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ABSTRACT

PILOT TEST OF A QUALITY RATING AND IMPROVEMENT SYSTEM
IN EARLY EDUCATION PROGRAMS

IN MAGADAN, RUSSIAN FEDERATION AND IN MINNESOTA, USA

This study examined two questions: (1) What quality rating and improvement
System (QRIS) will be useful for improving early childhood education programs in
Magadan Region, RU and in Minnesota, USA? and (2) What is the agreement among
raters in the US and in Russia, using scores on a QRIS for early childhood education
programs in Magadan Region, RU and in Minnesota, USA? The study included
translation of the Global Guidelines Assessment (GGA) (ACEI, 2008) into Russian. One
quality review was completed for one early education program in each country.
Completed reviews by eleven reviewers were delivered to Minnesota State University,
Mankato for data entry and analysis. The report includes: (1) descriptive data for
reviewers and for early education programs and (2) inter-rater agreement (consistency
among assessors). This study concluded that there was excellent inter-rater agreement
among reviewers in Russia and in the US. As a result of this investigation, this study
concluded that the Global Guidelines Assessment will be useful for comparing early

childhood education programs in Magadan, Russian Federation and in Minnesota, USA
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because the GGA is easy, affordable, and reliable to use for quality improvement of early

education throughout the world. Now the GGA may be used in Russia as well.
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CHAPTER 1
INTRODUCTION
Statement of the Problem

The topic of this study is to pilot test a Quality Rating and Improvement System
(QRIS) in early education programs in Magadan, Russian Federation (RU) and in
Mankato, Minnesota, United States of America (USA). The purpose of this study is to
understand the use of a specific instrument to provide direction for the improvement of
the quality of the learning environments in early childhood classrooms in two countries.
The hypothesis is that the selected QRIS will be reliable for reviewers of programs in the
two countries.

This project will examine two questions:

1. Is the Global Guidelines Assessment (GGA) useful to compare early
childhood education in Magadan, RU and early childhood education programs
in Mankato, Minnesota, USA?

2. What is the level of agreement among reviewers in the US and in Russia,
using scores on the GGA for one early childhood education program in
Magadan, RU and for one early childhood education program in Mankato,
Minnesota, USA?

This chapter presents the background of the study, a suggested approach to

studying the research question, definitions of important terms, a description of the
significance of the study, and a brief consideration of the benefits and limitations of the

study.
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Background of the Study

The investigator hopes to contribute to the professional knowledge base about
methods for designing and improving early childhood care and education internationally.

Reports from the Minnesota Department of Education show that Russian-
speaking audiences are among the ten largest immigrant groups in Minnesota. There are
more than 2,500 Minnesota school children who speak Russian as their home language.
Generally, these students are located in the seven-county metropolitan area (Minnesota
Department of Education, 2007). This researcher is working on a collaborative plan for
research and field experiences with the early education teachers and administrators in
Mankato Area Public Schools, Blue Earth County, Minnesota.

The specific locations for this research (Russia and the USA) were selected
because of a pedagogical partnership between North-Eastern State University in Magadan
and Minnesota State University, Mankato. This pedagogical partnership includes joint
curriculum development for initial teacher licensure programs. Faculty members in both
universities would like to understand early childhood education programs in the other
regions so that they can develop sensible joint curriculum.

The research relates to the College of Education (COE) mission statement: “The
mission of the Minnesota State University, Mankato College of Education is to prepare
principled professional practitioners who thrive and succeed in diverse environments,
promote collaborative and generative communities, and engage in life-long learning.”

(Minnesota State University, Mankato, 2008). The research will provide students and
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faculty members at MSU, Mankato with collaborative, cross-cultural partnerships and

critical reflection about culture and early childhood education in diverse environments.

Table 1-1 presents a summary of characteristics of Russia and the United States,

as well as a summary of characteristics about Magadan (RU) and Mankato, MN (USA).

Table 1-1: Characteristics of Magadan, Russia, and Mankato, United States

Magadan Mankato
Russia Far East United States | Minnesota
Population 140,702,100 107,500 | 283,000,000 42,500
Children Age 0-14 21,611,000 14,700 | 60,420,000 7,200
Early childhood education 7,811,000 8,200 7,200,000 4,400

enrollment

Magadan Region, Russian Federation is in the area known as Russia’s Far East.

This area is 11 time zones east of Moscow, the capital of the Russian Federation.

Magadan, the principle city and the location for the Russian program under review, has a

population of approximately 107,500.

Minnesota, United States is in the area known as the Midwest. This area is one

time zone west of Washington, DC, the capital of the United States. The main city of

interest for this study is Mankato, with a population of approximately 42,500.

A Suggested Approach

This study will focus on a selected QRIS that may be useful for reviewing early

education programs in many parts of the world. The literature review will guide the

selection of the QRIS to be used in this study. Then, the selected QRIS and its related
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materials will be translated into the Russian language. Next, a group of colleagues in
Russia and in the United States will use the QRIS to collect data on one early education
program in each country. The statistical analysis will focus on the inter-rater reliability of
the selected QRIS.

Definition of Terms
For purposes of this study, there are several terms that will be used frequently.
This section defines these key terms.

Early Education Programs are generally programs for children between birth and

eight years old. In Russia, these programs are called “kindergartens” and serve children
between birth and six years old. For purposes of this study, classrooms and programs for
three- and four-year-old children were specifically examined.

A Quality Rating and Improvement System (QRIS) is “a voluntary system

offering help and rewards to providers to increase the quality of care for children in child
care centers, school-age programs, and family child care homes... [and] provides a way
to measure the quality of participating programs in order to provide ratings for families
looking for child care.” (Washington State Child Care Resource and Referral, 2007).

Global Guidelines Assessment (GGA\) is a quality rating and improvement system

that forms a useful self-study strategy for program improvement for early childhood
education programs. The GGA was developed by the Association for Childhood
Education International to assist policy makers, administrators, teachers, and child care
providers in making decisions about improving and developing inclusive early childhood

care and education services in various regions of the world (Worthan, 2003).
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Inter-rater reliability is calculated using one of several choices among intra-class

correlation coefficients. In this study, the researcher wanted to shows how well the
reviewers’ ratings agreed or correlated on a single one-dimensional idea (i.e., quality).

Cronbach’s alpha is a way to calculate the reliability of judgments from several

reviewers or raters on a single, one-dimensional idea. Cronbach’s alpha measures
consistency among individual items in a scale. If the inter-class correlations are high,
then there is evidence that the items are measuring the same underlying idea (quality).
They are referring to how well their items measure a single one-dimensional idea
(quality). Cronbach’s alpha can be written as a function of the number of test items AND
the average inter-correlation among the items. This is the formula for the standardized

Cronbach's alpha:

_ 1"\"’ * (_.
P= R IN=D)¢

Here N is equal to the number of items, c-bar is the average inter-item covariance
among the items and v-bar equals the average variance. If a study increases the number
of items, there is an increase Cronbach's alpha. Additionally, if the average inter-item
correlation is low, Cronbach’s alpha will be low. As the average inter-item correlation
increases, Cronbach's alpha increases as well.

Significance of the Study

Pre-service teachers are often concerned about their capacity to create learning

environments in classrooms during the child’s early education experiences. This project

is part of the partnership between two universities on projects to help pre-service teachers
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become more familiar with the influence of the environment in the child’s early learning
experiences. Based on participation in this study, teachers and administrators may learn
more about the quality of early learning environments and about their own cultural
influence over those environments.

As part of this project, the researcher will be the primary translator of the Russian
language version of the GGA. Colleagues in Magadan Region, Russian Federation, will
be the reviewers to correct and validate the new translation. After this project, the
Russian language version of the GGA will be available for others to use throughout the
world.

Limitations of the Study

The limitations of the study include:

Limited sample size

This study was a pilot study that included only two early education programs, one
in each country. Consequently, it would be difficult to generalize the findings beyond the
two early education programs involved and the bias in the sample might limit the
findings.

Extraneous independent variables

Extraneous Independent Variables that have not been controlled include: (1)
cultural context of early childhood education programs; (2) program standards for early
childhood education programs in two different cultures; and (3) teaching standards for
early childhood education programs in two different cultures.

Location threat
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The GGA instrument was designed to enable early childhood education and care
schools and child care centers to assess and evaluate their programs using basic
guidelines for quality. This was a pilot study, in only two cities. The study does not
include any major metropolitan areas, such as Moscow, RU, or Minneapolis, USA.
Implementation threat

The data collection process is clearly defined by ACEI guidelines, including two
people per program to conduct the assessment, discussing the meaning of statements in
the document, making notes and giving examples of judgments, and making the ratings
independently. However, it is possible that the reviewers may have an interest in higher
ratings than may be justified. Consequently, this study used internal reviewers (from
among the programs’ administrators and teachers) as well as external reviewers (from
area universities).

Summary

The topic of this study is to pilot test a quality rating and improvement system
(QRIS) in early education programs in two countries. The purpose of this study is to
understand the use of a specific instrument to improve the quality of the learning
environments in early childhood classrooms in two countries. The hypothesis is that the
selected quality rating and improvement system will be useful for reviewers of programs
in the two countries.

This chapter presented a statement of the problem, the background of the study, a

suggested approach to studying the research question, definitions of important terms, a
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description of the significance of the study, and a brief consideration of the limitations of
the study.

The next chapter presents a review of selected research and related literature as a
foundation of the study. The literature review deals with quality in early education. Based
on this emphasis, literature will be reviewed regarding: (1) importance of quality in early
education; (2) elements of quality in early educations; and (3) methods to assess quality

in early education.
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CHAPTER I
REVIEW OF RELATED LITERATURE

The topic of this study is to pilot test a Quality Rating and Improvement System
(QRIS) in early education programs in Magadan, Russian Federation (RU) and in
Mankato, Minnesota, United States of America (USA). The purpose of this study is to
understand the use of a specific instrument to provide direction for the improvement of
the quality of the learning environments in early childhood classrooms in two countries.
The hypothesis is that the selected QRIS will be reliable for reviewers of programs in the
two countries.

This chapter reviews selected research and related literature as a foundation of the
study. The literature review in this chapter deals with quality in early education. Based on
this emphasis, literature will be reviewed regarding importance of high-quality early
childhood education, its elements and methods of assessment in early education. There
are three main sections of this chapter: (1) importance of quality in early education; (2)
elements of quality in early educations; and (3) methods to assess quality in early
education.

Importance of Quality in Early Education

Quality of early education is an essential aspect of programs that serve young

children. Research included in this review found that high quality early education

programs contribute to children’s learning, school readiness, social, emotional and
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neurological development, language proficiency, vocabulary, and a variety of learning
skills that will help them succeed academically.

Jalongo et al. (2004) focused on the consequences of high-quality programs in
early education. They concluded that high quality programs are an “immediate necessity”
for very young children. The authors found that quality programs in Africa, Europe,
India, and the United States all: (1) had strong, foundational philosophies and goals, (2)
developed high-quality physical environments, (3) had curriculum and pedagogy
appropriate to child development, (4) met children’s basic needs, (5) included families
and community, (6) provided trained and professional teachers, and (7) conducted
program evaluation. The authors noted that the outcome of quality early childhood
education should be “the full development of the child that leads to later school success
and competence in adult life.” (p. 144).

Kontos, Burchinal, Howes, Wisseh, and Galinsky (2002) and Buysse, Skinner,
and Grant (2001) reported that high quality programs contribute to outcomes related to
children’s learning, cognitive and social competence, and language development.
Moreover, high-quality programming fosters readiness for learning and for school
(Pianta, Howes, Burchinal, Bryant, Clifford, & Early, 2005).

Belsky et al. (2007) studied the effects of early education on children’s
achievement through grade six. Quality was assessed by using the Observational Record
of the Caregiving Environments (ORCE). Children exposed to higher quality care and
education had higher vocabulary and reading scores. The authors also noted that high

quality care and education predicts higher levels of pre-academic skills and language
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proficiency, as well as higher scores on standardized tests of math, memory and
vocabulary skills.

Barbour, Boyer, Hardin, and Wortham (2004) created an assessment tool called
the “Global Guidelines Assessment,” which they have field-tested in the United States,
Chile, Nigeria, and Botswana. Several other countries, including Mexico, Ecuador,
Japan, and Kenya, are in the process of implementing the tool. The authors are studying
the influence of early education and care on children’s healthy development and learning
throughout the world.

Ceglowski (2004) conducted research to assess the quality of Minnesota’s child
care system. He emphasized the importance of quality early care and education for
health, cognitive and social development. Moreover, he found that quality care programs
contribute to outcomes such as happiness of children and their readiness to school.

Buysse et al. (2001) provided important information about the influence of high-
quality, inclusive programs for children with and without disabilities. The researcher
noted that programs that enrolled children with disabilities had to follow quality program
standards in order to meet needs of children with disabilities. These programs received
higher scores on the Early Childhood Environment Rating Scale (ECERS) (Harms,
Clifford, & Cryer, 1998).

Several studies have shown that early education quality influences children’s
social, emotional and neurological development and competence (Buysse et al., 2001,

Fontaine, Torre, Grafwallner, & Underhill, 2006; Kontos et al., 2002; Pianta et al., 2005).
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Researchers have shown that quality has an impact on children’s school readiness and
learning skills (Ceglowski, 2004; Fontaine et al., 2006; Kontos et al., 2002; Peisner-
Feinberg et al., 2001; Pianta et al., 2005; Raver et al., 2008). Several investigators have
shown connections between quality and children’s language proficiency, vocabulary, and
math skills (Belsky et al., 2007; Buysse et al., 2001; Fontaine et al., 2006; Kontos et al.,
2002; Peisner-Feinberg et al., 2001; Pianta et al., 2005; Raver et al., 2008).

Other studies have shown that quality early education has enhanced children’s
levels of pre-academic skills: thinking and attention skills (Belsky et al., 2007; Peisner-
Feinberg et al., 2001).

Elements of Quality in Early Education

Researchers during the past ten years have identified quality indicators for early
education programs based on viewpoints of parents, practitioners, employers, social
workers, child care advocates, and government agencies. The researchers identified
elements of quality care and education that may be organized into three categories: (1)
characteristics of quality early education providers; (2) characteristics of quality early
education programs; and (3) characteristics of quality classroom environments. These
elements are listed below.

Characteristics of quality early education providers

Some researchers have shown that quality early education includes providers who
enjoy children. Providers in quality programs are caring, warm, and stable and respond
to individual needs of children (Buysse et al., 2001; Ceglowski, 2004; Pianta et al., 2005;

Raver et al., 2008).
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Several studies have shown that quality early education programs employ
providers who act in a professional manner and seek training opportunities and
experiences (Ceglowski, 2004; Kontos et al., 2002; Pianta et al., 2005; Raver et al.,
2008).

Quality providers have professional knowledge, skills, and experience (Buysse et
al., 2001; Pianta et al., 2005). Several researchers found relationships between quality
early education programs and the ways in which providers influence the classroom
climate. Providers have enthusiasm for teaching. They are sensitive and have attitudes
and abilities to promote emotionally positive climates in the classroom. Studies have also
shown that quality early education programs employ providers who are able to manage
behavior in the classrooms, to include children who have behavioral difficulties, and to
support children who have self-regulatory challenges (Buysse et al., 2001; Kontos et al.,
2002; Pianta et al., 2005; Raver et al., 2008).

Characteristics of quality early education programs

Researchers have also examined the characteristics of quality early education
programs. At the very least, quality programs seek accreditation by nationally-recognized
organizations and professional associations. Accreditation documents quality and
adequacy of appropriate group sizes, numbers of providers to children, safe facilities, safe
equipment, and adequate nutrition programs with wholesome meals (Ceglowski, 2004;
Kontos et al.,2002).

Several studies reported that caregivers in quality programs provide adult

interaction and culturally responsive care (Buysse et al., 2001; Ceglowski, 2004; Fontaine
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et al., 2006; Jalongo et al., 2004; Kontos et al., 2002; Pianta et al.,2005). According to
Kontos et al. (2002) and Piantaet al. (2005) quality early education programs pay
attention to children’s attachment to teachers, relationships with peers, and verbal
abilities. They also include opportunities for children to select and to plan their own
activities; to be creative and interactive with materials and with other children; and to
alternate between active and quiet times.

As noted in previous sections, quality programs are parent-friendly, provide
parent education and support, and help parents locate needed community resources
(Buysse et al., 2001; Ceglowski, 2004; Jalongo et al., 2004). Quality programs also
monitor child progress (Buysse et al., 2001).

Characteristics of quality classroom environments

Quality programs have quality environments. Many researchers have examined
the characteristics of quality classrooms. Quality classrooms have diverse materials
available for children’s use (Buysse et al., 2001; Ceglowski, 2004; Jalongo et al., 2004).

Quality classrooms have appropriate furniture arrangement and physical
accommodations (Jalongo et al., 2004; Kontos et al., 2002). Quality programs also have
appropriate technologies and adaptive materials to accommodate the needs of children
with disabilities (Buysse et al., 2001).

Methods to Assess Quality in Early Education

A review of literature resulted in the conclusion that there were five quality rating

and improvement system instruments that were most commonly available and used in

early childhood education in North America. These instruments were:
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1. NAEYC Early Childhood Program Standards and Accreditation Criteria
(NAEYC, 2005).

2. Quality Standards for NAFCC Accreditation (NAFCC, 2005).

3. Classroom Assessment Scoring System (CLASS) (Pianta, LaParo, & Hamre,
2008).

4. Early Childhood Environment Rating Scale (ECERS) (Harms et al., 1998).

5. Global Guidelines Assessment (GGA). (ACEI, 2007).

Each instrument was examined in order to compare: money and time required for
the assessment, reliability and validity studies, number of items on the instrument, the
review process, and availability in languages other than English.

NAEYC Accreditation

In 1985, the National Academy of Early Childhood developed the NAEYC
Accreditation process for quality improvement of care and education provided for young
children in all types of preschools, kindergartens, child care centers and school-age child
care programs. NAEYC Accreditation is a self-study process that helps program staff
members create a stronger and more committed team of teachers, administrators, and
families who work together in order to improve program quality. Leaders in child care
centers, preschools, prekindergarten, kindergarten, Head Start programs, nursery schools,
and others center-based programs serving children from birth through kindergarten can
seek NAEYC Accreditation (National Association for the Education of Young Children,

2005).



26

NAEYC Accreditation assesses 10 domains: (1) Relationships, (2) Curriculum,
(3) Teaching, (4) Assessment of Child Progress, (5) Health, (6) Teachers, (7) Families,
(8) Community Relationships, (9) Physical Environment, and (10) Leadership and
Management. There are more than 400 related Accreditation Criteria (National
Association for the Education of Young Children, 2005).

NAEYC Accreditation scoring system uses a three-point scale: (1) non-
compliance provides little evidence of the criterion or observes the given behavior
seldom happens; (2) partial compliance provides some evidence of the criterion or the
behavior happens some of the time; and (3) full compliance provides a great deal of
evidence of the program criterion or the behavior happens most of the time (Whitebook,
Sakai & Howes, 1997).

NAEYC Accreditation includes 4 steps: (1) program enrolls in the self-study, (2)
program personnel and parents conduct a self-study and make needed improvements, (3)
trained validators make an onsite visit to verify compliance, and (4) three-person
commission makes final accreditation decision (National Association for the Education of
Young Children, 2005).

