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ABSTRACT

Kathleen A. Lewis
A Comparative Study of Social Compelence and Antisocial Behavior Between Regular
Education and T.earning Disabled Children
1996
Dr. Roberta Dihoff
School Psycholagy

This study tested the hypothesis that learning disabled children, when compared
to regular education children at an equivalent age level, would scove sigmficanily lower
on a test of social competence and significanily higher on a test of antisacial behaviar
according to a teacher rated behavior scale. Sixty 5th and 6th arade studenis, 34 males
and 26 females, were assigned to one of three conditions according 1o their educational
classtfication; regular education (N=26), leaming disabled resource (N=16}, or leaming
disabled self-contained (N=18)

Four teachers served as judges and rated a selected number of subjects on the
constructs social competence and antisocial behavior using the School Social Behavior
Scale, a teacher rating scale. During an observation period, each subject received 2 rating
on a five point scale describing behaviors that never, sometimes, or frequently oceur

A one-way analyais of variance wag used to test the differences between the three
groups of subjects. For all varables, Tulcey post hoe tests showed that the two groups of
lcarning disabled subjecis did differ significantly from the regular education subjects an
both the test Lor social competence and anlisocial behavior. Signifizant differences were

not found however between the two groups of leamning disabled subjects on either scale.



Resulis supported the lhypothesis that learning disabied subiects exhibit
significantly lower levels of social competence and significantly higher levels of

antisacial behavior than the regular educarior, subjects,



MINI-ABSTRACT

Eathlesn A Lewis

A Compearative Study of Social Camperence and Antisocial Behavior Between Resular
Fducation and Learning Disabled Children

19596
Dr. Roberta Dihoft
Schoal Psycheoiogy

The social behaviors of three groups of students, one regular education and two
lzarning disabled, were investigated [or this study. All subjects received a score on a
sacial behavior rating scale on the constructs of sacial competence and antsocil
pehavior. The two groups of learning disabled subjects did differ significantly from the
regular education subjectz on both measwes, however no significant differences were

{ound between the two groups of lzarning dizabled subjects on either seale
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CHAPTER ONE - THE PROBLEM

NEED

Considerable attenton has boen given recently o the social skilt deficits of
children with learning disabilities. These deficits are oftem 2 prominent obstacle
which keep children with leaming disabilities from being successfully integrated into
the regular education system. It is during the elementary years, when friendship and
peer approval are se important, that social competency becomes essential for
integration with peers. Many learning disabled students do poorly in these situations

and are rejected because of their antisocial behaviors and lack of social skills.

Many researchers agree that social skill deficits tend to be a characteristic that
differentiates many learning disabled students from. those without learmng problems.
It is consistently found that students with learning disabilitizs are less accepred and
often socially rejected. The researcher became interested in this phenomena ihrough
her experiences as an instructional assistant in a special education classroom. The
learnmmg disabled sludents' inability to relate to their peers on a social level can be
easily detected during activities when they are mainstreamed into a regular education
classroom. Many of their specific behaviors cause them to be rejected and ridiculed

by their nondisabled classmates.

The development of adequate social competence duning the elementary years is a

critical factor in childhood cutcomes but also in later successes and adjustments in



life. Because the lack of secial skills in Icarning disabled students is so pervagive in
our education system today, it is critical that we implement specific curricula and

siratepies in the classroom which will emphasize these skills.

PURFOSE

The purpose of this study is to investigate the social akills achieved by two groups
of subjects, classified leamning disabled students and their regular =ducation
elagsipares, Annsocizl behaviors displayed by the subjects will likewise be assessed,
The learning disabled suhjects will further be broken down inta two subgroups, those
in sell-contained classreoms and those who receive additional assisiance in resource

settings.

This study will also attempt to determine if leaming disabled students are at a
epreater risk of develeping social skill deficits and forming poor peer relationships
when they are educated in self-contained classrooms. By comparing the social
atnlines ol perceptually and neurologically impaired students to those of their
nondisabled pezers, this study will investigate the varipus levels of social acceptance

and antisocizl kehavior as dstermined by a teacher rating scale.

SPATEMENT OF HYPOTHESIS

The social behaviors  of students with leaming disabilities In companson 1o
repular educatinon smdents at the same age level were chosen to be investigated for
thig study. The hypothesia being researched therefore can be stated as such; lsaming
disabled students will score significantly lower on a scale of social competence and

significantly higher on a scale of antisocial behavior than their nonclassiiied peers.
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Furthermore, through assessment of beth social competence and problem social
behavior, it will be shown that self~contained learning disabled stedents will display
the most negative results according to this measure. Lastly, because the learning
disablaed students exhibit deficits in their social skills, they will experience rejection
by their fellow students and will experience greater instances of antisocial behavior

which should be indicated by the behavior scale administered.

