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ABSTRACT

Beth Anne Deluca
The Attitudes of Regular 2nd Special
Educators’ Towards Dual Certification
1956
Dr. Jay Kuder
Special Education

The purpose of this study was to determine the
attitudes of regular and special education teachers’ towards
dual certification. 1In this study the attitudas of
elementary, special and dual certified teachers are
compared.

An attitude survey designed by the researcher was
administered to 52 subjects. From this population,
approximately 31 of the subjects wers certified as reqular
education teachers, 17 were certified as special education
teachers and 14 were certified in both specisl and regqular
education,

Tests of significance =nd percentages of subjects
responses wers conducted to analvze the data, Also, 2
Scheffe F-test was conductad to determine precisely which
groupa were sSignificantly different.

The resgults indicate that the dual certified teachers
had a mere favorable attitude towards present teachers
bacoming dual certified than the elementary and the special

education teachers.
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The purpose cof tha study was to detecrmine the attitudes
of regular and special education teachers’ towards dual
certification. In this study the attitudes of elementary,
special and dual certified teachers are compared. Resulis
indicate that the dual certified group had a more favorable
attitude towards present teachers becoming dual certified

than the &lementary and the special education teachers.
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CHAPTER I

THE PROBLEM

Introduction
Until the passage of Public Law 94-142, The Education for
211 Handicepped Act in 1975, few students were educated in
regular classrooms. This act guarantees svery handicappad
child, 2 free and sppropriate public education (Mercer 1882Z).
The law requires that:
f£o the maximum extent apprepriate, children with
disabilities are educated with c¢hildrern whe ars not
disabled, and that special classes, separate
schooling or other removal of children with
diszbilities occour only when the nature or
savarity of the disability is suck that esducaticn
in regular classas with the use of supplementary
aids and services cannot be attained
satisfactorily.®
hroording to Gallsgher (1993), regular classroom teachers
are now presented with an increzsing number of diversa
students with diverse developmental variations, disabilities
znd large clagzreom sizes. Many educators feel that the
regular c¢lassroom teacher is inadequately prepared to educate
children with such diverse needs in the regular clagsroom
(Rearney 1992). Waood (1988) indicates that regular classrcom
teachers often do nct have the necessary skills bo meet the

needs of the special need students due to a lack of training
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in specific intervention strategies during their preservice
coursework.

My expericnces as s reqgular classroom Leacher, have lad
me to bellava that it was necessary to become certified a= =a
Taacher of the HaﬁdicappedJ I felt it was imnortant to become
dual cartified in order to gain the knowledge and skills
required to effectively fulfill the needs of all the students
in the c¢lassroon.

Broblom

Since teacher attitudes usually dictate the succese of =z
new program, it 1s important to eXamine the z2ttitudas of
raegular education teachers towards dusl certification and
whether or not they feel it is necessary.

Resgearch fmestion: What are tha attitudes of reguiar
classroom teachers towards

dual cartilication?
Hypothaesag

1. Regular classroom Leachers will feel lass confident
than special education teachers that their
preservice training provided them with the akills to
effectively teach special need students,

2. Regular classroom teachers will have a significantly
negative attitude towarde present teachers becoming
dual cerctified.

3. &gpecial education teachers will have a significantly
positive attitude towards present teachers becoming
dual certified.

4. FRedqular and special educators will have a pocitive
gttitude towards future Leachers becoming dual
certitied.

Pefinitionp
1. Attitude; A significantly positive or negative

feeling towards dual certification.
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2. Regular Classroom Teacher: A tezcher who holds a
certificate for the grade level or subjects taught
and does not have s Teacher of rhe Handicapped
Cerctificate.

3. Bpecial Education Teacher: A teacher who holds g
Teacher of the Nandicapped Cevtificate and works
with specisl need students,

4. TDmal Certification; A teacher who holds g
Certificale for the grade level or subjects tazught as
well as a Teachar of the Handicapped Certificabe,

Purposes

The purpose of this study is to evaluate and aralyze the
data «concerning the attitudes of regular and apecial
educators’ towerds dual certification. The information £rom
thig study may be used to encourage the designing of new
teacher Lraining programs. Also, the findings may ba used as
evidence to incorporate tescher in-services which providea
Leachers with teaching strategies and technigques for special
nesd siudents.
Overviaw

The Literature Review will examipne the studiss which
relate to dual certification, such as the teacher training
praograms and the attitudes and effectiveness of raogular
classrocm teachers towards teaching children with
digabilitiez. The research dasign will be digcussed in

Chapter Three. The data will be presanted in Chapter 4 and

dizcussed in Chapter 5.



CIHAPTER IT
REVIEW OF THE LITERATURE

Introdichbion

Teachers who are dual certified have racaivad Lraining
in hboth regular and special aducaticrnn. These teachers have
carned eertilication in both systemsa and are capable of
teaching both types of classes.

Cne reason for producing dual certified teachers is
Ehat they can provide echocls with staffing Llexibility
(Bell 1288). Farrara, [ushand and Levin {1983) suggest Lhat
where many rural achool districte have difficulty in
emplaying special education teachers, by producing cteachers
who ara capable of teaching in morzs than one srea, schools
would bs able to hetter serve students with special needs.

hnother reason for dual gertification is that tha
ragular education teacher who has training in special
education may benefit students, parents and specizl
educators. They are more aware of thea gpaecial needs these
atudents radquire and may better be able to aonbribuLe and
assist during IEP mestings and parent confsrences.

Ferhape the most pertinent reason Tor producing
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teachars who are dual certified has been the implementation
of the Regular Education Tnitiative (REI). In 1984, the
U.8. Department of Education, The Office of Special
Eduaation and Rehabilitative Services developed the REI cut
of concern that there have been growlng numbers of
individuals labeled and placed in special educaticen (Hinders
185%5) . According to Kinders (1995), the REI preoposed that
students requiring referral for special educaticn servicas
and individuals currently recelving special education
services be educated within reguiar education classrcoms, by
the regular classroom teacher.

