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ABSTRACT

ACTUAL AND IDEAL SHARED DECISION MAKING PERCEPTIONS OF 

ELEMENTARY SCHOOLTEACHERS IN EAST TENNESSEE

by

Rebecca Raids Walters

The problem of this study was to determine if differences existed 
between teachers' perceptions of the actual and ideal level of involvement in 
decision making in elementary schools. It represents one part of a  
comprehensive research project conducted simultaneously with two other 
researchers. The parallel studies examined principals’ and parents' 
involvement in school decision making. The study was conducted during the 
1993-94 school year in Tennessee.

Significant differences were found between teachers' perception of the 
actual and [deal levels of involvement in decisions concerning the budgetary 
process, personnel matters, and curriculum decisions. Teachers also indicated 
that principals and parents should have significantly more involvement in these  
three areas.

It was concluded that teachers want teachers, principals, and parents to 
have significantly more involvement in decisions. The parallel studies also 
indicated strong opinions concerning the amount of involvement that principals 
and  parents should have in decision making.
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CHAPTER 1 

In tro d u c t io n

In 1983 the  National Com m ission on Excellence in Education 

concluded  that the  United S ta te s  w a s  a  nation a t risk d u e  to an  

an tiquated , u n respons ive  educational sys tem  (Dent, 1988). in 

re s p o n s e  to this a larm , the National G overno rs’ A ssociation 

reco m m en d ed  giving te a c h e rs  a  real voice in decision making a n d  

ca lled  for developing school site m an a g e m e n t tha t r e sp e c te d  the 

professional judgm ent of te a c h e rs  (Conley, Schm idle, & S h ed d ,

1988), S ince  th e se  reports em erged , school sy s tem s  have  begun  

’’restructuring ,"  introducing a  se r ie s  of e n d e a v o rs  to im prove 

education  by changing their approach  to school g o vernance  an d  

organization. Administrations have  begun to redefine th e  role of an d  

the  work perform ed by te a c h e rs  (Murphy, 1992).

A Nation Prepared:. T e ach ers  for the 2 1 s t  Century, the  report 

subm itted  by the  C arnegie  Task Force on Teaching a s  a  Profession, 

ad v o c a te d  giving te a c h e rs  a  g rea te r  voice in the d ec is io n s  tha t 

affect the school a s  a  way of making teaching  a m ore  attractive 

pro fession  (cited in M eadow s, 1990). Frymier (1987) indicated  tha t 

w e m u st s to p  undercutting te a c h e rs  by creating  conditions tha t

1



blunt their  e n th u s ia sm  a n d  stifle their creativity. He also  

m ain ta ined  tha t em pow erm ent of te a c h e rs  is the key to true  reform.

In o rder to improve education, its governance  an d  m a n a g e m e n t  

n e e d e d  to b e  restructured . According to Frymier (1987), te a c h e rs '  

beliefs, know ledge, an d  behaviors  w ere  cons ide red  to b e  influenced 

m ore  by the  bureaucra tic  s tructure  of the w orkplace than  by 

p e rso n a l  abilities, p rofessional abilities, or p rev ious  ex p e r ie n c e .  

Frymier reco m m en d ed  that change  efforts should  focus  on the  

workplace an d  not on teachers .  The seco n d  wave of school reform 

followed which involved s h a re d  g o v e rn an ce ,  participatory 

m an a g e m e n t,  an d  site m an ag em en t (Klauke, 1989; Sokoloff, 1990). 

This m odel w a s  unlike the  a p p ro ach es  of the  earlier e ra  of school 

reform th a t  indicated te a c h e rs  a s  the problem to be  a d d re s s e d  in 

o rd e r  to im prove the educational sy s tem  (Sergiovanni & S tarra tt ,  

1988).

The p ro cess  and  outcom es of sha red  governance  focus on 

im proving institutional e f fe c t iv e n e ss ,  w orker s a t is fa c t io n  a n d  

commitment, change , an d  broad b a se d  decision making. This sys tem  

allows w orkers  to have  meaningful input into d e c is io n s  that affect 

th e  w ay  they  han d le  thetr responsibilities (Sokoloff, 1990).

The educational reform m ovem ent h a s  b e e n  m anifested  in the 

intensity of policy action. McHenry (1990) reported  th a t  school
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reform s h av e  b e e n  featured  on s ta te  an d  national a g e n d a s  a s  well a s  

th e  a g e n d a s  of governors, m any influential foundations  including the 

Carnegie  Foundation, b us iness  groups, and  te ach e r  unions. Murphy 

(1992) indicated tha t efforts to c h a n g e  schooling have  b een  taking 

p lace  in every  s ta te  in the country, an d  m ost restructuring m o v es  

have  focused  on em powering te a c h e rs  and  pa ren ts ,  changing  

g o v e rn a n c e  s truc tu res  an d  m an ag em en t pa tte rns, and  altering the 

ro les  and  work of teach e rs .

O s te rm an  (1989) rem inded u s  tha t  the reco m m en d a tio n s  to 

re s tru c tu re  dec is ion-m aking p ro c e s s e s  within sch o o ls  h ave  b e e n  

regularly incorpora ted  into reform p ro p o sa ls  and  e m p h a s iz e d  tha t 

the  role of te a c h e rs  in schools  m ust c h an g e  and  te a c h e rs  m ust be  

given g re a te r  authority  to influence school policies a n d  p ra c t ic e s  if 

m eaningful reform is to take place. P roponen ts  of em pow erm en t 

s u g g e s te d  th a t  low levels of te ach e r  involvem ent and  influence 

resu lted  from bureaucra tic  work conditions (Frymier, 1987). Thus, 

Serg iovanni an d  S tarra tt (1988) a d d ed  te a c h e r  motivation an d  

com m itm ent, t e a c h e r  efficacy, the  quality of work life in teach ing , 

a n d  intrinsic job satisfaction to the nation’s  schoo l reform a g e n d a .

Cawelti (1993) reported that te a c h e rs  h av e  m ad e  much 

p ro g re s s  over  the p a s t  50 years , but the  ch a l len g es  facing te a c h e rs  

to d ay  require  v a s t  c h a n g e s  in our educational institutions, including



4
fundam ental restructuring of schools . T h e se  c h a n g e s  include the 

w ay s  in which te a c h e r s  m ake  dec is ions ,  o rgan ize  instruction, 

provide for collaborative planning and a s s e s s m e n t  of o u tc o m e s ,  an d  

a lloca te  authority for ta sk s  ranging from p e rso n n e l  se lec tion  to 

p rogram  dev e lo p m en t an d  s tu d en t  a s se s sm e n t .

In the s ta te  of T e n n e sse e ,  the  educational reform s or 

restructuring can  be traced  to  the  p a s s a g e  of S e n a te  Jo in t 

Resolution N um ber 56 that called for th e  creation of a  ta sk  force to 

im plem ent a  com prehensive  study of public education  in the  s ta te  of 

T e n n e sse e .  The T e n n e sse e  Com prehensive Education Study (Task 

F orce  Review, 1982) exam ined  program s, p ersonne l,  facilities, 

f inances ,  and  organization in all p h a s e s  of the  en tire  educational 

s y s te m .

U nder the  direction of G overnor Lamar A lexander, reform 

efforts continued in the  s ta te  of T e n n e sse e .  The C om prehensive  

E ducational Reform Act of 1984 instituted the  B asic  Skills First 

P rogram  an d  the C a ree r  Ladder Program  for T e n n e s s e e  schoo ls . This 

reform effort a t  the  s ta te  level re p re se n te d  a  m ajor c h a n g e  for 

T e n n e s s e e  te a c h e r s  (Caldwell, 1990).

T e n n e s s e e  legislators con tinued  reforming ed u ca tio n  with the  

p a s s a g e  of the  Educational Improvement Act of 1991. O ne  of the 

m ajor i s s u e s  of this legislation w as  an  effort to m ove tow ard



decentra liza tion . Section 31 allows local b o a rd s  of e d u c a to rs  to 

initiate a  program  of schoo l-b ased  decision making.

Reform efforts continued in the  s ta te  of T e n n e s s e e  with the  

d eve lopm en t of the M aster Plan for T e n n e s s e e  Schools:  Preparing for 

th e  Tw entv-F irs t  C en tu ry  (T en n essee  S ta te  Board of Education, 

1994). This plan w as  developed by the S ta te  Board of Education and  

a d d re s s e d  sh a red  decision making in the  s ta te  of T e n n e s s e e .  O n e  of 

the  eight goals  s ta te d  the following: “L eaders  of sch o o ls  a n d  school 

s y s te m s  will b e  well p re p a red ,  will a c c e p t  responsibility  for 

improved perform ance of schoo ls  a n d  school sy s tem s, an d  will be  

ab le  to im plem ent schoo l-b ased  decision making" (p. 19).

The Educational Improvem ent Act provided for sw eep ing  

c h a n g e s  in school governance . School boards  will be e lec ted  and  

su p e r in te n d e n ts  appoin ted . Principals have  new  responsibilities an d  

s e rv e  under perform ance contracts . S ch o o l-b ased  decis ion  making 

is being im plem ented  in sch o o ls  through local initiative (T e n n e s se e  

S ta te  Board of Education, 1994).

The s tra te g ie s  indicated to im plem ent this goal w ere:

1. T he Board 's  Policies for the Principal an d  Superv iso r  of 

Instruction w ere  im plem ented  by increasing  the  quality of pre- 

se rv ice  p repara tion , appraising  beginning principals a n d  

su p e rv iso rs ,  incorporating perfo rm ance  c o n trac ts  for principals
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an d  providing professional d eve lopm en t opportunities  for principals  

a n d  superv iso rs .

2. The local school board  participated in an  annual School 

Board M ember Training Academy. The superin tenden ts  w ere  provided 

high quality p rofessional deve lopm ent opportun itues  through  the 

T e n n e s s e e  Executive Development Program.

3. The school sy s tem s w ere  en co u rag ed  to im plem ent school- 

b a s e d  dec is ion  making. P rofessional deve lopm ent opportunities  for 

schoo l b o a rd s ,  su p erin ten d en ts ,  superv iso rs , principals, te a c h e rs ,  

s tu d e n ts ,  p a ren ts  an d  community leaders  w ere  prom oted.

4. The local schools  w ere en couraged  to develop innovative 

school im provem ent program s. The rules an d  p rocedures  w ere 

modified a s  n e e d e d  to implement such  program s.

T he  p ro g re s s  indicators were:

1. The am ount of participation of principals, superv iso rs , 

su p erin ten d en ts  an d  school board  m em bers  in professional 

d ev e lo p m en t activities w a s  ap p ra ise d  a n d  th e  partic ipan ts ' 

sa tis fac tion  regard ing  p rofessional d ev e lo p m en t p ro g ra m s  w a s  

a s s e s s e d .

2. The p e rcen tag e  of schoo ls  Implementing sch o o l-b ased  

decis ion  making and  the  level of participation school p e rso n n e l  an d  

com m unity leaders  w as  a s s e s s e d .



3. T he perform ance of schools a n d  school sy s tem s  a s  

m e a su re d  by th e  perform ance goals  ad o p ted  by the S ta te  Board of 

Education w as  a s s e s s e d  (T en n essee  S ta te  Board of Education, 1994).

The fa te  of the  education reform m ovem ent in T e n n e s s e e  

d e p e n d s  upon th e  willingness of public school ed u c a to rs  to 

u n d ers tan d  a n d  incorporate the  goals  s e t  forth in the  M aster  P lan. 

The n um ber  of schoo ls  in T e n n e sse e  actually involved in sh a re d  

decis ion  making and  the  satisfaction level of school p e rso n n e l a re  

not known. An investigation into the current level of involvem ent by 

school personne l would be  beneficial.

The Problem

S ta te m e n t  of the  Problem

T here  a p p e a rs  to be  a  difference be tw een  te a c h e r s ’ 

p e rcep tio n s  of the  actual an d  ideal am o u n t of participation 

te a c h e rs ,  principals, a n d  paren ts  should h av e  in decision  making in 

e lem en tary  schoo ls  bu t the ex ten t of the  d ifference is not known.

P u rp o se  of the Study

The study w as  conducted  to determ ine the  d ifferences  be tw een  

te a c h e r s '  percep tions  of the actual and  ideal am o u n t of involvem ent 

in budge t,  curriculum, an d  personnel decisions.



Significance of the  Problem

A trend  to c h a n g e  the structure of the educational sy s te m  is 

being ad v o ca ted  a s  a  m e a n s  of improving school effec tiveness . 

S h a re d  decision making h a s  becom e an  important s tra teg y  for 

guiding school improvement. It is a  form of decen tra liza tion  in 

which decis ion  making authority is redistributed for th e  p u rp o se  of 

stim ulating a n d  susta in ing  im provem ents  in th e  individual schoo l, 

resulting in an  in c re a se  in authority of partic ipants  a t  th e  school 

s ite  (Malen, O gaw a, & Kranz, 1989). In this decentralization  

p ro c e ss ,  the  d a ta  indicating the  levels an d  a r e a s  of sh a re d  decis ion  

making tha t te a c h e rs  have in schools should be investigated.

H y p o th eses

H<| A significant d ifference ex is ts  b e tw een  te a c h e r s '

percep tion  of the actual an d  ideal am oun ts  of te a c h e r  participation

in the  budgetary  process .

H 2 A significant d ifference ex is ts  b e tw e e n  t e a c h e r s '

pe rcep tion  of the actual and ideal am oun ts  of p a ren t  participation in

the  budgetary  p rocess .

Hg A significant d ifference ex is ts  b e tw e e n  t e a c h e r s ’

p e rcep tion  of the actual a n d  ideal am oun ts  of principal participation

in th e  budgetary  p rocess .
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H4  A significant d ifference ex is ts  b e tw e e n  te a c h e r s '

p e rcep tion  of th e  ac tual an d  ideal am o u n ts  of te a c h e r  participation

in p e rso n n e l m atters .

Hg A significant d ifference  ex is ts  b e tw e e n  t e a c h e r s '  

pe rcep tion  of the  actual and  ideal am oun ts  of p a ren t  participation in 

p e r so n n e l  m atte rs .

Hg A significant d ifference ex is ts  b e tw een  t e a c h e r s ’

pe rcep tion  of the ac tual an d  ideal am o u n ts  of principal participation

in p e rso n n e l  m atters .

A significant d ifference ex ists  b e tw een  t e a c h e r s ’ 

percep tion  of th e  ac tual an d  ideal am oun ts  of te a c h e r  participation

in curriculum  dec is io n s .

Hg A significant d ifference ex is ts  b e tw een  t e a c h e r s '

percep tion  of the actual an d  ideal am o u n ts  of paren t participation in

curricu lum  d e c is io n s .

Hg A significant d ifference  ex is ts  b e tw een  t e a c h e r s '

p e rcep tion  of the ac tual a n d  ideal am o u n ts  of principal participation

in curriculum  dec is ions .

A ssumptfong

1. It w as  a s su m e d  that the partic ipants re sp o n d ed  honestly  

to the  ques tionnaire  and  the  interview.
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2. It w as  a s su m e d  the  re sea rch ers  could genera lize  the 

findings to educational com m unitues in the  s a m e  geographica l a rea .

D e l im i ta t io n s

1. The s tudy w as  limited to a  survey of 538 e lem entary  

te a c h e r s  in 125 schools  In the First T e n n e ss e e  D evelopm ental 

P lanning District in the s ta te  of T e n n e s s e e .

2. The study took place during the 1993-94 school year.

Definitions of Term s

1. A u to n o m v -H anson (1991) defined autonom y a s  the 

in d ep en d en ce  of g roups  in an  organization from control by o ther  

pa r ts  of the organization or even  by the  whole organization.

2. B u r e a u c r a c v - This term  refers to a  g o v ern an ce  plan that 

involves a  hierarchy of authority with rules, regulations, a n d  a  

division of labor d es ig n ed  to attain goals  (Hoy & Miskel, 1991).

3. C e n t r a l i z a t io n - -Thls term refers to the  focus  of school 

m a n a g e m e n t  toward a  more dominant, top down decis ion  making 

sy s tem  tha t is concen tra ted  a t  so m e  d is tance  from w here  the  

dec is ion  Is im plem ented .

4. C o n sen su s-- ^  p rocess  by which a  team  or group 

cooperatively  arrive a t  a  mutually accep tab le  decision  th a t  all 

m em b ers  a g re e  to support" (Lewis, 1986, p. 64).
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5. D evolu tion--,tA form of decen tra liza tion  involving the  

shifting of authority to an  au tonom ous unit tha t can  a c t  

independently” (H anson, 1991, p. 32).

6. E f f ic a c y - -uEfficacy h a s  to do  with p e rso n a l  e f fec tiv en ess ,  

a  feeling that o n e  can control even ts  a n d  produce o u tc o m e s” 

(Sergiovanni & S tarra tt,  1988, p. 133).

7. E lem entary  s c h o o l - Elem entary school Is any  single  school 

containing a t  le a s t  one g rade  level below g rade  6.

8. E m p o w e rm e n t - Seraiovanni an d  S ta rra tt  (1988) c ited  th a t  

e m p o w e rm e n t w as  the  "deliberated effort to provide principals  a n d  

t e a c h e r s  with the  room, right, responsibility, an d  re so u rc e s  to m ake 

s e n s ib le  d ec is io n s  a n d  informed professional ju d g m en ts  tha t  

reflec t their c ircu m stan ces"  (p. 382).

9. First T e n n e s s e e  D evelopm ental Planning District—T h e  

First District is o n e  of s e v e n  educational serv ice  c e n te rs  recogn ized  

by the  T e n n e ss e e  S tate  Department of Education. T h e se  school 

s y s te m s  include the  cities of Bristol, G reensv ille ,  E lizabethton, 

Rogersville, Jo h n so n  City, Newport, and  Kingsport. The county 

sy s te m s  w ere Carter, Cocke, G reene, Hamblen, Hancock, Hawkins, 

Jo h n so n ,  Sullivan, Unicoi, and  W ashington (State of T e n n e s s e e  

D epartm en t of Education, 1994).
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10. BflSl£UfilU£infl--“ Re s tructuring e n c o m p a s s e s  sy s te m a t ic  

ch an g e  in the  school an d  its environment" (Murphy, 1991, p. 15).

11. S i te -B ased  M anagem ent--S ite -b ased  m a n a g e m e n t  is a  form 

of decen tra liza tion  tha t identifies th e  individual school a s  the  

primary unit of im provem ent and  relies on the  redistribution of 

decis ion  making authority a s  the  primary m e a n s  through which 

im provem ent might be  stim ulated an d  su sta in ed  (Malen e t  al, 1989).

12. S h a red /P a rt ic ip a to ry  Decision M akina--This sty le of schoo l 

m a n a g e m e n t  allows m em bers  of the  school community to take part

in decision  making. Included in sha red  decision making a re  te a c h e rs ,  

p a ren ts ,  s tu d en ts ,  an d  o ther community m em bers .

Paralle l S tu d ie s  

T e a c h e rs '  pe rcep tions  of involvement in school dec is ion  

making w ere  exam ined  in this study. It rep resen ted  o n e  of th ree  

se c t io n s  of a  more com prehensive  re sea rch  project being undertaken  

to identify percep tions  of decision making within th e  en tire  school 

community. Two parallel s tud ies  w ere co nduc ted  s im ultaneously  a s  

par t  of the  re se a rc h  project. Principals' an d  p a ren ts ' pe rcep tions  of 

involvem ent in school decision making w ere  exam ined  in the  two 

parallel s tud ies . The d a ta  compiled from all th ree  s tu d ie s  a re  

ana lyzed  in C hapter  6.



In o rd e r  to insure a  statistically co rrec t  com pilation of the 

d a ta  in C hap te r  6, portions of the  th ree  parallel s tu d ies  w ere  

com ple ted  using similar p rocedures . Nine h y p o th e se s  w ere  te s te d  in 

e a c h  of the s tud ies . Although e a c h  study m e a su re d  a  different a r e a  

of perception , h y p o th ese s  w ere  worded alike a n d  w ere  m e a su re d  

with th e  s a m e  statistical test. The q u es tionna ires  u se d  in th e  th ree  

s tu d ie s  w ere  te s te d  for validity through the  s a m e  pilot s tudy. All 

q u es tio n n a ire s  u sed  the s a m e  format and  s u b sc a le s  with only minor 

terminological d ifferences. S am p les  for e a c h  s tudy w ere  draw n 

from the  e lem entary  schools  in the  First T e n n e s s e e  D evelopm ental 

Planning District.

P rocedures  of the  Study

The re se a rc h e r  u sed  the  following p rocedures :

1. A review of related  literature w as  co n d u c ted  which 

included an ERIC com puter search .

2. A decision w a s  m ade  to work cooperatively with two o ther  

r e s e a r c h e r s  conducting  parallel s tud ies ,

3. S choo ls  to be  included in the  sampling w ere  identified in 

the  First T e n n e s s e e  Developmental Planning District.

4. A survey and  personal d a ta  sh e e t  w ere  constructed . The 

su rvey  m e a su re d  te a c h e r  a ttitudes concerning the a m o u n ts  of
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involvem ent principals, te ach e rs ,  a n d  p a re n ts  have  in decis ion  

m aking. The d a ta  w ere collected from te a c h e rs  in the First 

T e n n e s s e e  D evelopm ental Planning District.

5. Instrum ent validity w as  ob ta ined  through a  pilot study.

6. Approval of the study w as  ob ta ined  from the  Institutional 

Review  Board a t E ast  T e n n e s s e e  S ta te  University.

7. The th ree  re se a rc h e rs  conducting the  joint p ro jec ts  divided 

th e  125 sch o o ls  for visitation.

8. Principals w ere  con tac ted  and  perm ission  w as  ob ta ined  to 

co n d u c t a  survey  with teach ers .

9. An explanatory  letter, an  information s h e e t  from the 

Institutional Review Board, a  coded  survey, and  a  personal d a ta  

s h e e t  w ere  delivered to the  schools.

10. The survey w as  adm inistered to a  random  sam ple  of 

e lem en ta ry  te a c h e rs  in the First T e n n e s s e e  D evelopm ental Planning 

District in the  s ta te  of T e n n essee .

11. The results of the study w ere  an a lyzed  through appropria te  

s ta t i s t ic a l  a n a ly s is .

12. Conclusions w ere  drawn from the resu lts  of the  s tudy and  

re c o m m e n d a t io n s  w ere  offered.

13. R esu lts  of this study w ere  com bined with th o se  of two 

parallel s tu d ie s  for m ore co m p reh en siv e  conclusions .
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Organization of the Study

This study w a s  organized into six chap te rs . C h ap te r  1 

con ta ins  the  introduction to the study, the  s ta te m e n t  of the  

problem , pu rp o se  of the study, hyp o th eses ,  significance of the 

problem , a s su m p tio n s ,  limitations of th e  s tudy , definitions of 

te rm s, a  brief explanation of the parallel s tudy, p ro c e d u re s ,  and  

organization of the study.

