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ABSTRACT

Tinamarie Nicolo

PREPARING FOR INCLUSION: AN EXAMINATION OF THE REGULAR EDUCATOR'S
READINESS TO TEACH STUDENTS WITH DISABILITIES
May 1997

Cr. J. Ruder, adviser
Master of Arts Degree, Special Education

This siudy scughi to examine the raadinsss of regular educators 1o
accommodate students with disabilities in inclusive classrooms. Determining the
quality and effectiveness of school district professional development/inservice
programs intended to irain regular educators for the chailenges of an inclusive
classroom was of particular interest. Prior research asseris that the success of
inciusion is depandent upon the advanced planning of district personnel and
administrators. Researchers assert that in order for the regular education environment
to effectively support students with disabilities, teachers must receive effsctive
inservice training and ongoing technical assistance. This study hypothasized that
regular classroom teachers do not feel adequately preparad tc teach students with
special needs because they often iack comprehensive and organized professional
deveiopmentinservice training.

Through a survey disseminated randomly to elementary school teachers in
Southem New Jersey, five topics of specific interest were exglored. These included:
the attitudes of regular aducators toward inclusion, instructional and behavioral

accommaodations currently employed by regular educators, teacher preferences



regarding professional developmsnt, assessment of current inservice programs for
inclusion, and specific personal data. Upon careful analysis, the data demonstrated
that despite the use of a variety of teaching sirategies, regular educators de not feel
sufficiently trained fo teach students with disabiiities. The professional development
gragrams offersd by districts generally lack the structurg, content, and characieristics

to affectively meet the needs of teachers preparing for inclusion.



MINI-ABSTRACT

Tinamarie Nicola

PREPARING FOR INGCLUSION: AN EXAMINATION OF THE REGULAR EDUCATOR'S
READINESS TO TEACH STUDENTS WITH DISABILITIES
May, 1997

Dr. J. Kuder, Adviser
Master of Arts, Special Education

This research study focuses on examining the readiness of regular educators
ior inclusion and the quality of professional development preparation provided by their
employing school district. Through a survey assessment of needs, preferences, and
professional development opportunities, regular educators participating in the study
were found tc be inadeguately prepared for the complex challenges of an inclusive
ciassroom. In general, professional development offerings did not possess the
attributes, as outlined by prior research, inherent in comprehensively planned training

for inclusion.
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Chapter 1

Abounding with enthusiasm and four years of “leacher training”, |
felt prepared for the first day of my student teaching assignment. | greeted my
first class, eleventh grade English, with a firm, yet pasitive “nello” only to find the
troubled faces of nine boys and one girl unchanged, uninterested and unwitfing.
Atternpling to implement the “flawless” fesson plan | had devised proved futile
as this class had no intention of “working” today. | learned from their
conversations with each other that they had more serious problems to confront,
such as drug addiction, parental divorce, and learning disabifities. 1 knew that |
must have the wrong class. Where were the “normal” students that | was trained
to teach in my regular English Education program? | approached my
cooperating teacher with the confusion and despair of an overwhelmed
undergraduate, only to find that my class of ten troubled youths was not
uncornmon.  She went on o describe the nature of the classifications my
students had which ranged from emotionally disturbed to attention deficit
disorder. These were terms which were unfamiliar to me. Suddenly { felt
stripped of my professional training. 1 was unaware of where t0 begin with
these studenis who were unresponsive to the traditional teaching methods thai |
had been trained to employ. The sense of authority | worked so hard o muster
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was thraatened because of my ignorance of a very real aspect of the regular
education environment -- inclusion. | discovered through this experience that
my frustration was shared by even the veteran classrcom teachers who had
years of experience but were unequipped for the exceptional students who
increasingty filtered into their classrooms. The overall advice [ received from my
iuture colleagues was to “just get through it”. For lack of an alternative, | heeded
their counsel and relied on my instincts for strategies that might help the many
sincluded” students in the classes | was assigned to teach. | was uncomiortable
with the quality of my teaching, however. My lessens lacked cohesiveness
because the variety of skill lavals prevented me from developing a unified set of
chjsctives. | feit that | was haphazardly implementing "quickie” activities which
occupied them, but did nothing to meet their very complicated lgarning neads. |t
seemed that my lack of confidence In teaching students with disabiliies
engendered negative feelings towards the administrative personnel who put
them in the mainstream. As a result, the teachers | came into contact with were
frustrated and uneguipped io make classroom adaptations in order to provide
far the Individual and exceptional neads of students they did not understand.

Since the advent of the Regular Education Initiative in 1988,
which calls for the free, appropriate, public education of students with leaming
disabilities in the regular education environment, disticts have gradually
adiusted the composition of the typical classroom. Any person who eniets a
classroom of their neighborheod school in 1997 is sure to see a wheslchair
bound child sitting alongside a “typical” child or a twelve year oid educable
mentaily retarded student playing baseball with the rest of his class. There is ne
doubt that this trend is a positive change for all students. The classroom is able
to axtend its mission of reflecting the reality of the world at large and students
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are learning to accept and appreciate diffarences.

However, exceptional students who now hold an equal place in
the regular class still have individual needs. In order for these children o have
an appropriate education, they must be taught with afternative strategies and
hehavior management systems which correspond te their 1EP goals and
classification. A shift in the instructional needs as weil as the sccial neads of
the regular education class has occurred. School districts need to prepare their
regutar education teachers for this change as well. They must equip their
tgachers with positive appreaches and the latest techniques for confronting the
complicated challenges rasulting from inclusion. Some of the important needs
ot regular education teachers include behavior management strategies for
students with disabilities, alternative teaching techniques, time for coliabaration
with special education teachars, and awareness of the classification process.
Through professional development and inservice programs, administrators can
assist and prepars thair teachers for the overwhelming changes occurting in the
typical classroom.

My research project will investigate whether district professional
development programs are consistent with the needs of regular educators In
their teaching of students with disabilitizs. Regular education teachers need the
support of an administration who recognizes the issues and is prepared @
provide professional development and inservice opporiunities thai propery
address them. Through professional development which is ongoing,
comprehensive, and consistent with the needs of regular educator's, teachers
will feel qualified to effectively teach disabled children in the mainsiream.
These programs must be carefully designed to address the specific inclusion
olan of the schoal. Instituting the change to an inclusive systern requires the
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cooperation and support of the entire staff. All personnel must be made aware
of the many sensitive issues involved as well as the school's policies for
handling them. The entire system of special education incluting classifications,
IEP’s, l2gal rights and responsibilities, medical issues, and available rescurces
must be clearly communicated. This would provide & base for the more
practical needs of teachers such as instructional strategies. classroom
madifications, and behavior management 'techniques* These toals enable the
classroom teacher to provide for the unique neseds of students with disabilities.
When difficulties arse, teachars may confidently retain control by drawing from
useful strategies grounded in the theoretical principles of spactal education
profassionals.

Collaborative decision making, sharing resources, and co-
tsaching are also aspects of special education that need to be effectively
explained to regutar educators. Professional development must work to changs
the “single authority figure” mind set and promote a teaching community. The
skills necessary for managing a co-teaching environment and working with
other professionals are important for a smooth transition to inclusion.
Classrcom ieachers should leam to look to aids, therapists, psychologists,
social waorkers, and learning consultants as resources.

My research will demonstrate that professional development and
inservice programs fail to sufficiently prepare regular educators for the inclusive
sefting. Instead, ieachers are often left to fand for themselves because of poor
administrative planning, budget problems, or a host of cther issues affecting
school districts. For the purpose of this research project “profsssional
development” will be defined as any program ar activity provided free of charge
to teachers which is designed to enhance their professional knowledge and
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improve iheir teaching performance. These programs will include teachar
inservice days, conferences, workshops, consulting services, and classes
atianded by the teachers and sponsored by the school district.

