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Experiential Learning: Instructional
Theory or Outmoded Fad? (revised)

At some time during the summer months,
college faculty receive the results of the
students’ evaluation of their latest semester
of teaching. If they are like most of us they
are delighted with the higher ratings and ex-
cuse the lower ratings with the comment,
“Well, no teacher can please everyone.”

A favorite comment on a student evalua-
tion form foir one of my courses was, “This
course was really a puzzle to me. I did the
research paper and you and I talked a lot
about my thinking and [ learned a great deal
from that. And I did the practicum and we
talked a lot about my experiences and I
learned so much from that. I read a lot of
books and articles and really learned in this
course so I have to give-it a high rating. But
my learning was largely due to my own ef-
forts. I don’t think that's really the purpose
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of a college course. Don’t you feel guilty that
you were really only guiding my thinking
and not actually teaching?”’ Clever student
to realize that her learning was largely due to
her own efforts. Clever, also, to put her
finger so exactly on my feelings about this
kind of learning situation.

When one asks alumni what they
remernber concerning the academic part of
their college life, most will remember courses
in which the teachers gave time and interest
to the students. Unfortunately this is not
always the case. In any institution of higher
education many former students will
recollect that faculty members didn't really
care about individual students who were not
among the best and the brightest. They will
recollect that teachers were absorbed in nar-
row specialties and that it was difficult for



the insecure student to become truly in-
volved in his or her own learning.

At the heart of this situation stands the
self-definition that is common among college
teachers. In graduate school future college
teachers learn that their present task is to
become specialized scholars,
skills which will add to the body of
knowledge in their chosen discipline. They
will become members of a profession but
that profession will be defined by a chosen
field of study rather than by the work which
will take up at least 80 percent of their time,
Thus, they will choose to be referred to as
philosophers, historians, scientists, and
psychologists, rather than finding their iden-
tity as college teachers. The memberships in
professional organizations, the conferences
attended, the research undertaken all rein-
force the tendency to become more
knowledgeable about their disciplines rather
than becoming acquainted with
developmental findings concerning the
learning of college students or with research
concerning techniques and skills which are
appropriate in helping that learning take
place. College administrators and faculty
review committees compound the problem
by looking at student evaluations only in
order to determine whether the students are
comfortable and pleased with the instruction
in a given course, rather than attempting to
determine whether the instruction in that
course is arranged with a concern for the
students’ intellectual, moral, and emotional
development.

College teachers speak of themselves as
“influencing” students, as though the
greatest effect in the development of the
students comes from outside, They will talk
of “exposing” students to particular subject
matter hoping that the exposure will cause
learning to happen. They yearn to have their
students study their subject matter “in
depth” without a clear idea concerning the
difference between the learning of
undergraduates and graduate students,

In the early American college the primary
methods of instruction were recitation and

developing
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disputation, For the recitation, students were

. required to repeat textbook assignments

orally and verbatim. For the disputation
students were given a proposition and then
individual students were called on to defend
or attack that proposition, always aware
that other students would argue the counter-
position. The student’s language was
recognized as an important part of learning.

FEven as late as 1750, lectures remained few
and were used only as supplements to recita-
tions, The lectures were presented very slow-
ly and the students copied them exactly as
presented. Few textbooks were available,
and since instructors were considered to be
the specialists in given areas, their task was
that of telling the students the information
from textbooks to which the students did not
have access. As enrollments began to grow,
it became difficult for instructors to call on
students intensively and so the recitations
and disputations were set aside.? In the mid-
dle 1800°s, concern for lack of student
discussion about the lectures and about their
readings:led to the formation of seminars

-and discussion groups in a few colleges.
They were often called “conference quiz sec-
tions” led by graduate students and intended
to reduce the negative features of large class
sizes. Since 1900, new instructional tech-
niques have not been developed although
films, television, audio-tuterials, and com-
puters are being used for delivering instruc-
tion.

