Rowan University

Rowan Digital Works

Theses and Dissertations

5-13-2005

A study of culturally diverse materials in elementary school media
centers

Marie E. Mawson
Rowan University

Follow this and additional works at: https://rdw.rowan.edu/etd

6‘ Part of the Library and Information Science Commons

Let us know how access to this document benefits you -
share your thoughts on our feedback form.

Recommended Citation

Mawson, Marie E., "A study of culturally diverse materials in elementary school media centers" (2005).
Theses and Dissertations. 1041.

https://rdw.rowan.edu/etd/1041

This Thesis is brought to you for free and open access by Rowan Digital Works. It has been accepted for inclusion
in Theses and Dissertations by an authorized administrator of Rowan Digital Works. For more information, please
contact LibraryTheses@rowan.edu.


https://rdw.rowan.edu/
https://rdw.rowan.edu/etd
https://rdw.rowan.edu/etd?utm_source=rdw.rowan.edu%2Fetd%2F1041&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/1018?utm_source=rdw.rowan.edu%2Fetd%2F1041&utm_medium=PDF&utm_campaign=PDFCoverPages
https://www.lib.rowan.edu/rdw-feedback?ref=https://rdw.rowan.edu/etd/1041
https://www.lib.rowan.edu/rdw-feedback?ref=https://rdw.rowan.edu/etd/1041
https://rdw.rowan.edu/etd/1041?utm_source=rdw.rowan.edu%2Fetd%2F1041&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:LibraryTheses@rowan.edu

A STUDY OF CULTURALLY DIVERSE
- MATERIALS IN ELEMENTARY
SCHOOL MEDIA CENTERS |

. by -
‘Marie E. Mawson -

A _Theéis

Submitted in partial fulfillment of the requirements of the
o - Master of Arts Degree. ’ '
. of
The Graduate School
cat o
Rowan University
May 13,2005

- Approved by

Professo®

.Date Approved _ MA\! 3, 2005

2005



~ ABSTRACT-

Mane E. Mawson
A STUDY OF CULTURALLY DIVERSE
MATERIALS IN ELEMENTARY - -
'SCHOOL MEDIA CENTERS
- 2004/2005
_ . Dr. Marilyn Shontz _
Master of Arts in School and Public lerananshlp
Our eounfry is more culturally diverse today than at any other time in its history,
therefore there is a n_eed for greater understanding among pedple and awareness of other
.cultures. A prime time to develop this understanding and awareness is during the
elementary school yearS. chhovol library media specialists can be forémost in providing
. materials that facilitate leaming abouf all eultures. This study examined the multiculti;ral
collectlons of four elementary school medla centers within the Pleasantvﬂle School
District. The study was conducted by examnung the Onhne Pubhc Access Catalog for the
identified variables and then by conducting a visual search of the'correspondmg shelves.
- The results of this study-indicated that these elefhentary school media collections did not
~ provide an adeqﬁate amount of current materials representing cultures, other than the
| predominateeulture of the neighborhood, to be of value in edﬁCaﬁng children about
diverse cultures. The results also indicated that these media centers pursued collection

development in accordance with the current trends of pfoviding_an abundance of

materials related to the predominate neighborhood culture or ethnicity.
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" CHAPTER T
S’fATEMENT OF THE PROBLEM
Slgmﬁcance of the Topic
In the past, the selectlon of school hbrary and cumculum materlals in the United

States was.dnvex‘l by the ethmc1ty of the natnon, ;whlch was predommately European.

More fecently, the seleetion of these materialshaa been driven by the ethnicity of the |
local comltlunity and this, to some extent, may still be the case. However, today librariea
must consider the fact that every community is a part of an evolvirtg global_ c,omthunity

due to the growth in technology and the ease with which immigration and relocation can
7 take place. Thus the need to help students deizeloo an awareness of cultural diversity,

their own and that of others, is more crucial today than at any other time in the past. This
 cultural awareness alloWs students to.develop an underStandin‘g of the V\tays of ottter
cultures as the students move on to become mote actitfely involved in the global.'
community tﬁat has been created. Cultural awareness can help to alleviate deﬁcietleies :
our.students tnay ltave m the knotavledge of their own culttlres. More importantly,
~ knowledge about other cultures helps to dispel the fears that can lead to prejudice and
intolerance As with etiucation in general, the integration of cultural diversity into the
curriculum needs to be started when students are young and to that end it is 1mpera11ve
that all schools prov1de materials that reﬂect our global soc1ety Early childhood i is an
~ ideal penod for children to begin to develop a cultural awareness about the world and

teachers of young children can find creative ways to mtegrate multxcultural perspectlves



into the curriculum (Lo and Cantrell, 2002). Therefore it is the obligation and
responsibility of school library media specialists to be foremost in providing materials
that facilitate learning about all cultures. Materials representing the diverse populations
represented in this country should be a\(ailable to elementary school students and teachers
through their school media centers.