THEORY

wince the emergence of PL 94-142, children were classified as learming dhsabled
based upon their academic difficulties and failuwres. There has been a growing
realization however, that leamning disabled students often demonstrate deficient social
slcills and poor peer relationships causing a greater emphasis on the social competences
of these children. Researcher's positions om thig topic vary and the connection

between social skill deficits and learning disabilities remains quite controversial,

Much attzntion has been focused therefore on the social interactions of children
with disabiliges. Vaughn (1990} proposes a social competence model which views
sacial competence as & more complex constuct, such as intelligence.  Sooial
competence 15 a compiletion of many interacting elements which work together for
successful social interactions. Effective social skills and positive relationships are
examples of the various compenents which tozether form social competence
(Vaughn et. al, 1992). Unfortunately. many learming disabled students do not
demanstrate acquisition of these dimensions and instead exhibit behavior probiems

and social skill deficits.



Social skill deficits and peer rejection are characteristic of some learning disabled
children and of some chldren who are not digsabled. It is alzo true that some children
with disahilities are not rejected scciallv and are popular with their peers. In the
fature, researchers mav wish o focus more on these children who, despite 2cademic
difficulties. can function competently in a social environment. Also, social skills
fraining should be made available to special as well as reguiar education students so
thar all children with social competency problems can mseeive help withant being

lakeled.

DEFINITIONS

Social competence - a summary term which reflects social judgment about the generz!

guality of an individual's performance in a given simaation.

Social skills - specific behavioral skills used to respond in given social situations.

Anfisocial behavier - any behavior which deters adequate socialization and produces

negabve social oulcomes.

Learning disability_- a disorder in one or more of the basic psvchological processes
mvelved m o understanding or in usme language, spokenl or writico, which may
manifest itself in &n imperfect ahility ro listen, think, speak, read. write, spell or do

mathematical calculations.

Neurological impairment - a specific impaimment or dysfunction of the nervous

system of lraumatic brain injury which adversely cilecis the education of = pupil. An

svaluation by a physician trained in newodevelopmental agsesgment ig required.
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Perceptuz]l impairment - a specilic learning disability manifested by a severe
diserepancy between 1he pupil's current acluevement and mtellectual ability in one or
more of the following areas; basic reading skills, reading comprehension, oral
expression, listening comprehension, mathematical computatien, mathematical

easomng and written expression.

Self-contained - small group placement for children with severs learning problems

that require less common methada of instruction.

Resource room: - a place where a teacher is available to wark with mdividuals or

small groups of students who have specific learning difficultics.

ASSUMPTIONY

The teachers chosen as raters for this study will complete the scales fairly and
accurately  consistently throughout the research and amalysis. The sample will be
represcntative of a random sample and all testing and results will be consistent.  All

measures will be obiained on all subjects during the same time peried.

LIMITATIONS

The proposed study, the comparizon of social competence and antisocial behavier
berween repular education and classified students, has limitations. The most limitng
aspect of my study is the small sample size. Use of a larger group enhances
generalizations about the greater population. Alse, the socie-economic background of
the subjects studied are from low to moderate income families, therefore the results of

this study may not be constant for subjects with higher economic statuszs. The age of



the subjects may have some effect on the results obtained. The subjects chosen for
this study are fifth and sixth grade elementary students, therefore, these results may

not be consistently found with children in other age groups.

OVERVIEW

In the subsequent chapters, there will be a discussion of the challenges many
leaming disabled students face in social sitwarions. Proposed canses of social skill

deficits will also be addressed.

Results of the teacher rating scale will be analyzed to assess the behavior of the
subjects chosen for this investigation. Future implications will £1so be mentioned in

the following chapters.



CHAPTER TWO - REVIEW OF RESEARCH

INTROTHICTION

The field of leaming disabilities has typically focused it's efforts on the
identification and evaluation of the academic difficulties of children. Howewver,
current researchers ace focusing more of their attention on the social skills and peer
acceptance problems of studenis with learning disabilities. Interest in this area has
been prompted by the reahizenon thar leaming digabled students  frequently
demanstrate more problems in social behavior and pesr relztionships and are
penerally less popular than their clasamates (Pickar, 1988). Compared to children
without learning disabilities, leamning disabled students are more often rejecied by
their peers and exhibit higher levels of negative social behaviors (Gresham & Elliot,
1989). In many cases, the social deficits of the leamning disabled student are as
serious ag thelr academic difficulties and can be more costly when considerimgp

long-teym social adjustment.

Swone and LaGreza (1990) suggest that the research concemning the relationghip
hetween learning disabilities and social skill deficits has consistently found that
students with leamning disahilities receive lower ratings of acceptance and are more
pfien rejected by their classmates. These students ofien use nappropnate behaviora
when atiempting 1o interact with a peer, uwsualiy causing a negative response.

Learning  disabled students are also more likely o respond o other peers



inappropriately both verbally and non-verbally. All of these behaviors lead to

difficult peer relations and the probability of rejection.

It has alse been found that childien and adolescents whe display madequate social
competence are at a risk for later psychological maladjustment. Tt has been suggested
that approprizie development of these social skills can be a critical factor in
determining suceess later in life (Merrell, 1993). Therelore, the prevalence of somal

akitl deficita found in children with learning disabilities is a cause for concem.

Reviewing the literature, it appears that progress 1s bemng made i dentifying
social dysfunctioning in leaming diszbled students, but further research is required to
identify the causes of these deficifs in learning disabled children. Many intervention
stratemes have been, and are continuing to be developed, m an attempt 19 make the

educational experience mars rewarding for childran with learning disahilities.

