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CHAPTER I
INTRODUCTION

The need for guidance has manifested itself for gensraticns.
Perents, grandparents, brothers, sisters, amts, uncles, cousins,
school teachers, Sunday Schooi leaders et cetera have served their
respective parts in administering the activities which now appear to
be a part of the guidance process.

The junior and semior high school students are definitely in
need of further direction, in the form of a guidance program.

The junior high school student is interested in many thingsa
Here is the place for him to experiment end explore. Orientation and
exploratory courses should be a part of the jumior high school cur-
riculum. An adequate guidance’program is nesded, at this level, to
help the student find himself, As an example several modern languagss,
Latin, crafts, art, music, mechanics, menual training, cooking, sewing,

and various other types of hand work could be and should be offerad
on en orientation basis. Wiser decisions could be made with much more
successs Students with aptitudes favoring some mechenical endeavor
will do better by following the shop course than by sticking to the
'oelassics' just because father snd mother took them.

Students are past the stage where they take subjects 'just
because they are good for them' or because someone else took themo A
wise testing program in the junior high school followed by expert ad=

vice end direction will tend to keep more youngsters in school and will
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afford the Senior High School the opportunity of dealing more accur-
ately with its new enrollees.

The very nature of the humen child implies guidence. Left
to itself, even after it is able to walk, it would perish.

From the babe-in-arms stage into late adolescence it receives
either parental or institutional care, and without such care,
if it chanced to survive at all, its behavior would be morse
akin to that of the brutes than to that of humen beings.l

The semior high school has the responsibility of directing the

students into the proper channels of educational activity. Whether
the senior high school student graduates with a mere piece of paper,
ocalled a diploma, end nothing else; or whether that student is
definitely going on to college with a professional goal; or preparing
to enter a vocational school where more advanced training can be obe
tained along his chosen line; or starting to work --these are the
problems facing the persons charged with the execution of the senior
high school program. Too many high school seniors, in the past, have
had no definite plsns when they left high school. Guidance, is the
answer to meny of these distressing situations.

Guidance is that continuous, unitary process by which help is
systematically afforded to individuals in situations where ad-
justment, plenning, interpretation, or choice is called for, emnd
by which individual differences and needs are effectively related

to the requirements, demends, and opportunities of social situa=
tionse

1, W. M. Proctor, Educational and Vocational Guidence, (Boston,
New York, Chicago, Dallas, San Francisco, Houghton Mifflin Company,
[01925]), B T

2. 8. A. Hamrin and C. E. Erickson, Guidance in the Secondary
School, (New York, D. Appleton-Century Company,lc1959 VEDE 1T




It is obvious, then, that guidence is a contributing factor
to the complete development of & childe In the broadest sense eny
direotional activity on the part of anyone which tends to affect the
life of a child may be termed guidance.

Guidence, then, properly oconceived and administered, should
mediate between the child and the world of opportunity around
hime It should take him by the hend and lead him along those
paths of self=-realization and social service to which he is best
adapted by reason of his mental, moral, social, and physical
endowment. In the performence of this task the guidance movement
in the public schools must take advantage of the proved results
of scientific research, of the best material equipment, and of
the most highly trained workers thag en awakened and generous
public cen be persuaded to provide.

The Problem:

The problem of this thesis is to set up a guidance program for

the jwmior-senior high school. A progrem especially workabls for the

small junior-semior high school is desirabls since these are most

frequently found in this section of the state.

Definition of Terms:

"Guidance," as used in this thesis, is construed to be the pro-
cess of directing the activitie; of students of the jumior=senior high
school levels. Guidance involves testing, counseling, personnel ser=
vices, group conferences, personal interviews, end actual recommenda=

tions as to what avenue of life's activity the child in question should

3. Proctor, op. oif., Pe 17
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enter. It is not a coercive plan. Whatever the child does after he
has participated in the guidanoce program will be entirely up to him
and his parents or guardians.

"Junior high school" is meant to bs the sehool organized end
operated for the yomgsters of ages twelve to fifteen.

"Senior high school"” is meant to be the school orgenized and
operated for ths yougsters of ages sixteen to nineteen.

The terms "guidance dirasctor," "adviser," and "counselor" are

used interchangeably in this thesis.

Recent Investigations:
No summaries of recent investigations pertaining to the problem

of this thesis were discovered.

Method of Procedure:

M effort was mede to determine the thinking of authorities in
the fielde of guidence, personnel service, snd counssling. A represen=
tative of & reputable Eastern University, Harvard, was selected because
of his contribution to the guidence field. Leaders from Northwestern
University were selected to represent the Mid-west on the matter of
personnsl servics. Two authorities from Minnesota were chosen because
of their contribution to commseling in the secondary schools. From
Michigen & professor who had contributed e fine piece of work to the
Vocetional Guideanca field was selected. To give still greater breadth
end depth to the study a Stenford professor was chosen because of his
efforts in the guidance field. A resume of each of these authorities

follows in Chapter II.




CHAPTER II

SCHOOLS OF THOUGHT ON GUIDANCE

There are many men, in America, interested in guidance. One

of these men is John Marks Brewer, Associate Professor of Education,

Emeritus, Harvard, who expresses his point of view of guidemnce in the

introduction of his book entitled Education as Guidance, & portion of

which appears belows:

1

The plan of analysis . « « was first suggested to the writer
through a study of the techniques of vocational guidence and vo=-
cational education, viewed in the light of a philosophy of the
total task of education. It seemed possible and profitable to
apply three procedures universally: (1) charting definite, major
steps in the progress of the individual, (2) making elementary
analyses of the common tasks of living, and (3) discovering the
elements of knowledge and morale which bear upon these activities.
These, it was perceived, should make up the individual's curric=-
ulum. It was gradually sesen that this approach would make for
greater efficiency in all the parts of the educational enterprise,
as well as for the integration of these parts into a harmonious
whole. The methods of steps, anelysis, and appropriate inter=
relationship between activity, knowledge, and morale will be seen
to be as necessary snd inevitable as is living itself,

e o o is activity worth the serious attention of curriculum
makers? Some writers, particularly on college education, seem to
assume that learning to live is so elementary & matter that it may
safely be neglected in favor of the acquisition of knowledge. Yet
a good case might be made for the position that nothing requires
so much thought end scholarship as does living; indeed, that
thought end scholarship exist for no other purpose.

'How to live, ' if it is ever to be learned, must be rescued from
the level of the radio talk, the columist, and the Sunday supple=-
ment, and placed on a level equal to that of trigonometry, French,
and geography, with trained teachers, textbooks, periodicals,
national commissions, end adequate attention by teachers' colleges.

l. J. M. Brewer, Bducation as Guidence, (New York, The

Macmillan Compeny, 1937), pp. 1-8.
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What the sterile curriculum has never done, curriculum of living
may perhaps accomplish. As to the objection that we must wait
wntil teachers are prepared: perhaps there is no more danger in
good things poorly taught, regret as we may such a foolish maeke=
shift, than there is in questionable subjects well taughtl!

B eT o Colllind &t m-| e @MNSE eclipr N Wl BT @-p (@l el @ e @ @ -8 B o o 0o e o o e

« « o« The word guidence is frequently misconceived: it is
best wderstood through the concept of self-guidence, its ultimate
aim. "Do you not teach as guidence the idea of taking responsi=-
bility for others?" asks one critic. We do not. Guidance is
neither adjusting nor suggesting, neither conditioning nor con-
trolling, neither directing nor taking responsibility for enybody.
e« o o Educate the oncoming generation we must, end a true educa=
tion, as we shall try to show, means guidance. By the process of
guidence, we put the responsibility where it belongs, on the in=-
dividual being guided, as fast as it can be done without running
the risk of abandoning him to crass ignorance end to the mis-
guidance of aotive influences ready at all times to do him harm.

e« « « There are three ways in which guidance may be approached.
In the first place, there may be a direct attack, with a curricu-
lum of activities and guidance, designed to give children the
opportunity to learn living in the laboratory of life. Second,
there may be set up alongside the present entrenched 'studies of
the curriculum,' and in no way interferin; with these studies, a
system of comselors, homeroom teachers, class advisers, student
desng, or other agencies to be used for the purposes of guidence.
Third, with or without a system of coumselors, the present studies
of the curriculum may gradually be modified in content and method
so that they will bear upon life activities, end presumably aid
the pupils in the improvement of their living.

