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CHAPTEER I

THE PROBLEN UNDER INVESTIGATICN

iy o i The preparation of ths curricula for the high schools
ané the colleges of the State of Kansas has been an inter-
M ésting development of the ideas of the schools and the
iegislative leaders. The problem has been one that was
filled with many complications, determinecd, on the one
lﬁénd, by the traditional philosophy that education must
‘.Ih'a'v-eidisciplinary value, and on the obher hand that the
gaﬁ;a%ion mist ke of practical value when the student
takes his place in the a ffairs of everyday life. 1In these
curiicula, the courses of study, the s-bjects, and the
ﬁéébré and minors were devised to give the student the
'_ %§p; of learning necessary for a dvanced study and speclal-
WA ization in school life.

M. . = It may be stated with con51derable certainty that the

wourses and the subjects comprising the curricula have been

hf gream value to those who are graduated from high school

‘c':allegs. Statistics indicate that for the most part
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Whether this efficiency might be due to the definite
selection by the student of certain majors and minors at
the secondary échobl level and then followed at the collegi-
ate lavel by the selection of majors and minors of logical
sequence has long been of irterest to the writer. This
interest 1led to the choice and study of the problem of this
thesis, which may be specifically stated thus: what is,
"The Segquential Relationship of Secondary &chool kajors and
Minors to Collegiate Majors and linors?" In other words
did the collegliate majors and minors logically follow the
ma jors and minors taken at the high oo iavoi ) the
high schools of Kansas? |
The investigation is limited in that it does not

include all secondary schools and colleges of Kansas, but
only the recofds of three hundred graduates cof The Fort

Hays Kansas State College who lilkewise were graduates of
lansas nlgh schools, during the decade of 1930 to 1940.

One hundred graduates from each of the three classes of
high schools were selected at random from scholastic

records in the office of the Registrar of the state college :
at ﬁays. It was comparatively easy to determine the s
ma jors end minors at the secondary school level since

these were indicated by units on the high school trans-

[y

_sScripts required by the college of freshmen.



At the college level it was a more difficult task to
determine the majors and minors because they were recorded
in hours rather than units.

The Catalogue of The Fort Hays Kansas State College
for 1942 in reference to majors and minors and the degrees
which it offers together with the requirements for the

corresponding degrees carries the following statement:

"Two peneral types of curricula are offered,
orie emphasizing the arts and letters and leading to
the degree of Bachelor of Arts (A.BE.) and the
other emphasizing the scilences as a method of
broadening one's education and leading to the
dégree of Bachelor of Science (B.S.).

The degree of Bachelor of Arts is granted
to those who complete a college curriculuma...
with a major of at least 40 hours or a 30 hour
major and a 20 hour minor as outlined by one
of the college departments. ,

The Bachelor of Science degree is offered on
the basis of 60 hours of fundamental sciences, ten
of which in a different field from the major may
be offered in place of the ten hours of foreign
language requirement."(1)

The major and minor requirements for graduation from
thee secondary schools of Kansas are sgt forth in the

nE Fort‘ﬁays Kansas State College Catalogue (Bays, EKansas,
Fort Hays Kansas State College, January 1942) ¥p 39.



Handbook on Organization and Practices for the Secondary

Schools of Kansas, as follows: "Two majors of three units

B e le s s lee s ortand bwo miners of (two units each.! (2)

The requirements as explained above determine that
there are required for gradusgitlion from the high school
two majors and two minors -and also for graduvation from
the college the requirements are a major and a minor.

It follows that the "subject combinations" with which
this thesis 1s concerned wonld have to consist of either
two high school majors and a college major or two high
school minors and a college minor, In order to determine
the sequential relations of the above combinations the
number of times each combination was selected by the
students will be tabulated and percentages determined.

A check of the card catalogue and the Bibliography

of Research Studies In Education in the College Library

reveals few studies have been made  that are related to
the problem of this thesis.

In 1939, Reld, at The Fort Hays Kansas State College,
made a thorough study of the relative rachievement of
students entering college from the three classes of
high schools‘in the state of Kansas. As a basis for

his investigation he used the scores made by 1224

2. Handbook pn Organigation and Practices for the
Secondaryl Schools of lansas. (Topeka, state board
of Educatidn, 1959) Xp O.




fresphmen in "Comprehensive Imtrance- Examinations',
These students came from 284 high schools during the

years 1930-'31-132-1'33., Reid concluded:

"Considering the Ihstruments of measure
reliable, the 1224 students from 224 high
gchools a fair sampling, there is no appreci=-
able difference in achievemsnt among the
pupils from the Class "A", Class "3", and

Class "C" high schools in Kansas". (3)

While the above is Reid's conclusion in regard to
the achlevement of pupils at the collegiate level
coming from fhe three classes of high schools previously

mentioned, he alse makes the following generalizations:

"No recommendations for changaes in the
orgemization or ocurriculum of the high schools
of Kansas should be made sirice the coefficient
of variation was so glight, and, that posaibly
other factors had a tendency to level the
scholastic achievements of the puplls from the
different classes of high schools". (3)

A second Investigation was made by Burhham a grad-
nate student at The University of lMichigan in 1939.
The problem of his thesis was to dlscover the rela-

tion of the students' work after graduation to the

A e

3. Reid, Edgar A., A 8tudy of the Relative Achlevement of
the Pupils in Class "A"', Class "Z", and Class "C" high
schools in the State of Ransas., (Master's Thesis, Fort
Mays Kansas Stafe College, IHays, Kansas, 1959) p 45-45.




curriculum they followed in high schools. He carried

out his investigation in the high schools of lint,

Mlchigan. EBurnham's gensral conélusion follows:
"There is too little discretion used by

the students in the selection of electives

that would definitely transfer to the after

school work of the pupils. However since the

curricula committees of the Flint ﬁmlchlgan
gchools had made a determined effort to meet

the local industrial needs by placing appro-~

priate courses of study in the curriculum of

the high schools there was an appreciable

correlation of the high schdol course and the

work followed by the students after high

school." (4)

A third s?udy was made in which the curriculum of
the Commerce‘High School of Commerce, Oklahoma, was
under investigation. K The problem Involved was whether
the curriculum of The Commerce High S¢hool prepared
1ts graduates any better for the work which they did

~g; L) ’ o
after leaving school, than thoge who did not graduate
but were listed as "drop-outs" on the school records.
This study was made by Maybel J. Speaker as a master's
thegis. Her general conclusion based on the data of
the thesis was:
"This study shows the need for a
program of correlating the school subjects

with 1life situations and providing a well
developed pupil activities schedule,

-

4. ‘Burﬁham, Harry A., A Study of the Eelations of the
high school Curriculum followed by the Students
and the work entered after Graduation from the
hich schools of Flint, Miehigan. (kaster's Thesls,
University of W hlchlgan, 1839)




vocational cuidance, and the orientation

of the pupil to, the possibilibies of the

school." (5)

The foregoing studles are indicative of the need
for and the interest in.a continual evaluation of the
curricula, the courses of study, the subjects, and the
ma jors and minors pursued by the students in the high
schools and colleges»in order to Fit fhem to the needs
of the sfudegts.

The dats on the specific problem of this thesis
were obtalned from thie scholastic records in the Regls-
trarts office of The l'ort Hays Kangas State College for
the years of 1930 io 1940 inéIUSive. '

In order to‘camﬁile the data from the college
transcripts it was necessary to devise a file card. On
thix file card was recorded the follow.ng information:
the gtudent's name, sex, name and location of the high
school from which the student graduated, the ¢lassifi-
cation of the high school, whether Class "A", Class "B",
or Class "C", the date of graduation, and the major or
minor subjects or courses taken af the high school level
aslwell as at the college level.