C h ap te r  2 includes a  review of the related  literature. C h ap te r  

3 expla ins the  p rocedures  an d  methodology of d a ta  a n a ly s e s  an d  

reports  th e  results. C hapter 4  p resen ts  the  d a ta  a n d  a n a ly s e s  of the 

findings. C h ap te r  5 includes the  sum m ary, findings, conclusions , 

a n d  recom m endations. C hapter  6 concludes  the study by combining 

th e  resu lts  from this re se a rc h  with resu lts  from parallel s tu d ie s  

co n d u c ted  sim ultaneously. The d a ta  from all th ree  s tu d ie s  w ere  

ana lyzed  a s  a  unit In Chapter  6. The sum m ary, findings, conclusions, 

a n d  recom m endations  of the  th ree  s tud ies  a re  reported .



CHAPTER 2 

Review of R ela ted  Literature

In tro d u c t io n

C h ap te r  2 co n s is ts  of a  review of literature regard ing  

te a c h e r s  an d  decision making. T he chap te r  is divided into five 

sec tions :  (a) H um an Motivation and  T e ach ers ,  (b) Restructuring in 

Education, (c) S ite -B ased  M anagem ent, (d) T e ach e rs ' Roles and  

Responsibilities , an d  (e) Sum m ary,

T he  first section, Hum an Motivation and  T e ach e rs ,  d e sc r ib e s  

s e le c te d  theorie s  of motivation an d  the rew ards  ob ta ined  through 

te a c h e r  involvement In the  workplace. T h ese  theorie s  w ere  a lso  

d is c u s s e d  in re ference  to their relationship to sh a re d  dec is ion  

making.

The seco n d  section, Restructuring in Education, s e rv e s  a s  an  

introduction to a r e a s  in n eed  of restructuring d esc rib ed  in the 

literature. This section  explains w ays in which restructuring c a n  be 

acco m p lish e d  successfu lly  in e lem entary  schoo ls .

The third section, S ite -B ased  M anagem ent, d e sc r ib e s  

s i te -b a se d  m an ag em en t and  defines the a r e a s  in which te a c h e rs  

actually partic ipate in school governance . A dvan tages ,

16
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d isa d v a n ta g e s ,  an d  cons ide ra tions  for im plem enting s i te -b a s e d  

m an a g e m e n t a re  then d iscussed .

The fourth section, Roles and  Responsibilities of T e a c h e rs ,  

defines  the  s tructure  of the reformed workplace a n d  the  c h a n g e s  in 

job descrip tions  te a c h e rs  have  encoun tered  a s  a  result of 

sh a red -d ec is io n  making s tructures. The last sec tion  prov ides  a  

su m m ary  of the  review of literature.

Human Motivation an d  T each ers  

Major item s on the nation’s  school reform a g e n d a  included 

t e a c h e r  motivation an d  com m itm ent; therefo re , reform -m inded 

e d u c a to rs  have  urged m an ag e rs  to find the key to te a c h e r  motivation 

a n d  to help te a c h e r s  reach  personal goals  for self-actualization 

(Frymier, 1987). While motivation in genera l can  b e  unders tood  a s  

th a t  which en erg izes ,  directs, and  su s ta in s  hum an behavior, 

theo r ies  of motivation in the  workplace a d d re s s e d  th ree  variab les  in 

th e  work situation: the charac ter is tics  of the  individual, th e  job 

ta sk s ,  a n d  concern  for the  larger organizational env ironm ent (S tee rs  

& Porter, 1975).

According to Sergiovanni an d  S ta rra t t  (1988), fac to rs  tha t 

contribute  to te a c h e r  motivation and  com m itm ent a re  a  supportive 

school climate, the  p re se n c e  of sh a red  decision making, an d  a  school
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culture tha t provided a  s e n s e  of purpose. They concluded th a t  school 

polic ies  a n d  adm inistrative p rac tices  should  resu lt  in job 

d issa tisfac tion , a  lack of work motivation a n d  te a c h e r  isolation. 

S te e r s  a n d  P orte r  a lso  Isolated specific fac tors  affecting work 

p e r fo rm a n c e ,  Identifying th re e  m ajor c h a ra c te r is t ic s  th a t  a f fec ted  

th e  motivational p ro c e ss :  a ttitudes, in teres ts ,  a n d  n e e d s .  Attitudes 

tow ard self, job, an d  a s p e c ts  of the  work situation can  play an 

im portant role In an  individual's motivation to perform. Among 

th e s e  ca te g o r ie s ,  the  individual charac ter is tic  th a t  h a s  rece ived  the  

m o s t  attention in te rm s of motivation is the  concep t of n e e d s  

(S tee rs  & Porter, 1975). Thus, a  review of Maslow and the  con cep t 

of n e e d  a s  the  bas ic  unit of analysis  will follow.

W hen viewing the  motivational p ro cess ,  o n e  should  co n s id e r  

fac to rs  relating to the  attributes of an  individual's job such  a s  the 

ty p e s  of intrinsic rew ards, d e g re e s  of autonom y, a m o u n ts  of d irect 

perfo rm ance  feedback, and  d e g re e s  of variety in ta sk s  re la ted  to an  

individual's d es ire  to perform well on the job. H erzberg 's  

m otivational-hygiene theory, a  d iscu ss io n  of which will follow, 

a d d r e s s e s  job sa tisfaction (S tee rs  & Porter).

Particularly  s ignificant c h a ra c te r is t ic s  of th e  work 

env ironm en t th a t  a ffected  the  motivational p ro c e s s  included  

p ee r-g ro u p  in teractions, the  leadersh ip  s ty le of th e  superv iso r ,  a n d
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th e  organizational climate. Two theo ries  of motivation th a t  will b e  

d isc u s s e d ,  th e  equity theory a n d  the ex p ec tan cy /v a len ce  theory, 

a d d r e s s e d  th e s e  charac te r is t ics  of the  work env ironm ent. T he  

relationship  b e tw een  individuals w a s  d esc r ib e d  in th e  equity theory 

while organ izational environm ental fac tors  su ch  a s  rew ard  s y s te m s  

a n d  clim ate along with how individuals th e m se lv e s  view their jobs 

an d  work env ironm ents  w ere  a d d re s se d  in the  ex p ec tan cy /v a len ce  

theory  (S te e rs  & Porter, 1975).

N eed T heories

Maslow argued  that n e e d s  w ere a r ran g ed  in a  hierarchy. 

According to Maslow, when a  need  w as satisfied the  next 

unsatisified n e e d  em erg ed . The p ro cess  continued until the  h ighest 

level of the  hierarchy w as  reached . Gratified n e e d s  w ere  not active 

m otivators of behavior (Maddi & Costa , 1972).

M aslow indicated that hum an motivation could be ca teg o r ized  

into five b a s ic  level of n eed s :  (a) physiological, (b) safety , (c) 

socia l, (d) e s te e m , an d  (e) self-actualization. The first level w as  

com prised  of the  bas ic  physiological n e e d s  tha t  included the  n e e d  

for food, w ater, an d  air. The seco n d  level in priority o rde r  w a s  the 

n e e d  for sa fe ty  that included the  n eed  for security , stability, an d  

th e  a b s e n c e  from pain, threat, o r  illness. T he third level involved
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social n e e d s  such  a s  belonging an d  love. Se lf-es teem  n e e d s  included 

n e e d s  for p ersona l feelings of ach ievem ent, se lf-confidence , an d  

in d ep en d en ce . The n eed  for recognition, appreciation, a n d  re sp ec t  

from o the rs  com prised  the  fourth level of n eed s .  The n e e d  for 

se lf-ac tualiza tion  or the  realization of o n e 's  potentia l re fe rred  to 

o n e  becom ing everything tha t one w as  capab le  of becom ing (Maddi & 

C osta ,  1972).

W hen Maslow’s  n eed  hierarchy w as  applied to work 

o rgan iza tions , m a n a g e rs  h ad  the  responsibility of creating  a  climate 

in which e m p lo y ees  could develop  to their fullest potential. This 

could  include increasing  th e  opportunities for g re a te r  au tonom y, 

variety, a n d  responsibility so  em ployees  could work tow ard 

higher-order n eed  satisfaction (S tee rs  & Porter, 1975). T h e  n eed  

for au tonom y that m any educa to rs  or te a c h e rs  e x p re s se d  w a s  b a s e d  

on  the  principle of se lf-governm ent, self-control, and  

se lf -de te rm ina tion  (Serg iovanni & S tarra tt ,  1988).

Individuals Invest th em se lv es  in work in o rder  to obtain  

d e s ired  re turns  or rew ards. T hese  investm ents  in work can  b e  

ca teg o r ized  a s  a  participation Investm ent an d  a  p erfo rm ance  

investm ent. T he participation investm ent for t e a c h e r s  involved all 

th a t  is n e c e s sa ry  for m em bership  in the  school. The perfo rm ance  

investm en t e x c e e d e d  this an d  provided te a c h e rs  with rew ard s  that
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perm itted  g re a te r  sa tisfaction  with their work a n d  th e m se lv e s .  

Maslow's higher o rder n e e d s  w ere defined a s  th o se  w hose  

fulfillment w ere  ex ch an g ed  for serv ice te a c h e rs  g av e  to th e  school 

a s  a  resu lt of th e  perform ance investm ent (Sergiovanni & S tarratt,

1988).

The motivation-hygiene theory w as  a n o th e r  n e e d  theory  of 

motivation p ro p o sed  by Herzberg. H erzberg identified m otivators 

th a t  in c re a se d  job sa tisfaction to b e  ach ievem en t,  recognition, 

responsibility , a d v an cem en t,  a n d  work itself. Interestingly, only 

minimal d issatisfaction  resulted  in their a b s e n c e .  On the  o ther 

hand , the  gratification of hygiene fac tors  which included sa la ry , 

s ta tu s ,  in te rpe rsona l relations, working conditions a n d  job  security  

led only to minimal job satisfaction and  w hen  a b s e n t  contributed 

greatly to job dissatisfaction (Hoy & Miskel, 1991). Serg iovanni an d  

S ta rra t t  indicated, how ever, th a t  this theory  prov ided  simplified 

a n sw e rs  to com plex questions and caution should  be  ex e rc ised  in 

its ap p lica tio n .

P ro c e s s  T heories

P ro c e ss  theories  rejected the  assum ption  that hu m an  behavior 

w as  a  re sp o n se  to instincts or n eed s .  T hese  theories  s u g g e s te d  that 

a  g re a te r  understanding of motivation could be  ob ta ined  by
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identifying th e  psycholog ica l/behavioral p ro c e s s  individuals go 

through a s  they  strive to achieve goals (Hanson, 1991).

P ro c e s s  theo r ie s  are  cognitive th eo r ie s  that a s su m e d :

1. Peop le  ex e r t  effort toward obtaining goa l-re la ted  
rew ards  a s  long a s  they hold an expectancy  that 
rew ards  c a n  be achieved.

2. People w ere  au tonom ous beings  who independently  s e e k  
out solu tions for achieving goals  through the  m ost effective 
a lte rn a te  rou te s  available.

3. Effort is su s ta in ed  while goal-d irected  ac tions  w ere  
proving to be  successfu l.

4. Effort is term inated w hen the  goal is ach iev ed  or 
th e re  is a  realization that it will not b e  ach ieved .
(Hanson, p. 234)

The equity theory w as  one of the m ost highly reg ard ed  

theore tica l ex p lan a tio n s  of sa tisfaction (Lawler, 1973). This theory 

s t r e s s e d  the  im portance of a  p e rso n 's  perception of ou tcom es. The 

d e g re e  of equity w as  defined in te rm s of a  ratio of a n  individual's 

inputs to ou tcom es . In o ther w ords, individuals had  expec ta tio n s  

ab o u t the  o u tco m es  th a t  should have  resulted  from their 

participation. W hen the  p e rso n 's  perception of w hat the  ou tcom e 

level w a s  a n d  the  perception of what the ou tcom e level shou ld  be  

w ere  in a g re e m e n t ,  th e  person  w as  satisfied . D issatisfaction 

o ccu rred  w hen  the  perceived  level fell below the ex p e c te d  ou tcom e 

(Lawler, 1973). A healthy participation in group activities w as  

m ain ta ined  if a  satisfying ratio ex is ted  (H anson).
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The equity theory  differed from o ther  m odels  of motivation 

th a t  influence behavior in tha t this theory co n cen tra ted  on an  

understand ing  of the  p ro c e s s e s  by which behavior w a s  su s ta in ed .  

This theory  a lso  differed from conten t theo r ies  in th a t  a  m ajor 

sh a re  of motivated behavior w as  b a s e d  on the perce ived  situation 

a n d  not on th e  actual s e t  of c ircum stances  (S tee rs  & Porter, 1975).

"If the worker perce ives  his or her ratio of o u tc o m e s  to inputs 

is not equal to his or her  com parison  group, the  worker will strive 

to re s to re  the ratio of equity" (H anson ,1991, p. 234). This striving 

to res to re  equity w as  the  explanation given for work motivation.

Vroom's expec tancy  theory em erg ed  in the 1960s an d  

c o n ta in e d  two fundam ental p re m ise s  explaining motivation in 

o rgan izations. Individuals m ade  decis ions  ab o u t their own behavior 

in organizations, a n d  motivation w as  a  consc ious  p ro c e ss  governed  

by laws. The seco n d  assum ption  w as  tha t forces In the  environm ent 

a n d  the individual com bine to determ ine behavior (Hoy & Miskel, 

1991).

Vroom 's model w as  a lso  referred to a s  a  contingency m odel in 

tha t he v iew ed motivation a s  an  individual’s  r e sp o n se  to a  specific 

goal that that person  w ished to obtain. No one  s e t  of motivational 

factors  w a s  defined d u e  to the  variation of personal goals  for 

individuals (Sergiovanni & S tarratt,  1988).
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T he  co n cep ts  In this model which se rv ed  a s  the  key building 

blocks for this theory were va lence , expectancy , a n d  

instrumentality (Vroom, 1964). V alence can be defined  a s  the  

d e s ire  to obtain a  particular rew ard in th e  work organization , e a c h  

o u tco m e carrying a  value or worth. Autonomy, recognition, feelings 

of co m p e te n c e ,  a n d  accom plishm ent rep re se n te d  va lued  work 

o u tc o m e s  for ed u c a to rs  and produced  high levels of sa tis fac tion  

(Hoy & Miskel, 1991). "An expectancy  w as  defined a s  m om entary  

belief concern ing  th e  likelihood th a t  a  particular ac t  would b e  

followed by a  particular ou tcom e” (Vroom, p. 17). Expectancy  

re fe rred  to the linkage of effort to perfo rm ance  or th e  s treng th  of 

the  t e a c h e r 's  belief tha t he o r sh e  could perform an  organ iza tion’s  

ta s k s  in a  m a n n e r  that would receive positive recognition (H anson , 

1991). Finally, instrumentality referred  to the  p e rce iv ed  

probability tha t a  reward would be  forthcoming a f te r  a  given level 

of p e rfo rm an ce .  "Instrumentality w a s  an  o u tco m e-o u tc o m e  

asso c ia t io n ” (Vroom, p. 18). The m odel acknow ledged  th a t  not 

everyone  valued  the  s a m e  rew ards equally.

T h e  ex p ec tan cy /v a len ce  theory a lso  e n c o m p a s s e d  job-re la ted  

fac to rs  th a t  could affect future ex p e c ta n c ie s  an d  indicated  th a t  job 

a ttr ibu tes  se rv ed  a s  so u rc e s  of intrinsically va lued  rew ards . This 

theory  a lso  fo c u se d  explicitly on sev e ra l  work env ironm ent
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in fluences  on perfo rm ance , particularly th o se  th a t  re la ted  to rew ard  

s tru c tu re s  (S tee rs  & Porter, 1975).

Each of the  theories  h as  m ad e  a  contribution to the  s tudy of 

work motivation. The level of understanding  a n d  know ledge of the 

motivational p ro c e ss  h a s  p ro g ressed  in the  p a s t  two d e c a d e s .  This 

h a s  gu ided  e d u c a to rs  aw ay from the scientific m a n a g e m e n t  

m ovem en t through the  hum an relations e ra  toward an  understand ing  

a n d  implem entation of hum an re so u rc e s  supervision (S te e rs  &

Porter).

In their com plex society, em p lo y ees  ex p ec t  their jo b s  to 

provide no t only extrinsic but a lso  intrinsic rew ards  (S te e rs  & 

Porter). Extrinsic rew ards  com e in the  form of incentives provided 

by th e  organization and  o ther people  such  a s  m oney, recognition, and  

prom otion , while intrinsic Incentives included a  w orker 's  fee lings  

of accom plishm en t,  ach ievem en t,  and  self-actualization . E d u ca to rs  

rece ive  both ty p es  of rew ards  but find intrinsic m ore  m eaningful 

(Hoy & Mlskel, 1991).

T he application of th e se  theories  Is significant in th e  reform 

m ovem ent in today 's  schools . "Combined with a  schoo l clim ate that 

is supportive, collegial va lues  a n d  sh a red  decision  making, an d  a  

s trong  school culture, the theories  of motivation contribute  to a
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he igh tened  s e n s e  of te ach e r  efficacy an d  e n h a n c e d  te a c h e r  

motivation a n d  com m itm ent” (Sergiovanni & S tarra tt ,  1988, p. 157).

Restructuring in Education

The b u reaucra tic  organizational s tru c tu res  th a t  h av e  defined  

sch o o ls  over the  p a s t  100 y ea rs  a re  giving way to more 

d ecen tra lized  an d  professionally  controlled s y s te m s .  T he 

g o v ern an ce  and  structure of schools  were like governm en t and  

industry, top dow n, with little Input from the clients of th e  sy s te m  

(Marlburger, 1985). The restructuring s tra teg ie s  a re  d e s ig n e d  to 

em pow er  school personnel an d  counteract the c o n s e q u e n c e s  of the 

traditional bu reaucra tic  structures. E m bedded  in m any of the  

a p p ro a c h e s  to restructuring is the  con cep t of s i te -b a se d  

m a n a g e m e n t  (P rasch , 1990).

N ew m ann (1993) indicated tha t restructuring p ro p o sa ls  an d  

p ro g ram s  have  b e e n  differentiated according to the e m p h a s is  given 

to four a r e n a s  of schooling: (a) s tuden t experiences ,  (b) 

p rofessional life of teach e rs ,  (c) school governance , an d  (d) 

coordination of community re so u rces .  Sch lech ty  (1990) h a s  

indicated that educa to rs  m ust em brace  the  proposal of the 

fu ndam en ta l  restructuring of sch o o ls  for public ed u ca tio n  to retain 

its vitality. The claims of te a c h e rs  for in c reased  decis ion-m aking
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authority  an d  th e  recom m endations  of educational re fo rm ers  for 

g rea te r  au tonom y a t  the building level should have  b e e n  re sp ec ted .

Education restructuring entailed c h a n g e s  In one o r m ore of the 

following: g o v e rn a n c e  s truc tu res , work ro les  a n d  organ iza tional 

env ironm en ts ,  th e  teaching/learn ing  p ro c e ss ,  a n d  co n n ec tio n s  

b e tw een  the  school and  its larger environm ent (Murphy, 1992). 

Restructuring  a lso  involved ch a n g e s  in the relationships am o n g  all 

partic ipan ts . Cawelti (1993) further s ta te d  th a t  restruc tu ring  of 

sch o o ls  involves c h a n g e s  in the approach  to decision making, 

organ iz ing  instruction, allocating authority for ta sk s  ranging  from 

personne l selection  to program developm ent an d  s tu d e n t  a s s e s s m e n t  

a s  well a s  provisions for collaborative planning an d  th e  a s s e s s m e n t  

of ou tcom es.

The reform s tra teg ies  of the  1980s included p lans  for 

expand ing  professional discretion a t the  school level. T h e se  efforts 

w ere  d es ig n e d  to em pow er school personnel an d  coun te rac t  the 

c o n s e q u e n c e s  of the traditional bureaucra tic  s tru c tu re s .  S i te -b a se d  

m a n a g e m e n t  w as  cons is ten t with o ther popular th e m e s  su ch  a s  

te a c h e r  em pow erm en t and  s h a re d  decision making (P rasch , 1990). 

S i te -b a s e d  decis ion  making, participatory d ec is ion  m aking, collegial 

m an ag em en t,  the team  approach to school m anagem ent,  a n d  o ther  

descrip to rs  have b een  applied to the concept of in creased
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collaboration am ong  th e  school ac to rs  (W est Virginia Education 

A sso c ia t io n -A p p a la c h ia  Educational Laboratory , 1989). 

Im plem enta tion  of th is  collaborative p ro c e s s  en ta ils  restruc tu ring  

th e  sch o o l’s  decis ion-m aking s truc ture  to allow Input from all 

a f fec ted  c o n s ti tu e n c ie s  (Marlburger, 1985).

The rationale  for shifting decision-m aking authority  to the  

school site w a s  b a s e d  on two assum ptions. The first a ssum ption  

w as  th a t  m em b ers  of the school have expertise  an d  initiative to 

improve the  instructional program and the  school climate. The 

s e c o n d  assum ption  w as  th a t  lasting school reform required  the 

active  involvement of all s takeho lde rs  in the  educational p ro c e s s  

(Mutchler, 1989). P rasch  (1990) m aintained, though, th a t  s i te -b a se d  

m a n a g e m e n t  builds upon the forms of situational m a n a g e m e n t  and  

leadersh ip  in that w hat works b e s t  in one  place  may not work 

e l s e w h e r e .

S ite -B ased  M anagem ent 

S ite -b ased  m a n ag em en t refers to a  program  or philosophy 

ad o p te d  by schoo ls  or school districts to improve education  by 

increasing  the  autonom y of the  school staff (White, 1989). The two 

c o n c e p ts ,  s truc tu ra l decen tra liza tion  a n d  devolution of authority , 

ch a ra c te r iz e d  m uch of the  literature on s i te -b a se d  decis ion  making
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(Murphy, 1991). S tructural decentralization  involved the  

dism antling  of larger organizational units into sm alle r  o n e s .  

Authority an d  influence a re  to p a s s  from higher to lower levels of 

the  organization (Murphy, 1992). The devolution of authority p laced  

authority a n d  control of dec is ions  at the  school site. David (1989) 

s ta te d  th a t  “although sch o o l-b ased  m a n a g e m e n t  ta k e s  m any forms, 

the  e s s e n c e  is school-level au tonom y plus partic ipatory dec is ion  

making" (p. 50). Two fundam ental beliefs of sch o o l-b a se d  

m a n a g e m e n t  reported  by Lawson (1989) were:

1. T hose  most closely affected by decis ions  should  play 
a  significant role in making th o se  dec is ions  b e c a u s e  
e d u ca to rs  an d  pa ren ts  know b e s t  how to tailor p ro g ram s to 
the  n e e d s  of their s tuden ts .

2. Educational change  will be m ost effective an d  long- 
lasting w hen carried out by people who feel a  s e n s e  of 
ow nership  and  responsibility for the p ro c e ss ,  (p. 7)

S h a re d  decision making is a  com ponent of sch o o t-b ased  

m a n a g e m e n t  th a t  is often referred to a s  partic ipatory decis ion  

making. This is a  collaborative approach  in which th e  su b o rd in a tes  

work with the  superord inate  a s  equ a ls  to ana lyze  an d  sh a re  

p rob lem s, eva lua te  and  g e n e ra te  a lternatives, an d  a ttem p t to reach  

c o n s e n s u s  on decis ions (Mutchler, 1989). Reorganizing 

responsibilities an d  making c h a n g e s  in the  s truc ture  of authority
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a lso  c re a te  new  re la tionsh ips am ong te a c h e rs ,  adm in is tra to rs ,  

p a ren ts ,  a n d  s tu d en ts  (White, 1989).