This book has adopted the first method. N e S 8¢ B S Ee §e we & e
« « the objection to the approach to guidance through the present
traditional studies is based on the conviection that the subjects
English, Latin, earithmetic, geography, science, and the like, can-
not be made fundamental eand lasting 1life objectives,

o) WIS gN MRl _leWier WatSigl =o' 0 W i-T Tot el Tle, We i lei "y s » 0. @ o lF A e Em o &

e « Most other perscns now actively interested in guidence are
working, necessarily, upon the little-by-little plan. Many are
wholly concerned with the second of the methods described above ==
introducing counselors without touching the curriculum « « « « «
A1l 'practical' workers in education, apparently, must compromise
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by following temporary or half-way expedients, and must work, at
least at first, through the present entrenched studies.

But may it not be useful for at least a few students of educa=-
tion to attempt to set forth in comprehensive fashion a point of
view unhindered by customs admittedly not rooted in the inescap=-
able logic of either education or life?

Slilel shelie ey Jel We Tiel o"N6! o o6l fgil el ¢ Lok emlie:iig el @ o igiigille el W o le ‘# e

« .« o Good teachers everywhere are busy guiding pupils, and
there are many good beginnings of comprehensive plans. Many public
schools and a number of private institutions, especially some
which use the designation Progressive, show evidences of a real
desire to meke education count in the improvement of daily living
+ « o many educators seem to think that providing veried activi-
ties for the pupils, with cowmselors to advise, constitutes a
complete program. But the curriculum remains practically untouched:
the pupils expend no reel scholarship and little cerebration upon
the difficult problems of their present life. Hence if the cur=
riculum is the chief egency for education, guidence in such cases
is still an extra . . «

« o o« The main thesis . . « is that schools should guide pupils.
This will be esteblished if we succeed in mainteining three points:
(1) the problem of guiding students, as e problem, should be dis-
cussed among teachers; (2) the problem of living, as problems,
should be made the subject matter of school and college work; and
(3) these discussions should eventuate in the best kinds of activi=-
ties for young people, and in guidence therein, which we can co=
operatively formulate.

oL e iimi oF Belgel e eile Th e @ iiel Tels & BT m e B3 0 B e e '8 a6 6 o @ 60

I have purposely evoided following the techniques of other
students of curriculum construction, in order to present an in-
dividual viewpoint which would stand or feall on its own char=-
acteristics « « «

Shirley A. Hemrin, Professor of Education and Clifford E. Erick=-

son, Assistant Professor of Educetion, both of Northwestern University,

present their ideas of guidance in the book, Guidence in the Secondery




School, & summery of which follows +2
The student is the center of all thinking regarding the

process of guidence. The school's responsibility to the student

from the point of assisting him to make a good start, to the service
of follow-up after he has completed his secondary school work is
stresseds

It is the opinion of these writers that the teacher is an in=

tegral part of eny well ordered guidance progrem. The homeroom, class-
room, ocurriculum, home, end community are mentioned as agencies through
which a guidance progrem cen funotion. A well functioning guidence
progrem, in a secondary school, will assist each student in becoming
adjusted to his immediate situetion end will eid him in formulating a
plen for the future along lines compatible with his interests, ebilities,
end social needs. The school progrem, itsslf, is complexe. In order
to make it more easily wnderstood various forms of perscnnel services
have become & part of the educational set=-up. The idea of guidsnce
expressed here does not draw any definite lines between vocational eand
educational aspects of the subject, but rather tends to provide the
student with :‘;nformation end edvice which will enable these youngsters
to do well in their educational endeavors end to plan more intelligentw
ly for the future which will in the end mean "successful carsers" and

"well rounded lives,"

2. S. A, Hamrin and C. Es Erickson, Quidanoce in the Seconde
School, (New York, D. Appleton=Century Inc., IciQSQI’ Y, Ppe v, 1-26.




Guidence is not en art. Guidence is a process which takes
cognizance of the student as he is, with all of his capabilities
end limitations. Beginning from there it assists him in recognizing
educational opportunities; it aids him in becoming adjusted to his
present situation; it stimulates him to learn more of his own inter=
osts, abilities, and limitations; it points out future educational
and vocational opportunities; and it helps him to plem wisely, both
for the present and ths futurs.

To be able to accomplish the above mentioned objectives it is
necessary that the school have the pertinent information about the
youngster. To be able to give accurate, intelligent advice relative
to educational and vocational opportunities the school must securse
this information.

A coungeling program must also be set up whereby & pupil may
be informed either by private interview or group conference or both,
A student must be encoureged to relate himself with the educational and
vocational opportunities that are present.

A follow=-up program is suggested with two objectives in mind.
First, to help the student himself, and second, to use the informetion
obtained, to strengthen the guidence program for the students who will
follow.

The writers ‘believe that if such a progrem is followed, fewer
yowmgsters will drop out of school; scholarship stendards will be raised;
more pupils will succeed; better morale will be evident in the school

itself; retardation will be reduced; & smaller number of migfits end
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social maladjustments will resulty pupils will be better able to stand
on their own; end a bstter all=sround school life will be menifested.
In the end, then, colleges will receive fewer persons incapeble of pur-
suing & college course; less lost effort will be expended in getting
end keeping employment; and en all=around stronger citizenship will
prevail, To accomplish the above results the teacher has a tremendous
responsibility. Hemrin and Erickson say, "In his capecity as a guid-
ence worker, the intelligent teacher is alert to his pupil's needs,
both physical and psychological.™®

George Edmund Myers, Professor of Vocational Education and Guid-
snce at the University of Michigan is a stawmch supporter of vocationsal

guidence and his book, Principles and Techniques o_f Vocational Guidance,

reveals his thinking on the matter. His thought appears, in part,
heres?

Vocational guidance, while a definite part of the educationel
program, is not synonomous with "orgenized education"; individualized
instruction; personnel work; or a mental hygiene course. It serves a
seperate end distinct purpose different from any other form of guid-
ence. "Vocational guidance is the giving of information, experience
end edvice in regard to choosing en occupation, preparing for it,

entering it, end progressing in it, "5 Seversl years ago one writer

3e Ibido. Pe 26.

4. G. E. Myers, Principles end Techniques of Vocational Guid-
ance, (New York, McGrew-Hill Book Compeny, Inc., 1941), ppe Vv, 1-359.

5. Ibid., pe 4.
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referred to voocational guidence as, "seeing through Johnny and seeing
Johnny 1:hrough,"6 A better way to express it in similer lenguags,
Professor Myers thinks, would be: "Vocetionel guidsnce is helping
Jolnny to see through himself end to see himself through, "7 Two sets
of differences must be taken intc consideretion in order to develop
this interpretation of vocational guidence. The first, represents the
individual differences of people end the second pertains to the dif-
ferences in the thousands of ocoupations.

Vocationel guidence deals with the problem "of assisting en
individual who possesses certain assets, liabilities, =nd possibil=-
ities to select from these meny occupations one that is suited to him-

self and then to aid him in preparing for it, entering upon, and
progressing in 1t."8 Vocational guidence would be unnecessery if all
persons were alike or if all ocoupations were :like. It is the differ-
ences that make vocetionsel guidence a must.