According to the American Library Association’s Library Bill of Rights, “books
and other library resources should be provided for the intereét, information, and
enlightenment of all people of the community the library serves. Materials should not be
excluded because of the origin, background, or views of those confributing to their
creation” (American Library Association, 2004). To this end, school library cbllections
should include materials that broaden the knowledge of students in all respects including
cultural awareness. Access to maferials that provide information on all cultures should be
réadily available to éll students and teachers. |

Purpose of the Study

The purpose of this research was to survey the library collections of four pre-
kindergarten to fourth grade librar}" media centers in the Pleasantville School District
with respect to the amount, variety and currency of CﬂMly diverse materials contained
in their library holdings. h

Research Questions
This study answered the foil&Wihg questions concerning multicultural materials:
1. How culturally diverse were the collections?
2. How large were the collecﬁoﬁs? |

3. How many cultures were represented?



4. How current were the resources?
- Deﬁnition of Terms
Cultural awarene,ss:A Fcr the purpcse of this stqdy, the phrase cultural awareness is used.
to descriﬁe an appreciaﬁcn-of tﬁe similarities and diﬂ'efences among the peoples. of the
world. | ' | .
: Elementai'y school: For the purpose of this study, the term elemcntary" school is used to
, describe public schools thaf serve pfé—kihdergarten four year old childi'en to fourth grade |
students. - | | A ]
Ethnic div.ell's.ity:v For &;e purposeof tlus v‘st.ud'):', the phras_e ethnic diversity is used to
describe the similarities and differences aﬁoﬁg ihe cultures of the worid. |
Fiction: Fof the pburpose:ovf this _s_tudy; the teim fiction is used to describe works cf
‘imagination includihg novels and s;cories fcr children. , |
.Foll'dcre: | For the purpose‘ of ﬂﬁs sk.tudy";v works thatr:‘e,re classiﬁed as fclklore fall Vinto the
category of nonfiction. | | | | :
Library collection: Materials (in 5 varietylcf formats) locatea ina iibrary media centef
(McCain, & Mersill, 2001).
| Multicultural literature: A type of literanilreabout racial or eMc majority groups that
are different bct'hvculturally and socially from the Anglo-Saxon, white majority in the E
United States (McCain, & Mersill, 2001). - | |
Mﬁlticiﬂturalvholdings: For the purpose cf this study, the phrase mulﬁcul@ holding’s
pertains to libfefy :esoﬁrces that c_cntain info_rgiation about Varicus cultures. )
- Nonfiction: For thev'purp.os_e 'of this stﬁd&, works .cf nohﬁction are described as those

- works that cﬁ'er factual information and are not novels or stories for YOung children.



Cul_tural diveﬁig, culturally diverse: For the purpose of this; study,.the terms ¢ulturél
- diversify and culturaily diverse ére uséd to describethg similarities and differences
among tﬁe cultures of thé wdrl&. These tetmé 'may bc; _used inte:rchangeably‘with tﬁe term
‘muiticul,tural. |
. Assumptidns
| ~ The assumption was made that elementéry school library holdings élassiﬁed as - |
Fiction included tﬁose classiﬁed"as Fasy.
" Limitations
- This study wés lilnite:_d'to the féur elementary schoéls serving pre-kindérgarten ‘

(four year old children) thi'bugh fourth grade students in the Pleasantville New J efsey
Schobl Distn'cf. The study ‘was limited to materials housed in the four respective .schoo.l
library media centers. Not included in the study wefe xﬁaterials qvailable in classrooms,
through interlibrary loan or any electronic resources.

’fhe formats examined in this stu&y were limited to ﬁ(‘:tion and nonfiction
literature and videos. |

Colleqtions eXamined in each media center may or may not have been previously
weeded. ‘ |

Nonfiction holdingé éxamined were limited to those holdings classiﬁéd under the
Dewey Decimal System Classiﬁcatioﬁ 300s, customs, eti(iuette, folqure; 700s, the arts; -
800s, literature; and QOQS, ge.dgraphy,' history and biographicgl‘holdings.

The study was condﬁCted to include cultures represented by Africa, Asia, Me'xicol,
Central America, Soﬁtﬁ An'1erica; the Middle East, Easfern Europe and the Russian

Federation.
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CHAPTER II
REVIEW OF RELEVENT LITERATURE
Introduction
A review of the relevant literature revealed a scarcity of research in collection

development of ﬁlulticultural holdings encompassing all cultures for school library media
centers. There were a limited number of studies that had been done with the purpose of
examining selection patterns of public libraries and determining what selection
procedures were appropriate for multicultural materials for children (Brown, 1999).
However, much has been written pertaining to the need for acquisition of multicultural
holdings based on the cultures of the students represented in the school. Within the last
decade, an increasing number of articles havé been written concerning the need for
multicuitural education in the United States, but again, that was in relation to the cultural
makéup of the school. Additionally, selection criteria guidelines have been deyeloped by
several experts for selection and ex)aiuation of multicultural literature. These guidelines
include criteria for examining cultural accuracy in respect to the selection of multicultural
materials, the address‘i_ﬂg of steréofypes, and thé integration of multicultural materials into
the curriculum. Stressed in these guidelines is the‘need to choose books that are
representative of the community, not necessarily fhe need to address cultural diversity in

general.



