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ABSTRACT

J. Michael McQueston
ROLE OF THE NEW JERSEY CORE CURRICULUM CONTENT STANDARDS

IN THE 4TH GRADE CLASSROOMS OF SALEM COUNTY, NJ
2003/04

Dr. Randal Robinson
Master of Science in Teaching

The purpose of this project was to examine the role that the New Jersey Core Curriculum

Content Standards are playing in the 4th grade classrooms of Salem County New Jersey.

Through surveying the teachers of Salem County, the researcher was able to assign a

level of comfort and usage of the NJCCCS for each school district and compare that level

with student achievement on the 2003 NJASK assessment. Additionally the issues of

clarity and parsimony of the standards, alignment to the assessment and professional

development opportunities available to teachers were also studied. The hypothesis of the

study was that there is no relationship to student achievement on state administered

standardized tests and the use of the NJCCCS in teacher's lesson planning. This

hypothesis was supported by the study. The study found that the majority of 4th grade

teachers in Salem County were comfortable using the NJCCCS; however they were

divided regarding the benefits of use.
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Chapter 1

Scope of the Study

Introduction

Since the 1990's the state of New Jersey has made a consistent movement

towards curriculum standards and standards-based assessment in an effort to

improve both the quality and accountability of public education (Achieve Inc.,

2000). The New Jersey Core Curriculum Content Standards (NJCCCS) were

adopted in 1996 in an attempt to provide clarity and guidance to educators

regarding what must be taught and what students must learn. In 1998 the state

aligned assessment with the standards in order to glean information about student

achievement and to provide the basis for school improvement (Firestone, Camilli,

Yurecko, Monfils, & Mayrowetz, 2000). To date, the consequences of standards

and testing have been difficult to interpret, even though millions of dollars and

countless hours have been spent implementing them (Achieve Inc.).

The implications of the standards on educators have been largely negative.

In order for standards to be effective, they must be clear and parsimonious

(Gandal & Vranek, 2001). However, this is rarely the case. Curriculum standards

are often far too broad in their scope and attempt to include too much content.

There is a growing perception that quality of understanding is sacrificed for

quantity of material covered (Holt, 2002). Standards are ambiguous, giving only

the content to be covered and not the behaviors expected in utilizing the
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information. Strict confidentiality in developing operational items on

standardized tests, including the Elementary School Proficiency Assessment

(ESPA) furthers the difficulty in aligning standards and assessment (Firestone et

al., 2000). Yet standards and assessments are used to hold teachers accountable

for student performance. Administrators may respond to public pressure by using

standardized testing scores as a measurement of teacher quality (Marzano, 2002).

Any attempt to reform education requires a change in teacher behavior.

Standards, to be effective, must be embraced and utilized by teachers in their

planning and instruction. Teachers must know what is expected of them and have

the opportunity to practice the required skills in order for them to make successful

changes (Sherman, 2001). Professional development is one way to address this

need (Gandal & Vranek, 2001). The purpose of this study was to determine the

level of usage of the NJCCCS by fourth grade teachers in the school districts of

Salem County.

Statement of Research Problem

It is within the context of this literature and the scope of this study that the

following research questions guided this study:

1. Are the teachers of Salem County using the NJCCCS in their lesson planning?

2. From a teacher's perspective are the NJCCCS and the standardized tests used to
measure them properly aligned?

3. Have teachers been provided with adequate professional development and
resources to enable them to make effective use of the NJCCCS?

4. Has there been any increase in student performance since the inception of the
NJCCCS?
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5. Are the NJCCCS clear and parsimonious, so that teachers may effectively utilize
them?

Hypothesis

The hypothesis of this study was that there is no relationship between

student achievement on the state administered standardized test and the use of the

NJCCCS in teacher's lesson planning.

Additionally, the research explored the possibility that the majority of 4th

grade public elementary school teachers in Salem County, NJ were not utilizing

the NJCCCS in a manner that improves the quality of instruction. Analysis was

undertaken to determine if teachers felt that the standards were not an effective

means to improve student performance on the standardized tests due to

deficiencies in either: (a) the clarity or brevity of the standards, (b) alignment with

standardized tests used to measure student performance, or (c) a lack of

professional development opportunities to improve their understanding of the

standards. It was anticipated that school districts with historically high

achievement would still score high on the New Jersey Assessment of Skills and

Knowledge, (NJASK) regardless of the teacher's usage of the NJCCCS in their

planning.

Limitations and Assumptions

Within the scope of any study there are certain limitations and

assumptions that must be considered. A limitation is any factor that could
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negatively impact the results of the study that lie outside the control of the

researcher. They include unforeseen circumstances that may arise during the

course of the study as well as those foreseen. Additionally, certain assumptions

are made regarding the participants and the study and the results obtained from

them.

This study was limited in its ability to be generalized due to the small

population size and its limited scope and brevity. Other limitations included a lack

of response, honesty or cooperation among participants. For example, in looking

at the major limitations of the study, each was beyond the control of the

researcher to eliminate or minimize.

Inability of the study to be generalized due to its brevity, size and scope

was a result of the time constraints of this research project, and the resources

available for its completion.

The issue of a lack of response, a dishonest response, or a lack of

cooperation among the participant was a limitation to the study in that it was

outside the control of the researcher. If participants chose not to respond or

cooperate, or chose to be dishonest in their response it could skew the results of

the study. Participants' perceptions regarding the study could also negatively

impacted the results. If they believed that the survey was connected with the

school administration as a means of checking up on participants' adherence to the

NJCCCS their responses could be biased.

Standardized test scores from the ESPA and the NJASK were required for

the analysis of the data in order to provide meaningful insight about student
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achievement. Since these tests are NJ Department of Education developed and

administered, all questions of reliability and validity regarding them was outside

the scope of this study and it was assumed that they were accurate.

The following assumptions were also made: (a) that teachers were familiar

with the NJCCCS, (b) that teachers actually produced lesson plans and they were

required to turn them into administration, (c) that teachers reviewed standardized

test results of their students, (d) participants were honest in completing the survey

and did not use it as a means of expressing displeasure towards administration or

NJ Department of Education policies.

Definition of Terms

Alignment: The term alignment for the purpose of this study was defined as a
connection between the content and skills enumerated in the NJCCCS and the
appearance of items testing that content or skills on the state administered
standardized tests.

Brevity: The term brevity for the purpose of this study was defined as containing
the correct amount of content to be covered in the available amount of time.

Clarity: The term clarity for the purpose of this study was defined as free from
obtuse or vague language and free from subjective interpretation. Clarity could
be defined as being able to be understood by professional educators, and that
different educators would arrive at the same meaning or interpretation for the
same item.

Professional Development: The term professional development for the purpose of
this study was defined as an opportunity, on-site or off-site, to access new
information, or reinforce old knowledge regarding the NJCCCS and their
meaning.

Usage: The term usage for the purpose of this study was operationally defined as
including specific NJCCCS in their lesson plans as a means of improving
instruction, or to aid in or guide the development of the lesson.
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Chapter 2

Review of the Literature

Introduction

A review of the pertinent literature related to the use of standards as a

means of school reform and as a way of improving educational instruction is

contained in the next section of the proposal. The literature provided the

foundation for analyzing the following research questions; (a) Are the fourth

grade teachers of Salem County, NJ using the NJCCCS in their lesson planning?,

(b) Are the NJCCCS and the state administered assessments properly aligned?, (c)

Have teachers received adequate professional development and resources to

enable them to make effective use of the NJCCCS?, (d) Has there been an

increase in student performance since the inception of the NJCCCS? and (e) Are

the standards clear and parsimonious enough to be effectively utilized?

The section begins with a General Review, which establishes three areas

of focus. The first of these addresses the Issues of Clarity and Parsimony. The

second section is related to the Issues ofAssessment and Alignment of the

NJCCCS and the NJASK. The third section looks at Professional Development

opportunities available to teachers in regards to the NJCCCS. A Description of

the NJCCCS follows and finally the Questions for Research are presented.
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General Review

Recent educational literature has been largely dominated by the standards

movement and the development of state assessments as a means of school reform.

Standards are now providing the foundation for school reform (Bruner &

Greenlee, 2002). Forty-four states utilize standard-driven models and there is an

increasing movement to align assessment with these standards (Firestone, Camilli,

Yurecko, Monfils, & Mayrowetz, 2000). New Jersey can be included among

them. The New Jersey State Board of Education developed its first strategic plan

in 1995 to provide a framework for statewide initiatives aimed at improving

education and reforming educational policies. Included in the initiatives was the

establishment of the New Jersey Core Curriculum Content Standards (NJCCCS).

With the development and implementation of the NJCCCS in 1996, the state

attempted to provide a standardized curriculum for its public schools students.

Assessment was also aligned with these standards in 1998 in the form of the

ESPA or Elementary School Proficiency Assessment and then in 2003 with the

New Jersey Assessment of Skills and Knowledge (NJASK). In developing the

NJCCCS and the assessments, millions of dollars and countless hours have been

spent. Yet there is little data or research to determine if standards have made a

difference in student achievement (Hatch, 2002), or if they are even understood

by the teachers implementing them (Frazen, Ward, Goatley & Machado, 2002).

In the national educational community there are mixed feelings regarding

the standards movement and its effectiveness as a means of educational reform.
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A review of the relevant literature finds not two, but many different camps, all

with variable views as to the level at which standards should be used and how

effective they are. This issue divides teachers and administration, teachers and

parents, and even new and veteran teachers (Winkler, 2002). For many, the

implementation of standards has been viewed as a top down approach of reform

that does not take into consideration the individual needs of the learner or allow

the teacher freedom in the classroom (Sherman, 2001). Others see it as a means

of ensuring that all relevant material is covered so our students come out of school

with a complete and well-balanced education (Marzano, 2002).