The REI has generated much interest from those who
support the meticn and theose who do not. Advocates of the
REI believe that labkeling students and segregating them Ifrom
reqular classrooms results in stigmatization (Semmel,
Amhernathy, Butera and Lesar 1991). They also believe that
all children can be provided a high guality educaticn
without identifying or labeling students as different. They
have contended that regular clagsroom teachers can
appropriately implement effective instruction for 211 of the
children in the class. They believe that the enrclling of
handicapped children in regular classrooms does nct regquire
that the teacher become a zpecial educator, since the
purpoge 13 to allow the child to experience a ncormal and
reqular educational program as possikble (Spedek, Saracho and

Lee 1987).



There are othars who contend that not all teachers ara
egquipped to teach special needs childran. “hey believe that
clazsroom organization and practices must be adapted to
accommodate the special learners and Lhe regular classroom
teacher is untrained and unprepared to do this. Tetish and
Graanan (1821L) report that the regular classroom teacher
have neither the time nor skills Lo teach mainstreamed
students.

Eerceptions of Reqular FEducators

Many situdies have examined the perceptions of regular
classroom teachers atbtitudes’ Lowards tLeaching special need
students in the regular classroom. Semmel, Abarnatchy,
Butera and Lesar (19291) found a relatively high percentage
of regular clazsrcom teachers baliavad that full time
placenesnt of students with mild disabilities in tha reagular
cdlassroom could negatively effsct the distribution an
instructional clasaroom Lime, The study revealed that
reqular education teachers do not perceive thamsalveas as
having the naceggary skillg for adapting instruction to
successfully meet the needs of the special learnars in tLhe
regular classroom.

A gtudy conducted by Schunm and Vaughn {1222} survevyed
reqular education teachera and asked them to rate themselves
in regards to their planning practices for the special neoeds
student in the regqgular classroom. Thay repori Chat 98% of
the FK-12 grade teachers surveyed viewed thelr planning

B



practices excellent for the general aducation students.
When askad how they view their skills for ﬁlanniﬂg fer the
special needs student, only 39% viewed themselves as being
excellent or good.

Baker and Zigmund (1220) report that genesral educators
make very few major modifications in their instruction for
the special nsad students. They report that regqular
claseroom teachers taught in single, large groups and thair
ilessons incorporated littls or ne differentiation based on
student need. Fuchs, Hamlett, Phillips and Karns {1588)
found that among 110 general educaters, cnly one in four
made revisions in their instructienal plans for the child in
the class who had special learning needs.

The studies which were reviewed are not comforting in
regards to the quality of education special need students
are receiving in regular classrooms. They suggest the
possibility that the regular educator may not be successful
in making instructicnal adaptations which are necessary ta
fulfill the special studentsz individual needs. In reviewing
the literature, numercous studies illustrate a negative
perception of general educaters toward instrueting special
need students in the regular ciassraom. The Repnder, Vail
and Scott study (13355) suggests that teachers whe have a
less positive attitude towards mazinstreaming did not
freguently use the instructicnal strategies which are said
to be effective in teaching handicapped students.
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Bender, Vail and Scott (1929%5) administered surveys Lo
127 general educators who had students in the classroom with
speclal needs. They found that 62% of the teachers
frequently individualized instruction and that 67% varied
the instructional level in the classroom. As far as the
ingtructional strategies are concerned, 43% conducted
aooperative learning activities and 72% frequently utilized
peer tutoring strategies.

More importantly the study reports a number of
effective instructional strategies which were not utilized
by regular classroom teachers. For example, 63%% of the
teachers did not use a token economy system and only 35% of
the teachers utilized advanced organizers. Finally, 28% of
the teachers indicated that they use direct and daily
measurement rarely.

One factor which effectzs general educators tLowards
effectively teaching special needs students are teacher
attitudes (Bender, Scott and Vail 19%85). Another
contributing factor is a lack of knowledge in special
education (Wood 1969). Brown and Fresno (1387} report that
tha teacher’s positive attitude and prefessiconal skills are
esgsential for fulfilling the needs of the gpecial learner.

Blair {(1983) reports that regular clazsroom teachers
feel there is a need for additional information concerning
handicapped learners during their preservice training. The
gtudy indicated that the teachars surveysd felt a great need

B



for informaticn in the areas of devaloping teaching
activities and selecting teaching materisls.

Stephens and Braun (1930), zssesssd the attitudes of
requlay classroom teachers Cowsrds instructing handicapped
children in the regular classraoom. They found that the
teachers whe had taken courses in special education were
more willing to accept handicapped students inte their
clasgsses than those who had not tsken courses In special
education. They report that the willingness increases as
the number of special education courses are taken. They
also raport that the teachers who were more confident in
Eheir ability te instruct specizl need students were more
willing to accept them in the classyoom. Waor and Milgram
(1880) report that a one semester preservice training
progrzm that focuses on teaching handicapped students
improved the knowledge and general attitudes of the teachers
towards these studentsz in the regular classrcom. Larivee
(1961) suggests that the more knowledge attainment and
interacticonzs educators have with handicapped individuals,
the better in forming a more peositive attitude in educating
them.

These studies suggest that by having a knowledge base
in educating special need students, cne develops a more
favorable attitude towards teaching them in the regular
classroom. This raises gquestions concerning teacher
training programs and are they preparing Iuture teachers to

9



work and feel confident in instructing these students.

Brown and Frespo (1987) recommend that teacher training
achools ilwmplement teaching programs which focus on preparing
future teachers to work with special need students in their
ragular classroom.