The materials available for use during the process include: Emerging Practice
Criteria, Required Criteria, Additional Guidance on NAEYC Criteria, Cleaning and
Sanitation Frequency Table, Teacher-Child Ratios within Group Size, Teaching Staff
Definitions, Timeline for Meeting Teacher Qualifications, Program Administrator

Definition and Competencies, Alternative Pathways to Achieve Educational
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Qualifications of a Program Administrator, and NAEY C-Approved State
Director/Administrator Credentials.

In general, a program spends from nine to 12 months in the entire accreditation
process and spends approximately $ 2800. Since 1988, NAEY C accredited more than
10,000 early childhood education programs that serve families around the nation
(National Association for the Education of Young Children, 2005).

NAFCC Accreditation

In 1994, the National Association for Family Child Care (NAFCC) started
developing a new accreditation system for family child care. Within three years, the
workgroups (providers, parents, and staff members) developed the Quality Standards for
the NAFCC Accreditation process. Since 1999, NAFCC Accreditation has been
implemented nationally (National Association for Family Child Care, 2005).

NAFCC accredits family child care homes in order to provide professional
recognition to family child care providers. Accreditation documents that the program
meets the national standards of professional quality and enhances the quality of the
provided services.

NAFCC Accreditation consists of 5 main steps (National Association for Family
Child Care, 2005): (1) providers evaluate themselves and their programs according to the
Quality Standards for NAFCC Accreditation and make quality improvements; (2)
providers submit an accreditation application; (3) NAFCC - trained observers conduct
visits candidates and their programs; (4) NAFCC determines provider’s accreditation

status; and (5) accredited providers update NAFCC about their programs, continue to
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assess themselves and their programs, and report to NAFCC about completed quality
improvements within the accreditation period.

NAFCC Accreditation includes 289 Quality Standards that address five areas of
quality: (1) Relationships, (2) Environment, (3) Developmental Learning Activities, (4)
Safety and Health, and (5) Professional and Business Practices (National Association for
Family Child Care, 2005).

By meeting the designated standards, providers document high quality and
healthy environment for children. The complete accreditation process may take from nine
months to three years. The cost of NAFCC Accreditation for active members is $495.
Accreditation is valid for three years. Since 1999, approximately 2,500 providers were
accredited by NAFCC. The accreditation documents are available in English and Spanish
languages (National Association for Family Child Care, 2005).

Classroom Assessment Scoring System (CLASS)

The Classroom Assessment Scoring System (CLASS) (Pianta, LaParo & Hamre,
2008) assesses quality in early education programs for children from age three through
eight years old. The main focus of the CLASS is on high-quality teacher-child
interaction. The CLASS rating system allows decision-makers to assess different
elements of early education in a variety of programs (Pianta, LaParo & Hamre, 2008;
LaParo, Pianta, & Stuhlman, 2004; Mashburn et al., 2008).

The CLASS was developed by a group of researchers in the National Institute of
Child Health and Human Development (NICHD) Study of Early Care and the National

Center for Early Development and Learning (NCEDL) Multi-State Pre-K Study. The
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CLASS was used for more than 10 years as part of the NCEDL Multistate and Sweep
Studies and the NICHD Study of Early Child Care and Youth Development.

The actual use of the CLASS assessment tool depends on the purpose of the
research. For example, in order to rate changes across an academic year, the CLASS
should be conducted at least 3 times across the year.

The CLASS assessment tool reviews three major domains: (1) Emotional climate,
including positive climate, negative climate, teacher sensitivity, and regard for student
perspectives; (2) Classroom organization (management), including class time
management, behavior management, productivity, and instructional learning
arrangements; and (3) Instructional support, including concept development, instructional
learning formats, quality of feedback, and language modeling.

There are ten dimensions in each of the three domains. Each dimension is rated
by using a seven-point scale, in which low scores (1, 2) represent low quality; middle
scores (3, 4, 5) represent middle-range of quality; and higher scores (6, 7) represent high
quality (LaParo et al., 2004; Mashburn et al., 2008).

The CLASS requires six, 30-minute cycles for observation and scoring. The
process involves two steps: (1) 20 minutes for observation and note-taking, where
researchers have to answer the questions “Who,” “What,” and “How;” and (2) 10 minutes
to determine a numerical rating for each of the dimensions (Pianta et al., 2008).

The CLASS materials include two manuals (Pre-K and K-3) with: (1) classroom
observation information that provide system overview, procedures, and scoring; (2) quick

scoring information; and (3) observation and scoring forms.
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The persons involved in the assessment are administrators, supervisors, principals,
program directors. The dimensions included on the CLAS have been shown to contribute
to students' academic achievement, social competencies, and performance on
standardized tests of literacy skills (Pianta et al., 2008; LaParo, Pianta, & Stuhlman,
2004).

The instrument has been validated studies with more than 4,000 classrooms across
the United State and is considered to be one of the most widely used observational tools.
The CLASS training materials provide clear information about the reliability of the
instrument (Pianta et al., 2008). However, the literature reviewed did not reveal any use
of the CLASS beyond the United States.

Early Childhood Environment Rating Scale (ECERS)

The Early Childhood Environment Rating Scale (ECERS) and the subsequent
Early Childhood Environmental Rating Scale-Revised Edition (ECERS-R) were designed
to assess quality in center-based early education programs for children from 2% through 5
years old. Use of the ECERS-R is intended to encourage teachers to create
developmentally appropriate learning environments for children and to conduct research
for program improvement (Harms, Clifford, & Cryer, 2005; Sakai, Whitebook, Wishard,
& Howes, 2003).

The ECERS-R measures the emotional and instructional climate of the classroom.
It also considers instructional materials, child-teacher interaction, and aspects of child

competencies (Pianta et al., 2005).
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The revised assessment scale consist of 43 items organized into seven subscales:
(1) Space and Furnishings; (2) Personal Care Routines; (3) Language-Reasoning; (4)
Activities; (5) Interactions; (6) Program Structure; and (7) Parents and Staff. Each item is
should be scored with indicators for 1 (inadequate), 3 (minimal), 5 (good); and 7
(excellent).

The observation based on ECERS-R should be done and reported by outside
researchers who are not members of teaching staff of the early childcare providers. The
required observation time for assessment is three hours. The ECERS-R materials include
six main documents: (1) Expanded Score Sheet; (2) Inter-rater Reliability Sheet; (3)
Playground List; (4) USDA Meal Guidelines; (5) Profile; and (6) Substantial Portion of
the Day - chart.

The instrument also has 86.1 percentage of agreement among 470 indicators of
the assessment tool that shows the reliability of the instrument (Fontaine et al., 2006).

Elements of the ECERS have been translated into Chinese, Dutch, French,
German, Greek, Hungarian, Icelandic, Italian, Norwegian, Portuguese, Spanish, and
Swedish languages. It was used in an international study (Harms et al., 2005).

The Global Guidelines Assessment (GGA)

The Global Guidelines Assessment (GGA) is a quality rating and improvement
system that forms a useful self-study strategy for program improvement for early
childhood education programs. The GGA was developed by the Association for
Childhood Education International (ACEI) and the World Organization for Preschool

Education (OMEP). The goal was to assist policy makers, administrators, teachers, and
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child care providers in making decisions about improving and developing inclusive early
childhood care and education services in various regions of the world (Worthan, 2003).

In 1999, 83 early researchers in childhood area, representatives of 27 countries
met in Ruschlikon, Switzerland, at the International Symposium on Early Childhood
Education and Care for the 21% Century in order to develop guidelines for assessing the
quality of early childhood educational programs that would be useful worldwide. As
result of their work, the GGA included universal components of quality education and
care.

Between 2003 and 2006, the ACEI Global Guidelines Assessment Task Force
developed and refined the GGA, created demographic forms, and specified guidelines for
translation, reliability, and validity. Protocols to establish and maintain reliability and
validity were developed by ACEI (Hardin & Bergen, 2009).

The current GGA contains 88 items across five early childhood care and
education program areas: (a) Environment and Physical Space; (b) Curriculum Content
and Pedagogy; (c) Early Childhood Educators and Caregivers; (d) Partnerships with
Families and Communities; and (e) Young Children with Special Needs.

Each item is assessed in three ways: (1) a rating ranging from “not available” to
“excellent” respectively, (2) space for examples pertaining to the item rating, and (3)
space for additional comments. One of the main requirements of GGA is to make a
comment and provide a classroom example for each of the rated items in order to support

the support giving ratings (Barbour, Boyer, Hardin, & Wortham, 2004).
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Additional documents related to the GGA are posted on the ACEI web site to
assist early care and education programs in using the GGA. The ACEI provides
guidelines for data collection procedures to help ensure reliability and validity, guidelines
for translating/adapting the GGA, and a program-school demographic form. The related
GGA documents include: (1) Consent form; (2) Program/School Information; and (3)
GGA Global Guidelines for Early Childhood Education and Care in the 21 century.
Copies of the GGA and its related materials may be made without permission.

The GGA can be conducted within 90 minutes by internal reviewers, such as
director and teacher, teacher and teacher assistant, or teacher and trained parent. The
GGA should be conducted following the procedure: (1) Select the two reviewers to
conduct the assessment; (2) Read the assessment document, talk about any unclear
statements, and write down any modifications on the GGA form; (3) Walk around the
classroom and outdoor play environment and rate each dimension; and (4) Answer all
questions and provide examples for rating (Worthan, 2003).

The GGA might be used in various setting and for a wide variety programs such
as family child care, home schooling, inclusive settings, and teacher education programs
(Barbour et al., 2004). The GGA materials are currently available in English, Spanish,
French, Chinese, Greek, and Korean. GGA materials are in the process of being
translated into German.

Table 2-1 presents the results of this review. Each QRIS is summarized in Table
2-1.

Table 2-1: Comparison of Five Quality Rating and Improvement Systems
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$and | Reliability # Review Language Availability
Instrument time | &Validity | ltems Process
NAEYC * X 364 Self-study + English & Spanish
external review
NAFCC ** X 289 Self-study + English & Spanish
external review
CLASS il X 30 Self-study + English & Spanish
external review
ECERS *FhxE X 43 Self-study + Chinese, Dutch, French,
optional German, Greek, Hungarian,
external review | Icelandic, Italian, Norwegian,
Portuguese, Spanish, &
Swedish
GGA FhxEx X 88 Self-study + English, Spanish, French,
optional Chinese, Greek, & Korean

external review

One star indicates less useful QRIS (due to high cost and lots of time). Five stars
indicates a very useful QRIS (due to low cost and less amounts of time).

Summary

This chapter reviewed selected research and related literature as a foundation of

the study. The literature reviewed in this chapter dealt with quality in early education.

Based on this emphasis, literature was reviewed regarding importance of high-quality

early childhood education, its elements and methods of assessment in early education.

There were three main sections of this chapter: (1) importance of quality in early

education; (2) elements of quality in early educations; (3) assessment methods of quality

in early education.

Chapter three will describe the design and procedural aspects of the investigation:

(1) the population and sample; (2) selection and training for Research Site Coordinators;
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(3) the rating instrument for assessing quality; (4) preparation of the rating instrument in

the Russian language; (5) collection of data; and (6) the methods for the analysis of data.
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CHAPTER Il
DESIGN AND PROCEDURES

The topic of this study is to pilot test a Quality Rating and Improvement System
(QRIS) in early education programs in Magadan, Russian Federation (RU) and in
Mankato, Minnesota, United States of America (USA). The purpose of this study is to
understand the use of a specific instrument to provide direction for the improvement of
the quality of the learning environments in early childhood classrooms in two countries.
The hypothesis is that the selected QRIS will be reliable for reviewers of programs in the
two countries.

This chapter will describe the following design and procedural aspects of the
investigation:

1. The population and sample.

2. Selection and training for Research Site Coordinators.

3. The rating instrument for assessing quality.

4. Preparation of the rating instrument in the Russian language.

5. Collection of data.

6. The methods for the analysis of data.

The Population and Sample

This study used convenience sampling in order to compare two specific early

childhood education programs, one each in Magadan, Russia, and in Mankato,

Minnesota, USA.
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The programs that were selected had similar formats for children aged three and
four years old. Each program was licensed by the appropriate governmental agency. Each
program had a partnership with the nearby university to prepare teachers for early
childhood education.

Program administrators agreed to participate. The designed called for at least four
reviewers of each program: one administrator, one teacher, one university Research Site
Coordinator, and one university undergraduate student. For the purposes of this pilot
study the administrator and teacher who completed the instrument were staff members at
the specific early childhood education program that was in the sample. The university
faculty member and student who completed the instrument were part of a nearby
university early childhood education teacher preparation program. Thus, the research
design included internal reviewers and external reviewers.

Selection and Training for Research Site Coordinators

Research Site Coordinators (one per country) were recruited to implement the
study at the local level. Selection criteria for Research Site Coordinators included: a
Masters’ degree or higher in early childhood education or a related field, experience in
early childhood programs, and access to Internet and email services.

Two-hour conference calls were held approximately twice each month with the
Research Site Coordinators for training and discussion about: the assessment instrument,
confidentiality requirements, procedures for selecting programs, and data collection
procedures. Once trained, Research Site Coordinators recruited local program

administrators and teachers.
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Copies of the assessment instrument and letters describing the study and
requesting consent to participate in the study were discussed with each local program
director. Two people (an administrator and a teacher) agreed to conduct the review at
each program. In addition, each director completed a Program Information Form to
obtain demographic information about the programs, such as type, service area, ages
served and so forth. All verbal and written information were presented in the person’s
native language. For participation in the study, each program received incentives, such as
books and other written materials pertaining to quality early childhood education and a
certificate of participation from ACEI.

The Rating Instrument for Assessing Quality

This study used the Global Guidelines Assessment (GGA) as an instrument to rate
program quality. Between 2003 and 2006, the ACEI Global Guidelines Assessment Task
Force developed and refined the GGA, created demographic forms, and specified
guidelines for translation, reliability, and validity.

The English version of the GGA contained 88 items across five early childhood
care and education program areas: (a) Environment and Physical Space; (b) Curriculum
Content and Pedagogy; (c) Early Childhood Educators and Caregivers; (d) Partnerships
with Families and Communities; and (e) Young Children with Special Needs. Each item
was assessed in three ways: (1) a rating ranging from “not available” to “excellent”
respectively, (2) space for examples pertaining to the item rating, and (3) space for

additional comments.
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Documents related to the GGA are posted on the ACEI web site
(http://acei.org/wguideshp.htm) to assist early care and education programs in using the
GGA including: guidelines for data collection procedures to help ensure reliability and
validity, guidelines for translating/adapting the GGA, and a program-school demographic
form. Copies of the GGA may be made without permission.

Preparation of the Rating Instrument in the Russian Language

In 2008, the GGA materials were available in English, Spanish, French, Chinese,
Portuguese, and Greek. GGA materials were in the process of being translated into
German and Korean. It was not available in Russian. This project translated and piloted
the GGA for use in the Russian Federation and for Russian-speaking audiences in other
parts of the world.

This study followed the ACEI’s established consensus methods for translating and
adapting assessment instruments. This was a multi-step process in which translators and
reviewers reconciled differences and reached consensus to achieve the best possible
translation and adaptation.

Consensus group participants included the project director (the primary
investigator in Mankato, Minnesota, USA); the primary translator (this student
researcher); a technical editor (the primary investigator in Magadan, Russian Federation);
and a review committee (the Departments of Educational Studies and of Foreign
Languages in Magadan, Russian Federation). The primary translator had overall
responsibility for the translation. The technical editor reviewed the translation for

consistency of terms and phrases as well as grammar and spelling. The review committee
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was composed of native speakers from the Russian Federation with knowledge and/or
training in early childhood education or related field. The review committee examined
the translation and submitted written comments as to whether the wording of the
translation and adaptation accurately reflected the content and intent of the original
instrument.

This study followed the twelve-step process from ACEI. First, this investigator
completed the primary translation and submitted it to the technical editor in Magadan,
RU. The technical editor finalized the initial translation and submitted it to the reviewer
committee in Russia. The reviewer committee included the Dean and one faculty
member in the Department of Educational Studies and two faculty members in the
Department of Foreign Languages (including English). The reviewer committee
provided written comment and the project director, primary translator, and reviewer
committee discussed the items and reached consensus.

Data Collection Process
For this study, the researcher followed ACEI’s recommendations for standard
instructions and conditions under which the study occurred. This process recording
general comments, instructions for making ratings, for writing examples, and for making
comments. The GGA procedures noted, “It is very important that you write in examples
and comments that support your ratings. We need this evidence to help us find out if the

content areas in the assessment tool are really measuring the content areas correctly.”

Figure 3-1 gives details about the ACEI guidelines for administering the GGA.
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Figure 3-1: ACEI Guidelines for Administration

of the Global Guidelines Assessment

[From http://acei.org/wguideshp.htm]
a) Select two people per program to conduct the assessment (e.g., director and
teacher, teacher and teacher assistant; teacher and trained parent).
b) Read the assessment document together and talk about any statements that are
unclear. Write down any modifications on each person’s form.
C) At the same time, walk around the classroom and outdoor play environment
together and rate each dimension on the assessment form provided. Try to answer all
questions and give evidence examples for your rating even if some questions seem to
repeat previous questions. (Do not discuss your ratings while you are recording them.)
d) Note beginning and ending times on the cover page. (It should take about 1. hours
to complete the GGA. Or, it can be completed in two 45 minutes sessions as long as both
raters can be there at the same time.)
e) As each item is rated, write examples and comments that reflect the reasons for
your ratings (Do not change any ratings on the form after your initial ratings have been
completed.)

Data Analysis Methods

There were at least five reviews completed for each program: one by the Research
Site Coordinator, one by the program administrator, one by a teacher in the program, and
two undergraduate students. Completed assessments were delivered to Minnesota State
University, Mankato for data entry and analysis. Individual ratings and comments for
each item were entered into a database.

Numerical data, consisting of the rating scale results, were assigned numeric
values of 0 (not available), 1 (inadequate), 2 (minimum), 3 (adequate), 4 (good), and 5
(excellent). Once all data were entered into the database, two individuals verified the

results for each item against the original protocol, and all errors were reconciled and
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corrected. Statistical analyses were generated in SPSS 14.0 for each component of the
study.

For purposes of this research, the following types of data analyses were
conducted: (1) descriptive data for assessors and for early education programs and (2)
inter-rater agreement (consistency among assessors).

Descriptive statistics were collected about reviewers and early education
programs. The chapter on data analysis presents characteristics of the early education
programs: type and geographic location, funding sources, months and hours of operation,
family income of children enrolled, number and age range of children enrolled, and
organization of classrooms

The ratings of reviewers in each country were examined for the degree of
consistency among their observations. Inter-rater agreement was determined by
examining the correlations for each program area and for the total GGA. Inter-rater
agreement was examined to understand the extent to which different reviewers found
similar results when independently assessing the program of interest. When reviewers
subjectively evaluate phenomena, such as quality of a program, measurement error is
often found in their assessment. This study was designed to carefully assess this error
before recommending use of the instrument for other studies of quality in early education
(Nichols, 1998; Shrout & Fleiss, 1979).