| Historical Perspec.tive of Multicul_tnral Education

4 | In order to discuSS the role of the school media center in providing multicultural
| matenals that reﬂect our global society, tlns discussion must begin w1th the history of |
multicultural education Imtially, 1mmlgrants to this country were apt to 11ve among
people of their same nationallty, as time passed the tendency of i rmmigrants was to
assimilate with the existi_ng populetion; For the niost pnrt?_irnmigrnnts worked, hard |
_ | learmng to speak the Englishlang‘uage and attempting tolOse any accent that would
provide an indication of therr country of ongm Early 1mmigrants accomplished this so
- :well that, in schools and work places, it was dlﬁicult to tell the nationahty ofa person
(Nauman, 1987). Thls caused educatlon to reﬂect a European, Chnst1an Caucasian
perspective. Up to that period, it could be said thnt'there was no real multlculturahsm in
‘education.’ As our netion 'passed the half way “p‘oint of 'thel 20™ century, pe_ople hegun to
realiie that ethnic differences would not be elirninated, and thet the country was no closer
to achieving a Single national culture than. it had beenm vthe 1920s (N aurnan,1987). E

: Subsequently, the real beginning of multicultural education, many believe, could
be traced back to the socml actlon of African Americans and other people of color who
_ challenged discnmmatory practices in public ms‘ututions during the civil nghts struggles -
of the 1960s. This movement was further fueled in the early 1970s by other groups who

had been lustorlcally oppressed, mcluding the women of the fermmst movement.

Together, the separate actions of these various groups who were dissatlsﬁed with the
' .mequitles of the education system, along with the resulting reactlons of educational .
institutions during the late 1960s and early1970s, defined the earliest conceptualization of

multicultural education (Gorski, 1999). In 1972, cultural pluralisrn was endorsed by the.



American Association of Teachers of Education as an»understanding and appreciation 'of -
the differences that ex15t among the nation s crtrzens Differences among cultures was
seen as a positive force on which our socrety as a whole would be made stronger by
embracmg the umque strengths of each part } } | | |

As Amenca moved farther into the 20" century the country moved farther away-
from the white ‘ European, middle‘ class, Christian population that has deﬂned public | . “
educatron in the past Schools were ass1gned the challenge of preparmg students for the
, future, and needed to do so while recogmzmg the diversrty found n schools today
(Skeele & Schall, 1994) Banks (1991 1992) noted the established trend toward
multicultural education in schools when he stated that multicultural educatlon and
representation were an 1ntegral part of many curriculums He went on to state that the
challenge to school leaders was to ﬁnd ‘ways to ensure that the rich contributions that
d1verse groups can make to our natlon and the public schools becomes a reality

Although exrstmg literature reﬂected the fact that cultural d1vers1ty, is now and
will contmue to become an even greater part of the make up of our natlon,_the majonty of
literature .tended to deal solely with ‘multicultural ved'ucation being applied to the
demographics of a particular school population_ w1thm the local commumty Houff
(1994) stated that, the demographics of the school play an irnportant role in the program
- assessment, the decisions for program .design, and the acquisition of materials when
developing a multicultural library media program.

According to the statistics on:immigration provided by the U. S. Census Bureau in
2000, the cultures represented m our nation increased over the past 50 years to repreSent B

people from no less than 47 of the 192 regions then recognized as countries. The change



in this cultural portralt is greatly 111ustrated w1th1n our schools Statistics also mdlcated
that the cultural d1vers1ty in thrs country w111 contmue to grow as the number of forelgn- :
born people i in America continues to climb. The forergn-bom populatlon in the U S. rose -
to 31 rmlhon people in 2000. Thrs represents only a small percentage of the total
populatron in the Umted States but it does represent an increase of 57% from the 1990
census (Yln, 2(_)04)., o |
Another enalysis on immigration information was provided by the 2002 _ Yearbook .
of Immigration Statistics. It stated that 1,063,732 immigrants from all other countries
‘were admitted to this country in 2002. A study of the information going back to 1989
revealed an average of 989,000 immigrants legally entering the United States yearly
| (Yearbook of Immigration Statistics, 2002) .. B
The Role of School Libraries in Multlcultural Educatlon
Clearly the flmctron of school hbrary media speclahsts' is to pro’v1de aecess to R
mformatlon that encourages the learning of all students. Accordmg to Van Orden, this is
accomplished by evaluatmg, acquiring and promotmg resources 1nclud1ng resources that |
provrde knowledge about the diverse ethnic cultures present in our world As global
' mteractlons shrink our world the responsrbxhty to heIp children recognize the sumlarmes
_ and appreclate the differences among people becomes more cruc1al (Van Orden, 2000, .
27). | | |
" The American Library Association’s Library Bill of Rights (2004) affirmed that
all libraries were forums for inforrnation and ideas, and that books and other library

resources should be provided for the interest, information and enlightenment of all people



of the community the library serves. It further stated that libraries should provide
materials and information presenting all points of view (Library Bill of Rights, 2004).

In the American Liﬁmry Association’s (2004) interpretation of the Library Bill of
Rights dealing with diversity in collection development, it was asserted that libmﬁans
have a professional responsibility to be inclusive and not exclusive, and fair, just and
equitable in their collection development policies @iversiw in Collection Development,
2004).