Individuals m ust believe there  is potential for rea l influence 

in their participation if it is to be  successfu l.  O u tcom es  such  a s  

sa tis fac tion , com m itm ent, a n d  productivity d o  not n e c e s sa r i ly  

resu lt  from allowing organizational partic ipan ts  to b e c o m e  

m e m b e rs  of decision-m aking groups (Mutchler, 1989).

S i te -b a s e d  m a n a g e m e n t  ch a llen g es  centralization with th e  belief 

th a t  s ch o o ls  would b eco m e more effective if principals a n d  te a c h e rs  

g a in ed  m ore responsibility (Hill, Bonan, & W arner, 1992).

Schoo l d istric ts  de te rm ine  two q u e s t io n s  regard ing  authority: 

how authority  is to be  distributed am ong  the  partic ipants  and  w hat 

specific  authority  is to be  distributed. A district se e k in g  full 

im plem enta tion  would decen tra lize  authority  to  the  g r e a te s t  

p o ss ib le  e x ten t  (Mutchler, 1989).

According to White (1989), w hen  decen tra liza tion  s tra te g ie s  

su ch  a s  te a c h e r  em pow erm ent and  s ite -b ased  decision making w ere  

em ployed , partic ipants a t  the school s ite  ga ined  cons ide rab le  

d iscretion over th ree  a r e a s  of the educational operation: budget,  

pe rso n n e l,  an d  curriculum. David (1989) also  reported  that a n a ly s ts  

of s c h o o l-b ased  m an ag em en t described  autonom y a s  decis ion  making 

authority  in th re e  critical a r e a s :  budget, staffing, a n d  curriculum.
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Russell, Cooper, and  G reenblatt (1992) reported  a s s e s s in g  

e igh t d im en s io n s  of te a c h e r  involvement in the decis ion-m aking 

p ro c e ss .  Along with budgeting, curriculum, and  staffing, o ther  a r e a s  

of decision-m aking have b een  sh a re d  a t the  school site: staff 

d ev e lo p m en t,  goal setting, p ro ced u re  facilitation, schoo l o p era tio n s ,  

an d  s ta n d a rd  setting for teach e r  and s tu d en t perform ance.

The C arnegie  Foundation for the A dvancem ent of Teaching

(1988) con d u c ted  a  com prehensive  study of m ore than  40 ,000 

te a c h e r s  in 50 s ta te s  abou t the  d eg ree  of te a c h e r  involvem ent in 

shap ing  school a n d  classroom  policy. The survey w as  conduc ted  in 

1987 and  com pleted  by 21,698 te a c h e rs  with a  54 .3%  return rate. 

T he 10 d im ensions  cited for sh a red  decision making w ere: setting 

s ta n d a rd s  for s tu d en t  behavior, s tu d en t  tracking, se lec tion  of 

tex tb o o k s  a n d  instructional materia ls, school b u d g e ts ,  te a c h e r  

eva lua tion , curriculum, principal and  te a c h e r  se lec tion , a n d  se tting  

promotion a n d  retention policies. The report indicated th a t  

involvem ent in decision-m aking varied from s ta te  to s ta te .

However, the  survey  found tha t 79% of all te a c h e rs  w ere  involved in 

th e  se lec tion  of tex tbooks and  instructional m ateria ls  while only 

20%  w ere  involved in deciding school budgets,  S ixty-three pe rcen t 

of te a c h e r s  w ere  involved in shaping the curriculum while only 7%  

of all te a c h e rs  w ere  involved In selecting new te a c h e r s  a n d
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adm in istra to rs  (C arneg ie  Foundation for the A d v an cem en t of 

T each ing , 1988).

S ta te s  involved in schoo i-based  decision making included New 

York, California, Illinois, Florida, a n d  M innesota (White, 1989). T he 

type of dec is ions  d e le g a te d  to the school level varied a c ro s s  m odels. 

However, Valesky, Forsythe, an d  Hall (1992) a lso  reported  the 

dec is ions  m ost often m ad e  using sch o o l-b ased  decision making w ere 

c o n c e rn e d  with curriculum, personnel, an d  budget.

S choo l-based  budgeting can be defined a s  the delegation of 

budge ta ry  authority (Clune & White, 1988). in sch o o l-b ased  

m an ag em en t,  schoo ls  received either a  lump-sum budget o r so m e  

portion of the  budget. Murphy (1991) indicated that control o v er  the 

b u dge t w a s  a t  the heart  of efforts to decentra lize  authority. David

(1989) su p p o rted  this by indicating that m oney usually e q u a ls  

authority ; bud g e ta ry  authority re p re s e n te d  th e  m o st  critical 

m an ifesta tion  of granting authority to schoo ls .

Participation in b u d g e t decis ions  varies  depend ing  upon the  

am o u n t o r  d e g re e  of restrictions p laced  on the  school s ite  by the 

cen tra l office or school board. M ost cen tra lized  districts  allow 

principals  control over expend itu res  for su p p lie s  a n d  eq u ip m en t only 

(Lindelow & Heynderickx, 1989). David (1989) further ind icated  that 

m onies  allocated  to schools  w ere  b a s e d  on pupil enrollment. The
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g re a te r  the  am o u n t of funds a lloca ted  without restric tions In 

spen d in g  resu lted  in in creased  decentralization (Murphy, 1991).

Lindelow a n d  Heynderickx (1989) reported  that budgeting  a t  

the  school site in c reased  the efficiency of resou rce  allocation. The 

b u d g e t  p ro c e s s  in a  decen tra lized  m an ag em en t sy s tem  provides 

g re a te r  flexibility in meeting the  n e e d s  of the  total schoo l program . 

In fact, White (1989) s ta te d  th a t  p roponen ts  of s i te -b a se d  dec is ion  

making a rg u e  tha t school personnel were better  able  to m ake  

d ec is ions  concerning the pu rch ase  of supplies  a n d  equ ip m en t for 

school u se .

S c h o o l-b a se d  curriculum d eve lopm en t refers  to the  delegation  

of d ec is io n s  pertaining to the curriculum a t  the school site (Clune & 

White, 1988). In schoo l-b ased  m anagem en t,  the  school staff h a s  the 

authority  to  develop  the  instructional program , to se le c t  

instructional m ateria ls  an d  tex tbooks, a n d  to d es ig n  in-serv ice 

training p rog ram s (White, 1989). The goals  an d  educational 

ob jectives s e t  forth by e a c h  school district m ust be  in com pliance  

with local s y s te m 's  an d  s ta te  guidelines (Lindelow & Heynderickx,

1 9 8 9 ) .

U nder schoo l-b ased  m anagem en t,  te a c h e rs  a re  e n c o u ra g e d  to 

deve lop  curriculum or se le c t  m ateria ls . However, David (1989) 

indicated m ost te a c h e rs  have  neither the  time nor the d e s ire  to
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cre a te  or a d a p t  curriculum beyond what they normally do  within 

their c la ssro o m s. Many sy s te m s  h av e  com m ittees  of te a c h e r s  to 

c h o o se  tex tbooks a n d  design  curriculum.

T he  Implementation of schoo l-based  m a n a g e m e n t  led to an 

in c re a se  in the  diversity of educational a p p ro a c h e s  in the  school 

curriculum (Lindelow & Heynderickx, 1989). T e a c h e rs ,  principals, 

a n d  p a re n ts  g a in ed  more freedom  to develop  their own instructional 

program . T he principal, teachers ,  a n d  paren ts  who know the  

u n iq u e n e ss  of their s tuden ts  and  w hat their n e e d s  a re  should  b e  able  

to m ake the  bes t  curriculum decis ions  (Marlburger, 1985).

The staff selection p ro c e ss  in a  decen tra lized  sy s tem  a lso  

perm itted  in c re a se d  flexibility to m e e t  th e  n e e d s  of the individual 

school program  (Clune & White, 1988). The school council or school 

re p re se n ta t iv e s  w ere  em pow ered  to determ ine  th e  staffing n e e d s  of 

that school site . Lindelow an d  Heynderickx (1989) repo rted  th a t  in 

m o s t  d istric ts  employing sc h o o l-b ased  m a n a g e m e n t ,  principals  

ultimately dec id ed  who will work in their schools . The involvem ent 

of te a c h e rs ,  staff, an d  community in this decis ion  varied  from 

district to district. In a  com prehensive  m odel of local control, 

schoo ls  a re  free to se lec t  personnel or u se  the funds bud g e ted  for 

te a c h e r s  for o ther p u rp o ses  (Murphy, 1991).
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W hite (1989) co m m en ted  that partic ipation in curriculum, 

schoo l budget, a n d  staffing dec is ions  give school p e rso n n e l the  

opportunity to develop  ideas  ab o u t is su es  o r su b jec ts  that n eed  

e m p h a s is  in teaching. Communication am ong the  school staff an d  

com m unity is a lso  indicated a s  a  benefit. White a d d e d  th a t  

in c re a se d  discretion over decision making provided incen tives  for 

schoo l s ta ffs  to b e  more efficient.

The C en te r  on Organization and  Restructuring of Schoo ls  

(1991) re c o m m e n d e d  the  following criteria for u se  in identifying 

sc h o o ls  involved in restructuring the leadersh ip , m a n a g e m e n t ,  an d  

g o v e rn an ce  of schools . “Does the school exerc ise  control over 

budge t,  staffing, an d  curriculum? Is the school run by a  council in 

which te a c h e r s  a n d /o r  p a ren ts  have  control over b udge t,  staffing, 

a n d  curriculum?" (p. 6).

After 4 y e a r s  of implementing s i te -b a se d  dec is ion  m aking, the 

se v e n th  largest school district in New York s ta te ,  G re e c e ,  h a s  

d ecen tra l ized  d ec is ions  concerning  budget, personne l,  an d  staff 

deve lopm ent. B ahrenfuss  (1992) cited a  num ber of i s s u e s  ed u ca to rs  

from this school district reco m m en d ed  for cons idera tion  w h en  

employing s ite -b a se d  decision making. They include:

1. Time is an  important element. With s i te -b ased  
m an ag em en t,  more time is n e e d e d  for training, for 
m eetings, an d  for working toge ther  a t the schoo l site.
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2. Staff m em bers  can  b e  fearful and  hes itan t to m ake 

decis ions . B ec au se  approximately 60%  of th e  staff 
m em b ers  had  b een  in the district for m ore than  19 years, 
they  found it hard to change .

3. Communication is essentia l. Schools  n eed  a  very 
system atic  way to  make su re  all a re  tra ined in the  
underlying beliefs an d  va lues  of s i te -b a se d  m a n a g e m e n t .

4. Staff developm ent is a  key In initial s u c c e s s .  Staff 
m e m b e rs  received  training in organizational d ev e lo p m en t 
is su e s  like problem  solving, group p ro c e ss ,  an d  conflict 
resolution, all a r e a s  n e c e s sa ry  to m ake s ite -b a se d  
m an a g e m e n t work. (p. 43)

David (1989) reported  additional re se a rc h  o n  sch o o l-b a se d  

decis ion  making:

1. School faculties m ake different d ec is io n s  a b o u t  
e le m e n ts  of staffing, sch ed u le s ,  a n d  curriculum w hen  
they  a re  given ac tual control over their b u d g e ts  a n d  relief 
from  re s tr ic t io n s .

2. T e a c h e rs  report in creased  job sa tisfaction a n d  feelings 
of professionalism  w hen the  extra time and  energy  d e m a n d e d  
by planning and decision making a re  ba lan ced  by real authority; 
converse ly ,  marginal authority coupled  with req u irem en ts  for 
s ite  councils, p lans , an d  reports  resu lts  in frustration.

3. S choo l-based  m an ag em en t affects the  ro les  of district 
a s  well a s  school staff; to change  their roles and  
re la tionsh ips, te a c h e rs  and  adm inistrators  n e e d  ex tra
time an d  a  range of opportunities to acquire new 
know ledge and  skills.

4. The leadership , culture, an d  support of the district 
h av e  a  far g rea te r  impact on the s u c c e s s  of sch o o l-b ased  
m a n a g e m e n t  than  its operational details.

5. Implementing schoo l-b ased  m an a g e m e n t involves a  lot 
of pa tience  and  ta k e s  a  long time, from 5  to 10 years ;  it is 
p rem atu re  to p a s s  final judgm ent on districts in th e  early 
s ta g e s ,  (p. 9)
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P rasch  (1990) reported  that the a d v a n ta g e s  v e r s e s  the 

d isa d v a n ta g e s  should  b e  weighed carefully. P resu m ed  a d v a n ta g e s  

in c lu d ed :

1. Better program s for s tuden ts . R e so u rces  a re  m ore 
likely to m atch  s tu d en t  n e e d s  w hen  instructional d ec is io n s  a re  
m ad e  by th o se  who work more directly with s tu d en ts .

2. Full u se  of human resources. SBM recogn izes  the 
expertise  an d  co m p eten c ies  of th o se  to whom  instruction is 
e n t r u s t e d .

3. Higher quality decisions. In an  organization of highly 
tra ined  individuals, joint dec is ions  re p re se n t  a  pooling of 
expertise  an d  e n su re  that issu es  a re  exam ined  from a  
varie ty  of view points.

4. Increased  staff loyalty an d  commitment. The 
opportunity to participate develops  a  s e n s e  of ow nership .
P lans  a re  m ore vigorously im plem ented by th o se  who help 
m ake  th e  decision.

5. D evelopm ent of staff leadersh ip  skills. Wider 
partic ipation in c re a se s  leadersh ip  opportunities  for m ore 
individuals. Staff m em bers  build a  b ro ad er  unders tand ing  
of the organization and have  more opportunities to en large  
o r c h a n g e  their roles.

6. G rea te r  public confidence. By allowing paren ts ,  
constituen ts ,  an d  s tu d en ts  a  larger voice, s i te -b a se d  
m a n a g e m e n t  in c reases  their understanding , re sp o n d s  m ore 
readily an d  accurately  to their n eed s  or d em an d s ,  a n d  
in c re a se s  their in terest an d  support, (p. 4)

P rasch  (1990) a lso  cited the d isa d v a n ta g e s  of s i te -b a se d  

decis ion  making an d  reported  that knowing th e se  in a d v a n c e  w as  

helpful in the  installation. S o m e d isa d v a n ta g e s  of s i te -b a se d  

m a n a g e m e n t  w ere:
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1. More work. Decision sharing a t  the  site is time 

consum ing, and  staff m em bers  can  ill afford to b eco m e  
e n m e s h e d  in costly d iscussion  of trivial m a tte rs  or b e  
han d icap p ed  by ex cess iv e  m eetings or com m ittee work.

2. Uneven school perform ance. Schools  th a t  a re  a lready 
w eak  will not automatically flourish w hen given m ore 
au tonom y.

3. Possib le  confusion about new  roles and  
responsibilities. The developm ent of new  ro les  an d  
re la tionsh ips inevitably c re a te s  a  m essy  period, load ed  with 
risks of m isunderstanding , and  having potential for p e rso n a l 
insecurity an d  eventual feuding am ong staff m em b ers .

4. Coordination difficulties. Autonom ous s i te s  may 
p u rsu e  their self-in terest in d isregard  of th e  g o a ls  of the 
individual school an d  ad v o c a te s  of the higher, genera l 
good  s ite -b a se d  m an ag em en t can  estab lish  pow er  s trugg les  
am ong  adm inistrators, te ach e rs ,  paren ts ,  a n d  s tu d en ts ,  (p. 6)

Teachers* Roles an d  Responsibilities

L ieberm an (1988) attributed the  growing te a c h e r  s h o r ta g e  a s  

the  re a so n  for this shift of focus a n d  m ovem ent toward 

restructuring the  ro les  of teach ers .  Political, econom ic , a n d  social 

t re n d s  w ere  cited  a s  contributing fac to rs  to th e  te a c h e r  deficit. 

Low s ta tu s ,  the  a b s e n c e  of support, an d  the  p re se n t  lack of control 

over  their work that lends itself to a  bureaucra tic  m odel h a s  

continued  to k e e p  te a c h e rs  in a  subord inate  position.

“Efforts to em pow er te a c h e rs  a re  d es ig n e d  to improve 

schooling  by professionalizing their work" (Murphy, 1992, p. 11). 

S t ra te g ie s  to im plem ent this em p o w erm en t include providing
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t e a c h e r s  with format decis ion-m aking  authority a n d  redesign ing  

their  work (Murphy). According to Irwin (1990), th e  term  " teacher  

em pow erm ent"  w as  new; however, the  concep t of local au tonom y for 

t e a c h e r s  w a s  not. Irwin indicated tha t te a c h e r  em p o w erm en t 

p rom ised  a  m ore professional, au tonom ous role for te a c h e rs .  

S ch o o l-b ased  m an ag em en t provided o n e  av en u e  for te a c h e rs  to have 

an  opportunity to a s s u m e  control over  dec is ions  in the  w orkplace.

If t e a c h e r s  a re  to function a s  p rofessionals , c h a n g e s  in the 

w orkplace  m ust b e  m ore than cosm etic  (Payzant, 1992). T e a c h e rs  

m ust b e  given the recognition and  s ta tu s  given to o ther 

p ro fess iona ls .  Maeroff (1988) indicated that the e m p o w e rm e n t  of 

t e a c h e r s  is synonym ous  with professionalism  and  m e a n t  tha t 

te a c h e r s  w ere  given s ta tu s  in the workplace, that they  e x p a n d  their 

know ledge an d  participate in decision making. T he reform effort 

ca lled  for enhanc ing  the  professional s ta tu s  of te a c h e r s  by 

providing them  with m ore training, trust, au tonom y, an d  collegial 

opportun ities  to perform their jobs (H anson, 1991).

P a y z a n t  (1992) indicated that te a c h e rs '  isolation in the  

traditionally s truc tu red  school is o n e  of the  g r e a te s t  barr ie rs  to 

p rofessionaliza tion  while G oodlad  (1984) reported  th a t  t e a c h e r s  

s p e n d  m uch of their time in Isolation an d  lack the opportunity or the 

incentive to Integrate their behavior with o ther te a c h e rs .  Finding
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incentives for te a c h e rs  to break  out of the isolated c la ssro o m  an d  

to work with o ther co lleagues  is a  goal of the policym akers in 

education  (Payzant, 1992).

The possibilities for a  restruc tu red  p ro fess ion  for t e a c h e r s  

w ere  cited by Lieberman (1988) and  included:

1. Establish colleagueship am ong te a c h e rs  so  they  can  
sh a re  com m on problems.

2. Provide g rea te r  reward an d  recognition for te a c h e rs .
3. Provide a n d  en large  the reward structure  to permit 

choice, renewal, an d  opportunities to grow and  learn.
4. E stab lish  a  school s truc ture  that perm its  flexibility, 

responsibility, a n d  au tonom y.
5. R esh ap e  teaching a s  an occupation to en co u rag e  young 

people  to beco m e teachers .
6. Build a professional culture in schools  tha t will 

b roaden  the  way they function an d  enab le  them  to b eco m e  m ore 
sensitive  to the com m unities, (p. 8)

N ew m ann (1993) reported that o n e  of the  criteria for 

restructuring schoo ls  is a im ed  a t  changing th e  ro les an d  

e x p e c ta t io n s  tha t  define  t e a c h e r s 1 work, including their work with 

s tu d e n ts ,  co lleag u es ,  adm inistrators, a n d  p a re n ts  and  their 

e x p e r ie n c e s  in professional deve lopm ent activities. W hen  te a c h e r s  

b e c o m e  em pow ered , their responsibilities ex p an d  beyond  th e  role of 

instruction in se lf-contained c lassro o m s. The C en te r  on 

O rganization a n d  Restructuring of Schoo ls  (1991) p rep a red  a  list of 

restructuring  criteria to be  u sed  to identify public sc h o o ls  with 

co m p reh en s iv e  restructuring program s. T he criteria cited u n d e r  the
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pro fess io n a l life of th e  te a c h e r  include functioning in d ifferen tia ted  

ro les, su c h  a s  m entoring of novices, directing curriculum 

developm ent, an d  supervising p ee rs .  T e a c h e rs  would a lso  

partic ipa te  in on-the-job  staff d ev e lo p m en t a n d  e x e rc ise  control 

o v er  curriculum an d  school policy.

Murphy (1992) dep ic ted  the  new roles a n d  responsibilities  for 

t e a c h e r s  following restructuring into th ree  ca teg o ries :  (a) e x p a n d e d  

responsibilities, (b) new  professional roles, an d  (c) new  c a r e e r  

opportun ities .  E xpanded  responsibilities entail ap p ro ach in g  school 

m a n a g e m e n t  a s  a  team , serving on te a c h e r  an d  principal se lec tion  

com m ittees ,  mentoring an d  supervising p e e rs ,  a n d  providing 

c o l le a g u e s  with opportunities for p rofessional deve lo p m en t.  Thus, 

new  c a re e r  opportunities for te a c h e r s  include becom ing lead  

te a c h e r s ,  teacher-d irec to rs ,  a n d  C a re e r  Ladder te a c h e rs .

S o m e  traditional forms of participation by te a c h e r s  include 

team  teach ing , p e e r  a ss is tan c e ,  an d  c a re e r  ladders. P e e r  a s s is ta n c e  

in c re a se d  te a c h e r s '  responsibilities by actively involving th em  in 

the  staff deve lopm ent p rocess .  Conley et al. (1988) listed s o m e  of 

th e  a d v a n ta g e s  of p e e r  a ss is ta n c e .  P e e rs  have first-hand 

ex p e r ien ces  of the  actual d em an d s  in the c lassroom  a n d  p o s s e s s  

sub jec t  expertise ; a lso , p e e r  a s s is ta n c e  m ay le sse n  the  te a c h e r 's
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s e n s e  of isolation. P e e r  a ss is ta n c e  may be  undertaken  by single 

m en to rs  o r by te a c h e rs  o rgan ized  into team s.

P e e r  a s s is ta n c e  h a s  b een  tried in schoo ls  in California, Ohio, 

Florida, New Je rsey ,  and  Missouri (Conley e t  al., 1988). However, 

te a c h e r  an d  principal failure to acc e p t  p e e r  a s s is ta n c e  m ay h am per  

its con tinued  ex is tence . Rosenholtz  (1990) indicated te a c h e r s  

avo ided  r e q u e s ts  for a s s is ta n c e  from p e e r s  b e c a u s e  this may 

d isc lo se  s o m e  professional inadequac ies .  D espite  th e s e  potential 

d raw b ack s , p e e r  a s s is ta n c e  h a s  increased  te a c h e r  involvem ent in a 

m anageria l function a n d  h a s  en co u rag ed  te a c h e rs  to take  g re a te r  

responsibility  for collegial involvem ent (Conley e t  al.).

The c a re e r  ladder program  is ano th e r  traditional form of 

participation for te a c h e rs  an d  w as  known a s  the  job ladder  program  

in s o m e  s ta te s .  A labama, Arizona, Utah, North Carolina, an d  

T e n n e s s e e  use  this approach  (Conley e t al.). Rosenholtz  (1990) 

in terp re ted  c a re e r  ladder p lans  a s  a  p ro c e ss  tha t “in tends  to bring 

ab o u t  a  sa lu tary  effect on sch o o ls  through functional a s s ig n m e n ts  in 

which ta len ted  te a c h e r s  take  on additional s ch o o l-sy s tem  

responsibilities in return for in c reased  pay  a n d  s ta tu s  to help  their 

c o l le a g u e s  improve" (p. 88).