The idea behind this kind of teaching was
that the task of the instructor was to fill the
students up with knowledge. The attempts at
using seminars and class discussions show a
recognition that the student’s language was
somehow involved in learning, but for the
most part that language was limited to essay
answers on tests. As enrollments increased,
writing essay answers took a back seat to ob-
jective tests, which could be quickly and
easily scored,

In the last fifteen years changes have taken
place. We are all aware of the demands
students made in the sixties to have instruc-
tion made relevant to their lives. “Innova-



tion” and “change” were magic words on
campuses and some college faculty re-
sponded by using contracts, T-groups, and
other techniques which seemed interesting,
These innovations were often not successful
because they were used, at times inap-
propriately, without a clear understanding
of how students make meaning out of the
college experience. In a number of ways, the
late 1970's have been a reversal of the 1960's.
There is presently a more conservative cam-
pus climate, and concern for declining test
scores have encouraged fauclty members
who were uncomfortable with anything
other than the lecture method to voice their
disapproval concerning those “outlandish”
methods in use,

At the same time, however, a few re-
searchers such as Kohlberg? and Perry? used
an extension of Piaget’s early work on
cognitive development and began to study
the intellectual, moral, and emotional
development of older adolescents and
adults, including college students.

In the decade since Perry’s work we have
seen theories and developmental models of
college student learning flourish. The Study
Group on the Conditions of Excellence in
American Higher Education has reported
that knowledge about how to improve
overall student achievement is available but
not widely known or used by college faculty
and administrators.® The problem is inten-
sified because the college population is
rapidly changing. Much of the early research
was done with white male undergraduate
students, while presently more than half of
all undergraduates are females and one out
of six undergraduates is a member of a
minority group. Most of the early research
was done with traditional age, full-time
students, while in the present student
population two out of five are over the age
of twenty-five and fewer than three in five
are attending college full time.*

What is clear is that faculty and ad-
ministrators need to know the information
provided by research up to this point and
need to consider how to apply that research
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to their educational settings. [ intend to pre-
«sent a theoretical framework for one effec-
tive teaching-learning situation and to
provide reasons to support broader use of
this strategy. The strategy with which I am
concerned is teaching by direct experience or
experiential learning,.

We are seeing an increase in sponsored ex-
periential learning in higher education. In-
ternships, field placements, work/study
assignments, role plays, and gaming simula-
tions are examples of just a few of the more
familiar situations, Most off-campus pro-
grams carry with them strong elements of ex-
periential learning. Many students have
reported that learning by experience has
been extremely beneficial for them. We have
a situation in which our practice has gone
faster than our educational theory and that
should make us uncomfortable, To use any
instructional strategy because it seems to be
popular with students is questionable, to say
the least, and leads to teaching which is full
of gimmicks and fads, concerning itself more
with techniques than with substance.

-Practitioners in the area of student person-
nel are familiar with the work of Arthur
Chickering.¢ Chickering’s focus has been on
taking the theory and research concerning
student development and applying it to help-
ing students make good decisions. He sug-
gests that development in young adulthood
occurs along seven dimensions: developing
competence, managing emotions, develop-
ing autonomy, establishing identity, freeing
interpersonal relationships, developing pur-
pose, and developing identity, In each of
these areas, students continually recognize
more complexity, shifting, for example,
from thinking of their academic task as ac-
quiring facts to recognizing growth in their
capacity for analysis, synthesis, and evalua-
tion. He believes that a college environment
can interact with students in certain ways
which encourage their development along
these dimensions and that by giving proper
attention to developmental needs, colleges
can design coherent programs that better
prepare students for the kind of service re-



quired by coming social changes. According
to Chickering, “The trick is to design the ap-
propriate combinations of content and pro-
cesses with the developméntal tasks in mind
while maintaining a clear focus on the im-
portant disciplinary objectives.”?

When few electives are offered,
when books and print are the sole
objects of study, when teaching is
by lecture, when evaluation is fre-

" quent and competitive, ability to
memorize is fostered. Sense of com-
petence, freeing of interpersonal
relationships and development of
identity and purpose are not, When -
choice and Hexibility are offered,
when direct experiences are called -
for, when teaching is by discussion,
and when evaluation involves fre-
quent communication concerning
the substance of behavior and per-

. formance, the ability to analyze and
synthesize is fostered, as are sense of
competence, freeing of interpersonal
relationships, and development of
autonomy, identity, and purpose.®