Noted author in the area of collection development for school libraries, Phyllis
Van Orden (2000), in her book, Selecting Books for the Elementary School Library
Media Center, stated that collections should contain materials that were representative of
diverse cultures, and representative of subdivisions within a group, such as individual
tribes of Native Americans. She went on to assert that these materials should portray
individuals in a variety of settings, involved in various occupatibns, and with different
. educational backgrounds, various 1i§ing conditions and lifestyles. Van Orden (2000) also
stated that multlcultural books should show tradltlonal activities and dress, as well as
modern day occupations and clothmg

Although not addressing ethnic d1vers1ty spemﬁcally, Information Power (AASL
& AECT, 1998) did address the hbrary medla program’s position regarding intellectual
freedom. While discussing information access and delivery, Information Power (AASL
& AECT, 1998, p. 91) afﬁrmed that the school liﬁrary media program must continue to
promote an atmosphere of free inquiry when faced with today’s challenges to educational
resources. Freedom of access to infomiation and ideas ié essential for students and others

to become critical thinkers, competent pfoblem solvers and life long learners who

10



contribute producti{rely and ethically to society. Information Porver (AASL & AECT,
1998, p. 92) went on to state that the school library media specialist was a leader in
meeting the schoolls r'esponsihility to provide resources and service that represent diverse
' pomts of view and that support and extend _the Curricmum with current, wide-ranging
‘ information. | | |
Joyce Mosely (l 997) conducted a study to analyze the collection in the Robert

Fulton Elementary School Library The pnmary purpose for this study was to determlne
if the collection reflected the ethmc culture of the commumty and met the cntena for
good multrcultural materials. Additionally, Mosely wanted to ensure that her hbrary was
offering the students books that reﬂected a d1vers1ty of cultures Mosely stated that in
the rmxmg and shanng of cultures, comes respect for all cultures She further stated that
multiculturalism means everyone, not Just minorities. Therefore as a secondary objective,
Mosely wanted to determme the cultural d1vers1ty of the holdmgs Mosely limited her
study to plcture books for young children because as she stated many psychologrsts
behevethat children perceive racial drﬁ'erences and form racial attitudes at an carly age.
'The method for this study was content analysis, with the sample heing determined, a‘s’, .
Mosely indicated, according to the Table for Determining Sample Size from agiven
h population. Each book in the sample was evaluated for the ethuic representation of
‘characters, central and incidental; ethnicity in terms of roles aud genders; the importance
of family to the characters and the 'story; the authenticit); and realisrn.of the races » |
portrayed; and whether the children vtr_ould be positively or negatively aﬂ‘ected by the
content of the book. A coding form with this speciﬁc information was then Cmnpleted for

each book evaluated. The results of Mosely’s study in respect to overall cultural

1n



diversity ‘sh'owed that her library’s culturalholdings fell into ﬁve_'categoriee: African |
- American, Hispanic Ameriean, Native American, Asian American anct White. She
" concluded that the diversity of the picture book collection at the Robert Fulton
.Element_ar& School was not what jt shouid be to meet the needs of the student bociy
. (Mosely, 1997). N | |
Itis tlre assertion of _th‘is‘researcher that the results experienced by Mosely in her |

study of the Robert »Fuito'n Elementary Sehool may be that of most elementary,school
, hbranes It is the responsrbrlrty of medra specialists to prov1de matenals that expose
students to information about the diverse cultures that are represented not only in this
country but throughout the world

Literature not only illustrates and reflects the culture from which 1t comes, but it
: also-grves_us msrghts into the reasoning and belief systems of people whose outlook and
life exoeriences may be far different from our own. Literature can also illustrate the
- commonalities of human experience regardless of geography or language (Lo, 2001).
Mosley (1997) restated Pilger’s belief that in order to live in peace together,‘ people must
knour something about each other. One way to do this s to read and understand
'someth.ing of the culture and customs'which make up théseéimilarities and diﬁerences.

| | Summary

'Exoerts in the area of library collection deveIopment and multicultural education
~ have noted the need to proyrde mater_ials about diveree ethnic eulwee. B
| ‘The res__earch study;done by Mosely at the Robert Fulton Elementary School
Library was to rleterrrline if the picture book collection‘wae representat_ive of the cultural

- diversity of the student population and to appraise the collection to ensure that it had

12



materials representing a diver‘sity of chltures ;fhe 'metho-d utilized by Mosely was a -
content analysis ofa samphng of the plcture books The results showed that the library
| picture book collectlon d1d not oﬁer sufﬁclent dwersrty in the cultures covered.

In order to help students become well mfonned, critical thinkers, library media
specialists need to follow the ghidaﬂce put forth in both American Lib‘rary'Association’s
Bill of Rights (2004) and in Informanon Power (AASL & AECT, 1998). Itis unportant
to ensure that school hbrary media collections reﬂect the ever mcreasmg cultural
diversity evident in this global society. ThlS can be accomplished through careful

collection development in both nonfiction as well as fiction holdings.