Implications of Teacher Training Programs

A study conducted by Eearney and Durand (1992) examined
the hypothegis that postsecondary schools of aducation are
sufficiently preparing regulsr education teachers to work
with effectively in mainstreamed classroom setbings.
Cuestionnaires were administered to fifty eight chairpersons
of postsecondary education departments in New York State.
The gquestions pertainsd to the education of teachers
preparing for regular classroom settings, including
mainstreamsd students. The study concluded that ovar half
of the programs surveyed required one or less courses in
special education. EKearney and Durand report that their
study did not support thelr initial hypothesis that
poatsecondary schools provide sufficient coursswsrk and
field experience to prepare genesral education students for
mainstreamed classroom settings.

Powers (1992) conducted a study ta determine if
minimzlly required coursework in specizl education had any
gsignificant effect upon the attitudes and instructional
competencies cf preservice generzl educztors and their
ability te¢ provide special need students with a free,
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appropriate, public esducation. One hundrad and eighty =six
preservica teachers wore administered a pra-post test
instrument which was designed to measure twenty two
attictudinal responses and fourteen instructicnal
conpetencies. Tha data indicated significant differencas in
attitudes and instructional competencies in preservice
teachers after cne required spacial eduration course wag
taken. Powers suggeste that even though thers was a
positive significant dlfference, a single special educaticn
courde wag nob accozptable.

Larivee (1981) recommends that teacher Craining
prograng should train teachers to provide positive feedback
to studants and to give sustaining feedback when studants
answer incorrectly. Also, teacharsz should be trained to
establiish a classroom envircament that ie well organized and
higkly structured in which teacher tims i=s Rppropriately
allocated Lo meet the needs of the students.

Donaldaon (19260) recommends that pragervice and in-
service training should include the following:

1. Interaction experiencas with handicapped peopie

2. Knowledge concexming specific handicapped

concditions

J. Strategies on adapting meterials and instructional,

methodologias to meet the needa of mpecial
studente

Carlscn and Dunn (1881) report that the reqular

11



education teacher will benefit from tha materials and
methods received in a2 teacher training program that Toduses
on both regular and special education. A program like this
will preoduce a gtronger, flewible and effeqiive teacher.
Certification Requirements

There have been many studies which have examined the
certification requirements for regular educalion Leachers.
These studies have examined the quantity and quality of
special education training regular educators received for
initial teacher certilication. Wood (1989) states that
teachers cften do not have the knowledge and skillg raquirad
to meet the needs of students who require special education.
This ig due to a lack of training in specific intervention
gtrategies during Lheir preservice coursework. Bell (198a}
guggestd that the dual certification option is one means by
whiclh the raegular and sapecdial aducabion Ceachars can heoome
more cffective.

A study conducted by Smith and S8chindler {(1580)
examined the certification requirements of regular classroom
teachers concerning cpecizl need students. Questionnaires
ware administaraed to the superintendents of all fifty states
including the District of Columbiaz. The questions on the
gurvey asked whether or not the preservice general educators
in their state had to met any requirements in their
coursework relative to the characteristics and needs of
excaptional learners. With all of the stabtes redpending, as

12



wall as the Digtrict of Columbia, they concluded that twanty
five stataes were either congldering or anticipating such a
requirement in the near future, Fifteen of the states
reguired zll preserviece teachars to be exposed to a cource
which concerns the needs and characteristics of excaptional
chlldren. Smith and Schindler suggests that the regults of
this estudy indicate that a very large number of general
education tesach=rs will be unprepared to work with gpecial
need students.

In a similar study conducted by Patton and Braithwaite
(1280), the initisl special =sducation regquirezments that tha
regﬁlar aducation rLescher must have for initial
certitication wers examined. The resaarchers were
interested in discovering i1f any changes had basan made by
the states to meet the requirements for providing sarvices
to epecial need students since the passing of Publio Taw 94-
142, Patton and Braithwaite conducted this study onee in
19380 and then sgain in 1%90.

In both studies, gquestionnaires were administered to
8l] fifty statesg, 35 well z2s Puerto Rico and the District of
Columbia. The 1980 study concluded that 21% of the staie
departments of edurcaticn reguired recular =ducztion teachexs
to complete coursework in spacial education as z negegsary
recquireme=nt for certcification.

Ths 1920 atudy repeorted that 71% of Lhe stetes had
recquir=d regular educaticn tezchers to complete coursework

13



in special educaticn. The results cbtained from the 1390
study indicate a rapid and dramatic change in the coursework
requirements in special educaticn for certification.

Jones and Black (1%%2), examined the ¢ertification
requirements for regular education teachers regarding
atudents with disgbilities. Questionnalilres weare sent Lo
each state as well as the District of Columbia. The
muestionnalre consisted of seven questions cchoerning how
they perceive their state’s certificaticn requirements are
for preparing regular educators te successfully work with
students with disabilities., It was concluded that 78% of
the states felt their certification requirements wers
inadequate for preparing ragular educators to instruet
students with sperial needs, The study also indiecated that
rhe 73% of the surveved supervisors did not feel their
certificztion regquirements were adeguate and recommend thal
universities offer mere courses to prepare regular classroom
tzachers to work with special need students.

In reviewing the literzture, it seems obvious that
gomething nseds to be changed in the way regular classroom
reachers are educated. Dr. Bell (1986) reports that the
elementary school teacher whe is duzl certified, received a
thorough knowledge base cof strategies used in &pecial and
regular education. This knowledge base will allow the dual
certified teachsr to bes more effective in heeting the needs
of special neseds students in the reqular classzoom.

14



Since r mumber of regular educators ars teaching
apecial need students in the regular clagsroom, and had
little or no training in special adusation during their
preservies teaching program, it ig imporbant Lo determine
their pereesptions tewards dual garbificabtion, Thie sLudy
will determine if reqular aducators Tasl Lhare ig 8 need to
become dual certified to bether Instruect spacial need
students in the reqular classroom. This informaticn will be
ugaful Eowards designing teacher Craining programs whick

include training in special education.
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Chapter IIT

Dedign of the Study

Suhjecks

Teachers who ware enrcelled in a graduate Laaching dourae
at Rowan College were subjects in this ztudy. Tezachers from
the Upper Township Elementary Schocl, Winslow School No. 3,
Bancroft and Archway Schools were also subjects in the study.