Chickering’s work was carried forward
and along the same lines was developed the
theory of intellectual and ethical develop-
ment of college students designed by William
G. Perry and his associates at Harvard
University. Perry's work has already been
reported on in this journal.® Recently Perry
has remarked on the necessity of allowing
for grief in the process of the student’s
development.™ Each of the upheavals of
cognitive growth which help a student move
from one position to another, threatens the
balance between hope and despair. It surely
is a delight to experience new ways of think-
ing, but the simpler ways of thinking carried
with them the student’s hope and aspira-
tions. It takes time for one’s hope and
dreams to catch up with such leaps of the
mind. When that hdppens, the student will
be able to look back at the simpler times
with wry nostalgia. Perry suggests that, as
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with any mourning, this grief is easier to deal
with when it is recognized by another, and
that other could be the college instructor.
Students need to have conversations with
their instructors concerning what is happen-
ing to them as a result of their learning.
Perhaps simply by asking questions and by
listening in respect for the changes which are
occurring in the student, the teacher can
serve as a bridge linking the old self with the
new. At the very least, students need to
sense that their teachers knew them before
the change occurred and know them now.

Kolb’s Theory of Experiential Learning

Building on the work of both Chickering
and Perry, Kolb has presented an experien-
tial learning model which is focused on the
thesis, first articulated by the Russian
cognitive theorist, L. Vygotsky, that learn-
ing from experience is the process whereby
human development occurs. But these ex-
periences must be shared and interpreted

through dialogue with others.”

Experiential education as a movement is
attributed by most people to the educational
philosophy of John Dewey’and, although the
source of the movement is really a diverse
group spanning several generations, Dewey
articulated most” clearly the guiding
principles for this type of learning, always
viewing the student as an autonomous
meaning-maker. In the past forty years,
many of these ideas have found their way in-
to traditional education at every leve],

.although experiential education practiced in

the sixties was often not at its best, not fully
achieved, even according to the pragmatist
point of view., Christian educators have
repudiated the pragmatist idea of
autonomous freedom but have come to
recognize the importance of experiential
learning, not to guide students to give their
own meaning to things, but to guide them
toward making responsible judgments and
decisions, living in obedience to the Word of
God.

Another theorist to whom Kolb admits his



indebtedness is the social psychologist, Kurt
Lewin. Lewin consistently was concerned
with the integration of theory and practice,
an interest which was stimu}ated by his ex-
perience as a refugee to the United States
from Germany. In an attempt to understand
in a practical way the psychological
dynamics of dictatorship and democracy,
Lewin studied authoritarian, democratic,
and laissez-faire leadership styles.’? His
classic studies revealed that “learning is best

Adults who are “dropping back in” to col-
_lege campuses are indicating that learning
methods which do separate work and study,
theory and practice, may provide a more
familiar and therefore more productive
arena for learning for all college students.
Kolb believes that learning is best facilitated
when there is dialectic tension and conflict
between immediate concrete experience and
analytic detachment and this conflict is a
central dynamic in the process of experien-

...when we teach and when we test in the college classroom,
we must do so with a recognition of the importance of both

process and outcome.

facilitated in an environment where there is
dialectic temsion and conflict between im-
mediate concrete experience and analytic
detachment.”™*

Kolb's concept of the learning process is
different from that which was distorted first
by rationalism and later by behaviorism.
Kolb does not present. this theory as a third
alternative to behavioral and cognitive
learning theories, but rather to suggest a
“holistic, integrative perspective on learning
that combines experience, perception, cogni-
tion, and behavior.”'* He continues to call it
“experiential,” not only to tie it clearly to its
intellectual origins in the work of Dewey,
Lewin, and Piaget, but also to emphasize the
central role that experience plays in the
learning process. However, unlike earlier ex-
periential theorists, Kolb emphasizes the
central role of dialogue concerning the
theories behind the practice.

This new kind of experiential learning, ac-
cording to Kolb, integrates the best of the
traditional and the experiential in education
in order to help the student cope with
changes and to encourage lifelong learning.
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tial learning. This experience may take the
form of internships, a business simulation, a
cross-cultural arrangement, a case-study, an
action research project, or a discovery cur-
riculum, but always must include a carefully
structured dialogue about that experience so
that ideas may be formed and reformed.
Kolb refutes the concept of learning as a
constant, fixed element of thought which can
be measured either by tapping into a
storehouse of facts or by watching
behavioral _responses to specific stimulus
conditions. For Kolb, as for Chickering and
Perry, ideas are not fixed and immutable -
elements of thought but are formed and re-
formed through experience and through
dialogue about that experience. This implies,
quite simply, that all learning is relearning
and rethinking experiences. When we teach,
we have a tendency to think that students
come inte any specific course knowing
nothing about the subject at hand, or, other-
wise, knowing only as much as the prere-
quisite courses have presented. That is not
the case. Students come into their courses
with definite theories about each subject.