Supporters of a standardized curriculum feel that it is an effective means

of school reform and provides teachers with the necessary framework for

instruction. In fact, it has been suggested that there can be no meaningful

improvement in our schools without implementing a standardized curriculum

(Marzano, 2002). Standards can also provide teachers with an increased

opportunity for common planning and collaboration (Winkler, 2002). With all

teachers teaching the same content and skills, teachers at the same grade level can

brainstorm to develop lessons that meet the standards and address student need.

However, this rarely happens (Kauffinan, Johnson, Kardos, Liu & Peke, 2002). A

standardized curriculum that clearly defines what content must be taught

eliminates the potential for holes to develop in the students' knowledge. It

ensures that teachers are not arbitrary in what they cover; figuring that any

information they miss will be covered in the next grade (Marzano, 2002). It has

been shown that there is typically little vertical integration in most curriculums
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and no set standard for determining what content is taught at what grade. In fact

many old curriculums were based on textbooks for scope and sequence and not on

principles of continuity, integration or developmental abilities of the students

(Zenger & Zenger, 2002).

Perhaps the area where standards are perceived to have the most impact is

in our expectations for our students and our schools (Blum, 2000). There is a

belief among parents, teachers and business that our schools need to be improved.

Raising standards is one way to do this. Some teachers using standards and

assessment for accountability have begun to expect more from themselves and

their students, and they feel that their students are accepting the challenge (Gandal

& Vranek, 2001). Others feel that standards greatly undermine the ability of

teachers to address the individual needs of our students (Hatch, 2002). There is

a belief among some that standards limit teacher's opportunities to incorporate

different learning styles in education, in attempting to cover all the content and

skills mandated by the standards. While this may have some truth in it, many

believe that an effective teacher can still incorporate different instructional

techniques in a standards based curriculum in order to meet individual student

needs (Doolan & Honigsfeld, 2000).

Within the standards movement there have been three basic calls to

improve the effectiveness of any standardized curriculum. First, the standards

must be as parsimonious and clear as possible (Schmoker & Marzano, 1999).

Second, the standards and the assessments that are used to hold students and

teachers accountable must be closely aligned (Achieve Inc., 2000). Finally,
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teachers must have adequate professional development opportunities and

resources available in order for them to understand and successfully implement a

new curriculum (Gandal & Vranek, 2001).

Issues of Clarity and Parsimony

Standardized curriculums are criticized as being overly formulaic and

requiring too much content to be covered. This is in direct conflict with the

concept of parsimony. "In the case of standards, quantity is not quality,"

according to Schmoker and Marzano (1999, p. 19). There is a perception among

many that quality of understanding is being sacrificed for quantity of material

covered (Holt, 2002; Gandal & Vranek, 2001). With any type of policy, there is

the hazard of trying to cover too much. It is much harder to trim down and refine

than to increase and expand. Many curriculums are now caught in the trap of

having included too many suggestions in an effort to not leave anything out, and

they have become much too broad in regards to content (Schmoker & Marzano,

1999). This has caused dismay in veteran teaches, forcing them to give up

successful projects that are driven by student interest, in order to cover all the

content required by the standards (Winkler, 2002). Most teachers will tell you

that there is just not enough time in the day to cover all the content required.

There is a growing demand to make a distinction in the standards between

essential and supplemental content. It has been suggested that only 46% of the

content requirements found in national and state standards could be classified as

essential (Marzano, 2002).
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The need for clarity is crucial to successful implementation of a

curriculum. Often standards are imprecise and do not provide a clear expectation

of what is expected (Gandal & Vranek, 2001). Many include expectations that

cannot be measured or are operational in nature and thus subject to a wide range

of interpretations (Gandal & Vranek, 2001). Standards developed by subject area

specialists often times frustrate the teachers they are trying to serve due to their

lack of focus and clarity (Schmoker & Marzano, 1999). Even when the standards

define a clear behavioral change, there is often little direction on how to achieve

them. State standards in New Jersey define expected outcomes but fail to provide

specific strategies to meet these outcomes (Tienken & Wilson, 2001). While the

lack of direction provides academic freedom for experienced educators, it proves

to be detrimental for new teachers who do not have the wealth of information and

lesson designs necessary to meet these outcomes. For many new teachers, the

standards are obtuse and difficult to decipher, and the objectives are too vague.

Many new teachers do not have a clear picture of what is expected of them, or

their students (Kauffman et al., 2002).

Another criticism of standard curriculums is that due to the content

requirements they limit the learning experiences of the student. There is a clear

message in schools that have adopted standardized curriculum; the emphasis must

be placed on covering the content on which the students and the school will be

assessed. This has the effect of reducing the potentially rich learning experiences

to a prescribed series of lessons (Hatch, 2002). According to Maurice Holt (2002,

p. 268), "Commitment to standards-led school reform means creating a system of
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schools geared solely to the product - test results - and not to the process of

creating educative experiences." This also has the effect of constraining teachers

and removing some of the intrinsic rewards associated with teaching (Kauffman

et al., 2002).

Issues ofAssessment and Alignment

The combination of assessment and standards is believed to provide the

foundation for legitimate school reform. Good standardized test scores can earn

the respect of our communities and increase students' feeling of well being

(Schmoker & Marzano, 1999). However, curriculum and assessment must be

carefully aligned in order to be effective. Teachers must feel comfortable in

knowing that the curriculum they are teaching will adequately prepare students

for the state assessments. There must be no surprises, and teachers should have a

clear picture of what will be assessed. In order to maintain security,

confidentiality is involved in developing state standardized tests. In the state of

New Jersey, strict confidentiality is maintained over test items (Firestone et al.,

2000). This makes the job of properly aligning the curriculum to the assessment

exceedingly difficult. Teachers do not know exactly which items or topics will be

covered on the test, or the manner in which skills will be assessed (Schmoker

&Marzano, 1999). This causes confusion among teachers. They do not know

what aspects of the oftentimes too broad content areas need to be covered or what

skills will be the focus of the test. With such a limited amount of time to cover so

much content and not knowing what will be assessed causes teacher to run the
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risks of leaving something out, or covering some subjects too lightly, and

devoting too much time to areas that may not be on the test at all (Kauffman et al.,

2002).

Another common problem with state assessments related to alignment is

the lack of depth inherent in the test models (Gandal & Vranek, 2002).

Standardized tests need to measure the same higher level thinking skills that are

being called for in most standards. This means the inclusion of more open-ended

questions, more written response and fewer multiple-choice. These changes will

prove costly and raise the issue of economic equity among school districts

(Firestone et al., 2000).

Curriculum and assessment must also be aligned in order to avoid the

phenomena of teaching to the test. This practice, once thought as unprofessional,

is now increasing as the stakes for test scores rise (Winkler, 2002). It occurs when

teachers realize that their curriculum will not provide adequate opportunity for

students to learn the content and practice the skills that are necessary to succeed

on the state assessment. Drilling of test taking skills can go on for months and

many schools are spending scarce resources on test preparation materials in an

effort to succeed (Sherman, 2001). Teaching to the test can result in a further

narrowing of the curriculum and an increase in drilling exercises at a sacrifice of

more in-depth, higher level learning (Firestone et al., 2000).

There is also the question of how the results of standardized tests are

utilized. Accountability is a buzzword in educational circles and connotes a

negative view of assessment. Teachers are feeling pressure from administrators
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and the community to increase student performance on standardized tests. Tests

are being used to determine whether or not teachers are doing their jobs. They

have become a means of punishment, not data collection used to assist educators

(Meier, 2002). Assessment must be used formatively, as means to improve

instruction in order for it to be meaningful (Tienken & Wilson, 2001).

Professional Development

Meaningful professional development is key to the success of the

standards movement. Teachers must be made aware of the new standards,

assessments, and the implications they will have on instruction (Sherman, 2001).

This is one of the biggest challenges in standards-based reform. Teachers must

have the necessary training, tools and support in order to enable their students to

achieve the lofty goals (Gandal & Vranek, 2001). Often this does not occur or

occurs in only a cursory manner. The most common method of disseminating

new information and techniques is the one-day in-service, in which many

questions are raised that cannot be answered and after which there is little or no

follow up (Firestone et al., 2002). Likewise, teacher-training programs typically

do not include use of standards and new teachers entering the workplace have had

little experience in using content standards, or standardized curriculums

(Kauffman et al., 2002). It has been suggested that one of the reasons that state

standards and assessments have had little positive impact on teaching is the fact

that teachers have had limited opportunities to learn the skills and content

required to implement them (Firestone et al., 2002). Studies have shown that
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teachers, given the opportunity for meaningful professional development and

collaboration, will take full advantage of the resources available (Frazen et al.,

2002). In addition to the opportunity for development, there must also be follow

up. Administration must provide teachers the chance to continually improve their

understanding of the standards and encourage their compliance by reviewing

planning materials and offering feedback (Marzano, 2002).

Description of the NJCCCS

The NJCCCS are supposed to provide teachers with a guide to all the

content areas that they need to address. The standards themselves are a broad

framework of general statements that are supported by the Cumulative Progress

Indicators or CPIs (Achieve Inc., 2000). For each standard there is a breakdown

by grade level of skills that the students are supposed to be able to perform.

These are the CPIs. They provide the teacher with a picture of what skills the

students must learn, but not lessons to teach to develop those skills(Achieve Inc.).

To find information like this, the teacher must look to the Curriculum Framework

(CF), which has sample lesson plans for some of the CPIs (New Jersey

Department of Education [NJDOE], 1996). The CF can provide the new teacher

with ideas on what to teach, but little direction is given on how to teach it

(Achieve).

In regards to assessment, New Jersey has recently introduced the New

Jersey Assessment of Skills and Knowledge (NJASK). According to a

Department of Education brochure, this test is designed by New Jersey educators
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from school districts around the state and is closely aligned to the NJCCCS. The

same brochure further states that the NJASK will not differ greatly from the

ESPA (NJDOE, 2003). This is worrisome, since New Jersey only scores a C+ in

the Standards and Accountability section of Education Week's 2003 Quality

Counts survey (Education Week, 2003). This survey looks at curriculum and

assessment and examines how well the two are linked and aligned (Education

Week). Since New Jersey is only scoring a C+, there is obviously room for

improvement in aligning assessment with the content standards and a dramatic

change in the NJASK would have been better news than little change from the

ESPA.