Sincs the advent of the Regular Education |nitiative, thers has
bean much complication with the varied definitions of incluslon within tha
educalional community, In truly inclusive programs, the support services
raquired by the student are brought inta the regular classroom. The child doas
nal tzave the regular class for supplemental instruction. Malnstreaming
generally refers to those students who are taken oul of their raguiar elasses for
special instruction. These students are placed in the regular class for some
subjects with no support services. For the purpose of this study. we will
consider leashsers who instruct both rmainstreamed and included students since
the teacher remains responsible Tor their instruction in the regular class.

The alernative instructional metheds and behavior managamant
tachniques that teachers may gain through professional developmant refer to
innovelive and diverse mathodology that have baen proven by education
specialists and researchers to be effective in teaching students with axceptonal
needs. These strategies are designad for nan-traditional learners who requirz
instriction that piques the individual modes thraugh which thay leam.

| have identified three arsas that need fo be examined in ordar to
camplete a comprehensive study. Of most importance are the regular
aducation leachsrs who instruct students with exceptional needs. | will assess
how these teachers define their needs and which issugs they fael should be
zddressed and confronted through professional deveiopment programs. | will
alzo determine how effactive regular education teachars view their district's
current professional development programs and if they have received adequate
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preparation for the challenges of an inclusion classroom.

I will also concenirate on the components of professional
development programs that are currently employed by schoct districts. Through
the comparison of characteristics including design, style, and time offered, | will
evaluate their consistency with the needs of teachers.

Maintaining consideration for the ultimate goal is imporiant as
well, Inservice programs do not represent an excuse for egnjoying a day away
fram the classroom. Staff development should seek io improve teaching
effectiveness by introducing alternatives and encouraging reflection. This
serves an even greater purpose now as the temper of the classroom rapidiy
changes. Inclusion demands that teachers be willing to use all resources,
energy, and imagination. This requires a feeling of confidence and professional
competency stemming from a supportive administration.

According to the U.S. Depariment of Education, the percentage of
all students with disabllities who were receiving educatioral services in regutar
classrooms during the 1992-93 school year was 38.81% as compared to
28.88% in the 1987-88 school year. Many factors coniribute {o this continuing
commitment toward the inclusion of students with disabilities. The social and
philogophical benefits to including all children in the regular classroom are
without question. Disiricts will also experience less complication and
decreased spending In regards to out-of-district and private school placement .

It is important for students and teachers to accept diversity and
differences in the classroom as it is a mirror to the world cutside. [t is equally
important, however, to consider the adjustments that are necessary to provide
exceptional students with an equal education that is appropriate. The teachers
cannot he forgotien. They are the cnes in the trenches who batile to do what is
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right by their students and to work with their individual needs. They need to be
properly armed with a positive mind set, the appregriate professional
methodology and the support of the administrative staff and colleaguss in order

{0 tackle the challenges of the modem regular classroom.



Chapier 2

Increasingly, classroom teachers are expected to confront changes in
educational policy, procedures, curriculum and student population while
maintaining quality of instrugtion and the integrity of the profession. The
success of these various changes is dependent upon the quality of {feacher
preparation made available by the district. This preparation is mest commonly
known as professional developmeant or teacher inservice. Unforunately, this
crucial step in the change process is often limited to what Gary Sykes (1996)
describes as a “ons-shot workshop...shorthand for superficial, faddish, inssrvice
sducation that supporis a mini - industry of consultanis withaut having much
effect on what goes on in schools and classrooms.” As a resull, classroom
teachers are left inadequately prepared to effectively balance structural
changes with a productive and working classroom.

When atternpting to tackle the frequent problems and guestions inherent
in the ever-changing classroom, Sykes recommends loaking o colleagues and
peears for support and ideas. He asserts the importance of the teacher's ability
io balance experience. with reflection to improve their instructional skills.
Howevar valuable these tips are, Sykes admits that teachers often demand
concrete methods, strategies. and techniques that they may use and derive
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positive resuits. “Thare appears to be a sound base of firm knowledge and skill
with regard 10 teaching that may be conveyed in a straightforward training
moede. The skills may be difficult to mastar and to implement without mishap,
but lithe doubt exists about thelr worth, relevance, or practicality.”

While scrutinizing the eftectiveneas of a professicnal developmant
program in meefing the needs of teachers, It Is Important to eveluate spacific
critaria for success. Cuban (1995) identifies four criteria, derived from research
and policy perspectives, that a quality program should have, The first
characteristic he identifies is effectiveness or the degrae to which tha goals or
cutcomes are achieved. The secend factor is involved with determining
whether “changas mirror what the reformers intended” or the program’s fidelity.
Cuban also stresses the program's ability to maintain effactivensss over time
and its adaptability to the “unique naturs of the school.

The =small, yet comprehensive, body of resecarch that explores
profassicnal development for teachers in inclusive classrooms can be placed [n
two distinct categories: what is needad vs. what is re&fly taking place. My
* research wilt focus on how the two ars rarely in sccordance with one another
and how, ullimately, the integrity and geals of inclusion are at risk. Dozers of
researchers agree that including students with disabilities Into the regular class
is beneficial for several reasons. The classifiad child is afforded the opportunity
1o interact with his or her pears in a social environment. The class becomes
reflective of the “real” world in which differences should be acceptied and
appreciated. Academically, the child s aurrounded by peers who may serve as
models and tutors. The inclusive classroom is a nurturing environment, but
proponsnts of it strass the explicit variables necessary for its success. They
assert that inclusion s a highly specialized philosophy which requires the
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restructuring of the learning environment. Included in this plan are all those
involved in the child’'s education including administrators, {eachers, other
students in the class, and the parents. They are needed o make the inclusive
system successful (Roach 1985).

Virginia Roach (1995}, discusses the many factors that contribute to the
effective implementation of inclusion. She calls for a unitary approach to
inclusion and stresses the importance of supportive relationships between
administrators, classroom teachers, and special education personnel. She
proposes district-wide changes in curricuium, transporiation, instruction, and all
educational structuras in order for inclusion to be successiul.

Roach asserts that educating district personnel and parents through
organized training programs is an important initial step in planning for inclusion.
This process, however, is often overlooked as Hcach discusses the
unacknowledged needs of the regular classroom teacher. Students with
disabilities require specialized learming and behavioral accommodations in
order for them {o occupy an equal place in the classroom. Roach explains the
important job administrators have in providing professicnal training that meets
teacher's specific heeds.

in her discussion, Roach presents characteristics that make tsacher
training sessions maost helpful and effective. She maintaing that teachers have
reported the sffectiveness of opportunities to ask questions about specific
students, strategies, and behavior modification technigues. She says that these
sessions need to address the doubts teachers have in their professional
capabiliies when students with disabilities are placed in their classrooms.
Hands-on strategies and specific techniques are most usaful when introduced
once exceptional students are in their classroom. The regular education
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teachers are aple to implement, evaluate, and discuss the various strategies
they learn. Roach outlines four variables that are requirad for effective teacher
training in preparation for inclusion. The first component involves site visits.
Roach sees the imporiance of providing teachers with a “frame of reference” of
what inclusion classes look like. This could be shown through videotapes or
observations of special education students in self-contained classes ;:ﬁrior ta
inclusian.

Roach identifies another important element in an effective training
program which she entitles “situation-specific problem-solving sessions™. She
explains the importance of all teachers working together in these sessions to
some up with solutions and identify strategies. The administrative staff needs to
structure teacher schedules so that opportunities for teachers to meet are
frequent.

A third element which Reach examines in her article involves training
sessions which explore specific “curricular adaptations and modifications for
diverse learners”. Roach maintains that thess sessions should center an
specific techniques such as cooperative learning, peer futoiing, etc.

The final element in Roach’s training plan is the lsast emphasized. She
offers suggestions for exploratory training sessions which confront the process
of “change” while presenting strategies to cope with the accompanying stress
and anxieties. .

Virginia Roach's discussion on inclusion emphasizes how the its success
is dependent on the advanced planning of district personne! and administrators.
Her balisfs support a collaborative relationship between ali involved in order for
the process to be beneficial, Proper and well-organized professional
development fraining is crucial.
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if is understood that teacher training is an important element in the
process of inclusion. The guestion arises, however, of whal specific technigues,
strategies, and alternatives teachers actually need to accommodate studenis
with disabilities. What benefits could regular educators gain from inservice
training?