Summary
The topic of this study is to pilot test a Quality Rating and Improvement System

(QRIS) in early education programs in Magadan Region, Russian Federation (RU) and in
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Minnesota, United States of America (USA). The purpose of this study is to understand
the use of a specific instrument to provide direction for the improvement of the quality of
the learning environments in early childhood classrooms in two countries. The hypothesis
is that the selected QRIS will be reliable for reviewers of programs in the two countries.

This chapter described the design and procedural aspects of the investigation: (1)
the population and sample; (2) selection and training for Research Site Coordinators; (3)
the rating instrument for assessing quality; (4) preparation of the rating instrument in the
Russian language; (5) collection of data; and (6) the methods for the analysis of data.

Chapter 4 will describe the results of the data analysis aspects of the investigation:
(1) descriptive data for reviewers; (2) descriptive data for early education programs; (3)
comparison of reviewers’ ratings; (4) inter-rater agreement (consistency among

reviewers); and (5) discussion of results.
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CHAPTER IV
FINDINGS AND DISCUSSION OF RESULTS

The topic of this study is to pilot test a Quality Rating and Improvement System
(QRIS) in early education programs in Magadan, Russian Federation, and in Mankato,
Minnesota. The purpose of this study is to understand the use of a specific instrument to
provide direction for the improvement of the quality of the learning environments in early
childhood classrooms in two countries. The hypothesis is that the selected QRIS will be
reliable for reviewers of programs in the two countries.

This chapter presents the data analysis aspects of the investigation:

1. Selection of specific QRIS.

2. Descriptive data for reviewers.

3. Descriptive data for early education programs.

4. Comparison of reviewers’ ratings.

5. Inter-rater agreement (consistency among reviewers).

6. Discussion of results.

Selection of Specific ORIS

This study reviewed five quality rating and improvement system instruments that
were most commonly available and broadly used in early childhood education in North
America. Based on the literature review, this study selected the Global Guidelines
Assessment as the QRIS. The rationale included:

1. The GGA is available free from ACEI.



2. The GGA has been researched for reliability and validity.

3. The GGA is not very long. It includes 88 items organized into five sections.
4. The GGA is designed as a self-study process for program staff and
administrators. It does take much time to complete the review.

5. The GGA is designed for use in many cultural settings and for implementation

throughout the world.

Descriptive Data for Reviewers

This section summarizes characteristics of reviewers completing the reviews.

Information is reported about the reviewers’ current employment or university

employment position, their education level, the number of years in the field of early

childhood education, and the number of years in their current employment position.

Table 4-1 presents a summary of the employment positions of reviewers in the

research sample. The reviewers included one director in Magadan, Russia and one

director in Mankato, Minnesota; two teachers in Magadan and one teacher in Mankato;
one university faculty member in Mankato; two university students in Magadan and two

university students in Mankato; and one curriculum specialist in Mankato.

Table 4-1: Employment Positions of Reviewers in the Research Sample

[Programs (n=2), Reviewers (n=11)]

Golden Key Golden Heart
Positions of Reviewers (Magadan) (Mankato) Total
Directors/Assistants 1 1 2
Teachers 2 1 3
University Faculty 0 1 1




University Students 2 4
Other (curriculum) 1
Total 6 11
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Table 4-2 presents a summary of the gender and education levels of reviewers in

the research sample. The reviewers included six females in Magadan and four females
and one male in Mankato. Two reviewers in Magadan and two reviewers in Mankato

were university students with some college education. The other reviewers in both

countries had at least a bachelor’s degree.

Table 4-2: Gender and Education Levels of Reviewers in the Research Sample

[Reviewers (n=11)]

Golden Key Golden Heart
Specific Characteristic (Magadan) (Mankato)
Female 6 4
Male 0 1
Secondary Education 0 0
Some College 2 2
Bachelor’s Degree 3 2
Master’s Degree 1 1

Descriptive Data for Early Education Programs

This section reports descriptive data about the characteristics of the early

education programs: geographic location, population, program type, funding sources,

family income level, months and hours of operation, number of children currently
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enrolled, age range of children currently enrolled, and number and organization of
classrooms.

Table 4-3 presents information about the characteristics of the two early education
programs involved in this investigation. The Golden Key program in Magadan is
sponsored by the government and serves diverse families in a large urban area in Russia’s
Far East. The Golden Heart program in the Mankato is sponsored by a business
corporation and serves families of average income in two rural counties in Minnesota.
Both programs are supported by tuition from families. In the US, the program is
additionally supported by corporate funds. The program in Magadan is about 1-1/2 times
the size of the program in Mankato (189 children compared to 116 children). In the
Golden Key program, children between one and seven years old are assigned to multi-age
groups that meet year-round. In the Golden Heart program, children between six weeks
and six years old are assigned to single-age groups that meet year-round.

Table 4-3 Characteristics of Early Education Programs in the Research Sample

[Programs (n=2)]

Program Golden Key Golden Heart
Characteristic Magadan) (Mankato)
Sponsor Government sponsor | Business sponsor
Service Area Serves urban area Serves 2 counties
Family Economic Diverse SES Average SES
Status
Funding Sources Family tuition Family tuition & business
funds
Current Enrollment 189 children enrolled | 116 children enrolled
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Organization of Children meet in Children meet in single-

Classrooms multi-age groups age groups

Months of Operation Program available for | Program available 12
12 months months

Age-range of Children | Serves children from 1 | Serves children from 6
— 7 years old weeks — 6 years old

Comparison of Reviewers’ Ratings

There were several assessments completed for each of the two programs.
Completed assessments were delivered to Minnesota State University, Mankato for data
entry and analysis. Individual ratings for each item were entered into a database. The
rating scale results were assigned numeric values of 0 (not available), 1 (inadequate), 2
(minimum), 3 (adequate), 4 (good), and 5 (excellent). Once all data were entered into the
database, two individuals verified the results for each item against the original protocol,
and all errors were reconciled and corrected. Statistical analyses were generated in SPSS
12. Area scores, total scores, and group means were calculated.

Table 4-4 presents the GGA area (with maximum possible subscores) and total
scores for each reviewer in each country. The five areas refer to the five areas of the
GGA content. The number of points refers to the number of points possible in each of the
five areas. For the six Russian reviewers, total scores ranged from 350 to 431, out of a
total 440 possible. For the five American reviewers, total scores ranged from 328 to 428,
out of a total 440 possible. The mean for the Magadan reviewers was 384, compared to a
mean of 383.4 for the American reviewers.

Table 4-4: Individual Reviewers’ Area Scores and Total Scores,



with Group Means [Reviewers (n=11)]

Areal | Area2 | Area3 | Aread | Area5 | Total
Reviewer 95 pts | 85pts | 65pts | 120 pts | 75 pts | 440 pts | Mean
Russian 1 83 59 57 89 62 350
Russian 2 86 74 64 98 63 385
Russian 3 95 84 65 116 71 431 384.0
Russian 4 86 72 60 100 63 381
Russian 5 90 70 61 93 65 379
Russian 6 91 71 61 89 66 378
American 1 88 78 63 115 75 419
American 2 89 79 65 120 75 428
American 3 91 72 46 90 60 359 383.4
American 4 89 65 60 101 68 383
American 5 72 66 52 88 50 328

Inter-rater Agreement

49

The ratings of reviewers in each country and of reviewers in both countries were

examined for the degree of consistency among their observations. Inter-rater agreement

(using Cronbach’s alpha) was examined to understand the extent to which different

reviewers found similar results when independently assessing the program under review.

The data analysis used the intraclass correlation coefficient to examine the interrater

reliability for each program area and for the total GGA.

Table 4-5 presents the intraclass correlation coeffients calculated for the reviewer

group in Magadan and for the reviewer in the US. Correlation coefficients higher than
.70 show that the scores are highly consistent. In this study, very high correlations were

found: .995 among the Russian reviewers and .987 among the American reviewers.
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Table 4-5: Inter-rater Reliability (Intraclass Correlation Coefficient)

Cronbach’s alpha 95% confidence interval
Reviewer Group | (Intraclass Correlation | | ower Bound Upper Bound
Coefficient)
Magadan n =6 995 .983 999
Mankato n=5 .987 .958 .988

Confidence intervals for both groups were generally narrow relative to the
underlying size of the intraclass correlation coefficient. In other words, the study results
indicate that the researchers may be 95% confident that the actual intraclass correlation
coefficient is somewhere between .983 and .999 in Magadan and .958 and .988 in the US.
This suggests that there may be great certainty associated with the results of this study.

Discussion of Results

Based on the literature review, this study selected the Global Guidelines
Assessment as the QRIS to be used in the research. After translating the GGA materials
into the Russian language, cooperating reviewers in Magadan and in the US collected
data about two early childhood education programs.

In each country, there were internal and external reviewers. The internal
reviewers included administrators and teachers who were staff members at the specific
early childhood education programs that were in the sample. The external reviewers
included university faculty members and students who were part of nearby university
early childhood education teacher preparation programs.

Out of a total of 440 possible points, the mean GGA score among the Russian

reviewers was 384, compared to a mean of 383.4 for the American reviewers. This
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investigation was not examining and comparing the mean scores for the programs.
However, this result was intriguing to the researcher because it implies that internal and
external reviewers reach similar conclusions about excellent early childhood programs,
regardless of location.

In this study, very high correlations were found: .995 among the Russian
reviewers and .987 among the American reviewers. The study results indicate that the
researchers may be 95% confident that the actual intraclass correlation coefficient is
somewhere between .983 and .999 in Magadan and .958 and .988 in the US. This
suggests that there may be great certainty associated with the results of this study.

Summary

This chapter presented the data analysis aspects of the investigation: (1) selection
of specific QRIS; (2) descriptive data for reviewers; (3) descriptive data for early
education programs; (4) comparison of reviewers’ ratings; (5) inter-rater agreement
(consistency among reviewers); and (6) discussion of results. The next chapter presents

the investigator’s conclusions, contributions, and recommendations.
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CHAPTER V
CONCLUSIONS, CONTRIBUTIONS, AND RECOMMENDATIONS

The topic of this study was to pilot test a Quality Rating and Improvement System
(QRIS) in early education programs in Magadan, Russian Federation (RU) and in
Mankato, Minnesota, United States of America (USA). This chapter presents the
investigator’s conclusions, contributions, and recommendations related to the research
question: What is the agreement among raters in the US and in Russia, using scores on a
QRIS for early childhood education programs in two countries?

Conclusions

For this study, the investigator used the GGA to review early childhood education
programs in Magadan Region, Russian Federation and early childhood education
programs in Minnesota, USA.

Cronbach’s alpha was used to determine the intraclass reliability of the instrument
under investigation. As a result of the results, this study concluded that the GGA will be
useful for comparing early childhood education programs in Magadan, Russia and in
Mankato, Minnesota, because the GGA is reliable, easy and affordable to use for quality
improvement of early education throughout the world. The GGA was developed to assist
policy makers, administrators, teachers, and child care providers in making decisions
about improving and developing inclusive early childhood care and education services in
various regions of the world (Worthan, 2003). Now the GGA may be used in Russia as

well.
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This study also concluded that there was excellent inter-rater agreement among
reviewers in Magadan and in Mankato, Minnesota, using scores on a QRIS for early
childhood education programs.

The reliability of the GGA and its related document was illustrated by this
research study. Now, the GGA and its related documents are available in the Russian
language free through ACEI. However, this contribution would not be meaningful unless
the GGA could be used reliably. The second contribution of this study is that the GGA
may be used reliably by internal and external reviewers in Russia for purposes of
improvement of quality of early childhood education programs.

This study showed the success of the translation of the GGA and related materials
into the Russian language. The GGA may now be used as a reliable instrument to assess
early education programs. Therefore, this study serves as an important foundation for
future investigations with Russian-speaking programs.

Recommendations

As a result of this study, there are several recommendations:

1. Continue studying use of the GGA in its Russian version by increasing the
sample size among early education programs in Russia.

2. Continue studying Global Guidelines Assessment process for content
validity in its Russian version.

3. Develop reviewer orientation and training processes for replication

throughout the world.
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study is for pre-service Teachers (students in a class in your
department) to become more familiar with the influence of the
environment in the child’s first experience of school in order to
foster optimum learning by all children. The study will occur during
2008 and 2009.
We agree to:
1. participate in an orientation session about the Global Guidelines
Assessment.
2. complete the “Global Guidelines Assessment” form about your early
education program.
We understand that it is anticipated that these activities may take
less than 20 hours of time and that the time will be integrated into
our regular classroom procedures.

Sincerely,

ol il O

Pam Willard
Director
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Appendix E
INFORMED CONSENT FORM - ENGLISH
Study of Use of Global Guidelines Assessment in Early Childhood Settings

You are invited to be in a research study of the learning environments in early childhood
education programs. The purpose of this study is to understand how use of the Global
Guidelines Assessment (GGA) will help improve early childhood education. This study
will take place during the 2008 and 2009 calendar years. However, your part in the
activities would occur during approximately 20 hours.

You were selected to be a possible participant because you are a teacher or an
administrator at an early childhood education program in partnership with either
Minnesota State University, Mankato, Minnesota, or North-Eastern State University,
Magadan, Russian Federation. We ask that you read this document and ask any questions
you may have before agreeing to be in the study.

Background Information:

This study is being conducted by students under the supervision of faculty members in
the Department of Educational Studies, College of Education, Minnesota State
University, Mankato, Minnesota. The purpose of this study is for pre-service Teachers
(students in a class in our department) to become more familiar with the influence of the
environment in the child’s first experience of school in order to foster optimum learning
by all children. The study will occur during 2008 and 2009.

Procedure:

If you agree to be in this study, you will be asked to

1. participate in an orientation session about the Global Guidelines Assessment.

2. complete the “Global Guidelines Assessment” form about your early education
program.

It is anticipated that these activities may take less than 20 hours of time and that the time
will be integrated into your regular classroom procedures.

Risks and Benefits of Being in the Study:

The only identified risks involved with this study involve the possibility that some
parents may not want their children involved in research. Photographs of the early
education environments may be taken for use in the research reports. However,
photographs or data about individual children will not be used in the data collection or in
the data analysis. Pre-service teachers enrolled in classes in our departments may study
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the combined results of the study as they develop their own skills in establishing learning
environments in the classroom.

All photographs will become the property of the principal investigators and may be used
in documentation and reports by the principal investigators. By agreeing to be in this
study, you agree that photographs may be made and used in educational materials and
reports.

If you agree to participate in this study, you may receive documentation from the
principal investigator for up to 20 clock hours of professional development. This
documentation may be useful for your teacher credentialing or program licensure
processes.

Voluntary Nature of the Study:

Your decision whether or not to participate will not affect your current or future relations
with the cooperating institutions: Minnesota State University, Mankato, MN and North-
Eastern State University, Magadan, Russian Federation. If you decide to participate, you
are free to withdraw later at any time without affecting those relationships. You may
withdraw from the research by contacting the principal investigator by phone, fax, or
email.

You may ask any questions you have now. If you have any questions in the future, you
may contact the principal investigator:

Researcher: Elizabeth J. Sandell, Ph. D.

328 Armstrong Hall, Department of Educational Studies: Elementary and Early
Childhood College of Education, Minnesota State University, Mankato

Mankato, MN 56001

Office 507-389-5713

Fax 507-389-5853

Email elizabeth.sandell@mnsu.edu

If you prefer to talk with someone other than the principle investigator about the research
subjects’ rights or in the event of a research-related injury, you may contact:

IRB Administrator: Anne Blackhurst, Ph. D.

AF 115, College of Graduate Studies and Research,

Minnesota State University, Mankato

Mankato, MN 56001

Office 507-389-2321

Email anne.blackhurst@mnsu.edu

You will be given a copy of this form to keep for your records.
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Statement of Consent: | have read the above information. | have asked questions and
have received answers. | consent to participate in the study during the 2008 and 2009
calendar years. (Expiration date: ) | agree that the principal
investigators may use my image in photographs published as part of scholarly journal
articles or reviews. | agree that a copy of the completed GGA with the GGA Program
Information Form will be sent to the chairperson of the ACEI GGA Task Force to be
included in the international database. | understand that I may keep a copy of the results
for program quality improvement activities.

Signature Date

Signature of Investigator Date
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Appendix F

INFORMED CONSENT FORM - RUSSIAN
Cornanrenne

PyKkoBO/CTBO 110 UCIIONB30BaHUIO HHCTpyMeHTa OIEHKH paboThl
00pa30BaTeNbHOr0 YUPKKISHUS Ha ocHOBE «I 1o0anbHOro PykoBoacTBa» B cucteme
JOHIKOJIBHOTO 00pa30BaHMUA.

Me1 npurnamaem Bac npuHATE ydacTre ¢ UCCIaJ0BAHUM 110 U3YyYEHUIO
o0pa3zoBaTenbHOU cephl pearn3yeMoil uepe3 00pa3oBaTeIbHbIE IPOrPaMMBI IS 1eTeH
JOLIKOJIBHOTO Bo3pacta. L{enp uccnenoBanus — M3y4uTh HACKOJIBKO HCITOJIb30BAHUE
uctpymeHTa orneHku «I[ modansHoe PykoBomctBo» (OI'P) moMoXkeT yIydmuTh CUCTEMY
JOIIIKOJILHOTO 0OpazoBaHus. MccnenoBanue Oymer nmpoBeaeHo Ha nmpoTsikeHun 2008 u
2009 xanenmapHoro rozaa. Kak ysactHuky uccnenoBanus Bam nonagoourscs
npuom3uTensHO 20 yacoB Bamrero BpemMeH# .

JlaHHBIN IPOEKT OCHOBAH Ha IAapTHEPCTBE MEKAY [ 0Cy1apCTBEHHBIM
YuuBepcurerom mrat Munnecora r. Mankaro, CIIIA u Ceepo-BocTounbiMm
I'ocynapcTBeHHbIM YHUBepcuTeTOM I'. Maranas, Poccusi. Bbl Obuin BEIOpaHbI IS
ydacTus B JaHHOM IIPOEKTE , TaK Kak BEI siBisieTech mpenojaBaTesieM win paboTaere B
cdepe yrpaBiaeHUs TOMIKOILHOTO 00pa3oBanus. [Ipoutute qaHHBIN JOKYMEHT U 3a/1aiiTe
BCE MHTEepecyrore Bac Bompockl nepel TeM, Kak Bbl moAnummTe JaHHbIA TOKYMEHT.

Nudopmanus 06 uccieroBaHNN:

JlaHHO€ HCIIeA0BaHUE MPOBOJUTCACTYIEHTaMH [ 0Cy1apCTBEHHOTO
YHuBepcurera mrata MunHecota r. MaHKarto moj pykKoBOJCTBOM ITPEBOIaBaTeNeH
negarornyeckoro gaxynprera. Llens uccnenoBanus — 1aTh BO3MOKHOCTh CTY/ICHTaM
MEJOrOrHYKOro (paKyabTeTa 03HAKOMUTHCS BaXKHOCTBIO BIUSHUS OKPYKarolen
pa3BHUBAOIICH CPEJbl IETEH HaUYAIbHBIX KJIACCOB JIJIsl TOTO, YTOOBI TOOYIUThH B HUX
KenaHue K uzydenuto. MccnenoBanue 0yner nmposeaeHo Ha npotsokennn 2008-2009
T'OJIOB.