C a re e r  ladder program s a re  des ig n ed  an d  im plem ented  in 

various  s truc tu res  in m any s ta te s .  Rosenholtz  (1990) repo rted  that
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the  c a re e r  ladder  provided sa la ry  Increm ents  plus additional 

co n trac t  d a y s  s e t  a s id e  for te a c h e rs  to work on instructional 

im provem en t p ro jects , clinical superv is ion , m entoring, a n d  

a s s is t in g  p roba tiona ry  te a c h e r s  with p ro fess iona l d ev e lo p m en t,  

T e a c h e r  leaders ,  em pow ered  by their expertise , s h a re  decision  

m aking responsib ilities  with building principals.

C a re e r  ladder p rogram s have m et so m e  res is ta n ce  from 

te a c h e r s  a n d  adm inistrators. Conley e t  al. (1988) indicated w hen 

te a c h e r s  a t th e  top of the c a re e r  ladder are  acco rd ed  higher s ta tu s ,  

egalitarian norm s may be  violated. Consequently , te a c h e rs  m ay be  

re luc tan t to a c c e p t  the program, Elevating the  s ta tu s  of te a c h e r s  

m ay b e  viewed by adm inistrators a s  a  th reat to their authority.

N o n e th e le s s ,  Rosenholtz  (1990) reported  sev e ra l  benefits  of 

c a r e e r  ladder  program s:

1 . During the ex tended  contract days, p lanned  opportunities 

for te a c h e r  collaboration w ere  o rgan ized , which resu lted  in 

in c re a se d  faculty c o h e s iv e n e ss .

2. Probationary and  experienced  te a c h e rs  b eg an  to req u es t  

techn ica l a s s i s ta n c e  on their own initiative from te a c h e r  le a d e rs ,  

who a lso  reported  benefiting a  g re a t  d ea l  from th e s e  in teractions.

3. T e ach e r  leaders  provided in-service p rogram s b a s e d  on 

top ics  identified by individual school faculties.
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4. Principals an d  faculties confronted and  com m unica ted  

with e a c h  o ther on professional is su es ;  faculty m ee tin g s  

evolved  into su b s tan tiv e  decision-m aking a re n a s .

The organizational c h a n g e s  an d  structural c h a n g e s  in schoo ls  

for s h a re d  decision making have  shifted pow er to o ther 

s takeho lde rs .  S h a re d  decision making s tra teg ies  have  b een  

prom oted a s  a  m e a n s  of improving decisions abou t teach ing  an d  

learning. However, '‘a s  te a c h e rs  an d  principals renego tia te  the 

te rm s  of their work, creating  th e se  new roles and  s tru c tu re s  will 

undoubtedly  p roduce  conflicts over  turf, rew ards , an d  

responsibilities” (Lieberman, 1988, p. 6 ). S h a re d  decis ion  making 

a lso  p laces  heavy d e m a n d s  on tea c h e rs '  an d  principals ' time.

Participatory p r o c e s s e s  bring te a c h e r s  into co n tac t  with e a c h  

o ther  in w ays o ther than social. In sh a re d  decision making, they 

e n g a g e  in conflict with o ther adults  an d  m ust learn  to  nego tia te  

d ifferences and  com e to decisions (Weiss, C am bone, & Wyeth, 1992).

R osen  (1993) reported  that the  transition to sh a re d  pow er  in 

R ochester ,  D ade County, Pittsburgh, an d  L ancaste r  w a s  not 

particularly sm ooth. T e a c h e rs  indicated they  n e e d e d  training in 

conflict resolution, leadersh ip , an d  adm inistrative m a tte rs  th a t  a re  

now their responsibility. Districts m ust b e  p rep ared  to offer
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training in group p ro c e s s e s  not only for te a c h e rs  bu t for p a re n ts  and  

all o the rs  sitting on decision making com m ittees  (R osen , 1993).

T e a c h e rs  realized that sh a re d  decision making m ean t  sh a re d  

pow er, s h a re d  responsibility, and  s h a re d  accountability . L ieberm an 

(1988) found tha t a  te ach e r  in an  ex p an d ed  leadersh ip  role b e c a m e  

involved in a  com prehensive  se r ie s  of ac tions  that included building 

t ru s t  a n d  rapport, making a n  organizational d iagnosis ,  building skill 

a n d  confidence in o thers, using reso u rces ,  a n d  dealing with the 

c h an g e  p rocess .

T h e se  s tra teg ies  a re  u sed  by teach e r  lead e rs  to build 

s tru c tu re s  for co llaborative work with their p e e rs .  Smith (1987) 

repo rted  tha t te a c h e rs  in a  collaborative school monitor one 

a n o th e r 's  perform ance, s e t  limits on o thers ' behavior, a n d  take 

responsibility for helping their co lleagues .  R o sen  (1993) ind icated  

th a t  “in co llaborative environm ents , pow er is ultimately s h a re d  by 

th o se  who h av e  the  energy, p e rsev eran ce , a n d  curiosity to m ee t  the 

ch a llen g e  of improving their schools" (p. 39).

S u m m ary

C h ap te r  2  co n s is ted  of a  review of literature pertinen t to 

educational decis ion  making. It w as  divided into four sec tio n s ;  (a) 

Hum an Motivation and  T e ach ers ,  (b) Restructuring in Education, (c)
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S ite -b ased  M anagem ent, and  (d) T each ers ' Roles and  

R esponsibilities. A sum m ary of this  literature is provided  below.

In o rder  to a d d re s s  the n eed  to improve the  quality of 

ed u ca tio n  successfu lly  in the United S ta te s ,  r e s e a rc h e r s  indicated 

tha t  school sy s te m s  n eed  to focus on te a c h e rs  and  the troub lesom e 

p rob lem s of motivation an d  commitment. This time, how ever, policy 

m a k e rs  a n d  adm in is tra to rs  m ust recognize  their responsibility  to 

nurture  the  com m itm ent tha t this nation e x p e c ts  from its te a c h e rs .  

T herefo re , th o se  who call for m ore motivated, en th u s ia s t ic  t e a c h e r s  

should  first co n s id e r  tha t  which m otivates any o ther worker: a  

supportive  a tm o sp h e re ,  opportunities to sh a re  in th e  d ec is io n ­

making p ro cess ,  and  a  s e n s e  of purpose.

T heories  of motivation, both need  an d  p ro c e ss  theories , 

s u g g e s t  that individuals both n e e d  a n d  value intrinsic rew ard s  for 

the  work that they do. T each ers  ex p ress  a  desire  for 

self-determ ination , a  "higher order" n e e d  accord ing  to M asiow ’s  

h ierarchy of n e e d s .  According to Vroom's (1964) 

e x p e c tan cy /v a len ce  theory, p eop le  d es ire  certain  rew ard s  for which 

they  will strive if they  believe tha t their input will resu lt in the  

d e s ired  ou tcom e. So , educato rs , who typically perceive  autonom y, 

recognition, a n d  feelings of com p eten ce  an d  accom plishm ent a s  

rew ards , will work toward th o se  goals  if they  perce ive  them  a s
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atta inable . As a  result of examining te a c h e rs  from this more hum an 

a n d  holistic perspec tive , policy m akers  have b eg u n  to res truc tu re  

school s y s te m s  in o rder  to stimulate motivation and  com m itm ent on 

the  part  of te a c h e rs  and  in the h o p es  of creating a  m ore  effective 

ed u ca tio n  system .

To em pow er school personnel, policy m akers  in a  num ber of 

s t a t e s  institu ted  restructuring s tra te g ie s ,  m ost of which include 

so m e  form of s i te -b a se d  m an ag em en t,  requiring s tructural 

decen tra liza tion  and  the  devolution of authority. In o th e r  w ords, 

sch o o ls  beco m e more autonom ous, and  those  m ost affected  by 

d ec is io n s  w ere  involved in making the decisions. Thus, not only 

t e a c h e r s  an d  principals but a lso  p a ren ts  co llaborate  in o rd e r  to 

define goals  a n d  solve problems In primarily th ree  a r e a s :  budgeting, 

curriculum, and  staffing. In New York sta te , e d u c a to rs  reported  that 

su c c e ss fu l  im plem entation of s i te -b a se d  .m a n a g e m e n t  req u ire s  a  

g re a t  dea l of time on the part of both te a c h e rs  a n d  adm inistra to rs  

a n d  th a t  s taffs  som etim es  fear newly defined roles. T hus , c lea r  

com m unication and  staff developm ent a re  cons ide red  key to 

s u c c e s s fu l  restructuring .

Central, a lso , to the  restructuring effort is the  n e e d  to 

redefine  the ro les  an d  responsibilities of te a c h e rs  so  tha t  t e a c h e r s  

a re  provided with m ore training, trust, au tonom y, and  collegial
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opportunities . In this way, the  professional s ta tu s  of te a c h e r s  is 

greatly  e n h a n c e d ,  and  they are  provided with opportunities to b reak  

ou t of the  isolation of the  classroom . As te a c h e r s  b ecom e 

em pow ered , they take  on more responsibility an d  m ore work 

m entoring  novices , directing curriculum deve lopm en t,  an d  

supervising p ee rs .  T h e se  c h a n g e s  are  not all sm ooth; never the less ,  

t e a c h e r s  realize tha t s h a re d  decision making m e a n s  sh a re d  power.



CHAPTER 3 

R esea rch  Methodology an d  Instrum ents

In tro d u c t io n

D escribed  in this section a re  the resea rch  p ro ced u res  u sed  in 

this s tudy. The p ro ced u res  included the  se lec tion  of the  sam p le ,  the 

d ev e lo p m en t and  refinem ent of the  instrument, the  pilot s tudy, 

gathering of da ta , a n d  the plan for analyzing the  data .

Selection of the Sam ple

The population for this s tudy co n s is ted  of the te a c h e r s  from 

the  First T e n n e s s e e  Developmental Planning District of th e  S ta te  of 

T e n n e s s e e  during the  1993-94 school year. For the p u rp o se s  of this 

s tudy, a n  e lem entary  school w a s  defined a s  any  single school listed 

in the  sampling fram e a s  having a  composition of any s e r ie s  of 

g ra d e s  beginning below grade 6 .

The sam pling fram e used  In selecting the sam ple  w as  the 

1993-94  Directory of T e n n e s s e e  Public S ch o o ls . The sampling 

fram e provided a  school number, ad d ress ,  te lephone num ber, num ber 

of te a c h e r s ,  a n d  principal's n am e  along with o ther  information for 

all schoo ls .  O ne hundred  twenty-five schoo ls  w ere  identified within 

th e  d e s ig n a te d  developm ental a re a  a s  meeting the  definition of

4 9
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e lem en tary  school. In an  effort to maximize the  pow er of th e  study 

all 125 sc h o o ls  w ere  included in this study.

Using the  formula below, the s ize  of the  sam ple  w as  

d e te rm ined : w here  sam ple  size; p = the extent (in p e rcen tag e )  to 

which th e  r e se a rc h e r  be lieved  that the  attitude ex is ts  in th e  ta rg e t  

population  th a t  will favor additional involvem ent into dec is ion  

making; q -  the  ex tent (in percen tage) to which th e  r e se a rc h e r  

be lieved  tha t the  a ttitude  ex ists  in the ta rg e t  population th a t  will 

not favor additional involvement into decision making; D = e q u a ls

the  band  of confidence (in percentage) the  re se a rc h e r  h a s  in p; «  D

divided by the  t value for the level of confidence se le c ted  for the 

s tudy. A sam ple  s ize  (n) of 323 te a c h e rs  w as  de term ined  an  

a d e q u a te  sam ple  s ize  u nder  the following conditions. The level of 

s ignificance is .05. The ex p ec ted  support for in c reased  involvem ent 

in the  ta rg e t  population is es tim ated  to be  70%  with a  margin of 

error of ±5%  (Garrett, 1926, p, 239).

pq (.70)(.30)
H =  _________  =   » 322.73 a  323

( 3p ) 2  ( .0 5 / 1 .9 6 )2

This sam ple  s ize  w as  ad justed  to a cco u n t  for ineligibles and

non re sp o n se  using the following formula: w here  n = the  ad justed

sam p le  size, n °  the calculated  sam ple  size; e  « the  proportion of
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eligibles e x p ec ted  to be on the  sampling list; an d  r = the proportion 

of re sp o n d en ts  expec ted  (Henry, 1990, pp. 124-125). B ec au se  of the 

nature  of the  sam pling frame, an  accuracy  of 1 0 0 % could b e  obtained 

in se lec ting  eligible responden ts .  An es tim ate  of 6 0%  return w as  

e x p e c te d  even  with an  a ttem pt to conduc t in-person  adm inistration 

of the  questionnaire .

n 3 2 3
n -  ______  » ________  » 538

(e )(r)  ( 1 ) (.60)

After adjusting the original sam ple  for the  ex p e c te d  100%  

eligibility factor and  the 60%  es tim ated  return factor, a n  initial 

sam p le  s ize  of 538 w a s  determ ined  in order to provide for the  

previously determ ined ad e q u a te  sam ple  size.

In o rder  to prevent b ias  a s  a  result of school s ize , 20%  of the 

te a c h e rs  in e ach  school w ere  sam pled . A sys tem atic  sampling 

techn ique  w as  used  to se lec t  2 0 % of the  te a c h e rs  from e a c h  school 

roster. T hus  the  20%  teacher  sam ple  would be a d e q u a te  to obtain 

the  n e e d e d  sam ple  s ize  an d  a s su re  equal representa tional 

opportunity for e a c h  school.

Q uestionnaire

After a  review of re la ted  literature, consu lta tion  with the  

com m ittee  chairm an, an d  d iscu ss io n s  with the  re se a rc h e rs
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conducting parallel s tudies , it w a s  de term ined  th a t  a  su rvey  would 

b e  the m ost appropriate  m ean s  of gathering d a ta .  The survey  

conta ined  a  dem ographic  section an d  a  questionnaire.

The first section  w as  des ig n ed  to provide d em ograph ic  

information ab o u t the  individual completing the form. The p e rso n a l 

dem ograph ic  d a ta  s h e e t  included six a re a s :  ag e ,  gender , teaching  

a ss ig n m en t,  h ighest d eg ree , C areer  Ladder s ta tus , and  y e a r s  of 

e x p er ien ce ,  information received from the pe rso n a l d a ta  s h e e t  did 

not re late  to the  testing of the  hypotheses.

The se c o n d  section of the survey contained a  ques tionna ire  

th a t  co n s is te d  of two Likert s c a le s  for e ach  p h ra se .  T he  first Likert 

s c a le  m e a su re d  the  re sp o n d en t’s  perception of the  ac tual level of 

involvement, while the  seco n d  sc a le  m e a su re d  the re sp o n d e n t 's  

percep tion  of the  ideal level of involvement. Both Likert s c a le s  

ran g ed  from 1 to 5 representing  total involvement to no 

Involvement. S ta te m e n ts  in the questionnaire  con ta ined  th ree  

s u b s c a le s  rep resen ting  principals ', te ach e rs ' ,  an d  parents* level of 

involvement in school decision making in the a r e a s  of budget,  

personne l,  an d  curriculum. The survey  w as  d eve loped  with the 

coopera tion  of the  re se a rc h e rs  conducting parallel s tu d ies .  It w a s  

d e s ig n e d  to accurate ly  m easu re  the percep tions  of the  th re e  a r e a s  

w hen  the  re sponden t w as  either a  principal, paren t,  or teach e r .
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A pilot s tudy  w as  initiated in the  Bristol T e n n e s s e e  School 

S y s tem  in o rder  to field te s t  the  questionnaire . T he su rvey  u s e d  in 

the  pilot s tudy  w a s  d es ig n ed  to m e a su re  to w hat ex ten t specific  

g roups  partic ipated in decision making a t the  school level. The 

original instrum ent w as  des ig n ed  in such  a  m anner a s  to a ttem pt to 

acco m m o d a te  surveying a  variety of g roups sim ultaneously . The 

g roups  su rv ey ed  included K-12 teach e rs ,  paren ts ,  a n d  principals. 

Using a  sys tem atic  random  sampling technique, te a c h e r s  w ere  

se le c te d  from all six e lem entary  schools , the  junior high, an d  the 

high school. All principals in the Bristol T e n n e s s e e  School S y s tem  

w ere  surveyed . The pa ren ts  surveyed w ere  m em bers  of the  

execu tive  b o a rd s  of the  P aren t T e ach e r  A ssociations a s  well a s  

individuals random ly se le c te d  from all sch o o ls .  All partic ipan ts  

indicated the  g rad e  level they rep resen ted  or in which they  had  

children in o rder  to give the re se a rc h e rs  an  indication of the  g rade  

leve ls  su rveyed .

A cover letter w as  provided explaining the  pu rp o se  of the 

su rvey  along with directions for completing the  instrum ent. The 

form at co n s is te d  of two Likert s c a le s  for e a c h  ca teg o ry  p laced  

u n d e r  teach e r ,  paren t,  a n d  principal head ings. The first Likert sca le  

a s k e d  the  participant to respond  to how each  rep resen ta tive  of that 

ca tegory  w a s  involved in decision-making. The s e c o n d  Likert sca le
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re q u e s te d  th e  partic ipant to indicate how th e  rep re sen ta t iv e  of tha t 

ca tegory  should  be involved in decision-making. The sca le  ranged  

from 1 to 5 with 1 rep resen ting  no input, 2 rep resen ting  little input, 

3 rep resen ting  so m e  input, 4 representing m ajor input, and  5 

re p re se n t in g  total input.

An additional s p a c e  provided an  opportunity for partic ipan ts  to 

indicate specific ex am p les  of how they believed they  should  be 

involved in the  d esc rib ed  decision. A com m ent sec tion  w a s  a lso  

provided to a d d re s s  any a re a s  not included in the survey.

The ca teg o r ies  included in the survey w ere  school budget, 

p e rso n n e l  se lec tion , curriculum determ ina tion , se le c t io n  of 

instruc tional m ateria ls ,  capital outlay, form ation of sy s te m -w id e  

policies, a n d  es tab lishm en t of the  school ca lendar . Additional a r e a s  

included involvem ent in the  d eve lopm en t of system -w ide  policies, 

school g o a ls  a n d  objectives, grading an d  reporting p ro ced u res ,  

personne l evaluation, an d  pupil services.

A careful review of the feedback  ga ined  through the  pilot 

su rvey  rev ea led  the following in regard  to th e  instrum ent:

1. The instrum ent w as  organized  in a  complex form at that 

c re a te d  confusion for those  being surveyed.

2. T he information obtained from the survey did not lend
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itself to so p h is t ica ted  m e th o d s  of s ta tis tica l a n a ly s is  for 

re sea rch  purposes .

3. The con ten t of the  ca tegories  w as  am biguous, creating 

uncertain ty  by the  resp o n d en ts .

4. The re sp o n d en ts  indicated limited knowledge of the  a r e a s  

being surveyed .

5. The title "Shared Decision Making Survey" provided the  

re sp o n d e n ts  information pertaining to the survey  tha t could h ave  

b iase d  the  re sp o n ses .

6 . Likert s c a le s  w ere  too narrow and  additional clarity w as  

n e e d e d  for each  numerical choice on the sca les .

F e e d b a c k  from the  pilot s tudy strongly indicated th a t  the 

su rvey  q u e s tio n s  w ere  too difficult a n d  c rea ted  confusion am ong  

m any attempting to com plete it. A more concise  form at w as  then  

d ev e lo p ed  that kept all of the original su b sc a le s .  This form at 

c o n s is ted  of 60 items, e a c h  of which w as  followed by two Likert 

s ca le s .  The Likert s c a le s  w ere also  ch an g ed  to re p re sen t  

p e rc e n ta g e s  of involvement. This allowed p a ren ts ,  te a c h e rs ,  a n d  

principals to respond  In a  more uniform, sim pler context. The 

instrum ent w as  o n ce  ag a in  reviewed by individuals rep resen tin g  the 

Bristol T e n n e s s e e  PTA Council. The revisions w ere  s e e n  a s  

favorable . A se r ie s  of letters w a s  deve loped  stating the  p u rp o se  of
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th e  s tudy, requesting  cooperation  of the  principal of the  se le c te d  

schoo ls ,  a n d  outlining p ro ced u res  tha t would be followed.

Data Collection 

The principal of each  school w a s  con tac ted  by te lep h o n e  to 

solicit support for the  study. The questionnaire  w as  printed an d  

taken  to e a c h  school by one of three re se a rc h e rs  involved in the 

parallel s tu d ies .  Each re se a rc h e r  d isc u s se d  with the principal the  

p ro c e d u re s  a n d  directions for completing the  q u es tio n n a ires .  The 

re sp o n d e n ts  from the  teach e r  an d  paren t population w ere  randomly 

se le c ted .  All th ree  re se a rc h e rs  recognized the  im portance  of the  

principal's  role in the gathering of the d a ta .  The principal's  support  

w a s  critical not only for h is/her participation, but w a s  a lso  

n e c e s s a ry  in gathering teach e rs ' and  paren ts ' n a m e s  for th e  parallel 

s tu d ie s .  Therefore , any  direction the principal s u g g e s te d  in 

ga thering  su rvey  information w a s  taken  if it did not com prom ise  the  

integrity of the  study.

D ata_A nalysis

The h y p o th ese s  w ere  s ta ted  in re sea rch  format in C hap te r  1 .

All h y p o th e se s  were te s ted  in the null format. All d a ta  collected  

w ere  e n te re d  into the  Statistical P ack ag e  for th e  Social S c ie n c e s  

(S P S S )  for analysis.
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H y p o th eses  1  through 3 dealt with t e a c h e r s ’ pe rcep tions  

regard ing  levels of involvement in the  budgetary  p ro cess .

H ypo thes is  1 dea lt  specifically with t e a c h e r s ’ p e rc e p tio n s  of their 

own level of involvement in budgetary  decision making. This 

hypothesis  w a s  m e a su re d  with items 4, 28, 51, 54, 58, an d  59 in the 

q ues tio n n a ire .  Hypothesis 2  dealt with t e a c h e r s ’ p e rcep tio n s  of 

p a r e n ts ’ level of involvement in budgetary  decision  making an d  w as  

m e a s u re d  by items 8 , 17, 25, 38, 52, and  55 in the  questionnaire . 

H ypo thes is  3 d ea l t  with te a c h e rs '  pe rcep tions  of princ ipa ls’ 

involvem ent in budgetary  decision making and  w as  m e a s u re d  by 

item s 9, 16, 33, 39, 44, and  48  in the  questionnaire .

H yp o th eses  4  through 6  dea lt  with te a c h e r s '  pe rcep tions  

regard ing  levels of involvement in staffing. H ypothesis  4  dea lt  

specifically with th e  te a c h e rs '  percep tions  of their own level of 

involvem ent in decision making regarding staffing a n d  w a s  

m e a su re d  by items 12, 15, 24, 29, 34, 37, and  57  in the 

q ues tionna ire .  Hypothesis  5 dealt with t e a c h e r s ’ pe rcep tions  of 

p a re n ts '  level of involvement in decision making regard ing  staffing 

a n d  w a s  m easu red  by items 3, 5, 10, 14, 27, 32 , and  36  in the 

ques tionna ire .  H ypothesis  6  dea lt  with te a c h e rs '  p e rcep tio n s  of 

principals ' involvem ent in decision making regarding staffing an d
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w as  m e a su re d  by items 1, 18, 22, 26, 41, 50, and  60  in the 

q u e s t io n n a i r e .