Baker and Zigmund (1990) conducted a study te find out if regular
education classes were equipped to accommodate students with disabilities.
This study was conducted in a school where no formal professional teacher
training programs on inclusion had taken place. Baker and Zigmund examined
the common educational practices in a typical elementary school and attempted
to determine what changes were required for exceptional students to be
gifectively mainstreamed.

Their findings discovered many class routines, styles, and management
strategies which supported an environment of “conformily and not
accommodation”. Baker and Zigmund noted common teacher praclices that
included an emphasis on whole class instruction, a lack of deviation from the
teacher's manual, and little interactive teaching. Their findings Hlustrated that in
general, the teachers were unwilling to supplement or alter lessons and
provided no differentiated pacing or assignments. When asked how they were
accommodating for differences in their classes, some teachers responded that
they gave higher functioning students more advanced worksheets {o complete,
and asked particular students to complete directed praciice activities at the
board. These were the only accommodations revealed.

The researchers concluded that the mind set of the teachers stressed an
environment of conformity. They stated, “Any student who could not conform
would probably be unsuccessful.” They acknowledged a need for change in
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teacher activilies, style, and practice in arder for inclusion to be implementad
guccessfully. The researchers called for a complete reorganization of
classroom procedures and an increase in inferactive activities that include
students in the “learning process.” They specifically stated that in order for
classrooms to effectively support students with disabilities, teachers must be
empowered with alternative strategies that mest their special needs. The
researchers stated, “Inservice training and ongoing tschnical assistance in
effective instruction will be invaluable to facilitate the change process {of
inctusion).”

This study illustraies the need for professional training in specific
alternative teaching strategies in order to meet the needs of students with
disabifities. Baker and Zigmund studied the practices and techniques inherent
in the current regular classroom. Their findings show an “invaluable” need for
professional development iraining. The environment of the regular classrocm
in the model school that they studied would causs “any student who could not
conform to be unsuccessful.” This study proves that regular aducation teachers
need 1o be groperly prepared for inclusion.

Sachs (1990) also explored teacher readiness in the instruction of
students with disablilities and hypothesized that regular educators’ lack of self-
afficacy has some detrimental effects. They referred to a study completed by
Bryan (1974) which proved regular educators had fewer interactions with LD
students and provided them with double the amount of negative feedback than
with non-LD students. Exceptional students’ individual nseds ware not being
met and Sachs indicated that the regular educators’ lack of professional training
was ihe cause. This fesling of profsssional inadequacy, Sach's states, makes
ragular educators aware that they are not qualified to teach exceptional
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students. it is in ihis way ihat the concept of inclusion may provide teachers and
students with more opportunities for failure. Sachs asserts that i teachers and
students continuously experience failure and negativity because of the lack of
proper inservice training, then their self-efficacy can anly decrease. He states,
“If prospective reqular educators did receive training.....then they might be able
to cope with the demands of mainstreaming exceptional studants.” His findings
illustrate the potential detrimental effects that ihe lack of proper preparation may
cause the inclusion process. The frustration felt by teachers who fasl
uneguipped coupled with the negative feedback received by excepticnal
students erodes the potential positive effects of inclusion.

tn the examination of teacher training for inclusion i is atso imporiant {©
determine what kinds of modifications regular teachers fnd most feasible in
their classrooms. The merger beiween general educators and spacial
aducation students is dependent Upon the willingness-of the teacher to make
specific adaptations for exceptional students. In 1984, Schulz and Turnhbulf
identified specific ways regular educators may adapt to the needs of
exceptional studants. Thay proposed supplements, simplifications and
changes to the curriculurn as the best ways to accommodaia unique needs.
There is conecarn about whether regular educators possess the skills or desire
to effestively implement these changes.

Schumm and Vaughn (1981) examined teacher's attitudes about the
desirability and feasibility of making adaptations for mainstreamed studenis. in
thair study, only 41% of teachers rated their planning for mainstreamed students
as “good”. This proves that feachers feel less ampowered and unprepared for
instructing classified students. Teachers also rated specific environmental and
curricular adaptations as either desirable or less feasible. The results show that
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regular education teachers are more willing to provide social and motivational
support such as reinforcement and encouragsment. However, when presenied
with adaptatipns which require curricular change and evaluation adjustment,
teachars are less apt to implement them in their classrooms. Teachers selected
such modifications as the adaptation of regular materiais and individualized
instruction as the least feasible in‘their classes. It was concluded that teachars
do not have an innate dislike for special leamners and are willing to provids
amotional support, but do not see the possibility of making specific changss in
their teaching style or activities. Schurmm and Vaughn concludsd that many
teachers may lack ihe “skills and knowledge to make such adapiations”. itis
possible that teachers would be more willing to accommodate exceplional
learners if they ware propetly preparad and trained on specific techniques.

Research has shown the neged for teacher training and proiessional
development in order to implement a successful inclusion program. Many
districts do acknowledge the demand for training regular educators, but the
question arises of whether current inservice and professional devélopmen’t
programs are adequate in addressing specific teacher needs. The evaluation
of professional development programs is necessary o determing their
effectiveness in increasing the self-efficacy of teachers.

Bos (1895} offers “critical keys for successiul professional development”,
She maintains that the best way to *faster change” is to incorporate three
characteristics into the professional development program, First, Bos states, it is
important for the program to balance both practical and theoretical principles.
The second important aspect involves creating teacher cwnership. Through
this, teachers may increase self-efficacy and confidence in their ability o teach
exceptional learnars. The third aspect Bos deseribes has to do with developing
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a common language between regular and special educators so that they may
work in “collaborative and supportive contexts”.

In Schumm and Vaughn (1981), the purpose was o describs “lessons
learned” from different types of professional development for reguiar educators
in inclusive classrooms. The examiners’ findings indicated the various training
methods and variety of sessions which proved most and least helpful in
assisting teachers. The inservice training sessions ranged from discussions of
personal classroom experiences to dissemination of factua! information.

Through research and scrutiny of existing professional development
programs, Schumm and Vaughn tried to plan for a balance between personal
and external knowledge {Schumm and Vaughn, 1985). They determined that
two specific stages were nacessary for a comprehensive and effective program.
The purpose of the initial stage, which they calied “exploration”, was to incite
professional dialogue and conduct a needs assessment. Teachers gave their
own input and identified topics of interest, they chose instructional adaptations
io implement in their classrooms. Each teacher was also paired with a coach,
typically a doctoral student, who they would mest with to plan, videctape ahd
discuss the effectiveness of strategies.

in the second stage employed by Schumm and Vaughn, “collaboration”,
professional dialogue was also encouraged, but instructors sought to "zero in”
on specific topics quickly and intensively (Schumm and Yaughn, 1895). The
researchers developed ten modules which covered specific fopics identified by
teachers during the first stage. The sessions focused on such issues as
assessment, models of inclusion, appropriate educational interventions and
procedures for working with parents. During the sessions, researchers
attermpied to present methodology, technigues, and useful materials for use in
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the classroom. The dissemination of organized and up-to-date rassarch
knowledge was the focus.

Schumm and Vaughn found that the process of identifying needs
seemed espacially important to teachers because it allowed them o "codesigh
their inservice curtdiculum” and reveal the topics they fell were impaortant 1o
cover. The rescarchers also found that discussions frequenity involved
personal knowiedge and experiences. Teachars were glad to have the
apporiunity to collaborate with their colleagues and know that thay were naot
alone in their concerns.  Schumim and Vaughn also detsrmined that the
instructional adaptations which were most helpful to teachers were the ones
that were cavered in depth through presentation, implementation and
subsequent discussion. Instead of being offerad a plethora ot techniques in
which to “pick and choose”, teachers preferred to have clear examples of how
strategies work and then have the opportunity to discuss their own experiences
with them.

One of the most important conclusions Schumm and Vaughn gathered
fram their study was that the preparation ﬁeeded far teachers to instruct
students with disabilities needs to be intense and comprehensiva. Teacher
commitment is mandatory in order for the program {o be beneficial.