[Ipouenypa:

Ecnu Bl cornacHbel puHATH y4acTHE B UCCIIEIOBaHUH, TO Bam npencrour:

1. [IpuHATH yyacTrie B HOJATOTOBUTEILHOM CEMUHAPE MO UCTOJIB30BAHUIO
MHCTPYMEHTA OLIEHKH 00pa30BaTeNbHOT0 YUpexkaeHUus Ha ocHOBe «I mobampHOr
PyxoBoncrea» (OI'P).

2. Ocy1iecTBUTh OIIEHKY pabOThl 00pa30BaTEIIBHOTO YUPEIKICHUS Ha OCHOBE
«['nobansuoro PykoBoacteay. [IpoBenenue onenku meHTine 20 gacoB Barero BpeMeHy,
KOTOpOe Oy/IeT BKJIIOUEHO B Bairy o0bIieHHYI0 yueOHYI0\pabodyio pyTHHY.

Puck 1 mpenMyIiecTBo OT y4yacTusi B IPOEKTE:
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EnucTBenHbIit prck (hakTop — 3TO HECOTIaCHe POAUTENCH Ha YIaCcTHs X JIeTeH B
IIPOBEJICHUH HCCIIET0BAHN.

Ha nprsbxenun nccnagoBanus paspemaercs: GororpadupoBaTh 3I€MEHTHI
o0yyaroIei ¢ peapl A1 UCIIOIb30BaHMs UX B OTUETE MO UcciienoBanuio. OqHaKo,
¢dboTorpadvu WM JIMYHBIE TaHHBIC O JIETAX HE OYIyT UCIOIB30BaHbI IIPU COOpE U
aHanu3e naHHbIX. CTyIEHTHI eJaroru4eckoro (axymnprera, oOydyaronmecs Ha HalleM
(bakynbTere, MOT'yT U3YYUTh OObEIMHEHHBIE PE3YyIbTaThl MCCIEI0BAaHUS IO MEpe
Pa3BUTH UX JIMYHBIX CIIOCOOHOCTEN B (pOPMUPOBAHUH 00yUaroIel Cpebl B KIIaCCHON
KOMHare.

Bce dotorpadun Oyayt SBIATHCS JOCTOSTHUEM JIUI] OTBETCTBEHHBIX 32
HCCIIEIOBaHNE U MOTYT OBbITh HCIIOJIb30BaHbI JIs1 00pa30BaTEIbHBIX 1IeNIel, MaTepHalioB
U OTYETOB.

Ecnu Be1 cornmacusl Ha ydactue, Bol momydunTe ceprudukar 006 yqacTuu B
UCCJIEOBAaHUM Ha NpoTshKeHUH 20 9acoB OT TJIABHOTO 3a JAHHOE MCCIEA0BAaHUE, 4YTO
Oyzert cBuaeTeNbcTBOBAThH 0 BamieMm Bkiiaze B Bamie mpodeccnonanbHoe pa3BUTHE.
JlaHHBIN cepTUUKAT MOKET OBITH TOJIE3€H I MOBbILIeHHs Bameit kBanupukamu nin
MOJIy4EHUs JINLIEH3UH MPerojaBaTeis.

BononTepckas oneHka ucciieJOBaHus:

Barre pemienne 00 y4auTHH WM OTKa3€ B UCCIIEOBAaHUM He MOBJIUAET HAa Bamu
OTHOILICHH C TAPTHEPCKUMHU CTOPOHAMU MCCIIEA0BAaHNA, @ UMEHHO: [ 0Cy1apCTBEHHBIM
VYHuepcurerom mrata Munnecora r. Mankaro, CIIA u CeBepo-BocTounsiM
l'ocynapcrBennbiM YHUBepcuteToM 1. Maragan, Poccusi. Eciu BBl mpuMeTe pelieHue Ha
yuJacTHe B UCCIIeI0BaHUH, Bbl mMeeTe npaBo mpekpaTuTh Bare yuactus B m000e Bpems
Ha MPOTSHKEHNUHU HCCIeI0BaHUs 0€3 Kakoro-1u0o BIMSAHUSA Ha B3aMMOOOTHOILIEHUS C
MIapTHEPCKUMHU CTOPOHAMU. Bbl MOXKeTe IPEKPATUTD SIBAILIE YIaCTHUsI B UCCIIEI0BAaHUU
CBSI3aBIINCH C OTBETCTBEHHBIM 3a MCCIIEI0BAHNUE 110 TeIePOHY, PaKCy WU JIEKTPOHHON
noure. Bl MOkeTe 3a1aTh Bce MHTEpeCyromue Bac Bonpocs! , koTopele y Bac Bo3HuKIN
B HACTOSAIIUN MOMEHT.

Ecnu Bbl Bo3HHKIM BOTIPOCH! B OyayiieM Brl cMoxkeTe 00paTUThCS K
OTBETCTBEHHOMY 3a MCCJICIOBAHME T10 CIICAYIONMIECH KOHTAKTHON HH(POPMAIIIH:
Researcher: Elizabeth J. Sandell, Ph. D.

328 Armstrong Hall, Department of Educational Studies: Elementary and Early
Childhood College of Education, Minnesota State University, Mankato
Mankato, MN 56001

Office 507-389-5713

Fax 507-389-5853

Email elizabeth.sandell@mnsu.edu

Ecnu BBl peanounTaere 0OCYIUTh ¢ KEM-THO0 IPyTUM, MOMHUMO
OTBETCTBEHHOI'O UCCIEA0BATENIA, BAllU IIpaBa KaK y4aCTHUKA UCCIIEIOBAHUS WIIH
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OTHOCAINHUECA K UCCICIOBAHUIO ITPOUCIICCTBUA UIIN TPABMBI, MOXKETC 06paH_IaTI>CH 10
CJICAYIOIIUM KOHTAKTaM:

IRB Administrator: Anne Blackhurst, Ph. D.

AF 115, College of Graduate Studies and Research,

Minnesota State University, Mankato

Mankato, MN 56001

Office 507-389-2321

Email anne.blackhurst@mnsu.edu

Bam Oyner npenocraBieHa KOMusi JAHHOTO COTJIAIICHUS IS TUIHOTO
MCIOJIb30BaHUS.

Cornamenus: S mpoder/a BbILIEU3T0KEHHYIO HH(popMaluio. S 3again Bce
MHTEPECYIOIINE MEHS BOIIPOCHI U MOJYYMJI Ha HUX OTBETHI. Sl cornaimarch Ha y4acTHs B
uccnepaoBanuu Ha npotspkeHud 2008 u 2009 ronos. ([lata okoHuaHUS:

). 51 cornacen/a ¢ TeM, UTO OTBETCTBEHHBIN HCCIIEI0BATENb MOKET
HCIOJIb30BaTh U OMyOJIMKOBBIBATh MOU (oTOrpadmu B HAYYHBIX CTAThs U )KypHamax. Sl
corjaceH/a ¢ TeM, UTo 3anojgHeHHas Gopma BMecTe ¢ hopmoii «Pabora mo mporpamme/
WNudopmanus 06 o6pazoBaTeIbHOM YUpeXIeHUU» OyayT oTnpasieHsl nupekropy ACEI
OI'P xomuTeTa /U1l BBEJICHUSI B MEXKIyHAPOAHYIO 0a3y aHHBIX. Sl ocCBeOMIIEH/a O TOM,
9TO 5 MOTY COXPaHUTh KOIHIO MOJYYCHHBIX PE3yJIbTAaTOB C IENbI0 JaabHEHIIel padboThl
0 YIYUYIIEHUIO Ka4eCTBa Pa3BUBAIOIIEH 00pa30BaTeIbHON CPEIbI.

IToamuce Hara

IToamuce Hara

6/4/06 [translated June, 2008]



Appendix G
PROGRAM/SCHOOL INFORMATION FORM - ENGLISH

ACEI Global Guidelines Assessment (GGA)
Program/School Information Form

1. Country:

2. Date:

3. City/Town/Village

4. Province/State

5. Person completing form:
"1 Director/Principal/Supervisor ] Assistant director [1Teacher
1 Parent 1 Other (e.g., Assistant Teacher, Psychologist)

6. Type of setting:

"1 Public Education Program/School "1 Public Child Care Program
"1 Private Education Program/School "1 Private Child Care Program
"1 Other (specify)

7. Geographic location:

1 Rural 1 Urban 1 Other (e.g., suburban)

8. Funding source (check all that apply):
Public Private Tuition
] City/Town/Village ] Foundation per month
] Municipality 1 NGO (in local currency)
[] State ) Religious
"1 Federal "1 Individual Owner
1 Other (specify) "1 Franchised

1 Other (specify)

9. Family income level of children attending program/school:
1 Mostly poor
1 Mostly average
1 Mostly wealthy

10. How many months of the year is the program open? Months



11. Hours of operation:
Time Program Opens Each Day
Time Program Closes Each Day

12. Total current enrollment:

13. Age range for children attending program:

14. Number of classrooms per program

15. Classrooms are organized by:
1 Multi-age groups

] Single age groups

Comments:

6/4/06
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Appendix H

PROGRAM/SCHOOL INFORMATION FORM - RUSSIAN

ACEI Ounenka paboTbl 00pa30BaTeILHOTO YUPESKICHHS Ha
ocHoBe “I'mobanproro Pykooncrea” (OI'P)

Pabota no nporpamme/Mupopmarus 06 06pa3oBaTeIbHOM YUPEKACHUU

1. Ctpana:

2. Jlara:

3. T'opo/ mocenok/nepeBHs

4. ObnacTb/pernon

5. IlpencraBuTens, 3aMoNHAOMMIN GopMy:

JlMpeKxTop/HavalbHUK/MHCTIEKTOP

3aMecTUTENb JUPEKTOpa

Bocnuratens/yuutens

Ponurens

Jpyroe (Hanpumep, NOMOIIHUK MPENO01aBaTeNsl, ICUXO0JIOT)

6. Tun yupexneHus:

l'ocynapcTBenHas oOpazoBaTenbHast porpaMmma/o0pa3oBaTeIbHOE YUPEKICHUE
['ocynmapcTBeHHast mporpamma 3a00THI O JeTAX

YacTHast oOpa3oBaresbHas IporpaMma/ 00pa3zoBaTeIbHOE YUPEKICHHUE

YacTHast oOpa3oBarenbHas IporpaMMa 3a00Thl O JAeTei

Hpyroe (yTOUYHHUTD)

81

7. 'eorpaduueckoe MeCTOPACIIOIOKEHHE:
Ceno

I'opon

Jpyroe (Harpumep, IPUropo.)
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8. Ucrounnk hpuHaHCHPOBaHUS (OTMETHTE BCE OTHOCSIIHUECS K BaM):

I'ocymapcTBEHHBIN

I"opoackoii/ ob6macTHOM/ nepeBeHCKui
MyHunMnamIuTeT

I'ocynapcTBeHHBIM

®denepanbHbIN

Hpyroe (yTOYHUTD)

YacTHbIN

Doun

HenpaBurenbcTBeHHas: opraHu3aius
Penurunosnas opranuzanus
NunuBuyanbHbIN Bilaesern
YNOJTHOMOYEHHBIN MPEICTABUTEND

Hpyroe (yTOYHUTD)

Orutara 3a 00yueHue (oIuiaTa ceMel 3a IPEIOCTABIISIEMBIE YCIIVIH)

KonuuectBo B MecsIt
(B MECTHOM ICHE)KHOHW EAMHUIIE)

9. YpoBeHb 10Xx0/1a ceMbH peOeHKa, MOCEIIAI0IIEro MporpaMmy/o0pa3oBaTesibHOE
yapexKIeHue:

HHU3KUH

CpeaHui

BBICOKHM

10. CxoJIbKO MECSIIEB B TOIY OCYIIECTBISIETCS padoTa 1Mo mporpamMmme/B
00pa30BaTeNLHOM YUPEXKIACHUN? MecsueB

11. Yacer paboTsI 110 IporpamMme/o0pa3oBaTeIbHOTO YUPEIKICHHUS:
Bpemennas nporpamMma OTKpbIBae€TCs KaXIbli JCHb
Bpemennas nmporpaMmma 3aKpbhIBa€TCs KaXK/Ibli JEHb

12. KonudecTBo eTei MOoCEemarnX mporpaMMy/00pa3oBaTeIbHOE YUPEIKICHUE:

13. Bo3pacTHo# auanasoH AeTei mocemaromux mporpaMmy/o0pa3oBaTeabHOe
YUpEeKIECHUE

14. KonnuecTBo Ki1accoB pabOTaIOUINX MO MpOorpaMMe/B 00pazoBaTeIbHOM
YUPEXKICHUN




15. PaGoTa kaccoB opraHu30BaHa Mo MPUHIIHITY:
Pa3HoBO3pacTHBIEC IPYIIIIBI
['pynmsl nerei oJHOTO BO3pacta

KommeHnTtapuu:

6/4/06 [translated June, 2008]
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Appendix |
CONSENSUS PROCESS FOR TRANSLATING/ADAPTING
ASSESSMENT INSTRUMENTS - ENGLISH

The consensus methods for translating/adapting assessment instruments is a
multi-step process in which translators and reviewers reconcile differences and reach
consensus to achieve the best possible translation/adaptation.

Consensus group participants

e Project director

e Primary translator - Overall responsibility for the translation

e Technical editor - Reviews translation for consistency of terms and phrases as
well as grammar and spelling

e Review committee of native speakers from variety of countries or regions with
knowledge and/or training in early childhood education or related field - Examines
translation and submits written comments as to whether the wording of the
translation/adaptation accurately reflected the content and intent of the original
instrument.

Twelve Step Process

1. Complete primary translation

2. Submit to technical editor

3. Finalize initial translation

4. Submit to review committee

5. Review committee provides written comments

6. Project director, primary translator & consortium discuss comments and reach
consensus. Submit to technical editor for final revisions

8. Field test translated/adapted instrument

9. Analyze field test data

10. Make recommendations for revisions

11. Discuss/reach consensus among developers, consortium, translator,
technical editor

12. Complete revisions for final edition

Source: Geisinger, K. F. (1994). Cross-cultural normative assessment: Translation
and adaptation issues influencing the normative interpretation of assessment instruments.
Psychological Assessment, 6 (4), 304-312.

6/9/06
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Appendix J
CONCENSUS PROCESS FOR TRANSLATING/ADAPTING
ASSESSMENT INSTRUMENTS - RUSSIAN
ACEI Onenka paboTbl 00pa30BaTeILHOTO YUPESKICHHS Ha
ocHoBe “T'mob6ansHoro PykoBoactea” (OI'P)

CornacoBanue npouecca NepeBoia i MPUMEHEHUE HHCTPYMEHTOB OLIEHKHU —
MHOT'OCTYII€HYATBIH Mpoliecc, B KOTOPOM IEPEBOTUMKHU U PELEH3EHTHI PETYIUPYIOT
pas3nnuus U NPUXOJAT K €JUHOMY COTJIAIEHUIO C LIEJBI0 MOJYYE€HHS HAMITYYILETO
BapHuaHTa nepeBoja «I[ 106amTsHOTO PyKOBOJICTBAY.

Y4acTHUKH TPYMIIbI, pabOTaIONIME Ha/l COTJIACOBAHUEM

JupekTop npoekTa

[lepeBoquMK — HECET MOIHYIO OTBETCTBEHHOCTH 3a MEPEBOJ JOKYMEHTA

TexHuuecKui peakTop — MPOBEPSET MOTYUYECHHBIN IEPEBOI,
MOCTIeI0BATENbHOCTD (hpa3, rpaMMAaTHUKY U IIPABOMUCAHUE CIIOB

Komurer, cocTosinuii U3 HOCUTENEN A3bIKa pa3HbIX CTPAH U PETHOHOB,
KOTOpBIE 00J1a/1al0T 3HAHUAMU MM paboTaroT B cdepe TOIKOIBHOTO 00pa3oBaHus,
MIPOBEPSIOT MEPEBOJ], JAIOT MUChbMEHHBIE KOMMEHTApUU OTHOCUTEIEHO KOPPEKTHOTO
HCII0JIb30BAaHHUS CJIOB, COJIEP/KAHUS U €70 COOTBETCTBUSI OPUTMHAIBHOMN BEPCUHU.

JIBeHaaIaTe 1maroB mpoiiecca

Ocy1iecTBieHHE IEPBUYHOTO IIEPEBOAA

CornacoBaHue TEXHUYECKOTO PeaKTopa

3aBeplIeHNE Ha4aJIbHOTO TIEPEBOAA

CornacoBaHue 1epeBojia KOMUTETOM

[IpenocraBieHne KOMUTETOM MHUCbMEHHBIX KOMMEHTapUEB

Ob6cyxaeHre KOMMEHTapueB M BEIPAOOTKA €TUHOTO MHEHUS TUPEKTOPOM
MIPOEKTAa, HEMOCPEACTBEHHBIM IEPEBOTYMKOM U KOHCOPLILYMOM.

BRI .

7. OxoHUaTeNbHOE PEAAKTUPOBAHUE MTEPEBOA TEXHUUECKUM PEIaKTOPOM.

8. [IpoBepka nepeBeIECHHOTO MaTeprana U MIpUMEHEHHE HHCTPYMEHTOB Ha
MIPAKTHKE.

9. AHanu3 MoIy4eHHBIX JaHHBIX.

10. [IpenocraBnenue pekOMEHIAINN IS TOCIIEAYIOIIET0 IEPECMOTpa U BHECEHUS
KOPPEKTUPOBOK B ITEPEBO/I.

11. OO6cyxaeHue U corjaacoBaHKe MEPEBOIa MEXKIY pa3paboTunKamMH,

KOHCOPLUYMOM, MIEPEBOAUYNKOM U TEXHUUECKUM PEAAKTOPOM.



12. OxoHYaTenpHOE COTJIACOBAHHE TIEPEBO/Ia M BHECEHNE N3MCHEHHH IS
nocyeyomei myOIuKammu.

Hcnone3yemas nureparypa: ['nzunrep K.@. (1994). MexkynbrypHas
HOpMaTHBHas olieHKa: [lepeBoa u mpoOIeMBbl afanTaluy, BIUSIONINE HA HOPMAaTUBHYIO
HWHTEPIPETAIMIO HHCTPYMEHTOB olleHkHu. [Icuxosnoruyeckas Onenka, 6 (4), 304-312.

(Translated 6/9/08)
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Appendix L
DATA COLLECTION GUIDELINES - ENGLISH

You can help demonstrate the reliability (consistency of results) and the validity
(content that is relevant) when you administer the ACEI Global Guidelines Assessment
(GGA) by following the directions listed below. Your help in collecting reliability and
validity data for the GGA will support our efforts to make this assessment tool globally
relevant and accessible. It is not expected that all your ratings will be high because all
programs are different and most have some items that may be rated lower.

Each item is assessed in three ways: (1) a rating ranging from “not available” to
“excellent respectively, (2) space for examples pertaining to the item rating, and (3) space
for additional comments. It is very important that you write in examples and comments
that support your ratings. We need this evidence to help us find out if the content areas in
the assessment tool are really measuring the content areas correctly.

