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ABSTRACT

AN EDUCATIONAL HISTORY OF THE GULLAES
OF COASTAL SOUTE CAROLINA FROM 1700 TO 1900
by

Elizabech Boit-Thetford

The educational efforts of the first fifty years of the 1700s for
rhe Gullahs, black slaves brought to South Carolizna's low country, were
a by-product of the Church of England's concerz for the souls of

. heathens. Through the Church's offspring, the Society for the
Propagation of the Gospel in Foreign Parts, nissionaries ware seat to
South Carolina beginring in 1702. By 1704, Sazuel Thomas, the Society's
first missiozary there, reported that he had taught about twenty blacks
to read, and by 1743 the Society opened a school for blacks in
Charleston despite a 174C law prohibiting slave education. Using two
black slaves as teachers, the Society's school continued unzil 1764,
"graduating” about twenty studeats a year.

After the Revolutiopary War, the Iree persom of color population
grew in aumbers and influence, establishing the Brown Fellowship
Society, tbe first non-white benevolent society in Charleston. One of
its activities was the education of members' children. Other societies
followed suit, and by 1834 there were dozens of private schools in
Charleston for free persons of color. While an 1834 law created addi-
tional restrictions on the.<ducation of the free persons of color, many
private schools continued to operate.

As early as 1861, teachers from the North, under the auspices of
freedmen aid societies, arrived in the sea islands to help the blacks
adjust to their new status. In 1865, their efforts were coordinated by
the federal government under the Bureau of Refugees, Freedmen, and
Abandoned Lands. With a new state constituticn in 1868, the public
schools of South Carolina were reorganized. Although tremendous gains
were made, Dy 1870, the majority of biack students were still studying
only spelling and reading. After the 1896 Plessy v. Ferguson decision
which created a "separate but equal" school system, the actual situation
was anything but equal, with black schools in session a shorter term
and a higher pupil-teacher ratio for black students.

The education of the Gullahs from 1700 to 1900 was the result of
compromise, and the blacks suffered from a lack of educatiomal
opportunities, not a lack of intellectual abilities.
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CHAPTER 1

Introduction

As the cultural blending of black slaves who were brought to South
Carolina's low country created the Gullahs, the social blending of white
interests created the Gullahs' educational opportunities. Froz 1700 to
1900 the education of the Gullahs became not so much an event in itself
but rather the result of the interplay and dominance of outside forces.
These forces that controlled the education of the Gullans were numerous
and complex, ranging from racial (personal conviction in Caucasian
supremacy) to economic (reliance on a docile slave labor force) to reli-
gious (belief that eatry into Christendom required 2 working knowledge
of God via the 3ible) to humanitarian (insistence that God created all
men equal). The cause and progress of Gullah education waxed and waned
as did the forces themselves. After the Stono rebellion of 1739, for
instance, a more stringent slave law was passed in 1740 in answer partly
to the economic forces and in spite of the strong religious forces that
were still prevalent in the state at that time.

Through the efforts of the plaatation owners who formed a powerful
political bloc, the Gullah slaves found that all aspects of their lives
were regulated. Their educational opportunities, at least outwardly,
vere tied to the whims of their owners. Stories such as the one told by

Clinkscales of his sisters teaching ome of their slaves to read! were,

1 J. G. Clinkscales, On the Old Plantation: Rev.iniscences of His
Childhood {1916; reprint, York: Negro Universities Press, 1969),
43-47.
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unfortunately, the exception rather than the norm, aad the few who did
dare to teach their slaves did not do so publicly after 174C.

The slaves represented a substantial investzeat in 2oney to the low
country planters, and the free persons of color, as the free blacks wer
called, were seen by the planters as a threat to that investment. Not

wanting their slaves to see the free persons of color as potential role

nodels, the owners saw to it that the opportunities for interaction

between the two groups were limited, and over the years the restrictions

14

on free persons of color were increased until their lives were nearly as

regulated as those of the slaves.

Although Lincola's proclamation brought freedonm and the end of the

Civil War brought federal control, education for the Gullahs, as educa-

tion throughout the state, suffered for lack of money and organization.

With the return of state control, efforts continued to increase sporadi-
cally, spurred perhaps by the humanitarian forces that equated education
with equality. These views were best expressed by the then mayor of

Charleston, William Courtenay, vhen he wrote, "It is the educated mind

that rules, whether in the cotton factory, the cotton field, the machine

shop, the house, the senate, or the pulpit; it is brain-power
which makes a people."z
Unforrunately, the sentiments represented by Courtenay in 1881 did

not last to the end of the century. A growing number of people through-
out the state, as well as the nation, felt that the blacks had a definite

place in the overall scheme of life and that that place was not on a par

2 William A. Courtenay, Education in Charleston, S.C. (Charleston:
News and Courier Book Presses, 188l), l.
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3
with whites. By 189G the controlling belief in South Carolina was that
education beyond a cerrzin point did blacks no geod and in some cases
might actually harz them:

In this State there is no opening for the negro in the
lesrsaed professions. If the cravings of intellectual tastes
could be awakered there is little opportunity to gratify
them. . . .

The argument often advanced that book-learaing carries 2
aegro to the penitentiary may have in it some elemeat of truth.
If his faculties of ambition and desire are stimulated along
lines in which they camnot obtain their legitimate gratifica-
tion, he has been educcted out of harmony with the require-—
ments of his life and in his inevitable circu=zstances will
suffer from his abnormal inclinations 2~d aspirations.

Though legally free, the Gullahs and other blacks were by this tize
also legally separated frow the mainstream of Anerica.l‘ They had pro-
gressed but had aot attained equality by 1900, and the two hundred year
course of Gullah education gave life to the observation, "The cause cf

education is the cause of humani:y."s

The Problem
Statement of the Problem
The problea of this study was to describe the education of the

Gullahs of coastal South Carolina from 1700 to 1900.

3 S.C., Thirtv-first Annual Report of the State Superintendent of
Education of che State of South Carolina, 1898-1899 [by John McMahan]
(Columbia: Bryan Printing, 1900), 14.

4 Plessy v. Ferguson, 163 U.S. 537 (1896).

5 S.C., Twentieth Annual Report of the State Superintendent of
Education of the State of South Carolina, 1887-1888 [by James H. Rice]
(Columbia: James H. Woodrow, 1888), 20.
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gnificance of the Studv
History is a record of people—their dreams, their hopes, their
fears——and how they succeeded or failed in bringing about what they
wanted to accomplish. When historians study the past, they do so not
only to gain a better understanding of people and events as they were
tut also to gain insights into people and events as they are now; for,
as Carlyle observed, "The Present is the living sum-total of the whole

Fase.™

The presenr is understood, then, in direct proportion to the
extent of one’s knowledge about the past.

In order to fully appreciate present institutions, practices, and
problems in education, past discoveries and mistakes need to be examined
thoroughly. Once an educational history has been compiled and studied,
the researcher can then identify needs for educational reform as well as
attempt to predict future trends.7

The difficulty with the educational history of the Gullahs of
coastal South Carolina is that a written record does not exist as a
collected whole. Pieces of it lie scattered throughout thousands of
decuments, from the 1700s letters of the Rev. Mr. Samuel Thomas to the
state superintendents' reports of the late 1800s. This stuay provides a
more complete account of that history in the hope that a better under-

standing of the Gullahs' present educational situation can be achieved.

6 Bergen Evans, ed., Dictionarv of Quotations (New York: Delacorte
Press, 1968), 150.

7 Walter R. Borg and Meredith D. Gall, Educational Research, 4th ed.
(New York: Longman, 1983), 799-8C0.
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Assumption of the Studv

The history of the education of any people is subject o the same
vagaries as any human history; i.e., the resulting story is actually a
patchwork cf people and events with each person adding a slightly differ-
ent view, a distinct perspective of what happened. As the separate
views are pieced together, a pattern emerges that overshadows the indi-
viduals themselves and allows the historian to see the period being
studied from a reasonably balanced perspective. For the purposes of
this study, therefore, the following assumption was made: Historical
documents, taken collectively and in sufficient nuzber, will present a

reasonably accurate record of events as they occurred.

Limitations of the Studv

The following limitations were applicable to this study:

1. The population examined in this study included only that por—
tion of the Negro race identified as Gullah (as defined in the
Definitions of Terms).

2. Gecgraphically, this study wes concerned with the area of
coastal Soutk Carolina which extends from the Little PeeDee Rivar wesc—
ward to the Savannah River and includes the urban area of Charleston.
(Because the names and boundaries within these limits changed several
times over the two hundred year period under study, a set of maps has
been included in Appendix A.)

3. This study included only those years between 1700 and 1900.

4. Although the earliest education of the Gullahs was conducted by
missionaries, religious inmstruction was not imcluded as a specific topic

except as it pertained to the teaching of reading or writing.
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6
5. This study did not include the post-secondary education of the
Gullahs.
6. Vocational education, i.e., "of, relating to, or being in train-

8

ing in a skill or trade to be pursued as a career,” was aot included as
a specific area of concern of this study.

7. Resources for this study were limited to those available £roam
the Sherrod Library at East Tennessee State University, the Perkins
Library at Duke University, the Southern Historical Collection of the
University of North Carolina at Chapel Hill, the Robert Scott Szmall
Library at the College of Charleston, the Scuth Caroliniana Library and
the Cooper Library at the University of South Carolina, the Charleston
Library Society, the South Carolina Historical Society, the Scuth
Carolina Departzent of Archives and History, and the South Carolina State
Library; those available through inter-library loan, and those availabie
from private libraries and ecllecticas.

8. Materials for this study were gathercd, examined, and compiled

£rom June 1983 to June 1986.

Definitions of Terms

r Islands

Barrier islands lie "aext to the sea" and consist of "strips of
hard sandy beach and of shifting dunes and, behind the dunes, a thick
and almost impenetrable jungle-like growth." These islands are

"separated from one another by inlets and bays" and are usually "small,

8 "Vocational," Webster's New Collegiate Dictionarv.
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unfit for agriculture, {and] sparsely inhahited or not inhabited at

all."9

Education
The terz "education” is defined as "the action or process of educa-

ting or of being educa:ed,"lo that is, "to develop mentally or morally

il

esp. by instruction. For the purposes of this study, "education" was

alsc taken o include the specific areas of reading and writing.

Freedmen's Aid Socieries

These groups were "Benevolent societies [that] sprang up in quick
succession to form a complex of freedmen associations that reached such
cities as Boston, New York, Philadelphia, Cincinnati, and Chicago in
1862-63." They provided "clothing, food, money, religious leaders,

and teachers” for the ezaacipated Negroes of the South.?

Teedmen's Bureau
One month before the end of the Civil War, Congress passed an act
that created the Bureau of Refugees, Freedmen, and Abandoned Lands.

"[Clommonly called the Freedmen's Bureau,” this agency was within the

9 Herbert Ravenel Sass, "The Low-Country,” The Carolina Low-Countrv,
ed. Augustine T. Smythe (New York: Macmillan, 1931), 7.

10 "Education," Webster's New Collegiate Dictionarv.
1 "Educate,” Webster's New Collegiate Dictiomary.

12 Henry Allen Bullock, A Historv of Negro Education in the South
(New York: Praeger Publishers. 1969), 10,
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Wwar Department and was given "the responsibility of supervising all

subjects relating to refugees and freedmen of the rebel s:at:es."l3

Glebe

A glebe is a parcel of "land belonging or yielding revenue to a2
parish church or ecclesiastical benefice."u In the colonial South
Carolina parishes, glebes varied "in size from twenty-six acres in St.

indrew's Parish to 600 acres in St. Paul's."ld

Gullah
In a very general sease, the term "Gullah" sizmply zeans "a member

of a group of Negroes inhabiting the sea islands and coastal districts

of So. Caroliina, Georgia, and Northeastern

tion does not fully explain the amalgamation of blacks covered by the

term, nor dees it im;
Although the term itself is believed to be derived from either a

shortened foru of Angola or a corrupted form of Gola, the dominant

influence in the slave sub-culture was clearly Angolan, as 69.5 percent

of the total number of slaves imported from 1735—174017 and nearly 4C

13 Bullock, 22.

14 "Glebe," Webster's New Collegiate Dictionarv.

15 M. Eugene Sirmans, Colonial South Carolina: A Political Historv,
1663-1763 (Chapel Hill: Univ. of North Carolina Press, 1966), 98.

1
b "Gullah," Webstar's New Collegiate Dictionarv.

17 Peter H. Wood, Black Majoritv: Negroes in Colonial South
Carolina from 1670 Through the Stono Rebellion (New York: Alfred A.
Knopf, 1974), 340-41.
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percent £roa 1733—180718 were from the Angola region of Africa. This
influence was cultural rather than physical in nature and soon spread
geographically outward frcm Charleston as the slaves were takea to the
various low country plantations. Once on the plantations, the majority
of the slaves became field hands, thus forming cocmunities within thez—
selves where they often had infrequent or no contact with the whites.
In these relatively 1solated pockets or coczunities the traits of Gullah,
particularly those in their speech, were molded and strengthened.
Today, all native blacks along the South Carolina coast are gen-
erally referred to as Gullahs, set apart not only by their shared cul-
tural background but also by their distinctive speech which persists in
spite of the standardization inroads made by radio, television, and

English teachers.

w _Country
Used in both the geographic and the socio-economic senses, the term
"low country” refers to the "swampy coastal areas" where the "large rice

and sea-island cotton plantations em‘.sted."19

Sea Islands
Sea islands are those "larger islands [that] lie behind the narrow
barrier isles. On these the woods growth is forest rather than jungle

[and] the soil is fertile." On these islands "indigo culture flourished

18 Robert M. Weir, Colonial South Carslina—A Historv (Millwood:
KTO Press, 1983), 179.

19 Williaz W. Freehiing, Prelude to Civil War: The Nullification

Controversv in South Carolina, 1816~1836 (New York: Harper & Row, 1965),
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10
during the provincial period, [and] the sea island cotton plantations

.
reached their highest development."“o

Methods and Procedures

ose of the Srudv
The purpose of this study was to provide a description of the edu-

cation of the Gullahs in coastal South Carolina from 1700 to 1500.

Procedures for Gathering Data

After several preliminary discussions with David Moltke-Hanson,
Director of the South Carclina Historical Society, to determinc the
feasibility of the study, an examinaticn was made of the shelf materials
of the Historical Society as well as those of the Charleston Library
Society. Following those investigations, geographical, tiwe, and depth
limitations were placed on the study.

The Gullahs have lived along the coastal portions of three states
since those areas were actively settled in the 1600s. Although a
geographically comprehensive study of the education of the Gullahs would
be invaluable, such a work was considered to be too broad for the pur—
poses of a dissertation. It was decided, therefore, to limit the area
to be studied to the coastal area of South Carolina, to the years
between 1700 and 1900, and to an overview of the educational history.

In order to determine the scope of the available pubiished litera-
ture pertaiaing to the Gullahs and their education in South Carolina, o
computer search was conducted through the facilities of the Sherrod

Library at East Tennessee State University. The data banks consulted

20 Sass, 8.
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were as follows: Azerica: History & Life (1963 to issue #2281 1985),
Art Biographies Modern (1974 to 1985), Dissertaticn Abstracts (1861 to
May 1985), Educational Resources Information Center (1966 to Apri
1985), Government Publications Office Monthiy Catalog (July 1376 to May
1985), Historical Abstracts (1973 to issue #3631 1984), Language and
Language Behavior Abstracts (1973 to May 1985), Library of Congress
(REMARC pre-1900 to January 1985 and LC MARC 1968 to April 1985),
Magazine Index (1959 to March 1970 and 1973 to May 1985), Moder::
Language Association International Bibiiography (1969 to 1983),
National Newspaper Index (1979 to April 1985), Newspaper Index
(monthiies 1973 to Dececber 1984 and quarterlies 1973 to March 1984),
Psychological Abstracts (1967 to March 1985), Public Affairs
Inforzation Service Iaternational (1976 to May 1985), Religion Index
(1949 to 1985), and Sociological Abstracts (1963 to issue #1 1985).
A working bibliography was then compiled from the data bank searches and
the previous examination of shelf materials.

In addition to those from the South Carolina Historical Society and
the Charleston Library Society, materials were gathered from the Sherrod
Library at East Tennessee State University, the Southern Historical
Collection of the University of North Carolina at Chapel Hill, the
Robert Scott Small Library at the College of Charleston, the South
Caroliniana Library and the Cooper Library at the University of South
Carolina, the South Carolina Department of Archives and History, and the
South Carolina State Library. Sources for the data included maps, news-
papers, magazines and journals, diaries and personal journals, letters,

plentation records, pamphlets, government reports, church records, and
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scholarly works dealing with Negro education and Negro history in South

Carolina.

Methods for Presenting the Data

In determining the best arrangezent for presentation of the data,
the following factors were taken into account: The two hundred year
tize span of the study, the historical events that influenced the educa-
tional efforts, the rurzl/urban location of the efforts, the clave/free
person of colour status of those being taught, and the private/public

nature of the educational efforts. It was decided that the best way

o

present the material was to arrange the data chronologically and to
break it into four time periods for better manageability with regard to
suzmation. The time periods selected were as follows: 1700-1750, 1750-
1800, 1800-1850, and 1850~1900. Common beginning and ending dates for

the various segments allowed for the overlapping of months within a year.

Organization of the Studv

This study was organized into five chapters. Chapter 1 contained
an introduction to the problem, a statement of the problem, the signi-
ficance of the study, the assumption of the study, the limitations of
the study, the definitions of terms, the purpose of the study, the pro-
cedures for gathering data, the methods for presenting the data, and the
organization of the study.

The history of the Gullahs exclusive of education was presented in
Chapter 2.

Chapter 3 included the educational efforts from 1700-1750 and from
1750-1800.
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Chapter 4 included the educational efforts from 1800-1850 and from
1850-1900.

A summary of the study, conclusien

tn

recormendations resulting from the study cozprised Chapter 5.
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TER 2

Slavery and the Gullahs

The Search for Labor

although Negroes were brought to Virginia as early as 1619, it was
not until the eighteenth century that they were viewed as the primary
source of labor in the Zaglish cc].(mies.Zl The labor needs of the New
World colonists increased with the expansion of the land they settled,
and those needs called for a reliable, economically feasible source for
that labor. The colonists' first attempt to ensure this labor source
developed from the long-established appreatice system and led them to
rely mainly on the efforts of white indentured servants who worked for a
set period of tizme to repay the costs of their passage to the colonies.
Though the masters benefited greatly in terzs of land acquisition and
power of control, the use of indentured whites was far from satisfactory

b use of the discipline problems brought on by the restraining nature

5
of the rights the indentured servants held by custom and practice,"z the

insufficient quantity, the unpredictable supply.23 the "seasoning fever”

Portions of the zaterial presented in this chapter appeared in
Elizabeth Hoit Thetford, "The Gullah Dialect: Its Origin, Development,
Characteristics, and Implications for the Teacher of Standard English in
Coaszal South Carolica" (Ed.S. field study, William Carey College, 1984).

2 C. Duncan Rice, The Rise and Fall of Black Slaverv (New York:
Harper & Row, 1975), S2.

2 David Duncan Wallace, South Carolina: A Short Historv, 1520~
1948 (Chapel Hill: Univ. of North Carolina Press, 1951), 187.

2
3 Carter G. Woodson, The African Background Outlined {19363
reprint, New York: Negro Universities Press, 1968), 258.

14
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which killed thousands before they could adjust o the New World, the
teadency of many to run away and establish themselves in other settle—
zeats, the inevitable expiration of the terms of service (generally
about five years or uatil the age of twenty-four), and the threat of
vocational competition by the freed servam:s.24 In spite of the draw-
backs, however, white indentured servants comprised a substantial por-
tion of the population in Virginia, Maryland, and Pennsylvania; but the
use of the servants in South Carolina was augmented immediately by Negro
slaves from the West Indies, thus decreasing the indentured percentage

ia that colony almost from the beginmn iag.zs

While discovering the inad ies of the indentured servant systea,
the colonists experizmented with native labor when they enslaved Indians,
beginning with those they captured in the Pequot War of 1637.26 In
spite of fears of uprisings and massacres from within, the colonists
acquired Indian slaves from Indian allies induced to raid enemy tribes
and occasionally from slave raids of their cwn. Most of the Indians
thus enslaved were exported to the West Indies; but many, particularly
in South Carolina, found their way into the colonial labor force.27 The
colonists soon learned, though, that the Indians did not meet their

needs any better than did the indentured whites. The supply was

% Ulrich Bonnell Phillips, Life and Labor in the Old South (Boston:
Little, Brown, 1930). 23-24.

5 yallace, 35, 186-87.

% George H. Moore, Notes on the History of Slaverv in Massachusetts
(New York, 1866). 1; cited by William Summer Jenkins, Pro-Slaverv Thought
in the 0ld Soutk (1935; reprint, Giouscester: Peter Smith, 1960), 3.

7 Sirmans, 24-25.
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unstable and inadequate, and the Indians did not adjust well to cap—
tivity; zany either zanaged to escape or died within a short span of
time.zs Although Indian slaves continued to be held by a few individ-
uals throughout the colonial period, the unsatisfactory qualities, the
fear of reprisal, and increased governmental pressure due partly to the
obvious risk to the lucrative deerskin trade and the threst of antagon-
izing the neighboring Spanish and their Indian allies prompted the
colonists to look elsewhere for their main body of labor.zg

The idea of Negroes as slaves was not a new one; in fact, the Arabs
began a slave trade froz northern Africa as early as the eighth ceatury,
and their trade routes toock the Negro slaves from Mozambique where they
were then sent on to Arabia, Persia, and western India.w As for
African slaves to Europe, the Portuguese had established a viable black
slave trade froz West Africa to Europe as much as fifty years before
Columbus' voyages and had considered the undertaking so noteworthy that
the (Lisbon) court chronicler Azurara was given the task of recording
the beginnings of the t.—ade.n Not until the black as a slave laborer
appeared to be economically feasible, however, did the English colonists
intensify their efforts to develop the trade.

To the colonists, the Yegro seemed to be the ideal candidate to

2 Rice, 23, i 2

Wood, 38-40.
30 Ulrich Bonnell Phillips, American Negro Slaverv (Baton Rcuge:
Louisiana State Univ. Press, 1918), 9.

i Gozez Eannes de Azurara, Chronicle of the Discoverv and Conguest
of Guinea, trans. C. R. Beazley and E. P. Prestage, in the Hakluyt

Society Publications 95: 85; cited by Ulrich Bonnell Phillips, American
Negro Slaverv, 1.
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£i11 the gar left by the unsatisfactory results of using indentured
vhite and ensiaved Indian labor. In the eyes of the colonists, the
advantages of black slave labor were obvious and numerous. Unlike the
indentured white, the Negro was easily identifiable as a meaber of the
slave class, and he had no racial, birth, or contractural rights to pro-
tect him. Unlike the Indian, the Negro was an alien o both white
society and the country in which he was enslaved. If the Negro did zry
to escape, his ignorance of his surroundings coupled with his skin color
served to make his recapture all the more likely. Too, an organized
slave trade was already an established actuality, providing the colonists

2 And the final

with an easy access to a guaranteed, steady supply.3
arguzent, if the colonists really needed one, was the justification for
slavery, Negro slavery in particular, as found in their interpretation
of the Bible.33
Crigin of the Black Slaves

Of the trading areas along the African coast, the English dominated
Gambia and shared the Gold Coast with the Dutch. The first major
English trading company was chartered in 1618, but it did not deal in
slaves 2nd was short lived. Several other companies followed, and
finally the Royal African Ccmpany, chartered by Charles II in 1672,

began a virtual monopoly of the English slave trade to the colonies that

lasted twenty-five years. Opposition from independent traders in both

32 Rice, 55-61, passir.

33 William Sumner Jenkins, Pro-Slaverv Thought in the 0ld South
(1935; reprint, Gloucester: Peter Smith, 1960), 6.
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the coionies and Englan

o

led Parliament in 1697 to open the trade to all
English vessels, subject to a fee paymeat systez based on a percentage

of the value of zhe :gces.y' The cpening of the trade was like the

#

opening of a dam.

