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A b s t r a c t

PRIORITIZATION AND ASSESSMENT OF EDUCATIONAL GOALS

by

H a r r i e t  D. Rogers

The problem o f  t h i s  s tu d y  was to  d e te rm in e  th e  p r i o r i t i z a t i o n  and 
a s sessm en t o f  e d u c a t io n a l  g o a ls  i n  a s e le c t e d  sch o o l system . The p u r ­
pose o f  t h i s  s tu d y  was to  engage c i t i z e n s ,  a d m i n i s t r a t o r s ,  t e a c h e r s ,  and 
s tu d e n ts  i n  the  p r i o r i t i z a t i o n  and assessm en t o f  u n i f i e d  e d u c a t io n a l  
g o a ls  f o r  p u b l ic  s c h o o ls .

The sample s i z e  f o r  th e  s tu d y  c o n s i s t e d  o f  117 p a r t i c i p a n t s  in  th e  
fo llo w in g  groups; (1) r e p r e s e n t a t i v e  community group; (2) a d m in i s t r a to r  
group; (3) t e a c h e r  group; and (A) s tu d e n t  g roup . S e p a ra te  m eetings  f o r  
each group were conduc ted , and each p a r t i c i p a n t  was asked to  com plete  
Ph i D e l ta  K appa 's  I n d iv id u a l  Goal R a tin g  S hee t and th e  I n d iv id u a l  R a tin g  
o f  the  Level o f  Perform ance o f  C u r re n t  School Programs.

F iv e  r e s e a rc h  q u e s t io n s  were t e s t e d  to  a s c e r t a i n  i f  a s i g n i f i c a n t  
d i f f e r e n c e  e x i s t e d  in  the  p e rc e p t io n s  o f  community members, a d m in is t r a ­
t o r s ,  t e a c h e r s ,  and s tu d e n ts  in  the  p r i o r i t y  ran k in g  and assessm en t 
rank ing  o f  18 e d u c a t io n a l  g o a ls ;  to  a s c e r t a i n  i f  a s i g n i f i c a n t  d i f f e r ­
ence e x i s t e d  between th e  t o t a l  mean p r i o r i t y  ran k in g  and th e  t o t a l  mean 
assessm en t rank ing  o f  th e  e d u c a t io n a l  g o a ls ;  and to  a s c e r t a i n  i f  a s i g n i ­
f i c a n t  d i f f e r e n c e  e x i s t e d  w i th in  th e  fo u r  p a r t i c i p a n t  groups i n  the  
p r i o r i t y  rank ing  and assessm en t ran k in g  o f  th e  e d u c a t io n a l  goals*  The 
K ruskal W a l l i s  0ne7Way A n a ly s is  o f  V ariance  was used to  t e s t  hy p o th eses  
1 and 2. The £  t e s t  f o r  in d ep en d en t samples was used i n  t e s t i n g  hypo­
th e s i s  3, and th e  Friedman Two-Way A n a ly s is  o f  V arian ce  was used  to  
t e s t  h ypo theses  4 and 5.

The most s i g n i f i c a n t  f in d in g s  o f  t h i s  s tu d y  were; A s i g n i f i c a n t  
d i f f e r e n c e  was found in  th e  p r i o r i t y  rank ing  o f  11 o f  th e  18 e d u c a t io n a l  
g o a ls .  The s tu d e n t  group d i f f e r e d  th e  most i n  a s s ig n in g  p r i o r i t i e s  to  
th e  g o a l s .  Community members, a d m i n i s t r a t o r s ,  and te a c h e r s  ranked 
Goal 4 , "Develop s k i l l s  i n  r e a d in g ,  w r i t i n g ,  sp eak in g ,  and l i s t e n i n g , "  
as th e  top p r i o r i t y  g o a l .  S tu d en ts  ranked Goal 9 , "Develop s k i l l s  to  
e n t e r  a s p e c i f i c  f i e l d  o f  w ork ,"  as  the  top p r i o r i t y .  A s i g n i f i c a n t  
d i f f e r e n c e  was found i n  th e  assessm en t ran k in g  o f  3 o f  th e  18 g o a ls .  
Again, th e  s tu d e n ts  d i f f e r e d  th e  most from th e  o th e r  t h r e e  g roups.  A 
s i g n i f i c a n t  p o s i t i v e  t  v a lu e  was found i n  fo u r  g o a l s ,  which meant t h a t  
th e  assessm en t mean was low er than  th e  p r i o r i t y  mean. A s i g n i f i c a n t  
d i f f e r e n c e  was found w i th in  each o f  th e  p a r t i c i p a n t  groups re g a rd in g  
th e  p r i o r i t i e s  g iven  to th e  g o a l s .  A s i g n i f i c a n t  d i f f e r e n c e  was found 
w i th in  th e  r e p r e s e n t a t i v e  cormnunity g roup , th e  a d m in i s t r a to r  g roup , 
and the  te a c h e r  group—b u t  n o t  w i th in  th e  s tu d e n t  group— re g a rd in g  the  
assessm en t ran k in g s  g iven  to  th e  18 e d u c a t io n a l  g o a ls .
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In  s h o r t ,  in  p o l i t i c s ,  i n  in d u s t r y ,  in  e d u c a t io n , goals  s e t  w ith o u t  

th e  p a r t i c i p a t i o n  o f  those  a f f e c te d  w i l l  be in c r e a s in g ly  hard  to ex ecu te .  

The c o n t in u a t io n  o f  top-down te c h n o c ra t ic  g o a l - s e t t i n g  procedures  w i l l  

lead  to g r e a t e r  and g r e a t e r  s o c ia l  i n s t a b i l i t y ,  l e s s  and le s s  c o n t ro l  

over the fo rc e s  o f  change; and ever  g r e a t e r  danger o f  c a ta c ly sm ic ,  man- 

d e s tro y in g  upheaval.

To m as te r  change, we s h a l l  th e r e fo re  need both  a c l a r i f i c a t i o n  o f  

im portan t long-range  s o c ia l  g o a ls  and a d e m o c ra t iz a t io n  o f the  way in  

which we a r r i v e  a t  them.

The time has come f o r  a dram atic  reassessm en t o f  the  d i r e c t io n s  o f  

change, a reassessm en t made n o t  by the  p o l i t i c i a n s  o r  th e  s o c io lo g i s t s  

o r  the  c le rg y  o r  the  e l i t i s t  r e v o lu t io n a r i e s ,  n o t  by te c h n ic ia n s  o r  

c o l le g e  p r e s id e n t s ,  bu t  by the  people them selves .

A lv in  T o f f l e r

F u tu re  Shock

xii



Chapter 1

INTRODUCTION

In  th e  l a s t  q u a r t e r  o f  th e  20th C en tu ry , one o f  th e  most Im p o r ta n t  

contem porary  e d u c a t io n a l  problems was t h a t  o f  making d e c i s io n s  abou t 

th e  d i r e c t i o n s  p u b l ic  sch o o ls  shou ld  be h e a d in g .  The many demands on 

e d u c a t io n  by s o c ie ty  had s e rv e d  to make d ec is io n -m ak in g  even more 

d i f f i c u l t .  I t  had been s a id  t h a t  a p p r o p r i a t e  d e c is io n -m ak in g  f o r  schoo l 

d i s t r i c t s  cou ld  be  f a c i l i t a t e d  th rough  th e  use  o f  such tech n iq u es  as 

goal p r i o r i t i z a t i o n s  and needs  a s se s sm e n ts .  A schoo l d i s t r i c t  cou ld  

h a rd ly  be expected  to  p roceed  i n  an a p p r o p r i a t e  d i r e c t i o n  u n le s s  i t  

f i r s t  de term ined  th e  d i f f e r e n c e  between "what i s "  and "what ought to  

b e . "  An e d u c a to r  once s t a t e d  t h a t  perhaps  th e  s c h o o l ' s  g r e a t e s t  

weakness h as  been i t s  am b it io n .  "The sch o o l has t r i e d  to  do i t  a l l ,  

b u t  has been accused  o f  doing  n o th in g .  I t  now must show t h a t  i t  

doing som eth ing , a f t e r  d i s c o v e r in g  what i t  i s  supposed to  do" (N e ff ,  

1973, p . 3 4 ) .

To a s s i s t  i n  th e  dec is io n -m ak in g  p ro c e s s ,  each schoo l board  needed 

to  l i s t e n  to  the  v o ic e s  o f  community members, t e a c h e r s ,  s t u d e n t s ,  and 

a d m i n i s t r a t o r s .  The E d u c a tio n a l  P o l i c i e s  Commission (1961) observed  

t h a t  i n  any democracy, e d u c a t io n  must be bound to  th e  w ishes  o f  th e  

peop le  as a w hole, and in  America t h i s  k ind  o f  bond has been u n iq u e .

The American p eo p le  have t r a d i t i o n a l l y  reg a rd ed  e d u c a t io n  as a means 

f o r  im proving them selves and t h e i r  s o c i e t y .

1



In  r e l a t i o n  to th e  d e te rm in a tio n  o f  goa ls  f o r  s c h o o ls ,  Kaufman (1969) 

s t a t e d  t h a t  th e  f i r s t  requ irem ent f o r  th e  des ign  o f  a v ia b le  e d u c a t io n a l  

program i s  a s e t  of r e a l i s t i c  and p r e c i s e  goals  to which th e  e d u c a t io n a l  

p rocess  i s  to  be re sp o n s iv e .  Perhaps the  s in g l e  most im p o rtan t  ta sk  

f a c in g  school a d m in is t r a to rs  i s  th e  d e te rm in a tio n  o f  c o n te n t  which i s  

r e l e v a n t .

Sanders (1977) concluded t h a t  ed u ca tio n  needed proper  d i r e c t io n  in  

o rd e r  to be e f fe c t iv e *  P r i o r i t i z a t i o n  o f  goals  and needs assessm ents  

was proven to  be an e f f e c t i v e  s te p  to e s t a b l i s h  the  d i r e c t io n  a school 

system  should proceed to  meet the  e d u c a t io n a l  e x p e c ta t io n s  o f  s o c ie ty .

S ta tem ent o f  th e  Problem

The problem o f  t h i s  s tudy  was to  de term ine  th e  p r i o r i t i z a t i o n  and 

assessm ent o f  ed u c a t io n a l  goals  i n  a s e le c te d  p u b lic  school system.