13
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CHAPTER IIt
METHODOLOGY
k Overall Design and Justification -

" The design used for thls study of eulthrally diverse materials m public elementary
school libraries was applied research which, according to Powell, tends to be more
pragmatic and emphasizes providing inforn:lation that is immediately usable in the
resolutlon of actual problems (1 997, p. 44) The methodology was evaluative because as
Powell stated, it is generally practical or utlhtanan ( 1997 P 45) The techmque applied -

to this research was quantltatlve Powell mamtamed that quantltatrve research methods
involve a problem solvmg approach that is h1ghly structured in nature and that rehes on
the quanttﬁcatxon of concepts, where posmble, for purposes of measurement and
evaluation (1997, p. 3): |

’l'h'e results of this study provi_ded the librarians and'distriet_ _adntinistrators with .

information regarding their holdings in respect to providing their students wlth tnaterlals .
that were representative of the cultures present in our global‘society. Additionally the
results provided information that could be utilized for collection developrnent in the areas

' studied. |

The study was a descriptive study in view of the fact that 1t used contemporary

data wher'e the meaning will be extracted through analyzing of the statistical infonnation |

| gathered (Powell, 1997).



Statement of Purpose and Research Questions .-

The purpose of this research was to siiiyey fhe library c(.)ll'ectionslof four pre-
kindergarten to fourth.grade hbrary medla centers in the Pljc;smtviile Schébl Dis_tdct
~ with respect to the amount, aiveréity and curr(f;hcy of Iﬁulﬁquluxrai materials éomained in
their library holdings.

This study sought té answer the following questions concerning multicultufal
materials: -
1. How culturally diverég were the collectidns?
- .2. ‘ ﬁow léi'gé were thé éollections?
3 Hdw many cultures were fepreserit_ed? ’
4. How current were the resources?
| Population and Sample
The sample an& population for this study were the éame. The "sarr.xpler and
‘ pdbulatibn were the collections__of four elementary échool library mgdié centers. These. .
four librax_'y media centers wert;: part of the Pleasantville School District, which was
lécated in southern Atlantic Counfy in Nev? J erSgy. The Pleasantville School District
served students from pre-kindergarten to 12 gradé within 4 elementary schools, 1
middle school, and 1 hlgh school. These 4 élemexitary schoolé seﬁed approximately
1786 students w1th 149 teachers. -
Variables

The factors studied in this résearch were the cultures represented in each library’s .

holdings, materials found under the Dewey numbers that were searched, and tﬁe

| copyright date of the materials.
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* The discrete Variables in i‘his‘study were'ihc_ amo’ﬁnt and diversity of the culM
'matcﬁa;ls available in each library w1thm the Dewey numbers 300, 700, 800, l960, 92, |
' Fiction and Easy, and h()w current these materials were.

The mtervemng vanables for this study were the rehablhty of the mformatlon
found in the Online Public Access Catalog of each library and how up to date tlus
mformatlon was. o

Instrument Used

The holdings of each 11brary media ccnter were surveyed by the researcher using a
checklist (see Appendix_A). The checklist was designed for the purpose of makingv sure
that each’library Was surveyed for the same countries found in each gecgraphic region;'
The informationkobt‘ained from survcying the lii)rsr& collection for cultural materials
re'pl;esented,in Africa, Asia, Mezcico, Central America, South America, the Middle East,
Eastern Eurcpe, the Russisn Féderaﬁon and classified under the Dewey numbers 300,
700, 800, 900, 92, F iction and Easy was then organized in a s'pfeadsheet. This-
spfeadsheet also allowed for recording citﬁer a Pre-1995 or Post-1995 copyright déte. An
age of 10 years was decided upoh after consulting The CREW Method. Expanded
ngidelin’es Jfor Collection_ Evaluation afz_d Weeding for Small and Mediubz-Sized Public
Libraries‘ (1995). An additional factor taken into consideration in deciding the 10 yeaf
age of multlcultural materials was the geographlc changes that have taken place
worldWIde in the past 20 years.

: _Method of Dsta Collection
‘This survey was conducted first b)} checking the Online Public Access Catalog for

the idenﬁﬁed variables and then by conducting a visual search of the cbrrespOnding shelf ‘
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éreas. The data were collected over a period of three visits to each media center during
late January aﬁd early February. Each visit was conducted after school and ranged -
approximately 3 hours in length. The information was then organized in a spreadsheet.
under Call Number, Copyright Date and Title/Author (see Appendix B).
| Reliability and Validity

This method of data collection was deemed reliable after a pretest was applied to
the Online Public Access Catalog of the Ocean City New Jersey Public Librar'y. The
pretest revealed the need for some revisions to the data collection méthod . This research

could be replicated under similar conditions with reliable results.
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CHAPTER IV
ANALYSIS OF DATA
Procedure ‘

The information for this study of culturally diverse rﬁaterials in'school media
ceﬁters was acquired by examining the online puﬁlic access catalogs and corresponding :
book silelvés for the relevant subject areas of four eleniéntary school library media
centers w1th1n one school district. The online public access catalog was consulted to
determine if materials that could not be located on the shelves were chéck’éd out or lost. |
Lost materials were removed from the stud;ﬁ |
| Variables Studied

The variables studied in this research were numbers of materials in each library
related to the cultures represented in Africa, Asia, Middle East, Eastern Europt;., Russian
Federation and Mexico, Central and South America and found within the De‘wer
numbers 300, 700, 800, 900, 92, Fiction, Easy and Video; and thevcopyr‘ight date of the .
vma.terials. | ‘