In s chapter, several Lssues relevant to the held of learmps disabilibes o
general, and mare specifically to social sidll deficits, will be addressed. The debate
over the definidon of learning disability and the status of social skills in this
definition will be diseussed. The nropased causes of social skill deficits and the
means used 1o assess these deficits will also be prasented. There will he a discussion
ol the risk factors for children with learnine disabilifies and the secial interventions

used o rernediare them.



LEARNING DISABILITY DEFINITIONS

According to Public Law 24-142 or The Education for All Handicapped Children

Act of 1973, specific learning disability means:

A disgrder in one or more of the basic psychological processes
mvolved i understanding or in using lanpuage spoken or written,
which may manifest itself in an imperfect ability to listen, think,
speak, read, write, spell, or do mathematical calculations. The term
includes such conditions as pereeptual handicaps, bratin injury,
mintmal brain dysfunction, dyslexia, and developmental aphasia.

The term does not include children who have learning probiems which
are primarily the result of visual, heanng, or motor handicaps, of
mental retardation, of emotiomal disturbance, or of environrnental,
cultural, or economic disadvantage. (U.8. Office of Education, 1977).

This delinition provides specific criteria for learning disabilities which requires a
stgmificant discrepancy between ability and achievement in several areas of academic

functioning (Gresham, 1992).

Rescarchers and professionals in the field of leamning disability are currenty
focusing on the social comperence deficits of children with learning disabilities and
are challenging these conventional definitions. The Interagency on Learning
Disabilities (ICLD) was formed by Congress to establish what is currently known
about learning disabilities. The committee chose several arsas considered relevant io
investigate. Ome of these areas was social skill deficits. While the ICLD
acknowledged the work of the National Jomt Committee on Learning Disabilities
(NJCLD), it proposed 2 revision of its 1981 definition of learning disability. The
NJCLD definition places social skills as "Problems in sclf-regulatory behaviors,

social perception, and social interaction may exist with learning disabilities but do not



by themselves constitute z leaming disability” (NJCLD, 1981). This defintion does

not consider social skills deficits (o be a specific disability.

In contrast, the [CLD proposed the following modifications:
“..Learning disability 1s & generic lemm théat refers to a heterogeneous group of
disorders manifested by significant difficulties in the acquisition and use cf...or of
social skills. These disorders are intrinsic teo the individual and presumed to be due 10

central nervous system dysfunenion (ICLD, 1987).7

The two leading comunitices have divergent opmions on leanung disabihities and
therr beliefs concerming the stalus of social skills i their definition of learning
disability. This disagreement and variability has caused controversy in the field of
learning disabilities. The NJCLD has remained firm with their pesition stating that
social madequacies do not by themselves produce a learning disability. The U.S.
Department of Education is also in disagreement with the [CLD and denies suppoert to
the tevisions of the definition of leaming disebility thal have been gugpested for
several reasons.  Farst, it would require changes to PL 94-142.and these changes
wouwld generate confusion conceming the criteria used to determine eligibility for
special education services. These changes would 2150 merease the number of childrer

clessified as learning disabled (Gresham & Elliott, 1989).

BEFINITIONS OF SOCIAL SKILLS

Another controversial topic often debated is defining and classifying the
canstructs of social competence and cocial ckills. These terms are often used
interchangeably because of the lack of @ stable and accepted definition of social skills.

Ciresham (1992) defines social skills as specific behaviors an individual exhibifs in

10



specific sitations in order to perforin comperently on social tasks. He defines social
competence as an evaluative tenm based on Judgments that a person has performed
competently on a social task (Gresham, 1992). These definitions can be narrowed by
cxplaining that skills are distinct behaviors and competence is judgment of those
behaviors, Many other delinitions of social skillz and social competence have been

proposed. but a clear, agread upon definition is lacking.

CAUSES OF SOCTAL SKILE DEFICITS

Gresham (1992) proposes threc curreni hypothesis concerning the acquisition of
soclal skill deficits m learming disabled students. The eavsal hypothesis submits that
social alkill deficits are caused by some dysfunction of the central nervous system
which in tum denoles a specific leaming disability. This position is advocated by the
1ICLD as the presumed cause [or learning disabilities In some studhes designed 1o
suppoiT this view. it has been suppested that neuralogical dysfunctions are the cause
of social incompetence in some children with leamning disabilities. The disabilities
are kelieved 1o be caused by dysfunctigns in the right hemsphere, It 18 ﬂuggested thar
the evidence supporting the causal hypothesis is weak and speculative and lacks

validity (Cresham, 19920,

The second hypothesis is known as the concomitant hypothesis and suggests that
social akill deficits occur simultaneously with leaming disabilities and vice versa.
This hypothesis submits three possible scenarios,  The first states rhat acadermic
deficits cauge socal skill deficits The second states that social skill deficits cause
academic deficita and lastly, that hoth coexist in some leamning disabled children, he
mast promising data supporting this hypothesis was done by Swangon and Malone

(1992} in their comparative studics of regular education and leamning disabled
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students based on measures of social skills. Their findings indicate that cluldren with
learning disabilities are more ofien rejected socially than their regular education
peers. Gresham (1992) points out that these findings also indicate a substantial
number of learning disabled children have social skills on similar levels as children
without handicaps. This hypothesis is in conjunction with what has already been
stated by the NJCLITY, thal social skill deficits may coexist with learmng disabihties

but are not necessarily an identifying factor of learning disabilities.