However, the NJCCCS can ensure that all students are taught the content

and skills necessary for academic success (Achieve Inc., 2000). Vertical

integration within the school district curriculum can be made easier and more

effective (Marzano, 2002). Teachers with a deep understanding of the standards

can make effective use of their instructional time, by developing plans that

incorporate numerous objectives into single lesson. The NJCCCS demand that

teachers have high expectations for student achievement, and that we prepare our

student to meet these expectations (Blum, 2000).

Summary

In looking at all the literature related to standards and accountability one

can begin to form some general ideas regarding the effectiveness of standards in

improving public education. Standards can provide the foundation for
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improvement provided that they are clearly written, sparse enough to allow for

individual learning differences and teaching styles, and closely aligned with the

assessments. Teachers must have ample opportunity for professional

development so they can be comfortable in their understanding of the standards

and so they can be effective in incorporating them into their lesson planning. This

is particular true for beginning teachers. Additionally, there must be a system of

accountability in which administration takes an active role in supporting the

inclusion of standards in the formative steps of curriculum assessment, not just at

the summative end point. Finally, there needs to be a balance between meeting

the needs of the students and meeting the needs of the public and the political

will.
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Chapter 3

Procedure

Introduction

In addition to general usage of the standards, three factors seem to detract

from their effectiveness as a means of improving educational instruction. These

factors; (a) Are the NJCCCS and the state administered assessments properly

aligned?, (b) Have teachers received adequate professional development and

resources to enable them to make effective use of the NJCCCS?, (c) Are the

standards clear and parsimonious enough to be effectively utilized?, are the focus

of this research. The hypothesis of this study was that there is no relationship

between teachers' usage of the NJCCCS in lesson planning and increased pupil

performance on the state administered standardized tests.

Description ofSubjects

The subjects of the study were 4th grade teachers in the public elementary

schools of Salem County, New Jersey. Only regular education teachers who

work in self-contained or inclusion classrooms were included. Special education

teachers who provided pullout or separate classrooms services were not included

in the study. Likewise, Salem Special Services were not included in this study. In

order to insure anonymity, there was no attempt to collect personally identifiable
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information from the subjects. Information was collected about the number of

years teaching in the fourth grade.

Salem County is comprised of 15 school districts. The survey was

distributed to the entire population of 4th grade public elementary school teachers.

By selecting the total population (N=41) for the study, the potential for sampling

error and bias was eliminated.

Data Collection Procedure

The initial data collection began with calls to the superintendent for each

of the districts to secure the proper authorization for administering the survey (see

appendix A). Additionally, contact was made with the building principals to

secure their consent to distribute the surveys to the 4th grade teachers. Once

permission was obtained, the surveys were hand delivered to each school and

distributed to the appropriate teachers through the school mail system. Each

survey included a cover letter (see appendix B) and self addressed stamped

envelope for returning the completed survey. Once surveys were returned by

mail, they were sorted by school, to look for non-response and to facilitate data

analysis. Follow up for non-response was conducted as needed, with special

attention given to potential non-response bias.

The results for the NJASK were recorded from the New Jersey

Department of Education website, where they were publicly posted in the New

Jersey Schools Report Card for 2003. The scores for each school district in Salem

County was identified and organized in a manner to facilitate manual analysis for

19



relationship. Comparisons were made between the results from the surveys and

the results on the NJASK for 2003 (see appendix C).

Description of the Instrumentation

There were two forms of instrumentation for this study. The first was the

25-question survey, which has been specifically designed for this study by the

researcher. This survey was field-tested by three, 4th grade teachers in a school

district outside of Salem County. This allowed for further modification in order

to improve the quality of data collection. The other instrument was the state-

developed New Jersey Assessment of Skills and Knowledge (NJASK) that was

administered to all 4 t grade students in the county in the month of May 2003.

Once the values for the levels of usage of the NJCCCS were assigned for

each district and the results from the NJASK were obtained, an analysis was

undertaken utilizing the survey results from each district and the district's results

on the standardized test. The intent of this analysis was to determine the

relationship that exists between teachers usage of the NJCCCS in their lesson

planning and student achievement on the NJASK.
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Chapter 4

Analysis of Findings

Introduction

Included in this chapter are reports on the findings from the surveys

administered to the 4th grade teachers in Salem County New Jersey. The results

are analyzed in order to determine if the hypothesis of this study, that there is no

relationship between student achievement on the state administered standardized

test and the use of the NJCCCS in teacher's lesson planning, was supported.

Additionally, the research explored the possibility that the majority of 4th

grade public elementary school teachers in Salem County, NJ were not utilizing

the NJCCCS in a manner that improves the quality of instruction. Analysis was

undertaken to determine if teachers felt that the standards were not an effective

means to improve student performance on the standardized tests due to

deficiencies in either: (a) the clarity or brevity of the standards, (b) alignment with

standardized tests used to measure student performance, or (c) a lack of

professional development opportunities to improve their understanding of the

standards.

Of the 41 surveys distributed, 29 were completed by the participants and

returned. Teachers from all of the elementary schools for each of the 13 school

districts in Salem County participated and are included in the findings.
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Results in Determining Usage of NJCCCS

In analyzing the findings from the surveys (appendix A) to determine the

level of usage of the NJCCCS in lesson planning four questions were scrutinized.

Question 4 asks the participant if they are comfortable using the NJCCCS. Of the

teachers surveyed, over 86% felt that they were comfortable using the NJCCCS.

Question 7 gathered information about how often teachers referred to the

NJCCCS. It is assumed that the more often the teachers are consulting the

NJCCCS the more they are using them to guide instruction. Over 58% of the

teachers surveyed reported that they used the standards on a weekly basis and an

additional 21% used them monthly, as opposed to 21% who claimed to use them

yearly or not at all. .

However, question 18 asked the participants if they find the NJCCCS

helpful in writing lesson plans. Results for this question were much more

dispersed, with only 55.1 % reporting that the NJCCCS was viewed positively for

writing lesson plans, and 41.1% viewing them negatively. Finally, question 11

attempted to ascertain the way in which the teachers are using the standards. The

standards are designed to drive instruction and provide a point of origin for lesson

development, yet over 58% of teachers responded that they wrote their lessons

first, and then found the appropriate standards to support it.

By analyzing the responses for each of these four questions for a particular

school district, a determination was made to assign a value for the level of usage

for each district (see table 1). A Positive overall usage denotes that teachers
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responded positively to three of the four questions. A Negative overall usage

denotes that teachers responded negatively to three or more questions. Neutral

responses for overall usage suggest an even number of positive and negative

responses.

table 1

Level of Usage of the NJCCCS by School District

School Question 4 Question 7 Question Question Overall
District 11 18 Usage

1 Positive Positive Negative Positive Positive
2 Positive Positive Positive Negative Positive
3 Positive Positive Negative Negative Neutral
4 Positive Positive Negative Positive Positive
5 Positive Positive Negative Positive Positive
6 Positive Positive Negative Positive Positive
7 Positive Positive Negative Negative Neutral
8 Positive Positive Negative Negative Neutral
9 Positive Negative Positive Negative Neutral
10 Positive Positive Positive Positive Positive
11 Positive Positive Positive Positive Positive
12 Positive Positive Negative egative Neutral
13 Positive Negative Positive Negative Neutral
14 Positive Negative Positive Negative Neutral
15 Positive Negative Negative NegativeNegative

Resultsfor 2003 NJASKfor the School Districts ofSalem County

The results from the 2003 NJASK for each school district and elementary

school in Salem County were recorded from the NJ Department of Education

Website under the School Report Card section (see appendix 3). In determining
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the schools level of achievement, both the proficient and advanced proficiency

scores were combined to provide an accurate picture of students meeting or

exceeding the state standards for assessment. The results from each district were

then compared with the state averages for both language and mathematics in order

to ascertain the schools level of student achievement (see table2). Schools that

scored above the state average were considered high achieving, while those who

did not meet the average were considered low achieving. If a school scored above

the state average in one area, but below in the other, it was considered to be an

average achieving school. The state average for language was 77%, while the

state average for mathematics was 69%.

table 2

Results from 2003 NJASK by School District

School Language Mathematics Student
District Score Score Achievement

Score
1 77 69 Average
2 80 73High
3 75 75 Average
4 78 72 High
5 93 76 High
6 56 60 Low
7 93 72High
8 76 81 Average
9 73 63 Low
10 68 62 Low
11 90 83 High
12 57 46 Low
13 86 81 High
14 88 78 High
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15 28 27 Low

Results from Analysis of Level of Usage and 2003 NJASK

The results from the determined level of usage for each school district (see

table 1) was compared with the schools assigned level of achievement from the

2003 NJASK (see table 2). This comparison was undertaken to determine if any

relationship existed between teachers' usage of the NJCCCS and student

achievement on the state administered standardized tests. The results of the

comparison are reported in table 3.

table 3

Comparison of Level of NJCCCS Usage and 2003 NJASK
Results by School District

School Overall Usage Level of
District Achievement

1 Positive Average
2 Positive High
3 Neutral Average
4 Positive High
5 Positive High
6 Positive Low
7 Neutral High
8 Neutral Average
9 Neutral Low
10 Positive Low
11 Positive High
12 Neutral Low
13 Neutral High
14 Neutral High
15 Negative Low
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Table 3 demonstrates that there is no clear relationship between teachers'

usage of the NJCCCS and student achievement on state administered standardized

tests in Salem County New Jersey. While the occurrence of Positive overall usage

and high student achievement was the mode with 4 records, it is insignificant,

since Positive overall usage also produced low and average student achievement

as well. Likewise, Neutral overall usage presented a mixed picture of student

achievement, producing high, low and average values. Negative overall usage

was linked to low student achievement (see table 4).

table 4

Frequency of Usage and Achievement Scores

Usage/Achievement Number of Records Percentage
Scores

Positive/High 4 27%
Positive/Average 1 7%

Positive/Low 2 13%
Neutral/High 3 20%

Neutral/Average 2 13%
Neutral/Low 2 13%

Negative/High 0 0%
Negative/Average 0 0%

Negative/Low 1 7%

Results Related to Clarity and Parsimony

As previously discussed the issues of clarity and parsimony regarding the

NJCCCS are of major concern to educators. Standards are often obtuse, and fail

to provide clear expectations about desired student behaviors. This presents
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problems for classroom teachers who must use these standards to develop

instructional lessons. Likewise, standards are often laden with too much content,

making them cumbersome and impractical for teachers. In order for standards to

be effectively used by teachers they must be clear and brief.