This necessitated some 2400 entries on the file cards.
from these file cards on which was recorded the

>

5. Speaker, llabel J., Improving the Curriculum WFEERI-
Commerce High Bchool through a follow-up sbudy of

the Graduates and Drop-outs. (Master's Theslis of the
Oklahoma Agricultural and liechanical College, 1939).




high school majors and minors as well as the college
majors and minors, there were tabulated all the possible
major and minor combinations taken during both the high
school and college careers of the students.

A copy of the file card which was used for the

recording of the data in fhis study is given in Figure 1.

2

Major and Minor File Card

Name . ' L SiERE Elagg HSle | &
: U AESIETH
: lla jors liinors £
SIS oE= 3 0 ; 2 3
A : ™ g
B, 2 3 1 4 :
= J 2 33 - 2
Fligure 1,

The State Departmeﬁt of Education in its Handbook

gv: on Organizatioﬁ and Practices for the Secondary 3chools

of Kansas requires two majors. and two minors for grad-
uation from the high schools of the State. One of the

majors must be English. One of the minors must be



e

=

’
goelal science if 1t is not selsctsd as one of the majors.(6)

Tt is clear from the handbook that English will be
the first major in all the major combinations.

Each major combination will include two secondary
majors asnd the major at the: college level. The minor
ecombinations will include the two secondary minors and
the minor at the col}egejlevel.

The major and minor combinations were arbitrarily
placed on the summary tables in the following order:

(1) the combination wikth a history major or a history
minor, (2) the combination wWith a mathematics major or
a mathematics miner, (3) the combination with a cormerce
major or a b@mmeﬁge minor, {(4) tﬁe combination with a
sdiénce ma jor or a science minor, (5) the combination
with a language major or a language minor. There were

a few combinatlons that did not fall in any of the above
categoriés. They were listed last on the combination
tables.

The specific teclmnique employed to discover the
Eorrelation, or lack of it, between the student's high
school and cellege major or minor combinatlions was as
follows: (1) on each imdividual f£ils card,. as shown in

Figure 1, there were indicgted the high school majors as

IS Y SN

6. Handbook on Organization and Praetices for the Secondary
Schools gifﬁﬁﬁéé&;'”(fbpeka, Kansas, The Stats Board of
Tducation, ~1959.) p 8.
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well as the high school minors, (2) there was indicated
the college major or the college minor.

From these data the major and minor combinations
were set up and tabulated. The file cards were then
arranged according to the sex of the student and the
class of high school from which the student graduagted.
Separate tables were made for.men and womenn in each
class of high school. The High school and college major
combinations with the number of cases or times that each
major combination was selected as the combination of a
student was carefully checked and recorded. This tech-
nlgue was repeated for the minoy‘combinations also.

Four tables werecrequired for the graduates of each class
of high school, as follows: a major and a minor table
For ghe men and a major and a minor table for the women.
The interpretation of this paper depends largely
upon the meaning of certain terms. In order to make
clear the connotation of the following terms as they are
employed in this thesis they are defined thus:
subjeet, A single study, as Americgn History in the field
of history.

unit, A high school unit means five recitations per week
for thirty-six weeks in a subject requiring
preparation‘for the recitation.

gourse, ' A serieg of studies in a unified field of

knowledge.



-
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curriculum, The whole body of courses offered in‘én |
educational institution.

identity of major or minor combinations, herein inter-
pretated to mean relation in the same field
of knowledge, as American History to history
in general. -

dissimilar, Major or minor combinations 1f not related
in the same field of knowledge.

ma jor, A high school major consists of three units in
the same field.

minor, A high school minor consists of two units of work
T els arie i aledlid dil

major, A college major consists of from thirty to forty
hours of college work.

minor, A college minor consists of twenty hours of
college work.

combination, is used to designate the high school majors
or minors together with the college major or

minor selected by the samne student.



CHAPTEL IT
EVOLUTICN OF MAJORS AND MINOHS

The philosopher Herbart made the statement that,
"Great moral energy is the result of broad views, and of
whole unbroken masses of thought". (1) It is to be hére
noted that early in our educational thought there occurred
the idea of fields of subject matter, but very little
progress was made In organizing these fields until the
beginning of the nineteenth century.

e

Cubberley in, his History of Educsatlon, shows a

chart portraying the development of the curriculum from
the "Three R's" in the schpols of 1775 to the schools of
1875 in which were taught groups of subjects in courses,
ingluding Reading, Literature, Mathematics, Commerce,
History, Science, the Arts, and Physical Culture. (2)

In the progress of the evaluation of the school

curricula an extenslve program of studies developed

1. Cyclopedia of Education, by Paul Monroe, (New York:
Maemillan Company, vol. 3, 1912) p 251. r

2. Cubberley, Elwood P., The History of Educatlon.
(Boston, New York, Chicago: Houghton !Iiiflin Company.)
p 756. :




In this development there were added, courses in Science,
History, English, Language, Mathematics, Vocational and
Art subjects. With the growth of the number and variety
of the subjects the curriculum became far to extensive
to be undertgken by any one student.

For a time with the introduction of new subjects,
less and less time could be given to each subject, with

the result that short courses were placed in the school

programs and only a smattering of the subject matter of
these courses was being obtained by the students.

The report of the Committee of Tgn greatly emphasized
the desirabllity of an intensive‘treatment of the subject
matter. (3) Very rarely were any subjects dropped
from the courses as a result of this report, and it
followed that ‘the number of the subjects was extended.

This led to an enlarged curriculum in every high school
and college. There was also manifested an increased
interest by the pupils in the subjects of the extended
curriculum.

Because of the changing attitudes towards subject
matter, formal discipline, methods of teaching, and

the curriculum in general there grew the idea of the

&. Monroe, Paul, The Report of The Committee of Ten.
(Cyclopedia of Education, New York: lMacmillan Company,
WEESEIET 1 1912 pl/2bl.




elective system. Under this systeri the student was
granted the libsrty to select his subjects in the

1ine of his interests from the numerous offerings

of the school. The elective system carried the matter
of alternative subjects to the point of allowing the
pupil, within the limits of the range of subjects
presented by the school, and other inherent restrictions,
substantially to make up his own course of study. (4)
This was in theory, at least, approaching the philosophy
of Herbart as previously stated.

Near the close of the nineteenth century and the
first decade of the twentieth eéucational literature :
was filled with the discussions of the elective sys-
tem. Educational conservatives feared that it meant
a persistent discounting of the classics and mathe-
matics. They apprehended a rapid development of the
vocational subjects, and denied that the individual
pupil had any capacity for self direction in the
cholce of a program of studies. In only a few schools
did the theory of free election of subjects make much
progress, where it did the graduation of the students
was made to dépend upon the accompllshment of a cer-

tain numbers of units of work.

4. Thid. p 253.




From this point of view grew the philosophy that
these units of work should consist of a definite number
of units in a particular field. A unit of work was set
at five recitation periods per week for the number of
weeks the school was in session, usually thirty-six.
For instance, in high school three units of work were
required for a major and two units for a minor. The
colleges also set up the unit of work designated as the
hour. The hour being a recltation of an hour for the
designated number of weeks. The majors in the collegiate
field being approximateiy two times the number of hours

=

as the miners. (5) .