A summary of the rasearch performed on the professional development
of inciusive teachers concludes with certain key points which will guide my
study. First, regular education teachers do not feel properly equipped with the
“knawledge, skills, and confidence” they need to teach students with disabilities.
The research has also found that when regular educators, in general, atiempied
to make adaptations without proper training, the accommodations are largely
“incidental, Inconsistent, idiosyneratic, and not part of an overall plan.” The
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necesslty of proper professional development when Implementing inclusion
was msade apparent through Virginia Roach's discussion. She asserted that
proper teacher preparation and planning is part of the whole process. The
affectiveness of varlous types of professional development in mesting the
specilic needs of teachers Is expiored by Schumm and Vaughn (1895) and Bas
(1895). Both studies revealed the nead for “structured opportunittes” for
teachers to express their “beltefs, attitudes, experiences, and practices” in
taaching excaptional children. They define a need for 5harfng and
collaboration among peers as well as specific, well presented tools and
astrategies for changs.

My study will focus on whether the specific professional development
naeds as cutlined by the ressarchers on this topic are currently being met by
ragular educatars in inclusive setlings. | will use the criteria outlined by the
researchers mentionsd to evaluate the current training opportunitiss made
available o teachers by their employing school districts. Cne way fo provide a
smoother transition for inclusion is to have a well-prepared plan of action.
Educating, iraining, and communicaling with teachers will aliow them to
participate in administrative planning as well as perform more effectively in the
classroom. Increasingly, exceptional students are holding permanent piaces
in the regular class. Proper and effective inservice training is a necessary initial
step in order to protect the integrity of the [nitiative, and the potential, pasitive

cutcomes.
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Chapter 3

For this study, 1 have chosen to examine professional development olferings in
southarn New Jersey. In order o gain a more comprehensive reference base, fiftaen
school districts from the seven southern counties will be randomly selected.
Ciementary schools from within each district will be sent a packet containing ten
carefully designed surveys, ten cover letters explaining the purpose of the study, and
ten self-addressed, stamped envelopas.

The Education institute, which serves as the professional development arm of
the School of Education at Rowan University, has agreed 1o co-sponsor this study. |
hava workad as a graduate assistant for the Education Institute and have been an
aclive particlpant in the planning, coordination, and organization of various cclntinuing
education programs for school districts over the past year. This department shares
graat interest in the results of this study as it functions as a providar of professional
development workshops, seminars, symposiums, conferenges, and specially designed
graduate classes for school districts. They may use the results of this study to guids
tuture projects and design programs which are practical for educators. The
department has provided a list of schod! districts from which fifleen schoole will be
chosen, postage matsrials, envelopes, and Rowan University letterhead.

Fach school will be sent a packet of surveys. Tha building principal will be
asked to disserminate the survey to ten regular elementary classroom teachers in the
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school. The survey will ask the teachers to rate their present ability to teach studenis
with disabilities and the tralining they were provided o do so effectively. Saveral areas
concerning this issue will be highlighted in the twenty-one guestion survey, including
teacher's desired style and type of inservice, past professional development activities
oifered by the district and teacher's present modifications in the regular class.

Cnly elementary schoaol teachars have been selscted for this study for several
reasons. Firsi, teachers in the primary grades spend most of their day with the same
studenis and generally have more contact with parents and other speciaiists interested
in the education of the child. Secondly, elementary school teachers are mast invalved
with aspects of a child’s education bevond subject matter. The elemeniary teacher is
genaraily concerned with the social, psychelogical, and behavioral development of the
child as well as the acquisition of skills. For this reason, the elementary teacher is
ganerally most effected by the inclusicn of students with disabilities in his or her
classroam. Therefore, educators in the primary grades would have more
comprehensive perspectives on the professional development needs of inclusion
teachers.

Three areas will be examinad to comprehensively measure the effectivensss
of schooi districts in meeting the professional development neads of reqular educators
for inclusion classrooms. | will first examine the madifications empiayed by regular
sducators to meet the needs of students with disabilities in inclusive classrooms. Ag
gxceptional children populate the classrcom, teaching strategies, athitudes, and
classroom management technigues must adjust to accommedate different learning
siylas and lavels of achievement. Items to be considered include behavior
medification techniques for students with disabilitiss, alternative instructional
technigues, in-class support, audio/visual aids, and other support systems. The survey
will focus on teacher's perceptions regarding the specific tools that will improve their
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effectiveness in the classroom, from alternative instructional strategies to behavior
maodification techniques.

The “style” of professional development that teachers consider most effective
will also be explored. The survey will focus on areas such as program length (one day
workshops vs. long-termn ingervice), instructional presentation (lecture vs. collaborative
discussion), appropriate time (after school vs. during school) and facilitator (district
personnel vs. outside experts). The objective is to gather data to determine what kind
of preparation would be most helpful to teachers for the inclusive ciassroom.

Teachers will also be asked to provide some information about thermnselves and
their classroom in order to determine years of experience, instructional cerdifications,
and teacher to student ratio. This poriion of the survey is strictly factual and wilt be
used to note any significant variations regarding level of experience and background.

The survey will consist of approximately twenty-one multiple-choice questions
relating to issues which include: the concept of inclusion, administrative support,
professional development needs, current professional development programs, current
classroom modifications for inctusion, and special education topics of noted interest.
Copies of the survey and included cover letters are located in Appendix A.

Teachers will be asked to express their opinions, relate current practices, and
indicate their needs. They will also be asked to indicate their perspectives on the
future of inclusion and the changing atmosphere of the classroom. They will be asked
to define how their responsibilites have shifted since the instifution of mainstreaming.
Of specific interest will be their feeling of empowerment in the classroom and if it has
lessened as a result of poor support through inadequate professional develapment
preparation. Previous research has demonstrated that in order for inclusion to be an
effective method for educating all students, regardless of their disability, careful
olanning and staff cooperation is required. This research study will investigate the
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degres to which school districts heed the advice of educaticnal theorisis and assure a

smooth fransition to a changing classroom.
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Chapter 4

Alter careful examination of the survey results from one hundred and fourtaen
teachers who responded to this study, one can immediately conclude that inclusion
has Incited great controversy and strong debate among education professionals. It
was not uncammon to find surveys marked with exclamation paints, written aeldes,
and additional comments by the respondents. This study focuses on examining the
sffectivenass of district training programs in meeting the needs of teachers in inclusive
classrooms. Five specific areas were invastigated for the purposes of this study. The
concentrations include teacher attitudes toward the inclusion concept, modification
strategies currenily used by teachers, teacher preterences reqgarding adequate
nrofessional development, characteristics of current inservice programs ottersd by
districts and relevant demographic and personal information. Packets containing a
cover letter, carsfuily designed surveys, and self-addressed, stamped envelopes wers
disseminated randemnly to thirty public elementary schoals throughout southern New
Jarsey. One hundred and fourteen surveys were returned and data was subsequently

analyzed.

Teacher Attitudes Toward Inclusion

Survey questions one through four focused on current teacher attitudes toward

23



inclusion and an evaluation of their preparedness in meeting the needs of students
with disabilities.. Gverall, the survey respondents reacted negatively toward the
inclusion concept and feet that preparatory training is necessary for its effective
implarmentation.

As ilustrated in Table 1 below, more than half of teachers surveyed (66%, do
not agree that inclusion is the most effective method of educating all students. Almost
all respondents {94%!, feel that regular elementary teachers are not sufficiently
trained 1o teach students with disabilities. Despite this, responses showed that
attempts are being made by 97% of teachers to madily instruction for the benefit of
inclusive students. There was a sirong reaction toward increzsed preparation for
inclusion in the form of professional development. Out of total respondents, 94%
agreed that formal training programs providing instructional strategies, techniques,
and education for teachers are necessary for the successful implementation of

inciusion.

Table 1 -- Teacher Attitudes Toward Inclusion

strongly agree agree no opinicn disagres

Inclusion is the most 5% 28% 0% 56%
effective method of
ecucating all students,

Reg. ed. teachers are 1% 3% 2% D4%
sufficiently trained 1o
ieach students with
disabilities.