Subproblems

The fo llo w in g  subproblems were co n s id e red  n e c e ssa ry  to so lv e  the  

problem:

1. To i d e n t i f y  and t r a c e  the  development o f  e d u c a t io n a l  goals  

and to  in d ic a te  the  im portance o f  in v o lv in g  community members 

in  the  p r i o r i t i z a t i o n  and assessm ent o f  e d u c a t io n a l  goals  f o r  

p u b l ic  sc h o o ls ;

2. To develop a re se a rc h  des ign  to  be used i n  g a th e r in g  the  d a ta ;

3. To ana lyze  the  fo llow ing  s e t s  o f  d a ta :



a . p r i o r i t y  ra n k in g  o f  th e  18 Phi D e l ta  Kappan e d u c a t io n a l  

g o a ls  i n  o r d e r  o f  t h e i r  im portance  as p e rc e iv e d  by com­

m unity members, a d m i n i s t r a t o r s ,  t e a c h e r s ,  and s tu d e n t s ;

b .  assessm en t ran k in g  o f  how w e ll  c u r r e n t  e d u c a t io n a l  p ro ­

grams were m eeting  th e  18 Phi D e l ta  Kappan e d u c a t io n a l  

g o a ls  as p e rc e iv e d  by th e  fo u r  p a r t i c i p a n t  g roups;

c .  com parison o f  th e  ran k  o r d e r  o f  p r i o r i t y  w i th  th e  ran k  

o r d e r  o f  a ssessm en t o f  th e  18 Phi D e l ta  Kappan educa­

t i o n a l  g o a ls  by th e  fo u r  p a r t i c i p a n t  g ro u p s .

S ig n i f i c a n c e  o f  th e  Study

With th e  r e c e n t  e s ta b l i s h m e n t  o f  th e  p r o f i c i e n c y  t e s t i n g  r e q u i r e ­

ment by th e  Tennessee S t a t e  Board o f  E duca tion  and th e  passage  o f  the  

P r o f e s s io n a l  N e g o t ia t io n s  A c t ,  m ajor d i f f e r e n c e s  o f  o p in io n  were i n  

ev idence  among e d u c a to r s ,  boards  o f  e d u c a t io n ,  and th e  g e n e ra l  p u b l ic  

a b o u t what r e s u l t s  p u b l ic  sch o o ls  were p roducing  o r  shou ld  be p roducing  

I t  appeared  t h a t  communities were n o t  c l e a r l y  fo rm u la t in g  and communi­

c a t i n g  o b j e c t iv e s  t h a t  should  be met by th e  s c h o o ls .

E d u c a to rs ,  on th e  o th e r  hand, d id  n o t  seem to  be s p e c i fy in g  

o b je c t iv e s  c u r r e n t l y  i n  e f f e c t  and were n o t  r e p o r t i n g  a d e q u a te ly  on 

accom plishm ents toward a c h ie v in g  them. T h is  l a c k  o f  communication 

co u ld  have been th e  re aso n  f o r  th e  low r a t in g s  g iv en  to  p u b l ic  sc h o o ls  

by th e  g e n e ra l  p u b l i c .  A ccording to  th e  10th  Annual G allup  P o l l ,  th e  

1978 r a t i n g s  o f  p u b l ic  s ch o o ls  by th e  g e n e ra l  p u b l ic  had d e c l in e d  as 

fo l lo w s :
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R atin g s  Given th e  

P u b l ic  Schools
7.

1978
7.

1977
7.

1976
7.

1975
7.

1974

A r a t i n g 9 11 13 13 18
B r a t in g 27 26 29 30 30
C r a t in g 30 28 28 28 21
D r a t in g 11 11 10 9 6
FAIL 8 5 6 7 5
D o n 't  know/no answer 15 19 14 13 20

Communication was c o n s id e re d  a key f a c t o r  i n  th e  e d u c a t io n a l  

p ro c e s s .  A s c e r ta in in g  "what i s *  and "what ought to  be" as p e rc e iv e d  

by c i t i z e n s ,  e d u c a to r s ,  and s tu d e n t s  was co n s id e re d  an e f f e c t i v e  way 

to  b r id g e  th e  gap and u n i fy  e f f o r t s  toward program improvement.

Purpose o f  th e  Study

The purpose  o f  t h i s  s tu d y  was to  engage c i t i z e n s ,  a d m i n i s t r a t o r s ,  

t e a c h e r s ,  and s tu d e n ts  i n  th e  p r i o r i t i z a t i o n  and assessm en t o f  u n i f i e d  

e d u c a t io n a l  g o a ls  f o r  p u b l ic  s c h o o ls - - th e r e b y  p ro v id in g  needed i n f o r ­

m ation  which cou ld  a s s i s t  s ch o o l  board members in  t h e i r  d ec is io n -m ak in g  

on th e  f u tu r e  d i r e c t i o n s  o f  a s e l e c t e d  schoo l system .

D e l im i ta t io n s  o f  th e  Study

The s tu d y  was d e l im i te d  to  th e  p e rc e p t io n s  o f  the  fo llo w in g  

p a r t i c i p a n t s :

(1) F o rty -tw o  community members l i v i n g  i n  a s e le c t e d  schoo l 

system ;

(2) T w en ty -f iv e  a d m in i s t r a to r s  employed by th e  s e le c t e d  school 

system ;



(3) T w en ty -f iv e  te a c h e r s  employed by the  s e le c t e d  sch o o l system ;

(4) T w en ty -f ive  s tu d e n ts  i n  the  tw e l f th  g ra d e  a t t e n d in g  th e  h ig h  

sch o o l s e r v i c in g  th e  s e le c t e d  schoo l system .

The s tu d y  was d e l im i te d  to  the  in s t ru m e n ts  developed and f i e l d  

t e s t e d  by th e  N o r th e rn  C a l i f o r n i a  Program Development C en te r  a t  C hico , 

C a l i f o r n i a ,  The m a te r i a l s  were d i s t r i b u t e d  by th e  Commission on 

E d u c a t io n a l  P lann ing  o f  Phi D e l ta  Kappa, I n c .

D e f in i t i o n s  o f  Terms

Adminls t r a t o r s

A d m in is t r a to rs  in  t h i s  s tu d y  r e f e r r e d  to  c e n t r a l  o f f i c e  p e rso n n e l  

and s u p e rv is o r s  r e l a t e d  to  th e  academic sch o o l program, p r i n c i p a l s ,  and 

a s s i s t a n t  p r i n c i p a l s  r e p re s e n t in g  each e d u c a t io n a l  g rade  l e v e l .

A ssessm ent

A ssessm ent was d e f in e d  as "d e te rm in in g  how w e ll  c u r r e n t  e d u c a t io n a l  

programs a r e  m eeting  s e le c t e d  g o a l s 1* (Bugher, 1978, p .  7 ) .

E d u c a tio n a l  g rade l e v e l

E d u c a tio n a l  g rade  l e v e l  r e f e r r e d  to th e  fo u r  fo l lo w in g  sch o o l 

l e v e l s :  E lem entary  schoo l l e v e l - - g r a d e s  K-6; J u n io r  h ig h  schoo l l e v e l —

g rad es  7-9; High schoo l l e v e l — g rades  10-12; and V o c a t io n a l - t e c h n ic a l  

s c h o o l .

Goal S ta tem en t

Goal s ta te m e n t  was used as a s ta te m e n t  o f  b road  d i r e c t i o n  o r  

i n t e n t ;  n o t  concerned w ith  ach ievem ent w i th in  a s p e c i f i e d  tim e (Sm ith , 

1978).



Goal p r i o r i t i z a t i o n

Goal p r i o r i t i z a t i o n  was used to  d e s c r ib e  th e  p ro cess  o f  ran k in g  

g o a ls  o f  e d u c a t io n  i n  o r d e r  o f  im portance  (S a n d e rs ,  1977).

Goals o f  agreem ent

Goals o f  agreem ent r e f e r r e d  to  th o se  g o a ls  which were w i th in  two 

p r i o r i t y  o r  a ssessm en t ran k in g s  as d e s ig n a te d  by th e  p a r t i c i p a n t  g ro u p s .

Goals o f  d isag reem en t

Goals o f  d isag reem en t r e f e r r e d  to  th o se  g o a ls  which were more 

than  two p r i o r i t y  o r  a s sessm en t ran k in g s  as d e s ig n a te d  by th e  p a r t i ­

c ip a n t  g ro u p s .

P e rc e p t io n

For th e  purposes  o f  t h i s  s tu d y ,  p e r c e p t io n  was d e f in e d  as Ma 

co n tin u o u s  p ro cess  o f  i n t e g r a t i o n  o f  p r e s e n t  and p a s t  s e n so ry  im pres­

s io n s ’* (Good, 1973, p . 41 3 ) .

Phi D e l ta  Kappa E d u c a t io n a l  P lann ing  Model

The Phi D e l ta  Kappa E d u c a tio n a l  P lan n in g  Model was used to d e s c r ib e  

a lo n g -ran g e  p la n n in g  model d es igned  to  in v o lv e  community members, 

p r o f e s s io n a l  s t a f f ,  and s tu d e n ts  i n  th e  d ec is io n -m ak in g  p ro c e ss  (Bugher, 

1978).

Assumptions

I t  was assumed t h a t  t h e r e  was a need f o r  a s tu d y  to  d e te rm in e  

w hether  a  d i s p a r i t y  e x i s t e d  between what community members, schoo l



p e r s o n n e l t and s tu d e n t s  p e rc e iv e d  t h a t  th e  sch o o ls  should  accom plish  

and what th e  sch o o ls  were a c t u a l l y  acco m p lish in g .

I t  was assumed t h a t  th e  s e l e c t i o n  s t r a t e g i e s  employed in  t h i s  

s tu d y  r e s u l t e d  in  a r e p r e s e n t a t i v e  sample o f  th e  t r u e  p o p u la t io n .

I t  was assumed t h a t  th e  p r i o r i t i z a t i o n  and a s sessm en t o f  th e  18 

s e le c t e d  e d u c a t io n a l  g o a ls  r e f l e c t e d  th e  p a r t i c i p a n t s '  t r u e  f e e l i n g s .

I t  was assumed t h a t  tw e l f th - g r a d e  s tu d e n ts  were:

(1) a b le  to  read  and u n d e rs ta n d  th e  in s t ru m e n ts  used i n  t h i s  

s tu d y ;

(2) a b le  to  com plete  th e  p r i o r i t i z a t i o n  and a s sessm en t p ro c e ss ;

(3) a b le  to  r e f l e c t  th e  p e rc e p t io n s  o f  th e  s tu d e n t  p o p u la t io n  i n  

a s e l e c t e d  h ig h  s c h o o l .

I t  was assumed t h a t  community members, e d u c a to r s ,  and s tu d e n ts  

were cap ab le  o f  ran k in g  e d u c a t io n a l  g o a ls  and a s s e s s in g  how w ell  th e  

p r e s e n t  schoo l programs were m eeting  th e s e  g o a l s .

H ypotheses

The h y p o th eses  t e s t e d  i n  t h i s  s tu d y  were:

T here  w i l l  be a s i g n i f i c a n t  d i f f e r e n c e  i n  th e  ex p ressed  

p e rc e p t io n s  o f  community members, a d m i n i s t r a t o r s ,  te a c h e r s  

and s tu d e n t s  i n  th e  p r i o r i t y  ra n k in g  o f  th e  18 s e le c t e d  

e d u c a t io n a l  g o a l s .