There 1s a great divergence between, states,
counties, and cities in the means by which the courses
of study are determined and the units of work prescribed
in the courses. According to Monroe, Rhode Island
;equires nothing except temperance physiology for
graduation, all other subjects being elective. In many
states the "school law" or the state "Department of

Education" makes definite reguirements as to the amount

of work to be done in the major and minor fields. (6)

5. Monroe, Walter 8., Ed. Encyclopedia of Educational
Research, (Chicago: The Nacmillan Company, 1941)
p 576, .
6. Cyclopedia of Educatlon, By Paul lionroe, (New York:
The Macmillan Company, vol. III, 1912) p 222.




In Kansas the state law requires a definite number of
units and the State Board of Education certagin majors
and minors for graduation from high school. These will
be treated in detaill later in this chapter.

In the building of the curricula for the schools
certain techniques are in use. These are expressed
significantly by Rugg in one of his books, namely:

Culture and Education in America in which he names six

steps that are involved in his "Principles of Curriculum

Building". These steps are as follows:

(1) "The human experience 1s unified and
continuous; there are no separate instincts,
ends and means, character dnd conduct, motive
and act, wildl and deed, all are continuous.

(2) Know1ng comes only through active response:
meaning arises only through reaction. (3) Know-
ing rises through testing consequences. This
is Dewey's concept of the "oxperimental
method" of knowing. (4) Experience congists
primarily in the adjustment and inter-

relation of Individuals. (5) Society is
conceived as a democracy. (6) The educational
curriculum must be based on the above concepts
and must give the individuals the relation-
ships, the controls, and habits which will
secure sociagl changes without introducing
disorders." (7)

The soclologlst and the problems of society have
been Important factors in the bullding of the curriculum.

Also two schools of thought have influenced the process.

On the one hand, there were those who thought the function

7. Rugg, Harold Culture and Education in Americg.
(New York: Harcourt Brace and Company, 1931) p 192 ff.




of the school was to "prepare for 1life" and those
on the other hand who thoughteach school, whether
elementary, secondary, or colleglate, was just a
preparation for the next higher step in the esduca-
tional ladder.

The curriculum has heen much influenced by the
particular sociagl probiems uppermost at the time in
the minds of the people. Thus no technique used in
developing this part of the school program can neg-
lect the socializing influences that are affecting
the lives' of the individuals of the school society.

The social aspects of the problem of curriculum
development has been the concern of educators also.
Caswell and Campbell in their book, Curriculum
Development, state:

"Confusion in American life can be
accounted for largsly by the fact that

our material development has created

goclal problems more rapidly than reg-

ulatory and educative agencies have been

able to provide solutions.

Some lag in socigl adjustments to new
material development is Inevitable, for

+the varied consequences of materidl ex-

pansion cammot be anticipated with assur-

ance. At the present time, however, mate-
rial developments and possibilities are so
far beyond our abilities to use them wisely,
that we are paying a terrific price in

life, health, and happiness for the
resulting socigl maladjustments.

whb
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Inability of our schools to grapple 'success-

fully with the social fundamental inadequacies

is the work of the regulatory and educative

agen01es., CGontinuation of these inadequacies

carries with 1t conseguences of increasing

seriousness." (8)

The soeioclogical problem presents a new technique
to the development of the curriculum and the alterna-
tive to cumulative maladjustments is for the school
to take a more aggressfve part in dealing with the
problem. A comprehen$fve educational program of well
fitted and ecarefully selected subjects and courses must
be developed to encompass the pressure of present living.
Lhanges in the curricula must be anticipated and the
school must have a greater part "in the directing of
the new develovments. The forces of business and
politics must not be permitted alone to determine the
direction in which society shall move.

The supreme task for the school is to develop g
program of studies that will meet the soelal needs of
the day. The challenge to the school is of prinagry
'significance te curriculum making for it is through this

avenue that the challenge must be largely met. This

also infers an enlarged program of studies.

8. Caswell Hollls L., and Campbell, Doak $., Curriculum
Development. (Mew York, Chicago: American Book

Company, 1945) p 221.




Charters maintains in his Cu riculum Constrvction that:

"One would thinl tlnt ©le nrofound chances
In thou ht that followed the meny revolrtionary
periods of the rast woull be reflected in the
school curricula at once. In ractice, howev. r,
the changes have alwars ‘een tariy, ‘or Instance,
it would be exnected, that, unon the wholesale
accertance of Christianity by te veonle or
~urope, the Juadrivium and the . rivium of the
reel civilization vwovld have _iven way to the
books that more directly tav ht tie Christian
cultire. True, there was sorie chan_es to the
Catachetical and the Catechuminal schools but
tie oll formalism 'raiually -ained the a-cend-
ancy." (9)
The above tendency was also not:-d in the uendlssance,
the Reformation, and the ot} r reat periods of thou 't
transformation. It seems that tle sc' ool st Jjects did
not necessaril  chienge witl. the thou ht. Chan es in the
ctrriculum are always precede’ by 1odifications in our
conceptions of the aims of ~due~tion. In tie n' *loson
of Ilato, Comenius, . sseav, and others tle ideal vpre-
cedes tie activity. This pieliminary st te ent orf the
airs of edvcation is a prerequisite to t e selection and
vse of the subjects in the courses vliich .1@l¢ tp the
curriculum.
.0 determine t'c conte t of the curricvlunm tie aim
of education st be stated in ternms of ideals as well as
in terms o! activity. |len the aim is stated in ter s of

ifleals only, tiere 1s always a a between the aim as

stated and the curriculum derived from such a statement.

9. Ghérters, e ey Ourriculum vonstruction, (1en iork:
‘he lacrailllan Company, 1924) p 3.
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eyl the actlvities =1e stat ithout the idsals wlich
sominate then thére are 1o smeans ol selecting tlle nrorer

-

methods of perforrming them. Tlats the currlculum His Leen
0ilt as a fulfillment of the demands of the st=zted aliis
of aauncatlion.

g Unit Uvrricula Cormittes of the North Central
nsgoci=tion, durii the past few yeais unas .1adc several
tentative and vartial renorts relat.ve to tue stor ards

srtoining to t'e reor anization ol the secondary school
eerricula. The aims of the secondary elication have lLeen
corigidered wrider two heads, (1) the ultinate ;[ 0als tovard
iich elncnt_ongl efforts have en dFivacter; and (2) the
speecific and imriediate ains as relate’ to t' e selectior of
snoropriate suliject mattir.

1

Four large aims hav en oubtlined #y tlhiis Comnittse

1

TNe s off uiEg development of btEa aillities m Zisposi-
tionsg of thie pupil as follows:

a. ligalth, or tils nairtenance o. health
an’ thysical fitness.

b. Leisure, or tie yse of leilsile in the
rigkht way.

c. Vocations, or the successful enia e ent
in vocational activities.

d. wocial activities, or the siccessfil
performance of activi*~ In doriestle,
eomnity, ant civie relations.irs. (10)