Black slaves brought to the coloaies were from many parts of Africa,
although most of thex were purchased by independent slavers or company
factors from tribal chiefs or kings along the western coast of Africa.
The usual pattern was for a company to set up a defeasible post on the
African coast and barter with the chief or king for the slavz-:s.35 This
pattern was subject to many uncertainties affecting the trade.
Permission to trade was often at the mercy of the chief's or king's
disposition; prices fluctuated according to the demand for the European
goods offered for barter and the bargaining skills of the independent
slaver or the company factor; in addition, the supply of slaves from the
interior was by no means assured.36 Not all tribes were reported as
industrious as the Whydahs who, a Dutch factor asserted, could deliver a
thousand slaves a :.—.enth.37

The destination of the slaves, whether £inal or intermediate,
depended upon the aaticnality of the slaver, the section of the African

coast that the slaves had been sold from, and the market demand for

34 Phillips, American Negro Slaverv, 23-25.

35 g, R. Sellman, An Outline Atlas of World Historv {New York:
St. Martin's Press, 1970), SO.

36 Rice, 106-08.

37 William Bosman, Guinea (London, 1705); cited by Ulrich Bonnell
Phillips, American Negro Slaverv, 26.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



19
slaves iz given areas. Definite trade routes had long been established
by various countries between points along the African coast and colonized
areas of the Antilles and the eastern coasts of North and Scuth America.
The first biack slaves brought to the Carolinas did not come directly
from Africa; they were Africans who had been broken into slavery by
colonizers in the West Indies. After a demand was created iz the
Carolinas for the black slaves, they were then brought directly from
Africa in ever-increasing nuzﬂ:e:'s.38

Judging from the records of the Charleston slave markets, the black
slaves brought directly from Africa were £rom zany trides or regionms,
with the Angola Negroes the most highly prized of all. Described as "of
a gentle and affectionate nature and faithful tc & trust . . . of a
rather low meatality . . . gullible and easily swayed by or.he:s,"39 the
Angolans formed 69.5 percent of the total number of slaves imported to

South Carolina from 173 17-’&060 and nearly 40 percent from }.733-1807.‘1

South Carolina Slavery

Founded with Charles Town in 1670, South Carolina grew from an
isolated settlement, caused by swamps and forests on its northern border
and the Indians and the Spanish to the south, to groups of isolated
plantations with large black populations which extended outward from the
urban area of Charles Town. Just as the exteat of the black-white

contact in the mixed economy of the northern colonies shaped the Negro

32 peed Smith, Gullah (Columbia: Univ. of South Carolina, 1926), 8.

39 Dubose Heyward, "The Negro in the Low-Country,” The Carolina
Low=Country ed. Augustine T. Smythe (New York: Macmillan, 1931), 173.

40 vood, 340-41. 4! Veir, 179.
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there, so too the confines of his situaticn shaped the plantation Negro
in South Ca:olina.‘z

On a plantation, a definite caste system existed among the slaves,
and their exposure to whites ranged accordingly. Only the house ser-
vants were in frequent contact with their masters, aad those who had
served in the houses for an extended period of time took on more and
Zore mannerisas of the whites and were given some ;;ri\rx‘.leges.43 At the
other end of the scale were the field slaves. These slaves seldom caze
in contact with whites; they were housed separately and went only to and
from the field where they were otten separated by age and s:rength“
iznto gangs supervised by black foremen.l‘s

Faced with the prospect of managing an ever-increasing number of
black slaves for their ever—expanding plantatioms, the South Carolina

colonists turned to Barbados for their role model.46

Barbados was the
first English colony to use blacks as its main labor force, and as the
number of slaves grew there, so did the colonists' fears of a black

:ebellion.l“ Their fears were justified in 1675 when Barbados became

42 Rice, 90-91.
43 Ambrose E. Gonzales, The Black Border (Columbia: State, 1922),
11.

“ pice, 93.

45 Lorenzo Dow Turner, Africanisms in the Gullah Dialect (Chicago:
Univ. of Chicago Press, 1949), 1.
46 Rice, 70.

47 Phillips, American Negro Slaverv, 490.
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the site of the first zmajor black uprising ia the West Im‘lies."‘8 In
1688, to ensure that a re-occurrence of an uprising would be remote, if
not impossible, the Barbadians enacted a general statute designed to
strengthen control over the s:{.aves.l‘9 It was this legislation that the
zainland colonists looked to when they began to establish legal rights
for themselves as slaveholders.

Settled by former Barbadian businessmen and planters, South Carolina
was begun with the premise that black slaves would be the main source of

‘.abor.so

A substantial labor force was needed for the producticz of
rice (introduced in 1694), indigo (introduced in 1741), and cotton
(introduced in 1790). As the plantations expanded in size, the labor
force grew proportionately. Although slave trade was prohibited briefly
following the American Revolution, slavers resumed the trade in 1804.
By the time the ban was lifted, dewand for slaves was so great that from
then until January 1, 1808, when the £inal han was enacted by Congress,
39,075 slaves passed through the port at Charles ‘!.'own.51

In enacting laws to restrict the slaves, South Carolina began with
the 1688 general statute from Barbados. That law sufficed until the
Stono rabellion of 1739 brought fears that freedom, physical or mental,
would lead to additional uprisings. As a result, a more restrictive law
was passed by the legislature in 1740. Acong other things, this law

stated

“8 Rice, 74.
4 Phillips, American Negro Slaverv, 491.

0 Rice, 70, 93. 5! Beyward, 177-78.
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« « - That no men slaves exceeding seven in number, shall
hereafter be permitted o travel together in any high road in
this province, without some white persoa with them . . . [and]

. « - That all and every person and persons whatsoever, who
shall hereafter teach, or cause any slave or slavas to be
taught to write, or shall use or employ ary slave as a scribe
in any zanner of writing whatsoever, hereafter taught to write,
every such person and persons, shall, feor every suchsgffe:-.se.
forfeit the sum of one hundred pounds current money.

For over fifty years the 1740 law was continued in force with substan-
tially the same wording.

Fearful of the influence of unseasoned slaves from Africa, the
legislature closed the borders of South Carolina in 1792 by prohibiting
the importation of slaves from without the t:mxnl::y.s3 although this
prohibition was continued by subsequeat .zu:xss4 until the ban was finally
lifted and the importation of slaves from the West Indies and Africa was
resumed, the legislature clearly recognized the dangers of allowing the
slaves to congregate for the supposed purposes of "mental instruction or
religious worship.” As a result, before the ban was lifred, an act was
passed in 1800 that signaled the white citizens' awareness of the grow-
ing problem. In part this act decreed

. . - That from and after the passing this law, all assem-
blies and congregatiors of slaves, free negroes, mulattoes,
and mestizoes, whether composed of all or any of the above
description of persons, or of all or any of the above described
persons and of a proportion of white persons, assembled or met
together for the purpose of mental instruction, in a confined

or secret place of meeting, or with the gates or doors of such
place of meeting barred, bolted or locked, so as to prevent

52 South Carolina, Statutes at Large, No. 670 (1740).
53 South Carolina, S:a:ut'es at Large, No. 1544 (1792).
54 South Carolina, Statutes at Large, No. 1605 (1794); South

Carolina, Statutes at Large, No. 1696 (1798); South Carolina, Statutes
at_Large, No. 1740 (1800).
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the free ingress and egress to and from the same, shall be,
and the same is hereby declared to be, an unlawful ceeting
« « o [and]

. . - That fron [and] after the passing of this Act, it
shall not be lawful for any number of slaves, free negroes,
zulattoes or mestizoes, even in company with whize persons, to
oeet together and assemble for the purpose of mental instruc-—
tion or religious worship, either before :gg rising of the sun
or after the going down of the saze. . . .

In 1820 ro further restrict influence from free persoas of color
both inside and outside the state, the legislature ordered

. « . That no slave shall hereafter be emancipated but by
act of the Legislature.

. . . That from and after the first day of March next, it
shall not be lawful for any free negro or mulatto to migrate
into this State . . . {and]

- - . That every master of a vessel or other person, who
shall bring into this State, by water or by land, ia any
vessel or land carriage, or otherwise, any free negro or
mulatto so brought, the penalty of five hundred dollars. . . .
Provided, that this Act <hall not extend to any masters of
vessels bringing into this State any free negro or mulatto
employed on board or belonging to such vessel, and who shall
therewith depart; nor to any white person travelling into cgg
State, having any free negro or mulattc as a servant. . . .

The most restrictive legislation, however, caze intc being as a
reaction to the aborted uprising by Denmark Vesey. Vesey had long
resented his status as a slave, and when he wea a lottery, he immediately
purchased his f£reedom with part of the money. In late 1821 and early
1822 he began a conspiracy with five Negro slaves: Gullah Jack, Monday,
Rolly, Ned, and Peter. As a master strategist, Vesey's intention was to
have all the slaves of Charleston and the outlying areas rise up agaiast
their owners, kill all of the whites, and assume control of that part of

the state. Discovered almost on the eve of the event, the insurrection

55 South Carolina, Statutes at Large, No. 1745 (1800).

56 South Carolina, Statutes at Large, No. 2236 (1820).
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never materialized, bur the nearness of the intended massacre was enough
to sead many white citizeas into a state bordering on panic.57 The
immediate result was an 1822 act that required, among other things,

. . . That from and after the passing of this Act, no free
zegro or person of color, who shall leave this State, shall be
suffered to return. . . .

- - . That if any vessel shall come into any port or harbour
of this State, from any other state or foreign port, having on
board any free negroes or persons of color, as cooks, stewards,
mariners. or in any other eamployment on board of said vessel,
such free negroes or persons of color shall be liable to be
seized and confined in jail until said vessel shall clear out
and depart from this State. . . .

- - . [I]t shall be altogether unlawful for any person or
persons to hire to any male slave or slaves, his or their
tize . . . [and]

. . . [E]lvery free male negro, mulatto or mestizo in this
State, above the age of f£ifteen years, shall be compelled to
have a guardian, who shall be a respectable freeholder of the
districgain which said free negro, mulatto or mestizo chall
reside.

The legislature further restricted the movements of the £free persons of
color with an act in 1823 that stated, in part,

- . . That . . . it shall not be lauful for any free negro
or person of colour to migrate into this State, or be brought
or introduced intc its limits, under any pretext whatever, by
land or by water [and]

- . . That it shall not be lawful for any free negro or
person of color, who has left the State at any time previous
to the passing of this Act, or for those who may he§§after
leave the State, ever return again into same. . . .

Recognizing the danger of educated slaves and free persons of color

57 Lionel H. Xennedy and Thomas Parker, an Official Report of the
Trials of Sundrv Negroes, Charged with an Attempt to Raise an
Insurrection in the State of South-Carolina: Preceded bv an Introduction
and Narrative; and in an Appendix, A Report of the Trials of Four White
Persons, on Indictments for Attempting to Excite the Slaves to
Insurrection (Charleston: James R. Schneck, 1822), 17-20.

%8 South Carolina, Statutes at Large, No. 2277 (1822).

59 South Carolina, Statutes at Large, No. 2319 (1823).

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



(Denmark Vesey could both read and write) and noting the schools for
free persons of color that existed in Charleston, the legislature moved
to end the source of potential risk. Its 1834 law was the most far-
reaching educationzlly and included in its provisions the following:

. . . If any person shall hereafter teach any slave to read
or write, or shall aid or assist in teaching any slave to read
or write, or cause or procure any slave to be taught to read
or write, such person, if a free white person, upon conviction
thereof, shall, for each and every offence against this Act,
be fined not exceeding one hundred dollars, and imprisoned not
more than six months; or if a free person of color, shall be
whipped, not exceeding fifty lashes, and fined not exceeding
fifty dollars, at the discretion of the court of magistrates
and freeholders before which such free person of color is
tried; and if a slave, %o be whipped at the discretion of the
court, not exceeding fifty lashes; the informer to be entitled
to one half of the fine, and to be a competent witness. And
if any free person of coler or slave shall keep any school, or
other place of instruction, for teaching any slave or free
person of color to read or write, such free person of color or
slave shall be liable to the scme fine, imprisoament and cor-
poral punishment as are by this Act imposed and inflicted on
free persons of color and slaves for teaching slaves to read
or write [and]

If any person shall employ, or keep as a clerk, any siave
or free person of color, or shall permit any slave or free
person of color to act as a clerk or salesman, in or about any
shop, store, or house used fgb trading, such person shall be
liable to be indicted. . . .

]

The status of the slaves and the free persons of color remained
restricted geographically and legislatively until after the Civil War.
With the end of the war and the abolition of slavery, the whole structure
of the South was transformed, and the black-white relationship ceased to

exist as a relationship. What evolved was a separate existence for both

60 South Carolina, Statutes at Large, No. 2639 (1834).

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



26
that culminated in the Plessy v. Ferguson decision of 1896 that legally

paved the way for a "separate but equal™ societal sx:ruc::ure.61

61 plessy v. Ferguson, 163, U.S. 537 (1896).
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CEAPTER 3

Zducational Efforts of the Eighteenth Centur
8: y

1700-1750

In the colony of South Carolina, the first half of the eighteenth
ceatury was zarked by a growing concern for the religious welfare of the
inhabitants. Directly responsible for the educational instruction
received by the slaves during this period, this concera was especizlly
seen in the missionary efforts of the Church of Zagland's offspring, the
Society for the Propagation of the Gospel in Foreign Parts.éz

Not to be confused with its 1661 predecessor (For the Propagation
of the Gospel amongst the Heath2n Natives of New Zngland, and the Parts
adjacent in Anerica),63 the SPGF? evolved from a plan for spreading
Christian knowledge in both England and England's possessions. In 1697
Dr. Thomas Bray presented his proposal to the Bishop of London, and the
Society for Promoting Christian Knowledge was born shortly thereafter.
The foreign mission of this organization was soon seen as an entity
within itself, and in 1701 Dr. Bray petitioned William III for a separate
charter. The king was quick to grant the charter which created the

sperp. 54

62 The Society for the Propagation of the Gospel ia Foreign Parts
is subsequently referred to as the SPGFP or the Society.

63 David Humphreys, An Historical Account of the Incorporated

Societv for the Propagation of the Gospel in Foreign Parts (1730;
reprint, London: SPGFP Church Review, 1851-52), 10.

64 C. F. Pascoe, Two Hundred Years of the S. P. G.: An Historical

Account of the Societv for the Propagation of the Gospel in Foreign
Parts, 1701-1900, 2 vols. (London: SPGFP, 1901), l: 3-6.
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Although the charter showed that the primary <

was the provision for "Ministers to instruct Our said Loveing Subjects
in the Principles of true Religion."65 the wording of the second section
was sufficient to prozote the religious instruction of the Indians and
the slaves:

And Whereas Wee think it Our Duty as zuch as in Us lyes, to
promote the Glory of God, by the Instruccon of Our People in
the Christian Religion And that iz will be highly conducive
for accomplishing those Ends, that a sufficient Mainteynance
be provided for an Orthodox Clergy to live amongst thea, and
that such other Provision be made, as may 38 necessary for the
Propagation of the Gospell in those Parts.

The third SPGFP missionary sent to America and the first one seat
to South Carolina was the Rev. Mr. Samuel Thomas. He arrived in
Charleston in 1702 after a particularly difficult voyage and informed
the Society in a 1e:ter6’ dated January 2C, 1702/3.68 ", . . I arrived

65 C. F. Pascoe, Two Hundrad Years of the S. P. G.: An Historical

Account of the Societv for the Propagation of the Gospel in Foreign

Parzs, 1701-1900, 2 vols. (London: SPGFP, 1501), 2: G3

66 Ibid.

67 The original letters of the SPGFP missionaries were hand copied
into letterbooks upon their arrival at the Society's headquarters in
London, thus the spelling and abbreviations in the copied letters vary
with the abilities/inclinations of those making the copies. The
originals themselves, for the most part, did not survive. Microfilm
copies of the complete set of letters exist in this country at the
Library of Congress and the University of California. Other institu-
tions, libraries, and societies have partial holdings on microfilm and
in typescript form.

The SPGIT letters that are cited in this chapter have come from
several sources. Those marked SCDAR are from the microfilmed copies at
the South Carolina Departmeat of Archives and History; SCL denotes the
microfilmed Minutes held by the South Caroliniana Library, and the ores
from the South Carolina Historical Society (SCHS) are from either their
microfilm holdings or their typescript (TS) copies. In the few instances
vhen the "original” of a letter could not be located, a secondary cita-
tion is used. Those sources are also noted after the letter entry in
the footnote.
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Safe att Charlestown Town cn Christmas Day having been 12 weeks & 2 days
az Sea. . . ."°
Originally, Thomas was to have instructed and ministered to the
Yamasee Indiansm as part of his duties., but the Yamasees were involved
in a war with the Spanish and did not have the time or the inclination
to be insr.ruc:ed.n Realizing the futility of trying to work among the
Yamasees at that time and acting on the advice of Gov. Sir Nathaniel
Johnson, Thomas turned his attentions to a safer and equally deserving
audience, the Negro and Indian slaves in the Cooper River district of
Goose Creek.72

In preparing to instruct the slaves, Thomas {as well as the other

SPGFP missionaries) followed the guidelines as set forth by the Society

The spelling, even of the missionaries' names, varies widely
throughout the letters and other writings of the time. As far as
possible, the original spelling, capitalization, and punctuation are
used; where not practical, however, the not: tmn moderni: appears
following the guotation. For the missioneries' names appeariag in the
text, 2 standardized spelling is used throughout the chapter.

68 4 letzer dated with double dates, as in 1702/3, was written in
the latter year. 3Before the Gregorian calendar was adopted in 1752,
March 25 was commonly used as the beginning of the new year, and the
system of double dating was widely practiced until the change in cal-
endars rendered it unnecessary.

69 Samuel Thomas, Letter to Dr. Bray, 20 Jan. 1702/3, SCDAH.

70 The word Yamasee appears in scholarly works in many forms,
Y: Y Y: Yamasee, Ye to name a few. For
this paper, the spelling follows that used by Peter H. Wood, Black

Majorit: roes in Colonial South Carolina from 1670 Th;
Stono Rebellion and M. Eugene Sirmans, Colonial South Carolina: A

Political Aistorv, 1663-1763.
"1 Samel Thomas, Letter to Dr. Bray, 20 Jan. 1702/3, SCDAR.
72

Hemphreys, 37.
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in "DIRECTIONS TO TEE CATECHISTS FOR INSTRUCTING INDIANS, NEGROES, &c.,”
which were step-by-step instructions for the SPGFP clergy. Included in
these instructions were the requisite qualifications for salvation
(Repentence, Faith, and a good Life") and the means by which the slaves

could become worthy:

3y exercising their own Reason; by carefully reading and con—
sidering the Bible; by praying earnestly to God, that He will,
for Jesus Christ's sake, afford them his assistance: and
lastly, by enteriag :he§se1ves into the Church of Christ, or
Society of Christians.’

Thus, the zissionaries were to teach the slaves to read so that they
could understand the Bible and the principles of Christianity. The
instructions to the SPGFP schoolmasters, many of whom included Negroes
in their pupils, were auch the same because the Society believed that
"The end of education is, not only to fit the young for the business of
life, but, to make them moral and religious beings."n'

With the instructions in mind, Thomas wrote to the Society about a3
month after his arrival that "If the Corporation would be pleased to
send a few Bibles & Common Prayer Books to give to the poor Negroes I
think it weuld be 2 =est laudable Chers :y."75 Thomes worked tiselessly
among his parishioners, and after working with the slaves for a little
over a year, he was able to report that

.« . . by My Encouragen? abt 20 Negros have Learn'd to read, &

B Frederick Dalcho, An Historical Account of the Protestant

Episcopal Church in South-Carolina, from the First Settlement of the

Province, to the War of the Revolution (Charleston: E. Thayer, 1820),

%7-50.
7% Ibid., s0.

75 Sazuel Thomas, Letter to Dr. Woodward, 29 Jaa. 1702/3, SCDAH.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



31
I am Acquainting thez as I have opportunity \.rr.“x the Principles
of the Christian Religion & have Lately Baptiz'd ome Negro Man,
& hope in sozg tize to £ind more fitted for that Holy
Iastitution.
Except for tize taken up by a trip to Zngland in 1705, Thomas worked

77

diligently with the slaves'  uatil his death in 1706 from "the pesti-

or ”Dis:e:per."79

Thomas' place in Goose Creek was filled by the Rev. Dr. Francis
Le Jau, who approached the matter of slave coaversion =uch zore
cautiously than had Thomas. While he wrote to the Society that ". . .
when oy house is finished I will appoint some convenient tize in the
week for instructing the poor and ignorant from among the white, black &
Indizns."so he nevertheless felt that "The Negroes are generally very
bad men, chiefly those that are Scholars,” and he determined to ". . .
baptise none but such as lead 2 Christien life and of whoxz I have a good
:estimony."s" For the next two and a half years., Le Jau stood firm and
refused to baptize any blacks. Finally, he wrote that "on Sunday next
I design God Willing to baptise two very sensible and hones:t Negro Men

. . ." but as for the other slaves he had been instructing, " I do

on
nothing too hastily in that respect." "

76 Samvel Thomas, Letter to Dr. Woodward, TS, 10 Mar. 1703/4, SCHS.

E Pascoe, Two Hundred Years, l: 13-15.

78 Francis Le Jau, Letrer to the Secretary, 2 Dec. 1706, SCDAH.
7 Thomas Easell, Letter to the Secretary, TS, 6 Sept. 1707, SCAS.
80 Francis Le Jau, Letter to the Society, 15 Apr. 1707, SCDAH.

81 Francis Le Jau, Letter to Mr. Stubs, 15 Apr. 1707, SCDAH.

82 francis Le Jau, Letter to the Secretary, TS, 20 Oct. 1709, SCIS.
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Until he died in 1717, Le Jau continued to uaderscore the danger he
saw inhereat in slave education. He feared that "those Mea have not

83

judgement enough to make a good use of their Learning,” - and that the

"bad use some Slaves make of their reading . . . {serves] tc discompose
their heads, and do some harm to their fellow Slaves. . . ."&l‘
Fortunately, not all of the SPGFP missionaries were as hesitant to
teach the slaves as was Le Jau, but they were confronted with two major
obstacles: Difficulty of travel and increasing opposition from the
slave owners. Even when the missionaries were well situated, they had
to deal with the problem of the great distance between plantations.
They all had regular church duties, and their schedules did not allow
auch time for extensive visitations even if their pocketbooks enabled
then to purchase horses to shorten the travel time. Too, some like the
Rev. Mr. William Dunn of St. Paul's Parish were not well situated to
begin with. As he explained to the Society, "I canmnot so conveniently
as the rest of my feliow Missicnaries perform that part of my ministry,
the visiting [of] my Parishioners, for I am settled in a place where I
can see but very few of them without going by water. . . ."85 Most of
the missionaries, however, managed to make the best of their situations
and included instruction of the slaves as a regular component of their

duties.