 Statistical Analysis

The information was organized m separate spreadsheets. for each elementéry
school according to Dewey number, copyright &ate, ﬁtle, and author for éach |
geograéhical area examinéd._ | Thé information ;vas thén analyzed usiné Microsoft Excel

and displayed in separate graphs and éhaﬂs_ for each media center and in graphs that
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' ccrﬁpared the four.schcol media centers. Descriptive statistics consisting of counts and '

| percentages-were reported. «
| " Results
. Research Questi’oztl and 2
~ The information obtaiued from exammmg the collection and the online public

access catalog of each medla center prov1ded data to determme the cultural dlver81ty of
each collectlon and the cultures tepresented in each col]ectlon This mfonnatlon was
~ obtained by searchlng the online public access ,catalog subject headings for the countries
lccated within the geographical-. areas studied; Africa, Asia, Middle East, Eastern Europe,
Russian Federatieu, and Mexico; Central and South’Amerlca. These results are shown in
Figures 1 thrcugh 4. The culture most repfesented m each collection was African, with |
* percentages ranging from 37% to 60% cf materials exanﬁned pertalniug to African |
cﬁltutes Asian cultures were the second most represented 1n eéich collection with
percentages of matenals ranging ﬁ'om 17% to 28%. Matenals representing the cultures of ;
‘Mexmo Central and South America were the th1rd most represented w1th percentages
ranging from 11% to19%. Eech collectlon contained substantlally fewer materials
i representing the retnaining cultlu_'es. Percentagesfof materials for the Middle East ranged
| frcm 3% to lO%, Eastern Europeau materials ranged from 3% to 6%, and materials

_ répresenting cultures in the Russian Federation ranged from 2% to 4%.
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Figure 1: Percent of Culturally Diverse
Materials by Geographic Region
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Figure 2: Percent of Culturally Diverse
Materials by Geographic Region
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Figure 3: Percent of Culturally Diverse
Materials by Geographic Region
School C
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Figure 4: Percent of Culturally Diverse
Materials by Geographic Region
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, “ Reseézrch”' Question 3 |
. The data obtained provided @eQ@te ~infor_matioﬁ for defémﬁningvhow large »e‘ach
_ch the media centers’ cultmal niatelfialh collections was.. Figures 5 throﬁgh 8 show the
~number of multicultural titles examined in e_aéh media centéf coll_ectioh. School A had a
total of 814 multicultural titles of which 448 were Afncan titles, 1'80 were Asian titles, 90
represented Mexico, Central and South 'Axi_leﬁca, 38 Middlé Eastern titles, and 29 each.
represeﬁt‘ed EastemvEur.ope and the Russian Fevdcr,atioyx; as shown 1n Figure 5. School B, ,
shown in Figure 6, indicated an availability of 1022 cultura] fitles with a distribution of
’6‘24 Aﬁ'ican:titles, 171 Asién tiﬂes,_ 140 Mexico, Central and South Ainerica titles, the
Middle East and Russian Féderation had 27 titles each, and 33 Eastern European titles.
.Figure 7 shows the distribution of cultural materials for School C. Of the 682
multicultural matériais'héld by School C there were 262 African ﬁtles, 160 Asian titlgs,
126 Mexican, Central and South American titles, 71 Middle Eastern titles, 22 Russian |
Federation tiﬂes, and 41 Eastern Europe titles. The total number of 614 mulficulturai
li;aterials found in School D is shown in Figure 8. Of the 614 materials there were 227
~ African titles, 171 Asian ﬁtles, 118 Mexico, Central and South American titles, 55 -

Middle EaStern titles, 1_4 Russian Federation titles, and 29 Eastern European titles.
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Geographic Regions Studied

Figure 5: Number of Materials Representing Each Culture by
Geographic Region
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Figure 7: Number of Materials Representing Each Culture
by Geographic Region
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| Research Question4

The data obtained from the examination of the .collections conducted at each

' medla centerl provided information for determining the age of each collection This .
information is dtsplayed in Figures 9 through 12. Figure 9 shows the average copyrlght
dates of the cultural collection for School A. The overall average copyright dates of
School A’s cultural collection was 1989, with an average copyright date for African

: materials being 1992 1990 for Asian matenals 1990 for Mexican, Central and South

Amencan materials; 1988 for Mlddle Eastem matenals 1990 for Russian Federatron ,

matenals; and 1986 for Eastern European matenals. Flgure 10 shows the average
copyright dates of -the cultural collection of-‘ School B The overall average copyright date
of School B’s cultti_rai co‘ll,ection, was 198'7,. w1th averagel‘xcopyright date‘for African
materials being 1991; 1988 for ASIan matenals 1986 for Mex1can, Central and South _

'American matenals 1986 Mrddle Eastern matenals 1987 Russian Federation matenals
and 1981 Eastern European matenals Figure 11 shows the average copyright dates of
the cultural collection for School C. The overall average copynght date of School C’s
cultural collection was 1990, with average copyright date for African materials being ‘
1993; 1989 for As1an materials; 1992 for Mexican, Central and South Amencan
materials; 1989 for Mlddle Eastem matenals, 1994 for Russran Federation materials and A

1983 for Eastern European matenals Figure 12 shows the average copyrlght dates of the | 4

cultural collectlon for School D. The overall average copynght date of School D’ |

‘ cultural collection was 1992, with average copyright date for African materials being

1996; 1994 for Asian materials; 1995 for Mexican, Central and South American
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materials; 1993 for Middle Eastern materials; 1987 for Russian Federation materials; and

1987 for Eastern European materials.