Guidelines

1. Select a sample of classrooms.

2. Obtain permission from directors and teachers to participate in using the
ACEI Global Guidelines Assessment.

3. Have the director or designee complete the GGA Program Information
Form.

4. Conduct the GGA according to the following guidelines:

a. Select two people per program to conduct the assessment (e.g., director
and teacher, teacher and teacher assistant; teacher and trained parent).

b. Read the assessment document together and talk about any statements that
are unclear. Write down any modifications on each person’s form.

C. At the same time, walk around the classroom and outdoor play

environment together and rate each dimension on the assessment form provided. Try to
answer all questions and give evidence examples for your rating even if some questions
seem to repeat previous questions. (DO NOT DISCUSS YOUR RATINGS WHILE YOU
ARE RECORDING THEM.) Note beginning and ending times on the cover page. (It
should take about 1%2 hours to complete the GGA. Or, it can be completed in two 45
minutes sessions as long as both raters can be there at the same time.)

d. As each item is rated, write examples and comments that reflect the
reasons for your ratings (DO NOT CHANGE any ratings on the form after your initial
ratings have been completed).
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5. Send a copy of each person’s completed GGAs with the GGA Program
Information Form to Belinda Hardin to be included in the international database as
indicated below. Keep a copy of the results for program quality improvement activities.
Send to: Belinda J. Hardin, 318 Ferguson Building
Specialized Education Services Department, University of North Carolina at Greensboro
Greensboro, NC 27402 USA
Phone: 336.256.1083
Email: bjhardin@uncg.edu

If you choose to enter the data for the GGAs you have conducted and want those
results included in the international GGA database, please follow the guidelines listed
below and email them to Belinda Hardin at bjhardin@uncg.edu. If possible, please enter
the data on Excel spreadsheets.

Data Entry for Rating Items

1. Please assign a numeric value to each rating according to the following scale:
O inadequate =1
O minimum =2
O adequate =3
O good =4
O excellent =5
O not available =0
2. If the rating for an item is missing, please enter a “9” in the data entry cell.
3. If a person has chosen two ratings for one item, please enter a “6” in the data
entry cell.

Data Entry for Examples and Comments for Evidence of Validity of Ratings

The purpose of the validity verification is to examine the accordance of the
ratings with the evidence provided by the examples and comments. The participants must
provide relevant evidence to justify their ratings. Use the following coding index for
comment/example evidence

1 = There is very little evidence to justify the rating score

2 = There is good but not sufficient evidence to justify the rating score

3 = There is excellent evidence to justify the rating score

9 = Evidence is missing (no examples)

Once coded, please email a copy of the data to Belinda Hardin at bjhardin@uncg.edu.
6/9/06
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Appendix M
DATA COLLECTION GUIDELINES - RUSSIAN
ACEI Ounenka paboTbl 00pa30BaTeILHOTO YUPESKICHHS Ha
ocHoBe “T'mob6ansHoro PykoBoactea” (OI'P)
PykoBo/icTBO 110 cOOPY TaHHBIX

BbI MOkeTe IPOJEMOHCTPUPOBATh HAIEAKHOCTb (IIOCIEJ0BATEIBHOCTh
pe3yibTara) U 3aKOHHOCTH (000CHOBAaHHOCTD cofepxanus) npu ocymiectsienun ACEI
OreHkH pabOTHI 00Pa30BATEIIBHOTO YUPEKICHUS Ha OCHOBE “T'106ambpHOTO
PykoBoactea” (OI'P), cnenyst HxKecTOSIIIUM UHCTPYKIMAM. Barra momors B cOope
Ha/IeKHBIX U 000CHOBaHHBIX JaHHBIX A1 OI'P ykpenut Hamm ycuinus caenarth 3TOT
METOJ OIICHKH YMECTHBIM M JOCTYITHBIM Ha IJ100a1bHOM YpoBHE. Mbl HE 00KHIa€M OT Bac
BBICOKHUX [TOKa3aTeJIeH 10 BCeM MYHKTaM, HOCKOJIbKY BCE MbI pa00TaeM 10 pa3HbIM
00pa3oBaTeNbHBIM IPOrpaMMaM, OOJIBIMHCTBO U3 HUX UMEIOT MYHKTBI, KOTOpBIE
BO3MOYKHO IOJYYaT OLIEHKY HUXKE 0KUAAEMOTO.

Kax/plil MyHKT MOKET OBITh OLIEHEH TPEMs Pa3JIMUYHBIMU CIIOCOOAMMU:

(1) mocTaBUTH OLIEHKY MO KaKAOMY ITYHKTY B MOPSIAKE «OTIUYHO» -
«HEU3BECTHOY,

(2) 3anonHUTH NYHKT «lIprMep U3 )KU3HM KI1accay, UMEIOLINI OTHOLLIEHUE K
OLIEHKE ITyHKTa,

(3) ormeTuTsh B myHKTe «KOMMEHTapumn» Bce TONOJIHUTENbHBIE KOMMEHTAPUH.

OOparure BHUMaHUE HA TO, YTO Bbl HAIMILIETE B KAYECTBE IPUMEPOB U
KOMMEHTapHeB, KOTOpble 00OCHYIOT BalllM OIIEHKH. HaM HY>XHBI 3TH 10Ka3aTeIbCTBA
(mpUMepblI/KOMMEHTAPUN) JJIST TOTO, YTOOBI MBI MOTJIM TTOHATh, HACKOJIBKO HHCTPYMEHT
OLIEHKHU M3MEPSET CO/IepKaHNe KaX A0l «c(epbl» KOPPEKTHBIM 00pa3oM.

NucTpyknmu o cOopy TaHHBIX:

1. BriOpatb rpymnimy/kiacc kak o0paser s MPOBEACHHS OLICHKH.

2. [TomyuuTs paspenieHne oT JUPEKTOpa UM YIUTEIIS Ha UCTIOIB30BAHUE
ACEI Ouenku paboTsl 00pa3oBaTeNbHOTO yUpexkIeHUs Ha ocHOBE “I T06ansHOTO
PykoBoactea” (OI'P).

3. JIMpEeKTOp UK €r0 YIOJTHOMOYEHHBIN 3aMECTUTENb JOJKEH 3aIl0IHUTh
bopmy «Pabota o mporpamme/Nudopmarius 06 0O6pa3oBaTeILHOM YUPESKICHUI.
4. [Iposectu OI'P cornacHo ciaenyromuM HHCTPYKIMSIM:

A. BpiOpath I1BYyX 4eOBEK U3 pacueTa Ha OJIHY IPOrpaMMy/Kiaacc s
IIPOBEJIEHUS OLIEHKH (HapUMep, JUPEKTOP U YUUTENb; YIUTEIb U ACCUCTEHT YUUTENS;
YUHUTEINb U MPEABAPUTEIHHO MPOMICIITNI 00yIeHHE/TIOITOTOBKY POJIUTENH).
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b. BwmecTte npouyecTh TOKYMEHT OLIEHKU U OOCYJTUTh BCE IYHKTHI,
KOTOPBIE SIBJIAIOTCSI HEMOHSATHBIMU WJIM HESICHBIMU. 3allucaTh BCe
KOPPEKTUPOBKU/HESCHOCTH B CIIEIUAIBHON (hOpMe KaxkKI0TO OLIEHHUBAIOILIETO.

B. Heo6xoanmo 060iiTu rpymnmy/KIacCHYI0 KOMHATY, TEPPUTOPHUIO
00pa30BaTENbHOTO YUPEKACHUS/UTPOBYIO TUIOIMIAJIKY M OLEHUTH KaXIbIil U3MEepSIeMblil
KOMIIOHEHT B COOTBETCTBUH ¢ (hopMoii onieHKH. [TonpoOyiiTe OTBETUTH Ha BCE BOIPOCHI
U MIPOWITIOCTPUPOBATh UX IPUMEPAMHU, 1aKE €CIIU BaM MTOKAXKETCsI, YTO HEKOTOPbIE
Borpocsl nopropstiorest. (HE OBCYXXJJAWUTE BAILIM ITOKA3ATEJIM, BO BPEMS
IMPOBEJAEHUA OLIEHKHM). OT™MeThTe BpeMs Hadajla 1 OKOHYAHHS TIPOBHICHUSI OIICHKH
Ha IIEpBOM cTpaHulEe NoKyMeHTa olleHKH. (OI'P noskHa 3aHaTh npuMepHo 1,5 daca.
Mo3kHO TPOBECTH OIICHKY M B JIBa 3Tama 1o 45 MUHYT Kaxaerid. O0a ucciaeaoBaTess
JOJDKHBI IPUATH B TPYIITY/KIIACC B OJTHO U TO )K€ HA3HAUEHHOE BpEMSI).

I'. Tlocne oneHKH Kaxa0ro NyHKTa, HAMUIINWTE PUMEPHI U
KOMMEHTapUH, KOTOPBIC TIOITBEPASAT IPUUMHY ITOCTABICHHBIX BaMu onieHOK (HE
U3MEHSIUTE Bamu nepBoHaYanbHbIC OLEHKH, OTMEUYCHHbIE Ha (hopMe Mocie ee
3aIIOJTHEHUS ).

[Tocnate 3anonHeHHyI0 Komnuio ¢popmbl OI'P kaxoro uccnenoatens, BMecte ¢ GpopMoi
«Pabora o nporpamme/Mudopmarius 06 06pa3oBaTEIbHOM YUPEKICHUN» HA UMS
Bbenunapl XapauH 1o ykazaHHOMY HIDKE aJipecy JUJIsl TOT0, YTOObI BalllM JaHHbBIE ObLIH
BKJIIOYEHBI B MEXIYHapOAHYIO 0a3y 1aHHBIX. COXpaHUTE KOIHUIO MOTY4EHHBIX
Pe3yabTATOB JUISL TOTO, YTOOBI B OCIEICTBUH IPUMEHUTH COOTBETCTBYIOIINE ICHCTBHS
10 YCOBEPLIEHCTBOBAHNIO KaUeCTBAa OPraHU3aI[MH [IPOrpaMMbl U pabOThI
00pa30BaTENBLHOTO YUPEKACHUS.

@Dopmbl HEOOXOIUMO OTOCHATH IO aJIPecy:

Bennnpa XK. XapaunH Belinda J. Hardin

318 3paHue PepriocoH 318 Ferguson Building
CneumannsmpoBaHHbIN OTAEN NO Specialized Education Services Department
obpaszoBaTesibHbIM yCayram University of North Carolina at Greensboro
YHusepcuteT CeBepHont KapoauHsbi T. Greensboro, NC 27402 USA

puHcbopo Phone: 336.256.1083

lpuHcbopo, CK 27402 CLLA Email: bjhardin@uncg.edu

TenedoH: 336.256.1083

dneKTpoHHaA noyta: bjhardin@uncg.edu
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ACEI Onenka paboTbl 00pa30BaTeIbHOTO YUPESKJACHUS Ha
ocHoBe “I'mobanbHoro PykoBosactea” (OI'P)
PykoBozicTBO 110 cOOpY TaHHBIX

Ecnu BBl pemmiy npou3BecTH cOOp JaHHbBIX, M XOTUTE YTOOBI 3TH pe3yJIbTaThl ObLIH
BKJIIOYCHHBIE B MEKIyHapoaHyto 0a3y nanubix OI'P, moxanyiicTa, ciemyiite
HIDKECTOSANIEMY PYKOBOJACTBY M IOLUIATE JAHHBIC 110 3JIEKTPOHHOMY afIpecy:
bjhardin@uncg.edu nHa ums benmuuner Xapaua. Ecinu 9To0 BO3MOXHO, OXKamyiicra,
BBEIIUTE JTAaHHBIC, HCIONB3Ys TaOIHII IIporpammel Excel.

[TyHKTBI OIICHKH JAHHBIX

1. Onpenennure YMCIOBYIO LIEHHOCTD JUISl KXKI0M OLIEHKHU, COIIACHO
cleAyronien mKaie:
HeageksaTHO =1
MuWHUManNbHO =2
AfeKkBaTHO =3
Xopouwo =4
OTAn4yHO =5
HeussecTHO =0
2. Ecnu onieHka ju1si myHKTa OTCYTCTBYET, BOUIIUATE "9" B TUEHKYy BXO/1a TaHHBIX.
3. Ecnu yenoBek BBIOpa B OIEHKH JUIsl OHOTO MyHKTA, BIUIIUTE "6" B TUCHKY

BXO0J1a JaHHBIX.
BBox maHHBIX B KOJIOHKU «IIPUMEP W3 KU3HU KJIACCa» U KKOMMEHTAPUN

JlaHHBIC BBEJCHHBIC B KOJIOHKH «IIPUMEP U3 KU3HH KIJIACCa» U «KOMMEHTAPHHY» CITY>KaT
IUUIA TOTO, YTOOBI JOKAa3aTh 000CHOBAHHOCTEL/OOBEKTUBHOCTE IIOCTABJIEHHBIX OIIEHOK.

HGHB OOBEKTHBHOCTH - HUCCICA0BATh COOTBCTCTBUC ITOCTABJICHHBIX OIICHOK,
IMOATBECPKAAA NX HIPpHUMEpPaMU U KOMMCHTapUAMMH. YyacTHUKH AOJIKHEBI TPEAOCTABUTH
CYIICCTBCHHBIC NOKA3aTCIILCTBA MMOCTaBJICHHON UMH OLCHKH.

Hcnonp3yiiTe ciaenyromue KOTUPOBKY IS I0Ka3aTeIbCTBA BAIIUX IPUMEPOB/
KOMMEHTApPUEB

1 HepocTaToyHO AOKa3aTeNbCTs, NOATBEPKAAIOLMX MOCTABAEHHYIO OLLEHKY

JocTtatoyHo 060CHOBaHHbIE, HO HE 3HaYUTe/IbHbIEe AOKa3aTenbCTBa nocTaB/eHHOM oueHKe

2
3 OTI'IVILIHbIE/060CHOBaHHbIe AOKa3aTenbCTBa nocTaB/seHHOM OoLeHKe
9

[loKazaTenbCTBa OTCYTCTBYIOT (OTCYTCTBME NpUMepa)

6/9/06 (Translated 6/8/08)
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Appendix M

GLOBAL GUIDELINES ASSESSMENT —ENGLISH

ACEI GLOBAL GUIDELINES ASSESSMENT (GGA)
ADAPTED FROM THE
GLOBAL GUIDELINES FOR THE EDUCATION AND CARE OF YOUNG CHILDREN IN THE 215" CENTURY

—_—_ b s e ]

In order for us to better understand the characteristics of the participants and ensure the value of the GGA to a variety of early
childhood educators/caregivers globally, please complete the demographic information below. All information will be kept
confidential. Thank You!

1. Country 2. Date Completed

3. Your School/Center Name

4. Your Name
5. Gender "1 Female 1 Male
6. Current Position "1 Director/Principal/Supervisor "1 Assistant director "1 [1Teacher | Parent

(111 Other (e.g., Assistant Teacher, Psychologist

7. Length of time in this position in this program? years months
8. Length of time in the early care and education profession? years months
9. Highest educational level completed ) Primary School ] Some Secondary or High School



1 Secondary or High School Diploma/GED 1 Some college, __ years
"1 Early Childhood Diploma/Certificate 1 Bachelor’s Degree
] Master’s degree 1 Doctoral degree ] Other, (specify)

] 2-Year or Associate’s College Degree

1 Some Graduate Coursework, _ years

Please indicate the time you began and ended the assessment.

GGA Start Time GGA End Time

6/9/06
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ACEI Global Guidelines Assessment (GGA)
adapted from the
Global Guidelines for the Education and Care of Young Children in the 21st Century

Area 1: Environment and Physical Space

The young child’s learning environment must be physically and psychologically safe. Physical safety includes the need to
protect the child from health hazards that prohibit the child’s ability to learn and develop. The need to address the child’s
psychological safety implies that the overall environment should instill a sense of belonging and well-being for all children.
The physical space should be organized to provide a variety of learning experiences for all children of different races, gender,
ethnicity, or special needs. Resources within this environment should reflect the cultural experiences and traditions of the
children and families using the program. Overall, this safe environment should empower the child by providing opportunities
for exploration, play, and practicing life skills.

Subcategory: Environment and Physical Space

1. The environment and physical space are O excellent Comments:
free from hazards, including unsafe O good

equipment, pollution, and violence. O adequate

Classroom Examples: O minimum

O inadequate
O not available

2. The environment provides basic sanitation, O excellent Comments:
safe and nutritious food, potable water,and O good

adequate ventilation. O adequate

Classroom Examples: O minimum

O inadequate
O not available




3. Educators/caregivers create a calm and
peaceful social/emotional classroom.
Classroom Examples:

4. The environment promotes good health
practices (e.g., personal hygiene including
washing of hands).

Classroom Examples:

5. The environment provides children with a
sense of well-being, belonging, security, and
freedom from fear.
Classroom Examples:

6. The equipment and physical structure are
regularly maintained and cleaned.
Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:
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Comments:

Comments:

Comments:




7. Children and educators/caregivers
experience times of laughter and joy
throughout the day together.

Classroom Examples:

O excellent Comments:

O good
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O adequate

O minimum

O inadequate

O not available

Subcategory: Developmentally Stimulating Environment

8. There are opportunities for frequent and

positive child-child and child-adult
interactions.
Classroom Examples:

9. The environment stimulates children to
play, explore, and discover.
Classroom Examples:

10. There are opportunities for children to
engage in active indoor and outdoor play.
Classroom Examples:

O excellent Comments:

O good

O adequate

O minimum

O inadequate

O not available

O excellent Comments:

O good

O adequate

O minimum

O inadequate

O not available

O excellent Comments:

O good

O adequate

O minimum

O inadequate

O not available



11. There is a balance of time for free play
and structured activities.
Classroom Examples:

12. The environment is pleasing and attractive
to children. There are a variety of colors,
textures, surfaces, and visual dimensions.
Classroom Examples:

13. There are a variety of materials that
promote problem solving, critical thinking,
and creativity for children with different
abilities.

Classroom Examples:

14. The outdoor space and play equipment
provide a variety of movement possibilities.
Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:

Comments:

Comments:

Comments:




15. The outdoor environment contains
opportunities for extension of play such as
gardening and other activities in natural
habitats.

Classroom Examples:

16. The space is effectively organized so that
materials for play and artistic expression are
readily accessible to the children.

Classroom Examples:

17. The indoor environment contains
materials for children to construct their own
play things.
Classroom Examples:

18. The outdoor environment contains
materials for children to construct their own
play things.
Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:

Comments:

Comments:

Comments:




19. Children co-participate in planning and
organizing the environment.
Classroom Examples:

Area 2: Curriculum Content and Pedagogy

O excellent

O good

O adequate

O minimum

O inadequate
O not available
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Comments:

Early childhood curriculum includes experiences, routines, and interactions that occur in each child’s day in group settings
(e.g., schools, centers) and in family care. Curriculum is a plan that reflects the educational philosophy and provides guidelines
for educators and caregivers and the interactions between adults and children who carry out the plan. The child is at the heart
of the curriculum. All children are competent and their learning must be rooted in experiences appropriate to their
developmental levels and cultures. A quality early childhood curriculum is focused on the whole child and considers physical,
cognitive, linguistic, creative, and social/emotional growth. The ultimate goal of an early childhood curriculum is to produce
more competent, caring, and empathic world citizens.