The populaticon ol sukjectes consists cof 52, From this
pepulation, 31 of Lhe Lezcherse are gertified in elemeniary
educatiion, 17 are certified asg gpecial aducabtion bteachars and
14 are ¢erbiflied in both special and eleamentary education.

Meaduremnant

Thez measurcment which was used to assess the attitudes
was a survey constructed by the resesrcher. The survey was
designed based on guestions and answers that were of interest
to the researcher, The questCionnaire consists of 10 items
which use the 5-point Likert scale (S=strongly agrec, 4=acreoes,
A=don’t know, Z=disagree, l=ctrongly diszgree; .

The questions were broken into [our areas. TItems 1-4 on
the guestionnaire reflect the teachers’ perceptions of their
instructional skille and gualifications on effectively

14



teaching special need students. Ttemg 5-7 rellect bLhaiw
attitudes on [uture and presgent Leachars bacoming trained in
epecial educabtion. Ttama 8-10 refliect thelr attitudes on
future and pregent teachaers becoming duzl cartified.
Procedure

Tecoahera who were enrclled in z teacher graduate courss
a2t Rowan Colleqge wers administered =& survey, Specigl
rermission was granted by the Profaszor of tha ccoursa toe allow
the researcher Lo administer the surveys at the beginning of
Lwo graduate ¢lasses.

The sublects were told they would be participating in =a
aurvey =zbout teacher training and certificatiom. They were
alsc told that their time and cooperation was graatly
appreciated. The gsurveys ware than disatributed to the
subjects and they were immediately collected Dby the
regasardhar. The population of subjects wheo were teachers
taking a graduate course at Rowan College were 51.6% ol the
total subjects surveyed.

The other subjects selectad in the study are teachers
from various szschools. The teachers from the schools wers
administered the survey and ¢ollectad immediatsly. From these
eubjacta, 19.2% are teachers from the Archway School, 11.2%
are teachers from the Bancroft Schocl, %.6% are teachers at
Winslow School No. 3 and 8% are teachers at the Upper Township
Flementary School.

gince the intent. of bhis paper i3 to compare the

17



attitudes of the =lementary, special and dual ecercified
teachers, the researcher organized the subjects into groups
according to their certifications and not the schools where
they were surveved.

Once the surveys were =21l collechbed, the subjects weare
placed into & group according to their certification. From a
total population of &2 subjects, 31 subjects were placed in
Group I, teachers with elementary certification, 17 subjects
were placed in Group 11, teachers with s#pecial education
certification and 14 subjects were placed in Group III,
teachers who are certified 1in special and elementary
education.

Individual scores were computed and the attitudeg of the
three groups were analyzed and cdomparead. An Analysis of
Variance Test was conducted to determine if significant
differences existed between the attitudes of elementary,
gpecial and dual certified teachears towards dual
certification. 2 Scheffe P- Tezt was also conducted to
determinae axactly where the significant differences existed
between the thrze groups. The results of thia satudy are

presented in Chapter TIV.
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CHAPTER IV

ANATYSIS OF DATA

Introduction

The purpose of this study was to determine the
gttitudes’ of elementary and special educabion {eachers
Lowards dual aerbificabion. Inm this study the attibtudes of
atemantary, special and dual certified teachers towsrds duzl
cartcification are compared. An attitude survey was
distributed and collected from 52 teachers. From these 62
subjects, 31 were certified elementary educaltion Leachers,
17 were certified speclial education taadhears and 14 wearea
gertifiad in both elementary and speclal education.
ResulEs

The guesticnst on the survey were braoken into three
arcas: educaticn (questicne 1-4), training (questicns 5-7)
and certification (guestionzg 3-10). Thea gubjects congisted
of three groupsa: clementary teachers (Group 1), special
aducation teachers (Group 2] and dual certified teachers
{Group 3).

Table 1A represents the frequencies and percentages of
gocres obtainsd from Group L, [or quesbtions 1-4. Table 1A
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indicataes that 45.1% eleamentary teachars gtrongly agree and
agrec that they posszecss cffective instructiconal skills ha
teach special need students and 41.87% disagree and strongly
disagree.

Tapble 1A shows that 25,0% of the elementary school
taeacheaerd agreed they have reasived sufficient training where
as 70.9% strongly disagree and disagree.

Table 1A indicates that 45% elementary teachers feel
Lhey are qualified to teach special nead students and 38.46%
digagraad. Table 1A shows that 45% of the elementary
teachers belleve they are effectively mecting the needs of
the special need student, and 41.8% believe they are nct.

Tabhle 1B shows the [requencies and percenbsges of
acores obbtained From Group 2, for Jguestions 1-4. The table
indicates that 94% of the special sducation teachers agree
and strongly agree they possess the necegeary skillse to
provide ellfective instruction Lo spacial nead studants.
Tahla 1B indicates that 8§32 .3% of the special educators
strongly agree and agree they received sufficient training
and 992.9% strongly agree and agrae they are qualified to
tecach special need students. The table indicates that B8..%
ol the special educators strongly agree and agree they are
affactively mecting the needs of their special need
students.

Table 1C ghows the fragqueancies and percentages of
scores obtained from Croup 3, for questions 1-4. The table
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indicates that 952% of the dual certified teachers strongly
agree and agree they possess the necessary instructional
skills bo effectively teach special need atudenta. Tables 1C
Indicates that 71.4% strongly agree and agree they have
received sufficient training and 92.7% strongly agrees and
agree they are qgqualiflied to Leach spedial npeed students,

The takle shows thabt 78.5% of dual certifisd teachars
abrongly agres and agree they are cffectively meeting the
needs of their epecial need students.