It should be clear from what has been said that vocational
guidence snd voocational education, though closely related, arse
not to be confused. Ths latter means preparetion for & vocation
after it has been chosen in some menner, wisely or unwisely. The
former involves, smong other things, assistence in choosing both
the vocation and the plen of preparetion for it before the prep-
aration begins. The former serves to bring the individual into
vocational preparetion wmder the most favoreble conditions possible.
Vocational education without vocational guidence is much like try-

ing to meke en sutomobile crankshaft out of eny bar of metel that
comes handy without first determining whether it is suitable for

6. TIbid., p. 4e
7. Ibide, Pe 4.

8. Ibid., Pe Se
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the purpose. Vocational guidence without vocational education
is like selecting with great care a bar of steel suitable for a
crankshaft without providing propser facilities for subjecting
it to the processes of forming, tempering, end gauging necessary
for the purpose. Both vocational guidance end vocationel educa=
tion are necessary to a successful transfer from school to work-
ing life.d
Professor Myers mekes clear his position on the vocetional
guidence program when he says,
e o « o It is important, however, that the reader should under=
stand early that the author of this book looks upon vocational
guidence as an integral part of em orgemized educational program
and not as something apart from education that is being wished
upon the schools by a grouf of enthusiasts because there is no
other agency to handle ite Y
The suggestions made in this book are certainly sowmd, and if
used as they were intended any school system could profit tremendously
from such use.
Edmmnd G. Willismson, Professor of Psychology and Dean of
Students and Milton E. Halm, Coordinator and Instructor in Vocational
Orientation, General College, both at the University of Minnesotsa, give

their points of view on high school counseling in their book, Intro-

duction to High School Counseling. An interpretation of their think-

ing on the subject of counseling follows ;11
Student personnel work hes come to be a very importent feature

of the educational progrem of the modern high school. Counseling is

90 Ibidc. pP,?‘eo
10. Ibid., p. 9

1l. E. G. Williamson and M. E. Hahn, Introduction to High School
Comseling, (New York, McGrew=-Hill Book Company, Inc., 194?)-)', pp. v-viij,
"3080
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one of the main cogs in the wheel of personnel services. Counseling
may be partially performed by classroom teachers, homeroom teachers,
principals, supervisors, or superintendents, but the most efficient
service is performed by a trained coumselor. It is no more true to
assert that a history teacher is sn expert counselor bscause he once
took & two~hour course in counseling than it would be to say that a
counselor is an expert history teacher because of his having taken a
similar course in histerye.

The counselor's duties are many. He may have to change the
thinking of parents end other fond relatives in order to assist the
student to accomplish the goal which has been selected. The counselor
must be interested in the bright student as well as the dull one. He
must be concerned with the disciplinary cases, not because of the in-
frections which have been committed by the student, but to ascertain
why such behavior was menifest, end to assist in meking the necessary
corrections. He must be able to understand the "ins™ and "outs™ of
humen neture. Capable students sometimes fail or do very inferior class-
room work., It is the counselor's duty to determine why this is so and
to be able to offer possible corrective action., It is his duty, also,
to direct, through counseling, the student that hes embitions above and
beyond his cepacity to achieve. Meny times these ambitions are "fixed"
by parents, guardiens, or other interested parties. It is not always
easy to work out a ;atisfactory solution, but it is a necessary task

to try to convince these persons that the real good will come in terms
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of a heppier student and as a result a better citizen.

Then again, the counselor "bumps" into opposition with teachsrs,
principals, and supervisors. Their arguments against special treat-
ment in some cases are that 'it will form e precedent;' 'that the
student doesn't deserve special consideration;' that first, 'the stude
ent should do like the other members of the class before being per=
mitted to follow the suggestions of the cownselor.'

The counselor knows that it is his duty and responsibility to
assist each student in making decisions for himself which will cause
the student to do better work, maintein a happier attitude, contribute
more for others, end in so doing develop himself., After the student
reaches a certain stage, as demonstrated by his performance, he will be
able to think better for himself and will not need as much personal
attention from the counselor.

A much more efficient plem of counseling can be maintained if
superintendents, principels, supervisors, advisers, classroom teachers,
end homeroom teechers cooperate in the venture.

Obviously complete records must be mainteined for a counselor
to function properly. Contributions from coaches, prineipals, teschers,

end supervisors are necessary for a complete set of records.

Last of ell is the follow=-up program which begins after the
student first meets with the counselor end continues after the student
hes left the secondary school. Many useful discoveries have been made
through the observation of students after they enter college or take

their place in the field of competitive enterprise in earning & livelihood.
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William Mertin Proctor, Professor snd Chief of the Division
of Teacher Training, at Stanford University, presents a splendid
resume of his thinking in the first chapter of his book, Educational

end Vocational Guidence. Parts of this chapter are reproduced below:12

« » + The progress of the humen race to the present stage of
development has been due primarily to the fact that during the
long period of dependence of the humen child it is being educated.
A vegetable can be cultivated, & horse or dog cen be trained, but
the children of men are capable of being educated. Education im=-
plies the ability on the part of the child to be educated, to
think of himself in a different situation from that which he now
occupiess It implies also the ability to initiate the processes
necessary to bring about that chenged situation. A small boy
sees that his sister is able to read stories to herself from a
book, and that she is, because of that accomplishment, independent
of the grown-ups, so far as story=-telling is concerned. He thinks
of himself as able to do the same thing at some future time, end
he is capable of meking a start toward the desired goal of ability
to read the printed page. He could "pick=-up™ this resding ability,
but he arrives at the desired goal much more quickly if he is
guided in the first steps of the process by some one who already
knows the way. Hence education has been defined as "the process
of producing, directing, and preventing chen_;es in humen beings."
The chenges to be produced, directed, end prevented will neces-
sarily depend on the goal to be attained --on the purpose for
which the individual is being educated.

+ o o The aims of education are usually established in the
light of the needs of the individual and of the social order of
which he is a part. The Social Order is interested in the trein-
ing of each of the persons meking up its citizenry, to intelligent
participation in those activities which concern the welfare of the .
entire group. In an autocratic State, whether a monarchy or a
dictatorship of the proletariat, the individualistic phases of
education will be subordinated to the political end group phases.
This point of view is supported by the conditions which existed
in Imperialistic Germany before the World War, end which exist in
Soviet Russia today. Under any autocratic political regime the
child will be trained primarily with a view to the welfare of the
State. Both the educational aims and the means of attaining

12. W. M. Proctor, Educational and Vocational Guidance,
(Boston, New York, Chicago, Dallas, San Frencisco, Houghton Mifflin
Compeny, [01925] ), pp. 1=17,




16
those aims will be set up by the State.

In a representative demoeracy such as our own, on the con-
trary, the individualistic aims of education will tend to be
stresseds Only such attention to the politicael and sooial aims
will be given as is deemed essential to social cohesion. The
people of a democracy hold firmly to the belief that the welfare
of all is most apt to be promoted where each person has both the
incentive end the opportunity to realize his meximum possibilitiss.
It is on this account that the people of a democracy are willing
to tax themselves heavily to support free public education. For
the same reason a democratic social order permits freedom of
thought and expression, within reesonable limits, upon political,
social, eand religious questions, end depends upon the operation
of the law of enlightened self-interest to safeguard the general
welfare.

e « o« In ean autocratic State, guidence takes the form of pre=-
seription and dictation. « « « the people of en autocratic State
are not their own mesters; they are the pawns of the ruling cless
end belong, theoretically at least, to the Stete.

The freedom which prevails in the United States of Americe, on
the other hend, gives wide scope to individual initiative and
ability. A men may be a carpenter or a ditch digger, but that is
no reason why his son must be satisfied to look forward to the
seme occupation or station in life. Subject to native capacity
and economic limitations, the latter of which he is frequently
able himself to control, the American youth is free to strive for
a higher social status than thet ocsupied by his father « « « »

s » « The greater the range of selection in the matter of life
careers, the more difficult becomes the task of making & wise
selection end the greater the chance of error. When population
is relatively homogeneous, when the pursuits of the people are
largely agricultural, when industry is carried on in small umnits,
and when schools are limited in their offerings --then the prob-
lems of guidence are relatively simple. When, on the contrary,
industrial pursuits claim more workers than do agricultural, when
the bulk of the population becomes urban and composed of diverse
racial elements, and when farming involves the use of complicated
machinery and scientific methods --then the schools must offer
meny curricula where formerly they offered but one or two, and
the problems of guidence become much more difficult end complicated .
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« o« o It is significant that the growth of the orgenized guid-
ence movement has been coincident with the demend for en expension
of the educational system to meet the needs of an urben and ine
dustrial people, as contrasted with the needs of e rural and age
ricultural people. In the earlier agricultural stage, and the
later trensition stage of our national development, such guidencse
as was given was largely in the hemds of parents, school teachers,
and ministers. At present, the social and economic problems are
so complex that few parents are competent to give the needed ad=
vice. The church no longer holds the place in the life of the
community which it once held, and the influence of the minister
as an adviser of youth has correspondingly diminished. The expan-
sion of the program of studies, the departmentalization of teach-
ing, and the bringing together of large bodies of pupils in the
elementary, junior and semior high schools makes it difficult for
regular classroom teachers to perform acceptably the guidence
function, ,