Subcategory: The Curriculum

20. A curriculum plan exists for fostering
children's learning.
Classroom Examples:

21. Flexible, comprehensive plans are
implemented that are oriented to the children,
family, and cultural contexts.

Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:

Comments:




Subcategory: The Content of the Curriculum

22. The curriculum gives children the
opportunity to master information and
practice the skills that they need in order to
function effectively in society.

Classroom Examples:

23. The curriculum emphasizes content that is
connected to real world experiences.
Classroom Examples:

24. The children contribute ideas for planning
curriculum activities.
Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:
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Comments:

Comments:




Subcategory: Pedagogical Methods

25. Educators/caregivers have a supportive
teaching and caring relationship with children.
Classroom Examples:

26. Educators/caregivers use positive
language when speaking to children.
Classroom Examples:

27. Educators/caregivers possess a basic
understanding of pedagogical principles that
provide guidelines for practice.

Classroom Examples:

28. Educators/caregivers use many methods to
recognize and support the children's own
learning strategies.
Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:
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Comments:

Comments:

Comments:




Subcategory: Learning Materials

29. Educators/caregivers use local materials as O excellent

resources for teaching and learning.
Classroom Examples:

30. Curriculum materials and equipment are
provided for ALL children that support
creative learning experiences (e.g., art, dance)
and maintain cultural integrity.

Classroom Examples:

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Subcategory: Assessment of Children’s Progress

31. Individual progress is monitored and each
child's strengths and assets are recognized.
Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:
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Comments:

Comments:




32. Individual progress is shared with parents
and families.
Classroom Examples:

33. The children are engaged in self-
evaluation.
Classroom Examples:

34. Individual children’s learning processes
and achievements are monitored
systematically.
Classroom Examples:

Subcategory: Evaluation of Programs

35. The program is evaluated regularly in
regard to its overall contributions and
relevance to children and the broader society.
Classroom Examples:

O excellent Comments:
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O good
O adequate

O minimum

O inadequate

O not available

O excellent Comments:

O good

O adequate

O minimum

O inadequate

O not available

O excellent Comments:

O good

O adequate

O minimum

O inadequate

O not available

O excellent Comments:

O good

O adequate

O minimum

O inadequate

O not available



36. The program's ability to meet local,
regional, national, and international standards
for excellence in education/care is evaluated
comprehensively.
Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Area 3: Early Childhood Educators and Caregivers
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Comments:

Educating and caring for young children are among the most important and demanding responsibilities that an individual can
assume. It is crucial that educators and caregivers possess appropriate characteristics for assuming those responsibilities related
to the developmental level of the children, and knowledge of effective programming.

Subcategory: Knowledge and Performance

37. Educators/Caregivers demonstrate
knowledge of child growth, development, and
learning and are able to apply this knowledge
to practice.
Classroom Examples:

38. Educators/Caregivers adapt the use of
space, materials, and time to meet the needs of
the children and the particular program.
Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:

Comments:
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39. Educators/Caregivers communicate their O excellent Comments:
professional knowledge to others. O good
Classroom Examples: O adequate

O minimum

O inadequate
O not available

40. Educators/Caregivers work collaboratively O excellent Comments:
and in partnership with others. O good
Classroom Examples: O adequate

O minimum

O inadequate
O not available

41. Educators/Caregivers understand/ O excellent Comments:
implement an effective program and use a O good

variety of learning materials. O adequate

Classroom Examples: O minimum

O inadequate
O not available

42. Educators/Caregivers reflect on their O excellent Comments:
individual practices and make appropriate O good

changes. O adequate

Classroom Examples: O minimum

O inadequate
O not available




Subcategory: Personal and Professional Characteristics

43. Educators/Caregivers exhibit personal
characteristics that demonstrate caring,
acceptance, sensitivity, empathy, and warmth
toward others.
Classroom Examples:

44. Educators/Caregivers respond to children
who are experiencing distress in a comforting,
supportive, and timely manner.

Classroom Examples:

45. Educators/Caregivers exhibit personal
commitment to lifelong learning.
Classroom Examples:

46. Educators/Caregivers treat children with
dignity and respect to support the
development of their self worth.

Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:

Comments:

Comments:

Comments:




47. Educators/Caregivers are advocates for
children and their families.
Classroom Examples:

Subcategory: Moral/Ethical Dimensions

48. Educators/Caregivers respect children,
their culture, and family practices.
Classroom Examples:

49. Educators/Caregivers show courage in
acting on behalf of children and speak up to
protect children when necessary.

Classroom Examples:

O excellent Comments:

O good
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O adequate

O minimum

O inadequate

O not available

O excellent Comments:

O good

O adequate

O minimum

O inadequate

O not available

O excellent Comments:

O good

O adequate

O minimum

O inadequate

O not available



Area 4: Partnerships with Families and Communities
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The care and education of children is a shared responsibility among the family, educators, caregivers, and the community.
Within the family and community, all participants share an ethical/moral responsibility to promote the optimum conditions for

the well-being of children.

Subcategory: Program Policies

50. Program policies promote partnerships
and positive, constructive relationships with
families and community.

Classroom Examples:

51. Program policies provide opportunities for
families to participate at different levels,
based on their strengths and life experiences.
Classroom Examples:

52. Program policies provide support for
families either directly or through links with
other community resources (e.g., agencies,
specialists, community leaders).

Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:

Comments:

Comments:




Subcategory: Communication with Families

53. Ongoing discussions/conferences with
families about children's progress and other
concerns are communicated in understandable
language.

Classroom Examples:

54. Educators/caregivers conduct
informal/formal reviews with parents
summarizing yearly progress.
Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Subcategory: Moral/Ethical Responsibilities and Behaviors

55. The program has procedures for protection
of children from hazards or abuse.
Classroom Examples:

56. Program experiences foster self-esteem
and self-confidence in all the children.
Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:
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Comments:

Comments:

Comments:




57. Moral/spiritual/ethical experiences in the
curriculum reflect and promote values of
individual families.
Classroom Examples:

Subcategory: Training and Resources

58. Guidelines are established for parent

participation and involvement in the program.

Classroom Examples:

59. Resources/Information is made available
to families on aspects of child development
and learning.
Classroom Examples:

60. Resources/Information is provided to
family and community members to enable
them to make appropriate decisions about
children's health care and nutrition.
Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:
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Comments:

Comments:

Comments:




61. Educational materials and/or information
sessions suitable for the community, culture,
and geographic location are made available to
families.

Classroom Examples:

Subcategory: Recognition of Diversity

62. Opportunities are provided for ongoing
training of educators/caregivers to enhance
knowledge and understanding about issues of
diversity.

Classroom Examples:

63. Materials/strategies ensure participation of
families with diverse characteristics (e.g.,

cultural, linguistic, ethnic, or socioeconomic).
Classroom Examples:

O excellent Comments:
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O good
O adequate

O minimum

O inadequate

O not available

O excellent Comments:

O good

O adequate

O minimum

O inadequate

O not available

O excellent Comments:

O good

O adequate

O minimum

O inadequate

O not available



Subcategory: Transition of Children from Home to the Program

64. Children and families can visit the
program before starting to attend it regularly.
Classroom Examples:

65. Information on expected child behaviors
in the program and child achievements in the
curriculum is disseminated to families.

Classroom Examples:

66. Connections between home and program
are encouraged and maintained.
Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:
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Comments:

Comments:




Subcategory: Opportunities for Family and Community Participation

67. Opportunities are provided for families
and community representatives to visit and
observe program activities.

Classroom Examples:

68. Collaboration is established with families
for monitoring children's progress and
assessment.
Classroom Examples:

69. Collaboration is established with families
and community representatives for program
planning, management, and evaluation.
Classroom Examples:

70. Families and community representatives
participate in the decision-making process.
Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:
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Comments:

Comments:

Comments:




71. Parent/Family volunteer opportunities to

assist in the classroom and contribute

expertise are provided (e.g., making materials,

leading activities).
Classroom Examples:

Subcategory: Interprofessional Collaboration

72. Collaboration with professionals/
organizations is established (e.g., with
psychologists, social workers, businesses,
religious groups). Please identify types of
collaboration in the examples.

Classroom Examples:

73. Support is provided for families in need.

Classroom Examples:

O excellent Comments:
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O good
O adequate

O minimum

O inadequate

O not available

O excellent Comments:

O good

O adequate

O minimum

O inadequate

O not available

O excellent Comments:

O good

O adequate

O minimum

O inadequate

O not available



Area 5: Young Children with Special Needs
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Children with special needs are those with impairments, disabilities, illnesses, risks associated with developmental delay, or
exceptional abilities/talents. In order to develop to their potential, these children require support services beyond those that are
considered sufficient for the development for their typically developing peers. The special needs may be due to a wide variety
of factors (e.g., poverty, poor nutrition, or biological conditions). Children’s special needs may range from those requiring
minimal attention to those requiring extensive modifications and/or services. The concept of special needs is socially
constructed and, because every society is unique, each will develop a meaningful concept of special needs, identify gaps in
services, and develop a service plan. Accessible and equitable services for ALL children can make a positive and lasting
difference that decreases the need for special services.

Subcategory: Access and Equity of Services

74. Both female and male children have equal
access and equal opportunities in types and
levels of support and services.

Classroom Examples:

75. Children from low-income groups have
access and equal opportunities to those of
high-income groups.
Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:

Comments:




76. Children have access and equal
opportunity irrespective of their religious,
ethnic, language, or cultural affiliation.
Classroom Examples:

77. Children with disabilities and other special
needs have equal access and equal
opportunities in types and levels of program
services.

Classroom Examples:

78. Information about the program is
communicated to all groups in the
community.
Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Subcategory: Common Philosophy and Common Aims

79. A team of parents of children with
disabilities, program staff, and/or other
specialists work together to meet a particular
child's needs.
Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:
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Comments:

Comments:

Comments:




80. There is an identified person in charge of
planning, coordinating, and monitoring the
delivery of services for children with
disabilities.
Classroom Examples:

81. Staff members are required to report plans
for children with special needs to government
agencies.

Classroom Examples:

Subcategory: Staff and Service Providers

82. A staff member and/or specialist in the
program has skills to identify special needs of
children or a professional with those skills is
available.

Classroom Examples:

83. Staff members and/or specialists
individualize, adapt, and modify to meet the
individual educational or care needs of
children with such needs.

Classroom Examples:

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

O excellent

O good

O adequate

O minimum

O inadequate
O not available

Comments:
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Comments:

Comments:

Comments:




84. Staff members and/or other specialists
establish ongoing relationships with
parents/guardians and families in meeting the
needs of their children.

Classroom Examples:

85. Staff members have opportunities to
communicate their recommendations to
officials who make decisions and laws about
child care/education services.

Classroom Examples:

Subcategory: Service Delivery

86. Adaptive equipment and materials are
provided to children with special needs in the
program.

Classroom Examples:

87. Services are delivered within an inclusive
environment of special needs children and
non-special needs children.

Classroom Examples:

O excellent Comments:

O good
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O adequate

O minimum

O inadequate

O not available

O excellent Comments:

O good

O adequate

O minimum

O inadequate

O not available

O excellent Comments:

O good

O adequate

O minimum

O inadequate

O not available

O excellent Comments:

O good

O adequate

O minimum

O inadequate

O not available



88. Families of children with special needs are O excellent

involved in decision-making, planning, O good
delivery, and assessment of services. O adequate
Classroom Examples: O minimum

O inadequate
O not available

Comments:
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Appendix N
GLOBAL GUIDELINES ASSESSMENT — RUSSIAN

ACEI Ouenka aesTeJJbHOCTH 00pa30BaTeIbHOI0 YUpeKIeHUs
Ha ocHoBe «I'J100anbHOrO0 PykoBoacrsa» (OI'P)
JlokymeHT pa3padoraH Ha ocHOBe «[J100aJIbHOI0 PYKOBOCTBA 110 00pa30BaHUIO M 3200Te 0 AeTsAX B 21-om
BeKe».

—_—_ o 9 e ]

J1J1s TOTO 4TOOBI TyYIIIe MOHSATH XaPAKTEPUCTUKY YIACTHHKOB HCCIEIOBAaHUS U IOATBEPIUTH IIeHHOCTh OI'P B cucteme
JIOTIIKOJILHOTO 00pa30BaHMs Ha TII00ATbHOM YpOBHE, MTOXKAITYICTa, 3aMIOJIHATE aHKeTy. Best madopmarus OyneT XpaHUuThCsS
KoH}puneHmanpHo. Cracu6o!

1. Crpana 2. JaTa 3anotHeHUs

3. HazBaHue MIKOJIBI HJTH HIEHTPA

4. ®UO
5. on L] 3KeH L Myx
6. J10/ZKHOCTH ] [lupexrop | 3amecTUTENb IUPEKTOPA L [ Yuurens '] Ponurens
U] dpyroe (acCUCTEHT yYHUTEIsl, TICUXOJIOT):
7. CKOJBbKO BpeMeHH BbI padoTaeTe HA 3aHUMAEeMOM JT0JZKHOCTH? ____roma/mer __ mecsa (eB)
8. Kak go.ro Bel padoTraere B cucTeMe 00pa3oBaHusi ______roma/mer __ mecsra (eB)
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0. Oo6pa3zoBanusn

'] HeokoHUEHHOE CpeliHEe

"1 OxoHUEHHOE cpenHee 0Opa3oBaHue

] Texuukym/ Kommemx  yer

] 2-X TOAMYHOE CIIeIMaTbHOE 00pa30BaHHE

" lumuiom wim cepTudukat BocmuTaTeNs AETCKOro caaa
] bakanaBp

| HeoxoHueHHas CTETIEHb Marucrpa

'] Maructp

] JIokTOop HayK

| pyroe (yTouHUTE)

Ilo:kaayicTa, VKAKUTE TATY HAYAJA ¥ OKOHUYAHHS NPOBEIEHUNA OLICHKH JIeITEJILHOCTH BAllIero 00pa3oBaTeIbHOI0
vupekaeHus Ha ocHoBe «I'J100aJIbHOI0 PYKOBOJACTBAY Ha4daJio OKOHYaHHEC

6/9/06
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ACEI Ouenka nesiTeIbHOCTH 00Pa30BaTeJILHOI0 YUPesKIeHUsI Ha
ocHoBe «I'100anbHOTO PykoBoacrea» (OI'P)

JdoxymeHT pa3padoTaH Ha 0cHOBe «[J100aJIbHOI0 PYKOBO/JCTBA 10 00Pa30BaHUIO U 3a00Te 0 AeTAX B 21-0M Beke»

Cdepa 1. Oxpvikaromas cpena 1 pusnueckoe NpocTpaHcTBo.

Jlst mereii oOyvaromas cpea 10JbKHa ObITh (U3UYECKH M TICUXOJOTHYeCKH Oe3ormacHor. dusnueckast 6€30macHOCTh
BKJIFOYAET B ce0s1 3auTy peOeHKa OT pa3MUYHbBIX yTPoO3 IS €T0 30POBbsI, KOTOPhIE MOTYT MIOMEIIATh €r0 OOYYECHUIO U
pazButuio. [lcuxonoruueckast 6€30MaCHOCTh BKIIIOYAET B ¢e€0s cO3/1aHre OJIAaronpHUsITHON OKpYKaroIlel Cpeibl Ui pa3BUTHUS Y
peOeHKa 4yBCTBa MPUHAAICKHOCTU U OJIaronpusaTHOrO NMpeOBbIBaHUS B TPYIIIIE.

B mpouiecce o6yuenus ¢puznueckoe NpocTpaHCTBO JOHKHO MPEIOCTaBISATh BO3MOKHOCTH sl pa3JIMUHbIX BUJOB
JEeSTeNbHOCTH JIETEH pa3IUYHBIX pac, STHUYECKOTO MIPOUCXO0XKICHHUS, TI0JIa, IETeH ¢ 0COOBIMU HYKIaMu. Pecypchl
OKPY KaIOIeH Cpebl JODKHBI 0TOOpaXKaTh KYJIbTYPHBIN OMBIT, TPAIUIIMK JIETEH U UX CEMEH Ha OCHOBE HCITOJIh3YEMOU B
YUPEKIESHUU TPOTpaMMbl BOCTIUTaHUS U 00ydeHus. B 1ienom, 6e3omacHas OKpysKaromasi cpejia 10JbKHA IPeJ0CTaBISATh ACTIM
BO3MOYXHOCTb JJIs1 HOBBIX OTKPBITUH, POBEACHUS UCCIIEIOBAaHU, UTP; MO3BOJIATH JETSIM MPAKTUKOBATH UX KU3HEHHBIE
3HAHUS, YMEHUS U HABBIKU.

Oxpy:xaiuas cpeaa u (_[)nmqemcoe IPOCTPAHCTBO

1. Oxpyxatomas cpena u pusnyeckoe O OO KommenTapun
IIPOCTPAHCTBO UCKIKOYAIOT OITACHOCTb, O Xopouwo

HEHCIIPaBHOCTh 000PYIOBaHUS, 3arpsi3HEHHE O ApeksatHo

OKpY’Karolllel cpesibl U KECTOKOe oOpalieHne O MuHUMaNbHO

I10 OTHOIICHUIO K ICTSIM. O HeapekBaTHO

[Ipumep u3 Ku3HU Kiacca O HewussectHo




2. Okpyxaromiasi cpefia COOTBETCTBYET
HEOOXOAUMBIM CAaHUTAPHBIM TPEOOBAHUSM,
rapaHTUPYET 340POBYIO U MOJIE3HYIO IHILY,
MUTHEBYIO BOY, 00ECIIEYMBAET XOPOIIYIO
BEHTUJISILIMIO TIOMELICHMS.
IIpumep u3 xu3HM Kinacca

3. Bocnurarenu co3garoT CIOKOHHYIO0, MUPHYIO
Y SMOIMOHAIEHO-KOM(OPTHYIO 0OCTaHOBKY B
KJIacce.

[Ipumep U3 xKuU3HU Kiacca:

O OTanuHo

O Xopolwo

O ApeksaTHO
O MuHUmanbHO
O HeapgeksaTHO
O HeussecTHO
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KommenTapun

4. Oxpyxkaromias cpeia CriocoOCTBYET
310pOBOMY 00pa3y *KU3HH (HAIpUMeEp: JIMIHAs
TUTHUEHA, BKIIOYAIOIIAsl MBITHE PYK).

[Ipumep U3 Ku3HU Kiacca

5. Oxpy»xaromiast cpesia CriocoOCTBYeT
Pa3BUTHIO Y JIeTeH 4yBCTBA NPUHAIEKHOCTH K
rpyIe, YyBcTBa 6€30MaCHOCTH, OJIAronoIydus
1 CBOOOJIBI OT CTPaXOB.
[Ipumep U3 xKu3HU Kiacca:

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUmanbHO
O HeapekBaTHO
O HewussectHO

KommenTapun

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUmanbHO
O HeapeksaTHO
O HeussectHO

KommenTapun

O OTanuHo

O Xopolwuo

O ApeksaTHO
O MuHUMaNbHO
O HeapgeksaTHO
O HeussecTHO

KommenTapun




6. Oxpyxaromas cpeaa u Gu3nIecKoe
IIPOCTPAHCTBO COJAEPKATCS B UUCTOTE U
HCIIPAaBHOM COCTOSIHUH.
[Ipumep U3 xKu3HU Kiacca:

7. Mexnay 1eTbMU U BOCIIUTATEISIMUA LIAPUT
Apykeno0Hast 00cTaHOBKA PasloCTH, YIIBIOOK U
3JI0POBOT0 CM€Xa Ha MPOTSKEHUU BCETO JIHS.
IIpumep u3 xu3HU Kinacca

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUMaNbHO
O HeapekBaTHO
O HewussectHO
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KommenTapun

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUMaNbHO
O HeapeksaTHO
O HewussectHO

KommenTapun

OKpvVIKaloiast cpeaa, CocoOCTBYIONIAS PAa3BUTHIO

8. [IpUCyTCTBYIOT YacThle U MO3UTUBHBIE
OTHOIICHHUS B CUCTEME PEOCHOK-PEOCHOK,
peOCHOK-B3POCITBIH.