Overall the results show that the teachers of Salem County feel that the

NJCCCS are not lacking on the issue of clarity. In the survey five questions

addressed the issue of clarity in the standards related to student achievement and

use by professional educators. Question 12 asked if the NJCCCS provided clear

expectations about student performance. Overwhelmingly teachers responded

positively with over 75% either agreeing or strongly agreeing. Nearly 80% felt

that they could easily find the appropriate standards for their lesson plans

according to the responses from question 13. Additionally, question 16 asked if

teachers could find the most important NJCCCS to emphasize during instruction

and again teachers responded positively with 65% stating that they could.

Question 17, related to the Cumulative Progress Indicators (CPI) and expectations

of student achievement provided mixed results, with 56% feeling that the CPI

accurately reflect what they should expect from their students, and 41% saying

the they do not accurately reflect student achievement. Finally, question 21 asked

if they felt that the NJCCCS were clear enough to be understood by professional

educators. Over 82% of teachers surveyed felt that the NJCCCS were sufficiently

clear to be understood by educators (see table 5).

The issue of parsimony, or quantity of content, elicited a negative view of

the NJCCCS from the teachers surveyed. Only two questions addressed this
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topic. Question 23 asked teachers if they felt they could cover all the material in

the NJCCCS in a typical school year. Over 82% felt that they could not cover all

the material and 31 % reacted strongly. Less than 14% felt that they could cover

all the material included in the NJCCCS in a typical year. However, when asked

if they felt that the NJCCCS contained the correct amount of content for the

fourth grade in question 24, nearly 45% agreed that they did, while 48% felt that

they did not (see table 5).

table 5

Results for Questions Related to Issues of Clarity and Parsimony
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Question Number Number Percentage Percentage
of of Positive Negative

Positive Negative
Responses Responses

The NJCCCS provides clear 22 5 75.9 17.2
expectations about student

performance.
I can easily find the 23 6 79.3 20.6

appropriate standards for my
lesson plans.

I can recognize the most 19 10 65.5 34.5
important NJCCCS and
emphasize them during

instruction.
I feel the CPI accurately 16 12 55.2 41.4

reflect what I should expect
from my students.

I feel the NJCCCS are clear 24 5 82.8 17.2
enough to be well understood

my professional educators.
The NJCCCS contain the 13 13 44.8 48.3

correct amount of content for
fourth grade.

I can cover all the material in 4 24 13.8 82.8
the NJCCCS in a typical

school year.



Results Related to Assessment and Alignment

Standards when combined with assessment provide the foundation for

school reform. The NJCCCS are designed to provide the educator with a clear

expectation regarding desired student behaviors and the NJASK is designed to

measure that behavior. In order for standards and assessment to be affective they

must be carefully aligned.

The 4 h grade teachers of Salem County did not respond to the issue of

alignment with a singular voice. Rather a wide variety of responses were

recorded, showing a split in perceptions regarding the NJCCCS and their

alignment to the NJASK. Over 82% of teachers surveyed felt that their schools

curriculum was aligned with the NJCCCS. However question 14 asked if the

NJCCCS would provide and accurate picture of what would be expected from

students on the NJASK and only 59% felt that it would. Nearly 38% felt that the

NJCCCS did not provide and accurate picture of what would be expected of their

student on the assessment. In helping their students prepare for the NJASK, as

asked in question 20, 79% of the 4 h grade teachers felt that the NJCCCS would

be helpful while only 17% felt that it would not. Question 25 asked the teachers

if they knew what would be expected of their students on the NJASK and they

were evenly split with 48% reporting that they knew what would be expected,

while 48% stated that they did not know what would be expected from their

students (see table 6).
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table 6

Results for Questions Related to Issues of Assessment and Alignment

Results Related to Professional Development

One of the keys to making standards meaningful to the teachers who must

use them is access to adequate professional development. Teachers must be made

familiar with the standards and their use in order to utilize them effectively. Two

questions recorded information regarding this issue. Question 15 directly asked

teachers if their school provided them with adequate professional development

related to the NJCCCS. The majority of teachers responded that they did receive

adequate professional development with 62% affirming. Close to 80% of the

teachers surveyed reported for question 22 that they could get their questions

about the NJCCCS answered at their school (see table 7).
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Question Number of Number of Percentage Percentage
Positive Negative Positive Negative

Responses Responses
The NJCCCS provide an 17 11 58.6 37.9

accurate picture of what will
be expected of my students

on the NJASK.
I feel the NJCCCS will help 23 5 79.3 17.2
me prepare my students for

the NJASK.
I know what will be 14 14 48.3 48.3

expected of my students on
the NJASK.

My school's curriculum is 24 5 82.8 17.2
aligned with the NJCCCS.



table 7

Results for Questions Related to Professional Development
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Question Number of Number of Percentage Percentage
Positive Negative Positive Negative

Responses Responses
My school provides me 18 10 62 34.5

with adequate professional
development related to the

NJCCCS.
I can get my questions 23 5 79.3 17.2

about the NJCCCS
answered at my school.



Chapter 5

Summary, Conclusions and Recommendations

Introduction

The purpose of this study was to examine the general usage of the

NJCCCS in the 4th grade classrooms of Salem County NJ and, three factors seem

to detract from their effectiveness as a means of improving educational

instruction. These factors; (a) Are the standards clear and parsimonious enough

to be effectively utilized?, (b) Are the NJCCCS and the state administered

assessments properly aligned?, (c) Have teachers received adequate professional

development and resources to enable them to make effective use of the NJCCCS?,

are the focus of this research. The hypothesis of this study was that there is no

relationship between teachers' usage of the NJCCCS in lesson planning and

increased pupil performance on the state administered standardized tests. This

hypothesis was supported by the data.

Summary of the Research Problem

The following research questions guided this study:

1. Are the teachers of Salem County using the NJCCCS in their lesson planning?

2. Has there been any increase in student performance since the inception of the
NJCCCS?
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3. Are the NJCCCS clear and parsimonious, so that teachers may effectively utilize
them?

4. From a teacher's perspective are the NJCCCS and the standardized tests used to
measure them properly aligned?

5. Have teachers been provided with adequate professional development and
resources to enable them to make effective use of the NJCCCS?

Summary of the Hypothesis

The hypothesis of this study was that there is no relationship between

teachers' usage of the NJCCCS in lesson planning and increased pupil

performance on the state administered standardized tests.

Summary of the Procedure

The study collected information about the role of the NJCCCS in the 4 h

grade classrooms of Salem County New Jersey by surveying the entire

population, (N=41) of fourth grade teachers. The 25 item survey was developed

by researcher and distributed to the teachers in all the elementary schools in the

county. Once completed the participants mailed the surveys back to the

researcher, upon which the surveys were sorted by school and the results were

tabulated. The data was then analyzed using the SPSS program to record

frequencies, mean and percentages for each item and school. This information

was then compared manually with the results for each school on the 2003 NJASK,

which was downloaded from the NJDOE website.
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Summary of Findings

The findings from the research supported the hypothesis that there is no

clear connection or relationship between teachers' usage of the NJCCCS and

student achievement on the state administered NJASK. It was found that the

majority of the teachers in Salem County were comfortable in using the NJCCCS

and that they were able to find appropriate standards for their lesson, and that they

were able to identify the most important standards and emphasize them during

instruction. Out of the 15 schools surveyed, the teachers in six of them responded

to the use of the standards in a positive way, seven were neutral in their view of

the content standards and only one viewed them as negative. When the overall

usage was compared with student achievement on the NJASK, it was found that

no clear pattern emerged and that student achievement varied from High to Low

regardless of the overall usage of the NJCCCS.

The findings of the survey in the area of clarity of the NJCCCS found that

the 4 h grade teachers of Salem County gave the standards high marks for clarity

with over 80% feeling that the standards were sufficiently clear. However when it

came to parsimony, the standards scored much lower with 82% feeling that they

could not cover the material contained in the standards in a typical school year.

Alignment of the NJASK to the NJCCCS also elicited a mixed response.

Over 82% of the teachers felt that the standards would be helpful in preparing

their students for the NJASK, however only 59% felt that the NJCCCS provided

an accurate picture of what would be expected from their students on the NJASK.

Likewise, the respondents were even split over the issue of whether or not they
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knew what would be expected of their students on the NJASK with 48%

responding positively and 48% negatively.

The school districts of Salem County scored high in the area of

professional development. Teachers responded that they could get their questions

regarding the standards answered at their school. Likewise 62% felt that their

school provided them with adequate professional development opportunities

related to the NJCCCS.

Conclusions

The role of the NJCCCS in the 4th grade classrooms of Salem County New

Jersey was not clear. It appears that teachers are using them as means of

improving the quality of their instruction; however this has not translated into

clear improvements in student achievement. Teachers are getting their

professional development needs met and are receiving support from their

administration in the form of training related to the usage of the standards.

Additionally, the standards are written in a manner that can be understood by the

teachers using them and they provide a clear picture of what behaviors should be

expected from the students.