Hg There w i l l  be a s i g n i f i c a n t  d i f f e r e n c e  i n  th e  ex p ressed

p e rc e p t io n s  o f  community members, a d m i n i s t r a t o r s ,  t e a c h e r s  

and s tu d e n t s  i n  th e  a s sessm en t ran k in g  o f  th e  18 s e le c t e d  

e d u c a t io n a l  goals*
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There w i l l  be a s i g n i f i c a n t  d i f f e r e n c e  between th e  t o t a l  

mean p r i o r i t y  rank ing  and th e  t o t a l  mean assessm ent rank ing  

o f  th e  18 s e le c te d  e d u c a t io n a l  g o a ls .

There w i l l  be a s i g n i f i c a n t  d i f f e r e n c e  w i th in  th e  r e p re ­

s e n ta t iv e  community group, th e  a d m in is t r a to r  group, the 

te a c h e r  group, and the  s tu d e n t  group re g a rd in g  th e  p r i o r i t y  

rank ing  o f  the  18 s e le c te d  e d u c a t io n a l  g o a ls .

There w i l l  be a s i g n i f i c a n t  d i f f e r e n c e  w ith in  th e  r e p re ­

s e n ta t iv e  community group, th e  a d m in is t r a to r  group, the 

te a c h e r  group, and th e  s tu d e n t  group re g a rd in g  th e  a s s e s s ­

ment rank ing  o f  the  18 s e le c te d  e d u c a t io n a l  goals*

Procedures

The problem o f  t h i s  s tudy  was to  de term ine  the  p r i o r i t i z a t i o n  and 

assessm ent o f  e d u c a t io n a l  goals  i n  a s e le c te d  p u b l ic  school system . In  

so lv in g  t h i s  problem, the  fo llo w in g  procedures  were used:

Subproblem One

To i d e n t i f y  and t r a c e  the  development o f  e d u c a t io n a l  g o a ls  and to

I n d ic a te  th e  Importance o f  Invo lv ing  community members in  th e  p r i o r i ­

t i z a t i o n  and assessm ent o f  ed u c a t io n a l  g o a ls  f o r  p u b lic  s c h o o ls . An 

e x te n s iv e  review  o f  r e l a t e d  l i t e r a t u r e  fu rn ish e d  in fo rm a tio n  as to the  

h i s t o r y  o f  e d u c a t io n a l  goals  and th e  need to  in v o lv e  people i n  the 

community i n  i d e n t i f y in g  goa ls  f o r  p u b lic  s c h o o ls .

e



Subproblem Two

To develop a re se a rc h  des ig n  to  be used In  g a th e r in g  the  d a t a .

The Phi D elta  Kappan E duca tiona l P lanning  Model used f o r  th e  p r i o r i ­

t i z a t i o n  and assessm ent o f  e d u c a t io n a l  goa ls  in  t h i s  s tu d y  was d e s c r ib e d .  

The d es ig n  of th e  s tu d y  d e a l t  w ith  th e  t a r g e t  p o p u la t io n ,  the  methods o f  

sam pling, the  scheduled group m eetings ,  and th e  d a ta  c o l l e c t i o n  p roce­

d u res .

T a rg e t  p o p u la t io n . The t o t a l  working p o p u la t io n  o f  the  a re a  

encompassing th e  s e le c te d  school system  was 11,904 p eo p le ,  which r e p re ­

sen ted  the  t a r g e t  p o p u la t io n  f o r  the  r e p re s e n ta t iv e  community group.

The s e le c te d  school system employed 26 a d m in is t r a to r s ,  which re p re se n te d  

the a d m in is t r a to r  t a r g e t  p o p u la t io n ,  and- 350 te a c h e r s ,  which re p re se n te d  

the  te a c h e r  t a r g e t  p o p u la t io n .  The h igh  school s e rv in g  the  s e le c te d  

school system had 69 tw e l f th -g ra d e  s tu d e n ts  who were 18 years  o f  age 

o r  o ld e r ,  which re p re se n te d  th e  s tu d e n t  t a r g e t  p o p u la t io n .

Methods o f  Sampling. The fo llow ing  methods o f  sampling were used 

to s e l e c t  p a r t i c ip a n t s  r e f l e c t i n g  each p o p u la t io n  group:

The 75 r e p r e s e n ta t iv e  community group members were s e le c te d  by 

use  o f  a p ro p o r t io n a te ly  s t r a t i f i e d  s e le c te d  sample s t r a t e g y .

The 26 a d m in is t r a to r  group members re p re se n te d  a l l  p r in c ip a l s  

r e f l e c t i n g  every e d u c a t io n a l  g rade l e v e l  and a l l  c e n t r a l  o f f i c e  p e r ­

sonnel connected w ith  the  academic school program.

The 35 te a c h e r  group members were s e le c te d  by use  o f  a p ro p o r­

t i o n a t e l y  s t r a t i f i e d  random sample s t r a t e g y .

The 25 s tu d e n t  group members were s e le c te d  by use  o f  a random 

s e l e c t io n  s t r a t e g y  o f tw e lf th -g ra d e  s tu d e n ts .
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Scheduled Group M eetings. S e p a ra te  m eetings were scheduled  f o r  

each o f  the  fo u r  p a r t i c ip a n t  groups* The r e p r e s e n ta t iv e  community 

group met f o r  an evening m eeting . With the  su p p o rt  o f  the  s u p e r in te n ­

d e n t ,  th e  a d m in is t r a to r  group met a t  a s p e c i a l ly  c a l l e d  m eeting . The 

te a c h e r  group met du r in g  an i n - s e r v i c e  a c t i v i t y .  With th e  su p p o rt  

and a s s i s ta n c e  o f  the  h igh  school p r in c ip a l ,  th e  s e le c te d  h igh  school 

s e n io r s  met a t  a s p e c i f ie d  c l a s s  p e r io d .

Data C o l le c t io n  Methods. The fo llo w in g  procedures were used i n  

c o l l e c t i n g  the  d a ta  f o r  th e  s tudy :

N o t i f i c a t io n  was g iven  to the  s e le c te d  group members and r e c e i p t  

o f  t h e i r  accep tance  to  p a r t i c i p a t e  on th e  committees was recorded*

N o t i f i c a t i o n  o f  a m eeting to g e th e r  w ith  a copy o f the  18 s e le c te d  

e d u c a t io n a l  goa ls  used i n  t h i s  s tudy  were m ailed  to  each p a r t i c i p a n t .

A s e p a ra te  m eeting o f  each p a r t i c i p a n t  group— th e  r e p r e s e n ta t iv e  

community group, the  a d m in is t r a to r  group, the  te a c h e r  group, and the  

s tu d e n t  group—was conducted to :

(1) complete th e  In d iv id u a l  Goal R a tin g  S heet ( s e e  Appendix C);

(2) complete the  In d iv id u a l  Rating o f  th e  Level o f  Performance 

o f  the  C u rren t School Program (se e  Appendix C).

Subproblem Three

To ana lyze  th e  fo llow ing  s e t s  o f  d a t a : (a )  p r i o r i t y  rank ing  o f

th e  18 Phi D e lta  Kappan e d u ca tio n a l  g o a ls  in  o rd e r  o f  t h e i r  im portance 

as perce ived  by community members, a d m in is t r a to r s ,  t e a c h e r s ,  and 

s tu d e n ts ;  (b) assessm ent rank ing  o f  how w ell  c u r r e n t  ed u c a t io n a l
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programs were meeting th e  18 P h i  D e lta  Kappan e d u c a t io n a l  goals  as 

pe rce ived  by th e  fo u r  p a r t i c i p a n t  groups; and (c) comparison of the  

rank  o rd e r  o f p r i o r i t y  w ith  th e  rank  o rd e r  of assessm ent of th e  18 

Phi D e lta  Kappan e d u c a t io n a l  g o a ls  by the  fo u r  p a r t i c ip a n t  groups.

The K ruskal-W allis  One-Way A nalysis  o f  V ariance was used to  

t e s t  th e  f i r s t  two hypo theses. The t̂  t e s t  fo r  independent samples 

was used in  t e s t i n g  h y p o th es is  3, and the  Friedman Two-Way A nalysis  

o f V ariance  was used to  t e s t  hypotheses  4 and 5. The Computer 

S e rv ices  D iv is io n  o f E a s t  Tennessee S t a t e  U n iv e rs i ty  a s s i s t e d  in  

computing the  s ig n i f i c a n c e  l e v e l s  in  th e  f iv e  hypo theses .

The rank ings  accord ing  to th e  p r i o r i t i z a t i o n  and assessm ent of

th e  18 s e le c te d  e d u c a t io n a l  goals  were compared, ana lyzed , and p r e ­

se n te d  in  t a b u la r  and n a r r a t i v e  form.

O rgan iza tion  o f  th e  Study

Chapter 1 in c lu d es  an in t ro d u c t io n  to  th e  problem, the  s ta tem en t 

of th e  problem, th e  s ig n i f i c a n c e  o f th e  problem, th e  purpose of the  

s tu d y , th e  d e l im i ta t io n s  of th e  s tu d y ,  th e  d e f i n i t i o n s ,  th e  assum ptions, 

and the  re se a rc h  hypo theses. The c h ap te r  a l s o  in c lu d e s  th e  procedures 

and sou rces  o f d a ta  and th e  o rg a n iz a t io n  o f  the  s tu d y .

Chapter 2 in c lu d e s  th e  i d e n t i f i c a t i o n  and t r a c in g  o f  the  develop­

ment o f  e d u c a t io n a l  goals  and th e  im portance of in v o lv in g  the  community 

in  de term in ing  g o a ls  f o r  p u b l ic  s c h o o ls .

Chapter 3 in c lu d e s  the  r e se a rc h  design  and th e  procedures  used 

in  g a th e r in g  th e  d a ta  f o r  th e  s tu d y .
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Chapter 4 in c lu d e s  the  p r e s e n ta t io n  and a n a ly s i s  o f  th e  d a ta .  

Chapter 5 c o n ta in s  th e  f in d in g s ,  im p l ic a t io n s ,  and recommendations 

of th e  s tu d y .



Chapter 2

REVIEW OF RELATED LITERATURE

The review o f  r e l a t e d  l i t e r a t u r e  f o r  t h i s  s tudy  was focused on 

the  h i s t o r i c a l  development o f  e d u c a t io n a l  goals  i n  America and on 

l i t e r a t u r e  which supported  the  im portance o f in v o lv in g  community 

members in  the p r i o r i t i z a t i o n  and assessm ent o f  e d u c a t io n a l  goals  

f o r  p u b l ic  s c h o o ls .  The w r i t e r  found ex te n s iv e  l i t e r a t u r e  on th e  . 

s u b je c t  and s e le c te d  th a t  l i t e r a t u r e  which was most a p p l ic a b le  to 

the  g o a ls  and o b je c t iv e s  o f  t h i s  s tu d y .

For the  purposes o f  t h i s  s tu d y ,  a f u n c t io n a l  d e f i n i t i o n  o f  

goa ls  was deemed n e c e s sa ry .  G oals , alms, pu rposes ,  p r i n c i p l e s ,  t a s k s ,  

needs , and outcomes as r e f e r r e d  to i n  t h i s  c h a p te r  were co n s id e red  

as those  ends toward which th e  e f f o r t s  o f  a school were d i r e c t e d .

