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The Cloze Informal 

Edward J. Dwyer 

East Tennessee State University 

Ever since the inception of the 
cloze procedure relative to reading 
instruction (Taylor, 1953) much re
search has been conducted which 
suggests that implementation of this 
procedure is a valuable tool in eval
uation of reading achievement 
(Jongsma 1971 al. Cloze can serve 
as on adequate substitute for the 
valuable though cumbersome in
formal reading inventory to desig
nate reading level (Alexander, 1968, 
Ransom, 1970). Further, cloze tests 
can be used in place of multiple
c:hoice tests which can be time-con
suming and difficult to construct 
(Rankin and Culhane, 1969). Val
uable and extensive though the re
search has been, it is time for the 
cloze system to become more fully 
utilized within the classroom. The 
question, "How does one use the 
cloze procedure in the classroom?" 
does not necessarily require complex 
answers. 

Introduction of cloze systems to 
young children inevitably presents 
problems. Primary school students 
generally work in materials over 
which they can respond accurately 
80 or 90 or even 1 00 per cent of 
the time. Meeting success, of course, 
is highly desirable. Cloze work, on 
the other hand, can cause conster
nation among young children in that 
they frequently might feel that they 
are "wrong". It is, therefore, vital 
that children with whom the cloze 
procedure is used either as a teach
ing technique <Jongsma, 1971 b) or 
as a testing method be familiar with 
the relative differences in response 
procedures between cloze systems 
and more conventional reading 
strategies. In other words, in working 
with cloze the student must have 

an appreciation of success which · quan�itatively different from th��
associated with more typical learn ing/teaching systems. Further it op:pears entirely inadvisable to ap
proach students with cloze for the first ti':1e using it as a method forevaluating ach1eveme'.'t in reading. Before students begin using the cloze procedure as a method for evaluating reading achievement it is suggested that the procedure be first used as a teaching technique. For example, students could use pas
sages frcm various materials over which deletions have been made 
and work in pairs and try to replace 
the missing words. Discussion could 
then follow relative to various re
sponses made. In order to further 
instructional ends, modifications in 
using the technique could be used 
such as the "maze" which offers th� 
respondent a choice of responses 
(Guthrie, et al, 1974). The "zip" 
cloze variation involves use of an 
overhead transparency upon which 
deletions are made by covering por
tions of a selection with masking 
tape: possibilities for replacement 
words are discussed and the masking 
tape is eventually removed; thus the 
"zip" and immediate feedback 
(Blachowicz, 1977) . 

Once the students have become 
familiar with the cloze technique, 
it can also be used efficiently to 
evaluate reading achievement. Re
searchers have suggested that stan
dardized tests, although they have 
many useful purposes, tend to over
estimate instructional level (Sipay, 
1962; Davis, 1970). Consequently, 
it appears that reliance on grade 
equivalent scores derived from the 
administration of standardized tests 

tends to place students in materials 
that are at frustration rather than 
·nstructional level. The best measure
for placing students at an appro-
riote instructional level would be

by using a well constructed informal
reading inventory made over the ma
terials intended for use in instruc
tion (Beldin, 1969; Powell, 1968; 
Betts, 1967). As suggested earlier, 
utilization of the individually ad
ministered informal reading inven
tory is so time-consuming as to be 
irnpractical for use by a teacher 
with on entire classroom of children. 
Yet placement of students in mater
ials at a level at which they can 
profit substantially frcm reading in
struction is central to the process 
of reading instruction. 

The concept of the cloze informal 
presents the ·possibility of determin
ing appropriate instructional level 
for on entire class in an efficient 
manner. The cloze informal can be 
easily and comprehensively de
signed: 

1. Locate selections within pro
posed instructional materials which 
appear to be representative of the 
content. 

2. Select gradually lengthening
passages at various levels which con
tain messages which, while not nec
essarily comprehensive, contain re
lated thoughts. 

3. Make cloze selections over the
passages. Leave the first sentence 
intact. Starting with a randomly 
selected number from one to five, 
proceed to delete every fifth word 
in the remainder of the selection. 

4. Prepare student response
sheets. On a typed copy replace the 
deleted words with numbered blanks 
of uniform length. Beside the selec
tion, list numbered blank spaces for 
students to enter responses. 