Tablse 2A shows hhe Frequencies and porcentages of
scores obtained from Group I for cuestions 5-7. The table
indicates that 93.4% of the =lementary teachers strongly
agres and agree that [uture teachers should be Lrained in
both specizl and regular educabion. Alsa, B1.6% of the
elementary teachers strongly agree and agree that future
taachars should be dual certlfied. The table indicates that
890.2% of the elementary school teachers strongly agraa and
agree Chat regular ¢lassroom teachers would better be able
to fulfill the needs of the special need student if they
were trained in both regular and special educabion.

Table 20 shows tha Fradquencies and percentages of
aunras  obtained from Group II for guestions 5-7. The table
indicates that 9%8% of the special educatorz ghrongly agras
and agrea that future teachers should be trained in both
regular and special education. Table 2B shows that 64.6% of
the special education teachars strongly agrase and agree that
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future teachers should be duzl certified and %4.1% strongly
agree and agree that regular classroom teachers would better
be able Lo [ulfill the needs of Lha apacial nead studant if
thay wara trained in both regular and special educaticon.

Tzble 2C shows the frequencies and percentzages qf
scores obtained from Group 1IL for guesticons 5-7. Tha tablea
indicates that 99.9% of the dual certified teachers strongly
agres and agree that future teachers should be trained in
both regular and special education. The table shows that
92.8% dual certified teachers agree and sbrongly agraa Lhat
future teachers should be certified in both and 25.8%
strongly agree and agree that classroom teachers are more
effective in meeting the needs of Lhe sgpecial nead atundent
if they are trained in both spacial and reguliar education.

Table 3A shows bthe fraquenciss and percentages of
goores obtained for Group I for gquestions §-10. The table
indicatas that 67.6% elementary teachers strongly agree and
agraa that regular teachers would better be able to teach
special need students if they were dual certified. The
table shows that 83.7% strongly agree and agree that Lhe
studentz and the teacher would benelit il Chey ware dual
certified., Tabkle 32& indicates that 25.7% of the clementary
sehool teachers strongly agree and agree thal present
teachers should be dual certilied.

Tahle 30 shows the frequencies and percentages of
acores obtalned for Group Il for gquestiond 8-10. The table
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indicates 70.4% of the special education teachars sktrongly
agree and agree that regular classroom teachers would better
be able to teach special need students if they were dual
certified. The table shows that 76.4% strongly agree and
agree that students and teachers would benefit 1f they were
dual certified and 64.6% agree and streongly agree presant
teachers should be dual certified.

Table 30 shows the fraquencies and percentages of
scores obtained for Group IIT for questions B-10, The
table indicaztes that 85.6% of the dual certified teachers
strongly agree and agree that regular classroom teachers
would better he akle to teach spacial nsed students if they
were dual certified. The table shows that 22.8% of the dual
cartified teachers strongly agree and agree that studentsz
and teachers would benefit if they were dual certified and
that present teachers should be dual certified.

To examine the differences in attitudes betwesen the
three groups, zn Anzlysis of Variance Test was conducted.
Table 4 represents a comperison of the clementary, special
and dual certified teachers’ responses to each question.
The results indicate that gquestions 1,2,3,4,6 and 10 are
statistically significant.

Tn crder to determine precigely which groups were
significantly different a Scheffe F-Test was done. Table 5
gshows where the differences existed between the thrae
groups.
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For quastion 1, Table 5 indicates there is a
significant difference between elementary and special
aducation teachers as well as the eleménlLary angd dual
certified Leachars towarda possessing cffective
ingtrucetional skills. The results indicate that the
taachers wha were tralned in special education had a more
poaitive attitude towards their instructional skills.

Question 2 acked =ach group if they believad theay had
received sufficient training to successfully teach special
nead students. The results indicate a significant
difference between the elementary and spedial education
teachers as well as batwaen the slementary and dual
certified teschers. The results chow that the special and
the dual certified teachers have a more pogitive attitude
towards their training tChan the slementary teachers.

For questicon 3, a significant difference exists between
the alementary and special education groups as well as the
elementary and dual certified group towards being qualified
to work with s#pecial need students. The speciazl and the dual
cartified teachers have a more positive atititude towards
being qualified to teach students with apecial needs.

For cuestion 4, & significant dlfference exists between
the elemantary and special education group as well as the
elementary and dual certified group towards cifectively
meeting tha nasds of the gpecial need student. The special
and the dual certified teachers hava a more positive
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attitude towards meeting thelr épecial students needs.

For questicn 6, a significant difference exisls betwaan
the slemantary and dual certified teachers bowarda future
clagarcom teachers being certified in bketh regular and
special education, The dual certified teachers have a nore
positive albtitude.

Faor cuestion 10, a significant diffarence exigts
batween the elementarv and the dual certified group and the
apecizl and dual certified group towards beliewving that
present teachars should be dual certified. Tha duoal
certifiad teachers had a more poslitlve athitude towards dual
sartification than the other Lwe groupa. Tae results also
indicate that the spacial educaticn teacherz had a mora
favorable attitudes towards dual certification than the

elemantary teachers.
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Table 1A