H i s to r i c a l  Development o f  Goals

Attem pts to  s t a t e  th e  g o a ls ,  a im s, and purposes o f  American 

p u b lic  ed u ca tio n  a r e  n o t new. H i s t o r i c a l l y ,  the  ta sk  o f  i d e n t i f y in g  

the  b a s ic  purposes o f  ed u ca t io n  has been co n s id e red  im p o rtan t  s in c e  

th e  beg inn ing  o f  p u b l ic  e d u ca tio n .

The goals  and purposes o f  American p u b l ic  ed u ca tio n  have g ra d u a l ly  

changed o v er  the  y e a r s .  Emphasis has s h i f t e d  from the  r e l ig i o u s  m otive 

in  e d u ca tio n  to th e  f u l f i l l m e n t  o f  human p o t e n t i a l .  The s h i f t i n g  o f  

emphasis i n  e d u ca t io n a l  g o a ls  has g e n e ra l ly  come about because o f

13
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changing  c o n d i t io n s  i n  s o c ie ty  ( F r a n k l in ,  1974). Goals have r e f l e c t e d  

th e  "mood o r  tempo o f  the  times'* (Sm ith , 1978, p . 9 ) .

C o lo n ia l  America

The H01d D eluder Satan** A c t . Documents d u r in g  th e  c o lo n i a l  days

re v e a le d  th e  dominance o f  r e l i g i o n  as th e  m otive  in  e d u c a t io n .  The

M assach u se tts  law o f  1642 encouraged e d u c a t io n  so t h a t  a l l  may " re a d  

and u n d e rs tan d  th e  p r i n c i p l e s  o f  r e l i g i o n  and th e  c a p ! t a l l  lawes o f  

t h i s  c o u n try "  (Johnson , C o l l i n s ,  D upuis, Jo h an sen , 1976, p. 317).

F iv e  y e a rs  l a t e r  i n  1647, th e  G enera l C ourt o f  M assach u se tts  

enac ted  a n o th e r  law which s t a t e d :

Xt b e ing  one c h i e f e  p r o i e c t  o f  y o u ld  d e lu d e r ,  S a ta n ,  to

keep men from th e  knowledge o f  y S c r ip t u r e s .  • . I t  i s

th e r e f o r e  orded (o rd e r e d ) ,  ye evy (ev e ry )  towneship i n  

t h i s  i u r i s d l c t i o n ,  a f t  y Lord h a th  in c r e a s e d  y number o f  

50 housho ld , s h a l l  then  fo rth w  a p p o in t  one w (w ith )  i n  

t h e i r  towne to  teach  a l l  such c h i ld r e n  as s h a l l  r e s o r t  

to  him to w r i t e  & re a d e .  . . & i t  i s  f u r t h  o rd e red  y  where 

any towne s h a l l  i n c r e a s e  to  y numb (number) o f  100 f a m i l ie s  

o r  housho ld ,  th ey  s h a l l  s e t  up a grammar s c h o o le ,  y m (am) 

th e r e o f  b e ing  a b le  to  i n s t r u c t  you th  so f a r r  as they  

s h a l l  be f i t e d  f o r  y u n i v e r s i t y  (H arv a rd ) .  . . (Johnson 

e t  a l , ,  1976, p . 310)

O ther  c o lo n ie s  soon fo llow ed th e  M assach u se tts  le a d  and en ac ted  s i m i l a r  

laws e s t a b l i s h i n g  sc h o o ls  in  t h e i r  tow nship .
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N ineteen th  Century

The "Common School Movement." During a f o r ty - y e a r  p e r io d  b eg in ­

n ing  i n  1830, a g r e a t  r e v i t a l i z a t i o n  o f  i n t e r e s t  i n  p u b l ic  e lem entary  

sch o o lin g  took p la c e — th e  Mcommon school movement.** Church and Sedlak 

(1976) s t a t e d  th a t  the  "movement" o ccu rred  i n  n e a r ly  every s t a t e  i n  th e  

Union and had two b a s ic  goals* (1) to  p rov ide  a f r e e  elem entary  edu­

c a t io n  f o r  every w h ite  c h i ld  l i v in g  In  the  U nited  S t a t e s ;  (2) to c r e a t e  

s t a t e  c o n t ro l  over lo c a l  sch o o ls .

In  1852 M assachusetts  passed th e  f i r s t  compulsory e lem entary  school 

a t te n d a n c e  law, which re q u ire d  a l l  c h i ld re n  to  a t t e n d  common sc h o o ls .  

H i s t o r i c a l l y ,  the  b a s ic  goal o f  elem entary  ed u ca tio n  in  both  p r iv a te  

and p u b lic  schoo ls  was to  teach  re a d in g ,  w r i t i n g ,  and a r i th m e t ic  

(Johnson e t  a l . ,  1976). Schools became more s e c u la r  than  r e l ig io u s  

upon the  passage o f  compulsory school a t te n d a n c e  law s. E duca tiona l 

o b j e c t i v e s ,  such as p ro v id in g  c h i ld re n  w ith  a common language, develop­

in g  a f e e l in g  o f  n a t io n a l  u n i ty  and common purpose, i n s t i l l i n g  a sense  

o f  p a t r io t i s m ,  and p ro v id in g  th e  needed a g r i c u l t u r a l  and te c h n ic a l  

t r a in i n g  i n  a f a s t  develop ing  n a t io n ,  became im p o rtan t  ta sk s  f o r  th e  

p u b l ic  schoo ls  (Johnson e t  a l . ,  1976).

The "Committee o f  Ten. "  Due l a r g e ly  to th e  r i s e  o f  c i t i e s  and the  

d ram atic  in c r e a s e  i n  the  i n d u s t r i a l  working c l a s s ,  a t t e n t i o n  began to  

be focused on.'improving p u b lic  schoo l e d u c a t io n ,  n o t  on ly  on th e  e l e ­

mentary l e v e l ,  b u t  a lso  on the  secondary  l e v e l .  In  1857 th e  N a tio n a l  

T e a c h e r 's  A sso c ia t io n  was founded, which l a t e r  became the  N a tio n a l  

Education  A sso c ia t io n .  A committee, known as the  "Committee o f  Ten,"  

was appoin ted  by the  NEA i n  1892 to  s tudy  th e  aims and purposes o f  th e



American h igh  s c h o o l .  In  1893 th e  Committee, d i r e c t e d  by C h ar les  W. 

E l i o t ,  made the  fo llo w in g  recommendations: High sc h o o ls  should  c o n s i s t

o f  g rades  seven th rough  tw e lv e .  Courses shou ld  be a r ran g ed  i n  s e q u e n t ia l  

o r d e r .  S tu d e n ts  shou ld  be g iv e n  v e ry  few e l e c t i v e s  i n  h igh  s c h o o l .  A 

"C arneg ie  U n i t” shou ld  be awarded f o r  each s e p a r a t e  c o u rse  t h a t  a s t u ­

d e n t  ta k e s  each y e a r  (Johnson e t  a l . ,  1976). Smith (1978) s t a t e d  t h a t  

th e  Committee i d e n t i f i e d  n in e  s u b j e c t  m a t te r  a r e a s  f o r  th e  h ig h  schoo l 

c u r r ic u lu m : L a t in ,  Greek, E n g l is h ,  o t h e r  modem lang u ag es ,  m athem atics ,

p h y s ic a l  s c ie n c e ,  n a t u r a l  h i s t o r y ,  h i s t o r y ,  and geography. The impor­

tan ce  o f  th e  r e p o r t  by the  Committee o f  Ten was i n d ic a te d  i n  th e  fo l lo w ­

in g  s ta te m e n t  by th e  then  U n ited  S t a t e s  Commissioner o f  E d u ca tio n ,

W illiam  T. H a r r i s :

The scheme o f  s tu d i e s  recommended by the  Committee o f  Ten 

as  Secondary School s tu d i e s  to th e  N a t io n a l  E ducation  

A s s o c ia t io n  has become th e  model f o r  a l l  secondary  o r  

h ig h  s c h o o ls ,  p u b l ic  and p r i v a t e .  I t  was th e  most impor­

t a n t  e d u c a t io n a l  document ev e r  p u b l ish e d  i n  t h i s  c o u n try .

(P e rk in so n ,  1976, p . 153)

A c tu a l ly ,  th e  program o f  s tu d ie s  s e t  f o r t h  by the  Committee o f  

Ten d id  n o t  s e rv e  as a  com plete  b l u e p r in t  f o r  th e  American h igh  s c h o o l .  

W hile th e  work o f  th e  Committee c r e a te d  g r e a t e r  o p p o r tu n i ty  f o r  a l l  to  

e n t e r  c o l l e g e ,  i t  d id  n o t  p ro v id e  f o r  th e  developm ent o f  v o c a t io n a l  

s k i l l s  f o r  th o se  s tu d e n ts  d e s i r i n g  to  e n t e r  th e  employment m arket 

(Perk inson , 1968).



Tw entie th  Century

The Emergence o f  th e  J u n io r  High School. To meet the  need o f 

s o c ie ty  f o r  v o c a t io n a l  s k i l l  development and t r a in i n g ,  s e v e ra l  c i t i e s  

i n  1910 c r e a te d  s p e c ia l  "intermediate** schoo ls  c a l le d  j u n i o r  h igh  

s c h o o ls .  The j u n i o r  h igh  school c o n s is te d  o f  grades seven through 

n in e  and o f fe r e d  th re e  cou rses  o f  s tu d y :  the  g e n e ra l ,  the  commercial,

o r  the  i n d u s t r i a l .  The NEA o f f i c i a l l y  endorsed the  j u n i o r  h igh  school 

when i n  1915 i t  passed a r e s o lu t io n  approving " th e  in c r e a s in g  tendency 

to e s t a b l i s h ,  beg inn ing  w ith  th e  seven th  g rade, d i f f e r e n t i a t e d  cou rses  

o f  s tudy  aimed more e f f e c t i v e l y  to p rep a re  the  c h i ld  f o r  h i s  p robab le  

f u tu r e  a c t iv i t ie s* *  (P e rk in so n , 1968, p. 147).

The "Seven C ard in a l  P r i n c i p l e s .** Up to  t h i s  tim e, however, most 

e d u c a t io n a l  aims and g o a ls  were n o t  s t a t e d  i n  p r e c i s e  term s, which 

meant t h a t  te a c h e rs  had l i t t l e  d i r e c t i o n  i n  te a c h in g .  I n  1918 th e  

NEA's Commission on th e  R eo rg an iza tio n  o f  Secondary E ducation , under

the  chairm anship  o f  C larence D. K ingsley , pub lished  a r e p o r t  e n t i t l e d

**The C ard in a l  P r in c ip le s  o f  Secondary Education.** The "Seven C ard in a l  

P rinc ip les ,**  as they  l a t e r  became known, r e f l e c t e d  what th e  Commission 

f e l t  should  c o n s t i t u t e  the  main o b je c t iv e s  o f  e d u c a t io n .  According to 

Mayer (1960) th e se  p r in c ip l e s  s t a t e d  t h a t  the  s tu d e n t  should  r e c e iv e

an ed u ca t io n  in  th e  fo llow ing  a re a s :

1. H ealth

2. Command o f  fundamental p ro cesses

3. Worthy home membership

4. Vocation
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5. C i t iz e n s h ip

6 . Worthy use  o f  l e i s u r e  time

7. E th ic a l  c h a r a c te r

While th e  r e p o r t  o f  th e  Commission endorsed v o c a t io n a l  e d u ca tio n ,  

i t  r e j e c te d  the  n o t io n  o f  s e p a ra te  t r a d e  sch o o ls  in  th e  system  o f  p u b l ic  

e d u c a t io n .  The Commission advocated the  comprehensive o r  cosm opolitan  

h igh  school as th e  b a s ic  i n s t i t u t i o n  o f  secondary  ed u ca tio n  (Sm ith , 1978).