Once a series of cloze passages 
has been cbtained they can be ad
ministered to groups of students. 
For example, four selections rang
ing from primer to the 22 level could 

be attempted by students at one sit
ting. Evaluation of results would in
dicate which students should con
tinue with the cloze series. It is im
portant to note that older and more 
capable students might perform bad
ly at levels substantially below their 
achievement capabilities simply be
cause of the sophistication of their 
language. Such happenings are to 
be overlooked while closer examin
ation of performance on more diffi
cult materials can yield valuable in
formation. In order to facilitate 
scoring, only exact replacement re
sponses are counted as correct. Er
rors in spelling can be overlooked 
provided that it is evident that the 
misspelling was an attempt at the 
correct word. Overall independent, 
instruction and frustration levels 
can be determined for each student 
based on Ransom's (1970) criteria: 

50%=independent level 
30-49%=instructional level
20-29 % =probable frustration

below 20 % =frustration level 
However, Alexander ( 1968) con

cluded that ratios designating inde
pendent, instructional, and frustra
tion levels might vary based on 
classroom experience. 

Scores at various grade equiva
lents can be easily obtained and re
corded for comparative purposes. 
The examiner can determine the 
relative degree of success at various 
levels of difficulty. Individual stu
dents' responses could also be ex
amined to determine: 

1. the relationship of responses
made to the context of the message, 

2. performance relative to the
content of the selection,

3. spelling capabilities,
4. sense of grammatical usage.
The cloze informal can be read-

ministered at a later time to deter
mine advances made. Gains, or lack 
of them could be observed at var
ious lev�ls of difficulty. 

The cloze informal can be an 
evolving evaluation system. Pass
ages can be easily replaced and/or 
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used interchangably with other se
lections. Performance can be eval
uated over content-oriented and nar
rative-type selections. The close in
formal offers a creative approach to 
evaluation of progress in reading 
which can be 1) accurate, 2) effi
cient, and 3) easily obtained. 

FIGURE 1. A sample page from a 
series of cloze passages. 

THE STORM (CLOZE 6) 

In Livia visitors are usually most 
impressed by the beautiful coast of 
the kingdom. Surrounded by __ _ 
mountains, people have lived __ _ 
Livia for centuries, farming __ _ 
fertile land and fishing _ _ _ great 
ocean .One day ___ the history 
of Livia, ___ were dark clouds 
broken ___ and there were rays 
___ sun I ight. Before a storm 
___ waves smash against rugged 

along the coast as far as 
___ eye can ___ the waves 
dance highly ___ the ocean dis-
playing pure ___ crests. The soft 
wind ___ the sea was still __ _ 
and gentle, not at ___ like the 
storm that ___ soon batter Lovie. 
In ___ wind the morning coll 
___ sea gulls seemed to worn 
___ the danger of the __ _ 
storm that ___ soon batter Livia. 
sea would rise ---· 

REFERENCES 

Alexander, H. W . An Investigation of the 
Cloze Procedure as a Measuring Device 
Designed to Identify the Independent, 
Instruction, and Frustration Reading 
Levels of Pupils in the Intermediate 
Grades. Dissertation Abstracts, vol 29, 
no. 12, part one, pp. 4, 314-4 315, June, 
1969. 

Beldin, ·H. 0. Informal Reading Testing: His
torical Review and Review of Research, 
The Validity of Informal Reading Testing. 
Symposium IV, International Reading 
Association Annual Convention, Kansas 
City, Missouri, May, 1969. 

Betts, E. A. Foundations of Reading I 
. S F · "ltruc-t,on. an ranc1sco: American B 

Company, 1957. OOk 

B.Jachowicz, C.L.Z. Cloze Activit" f . ~ w 
Primary Readers, The Reading Teacher 
vol. 31, no. 3, <December, 1977) ' 
300-302. ' PP. 

Davis, W . Q. Functional Use of Standard
ized Tests, Reading Diagnosis and Eval
uat:on, ed . D. L. DeBoer. Newark, Del
aware: International Reading Association 
1970, pp. 286-87. ' 

Guthrie , J . T ., M. Seifert, N. Burnham and 
R. Coplon. The Maze Technique to Assess 
and Monitor Reading Comprehension. 
The Reading Teacher, vol. 28, no. 2 
(November, 197 4), pp. 161-68. 

Jongsma, E. R. The Cloze Procedures as a 
Teaching Technique. Newark, Delaware: 
International Reading Association, 1971b. 