Group |: Frequencies and Pergcentages for Questions 1-4
Elementary M F % F % F 2% F % F %a
SA SA A A N \] (B o sD D
1. Pozeeae affective
nstnuetianal .E:I@El 3 2 6.4 12 387 4 1 2 g 1 'D 32-2 3 g 67
2 Aecarvad sufficiant
tealrng 31 0 0 B 25.8 1 3.2 17 | £4.8 5 16.1
5. Qualified e {oack :
gpeclal nesd swdams 3t 3 9.6 11 | 354 5 16.1 8 24 3 98
4 Efiectively mesting
thair nasds, 31 3 9.6 11 354 4 1281 10 | 32.2 3 5.8
Table 1B
Group |k: Freguencies and Percentages for Questions 1-4
Special N F | %] F | % ]| F] %] FJ| %!} F ] %
SA SA A A M N () D sb S0
1. Poseaas atfactive
instrustioral skills 17 9 529 7 41.1 Q o] i £.8 0 G
2. Recoived sufliclent
walning 17 3 176 | 11 cd.7 3 17.6 4] 0 M 4]
3. Qualified o tesch
spectal nead studants 17 9 529 8 47 Q 0 0 0 0
4_ Effectively masting
{ihotr nocds. 17 6 as.2 529 2 11.7 0 ) 0
Table 1C
Group lll: Freguencies and Percentages for Questions 1-4
Dusal Certified N F Yo F % F Yo F % F %
SA SA A A N N D D sD =D
1. Poszess effectve
insteuntlonal skl 14 7 50 B 42 0 0 1 7.1 Q ;
2. Reccived sufliclon:
training 14 5 35.7 5 a35.7 1 7.1 3 21.4 0 Q
3. Qualfied to 1a26h
special need stucents 14 9 g4.2 4 28.5 a Q 1 7. 0 0
2. Effecively mootng
thair nesds. 14 2 B7.1 3 21.4 2 14.2 1 7.1 Q g
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Group |:_Frequencies and Percentages for Questions 5-7

Table 2A

Flamantary M F % F % E % F % F a0
SA | SA | A A N N PRI ERES
=TT julure feach [oug
e e ) 4 | et 10 |ee2) 1 {32l o0 i o | 1 |32
6. BBl i teach Rouid
e el a9 § 8 |ess| 8 [o58] 3 {es | w0 {32 2 | 64
. oefier aiola G 16dch & 1saushnd IR
spacial educatian 31 15 {483 13 | 419 3 9.6 0 [ o ¢
Table 2B
@Group lI: Frequencigs and Percentages for Questjons 5-7
Spacial N F 1] % 1| F| % | F | % | F % 1 F | %
SA | A | A A N N D D | SC ] S0
=TT fut lageh [LalF ]
o e inton e e o | a7l 8 | a7 | 1 (s8]l ob e | ol B
G. Seli [[T'] lageky hould
ot moan e e ) 5 | 294l & [382| 2 {117] 4 j=235] 0 | ©
[ 7. cnattar 4018 to teach It tramed in
spocial eduration i7 11 | 64.7 5 20.4 a Q 1 5.8 0 a
Table 2C
Group Il Frequencies and Percentages for Quastions 5-7
Dual Canitiad N F | % | F| % | F | ™= T ] % | F | %
SA | GA | A A N N D | o | 501 8D
<. Eafi fut tapghgrs ehawld
|En raimed inpan 44 | 12 |as7| 2 |1zl ol o { o | o]l ot
&, Beliove ututd taAGhans Shaldd
ba conifiad i beil 14 0| 71.4 3 214 4} v} 1 7.1 ] {
7. Eattar aole t@ leaan [ iraned i
spocial educanion 14 i3 | B5.7 2 14.2 0 ( 1] Q 0 0
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Table 3A
Group | Frequencias and Petcentages for Questions 8-10

Elemantary N F % F % F % F Y F 5
SA SA A A N N 3] D =0 S

B Battar atia ta taach teanltiad in

Seih 31 11 | 354} 10 | 322| 7 |225] 3 2.8 0 o

A Teachass and stants banath o

dust certifiad taachars y‘ 31 11 | 354 15 | 483| 4 12.8 1 3.2 0 s

o, Hregent ioaenars shoilkd b

dusf cenified 31 2 5.45 B 193 11 | 354} 10 {3221 2 €4

Table 3B
Group I|: Frequencias and Pergentages for Questions 8-10
Special N ] F | %] F F | % | F | % ] F | %
i 5A | 8A | A | A [ N | N | D | o | 0180

2. Beter abie 10 eech if cenried in

faglh _ 17 3562 3] 38.2 1 5.8 4 23.56 g

%, Teachsers ard studsrss bansfit byl

cturd eactified taachas 17 ] 52.9 4 24.5 1 5.8 3 17.6 0

T0. Fraseni teachers should be

 bunl cactifiad 17 B 47 3 17.6 3 17.6 3 17.6 H

Table 3C
Group IH: Frequencigs and Percentages for Questions 8-10

Dual Ceartiflad N F % E % F % F e F %
SA | SA A A N N 3] 0 50| 5D

8. Belter able to teach i cartiliod in

batk, 14 9 | 642 3 | 214 1 7.1 1 7.1 4] g

9, pagners ang stdants Danait by

dual carnified 1eachers 14 8 571 5 35.7 1 7.1 4] 0 ] f

ST, Frosen] 1eachors showd be

duat cenified 14 g | &7.1 5 37| 1 7.1 [ g g 0
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Table 4 |
Analysis of Data Between Elementary, Special and Dual Certified Teachers

Group | Group |l Group 11l
(Elementary) [Special) (Dual)
N Mean S0, N Mean S.D. N Mean S.D. F P
Educalian
1. Possess offeciive instruglional akills 3l 243 1.1 17 4.4 ] 14 4371 Sid | 24030 000
2. Received sufficlzni Troining 3t 238 10 17 1.8z 05l 14 39z2g 1207 15,12 i
3. Qualified to teach spectal need sludents 3t 303 1.19 17 4.52 Sl 14 4,571 AdG | 19.978 400l
4, Effectively meeting their neada, 31 303 12 17 417 809 14 4 286 294 9.577 .0003
Training
3, Beligve fulere teachers should be trained in soth 3l 4.4 B3 ) qd.41 5SIE 14 4,857 353 177 iR
9. Belizve fiture 12ackers shonld be zedified in both 31 K S 133 ) il 1.16 14 4.5M 852 5.7 085
T. Better able ta beach if traived in special sdrcalion Ell 4.2 a7 4.52 B 14 4857 367 106 D544
Cartiilcation
8. Detter able to teach il cedtified in both 31 19 0og 17 1.8z 1.18 L4 45 B35 L.953 1500
9. Teachers and students senedit by dual cenified teachers 3 41 .7 17 4.05 1.19 i4 442¢ 446 T8 4974
14, Present teachers should be doal esndfied 31 2.7 54 17 341 1.12 14 4357 0220 | 12,265 000l
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Table 5