The third hypothesis 18 referred to as the correlational hypothesis apd purports
stmply that academic and social skills are correlated. There are no inferences made
to one causing or leading to the other. Gresham (1992) believes that this hypothesis
is the most economical at this time conceming the relationship between learmmmg

disabiliries and social skills.

MEANS QF ASSESSMENT

Schumaker (1987) suggests that an ideal social skills assessmrent tool for learning
disabled students needs to be based on validated gocaal skill daficits, be vahd and
rehable, practical Tor use m school in school settings, and made to be used on students
of all ages. While many means of assessment are curently being unlized to assess
social skill deficits, none meet all of the above criteria. Because social competencies
are often difficult to document, it is important to consider the best aliernative for
assessing social skills in children. It is suggested that assessment should come from
multiple sources in order to paint an accurate picture of a student's social funchoning
{(LaGreca & Vaughn, 1992). Using a single assessment tool would be restriclive and

might not yield the required information.



Of the different methods for measuring social skills, the most commonly used
procedures appear {0 be teacher and parent ratings, scciometrics and observation
checklists. Sociometric techniques such as peer nominations (children nominate
peers according 1o specific nonbehavioral critenia) and peer ratings (all children rale
each other according to nenbehavioral criteria) help provide information about a
child's acceptance level and social status in a proup. Sociometric assessments are

easy to administer and are considered reliable and valid {Gresham & Elliott, 1989).

Teacher and parent ratings are other popular assessment tools used to determine
problern behavior and social skill deficits. Most behavior scales are inexpensive and
rclatively easy to administer. Because many learning disabled children's social skill
deficits carry over in situations other than the classioorn, intervention is suggested for
both home and school seftings (Gresham & Elliot, 1989). Rating scales can be used

to document and assess such behaviors in various settings.

Observation checklists are used to assess social skill abilities in role-play
situations. This form of assessment can be advantageous because it is very easy io
use and can detect changes in behavior as a result of social skalls trmmng. However,
the validity of observational checklists has been gquestioned by many who believe
performance in a role-play sifuation is not indicative of behavior in a natural setting
{Gresham & Elliott, 1989). The results of role-play performances can be useful as

part of the overall behavioral assessment.

Improvemets in the assessment {echniques used to determine social skill deficits
in learning disabled children continue to be made. Future research through the use of
improving assessment technology should help to answer the many questions

concerming the social functioning of children with leaming disabalities.

13



RISK FACTORS

Many researchers suggest that children and adolescents whe display inadequate
social competence are ar risk for later paychological maladjustment. There is cause
for concern as io whether social skill deficits have a negative impact on the lives of
learning disabled adolescents and young adults. It 15 also speculated thar learning
disabililies may contribute to other difficulties such as juvenile delinquency (Lindsey

et al, 1986},

Investigators have Fequently addressed the relationship between learning
disalnlities and juvenile delinquency. DBecause many learning disabled students
experience failure in school, they are often labeled and viewed negatively by peers
and adults. This mav lead to a negative self-image making the adolescent more likely

to drop out of school or resori to antisocial behaviors.

Many learning disabled children are unable 1o see causal relarionships and have
little awareness of social cues, leaving them unable to adapt In social situations.
Inadequate social competence has been found to increase the likelihood of delinquent
behaviors (Murray, 1976). Because of the lack of appropriate social skiils, some
tearning disabled children mayv be predisposed to later delinquent behavicr (Lindscy

et. al., 1986).
SOCIAL INTERVENTIONS

An umportant treatment for leaming disabled children who .exhibit social skills
deficiencies is training in the areas of deficiency. Social skill development and

training, which teach learning disabled students the necessary social skills, can

14



increase their chances for successful interpersonal relations {(Schumaker at. al., 1982).
Social skills tratning has been found to be effective in changing the behaviors thar
often lead to difficult social interaciions and increase the chaneces for successtul

adjustment at home and ar school.

Behavior modification techniques have also been successful in improving social
and acadzmic skills in children with leamning disabilities. A token economy system is
one example of these (echniques which ufilizes tangible reinforcers o fosier desirable
behaviors. Group psychotherapy 1s another form of treatment with several advantages
for students having difficulty in interpersonal relationships. Group therapy oiten
vields useful information about a child's social status while offericg them support
from their peers.  Group psychotherapy offers students a safe snvironment for
improving their means of relating to others and gives them the opportunity to recerve

teedback from their peers (Pickar, 1988).