The protests of the owners were not as easily overcome. Among the

83 Francis Le Jau, Letter to the Secretary, TS, 1 Feb. 1709/10,
8 Francis Le Jau, Letter to the Secretary, TS, 3 Jjune 1710, SCHS.

85 William Dun, Letter to the Secretary, 24 Nov. 1707, SCDAH.
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objections were three prirncipal ones, the first of which stemmed from
the way sozme of the owners perceived the slaves. Partly because they
had purchased the slaves and partly because the slaves seexed less
intelligent than whites due to their lack of experience with the lan-
guage, soze of the owners saw the slaves as property, no more and no
less. To chem, the slaves were beasts of buzden, to be used in the
fields or in the houses sizmply to serve their owners. Le Jau repeatedly
rezonstrated with these owners but was forced to admit te the Society,

Many Masters can't be persuaded that Xegroes and Indians are
otherwise than Beasts, and use them like such. I endeavour
to let then know better things, I thank God many honest men
keep them in good Order; but not all to my great Sorrow, on
the Contrary what I do out of Charity is not well received.
The argument over whether the Negro was beast or human was not resolved

to everyone's satisfaction by Le Jau or even in the eighteenth century;

indeed. the debate was continued intc the twi

) The second objection was on the grounds that baptism (and thereby
entrance into Christianity) would free the slaves or in some way lessen
the hold of the owners. As early as 1707, Dunn wrote to the Society of
this problea:

There is in the said Parish a great Number of Negro and Indian
slaves but tis extreme difficult to persuade their Masters to

have them taught in the Christian Religion for which they give
very frivolous reasons not worth menticning; one of them is

86 Francis Le Jau, Letter to the Secretary, TS, 22 Mar. 1708/9,
SCHS.

Cha.tles Carroll, "The Negro 2 Beast" . . .or . . . "Iz zhe
Image of God" (St. Iou:.s' American Book and Bible House, 1900).
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this, thar afrer their Slaves are bggr_ised they are no longer
Servants, say they, but free. . . .

Over the next few years other zissionaries reported the same problex.
As the Rev. Mr. Robert Maule explained,

« « « I cannot but take notice how strangely unwilling the
Planters geaerally are to have their slaves made Christians
out of a mistaken notion that they are free after they are
baptized. I have therefore frequently made it my business
among :gsa to represent the Groundlessness of such an opinion

Even Le Jau, in spite of his own reservations, tried to reason with
the slave owners, not the least of whom was "a lady; considerable enough
in any other respect but in that of sound knowledge;" who said, "'Is it
possible that any of my slaves could go to heaven, and must I see them
:here?'"go In the end, as he wrote to the Society,

To remove all pretence from the Adult Slaves I shall baptise
of their being £ree upon that Account, I have thought fit to
require first their coasent to this following declaration

You declare in the Presence of God and before this Congrezation

that vou do not ask for the holv baptism out of anv design to
free vourself from the Dutv and Obedience vou owe to_ vour

Master while vou live, but merelv for the good of Your Soul
and to partake of the Graces and Bless*éngs promised to the

Menbers of the Church of Jesus Christ.””
Finally, under pressure from the planters, the missionaries, and
the Society, the legislature passed "an Act for the better ordering and

governing of Negroes and Slaves" on June 7, 1712. Section thirty-four

8s William Dunn, Letter to the Secretary, 21 Apr. 1707, SCDAH.

89 Robert Maule, Letter to John Chamberlayne, 3 June 1710, quoted

by frank J. Klingberg, An Appraisal of the Negro in Colonial South
Carolina (Philadelphia: Porcupine Press, 1975), 28-29.

% Francis Le Jau, Letter to the Society. 18 Aug. 1711, quoted by
Pascoe, Two Hundred Years, 1: 15.

9! Francis Le Jau, Letter to the Scciety, TS, 20 Oct. 1709, SCEHS.
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of the act was designed to end the baptism-equates-freedom controversy
and read,

Since charity and the Christian Religion which we profess
obliges us to wish well to the souls of all men, and that
religion may not be made a pretence, to alter any man's prop—
erty and right, and that nc persons zay reglect to baptise
their negroes or slaves, or suffer them to be baptised, for
fear that thereby they should be manumitted and set free: Be
it therefore Enacted, that it shall be, and is hereby declared,
lawzul for any negro or Indian slave, or any other slave or
slaves whatsoever, to receive and profess the Christian faith,
and be thereunto baptised. 3But that notwithstanding such
slave or slaves shall receive and profess the Christian reli-
gion, and be baptised, he or they shall not thereby be manu-
nitted or set free, or his or their owner, master or mistress
lost his or their civil right, property and authority over
such slave or slaves, but that the slave or slaves, with
respect to his or their servitude, shall remain and continue
in the same state and csiditicn, that he or they was in before
the making of this Act.

The missionariecs discovered, however, that the passage of legisla-
tion, no matter how rzassuringly written, did not change the basic
feelings and resultant actions of the owners. Hoping, therefore, to
exert enough infiuence through a collective appeal in order that the
Society might better understand the slave conversion situation and
further act upon it, the South Carolina SPGFP clergy met on March 4,
1713, and drew up a list of "impediments":

1st The slaves have no time to be instructed by the
Minister but on the Lord's day; and then he has work enough
fron the White ffolk on his hands. . . .

2ndly The Plantations are so many and so remote and dis-—
tant from one another that the Slaves can’t be well Assembled
together for their Instruction. . . .

3rdly The pasters of Slaves are generally of Opinion that
a Slave grows worse by being a Christian. . . .

4thly The Legislature do's not countemance or Encourage a
work of this Importance as much as it shouid and couid. . . .

5thly There are many Planters who to free themselves from

92 Dalcho, 94-95.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



36

the trouble of feeding and cloathing their Slaves allow them
one day in the week to clear ground, & plant for themselves as
ouch as will cloath and Subsist them and their familys. In
order o [do] this some Masters give their Slavs§ Saturday,
some half that day, & others Sunday only. . . .~

Cozmissary Gideon Johnston presented the list to the Society on behalf

of the missionaries, but the situation remained

The slave owners' third objection, one to which there was no aaswer
within the Church, was thar education of the slaves would lead tc insur—
rections. This view became more prevalent among the planters as the
years passed, fueled by runaway slaves who wrote passes for themselves
and by the slave uprisings of 1720 and 1739.91‘ As the Rev, Mr. Frencis
Varnod of St. George's Parish expiained the reason for his Jack of
success among the slaves,

- « « I wish I could entertain any tolerable hope of coaveri-
ing our negros. 3But their masters are entirely against it.
The most prevailing reason they pretend to have being that
thereby their Slaves would have zn opportunity 359§atherir.g
together on the Lord's Day to make insurrections.

Still, there were successes, however modest, despite the opposition
(overt or covert) from the owners. Benjamin Dennis, for example, the
SPGFP schoolmaster for the white children of Goose Creek, reported four
blacks among his pupils when he began the school in 1712, and from that

tize until the Izdian uprising that began in 1715, he kept at least one

o3 Frank J. Klingberg, ed., Carolina Chronicle: The Papers of
Commissarv Gideon Johnston, 1707-1716 (Berkeley: Univ. of Califormia
Press, 1946), 123.

9% Phillips, American Negro Slaverv, 473.
95 Francis Varnod, Letter to David Humphrevs, 1 Apr. 1724, SCEHS.
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black studeat in his school. And in spite of that Indian uprising

(often referred to as the Yamasee War) that included "the Indians from

n97

the border of Fort St. Augustino to Cape Fear and resulted in the

destruction of all but three parishes, the Rev. Mr. Thomas Hasell was

able to report a steady increase of Negre baptisms Irom 1720 to 1727.98
Of his own slaves, he wrote that "among y I have several young Ones
bora in y Country two of w* are instructed; onme of y is Baprized &

can read. . . "

A few people from the lay sector, too, contributed
to slave instruction. Noteworthy among these were Mrs. Haigue and Mrs.
Edwards of St. Andrew's Parish who, between them, instruvcted twenty-seven
slaves and were formally thanked for their efforts by the Socier.y.mo

By 1727, however, the moderate successes were noticeably small in
proportion to the total number of slaves in the parishes. In response
to this situation and spurred by the numerous letters from the mission-
aries lamenting the owners' lack of assistance, the Bishop of London
published "An address to serious Christians in England, to assist the
Society for Propagating the Gospel, in carrying on the Work of

Instructing the Negroes in the Plantations abroad,” and he issued a

96 Benjamin Dennis, Letter to the Secretary, 26 Feb. 1711/12, SCHS;
Benjamin Dennis, Letter to John Chamberlain, 24 July 1712, SCHS;
Benjamin Dennis, Letter to William Taylor, 20 Mar. 1712/13, SCES;
Benjamin Dennis, Letter to William Taylor, 22 Apr. 1714, SCHS.

97 Pascoe, Two Hundred Years, 1: 17.

%8 Thomas Hasell, Letters to David Humphreys, 16 Feb. 1720, 15 Apr.
1724, 12 Sepr. 1726, 16 Aug. 1727, SCHS.

99 Thomas Hasell, Letter to David Humphreys, 12 May 1726, SCDAH.

100 Pascoe, Two Hundred Years, 1: 15-16.
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Pastoral Letter entitled "To the Masters and Mistresses of families in
the English Plantations abroad; Exhorzing them to encourage and promote
the Instruction cf cheir Negroes in the Christian faith." Ia the
Pastoral Letter, he acknowledged and addressed the problems cited in the
clergy's "list" of 1713, and he relied heavily un the owners® Christian
consciences in his final arguments:

That these things may make the greater Impression upon you,
let me beseech you to consider yourselves not only as Masters,
but as Christian Masters, who stand obliged by your Profession
to do all that your Station and Condition enable you to do,
towards breazking the Power of Satan, and enlarging the Kingdom
of Christ. . . . In the Next Place, let me beseech you to con-
sider Them, not barely as Slaves, and upon the same Level with
labouring Beasts, but as Men-Slaves and Women-Slaves, who have
the same Frame and Faculties with yourselves, and have Souls
capable of being made eternally happy, and Reason and 101
Understanding to receive Instruction in order to [do] it.

The Society printed ten thousand copies of the Pastoral Letter and dis-
tributed them throughout the colonies.

One of the most innovative approaches to slave instruction and one
that was supported by many other ministers was proposed by the Rev. Mr.
Brian Hunt of St. John's Parish. He believed that the only way to
ensure slave instruction was to force the owners to accept and abet it.
Accordingly, he felt that the Society should ask the governor and the
governing body of South Carolina to pass a law that required slave
owners who had at least ten siaves "to have one of them taught to read
the Bible and learn the Catechism. . . ." These instructed slaves would,

102

in turn. teach the rest. Unfortunately, Hunt's plan and appeal came

101 paicho, 106-112.

102 3:1az Bune, Letzer to David Humphreys, S Nov. 1725, SCES.
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to nothing, and by 1728 he returned to England with his enthusiasz gone,
his spirit broken, and none of the fifrcen hundred Negro slaves in his

parish instructed or bap:ized.1°3

#lcng these same lines, another
aissionary, the Rev. Mr. Alexander Garden, even went 30 £ar as to con-
sult zembers of the Assembly about a similar plan iavolving owners of
eighty to one hundred slaves. He was told "that as it would touch Men's
Properties, they could pass no such law or rather would not dc it, being
most of rhexm parties concerned. . . ."104
Successes continued to be small and sporadic until the slave
uprising of 1739 renewed the planters' fears of the blacks who, by this
time, vastly outmumbered the whites everywhere in South Carolina except
Charleston. As it happened, a number of blacks broke into a warehouse
near Stono River, killing two men and taking guns and ammunition. They
then proceeded southwest (toward St. Augustine where the Spaniards
offered freedom to runaway black slaves), killing all of the whites in
the houses in their path. Governor Bull happened to be returning to
Charleston and saw them without himself being seen. Fortunately for the
whites, many of them were gathered nearby at a Presbyterian church and
were able to respond immediately to Bull's summons. Meanwhile, the
blacks had collected additional slaves from the houses that they had
attacked, but they stopped after about twelve miles to celebrate with a
little singing, dancing, and confiscared rum. There, the militia caught

up with thex and quelled the uprising. Even though the danger was past,

103 Brian Huat, Letter to David Humphreys, 6 May 1728, SCHS.
104 SpeeP, Minutes 1740-1744, 19 Sept. 1740, SCL.
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"all Carolina was struck with terror and consternetics by chis insurrec-

tion" [spelling modernized], and the colonists determined to take steps
against another at:\'.er:pl:.m5
Ultizately, the colonists' fears led thea to push for the restric-
tive legislation that was passed in 1740.106 For the SPGFP missionaries
and others endeavoring to instruct blacks, the prohibition on slave
education, specifically the teaching of reading and writing, could have
proven the zost damaging to their work. Strangely enough, though, the
law did not seem to affect the Society's efforts in the least, for in

that same vear Commissary Alexander Garden107

outlined his plan for a
school for Negroes in Charleston.

Although some scholars give Hugh Bryan, a recligious fanatic, credit
for opening the first school for Negroes in Charleston in 1740, no evi-

108

dence was found to support that assertion. The credit for the first

Negro school iz Charleston belongs entirely to the SPGFP.

105 Alexander Hewatt, An Historical Account of the Rise and Progress
of the Colonies of South Carolina and Geozgia, 2 vols. (1779; reprint,
Spartanburg: Reprint, 1971), l: 72-74.

165

South Carolina, Statutes at Large, No. 670 (174C).

107 The Rev. Mr. Alexander Garden came to South Carolina in 1719
and served in St. Philip's Parish. In 1726 he was made Commissary,
retaining that title and position until ill health forced him to resign
in 1749. (Klingberg gives this date as 1755.) He continued his posi-
tions as rector for St. Philip's and as administrator for the Negro
school until he resigned those in 1755. He died in 1756. He is not to
be confused with his nephew, the Rev. }r. Alexander Garden, missionary
to St. Thomas' Parish from 1744 to 1765, or his son Alexander Garden,

a botanist who sided with England in the Revoluticmary War, or his
grandson Alexander Garden, who remained loyal to the coloaies during
the war. (See Xlingberg, Appraisal, 103, 118.)

108 The statement, "Hugh Bryan, a wealthy and deeply pious
Presbyterian, opened 2 school for Negrces in Charleston in 1740,"
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The Society's efZorts it organized Negro education were, from the
first, both structured and well planned. As early as 1704 a SPGFP

school for Negroes opezed in New York, but the circumstances in South

appeared nearly word-for-word in several works; however, while many
facts came to light during subsequent research, none of them tied Bryan
to Negro education. 3Bryan, along with his brothers ’onathan and Joseph,
left the Church of England in 1740 cver a dispute aucut the treatzent of
a Rev. George Whitefield. It was then they became Presbyterians, organ-
izing the Stony Creek Independent Presbyterian Church in 1742 with the
assistance of Stephen Bull (Redding). Bryan had beer captured in the
Indian war of 1715 and was held for about a vear (Living Christianitv).
A censervative description of him in later years pictured aim as "a man
full of emouon {whose] . . . religious feeling often led him into
rhapsodies" (Redding).

While he and his brother Jonathan did feel strongly zbout saving
the Negroes spiritually and preached to them, often using private homes
as well as Jonathan's barn for their meetings (Reddiug), Hugh Bryan let
his religious zeal get the better of him. After prophesying that
"Charles Town and the Country as farr as Ponpon Bridge should be
destroyed by fire and sword, to be executed by the Negroes before the
first of next Month [April 1742]," he then "lived for several days in
the woods barefooted and alone and with his pen and Ink to write down
his prophecies till at length he went with a wan[d] to divide the waters
and predicted he should die that night. But upon finding both fail—
the water continued as it was, and himself a living Instance of the
falicy of his own predictions—was convinced he was not guided by the
infalible spirrit but that of delusion . . ." (Lucas). The matter was
brought before the Commons House early in March of 1742 (Easterly and
Green), and the Grand Jury heard of it later that same month (South-
Carclina Gazette). The Grand Jury noted that "great Bodies of Negroes
have assembled together" in defiance of the law, and they recommended
that "effectual and speedy Measures be taken > prevent and suppress the
same," while enjoining "Hugh Bryan, Jonathan Bryan, Williaz Gilbert,
Robert Ogle and all other Persons" from again "preaching [to Negroes in]
private Houses" [spelling modernized] (South—Carolina Gazette).

For a more complete account of Hugh Bryan, see the following:

J. H. Easterby and Ruth S. Green, eds., The Colonial Records of South
Carolina, Series I: The Journal of the Commons House of Assemblv, 1736-
1750 (Columpia: South Carolina Historical Commission, 1953), Commons
Journal 1741-42, 461-62; Alexander Garden, Letter to the Bishop of
London, 28 Jan. 1741; Living Christianitv Delineated, in the Diaries and
Letters of Two Eminentlv Pious Persons Latelv Deceased (London:

J. Buckland, 1760); Eliza Lucas, Memdam [memorandum of a letter to
George Lucas], 11 Mar. 1741/2, SCHS, Pinckney Papers, Letterbook 40;
Mrs, J. H. Redding, Life . . . and . . . Times . . . of . . . Jonathan
Brvan, 1708-1788 (Savannah: Morring News Print, 1901); and South-Carolina
Gazette, 27 Mar. 1742.
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Carolina were far different. Garden analyzed the attitudes of the
colonists in South Carolina and reported his recommendations for the
oost effectiva method of approaching black education there. In his
letter of May 6, 1740, as reported in the Society's Minutes, he gave his
reasoning and conclusion:

1st This good work must not be attempted in the gross or
inclusive of the Whole Body of Slaves of so many various Ages,
Nations and Languages, for in this view it always has, and
ever,will appear insuperable. 3ut,

277 It aoust commence and be carried on among such of thea
only,as are Home Born, and under the age of 10 vears.

“Y Neither will the work thus lizited even turn out to any
tolerable effect in the hands of the Masters and Mistresses of
Slaves, much less in the hands of any White Schoolmasters or
Mistresses that may be sent from England, or otherwise employed
in it. And therefore,

&Y His conclusion is, that the above effectual method of
proceeding in the work 2s above limited, must be by Negroes
Schoolmasters Home Born and equally property as cther Slaves,
but educated for this service, and employed in it during life,
as the others are in any other Services whatsoever.

Garden additionally anticipated a strong positive response on the part
of the colonists and felt that the school could eventually be run
"vholly on the tottom of <:har1'.|:y."m9

To begin the school, he asked that the Society authorize the pur—
chase of "3, 4, or 5 [Negro boys] more or less not under the age of 12,
nor exceeding that of 16 years" who would be taught over the span of two
years. At the end of that time, Garden believed, the boys would be
ready to act as schoolmasters. The eventual outcome of this venture,
Garden maintained, would he that

. « . but for the space of 20 years, the knowledge of the
Gospel among those other slaves of such Colony in General,

109 SpGFP, Minutes 1740-1744, 19 Sept. 1740, SCL.
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excepting those newly izported, would not be zuch iaferior to
that of the lowest sort of white people, Servants & Day
Labourers gfapecially in the country) either in England or
elsewhere.

In less than a month the committee appointed to look into Garden's
proposal reported its findings to the Society. The Society as a whole
then "Agreed [with] the opinion of the Cocmittee . . . that so much
Encouragenent be given to u Commissary Gardens' Proposal, as to impower
him, together with M* Hassel and ¥* Guy . . . to buy two zmale Negro
Childrea. . ." [spelling xrux'lemized].“‘1

Finding that his proposal for the use of the Negro schoolteachers
had not been clearly understood, Garden clarified and eniarged upon his
plan:

I would propose that one of them be appointed a School Master
for the Instruction of the Negro or Slave Children of
Charlestown, under the Care & Inspection of myself & two more
such Persons. . . . The other Slave to be employed in like
Manner in one or other of the best Settled Country Parishes
under the Care & Inspection of the Missionary & two other
proper Persons who will provide also that a Schocl house be
erected in such place, s the greatest number of childrea for
2 miles round may attend. And so on in this Method, as the
Society may increase their Number of f'fﬁh Schoolmasters till
the Several Parishes be all supplied.

After receiving permission to proceed with his plan and to purchase
two slaves, Garden then began to search for boys that were suitable,
finally purchasing Andrew and Harry from William Cattell for 366 pounds

early in 1742.113 By the summer the Society noted in its Minutes that

10 1p54.

111 SpGFP, Minutes 1740-1744, 17 Oct. 1740, SCL.
112
SCDAR.
11

Alexander Garden, Letter to Philip Bearcroft, 20 May 1741,

3 William Cactell, Bill of Sale, & Apr. 1742, SCDAH.
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Garden had bought the boys,
. « . the one named Harry of 14, and the other Andrew of 1S
Years of Age, vho had both beea Baptized in their Iafancy, and
could say the Church Catechism but knew not a Letter of the
Alphabet, and that they have been ever since under his Roof,
2nd go daily to School, and shall continue to do so till qual-
ified for their intended Service, uhia‘;lae doubts not but they
will be in 18 or 20 Months time. . . .=
And by the fall Garden informed the Scziety: "One of the sd Boys
Hsrry] proves of an excellent Genius, & zan now . . . read the N.
Testament exceeding well. In six Months more he will be thrdly quali-
fied. . . . As to the other Boy [Andrew], he is of a somewhat slower
Genius. . . .3
Enough progress had been made by Harry that by January 1743, Garden
was prozptad to wrire, "The Negro school succeeds to my hart's desire

."116 Accordingly, he placed an advertisement in the South-—

Carolina Gazette to inform the public of the school in Charleston and to
solicit contributions toward the building of 2 schoolhouse. In the
advertisement, he summarized the undertaking and announced that ". . .
all the Negro and Indian Children of this Parish may be seat for educa-
tion, without any Charge to their Masters or Owners" [spelling modern~
izedj. He further expressed "hope that the Inhabitants thereof will

voluntarily contribute . . . for building a . . . School-House . . .

1% 5peep, Minutes 1740-1744, 16 July 1742, SCL.

115 Alexander Garden, Letter to Philip Bearcroft, 24 Sept. 1742,
SCDAH.

116 Alexander Garden, Letter te Philip Bearcroft, 31 Jan. 1743,
SCDAH.
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which [would be built] on a corner Piece of the Glebe Land near the
Parsonage” [spelling :4:&1&:11:‘.2&(!].117
The school duly opened on September 12, 1743, but the schoolhouse
was not finished until the next moath. At that tizme, Garden gave a
status report:
The N° is already {a Month's time) increased to About 30, & is
daily increasing, so as I soon expect more than one Master can
well manage. And therefore as the other youth . . . is not
yet sufficiently qualified to teach by himself, I shall exzploy
him as an Assistant in this School for his Improvement, & till
some other Parish shall provide proper Accommodetions for him.
In the same letzer, he predicted that "After the first two years, the
School will amnually turn out 30 or 40 young ones. . . ."}1®
At the Society's annual meeting in London in 1744, the Secretary,
the Rev. Mr. Philip Bearcroft, addressed the group and praised the
efforts of the South Carolinians because they "have built and endowed
many Churches, with Glebes Manses and Salaries for the Incusmbents. . . ."
Further, he commended Garden and reported that "Upwards of 60 children"
were enrolled in the Negro school, "18 of whom read in the Testament,
well; 20 in the Psalter, and the rest were in the Spe:l.:!.ir:g-ﬁonk."llg
Back in Charleston, however, Andrew was still not living up to

expectations. Finally accepting the fact that Andrew would never be

able to teach by himself, Garden wrote to the Society, asking permission

117 south-Carolina Gazette, 14 Mar. 1743, 21 Mar. 1743, 28 Mar.
1763, & Apr. 1743, 11 Apr. 1743, 18 Apr. 1743.