There appear to be two major issues still hampering the acceptance of the

NJCCCS as a means of school reform among the teachers of Salem County.

Firstly, the standards are perceived as being two broad in their scope and attempt

to include too much information making it difficult for teachers to provide

instruction on all the content included in them. Secondly, there are questions
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regarding the alignment of the state administered assessment and the standards

that they are attempting to measure.

Recommendations

Only one school was determined to have a negative overall usage of the

standards. This school had a response rate of only 20% to the survey with only

one of the five teaches responding. Additionally, the school also scored the

lowest of the NJASK. This fact raises some questions about the teachers'

attitudes towards the standards and student achievement. Unfortunately,

successive attempts to obtain response were not successful. Perhaps a study of

low achieving schools and teachers' usage of the NJCCCS would be worth

considering.
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Survey of Fourth Grade Teachers Usage of the
New Jersey Core Curriculum Content Standards

This survey is being administered as part of a master's degree research project. While your participation is voluntary

and you are not required to answer any of the questions herein, your cooperation and participation are important to

the success of the project and are greatly appreciated Ifyou chose to participate, please understand that all responses

are strictly confidential and no personally identifiable information is being requested

1. How long have you held this position?

2. Are you required to turn in lesson plans? (Circle one) Yes No

3. How often do you turn in lesson plans? (Circle one)
Weekly Monthly Marking period End of year Never

4. Are you comfortable using the New Jersey Core Curriculum Content Standards
(NJCCCS)? (Circle One) Yes No

5. Are you required to cite the NJCCCS in your lesson plans? (Circle one)Yes No

6. Does your school have a developed curriculum for each subject?
(Circle one) Yes No

7. How often do you consult the NJCCCS? (Circle one)
Never Yearly Monthly Weekly

8. Have you utilized the Curriculum Framework (CF) from the NJ Department of
Education for developing lessons? (Circle one) Yes No

9. How many years have you been consulting the NJCCCS for use in creating lessons
plans? (Circle one)
0 1 2 3 4 5 6 7 8

10. Is your schools curriculum aligned with the NJCCCS? (Circle one) Yes No



For each of the following questions please circle one appropriate response.

11. Usually I write my lesson plans first, then find the appropriate NJCCCS.
Strongly Agree Agree Disagree Strongly Disagree

12. The NJCCCS provides clear expectations about student performance.
Strongly Agree Agree Disagree Strongly Disagree

13. I can easily find the appropriate standards for my lesson plans.
Strongly Agree Agree Disagree Strongly Disagree

14. The NJCCCS provide an accurate picture of what will be expected of my students on the
NJASK.

Strongly Agree Agree Disagree Strongly Disagree

15. My school provides me with adequate professional development related to the NJCCCS.
Strongly Agree Agree Disagree Strongly Disagree

16. I can recognize the most important NJCCCS and emphasize them during instruction
Strongly Agree Agree Disagree Strongly Disagree

17. I feel that the Cumulative Progress Indicators accurately reflect what I should expect from
my students. Strongly Agree Agree Disagree Strongly Disagree

8. I find the NJCCCS helpful in writing my lesson plans.
Strongly Agree Agree Disagree Strongly Disagree

19. My school's administration relies on standards based assessment to evaluate teacher
performance. Strongly Agree Agree Disagree Strongly Disagree

20. I feel the NJCCCS will help me prepare my students for the NJASK.
Strongly Agree Agree Disagree Strongly Disagree

21. I feel the NJCCCS are clear enough to be well understood by professional educators.
Strongly Agree Agree Disagree Strongly Disagree

22. I can get my questions about the NJCCCS answered at my school.
Strongly Agree Agree Disagree Strongly Disagree

23. I can cover all material contained in the NJCCCS in a typical school year.
Strongly Agree Agree Disagree Strongly Disagree

24. The NJCCCS contain the correct amount of content for fourth grade.
Strongly Agree Agree Disagree Strongly Disagree

25. I know what will be expected of my students on the NJASK.
Strongly Agree Agree Disagree Strongly Disagree



Appendix B

Cover Letter Accompanying Survey to Fourth Grade Teachers in Salem County, NJ
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Michael McQueston
16 East Canal Street, PO Box 601

Alloway, NJ 08001
856-935-7326

bikemcq@hotmail.com

February 28, 2004

Dear Fourth Grade Teacher,

I am a graduate student at Rowan University in the Master of Science in Teaching

Program and I am completing my research project. I am writing to you because only you

have the information that I need to complete the work. As a fourth grade teacher you can

provide accurate information about the role of the New Jersey Core Curriculum Content

Standards in the classroom.

I am collecting data pertaining to 4th grade teachers' usage of the NJCCCS.

Would you please complete the following 25-item survey and mail it back to me in the

enclosed self-addressed stamped envelope by no later than March 30, 2004. The survey

should take approximately fifteen minutes to complete. The survey results are

anonymous and the data will be used only for this research project. Thank you for your

cooperation!

Sincerely,

Mike McQueston



Appendix C

2003 Test Result for the NJASK for Salem County School Districts
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Alloway Township School District
Student Performance Indicators

ASSESSMENTS

New Jersey Assessment of Skills . -:- -- - - - .- 1 . Proficiency Percentages
and Knowledge (NJASK4)- -- MNumber : .
MATHEMATICS Year ,:: Tested-. iPartial ;-: Proficient [Advanced
All Students ISchool 2002-03 48~ 31.3%/ 47.9% 20.8%
details District 2002-03 481 31.3%1 47.9%I 20.8%

DFG 2002-03 153811 28.7%1 45.9% 25.4%
,State 2002-03 1060401 32% 42.8%1 25.2%

To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
Iidentifiable information will be disclosed.

Elementary School Proficiency : Proficiency Percentages
Assessment (ESPA)'l :::il:: :;:--i:.Number: ' : : .::.. : :-;:}: ---:' ,-':
LANGUAGE ARTS LITERACY - Year Tested Partial Proficierit Advanced

All Students ]School 2001-02 50i 16% 84°% 0%
details IDistrict 2001-02 50 16%1 84%1 0%

DFG 2001-02 154371 18.7% 76.8% 1 4.5%

State ] 2001-02 ' 1035071 20.9% 73.1%1 6%
'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally

identifiable information will be disclosed. ________

Elementary School Proficien:cy ' ,: -::": '- ': Prficiency Percentages -
Assessment (ESPA) : -Number
MATHEMATATIC -S : - . - ::-Year -- :Tested -Partial -Proficient i Advanced. . .... . .: ... . _.. . -

All Students School 2001-02 50 22% 48% 30%
details District 2001-02 50 22% 48% 30%

DFG 2001-02 154701 29.2% 45.5% 25.3%
State | 2001-02 1038701 31 5%] 41.3%1 27.2%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally

identifiable information will be disclosed.

New Jersey- Assessment of Skills - :-::: r1 Pr enofici encyerentages
and Knowledge (NJASK4) - i Number.
LANGUAGE ARTS LITERACY .- : Year - :Tested .Partial Proficent -Advanced
All Students ISchool 2002-03 481 22.9% 72.9%] 4.2%
details District 2002-03 48 22.9% 72.9% 4.2%

DFG 2002-03 15431' 17.8% 1 79.1%1 3.1%
State 2002-03 106191 22.3% 73.8% 3.8%

*To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.I

I���-��-�-������ � -�-------� --- '�---- -�- �---



Elmer School District
Student Performance Indicators

ASSESSMENTS

New Jersey Assessment of Skills - Proficiency.Percentages
and Knowledge (N3ASK4) - - Number --
LANGUAGE ARTS LITERACY- :- Yeard- ; -Te : Partial-: Proficient Advance d
All Students |School 1 2002-03 1 15 20%| 80%| 0%
details |District 2002-03 151 20% 80%1 0%

DFG | 2002-03 | 92561 25.8% 72.6% 1.6%
]_State T 2002-03 1061911 22.3% 73.8% 3.8%

To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

New Jersey -Assessment of Skills -:-;- Proficiencye Perntges-
and Knowledge (N3AS K4 ': -:' :-- Number -: .....
MATHEMATICS - Year Tested Partial Proficient - Advanced
All Students School 2002-03 15 26.7% 60% 13.3%
details District 2002-03 15 26.7% 60% 13.3%

DFG 2002-03 9254 35.5%1 45.1% 19.5%
State 2002-03 106040] 32% 42.8% 25.2%

'To protect the privacy of students, the Department of Educatmn suppresses suftcent imnormaton to emuinate me possility mat personatly
lidentifiable information will be disclosed.

Elementary School Proficiency- - Proficiencyercentages
Assessment (ESPA)-- :: ?:I Number. . :-- :-: :-.:
LANGUAGE ARTS LITERACY - Year Tested - Partial - Proicient Advanced
All Students School 2001-02 19 21.1"% 68.4% 10.5%
details District 2001-02 19 21.1% 68.4% 10.5%

DFG ! 2001-02 1 9199| 24.9%° 72%o 3.2%
1State 2001-02 1035071 20.9% 73.1%1 6%

To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
dentifiable information will be disclosed

Elementary SchoolProfidcency ! -:- Proficiency Percentages- -
Assessment (ESPA) ::..: ::Num ber --

MATHEMATICS 'Tested Partial :Pro fi-cient: ' Advanced

All Students .School 2001-02 19j 10.5% 52.6% 36.8%
details District 2001-02 J 19 10.5% 52.6% 36.8%

DFG 2001-02 9227| 37% 42.7% 20.3%

State 2001-02 103870j 31.5% 41.3% 27.2%
To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally

identifiable information will be disclosed.

- . . - - - . . - . . . . . .. . ... ..