SUMMARY

The Iiterature has demonstoalad that when compared ro their nondisabled peers,
learning disabled students often show deficits in positive social behaviors and exhibit
higher levels of negative social behaviors than their regular educaton psers.
Researchers continue to search for the causes of these defieits and work to improve
the assessment technology used to identify them. Research needs to continue in this
arca because the lack of social skills in students with learning disabihities appears to

be a pervasive problem in our education svstem today.
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CHAPTER THREE - DESIGN OF STUDY

SURIFECTS

Daia for this study was cobtained from a sample ot 60 fifth and sixth grade
studlents from a suburhan southern New Jersey elementary school district,  The sample
consists of 26 girls and 34 hoys whose mean age is elaven years and two months. 43% of
the voungsiers participating in the study are regular education students; 27% of the
sample receve special education support L @ resowree room sethng:  and 30% recerve

special education support in self-contained classrooms.

' the 60 students in the sample, 43% are not identified as having a disability for
special education services, while 57% do receive apecial education services. In terms of
speeiiic special education service categories of the leaming disabled students, 27% are

clagsified ag newrologically impared while 73% are classified a5 perceplually impaired.

The subiccts, who are of lower to middle socioccenomic status, arc 3%%
Caucasian, 33% Afncan-American, and 3% Hispanse, Average eorollmemt of the school
is approximately 330 stodsnts A tlug time, the school has berween three and four
classrooms for each grade level. The district as a whole serves approximately 1,400

studerits.
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DESTGN

The design of thrs $1udy 15 the berween subjects variety as the variation will come
from differences hatween subjects af 2 single point in time. The design is comrelztional in
that it looks [or a relationship between the subjects and the bshavioral descripiors of
social competence and problem behavior A one-way analysis of variance was used to

teat the differences between the aronps.

SETTING

The chosen experimenters were instructed to complere the rating scales on a
spectiied date and time in their respective classrooms during a teacher ohservation perind.
Proximity between the sxperimenter and the subjects varied according o classroom

arrangemeant.

TNDEPENTIENT FARIARLEN

The independent vanables for this study were the three groups of subjects chosen
0 be investigated. The groups examined were rated accoerding to their educational

classificaiion; reoular education, resowee, or seli-contmned students,

The four tenchers chosen to rate the subjects served as ithe experimenters for this
study. Their ratings were hased on professional judgments developed throush extensive
and ongoing comtact with the subjects. The experimentars were biind to the experimental

hypothesia to avoid bias in their interactions with the subjects.
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DEPENDENT VARIABLEY

The dependent variable for this study were the assessed scores of the subjects on
the two subscales of the School Social Behavior Seales (S8BS). The process of scoring
the S3BS involves two steps. First, the raw scores were calculated for the subscale and
(otal scores. Then these scores were converted to standand seores percenttle ranks, and
Social Functioning T.evels. These scores can then be interpreted to undersiand the

relative meaning of the student's behavior in each area.

MEASURES

The instrument utilized for this study is the School Social Behavior Scale (S5B5)
developed by Kenneth W, Merrell and published in 1993. Completion of the SSBS took
the raters approxunately {ive to ten minwes. First, the Student Informabon section was
completed as fully as possible. The Rater Information section was also completed,
offerng relevimr information ahout the person who completed the rating.  After the
instructiona are read completely, the rater provided a rating for each item in Scale A
{Social Competence) and Scale B (Antisocial Behavior), Raters were instructed 1o
complete cach item to make converting raw scores into meaningful interpretation
possible. The response allernatives provided arc as follows: 1-5 point ratings deseribing
behiaviors that pever, sometumes, or frequently oceur.  After completion of the instrument,
the finished protocols were returned to the investigator for scoring and interpreting the

results.

Raw scores were obtamed by totaling the values from each item. Total scores
were then determined by summing the three subscale raw scores from both seales. The

scoring procedure is the same for both the Secial Competence scale and the Antisocial
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Behavior scale. Once the raw scores and total scores were determuined, they were
converted to standard scores, percentile scores, and Sccial Functioning Levels. The

scores and levels are then entered on the Score Grid of the test protocol.

Scores can be interpreted using the Sccial Functioning Levels to voderstand the
meaning of the student's behavior in each area. Fowr Social Functioning Levels have
been deterrnined. The High Functioning level includes raw scares that are above 80% of
the narm graup’s scores for Social Camperence or below 20% of the norm group’s scores
for Antisocial Behavior. The Average level includes scores that ranpe from
approximately the 80th to 20th percentile levels for the norm group for both Socal
Competence and Antisocial Behavier. The Moderate Problem Secial Functioning level
includes scores that range from approximately the 20th to 5th percenule levels of the
norm group for Social Competence scores, and the 80th to 95th percentile levels for
Probiem Behavior scores. The Significant Problem level includes scores sipmlar tw
approximarely 5% of the norm group with the lowest Secial Competence scores and the

mghest Problem Behavior scorss.

Two measures of intemal consistency reliability were obtained on the SSBS norm
sample, including coefficient alpha and the Spearman-Brown split-half ceefficient. Beth
methods produced uniformly high internal consistency reliability coefficients on the two
scales and their subscales. On the total scores for each scale, the range of cbiatned
reliabilities using the two methods was 96 to 98, suggesting strong internal consistency.
To assess the stability of the SSBS over time, Pearson product-moment correlations were
calculated and the resulting coefficients were in the moderate to high range and
significant, suggesting adequate stability over time. Te assess the stability of the S3BS

across raters, coefficients from the Pearson product-moment correlations were obtained
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indicating moderate o lngh tevels of imermater apreement. sugeesting stability of seores

RCLOSE ralers.