10. Clement, John A., CUEriculum Nakl in _econlary
schools. (lew York: TFenry llolt ant Comrany, 1925)
p 142, ’




&4

In addit’on to these ' encral aims that :ist be
considered in 1milding tiie cvriicula and e selection
of the suljects the Comrittee o. Ten has de a state-

ent o. immediate aims in terms of the acquisition ou
kmowle e, of the development of attitudes, of - ental
techniques, and ol skills. Tliese irmiediate sims are
diractly connecte With‘tl above name vltimate ains.
DMe irvediate aims aie as Jollows:

a. Acguirin: fritfvrl lmowledie.
. leveloprsnt of attitvdes, iInterests,

2

10tives, ideals, ar 7 anvreciations.
c. Zevelomr ent off _enory techniques in
such mrocess as ercention, we:iory,
and ims=Ination.
d. Aeneirk B0 s Dits ahd wvsef:l
skE33ls T IENC T vk, (11)
1t tllese vltirate and _ ediats ai.s cleavly
outlined, the Co .ittee insists the tosl is to select
the su' ject .iatter Dbest suited to the realization of
tliese respective aims. [ veral years age kx~President
wliot of .arvard stated that "Tradition still too lar, 1y
deteir ines .oth the s.ostance and the purpose of current
ediication™. (12)
The mistales of the past have lar ely been avoided
in the tuildin: of the cuvrricula by usin tiie tecimiques

tlat too' cognizance of ti:¢ definite aims and objectives

11. Itid. p 144.
RIS A pl 187S.,




!
that have been evolved Ly tlis foreroin: arencies.
\

Me exngnde ! offerin s of the schools uere t.s
final nrodwcts and from G t'ile schools ave develon:=d
tlie content suijects, the courses of studv, and have

ulilt their curiicula.

hen the craduates of the hi h schools of .ansas,

in increasin numbers, continued the.r edvcation by
enrollin- in the hi her schools o learnin: it became
arnarent that tlere imst be certain requirerents for

radyation In order to fit Glie mupils for g vlace in
life, gs well as, to iieet tiie rejuire ents for collere
entrance. .

Ihe constitvtlion of the Stabte of Iansas ales t'e
follovin rovisions for edticntion:

Article VI, Sec. 2, Tarnsas Constitution.
3 lemlislature sha encourafc t motion
"The 1 lature shall ourefs tl.c promot
or Intellectugl, #oral, scientific ard grri-
cultural IMmrovernent, by estaolisirving = vni-~

forr: syster of co.ion sciools, ar® sciools ol

higher Erade, embracing normal, mrepsratory,

colleriate an’ vniversit, denartients.' (13)

Ihe general statutes oi rawnsas rrovile for = Lt:te

Senartment of Edircation and a ‘State _oas of"Effucation

in wh.ch are veste certain powers.

18. HecClenuey, Heo. L., Eangas School ILaws, rev. 1839.
(Topeka, iwansas, State Departrent of Ediication, 1939)
p 10.
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lliese nrovis.ions are stated in _eneral Statutes

"72-101" as follews:

"State Lepartment of . dvcation: Me st-te
sunerintendent of viblic instiction, tie state
card of eduestion, and the oilficers, and
assistants =iitliorizeld to lLie amrpointed siiall
constitute t state board o’ edvecrtlion.”

ft '2_102"

"lLeetings; prescribing courses of study;
issuing state teachers certificates. T e state
oard shall meet at svch times and places as nay
be deteuri ed by them ard at the cgll of t! state
stperintendent of public instm ction. <“he Hoard
siall rrescribe courses of stildy for the sclicols
of' thie state, inclvdin tlie common or district
schiools, and the higl. schools; they shall also
nrepare a course of stvdy for tle normal
institutes; and they shall revise the several
courses of study whien in their jud nent such
revision is desira’le. they slall have
authority to make rules and rervlations
relating to the observance of the nrescribed

coursess OF sEuay s ee e e et g (T 40
The State Foard of Educrhtion s used tha! guthorits
iven it by the lansas State Le islat 1e in sett! D

tlie orianization of the hi i sc'ools. In the Hand)ook

on Jrranization anc "ractices for the Secondary schools

ol

of Tansas are ~iven the requirements for _radvation
from “ansas high schools. In order to simplify the
nroblem of or:anizin, a courss of study for an; lilgh

school stident in | ansas, it is convenient to arrange

tie subject matter of the curriculum into eight " roups

14. Corrick, Lranklin, eneral statutes oL lLansas, l¥Z9
(Topeka, te larsas State !rinting Plant) 72-101,
72-102.




or departments of kmowledfe; namely, Znplish,
rathenatics, Science, Soclal Science, [ orei-n Ianguare,
Commercial Subjects, lisic, and Arts.

An accredited hizh school rmist offzr =t lcast five
of thiese | roups, and no stvdert shovld be nerr.itted
to radvate vitil he has successfrll' comvleted fifteen
unlits of worl selected accordins to tile foll win lan:

Leguirements
1. Iwo maiors o. three urits each.
a. yirgtmajor, 3 urits of Enplish.
. Hecond zajor, 3 zn.ts of one of
remalin. rouns.
2. Two minors or two uv=illtz each.
a. Finst Mminor, 2 units of Socigl Sclermc
(vi less it _s electe: as a seconi 1ajor.)
bL. Becondiminer, 2Nunitis fragt one of
remailning ' rovps.
3. Une-half vnit of Const.tution of the United
States.
4, One urilt elther ol lathamatics or a labora-
HOERESICIe T CIaN
5. Ilemain its may b selected frcu any one
- or vore of tle i it ~rors. (15)

The above statenents show that tte najors = ors
Yave become a def.nite mart of tle rey _ieuients ior
raduation from the Mi_l schools ol larsas. This s
been due to 1oy islative enacti ent in arnsas and in
a large measure to the provisions ol the Statse roard

of Education.

1

15. Jandbook on Jrganization and ractices for t e
Secondary mchools of Tansas. (Topeka, Iarsts,
State L[oard. of Education, 1'39) pp 7-9.




The entrance requirerents, as listel in the stalo-ve
of The lort lla's ~ansas State Collere, for 1941-42,
clearlv reflect the enphasis placed unon major and minor
requirernents and also the sciolastlic ratings of the
stvdent of t'e present time. [he state rejuirerents
are £iven for admlssion:

"Adniission by certificate from accredited
sansas Hi h schools: Thie reguireients for
.gsion of _raivates of Fansas hl h schoolsg
to Whe JVort llays Kansss State Collefe have
been fixed by legislative enactment, which
by section 72-104, evise’ Statutes of 1723,
rovides that: any nsrson who shall coiplete
a four-year course of study im any high school
accredited hy the Btate Zoard of Iducation
shall be ent tled to ads.ssion tc ti e fresiian
class cof the sbtate Uriiversit;, the State
Arriciilture Collezm, or any of ti state
Teacher's (olleges, on rresentin . a staterent
containing a transcript of lils nirk scliool
TPecord, signed by the primcimpal of the school,
arnd certifyin. that svc! rerson i:s satis-
factorily comnleted said course of studw." (1ld)

It follows that tle Aiplls Bave commleted tlie iia jor
and tinor requirererts o. the .ansas otate oar! of
ifi.cation for gradvation fron t e hi schools o. the
itate of lansas. 4he sane catalorue also ives t' e

ia or and minor requirernents and the scholastic rade
noint regquirements for the deirees of uvnder_ ralvate

ranl as follows:

16. Fort "= s .ansas State Colle;e Bulletin, (Ta’s,
Tansas: .ort o s %ensas State College., 1741-4%)
n 28.




e deries of Zschelor ol Lrts 1s
rranted to tlhose wlio cirnlete & colle s
carriculum in confor: ity wi.t)l the re -
S AIGITS s ol o shelotels ), MR GHL 4 218 jOor of at
least forty hours or a thiry-hovr major
and a twerntv-houvr minor as ovtlinc: B one
of the collefe departinents. 550 AE

achelor:of Science dsfree 1is oifered as
thie basis of sixty hours oi funiagmental
sciences, ten of wl.ch, in a dirf-rent
£ield from the major, may be offered in
nlace of the ten liours of foreiin
langua e requirsrents. (17)

I'his same catalo e lists t' e followin scholastic

ieyrirements:

"Admission to urper division stamdiug."