e « o This situation has led to the present rapidly growing move-
ment to provide a system of scientific guidance for the boys and
girls in our schools « ¢ « &
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« o o Guidance will not be accorded the place which rightfully
belongs to it by reason of its importance until it is understood
to have a wider application than simply to ths choice of & voca=
tion. Up to the present time, however, most of the attention which
guidance has received has been from the vocational guidence angle.
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¢« » o Guidance, then, properly conceived and administered,
should mediate between the child and the world of opportwumity
arouwnd him. It should take him by the hend and lead him along
those paths of self-realization and sooial service to which he is
best adapted by reason of his mental, moral, social, end physical
endowment. In the performsnce of this task the guidance movement
in the publio schools, must take adventage of the proved results of
soientific research, of th? best of material equipment, and of the
most highly trained workers that an awakened and generous public
can be persuaded to provide.
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« o« o It is significant that the growth of the orgemnized guid-
ance movement has been coincident with the demsnd for an expsnsion
of the educational system to meet the needs of an urben and in=-
dustrial people, as contrasted with the needs of a rural end age
ricultural people. In the earlier agricultural stage, and the
later trensition stage of our national development, such guidence
as was given was largely in the hends of parents, school teachers,
and ministers. At present, the social and economic problems are
so complex that few parents are competent to give the needed ad=-
vice. The church no longer holds the place in the life of the
community which it once held, and the influence of the minister
as an adviser of youth has correspondingly diminished. The expan~
gion of the progrem of studies, the departmentalization of tesach-
ing, eand the bringing together of large bodies of pupils in the
elementary, junior and semior high schools makes it difficult for
regular classroom teachers to perform acceptably the guidence
function. ,

e « o This situation has led to the present rapidly growing move-
ment to provide a system of scientific guidence for the boys and
girls in our schools « ¢ « &
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o« o o Guidance will not be accorded the plece which rightfully
belongs to it by reason of its importance until it is understood
to have a wider application than simply to the choice of a voca=-
tion. Up to the present time, however, most of the sttention which
guidance has received has been from the vocational guidence angle.
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e o« o Guidance, then, properly conceived and administered,
should mediate between the child and the world of opportwmity
arownd him. It should take him by the hand end lead him along
those paths of self-realization and soocial service to which he is
best adapted by reason of his mental, moral, sociael, and physical
endowment. In the performance of this task the guidance movement
in the public schools, must teke adventege of the proved results of
scientific research, of th? best of material equipment, and of the
most highly trained workers that an ewekened and generous public
can be persuaded to provide.
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Similarities a.pd differences in Philosophy, Objectives, and
practical programs:
Philosophy:
Brewer states that:

"In the first place, there may be a direct attack, with a
curriculum of activities and guidance, designed to give children
the opportunity to learn living in the laboratory of life . .
This book has adopted « « « this method « . . ."13

Hamrin and Erickson says ". . . Guidence is conceived as the

process of aiding pupils both in their present adjustments end in

their intelligent planning for the future « . . 4

Myers belisves:

"Vocationel guidence is the process of assisting the individual
to choose an occupation, prepare for it, enter upon, and progress
in it." It is not concerned with doing things for the individual
but with helping the individual to do certain things for him-
self . . . ."15

Williemson and Halm remind the reader that:
The work of the counselor is more then aiding students to msake

educational and vocational choices, importent as this type of
assistance may be. The counselor helps the student to formulate

end to attain various kinds of goals. He may accompany the student

a little way along the road until the student can demonstrate his
ability to traverse the rougher sections alone.l®

Proctor says: "Guidence, then, properly conceived and adminis-
tered, should mediate between the child and the world of opportumity

aromnd him . « 0“17

13. Brewsr, op. ﬂ., Pe 3e

14, BHemrin end Erickson, op. cit., p. v.
15. Myers, op. cit., p. 10.

16, Williamson end Heln, op. cit., p. vi
17. Proctor, op. cit., p. 17.
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All in ell the basic philosophy of the seven authors is that,
the child is the center of their thinking and that education through
its various services -~coumseling, guidance, personnel work, and vo-
cational guidence has en obligation to assist the individual in find=
ing himself.

OBJECTIVES:

By the same token the objectives are very similar. Each author
is concerned with the ultimate future of the students who will be
effected by the educational program through the vocational guidence,
personnel work, counseling, and guidance services. While sach author
has directed his efforts in presenting a particular part of the progrem
each has menifested a keen interest and a profound desire to assist
students to evaluate situations; to be cognizent of educational oppor-
tunities; to be aware of their own possibilities end limitations; and
by so doing adjust themselves in their present school situation and to
their future responsibilities of earning & living; meinteining a home;
end being @ good citizen.,

PROGRAMNS 3

Naturally the programs are not identical, but they are similar
in structure. Each program calls for recognition of individual dif=-
ferences; the procedure of assisting the student to find himself rather
than mapping out a program for him; the necessity of having trained
persons to do the counseling, personnel work, and guidance tasks; end
the importance of follow-up activities even after the student has left
the secondary school. The ultimate goal in mind is the development of

more useful citizense.
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CHAPTER IIT
DESIRABLE PURPOSES, OBJECTIVES, AND PRINCIPLES

In order to get an up-to=date opinion regarding a guidsnce
program for the junior-senior high school a questionnaire was sent
to twenty-five representative school administrators of Kansas. One
of the school administrators was serving in a city of the first class,
seven were serving in cities of the second class end seventeen were
serving in cities of the third class, The questionnaire was composed
of two sections. The first section was fifty questions dealing with
effects of a guidance program on the youth of junior-senior high
school levels, The second section covered four fields of testing,
(1) Intelligence tests, (2) Achievement tests, (3) Inventory tests,
end (4) Aptitude tests. For each field listed three recognized tests
or testing devices were mentioned, one suggestion that any reliable
test might be used, and one space was left blenk for the school ad-
ministrator to fill in eny test of his own choosing.

At the end of the testing groups was still another set of lines
for further recommendations from the persons doing the evaluating. A
copy of the introductory letter and the four page questionnaire is
shown on pages 21 to 25 inelusive. The results of the first section

of the questionneire are shown on pages 31 and 32,




21
Lewis Field
Building "G"
Hays, Kenseas

4 June 1946

Superintendent of Schools

Dear Friend:

The Fort Hays Kansas State College requires a thesis as a
partial fulfillment of the regquirements for the degree of
Master of Science, I have chosen, "A Guidance Program for
the Junior=Senior High School", as the title for my thesis,

I am in need of some additional information from some of the
school administrators of the state, I am endeavoring to se-
cure this information through fifty questions end a list of
testse

The questions are submitted for your evaluation. 4 check
mark in the "Yes™ column indicates thet the question is im-
portant to & guidance program., A check merk in the "?7" col=-
umn indicates that the question is of doubtful importance,
and a check mark in the "No" column indicate. that the ques=
tion is of no importance. Plcase rate both the Junior end
Senior High groups.

The list of testing devices is submitted for & similar ap-
praisal,s A blank space is provided for eny other tests
which you think might strengthen a guidance program in any
of the designated fields listed. An additional space is
provided on the last page for any other suggested testing
device which you might wish to insert,

I fully reclize that you are busy ond that this questionnaire
will arrivc when you are not having school, but I am required
to secure the informetion., I certeinly will appreciate your

efforts in this regord and sincerely thunk you,

Sincerely,

C. Go Hubbart
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QUESTIONS 26 to 50

Will e guidance progrem in the Junior=-Senior

High School aid in determining:

l. A child's dgpendence on direction?

2,

O
10,
11,
1z,
134
14,
15,
16,
17.
18,
19,
20,
21,
22,
23,
24,

25,

Individual Differences?s « ¢ o o o

School Merks?e o o » o s ¢ o @

Velue of previous treining?. .

Personality characteristics? .

Character traits of & child?

.Physiccl condition of the ohild?

Early vocational cmbitions?, . .

The rate of progress of a child?

The curriculum for the school?

Speciﬂl ﬁptitudGS? e o v o v e

The effectiveness of teaching?

The effect of supervision? . .