H y p o th eses  7  through 9 dea lt  with t e a c h e r s ’ p e rcep tio n s  

regard ing  levels of involvement in school curricula. H ypo thesis  7 

d e a l t  specifically with the  te a c h e rs '  p e rcep tio n s  of their ow n level 

of involvement in decis ion  making regarding curricula a n d  w a s  

m e a su re d  by items 2, 7, 11, 19, 40, 45, and 47  in the questionnaire . 

H ypo thes is  8  d ea l t  with te a c h e rs '  percep tions  of p a re n ts '  level of 

involvem ent in decision making regarding the  curricula an d  w a s  

m e a su re d  by item s 20, 21, 23, 30, 42, 46, an d  49 in the  

q u es tio n n a ire .  H ypothesis  9 dealt  with te a c h e r s '  p e rcep tio n s  of 

p rinc ipa ls’ level of involvem ent in decision  making regard ing  

curricula an d  w as  m easu red  by p h ra se s  6 , 13, 31, 35, 43, 53, an d  56 

in th e  ques tionna ire .

T he  Wilcoxon m atched-pairs  s igned-rank  te s t  w as  u s e d  to te s t  

h y p o th e se s  1 through 9. The alpha level for e a c h  hypothesis  w a s  se t  

a t  .05. T he rationale for selecting this particular te s t  w a s  th a t  the  

d a ta  ga in ed  from the  survey instrum ent w ere  a t  ordinal level, the 

s a m e  individuals w ere  a s s e s s e d  using two sc a le s ,  an d  th e  two 

a s s e s s m e n t s  w ere  d ep en d en t.  The S P S S  statistical ana lys is  

p rogram  w as  u sed  to analyze the data.
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Instrument Re liability.

The initial te s t  u sed  to ana lyze  the returned  su rv ey s  w as  a  

te s t  of instrum ent reliability. The q u es tionna ire  w as  su b je c te d  to a  

te s t  of internal co n s is ten cy  using th e  sta tis tical a n a ly s is  t e s t  th a t  

p ro d u c e s  the  reliability coefficient C ro n b ach 's  Alpha. Q uestion  

g roups  th a t  form ed the  b as is  for 18 s e p a ra te  co n s tru c ts  w ere  

su b je c te d  to the  internal cons is tency  testing in o rder to improve 

the  reliability m e a su re  of e a c h  construct.

The a s s e s s m e n t  of the  construct relating to te a c h e r s '  

pe rcep tion  of their ac tual involvement in budgetary  d ec is io n s  (H-|) 

u sed  re sp o n s e s  under "presently occurs" on survey item s 4, 28, 51, 

54, 58, an d  59. Analysis revealed  a  Cronbach Alpha coefficient of 

.6680. Deleting question  28 from the survey resu lted  in an  in c rease  

in the  coefficient to a  maximum potential of .7093.

T he  a s s e s s m e n t  of th e  construc t relating to te a c h e r s ’ 

percep tion  of their ideal level of involvement in bu d g e ta ry  d ec is io n s  

(H-j) u se d  re sp o n se s  under "should occur" on survey  item s 4, 28, 51, 

54, 58 , a n d  59. Analysis revealed  a  Cronbach Alpha coefficient of 

.6814. Deleting question 28 from the survey resu lted  in an  increase  

in th e  coefficient to a  maximum potential of .6978.

T he a s s e s s m e n t  of the  construc t relating to t e a c h e r s ’ 

percep tion  of p a re n ts '  actual level of involvement in budgetary
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d ec is io n s  (Hg) u sed  re sp o n se s  under "presently occurs" on survey  

items 8 , 17, 25, 38, 52, and  55. Analysis revealed a  C ronbach  Alpha 

coefficient of .7294 which w as  a s  high a s  could b e  ob ta ined .

T he  a s s e s s m e n t  of the construct relating to t e a c h e r s ’ 

percep tion  of p a re n ts ’ ideal level of involvement in b udge ta ry  

dec is io n s  (Hg) utilized re sp o n se s  under “should  occur" on survey  

items 8 , 17, 25, 38, 52, an d  55. Analysis revealed a  Cronbach  Alpha 

coefficient of .7992. The deletion of any  of the  q u es tio n s  in this 

co n s tru c t  would not in c rease  the coefficient.

The a s s e s s m e n t  of the  construc t relating to te a c h e r s '  

pe rcep tion  of principals ' actual level of involvement in the  

budgetary  p ro c e ss  (H3 ) u sed  re sp o n se s  under “presently  occurs"  on 

survey  item s 9, 16, 33, 39, 44, and  48. Analysis revea led  a  

C ronbach  Alpha coefficient of .7254. Deleting ques tion  4 4  from the 

su rvey  resu lted  in an  in crease  in the  coefficient to a  maximum 

potentia l of .7394.

T he  a s s e s s m e n t  of the  construct relating to te a c h e r s '  

pe rcep tion  of principals’ ideal level of involvement in the budgetary  

p ro c e ss  (H3 ) u sed  re sp o n s e s  under “should occur" on su rvey  item s 9, 

16, 33, 39, 44, and  48. Analysis revealed a  Cronbach Alpha 

coefficient of . 8111. The deletion of any  of the  q u es tio n s  in this 

co n s tru c t  would not Increase  the  coefficient.
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The a s s e s s m e n t  of the construc t relating to t e a c h e r s ’ 

percep tion  of their ac tual level of involvem snt in p e rsonne l 

d ec is io n s  (H4 ) u se d  r e sp o n se s  under "presently occurs" on survey  

items 12, 15, 24, 29, 34, 37, an d  57. Analysis revealed  a  C ronbach 

Alpha coefficient of .7004. T he deletion of any  of the  q u es tio n s  in 

th is  co n s tru c t  would not in c rease  the  coefficient.

The a s s e s s m e n t  of the  construct relating to te a c h e r s '  

pe rcep tion  of their ideal level of involvement in p e rso n n e l  d ec is io n s  

(H4 ) utilized re sp o n s e s  under “should occur" on survey  item s 12, 15, 

24, 29, 34, 37, a n d  57. Analysis revealed  a  Cronbach  Alpha 

coefficient of .7090. The deletion of any  of the  q u es tio n s  in this 

co n s tru c t  would not in crease  the  coefficient.

The a s s e s s m e n t  of the  construct relating to te a c h e r s '  

pe rcep tion  of p a re n ts ’ actual involvement in p e rso n n e l  d ec is io n s  

(H5 ) u se d  re sp o n s e s  under “presently  occur" on survey  item s 3 , 5,

10, 14, 27, 32, and  36. Analysis revealed a  C ronbach Alpha 

coefficient of .6854. T he deletion of any of th e  q u es tio n s  in this 

co n s tru c t  would not in c rease  the coefficient.

T he a s s e s s m e n t  of the  cons truc t relating to te a c h e r s ’ 

percep tion  of p a re n ts '  ideal level of involvement in p e rso n n e l  

d ec is io n s  (Hg) utilized re sp o n s e s  under “should  occur" on su rvey  

item s 3, 5, 10, 14, 27, 32, an d  36. Analysis revealed  a  C ronbach



Alpha coefficient of .7714. The deletion of any of the  q u es tio n s  in 

this  co n s tru c t  would not in c rease  the coefficient.

The a s s e s s m e n t  of the  construct relating to te a c h e r s ’ 

p e rcep tion  of principals ' ac tual level of involvem ent in p e rso n n e l  

d ec is io n s  (Hg) u se d  re sp o n s e s  under  “presently  occur” on survey 

items 1, 18, 2 2 , 26 , 41 , 50, an d  60. Analysis revealed  a  Cronbach 

Alpha coefficient of .7606. Deleting question  50 from th e  survey  

resu lted  in an  in crease  in th e  coefficient to a  maximum of .7836.

The a s s e s s m e n t  of th e  construct relating to te a c h e r s '  

pe rcep tion  of principals ' ideal level of involvement in p e rso n n e l  

d ec is io n s  (Hg) u se d  re sp o n s e s  under “should occur" on survey  items 

item s 1 , 18, 22, 26, 41, 50, an d  60. Analysis revealed a  Cronbach 

Alpha coefficient of .7408. Deleting question  50 from th e  survey  

resu lted  in an  inc rease  in the  coefficient to a  maximum of .7799.

The a s s e s s m e n t  of the  construct relating to te a c h e r s ’ 

pe rcep tion  of their ac tua l  level of involvement in curricula 

d ec is io n s  (H7 ) u se d  re sp o n se s  under “presently  occur" on survey 

item s 2, 7, 11, 19, 40, 45, an d  47. Analysis revealed  a  C ronbach 

Alpha coefficient of .6212. Deleting question  11 from th e  survey  

resu lted  in an  in crease  in the  coefficient to a  maximum of .6499.

T he a s s e s s m e n t  of the  construct relating to te a c h e r s '  

pe rcep tion  of their ideal level of involvement in curricula d ec is io n s
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(Hy) u sed  r e sp o n se s  under “should occur" on survey  item s 2 , 7, 1 1 ,

19, 40 , 45, an d  47. Analysis revealed  a  C ronbach  Alpha coefficient 

of .7003. Deleting question  11 from th e  survey  resu lted  in an  

in c re a se  in the coefficient to a  maximum potential of .7326.

The a s s e s s m e n t  of the  construct relating to te a c h e r s '  

pe rcep tion  of p a re n ts '  actual involvem ent in curricula d ec is io n s  

(Hs ) u s e d  r e sp o n s e s  under "presently occurs" on survey  item s 20,

21, 23, 30, 42, 46, and 49. Analysis revealed  a  Cronbach Alpha 

coefficient of .7470. Deleting question  42  from the su rv ey  resu lted  

in a n  in c re a se  in the coefficient to a  maximum potential of .7572.

The a s s e s s m e n t  of th e  construc t relating to te a c h e r s '  

pe rcep tion  of p a re n ts '  ideal level of involvem ent in curricula 

d ec is io n s  (H8 ) u sed  re sp o n s e s  under "should occur" on survey  item s

2 0 , 21, 23, 30, 42, 46, an d  49. Analysis revealed  a  C ronbach Alpha 

coefficient of .8333. Deleting question  42 from th e  su rvey  resu lted  

in a n  in c rease  in the coefficient to a  maximum potential of .8343.

T he  a s s e s s m e n t  of the  construct relating to te a c h e r s '  

pe rcep tion  of principals’ ac tual level of involvem ent in curricula 

d e c is io n s  (Hg) u se d  re sp o n s e s  under “presently  o ccu rs” on  survey  

item s 6 , 13, 31, 35, 43, 53, and  56. Analysis revealed  a  Cronbach 

Alpha coefficient of .7030. Deleting question  56 from the  su rvey  

resu lted  in an  in c rease  in the  coefficient to a  maximum of .7399.



T he  a s s e s s m e n t  of the  construct relating to t e a c h e r s '  

pe rcep tion  of principals’ ideal level of involvem ent in curricula 

dec is io n s  (Hg) utilized re sp o n s e s  under “should  occur" on survey  

item s 6 , 13, 31, 35, 43, 53, an d  56. Analysis revealed  a  C ronbach 

Alpha coefficient of .7595. T he deletion of an y  of the  q u es tio n s  in 

th is  co n s tru c t  would not in c rease  the  coefficient.

S u m m ary

This ch ap te r  included the  m ethods an d  p rocedures  u se d  in this 

descrip tive  study. The instrument des ig n ed  by the  r e se a rc h e r s  w a s  

v a lida ted  through a  pilot study. The statistical p rocedure ,  

C ro n b ach 's  Alpha, w as  u sed  to inc rease  the reliability of the  

instrum ent. T he statistical t e s t  u se d  w as  the  Wilcoxon m atch ed -  

p a irs  s ig n ed -ran k  test .



CHAPTER 4

P resen ta tion  of D ata  an d  Analysis of Findings 

Introduction

The p u rp o se  of this study w as  to ana lyze  the  d ifferences  

b e tw een  e lem en tary  teachers* percep tions  of the  am o u n t of 

involvem ent teach e rs ,  paren ts  an d  principals h av e  in school decision  

making a n d  the am ount of involvement that should  exist. D ata  w ere 

g a th e re d  from th e  125 e lem entary  schoo ls  in the  First T e n n e s s e e  

Developm ental Planning District by m e a n s  of a  survey. The survey  

co n ta in ed  two sec tions . The first section  re q u e s te d  r e s p o n s e s  to 

s e v e n  dem ographic  questions  about the teacher. The se c o n d  section 

re q u e s te d  re sp o n s e s  to 60 items, each  with two Likert s c a le s .

Su rveys  w ere delivered to each  of the  125 e lem en tary  schoo ls  

by o n e  of the  re sea rch e rs .  Surveys  w ere distributed to 2 0 %  of the 

s e le c te d  te a c h e rs .  A total of 377  surveys w as  returned . This 

re p re se n te d  72%  of the  sam ple  population.

T he d a ta  obtained  from the survey w ere  ana lyzed  and  

in terpre ted  in this chap te r .  The first section  reports  the 

d em o g rap h ic  information. The se c o n d  section p re se n ts  the  ana lysis  

of the  te s ts  conducted  for ea c h  of the  nine hyp o th eses .  All

65
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d a ta  w ere  ana lyzed  using the  S P S S  statistical program . D ata  w ere  

individually e n te re d  rather than using scan  cards .

Dem ographic Data 

T e a c h e rs  responding  to the survey com pleted  s e v e n  

dem ograph ic  questions. The seven  ques tions  covered  (a) curren t 

teaching  position, (b) C areer  Ladder s ta tus , (c) ag e ,  (d) g ender ,  (e) 

h ighest d e g re e  obtained, (f) years  of experience , and  (g) if any  

training had b een  received  in s i te -b ased  m an ag em en t.  D ata  resu lts  

a re  included in this section.

C urren t T each ing  Position

T e a c h e rs  reported  their curren t teaching  position in 

c a teg o r ie s  K-2, 3-5, 6 -8 , an d  other teaching ass ignm en t.  Of th o se  

responding , K-2 te a c h e rs  rep resen ted  37.2%  (q =  136) of the  return. 

T e a c h e rs  in g rad es  3-5 rep resen ted  36,6%  (a** 134) of th e  return. 

T e a c h e rs  in g rad es  6 - 8  rep resen ted  7.9%  ( a =  29) of the  return. 

T e a c h e rs  in o ther teaching  ass ig n m en ts  rep resen ted  18.3%  ( a =  67) 

of the  return. Data showing this distribution of teach ing  positions 

a re  show n in Figure 1.
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C urren t T eaching Position

16 •  8 O  O th e rI K-2 13 - 5

Figure 1 . Current teaching position.

C aree r_L adde r  S ta tu s

T e a c h e rs  indicated if they w ere  on C aree r  Level I, C a re e r  Level 

II, C a re e r  Level III, or if they  did not participate in the  C a re e r  

Ladder Program. Of th o se  responding, C a ree r  Level I te ach e rs  

re p re se n te d  73 .9%  ( a =  272) of the  return. C aree r  Level II te a c h e rs  

re p re sen ted  3.0%  ( a -  11) of the return. C aree r  Level III te a c h e rs  

re p re se n te d  11% {n=  42) of the return. T e a c h e rs  not participating 

in the  C a ree r  Ladder rep resen ted  1 1 .7% (n = 43) of the  return.

T here  w ere  9 missing c a s e s .  Data showing this distribution of 

C a re e r  Ladder s ta tu s  a re  illustrated in Figure 2.
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C a re e r  L adder

H N o n e  I  Level I H I  Level II D  Level III

Figure 2 . C areer  Ladder sta tus .

Age

R e sp o n d e n ts  reported their a g e  in one of the  following 

ca tego ries :  (a) 20-29, (b) 30-39, (c) 40-49, (d) 50-59, a n d  (e) 60 or

older. The 20-29 a g e  category rep resen ted  1 2.2 %  (n = 45) of the

return. The 30-39 a g e  category rep resen ted  29 .9%  ( a =  110) of the

return. T he 40-49 a g e  category rep resen ted  43.5 % (n =  160) of the

return. The 50-59 category rep resen ted  13.0% (q = 48) of the return 

T h e  60 or older category  rep resen ted  1.4% ( n =  5) of the  return.

T here  w ere  9 missing c a s e s .  Age of re sp o n d en ts  is illustrated in 

Figure 3.
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■  2 0 - 2 9  B s O-3 9  [M] 4 0 - 4 9  □  5 0 - 5 9  ■  6 0 - 0 ld e r

Figure 3 . Age of the respondent.

G ender

The re sp o n d en ts  reported  their g en d e r  in two ca teg o r ies .  Of 

th o se  responding , there  w ere 8.4%  ( n *  31) m ales an d  91,6 %

(n  o 337) fem ales  who responded, There w ere  8  missing c a s e s .  

G e n d e r  of re sp o n d en ts  is illustrated in Figure 4.
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G ender Irr

I  M ale B  Fem ale

Figure 4 . G ender  of Respondent.

H ighest D egree  Obtained

R esp o n d en ts  reported the highest d e g re e  ob ta ined  a s  either a  

B achelor 's  D egree, M aster 's  D egree, Specialist D egree , or Doctorate 

D egree. T e a c h e rs  with a  Bachelor's  Degree rep resen ted  51 .5%

(£L= 190) of the return. T e ach ers  with a  M aster’s  D egree  

re p re se n te d  48 .0%  ( a =  177) of the return. T e a c h e rs  with a  

Specia list D egree  rep re sen ted  .3% ( a =  1 ) of the return. T e a c h e rs  

with a  Doctorate Degree rep resen ted  .3 %  ( a «  1) of the  return.

T here  w ere  8  missing c a s e s .  The highest d e g re e  ob ta ined  by 

r e sp o n d e n ts  is illustrated by Figure 5.
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D egree 

1

H  B ach e lo r 51 .5%

H  M a s te r  48%

ED S p e c ia lis t 0 .3%

ED D o c to ra te  0 ,3%

Figure 5 . Highest D egree Obtained.

Y ears  of Experience

T e a c h e rs  reported  y ea rs  of experience  in one  of the  following 

ca tegories : (a) 0 to 5 years, (b) 6  to 10 years , (c) 11 to 16 y ea rs ,  (d) 

17 to 21 years , (e) 22 to 26 years, (f) 27 to 30 y ea rs ,  a n d  (g) over 

30. The 0 to 5 years  category rep resen ted  16.6 %  (a = 61) of the 

return. T he 6  to 10 years  category rep resen ted  15.8 %  (a = 58) of 

the  return. The 11 to 16 years  category rep resen ted  23.4 %  (a = 8 6 ) 

of the  return. The 17 to 21 y ea rs  category rep resen ted  22 .0%

( a  -  81) of th e  return. The 22 to 26 y ea rs  category  rep re se n te d  

16.0%  (a -  59) of the  return. The 27 to 30 years  category 

rep resen ted  4.3  %  (a =16) of the return. The over 30 y ea rs  category
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rep resen ted  1.9 %  (a  = 7) of the  return. There were 9  missing c a s e s .  

Figure 6  illustrates th e  y ea rs  of experience .

Y ears of E xperience

Figure 6 . Y ears  of experience.

Train ing_in_Site-B ased  M anagem ent

The final dem ograph ic  question p laced  te a c h e r s  into two 

c a te g o r ie s ,  th o se  having received  s i te -b ased  m a n a g e m e n t  training 

an d  those  having received no training in s ite -b ased  m an ag em en t.  Of 

th o se  responding , te a c h e rs  having received s i te -b a se d  m a n a g e m e n t  

training com prised  21.2 % (n =  77) of the return. T e a c h e rs  having 

received  no training in s ite -b ased  m an ag em en t com prised  78.8 %

( a -  286) of the return. There w ere 14 missing c a s e s .  Figure 7 

il lustra tes  the  return  regarding s i te -b a se d  m a n a g e m e n t  training.
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f l  Y es B No

Figure 7 . Training in s ite -b ased  m anagem ent.

H ypo theses  A nalyses 

The h y p o th ese s  w ere s ta ted  in re sea rch  form in C hap te r  1 

how ever, all hyp o th eses  w ere  te s te d  in the  null. T he Wilcoxon 

m atched -pa irs  s igned-rank  te s t  w as  u sed  to an a ly ze  ea c h  

hypothesis .  All hypo theses  w ere  te s ted  a t  the  .05 level of 

s ign if icance  using a  two-tailed test.

H ypo thesis  1

T here  will b e  no significant difference b e tw e e n  te a c h e r s '  

p e rcep tio n s  of the ac tual an d  ideal am oun ts  of involvement of 

te a c h e r s  in the  budgetary  p ro cess  in e lem entary  schools .
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The Wilcoxon m atched-pairs  s igned-rank  te s t  w as  u s e d  to 

ana lyze  the  da ta . The a  m ean  ranks, £-value, an d  level of 

significance a re  show n in Table 1.

Table  1

N, Mean Ranks. z-Value. an d  Level o fS io n if ican ce  B etw een  T e a c h e rs '  
P e rcep tions  of Teachers* Actual and  Ideal Level of Involvement in 
B udgetary  Decisions In Elementary Schoo ls

Mean ranks

P o s i t iv e  N eg a tiv e

3 6 2  1 4 8 ,3 4  4 5 .3 8  - 1 4 .5 0 6 6  < .0005

Two hundred  elghty-two positive ranks  w ere  repo rted  with a 

m ean  rank  of 148.34. Eight negative ranks w ere  reported  with a  

m ean  rank of 45.38. Positive m ean  ranks indicate individual 

r e s p o n s e s  th a t  ra ted  “should  occur" higher than  "presently  o ccu r .1' 

S eventy-tw o ties w ere reported. There  w ere  15 missing c a s e s .  The 

Z.-value w a s  -14 .5066  tha t w as  significant a t  th e  .05 level.

Positive m ean  ranks  indicate individual r e s p o n s e s  th a t  ra ted  

"should occur” higher than  "presently occur." Negative m e a n  ranks 

ind icate  individual r e s p o n s e s  tha t  ra ted  "presently  o c cu r” h igher 

than  "should occur." T e ach e rs  indicated they should  have  more
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involvem ent in budgetary  decis ions . Therefore, the  null hypo thesis  

which s ta te d  no significant d ifference exist b e tw een  t e a c h e r s '  

pe rcep tions  of the  actual and  ideal am oun ts  of involvem ent of 

te a c h e r s  in the  budgetary  p ro c e ss  in e lem entary  sch o o ls  w as  

r e j e c t e d .

H ypothesis  2

T here  will b e  no significant d ifference b e tw e e n  t e a c h e r s '  

p e rcep tio n s  of the  actual and  ideal am o u n ts  of involvement of 

p a re n ts  in the  budgetary  p ro c e ss  in e lem entary  schools .

The Wilcoxon m atched-pairs  s igned-rank  te s t  w a s  u se d  to 

analyze the  da ta .  The n, m ean ranks, 2 ,-value, a n d  level of 

significance a re  show n in Table 2.