Significant Differences Between Groups

Question

Question

Questicn

Jueoticn

Duesation

Quesbicn

1o

Group

LY
E/D
8/D

E/8
E/D
8/D

E/S
E/D
£/D

E/=2
E/D
/0

E/S
E/D
8/D

E/B
E/D
3/D

-1.57
-11.-!3
-.1l8

«1.436
-1.54%
-.105

-1.497
-1.529
-.042

-1.144
-1.253
-.14a9

-.383
-1.243
-.B&4

-.638

-1.583
-.545

20

Scheffe F

15.45%
16.509*
112

10.011*
10,127«
037

15,.754%
1z2.8806*
-00B

5.205%
6.54E*
-04&

.555
5.176x%
1.9%79

2.241
12.134*
1.44%



Chapter V

Discussion and Conclusion

Introduction

The purposs of thig sLtudy wase Lo examine the aittitudes
of regqular and special educationr teachers bowards dual
certification. In this study the attitudes of elementary,
special and dual certified teschers were compared. Since
the implementation of the Regular Education Initiative
(REI), s=pecizl needs children zre more frequently being
educated in the regular classroom by the regular teachsxr.

Thz main research preklem was to determine the
attitudes of the elementary teachers and if they agree that
there is a need to become trained in special ecducation since
thay are vteaching special needs students in their
Cl2SSrOoms .
Discussicn

In this study the sttitudss of the slementaxy, apecial
and dual certified teachers wers analyzed and compared. The
analysis roveals that there were a number of asignificant
differences between the elementary teachers and the speacial
ané the dual certified teachers.
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It was hypothesized that the ealsmentary feachers would
feel lass confident towards teaching special need studsnts
than thoge teachers who were trained in special education.
Previous research, as well as the results nresented in this
study, support this hypothesis. According to Wood (1889,
a reason for this is that regular classroom teachers often
do not have the knowledoe and sgkills reguirad bto meeb the
needs of the special students whe are being sducated in
their ¢lass. Furthermore, Wood {(198%2) reports Thiz is dus
tc a lack of coursework in specizl eduveastion duriang theix
preservice trzining.

Rss=arch indicates that the more Training a teacher
receivaes in special education, the hetter in forming a
positive attitude in teaching special need students (Larivee
1881). Thieg is interesting because the findings presented
in thig study show that the elementary teachers did not
parceive themseslves as possessing the necessary
instructional skills to effectively tesch these children.
They also belisve that they did not recelve sufficient
training in special education to effectively teach the
specisl need students whe are in their classroom. From
thase responses one would hope that these teachers would
want to receive special zducation trainirg in order te
impreve their zbility to teach special need students. This
does not ssem to be the case since thess teachers were [ound
te have a negative attitude towards present teachers
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hecoming dual cervified.

Thase findings suggest taat the elemaentary taacharas are
aware of the benefite of being trained and certified in
gpecisl educacicn but have little interest in beconming dual
cartified. Unfortunately, this finding supports ths
kvpothesgis that elementary teachers have a significantly
nagztive attitude towards present teachkers bacoming dual
cartified. This may be Zus to a lack of interast or
willingness to dsvote thkeir time to bhecome dual certified or
perhaps they [ear Lheir jobs may be in jeopardy iT dual
cartification hacomes mandatory for all tazchers.

As far asc future teachers becoming duzal certified, it
wag [ound that 51.6% of the slamantary beachars had a
poaitive attitude. This supports the hypothesis that
clementary teachzrs have = positive attitude towards future
teacners becoming dual certified.

It is interesting that the elamentary teachexrs bhelicve
that fukure teachers should becoms dvual certified but
present teachers should not. Perhaps this is due teo a lack
of inkarest cr deglre ameong the elsmentary tceachsres to
marticipate in a special education tralning program.
Whatavar their reason may be, 1t is inconsistent with their
previous recponses. PFor example, it wags reported that in
guesticon 7, 50.2% of the elementary teachsars agraad and
atrangly agrasd that regular classyroom teachers would be
akle o teach specisl]l nesd ztuderis betier i rhay were
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trained in special educaticn. In questicon 3, 82.7% of the
elementary teachers agreed and strongly azgreed that teachers
gz well asg students will benefit by having a regular
classroom teacher who is certified in both regular and
special education. As mentioned before, these findings are
not consistent and suggest that for the elementary teachers,
training in special education ig easier =said than done.

Furthermore, the results from this study indicate that
gpecizal and dual certified teachers had a more pogitive
atbtitude towards their training, cualifications and abkility
to meet the needs of their special education students.
Elementary teachers were not as coniident in their akility
to teach special need students. The resulis reveal That

those teachers who ware traived and certified in special

educaticn were very confident. Onoe again this is
consistent with previous ressarch that suggests, the mors
training a teacher recsives in specizl education, the betiar
in forming a positive zttitude in teasching special need
studente (Larivee 1982).

Limitations

In this study, I decided not to factor in the
demographic information that was included in each survey.
Tnie was done because I wanted tTo compare the attitudes
between the three groups and the demcgraphic information waz
unezcessary. This limited my study due to the fact that I
was unable To determine if the nunper of years tesaching
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experience, grade level teaching aor number of special need
students taught had any effect on their responses.

