills and aesthetic expression in music, 
. art or literature. 

Comments ( if any) : 

2. The content of the curriculum is largely 

( ) Preparatory for higher education. 
( ) Preparatory for vocation.al life. 
( ) Preparatory for home-making and family-living • 

.. ( ) General-informational and cultural. 

Comments (if any): 

3. The content of the curriculum is geared largely to meet the needs of 

( ) The gifted student. 
( ) The average student, 
( ) The slow learner·~ 
( ) All students equally. 

Comments (if any): 

4. The content of the curriculum is determined largely by 

( ) Local needs .. 
( ) State needs. 
( ) National needs. 
( ) International needsr 
( ) All of the above. 

Comments (if any): 

5. The content of the curriculum emphasizes (please rank 1,2,3,4 in order of 
preference) · 
( ) The fundamentals (language arts, mathematics, history and general sciences 
( ) Practical training (manual arts, commercial arts). 
{ ) Activities (extra-class activities). 
( ) Equally all course offerings in the school. 



Comments (if any): 

IV. Curriculum-Organization 

1. The program of studies includes the following types of curricula 

( ) Gene'.'l;al 
( ) C0Uege-preparatory 
( ) B1~Fin2BS 
( ) H'):n8M.:'.}:~_ng 
( ) V0::.:a c::.i:;:.G.1 agricii!.+,ure 
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( ) o·~he·c vc.,catioruil cur.cic-c?.J.a · ------------------------
Co mm en ts (if any): 

2. The school requires for graduation t ... ese subjects: 

SUBJECT 

English 
Science (Lab,) 
}ht:-ienat i:::s 
Soci~.J. Sdence (u.s, H:story, 

Wcrld His·co:i.~.1, Chics ) 
Physical Ed.uc.:it.ion 
Foreign Lang·J.age 
Other (Please list) 

Comments (if any): 

JR., HIGH 
UNITS 

SENIOR HIGH 
m;ITS 

TOTAL UNITS 

3. The school gives credit in the form of units for the following activities 
(Please check those that apply) 

( ) Orchestra 
( ) Band 
( ) Glee Club and chorus 
( ) Football 
( ) Basketball 
( ) Track 
( ) Minor sports 
( ) Library 
( ) Debate 
( ) Others (Please list) 

Co mm en ts '(if any): 
--------~---------------



4. The curriculwn offerings and method of presentation are organized into 

Separate subjects, i.e. 
Chemistry, Grammar, 
Spelling, Arithmetic 

Broad fields, i.e. 
Language Arts, General 
Science, Social Studies, 
Mathematics 

Cor~elated subjects, i~e• 
History and Geography or 
History, Geography and 
English 

Cores of general experiences 
or cutting across many 
subjects 

Comments (if any): 

5. The curriculum is chiefly 

JR. HIGH SENIOR HIGH 
Yes No Yes No 

( ) Child-centered depending solely on interests of students 
( ) Society-centered depending on subject matter prearranged by experts 
( ) Organized on 11study of great books" 
( ) Interaction of these 

Comments (if any): 

6. Co-curricular activities are emphasized as indispensable requisites for whole-
some integration of the child. Yes ____ No ____ _ 
Comments ( if ;my): 

v. Methodology of Instruction 

1. The method of classroom instruction is largely 

( ) Lecture method by teacher with students as passive listeners 
( ) Recitation method (daily assignments and teacher dominated) 
( ) Unit method (long range assignments) 
( ) Resource--unit method (pupil - teacher participation) 
( ) Project method 
( ) Other (please name method used) ________________ _ 

Comments (if any): 



2. Home assignments are 

( ) qompul-sory 
( ) Op'ticonaJ. 
( ) Occ-asi-onal 
( ) Not required 

Comments ( if tmy) : 

. · .. , 
-; 

J. The pupils are required to do independent study to supplement classroom 
instruction 

( ) In· the library 
( ) At home _ 
( ) Through community projects 

Comments (if any): 

6 

4. The school provides ample supplementary materials for learning in the fom 

( ) Library aids 
Books (please state number of volumes)_ 

Fiction ---------
Non-fiction Reference s·-e-ts _____ _ 

-Magazines (Please indicate number of titles subscribed to) 

· Pamphlet file: Yes ___ _ No ~------
( ) Audio-visual aids 
( ) Other aids 

Comment~ (if any): 

VI. Staff - Pupil,s 

l. In the determina:t-ion of the program and policies of the school, the 
administration 

( ) Seeks some co9operation with the staff. 
( ) Seeks large co"operation with the staff. 
( ) Seeks no co-operation at all. 
( ) Delegates all responsibility to the staff. 

Comments (if any): 

2. In the detennination of the content of the curriculum, pupils 

( ) Have some·· part in determining the learning activities according to thei 
i nt.Al"Ai:lt.i:l _ 



( 
( } Are entirely free to determine their learning experiences according to 

their interests•-
( ) Have no part at all in determining their learning activities. 

Comments (if any): 

3. In the determination of the program and policies the school seeks 

( ) Some pupil co-operation 
( ) Large pupil co-operation 
( ) No pupil co-operation 

Comments { if any): 

VII. Discipline 

1. The school tackles disciplinary problems through the following techniques 
and procedures (Please check those which apply) 

( ) Self-analysis., self-criticism, self-improvement and self-control. 
( ) Character-developing experiences. 
( ) Corporal punishment~ 
( } Staying in after school for special study or help. 
( ) eo-operation between parents and teacher or parents and principal. 
( ) Complete freedom. ( ) Others (please name) ______________________ _ 

Comments (if any): 

'Ill. 1. Evaluation 

. The school's testing program includes 

1. Standardized tests of 
( ) Aptitude 
( ) Intelligence 
( ) Achievement 

2. Personal adjustment devices 

( ) Personality tests 
( ) Anecdotal records 
( ) Rating scales 

). Teacher made tests 

4. Tests to determine 

( ) Growth in interests 
( ) Growth in attitudes 



5. Cumulative records. Yes ________ _ No. ________ _ 

Comments (if any): 

6. Scholastic achievement is reported in terms of 

( ) Five point system (A.B,C.D and F) (1,2,3,4,5,etc.) 
( ) Satisfactory or unsatisfactory 
( ) Nurecrical pc;rce::itage 
( ) Exp~_::1.nato:i:j- wor ds (Excellent., Good, Average, Below Average, Poor) 
( ) Other system (Please s·cate) -------------·--------
Comments (if any): 

IX• Please send a copy of yo"JI' latest hanr1.boo , catalog, course of study and any 
other printed or numeographed ma.teridl descriptive of your high school, 

Thank you for your courtesy. 

Andreas M. Kazarnias 
Fort Hays Kansas State College 
Hays, Kansas 
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