To examine the content validity of the SSBS. point-hiserizl correlations between
itcms and scale tetals were caloculaied and found to be in exeess of the minimun accepted
levels. The item total correlations sronsly substantizte the comtent wabdity of the
indhividual aterns. To  assess  enterion-telated  vahdity, Pearsan  product-moment
correlations from the S5BS and a similar rating scale were calenlated.  The resuits
indicate mederate wovery high relabonships between the two seales.  To verify the
construct validity of the SSBS, intercorrelations among the subscales of the Social
Compctence and  Antisocial Behavior scales were calculated using a Pearson
product-moement correlation. The correlations between subscales were moderately bigh
to lgh showms a high degree ol relatedness among the demamg measured by the
instrument.  In summary, evidence indicates that the S5BS has adequate content,

criterion-related, and consiruet validity and is a psychometrically sound and valid test

instrament

PROCEDURE

School Social Behavior Scale protocols with an instructional sheet were
dstributed o teachers fiom the participating school district. Using varying mgtnichional
sheets, teachers were instructed to complete the rating scales for the assigned students and
then return the completed protocols (o & central school district location where they weze
collecied and returned to the investigator. Of the fowr teachers actng a3 experimenters
for this study, one is assigned to a regular education classroom, one 18 assigned to a

resource toom, and two are agsignad to self-conrained special education classrooms.
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Becauss subjects were unaware that they are being rated, no specific instructions
were given to them. Subjects were chosen at random and assigned to a particular

experimental or control group based on their educational classificason.
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CHAPTER FOUR - ANALYSIS OF DATA

STATEMENT OF HYPOTHESIS

For tg stady, the social behaviors of three groups of students were compared.
The three groups of subjects who participated in this study were regular education
students and two groups of classified leamning disabled students, these whe receive
suppaort in a resource setting and those who are educated in seli-contained classrooms.
The hypothesis that was researched can be stated as such; learming disabled students
will score sipnificantly lower on a scale of social competence and significantly
higher on a scale of antisocial hehavior than their nonclassified peers. Furthermore,
through assessment of both social competence and problem social behavior, 1t wall be
shown that self-contained leaming disabled students will display the poorest results
according to this measure. Lastly, because the learning disabhled students extribit
deficits in their social functioning, they will experience rejection by their lellow
classmates and will display increased instances of antisocial behavior which will be

indicated by the behavior scale administered.

RESULTS

After completing a one-way analvsis of varanec on the data, the followmg
conclusions were reached: significant confidence levels were observed when
comparing the learning disabled students to the regular education students on the

constructs of antisocial behavior and social competence. On the test of antisocal

22



behavior, significant differences were found between the regular education subjects
and the two groups of classilied learmmg chisabled subjects at the .03 significance
fevel. This can be seen in Table 4.1, in  which the means for the two groups of
learning disabled subjects are sigmificantly higher than the mean for the rcgular
education ~ subjecis {MIregulary=91.04, M2 {resoures)=114.75,

M3self-contained)}=124 17} F=274 p< .03,

TABLE 4.1; ANTISOCGIAL BEHAVIOR:
=5B5 Standard Score Means

12417

-+

a0

43

20

I Reaqular Education £ Resource Room 7 Self~Contained

On the tesi for social competence, significant differences were again found
between the regular education subjects and rthe two proups of learning disabled
subyects at the 05 significance level. This is indicated in Table 4.2, in which the
mean for the repular education subjects is significanily higher than the means for the
two groups of leamning disabled subjects {MI1=107.15, M2=8581 M3-78.94},

T=60.39, p < .03. Significant differences were not found however between the two

23



groups of learming disabled subjects on the test for antisocial behavior or social

competence.

| TABLE 4.2: SOCIAL COMPETENCY
S5ES Standard Score Meahs

85,81

| == Regular Educetion  iu Resource Room o Seff-Contained !

sLidfAfARY

These high levels of significance display support for my hypothesis. The
difference in scores on the antsoctal behavior rest was significant. and the differences
in the social competence scores were striking. Due o the small sample size (N=0{).
t am mindful of the potential for misinterpretation, yet the strengrh of the ANOVA is

compelling,



CHAPTER FIVE - SUMMARY AND CONCLUSIONS

SUMMARY OF RESULTS

The social behaviors of three groups of students, one regular education and two
leaming disabled, were investigated for this study. The subjects were chosen
according io their educational status, either leaming disabled or nonlearning disabled.
Subjects n group 1 receive mstruetion 1 a regular education classroom, subjects in
group 2 receive support services in a resource setiing, and subjects m group 3 are
educated in seli-contained classrooms. All subjects were observed and rated on a

sogial behavior rating scale. Each subject received a score on a test for two measures,

social competence and antisocial behavior.