[Ipumep U3 xKuU3HU Ki1acca:

9. Oxpyxaroias cpeia CTUMYJIUPYET ydyacTHe
JIETEN B UIpax, UCCIENO0BAHUAX U HOBBIX
OTKPBITHSX.

IIpumep u3 xu3HM Kinacca

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussectHO

KommenTapun

O OtanyHo

O Xopolwuo

O ApeksaTHO
O MuHUMaNbHO
O HeapeksaTHO
O HewussecTHO

KommenTapun




10. Co3nianbl ycinoBuUs 151 JIETCKUX UTP HE
TOJBKO B TPyNIax, HO U Ha JIETCKUX
IUIOIIAIKAX.

[Ipumep U3 xKu3HU Kiacca:

11. Bpewms npoBeneHust cBOOOIHOM UTPOBOI
NESTeNbHOCTH U 3aHATUHN 3aIUIaHUPOBAHHBIX
1o IporpamMme cO6aIaHCupPOBAHO.

[Ipumep u3 Ku3HU Kiiacca

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussectHO

KommenTapun
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12. Oxpyxaroiast cpeia NpuBJIeKaTeIbHA U
npusiTHA 1y1s AeTel. B yupexaenuu
npeobanaoT pazHooOpa3ue Kpacok, TEKCTYD,
oopMiIeHHI 1 HATTIAHOCTH.

[Ipumep U3 xKu3HU Kiacca:

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun




13. meroTcst pa3nuaHble MyOaIuKaim
MaTEpPUAJIOB M0 PEUICHHUSIM KOH(IIUKTOB,
Pa3BUTHUIO KPUTHYECKOTO MBILUICHMUS,
TBOPYECTBA U JIOTHUKHU JETEH C pa3sHbIMU
CIIOCOOHOCTSIMHU.

IIpumep u3 xu3HM Kinacca

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussectHO

KommenTapun
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14. Tepputopus yupexeHus 1 000py10BaHue
UTPOBBIX IUIOIIAJOK MPENOCTABIISAIOT AETAM
BO3MOXKHOCTB JJIs1 OCYILIECTBIIEHUS Pa3InYHBIX
BHJIOB ITOJBUKHOMN JEATEIBHOCTH.

IIpuMmep U3 KU3HHU Kilacca:

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussectHO

KommenTapun

15. Tepputopust yupek1€HUS UMEET BCE
HE0OXOIMMBbIE YCIIOBUS AJIS UTP U
B3aMMOJICHCTBUS IeTel C 00bEKTaMH KUBOU U
HEKUBOUW TIPUPOIBI.
IIpumep U3 xu3HM Kinacca

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun




16. IIpocTpaHcTBO rpymHIibl OPraHM30BAHO
TaKUM 00pazoM, YTO UTPYIIKHU U MaTE€PUAIbI
HaXOJATCS B IOCTYITHOM JUIsI BCEX JAeTei
MECTE.

[Ipumep u3 xu3HU Ki1acca

O OTaunyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO
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KommenTapun

17. B rpyrnime uMeroTcss MaTepuabl s
CaMOCTOSITENIbHBIX UIPYILIEYHBIX IOCTPOEK
neTei.

IIpumep u3 xu3HU Kinacca

18. Ha Tepputopun 1eTCKOro cajia €CTh BCE
HCOGXO,Z[I/IMBIC MaTCpUuaJIbl AJId ACTCKHUX UTP U
CaMOCTOSITENTbHBIX TOCTPOEK.

[Ipumep U3 *Ku3HU Ki1acca:

O OTanuHo

O Xopouo

O ApeksaTtHO
O MuHumMansHo
O HeapgekBaTHO
O HewussecTHO

KommenTapun

19. /letn y4acTBYIOT B IUNIAHUPOBAHUHU U
OpraHu3aly OKpYKarolen cpebl.
[Ipumep U3 KK3HU Kiacca:

O OTanuHo

O Xopouo

O ApekBaTtHO
O MuHuUManbHo
O HeapgekBaTHO
O HewussecTHO

KommenTapun

O OTanuHO

O Xopolwuo

O ApeksaTtHO
O MuHuManbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun




Cdepa 2. Coaepkanue y4e0HOI0 IJIAHA ¥ NEeIArOrnKa

129

VY4eOHblii 1aH 1715 AeTel NOMIKOILHOTO BO3pacTa BKIIOYAET B ce0s pa3uyHbIE BUABI A€ITEIbHOCTH, PACIIOPAIOK JHS
U B3aUMOJEHCTBHE JETEU APYT € APYTOM, KOTOPBIE MPOUCXOAAT KaXKIbIN JEHb B IPyMIax JETCKOro caja (IIKoJaxX, LIEHTpax 1
T.1.). YueOHbIN m1an oTpaxaeT ¢puinocoduio 00pa3oBaHus U MPEIOCTABIAET COO0H PYKOBOJCTBO JJIS BOCIIUTATENEH U
YUUTEJIeH 1Mo B3aMMOACHCTBHIO C IeTbMU. PeOeHOK sIBIIsieTCs 1IeNbI0 U pe3ysbTaToM yueOHoro miaHa. Kaxplii peGeHOK nmeer
paBHBIE MIpaBa, MO3TOMY 00y4YeHHE JeTeH TOMKHO CTPOUTCS Ha OCHOBE MHIMBUAYAIBHOIO MOIX0/a B 3aBUCUMOCTH OT YPOBHS
pa3BUTHUS U KYJIBTYpHOTO Hacneaus pederka. OcoOOCHHOCTh y4eOHOTO TUIaHa COCTOUT B TOM, YTO OH HAINpaBJICH Ha peOeHKA B
L[EJIOM, M YUUTBIBAET €ro (pu3nueckoe, Mo3HaBaTeIbHOE, TMHIBUCTUYECKOE, TBOPUYECKOE U COLIUAIbHO-IMOLIMOHAIBHOE
pa3BuTHe. KoHEUHOI 11e1b10 Y4eOHOT0 T1aHa JOUIKOJbHUKOB JOJDKHO OBITh pa3BUTHE KOMIETEHTHBIX, 3a00T/IMBBIX,

MMEIOIIUX YYBCTBO COCTPAJaHUs IPpaXKaaH MUpa.

YyeOHbIH NJIaH

20 YueOHBIi 11aH HaNpaBJIeH Ha MOJIACPKKY
JKEIJIaHUs ACTEH yUUTHCS.
IIpumep u3 xKu3HHU Kitacca

21. KomrutekcHbIi yaeOHBIH TI1aH THOOK, BCE
BHHUMaHUE HApaBIieHO HA peOCHKa U eTo
CEMbIO C YYETOM UX KYIbTYPHBIX
0COOCHHOCTEH.

[Ipumep u3 Ku3HU Kiacca

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussectHO

KommenTapun

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussectHO

KommenTapun




Coaep:kaHue y4eOHOro njiaHa

22. Y4yeOHBIN MJIaH TPEIOCTABISAET ACTIM
BO3MOXXHOCTb JIJIsl yCBOSHUSI MHPOPMAITUH U
TPEHUPOBKU UX HABBIKOB U YMEHUH, KOTOPbIE
UM MoHa00sTcs 111 3¢ (HEeKTUBHOTO

(G YHKIIMOHUPOBAHUS B OOIIIECTRE.

IIpumep U3 xu3HU Ki1acca

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun
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23. YueOHbli 1m1aH IpuaaeT ocodoe 3HaUYeHNe
B3aUMOJCUCTBUIO IETEH C OKPYKAIOIINUM
MHUPOM.

[Ipumep U3 xKu3HU Kiacca:

24. Tlpu pa3paboTke y4eOHOTO TUIaHa
YUUTBIBAIOTCS HJIEH IETEH MO TUTAHUPOBAHHIO
Pa3IMYHBIX BUJIOB JIEATEIHHOCTH.

[Tpumep u3 *KU3HU Kiacca:

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun




Ilemarornyeckue MeToabI

25. Bocriurarenu/ yaurtesns moMorarmT Ha
3aHATHUAX U MPOSBISIOT MOCTOSHHYIO 3200TY O
NETAX.

[Ipumep U3 xKuU3HU Kiacca:

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUmanbHO
O HeapeksaTHO
O HewussectHO
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KommenTapun

26. Bocniurarenu/ yquTesst UCIIOIb3YIOT
00pOKeNaTeIbHBIN SI3bIK B OOIICHUH C
JIETbMHU.

[Ipumep U3 xKu3HU Kiacca:

27. Bocriurarenu/ yauTens UMEIOT
npeaACTaBJICHUC 06 OCHOBHBIX II€JAarorn4cCKux
MPUHIIMIIAX 10 PYKOBOJCTBY M NMPAKTUYECKOM
paboTe ¢ 1eTbMH.

[Ipumep U3 xKu3HU Ki1acca:

O OTanuHO

O Xopolwo

O ApeksaTHO
O MuHumanbHO
O HeapgeksaTHO
O HewussecTHO

KommenTapun

28. Bocriurarenu/ yautesns UCIOIb3YIOT
pa3zHoO0pa3HbIC METOIBI ONIPEICICHUS

Croco00B yCBOEHUs MaTepuaia 1eThMHU.
IIpumep u3 xu3HU Kinacca

O OTanuHo

O Xopolwuo

O ApeksaTHO
O MuHUmanbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun




Oo0vuaime MaTepuaIbI

29. Bocnurarenu/ y4uTesst UCIIOIb3YIOT
MECTHbIE MaTeprajbl B KAYECTBE PECYpPCOB IS
oOyueHus JeTeH.

[Ipumep u3 Ku3HU Kiacca

Marepuansl y4eOHOTO TUIaHa U Pa3InIHOE
000pyZ0BaHUE MPEIOCTABISIIOTCS JETAM B
CBOOO/IHOE HCIIOJIb30BAHUE, C LENIBIO
MOAJEPIKKH UX TBOPYECKOIO MHTEPECA K
00y4eHHIO U (HarpuMep, UCKYCCTBO, TAHLBI U
T.J.) KyJIbTYPHOT'O HACJIEHsL.

IIpumep U3 KU3HHU Kilacca:

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun
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O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun

OneHKa YCIIeBaeMOCTH AeTel

31. Begercs uHAMBUIyaIbHBIA YUET
YCIEBAEMOCTH C IOMETKOM Ha CHJIbHbBIE
CTOPOHBI U LIEHHBIE KaueCcTBa KaX/10T0
pebéHka.

[Ipumep u3 Ku3HU Kiacca

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun




32. Ponureneii 1 4WiI€HOB CEMbU 3HAKOMST C
pe3yJibTaTaMU YCIIEBa€MOCTH JIETEH.
[Ipumep u3 xKu3HM Kiacca:

33. Jletu y4arcst OlleHUBaTh CaMHX CEOs.
[Ipumep u3 *Ku3HU Kiacca

O OTanuHO

O Xopolwo

O ApeksaTHO
O MuHMmanbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun
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34. IIpoBoauTcs peryisipHOe HaOIIOICHNE 3a
WHIUBUAYAITBHBIMU OCOOCHHOCTSIMU O0yUYeHUS
U yCIIeXaMH JeTeH.
IIpumep U3 xu3HU Ki1acca

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHo
O HeapgekBaTHO
O HeussectHO

KommenTapun

O OtanyHo

O Xopouwo

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussectHO

KommenTapun




O1eHKa MCI0JIb3YEMbIX IPOrPaMM

35. IIpoBoauTcs perymnsipHas OLleHKa
IIPOrpaMMbl OTHOCUTEJIBHO €€ BKJIaJa U
3HAYUMOCTH JUIs IeTell U oOuiecTBa.
[Ipumep U3 xKu3HU Kiacca:

36. [IpoBOaUTHCS OIIEHKA TPOTPaMMbI Ha
COOTBETCTBUE MECTHBIM, PETMOHAJIbHBIM,
HAIlMOHAJILHBIM U MEXTYHAPOJAHBIM
cTaHzapTam oOyueHHs.
[Ipumep U3 xKu3HU Ki1acca:

O OtanyHo

O Xopolwuo

O ApeksaTHO
O MuHuUManbHo
O HeapeksaTHO
O HewussecTHO

KommenTapun
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O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun




Cdepa 3. Bociurarenu/ yuurtess B cepe J0IMKOIbHOI0 00pa30BaHus
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06yquHe U BOCIIUTaHHUE JIETEH SABISETCS OQHOM M3 CaMbIX BaXXHBIX U OTBETCTBEHHBIX 3a4a4. B cBs3u ¢ 9THM,
BOCIIUTATEIIN/ YUUTEIIA JOJIKHBI UMETh COOTBETCTBYIOIUE XAPaKTCPUCTUKHA IJId TOTO, YTOOBI B3ITh Ha CE0s1 OTBETCTBEHHOCTD

3a pa3BUTHE U YIIIyOJeHHE JETCKUX 3HAHUH.

YpoBeHL 3HAHUI M MACTEPCTBO NPENnoaABaAHNS

37. Bociutatenu/ yquTens 3Hal0T BO3PACTHBIE
XapaKTEPUCTHKH JAETeH, OCOOEHHOCTH UX
pa3BUTHS U O0yUYEHHUS, U CITIOCOOHBI
NPUMEHNTH 9TH 3HAHMS Ha TPAKTHKE.

[Ipumep U3 xKu3HU Kiacca:

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussectHO

KommenTapun

38. Bocriutarenu/ yuauTens UCIOIb3YIOT
MOMENIEHHUE, BCE IOCTYIHbIE MaTepUalbl U
BpEMs JIJIsl TOTO B COOTBETCTBUU C HYKJIaMU
netelt ¥ TpeOOBAHUSMU MPOTPAMMBI.
[Ipumep U3 *Ku3HU Kiacca:

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun

39. Bocniutarenu/ yuauTens ASIATCS OMBITOM U
npodeccHnoHATbHBIMY 3HAHUSIMU C JPYTUMHU.
[Ipumep u3 Ku3HU Kiacca

O OTanyHo

O Xopouwo

O ApeksaTtHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun




40. Bocriurarenu/ yauresns paboTarT B
TECHOM COTPYIHHYECTBE JIPYT C IPYroM
[Ipumep U3 xKu3HU Ki1acca:

41. Bocurarenu/ y4uTesst UCTIOIb3YIOT
s pexTUBHBIC TPOTPaMMBI 1 pa3HOOOpa3HbIE
y4eOHbIe MaTepHAIBL.
[Ipumep u3 Ku3HU Kiacca

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussecTHO
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KommenTapun

42. Bocriurarenu/ yauTesns OIEHUBAIOT CBOIO
paboTy ¥ IPOU3BOISAT COOTBETCTBYIOIIHE
N3MEHEHHS B CBOCH JIeITCIILHOCTH.

IIpumep u3 xu3HM Kinacca

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun

O OtanyHo

O Xopolwo

O ApeksaTHO
O MuHUMaNbHO
O HeapeksaTHO
O HewussectHO

KommenTapun

IlepconajabHble M IPodecCHOHAILHbIC XapAKTEPUCTHKH

43. BocriurarensM/ yIUTENISIM PUCYIIE TaKWe
JMYHOCTHBIE XapaKTEPUCTUKH, Kak 3a00Ta,
YBa)K€HHUE, CONEPEKUBAHUE U TEIUIOE
OTHOIIIEHHE K KOJUIEraMm, JETSIM U UX
POIUTEIISAM.

IIpumep u3 xu3HM Kinacca

O OtanyHo

O Xopolwuo

O ApeksaTHO
O MuHuUManbHo
O HeapeksaTHO
O HewussecTHO

KommenTapun




44. Bocniutarenu/ yuyuTess OKa3bIBalOT
CBOEBPEMEHHYIO MOJIEPKKY U 3a00Ty O
JETSIX, IPOXOISIINX YEPE3 CTPECCOBBIE
CUTyallu! B )KU3HU.
IIpumep u3 xu3HM Kinacca

45. Bocniurarenu/ yuyuTesns y4acTBYIOT B
Ipolecce HENMpPepbIBHOIO 00pa30BaHMU.

[Ipumep u3 Ku3HU Kiacca

O OTanuHo

O Xopouo

O ApeksaTHO
O MuHUManbHo
O HeapgekBaTHO
O HewussecTHO
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KommenTapun

46. Bocriurarenu/ yaurtesnst OTHOCSITCS K JETSIM
C 0COOBIM YBaXXCHUEM, MOAICPKHUBAS
pa3BUBaIOIIEecs y HUX YyBCTBO COOCTBEHHOTO
JOCTOMHCTBA U CAMOOLICHKY.

[Ipumep U3 xKuU3HU Kiacca:

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun

47. Bociutarenu/ yqyuTess MpeCTaBIIsIOT
HWHTEPECHI IETEN U UX CEMEMN.
[Ipumep U3 xKu3HU Kiacca:

O OtanyHo

O Xopouwo

O ApeksaTHO
O MuHUManNbHO
O HeapekBaTHO
O HewussectHO

KommenTapun




MopaJbLbHO-dTHYECKHE CTOPOHBI

48. Bociurarenu/ yuuTess yBaXaroT JeTei,
UX KyJIbTYpYy U CEMEIHBIC TPATULIUH.
[Ipumep U3 xKu3HU Kiacca:

49. Bocniurarenu/ yuyuTesns yMEIOT He 60sTCs
BCTaBaTh HA CTOPOHY JI€TeH M 3alIMIIATh UX
MHTEPECHI, KOT1a 3T0 HE0OXOAUMO.

IIpumep u3 xKu3HHU Kitacca

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun

138

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun




Cdepa 4: I1apTHEPCTBO ¢ CEMbIMH M 00IIIECTBOM
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3a60Ta 0 eTAX U UX 00yUYEeHUH - ITO COBMECTHAsI OTBETCTBEHHOCTh CEMbH, BOCIIUTATEINICH, yUuTeel U 0011eCcTBa B
1eioM. UJieHbl ceMbH U 00IIeCTBa JOMKHBI HECTH MOPATbHO-3TUYECKYI0 OTBETCTBEHHOCTH 3a CO3/IaHUE U TIOICPKKY

ONTUMAJIbHBIX YCIOBUMN I OJIaronoyqHOro pa3BUTUS U O0yUYeHHs 1eTel.

IIpyMHIMIbI TPOIrPAMMBbI

50. IIporpamma criocoOCTBYET yCTAaHOBIICHUIO
MO3UTUBHBIX, TAPTHCPCKUX U
KOHCTPYKTHUBHBIX OTHOUICHUH C CEMbsIMU
JeTei 1 0OIIECTBOM.
[Ipumep u3 Ku3HU Kiacca

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun

51. IIporpamma npenocTaBisieT BO3MOXKHOCTh
CEMBbSM JIeTEel y4acTBOBaTh B IIPOLIECCe
00y4eHHs Ha pa3HBIX YPOBHIX 00yUYeHHUH,
YUHUTBIBASI CUIIBHBIE CTOPOHBI U K3HEHHBII
OIIBIT JIETEM.