Table  2

N. M ean Ranks. z-Value. an d  Level of Significance B etw een  T e ach e rs ' 
P e rcep tions  of P a re n ts ’ Actual an d  Ideal Level of Involvement in 
B udgetary  D ecisions in Elem entary Schools

Mean ranks

n  P o s i t iv e  N ega tive  z. &

3 5 1 1 6 9 .8 8  1 0 2 .9 9 - 9 ,6 2 1 5 < .0005
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Two hundred  twenty-two positive ranks  w ere  repo rted  with a  

m e a n  rank of 169.88. Eighty-one negative ranks  w ere  reported  with 

a  m ean  rank of 102.99. Forty-eight ties w ere  reported . T here  w ere  

26 missing c a s e s .  The 2 ,-value w a s  -9 .6215  which w a s  significant 

a t  th e  .05 level. Positive m ean  ranks indicate individual r e s p o n s e s  

tha t  ra ted  “shou ld  occur” higher than  "presently  occur."

N egative m ean  ranks  indicate individual r e s p o n s e s  tha t  ra ted  

"presently  occur" higher than  "should occur." T e a c h e rs  indicated 

p a ren ts  should  have  m ore involvement in budgetary  p ro cess .  

T herefo re , the  null hypo thesis  tha t s ta te d  no significant d ifference 

ex is ts  b e tw een  te a c h e r s '  percep tions  of the ac tual an d  ideal 

am o u n ts  of involvement of pa ren ts  in the  budgetary  p ro c e s s  in 

e le m e n ta ry  sch o o ls  w as  rejected .

H ypothesis  3

T here  will b e  no significant d ifference b e tw e e n  te a c h e r s '  

p e rcep tio n s  of principals ac tual an d  ideal am o u n ts  of involvem ent in 

th e  budge ta ry  p ro c e ss  in e lem entary  schools .

The Wilcoxon m atched-pairs  s igned-rank  te s t  w as  u s e d  to 

analyze the  data . The n. m ean ranks, z-value, a n d  level of 

significance a re  show n in Table 3.
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Table 3

N. Mean Ranks. z-Value. and Level of Significance Between Teachers1
Perceptions of Principals* Actual and Ideal Level of Involvement in
Budgetary .Decisions in Elementary Schools

Mean ranks

H P o s i t iv e  N ega tive  & &

3 5 5  1 7 8 .3 2  9 2 .5 5  - 1 4 ,3 9 8 7  < .0 0 0 5

T hree  hundred  nine positive ranks w ere  reported  with a  m ean  

rank  of 178.32. Thirty-one negative ranks w ere  reported  with a  

m ean  rank of 92.55. Fifteen ties w ere reported. There  w ere  2 2  

missing c a s e s .  The 2 ,-value w as  -14 .3987  tha t  w a s  significant a t  

th e  .05 level. Positive m ean  ranks indicate individual r e sp o n s e s  

th a t  ra ted  "should occur" higher than "presently occur.” N egative 

m e a n  ranks  indicate individual r e s p o n s e s  tha t ra ted  "presently  

o ccu r” h igher than  "should occur." T e a c h e rs  indicated  principals 

shou ld  have  more involvement in the budgetary  p ro cess .  Therefore, 

th e  null h y p o th es is  tha t  s ta te d  no significant d ifference  ex is ts  

b e tw een  te a c h e rs '  percep tions  of principals' ac tual and  Ideal 

a m o u n ts  of involvement in th e  budgetary  p ro c e ss  in e lem entary  

s c h o o ls  w a s  rejected .
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H ypothesis  4

There will be no significant difference between teachers’

perceptions of the actual and ideal amounts of involvement of

teachers regarding personnel decisions in elementary schools.

The Wilcoxon m atched-pairs  s igned-rank  te s t  w a s  u se d  to 

analyze the  da ta . The n. m ean  ranks, z-value, and  level of 

significance are  shown in Table 4.

Table  4

N. M ean R a nks. z-Value. an d  Level of Significance Betw een T e a c h e rs ’ 
P e rcep tions  of T e a c h e rs ’ Actual and  Ideal Level of Involvement in 
P ersonne l Decisions in Elem entary Schools

Mean ranks

Positive Negative £  a

3 5 0  1 7 0 .8 3  4 0 .2 5  - 1 5 .7 5 0 8  < .0 0 0 5

T hree  hundred  thirty positive ranks  w ere  reported  with a  m ean  

rank of 170.83. Six negative ranks w ere reported  with a  m ean  rank 

of 40 .25 . Fourteen  ties w ere  reported. There w ere  27 missing c a s e s .  

The z.-value w as  -15 .7508 tha t w as  significant a t  the  .05 level. 

Positive m ean  ranks  indicate individual r e s p o n s e s  th a t  ra ted
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"should occur" higher than  “presently  occur." Negative m ean  ranks  

indicate individual r e s p o n s e s  tha t ra ted  "presently  occur" h igher 

than  "should occur." T e a c h e rs  indicated they should  have  more 

involvement in p e rso n n e l  decisions. Therefore, th e  null hypo thesis  

which s ta te d  no significant difference ex is ts  b e tw een  t e a c h e r s ’ 

p e rcep tio n s  of the actual and ideal am ounts  of involvem ent of 

te a c h e r s  regarding personnel decis ions  in e lem en tary  sch o o ls  w as  

r e j e c t e d .

H ypo thes is  5

T here  will b e  no significant d ifference b e tw een  te a c h e r s '  

pe rcep tions  of the  actual and  ideal am ounts  of involvem ent of 

p a re n ts  regarding personnel decis ions  in e lem en tary  schoo ls .

T he  Wilcoxon m atched-pairs  s igned-rank  te s t  w as  u sed  to 

analyze the  da ta . The a, m ean ranks, 2 ,-value, a n d  level of 

significance a re  show n in Table  5.

Two hundred  fifty-four positive ranks  w ere  repo rted  with a 

m ean  rank of 146.63. Tw enty-seven negative ranks  w ere  reported  

with a m ean  rank of 88.02. Sixty-nine ties  w ere  reported . There 

w ere  27 missing c a s e s .  The z value w as  -12.7871 which w as  

significant a t  the  .05 level. Positive m ean  ranks  indicate individual 

r e s p o n s e s  tha t ra ted  "should occur" higher than  "presently  occu r .”



N. Mean Ranks. z-Value. and Level of Significance Between Teachers’
Perceptions of Parents* Actual and Ideal Level of Involvement in
Personnel Decisions in Elementary Schools

n

M ean ranks 

P o s i t iv e  N ega tive 2. a

3 5 0 1 4 6 .6 3  8 8 .0 2 -1 2 .7 8 7 1 < .0 0 0 5

N egative m ean  ranks indicate individual r e s p o n s e s  th a t  ra ted  

"presently  occur" h igher than  "should occur.” T e a c h e rs  indicated  

p a re n ts  should  have m ore involvement in personne l dec is ions .  

T herefo re , th e  null hypo thesis  tha t  s ta te d  no significant d ifference 

ex is ts  be tw een  te a c h e rs '  percep tions  of the  actual a n d  ideal 

a m o u n ts  of involvement of p a re n ts  regarding p e rso n n e l  d ec is io n s  in 

e lem en ta ry  sc h o o ls  w a s  rejected .

H ypothesis  6

T here  will b e  no significant d ifference b e tw e e n  te a c h e r s '  

p e rcep tio n s  of principals ' ac tual and  ideal am o u n ts  of involvem ent 

regard ing  pe rso n n e l dec is ions  in elem entary  schools .

O ne hundred  eighty-six positive ranks w ere  repo rted  with a  

m ean  rank of 152.41. Ninety-four negative ranks  w ere  reported
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with a  m ean  rank of 116.94. Sixty-seven ties w ere  reported . There 

w ere  30 missing c a s e s .  The z-value w a s  -6 .3990  th a t  w a s  

significant a t  th e  .05 level. Positive m ean  ranks  indicate  individual 

r e s p o n s e s  that ra ted  "should occur” h igher than  “p resen tly  occur." 

N egative m ean  ranks indicate individual r e s p o n s e s  tha t ra ted  

"presently  occur" higher than  “should  occur." T e a c h e rs  ind ica ted  

principals shou ld  have  m ore involvement in personne l d ec is io n s .  

T herefo re ,  the  null hypo thesis  tha t s ta te d  no significant d ifference  

ex is ts  b e tw een  te a c h e rs '  pe rcep tions  of principals  ac tua l  an d  ideal 

a m o u n ts  of involvem ent regarding personne l d ec is io n s  w a s  re jected .

The Wilcoxon m atched-pairs  s igned-rank  te s t  w a s  u s e d  to 

analyze th e  da ta .  The n, m ean ranks, z-value, a n d  level of 

s ignificance a re  show n in Table 6 .

Table  6

N. M ean Ranks. z-Value. an d  Level of Significance B etw een  T e ach e rs ' 
P e rcep tio n s  of Principals ' Actual an d  Ideal Level of Involvement in 
P e rso n n e l Decisions in Elem entary Schools

Mean ranks

H P o s i t iv e  N ega tive  z. p.

3 4 7  1 5 2 .4 1  1 1 6 .9 4  - 6 .3 9 9 0  < .0005
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H ypothesis  7

There will be no significant difference between teachers'

perceptions of the actual and ideal amounts of involvement of

teachers in curricular decisions in elementary schools.

The Wilcoxon m atched-pairs  s igned-rank  te s t  w a s  u se d  to 

ana lyze  the  da ta . The q , m ean  ranks, £-value, a n d  level of 

s ignificance a re  show n in Table 7.

Table  7

N. M ean R a nks. z-Value. an d  Level of Significance B etw een T e a c h e rs ’ 
P e rcep tio n s  of T e a c h e rs '  Actual and  Ideal Level of Involvement in 
Curricular D ecisions in Elem entary Schools

Mean ranks

n  P o s i t iv e  N egative  z &

3 5 6  1 6 7 .9 2  3 4 .7 5  - 1 5 .3 7 8 5  < .0005

T hree  hundred  thirteen positive ranks w ere  repo rted  with a  

m e a n  rank of 167.92. Twelve negative ranks w ere  reported  with a  

m e a n  rank of 34.75. Thirty-one ties w ere  reported. T h e re  w ere  21 

missing c a s e s .  The j -v a lu e  w a s  -15 .3785  which w a s  significant at 

th e  .05 level. Positive m ean ranks indicate individual re sp o n s e s



tha t  ra ted  "should occur" higher than "presently occur." Negative 

m e a n  ranks  indicate individual re sp o n s e s  that ra ted  "presently  

occur" h igher than  “should  occur.” T e a c h e rs  indicated they  should 

h av e  m ore  involvement in curricular decis ions , Therefore , the null 

h y p o th es is  th a t  s ta te d  no significant d ifference ex is ts  b e tw e e n  

te a c h e rs '  percep tions  of the  actual and  ideal a m o u n ts  of 

involvem ent of te a c h e r s  in curricular dec is ions  w as  re jec ted .

Hypoth_esis_ 8

T here  will b e  no significant d ifference b e tw een  te a c h e r s '  

p e rcep tio n s  of the  actual and ideal am oun ts  of involvem ent of 

p a re n ts  in curricular dec is ions  in e lem en tary  schoo ls .

The Wilcoxon m atched-pairs  s igned-rank  te s t  w as  u s e d  to 

analyze the  data . The n, m ean ranks, z.-value, a n d  level of 

significance a re  show n in Table 8 .

Two hundred  a n d  twenty-eight positive ranks  w ere  reported  

with a  m ean  rank of 150.90. Fifty negative ranks w ere  reported  

with a  m ean  rank of 87.51. Eighty-one ties w ere  reported . There  

w ere  18 missing c a s e s .  The i -v a lu e  w as  -11 .1913  which w as  

significant a t  th e  .05 level. Positive m ean  ranks  indicate individual 

r e s p o n s e s  that ra ted  "should occur" higher than  “p resen tly  o ccu r .” 

N egative m ean  ranks  indicate individual r e s p o n s e s  tha t ra ted
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Table 8

N, Mean Ranks. z-Value. and Level of Significance Between Teachers’
Perceptions of Parents' Actual and Ideal Level of Involvement in
Curricular Decisions in Elementary Schools

M ean ranks

a  P o s i t iv e  N ega tive  z. fi

3 5 9  1 5 0 .9 0  87 .51  - 1 1 .1 9 1 3  < .0005

"presently  occur" h igher than  "should occur." T e a c h e rs  indicated 

p a re n ts  should  h av e  m ore involvement in curricular dec is io n s .  

T herefo re , the  null hypo thesis  w as  rejected .

H ypothesis  9

T he re  will b e  no significant d ifference b e tw een  te a c h e r s '  

p e rcep tio n s  of principals ' actual an d  ideal a m o u n ts  of involvem ent 

In curricular dec is ions  in e lem en tary  schoo ls .

T he  Wilcoxon m atched-pairs  s igned-ranked  te s t  w a s  u se d  to 

ana lyze  the da ta . The a  m ean  ranks, z-value, an d  level of 

significance a re  show n in Table 9

T h ree  hundred  forty-one positive ranks  w ere  reported  with a  

m ean  rank of 178.89. Nine negative ranks w ere  reported  with a 

m e a n  rank of 4 7 .1 1 . Four ties  w ere reported. There  w ere  23
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Table 9

N, Mean Ranks. z-Value. and Level of Significance Between Teachers’
Perceptions of Principals’ Actual and IdeaLLevel of Involvement in
Curricular Decisions in Elementary Schools

Mean ranks

n  P o s i t iv e  N ega tive  z. Q.

3 5 4  178.89 47.11 - 1 5 .9 8 9 6  < .0005

missing c a s e s .  The z  value w as  -15 .9896 which w a s  significant at 

the  .05 level. Positive m ean  ranks indicate individual r e sp o n s e s  

that ra ted  “should  occur” higher than "presently occur." N egative 

m e a n  ranks  indicate individual re sp o n s e s  tha t ra ted  "presently  

occur" h igher th an  "should occur." T e a c h e rs  ind ica ted  principals  

should  h ave  more involvement in curricular dec is ions .

T herefore , the  null hypo thesis  tha t s ta te d  no significant 

d iffe rence  ex is ts  b e tw een  te a c h e rs '  p e rcep tio n s  of p r inc ipa ls ’ 

ac tua l  a n d  ideal am oun ts  of involvement in curricular d ec is io n s  in 

e lem en tary  schoo ls  w a s  rejected.



S u m m ary

The dem ograph ic  information provided by th o se  com pleting the 

su rvey  provided  information regard ing  curren t teach in g  position, 

C a re e r  Ladder s ta tus , ag e , gender, h ighest d e g re e  ob ta ined , y e a rs  of 

ex p er ien ce , an d  training in s ite -based  m anagem en t.  T he null form 

for e a c h  hypothesis  w as  te s te d  and rejected . A significant 

d ifference w a s  found to exist be tw een  te a c h e r s '  p e rcep tio n s  of the 

actual a n d  ideal levels of involvement of principals, te a c h e rs ,  and  

p a ren ts  in decision  making in the  a r e a s  of budget, curriculum, an d  

personnel.



CHAPTER 5

Sum m ary, Findings, Conclusions, an d  R ecom m enda tions

in tro d u c t io n

This ch ap te r  consis ts  of a  sum m ary of the re sea rch  a n d  the 

p resen ta tio n  of the  findings. Conclusions a n d  recom m endations  

draw n from the analysis  of the  d a ta  an d  review of literature a re  

a lso  included in this chap ter.

S u m m ary

The p u rp o se  of this s tudy  w as  to determ ine if d iffe rences  

ex isted  in th e  percep tions  of te a c h e rs  regarding th e  ac tua l  and  ideal 

am o u n t of involvement that principals, pa ren ts ,  and  te a c h e r s  have  in 

decision  making. The study w as  conducted  during 1993-94.

The ques tio n n a ire  w as  jointly dev e lo p ed  with two o th e r  

r e s e a rc h e r s  conducting parallel s tud ies . Partic ipants  w ere  a s k e d  to 

ra te  the  level of involvem ent that they perce ived  principals, 

paren ts ,  a n d  te a c h e rs  had a t  the p resen t  time and  a lso  th e  level they 

believed  should  occur. Each scale  contained five ca tego r ies  

involving decision  making; (a) no involvement, (b) little 

involvement, (c) so m e  involvement, (d) much involvement, an d  (e) 

total involvem ent. The partic ipants Indicated their  cu rren t  teach ing

87
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ass ignm en t,  a g e ,  gender , C areer  Ladder s ta tu s ,  y ea rs  of experience , 

h ighest d e g re e  obtained , and  training in s ite -b a se d  m an ag em en t.

A pilot s tudy w a s  conducted  with the  questionnaire . The 

q u es tio n n a ire  w a s  field te s te d  with 80 randomly s e le c te d  te a c h e r s  

in g ra d e s  K-12 in the  Bristol T e n n e sse e  School System . The d a ta  

rece ived  from conducting the  pilot te s t  provided valuable  feed b ack . 

Im provem ents  w ere  m ad e  in the instrum ent's  clarity a n d  content.

The total te a c h e r  population identified w as  2 ,616  in 125 

sch o o ls  in the First T e n n e s s e e  Developmental Planning District. The 

sam pling  included 523 te a c h e rs  from the  ta rge t  population. In o rder 

to p reven t b ias  a s  a  result of school size, 2 0 %  of te a c h e rs  in each  

school w ere  randomly se le c ted  to participate In th e  study.

D ata w ere  collected for a  4  w eek period. A 72%  return w as  

rece ived . The d a ta  w ere  statistically ana lyzed  by the r e se a rc h e r  

using the  S P S S  Statistical P ackage . The statistical te s t  u se d  to 

an a ly ze  the  d a ta  w as  the  Wilcoxon m atched-pairs  s igned -rank  test .

T e a c h e rs  indicated th e re  w a s  a  significant d ifference b e tw een  

the  actual am ount of involvement they  perce ived  principals, p a ren ts  

an d  te a c h e rs  had  into decision making in the school setting  an d  the 

am oun t they desired . T e ach ers  indicated all th ree  g roups  should  

h av e  m ore involvement in decis ions concerning budget, personne l,  

an d  curriculum m atters. The results a re  reported  in Table  10.
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Table 10

C om posite  n S co res .  Mean Ranks. z-Value, and  p-Value of T e a c h e rs ’ 
P e rcep tions  of Involvement Levels bv Area

Mean ranks

A re a  a  Positive Negative z. a

B udget

T e a c h e r s  3 6 2

P a r e n t s  351

P r in c ip a l s  3 5 5

P e rs o n n e l

T e a c h e r s  3 5 0

P a r e n t s  3 5 0

P r in c ip a l  3 4 7

C u rr ic u lu m

T e a c h e r s  3 5 6

P a r e n t s  3 5 9

P r in c ip a l s  3 5 4

148.34 45.38

169.88 102.99

178.32 178,32

170.83 40.25

146.63 88.02

152.41 116.94

167.92 34.75

150.90 87.51

178.89 47.11

-14.5066 <.0005

-9.6215 < .0005

-14.3987 <.0005

-15.7508 < .0005

-12.7871 <.0005

-6.3990 < .0005

-15.3785 < .0005

-11.1913 <.0005

-15.9896 < .0005



Findings

The nine null hyp o th eses  w ere  te s te d  for significance a t  the 

.05 level. All of the  null hypo theses  were rejected. Findings w ere  

sum m arized  under ea c h  identified a rea .  The findings w ere  a s  

fo l lo w s .

Budget..

T e a c h e rs  indicated they should have m ore involvement into 

m a t te rs  concern ing  allocation of funds for m ateria ls , equ ipm en t,  

furniture an d  all expenditures  in the school program . T e a c h e rs  also 

perce ived  th a t  principals and  p a ren ts  should  h av e  g re a te r  

involvem ent in this a r e a  of decision making. T e a c h e rs  indicated 

that for e a c h  of the three groups the difference in the  actual a n d  

ideal levels of involvement in budget w as  significant b eyond  th e  .05 

level of significance.

Personnel

T e a c h e rs  w anted  more authority to m ake  dec is ions  regard ing  

the  se lec tion  a n d  evaluation of principals, support p e rso n n e l,  an d  

o th e r  te a c h e rs  in the  school. G rea ter involvement of p a ren ts  an d  

principals  into personne l m a tte rs  w a s  a lso  found to be  significant. 

T e a c h e rs  indicated that for each  of the  three groups the difference
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In the  actual and  ideal levels of involvement in p e rso n n e l dec is ions  

w a s  significant beyond  the  .05 level of significance.

C urriculum

T e a c h e rs  reported  they should have m ore involvement in 

d e c is io n s  regard ing  curriculum m ateria ls , con ten t,  a n d  instructional 

s tra te g ie s  in the  classroom . T e a c h e rs  also indicated p a re n ts  and  

principals should  have  more decision making pow er in this a rea .  

T e a c h e rs  indicated that for e a c h  of the  three g ro u p s  the  difference 

in the actual and  ideal levels of involvement in curriculum w a s  

significant beyond  the  .05 level of significance.

C o n c lu s io n s

T he  following conclus ions  concerning te a c h e r s  in th e  First 

T e n n e s s e e  Developm ental Planning District in the  public sch o o ls  of 

T e n n e s s e e  a re  b a s e d  on the  findings of this research .

1. E lem entary  te a c h e r s  w ant significantly m ore  involvem ent 

in the  d ec is ions  concerning budget, personnel,  an d  curriculum.

2 . E lem entary te a c h e rs  w ant p a ren ts  to have  significantly 

m ore  involvement in the decis ions concerning budget, personne l,  a n d  

c u r r ic u lu m .

3. E lem entary  te a c h e rs  w ant principals to h av e  significantly
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more involvement in the dec is ions  concerning budget, personnel,  an d  

c u r r ic u lu m .

4. There  w as  little reported  difference in the  su rvey  results  

am ong  principals, te a c h e rs ,  and  paren ts.

5. The school staff n e e d s  additional time for the  acquisition 

of new  know ledge and  skills in team  building, coopera tive  planning, 

a n d  conflict resolution.

6 . S h a re d  decision making u sed  the  expertise  of all staff 

m e m b e rs  resulting in h igher quality dec is ions  a n d  b e t te r  p ro g ram s 

for s tu d e n ts .

7. Granting te a c h e rs  the autonom y to m ake dec is ions  h as  

e n h a n c e d  te a c h e r  dedication, motivation, an d  com m itm ent in th e  

teach ing  profession .

8 . Placing the decision making authority a t  th e  school level 

in c r e a s e s  accountability  a n d  s tre n g th e n s  com m unication  for 

te a c h e rs ,  principals, a n d  paren ts .

R eco m m en d a tio n s

1 . The local school sys tem s should im plem ent the  goal of 

s h a re d  decis ion  making an d  the  s tra teg ies  e s ta b lish ed  by the  

T e n n e s s e e  Board of Education in the M aster Plan for T e n n e s s e e  

S ch o o ls :  P reparing  for Twentv-First Century (1994).
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2 . In o rder to implement this goal an d  s tra teg ies  defined in 

the  M aster Plan for T e n n essee_ S ch o o ls :  Preparing for the  Twentv- 

F lrst C entury , schoo ls  m ust restructure g o v ernance  a n d  m a n a g e m e n t  

to im plem ent s h a re d  decision making a t  the school site.

3. The T e n n e s s e e  Departm ent of Education should establish  

pilot s i te s  a c ro s s  the  s ta te  to initiate sh a re d  decis ion  making.