Figure 9: Average Copyright Dates of Multicultural Materials

School A
1994
[ Africa

2 1992 -
3 H Asia
% 1990
> 0O Mexico, Central and
§ 1988 1 South America
S 1986 | O Middle East
s
<

B Russian Federation

@ Eastern Europe
Geographic Regions Studied

Figure 10: Average Copyright Dates of Multicultural Materials
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Fgure 11: Average Copyright Dates of Multicultural Materials
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Figure 12: Average Copyright Dates of Multicultural Materials
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Sumnia;y
The cultural diversity and representation of the collections of all four média
centers, as indicated in Figures 1 through 4, was generally the same. Similarly, as shown
in Figures 5 through 8, the size of each collection with the counts an& distribution éf
multicultural materials held within each gedgraphic region, wés generally w1thm the
same range with only two significant exceptions. These exceptions were evident in the
‘ ~ substantially greater ﬁumber of materials found in the African collections of Schools A

and B.

30



CHAPTER V'
SUMMARY AN'D CONCLUSIONS

Summary |
. Our country is more culturally drverse today than at any other time in 1ts h1story,
: therefore there is a need for greater understandmg among people and awareness of other o
cultures A pnme tlme to develop thrs understandrng and awareness is durmg the
- elementary school years School 11brary medla spec1ahsts can be foremost in provrdmg a
rnatenals that faclhtate learmng about all cultures Thls study exarmned the multlcultural
collectlons of four elementary school medla centers w1thm the Pleasantvrlle School
Dlstrrct. The results of this study mdlcated that these school medla» collectlons did not R
provide‘ an adequate arnourrt of current materials representing cultures other than the“
i predommate culture of the nerghborhood to be of value in educatmg chrldren about
dlverse cultures. The results also mdlcated that these medla centers pursued collectlon
. development in accordance w1th the current trends of providing an abundance of
| matenals related to the predommate nelghborhood culture or ethmelty
| Interpretatlon of Results |
An exammatron of these resuits as reported in Flgure 13 reveals that each sehool C

medla center collection did offer a snmlar dlversrty of matenals spread across the
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B School A
B School B
[ School C
0 School D

Geographic Regions

Materials Within Collections Examined

Figure 13: Comparison of Distribution of Multicultural

[euejel Jo JoquinN

cultures found in Asia, Africa, Mexico, Central and South America, Eastern Europe, the
Middle East and The Russian Federation. Similarly, Figure 13 shows that the number of
cultural materials held by each media center, within each geographic region, was

generally within the same range with only two significant exceptions. However, as
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indicated in Flgure 13 there was a great dlspanty in the amount of materials prowded for
the cultures in each geographzc reglon All four collectrons held a srgmﬁcantly greater
1 number of Afncan t1tles than those of any other culture thlS commded with the exrstmg :
: populatrons of the 4 schools The consrderably greater number of African t1t1es held by
School A, 448 and School B 624 may be due to a lack of weedmg in those areas.
Schools C and D held 262 and 227 Afncan t1tlcs respectlvely All other cultural
materials held by each medla center were wrthm a snmlar range, w1th the number of t1tles |
held by each school as follows Asmn trtles rangmg from 160 to 180 Mexrcan Central
and Southern American titles ranging from 90 to 140, Mlddle Easternt_ltles ranging from
27t0 71, Russian Fetieration’titles ranging frorn 14 to 29, Eastern Emoi)ean titles rangmg
from 29 to 41. o |
Of gr_eater significance were the resu_lt.s lndicated in Flgure 14 concerning the

) ai/erage age of each collection. For the purpose of this stu(ly as previously lstatecl, the
| optimum age of the rnulticultural materials in-a collection was deflned as 10 years. The
average copyright dates of the collections of all four_schoois' as indicated in Figure 14
was generally within a felv years of each other w1th a feur exceptions. Altho‘ugh no

. collectron fell completely within the range consrdered opt1ma1 School D held the most
~ current collecnom Its Afrlcan Eastern European, and Mex1co Central and South |

Amencan tltles were the most current w1th an average copynght date of 1995. Falhng

’ only shghtly below the optrmal age School D’s Asian and Middle Eastern t1tles had |
average copynght dates of 1994 and 1993 respectrvely School D’s Russran Federation
titles fell sornewhat below the optlmum age with an average copyrrght date of 1987. The

collection held by School C fell below the deslred age with its Mex1can, Central‘ and
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South American, African and Russian Federation collections being the most current. The
average copyright dates were 1992, 1993 and 1994 respectively. The remainder of
School C’s collection fell somewhat below, with its Asian and Middle Eastern holdings
having an average copyright date of 1989 each and its Eastern European holdings having
an average copyright date of 1983. The most current multicultural collection held by

School B was their African collection with an average copyright date of 1991. Falling far
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below was their collection of Asian, Russian Federation, Middle Eastern and Mexican,
Central and South American materials with average copyright dates of 1988, 1987, 1986
and 1986, respectively. The Eastern European materials found in School B had an
average copyright date of 1981. The most current area of the multicultural collection
held by School A was their African materials with an average copyright date of 1992.
Falling below that was their Asian, Russian Federation, and Mexican, Central and South
American holdings with an average copyright date of 1990. School A’s Middle Eastern
and Eastern European holdings had copyright dates of 1988 and 1986 respectively.
Again, as with the disproportionate amount of African materials held by Schools A and

B, a lack of weeding may also account for the significantly older multicultural collection

held by Schools A and B (Figure 15).