These theories may be inaccurate and crude
but the people we teach have used these
beliefs when situations called for that use.
And so, the educator’s role is not only to
present new ideas but to help students to
modify or discard old ones. That can best be
done by bringing out the learner's beliefs, ex-
amining and testing them, and then in-
tegrating the new, more refined ideas into
the person’'s belief systems. Thus, Kolb
agrees with Perry and Piaget that learning is
best conceived as a process and not in terms
of outcome,

Following Kolb’s reasoning, one could
easily ignore the importance of outcome or
of product in learning. While it is true that
an individual is always in a process where
learning is concerned, it is equally true that
at any given point that individual acts and
reasons with the product of learning up to
that point. It seems to me that when we
teach and when we test in the college
classroom, we must do so with a recognition
of the importance of both process and out-
come. Course objectives must be stated with
both in mind and plans for evaluation of stu-
dent learning must include each of these
aspects.

Learning Styles

Educators often wonder whether the process
of learning and of moving through stages in
the learning cycle is the same for everyone.
Most college faculty have become aware that
students differ from each other in the ways
that they learn but that small amount of in-
formation can only be frightening if it means
that we should be meeting the needs of a
variety of individual learning styles within
the same class. If there is individuality- in
learning styles, then surely the use of any
one instructional strategy, including ex-
periential learning, would meet the needs on-
ly of students with learning styles which best
match that strategy.

In recent years, Kolb has been attempting
to describe the concept of learning styles as
they relate to individuality in learning. He

14

has found that as a result of heredity, par-
ticular past life experience, and the demands
of the present environment, most students
develop learning styles that emphasize some
learning abilities over others. He has
described the characteristics of four basic
learning styles:

1. The convergent learning style
relies primarily on the dominant
learning abilities of abstract con-
ceptualization and active ex-
perimentation. The greatest
strength of this approach lies in
problem solving, decision mak-
ing, and the practical application
of ideas. In this style, knowledge
is organized in such a way that
through hypothetical-deductive
reasoning, it can be focused on
specific problems. Convergent
people are controlled in their ex-
pression of emotion. They prefer
dealing with technical tasks and
problems rather than social and
interpersonal issues.

2. The divergent learning style em-
phasizes concrete experience and
reflective observation. The
greatest strength of this orienta-
tion lies in imaginative ability
and the awareness of meaning
and values. The primary adap-
tive ability of divergence is to
view concrete situations from
many perspectives and to
organize many relationships into
a meaningful “gestalt.” The em-
phasis in this orientation is on
adaptation by observation rather

“than action. Those oriented
toward divergence are interested
in people and tend to be im-
aginative and feeling-oriented.

3. In the assimilation learning style,
the dominant learning abilities
are abstract conceptualization -



and reflective observation. The
greatest strength of this orienta-
tion lies in inductive reasoning
and the ability to «create
theoretical models, in
assimilating disparate observa-
tions into an integrated explana-
tion. As in convergence, this
orientation is less focused on
people and more concerned with
ideas and abstract concepts.

- Ideas, however, are judged less in
this orientation by their practical
value....When theory or plans do
not fit the facts, these people will
more likely disregard or re-
examine the facts.

4, The greatest strength of the ac-
commodative learning style lies
in doing things, in carrying out
plans and tasks and getting in-
volved in new experiences. This
style is called accommodation
because it is best suited for those
situations where one must adapt
oneself to changing immediate
¢ircumstances. In situations
where the theory of plans do not
fit the facts, those with an ac-
commodative style will most
likely discard the plan or theory.
People with an accommodative
orientation tend to solve prob-
lems in an intuitive trial-and-
error manner, relying heavily on
other people for information
rather than on their own analytic -

ability.