L8 Alexander Garden, Letter to Fhilip Bearcroft, 10 Oct. 1743,
SCDAH.

1% palcho, 156-57.
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to sell him and to purchase another potential schoolceacher.‘zo

In
spite of the problems with Andrew, though, the school continued ts do
well, enabling Garden to report, "The school still continues of upwards

of 60 children, & 5 or 6 have been already discharged, as sufficiently

21
instruczed.™ 2t

By 1746, the state of Garden's health had declined to the point
where he felt that a trip to England would help. Arriving there on the
24th of June, he gave a first-hand account of the school to the Society.
He reported that there were fifty-five children enrolled in the day
classes and fifteen adults taught in the evening. The accomplishments
of the school induced hiz to recommend that the Society expand its edu-
cational efforts along similar lines in other mission fields. Feeling
better (no doubt mentally as well as physically), he returned to South
Carolina, arriving in the falluz and there found 2 letter from
Bearcroft awaiting him. In the letter, Bearcroft wrote on behalf of the
Society that "The success of the Negroe School is most
acceptable. . . ."123
The school continued to flourish. In his reports of 1747, Garden

cited forty children who had successfuily finished and who had been

120 Alexander Garden, Letter to Philip Bearcroft, 1€ Oct. 1744,
Klingberg, Appraisal, 114-15.

121
SCDAH.

Alexander Garden, Letter to Philip Bearcroft, 23 Apr. 1745,

122 pa1cho, 159.

5
123 Philip Bearcroft, Letter to Alexander Garden, 2 July 1746,
SCDAH.
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discharged within the two previous yeax's:126 during 1748 fifteen more

finished, with "5 or 6 =ore . . . on the point of being discharged as

equally qualified; 125

and in 1750 Garden recorded, "I have only to add
that the Soc’® Negree School at Cha® Town coatinues to go on with all
desirable Success, and last Year discharg'd about 17 Scholars, duly

qualified as propos'd ."126

1750-1800
While the first fifty years of the eighteenth century were notable
for the gradual increase in the efforts for Negro education in coastal
South Carolina, the second half of the century saw those gains fade
after the Society closed its Charleston school. The end of the school
did not come about immediately, though, and many more blacks received
their basic education tnere before the closing.

127 ne con-

Even though Garden had resigned as Commissary in 1749,
tinued as rector of St. Philip's Parish and as the administrator of the
Charleston school. Despite the setback suffered from tke lack of
results from Andrew, Garden was enjoying the success of the school in
1750. Although the Society had granted permission for Andrew's sale and
the purchase of another slave in 1745, it was not until 1750 that Andrew
was actuzlly sold. The delay was caused by an injury Andrew. sustained

124 paleto, 161.

125
SCDAH.

126
SCDAH.

127

Alexander Garden, Letter to Philip Bearcroft, 22 Nov. 1748,

Alexander Garden, letter to Philip Bearcroft, 9 Sept. 1750,

Dalcho, 162.
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and by Garden's concern that he be in good health before being sold. 3y
Septezber of that year, however, the bruise was gone and so was
Andrev.lzs

Throughout the next year the school prospered, as Garden noted in
his letters of February:
I sincerely wish that the Society were eyewitnesses of the
Success of their negro-Schecl in Charlestown. & how ser-

viceable it proves for spreading rhe Sight of the Blessed
Gaspelﬁgong those poor heathens, & how zuch they rejoice on

it [,]
and November: "The Society's negro school continues to go on with all
desireable suc::ess."130 with twenty childrez that year completing their

studies and being d)'.scharged.131

Garden was able to meet most difficulties with the same calmess
that was characterized by his recital of the effects of a devastating
hurricane that hit Charleston in 1752. In 2 post script to a letter, he
mentioned, almost as an afterthought, "About a Month after the late
Hurricane, which dest:qu the Negro Scheol Hause, I had another ready
preper'd for thar Service; & the said School goes on with the usual
success."132 One thing that he could not overcome, however, was his

declining health. The state of his health worsened to such an extent

128
SCDAH.

129
SCDAH.

130
SCDAH.

131 paicho, 164.

Alexander Garden, Letter to Philip Bearcroft, 9 Sept. 1750,

Alexander Garden, Letter to Philip Bearcroft, 4 Feb. 1750/1,

Alexander Garden, Letter to Philip Bearcrofr, 20 Nov. 1751,

132
SCDAH.

Alexander Garden, Letter to Philip Bearcroft, 29 Dec. 1752,

Reproduced with permission of the copyright owner. Further reproduction prohibited without perm ission.



49
that by 1755, he felt compelled to resign his duties as pastor of St.
Philip's as well as those as administrator of the school.133

Garden's place at St. Philip's and at the school was £illad by the
Rev. Mr. Richard Clarke, who noted that the school had nearly seveaty
children (both male and female) enroliled when he took ove.—.ly‘ In 1757,

135 pur Clarke’s tenure

he reported the continuing success of the school,
did not last long enough for him to take the same all-encompassing
interest in the school as had Garden. After only fuur years' service,
larke resigned, and his position was filled by his assistant, the Rev.
¥r. Robert Szith.!3®

Smith "examined the proficiency of the children twice a week, and

the School was deemed a flourishing and useful )'.ns::‘.l:m:icm"137

until
1764 vhen it was closed. Several circumstances probably led to the
closing, including the resignation and death of its mentor (Garden), the
death of Harry in 1764, the failure on anyone's part to carry out the
rest of Garden's plan by purchasing another teacher-slave, and the
Society's gradual withdrawal f£rom financial participation in the mission
field in the American colonies. As for the latter, the Society withdrew
its assistance from the parishes as they began to be supported by

colonial funds. By 1763, all but four missionaries in South Carolina

133 Daicho, 165-66.
134 Klingberg, Appraisal, 119.
135 paicho, 178.
136 Kli :
ingberg, Appraisal, 120.

137 paicho, 193.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



50

received support from other sov.xrt:cs,138 and by the time of the American

139

Revolution the Society supported only one missionary. In 1785 the

14

Society withdrew entirely from the mission field in the United States.**0
By 1765, too, the colemists found that other conceras had begun to

oocupy their thoughts. Relations with England were becoming strained

and the seeds of revolt were beginning to take shape:

The Stamp duty begins to make a ncise in Town |Charleston]
« « . . Our Stamp officer is just arrived; a day or two before
his arrival they burnt him and lord Bute in effigy with great
parade, as soon as the vessel appeared which he was on board
oi. The mob assembled to receive him and would I suppcse have
tora him in pieces but he was so wise as to declare he would
not act in that office till his Majesty's further pleasure was
known. The mob soon changed their threats and menaces into
shouts of Joy and conducted him tc his house with loud accla-
za:isnslgg applause amid the mingled Concert of Drums, Bells
c. %c.

With the war an actuality and economic trade with England suspended,
there was "a greater Demand for men than for Rice just now in Charles
Town. . . . [and] they press every Negro that they meet in the Streets

by Day Light in order to work upon an Additional Battery. . . ."14%

138 Rlingberg, Appraisal, $9.

139 g1 ingberg, Carolina Chronicle, 170.

140 Pascoe, Two Hundred Years, 1: 79.

141 Richd [Richard] Hutson, Letter to Joel Benedict, 30 Oct. 1765,
Univ. of North Carolina at Chapel Hill Southerm Historical Collection,
Charles Woodward Hutson Papers No. 362.

142 ?.ichd [Richard] Hutson, Letter to Thezmas Hutson, 7 June 1776,
Univ. of North Carolina at Chapel Hill Southerm Historical Collection,
Charles Woodward Hutson Papers No. 362.
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Additiopally, the lack of markets for products caused a financial
depression that lasted throughout the wa.x—.l“‘3

Nothing lasts forever, however, and by 1777 the white residents of
South Carolina had cause to rejoice and to believe that life would soon
return to norzal. As a resident of Charleston wrote, "Qur first Parents
could not have quitted Paradise with more reluctance than the Tories do
Carolina's happy shores. . . . Rice is down to 55/ again, but I think it
will scon be up again."lu‘

The war ended, prosperity returned, and people again concerned

theaselves with the ordinary routine of their lives. 3By 1790 life along

the South Carolina coast had stabilized emough to permit the
prehensive census and the estabdlishment of the Brown Fellowship Society,
2 benevolent society for free (male) persons of color, organized as the
brainchild of the Rev. Mr. Thomas Frost, minister of St. Philip's Church
in C.‘Am'lest:rm.145

The position of the blacks in Charleston was a little different
Tom that of their plantation counterparts. Although abuse by slave
owners was still a problem, many slaves enjoyed a greater zeasure of
reedom because Charleston itself was a fairly liberal city. Of the

107,860 people living in the three coastal districts in 1790, 78,000 of

143 Ulrich Bonnell Phillips, The Slave Labor Problem in the
Charleston District (n.d.; reprint, Boston: Gianm, 1907), 425.

1

44 picnd [Richard] Hutson, Letter to Issac Hayme, 22 Mar. 1777,
Univ. of North Carolina Chapel Hill Southern Historical Collection,
Charles Woodward Hutson Papers No. 362.

145 C. W. Birnie, "Education of the Negro in Charleston, South

Carolina, Prior to the Civil War," Journal of Negro Historv 1Z (Jan.
1927): 15.
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thez were slaves, and 1,216 were in the category "All other free per—
sons" that was composed zmaialy of free blacks. The combined parishes of
St. Philip's and St. Michael's that constituted the city of Charleston
were the szallest by far of all the parishes in land =ass; however, they
surpassed the rest in the number of "other free persons” and total popu-
lation, and they were second only to St. Bartholomew's (the largest
parish) in the number of slzves.u‘6 In order to manage 586 "other free
persons” and 7,684 slaves, the people of Charleston had to allow soze
give and take zo occur. The group to derive the most benefit from the
white Charlestonians' attitude was that of the free persons of color.

Organized in 1790 as the city's first non-white benevolent society,
the Brown Fellowship Society "was formed by 'free brown men who were
natives of Charleston . . . to promote the welfare and happiness of one

147

another. According to the society's rules, there could not be more

than fifty or less than five members at any given time, all of whom had
to be at least twenty-one years of age.ll‘s Although the society began

w149

as a "mutual benefit burial association with the ootto "'Charity and

Benevolence,’ the society educated children, supported crphans, helped

146 U.S., Bureau of the Census, Heads of Families at the First
Census of the United States Taken in the Year 1790 (Washington: GPO,
1908), 9.

147 Robert P. Stockton, "Black Benevolent Society Minutes Go to
College," The [Charleston] News and Courier, 15 Dec. 1972: A8.

148 Brown Fellowship (Century) File, Untitled TS report, SCES.

149 Stockton, A8.
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widows and the needy, aand showed other kindnesses."lso As the old cen-
tury turned iato the new, it began to seem as if change for the better

would be in store, at least for Charleston's frce persons of color.

150 Brown Fellowship (Ceatury) File, Untitled TS report, SCEHS.
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CHAPTER 4

Educational Efforts of the Nineteeath Ceatury

1800-1850
For the white inhabitants of coastal South Carolina, the new cen-—
tury brought with it a feeling of well-being bordering on complacency.
The war with England was far enough in the past for the residents to
minimize the sordid portions and to remember only those parts from which
patriotic songs and legends are made. Trade and relations with the rest
of the world had long been resumed; rice was doing well, and the market
for short-staple cotton created by Whitney's invention was offset for
the planters of sea island (long-staple) cotton by the increase in the
demand for (and thus the value of) black slaves.]'Sl The slave trade,
closed since 1792, was reopened, and nearly 40,000 blacks were processed
through Charleston's slave markets by 1807. Many of those slaves found
themselves taken to the outlying rice plantations where they "formed a
significant percentage of the tidewater labor fon::-."ls2
The blacks thus situated had little time in their lives for lux-
uries like education. Theirs vas a world of work and work only:
The horn is blown soon after the dawn of the day, when all the
hands destined for the field must be 'on the merch.' If the

field is far from their huts, they take their breakfast with
then. They toil till about ten o°clock, when they eat it.

151 ppi1dips, Slave Labor, 426.
152 Freehling, 11.
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They then continue their toil till the sun is ser..153

Though 2 few slaves taught themselves to read, this wvas a rare occur-
rence, and when it did happen, it was almost always the accomplishment
of a "house" slave, one who was exposed to the owner's family to a large
extent. While "The few slaves who learned to read gained irmmeasurable
status in the quarters because they had a secret mirror on the outside
world and could keep the others informed of events which were trans-

nl54

piring there, the 1740 law discouraged all but "A Few well-disposed

white young persons . . . [who] ventured to teach them, but they dare{d]

not let it be kmown. . . ."15%

The free persons of color, however, banded together as never before
to provide mutual support and educational opportunities for their child-
ren. The Brown Fellowship Society continued to prosper, purchasing a
lot in 1803 .from the College of Charleston and erecting a building on it
in 1806.156 Many other societies were ferwed about which little is
kaown but the names: The Humane and Friendly Society, established in
n.157

1802 and composed of "free brown men the Friendly Union Society,

152? Theodore D. Weld, ed., "Narrative and Testimony of Rev. Francis
Hawley,” Awerican Slaverv as It Is: Testimonv of a Thousand Witnesses
(New York: American Anti-Slavery Society, 1839), 95.

154 John W. Blassingame, The Slave Communitv: Plantation Life in
the Antebellum South, 2nd ed. (New York: Oxford Univ. Press, 1979), 312.

155 Narrative of the Life of Moses Graadv, Late a Slave in the
United States of America (Boston: Qliver Johnson, 1844), 36; reprinted
in Five Slave Narratives: A Compendium, ed. William Loren Katz (New
York: Arno Press and The New York Times, 1968), 36.

136 Stockton, A8.

157 4i11iam C. Nell, The Colored Parriots of the American
Revolution (1855; reprint, New York: Arno Press and The New York Times,
19€3), 246.
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established in 1813; the Brotherly Society, established somecime after

1813; and the Unity and Friendship Society, established sometime after

1813.1%8

One of the societies of the time that was dedicatea entirely to the
education of "orphan or indigent colored children" and to the provision

"for their necessary vants” was the Minors' Moralist Society, begun in
¥ 4

159

1803 by seven "free colored men. More is known about the Minors'

Moralist Society than aboutr most of the other societies due to the later

accomplishments of one of its pupils, the Rev. Dr. Daniel Ai. ?ayne.lso

In his autobiography, Payne devoted several pages to the Society and to
his educational experiences as a student. The Society, he wrote.

consisted of fifty members, who contributed five dollars each
at first, and paid thereafter the monthly sum of twenty-five
cents each. As many as six ghildren were at one time receiv-
ing its care and attention. -

Entering the school at about eight years of age (1819), Payne
studicd there for two years. After leaving the Society's school, he

was instructed by Thomas S. Bonneau, whom he described as "the most

18 Birnie, 1S.

159 Daniel Alexander Payne, Recollections of Scventv Years (1883;
reprint, New York: Armo Press and Ine New York limes, 1968), 14.

160 After his teaching experiences in Charleston, Payne studied at
the Lutheran Theological Seminary in Gettysburg, PA. Joining the
African Methodist Episcopal Church in 1841, he was elected a bishop in
1852. When he was chosen to be the first president of Wilberforce
University, he became the first black college president in the United
States. He received the LL.D. degree from Lincoln University in
1880 and the D.D. from Wilberforce (after his thirteen-year tenure as
president). In 1881 he became the first black to preside over the
Universal Methodist family at the Ecumenical conference in London,
England. For a brief but fairly comprehensive biography, see William J.

Simmons, Men of Mark: Eminent, Progressive and Rising.

161 Payne, 1l4.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



57
popwiar school-master in the city," for the next three years. During
those five years, he

learned to spell, read, and write, and "cipher" as far as the
"Rule of Three." The chief books u.sed for reading were mono-
granns of the histories of Greece, Rome, and England; while
the 'Columbian Oigior was the book used for training in the
art of speaking
As for "geography and map~drawing, English grammar and composition,”
Payne continued, "I knew nothing, because they were not taught in any of

n163

the colored schools. After about a year with a shoe merchant, four

and a half years as a carpeater, and nine aonths as a tailor, Fayne
joined the ranks of the city's private l:eax:hers.164

At that time and until the Civil War, there were zany private
teacners in Charleston who taught the children of free persons of color
and occasionally slaves whose masters wented them to handle certain
business matters for them. (ihe 1740 law was still in effect but was
not enforced vigorously ia the city.) By 1820 there were over three
thousand free persons oZ color living and working in Charlestoz, 2ad by
1830 that number nearly doubled. They worked as contractors, merchants,
coal and wood dealers, and artisans; and some of them became extremely
wealthy men, vorth from $15,000 to §125,000.165

Among the teachers who kept private schools for black chiidren were
those whose names have been lost; others left nothing behind but their
names and sometimes the location of their schools: Mr. Munns (or Munz);

Simeon Beard, Wall Street; Edward Beard, Coming Street near Duncan

162 1pi4., 15. 163 1hi4., 21.

164 rpig., 15. 165 3y rnse.
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Street; Williax Feerette, Market Street; Mr. Mood, Beaufain Street; Mr.
Seymour, Gecrge Streer; Fannie Bonneau, Coming Street; Azelia Barner:,
Mary Street; and Henry Frost, Magazine Streer. Occasionally, an addi-
tional odd fact or two was left behind: Andrew Miller's school was
established about 1830; Mr. Wallace was a white man whose school was on
Beaufain Street; Mary Witzell was a white woman who kept a sthool on
Anson Street; Mr. Xegnay, whose school was at the corner of Radcliffe
and St. Philip Streets, was a white Roman Catholiz; and Kittie Soloman
was believed to be a refugee from I'L’_i::‘..166

Of four teachers, however, a little more is known. Mrs. Stomer, a
free woman of color, began a school in 1820 which stayed in existence
until the Civil War. After emancipation and the establishzent of the
Freedmen's Bureau, she became one of the first teachers in the schools
organized under the auspices of the Bureau. Mr. W. W. Wilburn, a white
man whose schcol was on Ceming Street opposite Bull Street, "was paid a
regular salary,” and the "financial affairs of this school were managed

by 2 board of Trustees elected by the pa:rons."167

Payne's Thomas S.
Bonneau taught £rom 1803 until 1828 or 1829, and his school was large
enough to warrant the employment of two assistants, William McKinney and
F. K. Saspar:as.lf’s

The fourth teacher was Daniel A. Payne, who began his first school

in 1829 in 2 house on Tradd Street. He taught three children during the

day and three adult slaves at night, all of whom paid him fifty cents a

166 1psd., 19. 167 1p14.

168 Ibid., 18.
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aonth tuiticn. Finding his monthly teaching income of three dollars
discouraging, he left the teaching profession briefly at the end of the
year but returned and reopened his school in 1830. Eis second attempt
was so successful that he had to move the school three times between
then and 1835 to accommodate the number of s:udents.169
Payne's own education, although good for the time, still consisted
of the fundamentals of reading, writing, arithmetic, history, and elo-
cution. For everything else, he taught himse=lf. He purchased an atlas
"and in about six months was able to construct zaps of the Mercator's
and globular projection.” FHe then introduced geography and "map-drawing”
to his students. For English grammar, he memorized Murray's Primarv
Grammar and later worked with Playfair's Euclid. He used Barrett's
Geographv of the Heavens to learn "descriptive chemistry, natural phi-
loscphy, and descriptive anatomy." One of the iast areas he attempted
was that of forexgn languages:
Then, on a Thursday morning, I bought a Greek grammar, a
lexicon, and a Greek Testament. On the same day I mastered
the Greek alphabet; on Friday I learned to write them; on
Saturday morning I translated the first chapter of Matthew's
Gospel from Greek into Eaglish. My very soul rejoiced and
exultedI% this glorious triumph. Next came the Latin and the
French.
Every area from which Payne learned was added to his school's curriculum.
Finally, as Payne recorded, "My school increased in popularity, and
became the most popular of the five which then existed. It numbered

about sixty children from most of the leading familics of Ch.'z.‘—les:rm."l71

169 payne, 19-20. 170 1934., 21-22.

171 1pi4., 25.
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His fees had doubled, and he also gave "private instruction to three
ladies, the daughters of . . . Mr. Thomas S. Scmxeau."17z

His good fortune was short-lived, however, as the 1822 ill-fated
Charleston uprising of Denmark Vesey (who could read and write), the
1831 Virginia slave rebellion led by Nat Turner (who also cculd read and
write), and the ever-increasing educated free person of color population
throughout Scutkh Carolina prompted the white citizens to take a serious
look at the educational freedoms of those free persons of color. The
result was "an Act to Amend the Law Relating to Slaves and Free lersons
of Color,” drawn up by two lawyers from Charleston who were members of
the legislature in December 1834 and effective April 1, 1835. Urder the
provisions of this law, a white person had to be present when free
persons of color were raugh:.173

Payne believed that the prcficiency of his studeats had induced the
action that brought about the law. In the course of his studies in
zoology, he had contracted to purchase a particular snake from a slave
belonging to Lionel Xennedy, a Charleston lawyer who was a member of the
legislature. On a Saturday in the suzmer of 1834, Payne sent three
students from his advanced class to Kennedy's plantation which was
located about a mile outside the city. When they arrived, they found
Kennedy and his son, who demanded to know why the boys were there. Ypon
hearing the story of and purpose for the snake,

« . . they asked the lads to tell them what were the different
things taught them, and they also examined them in their

172 1h34., 36.

173 South Carolina, Stetutes at Large, No. 2639 (1834).
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studies. The boys answered every question put to thex except
one. Then said the young doc:oﬁglem:edy]: "why, pa, Payne
is playing hell in Charleston.”

Although Payne felt he could not continue under the new restric—
tions and closed his school at the end of March 12335,175 aot all teachers
followed suit. Sczme were white and were thus unaffected by the law, and
others worked under the sponsorship of friendly whites. The Minors'
Moralist Society, begun in 1803, continued for twelve years after the
passage of the law, finally closing its doors in 1847 "when, from the
decrease of zmany useful members end other local causes . . ." it was

176 The Brown Fellowship Society, too, continued

impractical to continue.
through this period. Unlike the Minors' Moralist Society, however, it
was still in existence at the middle of the century.

Of the black students in school after the passage of the 1834 law,
at least two of them rose to prominence in later years. Samuel C.
Watson, a native of St. James' Parish, began his education in abeut 1840
or before, subsequently continuing his studies in the North and becoming
a pharmacist in De:roir..ln Another, Francis L. Cardoza, was borm in
Charleston and went to school there from about 1842 to 1849. After
saving moaey while working as a journeyman, he studied four years at the
university at Galsgow, Scotland, and three years at the Presbyterian

seminaries in Edinburgh and London. In 1868 he became the Secretary of

174 payne, 25-26. 175 1bid., 36.

176 1pie., 1a.

177 Willian J. Simmons, Men of Mark: Eminent, Progressive aad
Rising (1887; reprint, New York: Arno Press and The New York Times,
1968), 860-65.
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State of South Carolina and later a professor of Latin at Howard
University. 178
As the century neared the midpoint, the educational progress made
by the blacks, particularly by free persons of color, in the early part
of the century was threatened but certainly not halted by the 1834 law
and increasing distrust and suspicion on the part of the whites., 3lacks
continued to gain in numbers in the South and in influence in the North,
ard many blacks saw 2ducation as the key to freedom. As a wealthy slave

owner told Daniel Payne, "'Do you know what makes the difference between

the master and the slave? Nothing but superior knovledge.'"179

1850-1900

The 1850s was a time when the Southern whites and the Northern
whites squared off while the free persons of color in coastal South
Carolina quietly went about the business of living, working, and obtain-
ing an education. The slaves continued to be the greater part of the
labor force and were kept in ignorance as much as pessible so as to keep
thea submissive.