(1) & student wto -has mad ra e poaint
index ol at least 1 may admitted
to unrer division standine and ths
opnortunity to mirsve a major

eurriculun leading to & fegrees.,

. (2). 4 strdent who las achleve a rade
noint ol at least 1.70 may be afixdtte
to upner-division stefiin TEhetie
opnortiiity Lo mprsum a major
el culussl e L g fErree a

. in addition may Bie agd |Lthed ©
indefiendedt stisdy Brivil s tldnse
departiénts, rrovidl s1 en work.

(3). A stuiint whosc desize as en onlw
to nursve certain coirses or whose
scholastic index es not gualify
him for vpper (iv.sion st & g
on an~iication recelve a covtif_cotbe
of His siity-four holrs of lawer-

ivision crezit. (1)

It is to e noted from t'e fore oin. facts t =t &

‘se
re virerents are a part of a well nlammed ~ro 1:i _or tae
Wl+h schools as vwell as tie collires. It Is also to be
17. Ibid. p 41

Ia, TEid. p 41




observed that the .tate usoard of Edvc-tion has ta en
a leadin; role in the settivc vr ol t ese st- ards

for tlie schools.



CHAPTLI. IIT
A&00% ALD NI OIL TELATICN ST IPS

“le tables and tle suimaries wllclL accorrany gl
are the compilation of th\ data fromn % file cards
aed In recordi the factual raterial for t.:- nronle:
of tils thesis. The records in the leiistrar's olflice
of The Fort Yays Lansas State Collepe Wwere vsed to
otalr these data.

e tables whilclh rollow e dasigned ir such a
way as to show the relationsi'*p, or 1l-cl oi it, Letween

cajors and 1inors at tlie secc larv school 1 vel -nd

@iors and minors gt Hlie collere levnl.

1

e organization of tlisse data lfeatures Llilg

relationsiip for en and woren scvaratcly as fou in
the three classes of lii h schools in tlie State of as.
ach table shows, first, the high sclhinol hi-ma]or

cembingation, second, © collefe imajor and, Efirﬁ, the

nunbier of cases or times in whicli a naritlcular secundary -

colle major cornbinstion was chosen at e colle e 1--el.
It sli~uld be furtier stated that tie principle vsed

In deternining the relationshiv ol the colle e ajor

to the hifh selool majors was thst of ldentlity as

defined in chapter I. That is, I tle lLich schiool mzjor



were English-History as shown in the first eleven cases
in Table I and the college najor in relation to these
eleven cases were History, then this relationship was
regarded as positive or identleal. If the college major
were some other than English or History it was regarded
as negabive or dissimilar. In other words identicgl

is the term applied to the relationship when any two
were in the game field of subject matter.

It 1s to be observed that in every high school major
combination English appears as one of the majors because
it is required by the State Board of Education. The other
high school major may be elected by the student under
the restrictions given in Chapter II.

In the tables which present the high school=-college
Yminor"- relationships there is not the degree of con-
steaney 2s In the case of the mgjors. This is because
the student is not so6 rigidly restricted in the selection
of his minor or his minors. The identity of relationship
was also the principle used in determining the relation-
ships in dezling with the minors.

The tables With their summaries depicting the minor
relationships will succeed the major tables in this

chagpter.




Table T

MEN GRADUATES OF CLASS "A" HIGH SCHOULS
ila jors
Cases 5 s : L=t

First Ma jor.Combinations

®s eo oo e fee

H 7 Eng-Hist Hist

H 6 E;l'lg"Hi st Syl B
3 il: Ing-Hist Eng 3
s ill Eng-Hlst Ind A :
: Second lajor Combinations :
: 3 Eng-liath Sci :
NalE £ Eng-Math kath :
3 - Third Major Combinations s
: 2 Eng-Com Hist 3
d 2 Eng-Com Com 5
d 2 Eng-Com Sei 3
. i Eng-Com - Eng g
: Fourth lMajor Combinations :
by 7. Eng-Sci Sci :
i N2 Eng-8ci Hist :
: 2 Eng-Sci Math ;
. 2 Eng-Sci Bus Ad .
: 1 Eng-Sci Eng .

Fifth Major Combinations
X Eng-lang Eng

D o  m  m e e m em e e e e . am e S mm e Ee S e e o A W S M e e S e M W= = e A O




Table IT

% BUMMARY, )EN GRADUATES, CIASS A" HICH SCHOOLS
: Major Combinatlons :
' froup Wew 3 - Bases 1 Iden. :  Dise :
: IT 5 2 3
Bt e T 7 3 4
: v 14 8 6

v il 1 0
L lebeds - 42 & e 20
: Per Cents 100% 52.,5% 57.7%:

Table II 1s a summary. It is a compilation of
the data of men graduétes from Class "A" high schools
as presented previously in Table I. The table 1s read
in the following manner: Beginning at the 1o of the
column at the eft and reading across the page, in group
I there were 15 cases or students, 8 of whom selected
ldentical combinations at the college level in relation
to the high school bi-major group and there were 7 of
the 288 who selected dissimilar combinations.

The next or second line of the table as well as
the succeeding lines gre read in similar manner.

The totaldl number of cases is 42 in Which identity
of selection appears 22 times and dissimilar 20 times.
In other words 52.3% of the men in Class "A" high schools

chose identical majors and 57.7% dissimilar.



Tahle ITI

WOWEN GRADUATES OF CILASS "A" HICGE SC““OLS

e

hagors

-Cases H.S. Col. :
: First Major Combinations :
S iili) Eng-Hist fng :
Enaeid Eng-Hist Mugic ¢
SO Eng-Hist H Ee
g Eng-Higt, Sci :
Wi Eng-Hist R
: Second Major Combinations :
g {None) -
: Third Major Combinations :
AU D Ing-Com H Ee

Bty Eng-Com Music
g2 Eng~-Gom Bis Adm:
g il Eng-Com Soc Sci:
T En=Com Psych :
'n Fourth Major Combinations :
s Eng-8ci Eng :
RR e Ehg-8ci H Ec :
=] =8 Fng-Sci Educ :
e Eng-Sci Hist

. i ﬁlg_,—SCl Com °
24 2k Eng-8ci Heglth 3
ot | Eng-8ci Psych

5 BPifth Major Combinations

e Erig-Lang H Ec¢ :
o bt Eng-Leng Bos Adm:
IR Eng-Lang lusic ¢
Sl Eng-Lang Psyeh ¢
: S8ixth Major Combingtions :
oo ek Eng-H Ec Eng :
: l Eng-H Ec Music ¢
- Eng-N Tr H Ec :
: '?5 Cases ;




Table IV

RY . WOMBN “GRADUATES, OLASS "A" HIGH SCHOOLS

: Major Combinations’
; , : _ A g
e T E  TaEss £ e s e e 1 o 3
5. R 24 =T Ep: 355 5
: II (No Cases) :
3 TEER 10 2 8 g
: Iy 16 8 8 g
H v 5] 0 5 3
" 5 - 5L lla
: Totals bE b S6 -
Per cent 100% 37.9% 62.1%

Table IV is a suﬁmary. It‘ié a compilation of the
data of women graduates of Class "A" high schools as
presented previously in Table III.. The table is read
in the following manner: Beginning at the fop of the
columm at the left and reading across the page, in
gwoup I there were 24 casesy orstudents; 11 of whom
selected 1dentical combinations at the collcge level
in relation to’the high school bi-major group and there
were 13 of the 24 who selected dissimilar combinations.

The next or second line of the table as well as the
succeeding lines are read in similar manner.