[Ipumep U3 xKu3HU Ki1acca:

52. CranpapTamu IporpaMMbl IPeAyCMOTpPEHA
HOJAEPIKKA CEMEN CO CTOPOHBI YUPEXKAECHUS
WK Yepe3 Ipyrue oOIeCTBEHHbIE
OpraHu3aluu (areHTCTBa, CeUAINCTOB,
rOCy1apCTBEHHBIX JIUJEPOB).

[Ipumep U3 xu3HU Ki1acca

O OTanuHo

O Xopolwuo

O ApeksaTHO
O MuHuUManbHo
O HeapgekBaTHO
O HewussecTHO

KommenTapun

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun




B3aumonaeiicTBHie ¢ ceMbei

53. IIpoBoasATCS MOCTOSTHHBIE TUCKYCCHH/
KOH(EpEeHIINH 0 BOCIIUTAHUY U PA3BUTUU
JeTeN JIJIs YICHOB CeMEi Ha JOCTYITHOM JJIst
HUX SI3BIKEC.

[Ipumep U3 xKu3HU Kiacca:

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun
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54. Bocriutarenu/ yqduTess IPOBOIST C
poaurensimMu (opManbHble/ HeopMaTbHbIE
BCTPEUH 0 UTOTaM yCIIEBAEMOCTH JIeTell B
TE€YEHHE BCErO roja.
[Ipumep u3 xu3HU Ki1acca

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun

MopaJbHO-3THYECKAsA OTBETCTBEHHOCTh M MMOBEJIEHHE

55. B nmporpaMmy BKITIOUEHBI MEPOTIPUATHS IO
3alIUTC ) KU3HCACATCIbHOCTHU I[CTCﬁ oT
Pa3IMYHOrO poja OMAaCHOCTEH U KECTOKOIrO
oOpareHusl.

[Ipumep U3 xKu3HU Ki1acca:

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun




56. IIporpamma HanpaBjieHa Ha HOAIEPKKY
JETCKOM CaMOOLIEHKH U Pa3BUTHUS 1yBCTBA
YBEPEHHOCTH B cee.
[Ipumep u3 Ku3HU Kiacca

57. MopanbHbIi/ TyXOBHBIN/ 3THYECKUNA OIIBIT
y4eOHOro MJIaHa OTPAXKAeT U MPEICTaBISAET
LIEHHOCTH KaKJI0W OTJEJIBHO B3ATON CEMBHU.
[Ipumep u3 Ku3HU Kiacca

O0viyeHue U pecypcehbl

58. ImeeTcst pyKOBOJICTBO IO YYaCTHUIO U
BOBJICYCHHUIO POAMTENCH B KypC MTPOrPaMMBbI
00pa30BaTENBLHOTO YUPEKIACHUSI.

[Ipumep u3 Ku3HU Kiacca

O OtanyHo

O Xopouio

O ApeksaTtHO
O MuHuUManbHo
O HeapekBaTHO
O HeussectHO

KomMmenTapun
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O OtanyHo

O Xopouio

O ApeksaTHO
O MuHuUManbHo
O HeapgekBaTHO
O HeussecTHO

KomMmenTapun

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUmanbHO
O HeapekBaTHO
O HeussecTHO

KommenTapun

59. IlpenocraBieHbl Bce HEOOXOAMMBIE

pecypchl 1 HHpOpMaLus sl poguTeneit 0o
OCOOEHHOCTSIX pa3BUTHUSA U O0YUCHUS JCTEH.
IIpumep u3 xu3HM Kinacca

O OTanyHo

O Xopouio

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun




60. IIpenocraBieHsl Bce BO3MOKHBIE PECYPCHI,
uHbopManus A poauTeneil 1 Bcex
KEJAIoIIKX 110 3200Te 0 3I0POBHE U 3TO0POBOM
MMUTaHUH peOEHKA.
IIpumep u3 xKu3HHU Kitacca

61. [lns poauTenelt v WIEHOB CeMbH peOeHKa
IIPEJOCTaBIIEHbl 00yYaroIlue MaTepUabl U
MPOBOJIATCS MUH(OPMAIIIOHHBIE CEMUHAPBI/ €
Y4€TOM PErMOHAIBHOTO KOMIIOHEHTA.
[Ipumep U3 xKu3HU Kiacca:

IIpy3Hanyue MHOTOHAIIMOHAJILHOCTH 00IIIECTBA

62. IIpoBOaATCS TOCTOSTHHBIE CEMUHAPHI J1JIS
BOCIIUTATENEH/ yuuTeneil ¢ nenbio
paciivpeHus X 3HaHUN U IOHUMAaHUS O
MHOTOHAIIMOHATHHOCTH O0IIECTBA.

[Ipumep u3 Ku3HU Kiacca

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun
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KommenTapun

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussecTHO

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun




63. Marepuaiibl, UCTIOJIb3yEMbIE CTPATErUU
npu 00y4eHHUH JeTel TOCTPOCHBI B
COOTBETCTBUH C YUETOM HAIIMOHAIbHBIX
ocoOeHHOCTeH cemeit (KyJIbTypHBIX,
JUHTBUCTUYECKUX, STHUUYECKUX U COLUAIBHO-
SKOHOMUYECKHX ).
[Ipumep u3 Ku3HU Kiacca

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO
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KommenTapun

IlnaBHBIN Mepexo/1 aeTeii 0T JIOMAIHEro BOCIUTAHNS K MPOorpaMMe 00pa30BaTeIbHOI0 VUPeKICHNUS

64. JleTy 1 4WICHBI UX CEMbU 3HAKOMSATCS C
MporpaMMoi 0Oy4eHHS 10 TOTO, KaK HAYHYT
MocemnaTh 00pa30BaTeIbHOE YUPEKICHUE
PETYJISIPHO.

IIpumep u3 xu3HM Ki1acca

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussectHO

KommenTapun

65. IlpenocraBnsiercs nHGpoOpManust Ijst
poaurenei 00 0’kK11aeMOM MOBEACHUHU CO
CTOPOHBI JIETEH 0 YCIOBUSAM IIPOTPAMMBI U UX
JOCTHKEHUSIX B COOTBETCTBHH C Y4EOHBIM
IIJIAHOM.

IIpumep U3 xu3HU Kinacca

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun




66. [TonnepxuBaeTcsi MOCTOAHHAS CBS3b
MEXTy 00pa30BaTeIbHBIM YUPESIKICHUEM H
ceMbel peOeHKa.

IIpumep U3 xu3HU Kiacca

YyacTHe ceMeii 1 APYIUX YICHOB 00IECTBA B PeaJTU3AIHH POrPaMMbI

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun
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67. IIpenocraBiieHa BO3MOKHOCTD ISl BCEX
YICHOB CEMbH U IPYTUX IIPEACTABUTENICH
o011ecTBa 03HAKOMUTHCS C JIEATEIbHOCTHIO
00pa30BaTENBLHOTO YUPEKACHUS.

[Ipumep u3 xu3HU Kilacca:

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun

68. YCTaHOBJIEHO COTPYJHUYECTBO C CEMbSIMU
10 OCYILECTBJICHUIO HAOIIOICHUS 3a
Pa3BUTHEM U yCIIEXaMHU JIETEH.

IIpumep U3 xu3HM Kinacca

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun




69. YCTaHOBJIEHO COTPYJHHUYECTBO MEXKITY
CCMbSIMHU U APYTUMHU NPCACTABUTCIIAMUA
o0miecTBa Mo MIaHUPOBAHUIO, MEHEIKMEHTY,
1 OILICHKE 00pa30BaTeIbHON IPOrPaMMBI
YUpEXKICHUS.

[Ipumep U3 xKu3HU Kiacca:

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun
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70. UsieHbl ceMbU OETEN U Apyrue
MPEJCTaBUTENIN OOIECTBA IPUHUMAIOT
y4acTHE B IPUHATUYU PELIEHUI OTHOCUTEIBHO
00pa3oBaTEILHOTO YUPEKICHUSI.

IIpumep u3 XKu3HHU Kitacca

O OtanyHo

O Xopouwo

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun

71. PonuTenam u ApyruM 4jieHaM CEMbU
IIPEJOCTaBIEHA BO3MOXXHOCTb JOOPOBOJIBHOTO
y4dacTusi B paboTe Tpynisl ¥ OpraHu3aluu
IIOMOLIY BOCIIUTATEINO (B U3TOTOBIECHUH
MaTepHaIoB, IOCOOUI U POBEAECHUN
00y4YaroIuX Urp U Jpyrux BUJOB
JESATEITLHOCTH).

IIpumep U3 xu3HU Kinacca

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun




Me:xnpodeccHoHAJILHOE COTPYIHUYIECTBO

72. YCTaHOBJIEHO COTPYJIHUYECTBO
00pa3oBaTENBHOIO YUPEKICHHS C
npodecCuoHalaMH pa3InYHbIX 00JIacTel 1
npoeCCHOHATbHBIMU OpraHU3alUAMU
(HammpuMep, ICUXO0JIOTaMH, COLIUAIEHBIMU
pabOTHHUKAMU, pa3IMYHBIMU NPEANPUATUAMH,
PEIUTHO3HBIMU OpPraHU3alHUAMN).
IToxainy¥icra, yKaXuTe TUI COTPYIHUYECTBA,
OCHOBBIBAsICh Ha KOHKPETHOM TpUMepe.
IIpumep u3 xu3HU Kinacca

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun
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73. Ocy1iecTBiseTcsl IOCTOSTHHAS MOJIEPKKa
ceMel, UMEIOLINX Pa3IMUHbIe HYXKIbL.
IIpumep u3 xu3HM Kinacca

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun
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Cdepa 5. /leTtn ¢ 0cO0LIMU HYKIAMHU

K kareropuu nereit ¢ 0coObIMU HYX/1aMU OTHOCSITCS J€TU-UHBAIUABI, JE€TH, UIMEIOLIIE pa3InYHbIe 3a00JI€BaHMUs, C
3aJIePKKON MICUXUYECKOT0 WM (PU3MUECKOT0 Pa3BUTHUS M 0CO00 oapeHHbIe 1eTH. i1 4ToOBl JOCTHYL CBOETO MAaKCUMYyMa,
3TUM JETAM HeoOXouMa MoAJepKKa CBEPX TOH, KOTopas TpeOyeTcsl UX CBEpCTHUKAM B OOBIYHBIX rpymnmnax. PazmuuHble
¢baxTops! (0€AHOCTD, CKYJHOE MUTAaHUE, (PU3NIECKOE COCTOSIHIE) MOTYT MOBJIUATH HA ONpe/ieeHne peOeHKa B KATETOPHIO C
0coObIMU HyX/1aMu. J/leTH ¢ 0cOOBIMU HYXJIaMH MOTYT TpeOOBaTh, KAK MUHUMAJIBHOTO, TAK 1 0COOOr0 BHUMAHUS CO CTOPOHBI
B3pOCIIBIX, MHOT/IA CIIEUAIMCTOB, pabOTAIOIIUX C TaHHOU KaTeropuei nereil. Pabora ¢ 3TUMM JeTbMU HMEET COLIMATIbHO
00yCIIOBIICHHYIO CIIeIM(HUKY, a TaK KaK KaKI0€ OOIIECTBO YHUKAIBHO, OHO OyJIeT CO3/1aBaTh CBOKO 3HAYUMYIO KOHIICTIIIHIO TTI0
paboTe ¢ 1eTbMH 3TOM KaTerOPHH, BBIABISATH HEJJOCTATKH U pa3pabaThIBaTh IJIaH OKA3aHUS CIICIUABHBIX YCIYT B 3TOU cdepe
NesTenbHOCTH. JlocTynHas ¥ KBAIM(UIIMPOBAaHHAS IIOMOIIb MOXKET BHECTHU CYIIECTBEHHBIC U YCTOMUUBBIE U3MEHEHNUS B )KU3Hb
neTel ¢ 0COOBIMH HYXKIAMHU, YTO B AaJbHEHUIIIEM MO3BOJIUT CHU3UTH HEOOXOAUMOCTD B CIIELUANIBHBIX YCIIyTaX.

JIOCTYIIHOCTDL M KA4eCTBO OKA3aHUS YCJIYT

74. JleT Kak MY>KCKOTO, TaK U dKE€HCKOTO KommenTapun
10J1a, UMEIOT paBHbBIE MTPaBa U BOBMOXKHOCTH B O OtanyHo

MOJIYYEHUU PA3IIUYHBIX TUIIOB YCIYT U O Xopouwo

TIOJLIEPKKH. O ApeksaTHO

O MuHMManbHo
O HeapekBaTHO
O HewussecTHO

[Ipumep u3 Ku3HU Kiacca

75. [let U3 MaoUMyIIUX U KommenTapun
MaJIOOOECIICUCHHBIX CEMEH HapaBHE C ICThMHU 8 ST’“"”HO
o opouwo
13 OJIaronoay4YHbIX U 00€CIIEUeHHBIX CeMEen P
O ApeksaTHO
MMEIOT OJIMHAKOBEIE MPaBa ¥ BO3MOKHOCTH. O MuHUMAABHO
ITprmep n3 KHU3HU Klacca O HeageksatHo

O HewussecTHO




76. JleTn UMEIOT paBHBIE IIpaBa U
BO3MOXXHOCTH, HE CMOTPS Ha UX PEIUTHO3HBIE,
THUYECKHE, S3bIKOBBIE, U KYJIBTYpHBIE
pasnu4us.

[Ipumep U3 xKu3HU Kiacca:

77. leTn-uHBAIUIBI U ACTH C OCOOBIMHU
HYXJaMH UMCIOT OJUHAKOBELIC ITpaBa U
BO3MOKHOCTH Ha TIOJIYYCHHE Pa3INIHBIX
TUIIOB YCIYT 00pa30BaTeIbHOTO YUPESHKICHHUS.
[Ipumep u3 Ku3HU Kiiacca

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun
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78. Undopmanus o pa3iuyHbIX IPOrpaMMax v
ycIyrax JOCTYITHA JUIS BceX CIOEB/ ypoBHEH
HACEJICHMS.

[Ipumep u3 Ku3HU Kiacca

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHUManNbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun

O OtanyHo

O Xopouwo

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussectHO

KommenTapun




O0mme neau u puaocodus padoTnLl

79. OcymiecTBisieTcsl COBMECTHas pabora
poauTeneii, BocuTaresnei/ yauTenei
00pa30BaTENbHOIO YUPEKIACHUS U APYTHX
CIELMAJIMCTOB 110 OKa3aHUIO IOMOIIH JIETSIM C
0COOBIMH HYKJaMHU.
IIpumep U3 xu3HU Ki1acca

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun
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80. B yupexaeHuu uMeeTcsl yIOJTHOMOYEHHbBIN
COTPYJIHUK, OTBEUAIOUIHII 32 MJIaHUPOBAHUE,
KOOP/AMHAIMIO U OKa3aHHUE YCIYT JETSIM-
MHBaJIUIAM.

IIpumep U3 xu3HM Kinacca

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun

81. KosiekTuB COTpYAHUKOB NPEAOCTABIISIET
COOTBETCTBYIOIUM, T'OCYIapCTBEHHBIM
OpTaHU3aIMsIM OTUET O IJITAHUPOBAHUU PabOTHI
C IETbMHU C OCOOBIMHU HYXKJIAMH.

[Ipumep U3 xKu3HU Kiacca:

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussecTHO

KommenTapun




CoTpYIHHKH M MPEACTABUTE]IN 110 0KA3AHUIO PA3JIMYHbIX BWJIOB YCIYT

82. COTpyAHUKH U CHEIUATUCTHI
00pa3oBaTENBHOIO YUPEKICHUS,
KBATU(UIIUPOBAHHO OTPEACIISIOT 0COOBIE
HYKJIbI IETEH.

[Ipumep u3 Ku3HU Kiacca

83. COTpyAHUKH U CHELUATUCTHI OKa3bIBAIOT
Qg QepeHIIMPOBaHHYIO TOMOIIB U 3a00TY O
NETsIX, aAaNTUPYs U U3MEHs yueOHYIO
[IpOorpaMMy B COOTBETCTBHUU C UX HYKIAMH.
[Ipumep u3 Ku3HU Kiacca

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun
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84. COTpyaHUKH U CHIEIIUATUCTHI
MOA/ICPKUBAIOT MOCTOSIHHBIE OTHOIIEHUS C
CEeMbSIMH, TJie UMEETCs TaKoil peOeHOK, ¢
LEIBI0 OKa3aHUs CBOEBPEMEHHOMU U
KBATU(UIIUPOBAHHON TTOMOIITH PEOCHKY.
[Ipumep U3 xKuU3HU Kiacca:

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun

O OTanyHo

O Xopouwo

O ApeksaTHO
O MuHumanbHo
O HeapekBaTHO
O HewussecTHO

KommenTapun




85. CorpynHuku o0Opa3oBaTeILHOTO

YUPCKACHUA UMCIOT BO3MOXKHOCTD IIpEajiaratb

CBOU PEKOMEHJIAIINH O(PHUIINATBHBIM JIHIIAM,
KOTOpBIE TPUHUMAIOT PEIICHHS, U3/1aI0T
3aKOHBI 00 OKa3aHUU 00pa30BATEIbHBIX U
BOCITUTATENLHBIX YCIIYT IETSIM C OCOOBIMU
HYX/IaMH.

[Ipumep u3 Ku3HU Kiacca

O OtanyHo

O Xopouio

O ApeksaTHO
O MuHUManbHO
O HeapekBaTHO
O HewussectHO

KommenTapun
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Oka3aHue ycayr

86. B yupexaeHun umeercs cenuaibHOe
000pyOBaHUE M MAaTEPHAIIBI ISl paOOTHI C
JETBMHU C OCOOBIMH HYKIaMHU.

IIpumep u3 xu3HU Kinacca

87. PaboTa ¢ 1eTbMH ¢ 0COOBIMU HYX1aMHU
MMPOBOJIUTCS B OOBIYHON 0OCTaHOBKE, UTO U
npu paboTe co 3A0POBOI TPYIIION JAeTe.

[Ipumep U3 xKu3HU Kiacca:

O OtanyHo
O Xopouio
O ApeksaTHO

O HewussecTHO

KommenTapun

O MuHUManbHo
O HeapekBaTHO

O OTanuHO

O Xopolwuo

O ApeksaTHO
O MuHuManbHo
O HeapekBaTHO
O HewussecTHO

KomMmenTapun




88. CeMbu neteii ¢ 0coOOBIMU HYX/IaMHU
y4acTBYIOT B IPHUHATHH PELICHUH,
TUTAHUPOBAHUH, TIPEIOCTABICHUH U OLIEHKE
OKa3bIBAEMBIX YCIYT.

[Ipumep U3 xKu3HU Kiacca:

O OtanyHo

O Xopouio

O ApeksaTtHO
O MuHuUManbHo
O HeapekBaTHO
O HeussectHO

KomMmenTapun
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