The

The development of one's Civic attitude? . o

stoge of development of social

.

attitudes? |

A Child's creotive ability?. « o o o s »

How leisure time is spent? o « « o «

How leisure time should be

The personcl influences of

Moral Stondards? , . .
One's future vocation?
The aim of the school?

How o student reesons?

.

spent?.

teachers?

Promotion or retention?. « « « o o

The effect of a child's environment?
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TESTS

INTELL IGENCE:

1,

2.

Je

Revised Stanford Binet Scales, by L. M.
Terman and Maud Herrill, 1937, (For
children and adults.) © ¢ o 4 o » & 8 © o

Honmon-Noclson Tests of Mental Ability,
High School Excminntions, by V. A. C,
Henmon tcnd Y. J. Nelson.(grades 7«12) . .

Kuhlmenne-Anderson Intelligence Tests,
by F. Kuhlmon and R, G. Anderson, 4th
ed., 1933. (Age six to maturity,) « « » »

Jr. H. SG Sr.

H‘ S.

es |No

71 Yes

Nol ?

4, Any roliable Intelligence Teste o« o o o o
5,

ACHIEVEMENT:
1, New Stanford Achievement Test, Advonced

2,

3o

4,

5.

Examination, by T. L. Kelley, G. M,
Ruch and L, M, Termnnm, 1929, (For grades
4 to 9 ==10 SubjectS.). @i i@ o Ar e 0, 9 %

Progressive Achievement Tests, by E. W.
Tiegs and W, W, Clerk, 1934,(Intermed-
inte, gredes 7-9; Advenced grades 10=-13,
Measures basic skills in rending, lan-
guage and arithmetics)s « o o o o o ¢ o o

Cooperative Achievement Tests, by the
Cooperative Tost Servide of the Amer=-
ican Council on Educcation, 1940 ¢ « « « «

Any relinble Achievement Test o o o o o o

24
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IHVENTORYI Jr. H, S, Sr. H. S.

Tes[No | 7 || 188] No

1. The Sohool Inventory, by Hugh }i. Bell,
19364 (Measures attitude towards school
lifec).‘. ®© 8 & 2 8 9 5 % 0 .8 g 0 e & b w D

2, The Adjustment Inventory, by Hugh M.
Bell, 1934, (Home, health, social and
srnobionalNadijistnentaln SRS Al SN, 5%

3+ The Neyman and Kohlstadt Introversion-
Extroversion Test'. g e 8 ¢ o s 5 & o & & @

&, Any reliable Inventory Testes « o« o ¢ o o« &

5. 2 ¢
APIITUDE: ,

. 14 Minnesota llechanical Assembly Test, by
Dy G, Paterson, R. !, Elliott, L. D.
Anderson, E, A, Tocps, and E, Heidbred-
er, 1930’ e ¢ o 6 & o g & 5 s e 9 o & b 9 @

4s Minnesota Spatiel Relations Test, by D, Ge
Paterson, R, }, Elliott, L, D, Anderson,
He A, Toops, and E, Heidbreder, 1930, + , o

3¢ Tweeser Dexterity Test, by Johnson Of
Connor, 1928, (To determine motor con=
trol and repid eye-hand coordinations), « .

1, Any veliable aptitude test. o & s o o s o 4

6, o0

ANY OTHER SUGGESTED TESTS:
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PURPOSES, OBJECTIVES AND PRINCIPLES
For The Junior High School
: Th'e junior high school came into existence because of a long
felt need to offer the youngsters of (ages 12 to 15) early adoles-
cent ages an opportunity to select, experiment and explore and thus
to become better oriented for their further school experiences.

o o « The chief indictment against the 8-4 plan lies in the
abrupt nature of the gap that it leaves between elementary and
secondery education. This gap exists in character of subjects
taught, in methods of teaching, in social relations, in methods
of study, end in discipline. It is responsible for a heavy
elimination between the eighth end ninth grades, and for a very
heavy mortality --an average of thirty per cent for the coumtry
et large --in the ninth grade.l

The purposes of a guidence program, then, are to offer in=-
telligent, plenned assistance and direction to the students in the
Jjunior high school. BrawerZstates:

When the junior high school is reached, complexities and
perplexities increase. A few insteances will suffice to indi-
cate the scope of the problems facing the child. An eastern
city jwmior high school offers its ninth-grade pupils a choice
of eight curriculums, all dissimilar, and pointing or leading,
on the mutually exclusive plan of divergent paths, to such
widely separated goals as liberal arts college, enginesering
school, normal school, business, industry, and the home « « .

Another junior high sechool requires similar decisions to be
recorded on the first day of entrance from the sixth grade, . .

l. W. M. Proctor, Educat_:cional and Vocational Guidence, (Boston,
New York, Chicago, Dallas, San Francisco, Houghton Mifflin Company,
[51925]). pp. 94.

2. J. M. Brewer, Bducation as Guidance, (New York, The Mac-
Millen Compeny, 1937), pp. 115-116.
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It is the task, then, of those charged with administering the
Jumior high school program to be cognizent of the needs of these
youngsters end to assist them in making selections and choices. The
perplexities do not end with the curriculum difficulties. Students
must selectsorgénizations end activities in which they expect to par-
ticipate. They must become acqueinted with several teachers? instesd
of one. They must become adjusted to an entirely new situation;5 new
treffic rules and e strange building. All of these experiences are
new to the junior high school student.

Since authorities, including the Kensas School Administrators,
agree that a guidence progrem will eid in determining individual dif=-
ferences, the value of previous training, early vocational smbitionms,
the curriculum for the school, personality charscteristics, character
traits of a child, special aptitudes, end many others, it behooves the
school authorities to provide a guidance program in accordsnce with
the needs of the school.

As objectives it might be well to establish some long term aims
or goals. A radical chenge in the curriculum might prove difficult in
the light of the present tescher shortege which also means & shortage

of trained guidance dirsectors. Perhaps, though, the change might come

3. Brewer, op. cit., p. 117
4, Loc. cit., p. 117.

5. Loc. cit., p. 117.
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about gradually --adding & new course here, offering a greater selec-
tion of courses there, et cetera --until the desired end is accomplish-
eds Preseént teachers and principals could be encouraged to take
special training during the summer, at group meetings while in service,
or by extension work, the completion of which would provide the in-
dividuel with a better understanding of the pupil needs and its rela=-
tionship to the guidance program.

Myex's6 remarks s

Authorities on the junior high school . . . agree that one of

the most importent functions of this school is to provide tryout
or exploratory experiences for its pupils. This, they say, is
the period par excellence for exploration of a great variety of
individual tastes, interests, and capacities =--artistic, literary,
scientifioc, linguistic, and vocational.

The principles of a guidance progrem suitable to meet the needs
of the junior high school student, then, must be educationally sound.
They must be based upon the experiences of the past and the promises
of the future. They must be fluid to the extent that new needs and
demends cen be properly met.

A guidence program in the junior high school should justify
itself by results. A minimum of losses from the educational program

ghould be recognizable if the junior high school guidence program heas

functioned properly.

6. G. E. Myers, Techniques and Prineciples of Vocational
Guidence, (New York, McGraw=Hill BOETCompany, Inc., 1941), p. 127.
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For The Senior High School
The senior high school guidance progream should accomplish one
of three purposes: (1) thet the student should prepare for a voca=
tion which will begin after he finishes his secondary schooling, (2)
that he should plan to further develop his vocational interests in
college or & trade school, or (3) that he should plan to go on to col-
lege with the idea of completing his preparetion for his chosem pro-
fession. Guidance in the senior high school will materiaslly assist
the young student in meking his selections. Brewer’ relates thati
The high school situation is not greatly different [from the
juwior high school set-up|. If the parents realized clearly the
value and importence of the child's orientetion towerd his school
career, they would doubtless, both as parents end tex peyers,
demend the introduction of better guidence . . . Children decids,
in America, on a basis of little or no informetion, or of misin-
formation, what studies and curriculums to teke, whet colleges
to attend, and when to leave school,
Each of the three major purposes mey be broken down into as
many parts as there are occupations, vocations, or professions.
A properly administered guidence progrem will solve meny of
these problems.
The objectives of a guidsnce progrem for the semior high school,
again, should be based upon long term plans. The unprecedented teecher
shortage and the absence of trained guidemce dirsctors, of courss,

will retard the program. However, every effort should be made to in=-

troduce as much of the guidence program as is possible at the earliest

7e Brewer, _OB- cito, Pe 117.
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opportunity. High school teachers, principals, supervisors, and
superintendents should be encouraged to further their training along
the lines of guidence, counseling, and personnel services. An effort
must be mede to secure information relative to the various vocations
which can be supplied to the senior high school student.