For the elamsntary teachers, T should have askead if
they would be willing to return to school to recelive
training in special education. 2&lso, I should have added
another guestion which snecifically asks if pressent teachers
should be trained in speclal sducation. Although I did ask
i present teachers skould be dual certified, it would have
been interesting to compare the responses from these Twe
guastions. Furthermore, my groups wers not even in the
number of subjects surveyved ard I would liked to hawve
inciuded more teachers who warea dual certified. T would
alss liked to have asked ths dual certified teachers their
reascns for begoming dual certified.

Implications

The Zindings from this study shouid be used for many
purpoass. First of all this paper should be used to shed
light on the fact that regular classroom teachars are nokt
confidant in teaching special need students and believe
there is z need for training in gpecial education.

Seceondly, this paper can be used as evicence to
incorparate apecial education courses during preservice
teacher training programs. This will allow future clagsroom
teachers tao fesl mors confident in their sbility to provide
a gquality education to all of their students.

Thirdly, this paper can ke used to develcp new
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atandards for teachers receivwing initial certification in
reqular sducaticon. This svudy revealed that elementary
reachars ba'ieve they could benefit by keing trained in
spaclial sducation but it needs to be done during their
preservice training and pelore they receive theix
certificaticn.

Finally, for those teachers who need special =ducation
training, thals information can be usad by scvhools to develon
ir-gervices and workshops which Zocus on spacizl ceducation.

Turcncrmors, additioral studies ars neesded to address
the needs of ths eslementary school teachers and exacily what
information they would find useful in Esaching special nesd
studants who ars bkeing educated in their class.

Conelusion

This study attempted to gather information about

ragular classroon teachers’ perceptions towards their

ceducation, traininag and certviflcaticn ln apecial educatiom.

This study indicates that elementary teachers do not feel
confident in their instructional skills and training in
spactial education. Also, thev feel they are not gualified
to teach epecial need studenie in their classroom.

Specaial sducation involwves the use of various teaching
technigues and strategies as well as programns deslgned “or
maintaining sppropriate behaviors when teaching special nzed
gtudents. Teachers who have been trained 1nm special
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education are exposed ta these various areas and receive a
knowledee bage about their special studente.

Since the implementaticn of che RET, many special need
students have been receiving rtheir education in the regular
classroom, by the regular classreoom teacher. Many of these
teachers did not benefit by engaging in a teacher training
progyam that included training in apecizl education.
Advorcates of the REI do not regquire that recgular teschers
become a apacial sducator, »ecaude the ourposes ia Far thea
child to experience a "normal and regular" education
(Spodek, Saracho and Lee 1987). Thiz means that regulsr
classgroon teachers are exvpactead to orovide these children
with a gquality education, even though they zealize they are
rot gualified to do so. Furthermore, if special need
gtudentes are [0 cortirue to receive their education in the
ragular classroom, these teachers shouvld be trained in
gpecial education so they feel confident in teaching these
gpacial children.

I pelieve that future and present classroom teachers
can improve their teaching skills by becoming tralzed in
special education. This belief s supported in this study,
gince the resulits indica=e that those teachers who had
recelived training in special educaticn have a mors positive
attituds towards their ability to teach special need

studsnt=.
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APPENDIX

13



Your participation in this survey assistes in the coupletion of a
Master’s thesis project at Rowan College of NJ.

Please circle what vou teach: Regular or Special Education

Age: Gender: Male Female
Grade Teaching: Number of years teaching experience
Degrees:

Cartifications:
Number of special need students taught
0-10 10-25 25-40 40 or more

Pleazse circle the response which best applies to you.

atzoogly agres dom’k dimagree  stoeogly
agzoe know digagree
3

1. T believe I pogoedd The NeSsBRaAIyY 5 4
ingtructional skills to affactively
instruct gpecial need studaente
whe are in my classroom.

2. I helieve that I have received 5 g 3 2 i
sufficlent training in special education
to sffectivaly teach tha spscial need
gtudents in my c¢lasEToom. :

3, T believe that I am qualified to 5 & 3 2 1
work with special need studenta in
my ¢lassroom.

4. T believe that I am effactively 5 4 3 2 1
meeting the needs of the spacial need
skudents in my «laas.

5. I believea that futura clzgsgroecm ) 4 3 2 i
teachars zhould be trained in both
regqular and gpecial education.

§. I balieve that future ¢laparaom & & 3 2 1
teachers should he certified in
bath regular and special education.

ik
(1]
b
|l

7. I baliewve that regular classroom 5
teachezs would be able to teadh
sprcial need students batter if they
ware trained in special education.

£, T believe that clagareom teachers 5 4 3 2 i
would better he able ta teach special
peed atudenta if they were ¢ertified in
both regular and spedial aducation.

8. I believa that teachers as woll as 2] 4 3 2 3
students will benefit by baving a regular
elassreom teacher who iz certified in
both regular and special edueation.

10. I believe that present teachera 5 4 2 2 1
ahould be dual certified.

THANK YOU FOR YOUR TIME AND COQPERATION!
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2. I beliasve that I Lave received R 4 3 2 1
gutficiext training in gpecial education
ti effectively teach the special need
etudants in my classroom. :

3. I believe thakt I am qualified tao 5 4 3 2 1
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gtudenkre in my «lags.

5. I khelleve that future clasarcoom = Z 3 Z 1
teaakers ahoyld be trained in koth
ragular and apeaial educatien.

6. I baliave that future clasarcom L a 3 2 1
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botk regular and special edneation,

7. I beliawva that yegular classroom 5 4 3 2 1
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apedial need students better if they
were trainad in gpecial aducstion.

B. T believe that clagsroom teachars 5 4 3 Pl 1
would hatrter he gble te taach gpacial
need studentzs if they ware dertifiasd in
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8. I believe that teachexsg as well as L] 4 3 2 i
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