Elsinboro School District
Student Performance Indicators

ASSESSMENTS

Elementary School--Proficiency ... -- - - : Proficency Percentag es-
Assessment (ESPA) i -Y:: NumberP- - ::; -:
LANGUAGE ARTS :LTERACY - Year. -- Tested; Partial - Prficient Adance
All Students . School 2001-02 18 55.6% 44.4% 0%
details District 2001-02 . 18| 55.6% 44.4% 0%

DFG 2001-02 15437 18.7% 76.8% 4.5%
State 2001-02 . 103507 20.9% 73.1%i 6%

*To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally

identifiable information will be disclosed.

Elementary School Proficiency Proficiency Percentages
Assessment (ESPA) . Number
MATH EMATICS : ':-': :- --:- ear- - -Teste: - Partial- l Proficient --Advanced-
All Students "School J 2001-02 18| 16.7% 61.1% 22.2%
details District 2001-02 181 16.7% 61.1% 22.2%

DFG 2001-02 154701 29.2% 1 45.5% 25.3%
State | 2001-02 | 1038701 31.5%1 41.3%1 27.2%

To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

New Jersey Assessment of Skills :::.: - Proficiency Percentages

LANGUAGE ARTS LITERACY Year-- :-Tested - Partial Proficient-- Advanced
All Students School 2002-03 161 25% 75% 0%
details District 2002-03 161 25% 75%. 0%

DFG 2002-03 154311 17.8% 79.1%| 3.1%
]State ] 2002-03 I 1061911 22.3%1 73.8% 3.8%

*To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

New 3ersey Assessment:of: -:
Skills and Knowledge : (NJASK4)
MATHEMATICS:-: : -

A I V . .- A . . I
IOUCIUUIeta OlUUtenls

details District |
DFG I

Year
I *nn-r no

2002-03
2002-03

--NumberS
Tested

4 i

16
15381

;:. ---- -Proficiency Percentages

-Partial Proficient
; 1cOzL A ̂10 OL.

25%1 43.8%
28.7% 45.9%
28.7} 0 I

32%1 _ 42.8%

|Advanced-
?i 1Q01

31.3%
25.4%

----

iS : S :.:..:: 3:-::== :- --==

.uuVV-U3j IT .;J /O I t<1 .W 0O ij I . j /o

IState 2002-03 106040 25.2%



Lower Alloway Creek School District

Student Performance Indicators

ASSESSMENTS

New 3ersey ssssmentof Ski ls :- -:-! ficiency ercentages
and Knowledge (NJASK4) : . -Number
LANGUAGE ARTS. LTERACY ; - ':----_: Year. i --.-Te e,- --: ' Pa rtial- - :Proficient -Adv an ced
All Students School 2002-03 181 22.2% 77.8% 0%
details District 2002-03 181 22.2% 77.8% 0%

DFG 2002-03 11414 30.6%! 68.1% 1.4%
State 2002-03 1061911 22.3% 73.8%1 3.8%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

New Jersey Assessment of Skills - .-. -. ' -:, Profiency Perceag
and Knowledge (N3ASK4) - 1- : : Number:. -:
MATHEMATICS Year - Tested -Partial -Proficient Advanced
All Students lSchool 2002-03 I 18 27.8%1 55.6%1 16.7%
details District 2002-03 18 27.8% 55.6%1 16.7%

| DFG |2002-03 11412 41.9%1 41.6%1 16.5%
3State 2002-03 106040 32% 42.8%] 25.2%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

Elementary School Proficiency : : Proficiency:Percentages
Assessment (ESPA) '--- : -I -Number - :_
LANGUAGE ARTS LITERACY : Year Tested Partial Proficient Advanced

All Students School 2001-02 26 15.4% 80.8% 3.8%
details District 2001-02 26 15.4% 80.8% 3.8%

DFG 2001-02 10963 28.2% 68.8% 2.9%
State 2001-02 103507 20.9% 73.1% 6%

*To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

Elementary School Proficiency -.. Proficiency Percentages
Assessment (ESPA) Number
HATTHEMAA:TICSi::::= .-: : : ?-::-:,: .: es :: Partal :- Proficien Advanced
All Students School ! 2001-02 26 19.2% 65.4% 15.4%
details District 2001-02 26 19.2% 65.4% 15.4%

DFG 2001-02 1 110061 40.2%1 43% 16.8%
;IState 2001-02 1038701 31.5%1 41.3%I 27.2%

..... ~~~~~~~~~~~~~~~~~tt ........ 1 d ,

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.



Mannington Township School District
Student Performance Indicators

ASSESSMENTS

New JerseyAssessment -of-Skills -:.: :Proficiency Percentages '

LANGUAGE ARTS LITERACY' -: -:Year. Tested : Partial Proficient Advanced

All Students lSchool 2002-03 14 7.1%l 92.9% 0%
details lDistrict 2002-03 14| 7.1% 92.9% 0%

DFG 2002-03 114141 30.6%I 68.1% 1.4%

tate 2002-03 106191 22.3% 73.8% 3.8%
'To protect the privacy of students, the Department of Education suppresses sufficient infonnation to eliminate the possibility that personally
identifiable information will be disclosed.

New Jersey Assessment of .
Skills and Knowledge '(NJASK4)
MATHEMATICS- ::.:
IA N 4- 41t. -- &- IOrhnnl

Iou luulta11 OtluUall1

details District
DFG

Year-
,,njv~ n

2002-03
2002-03

::::- ;; ::'':.: 'Proficiency Pe tages: '

-Advanced
5i AOOL

28.6%
16.5%

Number-; f <: f; 4 1 f
Tested:: 1 P-artial!:! Proficient-

I 7T 30 OCo/.l A o00/.

14| 28.6% 42.9%
114121 41.9% 41.6%

32% ____42.8% _

Elementary School: ProciencyJr . " -, ; - : Proficiency Percentages' - -
Assessment (ESPA)-- - :- Number c , _ -
LANGUAGE ARTS-LITERACY': :?! Year -T- iIeste - artial Proficient Advanced
All Students School 2001-02 23 13% 78.3% 8.7%
details District 2001-02 _ 23 13% 78.3% 8.7%

DFG 2001-02 10963 28.2% 68.8% 2.9%

State 2001-02 103507 20.9% 73.1% 6%
To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

Elementary School oficien Proficien cy P:r centaeges

MATHEMATICS:-i: : :l 'i:-- T! : f.Yet. .Par T, i tial i AdPrfnced
All Students School '2001-02 23 30.4% 65.2% 4.3%
details District 2001-02 | 231 30.4% 65.2% 4.3%

DFG 2001-02 110061 40.2%! 43% 16.8%
State . 2001-02 1038701 31.5% 41.3% 27.2%

To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

-----

4uu e '-u 1-1 &.U. V /OI "Lf.. IO UW.W IU

|State 2002-03 I........ 1060-40- 25.2



Oldmans Township School District
Student Performance Indicators

ASSESSMENTS

Elementary School Proficiency- Proficiency Percentages

LANGUAGE ARTS LITERACY -" :--Year- :| Tested parta P r oficient -Advanced

All Students ISchool 2001-02 32 34.4% 65.6%| 0%
details District 2001-02 32 34.4% 65.6%i 0%

DFG 2001-02 9199 24.9% 72% 3.2%
.State 2001-02 103507 20.9% 73.1% 6%

To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

Elementary School Proficiency Proficiency Percentages
Assessment (ESPA) : Number--
MATHEMATICS - :: - Year - :Tested. Partial-- -Proficient Advanced

All Students School 2001-02 5 32 53.1% 34.4% 12.5%
details .District 2001-02 321 53.1% 34.4% 12.5%

DFG 2001-02 | 9227J 37% 42.7% 20.3%
jState 2001-02 i 1038701 31.5%1 41.3% 27.2%

*To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally

identifiable information will be disclosed.

New 3ersey Assessment-of Skills: - :: -P roficiency Pe:re ntages:
and Knowledge (NJASK4). N : Number,:
LANGUAGE.ARTS LITERACY- - Year - -.Tested -- Partial Proficient Advanced

All Students fSchool 2002-03 37 24.3% 75.7% 0%
details District 2002-03 371 24.3% 75.7% 0%

DFG 2002-03 ' 9256 25.8% 72.6% 1.6%
State J 2002-03 1 106191. 22.3% 73.8%1 3.8%

To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

New Jersey Assessment- of::-
Skills-and Knowledge (NJASK4)
MATHEMATICS : :. :
Al I ."_A&..~ -i---&a. *ak l

I .I1UUIVI

District
DFG

==

------- -----

-Year
-?flf, flo

2002-03
2002-03

4- ProfiuciencyPercentage
,i Numiber:: : : :-
-Tested -: -Partiali -P:roficient- Advanced

Ql 4 a no1Rol I AA QOZ/i 4C 1A0I

371 18.9% o 64.9%1 16.2%
92541 35.5%1 45.1%1 19.5%

I~~tate~ -020 106041 32% 428 25.2% --

Mitl luUell5
details

j1

4Uu£-u'3 -it IV. Cy 10 V-?. 7 lu IU.L /V

25.2%]State 2002-03 106040j .32%1~_____ 42.8%11



Penns Grove/ Carney's Point School District
Student Performance Indicators

ASSESSMENTS

Elementary School Proficiencyi P rficiencyPercentages.
Assessment (ESPA) Numbir ::.::
LANGUAGE AR T -I a . Ye-r--- |Tes d---- r --- | :i ntd

All Students ]School 2001-02 _ 166i 41% 57.2% 1.8%
details District 2001-02 166 41% 57.2% 1.8%

DFG 2001-02 109631 28.2% 68.8% 2.9%
State 2001-02 I 1035071 20.9% 73.1% 6%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information wtil be disclosed.