Anindividual’s learning style is partly a
result of that person’s personality, but is also
greatly influenced by educational ex-
periences beginning at the high school, or
possibly at the junior high level, and conti-

‘nuing through the undergraduate years. In
the minds of teachers, particular subject
areas seem to call for particular instructional
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strategies. Teachers often choose to study
and teach in particular areas because of their
own learning styles, and then present that
subject matter in a manner in keeping with
the way they best learn. Students become in-
terested in that subject area, in part, because
the instructional strategy seems to match
their learning styles. Selection of an
undergraduate major, -and the selection of
courses for an entire undergraduate educa-
tion, are often strongly influenced by the
student’s learning style. In turn, these selec-
tions strongly influence that student’s learn-
ing style. According to Kolb, undergraduate
business majors tend to have accom-
modative learning styles; engineers tend to
be convergent learners; history, English,
political science, and psychology majors
tend to have divergent learning styles; and
mathematics, chemistry, economics, and
sociology majors tend to have assimilative
learning styles. And when these students
move into their careers, they tend to have
jobs within that career which are again close-
ly related to their learning styles.

. If all of this is true, and people are choos-
ing to teach and to learn given content in
part because of their own learning styles,
then everyone must be quite happy and
perhaps we shouldn’t meddle with changing
anything. But what is an optimal learning
environment? One that satisfies or one that
stimulates. There is a problem in allowing
specialization to be shaped in early high
school and beyond, by teaching styles which
are a result of the teacher’s chosen way of
learning, rather than by an understanding of
how learning occurs in the student. If
students are selecting areas of study and
choosing careers, in part, because of the
match between teaching styles and their
chosen learning styles, then perhaps high
school and college teachers should be using a
variety of teaching styles. This would en-
courage students with different learning
styles to consider studying that content area
and would also help students who have
selected that subject area because the instruc-
tion is in keeping with their learning style, to



learn to develop other ways of learning,
opening new areas of study for them,
Perhaps what is needed is an integrative
approach to education at both the high
school and college levels, as opposed to the
specialized approach which is very common.
In most academic disciplines the content ob-

jectives are explicit. These objectives state

the material which is to be covered, along
with the concepts which must be
understood. All of that is specialized to a
given area of knowledge. However, in an in-
tegrative approach instructors recognize the
importance of specialized knowledge but
add to that objectives concerning the growth
and creativity of students and alsc objectives
concerning helping the students understand
the relationship between that area of
knowledge and other content areas. The goal
is not only to develop the weak areas in the
students’ individual learning styles so that
they will be able to learn from a variety of
learning perspectives. The goal is also to
help students recognize the relationships be-
tween the content of various disciplines, by
promoting an inter-disciplinary approach to
learning,

Educators calling for an integrative ap-
proach have done so because they claim that
it is good education, Educators involved in
evaluating training for given professions are
beginning to recognize that the integrative
approach may even be more practical educa-
tion. Schein, for example, claims that the
professions are so specialized that they have
become unresponsive to certain classes of
social problems that require an inter-
disciplinary or interprofessional point of
view. The growing base of basic and applied
knowledge in many professions has become
so convergent that it is difficult for innova-
tions "to occur. Professionals have become
unresponsive to the needs of many users of
the service because they are working for the
organization that employs them rather than
for the clients. Professional education often
provides neither training nor experience in
how to work as a member of a team, how to
help clients identify needs, and how te col-
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laborate with other professionals on com-
plex projects.’® It is very likely that these
problems are a result of a too specialized
education and this too specialized education
is, in turn, a result of overspecialization in
learning styles.

Individualis speaking for general education
are often assumed to be opposed to
specialization, but that js not necessarily the
case. Modern pecple are specialists and
specialization requires that they have
knowledge of a particular discipline or pro-
fession. However, within their specialized
areas, specialists must see their work as
related to all of life and their knowledge as
related to actions and values.

The Need for Experiential Learning

How can experiential learning provide
some of the integration which is needed.
When you consider the learning styles
outlined by Kolb, wouldn't it appear likely
that experiential learning would be most
helpful to convergent and accommodative

- learners and not particularly beneficial for

divergent and assimilative learners? That
would only be true when the experiential
learning situation has been organized
without careful thought for how it can best
fulfill the needs of each learning style. And
that was the problem with the earlier at-
tempts at experiential learning. The ex-
perience alone, or the experience along with
some dialogue concerning “how you felt dur-
ing that experience” did not provide for an
adequate learning situation. ’
1 would like to suggest that every
undergraduate needs to be involved in ex-
periential learning situations of different
types. Cross-cultural, cross-disciplinary,
and professional experiences are all vitally
important to a student’s education but each
of these situations must be structured to pro-
vide an integrative approach to learning.
Dialogue concerning the experience must be
carefully structured so that students who are
weak in any given learning style will learn to
develop the skills of that style by conversa-



going dialogue concerning the experience is
fully as important as the experience itself,
Should any student be allowed to select
courses in such a way that experiential learn-
ing would never be a part of his or her col-
lege education? We would likely agree that
accommodators who are delighted with the
activities of experiential learning which for
them is the “real world,” need the theoretical
orientation provided in the college
classroom. But shouldn’t assimilative
learners, who are excellent at theorizing and
quite happy doing so, be allowed the
freedom of developing those theoretical
strengths without being forced into a situa-
tion in which they msut be actively involved
with people and with practical matters? Isn't