Jongsma, E. R. The Cloze Procedure: A 
Survey of the Research, Occasional Papers 
in Reading . Bloomington, Indiana: Uni
versity of Indiana. The Reading Program, 
222 Pine Hal I, 1971 a. 

Powell, W. R. Reappraising the Criteria for 
Interpreting Informal Inventories, Dorothy 
L. DeBoer (ed.) Reading Diagnosis and 
Evaluation: Proceedings of the 13th An, 
nuol ' Convention, International Reading 
Association, Vol . 13, Part 4, l 00-09, 
1968 . 

Rankin, E .F. and J. W. Culhane. Compar
able Cloze and Multiple-choice Compre
hension Test Scores .. . A Replication, 
Journal of Reading, XIII, 193-98, 1969. 

Ransom, P. E. H. A Survey to Determine 
the Reading Levels of Elementary School 
Children by Cloze Testing . Unpublished 
Doctor's dissertation, Ball State Univer
sity, Muncie, Indiana 1970. 

Sipay, E. R. A Comparison of Standardized 
Reading Test Scores and Functional 
Reading Levels. Dissertation Abstracts, 
vol. 22, pp. 2, 629, 1962. 

Taylor, W. L. Cloze Procedure : New T_oal 
for Measuring Readability, Journahsm 
Quarterly XXX, 1953, 415-33 . 

Has The Cloze Technique 
Beco·me A Sacred Cow? 

James W. McCoy 

The cloze technique is gaining in 
p0pularity as a reading diagnostic 
tool. It is touted as a simple method 
that will enable teachers to choose 
quickly and accurately appropriate 
reading materials for students 
(Spache, 1976). 

In order to use the cloze tech
nique, the teacher is required to 
delete every 5th, 7th, or 10th word 
in a reading passage earmarked for 
student reading. The student who 
must read the cloze passage is asked 
to fill in the exact word that is 
missing from each blank space. If 
the student correctly guesses the 
exact missing word in 44-57% of 
the blank spaces, then supposedly 
he can read the passage at his in
structional reading level (Ekwall, 
1976) . 

A reading teacher may ask, 
"what evidence supports the use of 
the cloze diagnostic method:>" Ran
kin and Culhane's study ( 1969) is 
frequently mentioned as a major 
validating study for the cloze diag
nostic theory. . Reading teachers 
should consider reevaluating this 
"pioneer study" because there is evi
dence that the cloze diagnostic 
method does not "work" as it is 
supposed to "work." Guszak ( 1972) 
found the cloze to be of little value 
for the diagnosis of elementary 
children's reading; Wilson (1972) 
questioned the adequacy of cloze 
comprehension criteria . Pikulski 
(1977) gave evidence that the cloze 
technique overestimates reading lev
els . Reading teachers, i.n turn, may 
test the cloze by comparing it to 
their own experience and the results 
of standardized reading tests before 

,., , 

they accept it as a diagnostic pan
acea . 

Many teachers question the cloze 
reading level percentages criteria, 
as did Wilson ( 1972). He decided 
that "40 % correct guesses by read
ers as a measure of instructional 
reading level" was a questionable 
criteria. Perhaps the reading teacher 
should ask, "If my students can 
guess the exact words in a random 
sequence of deleted words, does this 
performance constitute evidence of 
their ability to read and compre
hend the passage containing the 
blank spaces? 

Many cloze disciples answer the 
above questions by stating that the 
cloze technique requires students to 
guess the words by using context 
clues that are within the passage 
(Aulls, 1971 ). How meaningful are 
the context clues in a reading pas
sage containing a number of evenly 
spaced blanks:> Is the reader dealing 
with the context clues or some other, 
perhaps unknown and/ or abstract, 
variable when he participates in a 
cloze exercise? Could the frustra
tion concomitant to such procedures 
be related to student discourage~ 
ment caused by the cloze as reported 
by Carsterns and McKeag (1975)? 

The evidence that supports the 
cloze as a contextual clue based 
technique is itself being questioned. 
Aulls (1971) criticized cloze related 
contextual analysis research and 
characterized it as being based on 
"a priori judgments" by the authors. 
Therefore, one cannot be sure that 
the cloze is related to context an
alysis, nor can one be sure that it is 
empirically supported. 
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