Figure 15: Average Copyright Date of All
Culturally Diverse Materials

1994 -

1992

1990 -

1988 -

Copyright date

1986 -

1984 -

School A SchoolB SchoolC School D

Conclusion
Although these results indicated that each school media center does offer

materials that cover the diversity of cultures represented in the geographic areas studied,
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the amount of materrals representmg cultures other than the predominate commumty
culture Afncan, were dlsproportlonately low Addltlonaliy, the results also indicated
that, other than the collectron held by Sch'ool D,.th‘e-age of the collections held by
~ Schools Ap,i B, and C were substantially older than recommended
| Srgmﬁcance of Results -
The results of tlns study were srgmﬁcant because they indicated the dlspanty of .
current information avallable to -students concermng the' diverse cultures of the global .
: society mthm Wthh we live. These.results can be usedlby the réspective school media
specw.llsts as a tool for collectron development in provrdmg a more balanced approach to'
acqulrmg culturally dlverse matenals for their own school hbrary media centers.
Additronally, these results mdlcated the necessuy of developmg a deselection pohcy and
schedule, along'wnh 'contmually weedmg in order to mamtammg a current collectmn.
 This study may also serve to make librarians aware of the need to maintain a balance in
all collection development Lo
Recommendations for Future Study ‘
~ A consideration for_future study may be an exammation of the availability of

quality multicultural titles. Also of value may be astudy of how the culturally diverse
materials within each hbrary medra center are drstnbuted across the Dewey
classrﬁcatlons to determine the number of fiction and non-ﬁction multrcultural holdmgs

: 'available. Another possible approach for a study of culturally diverse materials would

-‘ be to limit the study to nonfiction curricular resource material_s or materials used in the
- bsocial Studies curriculum_. An additional focus for future study would be a study of the |

online public access catalog to determine poorly catalogued or mis-catalogued materials.
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I would be interesting to replicate this study of cillturally diverse materials in other
school districts _thxbilghb;it the state or country tq see if other collections offer a more
- propofﬁonate number of materials across diverse cultures or tend to be focused towards

- the predoniihate' ne‘i.éhbor_ljipod culture _‘ ‘
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App‘endixA B
~ Subject Heading List

Countries within geographic

"0.C. Public

School

School

School

School

region

Libran:z 4

A

‘B

C

Africa

Algeria

{ Angola

-| Benin

Botswana

Cameroon

Chad

| Congo

Egypt

- Ethiopia.

-{ Gabon

Ghana

Guinea .

Kenya

Liberia

Libya

-Mali

Mauritania =~

Morocco

Mozambique

Nigeria -

Sahara

| Senegal

Sierra Leone

Somalia .

South Africa

Sudan

Tanzania .
| Togo ‘

{ Tunisia

Uganda

Zambia

Zimbabwe

-Russian Federation

:Armenia




Azerbaijan

Estonia

Georgia

Kyrgyzstan

Latvia

Leningrad

Lithuania

Moscow

Rep of Moldova

Siberia

Stalingrad

Tajikistan

Asia

Bangladesh

Bhutan

Brunei

Burma

Cambodia

China

India

Indonesia

Japan

Kazakhstan

Laos

Mongolia

Nepal

North Korea

Philippines

South Korea

Southeast Asia

Sri Lanka

Sumatra

Thailand

Vietnam

Middle East

[ Afghanistan _

Bahrain

Iran

Iraq

Isreal




| ',fordan

Kuwait .

Lebanon =

1 Oman

‘Qatar

[Saudi Arabia

‘Syria -

‘Turkey

Turkmenistan

United Arab Emirates
: ’Yemén' . -

Eastem Europé o

'| Albania

Belarus

Bosnia Herzegovinia

Bulgaria '

Croatia
Cyprus

_Czech Republic

Estonia
Greece

| Hungary

Latvia

Lithuania

Macedonia

Moldova

Poland

Romania

Serbia & Monfenegro ‘

Slovakia ' :

Slovenia

Turkey

Ukraine

South America

Argentina

1 Bolivia

Brazil

Chile

.Columbia

‘| Ecuador

Grench Guiana




| Guyana

-{ Honduras

Managua

| Paraguay
Peru. :

| Surinam

Uruguay

Venezuela

Mexico

Centﬁal America ‘

. ‘.Belize

Costa Rica

Cuba

El Salvador

Guatemala

Honduras -

Nicaragua

| Panama
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Appendix B

Collection Analysis Spreadsheet

Collection Analysis

School C

Asia

Call Number Copyright Date Title/Author
305.8 Osb 1990

The peoples of the Arctic. Osborn,Kevin.
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