French (1955) s t r e s s e d  the  s ig n i f i c a n c e  o f  the  C ard ina l  P r in c ip le s  

o f  Education  when he s t a t e d :

. . . t h i s  was the  f i r s t  time in  American Education  t h a t  

a re s p o n s ib le  p ro fe s s io n a l  body had d e c la re d  t h a t  th e  c u r r i ­

culum should  be based upon an a n a ly s is  o f  the  l i f e  needs o f  

a d o le sc e n t  youth and upon th e  needs o f  s o c ie ty  r a t h e r  than  

upon a t r a d i t i o n a l  body o f  s u b je c t  m a t te r  which has been 

t r a n s m i t te d  as a p a r t  o f  th e  American c u l ' tu r a l  h e r i t a g e .

(p .  43)

Impact o f John Dewey. L a rg e ly  due to  the  enormous in f lu e n c e  o f  

John Dewey, th e  schoo l cu rr icu lu m  r e f l e c t e d  a "new educa tion"  which 

was a response to the  i n d u s t r i a l  changes in  s o c ie ty .  Perk inson  (1976) 

s t a t e d  th a t  te a c h e rs  s h i f t e d  t h e i r  concern  w ith  s u b je c t  m a t te r  to  a 

concern  f o r  c h i ld re n  th e m s e lv e s - - th e i r  n eeds ,  t h e i r  problems, t h e i r  

i n t e r e s t s .  The school became " c h i ld - c e n te r e d . "  Teachers t r i e d  to 

r e l a t e  s u b je c t  m a t te r  to  the  o u ts id e  w orld—p ro v id in g  s tu d e n ts  w ith  

" r e a l  l i f e  e d u c a t iv e  ex p e r ien ces"  (pp. 216-217),
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The need f o r  s t a t e d  goals  o f  ed u ca tio n  began to be recogn ized . 

Subsequent e f f o r t s  to s t a t e  e d u c a t io n a l  goa ls  showed d i s t i n c t  evidence 

o f  having been p a t te rn e d  a f t e r  the  C ard in a l  P r in c ip le s  o f  Education  as 

r e f l e c t e d  in  the  o b je c t iv e s  s t a t e d  by The Committee on S tandards  f o r  

Use i n  the  R eo rg an iza t io n  o f  Secondary School C u r r ic u la  i n  1920. This 

committee s t a t e d  t h a t  the  o b je c t iv e s  o f  American secondary  ed u ca tio n  

were to m a in ta in  h e a l th  and p h y s ic a l  f i t n e s s ;  to  use l e i s u r e  in  r i g h t  

ways; to s u s t a i n  s u c c e s s fu l ly  c e r t a i n  d e f i n i t e  s o c ia l  r e l a t i o n s h i p s - -  

c i v i c ,  dom estic ,  and community; and to  engage i n  e x p lo ra to ry -v o c a t io n a l  

and v o c a t io n a l  a c t i v i t i e s  (Johnson e t  a l . ,  1976),

In  1937, H. R, Douglass gave a speech e n t i t l e d  "Secondary Education  

f o r  Youth i n  Modem America** b e fo re  the  American Youth Commission o f the  

American Council on E duca tion . This speech led  to th e  ad o p tio n  by the  

American Youth Commission in  1937 of the  o b je c t iv e s  o f  secondary educa­

t io n  f o r  you th .  The o b je c t iv e s  were c lo s e ly  r e l a t e d  to  th e  MSeven 

C ard in a l  P r in c ip les '*  w ith  the  ex cep tio n  o f  two o b je c t i v e s :  command o f

fundamental p rocesses  and development o f  e t h i c a l  c h a r a c t e r .  These two 

o b je c t iv e s  were n o t  3 t a t e d . i n  th e  American Youth Commission's r e p o r t .

In  the  fo llo w in g  y e a r ,  th e  P ro g re s s iv e  Education  A sso c ia t io n  

(1938) r e le a s e d  the  "needs o f  youth" which grew ou t o f  the  E igh t Year 

S tudy. They were s t a t e d  as fo llo w s :

1. P h y s ic a l  and m ental h e a l th

2. S e l f - a s su ra n c e

3. Assurance o f  growth toward a d u l t  s t a t u s

4. Philosophy o f  l i f e
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5. Wide range  o f  p e rso n a l  i n t e r e s t s

6. E s t h e t i c  a p p r e c ia t io n s

7. I n t e l l i g e n t  s e l f - d i r e c t i o n

8. M a tu r i ty  i n  s o c i a l  r e l a t i o n s  w ith  age mates and a d u l t s

9. Wise use  o f  goods and s e r v ic e s

10. V o c a tio n a l  o r i e n t a t i o n

11. V o c a tio n a l  competence

These "needs"  r e f l e c t e d  th e  p h ilo sophy  o f  John Dewey— t h a t  i s ,  th e  

o b je c t iv e s  o f  s e l f - a s s u r a n c e ,  a s su ra n c e  o f  growth toward a d u l t  s t a t u s ,  

p h ilo so p h y  o f  l i f e ,  wide range o f  p e r s o n a l  i n t e r e s t s ,  i n t e l l i g e n t  s e l f -  

d i r e c t i o n ,  and m a tu r i ty  in  s o c i a l  r e l a t i o n s  w ith  age mates and a d u l ts*

The E d u c a tio n a l  P o l i c i e s  Commission* H i s t o r i c a l l y  in s t ru m e n ta l  

i n  d e c la r in g  and d e te rm in in g  e d u c a t io n a l  p o l i c y ,  th e  E d u c a t io n a l  

P o l i c i e s  Commission o f  the  N a t io n a l  E ducation  A s s o c ia t io n  i n  1938 

s e t  f o r t h  "The Purposes o f  E ducation  i n  American Democracy." The 

o b je c t i v e s  c e n te r e d  around th e  developm ent o f  th e  p e rso n ,  h i s / h e r  

r e l a t i o n s h i p  to  o t h e r s ,  economic e f f i c i e n c y  i n  s o c i e ty ,  and commitment 

to  c i v i c  r e s p o n s i b i l i t y .  The o b j e c t iv e s  were d iv id e d  i n t o  fo u r  a r e a s :

1. The O b je c t iv e s  o f  S e l f - R e a l i z a t i o n ,  which was a d e s c r i p t i o n

o f  th e  educated  person ;

2. The O b je c t iv e s  o f  Human R e la t io n s h ip s ,  which was a d e s c r i p t i o n

o f  th e  educated  member as h e /s h e  r e l a t e s  to  fam ily  and 

community members;

3* The O b je c t iv e s  o f Economic E f f i c i e n c y ,  which was a d e s c r i p t i o n  

o f  an educa ted  p ro d u cer  and consumer;
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4. The O b je c t iv e s  o f  C iv ic  R e s p o n s ib i l i t y ,  which was a d e s c r i p t i o n  

o f  th e  educated  c i t i z e n  and h i s / h e r  r e s p o n s i b i l i t i e s  to  

s o c i e ty .

A com plete  d e s c r i p t i o n  o f  th e  o b j e c t iv e s  s e t  f o r t h  by th e  E d u c a t io n a l  

P o l i c i e s  Commission i n  1938 has been in c lu d e d  in  Appendix B o f  t h i s  

s tu d y .

A ccording  to Smith (1978),  the  most im p o r ta n t  a s p e c ts  o f  th e  

Commission 's r e p o r t  was t h a t  i t  went beyond th e  t r a d i t i o n a l  emphasis 

p laced  upon the  t h r e e  R’ s in  e lem en ta ry  e d u c a t io n ;  i t  went beyond a 

c h o ic e  between s p e c i f i c  v o c a t io n a l  t r a i n i n g  and g e n e ra l  e d u c a t io n  o f  a 

c o l l e g e  p r e p a ra to r y  n a tu r e  i n  the  secondary  s c h o o l;  and i t  went beyond 

a d i s t i n c t i o n  between p r o f e s s io n a l  and s e m i-p ro fe s s io n a l  t r a i n i n g  and 

a l i b e r a l  e d u c a t io n  i n  a c o l l e g e  o r  u n i v e r s i t y .  The o b je c t iv e s  c e n te r e d  

around th e  developm ent o f  th e  whole p e rso n .  A no ther  im p o r ta n t  a s p e c t  

o f  t h i s  r e p o r t  was t h a t  i t  r e a s s e r t e d  th e  d em ocra tic  i d e a l  i n  American 

e d u c a t io n .  The o b je c t i v e s  r e f l e c t e d  what was happening  i n  s o c ie ty  

d u r in g  t h a t  p e r io d — th e  economic d e p re s s io n ,  th e  d i c t a t o r s h i p s  i n  o th e r  

p a r t s  o f  the  w o r ld ,  and World War I I .

The E d u c a tio n a l  P o l i c i e s  Commission i n  1944 p u b l ish e d  a n o th e r  

s ta te m e n t  o f  e d u c a t io n a l  o b je c t iv e s  e n t i t l e d  "E duca tion  f o r  A ll  

American Youth—A F u r th e r  Look."  A gain , th e  Commission s t a t e d  t h a t  

every  youth  shou ld  e x p e r ie n c e  a  b road  and ba lan ced  e d u c a t io n ,  which 

in c lu d e d  p re p a r in g  h im /h e r  to  e n t e r  an o c c u p a tio n  and o f f e r i n g  re a so n ­

a b le  o p p o r tu n i ty  f o r  p e r so n a l  growth and s o c i a l  u s e fu ln e s s ;  p re p a r in g  

h im /h e r  to  assume f u l l  r e s p o n s i b i l i t i e s  o f  American c i t i z e n s h i p ;
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g iv in g  h im /h e r  a  f a i r  chance to  e x e r c i s e  th e  r i g h t  to  th e  p u r s u i t  o f  

h ap p in ess  through  good m ental and p h y s ic a l  h e a l t h ;  s t im u la t in g  i n t e l ­

l e c t u a l  c u r i o s i t y ,  engendering  s a t i s f a c t i o n  i n  i n t e l l e c t u a l  ach ievem ent, 

c u l t i v a t i n g  the  a b i l i t y  to  th in k  r a t i o n a l l y ;  and d ev e lo p in g  an a p p re ­

c i a t i o n  o f  th e  e t h i c a l  v a lu e s  which u n d e rg ird  a l l  l i f e  i n  a dem ocra tic  

s o c ie ty .