The results of this study indicate that children classified with learming disabilities
exdiubit defieirs in soeial funetioning and display increased instances of problem social
behavier in comparison to their nondisabled peers. These results support the
hypothesis that learning disabled students would score sigmificantly lower on a scale
of secial competence and significantly higher on a scale of antisocial behavior than
their nonclassificd peers. Significant differences were found hetween the regular
education and learning disabled subjects but not berween the two groups of learning
digabled subjects. This suggests that students educated in seli~contained classrooms
are at no greater misk for developing social skill deficits than those who reccive

support in resource setfings.
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EXPLANATION FOR FINDINGS

The results of this study indicate that there is a correlaiion between learning
diszbilitics and social skill deficits in the subjects tested. There are several
interpretations for these Ondings. One mterpretation 18 that social skifl deficits are
caused by neurological dysfunctions that exist in some children with leaming
disabilities. This view suggests that these deficits are inirinsic to children with
lcarning disabilities and are not a resuli of the socizlization process.  Another
mterpretation of these findmgs 15 that social skill deficits may occur simultansously
with lzarninpg disabiliies. This view submits that either academic failure causes
social skiil deficils, social skill deficits cause academic failure, or that both coexist in
some learning disabled children. It can alse be inferred that learning digabilities and

social skills are correlated but that one does not necessarily cause or Izad to the other.

Althoush significant differences were found in the social abilities of the suhjects
with and without learning disabilities, they were not found between the two groups of
subjects classified with lemming disabilities. The social Tunctioning levels of
learnine disabled subjects educated in self~contained clagsrooms did not differ
significantly from the social functioning levels of those subjects who receive
instructional assistance in resource settings. This suggests that the instructional
environment of the learning disabled subjects in this study does not infiuence their
social abilities. Social skill deficits could be side effects or consequences of academic
diffictlty. They may also b due to lack of opportunity to learn social skills or lack of

reinforcement for behavior in a socially skilled manner.
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INTEGRATION QF FINDINGS WITH PAST LITERATURE

The results of thus study conform with resulra from related studies. Tn a study of
the effects of group psychotherapy on the social behavior of lecamning disabled
adolescents, it was found thai learning disabled students frequently demonstrate more
probiema in social behavior and peer relationships than their nonclassified classmates
(Pickar, 1988). These findings concur with the results of this study winch
domonsirate that children with learning disabilitics often display poor interpersonal
gkills and antisocial bebavior which can lead 1o isnlation from peers and low

sclf-cateam.

in a study of the social interaction skalls ©f cildien wirh disahilities, it was
determined that children with learning disabilities zre often socially rejected by their
nondisabled peers (Prasad, 1994). Tt was found that children with learmng disabilities
are especially vulnerable to social rejection because while they may have the skills to
mibate a gocial mteraction with anather child, they aften use inappropriate behaviors
to do so. These behaviors are likely to provoke a negative response Irem the peer.
The findings of this study also indicate that children with disabihnes lack the ability

t sustan an interaction and respond appropriately both verbally and nonverbally.

In a study of social skill assessment for learning disabled students it was
discoverad that leaming disabled students are more poorly accepted by peers, show
deficits in a variety of positive social behaviors, and exhibit higher levels of negative
social behaviors (Cresham, 1989). Tlus firs wath the findings of this study which
indicate that students classificd as learmng disabled are less accepted by peers, and
demonstrate less effeciive social hehaviois across several deomains of interpersenal

functiomng than nochandicapped students.
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BExienzive research documents the difficulties students with Iearning disabiiities
have tn (onming and mantaining social relationships. Most of the research that
documents the social difficulties of students with leamning disabilities is based on how
students with learning disabilities compare with nenlearning disabled students on peer
acceptance and peer social status. This research has provided convincing evidence
that children with learning disabilities, when compared to their nonleamning disabled
clagsmares, are less well accepted and often socially rejected. Addressing this 1ssue
provides information for determining whether the poor soeal functioning of children
with learning disabilitics is specific to their disability er is related o low achievement
in a broader sense. The results of this study are similar o many previous studies
which have consistently found that children with learning disabilities often display
meffecuve social skills and maladaptive soecial behavior when comipared with

nonhandicapped children.

IMPLICATIONS OF FINDINGS

A number of researchers have recently focused on understanding the interpersonal
competencies of lesrming disabled children. A consistent finding emerging from this
work is that learning disabled children are less socially accepted than their
nondisabled classmates. On the basis of these findings, it can be argued that social
skill deficits congtilute a defining characteristic of the learning disabled population.
These findings and the results of this study imply therefore that leaming disabled
children can be considered a population at heightened risk for the development of

social relationship problems.

One theory of sacial competence proposes a model that views social competence

as a multidimensional construct comprised of several teracting components that
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together lead to effective social behavior (Vaughn, 1990). These components are
pasitive relationships with others, accurate social cognition, absence of maladaptive
behaviors, and effective social skills. Deficits in anyv of these areas can lead 10
difficult peer relations and low sell-esteem. The resulis of this study indicate that the
learning disabled subjects showed deficits in at least two of these components,
effective social skills and absence of maladaptive behaviors, which may lead o

problzm social behaviar.