The total number of cases is 58 in which identity
of selection appears 22 times and dlssimlilar 36 times.
.In'other words 37.9% of the women in Class "A" high

schools chose identical majors and 62.1% chose dissimilar.

-
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Table V.

:Cas

MEN GRADUATES OF CLASS "B" HIGH SCHOOLS

=

G s O

.."...."....".
YRR

es o3 ss se

D

'_.l
EESYTRS

es ss o 8% Be s s en

'_I

! rt lia jors :

es . Y H.5. Col. :
First Major €ombinations 3
Eng-Hist Sei .

Bng-Hist Hist 3
Eng-Hist Ind 4) :

Eng-Hist Com B

Second Ma jor Combinations 2
Eng-Math Math g
Eng-Math {lELE i e
Eng-liath T el g Ve

Third Major Combinations 8
©  Bng-Com By ELE AT e
Eng-Com Hist 3

Eng-Com Sci 3

Eng-Com Bus Adm:

Eng-Com liasic

Fourth kajor Combinations c
Eng-Scil Bed 3

. Bng-Sel i | A :
Eng-Sci Hist C

Eng-Sci Eng :

Fifth Major Combinations K
Eng-Lang Eng g

S8ixth MajJor Combinations 3
Eng-Tnd A dhgiel SR

o " " - -~ = o=




Table VI

BUMMARY. MEN GRADUA"‘ES CLASS nah HIGH SCl’OOLS
S TS
Magor Combingtions

op |ss ee
.

G oup mo. e Cases N Iden. 1 RDESE:
g0 (2l J 16 g 4 I2:
: 1T 4 2 2

e 6 il Bas

: Iv 20~ 1L15) Dig: s
g v i 1 &) =
. VI 3 125 TR
¢ Tokals H0. 25 ZlE ¢
: Per cents 100% 50% 50%:

e e e e e e e = b o o = e —— .-

This table VI is a summary of the data found in
Table V. The table is read in a manner and aecording
to the explanation as In tables II and IV on page 32
and 34. Frém this point on the legends will be
omitted from the major and minor combination tables
whenéver and wherever similar summary tables appear.

Table’ VIT

SUMMARY, WOMEN GRADUATES, CLASS "B" FIGE SCHOOLS

¢

e lajor Combingtions %
:Group HO. s = Cgges R Tden. = ¢ Pilsie i 2
PR ) 31 h i 18 :
: II (No Cases) :
£ T 4 3 ill 2
s Iv :3) 6 v 2
A i3 1 it
 Totals 50 23 27 -
: Per Cents 100% 46% 54%

B e e e S o e e e e e e e B e e e S e e M e R A e e e

Table VITI is a summary of the data found in
Table VIIT.



Table VIII

WOMEN GRADUATES OF CLASS "B" WIGH SCHOOLS

§ i , : * Majors.

Cases : ' H.S. =55 HOfeHS

: First Major Combinatiens 3
ot Eng-Hist SR
86 Eng-Hist Eng 2
: 4 Eng-Hist HUIH il e
oGk Eng~Hist Bduc

3- 15) Eng-Hist Misic
] Eng-Hist Bus Ad:
Rl Eng-Hist Math
A O Eng-Hist At RN
3 Second Major Combinations 5
: (None) :
; Third Major Combinations :
A2 Eng-Gom Bng 3
il Fag-Com Bus Ad:
L Eng-Com Psych :
> Fourth Major Combinations :
: 4 Eng~&cil Eng D
SR2, Eng-Sci . Bus Ad:
3 & Eng-8ci H Ec
=l Eng-8ci Hist
-{lk Eng-Sci HEdue :
Pl Eng-Sci. Phys Ed:
: Fifth Major Combinations 3
5 AL Eng-Lang Lang :
Sl Eng-Lang Scil g

36



Table IX

-,

. WEN GRADUATES OF OLASS "C" EIGH SCHOOLS

%ﬁf‘ g lla jors :
2 Dases : b A gioks L Tg
o First Major Combination :
AR Eng-Hist Hist :
: 4 Eng-Higt ShaMsh | S0 E
z 3 Eng-Higt Secl 3
: 3 Eng-Hist Baig HAdl
: 2 EngsHist Math 5
: 2 Eng-Hist Econ :
: 2 Eng-Hist Music
. i: Eng~-Hist Jour :
: Second lMajor Combination :
: il Eng-Math ath 3
: i Eng-Math Sei :
il Eng-Nath BiEire=ass
: Third kajor Combination 3
: 2 Eng-Com Com: :
g ik Eng-Com Agrie ¢
: 1 Eng-Com Chem 2
: ik Eng-Com Music :
: Fourth Major Combination :
' 6 Eng-Sci el g
: 2 Eng-Sci Hist E
2 2 Eng-8Scl Math :
s 2 Eng-Scil Com 3
: aL Eng-Sci 15aiols )N
2 i Eng-Sci E Musgic
P Fifth Major Combination 9
. & Eng-Lang Lang 2
. Ell Eng-Tang Sci :
: Sixth Ma jor Combination :
: 2 Eng-Ind. A Bus Ad :
e N Eng-Ind. A Sci :
: b57 Cases f

—t o o o i e e o . T . o S 00 .




Table X

SUMMARY . MEN GRADUATES, CLASS "¢" HIGH SCHOOL.

Ma jor Combingtions

BFoup.No. 't Gasss ~ 7  Iden. :  Dis.
S

se asiueine eo =

sa we 80 ssflea]ne oo

28 : el i

T 5 AL 2

ST 5 2 5)

g — I 14° 0 14
4 v 4 3 TR
¢ gL 5 Q@ S K
s Totinls B 1R/ 0
: Per cents 100% - 29.8% 70.%:
LY R e

Table X is a summary of the data found in Table IX.

Table XI

SUMMARY, WOMEN GRADUATES, CLASS "C" HIGE SCiOO0LS

Ma jor Combinations

g Mo, ¢ Cases I ST Dis.

Rl 26 : G A& g
$ JETE : . a 0 A=) 1
4 o ST 2 0] 2 s
: IV 13 SN 8 :
e 1 0 2y
: Tobals &5 oh FE 28
: Per cents 100% 37.2% 62 .£%

Table XI is a summary of the data found in Table XTII.



Table XIT

WOMEN GRADUATES OF CLASS "C" HIGH SCHOOLS

£

o o - = = o " = W e S o o O o

i i i [

g lia jors 3
Cases 3 H.S. : Col. 2
v Pirst Major Combination ;
: 5 Eng-Hist Hist :
: & Eng-Hist Eng :
3 5 Ing-Hist Educ 4
3 3 Eng-Hist BasiiAdis =
: ) Ing-Hist Music g
s 24 Eng-=Hist Plays Ed i
H b Eng-Hist H Eec 3
: i Ing-Hist Math ;
: Second Major Combination :
i Eng-Math H Ec B
Third hajor Combination E
AL Eng-=Com Com C
1 Eng-Com iefspc]ar Il
; Fourth Ma jor Combinsation :
4 4 Eng-Scil Bus Ad
fi 3 Eng-8cl Sci :
3 2 Eng-8ci Eng
2 Eng-~Sci Psych
2 Eng-8ci Music
: Fifth Group Combination :
Sy il Eng-Lang Health
: 43 Cases