The principles involved in instituting s guidence progrem
must be based on sound educational doctrine, but must be adapteble to
the needs of each and every student that starts a high school courss.
They must be rigid to the extent of being foundationally firm, but
must be flexible enough to allow for the recognition of individual
differences emd variable capacities.

What would be seid of a person who undertook a three or

four years' journey without first studying maps, without read-
ing guidebooks, end without counting the cost? The senior high
gchool is such & journey « « « »

Counseling is an importent festure of the progrem of guidance.
Again Brewer? saysi

The attitude of the counselor towards the students and towards
his work is of great importance. A head=to-head interview is,
ninety-nine times out of one hundred, better than a heart-to
heart talk.

A desirable guidence program must be set up so that the
students will receive mature, unbiased, wholesome counseling, sound

advice and worthwhile suggestions, regarding any problem or question

which may be bothering them.

8. Ibid., p. 117.
Qe Ibid', P 157.




QUESTIONS 1 to 25

Will o guidence program in the Junior-Senior
High School aid in developing heabits of:

l.

10.
11.
12.
13,
.14,
15,
16.
17,
18,
19.
20.
21,
22,
23.
24,

25,

Punctuality? . .
Neatness?e o o »
Accuracy?s « o o
Good conduct?. .
Truthfulness?, .
Resourcofulness?

Independencc?.

Concern for others?.

Responsibility?.
Cleanliness? .
Thrift?e « o o «

Toleronce? « «

Good Citizenship?.

Kodir Blay? . o

Hsefulness?s o o (s v o

Methodieal procedure?.

Open mindedncss?
Temperance?. « o
Work?e o o o o o
PLaMS o8 w0 @ 10
Friendliness?.
KANANESS2e. o »
Honesty? « ¢« o« »
Courteousness? .

Obedience? o« .
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QUESTIONS 26 to 50

Will a guidance program in the Junior-Senior
High School nid in determining:

1, A child's dgpendence on direction?

2,

3.
4.

By

64

7.

8.

9.
10,
11,
12,
13,
14,
15,
16.
17,
18,
19,
20,
21.
22,
25,
24,

254

Individual Differences?. « « o« » »

School MErkS?%e o o ¢ ¢ o« ¢ o o o

Volue of previous treining?. . .

Personnlity characteristics? . .

Physiecl condition of the child?

Character traits of a child? .

Early voecationel cmbitions?. . .

The rate of progress of a child?

The curriculum for the school?

SPGGin &ptitudQS? S B 0 o e .

The effectiveness of teaching?

The effect of supervision? . .

The stnge of development of social

L4

attitudes?

The development of one's Civic attitude? . . 4

A Child's creative abillty?. e« o o o @ o

How leisure time is spent? . + o+ & &

How leisure time should be
The personnl influences of
Moral Stondards? o ¢ o ¢
One's future vocation? . .

The aim of the school? . .

How & student reasons? .«

spent?. »

teachers?

Promotion or retention?. ¢ o o« o

The effect of o child‘'s environment?

]
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CHAPTER IV
TESTING DEVICES

"It is doubtless true that more progress in measurement has
been made during the past querter of a century then during all the
years preceding."l However, there still remeins much to be accom-
plished. Guidence, likewise, is fairly new and the relationship of
testing and measurement to the guidance progrem has hot been too well
defined. The author has attempted to secure recommendations from
school administrators in the field regarding the testing devices to be

"used in & guidence programe

The result of the testing device section of the questionnaire
submitted is shown on pages 36 and 37. From the answers returned it
is easily discernible that intelligence tests and achievement tests
should be used both in the junior high school snd senior high schoole.

By taking the results of the questionnaire as a guide, one
would readily realize that most school administrators believe in the
value of intelligence and achievement tests for this level of studentse.
The fact that the three intelligence tests mentioned, by name, in the
questionneire received similar ratings and that any reliable intel-
ligence test received almost the same number of favorable checks would

indicate that the school administrators are not of one mind regerding

l. Co Co Ross, Measurement in Today's Schools, (New York,
Prentice-Hall, Inc., 1942), p. vii.
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the name of the test to be used, but that they, definitely, are
together regarding the fields of testing to be covered.

Likewise, the achievement tests, as a group, received check
marks indicating their importance to a guideance program. Again, the
exact test to be used was not determined, but the fact that achieve~
ment tests were recommended indicates that their worth is knowm to
the school administrators. It might well be conceded, then, from the
results, that intelligence tests and achievement tests provide certain
items of information regarding any given student which will enable
the teacher, principal, guidence director, or cowmselor to mske more
intelligent suggestions to the student., Williamson end Halm remerk
that:

The counselor should recognize that intelligence and achieve=
ment tests are limited to the medsurement of relative aptitude
to do the tasks required of students in the traditional or stend=-
ard curriculum. Many of the tasks required of students in some
progressive schools are not measured by commercial tests. Never=-
theless, these published tests do provide valuable information
as to the student's aptitude for learning tasks of the tradition=-
al type . . .2

As to inventory emd aptitude tests the school men are not
agreed. While most of them agree that some type of inventory test end
aptitude test are desirable, several are of the opinion that these

tests are of no value to either the junior high school or the senior

high school guidence program. In any case they do not indicate a

2. E. G. Williemson end M. E. Hahn, Introduction To High
Sechool Counseling, (New York, McGraw-Hill Book Company, Inc., 1940),
Pe 187,
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preference for any given test. It is not the intention of the
author to question why some administretors do not feel that the
inventory and aptitude tests are of value, but the indicetions are
that these two types of tests are newser and have not been used as

extensively as have the intelligence and achievement tests.

Brewe r5

suggests thats

Throughout the pupil's progress there should be measure-
ments of interests and abilities, and tests at the beginning
end end of sampling periods, es & besis for prognosis and
advice in respect to future specialization. In some cases
significent leaming curves may be constructed, particularly
in certain of the exploratory courses in shop work.

Tests of general intelligence should be given as a basis
for suiting the work to the pupil, so that the chances both
for failing end for loafing may be minimized; every task

should be adjusted to the pupil so that it is neither too hard
nor too easy.

The authorities used in this thesis end the school adminis=
tretors who filled out the questionnaire agree that testing devices