4. Local school boards  should es tab lish  policies to sanction  

an d  em p o w er  local schoo ls  to Implement sh a re d  decision  making.

5. T e a c h e rs  should  be  provided the  opportunity for acquisition 

of the  n e c e s sa ry  know ledge b a se ,  skills, an d  co m p reh en siv e  training 

required  to a c c o m m o d a te  the new  roles a n d  responsibilities of 

sh a re d  decis ion  making.



CHAPTER 6

O bservations , Findings, Conclusions, an d  R ecom m endations
of Parallel S tu d ies

In tro d u c t io n

T e a c h e rs '  percep tions  of involvement in school dec is ion  

making w ere  exam ined  in this study. It rep re sen ted  o n e  of th ree  

s tu d ies  of a  m ore com prehensive  resea rch  project undertaken  to 

identify p e rcep tio n s  a b o u t  decis ion  making within the school 

community. Two parallel s tu d ies  w ere conduc ted  s im ultaneously  a s  

part  of the  re se a rc h  project. O ne exam ined  principals ' pe rcep tions  

of involvement in school decision making an d  the o ther  exam ined  

p a re n ts '  pe rcep tions  of involvement in school decision making. T he 

findings, conclus ions , an d  recom m endations  com piled from all th ree  

s tu d ie s  a re  p re se n te d  in this chapter.

In o rd e r  to insure a  statistically correct com pilation of the 

d a ta ,  portions of the  th ree  parallel s tu d ies  w ere  co m p le ted  using 

similar p rocedures . Nine hyp o th eses  w ere  te s te d  in e a c h  of the  

s tu d ie s .  Although a  different ta rge t popula tion 's  p e rcep tio n s  w ere  

exam ined , h y p o th e se s  w ere  w orded similarly and  w ere  an a ly zed  

with the  s a m e  statistical tes t .  The qu es tio n n a ires  u se d  in the  th ree

94
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s tu d ie s  w ere  validated through the  s a m e  pilot s tudy. All 

q u es tio n n a ires  u sed  the s a m e  format and  s u b sc a le s  with only minor 

terminological d iffe rences  d e e m e d  m ore appropria te  for e a c h  group 

of re sponden ts .

S a m p le s  for ea c h  study w ere  drawn from the  e lem en tary  

s ch o o ls  in the First T e n n e s s e e  D evelopm ental P lanning District.

This allow ed e a c h  of the  r e se a rc h e rs  to genera lize  findings to 

educational com m unities  in the  s a m e  geographical region.

G enera l O bserva tions

In o rder to properly apprec ia te  the  findings, conclusions, an d  

implications of this study, the read er  should have  a  bas ic  

understand ing  of how the information w as  g a th e red  a n d  who the 

re sp o n d e n ts  to the  su rveys  w ere  a s  well a s  information ab o u t the  

school se ttings  tha t provided the bas is  for the  survey  re sp o n s e s .

Among the  m ost im pressive findings for the r e s e a rc h e r s  w ere  

o b se rv a tio n s  m a d e  during the  distribution of the  q u es tio n n a ire s .

T he r e s e a rc h e r s  conducting the  parallel s tu d ie s  personally  visited 

th e  principals of the  125 schoo ls  of this study for the p u rp o se  of 

p lanning th e  distribution of the  q u es tio n n a ires  to the  partic ipan ts  

of the  sam ple  group. The re sea rch e rs ' primary pu rpose  in personally  

con tacting  school principals w as  to gain  their cooperation  in o rder
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to g e t  a s  com plete a  re sp o n se  a s  possible from the  sam ple . B ec au se  

the  re se a rc h e rs  each  had severa l y ea rs ' experience  a s  e lem entary  

schoo l principals, they w ere aw are  tha t th e  principals would h av e  a 

g rea t  im pact on the s u c c e s s  of reaching th e  individuals w ho w ere  

se le c ted  for the  sam ple.

The 42 school visits of e ach  re se a rc h e r  to deliver surveys , 

how ever, b e c a m e  both ad ven tu rous  an d  professionally  stimulating. 

Starting  the  travel to schoo ls  well before daylight in o rder  to arrive 

before  the  busy  principal s ta r ted  his/her day  an d  s topping a t  small 

s to re s  for directions b e c a m e  the norm for the  re se a rc h e rs .

Navigating both rem ote country roads  and  busy city s t r e e ts  provided 

equa l cha llenges  in locating the ta rge t  schools. Realizing the  busy 

s c h e d u le s  of principals and  knowing that th e  task  of gaining 

cooperation  for the project w as  com pounded  by the  large n um ber  of 

schoo l-re la ted  re sea rch  s tud ies  tha t w ere  being con d u c ted  in the 

sc h o o ls  a t  this time only increased  the  r e s e a rc h e r s ’ anxiety a s  they 

p re p a re d  to m ee t the key individuals who could im pact the  return of 

the  su rveys . After later sharing the  s to ries  of the  road, the 

r e s e a rc h e r s  realized their fea rs  that principals w ere  so 

overw helm ed  with re sea rch  an d  o ther du ties  tha t they  would resis t 

helping h ad  b een  unwarranted. In alm ost every c a s e ,  the  principal 

m et the  re se a rc h e r  with a  smile, an open  mind, a n d  a  willingness to
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help in any  way possib le  with the  resea rch . Many took time from 

superv is ing  lunchroom s, doing paperw ork, visiting c la s s ro o m s, a n d  

even , in so m e  c a s e s ,  the  responsibilities of teaching  to m ee t with 

the  re se a rc h e rs  to go over the  survey pack e ts  a n d  clarify points 

w here  they  had  b een  asked  for a ss is tan ce . In all c a s e s  the 

w illingness of the  principal an d  the  office staff to g re e t  the  

s t r a n g e r s  with a  smile w as  apprec ia ted . It w a s  c lear why m any of 

the  p a re n ts  took the  time in their su rveys  to write w ords  of p ra ise  

ab o u t their school, its te a c h e rs ,  and  especially  th e  principal.

Although the  schoo ls  h ad  com m on characteris tics, so m e  had  a  

g re a t  m any a d v a n ta g e s  that o thers  did not. But through the  visits, 

w h e th e r  th e  school w as  70-year-old building a n d  still h e a te d  by 

coal or a  m odern structure with all the  m odern re so u rc e s  available, 

the  re se a rc h e rs  d iscovered  tha t every  school w a s  a  proud cen te r  of 

active learn ing  for its community, using w ha tev e r  r e so u rc e s  w ere  

availab le  to it to build a  s trong educational program  for children.

Although the re se a rc h e rs  knew th a t  the rem aining task  

involved long hours  of ana lys is  of the  d a ta  in o rder  to detail the  

ac tua l  a n d  ideal levels of decision-m aking Involvement of the  

p a re n ts ,  te a c h e rs ,  an d  principals of th e se  schoo ls , they a g re e d  tha t  

the visits to deliver ques tionna ires  an d  solicit help had  provided a  

positive reception  to th e  project. P e rh a p s  just a s  importantly, the
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visits h ad  a lso  provided ea c h  re se a rc h e r  with a  re freshed  

realization of the  individuality of the  school populations to be  

s tudied .

C om prehensive  Findings

H ypothes is  1

The first hypothesis  in ea c h  study exam ined  te a c h e r s ’ 

involvem ent in the  budgetary  p rocess .  Each null hypothesis  s ta ted  

th a t  no significant difference ex isted  be tw een  th e  sa m p le  g ro u p ’s  

p e rcep tio n s  of the  actual and  ideal am o u n ts  of involvem ent of 

te a c h e r s  in the  budgetary  p rocess .  Principals, te a c h e rs ,  a n d  p a ren ts  

re je c te d  th is  null hypo thesis .

The Wilcoxon m atched-pairs  s igned-rank  te s t  w a s  u se d  to 

an a ly ze  the  d a ta  for this hypothesis . The s tudy of principals ' 

p e rcep tio n s  revea led  a  z.-value of -6.044. The study of t e a c h e r s ’ 

p ercep tions  revealed  a  z-value of -14.5066. The study of p a re n ts '  

p e rcep tio n s  revea led  a  i -v a lu e  of -10.4974. All th ree  z - v a l u e s  

w ere  significant beyond the  .05 level. According to the  study, 

principals, te a c h e rs ,  a n d  p a ren ts  indicated te a c h e rs  should  b e  m ore 

involved in th e  budgetary  p ro c e ss  in e lem entary  schoo ls .

The a  m ean  ranks, i -v a lu e ,  and  level of significance for each  

s am p le  group a re  shown in Table 11. Positive m ean  ranks  indicate
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individual r e s p o n s e s  tha t  ra ted  “shou ld  occur" higher than  

“p resen tly  occur." N egative m ean  ranks indicate individual 

r e s p o n s e s  th a t  ra ted  "presently  occur" higher than "should occur."

Table  11

N. M ean Ranks. z-Value. and  Level of Significance Betw een 
Principals '.  T e a c h e rs ’. a n d .P a r e n t s '  P ercep tions  of T e a c h e r s ’ Actual 
an d  Ideal Levels of Involvement in Budgetary ■Decisions

Mean ranks

Group n P o s i t iv e N eg a tiv e Z. a

P r in c ip a l s 9 3 2 8 .3 2 13 .5 0 - 6 .0 4 4 4 < .0005

T e a c h e r s 3 6 2 1 4 8 .3 4 4 5 .3 8 - 1 4 .5 0 6 6 < .0005

P a r e n t s 4 5 7 233.18 117.81 - 1 0 .4 9 7 4 < .0005

Hy p o th es is_ 2

The se c o n d  hypothesis  in each  study exam ined  paren ts ' 

involvement in the  budgetary  p rocess .  Each null hypo thesis  s ta te d  

th a t  no significant d ifference ex is ted  be tw een  the sa m p le  g ro u p ’s  

percep tions  of the  actual and  Ideal am ounts  of involvem ent of 

p a re n ts  in the  budgetary  p rocess . Principals, te a c h e rs ,  an d  p a re n ts  

re je c te d  this  null hypothesis .
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The Wilcoxon m atched-pairs  s igned-rank te s t  w as  u se d  to 

an a ly ze  the d a ta  for this hypothesis . The study of principals’ 

percep tions  revea led  a  r v a l u e  of -7.9453. The s tudy of t e a c h e r s ’

percep tions  revea led  a  i -v a lu e  of -9.6215. T he s tudy  of p a ren ts '

pe rcep tions  revea led  a  2 ,-value of -4.5864. All th ree  2 ,-values w ere

significant beyond  the  .05 level. According to the study, principals,

te a c h e rs ,  and  pa ren ts  indicated pa ren ts  should  be m ore involved in 

th e  budge ta ry  p ro c e ss  in e lem entary  schools .

The a  m ean  ranks, £-value, a n d  level of s ignificance for e a c h  

sam ple  group a re  shown in Table 12. Positive m ean  ranks indicate 

individual r e s p o n s e s  tha t ra ted  “should  o ccu r” h igher than  

“p resen tly  occu r .” Negative m ean  ranks indicate individual 

r e s p o n s e s  th a t  ra ted  “presently  occur" higher than  "should occur."

id v p o th e s is .a

The third hypothesis  in e a c h  study exam ined  principals ' 

involvement in the budgetary  p ro cess .  Each  null hypo thesis  s ta te d  

th a t  no significant d ifference ex is ted  be tw een  the  sam p le  g ro u p 's  

percep tions  of the  actual an d  ideal am oun ts  of involvem ent of 

principals in the  budgetary  p rocess .  Principals, te a c h e rs ,  and  

p a re n ts  re jec ted  this null hypothesis .
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N. M ean Ranks. z-Value. and  Level of Sianificance Between
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Principals '. T e a c h e rs ’, and  P a re n ts '  PerceDtions of P a ren ts ' Actual
a n d  Ideal Levels of Involvement in Budgetary Decisions

Mean ranks

Group n P o s i t iv e  N eg a tiv e  z a

P r in c ip a l s 94 45.87 20.17 - 7 .9 4 5 3 < .0005

T e a c h e r s 351 169.88 102.99 - 9 .6 2 1 5 < .0 0 0 5

P a r e n t s 4 6 0 230.47 179.41 - 4 .5 8 6 4 < .0005

T he  Wilcoxon m atched-pairs  s igned-rank  te s t  w as  u se d  to 

an a ly ze  the d a ta  for this hypothesis . The s tudy  of principals '

pe rcep tions  revealed  a  2 ,-value of -8 .4482. T h e  s tudy of te a c h e rs '

p e rcep tio n s  revea led  a  2 ,-value of -14 .3987 The study of p a ren ts '

pe rcep tions  revea led  a  z-value of -17.5420 All th re e  ^.-values w ere

significant beyond  the  .05 level. According to the s tudy, principals, 

te a c h e rs ,  an d  paren ts  indicated principals should  b e  m ore involved 

in the budgetary  p ro c e ss  in e lem entary  schools .

The cl m ean ranks, z., and  level of significance for each  sam p le  

g roup a r e  shown in Table 13. Positive m ean ranks indicate 

individual r e s p o n s e s  th a t  ra ted  "should occur” h igher than
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“p resen tly  o c cu r . 11 N egative m ean  ranks  indicate individual 

r e s p o n s e s  tha t  ra ted  “presently  occur" h igher than  “shou ld  occur."

Table  13

N. M ean Ranks. z-Value. and  Level of Significance Betw een 
P rinc ipa ls1. T e a c h e r s 1, an d  P a re n ts 1 P e rcep tio n s  of P rincipals 1 

Actual a n d J d e a l  Levels of Involvement in Budgetary D ecisions

Group a

M ean ranks 

Positive Negative 2. &

P r in c ip a l s 9 5 48.47 4.00 - 8 .4 4 8 2 < .0005

T e a c h e r s 3 4 7 1 7 8 .3 2 92.55 - 1 4 .3 9 8 7 < .0005

P a r e n t s 4 6 4 2 3 5 .3 5 9 5 .3 9 - 1 7 .5 4 2 0 < .0005

H y po thes ls_4

T he fourth hypothesis  in e ach  s tudy exam ined  te a c h e r s 1 

involvem ent in personne l decis ions . Each null h ypo thes is  s ta te d  

th a t  no significant d ifference ex isted  b e tw een  the  sa m p le  g ro u p 's  

p e rcep tio n s  of th e  actual an d  ideal a m o u n ts  of involvem ent of 

t e a c h e r s  in personnel decisions. Principals , te a c h e rs ,  a n d  p a re n ts  

re je c te d  this null hypothesis .
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sam ple  group a re  shown in Table 14. Positive m ean  ranks indicate 

individual r e s p o n s e s  tha t ra ted  "should occur" h igher than  

"presently  occur." Negative m ean  ranks indicate individual 

r e s p o n s e s  th a t  ra ted  "presently occur" higher than  “shou ld  occur."

Table  14

N._Mean Ranks. z-Value. and  Level of Significance Betw een 
Principals*. Teachers*, an d  Parents* P ercep tions  of Teachers*  Actual 
an d  Ideal Levels of Involvement in Personnel Decisions

Mean ranks

Group n P o s i t iv e N eg a tiv e Z. a

P r in c ip a l s 91 4 5 .5 0 0 0 . 0 0 - 8 .2 3 8 5 < .0005

T e a c h e r s 3 5 0 1 7 0 .8 3 4 0 .2 5 - 1 5 .7 5 0 8 < .0005

P a r e n t s 4 4 4 2 0 0 .3 1 5 9 .7 9 - 1 6 .8 1 4 6 < .0 0 0 5

T he  Wiicoxon m atched-pairs  s igned-rank  te s t  w as  u se d  to 

ana lyze  the  d a ta  for this hypothesis . The s tudy of principals’

percep tions  revea led  a  z-value of -8.2385. The s tudy  of te a c h e r s ’

percep tions  revealed  a  z - v a l u e  of -15.7508. The s tudy  of p a re n ts '

p e rcep tions  revea led  a  z-value of -16.8146. All th re e  z - v a l u e s
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w ere  significant beyond  the .05 level. According to th e  study, 

principals, te a c h e rs ,  an d  p a ren ts  indicated te a c h e r s  shou ld  b e  m ore 

involved in the  p e rsonne l dec is ions  in e lem entary  sch o o ls .

H ypo thes is  5

T he fifth hypothesis  in each  study exam ined  p a re n ts '  

involvement in personne l decis ions. Each  null hypo thesis  s ta te d  

tha t  no significant d ifference existed  b e tw een  the  sa m p le  g ro u p 's  

percep tions  of the  actual a n d  ideal am ounts  of involvem ent of 

p a re n ts  in personne l decis ions. Principals, te a c h e rs ,  a n d  p a ren ts  

re jec ted  this null hypothesis .

The Wilcoxon m atched-pairs  s igned-rank  te s t  w as  u se d  to 

an a ly ze  the  d a ta  for this hypothesis . T he study of principals '

pe rcep tions  revealed  a  z-value of -8 .0939. The s tudy of te a c h e r s '

percep tions  revealed  a  z-value of -12.7871. The study of p a re n ts '

pe rcep tions  revealed  a  i -v a lu e  of -17.6133. All th ree  ^ .-v a lu e s

w ere  significant beyond  the .05 level. According to the  results, 

principals, te a c h e rs ,  an d  pa ren ts  indicated p a ren ts  sho u ld  be m ore 

involved in the  p e rsonne l decis ions  in e lem entary  schoo ls .

The n> m ean ranks, r v a l u e ,  an d  level of s ignificance for e a c h  

sam ple  group are  shown in Table 15.
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Table 15

N. Mean Ranks. z-Yalue. an d  Level of Significance Betw een 
Principals’. Teachers*, an d  Parents* P ercep tio n s  of P a re n ts ’ Actual 
an d  Ideal Levels of Involvement in P ersonnel D ecisions

Mean Ranks

Group n  iP o s i t iv e N egative Z. &

P r in c ip a l s 9 3 4 7 .0 2 1 6 .0 0 - 8 .0 9 3 9 < 0 .0 0 0 5

T e a c h e r s 3 5 0 1 4 6 .6 3 8 8 .0 2 - 1 2 .7 8 7 1 < 0 .0 0 0 5

P a r e n t s 4 6 4 2 1 3 .4 2 7 8 .4 2 - 1 7 .6 1 3 3 < 0 .0 0 0 5

Positive m e a n  ranks indicate individual r e s p o n s e s  th a t  ra ted

"should occur" higher than "presently occur.” N egative m ean  ranks

indicate  individual r e s p o n s e s  th a t  ra ted  "presently  o c c u r” h igher  

than  "should occu r .”

Hypothesis  6

T he  sixth hypothesis  in ea c h  study exam ined  principals’ 

involvement in personnel decis ions. Each null hypo thesis  s ta te d  

th a t  no significant difference ex isted  be tw een  the  sa m p le  g ro u p 's  

percep tions  of th e  actual an d  ideal am oun ts  of involvement of
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principals  in personnel decisions. Principals, te a c h e rs ,  a n d  p a re n ts  

re je c te d  th is  null hypo thesis .

The q , m ean ranks, z.-value, an d  level of s ignificance for e a c h  

sam p le  group a re  show n in Table 16. Positive m ean  ranks  indicate 

individual r e s p o n s e s  th a t  ra ted  "should occur" higher than  

“p resen tly  occur." Negative m ean  ranks  indicate individual 

r e s p o n s e s  tha t  ra ted  “presently  occur" higher than  “should  occur."

Table  16

N. Mean Ranks. z-Value. and  Level of Significance B etw een 
Principals*. T e a c h e rs ’, and P a re n ts ’ P ercep tions  of Principals*
Actual an d  Ideal Levels of Involvement in P ersonne l D ecisions

Group n

Mean ranks 

P o s i t iv e  N ega tive z a

P r in c ip a l s 9 4 4 2 .0 2 2 8 .9 0 - 5 ,5 1 3 7 < .0 0 0 5

T e a c h e r s 3 4 7 152 .41 1 1 6 ,9 4 - 6 .3 9 9 0 < .0005

P a r e n t s 4 4 3 2 1 9 .9 8 195.91 - 5 .5 5 9 4 < .0005

The Wilcoxon m atched-pairs  s igned-rank te s t  w as  u se d  to 

an a ly ze  th e  d a ta  for this hypothesis . The s tudy  of principals’ 

p ercep tions  revealed  a i -v a lu e  of -5.5137. The s tudy of t e a c h e r s ’
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p ercep tions  revealed  a  z.-value of -6.3990. The study of p a ren ts ' 

pe rcep tions  revea led  a  2 ,-value of -5.5594. All th re e  ^.-values w ere  

significant beyond  the .05 level. According to th e  study, principals, 

te a c h e rs ,  a n d  paren ts  indicated principals should  b e  m ore  involved 

in the p e rsonne l dec is ions  in elem entary  schools .

H ypothesis  7

The sev en th  hypothesis in each  study exam ined  te a c h e r s  

involvem ent in curricular decis ions . Each  null h y p o th es is  s ta te d  

tha t  no significant difference existed  be tw een  the  sam p le  g ro u p ’s  

p e rcep tio n s  of the actual and  ideal am ounts  of involvem ent of 

t e a c h e r s  in curricular decis ions. Principals, te a c h e rs ,  a n d  p a re n ts  

re je c te d  this null hypothesis .

T he  Wilcoxon m atched-pairs  s igned-rank te s t  w as  u se d  to 

an a ly ze  the d a ta  for this hypothesis. The s tudy of principals '

pe rcep tions  revea led  a  z.-value of -6.2796. T he s tudy of te a c h e r s '

p ercep tions  revea led  a  &-value of -15.3785. The study of p a re n ts '

pe rcep tions  revea led  a  i -v a lu e  of -14.6642. All th ree  z - v a l u e s

w ere  significant beyond the .05 level. According to the  s tudy, 

principals, te a c h e rs ,  and  pa ren ts  Indicated te a c h e r s  shou ld  b e  m ore 

involved in the  curricular dec is ions  in e lem en tary  sch o o ls .
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The n. m ean  ranks, i -v a lu e ,  an d  level of s ignificance for e a c h  

sam ple  group a re  show n in Table 17.

Table  17

N. Mean Ranks. z-Value. an d  Level of Significance Betw een 
Principals*. Teachers*, an d  P a re n ts ’ P e rcep tions  of T e a c h e r s 1 Actual 
a n d  Ideal Levels of Involvement in Curricular D ecisions

Mean ranks

Group JX 1P o s it iv e N egative Z. f i

P r in c ip a l s 91 3 2 .9 8 2 5 .2 5 - 6 .2 7 9 6 < .0005

T e a c h e r s 3 5 6 1 6 7 .9 2 3 4 .7 5 - 1 5 .3 7 8 5 < .0005

P a r e n t s 4 5 9 206.52 127.51 - 1 4 .6 6 4 2 < .0 0 0 5

Positive m ean  ranks indicate individual ir e s p o n s e s  th a t  ra ted

"should occur” higher than "presently occur." Negative m ean  ranks

indicate  individual r e s p o n s e s  tha t  ra ted  "presently  occur'* h igher  

than  "should occur."
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Hypothesis 8

The eighth hypothesis  in ea c h  s tudy exam ined  p a ren ts ' 

involvem ent in curricular decis ions . Each null h ypo thes is  s ta te d  

th a t  no  significant d ifference ex isted  b e tw een  th e  sa m p le  g ro u p 's  

percep tions  of the  actual an d  ideal am oun ts  of involvement of 

p a re n ts  in curricular decis ions. Principals, te a c h e rs ,  a n d  p a re n ts  

re je c te d  th is  null hypothesis .