Professional dev. is 59% 25% 4%, 29%
necessary for
successiul inclusion.

| reguiarty modify my 44% 3% 3% 0%
teaching for classiiied
studenis.
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Current Teacher Accommodations_in the Regular Class

Survey guestions five through fen concentrated on evaluating current attemnpts
made by teachers to accommodate the diversity of the inclusive classroom. Alternative
modifications include instructional and disciptine strategies employed to meet the
needs of students with disabilities. The ways in which teachers draw from past
axperience, training, creativity, and available resources is of particular interest to this
study. Teachers' gsneral willingness to attempt innovative strategies and remain opan
to technotogy as a learning tool is also a point of consideration.

Table 2z ilfustrates the perceniage of teachers who employ specific strategies
in their classrooms as alternative instructional aids. The technigues most widely used
by teachers were cooperative [earning and exira time for assignment comptetion.
These two methods were selected by 94% of teachers surveyed. Individual tutoring
was the next most widely used instructional strategy and was selected by 89% of
teachers surveyed, |n-class support and classroom aids provide assistance {o more
than half {679%) of teachers surveyed. A significaht and surprising finding involved the
current use of computers. Only one teacher out of the one hundred and fourleen
surveyed reported the use of computer technology as an instructional aid in the
elassroam. |t Is not determined whather computers are unavailaile in the schools of
those suweyed or whether the teachers surveyed are resistant to its use. Qut of the
total respondents, 10% selected “other” under the fisting of instructional aids used in
the class. Examples given included checklists, proximity of students, and rewards or
point systems.

Despite the use of a variety of alternative instructional strategies by the majority
of teachers surveyed, 88% still agree that professional development training would
improve their igaching effectiveness.

Discipline and behavior management issues are addressed in questions 8
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through 10. Overall, most teacheré surveyed presently employ specific aliernative
techniques to manage student behavior, however, they generally feel that professional
development in this area would increase their success in the classroom. Of the
teachars surveysd, 89% reporied regular use of allernative techniques to cortrol
student behavior, yet 82% of teachers admitted that further inservice training would be
beneficial. As illustrated in Table 2b, more than half of teachers surveyed reportedly
use a variety of behavior management technigues including assertive discipline, time-
out. token/point systems, and detentions. Behavior contracts are used by 42% of
respondents. Other systems employed to control and manage student behavior was
reported by 3% of teachers surveyed. These fechniques inciuded sticker charts, fottery

games, and positive reinforcement.

Table Pa -- Current Teacher Modifications for Inciusion in the
Regular Class

instructional Technigue % Teachers
none 3%
exira fime for assignmeant completion Q49
audiosvisual aids TO%
individual tutering 89%
naer tutoring, cooparative leaming §4%
aids or in-class support teachers 67 %
computers 8%
other 10%
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Tahle 2b - Current Teacher Modifications for Inclusion in the
Regular Class

Behavior Management- Technigue % Teachers
nene 4%
bzhavior sontracts | 42%
token/point system 51%
assertive discipline {Cantar mathod) B1%
time-out ET%
detention 53%
ather 3%

Professional Development_Programs - Teacher Desirability

In questions 11 through 14, teachers ware asked to rate the various aspects of
crofessional development/inservice programs in terms of desirability. Teachers gave
ratings on four key issues involved in designing effective programs including iype,
instructional style, time, and choice of instructors/organizers.

in responding to type of professional development, teachers generally preferred
multiple-session inservice programs. As shown in Figure 3a, 78% of teachers
surveyed indicated that training of this type was more or most desirable. More than
half of teachers surveyed (68%), rated one-day workshops as the feast desired
program of choice. Negative ratings were also reportad for college courses aimed af
training teachers for inclusion. More than half (64%) rated college courses in the
undesirable range. Respondents were split in their ratings of direct, one-on-one
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consullation as a type of professional development, Just over kalf of respondents
(53%), gave ratings in the undesirable range.

The two instructional siyles most preferred by teachars surveyed were
dernonstration and practice, and interactive, cooperative learning with colleagues. Cut
of total respondants, 85% rated the demonstration of teaching strategies followed by
quided implementation as a desirable training methed.  Cooperative colleague
interaction was rated positively by 76% of those surveyed. Lecture and class
discugsion raceived the majority of negative desirability ratings. Over half of survey
respondenis, rated both of these instructional styles in the undesirable rangs. Lecilra
style presentations received negative ratings from 68% of respondents and class
discussions received negative ratings from 61% of teachers surveyad.

As depicted in Table 3d, teachers generally preterred designated days whan
students have off as the mast desiraible time for professional development activities fo
taks plage. Out of the total respondents, 87% gave desirable ratings. Other choices in
this category including after school and summer were generally not strongly
reprasented by either positive or negative desirability ratings. Teachers genarally heia
mixed prefersnces in this area. More than half of respondents, however, consider after
school {(59%) and summer (55%) as undesirable tmes for prefessional developrient
training to take place. A rather large number of respondents {39%) selectad the
category “other”. All respondents who selected this category wrote that inservice days
are the most desirable time for inclusion training to take place. It appears that there
may have besen a misunderstanding with the selection cheices In this category. When
the survey was originally constructed, the item “designated days when students have
off’ was meant to be the equivalent of what is known as an inservice day. In most
school districls, inservice days are specific weekdays designated in advance for staff
development programs and activities. Students generally do not repart to school or
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are rsleased carly. it can be assumed that respondents who wrote “inservice days” as
their most desirable time for profassional training would have ealected “dasignated
days whan students have off' if explained with greater clarity.

When asked to choose the professionals most dasired fo organize and leasd an
inclusion training program, mors than half of respondents (58%) selected private
conaultants. The noxt most selected professionals were district adminiatrators who
wers chosen by 30% of teachers surveyed. ltis also imporant o note that out of the
122 of teachers who selected “other”, all wrots that actual classroom teachers would
be most capable of organizing and leading a professional development program in

this arza.

Professional Development Programs -- Teacher Desirability

Tabie 3& -- Desirable Organizersiinstructers for Inclusion Inservice

Professional % Teachers
disirict administrators 30%
private consultants 5855
coliege profassors 0%
GST membars 8%
sther (req. classroom teachars) 125%
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Table 3b — Type of Professional Developmznt

Program Type % Teachers who rated desirable
one day workshop 32%
multiple session program T8%
ane-on-one consultation 47 %
Course 36%

Table 3¢ -- Instructional Style

ingtructional Style % Teachers who rated desirabie
lecture 32%
clags discussion 39%
damonstration & practice B5%
cooperative learting 76%

Taple 3d —- Time for Professional Development Activities

Tims * Teachers who rated desirable
after schoo! 41%

weekdays whan students B7%

have off

summer 45%

other 59%

(weekends, inservice days)

Professional _Development Programs - Current District Practices

Determining the nature of current professional development programs was the
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tocus of question 15. Teacher respondents were requested to indicate the various
types, instructional styles, and times of training activities provided by their district this
year. Respondents were encouraged to select as many choices in each category that
appited. Tables 4a through 4d Hlustrate the data gathered from this inquiry.

The large majority of teachers surveyed (78%]), received professional
development in the form of one-day workshops. Of total respondents, 37% indicated
that their district provided multiple session inservice training. Direct, ong-on-one
consultation programs were reported by 14% of teachers sﬁrveyed and 9% received
training in the form of a course.

Lecture presentations of strategies and techniques was the most widely used
instructional style. Of total respondents, 61% reported its use in their district. The
percentage of teachers who reportedly received training through e remaining three
modes of instruction was generally the same. About 40% of respondents reported that
their inservice training included discussions with colleagues, demonstration and
practice, and interactive, cooperative learning with colieagues.