Of these blacks who attended school in coastal South Carolina
despite the increasingly repressive climate, several stand out. The
Rev. Dr. E. M. Brawley, bora in Charleston of free parents, began his
formal education in 1856 when he was four vears old. At that :ine,

. . . he was placed in a private school taught by an old lady.
Here he remained several years and learned to read. Later he
went to a school of a higher grade until the troubles occurred

incidental to the uprising of John Brown, when the school was
closed.

178 i nons, 428-31. 179 payne, 19-20.
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After continuing his education in Philadelphia after 1851, Brawley
becaze the first black to enter Bucknell University. In 1883, he was
nazed president of the Alabama Baptist Normal and Theological Schtml.180
J. ¥. Morris, who was a year younger than 3rawley, attended Simeon
Beard’s school in Charleston. After the war he resuzed his education by
entering the public school system there. Upon graduation from Howard

University, he obtained a degree in law from the University of South

Carolina, ultimately leaving law for teaching and becoming a professor
181

of ics, ancient 1 and law at Allen University.
T. McCants Stewart, also born in Charleston of free pareats, began
school there in 1857, later attending Howard University and graduating
from the University of South Carolina with both bachelor and law degrees.
After further study at Princeton, he accepted a position with Liberia
College in Africa but eventually returned to the United States and
resumed his law practice.lsz

The slaves, of course, were far from idle during this period. Zven
though the white inhabitants tried to keep them in a state of total
dependence, the slaves refused to give up hope.

In the earliest days they had their societies, their
leaders and earnest advisers. Long before anti-slavery
societies were recognized at the North, or abolitionists
became the bugbear of the South, the slaves met at midnight
and planned and plotted to break their chains. Freedom was

the No:}gssr.ar. towards which their faces were constantly
turned.

181 1bid., 162-64.

180 g5omons, 908-12.
182 1134., 1052-54.

183 Elizabeth Hyde Botume, First Davs Amongst the Contrabands
(Boston: Lee and Shepard, 1893), S.
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Information and the gathering of it became of prime importance. The Jjew
who could read provicded the main bridge, as they surreptiticusly read
newspapers and handbills and imparted the news to the others.
Oftentimes, they would be called upon Lo interpret phrases or
discussions other slaves overheard while in the presence of whites. Ais
the vife of a planter observed in 1861:

People talk before them [the slaves] as if they were chairs

and tables. They make no sign. Are they stolidly s:upiq‘.gl‘or

wiser than we are; silent and strong, biding their time?”
A few of the slaves resorted to highly unusual schemes to find out what
was happening. One who could a0t read later told others,

I couldn't read, but my uncle could. . . . I was waiting-
=2id an' used to help missis to dress in the morning. If
massa wanted to tell her something he didn't want me to know,
he used to spell it out. I could remember the letters, an'
as soon as I could get away I ran to uncle an' spelled them
over to him an' he told me what they meant.

After hearing the story, a freedmen teacher challenged her to repeat the
feat. The teacher "spelled a long sentence as rapidly as possible,
without stopping between the words.” The black woman then "immediately
repeated it after me, without missing a lecter."las
The ones who could read also tried to teach others. Laura Towne,
coe of the first freedmen teachers ca St. Helena Islana, wrote of meet-

ing one such person:

This zan is 2 cabinet-maker and schoolzaster among them, and
says he reads all the papers. He is named Will Capers. He is

184 Mary Boykin Chesnut, A Diarv from Dixie, ed. Isabella D. Martin
and Myrta Lockett Avary (New York: D. Appleton, 1906), 38.

185 Botume, 6~7.
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very intelligent and self-respecting. . . . Eh:,',“sg his master
was here he had a secret night-school for zen.~

1861 =marked the beginning of sweeping educational change for the
slaves of coastal South Carolina when "The successful bombardment by
[the federal] fleet, under Com. Dupont, of the two zct:l forts at Port
Royal, on the 7th of November, put [the] forces in possession of all, or
nearly all, that rich and fertile portion of the Palmetto State known as

the Sea Islands."187

As the federal troeps advanced, the planters fled,
taking with them only what they could carry and only those slaves they
could persuade to leave. The vast majority of the slaves stayed behind
and were thus freed iastantly. Iastant freedom, however, had its price
as thousands of slaves were suddenly left to fend for themselves with no
experience in self-reliance upon which to draw. 188

The problem £2ll to Treasury Secretary Salmon P. Chase, under whose
jurisdiction the "abandoned lands" caze. He seat Zdward L. Pierce on an
inspection tour of the area to find out, primarily, what could be done
about the collection and sale of the cotton. In his findings, Pierce
collaborated with Generai W. T. Sherman, and together they appealed to
the people of the North fur assistance for the "abandoned" slaves.

Sherman's General Order No. 9 of February 1862 read, in part,

The helpless condition of the blacks inhabiting the vast

186 Rupert Sargent Holland, ed., Letters and Diarv of Laura M.
Towne (Cambridge: Riverside Press, 1912), 27.

187 ;. Miller McKim, An Address Delivered by J. Miller MeRin, in
Sansom Hall, Julv 9th, 1862 (Philadelphia: Willis P. Hazard, 1862), 1.

188 Luther P. Jackson, "The Educational Efforts of the Freedmen's
Bureau and Freedmen's Aid Societies in South Carolina, 1862-1872,"
Journal of Negro Historv 8 (Jan. 1923): 5.
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area in the occupation of the forces of this command, calls
for izmediate action on the part of a highly favored and phil-
anthropic people. . . . Hordes of totally uneducated, ignorant
and improvident blacks have been abandoned. . . . in such a
state of abject ignorance aand mental stolidity as to preclude
all possibility of self-governmear and self-maint=nance in
their present condition. . . . To relieve the Governzeat of a
burden that may hereafter beccme insupportable . . . a suit-
able system of culture and instruction Zust be combined with
one providing for their physical wants. In the zeanwhile . . .
the services of competent instructors will be rezeived whose
duties will consist in teaching them, both 18828 and old, the
rudiments of civilization and Christianity.

The response was immediate, for as ome teacher wrote, "This seezed
like a divine call. 'Opportunities are God's Providencc.' This was our
opportunity; the way was opened, and we entered in, not as an enexy, but

as friend to hmani:y."lgo

Before the week was out, the Boston Education
Commission (later called the New England Freedmen's Aid Society or the
New England Society) was organized. In two more weeks, the New York
National Freedmen's Relief Association was formed. The Port Royal
Relief Committee (later called the Peansylvania Freedmen's Relief
Association or the Pennsylvania Society) follow suit. Other societies
that were later formed included the American Baptist Home Mission
Society, the Freedzen's Aid Society of the Methodist Episcopal Church,
the Presbyterian Committee of Missions for Freedmen, the Friends
Association of Philadelphia for the Aid and Elevation of the Freedmen,
the Protestant Episcopal Freedmen's Commission, the London Freedmen's
Aid Society, and the Michigan Frcedmen's Relief Associa:ion.lgl Of them
all, however, the one best equipped to handle the situation, at least at

first, was the American Missionary Association. Begun in 1846 to do

189 1pig., 5-6. 190 5oruze, 18.

191 jackson, 6, 15.
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=ission work both in the United States and abroad, the group had 353
~
teachers placed in the South by 1866.192
Calling the project the “"Sea Island Experiment," Pierce lef: New

York on March 3, 1862, with fifty-three teachers and two superinten-

3

10
dents””” to "organize their [the blacks'] labor on the plantations aand

establish schools for their education.” The money made with the cotton

would, he believed, be enough "to repay the Federal Treasury for what-

194

ever expense it had incurred in supporting the enterprise. Once

there, he joined the efforts of the Rev. Mr. Solomon Peck and Barnard X.

Lee who had anticipated his actions by establishing schools in Beaufor:

and on Hilton Head in Ja.nuax'y.lg5

By the summer, the project involved nine thousand blacks and had

been turned cver to the War Department for administration under General

196

Rufus Saxton. As for the "ninety odd" teachers who went to the sea

island area over the course of the spring, an observer of the time noted,

. - - quite a number proved incompetent. These had not gone
from the right motive, nor were they of the right spirit. . . .
As a consequence, they soon got tired; or their coadjutors got
tired of them. There was a great deal of work to be done; and
to them the life was of dull, monotonous drudgery. They have,
r.herefgrle, come home. Those that remain have a heart for the
work.

192 William Preston Vaughn, Schecls All: The 3lacks & Public
Education in the South, 1865-1877 (Lexiz; Ur Press of Xeatucky,
1974), 4.

193 Jackson, 6.

19

4 Martin Abbott, The Freedmen's Bureau in South Carolina, 1865-
1872 (Chapel Hill: Univ. of North Carolina Press, 1967), 5.

195 196

Jackson, 8. Abbott, S.

197 yeRim, 17.
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They did indeed have "a heart for the work." They caze frc=
Massachusetts like Mary Ames and Emily Bliss (Springfield) and Elizabeth
Hyde Botume (Wyoming); Irom Comnecticut, as did Francis L. Cardoza and
his wife (New Haven) who returmed hoze to Charlestca to help; from
Pennsylvania like Charlotte S. Forten (Philadelphia) herself a black
woman, Martha Schofield (Darby), and Laura M. Towne (Shoezakertown); and
other states such as Maine, Ohio, New York, New Hampshire, Michigan,
Wisconsin, Verzont, Minnesota, Rhode Island, Iowa, and Illinois. Some
never left: Samuel D. Phillips and William S. Clark of Boston died in
1862 and 1863 respectively:lgs EZllen S. Kempton, Elmira Stanton, and
James P. Blake drowned on Edisto Island on Christmas Eve in 1865 and
were huried there in a corner of the Presbyterian Church g:aveyar::.199

Many of the teachers, trained with the classics and advanced sub-
jects, were unprepared for the educational destitution they found among
their new scholars. One teacher wrote, "None of the children could

200

count beyoad twenty,” while another found that one or two knew their

letters but none could read.zol

But they persevered, as did the blacks.
Although the teachers' salaries continued to be paid by their
societies, their efforts and those of their parent organizations were

coordinated by the federal government in 1865 with the creation of the

198 Henry Lee Swint, The Northern Teacher in the South, 1862-1870
(New York: Octagon Books, 1967), 175-200.

199 Clara Childs Puckette, Edisto: A Sea Island Principalitv
(Cleveland: Seaforth Publications, 1978), 38.

2

200 Botuze, 50.

201 Mary Ames, A New England Woman's Diarv in Dixie in 1865
(Snrxngfield Plimpton Press, 1906), 23.
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Bureau of Refugees, Freedmen, and Abandoned Lands. For South Carolina,

the educational efforts were placed in the hands of Reubesn Tomlinson as
the state's superinteadent of educar.ion.zoz
As the white Southerners were "beginning to realize that {they were]

203

a conquered people,” the business of educating the black Southerners

to prepare them for their new role of equality went on. The schools

were classified as primary aand higher, with classes conducted for

2
various groups during the day and evening and on Sunday.'ol‘ Despize the
individuality of the teachers and the situations, a

. . . typical freedmen's school opened with prayer, scripture
reading, and the singing of hymns and pacriotic airs. . . .
The school was usually in session from four to six hours,
d*vided equally between morning and afternoon. . . . In some
cases the morning session included a "regular sermon,” and the
afternoon was spent in visiting tasshomes of the pupils, and
there teaching the entire family.

Through it all, the teachers tried to impart a sense of the importance
of education. As Martha Schofield told a group, "Your enemies & your
friends are looking on to see the result of emancipation and education

is the only thing that can raise you to a position worthy of that free-

dom. . . .""'06 As time went on, however, some teachers reported a

decline in enthusiasm, ™any things conspired to check their zeal, the

202 sbbote, 85.

203 Jonn Berkiey Grimvall, Diary, 1 May 1985, Univ. of North
Carolina at Chapel Hill Southern Historical Collection, John Berkley
Grimball Diary No. 970.

204 sackson, 18. 205 Suine, 8.

206 varcha Schofield, Diary, TS, 22 Apr. 1866, Univ. of North

Carolina at Chapel Hill Southern Historical Collection, Martha Schofield
Papers No. 999.
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chief of which was the little importance placed upon education tarough—

7
out the country ."20

Whea all went well, ". . . the curriculum included geography, phys-
ical and political; spelling, with definitions; [and] oral and writzen
arithmetic.” The textbooks included

« - . "The National Series,” Smith's Arichmetic and Grammar,
Mirchell's Geographv, Webster's Speller, Monteith's Geograohv,
Davis and Hutton's Arithmetic, Quackenbois' Primarv Arithmetic
and Primary Gramsar. The famous McGuffey readers and the
Hilliard series were also used. Higher texts included
Martindale's United States Historv, Tate's First Book in
Philosophv :\:35 Natural Philosophv, and Rolfe and Gillet's
Philosophv.

The schools themselves ranged from mediocre to excellent, with
several in the latter category deserving special recognition. One of
the first teachers to arrive in the ses islands was also ome of the
best: Laura M. Towne. Sent by the Pennsylvania Freedmen's Association,
she arrived on St. Helena Island or ipril 1S, 1852, where she was iater
joined by Ellen Murray. Using the froat room of a plantation house, she
began what became Penn School, which was soon zoved to a nearby church
to accommodate the growing number of students. By September of the
first year, the school included eighty students, both adults and child-
ren. Towne guided Penn School for over thirty-five years, and the
school continved into the twentieth century as the Penn Normal and
Industrial School.?0?

In Charleston, the schools were reopened on March 4, 1865, and the
207 ocune, 274. 208 Suint, 81.

209 Rossa B. Cooley, School Acres: An Adventure in Rural Education
(New Haven: Yale Univ. Press, 1930j, 10.
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first school to open was the Morris Street School, with an inizial
enrollzent of one thousand blacks and two hundred whites. The school
was turned over to the city commissioners in the fall of 186G and becaze
Charleston's first black public school.zw Charleston's second black
public school began in 1865 as Shaw Memorial, named for the late Colonel
Robert Gould Shaw who led a regiment of black troops during the Civil
War. Until 1874, the school was supported through the efforts of Shaw's
widow and the New England Education Association; at that tize, the
school was merged with the city systen.zn

Two other 1865 Charleston schools were the Avery Institute and the
Wallingford Acadexy. The Avery Institute was founded ou October 1,
1865, by the American Missionary Association. Under the directiom of
Frapcis L. Cardoza, the native-born Charlestonien who had returned from
the North to help, this school was named for Charles ivery, a Pittsburg
minister who donated $10,000 toward the construction of the school's
building. By 1880, the school employed "a Principal and eight assis-
tants, three of whom had been trained there. . . . [and its enrollment

was] 488 pupils of whom nearly one-third were in the normal depart-

r.-xen:."zz"2 Wwallingford Academy was organized by the Rev. M. Jonathan C.
Gibbs of the Zion Presbyteriam Church. By 1880, the school's enrollmenz
210

Bernard Edward Powers, Jr., "Black Charleston: A Social
History, 1822-1885" (Ph.D. diss., Northwestern Univ., 1982), 237-38.

a Powers, 240; Alrutheus Ambush Taylor, The Nezrs in South
Carolina During Reconstruction (Washington: Associztion for the Study of
Negro Life and History, 1924), 88-89.

212 1o010r, 87-88.
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was over five hmdred,zu and there were a principal and six assistants,
two of whom had graduated from the schcol.m',‘

The Protestant Episcopal Church, the Americanized result of the
SPGFP, was active in freedmen education also, organizing the Franklia
Street School in 1866 under the guidance of its Home Missionary Society.
Begun by the Rev. Mr. A. Toomer Porter, the schcol and orphan home for
black children was located in Charleston’s Marine Hospital building,

215

which the Society had purchased. By 1868, the school's enrollment

. 216 217
had increased to 621 and 13 teachers were employed.

The year 1868 marked a turning point in education in South Carolina.
Although "free" schools had existed in the state since the early 1700s,

they were free white schools. With the adoption of the constitution in

1868, all that changed forever. Under Article X, universal free educa-

tion came into being. Regardless of race or nationality, the state's
children were to be educated at state expease. In order to pay for that
education, the state also enacted a system of property and poll taxes
with the money going directly to education. Additionally, compulsory
attendance of twenty-four months, at either public or private schools,

was required of all children who were physically or mentally able to

a3 Powers, 241. 214 Taylor, 89.

25 Laura Josephine Webster, "The Operation of the Freedmen's
Bureau in South Carolina,” Smith College Studies in Historv 1 (Apr.
1916): 132.

216

Powers, 242. 217 Jacksea, 27.
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atzend schocl.zls The syste= was further defined and organized by a2
legislative act in 1870219 and an amendment in 1871.7

Meanwhile, the 3ureau continued, although a shortage of Zunds and
dwindling assistance from aid societies led to a curtailing of efforts.
By 1868, the situation was so critical that the 3ureau "adopted 2 policy
of restricting aid to primary schools,” and the Bureau stopped its edu-
cational efforts entirely in April of 1.870.221 Many of the schools
coordinated by the Bureau, however, were continued by the societies (as
was Penn School, for exazple) or were taken over by the state.

To try to obtain some valid idea of the condition of education
in the state, Justus K. Jillson, the first Superintendent of Education
under the new constitution, devised teacher report forms for the
teachers in the various schools. (See Appendix B for examples.)
Unfortunately, not all teachers were prompt about £illing out the forms,
and not all county school commissioners tcok their jobs seriously enough
to compile or forward the forms. Thus, the returns were not always com-
plete. In his first report (for the school year 1868-69), Jiilson
attempted to describe as much about the schools, the earollments, and
the teachers as possible. He began with tables, showing by county, the

number of children in the county, the number of public schools, the num—

ber and types of teachers, and the number and types of students. (See

218 South Carolina, Constitution, Articie X (1868).

219 gouth Carolina, Laws of South Carolina, No. 238 (1870).

220 5outh Carolina, laws of South Carolina, No. 346 (1871).
221

Vaughz, 16.
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Appendix C for compilation of figures for coaszal cownties and the city
of Charleston for the school years exding 1869-99.) Jillson then listed
and described all the public schools ir the counties for which he had
returns. Of the four coastal counties in this study's designated area,
only two contained public schools. Colleton County had no schools.222
and Georgetown County had only two private schools, one for blacks
(Howard Schooi) and one for whites (Winyak Indigo Society School).zz"3

Beaufort Ccuaty that year contained thirty-two public schools,
thirty of which were for blacks. (Jillson noted, however, that five
white children had attended black schools.) Two of the schools were
supported by a private individual; five were self-sustaining through
tuition payments; seven received aid from the United States Direct Tax
Commission, and eighteen were supported by various freedamen aid
societies, most notably the American iHissiocnary Association. Table 1
shows the types, names and locations of the schools.

Table 1
Beaufort County Schools 1868-69

Nuzmber Type Name Location
5 black unknown in county
6 black uniaown town of Beaufort
1 ite (males) Liberty School town of Beaufort
1 white (females) unknown town of Beaufort
1 black Hooper School Port Royal Island
22 S.C., Report of the State Superintendent of Education, 1868~

1869, [by Justus K. Jillsoa] (Columbia: n.p., 1870), 27.
223 1biq., 33-34.
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1 black Grey Hill School in county
1 tlack Perry Clair School in county
1 black Edgerly School in county
1 black Clarendor School in county
1 black Hilton Head School Hilton Head Island
1 black Mitchelville School Hiiron Head Island
1 black Brick Yard School St. Helena Island
2 black unknown Frederick A. Eustis'
plantation
1 black Pine Grove School St. Helena Island
3 black unknown t. Helena Tsland
2 black St. Helena Village St. Helena Island
Schools
1 black Beach Hill School near Savannah River
1 black Delta Plantation nezr Savannah River
School
1 black Lawtonville School Lawronville

Thirty-seven teachers were emploved in the schools, and there were 2,073
black students and 57 white s:udents.zzl‘

The Charleston County returns for 1868-69 showed tweive schools,
nine of which were for blacks. Seven of the schools were supported by
freedmen aid societies; four received state aid, and cne's source of
support was not given. Table 2 shows the types, names and locations of
the schools.

Table 2

Charleston County Schoois 1868-69

Number Type Name Location
1 black ranklin Street School city of Charleston
1 black Wallingford School city of Charleston
1 black Avery School city of Charleston
1 black Shaw Memorial School city of Charleston
1 black Morris Street School city of Charleston
1 white Meeting Street School city of Charleston
1 white St. Philip Street School city of Charleston
1 white Normal School city of Charleston

22% Ibid., 6, 22-24.
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1 black Jazes' Island School Jazes' Island

1 black John's Island School Joha's Island

1 black Mt. Pleasant School Christ Church Parish

1 blzck Cainhoy School St. Thozas' aad St.
Dennis' Parish

Ninety-nine teachers were employed in the schools, and there were 2,055

black students and 1,026 white students. 2

By the ead of the next school year (1869-70), Jillson was able to
give a progress report of sorts. He began it by writing,

No returns have been received from four Counties, and many
of the reports received are incomplete. There are evidences,
however, that some progress has been made in the educationzl
work, although it is a sou:cezag anxiety and regret that so
little has beea accomplished.

The problems, as he saw them, stemmed from six areas including a
"Scarcity of good teachers,” "Apathy and impatience of the people,” and
"Opposition to the new system.” With regard to the teachers, he
believed that

Probably no State in the Union is so cursed with poor teachers
as is South Carolina. . . . The idea that any ignoramous can
render good and profitable service as a teacher of a primary
district school smacks of barbarism and the dark ages. . . .
The time has come when teaching is beginning to be regarded as
a profession equal in digaity, honor and importance to that
of theology, dedicine or law.

The parents, too, came in for their share of the blame:

Many of the people are sadly indifferent concerning educa-—
tional matters, not caring whether "school keeps or not.". . .
Until the people attain true appreciation of how much their
interests, duties and . . . respensibilities [are] involved in

25 1hiq.

226 S.C., Seccnd Annual Report of the State Suverintendent of
Education, 1869-1870, [by Justus K. Jillson] (Columbia: n.p., 1870), 24.
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the cause oizgene:al education, the enterprise will lack life
and spirit.

In spite of the difficulties, however, school continved. For that
year Beaufort County reported that 1,771 blacks had been enrolled, 950
of vhom were male and 821 of whom were female. In Charleston County
there were 4,068 black students, 2,011 of whom were male and 2,057 of
whonm were fezale. The returns for Georgetown County were incomplete,

”
but a total black earollment of 1,240 vas g:;vem.2"g

Unfortunately,
Colleton County was one of the four counties that did not send in any
figures, so no information was available for the reporr. Jillson did
make changes in both his report and the teacher report fora for that
year. In his report, he discontinued the separate listings of the
counties' schools, and he did not include the types of schools in each
county. For the individual teacher reports although he did not include
the information in his overall report, he added a request for the
following information:

1. No. of Scholars in Alphabet?

2. No. of Scholars in Spelling?

3. RHo. of Scholars ia Reading?

4. No. of Scholars in Writing?

5. No. of Scholars in Mental Arithmetic?

6. No. of Scholars in Written Arithmetic?

7. No. of Scholars in Geography?

8. No. of Scholars in English Grammar?

9. No. of Scholars in History?

10. No. of Scholars in higher branches?

11. No. of Schelars not Absent?
12. No. of Scholars not Tardy?

(See Appendix D for a compilation of figures for the designated coastal
counties and the city of Charleston for the school years ending 1872-

1899.)