The S p u tn ik  X C r i s i s . With th e  lau n ch in g  o f  S p u tn ik  I ,  the  p u b l ic  

demanded a g oa l p r i o r i t y  focused  on th e  s c ie n c e s .  Many Americans be­

l i e v e d  t h a t  th e  R u ss ian s  had te c h n o lo g ic a l  supremacy because  they  had 

b e t t e r  s c h o o ls .  D uring t h i s  s torm  o f  c r i t i c i s m  appeared  James B. Conant*s 

book, The American High School Today. Conant s e t  o u t to  s e e  w he the r  the  

American com prehensive h ig h  sch o o l  was s a t i s f a c t o r i l y  f u l f i l l i n g  th r e e  

f u n c t io n s ;

Can a schoo l a t  one and th e  same time p ro v id e  a good 

g e n e ra l  e d u c a t io n  f o r  a l l  th e  p u p i l s  as f u tu r e  c i t i z e n s  

o f  a democracy, p ro v id e  e d u c a t io n  programs f o r  the  

m a jo r i ty  to develop  u s e fu l  s k i l l s ,  and e d u ca te  a d e q u a te ly  

th o se  w i th  a t a l e n t  f o r  h a n d l in g  advanced academic sub­

j e c t s — p a r t i c u l a r l y ,  f o r e ig n  languages  and advanced 

m athem atics .  (P e rk in s o n ,  1976, p . 250)

Conant (1959) i d e n t i f i e d  g o a ls  through a c h e c k l i s t  f o r  e v a lu a t io n  

which p la c e d  p r i o r i t i e s  on: g e n e ra l  e d u c a t io n ,  non-academ ic programs

( v o c a t io n a l ) ,  academic e x c e l le n c e ,  g u id an ce ,  and p e e r  u n d e rs ta n d in g .

Conant was concerned  t h a t  th e  schoo l c u r r ic u lu m  d id  n o t  p la c e  s u f f i c i e n t  

emphasis on th e  i n d iv id u a l  and h i s / h e r  academic developm ent.
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I n  th e  second h a l f  o f  h i s  book, Conant p r e s e n te d  21 recommendations 

f o r  Improving American secondary  e d u c a t io n ,  in c lu d in g  a b e t t e r  c o u n se l in g  

system , in d iv id u a l i z e d  programs f o r  th e  a c ad em ica lly  t a l e n t e d ,  and sug­

g e s t io n s  to  promote "m utual r e s p e c t  and u n d e rs ta n d in g  between s tu d e n ts  

o f  d i f f e r e n t  l e v e l s  o f  academic a b i l i t y "  (pp. 19-20).

"The Im p e ra t iv e  Needs o f  Youth. "  I n  1952 a n o th e r  s ta te m e n t  o f  

e d u c a t io n a l  o b j e c t i v e s  was i s s u e d  by th e  E d u c a t io n a l  P o l i c i e s  Commission. 

T h is  s ta te m e n t  e n t i t l e d  "The Im p e ra t iv e  Needs o f  Youth" in c lu d e d  te n  

im p e ra t iv e  needs which r e f l e c t e d  th e  concerns  o f  s o c ie ty  e t  t h a t  t im e. 

This  s ta te m e n t  was s i m i l i a r  to  th o se  o f  1938 and 1944 w i th  th e  e x c e p t io n  

o f  adding  a new o b je c t iv e :  "A ll  youth  need to u n d e rs ta n d  th e  methods o f

s c ie n c e ,  th e  in f lu e n c e  o f  s c ie n c e  on human l i f e ,  and th e  main s c i e n t i f i c  

f a c t s  co n cern in g  th e  n a tu r e  o f  the  world and o f  man" (Johnson e t  a l . ,  

1976, p . 321). The a d d i t io n  o f  t h i s  o b j e c t iv e  c l e a r l y  r e f l e c t e d  th e  

concern  o f  th e  p u b l ic  f o r  improvement i n  s c ie n c e  e d u c a t io n .

The M id-Century Committee on Outcomes i n  E lem entary  E duca tion  i n  

1953 p re se n te d  outcomes s p e c i f i c a l l y  f o r  e lem en tary  e d u c a t io n .  They 

in c lu d e d :  P h y s ic a l  Development, H e a l th  and Body Care; E th i c a l  B eh av io r ,

S ta n d a rd s ,  and V alues ; S o c ia l  R e la t io n s —I n d iv i d u a l ,  S o c i a l ,  and Emo­

t i o n a l  Development; The S o c ia l  World; Communication, Q u a n t i t a t i v e  

R e la t io n s h ip s ;  E s th e t i c  Development; and The P h y s ic a l  W orld. I n  t h i s  

s e t  o f  g o a l s ,  emphasis was p laced  on s o c i a l  r e l a t i o n s  and l i v i n g  i n  a 

s o c i a l ,  p h y s ic a l  w o rld ,  i n s t e a d  o f  u n d e rs ta n d in g  th e  methods o f s c ie n c e  

as were s t a t e d  i n  th e  " Im p e ra t iv e  Needs o f  Y outh ."
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In  1959 Downey saw a need to In v o lv e  th e  community i n  d e te rm in in g  

th e  o b je c t iv e s  o f s c h o o ls .  In  h i s  d i s s e r t a t i o n  f o r  th e  U n iv e r s i ty  o f  

Chicago e n t i t l e d  "The Task o f  th e  P u b l ic  School as P e rce iv ed  by 

R egional S u b -P u b l ic s ,"  he o rd e red  and s y n th e s iz e d  th e  sch o o l t a s k s  

i n t o  fo u r  g e n e ra l  d im ensions: I n t e l l e c t u a l  D im ensions, which in c lu d e d

(1) P o ss e s s io n  o f  knowledge, (2) communication o f  knowledge, (3)

C re a t io n  o f  knowledge, and (4) D e s i re  f o r  knowledge; S o c ia l  D im ensions , 

which in c lu d e d  (5) Man to man, (6) Man to  " s t a t e , "  (7 )  Man to  c o u n try ,

(8) Man to  w orld ; P e rso n a l  D im ensions, which in c lu d e d  (9) P h y s ic a l ,

(10) Em otional, (11) E t h i c a l ,  (12) A e s th e t ic ;  and P ro d u c t iv e  D im ensions, 

which in c lu d e d  (13) V o ca tio n a l  gu id an ce , (14) V o c a t io n a l  p r e p a r a t io n ,  

(15) Home and fa m ily ,  (16) Consumer. The su rvey  in s t ru m e n t  developed  

by Downey and o th e r s  was one o f  the  f i r s t  o f  i t s  k ind  and has  s in c e  

re c e iv e d  n a t i o n a l  a t t e n t i o n  (C o le ,  1974).

The n in e  " im p e ra t iv e s "  o f  AASA. In  1964 P r e s id e n t  J ,  Win Payne 

o f  th e  American A s so c ia t io n  o f  School A d m in is t r a to rs  a p p o in te d  a s p e c i a l  

commission and charged  i t  w ith  th e  r e s p o n s i b i l i t y  f o r  i d e n t i f y i n g  and 

s t a t i n g  th e  m ajor e d u c a t io n a l  o b je c t iv e s  as c u r r ic u lu m s  were m o d if ie d ,  

i n s t r u c t i o n a l  methods r e v i s e d ,  and o r g a n iz a t i o n a l  p a t t e r n s  reshaped  i n  

o rd e r  to  meet th e  e d u c a t io n a l  needs o f  America d u r in g  one o f  i t s  most 

dynamic p e r io d s  (Sm ith , 1978). Sanders (1977) r e p o r te d  th e  n in e  

" im p e ra t iv e s "  p u b l ish e d  by th e  American A s s o c ia t io n  o f  School Admin­

i s t r a t o r s  in  1966 as fo llo w s :
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1. to  make urban  l i f e  rew arding and s a t i s f y i n g ;

2. to  p rep a re  people f o r  the  world o f  work

3. to  s t r e n g th e n  the  moral f i b e r  o f  s o c ie ty ;

4 . to d is c o v e r  and n u r tu r e  c r e a t i v e  t a l e n t ;

5. to  d ea l  c o n s t r u c t iv e ly  w ith  p sy ch o lo g ica l  te n s io n s ;

6. to  keep democracy working;

7. to  make i n t e l l i g e n t  use  o f  n a tu r a l  r e so u rc e s ;

8. to  make th e  b e s t  use  o f  l e i s u r e  time;

9. to  work w ith  people  o f  th e  world f o r  human b e t te rm e n t.
(pp . 14-15)

.These o b je c t iv e s  c l e a r l y  r e f l e c t e d  a more complex and s o p h is t i c a te d  

s o c ie ty — a s o c ie ty  th a t  must d ea l  w ith  p sy ch o lo g ica l  tensions*  th a t  

can make i n t e l l i g e n t  use o f  n a t u r a l  resources*  and th a t  can work w ith  

o th e r  people  o f  th e  world.

The " A c c o u n ta b i l i ty  Movement.** By the  mid 1960"s, ed u ca tio n  in  

America e n te red  a new phase i n  i t s  h i s t o r y .  S e r io u s  q u e s tio n s  were 

be ing  r a i s e d  as to  w hether o r  n o t th e  schools  were meeting the  needs 

o f  lo c a l  c i t i z e n s .  Taxpayers were s t a r t i n g  to  q u e s t io n  the  produc­

t i v i t y  o f  t h e i r  s c h o o ls .  This  concern  became known as th e  " A c c o u n ta b i l i ty  

Movement."

As taxpayers  re a c te d  to  the  concern  f o r  a c c o u n ta b i l i ty *  so d id  

s t a t e  l e g i s l a t o r s .  By 1973* more than  h a l f  th e  s t a t e s  i n  the  cou n try  

had l e g i s l a t e d  an a c c o u n ta b i l i ty  program to  be I n i t i a t e d  a t  the  lo c a l  

school d i s t r i c t  l e v e l . (M errin s ,  1979). These programs c a l l e d  f o r  

e d u c a t io n a l  goal s e t t i n g  by community members as  an im p o rtan t  s te p  

i n  de term in ing  community needs .



The Phi D e l t a  Kappa E d u c a tio n a l  P lann ing  Model. I n  1971 th e  

N o rth e rn  C a l i f o r n i a  Program Development C e n te r  i n  Chico, C a l i f o r n i a ,  

th rough  a g r a n t  from th e  U nited  S t a t e s  O f f ic e  o f  E duca tion  under the  

ESEA T i t l e  I I I ,  S e c t io n  306, developed  a model which used community 

members and o th e r s  to  a s s i s t  i n  the  e s ta b l i s h m e n t  o f e d u c a t io n a l  goals* 

I n  O ctober ,  1972, Phi D e l ta  Kappa began d is s e m in a t in g  th e  program, 

which was e n t i t l e d  ME d u c a t io n a l  Goals and O b je c t iv e s :  A Model Program

f o r  Community and P r o f e s s io n a l  In v o lv e m e n t,M In  1978 th e  model was 

r e v i s e d  by Wilmer K. fiugher and C aro l E. T ippy f o r  Ph i D e l ta  Kappa and 

was e n t i t l e d  th e  E d u c a t io n a l  P lan n in g  Model, The g o a l  s ta te m e n ts  used 

i n  t h i s  program a r e  shown i n  Appendix C o f  t h i s  s tu d y .  Wilmer K. 