According to survey responses, the times most aliocated for inservice activities
this year were weekdays when students have off (57%) anc after school (46%).
Summer inservice programs were reporied by 23% and “other” was selected by 24%
of teacher respondents. Teachers who selected “other” included Saturdays and
school days with a substitute provided as inservice times offaered by their school

district.
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Professional Development programs --
Current District Offerings

Table 48 -- Type of Professional Developmeant

Program Type % Teachers who received this year
one day workshop 78%

multiple session program 37%

ang-cn-ong consultation 14%

course 9%

Table 4b -- Type of Instructional Style

instructional Style % Teachers who received this year

lecture 81%
discussion 40%
demonstration/practice 41%
coopearative learning 41%

Table 4¢ -- Time for Professional Development Activities

Time o, Teachers who received this year
after school 46%
waskdays whern students 57%

are off from school
summer 23%

cther 24%
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Demographic and Personal information

Tables 5a through Sc describe the demographic and profgssional informaiion
gathered from survey respondents in questions 16 through 21 of the survey. The
majority of teachers surveysd (58%), are currently employed in suburban schoot
districts. Almost all teachers surveyed (93%), hold a regular instructional certificate in
elementary education. Dual certification in both regular and special education is held
by 16% of respondents. Other professional certificates earnad by teachers surveyed
inciude schoal nurse, substance abuse coordinator, administration, and legarning
consultant, The majority of respondents (68%), have not sarned a graduzte degree,
while 38% currently hold a master's degree in sducation. Over half of the total
respondents surveyed (55%) have teaching experience exceeding 18 years.

The teachsrs surveyed currently have an averags of 22 studsnis in their
classrocms. Responses for this item ranged from 7 to 36 students. There is an
average of 4 classified students currently included in the classrcoms of the teachers

surveyed. Responses rangad from 0 to 18.
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Demographic and Personal information

Table 5a -- Viginity of School District

% Taachers employed in ifhi=xse districts

rural 17%
urgan 20%
suburoan 58%
Mmixed 43%

Tabla 5b -- Educational Background and Experience

Professional Certificates Y%Teachers
requlal slementary certificate 93%

special educalion certificate 16%

raading apacialist %

ather 22%

Gollege Degrees

BA/BS E87%

Masters 41%

Ph.D, | 0%

cther - o

Teaching__Experience .

1-5 yoars 14%
£-10 yasars : 16%
11-15 years 16%
16 vears and up 55%
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Table 5¢c -- Current Classroom Population

Average lotal number of students = 22 (range 7 - 38)
Average total number of classified students = 4 (range Q - 18}

in_requiar class

Data Beview

A brief review of the most pertinent data gathered highlights the five areas of
particular consideration to this study. These include teacher attitudes toward
inclusion, current instructional and management modifications being made o
accommodate diverse learners, aspects of professional development programs most
nrefarred by teachers, aspects of professionéiﬁnservice fraining programs currently
offerad by districts, as well as specific demegraphic and perscnal data.

The results of this study showed that the majority of the 114 teachers surveyed
do not agree that inclusion is the most effective method of educating ali students.
Almost all of these teachers (24%), presantly attempt to meet the needs of siudenls
with disabilities through instructional modifications and progressive behavior
management techniques are applied in most classrooms (82%). Despite these
atternpts, however, most feel that professional dsvelopmentinservice training is |
necessary in order for inclusion to be successful.

Teachars were then asked to share their views on prefarred types, styles, and
times for inservice training programs. The majority of teachers selected multiple
session programs as desirable. Eighty-five percent of teachers surveyed preferred a
demonstration and practice instructional style over other methods including tecturs
and class discussion. The majarity of teachers surveyed (879), prefer professional
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training that takes place on designated days when students have off from school.

Question 15, which sought to determine the current trends in professional
development, asked teachers to describe the inservice programs made available to
them this year. Over three-quarters of those surveyed (Y8%) received professional
development in the form of a one day workshop. Lecture presentation of material was
the instructional style used most by inservice instruciors according to survey
respondents. Qver 60% of teachers aftended programs where this fype of instruction
was used. The times designated for professional development activities were
weekdays when most students have off and after school as reported by 57% and 46%
of teachers respectively,

Questions regarding personal information yielded data pertaining to tevel of
college education and cettificates earned. The majority of teachers surveyed hold a
regular instructional certificate in elementary education and & bachelor's degree. The

majority (55%) have over 16 years of experience in the classroom.
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Chapter 5

Qver this century, reformers have attempted to improve the guality of
education by proposing a variety of changes, from block scheduling 10 more
advanced college requirements for teachers. School reform and the effects of
change have been the focus of many political debates, newspaper ediforials,
and School Board meetings. Proposed changes in the structure and
philosophy of education become charged issues inspiring passionale
responses. That is why “educational fads” have frequently been dropped into
the laps of teachers only to be snaiched away when another “buzz word” takes
its place. There is a positive side {o this trend. It shows that we are always
open to new ideas for improving the quality of education and assuring rich
experiences for children.

School represents one of the most powerful social institutions of this
nation and for good reason. it serves as the framework through which childran
gain social values, political points of view, and ways 1o communicate with a truly
diverse culture. The classroom should represent the wider world cutside as
students and teachers encourage an appreciation for and differences. Change
is good. If shows that we are moving ahead and atternpting to improve our
system to accommodate new advances, innovative ideas, and a commiiment to
an appropriate education for everyone. Adapting to change is a sometimes
difficult, yet fundamental part of living.
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No other educational movement, however, has caused as dramalic a change
for students, teachers, parents, and administrators than inclusion. When the
concept of full inclusion 1s practiced, all students, regardless of their handicap,
classification, or disabillty are educated in the regular ciass. Support services
are mads available to students in the form of equipment, classroom aids,
suppletentary instructional materials and the imaginafion of the teacher. The
regular educator must make the curriculum adaptable for all learmers. 10 an
inclusive setting, teachers are expected to perform effectively and efficiently for
a clagsroom population made up of a vanety of skill levels.

The number of classified students receiving an sducation with thair non
disahled peers has risen significantly in recent years. The ook and faal of the
typical clagsroom has changsd for noble and understandable reasons.
Students with disabilities have a legal right to a public sducation which
appropriately meets their needs. [t s fair to repregsnt the worid in the
clasaroom, where the interaction betwaen the digabled and non-disabled
populations is a reality of life. Inclusion supporters asgert that the long tertmn
haneflts will outweigh the challenging issues that arise.

inelusion 18 most successful whan the school district caretully prepares
tor its implementation. Support from the administration in the form of planned
orofessional development training is necessary for the teacher to maintain a
aurturing envirenment in the class. ltis the teachers right to feel professianally
competent and prepared with strategies and gkills to meet the needs of his or
her changing work environment. The teachar must also be made aware of the
social and emotional issues that arise as a result of inclusion.  Remaining
sansitive and aware of individual needs, madical issues, and student
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interactions while conducting lessons for the class as a whole requires caraful,
strategic planning. The quality and level of instruction for regular education
students in the class as well as parenial uncertainty are rmore issuss that may
he addressed through professional development provided by the district. The
very nature of inclusion, complicated and undefined, yields a comprehensive
array of professional development needs for teachars.

In this study, 1 chose to examine the readiness of regular educators for
the challenges of an Inclusive setting. 3ince most teachers who hold a regular
instructional certificate are not required to take special education courses in
their college programs, teacher training for inclusion is anly possitle through
professional development and inservice activities, These activities must be
meaningiul, well planned, and specifically designed to prepare teachers for
instruction in an inclusive setting. Professional development should provide
strategies, technigues, resources, practice, feedback, and engeing gvaluation in
arder ‘or it to be most beneficial to teachers. Practical methods for instructing
students with disabilities as well as familiarity with special education issues
should be emphasized so that teachers feel ampowered and capabie in an
inciusive classroom.

Sadly, this research demonstrated that teachers are not adequatsly
preparad for the complexities of inclhsiors. Through a survey disseminated
randomty 1o elementary school teachers In Southern New Jersey, | examined
five topics of specific interest o this study. One hundred and fourteen teachars
responded on the following issues: attitudes toward inciusion, modification
strategies currently used by teachers, teacher preferences regarding
orofessional development, characterigtics of current inservice programs offered
by districts and relevant and personal information. Upon careful analysis, the
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data demonsirated that despite the use of a variety of teaching strategies,
regular educators do not feel sufficiently trained to teach students with
disabilittes. The professional developmant programs offered by districts
generaily fail to mest the needs of regular educators in inclusive classrooms.