227 1hsa., 25-27. 228 1p14., 20.
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Quite a few individual reports survived from that year, dore, in
fact, than did from any other yvear in the 1800s. A study was made of
those :’eportszz9 in order to draw a profile of the average black school
of those whose reports survived. For Charleston County, reports sur-
vived for forty-three schools that were for black students. In the
average school of those forty-three schools, one teacher taught f£ifty-
seven students, five of whom were under six yvears of age, eight of whom
were over sixteen years of age, and forty-four of whom were aged six to
sixteen. As for the subject aress: Thirteen students were studying
the alphabet; thirty-seven were in spelling; thirty-one were in reading;
fourteen were in writing; fifteen were in meatal arithmetic; five were
in written arithemtic; six were in geography; one was in English grammar;
one was in history, and none were studying in the higher branches.

Reports survived for thirty-three black schools in Beaufort County.
In the average schooi of those thirty-three schools, one teacher
instructed a total of fifty-six students, two of whom were under six,
three of whcm were over sixteen, and fifty-one of whom were aged six to
sixteen. For the subject areas: Fifteen students were in the alphabet,

thirty-one were in spelling; thirty-two were in reading; sixteen were in

29 These reports were obtained from the South Carolina Departzent
of Archives and History (Education: III/23/1/2a-5a). For the school
report figures, the following qualifications must be considered:

1. The reports are only those that survived, not necessarily those from
all schools; 2. Two types of reports were in use for the school year
1869-70, yearly and monthly, and both types were included in the surviv-
ing reports; 3. The schools themselves were opened intermittently, some
for a few months, others for separate fall and spring sessions; 4. 4§
few schools in each county were for students of both races, but most of
those schools were actually attended by black students only; 5. The
reports for Charleston County did not include any from the four city
schools; and 6. Figures given have been rounded off.
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writing; sixteen were in zental arithmetic; seventeen were in written
arithzetic; twelve were in geography; ome was ia English grazmmaz, and
none were in history or the higher branches.

Eighteen reports for black schools in Georgetown County survived.
Of those schools, the average one had one teacher and a total of seveaty-
one students, with three under six years of age, three over sixteen years
of age, and sixty~five aged six to sixteen. In the subject areas:
Twelve were studying the alphabet; forty-seve: were in spelling; thirty
were in reading; ten were in writing; eigh’ were in mental arithmetic;
eight were in_ written arithmetic; five were in geography; two were in
English grammar, and none were in history or the higher branches.

For Colleton County, reports for thirteen black schools survived.
Of those thirteen, the average school had one teacher and a total of
£ifcy students, of whom five were under six, four were over sixcteen, and
forty-one were aged six to sixteen. In the subject areas: Nine were in
the alphabet; thirty-seven were in spelling; twenty-nine were in reading;
twelve were in writing; twenty were in mental arithmetic; thirteen were
in written arithmetic; six were in geography; four were in English gram-
mar; three were in history, and two were in the higher branches.

Jillson continued as the head of the South Carolina schools through
the school year 1875-76. At that time, Reconstruction was coming to an
end, and the public school system had grown considerably. The city of
Charleston had 5 public schools, with 89 teachers and 6,142 students, of
whom 3,056 were black. The average number of months the schools were in
session was 10. Charleston County's 121 public schools were in session

an average of 5 months (down from 7 the previous year) and employed 231
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teachers for 11,547 students, 7,622 of whom were black. Georgetown
County had 31 public schools that were in session an average of 6.5
months. Thirty-four teachers were employed for 3,844 students, of whom
3,166 were black. In session an averzge of 4.5 nonths, Colleton
County’'s 71 public schools had 73 tcachers and 3,162 students, 2,134 of
whom were black. Beaufort County's system had 113 public schools in
cession an average of 5.5 months. One hundred and thirteen teachers

instructed 5,818 students, of whom 5,034 were black.no

As Jillson
closed his last report, he noted that if "failure of accomplishment has
been the result [of his efforts], such failure has come from lack of
ability and experience rather than from want of good i.xxtentimzs."z31
In 1881 the city of Charlesten issued a separate report on its
schools. Of the five public schools, two were for blacks. Morris
Street School had a total enrollment of 1.403 (646 males ard 757
femsales), and Shaw Memorial school had 666 students (318 males and 348
fezales). The schools were in session from October through July, with
two weeks off in April and one week off in December. The school day
began at nine o'clock and lasted until two o'clock. ’
Among the private schools in Charleston in 1881 were several that
were for blacks. A Catholic school "attached to St. Peter's Church,

Weatworth Street” had an enrollment of 130 students and employed 2

teachers. The Avery Normal Institute included 448 students (167 males

0 S.C., Eighth Annual Report of the State Superintendent of
Education, 1875-1876, [by Justus K. Jillson] (Columbia: n.p., 1876),
368, 370, 374.

231

Ibid., 393,
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and 281 fe=ales), of whoz 148 were in the normal departmeat, 154 were
in the intermediate section, and 146 were on the primary level.
Wailingford Academy's sessiocn was about § zonths in length, and the
school's enrollment in the previous year was 548. The report concluded
with the hope that "May the day come soon where . . . every child in the
City and State and throughout the whole South, can find eatrance iato
the school-house, where alone he zay be made a freeman. . . ."232

Hugh S. Thompson, who assumed the post of state superintendent
after Jillson in 1876, continued in that position through the school
year 1881-82. In 1882 he noted that the totzl enrollment of both black
and white students in the state (145,974) was the largest ever.233 For
the designated coastal counties, Charleston County had the largest num-
ber of public schools (147) with a total enrollment of 14,129 students,
of whez 10,657 were dlack. Colieton County followed wirth 1il public
schools and a total enzollment of 4,050 students, 1,854 of whom were
black. Beaufort County had 65 public schools with a total enrollment of
4,553 students, 4,262 of whom were black. There were 44 public schools
in Georgetown County with a total earollment of 2,197 students, of whom
1,785 were tlack. The city of Charleston, with 5 public schools (2 of
which were for blacks, as previously noted), had a total enrollment of
5,904 students, of whom 3,554 were bla::k.z%

The school year 1882-83 brought several changes, not the least of

232 Courtenay, 8-9, 12, 16-17, 32.

=3 S.C., Fourteenth Annual Report of the State Suvperintendent of
Education, 1881-82, [by Hugh S. Thompson] (Columbia: Charles A.
Calvo, Jr., 1882), 7.

234 1hi4., 66, Table 3 (m.p.).
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which were a new state superintendent, A. Coward, and the creation of a
new county, Berkeley, from a substantial portion of Charleston County
and a resulting shifring of other county borders. Ia his opening notes,
Coward recapitulated the enrollment figures from 1868-69 to 1882-83,
and he cited s decrease for two of the school years. The 1876-77 drop
of 20,689 students was ™anifestly due to the irregularities and excite-
ment incident to the change in the administration of the State govern—

"

zent during that year,” and the 1880-81 drop of students was "Due o the
general failure of crops in 1881." For the rest of the years, he noted
overall increases ranging from 6,224 (1878-79) to 35,608 (1869—70).?'7’5
Coward remained in the office for three more years, and at the end
of that time he wrote, "In no portion of [the field covered by the
Department of Education] are the signs of progress more gratifying and
striking than that occupied by the public schools." He noted, however,
that everyone did not support the concept of public education. He found
that the "objectors and opposers” could be put into three groups: Those
who were against the system just on principle, those who were against
the system as an inefficient "nuisazce," and the "most dangerous. . . .
[class which] contains those who are opposed to the education of the
negro,—those who assert that he is a 'deadhead’ in taxpaying, and that

it is wrong to tax the white people to educate him. . . 236

s S.C., Fifreenth Annual Report of the State Superintendent of
Education, 1882-83, [by A. Coward] (Columbia: Charles A. Calvo, Jr.,
1883), 7.

26 S.C., Eighteenth Annual Report of the State Superintendent of
Education, 1885-86, [by A. Coward] (Columbia: Charles A. Calvo, Jr.,
1886), 5-6.
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As for the gains made in the designated coastal counties and the
recently formed Berkeley County, Coward showed that Berkeley County led
the others in the number of public schools (169), the overall enrollment
(14,953), and the number of black students (12,426). Colleton Couaty
had 120 pubiic schools at which 4,739 students were enrolled, 2,118 of
whom were black. Beaufort County's 74 public schools had a total
enrollment of 5,855 students, of whom 5,430 were black. The 53 public
schools in Georgetown County included 3,389 students, 2,727 of whom were
black. Charleston County, although reduced in size by the creation of
Berkeley County, now (as of 1882-83) included statistics froam the city
of Charleston in its figures and reported 16 public schools that had a
total enrollment of 8,277 studeats, of whom 4,437 were black.?37
James H. Rice began as state superintendent in 1886. In his report
of 1886-87, he noted a decrease in total enrollment of 8,949 studeats
from the previous year. The decrease, he believed, was due to two
factors:
For the year 1885-86 Berkeley County reported an enrollment of
14,953, while for the year 1886-87 the same County reports an
enrollaent of only 5,636. It is evident to this office that,
in calculating the enrolilment for 1885-86, the School
Comzissioner added together the enrollments for the several
months during which the schools were in session, and reported
the sua as the total enrollment for the year. In no other way

can this extraordinary falling off be accounted for. . . . It
should also be borne in mind, in this connection, that the

37 1., 114.
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schools of Georgezown County were closed by Actzsg the
Legislature during the scholastic year 1886-87.

By the end of Rice's last term (1889-9C), he reported that Colleton
County had 145 public schosls with a total enrollzent of 5,983 students,
2,917 of whom were black; however, the average length of the session had
decreased tc 2.5 oonths. 3erkeley County followed with 127 public
schools, a total enroliment of 5,636 students, a black enrollment of
4,639 students, and an average term of 3.3 montks. The 82 public
schools of 3eaufort County had a2 total enroilment of 6,391 students, of
whom 5,871 were black, and the average term was 4.5 months in length.
Ceorgetown County's 59 schools included 2,826 students, all but 640 of
whom were black, and the average number of months of the school term was
3.6. Charleston County still had 16 public schools, but the total
enrollment had decreased to 6,405 students, 3,427 oZ whom were black.
The average length of a term was the highest ever for that county at 10
mont.hs.239

The next state superinteadent, W. D. Mayfield, held that post for
eight years. In his report of 1893-94, he listed the following private
schools for blacks in the designated counties: Beaufort County had
Beaufort Public School (formerly the Beaufort Normal and Industrial

School) with an enrollment of 312 and the Penn Normal and Iadustrial

238 S.C., Nineteenth Annual Report of the State Superintendent of
Educaticn, 1886-1887, [by James H. Rice] (Columpia: Charles A.
Calvo, Jr., 1887), 13. The Georgetown County schools were in debt and
thaey closed for ome year in order to use the tax money collected to pay
off the outstanding debts; the trustees planned to run the schools on a
cash basis thereafter.

29 S.C., Iwentv-second Annual Report of the State Superintendent
of Education, 1889-90, [by James H. Rice] (Columbia: James H. Woodrow,
1890), 34~35.
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School (formerly Pean School) with no enrollment figures given; 3erkeley
County had none listed; Charleston County had the Avery Normal Institute
ia the city of Charleston which, by this time, had added a college prep-
atory department in which 25 students were enrolled; 1o schools were

listed for Colletorn County, and Georgetown County had Howard Graded

School, for which 20 statistics or further information was given.“o

During Mayfield's term of service, he guided the schools through

241 that separated the studeats

the turbulent Plessy v. Ferguson decision
by race. While a "separate but equal” existence may have been the man-
date of the court, tke true situation following the decision can be seen
in the figures for the average number of months black schools were in
session, the number cf black students studying in the higher branches,

and the amount of money paid to black teachers. By the end of the cen-

tury, the (new) staze super Joha reflected the belief
of many whites when he wrote that "in most cases . . . [the black]
receives only a useless smattering of what he supposes is learning, and
suffers for want of substantial knowledge, and especially for want of
industrial training and moral instruction." He proposed, therefore,
that

there should be developed in them an aptitude and pleasure in

skilful [sic] physical labor. . . . We might live to see, in
consequence of this public education, more trustworthy and

240 S.C., Twenty-sixth Annual Report of the State Superintendent of
Education, 1893-94, [by W. D. Mayfield] (Columbia: Charles a.

Calvo, Jr., 1894), 64, 66, 82, 88, 94.

2 plessy v. Ferguson, 163 U.3. 537 (i896).
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capable laborers on the farm, fewer vagabond loafers around
country, stores and railway depots, and fewer thieves in
towns.”

Although a few enlightened individuals spoke against this narrow, racist
view of the blacks' capabilities, to say nothing of their aspiratiosms,
the political majority held fast, and the aineteeath century ended with
a separate and very unequal systea of education for the Gullzhs of

coastal South Carolina whose ancesters had come so far for so little.

22 S.C., Mhirty-first Annual Report of the State Superintendent of
Educatrion, 1898-1899, [by John McMahan] (Columbia: Bryan Princing, 1900),
14~15.
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CEAPTER 5

Suzmary

1700-1750

Along the coast of South Carolina during the eighteenth ceatury,
life was easygoing and carefree only for the rich. The wealthy planters
who first settled there had tested the plantation systea in Barbados
before coming to South Carolina, thus they kanew there was coney to be
made from the labors of others, and if those "others" were slaves, even
pore mcney could come from the venture. It was in the slave owners'
interests, then, to maintain a docile, pliant slave labor force.

Not necessarily in contrast to the owners' interests, but more as a
tangeatial irterest, was that of the Church of Englaad. Religion, par-
ticularly that espoused by the Church of England, was a potent force in
the lives of the low country planters, as the majority of them were from
England. While the planters might not agree with all of the Church's
aims and policies, trade with England was vital, and the Church of
England wielded a strong influence over all segments of society there.
Thus, to oppose the Church outright was out of the question if the
planters wanted the continued sanction of the king.

The educational efforts of the first fifty years of the century
were a2 by-product of the Church of England's concern for the souls of
heathens. Through its offspring, the Society for the Propagation of the
Gospel in Foreign Parts, the Church sent missionaries to the colonies to
attend to the spiritual needs of the English colenists and to save the
Indians and Negroes from damation by converting them. As a means of

87
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instructing the free Indians and slaves religiously, the =issionaries
catechized them and taught them to read the Bible in order that they
aight be better able to understand the tenets of Caristianity.

The planters, meanwhile, saw the slaves not just as property, but

as property with the potential to reason. Those owners, therefore,

realizing the power of educatioa, began to resist the missionaries'
efforts with the slaves. To counter this resistance, the missionaries
taught the slaves that they zust obey their masters just as Christians
had to obey Jesus Christ, the M4aster; and the SPGFP issued statements to
the effect that religious and secular interests in the slaves were
entirely different and separate as far as the Church was concerned.
Finally, a law was passed in 1712 that declared that conversion did not
equate freedom for the slaves.

After that, matters progressed slowly, with the missionsries still
trying their best and many planters still resisting as much as they
could. In 1739, however, a slave uprising led the politically powerful
planters to enact legislation prohibiting the teaching of rezding or
writing to slaves. Despite this restrictive 1740 law, though, the SPGF?
continued its mission, and in 1743 the Society opened a school for

Negroes in Charleston with two Negro slaves as teachers.

1750-18C0
Although tremendous gains in black education were made along the
coast of South Carolina during the first half of the eighteenth century,
the second half was marked by a decrease in efforts and a halt altogether
before and during the Revolutionary War. As the 1750s began, though,

educational efforts were much the same as they had been in the late 1740s.
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The Society's school continued to prosper, with about twenty hlacks
sufficiently instructed each year to "graduate." The second slave
schoolteacher, however, never lived up to the expectations of the
Society and was eventually sold. The school itself was cliosed in 1764
due, oost probably, to a combination of causes rather than to any one
individual reason: The school's founder had died in 1756; the remaining
slave teacher died in 1764; a second potential slave teacher was never
purchased; the Society was gradually withdrawing its financial support
from the parishes as the colenists became able to provide assistance,
and relations with Zngland were becoming strained, to say the least.

After the Revolutionary War, there was an increasing black popula-
tion composed of both slave and f{ree blacks. By 1790, prosperity had
brought with it a sense of well-being that allowed the white
Charlestonians, especially, to give wide latitude to the activities of
the city's bdlacks.

Because of this complacent atmosphere, the free persons of color
in Charleston were able to organize the Brown Feilowship Society, the
city's first non-white benevolent society. Among its activities, the
Society educated its members' children, supported orphans, and helped

members’ widows and the needy. It was but the first of many similar

societies and the beginning of nuzercus educational opportunities for

the growing class of people categorized as free persons of color.

1800-1850
The spirit that began near the end of the eighteenth century
flowered during the early part of the nineteenth century. While a few

black slaves taught themselves to read and write and some were taught so

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



90
they could perform specific duties for their owners, the vast major:ty
of slaves remained uneducated. What educational opportunities there
were for blacks at this tize were for Iree persons of color, and they
made the most of theam.

Zenevolent societies established by free persons of color sprang up
all over Charleston, and private schools taught by blacks as well as by
whites were provaleat during the first fifty years of the century. 3By
1820 there were over taree thousand free persons of color living and
working in Charleston, and that number was nearly doubled by 1830.

One of the teachers of the time was himself a product of a private
school in Charleston. For his students, in addition to reading, writing,
arithemtic, history, and elocution, he taught geography, "zap—drawing,”
English grammar, descriptive chemistry, natural philosophy, descriptive
anztomy, Greek, Latin, and French after he mastered the subjects through
self-study.

The schools suffered a setback, however, when the 1822 aborted
Charleston slave uprising led by a literate free person of color and the
1831 Virginia slave rebellion led by a literate siave prompted the white
South Carolinians to ban education for free persons of color except when
a white person was present during the instruction. As a result, many
but not all of the private schools closed. That some schools remained
open 1s attested to by the success stories of several free persons of

color who received their basic education in Charleston in the 1840s.

1850-1900
The uneasiness over the institution of slavery caused the whites of

South Carolina to focus their attention on their Northern counterparts.
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During this time, the free persons of color quietly went about educating
themselvee e2nd their chilarea. It was not until after the Civil War
began that education for both blacks and whites was halted.

In 1862 Northern freedmen aid societies were formed in response to
a call for help for the freed blacks in the South. (One missionary
society was already in existence and merely redirected its efforts.)
One of the most impcrtant things the societies sent was teachers.
Beginning with the freedmen of the sea islands of South Carolina, the
teachers worked to teach blacks the basics to prepare them to become self-
sufficient,

By 1865 the federal government had formed the Bureau of Refugees,
Freedmen, and Abandonmed Lands to coordinate the private efforts and to
oversee the management or returan of Southern property. Early that same

vear, Charleston schocls were r ed, with the first ozme, the Morris

Street School, having an initial enrollment of one thousand blacks and
two hundred whites. In the fall of 1866 the school was turned over to
the city commissioners and became Charleston's first black public school.
The state reorganization continued with the constitution of 1868, under
which universal free education became 2 state concern. Two years later
the Eureau ended its educational efforts.

The first state superintendent of education under the 1868 constitu-
tion issued his first report at the end of the 1868-69 school year. In
the designated coastal area (covered by this study), he reported that
only two of the four counties contained public schools. Colleton County
had no schools whatsoever; Georgetown County had two privaze schecls

(one for blacks and one for whites); Charleston County operated twelve
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schools, nize of which were for blacks; and Beaufort County contained
thicty-two schools, thirty of which were for blacks.

From a study zade of surviving teacher reports from the school year
1869-70, the average black schocl of those whose reports survived varied

from county to county. For Charleston County, the school had one

teacher and fifty d . In Beaufort County, the school con-—
tained one teacher with fifty-six students. Colleton County's school
had one teacher for fifty students. Georgetown County's school had the
largest teacher-pupil ratio, with one teacher for seventy-one students.
In all of the "profile" schools, the majority of students studied
spelling and reading.

By the end of Reconstruction, the city of Charleston's 5 public
schools were in session 10 months and were comprised of 89 zeachers for
6,142 students, 3,056 of whom were black. The 121 public schools in
Charleston County were in session an average of S months and had 231
teachers for 11,547 students, of whom 7,622 were black. Georgetown
County had 31 public schools that were in session an average of 6.5
months and employed 34 teachers for 3,844 students, 3,166 of whom were
black. In an average session of 4.5 months, Colleton County's 71 public
schools had 73 teachers and 3,162 students, of whom 2,134 were black.
With one teacher for each of its 113 public schools, Beaufort County's
system served 3,818 students, of whom 5,034 were black, in a session
that averaged 5.5 months. Black private schools also grew during this
time. In 1881, for example, it was reported that the city of Charleston
had three black private schools with a total emnroilment of over 1,000

students.
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Because of a reorganization of county lines and the creation of a
new ccunty in the early 18803, it is impossible to compare county
figures for an accurate view of the gains made after thar time; however,

by 1890 the designated area contained over four hundred schools that

served over tweaty 2 th d d of whom over nineteen thou-
sand were black. A few black private schools continued to operate, and
in 1894 a report indicated that there were two in Beaufort County, one
in Georgetown County, and onre in the cicy of Charleston.

The 1896 Plessy v. Ferguson decision brought an end to what little
oixing of the races that had occurred in the public schools. A study of
the school figures and teachers' salaries for the nineteenth century
vears following the decision revealed, however, that a disparity existed
in the services to and education of the blacks of coastal South Carolina,

and the century closed with no change in sight.

Conclusions
1. What education the Gullahs of coastal South Carolina received
from 1700 to 190C was the outcome of compromise. While ac ome social
force controlled the educational efforts, the religious/humanitarian
interests were stronger than the economic/racial interests, thus by the
end of the nineteenth century, all black children were legally entitled
to an education.

2. One of the often used arguments against educating blacks in the

eigh h and ni h centuries was that they were incapable of

understanding complex ideas; i.e., they were uneducable. Based on the

accomplishments of those who were taught during this period, one can
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reasonably conclude that the blacks suffered from a lack of educaricmal

opportunities, not a lack of intellectual abilities.

Recommendations

1. One of the major articles used for information in this study
was written in 1927 by C. W. Birnie for the Journal of Negro Historv.
The material presented in his work came from "family records and papers”
of a number of individuals. Rather than using footnotes for specific
citations f£rom this material, Birnie grouped the individuals' names
together in an informational footnote at the beginning ot the a:ticle.
The footnote read:

I am greatly indebted to the following persons for informa-
tion given and for access to family records and papers: Miss
Rate Hollowey; Miss Jemnie Westom, a granddaughter of Thos.
Bonneau; Mrs. Louise Bonneau Holmes; Mrs. Catherine Winslow,
now deceased; Mrs. Rebecca Oliver; Mrs. Amelia Ellison, now
deceased; Miss Rebecca Vanderhorst, a niece of Mr. Wm.
Ferrette; Rev. Nathaniel Spencer; Rev. J. B. Middleton, now
deceased; and Mr. Richard Birnie, Sr.

Mrs. Stomer was my maternal great-grandmother. Henry Frost
was oy maternal grandfather.

To date, Birnie has supplied mers nazes and facts about the black
private schools and the school teachers for free persons cf color in
Charleston from 1800 to 1860 than has anyone else; in fact, he is widely
quoted and cited.

An attempt should be made to trace the individuals, their descen-
dents, or their heirs to locate the "faxmily records and papers” that
were used by Birnie. If the documenis can be found, a systematic study
should be made of them and the documents themselves ccapiled for

publication.