Table XITIT

MEN GRADUATES OF CIASS "A" HIGH SCHOOLS

. . ; ‘Minors s
; Cases H.8. : Col. :
| First Minor Combinations :
: 3] “Hist-Sci Sed! -
3 3 Hist-lMath Hist 3
5 3 Hist-Math Sleil D
2 2 Hist-Math Math c
: 2 Hist-Com Eng 2
] 2 Hist-Sci Jour c
: 2 .Hist-Lang Sci 5
2 s Hist-Com Secl s
g Second liinor Combinations g
: 4 Math-Ind A Sci g
2 3 Hath=Bcl Sei 5
: 2 Math~-8ci Ind A g
g 1 Math-Sci Bus Ad s
g it Math=-Lang ¥ng . 5
B ik Math-Tang Math 3
e Third Minor Combinations
: 2 Com=Sci Com
: 2 Com-Eng Music
g 2 Com-TInd A Bus Ad
: Fourth.Minoer§mbiﬁations 2
: 3 Sci-Ind A Scl :
SARLIT Sci-Ind A Bus Ad :
42 Cases s




Table XIV

BUIMGARY . MENh@ﬁADUATES, CcLASS "A" HIGH SCHOOLS

Minor Cowbinations

iGRoupitiet’ Bil: Chgeglelial Tdew. el iBla,
£ Ji 20 10 ’ 10 e
2 2I5IE 2 3 %) :
. JEILIE S 4 2 :
i%. 5V 4 5 T,
L Totals SN %) U30 s Bl
: Per cents 100% 47.6% 52 4%:

8 o - o T . o e o - - - o = — - ———

Table XIV is a summary of the data found in

minor combination Table XIIT.

Table XV

SUMMARY ., WOMEN GRADUAT:S, CLASS A HIGH SCHOOES

5 Minor Combinationsg ;
iG¥oup No., . ; Cages . : - Iden. = DS
: 3 16 5 o el :
: 3500 23 1k & :
: BRITET 3 il 2 :
Iv 13 6 i :

: v o _0 3 :
Totalg BE ... ... 1= ST . o1

: Per cents 100% 22 .4% 77 .6%:

Table XV 1s a summary of the data found in

minor combination Table XVI.

s

41



Table XVI

WOMEN GRADUATES OF CLASS "A" HIGH SCEJDOLS.

2 Minors 3
! Cases T MR Gpls :
. First Minor Combhinations Q
g 4 Hist-Math Hist 3
2 4 Hist-Math Eng :
3 2 Hist-8ci Bas Ad :
: 1 Hist=Math S s
4 il Bist-Math Com :
H 1 Hist-Math Psych 3
2 A Hist-Sci ing 2
s Ik o Hist-H Ec H BEe 2
E il Hist-Lang Eng :
p Second Minor Combinations :
¢ ad Math-Sci Hist :
: 4 Math-8cl Eng g
< 3 Math-H hc Sci 3
2 Math-Sci Bus Ad %
2 Math-Scl Art c
f 2 Math~Com Eng g
3 2 Math-H Ec Eng 2
1 2 kath-Lang H Ec 2
: il Math-H Ec Hist :
: Ak Math-Scil Sci :
2 ¢ Third Minor Combinations 2
3 2 Com-Lang Ing :
z 3 Com-Math Bls Ad 2
o Fourth Minor Combinations ]
: 3 Sci~Tang Lang
H 2 Sci-Lang Hist 5
: 2 Sci-Lang Psych g
IR Sel-H Ec Eng :
3 3 Sci-H Ee H Re 0
: Fifth Minor Combinations 8
t 3 Lang-I Hc Hist :
: 58 Cages :
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‘Table XVIT

1"'[?"‘.1' F!I
A I

- MEN GHADUATES QF CLASS “"i" HICH SCHOOLS
i ; inors 3
3 Cases 3 HeS 3 Lol .
H First Minor ﬂem‘oinations :
Fmk L Higt=Sel Sel :
3 + Hist=-B8el Hist :
- Hist-Nath Ind A s
: 8 ' HWist-Math Bng :
Hist-Com Eng :
- el Hist=kath Nath :
¢ =Y Hist-lath Phys 84
: 1 Hist-Nath bug &d
S Hist=-Scl Eng :
: 1 Hist-Scl md A
)  adhe: Hist-Sci Phys Ed .
A Hist-Com Pub Spk
2 S A Hist-Eng Sei :
. Second Minor Combinatlons :
£ 5o Math=8cl Sel 3
£ 8 Math-Lang Hlst :
e llath=Ind A Hist :
¥ ol Math-8el Higt :
< A Math=8cl Ind A :
A Kath=Lang 8ol :
g Math-Ind A Ing :
o Math=-Ind A Phys EQ
g Third Minor Cembinatlons :
T K A Con-8ecl Hist :
e 1 VR ! ¢« Com=Lang Sel :
: :
% Fourth Minor Comblnatlons :
e ” 8ol-Math 4 Sel :
1= T beh Minw Combinatlons :
. :Dm A-Math nd &
H

Eng




Table XVIII

o

_SUMMARY.  MEN- @RADUATES, CLASS "B' HIGE SCHOOLS.

2 Minor Cembinations -
tGroup No. :  Cases. .. 10 ey o R =
S £ T 28 14 T/
: AL 15 7/ e :
: JUAEIE 2 0 2 ;
S Iv 3 5] 0 :

¢ v _2 L 1 ¢
i Totals 50 2B Wil ) PR )R
! Per cents 100% 50% 50% ¢

Table XVIII is a summary of the data found in

Table XVII.®

Table XIX

_BUMMARY. WOMEN GRADUATES, CLASS "B" EIGH SCHOOLS

; Minor Combinations 3
YGroup No. . Cases Tden. I35
Loy ST T ) =N ' 5 [§] R
5 I3t 18 4 14 5

HERT 6 2 4 3
W AT 15 I I
3 Totsls. i 5O 1B el 52 3
: Per cents 100% 36% 6ef

Table XIX is a gsummary of the data found in

Table XK:
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Table XX

WONEN GRADU;&TES QF CLASS "B" HICE SCIOQLS

s -Minors :
t0nagses st P Gall. 3
: First lMinor Combinations .
AR Hist-Math Hist :
4 Hist-Math 8 G :
S Hist-Math maafAdE & 2
RIS Higt-Math Eng R
il Sl Hist-Lang Eng s
4 Second Minor Combinations :
e Math-8ci Eng g
8 3 Math-Teng Tang f
2 Math=-Sci Hist :
olt b 2 hath-8ci Sci :
S 2 Math-Sci Lang 2
2 Mat’ i -Lang Sci g
pid S Math-8ci Math :
el liath-TLang Hist 5
A lath-H Ec H Zc :
£ Third Minor Combinations g
O L] Com-kath liath 2
O Com-Com Bcl 3
1 Com-Sci Psych g

il il Com~-Sci Bus Ad
L ASE Com=-H Ec E Ec 3
SRl Com-E Ec Hist :
: Fourth Minor Combinations 2
H B Sci-Lang Lang 3
e Scl-Math Eng :
a2 Sci-Math Psych s
¢ A 8ci-lath Hist :
3 AL Sci-Math it 3
o Sci-Math as Ad @
s (il Sci-Com Bus Ad
& gci-Lang Art :
ER L) Sci-H Ec- Pus Ad ¢
ases ;