Very few studies have examined how the social difficultics of students with
learning cisabilities compare with those of other studends who have learning
provblems.  If low achicvement is related to peer rejection, the low peer ratngs of
students with leaming disabilities may be more a result of general academic problems

then of learning disabilitics.

LIMITATIONS

Some important limitations were detected through the results of this study thar
must be acknowledged. Because the design of this study 1s correlatonal, g
impossible to sav that the independent vanable caused differences in, or affected the
dependent variables. Therefore, it can not be inferred from the data that having a
learning disability necessarily causes social skill deficits and maladaptive social

behavior.
Ancther limitation of this study is small sample size. A larger sroup might reveal

more consistent findings. FEthnic and gender differences should also have been

considered because of the possibility of thelr influence over the results. Also, this
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study investizated the social behaviors of students at one age level, therefore simiiar

results may not be consistently found with children in other ages groups.

FUTURE DIRECTIONS

In the future, research based on the social competence of leaming disabled
children might examine the social difficulties of students with leaming disabilities
prine to and following identification of the [zarning disability 1o determine the exient
to which social difficulties existed before identification or were manifested after
identification. By conducting cross-sectional and longitudinal research, we will have
a better understanding of the development and course of leaming disabilities.
Presently, longitudinal studies that examine children with learning disabilities are

lirnited.

Whether ar not social skill deficits represent a learming disability is irrelevant for
providing remediation to students who exhibit difficuluas in  interpersonal
relationships. Social skill goals should be part of an Individualtized Education Plan
for students demonstrating social skill deficits. Training in the areas ol deliciency
should also be considered as a treaiment icchnique for children with learnmg
digabilities. Teacling learning disabled children necessary and important social skills
could incrzase their chances for successful interparsonal interactions and decrease the
likelihood of inappropriatc behavier. Such a behavior change could lessen the
problems they encoumter i Social situations and inecrease their chances for

satisfactory adjustment at school and at home.
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SUMMARY

In summary, the results of this study indicate that learning disabled students differ
significantly from their nonhandicapped peers on a measure of social competence and
antisocial behavior.  Educators should consider these results when planming
instructional goals for learning disabled students. Oppertunitics for learning social
skills should be made available for stndents who display soctal skill deficits.
Curricila and strategies focusing on the social skill deficits of learning disabled

students should also be developed.
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APFENDIX A

Educational Classification Groups
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& Regular Education
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Lharacteristics of the 558% Sample Bazed on Participation in Repular and Special Educatlon
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School Social

. SSES
Behavior Scales

Yannath W Maral, #h.0.

AL
Student information Rater Information
Student Name Rated By -
Last
S Position _ .
=irst - Miclclie
Orade .. Age Sex. M F Date Completed B
Schoal

Do . . » . ase st | List the aeting(s) In which you observe or
.; i thts_ student rleceweslspemnl aducation sarvices, please list the teract with e studsnt
. special education service category ar classificafion:

If this student paricipates in any other educational pragram{s),
piease list the program name (Talantad and Giited, Chaplar 1.
Remediai Faucarion, etc.):

instructions

After you hava completad the student and rater information sections. piease rate the student on each of the
itemns on pages 2 and 3 of this rating farm. The raling peints &fter each tem appear in the following format.

Never Somatimes Frequently
12 3 4 5

Never  if the student doas not exhibit a specified behavior, or f you have nat had an opportunity to
abeerve it cirgle 1, which indicates Never.

Sometimes  Circle the numbers 2, 3, or 4, (which indicate Sometimas) if the student sxhibes thesa behavicrs

somewhers in between the two extreme rating poinis. bazed an your egtimation of how frequently
tha specified behaviar Ceours.

| Frequently f ths student aiten exhibits 2 specified Dehaviar circla B, which indicates Frequenily,

Meage complete gl itams, and do not circle betwean numbers.

1992 Cleticad Pavedcdopy CPPC
Publishing Compun, brrc,
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Scale B
Antisocial Behavior

— (SSBEY

Scoring
Key

Blames other students for problems

Takes things that are not histhers

. Defies teacher or other schoof personnet

Cheats on schoolwork or in games
Gets into fights

Never  Sometimes Frequéntiy

3

5
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Lies to the teacher or other schoal parsonnal
Teases and makes fun of other students

Is disrespectful or "sassy”

s easily provoked; has a short fuse

Ignoras teacher or ather schoal parsonnel
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. Acts as if hefshe is better than others

. Dastroys ar damages schoal property

. Will not share with other students

. Has temper cutbursts or tantrums

. Disragards feelings and needs of other students
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. Is averly demanding of teacher’s attention
. Threatens other students; is verbally aggressive
. Swears or uses obscene language

15 physically aggressive

. Insults peers
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. Whines and complaing

. Argues and quamels with pears

. |5 difficuft to contral

. Bothers and annoys other students
. Gels in frouble at schoal

L) L [ PP R
W R 2|0 @ @ N o

. Disrupts ongoing activities

. Is boastful; brags

. Gannot be depended on

. Is cruet to other students

. Acts impulsively ar without thinking

. Unproductive; achieves very fittle

|5 easily iritated

. Demands help from other students
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