Elementary :Shooi Proficienc : :; Profiiency P e rcenta gesr
Assessment (ESPA) .! Ya .: .
MATHEMATICS :_f_: _ _ ::: '::- .- _ _ : - e d ;; artia IPr'cient Adan
All Students JSchool 2001-02 167i 46.1% 40.7% 13.2%
details District 2001-02 167' 46.1% 40.7% 13.2%

DFG 2001-02 11006 40.2% 43% 16.8%
State [ 2001-02 1038703 31.5% 41.3% 27.2%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

New Jersey Assessment of Skills : - ' Proficiency Perentages
and Knowledge :(NJ.ASSK4)i : -!?':. Number-.-- 9 'i'i ';:!!!-:ii:: : :
MATHEMATICS ; :- : :': Year : : i-Tested :; Partial:-- Proficient Advanced
All Students 0School ' 2002-03 1811 53.6% 37% 9.4%
details |District | 2002-03 1811 53.6%i 37% 9.4%

DFG 2002-03 114121 41.9%] 41.6% 16.5%
State | 2002-03 1 1060401 32%] 42.8% 25.2%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personallylidentifiable information will be disctosed.

New Jersey Assessment of Skills- :--;t I -: f' Proficiency Percentages :i: - ::.
and Knowledge (NJASK4) -- Number; -"i "
LANGUAGE ARTS LITERACY e;.::::ear:*T;:: :Tested Partial;P: roficient Advanced-LANGUAGE ARTSL .... i i..............................i-
All Students School 2002-03 1821 43.4% 55.5% 1.1%
details District 2002-03 1821 43.4% 55.5% 1.1%

DFG 2002-03 11414] 30.6% 68.1% 1.4%
State 2002-03 106191 22.3%| 73.8% 3.8%

*To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personalty
identifiable information will be disclosed.

j

i

1



Pennsville School District
Central Park School

Student Performance Indicators

ASSESSMENTS

Elementary School Proficiency - . --- Proficiency-Percentages
Assessment (ESPA) .,Number-
LANGUAGE ARTS LITERACY- . Year . Tested Partial- Poficient Advanced
All Students School 2001-02 { 361 11.1% l 83.3%1 5.6%
details District 2001-02 i 1421 19.7%I 76.8%! 3.5%

DFG 2001-02 1 91991 24.9%1 72% 3.2%
State 2001-02 4 103507] 20.9% 73.1%1 6%

*To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed

Elementary School Profidency Proficiency Percentages.
Assessment (ESPA) - Number -
MATHEMATICS - -Year -Tested- Partial- -Proficient- Advanced
All Students School ~ 2001-02 37~ 32.4% 37.8% 29.7%
details District 2001-02 1441 36.8% 36.8% 26.4%

DFG 2001-02 92274 37%j 42.7% 20.3%
State 2001-02 103870 31.5% 41.3 27.2%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

I*To protect the privacy of students, the Department of Education suppresses sufficient iLnormation to eliminate te possiblity that

New Jersey Assessment of Skills Proficiency Percentages
and Knowledge (NJASK4) -|Number-
LANGUAGE ARTS ERACY YeTested Partial Proficient Advanced
All Students jSchool 2002-03 571 14% 82.5% 3.5%
details District 2002-03 1681 19.6% 79.2% 1.2%

DFG 2002-03 92561 25.8% 72.6% 1.6%
!State 2002-03 1061911 22.3% 73.8% 3.8%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

New JerseyAssessment-of 1-: ProficiencyPercentages
Skills and Knowledge (NJASK4)}- Number - l .----
MATHEMATICS --- -- -- -:-Tested - Partial ;1- Proficient Advanced
All Students ISchool 2002-03 4 577 19.3% 61.4%[ 19.3%
details District ] 2002-03 j 168 25.6% 50.6% 23.8%

DFG 1 2002-03 1 9254 35.5% 45.1% 19.5%
State 2002-03 1 1060401 32% 42.8% 25.2%

.-...... - . .. .. .. .. . .. .



Pennsville School District
Valley Park School

Student Performance Indicators

ASSESSMENTS

Elementary School Proficiency -Proficiency. Percentages
Assessment (ESPA) Number
LANGUAGE ARTS LITERACY --- Y ear -- Tested- - Partial -Proficient: Advanced
All Students ISchool 2001-02 55| 38.2% 61.8% 0%
details District 2001-02 _ 1421 19.7%| 76.8% 3.5%

DFG 2001-02 91991 24.9%f 72% 3.2%

State 2001-02 1 1035071 20.9%t 73.1% 6%
*To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally

identifiable information will be disclosed.

Elementary School Proficiency- - , Proficiency Percentages
Assessment (ESPA) --- umer
MATHEMATICS - Year Tested Partial-: Proficient- Advanced
All Students School 2001-02 55 60% 29.1% 10.9%
details District 2001-02 144 36.8% 36.8% 26.4%

DFG 2001-02 92271 37% 42.7% 20.3%
OState _2001-02 103870I 31.5% 41.3% 27.2%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

New Jersey Assessment of Skills : P roficiency Percentages
and Knowledge (N3ASK4)_ - - - Number --
LANGUAGE ARTS LTERACY : : Year_ _:Testeed Partial Proicient Advanced
AAl Students |School 1 2002-03 ; 631 31.7% 68.3%| 0%
details District 2002-03 168 19.6% 79.2% 1.2%

DFG 2002-03 9256 25.8%1 72.6% 1.6%
State 2002-03 106191 22.3%j 73.8% 3.8%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

New Jersey Assessment of
Skills and Knowledge (NJASK4) ,
MATHEMATICS- "
All f . I A 11 Ct. I -A~PtU 3 Iuunl 1

District
IDFG

)rnnn no

2002-03
2002-03

:' : -- -P' -:Proficiency Percentages-

I Advanced
.iaoL

I

23.8%
19.5%

Number-t
T-ested-- i -- Partial -Proficient

l cl Q Al RR10° 1 AL ,QOL

1681 25.6%! 50.6%
92541 35.5% 45.1%100O 32 428 52

2002-03

ftU OI uueir
details

£u£-~VuO VJ1 JU. I 70| ItV.. fU I r /u]OtllOLUUI

1060401 32%1 42.8% I 25.2%IState



Pennsville School District
Penn Beach School

Student Performance Indicators

ASSESSMENTS

Elementary School Profidency -- . Profi ciency :Percentaeges: :
Assessment (ESPA) :- . .- :: : - . Number P a:: I. : i: Advanced:
LANGUAGE ARTS: LTE RACY - ?lIjl.-- - Pioficient. Advanced -

All Students School 2001-02 511 5.9%3 88.2% 5.9%
details District 2001-02 1 1421 19.7% 76.8% __ 3.5%

DFG 2001-02 91991 24.9%1 72% 3.2%
jState 1 2001-02 1 1035071 20.9%1 73.1%1 6%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally

identifiable information will be disclosed.

Elementary School Proficiency : J.... .. -ProficiencyPercentages
Assessment (ESPA) : :: Num.:er :
MATHEMATICS - :-. .: - . -Tested :Partial : Proficient Advanced
All Students School 2001-02 52 15.4% 44.2% 40.4%
details District 2001-02 144 36.8% 36.8% 26.4%

DFG 2001-02 9227 37% 42.7% 20.3%
State 2001-02 ] 1038701 31.5%! 41.3% 27.2%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally

identifiable information will be disclosed.

New Jersey Assessment of Skills - . Proficiency Percentages
and Knowledge .(NASK4) ~ Number. -
LANGUAGE ARTS LITERACY I- - Year :-Te d ,Partiale Proficient Advane d
All Students ]School 2002-03 4 48 10.4% 89.6%1 0%
details District 2002-03 168 19.6% 79.2% 1.2%

DFG 2002-03 9256 25.8% 72.6% 1.6%
State 2002-03 106191 22.3% 73.8%1 3.8%

................ I .................... ......... ........... , ,

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identitiable information will be disclosed.

New Jersey Assessment of . I
Skills and Knowledge (NJASK4)
MATMATATICS-- :- :-
All -. .I-I.--- f

OCl IIUUI

District
DFG

. Year.
I ^v,n Iv,

2002-03
2002-03

-: - - Profliciency PercentagesT - _ __ - I - _ . _ -- _ - _ _

|-Proficient--: -Advanced
A -7 oo/ I1C AlO/_"'11 .;,/°I

50.6% 23.8%

Number -
I-Testeda. Partial

Ai -1 a 70/J I

168 25.6%1
92541 35.5%1 45.1% !19.5%

j~~tate 2020 1 _640 _2% _ 28% 25.2% __

tAI 1lUUells
details

-`�`�`���`�"�`

I

uuVV'-V3 -tul IU.r 7o -r I .7 / I ijJ.""r I/

32%1 42.8%1 25.2% ItState 2002-03 1060401



Pittsgrove School District
Student Performance Indicators

ASSESSMENTS

Elementary School Proficiency : Proficiency Percentages:
Assessment (ESPA)~:.-: : : :Number-: :
LANGUAGE ARTS LITERACY . V 1 ' e sted artiaiPficient Advanced
All Students School 1 2001-02 132 22%1 73.5% 4.5%
!details District 2001-02 132 22%j 73.5% 4.5%

DFG 2001-02 91991 24.9%1 72% 3.2%
State 2001-02 1035071 20.9% 73.1%I 6%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

Elementary School ProfiC en : of ncy Percentage
AAssessment (ESPA) :: ::
MATH EMATICS: : ": ::": ::: :Ye:a_ _:-: :_i: aL : Tested ::Pairti : :Proficient: :Advanced
All Students "School 2001-02 1338 32.3%° 42.9%0 24.8%
details District 2001-02 133 32.3% 42.9% 24.8%

DFG 2001-02 9227| 37% 42.7% 20.3%
State 2001-02 103870 31.5% 41.3% 27.2%

To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

*To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility

New Jersey Assessment of Skills _ - : Proficiency Percentages
and Knowledge (NJASK4) Number 'i
LANGUAGE ARTS LITERACY T Year ested - Partial | Proficient . Advanced
All Students lSchool 2002-03 123f 26.8% 71.5% ° 1.6%
details tDistrict 2002-03 123 ! 26.8% 71.5%j 1.6%