P e L D e R D AT e o e o o

- o o e e o = - " - - e A O




Tabla XXI

Jﬁ&% a&xnuk&a@ OF CLASS "C™ HICH SCHOQLS

Lol
: Minors 3
t . Cases . sunll Heds LGEs - A
| : First Minor Combinatlions :
gy . Hist=Nath ey %
i : 6 Hiat=hath Scl H
' . 4 Hlist-8ci Hist
: 2 Hist-Lang Math @
: 1 Hligt-hath hath 3
= ! Ylst~kath Ind A
S oL Higt-kath ano o3
gtL KL Higt=-8cl kugle
i Hist-Com Ind A
et e llst-Lang . Dus Ad:
‘ ik Mat-lang WaEs
g Mlst-Ind A Soelo
' Second Minor Combinat ons ?
: 4 Math=Scl Math
F e lMath=-8cl Hlst
S, O Nat =8¢l Dus Ad;
e ) L Math=-Ind A Mat
v Third Minor Combinations :
N Com=Nath - Bal $
q Fourth Minor Combinatlons :
g Sel-lath Sel 2
: B Sel-Com gel H
) e Scl-Ind A Seol :
| i L Scl-hath Hiat 3
H { Nk Scl-Math Phys &di
y Ll Scl-Lang Paych
U ¢ Sel=-Ind A Bug Ad:
4 b
: 0 Fifth linor Comblnatlons :
A . “Lang-kath i b T
il b Leng-Math el
y Sixth Minor Combinations ;
ik Ind A Math

mﬂhpq-uu-qq-y—-----ﬁ----------q---------




Table XXII

. SBUMMARY. MEN GRADUATES, CLASS "¢V

Minor Combinations

wof ee oo uo

HIGE SCHOOLS

5T
-

sGroup No. &  Gases : Iden. Pl £33 :
: i 30 15 15 :
: qL3E 7/ 4 3 <
: JEIESE el 0] i 5
: Iv 16 il 4 .
: v 2 0 2 :
; i 9 L
L) 57 31 26
i _Per cents 100% 54 .3% 45.7%

Table XXIT is a summary of the

in Table XXHT.

Table "TLITI

data foﬁnd

BUNMARY. WOMEN GRADUATES, CLASS "c"
: ]

Minor Combinations

LiIGH SCHOOLS

2Group NOo. : Cases - Tden . 5 BRIk
I3 AT 18 1L 6 :
JERE 6 0 6 :
: JEJEIL oL 0] il :
: IV 145 2 10 3
ko Y 6 o GERN.
S eladlis 43 14 29 :
Ei 5
: Per Cents 100% 82.58 SN A
fable XXITI is a summary of the data found

in Table XXIV.



Table XXIV

WOMEN GRADUATES OF CLASS "GC" HIGH SCHDOILS

Minors

:Cases : Hisiore . Col.

%o 84 8¢ se %o 5o e ae w0 se

s¢ vo eu

°s ou oo se

*e ce ©e

©s <u oo

First Linor Combiéations

4 Hist-Ma Lang

4 Hist Com Hist

3 Hist-Math Hist

2 Hist-8ci Hist

s Hist-Math Math

1 Hist-8ci Pub Spk

All Hist-Eng Hist

1L Hist-H He Psych

i Hist-H Ec Hist
Second linor Combingtions

3 Math-S8ci Eng

dl. Math-Lang Hist

A Math-Lang Music

gl Math-Lang Art
Third Minor Combinations

2l Com-H Ec Hist
Fourth Minor Combingtions

5 Sci-Math Lang 2

il 3ci~-Math Math :

ill Sci-Iang Sci :

il Sci-Math Psych :

i Sci-Eng Hist :

1 Sci-Math Art :

a Sci-Math JEL 53 :

i Sci-Com Eng g
Fifth Minor Combinations g

2 Lang-lath Eng

2 Lang-Com : Music

Al Lang~-Math Hist :

3 Lang-Math Phys Ed :

43 (Cases.

e o e o e S S e o S o e o o

os ss sc]ev)ee

¢s °% Be en 5 we @

es ¥s s es ss




Table XXV

Final Summary of

300 GRADUATES, CILASSES "A", "_V, AND "C" LLIGH SCHOOLS

Class Y"A" High Schools

s.-‘%&i‘;ﬂadua’ teg - Combinstions s Tdenticel : issimilsr:
: 42 men Major - BAVEE 47.71% ¢
. 42 men Minor 47.6 58.4 1
- Average, men . 49.95 50.05
. 58 women Ma jor 37.9 2, :
. 58 women Minor 22.4 76 :
8 Average, women 30.2 BT :
Average, men and women 40.05 §9.95 ¢
. B Class "B" High Schools i
. 50 men lLajor 50 50 -
. 50 men Minor 50 50 ’
s Average, men o0 50 )
L 50 women la jor 46 54
. 50 women Minor 36 64 3
: Average, women 41 B9 ;
Average, men and women 45.5 54.5
: Class "C" High Schools :
: 57 men Ma jor 29.8 70.2 :
¢ 57 men Minor 54.3 45.7 ¥
s Average, men 42.05 57 .95 1
. 43 women Najor B7.42 828" [ &
. 43 women . Minor C32.2 67.8 ¥
. Average, women 34,7 65.3 i
: Classes "A", "B", and "C" High Schools 2
149 men; averagé selection 47.33 B8467 4
. 151 women, average selection 5543 64 .7 &
300 men and women, average 4
selection 41.31 58.68 :




CHAPTER IV
CANCLUSIONS AND APPLICATIONS

In thls the closing chapter the author presents
the conclusions and appiications to the problem of
thesis as stated in the introduction.

As fgr as the writer haé been able to ascertain
this 1s the first study of this particular problem
for a master's thesis undertaken on this campus. It
hag been an interesting study and the author believes
that certain regults have been realizéd. It was not
even hoped that this would be an exhaustive investi-
gation of the subject and, since, many related aspects
of the problem have arisen during the study the writer
will have a continued interest in the significance
of the majors and minors in the curricula o: thse
high schools and colleges of the State of Kansas

The tables of the preceding chapter were prepared
to indicate the findings and to show in tabulated form
the facts gathered from the data prepared for this
thesis. The material presented in Table XXV is a
final summarization‘of the major and minor combina-

tions with the per cent of identical and dissimilar



selections by the three hundred graduates of Class
MAM, Class "B", and Class "C" high schools in the
State of Kansas.

The objective of this thesis as stated in the
introduction is to discover,

"The Relation of the Secondary School Majors
and Minors to the Wéjors and Minors at the Collegiate
Level,"

The curricula and the establishment of the majors
and minors of the courses of study have been the
result of years of time and effort. The purpose
has been to direct the students in the election of
combinationg that were helpful in the preparation
for life and its problems. Because of the evident
intention of both the student and the school to
select majors and minors that were interrelated it
would be expected that there would be a definite
continuation of the combinations at the college
level as were pursued in the high school.

The data supporting the objective of this study
as given in.the final summary table XXV indicates
that the selection of identical combinations is
41.3% of the total combinations. The class "C" high
school graduates show the lowest average of 38.37%

of identical combinations, the class "A" graduates



the next highest with an average of 40.05%, and
the class "B" graduates the highest average of
BB 5%,

It is to be noted that in each of the three
classes of high gchools that the men selected a
greater per cent of identical combinations thah
the women. The average of identical selections of
the men varied from 42.8% in the Class "C" high
schools to 50% in the Class "B" high schools. The
identical selections of the women varied from 30.2%
in the Class "A" high schools to 41% in the Class
"BE" high schools.

The aut¥or does ngt think it is in the province
of Fhis thesis to present specific recommendations
.or solutions for the problems implied herein,‘but
the implications impel him to make the following
gstatements: ‘

The ecurricula of the schools, especially at the
high school level, are unlimited fields of. service
for those who are interested in correlating the
courses in khe fields of learning.

Pupil guidance in the high school will materi-
ally assist the pupils in the selection of major and
minor combinations most valuable for their “Buture

educational development.
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