The teacher is the lsader and possesses the unigus ability ta influence
the mood of the entire class simply through his or her presance. Teachers have
a tremendous responsibility for the students in hig or her class and must
maintain an authoritative role in order to maintain & productive sducational
anvironment. in the classroom, the teacher may be compared to the manager of
a business. !n ordet to maintain productivity as well as motivation, he or she
must be firm, yet encouraging. Showing genuine concern while at the same
time enforcing rules and policies provides a secure enviranment for students.
Elementary school students, particularly those with special needs, naed to trust
that the teacher may be depended upan 10 maintain a structured, orderly
anvironment. This dynamic is destroyed, however, when teachers are unable {0
trust their own professional competency in the classrcom as 94% responded in
this siudy. Instead of practicing leadership in the classrcom, teachers who lack
proper preparation in special education issuss are left powerless and
visinerable.

Teachers are called on to be craative, energetic, and recepiive 10 & wide
variesy of techniques to reach all jearners. They are ancouraged to draw upon
available resources and work harder to meet the needs of his or har
unpredictable student population by modifying insiructional technigues.
Despite these modifications and aliernative technigques, however, regular
educators maintain that professional development is & necessary carnponent of
successful inclusion. The majority of teachers surveyed reported the use of a
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wide variety of instructional and discipline sirategies inciuding cooperative
learning, audio/visual aids, assertive disciplineg, contracts, foken systems, and
classroom atds. This rasponse demonstrates a willingness to use up-to-date
strategies, yel they are futile without predeterminsd objectives and a clear
understanding of the student's disability. As noted in Chapter 2, Gary
Sykes(1988) emphasizes the need for a balance between structure and
ingtructional strategies. Schocl-wide understanding of inciusion policies and &
commitment to consistency in the classroom is impertant for successiul
inclusion. This can only be communicated through carefully planned
prafassional development that is ongoing and active.

The disparity between the professional development needs of teachers
and actual district offerings shows great inefficiency and poor planning. in this
study, tzachers responded that professional development is most effective
when comprised of multiple session programs smploying a demonstration anc
practice style of instruction. Cooperative learmning was also found to be highly
favorable by the majority of teachers. Data regarding current gchool disirict
offerings shows that over 78% ot teachars received professional development
in the form of a one day workshop and lecture was the most popular
instructional style used. Clearly, district professional devaiopment offerings lack
the organization and careful planning necessary for effactiveness. As Schumm
and Vaughn(1895) demonstraied, teacher training for inclusion should consist
of a ssquence of sessions which expiare instructional adaptations in depth.
Through presentation, implemeniation, and subsequent discussion, teachers
may learn practical strategies and the theoretical principlas suppoting them.
Sehumm and Vaughn{1995) emphasize careful planning, consistency, and
practical appfication. In contrast, current district offerings practice what Gary
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Sykes(1296) calls a “one-shot workshop” which has little effect on what goes on
in schools.

The findings of this study may prove beneficial to administrators seeking
to ease the transition toward full inclusion. The haphazard placement of special
needs studenis info regular classrooms often causes frustration and resentmerit
within the staff. Administrators may use these results to determine which issues
need to be addressed before inclusion may be implemented. By listening 1o
their staff and heeding their professional point of view, naeds may be
determined with greater efficiency and usefulness. Teachers will feef that they
ars led by an administration that supports and values their role as educational
derision makers as well as instructors. The entire process of implementing
inclusion in a regular education environment is dependent upon the
cooperation and helyp of the statf. Students with disabilities, the true focus of this
debate, will enjoy a more fulfiling school exparience when led by confident
professionals prepared with an understanding as well as strategies to help
them leam.

A recent development focusing on professional development for New
Jersey regular educators  may yie!ld some interesting debates in the fuiure. A
new proposal presented to the New Jersey State Board of Education on March
5, 1997 calls for mandatory continuing education requirements for certified
teachers. The proposal, a first for this state, requires teachers 1c complete
nrescribed professional development experiences at least every five years as a
condition for maintaining valid state licenses. Teachers will also be expected 10
demonstrate skilis and knowledge learned through performance assessmenis
and evaluations by state evaluators. Ancthar featurs plan involves the quality of
professional development available to teachers.
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The following is stated in the propesal:

“To assure a sufficient number of continuing education aptions and to
encourage quality through competition, the process should invite
nroposals from a range of providers including colleges, professional
associations, individual school districts, groups of districts, training
institutes and other potential providers.”

Teachers may attend workshops, seminars, graduaie courses, and other
professional development experiences which empheasize the skills and
knowledge essential to providing students a proper educaticn as defined by the
Core Curdculum Content Standards.

The presentation of this proposal by Dr. Leo Kiagheolz, New Jersey
Commissioner of Education, represenis a signhificant change for many issuas
relevant to this research study and the teaching profession. Reguiring a
predetermined amount of continuing education credits in order to maintain state
teaching licensure communicates that teachars are professionals who practice
litelong leaming in order refing their skills. Protessional development
expetiances are presented as a fundamental compaonent of guality assurance in
sducation. This initial proposal is limiting in that the focus ramains on
*knowledge and skills cutlined in ths Core Curricutum”. Many other sducational
trends and topics which are not mentioned in the proposal raquire professional
development experiences for teachers. it has been demonstrated that
inclusion, which is the focus for this study, presents many challenges and
complexities which may alse be addressed through professional development.
It is expected that the March 5, 1997 proposal will undargo several revisions
before formal enactment so that discourse on matters such as this may take
place.
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Another positive outcome of this proposal pertaine to the considerable
smphasis on the quality of professional development made available to
toachers. To assure that continuing education offerings are varied, benaficial
and thoughtfully designed, a range of providers including colleges, professional
assaciztions, and individual school districts are encouraged to submit programsa
to the Department of Education for review. Each offering must be designed & a
cohgrent program.  Gareful planning, organization, and practical application in
the design of professional development programs lg highly regarded and
emphagized in the proposal. The seriousness with which nolicy makers regard
ongoing teacher education, gvaluation, and life long leaming i clearly
communicated.

Aceording to the data collacted from survey respondents, the recent
continuing education proposal will encourage the development of professional
development programs whieh hetter meet the needs of ragular educators, By
mandating a “coherant program”, the proposal will require providers to offer
muitiple sessions instead of “one-shot workshops™.  Teachers also favared a
demonstration and praclice ingtructional style where strategies were presentsd
with subsequent teacher implementation. Tha new proposal alsa has a
nerformance requirement.  Teachers will be expected to damaonstrate thelr
knowladge of presentad skills and knowledge through actual classroom
implementation and evaluation by a designated slale evaluator,  Clearly,
professional development will be considared a major part of the educational
process.

An analysis of this study provides a brief and gzneral gxamination of
teacher readiness for the continuing trend toward Inclusive classrooms. OF
particular interest (o this study was the guality of district prafesslonal
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development programs designed to prepare regular educators 1o teach special
needs students. Data analysis gathered from 114 surveys demonstrated that
teachers generally feel unprepared for an inclusive setting. The vast majority
indicated that further professional development was needed for the process to
be affective. However, the professional development preferances of teachers
differad greatiy from actual district inservice offerings. Classroomn teachers
found multiple session programs utilizing demonstration, practice, and
interactive instructional styles while the majority of districts offered one day
workshops featuring a lecturs style format.

The sample size utilized for this study was relatively gmall due to the
presence of only one researcher to compile results. | would have preferred 2
larger sample size from which to gather data so that a more valid representation
of the seven southern New Jersey countles could have been generated.
Further questioning into the specific profgssional development needs of
teachers is required for greater utilization of results by achool districts and other
professionals.  In-depth questions should probe spscific topics in which
professional deveiopment is needed. The precision with which teachers
communicate their needs guides the administration's development of
professional development activities to maet them.