DFG 2002-03 9256$ 25.8%1 72.6% 1.6%
iState 2002-03 1061911 22.3% _ 73.8% 3.8%

To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

New Jersey Assessment of Proficiency Percentages-
Skills and Knowledge (N3ASK4) Number
MATHEMATICS Year _.Tested Partial iProficient -Advanced
All Students School 2002-03 J 123 36.6% 48.8%) 14.6%
details District 2002-03 123 36.6% 48.8% 14.6%

DFG 2002-03 1 92541 35.5% 45.1% 19.5%
State 2002-03 ' 1060401 32% 42.8% 25.2%

i
j



Quniton School District
Student Performance Indicators

ASSESSMENTS

IElem.entarySchooProlPficiency Ii n--i-iifi Proficiency Pn

LANGUAGE ARTS L'TERACY-Tested Advanced
Al Studentsj^^l^ ||jHchoo||| 2001-02li| ||aY/(| Poj~ri |t.4 laijYo
All Students jSchool 2001-02 34| 8.8%l 8Z.4% 8o_ B.So
details District 2001-02 341 8.8%| 82.4%1 8.8%

DFG 2001-02 10963] 28.2% 68.8% 2.9%

State 1 2001-02 . 1035071 20.9%1 73.1%1 6%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

Elementary SchoolProficienc: iIf irofcency Percenages
Assessment (ESPA) i e-VNum br . ...
MATHEMATI Ye,,- -ar Tested. 'Pa.rtial Proficen Advanced
All Students School 2001-02 34j 14.7% 47.1% 38.2%
details District 2001-02 34 14.7% 47.1% 38.2%

DFG 2001-02 11006| 40.2% 43% 16.8%

State 2001-02 103870 31.5% 41.3% 27.2%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

New3erseyAssesmen f --Skills --rof-c-ency--r- cea
and KnowledgeiN]ZK4 ) :--- -- a Num ber ---- i___ :-. _-: __:_|-.

State 2002-03 10 1911 22.3% 73.8% 3.8%
. _ _ _ _ . - -----. . ... . ... ., . .... .. ... ... .... . .. .... . .

To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

New Jersey -Assessment o
Skillis and Knowledge (N3JASK4)
MATHEMATI.CS --

ISchoolAll Students
details District

DFG

.. ........................ Yea ....... .... ..... ;
2002-03 I
2002-03
2002-032002-03

T;e--e;:d:;-- -:-;------;; : -a

281

------------ ficenc . P. ecn. tages

21.4%

28 21.4%

114121 41.9%

Pfrofjiient
32.1%
32.1%

Advanced-
46.4%
46.4%

41.6%j 16.5%

42.8% 25.2%2002-03 0]State 1060401 32%



Salem City School District
Student Performance Indicators

ASSESSMENTS

Elemetary School Proficiency 1 4 J iliProfiiecPe!.*:*.** **. .;:;::::;::::::-.-:y P g e s.y:
Oussessmetit (E5PAJt) s j : fi_ __ Advanced

y d;eIlstedl Partia |Proficen ad

Ail Students lSchool 2001-02 83 63.9% 36.1% 0%
Jetails District 2001-02 84 64.3% 35.7% 0%

DFG 2001-02 _ 193021 39.6% 59.29% 1.2%
State2001-02 { 103507{ 20.9% 73.1% 6%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
; *I «»**:& n ·^mC i -n ^kill IA f -icr4lncar

Elementary SchoolProflofency Pofcinc Peena

;MATHEMATWICSJl~ ptllll ¥ lYea; Tesed Patia ProficientJ i Advanced

All Students . School 1 2001-02 j 85! 76.5%1 23.5%j 0%
details District 2001-02 I 86j 76.7%1 23.3% / 0%

DFG 2001-02 194531 58% 33.1% 8.9%

State 2001-02 1 1038701 31.5%o 41.3%1 27.2%

*To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibuirty that personally

identifiable information will be disclosed. _ I _ . . ...._._ _.

I o protect me pnrvacy oa stucents, me depanmem n u ai wU ZIuiii r.uI .-. -… 1

identifiable information will be disclosed.____________

land Knowledtge (NJASK4Numbieril TAdvance
LANGUAGE ARTS LTERACY Y T Partial Proficient _Advanced

All Students ISchool 2002-03 103 71.8% 28.2%1 0%

details SDistrict 2002-03 1032 71.8% 28.2% 0%
tDFG 2002-03 f 199151 45.3%: 54.1%1 0.6%
State 2002-03 1061911 22.3% 8 73.8%I 3.8%

*To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally

identifiable information will be disclosed.

New ersy Assessment o lsri ncy Percentag
^andKnowledgel(NJASK j Year umber
MATHEMATICS d Testedj Partial Proficient Advanced

Ail Students School 2002-03 102| 72.5% 24.5% 2.9%

Idetails District 2002-03 1021 72.5% 24.5% 2.9%

DFG 2002-03 19923 55.4% 33.7% 11%

St ate 2002-03 106040 32% 42.8% 25.2%

;;;-- ii

i. �........

I



Upper Pittsgrove School District
Student Performance Indicators

ASSESSMENTS

Ac:i:stm An-i:: FE Pi::... ...:
LANGUAGEARTS:LTERA:CY

]SchoolAll Students
details

IState

Yerii iii

2001-02
2001-02
2001-02
2001-02

;....Number;Tested®
46
46

P;li||l|roficiency Percentages

... Partia
13%
13%

15437 18.7%
1035071 20.9%

|fProficient
82.bu/o

82.6%

:Advanced:
4 .V'

4.3%
76.8%j 4.5%
73.1%1 6%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

Assessme nt EScPA)l j 20 01-0 2 i .. .. .
MATHEMATICi Yea3i TestI Partial Proficient Advnced|

All Students School 2001-02 46 13%1 56.5%1 30.4%
details District 2001-02 46 13% 56.5% 30.4%

IDFG I 2001-02 I 154701 29.2% 45.5% 25.3%
State 1 2001-02 j 1038701 31.5% 41.3% 27.2%

'To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally

identifiable information will be disclosed.

New eiie Assessment of Skills iProficincy Pecnt ge

LANGUAGE:ARTS ITrERACY J__YeB Tested_~ Partial Proficient j Advanced
All Students School 2002-03 52 44.2% 53.8% 1.9%
details District 2002-03 52 44.2% 53.8% 1.9%

DFG 2002-03 15431 17.8%1 79.1%1 3.1%
tState 2002-03 1061911 22.3% 73.8% 3.8%

To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

New JerseyAssessmnt of
Skills and KnowedgeNJASK4)
MATHEMAT |iCS |:i

]SchoolAll Students
details District

DFG

Y|earil|
2002-03
2002-03
2002-03

i;iNu:mbeiir
Tes......te...|

52
52

. P ro Percen..........tage

||ii!iPartj!ial|

40.4%
40.4%

15381 28.7%

!Proficient!i

48.1%
45.9%

IAdvanced :
11.bu/o`~"

11.5%
25.4%

State 2002-03 1060401 32% 42.8% 25.2

i

Disric
IDFG

3~ `�-�---;

- - --

I

4.%"/o

1_111�---

11.5&%48.1%

32%_ 42.8% L. 25.22002-03 1060401



Woodstown School District
Student Performance Indicators

ASSESSMENTS

NewerseyAssessment of sills . Proficienc Perc
and: Kn owled g ( JAS 1 ....... u mr Or 1 ...

LANGUAGE.. RTS-LT LERACY ---- _ ;Partia _ Proficient Adancd
All Students ]School 2002-03 101] 11.9% 83.2%] 5%
details District 2002-03 101 11.9% 83.2% 5%

DFG 2002-03 | 13012| 15.6%] 80.2%1 4.2%

|State 2002-03 1 1061911 22.3% 73.8%1 3.8%
To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally

identifiable information will be disclosed.

New Jersey Assessment of Skills S I J Proficency|.Pe ta
an'd Knowledge (NJASK4 - -. Number. .... . .....
MATHEWMATICSlll:I·I Y. TN?,! i|ea e Partiali| - Proficient Advanced
All Students School 2002-03 101 21.8% 50.5% 27.7%
details District 2002-03 101 21.8% 50.5% 27.7%

DFG 2002-03 130041 25.6%1 47.1% 27.3%
State 2002-03 4 106040 32% 42.8% 25.2%

*To protect the privacy of students, the uepatmrent o1 t.ucauon suppresses sumaernm mnormaon to eurnimne ne possaitiny ina personally
identifiable information will be disclosed.

I ' ^ .--------------- --- ---- -- -- - __^__.__^^_...____ -_ ._ _ -___ _ .

ElementarySchool . =Proficiencyl_ _ f. Prficie.cyPercen .

Assessment. ESPA.... ..... .Number .% :y|...

ll Students School 2001-02 99 11.1% 80.8% 8.1%
details District 2001-02 99 11.1% 80.8% 8.1%

DFG 2001-02 12413 14.9% 78.8% 6.3%
State 2001-02 103507 20.9% 73.1% 6%

*To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

.ofi a e n .e ...... pElementary SchlI Proficiency! 4 Profciency Percnge
Assessment (ESPA)il 1 4 Number 4 f
MATHEMATI CS -iYeair___Tee P.artial Proficient Advqancedf
All Students School 2001-02 991 23.2% 45.5% 31.3%
details District 2001-02 99] 23.2%| 45.5% 31.3%

DFG ~ 2001-02 124371 22.7%| 45.3% 32%
State 2001-02 1038701 31.5% 1 41.3% 27.2%

To protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally
identifiable information will be disclosed.

-· . --- .- ; ...... ..... .... ............... .. . ... .. ........ ................................

- _. . __ . .. _ _ ~ ~ ~ ~ ~ ~ ~ -'~~"-- - "' " -~- -- '

I----------- I-- ------------- --- ------ ----
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