covering the four fields of testing should be useds

3. J. M. Brewer, Education &s Guidence, (New York, The
Mecmillen Compeny, 1937), p. 576
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IN‘TE:LLIGE‘NCE: Jr. He S. Sr. H| S'.
geslNor 7] Yes ﬁE] 7
1, Revised Stanford Binet Scales, by L. M.
Termon and Maud Herrill, 1937, (For
children and ﬂdults-) e & o & & 0 s 0 B @ 010 0|0 8 012
2, Honmon-Nolson Tests of Mental Ability,
High School Excminntions, by V. 4. C.
Henmon cnd i, J. Nelson.(grades 7-12) « « oJ10 |1 l0 1l 8 | 1]2
3e Kuhlmann-Anderson Intelligonce Tests,
by F. Kuhlmen and R, G. Anderson, 4th
ed,, 1933, (Age six to meturity.) « « « « of 9 {0 l0} 7 |0}2
4. Any‘ roliable Intelligence Testo e o o o o o 8|0 8 01l
5. Otis Self Administering 1 1 10j0
Truemen Test of Mental Ability 1j0jO0Ojill |O}0
Otis Intelliﬁgnce Test l1j0jo0jl1 |0O]0
Revised Algha S L L IONHONIRTY Hir0HE:
ACHIEVEMENT:
1, New Stanford Achievement Test, Advconced
Examination, by T. L. Kelley, G. M,
Ruch and L, M. Terman, 1929, (For grades
O = Sl ONSTD] €0t B )le or st sk« s fose 02D 10010
2, Progressive Achiovement Tests, by E. W,
Tiegs and W, W. Clark, 1934.(Intcrmed-
iate, gredes 7=9; Advenced grades 10-13,
Mcosures basic skills in rending, lane
guage and ﬂrithmetic.). e o 0 8 ¢ o 0 & » o 4 |1 0 T 11 il (o)
3+ Cooperative Achievement Tests, by the
Cooperative Test Servide of the Amer-
ican Council on Educction, 1940 « « « « « o/ 5 |0 | O} 6 |0 |0
4, Any relisble Achievement Test « « o« o « o o 6 |0 8 0
5, Metropoliten Achievement Tests i 1l 10 |0
Kuder Preference Test 1O RO 1T oD
Towa Every Pupil Test o | e T L )
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nWEHTORYS Jr. Hs I8 Sr. He S.
Wes{No ] 7 || Yes| Ko 1
1. The School Inventory, by Hugh M. Bell,
1936, (lMeasures attitude towards school
1ife‘) » L] L L] L] L] L] . * L] L] L] L] L] L . L] o L) 4 5 0 3 5 1
2. The Adjustment Inventory, by Hugh M.
Bell, 1934, (Home, health, social end
emotionel adjustment.)e o « o o ¢ o o o o o4 | 2|1 f 4 |2 |1
3. The Neyman and Kohlstadt Introvercion-
Extroversion TeSt,. T T ‘u s Gie @il a-. B .2 211 2 2 11
&. Any reliasble Inventory Testes « o « o o« o of6 [ 210 7 {1 ]2
5, o o
L 2
*
APTITUDE: . ;
. 1. Minnesota liechanical Assembly Test, by
D, G, Paterson, R. If, Elliott, L. D,
Anderson, H. A, Toops, and E. Heidbred=
er‘]-gsonfo'oooo..06:0..0.9& 30 420
2, Minnesota Spatial Relations Test, by D. G.
Paterson, R, 1, Elliott, L. D, Anderson,
Hy A, Toops, and E, Heidbreder, 1930, « » 43 | 2 |0 3 e R
3, Tweezer Dexterity Test, by Johnson 0!
Connor, 1928, (To determine motor con= °*
trol and repid eye=hand coordination.). « o4 1 f1 il 5 |1 |0
%, Any reliable aptitude test. o o o o ¢« s o o6 |1 |1 i i)
6, Detroit General Aptitude | e LA oI o
& 8

.ANY OTHER SUGGYLSTED TESTS:

Generel Educational Development Test Science

Regearch Associates and Kuder

Preference Record Form B.B.

o7
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CHAPTER V
THE PROGRAM
The Junior High School Program

The junior high school, itself, came into existence because
of a recognized need to serve, better, the youth of grades seven
to nine in the public school system. A sound guidance progrem is

the next thing in line to further assist this very same group. It

1 states:

is recognized, as Proctor
That these yowngsters will be housecﬂ in « . « & separate
building (or portion of a building) by themselves, possess sn
orgenization end administration of their own that is distinect
from the grades above and the grades belew, and are taught by

a separate corps of teacherse.

Most authorities agree that the jwmior high school deals with
youngsters who, because of the stage of their physical end mental
development, require special consideration. Brewer? puts it this
ways

It is widely recognized that it is in the seventh, eighth,
end ninth grades that children tend to (1) form end fix be-
haevior petterns, (2) work out educational interests which de-
termine the direction snd depth of school and college achieve=
ment, (3) develop vocaetional interests end make choices, (4)
begin serious thinking about the present home and their re-
lationship to it, (6) formulate attitudes toward sex and the
other sex, determining the character of future home life,

l. W. M. Proctor, Educational and Vocational Guidence,
(Boston, New York, Chicago, Delles, Sen Francisco, Houghton
Mifflin Compeny, |_31925]), p. 95.

2. J. M. Brewer, Education As Guidence, (New York, The
Macmillan Compeny, 1937), p. 164.
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(6) form social relationships, (7) form and fix the character
of leisure and recreational life, (8) question end settle upon
attitudes towards religion, eand (9) make habitual certain
practices that foster and build up physical and mental health.

A satisfactory guidence program must be broad enough to
cover all of the situations mentioned above. To do this effective-
ly will require & person, at the head of the guidence program,
trained in the fields of counseling, testing, advising, and direct=-
ing. Williemson and Hohn® set up the following standards:

Counseling cennot be effective unless the counselor is well

informed about (1) the cheracteristics end potentialities of
the student; and (2) the influences snd resources of school,
home, end community in which the student's problems arise and
in which he must make his adjustments. This meens that the
comselor must collect and interpret meny faocts before he is
prepared to assist the student.

There are meny sources? from which bits of information re-
garding any individual student mey be obtained. Principals, class-
room teachers, the homeroom teacher, the school nurse, social work-
ers, and others may be eble to contribute some valuable information
to the comnselor. To be of value this information must be used in
the interview with the student.

This information may be recorded much the same as sociolo=
gists use similaer information for case studies® or it mey be placed

6

in the cumulative record folder.

3. E. G. Williemson and M. E. Hahn, Introduction to High
School Cowmseling, (New York, McGraw-Hill Book Company, Inc., 1940),
Pe 1160

4. 1Ibid., p. 147.

5. Ibid., p. 147.
6. Ibid., p. 152.




40

Cowmseling, which definitely is a part of the guidence pro-

grem, must be done wisely, efficiently, at the proper time, and
wmder favorable conditions. A good counselor must be genuinely in-
terested in the problems of the person being counseled. Myers7
describes it pretty well when he says:

Counseling implies & relationship between two individuals
in which one gives a certain kind of assistance to the other.
The term "group counseling" is sometimes used in the literature
of vocational guidence. These two words do not belong to=
gether. One might as well spesk of "group courting" or group
diagnosis" as of "group counseling." In a counseling situation

only two persons are involved, the cownselor and the one
counseled, « . o

The counsealor8

will, in the interest of good businsss
practice if nothing else, have to schedule his eppointments in ad=
vence. He must see that the interview is strictly confidential,

He must make advance preparations by checking all available data

on the person to be interviewed. He certainly must put the in-
dividual at ease and dispel eny feeling of non-cooperativeness if
such exi;sts. Leading questions may be used in the conversation in
order to get to the point of the interview, but in so far as possible

the conversation should be natural and free from tension. Concrete

suggestions should be made at the close of the interview when the

7. G. E. Myers, Principles and Techniques of Vocational
Guidence, (New York, MeGrew=-Hill Book Company, Inc., 1941), p. 249.

8. TIbid., pp. 251-255.
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counselor is summing up what hes been discussed. Arrangements for
a future appointment may be made at this time, but the cowmselor
should, at least, mention his office hours so that the student will
feel free to come back,

In the average school in this great midwestern section of
the United States the counselor, guidence director, and adviser will,
because of the size of the school system, have to be one and the
seme person. However, he must be thoroughly trained in the fields
mentioned if a successful program is to be carried out. The person-
alityg of the individual, chosen to do ths guidence task in a school
system, must be considered carefully. He must have the ability to
get along with people; have a sense of responsibility; and must be
helpful snd understanding in all of his dealings.

Tryout end exploratory courses have become a permenent part
of the junior high school program. Myerslo makes this statement:

Authorities on the junior high school « . . embracing the

seventh, eighth, and ninth grades, agres that one of the most
important functions of this school is to provide tryout or
exploratory sxperiences for its pupils.

The junior highn school ocurriculum must be set up so that
meny elective subjects are available. These subjects should in=-

cluds art, crafts, sewing, cooking, manual training, mechenics,

9. S. A. Hamrin and Ce E. Erickson, Guidence in The Second-
ary School, (New York, D. Appleton-Century Company, |01939 '),
pp. 415-425,

10. Myers, op. cit., p. 127.

11. Ibid., p. 129.
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language orientation end the like. In this connection te;ts of
varlous kinds end descriptions are often used. The four fieldsl?
of testing recommended by the Eemsas school administrators, howe
ever, are (1) intelligence, (2) achievement, (3) inventory, end
(4) aptitude. Other tests may be used as the program zets under-
wey. Far better results will be obtained if the adviser knows a
ohild's I Q when he is assisting the child in 'choosing the courses
for & school term. Certainly the mechenical aptitude of a child
should be known if he is to pursue some mechanicel course. The
inventory tests come in handy in discovering conditions which are
causing the child to be dissatisfied or disgruntled with school
work. Often a student's attitude toward his school life is greatly
affected by conditions in his home life. The inventory test which
received favorable mention by the school adminisirators, for use in
the jumior high school, will aid materially in meeting this situa-
tion.