2. Much attention has been given in recent years to the state of
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ducation in this country; however, an in-depth progress report based on
ata from the nineteenth century has not been made. It would be instruc-
ive for a comparison to be made based on education one hundred yvears
ipart, i.e., a stuay zade of the educational situation in 1886 con-
rasted with that in the same place in 1986, for instance. Suck a study
right include number of teachers certified and their qualificationms,
)ercentage of the population aged six to eighteen years enrolled, school
:onditions, percentage of students completing elementary grades, per-
:entage of students completing high school, average number of studen:zs
;0 one teachcr, average number of students to one school, and average
wz=ber of months the schools were in session.

3. Within the last six months, a report surfaced that indicated
:hat & predominantly black school in ome of South Carolina's coastal
:ounties had not received an equal share of funding over an extended
seriod of time. While such a disparity was evident in 1898-99 in that
same ccunty, one would expect that an enlightened citizemry would ensure
:hat such a situation did not happen today. A study should be made of
South Carolina coastal school systems that include predominantly black
schools to determine to what extent discrimination in educational ser-
vices exists at this time and how that discrimination compares with that

during the school year 1898-99.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



PLEASE NOTE:
This page not included with

original material. Filmed as
received.

University Microfilms International

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



BIBLIOGRAPEY

Books

Abbott, Martin. The Freedmen's Bureau in South Carolina, 1865-1872.
Chapel Hill: Univ. of North Carolina Press, 1967.

Anmes, Mary. A New England Woman's Diarv in Dixie in 1865. Springfield:
Plimpton Press, 1906.

Aptheker, Herbert. Nat Turmer's Slave Rebellion. New York: Grove
Press, 1966.

Archer, H. P. A Historic Sketch of Public Schools in Charleston, S.C.,
1710-1886. Charleston: walker, Evans & Cogswell, 1887.

Blassingane, John W. The Slave Communitv: Plantation Life in the
tebellum South. 2nd ed. New York: Oxiord Univ. Press, 1979.

Borg, Walter R., and Meredith D. Gall. Educational Research. 4th ed.
New York: Longman, 1983.

Botume, Elizabeth Hyde. First Davs Amongst the Contrabands. Boston:
Lee and Shepard, 1893.

Bowen, Nathaniel. A Pastoral Letter on the Religious Instruction of the

Slaves of Members of the Protestant Episcopal Church in the State
of South-Carolina. Charleston: A. E. Miller, 1835.

Brawley, Benjamin. Negro Builders and Heroes. 4th ed. Caapel Hill:
Univ. of North Carolina Press, 1946.

——. A Short Historv of the American Negro. New York: Macmillam, 1919.

——. A Social Historv of the Averican Negro. New York: Macmillen,
1921.

Bullock, Henry Allen. A Historv of Negro Education in the South. New
York: Praeger Publishers, 1969.

Carroll, B. R., ed. Historical Collections of South Carolina. 2 vols.
New York: Harper & Brothers, 1836.

Carroll, Charles. “The Negro = Beast™ . . . or . . . "In the Image of
God". St. Louis: American Book and Bible House, 1900.

Chesnut, Mary Boykin. A Diarv from Dixie. Eds. Isabella D. Martin and
Myrta Lockett Avary. New York: D. Appleton, 1906.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



S8

Clinkscales, J. G. On the 01d Plantation: Reminiscences of His
Childhood. 1916. Reprint. New York: Negro Universities Press,
1969.

Cooley, Rossa 3. School icres: Ar Adventure in Rural Education. New
Haven: Yale Univ. Press, 1930.

Courtenay, William A. Education in Charleston, S.C. Charleston: News
and Courier Book Presses, 188l1.

Dalcho, Frederick. An Historical Account of the Protestant Episcopal
urch in South-Carolina, from the First Settlement of the

Province, to the War of the Revolution. Charleston: E. Thayer,

1820.

Easterby, J. H., ed. The South Carolina Rice Plantation as Revealed in

the Papers of Robert F. W. Allston. Chicago: Univ. of Chicago
Press, 1945.

Easterby, J. H., and Ruth S. Green, eds. The Colonial Records of South
Carolina, Series I: The Journal of the Commons House of Assemblv,
1736-1750. Columbia: South Carolina Historical Commission, 1953.

Evans, Bergen, ed. Dictionarv of Quotations. New York: Delacorte
Press, 1968.

Forten, Charlotte. "Life on the Sea Islands.” Two Black Teachers

During the Civil War. New York: Arno Presc and The New York Tizes,
1969.

Freehling, William W. Prelude to Civil War: The Nullification
Controversv in South Carolina, 1816-1836. New York: Harper & Row,
1965.

Gonzales, Ambrose E. The Black Border. Columbia: State, 1922.

Henry, H. M. The Police Control of the Slave in South Carolina.
Emory: n.p., 1914.

Hewatt, Alexander. An Historical Account of the Rise and Progress of
the Colonies of South Carolina and Georgia. 2 vols. 1779.
Reprint. Spartanburg: Reprint, 1971.

Heyward, DuBose. "The Negro ia the Low-Country." The Carolinz Low-
Countrv. Ed. Augustine T. Smythe. New York: Macmillan, 193l.

Holland, Rupert Sargent, ed. Letters and Diarv of Laura M. Towne.
bridge: Riverside Press, 1912.

Humphreys, David. An Historical Account of the Incorporated Societv for
the Propagation of the Gospel in Foreign Parts. 1730. Reprint.
London: SPGFP Church Review, 1851-52.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



%

Jenkins, William Sumner. Pro-Slaverv Thought in the 0ld South. 1935,
Reprint. Gloucester: Peter Samith, 19€0.

Johason, Guion Griffis. A Social Historv of the Sea Islands. Chapel
Hill: Univ. of North Carolina Press, 1930.

Joyner, Charles. Down bv the Riverside. Urbama: Univ. of Illinois
Press, 1984.

Karz, William Loren. ZEvewitness: The Negro in Azmerican Historv. New
York: Pitman Publishing, 1967.

Keanedy, Lionel H., and Thomas Parker. An Official Report of the Trials
of Sundrv Negroes, Charged with an Attempt to Raise an Insurrection
in the Statc of South-Carolina: Preceded bv an Introduction and
Narrative; and in an Appendix, A Report of the Trials of Four White

Persons, on Indictments for Attempring to Excite the Slaves to
Insurrection. Charleston: James R. Schneck, 1822Z.

Xlingbery, Frank J. An Appraisal of the Negro in Colonial South
Carolina. Philadelphia: Porcupine Press, 1975.

Klingberg, Frank J., ed. (Carolina Chronicle: The Papers of Commissarv
Gideon Johnston, 1707-1716. 3Berkeley: Univ. of Californiz Press,
1946.

Laurens, Edward R. A Letter to the Hon. Whitemarsh B. Seabrook, of St.
Jonn's Colleton: in Explanation and Defence of "An Act to Asend the
Lav in Relation to Slaves and Free Persons of Color". Charleston:
Observer Press Office, 183S.

Living Christianitv Delineated in the Diaries and Letters of Two
Eminently Pious Persons Latelv Deceased. London: J. Buckland,

1760.

McKim, J. Miller. An Address Delivered bv J. Miller McKim, in Sansom
Hall, Julv 9th, 1862. Philadelphia: Willis P. Hazard, 1862.

Narrative of the Life of Moses Grandv, Late a Slave in the United States
of America. 1844. Reprinted in Five Slave Narratives. Ed.

Willicm Loren Katz. New York: Arno Press and The New York Times,
1968.

. vy o

Nell, wWilliam C. The Colored Patriots of the American Revoiution.
1855. Reprint. New York: Armo Press and The New York Times, 1968.

Nordhoff, Charles. The Freedmen of South-Carolina: Scme Account of

Their Aopearance, Character, Conditicz, and Peculiar Customs.
N.p.: n.p., 1863.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



100

Pascoe, C Two Hundred Years of the S. P. : An Hi sto*‘ cal A:ccum:
of the Socistv for the Propagati s
1701-1900. 2 vols. London: SPGF?, 1901.

Payne, Daniel Alexander. Recollections of Seventv Years. 1888.
Reprint. New York: Arno Press and The New York Times, 1968.

Phillips, Ulrich Bonnell. American Negro Siaverv. Baton Rouge:
Louisiana State Univ. Press, 1918.

——. Life and Labor in the 01d South. Boston: Lit:le, Brown, 1930.

——. The Slave Labor Problem in the Charleston District. N.d. Repriac.
Boston: Ginn, 1907.

Pike, Jazmes S. The Prostrate State: South Carolina under Negro
Governmenc. New York: D. Appleton, 1874.

Proceedings cf the Mecting in Charieston, S.C., Mav 13-15, 1845, on the
Religious Instruction of the Negroes, Together with the Report of
the Committee, and the Address to the Public. Charleston:

B. Jenkins, 1845.

Puckette, Clara Childs. Edisto: A Sea Island Principalitv. Cleveland:
Seaforth Publications, 1978.

Redding, Mrs. J. H. Life . . . and . . . Times . . . of . . . Jonathan
Bryan, 1708-1788. Savannah: Morning News Print, 1901.

Reynolds, John S. Reconstruction in South Carolina, 1865-1877.
Columbia: State, 1905.

Rice, C. Duncan. The Rise and Fall of Black Slavery. New York: Harper
& Row, 1975S.

Rose, Willie Lee. Rehearsal for Reconstruction. New York: Vintage
Books, 1964.

Sass, Herbert Ravenel. "The Low-Country." The Carolina Low-Country.
Ed. Augustine T. Smythe. New York: Macmillan, 1931.

Sellnan R. R. An Outline Atlas of World Pistorv. New York:
St. Martin's Press, 1970.

Simkins, Francis Butler, and Robert Hilliard Wcody. South Carolina

During Reconstructivm. Chapel Hill: Univ. of North Carolina Press,
1932.

Simmons, William J. Men of Mark: Eminent, Progressive and Rising.
1887. Reprint. New York: Arno Press and The New York Times, 1968.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Sirmans, M. Zugene. Colonial South Carolina: A Political Historv,
1663-1763, Chapel Hill: Univ. of North Carolina Press, 1966.

Smith, Reed. Gullah. Columbia: Univ. of South Carolina Press, 1926.

Swint, Henry Lee. The Northern Teacher in the South, 1862-1870. New
York: Octagoz Books, 1967.

Taylor, Alrutheus Ambush. The Negro in South Carolina During
Reconstruction. Washington: Associaticz £or the Study of Negro
Life and History, 1924.

Tindall, George Brown. South Carolina Negroes, 1877-1900. Columbia:
Univ. of South Carolina Press, 1952.

Turner, Lorenzo Dow. Africanisms in the Gullah Dialect. Chicago:
Univ, of Chicago Press, 1949.

Two Letters from the Hon. James B. Campbell, U.S. Senator Elect from
South Carolina, on Public Affairs, and Our Duties to the Colored
Race. Charleston: Waolker, Evans & Cogswell, 1868.

Vaughn, Wiiliam Preston. Schools for All: The Blacks & Public
Education in the South, 1865-1877. Lexington: Lniv. Press of
Kentucky, 1974.

VerSteeg, Clareace L. Origins of a Southern Mosaic. Athens: Univ. of
Georgia Press, 1975.

Wallace, David Duncan. Scuth Carolina: A Shor: Historyv, 1520-1948.
Chapel Hill: Univ. of North Carolina Press, 1951.

Weir, Robert M. Colonial South Caroiina—A Historv. Millwood: XTO
Press, 1983.

Weld, Theodore D., ed. "Narrative and Testimony of Rev. Francis Hawley."
American Slaverv as It Is: Testimonvy of a Thousand Witnesses. New
York: American Anti-Slavery Society, 1839.

Wood, Peter H. Black Majoritv: Negroes in Colonial South Carolina from
1670 Through the Stono Rebellion. New York: Alfred A. Knopf, 1974.

Woodson, Carter G. The African Background Qutlined. 1936. Reprint.
New York: Negro Universities Press, 1968.

Government Jocuments
South Carolina. Constitution. 1868.

South Carolina. Laws of South Carolina. 1870.

Reproduced with permission of the copyright owner. Further reproduction prohibited without perm ission.



102
South Carolina. Laws of South Carolina. 1871.
Scuth Carolina. Scarutes at Lasrge. 1740.
South Carolina. Statutes at large. 1792.
South Carolina. Statutes at large. 17%.
South Carolina. Statutes at Large. 1798.
South Carolina. Statutes at large. 1800.
South Carolina. Statutes at large. 1820.
South Carolina. Statutes at Large. 1822.
South Carolina. Statutes at large. 1823.
South Carolina. Statutes at large. 1834.

S.C. Report of the State Superintendent of Education, 1868-1869, {by
Justus X. Jillson]. Columbia: n.p., 1870.

S.C. Second Annual Report of the State Superintendent of Educationm,
1869-1870, [by Justus K. Jillson). Columbia: n.p., 1870.

S.C. Third Annual Report of the State Superintendent of Education,
1870-1871, [by Justus K. Jillson]. Columbia: n.p., 1871.

S.C. Fourth Annual Report of the State Superintendent of Education,
1871-1872, [by Justus K. Jillsor]. Columbia: n.p., 1872.

5.C. Fifth Annual Report of the State Superintendent of Education,
1872-1873, [by Justus K. Jillson]. Columbia: Republican Printing,
1873.

S.C. Sixth Annual Report of the State Superintendent of Educztion,
1873-1874, [by Justus K. Jillson]. Columbia: Republican Printing,
1874.

S.C. Seventh Annual Report of the State Supevintendent of Education,
1874-1875, [by Justus K. Jillson]. Columbia: Republican Printing,
1875.

S.C. Eighth Annual Report of the State Superintendent of Education,
1875-1876, [by Justus K. Jillsonj. Columbia: n.p., 1876.

S.C. Ninth Aannal Report of the State Superintendent of Education,
1876-1877, [by Hugh S. Thompson]. Columbia: Calvo & Pattonm, 1877.

S.C. Tenth Annual Report of the State Superintendent of Education,
1877-1878, [by Hugh S. Thompson]. Columbia: Calvc & Patton, 1878.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



103

S.C. Eleventh Annual Report of the State Superintendent of Educatioa
1878-1879, [by Hugh S. Thompson]. Celumbia: a.p., 1879.

S.C. Twelfth Annual Repowrt of the State Superinrendent of EZducation,
1879-1880, by Hugh S. Thompson]. <Columbia: a.p., 1880.

S.C. Thirteenth Annual Report of the State Superintendeat of EZducation,
1880-1881, [by Hugh S. Thompser]. Coluwmbia: m.p., 188l.

S.C. Fourteenth Annual Report of the State Superintendent of Education,
1881-1882, [by Hugh S. Thompsoz]. Columbia: Charles A. Calvo, Jr.,
1882.

Fifteenth Annual Report of the State Superintendent of Zducation,
1882-1883, [by A. Coward]. Columbia: Charles A. Calvo, Jr., 1883.

S.C. Sixteenth Annual Report of the State Superintendent of Education,
1883-1884, [by A. Cowardj. Columbia: Charles A. Calvo, Jr., 1854.

S.C. Seventeenth Annual Report of the State Superintendent of
Education, 1884~1885, [by A. Coward]. Columbia: Charles A.
Calvo, Jr., 1885.

S.C. Eighteenth Annual Report of the State Superintendent of Education,
1885-1886, [by A. Coward]. Columbia: Charles A. Caivo, ur., 1586.

S.C. Nineteenth Annual Report of the State Superintendent of Education,
1886-1887, [by James H#. Rice]. Colurbia: Charles A. Calvo, Jr.,
1887.

S.C. Twentieth Annual Report of the State Superintendent of Education,
1887-1888, [by James H. Rice]. Columbia: James H. Woodrow, 1888.

S.C. TIwentv-first Annual Report of the State Superintendent of
Education, 1888-1889, [by James H. Rice]. Columbia: James H.
Woodrow, 1889.

S.C. Twentv-second Annual Report of the State Superintendent of
Education, 1889-1390, [by James H. Rice]. Columbia: Jazes H.
Woodrow, 1890.

S.C. Twentv-third Annual Report of the State Superintendent of
Education, 1890-1891, [by W. D. Mayfield]. Columbia: Jazes H.
Woodrow, 1891.

S.C. TIwentv-fourth Annual Report of the State Superintendent of
Education, 1891-1892, [by W. D. Mayfield]. Columbia: Charles A.
Calvo, Jr., 1892.

S.C. Twentv-fifth Annual Report of the State Superintendent of
Education, 1892-1893, [by W. D. Mayfield]. Columbia: Charles A.
Calvo, Jr., 1893.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



S.C. Iwentv-sixth Annual Report of the State Superintendent of

Education, 1893-1894, {by W. D. Mayfield]. Coluzbia: Charles A.
Calve, Jr., 1894,

S.C. ZIwentv—seventh Annual Report of the State Superiatendent of
Education, 1894-1895, [by W. D. Mayfield]. Columbia: Charles A.

Calvo, Jr.,.1895.

S.C. Tuentv-eighth Annual Report of the State Super.ntendent cf
Education 1895-1896, [by W. D. Mayfield]. Colwzbia: Charles A.
Caivo, Jr., 1896.

S.C. Twentv-ninth Annual Report of the State Superintendent of
Education, 1896-1897, [by W. D. Mayfield]. Columbia: State, 1897.

S.C. Thirtieth Annual Report of the State Superintendent of Zducation,
1897-1898, [by W. D. Mayfield]. Columbia: Bryan Printing, 1898.

S.C. Thirtv-first Annual Repart of the State Superintendent of
Education, 1898-1899, [by John McMahan]. Columbia: Bryan Printing,
1899.

U.S. Bureau of the Census. Heads of Families at the First Census of
the United States Taken in the Year 17980. Washingron: GPO, 19C8.

Manuscript Collections

Brown, Alexander Haskell. Book. 1862. No. 91. Univ. of North
Carolina Southern Historical Collection, Chapel Hill, N.C.

Brown Fellowship (Century) File. Untitled TS report. South Carolina
Historical Society, Charleston, S.C.

Graham, William Alexander. Papers. No. 285. Univ. of North Carolina
Southern Historical Collection, Chapel Hill, N.C.

Grimball, John Berkley. Diary. 1832-1883. No. 970. Univ of North
Carolina Southern Historicai Collection, Chapel Hill, N.C.

Grimbell, Meta (Morris). Diary. 1860-1866. No. 975. Univ. of North
Carolina Southern Historical Collection, Chapel Hill, N.C.

Hutson, Charles Woodward. Papers. No. 362. Univ. of North Carslina
Southern Historical Collection, Chapel Hill, XN.C.

Middleton, Thomas. Book. 1734-1813. No. 506. Univ.
Southern Historical Collection, Chapel Hill, N.C.

Minutes of the Society for the Propagation of the Gospel in Foreign
Parts. 1740-1744. South Caroliniana Library, Columbia, S.C.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



105
Papers of the Society for the Propagation of the Gospel in Foreign
Parts. South Carolina Denartment of Archives and History,
Columbia, S.C.

Papers of the Society for the Propagation of the Gospel in Foreign
Parts. South Carolina Historical Society, Charleston, S.C.

Pinckney Papers. tterbook 40. South Carolina Histcrical Society,
Charleston, S.C.

Schofield, Martha. Papers. No. 999. Univ. of North Carolina Southern
Historical Collection, Chapel Hill, N.C.

Teacher Reports. 1869-1870. Education: III/23/1/2a-5a. South

Carolina Department of Archives and History, Colwmbia, S.C.
Newspapers

South-Carolina Gazette. 27 Mar. 1742.

South-Carolina Gazette. 14 Mar. 1743.

Scuth-Carolina Gazette. 21 Mar. 1743.

Scuth-Carolina Gazette. 28 Mar. 1743,

South-Carolina Sazette. & Apr. 1743.

South-Carolina Gazette. 11 Apr. 1743.

South-Carolina Gazette. 18 Apr. 1743.

Stockton, Robert P. "Black Benevolent Society Minutes Go to College."

The [Charleston] News and Courier, 15 Dec. 1972: A8.

Periodicals

Birnie, C. W. "Zducation of the Negro in Charleston, South Carolina

Prior to the Civil War." Journal of Negro Historv 12 (Jan. 1927)
13-21.

Jackson, Luther P. "The Educational Efforts of the Freedmen's Bureau
and Freednen's Aid Societies in South Carolina, 1862-1872."
Journal of Negro Historv 8 {(Jamn. 1923): 1-40.

Webster, Laura Josephine. "The Operation of the Freedmen's Bureau in

South Carolina.” Smith College Studies in History 1 (Apr. 1916):
67-163.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Miscellaneous
Moore, Burchill Richardson. "A History of the Negro Public Schools of
Charlestoz, South Carolina, 1867-1942." M.A. thesis, Univ. of
South Carolina, 1942.

Powers, Bernard Edward, Jr. "Black Charleston: A Social History, 1822-
1885." Ph.D. diss., Nerthwestern Univ., 1982.

"Educate." Webster's New Collegiate Dictisnarv.
"Education.” Webster's New Collegiate Dictionary.
"Glebe." Webster's New Collegiate Dictionarv.
"Gullah." Webster's New Collegiate Dictionarv.

"Vocational." Webster's New Collegiate Dictionmarv.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



APPENDICES

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



APPENDIX A

MAPS OF

COASTAL SOUTH CAROLINA
1711-1825

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



bt b
b e e e

[Hh

e
A Compleat Descriptioa of the Province of Carolina.
1711. From The Southeast in Earlv Maps by William P. Cumming.
Copyright 1962 William P. Cumming. Reprinted with permission of the
Univ. of North Carolina Press.

Edward Crisp.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



vy B e g, m.q.) 0O IXAW O
IITNY *pIg

e ' A
WS T2 *
by o
R y
arydriBdiz Yoy it wi ﬂ\..hﬁﬁ s, /h..u‘..!\\.:.fe.
. T gy i) 71, fror
g & I ! A
. . e, \ _ Prnndag suiin, fikd
Fund oy, R T
VNITOAVY) " w.::sn..:\xn.v\{w(. VU A7 VY
Ve, an.
S Pe s a on, ¥
&‘&\ ﬁv.:»...m\ﬂ.ﬁ.ﬂy.et.. 3 ©
Vag, 170, N
. NS
¢ ~~
N e U WG A~
spursrpnap yryfug sy e v 3

o
rutrasnen- oy (vpvdd]
< Y .m\‘.\u gy

0 Vuyhar g2 sang Ay

sransers Yo en 1 i
.3.::.\..:«:.:\ A il P T
VL poany, g i
g unpurins il b
rungesry ppur A presa :&.h. ¥ O
& rryy AN L pcli
72 AP 0

Pk $ vV ammg\ T
s Ur ?\\w:;mm_g TN
\ S AN

Sy PP s S, i . )
A [ ot ta BN S : HLAON, vl Tvneed wmird pac
i\ AN R A I
) B ledl o " . \ oo 3V % 1w ey
I | L2 S~ NET Frpoe v ey
A N I
i ) Y A Ty
"ot Lpmery AL C zo; LA v
o R 1Lon Ty . vy, S N
PO A i VT gt GV R pur VY srumn qos Guney psumg ur,

A v .#q.::d1.:&:&.&&55?5“&1& h..‘éfizaum
. K !

=

Reprinted

From The Southeast in Early Maps by

1729.
Cepyright 1962 by William P. Cumming.

with permission of the Univ. of North Carolina Press.

Carolina.

Herman Moll.

William P. Cumming.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.




