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Abstract
The Global Guidelines for Early Childhood Education and Care in the 21* Century were
developed as a collaborative project between the U. S. National Committee of the World
Organization for Early Childhood (OMEP) and of the Association for Childhood Education
International (ACEI). The project’s intent was to provide guidance concerning the fundamental
elements that are necessary to create high quality environments for early care and education.

This paper presents the history of the development of a related instrument, called the ACEI
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Global Guidelines Assessment (GGA). The GGA was developed to help early childhood
educators assess and improve program quality, particularly in developing countries. It is divided
into five areas: (1) Environment and Physical Space; (2) Curriculum Content and Pedagogy; (3)
Early Childhood Educators and Caregivers; (4) Partnership with Families and Communities; and
(5) Young Children with Special Needs. The GGA was designed to serve several purposes: (1)
to provide a research-based process for making statements to distribute to national government
leaders; (2) to promote and provoke policy discussions and curriculum development; and (3) to
guide early childhood educators throughout the world to assess their own programs for children.
Kpatkuit 0030p

«['mo6anpHOE PYKOBOACTBO JOIIKOJIBHOTO 00pa3oBaHus U 3a00ThI 0 JeTsx 21 Beka»
OBLIO Pa3pabOTaHO KaK COBMECTHBIN MPOCSKT HarmoHambHOTO0 KOMUTETa MUPOBOW OpTaHHU3AINH
nomrkonbHOTro oopazoanusi CIIIA (OMEP) u Accornuarnuy MeXayHapOIHOTO JOITKOJIBHOTO
obpazopanus (ACEI). Hamepenue npoekra - 1aTh pyKOBOJCTBO OTHOCHTEIIBHO
(yH1TaMEHTaJIbHBIX 3JIEMEHTOB I10 CO3JaHHIO BBICOKOKAYECTBEHHOI 00pa3oBaTelbHON
OKpY>KaloIen Cpebl JUTsl OCYIIeCTBICHHS 2(P(HEKTUBHOTO 00YUSHUS U OKa3aHHs 3a00THI O
JIOLIKOJIbHUKAX. JTa CTAaThs MPEACTABISAET COOON NCTOPUIO Pa3BUTUS HHCTpyMeHTa «OLEHKH
00pa30BaTeNbHOr0 YUpexkaeHus Ha ocHOBe [ 1obanbHoro pykoBoactea» (OI'P). OI'P Gbuio
pa3paboTaHo 1Ji TOro, YTOOBI TIOMOYb BOCIIUTATENIAM/YUUTEISAM OLIEHUTh U YIYUIIUTh KaYeCTBO
o0pa3oBaTenbHON TPOrpaMMbl, OCOOCHHO B Pa3BUBAIOIIMXCS CTpaHaX. JJokyMeHT pa3jieneH Ha 5
cdep: (1) oxpyxkaromas cpeqa U GU3NIECKOe MPOCTPAHCTBO, (2) copepaHne yueOHOTO TIaHa 1
nejaroruka, (3) Bocurarenu/yauTess B cepe JOMKOIBHOT0 00pa3oBaHus, (4) mapTHEPCTBO C

CEMBSMH B O0IIECTBOM, (5) I€TH C OCOOBIMH HYXIaMHU.



OI'P 6ww10 pa3zpadoTano ¢ nenwio: (1) pa3paborars, OCHOBaHHBIN Ha HUCCICIOBAHUSIX
IIPOLIECC MOJauH 3asBJICHUN U pacIPOCTPAHEHUS UX CPEIU TOCYJaPCTBEHHBIX JUAEPOB, (2)
BBIIBUTATh U CTUMYJIUPOBATH 00CYKICHUS PA3IMYHBIX TPABUI U pa3paboTKy Y4eOHBIX TUIAHOB,
(3) HampaBiATH BOCMIUTATENICH/YIUTEIICH CO BCETO MHpPa, padoTaromuX B chepe TOMKOILHOTO
00pa3oBaHMs B OIICHKE 00pa30BaTENbHBIX MIPOTPAMM, UCTIOIb3YEMBIX JIIsl 00yUEHUS JIeTeH.

Introduction

The Global Guidelines for Early Childhood Education and Care in the 21% Century were
developed as a collaborative project between the U. S. National Committee of the World
Organization for Early Childhood (OMEP) and of the Association for Childhood Education
International (ACEI). The project’s intent was to provide guidance concerning the fundamental
elements that are necessary to create high quality environments for early care and education.
This paper presents the history of the development of a related instrument, called the Global
Guidelines Assessment (GGA). The GGA process is being used in many languages throughout
the world to stimulate improvements in policy and in services for young children.

Global Guidelines

The Global Guidelines for Early Childhood Education and Care in the 21% Century have
emerged as part of the fulfillment of ACEI’s mission statement:

“To promote and support in the global community the optimal education and
development of children, from infancy through middle childhood, and to influence the
professional growth of educators, and the efforts of others who are committed to the needs of
children in a changing society.”

The Global Guidelines were developed as a collaborative project between the U. S.

National Committee of the World Organization for Early Childhood (OMEP) and ACEI. The



project’s intent was to provide guidance concerning the fundamental elements that are necessary

to create high quality environments for early care and education. In 1999, an International

Symposium was co-sponsored by OMEP and ACEI in Ruschlikon, Switzerland. Professionals

attended from 27 countries and every continent except Antarctica. The Symposium resulted in a

set of Global Guidelines that address the fundamental elements necessary to create quality

environments for early care and education for young children around the world (Wortham, 2001

and 2003).