Responsible disciples of
education as only learning

contemplation, itself, an action, an ex-
perience? Or course it is. But those who in-
tend to live their entire professional lives in
contemplation and in theoretical research,
must have as part of their educational ex-
perience, an understanding of the relation-
ship between theory and practice and an
awareness of how practice developed from
theory affects the lives of people. Responsi-
ble disciples of Jesus Christ may never view
education as only learning to reason.

How can college faculty, specialized as
they are in their own professions and in their
own learning styles, arrange for the struc-
tured dialogue necessary for worthwhile ex-
periential learning? Academic deans, the
individuals primarily responsible for college
instruction, should arrange for seminars and
workshops for faculty who are using ex-
periential learning as an instructional

tion with students who are using that style to
a .great degree. That is why, although we
recognize the importance of internships
within a chosen field, we must also recognize
the danger that the dialogue concerning
those internships is very likely to be one-
dimensional unless the instructor makes
every effort to have the students confront all
of the issues involved. And that is also why
we need to make every attempt to provide
experiential learning situations which are
cross-disciplinary or at least which allow for
dialogue among students in different
disciplines,

Convergent learners, with their strengths
in problem solving, decision making, and
the practical application of ideas, need to

Jesus Christ may never view
to reason.

17

discuss with faculty and with other students
the meaning and values of the experience.
Divergent learners, with their imaginative
abilities, awareness of meanings and values,
and ability to view concrete situations from
many perspectives, need the pressure and en-
couragement of other learners to face the
outcomes of their solutions, Assimilators,
with their ability to do inductive reasoning
and to create theoretical models need to
focus more on people and to work out and to
discuss the practical value of their ideas. Ac-
commodators, who are very good at carry-
ing out plans and tasks and who will actively
welcome the chance to get personnally in-
volved in the experience, need to be
encouraged by other learners to relate their
experiences to theory and to make plans for
action according to theory rather than in a
trial-and-error manner. In this way, the on-



strategy. This would include all faculty who
are involved in off-campus programs, those
involved in professional internships, and
those using case-studies, action research pro-
jects, simulations, or any type of discovery

learning. In fact, any faculty member who

claims to be using class discussion or small
group discussion of any type needs to have
an understanding of learning styles and of
how learning is related to instruction. And
after that they need practice in structuring
discussion so that it will be beneficial for all
types of learners. (Perhaps faculty members
who do not make such claims need that in-
formation and practice even morel)

I do not mean to suggest that the experien-
tial learning environment is the only
situation which meets the needs of all four
learning styles. A carefully structured, en-
thusiastically presented lecture will require
students to reason and to think about apply-
ing that reflection to concrete situations. It
may have an affective orientation as well for
students who are experiencing that teacher
as a model. And when carefully structured
class dialogue is part of that experience,
students have the opportunity to test their
ideas in public. Experiential learning,
however, is the only educational experience
in which the students must be actively in-
volved with people and projects outside of
the college environment and ~then must
reflect together concerning the meaning and
outcome of their actions,

Most judgments which we make
throughout our lives, whether they are pro-
fessional or personal, must be based on more
than correct factual information about any
given situation. Abercrombie, in Anatomy
of Judgment, describes her concern for the
type of diagnoses medical students were
making when they based their judgments on-
1y on textbook information and class discus-
sion.?”” She found that students who had
been involved in many direct experiences in
which they learned to recognize and describe
their perceptions and the reasons for those
perceptions in areas of life unrelated to
medicine became much more competent
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diagnosticians than studeénts who had not
had such experiences with learning. Our
students will be called on to make judgments
and those judgments need to be based on ac-
curate information. But those judgments
must also be wise and courageous, based on
an acceptance of the past, but acknowledg-
ing responsibility for. the future, Experiential
learning, at its best,-can provide the linkage
between theory and practice necessary for
responsible decision-making.
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