=

(17U

Vg

°0 16

$UINdIS 1S

SAIOHIS

\

EATA

TR LTI

FEEIVIM Smiog wionay pomngsept
kqyrapdwo)

0x Ll
VNI1048YD HLNOS
JO SIHSKVY

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



o

-

GEEI"VAM "(3ring §p105dy (0310814 Ka papdwo)

g8l Qv

SLOIYISIA LYNOD LINJYID
8

\&.v;&h\.biu:ﬁo...ic

J 015 I VHD
- Lhnt Ay TN .
e:z_—:h.s\w //.:uuac.. y _NoANIM
/. atwn0d “\. e 1amnod bu;:wm_n »

IV YO
fugebvep |
>

NONYW

4 \, N «
Aenea Aowtsia ungIONVHO ..
ot nmeos \*,
N QNG N, ©
\ — . i ALNAOD # . P |
< [YLEEEN P UITTR (G NOLONMDY \.‘: "
N#013DY039 aino> | ppuno o e
1NOHABVEY o OV LINN0) “ o t15 iwn

Kyureming

A1N00)
AN

reestvnng® 1INAOI
Laat: SMVEIND

..
Lovyeng,
v:( D 01)4¥ILISIND

ALwnod
VILSIHD

wnod |
Moo _xV,.
1

ai-tan
tiepvreg
vepvy

NAOS
YOA

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



ATEAS

TFRITACID WITE 4

2T CATDOLITA, P A

2, O3 S0
—— e ancarvee.

3T 2oTEED

TO TME MOORASLE THE FOXATE AND EOCI o EIFRLSCXTATIVES OF S0CTH CAROLISA, THSS WORS, (5 RBPICTIULLY IXSCMBED BY TXE ACTHOR.

F e —

JEC——— !

!

1825.

Robert Milis.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



APPENDIX 3

SAMPLE TEACHER REPORT FORMS
1869-1870

114

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Teacher’s Report

-

i3
To be flled oz 20d @ accomgeny Teacher's Aecormt for services rendesed dumring the Tisml yeas,
commencicg November lst," A D. 1863, ard exding Ocizber 313, A D. 1870,

WReport or 2 /((7'5 _é;/ . ﬁ(&c,i ..... Teacher of a Tullic Schooi
in. //M [’ J//éf/&&{[‘mlﬂy nﬁ.,.ﬂd/&. -é:;ﬂ’z:..:?lnlr of -

South Carolinn.

L Name of school? IW ;-:."gzp:?::?it_.ﬁ DI el

2 Locarion of schoal? wm/ﬂﬁr LY. oo Gy EtiC L

2 When did your irrm or schoal commence? Ao 7 fPEF

4 When &id yuar term o schael ciose? L ok €D forne J) S P T

% Giva the lengrh of your schoal or term ia meathe, (30 dars 20 A_o(j/ ol e Gl s Lo

to 8 month)? ! .

G. Has your seboal received 1id from a3y soar or sources j(-&%..mo’..z.e!_p&af &=,
otber than the Sease, 2ad if s, ke moch? T 2.5, R, b eieati Jf o T,

7. ow maoy teachers? Malet £FZE Female®

7. Xame of priacipal teacher? »%.«cﬂ

2, Nasser of amsant toachens? P Prorces ..
10. How many Northern white teachers? : Mile? #7708 Female? .
1 s.-n-ys-n.\en-hiuu:ém.' Iﬂ—t-o-—f-O ade? Female?
12 Tlow many Nortbern colored teachers? ((Parserd dale? Femala?
12 Ecw pany Soutbern colared teachers? (PPt Male? Female? . .
14, Doen the acooust sczompenying this report inclode the |
b smlarics or amoust doato all the teachers of yoar school? |/ Y2.z +
15, That umber of scholars wader G years of age? 16 .
16, What £xsber <f =bolass over 16 yuurs of ape? l Ze
© 17, What samber of scholars between Gand § yanof agn | 44
18, Aversge atiendance?® .. 1 0 © En ot e et stomtamms, €mge
. ! SRS EETR
12 Woe your schos e whisn or coloral chdrg? | (2lerecd .
20, Who owne school bomse? 2 L. 1In. & Cmrek/
© 21, Of what material is achool house constructed ? | Frne
28 Condition of rchool hoase? . S
" 22 \Who orns thc land on which wheol bowe is ensed? * Tprrndicd 50100 & Chred
— 2L Are acheol boure grounds caclomed * L . . R
- I reat paid fur the ee of school bouse, aod if w0, bow /2 weiwle Charpcs. frermiiim 1o pesens Gy
N * mach, 20d by whom ? Trueleir % Mhwr Crrroes HCSirces /-/X‘ia-d
26 Uace yoo recaivsl tuition fees from anz700 yoer schoiary, | s eectiect o Gard, fn’ﬁ}/fmx‘n;-l Epgr
- andifm. of taicien ices recer I 106llss e e clirys, St néml/ﬁ-\?'é”

bl z

o [ L

e TSRS M'“aw:.\mm\m%mﬁ'
- ‘\@*M\ m&éwm “ \‘\;.ngm‘:“\kh%.\h. v-‘&m;\n\m‘ i
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Beaufort County

No. of No. of No. of No. of Yo. of Average No.
Public 3lack White Black “hite Monchs
© Year Schools Teachers Teachers Pupils+ Pupils+ in Session

1869 32 1 36 2,075 57 /R
1870 N/R N/R N/R 1,771 214 N/R
1871 55 4 29 3,317 117 7.6
1872 67 2% 58 2,327 504 7.0
1873 116 57 67 4,460 740 6.9
1874 127 60 7 4,75 1,058 8.0
1875 108 56 51 5,290 572 5.9
1876 113 49 64 5,034 784 5.5
1877 73 43 31 4,359 551 4.0
1878 101 52 45 4,545 660 4.0
1879 59 45 21 3,893 166 3.5
1880 59 39 20 3,762 221 3.25
1881 62 47 16 4,021 157 4.5
1882 65 49 16 4,262 291 4.8
1883 69 51 1 4,593 338 5.0
1884 70 55 15 4,740 368 5.1
1885 76 63 13 5,229 446 4.8
1886 74 59 15 5,430 52 5.0
1887 88 57 1 5,762 437 4.9
1888 81 63 18 5,849 501 4.3
1889 81 64 18 5,859 512 4.3
1890 82 65 18 5,871 520 4.5
1891 85 67 18 5,776 530 4.5
1892 85 64 18 5,873 516 4.5
1893 85 64 18 5,868 527 4.5
1894 85 64 20 5,835 550 4.5
1895 85 69 18 3,114 302 3.5
1896 85 62 17 3,517 717 3.25
1897 85 83 .20 3,874 451 4.0
1898 85 53 17 5,442 449 7/7.5%
1899 110 58 19 5,132 693 3.5/7.65%

+ From 1870 on Reports include students aged 6-18 vears only.
N/R - Ho return

* Black/White
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Berkeley County

No. of No. of Yo. of No. of Yo. of  Average No.

Public Black Whice Black White Mocths
Year Schools Teachers Teachers Pupils+ Pupils+ in Session
1883 128 77 SL 16,716 2,295 3.0
1884 122 72 47 12,302 1,735 2.2
1385 168 119 48 12,155 2,302 2.75
1886 165 11 54 12,426 2,527 3.0
1887 127 78 49 4,639 997 3.3
1888 131 80 S1 4,708 1,086 4.9
1889 131 80 50 4,768 1,128 4.5
1890 127 78 49 4,539 997 3.3
1891 125 73 54 4,638 1,085 3.25
1892 134 95 46 5,540 1,286 4.75
1893 134 95 46 5,540 1,286 4.75
1894 134 95 46 5,615 1,515 4.0
1895 139 89 77 5,763 1,511 N/R
1896 139 38 66 3,090 1,448 1.85/2.03*%
1897 139 66 56 3,328 1,370 2.08/2.25%
1898 139 66 53 3,595 1,364 4.0
1899 116 66 54 3,839 1,721 3.33/4.35%

+ From 1870 on Reports include students aged 6-18 years only.
N/R = No return

* Black/White
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Charleston County

No. of No. of No. of Yo. of No. of Average No.

Public Black White Black White Months
Year Schools Teachers Teachers Pupils+ Pupils+ in Session
1869 12 6 93 2,055 2,026 N/R
1870 N/R N/R N/% 4,068 2,231 N/R
1871 65 29 11 4,965 3,526 7.0
1872 82 29 128 4,700 3,134 5.0
1873 79 36 115 5,917 3,633 4.0
1874 105 60 134 8,518 3,894 7.9
1875 7 80 144 7,638 3,432 7.0
1875 121 81 150 7,622 3,925 5.0
1877 96 78 114 7,270 3,795 4.5
1878 114 84 127 8,696 3,943 6.0
1879 pBY 69 131 7,300 3,882 3.66
1880 138 26 151 10,197 4,343 5.0
1881 145 91 148 9,165 4,000 5.25
1882 147 91 155 10,657 3,472 5.5
1883 1s° 12 101 4,158 3,718 6.33
1884 15 12 i3 4,181 3,625 7.6
1885 16 10 108 4,225 3,677 8.2
1886 16 13 11= 4,437 3,840 8.6
1887 16 12 109 4,251 3,690 7.7
1888 16 13 110 2,925 2,140 7.5
1889 16 13 11 3,360 3,099 7.5
1890 16 13 111 3,427 2,978 10.0
1891 13 11 11C 3,373 3,196 8.75
1892 18 12 110 3,633 3,506 8.75
1893 18 13 110 3,461 3,579 9.5
1894 18 7 106 2,953 2,545 9.0
1895 18 8 106 3,247 2,687 N/R
1896 18 28 127 5,362 3,459  2.85/4.33%
1897 28 42 133 7,807 3,59C 4.5/5%
1898 18 44 121 7,612 4,525  6.5/7.25*%
1899 65 44 121 7,111 4,625 5.65/7.54%

+ from 1870 on Reports imclude students aged 6-18 years only.
N/R - No return
© Charleston County split to form Charleston and Berkeley Counties.

* Black/White
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City of Charlestor

No. of No. of No. of No. of No. of  Average No.

Bublic Rlack White 3lack White Moaths
Year Schools Teachers Teachers Pupils+ Pupils+ in Sessicam
1869 N/R N/R N/R N/R N/R N/R
1870 4 N/R N/R N/R N/R N/R
1871 &4 N/R N/R 1,746 3,322 9
1872 4 0 67 1,436 2,534 6
1873 4 0 72 1,930 3,236 10
1874 4 0 75 2,221 3,291 10
1875 s 8 79 3,062 3,008 10
1876 5 10 79 3,056 3,086 10
1877 5 1 79 3,233 3,480 10
1878 5 9 sl 3,947 2,33 10
1879 5 9 81 3,586 3,189 10
1880 5 6 85 3,753 3,531 10
1881 5 5 86 3,280 3,056 10
1882 5 4 &8 3,554 2,35C 10

+ From 1870 on Reports include students aged 6-18 years only.

N/R - No return
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Colleton Cowmty

No. of No. of No. of No. of No. of Average No.
Public Black Woite B3lack White Moaths

Year Schools Teachers Teachers Pupils+ Pupils+ in Session
1869 N/R N/R N/R N/R N/R
1870 N/R N/R N/R N/® N/R
1871 6L 45 2,301 583 9.0
1872 5L 32 1,756 565 7.0
1873 63 36 2,686 771 6.0
1874 N/R N/R N/R N/R N/R
1875 92 66 2,647 1,121 4.0
1876 71 44 2,134 1,028 4.5
1877 59 32 1,097 1,104 3.0
1878 89 71 1,851 1,227 3.0
1879 110 79 1,841 1,633 2.5
1880 109 79 1,981 1,709 3.0
1881 112 54 1,787 1,176 3.5
1882 131 §2 1,85% 2,196 4.5
1882 13 63 2,200 1,490 3.0
1884 113 55 2,278 1,384 3.5
1885 124 90 2,061 2,471 3.0
1885 120 61 2,118 2,621 5.5
1887 133 68 2,249 2,754 3.0
1888 127 62 2,249 2,776 3.0
1889 154 86 3,437 2,923 3.7
1890 145 86 2,917 3,066 2.5
1891 124 41 2,838 2,441 3.9
1892 128 60 3,072 2,681 3.0
1893 128 59 3,106 3,775 3.0
1894 128 57 3,137 2,780 5.0
1895 131 43 3,227 2,920 3.0
1896 131 116 3,394 3,443 3/5%
1897 131 114 3,292 3,241 2/4%
1898 131 69 2,388 2,385 2.3/3.35%
1899

+ From 1870 on Reports include students aged 6-18 years oaly.
N/R - Yo return

* Black/White
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Georgetown County

No. of No. of No. of NWo. o No. of  Averaga No.

Public Black White Black white ¥onths
Year Schools Teachers Teachers Pupils+ Pupils+ iz Session
1869 N/R N/R N/R %/R N/R N/R
1870 N/R X/R N/R 1,240 104 N/R
1871 45 11 3 855 160 6.0
1872 15 9 12 718 105 6.0
1873 18 9 11 1,092 178 6.0
1874 30 20 16 1,919 424 5.0
1875 34 21 15 1,563 522 6.0
1876 31 20 14 3,166 678 £.5
1877 40 29 14 1,920 251 4.5
1878 31 pae] 14 1,119 459 1.0
1879 5z 30 26 1,802 620 4.66
1880 56 26 24 1,786 520 3.66
1881 53 35 X 1,773 428 4.0
1882 44 20 16 1,785 412 4.5
1883 50 7 17 1,946 367 4.33
1834 51 39 17 2,145 438 4.5
1385 53 40 17 2,549 582 4.0
1886 55 44 22 2,727 662 3.55
1887 N/R N/R N/R N/R N/R N/2
1888 57 43 22 2,084 735 4.3
1889 57 44 21 2,119 622 4.4
1890 59 45 22 2,189 640 3.6
1891 60 26 23 2,376 772 4.8
1892 60 34 26 2,430 820 4.88
1893 60 31 26 2,372 755 5.0
1894 60 51 34 2,478 884 4.0
1895 60 47 28 2,609 973 4.22
1896 60 48 31 2,665 1,001 4.33
1897 60 55 31 2,715 1,040 5.11
1898 €C 51 29 2,781 1,085 6.0
1899 75 50 36 3,073 1,167 4.86/5.19%

+ From 1870 on Reports include students aged 6-18 years omly.
N/R - No return

* Black/White
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1870 788 1,187 1,197 566 488 215 391 67 9 0
1871 742 2,692 2,712 899 3,439 380 3,434 275 19 0
1372 412 2,071 2,063 1,417 1,413 849 1,035 328 303 32
1873 1,489 3,173 3,173 2,668 5,200 2,604 2,398 1,089 567 278
1874 1,655 3,391 3,497 2,893 5,724 2,783 2,498 1,473 590 293
1875 1,461 3,926 3,531 2,036 2,187 1,356 1,157 436 402 35
1876 1,161 3,971 3,580 2,135 2,067 1,329 1,406 468 376 80
1877 720 2,531 2,367 1,605 1,423 939 954 320 306 40
1878 974 3,542 3,104 2,518 1,764 1,364 1,174 479 391 86
1879 998 2,518 2,266 1,844 1,298 999 899 233 270 71
1880 1,125 2,628 2,247 1,678 1,369 1,131 1,028 562 218 21
1881 1,047 2,631 2,310 1,803 1,476 1,340 1,126 619 376 24
1882 1,271 3,382 2,920 2,379 2,006 1,700 1,371 955 822 39
1883 1,351 3,580 3,051 2,547 2,369 1,836 1,498 1,124 1,022 49
1884 1,462 3,646 3,304 2,953 2,710 2,441 2,247 1,836 1,601 56
1885 1,492 4,183 3,661 3,349 3,147 2,843 2,641 2,183 1,981 67
1886 1,460 4,395 3,914 3,512 3,318 3,046 2,727 2,432 2,170 79
1887 1,717 4,428 3,907 3,507 3,130 2,803 2,519 2,100 2,131 46
1888 1,976 4,374 3,962 3,630 3,253 2,936 2,680 2,259 2,109 58
1889 1,984 4,386 3,979 3,652 3,261 2,942 2,691 2,269 2,112 72
1890 1,986 4,387 3,980 3,654 3,262 2,943 2,692 2,269 2,114 74
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Berkeley County

@
U 3 e
2 & 0 e b d g ':Ex. Y ?ui 2 3 Eg
PR T I S N0 B3 S S K. R SO F B S -
Ending - bl o ) ] & - i] V) 28 sy o
5 & d b 8% 5% & g8 A2 a89y =8
4 & & 3 : x d8  Bd H#a  ad £
1883 3,067 13,480 13,000 9,693 10,381 6,522 5,048 2,278 1,487 75
1884 2,461 10,432 9,379 6,930 7,531 4,990 3,268 1,201 8177 172
1885 3,912 10,565 9,355 6,169 5,017 5,719 4,097 2,106 2,274 255
1886 4,470 10,483 7,347 7,929 5,414 6,564 6,275 5,106 4,690 17
1887 1,053 4,557 3,944 2,960 3,209 2,150 1,399 602 557 (1]
1888 974 4,636 4,046 3,057 3,248 2,184 1,455 650 598 91
1889 1,039 4,670 4,064 3,060 3,267 2,200 1,469 674 615 104
1890 1,053 4,557 3,944 2,960 3,209 2,150 1,399 602 557 o8
1891 9,864 4,556 3,939 3,441 4,207 1,829 1,276 447 484 51 4 -
1892 906 4,709 4,200 3,507 3,374 2,192 1,435 86 528 170 679 146
1893 N/R N/R H/R N/R N/R N/R N/R N/R N/R N/R N/R N/R
1894 992 6,095 5,349 4,681 3,727 3,289 2,440 892 627 275 625 384
1895 + 118 1,393 1,278 1,142 872 922 625 513 472 178 471 273
°1,078 4,126 3,834 3,125 3,057 2,158 1,108 419 372 129 486 270
1896 + 80 1,281 848 1,135 770 774 642 454 366 77 284 161
° 447 2,643 2,078 1,759 1,659 1,535 948 443 238 10 284 139
1897 + 80 1,250 1,129 1,145 832 801 577 292 219 92 131 50
° 491 2,837 2,617 2,175 1,984 1,525 667 264 207 43 223 138
1898 4+ 121 1,098 1,000 2,062 940 913 659 420 237 84 223 148
° 574 2,712 2,597 2,253 2,166 1,589 973 627 586 hé 602 415
1899% 4+ 100 1,000 1,000 1,000 1,000 900 600 480 400 400 500 109
° 200 3,884 3,800 3,000 500 500 700 400 200 - 300 100
N/R - No Return + White ® Black * Eutimated

[
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Ending 3 3 5o HE Bw @ 4d L8 £8 g8 B

i & E 5 ER 3 g8 33 #E g8 EW
1870 1,120 3,861 3,298 3,317 2,445 3,233 2,401 1,228 1,215 292
1871 798 2,014 1,875 805 751 379 365 104 103 43
1872 1,050 4,949 4,424 3,147 3,007 2,284 2,521 1,273 1,431 244
1873 1,269 6,696 6,438 4,294 5,045 4,691 4,261 2,145 2,448 209
1874 1,706 8,870 8,254 5,086 6,698 6,076 5,942 2,521 2,802 272
1875 1,363 8,790 8,098 5,317 6,528 6,064 6,011 2,723 3,168 329
1876 1,902 9,564 8,518 5,544 7,555 6,240 6,145 2,503 3,164 399

1877 1,839 9,295 8,727 5,604 8,015 7,177 6,337 3,336 3,192 423
1878 2,009 10,630 9,424 6,995 8,862 7,667 6,556 3,832 3,837 531
1879 2,028 9,764 9,351 6,319 8,337 7,311 7,273 3,354 3,221 459

1880 2,733 (1,979 11,143 8,299 10,165 8,133 6,481 3,942 3,943 554
1861 2,115 11,190 10,606 9,081 9,706 8,050 6,982 3,828 4,482 866
1882 2,454 10,378 9,797 7,439 8,416 6,819 4,801 2,582 2,691 311
1883 343 4,335 4,426 3,716 3,800 4,036 3,200 1,796 2,339 684
1884 381 1,151 4,387 2,948 3,880 3,027 3,009 2,267 2,237 585
1885 404 1,243 4,494 3,033 4,415 3,165 2,950 2,318 2,308 597
1886 463 1,311 4,628 3,261 3,472 4,384 3,121 2,384 2,482 624
1887 543 1,481 5,602 3,643 3,741 5,304 3,478 2,925 3,332 762
1888 421 4,64' 4,602 3,977 3,500 4,307 3,158 1,655 3,019 632
1889 690 5,310 5,117 4,018 4,302 4,450 3,219 1,736 1,953 564
1890 1,073 5,453 5,382 4,421 4,006 4,006 3,114 1,636 1,403 538
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Colleton County

Physiology
and Hygiene

v o
@ g o0 o P a i E -y b ]

ver 55 & & of EF O &§  F 44 &

Ending £, | b ,E uu ] o Y B a8 ﬁF d .‘i

T & & F 89 OBn & FE G4 dF G
1870 N/R N/R N/R N/R N/R N/R H/R N/R N/R N/R
1871 809 2,039 1,376 698 245 640 460 184 141 24
1872 369 1,811 1,575 984 1,192 841 181 233 131 18
1873 753 2,710 2,702 2,123 1,762 1,020 1,t13 515 454 54
1874 N/R H/R N/R N/R N/R N/R n/R N/R N/R N/R
1875 726 2,808 2,250 1,489 1,104 850 626 260 163 4
1876 434 2,398 1,770 1,157 1,131 72 €60 302 175 33
1877 275 1,501 1,244 811 728 545 414 274 151 33
1878 493 2,273 1,673 1,212 1,070 761 655 379 303 41
1879 705 2,759 1,699 1,210 1,288 863 755 384 325 2
1880 677 2,574 2,39 2,199 1,482 1,115 903 801 795 110
1881 627 983 964 909 651 79 468 494 256 19
1882 853 2,804 2,130 1,613 1,940 1,375 1,082 955 495 167
1883 441 1,398 1,199 1,145 167 718 652 588 566 64
1884 846 1,447 1,412 1,283 1,192 1,194 934 964 589 -
1865 396 3,698 2,948 2,341 1,649 1,914 1,317 1,005 833 98
1886 368 3,261 3,004 2,758 1,632 1,793 1,089 866 792 67
1887 404 3,208 2,887 2,468 472 1,921 1,100 1,173 1,067 55
1888 372 3,317 2,94 2,890 705 2,015 909 1,010 2,042 58
1889 769 4,927 3,930 3,126 2,509 2,131 1,754 1,062 849 137
1890 616 5,167 3,792 3,186 2,272 2,149 1,676 1,055 896 180

|
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APPENDIX
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SELECTED BLACK-WHITE STATISTICS
1898-1899
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Black-whice Statistics for the School Year 1898-99

E Average Average | Average
{ No. of No. of do. of
No. of | No. of | Studeats | Studeats |Moaths in
Schools | Students | in School | to Teacher| Session
|
Beaufort Co. !
Black 59 5,132 86.9 75.4 I 3.5
White 16 693 43.3 36.4 7.65
Berkeley Co.
Black 65 3,839 59.0 58.1 3.33
White 51 i,7z1 33.7 3.8 £.35
Charleston Co.
Black 43 7,111 165.4 71.1 .65
White 22 4,625 210.2 7.1 |7.36
Colleton Co.
Black N/R N/R N/R N/R N/R
White N/’ N/R N/R X/R N/R
Georgetown Co.
Black 44 3,073 69.8 61.4 4.86
White 31 1,167 37.6 32.4 5.19
1

N/R - No Returan
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