Positive changes are imminent for regular aducators as demonstrated by
the new proposal presented by Dr. Leo Klagholz, New Jersey Commissionar of
Education. There appears to be a powerful movement aimed at promoting
teachers to a higher leval of protessionalism where quality and preparation is
the focus. Respeciing the authority of ragular educators includes adequately
preparing them for the many changes ahead ag a result of inclusion. | am
fortunate to have witnessed positive changes with direct relevance 1o ihis study
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unfold. Change is good in education. As long as it is based on noble pursuiis
and carried out responsively, it allows us to grow as prefassionals, improve the

quality of our mission, and reach for greater challenges.
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;ﬁ?ﬁti Eduucarion Inss
k| UCARCN INSRIMLE
S (609) 1564715

TLTOT R (609) 236-4918

February 20, 1897

Dear Principal,

As a leader in the development and implemeniation of quzlity professional
development programs for school personnel, the Education Institute is committed to
addressing the changing needs of teachers. In keeping with this tradition, we are
conducting a study to examine the impact of inclusion on the regular classroom
teacher. The enclosed surveys are designed to determine the companents of effective
professional development for teachers in inclusive classrooms. This project will
provide us with valuable information to guide future workshops, conferences, classes,
and inservice programs.

Piease disseminate the enclosed survey packets to ten regular classroom
teachers in your school. The packets consist of a twenty-one question survey and &
pre-addressed, stamped envelope for convenience. Completed surveys should be
returned by March 5, 1997.

We greatly appreciate your assistance in our efforts {o collabaoratively maintain
excellence in education.

Sincerely,

3. Hone2d Sabm.

J. Harold Sahm, Ed.D.
Assistant Director

Fowan Callege + 201 Mullica Hill Read * Glasshoro, New Jersey 08028-17C1
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- :
s ! Education Instittee

%‘ (609} 2364713
RS S R (809) 236-4918

—_——

7 ROWAN

February 20, 1987

Dear Classroom Teachet,

There is no question that your jeb has become increasingly more chalienging in
recent years due ta one of the most pawerful concepts in aducational reform -
inciusion. The potential positive effects of inclusion on societal attitudes toward
citizens with disabilities are well intantioned and clearly understood, The classroom
teacher, however, is often left to deal with the complexities accompanied with the
marriage of special and regular education. One possible way to sase the transition is
through careful planning and preparation for teachers who are expected 1o deliver a
quality education amidst the unique demands of an inclusive classroom.

The Education Institute, a leader in the design and implementation of quality,
professional development programs for all school personnel, has a particular interest
in the changing demands on leachers. In order to address these irends, we are
senducting a study to investigate the professional development needs of regular
aducatars i inclusive classrooms. This project tocuses on defining the components of
effactive inservice preparation for regular aducatars as students with moderats to
severe disabilities increasingly populate the classroom.

Please share your professional point of view on this matter by completing the
attached survey., The guestions are brief and all replies anonymeous. Please rail the
completed survey in the enveiope provided by March 5, 1997 so that thorough data
analysis may begin. |

Thank you for sharing your thoughts and contributing to this study.

Sincerely,

Tinamarie Nicolo
Education Institute

Funwan Collene * 201 Muilics Hill Road * Chasshoro, Mew Jersey 08023-1701
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* SURVEY -

TEACHER INSERVICE AND THE MODERN CLASSROOM:
An examination of the effecliveness of professional
development programs in meefing the needs of reguiar
educators in inclusive classrooms

*Pledse use the guide below and cir¢le the number which best
represemnts your opinion,

1. In an “nciusive”™ school, alt students, regardiass of thelr handicap,
ciassification, or disaiaitity are educated in the regular classroom. Support

servicss arg orought into the reguiar closs and the teachear must work 1o make

the curticulum adaptable o all learmers. This [s the maost effeciive methoed of
aducating all students.

1 strongly agree 2 agree 3 no opinion 4 disugree

2. Classroom feqchears who held certification in regular elemeniary
aducoiion are sufficiently tfrained to teach studenis with leaming and
behavioral disabilities.

1 strongly agree 2 agree 3 no opinion 4 disagree

3. Professional development/inssrvice programs in which regular
educators are tfrained and preparad to feach students with disabilifies, are
necessary for inclusion 1o be sucaessful.

1 strongly agree 2 agree 3 no opinion 4 disagree.

A, | regularly modify the fedching strotegies In my classroem o meet the
nesds of studenis with disabilities.



1 strongly ¢gree 2 agree 3 no apinion 4 disagree

5. Piecise check the aliernative insiructiond strategies you employ in your
classroom o mest the needs of students with disabilities: {Check al! that
apply)

~——provide exirg fime ior iests and seafwaork to cartain students
-—provide audic/visudl aids to certain students

——pravide individual tutoring insiruction 1o ceridin students
----- use of smah groups, peer tutorng, and cooperafive ledming
--—ysa of other adults, aids, or in-class suppart teachers

————— use of computer programs and similar technology

----- Other (Briefly describe)_

é. | do not fina it necessary to change or modity my instructional mathods
to meet the neads of students with disabilitias.

1 strongly agree 2 agree 3 no opinion 4 disagree

7. fwould be a mora effective teacher If | wos frainad 16 Implemant
nstructional modifications for spacial needs studen’s through professiond
clevelopment programs.

T strongly agree 2 agree 3 ne opinion 4 disagreea

8. | reqularly employ specific behavior management fechnigues jo meeat
the needs of sfudents with disabilities.

1 strongly agree 2 agree 3 no opinion 4 disagree

2. Please chack the behavior managemeant sirategies vou emplay In your
classroom to meel the needs of sfudenis with disabilities:

——e1IONE

----- zehavior confracts

----- token/ooint system

—-asserfive discipling (Canter method]
----- fime-ouf

--~—~i@tention

-—other (please specify)— -




10, lwould be a more successful teacher if | recelved professional
development/inservice fraining on how fo implement behavior managsment
techniguas for studants with disalilities.

1 strongly agree 2 agree 3 no opinien 4 disagree

11.  Please check the professionals who vou fegl should organize and lead a

professional development/inservice program on inclusion for your district:
(check all that apply)

——district odministrative staff oiher (please specily]
----- privaie consultants

—-~—college or unlversity professors

-—--district child study team mernbers

_— ——

*Please rate quastions 12 - 14 according 1o the guide below.

] 2 3 4
most desirable least desirable

12, Iynes of Professiongl Develaprment (Please rate from 1 - 4)

—~—-one-day workshop

----- multiple session program
~—direct, one-on-gne consulfation
----- course

13, Iostructiongj Sivle (Pledse rate from 1 - 4)

——lecture-sivia presentation of sirofegies and techniques
—---cliscussion with colleqagues

——dlermonsiration and praciice

——-nteractive, cooperative leaming with colleagues

14.  Time_for Professional Davelopment Activities [Plaase rate from 1 - 4]

—-=cifter schodl

—designaied weckdays when studenis are off
——-=sUMMmer

----- other { please specify}--—-- S e

15.  Whaot kind of professional development/inservice acliviiies has your



district offered fo you this year? (Please check all that apply in each category)

Type inskructiongd] Style
----- ane-day workshops ~—---leCture-style
----- multipls session programs ~—==dlisCussion
----- direct, one-on-one consuliations -——Jemaonstration & practice
----- Course —-interactive, cooperaiive
Time

——t

-—-Qftar school
-—-—~designaied days when students have off

--—ofher [ please specity J————-—

Thank you for the time spent in compleling this ossessmeni. Please
foke o few seconds more to provide us with some informuoiion abou?
yourself and your classroom.

16, Your district is: {Please check one)
SLEEE (1) (-1 R urban  «---- suburbagn . --ea- mixed

17, Which instructional cediflcates do you presently hold? (Check all that
apply]

-—Eiemeanitary Schaol Teacher (X - 8}

----- special Education Teacher {K - 12)

----- Reading Specialist

—--0ther (Fiease specify)- - —

18, What degree(s) do you currenily hold?

----- BA/BS  -----Masters(Fielgs----n--~--} -«~--Ph./Ed.D -~---other

20.  What is the average number of students in your Classroome- —-————-—

21, How many classffied students do you have In your Slnssroom - —w—ee -



Your participation in this study
is greally apprecioted!
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