The a  m ean  ranks, 2 ,-value, an d  level of s ignificance for ea c h  

sam ple  group a re  shown in Table 18. Positive m ean  ranks indicate 

individual r e s p o n s e s  that ra ted  “should occur" h igher than

Table  18

N. Mean Ranks. z-Value, and  Level of Significance Between 
Principals '.  T e ach e rs ',  an d  P a ren ts ' P e rcep tions  of P a re n ts '  Actual
a n d  Ideal Levels of Involvement in Curricular D ecisions

Mean ranks

Group n P o s i t iv e N egative z £

P r in c ip a l s 9 3 4 7 .0 0 0 0 . 0 0 - 8 .3 7 3 9 < .0005

T e a c h e r s 3 5 9 1 5 0 .9 0 87.51 - 1 1 .1 9 1 3 < .0005

P a r e n t s 47 1 2 3 6 .6 3 8 4 .0 0 - 1 7 .6 1 3 3 < .0005
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“p resen tly  occur." N egative m ean  ranks  indicate individual 

r e s p o n s e s  tha t  ra ted  “presen tly  occur" h igher than  "should occur."

The Wilcoxon m atched-pairs  s igned-ranked  te s t  w a s  u s e d  to 

an a ly ze  the d a ta  for this hypothesis . The study of principals* 

pe rcep tions  revea led  a  r v a l u e  of -8 .3739 The study of t e a c h e r s ’

percep tions  revea led  a  &-value of -11.1913 The study of p a re n ts '

pe rcep tions  revea led  a r v a l u e  of -17 .6133 All th re e  z.-values w ere

significant beyond  the  .05 level. According to the  study, principals,

te a c h e rs ,  an d  pa ren ts  indicated pa ren ts  should be m ore involved in 

th e  curricular d ec is io n s  in e lem en tary  schoo ls .

H ypothesis  9

The ninth hypothesis  In each  s tudy exam ined  principals 

involvem ent in curricular decis ions. Each null h ypo thes is  s ta te d  

tha t  no significant difference ex is ted  be tw een  the sa m p le  g ro u p ’s 

percep tions  of the actual and  ideal am oun ts  of involvem ent of 

principals  in curricular decis ions . Principals, te a c h e rs ,  a n d  p a re n ts  

re jec ted  th is  null hypothesis ,

The Wilcoxon m atched-pairs  s igned-rank  te s t  w as  u s e d  to 

an a ly ze  the  d a ta  for this hypothesis . T he s tudy  of principals’ 

percep tions  revea led  a  2 ,-value of -8.2385. The study of te a c h e r s '  

pe rcep tions  revea led  a  i -v a lu e  of -15.9896, The s tudy of p a re n ts ’



percep tions  revealed  a  i -v a lu e  of -11.8554. All th ree  z .-v a lu e s  

w ere  significant beyond the  .05 level. According to the  study, 

principals, te a c h e rs ,  a n d  p a ren ts  Indicated principals shou ld  be 

m ore involved In the  personnel decis ions in e lem en tary  schools .

The a  m ean  ranks, £-value, an d  level of s ignificance for e a c h  

sam ple  group a re  shown in Table 19.

Table  19

N. M ean Ranks. z-Value. an d  Level of Significance Between 
Principals*. T e a c h e rs 1. and  Parents* P ercep tions  of Principals ' 
Actual a n d  Ideal Levels of Involvement in Curricular Decisions

Group n

Mean Ranks 

P o s i t iv e  N ega tive Z. a

P r in c ip a l s 91 4 5 .5 0 0 0 . 0 0 - 8 .2 3 8 5 < .0005

T e a c h e r s 3 5 4 1 7 8 .8 9 47 .1 1 - 1 5 .9 8 9 6 < .0005

P a r e n t s 4 6 4 203.62 128.24 - 1 1 .8 5 5 4 < .0005

Positive m ean  ranks  indicate individual r e s p o n s e s  th a t  ra ted  

"should occur" higher than "presently occur." Negative m ean  ranks
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ind icate  individual r e s p o n s e s  th a t  ra ted  "presently  occur" h igher 

than  "should occur.”

Summary.

R esults  w ere  consis ten t in each  a r e a  exam ined  in th e se  

parallel s tud ies .  Principals, te a c h e rs ,  an d  p a re n ts  of e lem en tary  

school s tu d e n ts  w anted  to be m ore actively involved in the  

decision-m aking p rocess .  Each group a lso  w an ted  more involvement 

from m em b ers  of the  o ther  groups. T h e se  resu lts  strongly indicated 

principals, paren ts ,  an d  te a c h e rs  preferred  m ore s tak e h o ld e r  

involvem ent in dec is ions  that affect the local school, an d  tha t 

s h a re d  dec is ion  making w as  indicated by principals, te a c h e rs ,  a n d  

p a re n ts  a s  their viable opportunity for meaningful involvem ent in 

d ec is io n s  m ad e  a t the  local school setting.

C o n c lu s io n s

The following conclusions w ere b a s e d  on the ana lys is  of the 

su rvey  d a ta  an d  the  review of literature of th e  th ree  parallel 

s tu d ie s .

1. T each ers ,  principals, and  paren ts  want te a c h e rs  to h ave  

m ore involvement in decis ions  concerning budget, personne l,  a n d  

curriculum in the  e lem entary  school.

2. T each ers ,  principals, and  pa ren ts  w ant principals to have
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m ore involvement in dec is ions  concerning budget, pe rso n n e l,  a n d  

curriculum  in the  e lem entary  school,

3. T each ers ,  principals, an d  pa ren ts  w ant p a ren ts  to have 

m ore involvem ent in decisions concerning budget, personne l,  an d  

curriculum in th e  e lem en tary  school.

4. Support from the  school board, superin tendent, superv iso rs ,  

an d  o ther  p e rsonne l above  the principalship is critical to the 

su c c e ss fu l  im plem entation of s h a re d  decision  making,

5. The principal is the key individual in the implem entation of 

s h a re d  decis ion  making, with s u c c e s s  or failure often d e p e n d e n t  on 

h is /h e r  lead e rsh ip .

6 . Training a n d  preparation  a re  e ssen tia l  for all s ta k e h o ld e rs  

prior to the  implementation of any sh a red  decision-m aking project.

7. O nce  sh a re d  decision-m aking projects  a re  successfu lly  in 

p lace , s tak e h o ld e rs  report an  in c reased  level of accountability  at 

the  local school setting. Such accountability is a  positive im petus 

to im provem ent of sch o o ls  in their mission of educating  th e  na tion 's  

youth .

R eco m m en d a tio n s

T he following recom m endations  are  b a s e d  upon the  findings 

an d  conclusions  of the  three parallel s tudies . Essentia l to  and



114
underlying all recom m endations  is planning; a t tem p ts  to es tab lish  

s h a re d  decision-m aking m odels  m ust be  well-p lanned in o rd e r  to 

a c c o m m o d a te  the  d eve lopm en t of realistic guidelines th a t  provide 

not only for th o ro u g h n e ss  in initiation of p lans, but a lso  for 

th o ro u g h n e ss  in the evaluation a n d  revision of plans. Only such  

planning c a n  a s su re  optimum opportunities for s u c c e s s .

1 . Federal a n d  s ta te  regulations should be modified to include 

opportun it ies  for local school se lf-governance .

2 . The T e n n e ss e e  Department of Education should es tab lish  

pilot s i te s  a c ro s s  the  s ta te  to initiate a n d  validate s h a re d  d ec is io n ­

making m odels. Evaluation m odels should be deve loped  in o rder to 

carefully a s s e s s  the s u c c e s s  of the im plementation a t  the  s ites .

3. The autonom y an d  authority to m ake dec is ions  regarding 

budget,  curriculum, an d  personnel should  reside  with te a c h e rs ,  

principals, a n d  p a ren ts  in the local school community. G uidelines 

for the  ex ten t  of this decision-m aking authority shou ld  b e  defined  in 

e a c h  school district w here  sh a re d  decision-m aking m odels  a re  to be  

im p le m e n te d .

4. T he T e n n e ss e e  Departm ent of Education should initiate 

training s e s s io n s  for principals, te a c h e rs ,  a n d  p a re n ts  in te re s ted  in 

im plem enting  sh a re d  decis ion-m aking  pro jects .
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5. The S ta te  Board of Education, the T e n n e s s e e  D epartm ent of 

Education, local school boards ,  su p erin ten d en ts ,  a n d  cen tra l office 

staff should  b e  com m itted to the pro jects  a n d  supportive of the 

local school efforts.

6 . Roles and  responsibilities of partic ipants should  be 

rea ligned  a t every  level within the  s ta te  to modify the d e c is io n ­

making p ro c e s s  so  tha t  it a cco m m o d a tes  s h a re d  decis ion  making.

7. The e lem entary  schools  in the First T e n n e s s e e  

D evelopm ental P lanning District should  have  the  opportunity to 

im p lem en t s h a re d  decis ion-m aking  projects.

8 . Local school b oards  of the First T e n n e s s e e  Developmental 

District shou ld  es tab lish  policies tha t  allow sc h o o ls  to o p e ra te  

self-govern ing  sh a re d  decision-m aking m odels  within b ro ad  

p a ra m e te rs  of operation .

9. Local school sy s te m s  of the  First T e n n e s s e e  D evelopm ental 

District shou ld  be restructured  in o rder  to redefine  ro les  a n d  

responsib ilities  for central office a n d  local schoo l p e rso n n e l  in 

light of a  chang ing  decision-m aking structure .
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Dear Teachers,
I am a doctoral student at East Tennessee State University. 

Currently, I am also a principal In the Bristol Tennessee School System.
I am conducting a study concerning teacher involvement in all aspects of 
the school program, My purpose is to determine the actual and the ideal 
degree of input that exists in your school community.

Your assistance would be greatly appreciated. Please take a few 
moments to complete the attached survey. Read each statement 
carefully and respond to each scale independently. On each question 
indicate the level of actual Input you believe to exist at this time and the 
ideal level of input you believe Is necessary to make good school based 
decisions using the following rating on each scale:

1- No Involvement
2- Little Involvement
3- Some Involvement
4- Much Involvement
5- Total Involvement

You will notice that there is no “I don't know category": so please 
remember that this is a survey of your perceptions. Please feel free to 
mark the survey based on your knowledge and beliefs about the actual 
and ideal levels of input.

Please return your completed survey in the sealed envelope to your 
principal. Your responses to all items on the survey will remain totally 
confidential.

Thank you for your cooperation and assistance.

Sincerely,
Rebecca Walters 
Anderson Elementary 
Bristol, Tennessee



Questionnaire
for

Selected Teachers

2.

3.

4.

P lease complete the following items by checking the appropriate response.

1. Current Teaching Position 
) K-2 { ) 6 - 8

) 3-5 ( ) _____________ Identify other teaching assignment

Age
) 20-29 ( ) 50-59
) 30-39 ( ) 60-69
) 40-49

Gender 
) Male 
) Female

Highest Degree 
) Bachelor’s 
) Master's 
) Specialist 
} Doctorate

Career Ladder Status 
) None
) Career Level I 
) Career Level II 
) Career Level III

Years of Experience 
) 0-5 ( ) 27-30
) 6-10 ( ) Over 30
) 11-16 
) 17-21 
) 22-26

Have you received any training In Site-Based Management?
)Y es 
) No

5.

6 .

7.
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Elementary School Involvement Survey

P le a s e  r a te  th e  lev e l o f  In v o lv em en t 1 * No In v o lv em en t
th a t  v o u  b e lie v e  a c tu a lly  o c c u r s  a t  th e  2 * L ittle  In v o lv em en t
p r e s e n t  t im e  a n d  a ls o  th e  level y o u  3 * S o m e  In v o lv em en t
b e lie v e  s h o u l d  o c c u r  u s ln o  th e  s c a le :  4  * M uch In v o lv em en t

5 • T o ta l In v o lv em en t (M ak es D e c is io n )

C irc le  th e  n u m b e r  th a t  r e p r e s e n ts  th e
th e  le v e l o f In v o lv em en t th a t  th e :  P r e s e n t l y  O c c u r s  S h o u l d  O c c u r

1 . Principal h a s  In th e  se lec tion  c l t e a c h e r s   5 4 3 2 1  5 4 3 2 1

2 . T e a c h e rs  h av e  In determ ining grading p o l i c i e s ............................. 5 4 3 2 1  5 4 3 2 1

3 . P a re n ts  h a v e  In th e  se lec tion  of c u s to d ia n s ....................................  5 4 3 2 1  5 4 3 2 1

4 . T e a c h e rs  h av e  In th e  p u rch a se  ol c lassroom  eq u ip m en t  5 4 3 2 1  5 4 3 2 1

5 . P a re n ts  h av e  in evaluating  te ac h e r a i d e s .......................................  5 4 3 2 1  5 4 3 2 1

6. Principal h a s  In determ ining w hat skills a re
tau g h t In th e  c lassro o m  .........................................................................  5 4 3 2  1 5 4 3 2 1

7. T e a c h e rs  h av e  In se tting  prom otion an d  retention
po lic ies ........................................................................................................  5 4 3  2  1 5 4 3 2  1

8 . P a re n ts  h av e  In determ ining how funds a re  ra ised ........................ 5 4 3 2 1  5 4 3 2 1

9 . Principal h a s  In determ ining w hat Is p u rch ased
for c la ss ro o m  instruction In th e  s c h o o l ........................................... 5 4 3 2 1  5 4 3 2 1

1 0 . P a re n ts  h a v e  In the  evaluation  of the  principal's
p e r f o r m a n c e ................................................................................................... 5  4 3 2  1 5  4 3 2  1

1 1 . T e a c h e rs  h av e  in how s tu d e n ts  a re  a ss ig n ed  to their
th e  c la s s r o o m ...............................................................................................  5  4 3  2  1 5 4 3  2  1

1 2 . T e a c h e rs  h av e  in th e  selection  of new  te ac h e rs ............................ 5 4 3 2 1  5 4 3 2 1

1 3 . Principal h a s  in determ ining how te a c h e rs  teach
In the ir c lassro o m s  ........................... 5 4 3 2  1 5 4 3 2  1

1 4 . P a re n ts  h av e  in th e  evaluation  of te a c h e rs '
p e r f o r m a n c e ................................................................................................... 5  4 3  2  1 5  4 3 2  1

1 5 . T e a c h e rs  h a v e  In th e  evaluation  of c u s to d ia n s ...........................  5 4 3 2 1  5 4 3 2 1

1 6 . Principal h a s  In determ ining how m oney
from  fu n d ra ise rs  will b e  s p e n t ..............................................................  5 4 3 2  1 5 4 3 2  1

1 7 . P a re n ts  h o v e  In determ ining w hat Is p u rch a sed
for c l a s s r o o m s .............................................................................................  5  4 3  2  1 5 4 3 2 1

1 8 . Principal h a s  In evaluating  te ac h e r  a id e s .........................................  5 4 3 2 1  5 4 3 2 1

1 9 . T e a c h e rs  h av e  in determ ining the  skills taugh t
in the ir c la s s ro o m s ..................................................................................... 5 4 3 2  1 5 4 3 2  1

2 0 .  P a re n ts  h av e  in se tting  hom ew ork policies 
an d  g u id e l in e s ........................................................ 5 4  3 2 1 5 4  3  2  1
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Elementary School Involvement Survey

P le a s e  r a te  th e  leve l o f  In v o lv em en t 1 - Mo In v o lv em en t
th e !  v o u  b e lie v e  a c tu a lly  o c c u r s  a t  th e  2 * L ittle  In v o lv em en t
p r e s e n t  t im e  a n d  a l s o  th e  level you  3 • S o m e  In v o lv em en t
b e lie v e  s h o u ld  o c c u r  u a ln a  th e  s c a le :  4 * M uch In v o lv em en t

5  • T o ta l In v o lv e m e n t (M ak e s  D ec is io n )

C irc le  th e  n u m b e r  th a t  r e p r e s e n ts  th e
th e  le v e l o f  In v o lv em en t th a t  th e :  P r e s e n t l y  O c c u r s  S h o u ld  O c c u r

2 1 .  P a re n ts  h av e  In determ ining grading polic ies.................... ...........  5 4 3 2  1 5 4 3 2 1

2 2 . Principal h a s  In th e  se lection  of te ac h e r  a id e s ................. ...........  5 4 3 2  1 5 4 3 2  1

2 3 .  P a re n ts  h av e  in determ ining how s tu d e n ts  a re
a s s ig n e d  to c la ss ro o m s................................................................. 4 3 2  1 5 4 3 2 1

2 4 . T e a c h e rs  have  In evaluating te ac h er a i d e s ....................... ............ 5 4 3 2  1 5 4 3 2  1

2 5 .  P a re n ts  h av e  in se lec ting  the  m aterials
p u rc h a se d  for c la s s ro o m s .........................................................................  5 4  3  2  1

2 6 .  Principal h a s  In th e  evaluation  ol t e a c h e r s ..................................... 5  4 3  2  1

27. P a re n ts  have In the  se lec tion  of te ac h e r a i d e s ...........................  5  4 3  2  1

2 8 .  T e a c h e rs  h av e  in determ ining how funds a re  ra ised ...................  5 4 3  2  1

29. T e a c h e rs  h av e  In th e  evaluation  of principal
p e r f o r m a n c e ................................................................................................... 5 4 3 2 1  5 4 3 2 1

30 . P a re n ts  h av e  In determ ining the teach ing  techn iques
u se d  In the c la s s ro o m ...............................................................................  5 4 3  2  1 5 4 3  2  1

3 1 .  P rincipal h a s  In se tting  hom ew ork policies and
g u id e l in e s ........................................................................................................  5 4 3  2  1 5 4 3 2 1

3 2 .  P a re n ts  h av e  In th e  se lec tion  of te a c h e r s .......................................  5 4 3 2 1  5 4 3 2 1

3 3 .  P rincipal h a s  in th e  p u rc h a se  of Instructional
e q u ip m e n t ........................................................................................................  5 4  3 2  1 5 4 3 2 1

3 4 .  T e a c h e rs  h av e  in th e  evaluation  of o the r te a c h e rs ......................  5 4 3 2 1  5 4 3 2 1

3 5 .  Principal h a s  In the  se tting  of prom otion an d
re te n tio n  p o lic ie s ..........................................................................................  5  4  3 2  1 5 4 3 2 1

3 6 .  P a re n ts  h av e  In th e  evaluation  of c u s to d ia n s .................................  5 4 3 2 1  5 4 3 2 1

3 7 .  T e a c h e rs  h a v e  In the selection  of te a c h e r  a i d e s ......................... 5 4 3 2 1  5 4 3 2 1

38. P a re n ts  have in determ ining how m oney from
fu n d ra ise rs  Is s p e n t .................................................................................  5  4  3 2  1

3 9 .  Principal h a s  In determ ining how funds a re  ra ise d ......................  5 4 3  2  1

4 0 .  T e a c h e rs  h av e  in se lling  hom ew ork policies ..............................  5  4 3 2  1

4 1 .  Principal h a s  in th e  se lection  of cu s to d ian s .................................  5  4 3 2  1

4 2 .  P a re n ts  have  in th e  se lec tion  ol te x tb o o k s ....................................  5  4  3 2  1

5 4 3 2  1

5 4  3  2  1

5 4  3 2  1

5  4 3 2  1

5 4 3 2 1

5 4 3 2 1 

5 4 3  2  1 

5 4  3 2  1 

5  4 3 2  1



1 2 8
Elementary School Involvement Survey

P le a s e  ra te  th e  level o f  In v o lv em en t 1 - No In v o lv em en t
th a t  v o u  b e l ie v e  a c tu a lly  o c c u re  a t  th e  2 • L ittle  In v o lv em en t
o r e a e n t  t im e  a n d  a l s o  th e  leve l y o u  3 • S o m e  In v o lv em en t
b e lie v e  a h o u l d  o c c u r  u a ln q  th e  s c a le :  4 • M uch In v o lv em en t

5 * T o ta l In v o lv em en t (M akes D ec is io n )

C irc le  th e  n u m b e r  th a t  r e p r e s e n ts  th e
th e  level o l invo lvem en t th a t th e  P r e s e n t l y  O c c u r s  S h o u l d  O c c u r

43 . Principal h a s  in determ ining  grading policies ............................... 5 4 3 2 1  5 4 3 2 1

4 4 .  Principal h a s  In the se lec tion  of s tu d en t furniture ................... 5 4 3 2 1  5 4 3 2 1

4 5 .  T e a c h e rs  have  In determ ining how they teach  in
th e ir  c l a s s r o o m s ..........................................................................................  5  4 3  2 1 5 4  3 2  1

4 6 .  P a re n ts  h av e  In se tting  prom otion and  retention
p o lic ie s  ...........................................................................................................  5 4 3  2  1 5 4  3 2  1

4 7 .  T e a c h e rs  h av e  In the se lec tion  of te x tb o o k s .................................  5 4 3 2 1  5 4 3 2 1

4 6 .  Principal h a s  in th e  p u rch a se  ol c lassroom
teach ing  e q u ip m e n t ..................................................................................... 5 4 3 2  1 5 4 3 2  1

4 9 .  P a re n ts  h av e  in determ ining w hat skills e re  taugh t
in th e  c lassro o m  ........................................................................................ 5 4  3 2 1 5 4  3 2 1

5 0 .  P rincipal h a s  in eva lua ting  h is /her ow n perfo rm ance . . . . . .  5 4 3 2 1  5 4 3 2 1

5 1 .  T e a c h e rs  h av e  In determ ining how  m oney from
fu n d ra ise rs  will b e  sp e n t ......................................................................  5 4  3 2  1 5 4  3 2  1

5 2 .  P a re n ts  h a v e  In th e  p u rc h a se  of Instructional
equ ipm ent that is u se d  In the c l a s s r o o m   5 4 3 2 1  5 4 3 2 1

5 3 . Principal h a s  in th e  selection  ol te x tb o o k s   5 4 3 2 1  5 4 3 2 1

5 4 .  T e a c h e rs  h av e  in the p u rc h a se  of teach ing  m a te ria ls   5 4 3 2 1  5 4 3 2 1

5 5 .  P a re n ts  h a v e  in the  se lec tion  of s tu d en t furniture  5 4 3 2 1  5 4 3 2 1

5 6 .  Principal h a s  in determ in ing  how  s tu d e n ts  a re
a s s ig n e d  to  c l a s s r o o m s ............................................................................  5 4 3 2  1 5 4 3 2 1

5 7 . T e a c h e rs  h av e  in th e  se lec tion  of custodial p e r s o n n e l   5 4 3 2 1  5 4 3 2 1

5 8 .  T e a c h e rs  h av e  in determ ining w hat Is p u rch a sed
for I n s t r u c t i o n .............................................................................................  5  4 3 2  1 5 4 3 2  1

5 9 .  T ea ch e rs  h av e  In th e  p u rch a se  of classroom
f u r n i t u r e  .....................................................................................................  5 4 3 2  1 5 4 3 2  1

60. Principal h a s  in th e  evaluation  of custodial
p e rso n n e l .....................................................................................................  5  4 3 2  1 5 4 3 2  1
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C a re e r  Ladder  III Administrator
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