There are six premises that form the foundation for the Global Guidelines.

Global Guidelines Premise #1: Children are both the present and the future of
every nation. Children have needs, rights, and intrinsic worth that must be
recognized and supported.

Global Guidelines Premise #2: Every child should have the opportunity to grow
up in a setting that values children, that provides conditions for a safe and secure
environment, and that respects diversity.

Global Guidelines Premise #3: Knowledge about human development is more
substantial than at any other time in history. The new century offers opportunities
to consolidate recent gains and to respond to new challenges that lie ahead.
Global Guidelines Premise #4: Children must receive appropriate nurture and
education within and outside their families from birth onward if they are to
develop optimally.

Global Guidelines Premise #5: Attention to the health, nutrition, education, and
psycho-social development of children during their early years is essential for the

future well-being of nations and the global community.



ACEI Global Guidelines Assessment

During 2000/2001, Wortham led the development of the first draft of the “Global
Guidelines Self-Assessment Tool” to help assess and improve early education program quality,
particularly in developing countries. The first draft was piloted in Chile and in the United States
of America. During 2001/2002, the second draft was piloted in Nigeria, Botswana, Shanghai,
Taiwan, China, and additional sites in the United States of America.

In 2002, the ACEI Executive Board established a Task Force to oversee the
implementation and refinement of the Global Guidelines and the Global Guidelines Self-
Assessment Tool. In 2003, the “Global Guidelines Self-Assessment Tool” was finalized by
ACEI, and in 2004, the Task Force voted to change the name of the self-assessment instrument
to the “ACEI Global Guidelines Assessment (GGA).”

Format of the GGA

The GGA is formatted and easy to use as a reference guide for teachers or administrators.
It is divided into five areas: (1) Environment and Physical Space; (2) Curriculum Content and
Pedagogy; (3) Early Childhood Educators and Caregivers; (4) Partnership with Families and
Communities; and (5) Young Children with Special Needs.

Each of the five areas is subdivided into descriptors of quality. For example, under Area
2, Curriculum Content and Pedagogy, there is a subcategory called “Learning Materials.”
Within each subcategory, there are criteria or statements. In the “Learning Materials”
subcategory, there is this statement: “Educators/caregivers use local materials as resources for
teaching and learning.” Observers can choose a rating on a scale (excellent, good, adequate,
minimum, inadequate, or not available) to describe each criterion. There is space to write

examples and comments that support their ratings (ACEI, 2007).



Worldwide Use of the GGA

The GGA was designed to serve several purposes: (1) to provide a research-based
process for making statements to distribute to national government leaders; (2) to promote and
provoke policy discussions and curriculum development; and (3) to guide early childhood
educators throughout the world to assess their own programs for children (Barbour, Boyer,
Hardin, and Wortham, 2004).

Certificates are awarded to early care and education programs that use the GGA process
to evaluate their services and programs. In 2004, the first Certificate of Participation was
awarded for use of the ACEI Global Guidelines Assessment to the Wiseways School, Victoria,
British Columbia, Canada.

The GGA is currently being used or is being considered for use in: Botswana, Brazil,
Burkino Faso, Cambodia, Canada, Chile, China, Colombia, Ecuador, Greece, Guatemala, Haiti,
India, Indonesia, Italy, Kenya, Macau, Mexico, Nicaragua, Nigeria, Peru, Portugal, Russia,
Senegal, Shanghai, Sierra Leone, Singapore, Taiwan, USA, and Venezuela.

Translations of the GGA have been completed in English, Spanish, French, Chinese (two
versions), and Greek. Translations in progress include Italian, German, Korean, Russian, Thai,
Swabhili, Khmer, and Portuguese. A consensus process (Geisinger, 1994) has been used for each
new language version. In this process, translators and reviewers reconcile wording, grammar,
and the cultural appropriateness of items to ensure that the translation is congruent with the
original instrument (Barbour, Boyer, Hardin, and Wortham, 2004).

Professionals throughout the world report enthusiasm about using the GGA to review and

improve the quality of their programs. A participant from Peru wrote, “This tool helped me to



reflect [about my practices] and teach ... the children. It has also helped me to request aid with
different strategies [for improvement]” (Barbour, Boyer, Hardin, and Wortham, 2004).
Research with the GGA

Data on the GGA is being collected from Guatemala, China, Taiwan, Kenya, and the
United States to examine the reliability and validity of the instrument within and across
countries. Currently data has been collected from 146 programs and 292 participants.

The Global Guidelines and the GGA may be downloaded FREE by ACEI members from
the ACEI web site at www.acei.org. For administrators and researchers who do not have access
to the Internet, please send a request for the Guidelines or the GGA to Dr. Belinda Hardin at

bjhardin@uncg.edu. To receive technical assistance before beginning the assessment process,

please contact Dr. Belinda Hardin at bjhardin@uncg.edu.

About the Association for Childhood Education International (ACEI)

The Association for Childhood Education International (ACEI) is a membership
organization dedicated to encourage positive conditions around the world for optimal child
development and education from infancy through early adolescence. ACEI emerged from the
International Kindergarten Union (IKU), which was established in 1892. In 1931, the IKU
joined with the National Council on Primary Education to create the Association for Childhood
Education. In 1946, the word “International” was added to the name to indicate a concern for
children throughout the world. In 1980, ACEI received non-governmental organization status on
the UNICEF Committee of the United Nations. Currently, ACEI’s headquarters is in Olney,

Maryland, in the United States.
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