Another thing that appears important, is the rate of the
child's advancement, or to put it amnother way, the child's echieve-
ment. The achievement test mey be given at the close of the school
year, at the beginning of the school year, or both. In certain
special cases the achievement test may be given more often.

In addition to assisting the jumior high school student to

make wise decisions regarding his school carssr, the guidance

12. Williemson and Hehn, op. cit., pp. 160-177.
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director, counselor, or adviser had the additional problem of pre-
venting the youngsters from getting so discouraged end unheppy that
they drop out of school during the ninth year. In most states the
compulsory attendance law keeps youngsters in school until they
finish the eighth grade. It is & big job; a full time responsi-
bility; eand calls for superb leadership on the part of eny indie

vidual assuming the guidence directorship of a public school system.
The Senior High School Program

Meny of the problems that exist in the junior high school
are present to a greater or lesser degree in the senior high school.
However, meny new aspects appear which must be heandled. The inter-
view end counseling must be continued in the high school progrem.
By the time the youngster reaches high school, though, he may be
desiring information or advice regarding his possibilities for
further education after leaving high school and if so what type of
school should he attend. The counselor, will have before him the
cumulative record started before the student reaches high school.
This information will reveal the ratings that the student has made
on the various tests that he has already taken. The counselor will
know the student's I Q, his aptitude score for the various subjects
over which he has already been tested, and his achievement record
from period to period throughout his school carser. The inventory
test results may or may not be valuable at this point. A student

thet has ean I Q of eighty and who has shown considerable proficiency
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in his mechenical aptitude test scores should not be encouraged
to pursue a strong academic course such as pre-medicine, pre=-law
or teaching. Whether or not this same youmgster gets a job at the
end of his high school course or continuss his training in a voca-
tional treining school of some sort will depend on too many exterior
conditions for a logical amnswer to make here, but future scholestic
aspirations should be discouraged for him., On the other hsnd, the
student with a reasonably high I @ who has shown by various other
measuring devices that he is qualified to go on to college level of
training should, by all mesms, bs strongly urged to do so. It must
be borne in mind, however, that the guidence program must not coerce
anyone to do things against his will. Through intelligent counsel=-
ing and real wnderstanding a satisfactory solution to the problem
will be ettained. Myersls sums up his chepter on, "The Services In-
volved in a Program of Vocational Guidance in Secondary Schools", by
stating:

A comprehensive program of vocational guidence in secondary
schools is concerned with eight different services: (1) & vo=
cational information service; (2) a selfw=inventory service;

(3) a personal data collecting service; (4) a cownseling service;
(5) a vocational preparatory service; (6) a placement or em=
ployment service; (7) a follow-up or adjustment service; and

(8) a research service. If the program is to be highly effec-
tive it is necessary not only that provision be made for all of

these services, but also that each be performed in en efficient
manner.

13. Myers, op. cit., p. 107.
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In order to provide these services the educational system
must heve an individual within its renks that is technically train-
ed to do the job of counselor, adviser, end guidsnce dirsctor. He
must have e knowledge of occupations, working conditions, wages
paid, whether or not the occupation is seasonable or steady, whether
there is a shortage of workers in the field or whether the opposite
conditions exist, and meny others. These and many more are the things
that an efficient guidence director, cowmselor, and adviser will
have at his finger tips. Obviously, he will not be able to keep all
of this information in his head, but he must have it immedietely
available.

One feature of the guidance program which was mentioned in
Myersl4 summary was the follow-up. Here he elaborates:

If the follow-up service is to be performed effectively for
employed youth, a plan for determining the adjustment needs of
young workers is necessary. Written reports from the employer
and from the young worker are desirable but difficult to ob=
tain. Telsephone calls to the employer snd especially person=-
al calls at the place of employment by e representative of the
placement office are helpful.

The value of such & service cen readily be sesn, but it will
be difficult for such & festure to become a part of the guidence
progrem for the average small school system. However, it should be
introduced at the earliest opportwmity.

The instellation of a guidence program in any school system

is a men-sized job, but with the proper functioning of it, the

14. wers, 0_p_o cito’ Pe 325,
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results should speak for themselves. Such programs have been
suoccessful in certain selected schools and, in the opinion of the
suthor, should become sn integral part of every school system.

& graphical sketoh of the proposed guidence program for

Jwmior-senior high school is shown on the next page.
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CHAPTER VI
Sumary end Conclusions

There is evidence on every hand to show the necessity for
end the importance of a zuidence prozram for both the juwior and
senior high school. Meny school men over the state of Kensas hsve
repeatedly pointed out to the euthor of this thesis the values to
be zeined by the installation of such & program., It is not possible
to present the nemes of these men here.

Sixteen school administrators of the twenty-five who were
sent questiommeires filled in and returned them. Their opinion as
to the benefits to be obtained throuzh such & prozrsm is shown by
their evaluation of the points on the questionnaire end their
recommendation of testing devices to be used.in 16 prozram.

The authorities whose idess have been quoted and otherwise
used in this thesis are of one mind as to the necessity for end the
value of & sound zuidence program.

There is a definite wnity of thinkins; by those snswerin: the
questionnaire, by the persons interviewed, and by the authors of
books referred to in this thesis, es to the desireble aspects of
such a prozrame.

A setisfactory zuidance progrém must be headed by a trainad,1

competent, open-minded person who is willing to use el1 the avail-

1. We M. Proctor, Educetional and Vocational Guidancs,
(Boston, New York, Chicago, Dallas, San Frencisco, Houjhton Mifflin
Compeny, [clezs]), pp. 322-324.
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eble information on hend and to secure more deta regarding the vari-
ous youngsters that come before him. In order to do this setif-
faotorily the use of several testing devices should be employed.
Intelligence tests, achievement tests, inventory tests, end aptitude
tests are recommended as desirable in the progrem. The guidance
director must also be a counselor2 end adviser. Tc; perform this
duty he must be wise enough to heve all of the pertinent date, con-
cerning sny certein individuel, with him for the interview. The
interview should be planned; definite suggestions should be made;
the person being interviewed should be et ease; everything discussed
should be classified as oconfidential; an opening should be left
whereby the person interviewed could errenge for further conferences
or interviews.

The function of the Jjunior high school® guidence progrem is
more to guide end direct the students in selecting courses compat-
ible with their aptitudes and in keeping them interested while
going through thet eriticel period, the ninth grade, where so meny
students often become discouraged and drop out of school. By in=
cluding exploratory end try-out courses in the curriculum of the

Juwior high school meny of the problems, which would normelly come

2. E. Go Williemson end M. E. Hahn, Introduction to High
School Counseling, (New York, MoGraw-Hill Book Company, Inc., 1940)
ppe. 179-180, 206,

8. G. E. Myers, Principles end Technigues of Vocational
Guidance, (New York, McGrew-Hill Book Compeny, Inc., 1541),
Pp. 109-155, 248.
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to the attention of the guideance director, can be eliminated.
The result will be (1) happier jwmior high school students, (2)
better adjusted individuals, (3) fewer "drop-outs" from jumior
high school, end (4) better judgment in making the selection of the
high school course.

The senior high school? guidance program must do meny of the
things that the junior high school program does, but in addition
musc be able to serve the students from still another emgle =-- that
of choosing to go to work at the close of the high school career;
that of further developing their skills in a vocational treining
school; or that of definitely entering the professional or academic
field by further preparation in the college or wniversity.

In addition to these, the high school program of guidence
should be so arranged that an adequate i‘ollow-uap5 service could be
established.

A successful guidsnce program for both jwmior end semior
high schools should be opsn minded and subject to chenge as the
demend for a more comprehensive progrem is felt end the research on
guidence subjects opens new avenues of approach to accomplish the

chenge.

4. J. M. Brewer, Education as Guidance, (New York, The Mac=
millan Compeny, 1937), ppe 117-168, 595.

5. S. A. Hamrin and C. E. Erickson, Guidance In The Second-
ery School, (New York, D. Appleton-Century Compeny, lclSSQI),
Ppe 318-332.
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