Bugher, . 'A ssocia te  E x e cu tiv e  S e c r e ta ry  f o r  Phi D e l ta  K appa 's  C en te r  

f o r  D is se m in a t io n  o f  In n o v a t iv e  Program s, s t a t e d  t h a t  th e  18 goal 

c a t e g o r i e s  which were developed i n  1969 by th e  C a l i f o r n i a  School Boards 

A s s o c ia t io n ,  a f t e r  a thorough a n a ly s i s  o f  g o a ls  from o t h e r  s t a t e s ,  

p i l o t  s c h o o ls  o f  C a l i f o r n i a ' s  P lan n in g ,  Programming, Budgeting System, 

and o th e r  s o u rc e s ,  were a l l  encompassing and a c c e p ta b le  as a s t a r t i n g  

p o in t  f o r  most c i t i z e n s  o f  th e  community, "From th e  many f i e l d  t e s t s  

which have been conducted u s in g  th e se  18 g o a l s ,  th ey  can be ac c e p te d  

as  l e g i t i m a t e  aims o f  e d u c a t io n a l  i n s t i t u t i o n s "  (Bugher, 1979, p . 9 ) .

S in ce  i t s  developm ent, th e  E d u c a t io n a l  P lan n in g  Model ga ined  

n a t i o n a l  r e c o g n i t io n *  M err in s  (1979) i n d i c a t e d  i n  h i s  d i s s e r t a t i o n  

t h a t  Phase I  o f  th e  Model has  been used  i n  o v er  1,000 schoo l d i s t r i c t s  

i n  th e  c o u n t ry .  S ince  Phase I  o f  th e  Model i s  used i n  t h i s  s tu d y ,  a 

com plete  d e s c r i p t i o n  o f th e  p r i o r i t i z a t i o n  and assessm en t p ro cess  has 

been e x p la in ed  i n  C hap te r  3.
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Community Involvem ent

U n t i l  r e c e n t l y ,  the  goal s e t t i n g  p ro c e ss  was l e f t  i n  th e  hands 

o f  e d u c a to r s .  However, through  r e c e n t  developm ents , such as  th e  

A c c o u n t a b i l i t y  Movement," p u b l ic  involvem ent i n  g o a l  i d e n t i f i c a t i o n  

has  been s t im u la te d .  A u th o rs ,  such as A lv in  T o f f l e r  ( i n  F u tu re  Shock) ,  

have s t a t e d  th a t  e d u c a t io n a l  i n s t i t u t i o n s ,  and o th e r  p u b l ic  i n s t i t u ­

t io n s  as w e l l ,  must be p rep a red  to  develop  s t r a t e g i e s  to  meet the  

changing  s o c i e t a l  p a t t e r n .  T o f f l e r  (1970) su g g es ted  t h a t  community 

invo lvem ent i n  i n s t r u c t i o n a l  goa l s e t t i n g  i s  a m ust i n  o r d e r  f o r  

p u b l ic  i n s t i t u t i o n s  to s u rv iv e  as a v i a b l e  p a r t  o f  o u r  s o c ie ty .

G r e e n f i e l s ,  House, Hlckcox, and Buchanan (1969) found t h a t  "a 

schoo l system  i s  more l i k e l y  to be e f f e c t i v e  i f  i t s  pu rposes  a r e  c l e a r l y  

r e l a t e d  to  th e  needs o f  th e  s o c ie ty  i t  s e rv e s "  (p .  3 ) .

Thayer and L e v i t  (1966) s t a t e d  t h a t  more a t t e n t i o n  sho u ld  be 

focused  on ed u c a tio n  because  o f  in c r e a s in g  c o s t  and th e  h ig h  degree  

o f  l o c a l  s e l f - d e t e r m in a t io n  to  ad ap t  t h e i r  e d u c a t io n a l  programs to  

th e  needs o f  t h e i r  s c h o o ls .

In  r e l a t i o n  to th e  d e te rm in a t io n  o f  g o a ls  f o r  p u b l ic  s c h o o ls ,  

Kaufman (1969) focused  on a key q u e s t io n :  Who a re  to  be Invo lved  i n

th e  d e f i n i t i o n  o f  e d u c a t io n a l  g o a ls  to  a s s u r e  re lev an cy ?  I f  the  

schooL i s  to  se rv e  a l l  i n d iv id u a l s  i n  s o c i e ty ,  th en  c o n s id e r a t io n  

and r e p r e s e n ta t i o n  o f  a l l  sub-groups i n  s o c ie ty  must be in c lu d e d  i n  

th e  p ro cess  o f  i d e n t i f i c a t i o n  and d e te rm in a t io n  o f  e d u c a t io n a l  goa ls  

and needs .
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N a tio n a l  E duca tion  A s so c ia t io n

The E d u c a t io n a l  P o l i c i e s  Commission o f  th e  N a t io n a l  E duca tion  

A s s o c ia t io n  has h i s t o r i c a l l y  su p p o rte d  community invo lvem ent in  id e n ­

t i f y i n g  th e  g o a ls  o f  p u b l ic  s c h o o ls .  The Commission i n  1948 p u b l ish e d  

E d u c a t i o n  f o r  A l l  American Children,** which d e c la r e d :

Each member o f  a d em ocra tic  s o c ie ty  shou ld  p a r t i c i p a t e ,  

f r e e l y  and i n t e l l i g e n t l y ,  in  th e  p ro cess  o f  a r r i v i n g  a t  

im p o r ta n t  d e c i s io n s  which a f f e c t  th e  group o f  which he 

i s  a p a r t .  The s o c i a l  i n s t i t u t i o n s  which man has 

c r e a te d  a r e  to be judged in  accordance  w ith  t h e i r  

su ccess  i n  s e rv in g  h i s  n e e d s ,  (p .  4)

I n  a n o th e r  p aper  e n t i t l e d  HThe C e n t r a l  Purpose o f  American Education,** 

th e  Commission (1961) s t a t e d  t h a t  t r a d i t i o n a l l y ,  th e  American peop le  

have regarded  e d u c a t io n  as a means f o r  im proving s o c i e ty .  Whenever 

an o b j e c t iv e  has been judged d e s i r a b l e  f o r  s o c i e t y ,  i t  has  tended  to  be 

accep ted  as  a  v a l i d  concern  o f  th e  s c h o o l .

American A s s o c ia t io n  o f  School A d m in is t r a to r s

At th e  American A s s o c ia t io n  o f  School A d m in i s t r a to r s '  annual con­

v e n t io n  i n  A t l a n t i c  C i ty  in  1971, Herman Goldberg ex p ressed  th e  fo l lo w ­

in g  co n cern :

. . .  we need to  in v o lv e  p a r e n t s ,  f i r s t ,  i n  d e f in in g  th e  

needs  o f  t h e i r  c h i ld r e n  and i n  d e te rm in in g  how to  do th e  

jo b  to  meet th e s e  n e e d s .  Second, th e  g o a ls  need to  be 

squared  w ith  r e a l i t y .  P a re n ts  sho u ld  be made aware o f  

what i s  re a so n a b le  from a c o s t  s t a n d p o in t ,  what i s
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acad em ica l ly  sound, and what has a l r e a d y  been t r i e d  w ith  

what r e s u l t s .  T h i rd ,  p a r e n ts  need to  know where th ey  f i t  

i n ,  where community c o n t r o l  does indeed  b e g in  and end.

(p .  3)

Cole (1974) i n  h i s  r e s e a rc h  s tu d y  found t h a t  i n  th e  p a s t ,  the  

c o l l e c t i o n  o f  goal p r i o r i t i e s  in fo rm a t io n  has  t r a d i t i o n a l l y  been 

r e s t r i c t e d  to  e d u c a to r s .  However, i t  has become a p p a re n t  i n  the  p a s t  

few y e a rs  t h a t  goal p r i o r i t y  in fo rm a t io n  should  a l s o  be c o l l e c t e d  from 

s e le c t e d  r e p r e s e n t a t i v e s  o f  th e  t o t a l  p o p u la t io n  b e ing  se rv ed  by p u b l ic  

e d u c a t io n .  This means t h a t  s tu d e n t s ,  la y  c i t i z e n s ,  b u s in e s s  p eo p le ,  

e d u c a to r s ,  a n d /o r  any o th e r  im p o r ta n t  subgroup should  be in v o lv ed  in  

th e  c o l l e c t i o n  o f  goal p r i o r i t y  in fo rm a t io n .

In  o r d e r  f o r  a sch o o l system  to be "a c c o u n ta b le "  to  th e  community 

I t  s e r v e s ,  p u b l ic  s ch o o l  a d m in i s t r a to r s  must know th e  p r i o r i t y  o f  

e d u c a t io n a l  g o a ls  t h a t  th e  community e x p ec ts  o f  i t s  s c h o o ls .

P a re n t-T e a c h e r  A s so c ia t io n

Through th e  y e a r s ,  the  PTA has p layed  a m a jo r ,  u n iq u e ly  con­

s t r u c t i v e  r o l e  i n  th e  s c h o o l - c i t y  r e l a t i o n s h i p .  The n a t i o n a l  ^ o f f ic e ,  

a s  w e ll  as s t a t e  and lo c a l  u n i t s ,  has u rged  p a r t i c i p a t i o n  by p a re n ts  

to  g e t  in v o lv e d  i n  th e  e d u c a t io n a l  p ro c e ss  by working on sch o o l com­

m i t t e e s  and s p e c i a l  sch o o l p r o j e c t s ,  becoming a c t i v e  i n  PTA membership, 

and a t t e n d in g  school board  m eetings  (P a re n t -T e a c h e r  A s s o c ia t io n ,  1969).

N eff (1973) summarized th e  im portance  o f  in v o lv in g  th e  community 

i n  th e  p r i o r i t i z a t i o n  and assessm en t o f  g o a ls  when he s t a t e d :
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F o r  a goa l shou ld  n o t  have h ig h  o r  low p r i o r i t y  I n  a schoo l 

system  u n le s s  I t  r e f l e c t s  the  p r i o r i t y  de term ined  by the  

p e o p le .  Should the  s u b je c t i v e  e v a lu a t io n  by th e  peo p le  in  

th e  system  app ear  i n c o n s i s t e n t  w ith  any o b j e c t iv e  d a ta ,  

th e n  perhaps  th e  schoo l has f a i l e d  in  communication w ith  

th e  p u b l ic .  N e v e r th e le s s ,  th e  l e a d e r s h ip  o f a schoo l 

system  can p la n  more e f f e c t i v e l y  i f  i t  i s  aware o f  the  

view3 o f  th e  p u b l ic  i t  s e rv e s ,  (p .  2)

Summary

The l i t e r a t u r e  review ed i n  t h i s  c h a p te r  focused  on two a r e a s :  

th e  h i s t o r i c a l  developm ent o f  e d u c a t io n a l  g o a ls  i n  America and 

l i t e r a t u r e  s u p p o r t in g  th e  Im portance  o f  in v o lv in g  community members 

in  I d e n t i f y i n g  g o a ls  f o r  p u b l ic  s c h o o ls .

The development o f  e d u c a t io n a l  go'als in  America was t ra c e d  from 

th e  c o lo n i a l  days o f  1642, where the  dominance o f  r e l i g i o n  was th e  

m otive i n  e d u c a t io n ,  to th e  1970‘s where e d u c a t io n  was focused  on 

m eeting in d iv id u a l  n e e d s .  As c i t i e s  grew and became more in d u s ­

t r i a l i z e d  and complex, a t t e n t i o n  began to  be focused  on im proving 

e d u c a t io n  and d e f in in g  the  g o a ls  o f  p u b l ic  s c h o o ls .  Many p r o f e s s io n a l  

a s s o c i a t i o n s  ap p o in ted  com m ittees to  s tu d y  and recommend th e  b a s ic  

aims and g o a ls  o f  p u b l ic  e d u c a t io n .

T h is  c h a p te r  c o n ta in e d  t h e  more s i g n i f i c a n t  e v e n ts  a f f e c t i n g  

th e  development o f  g o a ls  i n  America: b eg in n in g  w ith  th e  f i r s t  s t a t e

l e g i s l a t i o n  a f f e c t i n g  p u b l ic  schoo l e d u c a t io n ,  th e  "Old D eluder S a tan "
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A ct, which occu rred  du ring  th e  C o lo n ia l  p e r io d ;  the  "Common School 

Movement," the  f i r s t  compulsory e lem entary  school a t te n d a n c e  law, and 

the  r e p o r t  o f  the  "Committee o f  Ten ,"  which o ccu rred  d u r in g  th e  Nine­

te e n th  Century; and the  emergence o f  th e  ju n io r  h igh  sch o o l,  th e  "Seven 

C ard in a l  P r in c i p l e s , "  the  im pact o f  John Dewey, the  r e p o r t s  by the 

E duca tiona l P o l i c i e s  Commission, the "Sputn ik" c r i s i s ,  and th e  n ine  

" im p e ra t iv e s "  o f  the  American A sso c ia t io n  o f  School A d m in is t ra to rs ,  

which occurred  du r in g  the Tw entie th  Century .

As po in ted  ou t i n  the  l i t e r a t u r e ,  g o a ls  r e f l e c t e d  th e  need f o r  

ed u ca tio n  to cope w ith  change and to  i d e n t i f y  e d u c a t io n a l  g o a ls  which 

would d ea l  w ith  the  p re s s u re s  and te n s io n s  caused by a fa s t -c h a n g in g  

s o c ie ty .  As a r e s u l t  o f  th e  " A c c o u n ta b i l i ty  Movement," s e r io u s  concern  

was focused on w hether o r  n o t  th e  schoo ls  were a c t u a l l y  m eeting th e  

needs o f  th e  community.

A key q u e s t io n  fo cu s in g  on the  d e te rm in a tio n  o f  goals  f o r  p u b lic  

sch o o ls  was s t a t e d  i n  t h i s  c h a p te r :  Who should be invo lved  i n  the

d e f i n i t i o n  o f  e d u c a t io n a l  goals  to  a s su re  re levancy?  The p o s i t io n s  

o f  the  N a tio n a l  Education  A sso c ia t io n ,  the  American A sso c ia t io n  o f  

School A d m in is t ra to rs ,  and th e  P a ren t-T each er  A s so c ia t io n  reg a rd in g  

who should  be involved  in  th e  d e te rm in a tio n  o f  goals  f o r  p u b l ic  schoo ls  

were s t a t e d  in  t h i s  c h a p te r .  The l i t e r a t u r e  supported  th e  im portance 

o f  in v o lv in g  the  community— la y  c i t i z e n s ,  s tu d e n t s ,  b u s in e ss  peop le ,  

e d u c a to rs ,  and any o th e r  subgroup which was served  by the  s c h o o l - - in  

the  e d u c a t io n a l  p ro c e ss .  I t  was p o in ted  o u t  t h a t  the  l e a d e r s h ip  o f 

a school system can p lan  more e f f e c t i v e l y  i f  i t  was aware o f  th e  views 

o f  th e  p u b l ic  i t  se rv e d .



C hapter 3 

METHODS AND PROCEDURES

The r e s e a rc h  d e s ig n  and p ro ced u res  used i n  t h i s  s tu d y  c e n te r e d  

on th e  fo l lo w in g :

(1 )  th e  t a r g e t  p o p u la t io n ;

(2) th e  methods o f sam pling;

(3) th e  sch ed u led  group m ee tin g s ;

(4) th e  d a ta  c o l l e c t i o n  p ro c e d u re s .

T a rg e t  P o p u la t io n

R e p re s e n ta t iv e  Community

C i t i z e n s ,  a s  c o n s t i t u e n t s  o f  p u b l ic  e d u c a t io n ,  have had a v e s te d  

i n t e r e s t  i n  th e  e d u c a t io n a l  p ro d u c t .  In  an e f f o r t  to  e n su re  t h a t  a l l  

segments o f  th e  s e le c t e d  community w ere r e p re s e n te d  on th e  community 

com m ittee , th e  r e s e a r c h e r  used  the  U n ited  S t a t e s  Census B u re a u 's  

G eneral C h a r a c t e r i s t i c s  o f  th e  P o p u la t io n  (1972) to  I d e n t i f y  th e  t a r g e t  

p o p u la t io n .  The Census r e p o r te d  t h a t  11,904 peo p le  were employed i n  

th e  a re a  encompassing the  s e le c t e d  sc h o o l  system . These peop le  were 

c l a s s i f i e d  i n  n in e  o c c u p a t io n a l  a r e a s :  p r o f e s s io n a l  and t e c h n i c a l ,

managers and a d m i n i s t r a t o r s ,  s a le s  w o rk e rs ,  c l e r i c a l  w o rk e rs ,  c r a f t s ­

men and forem en, o p e r a t i v e s ,  l a b o r e r s ,  s e r v i c e  w o rk e rs ,  and p r i v a t e  

househo ld  w orkers .

32
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A d m in is t r a to r s

P r i n c i p a l s ,  a s s i s t a n t  p r i n c i p a l s ,  s u p e r v i s o r s ,  and c e n t r a l  o f f i c e  

p e rso n n e l  have had a  m ajor r o l e  i n  th e  t r a n s l a t i o n  of e d u c a t io n a l  g o a ls  

and th e  im p lem en ta tio n  o f  i n s t r u c t i o n a l  programs d es igned  to  a c h ie v e  

th o se  g o a l s .  A d m in is t r a to rs  connected  w ith  th e  academic program were 

i d e n t i f i e d  by the  r e s e a r c h e r  and the  s u p e r in te n d e n t  o f  th e  s e le c t e d  

school system . The schoo l system  employed 26 a d m in i s t r a to r s  and 

s u p e r v i s o r s ,  which in c lu d e d  th e  fo l lo w in g :  s u p e r in te n d e n t ,  a s s i s t a n t

s u p e r in te n d e n t  K-12, a d m in i s t r a t iv e  a s s i s t a n t ,  e lem en tary  math s u p e r ­

v i s o r ,  e lem entary  language s u p e r v i s o r ,  s p e c i a l  e d u c a t io n  s u p e r v i s o r ,  

s u p e rv i s o r  o f  a t te n d a n c e ,  v o c a t io n a l  sch o o l d i r e c t o r ,  v o c a t io n a l  schoo l 

a s s i s t a n t  d i r e c t o r ,  v o c a t io n a l  schoo l s u p e r v i s o r ,  h igh  sch o o l  p r i n c i p a l ,  

two h igh  schoo l a s s i s t a n t  p r i n c i p a l s ,  two j u n i o r  h ig h  sc h o o l  p r i n c i p a l s ,  

two j u n i o r  h ig h  sch o o l v i c e - p r i n c i p a l s ,  and n in e  e lem en ta ry  school 

p r i n c i p a l s .

Teachers

T eachers  have had a d i r e c t  a s s o c i a t i o n  w ith  th e  i n s t r u c t i o n a l  

program and have p rov ided  v a lu a b le  in p u t  i n  th e  fo rm u la t io n  o f educa­

t i o n a l  g o a ls  and th e  a p p l i c a t i o n  o f  id e a s  to accom plish  i d e n t i f i e d  

g o a l s .  The te a c h e r  t a r g e t  p o p u la t io n  i n  t h i s  s tu d y  in c lu d e d :  26

v o c a t i o n a l - t e c h n i c a l  t e a c h e r s ,  58 h ig h  schoo l t e a c h e r s ,  89 j u n i o r  

h ig h  schoo l t e a c h e r s ,  and 177 e lem en tary  schoo l t e a c h e r s ,  t o t a l i n g  

350 te a c h e r s  employed in  th e  s e le c t e d  sch o o l system .
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S tu d en ts

As l e a r n e r s , s tu d e n ts  have had v a lu a b le  p e r s p e c t iv e s  re g a rd in g  th e  

e d u c a t io n a l  needs o f  th e  sch o o l system . High schoo l s e n i o r s ,  hav ing  

com pleted s e v e ra l  y e a r s  i n  th e  schoo l system  and b e in g  faced  w i th  de­

c i s i o n s  ab o u t t h e i r  f u t u r e ,  were tho u g h t to  be a n e c e s s a ry  subgroup to  

p a r t i c i p a t e  i n  t h i s  s tu d y .  The h igh  sch o o l s e rv in g  th e  s e le c t e d  sch o o l 

system  had 69 s e n io r s  who were IB y e a r s  o f  age o r  o ld e r .

Methods o f  Sampling

R e p r e s e n ta t iv e  Community Group

An I n d i r e c t  C o n tro l  S e l e c t lo n  S t r a t e g y , as recommended in  th e  

E d u c a t io n a l  P lann ing  M odel-- Phase I  M anual.was used in  t h i s  s tu d y  to 

s e l e c t  th e  members o f  th e  r e p r e s e n t a t i v e  community group . To a s s i s t

i n  th e  s e l e c t i o n  p ro c e s s ,  an " in t e r im  s e l e c t i o n  com m ittee" was

ap p o in te d  by the  fo l lo w in g  method. Each Board o f  E d u ca tio n  member 

was asked to  recommend 10 p eop le  to  s e rv e  on the  " in t e r im  s e l e c t i o n  

com m ittee" r e p r e s e n t in g  the  fo llo w in g  a r e a s :

1 Board o f  E d u ca tio n  member 

1 S u p e r in te n d e n t  ( o r  h i s  d es ig n e e )

1 E lem entary  s u p e r v i s o r / s p e c i a l i s t  

1 Secondary s u p e r v i s o r / s p e c i a l i s t  

1 E lem entary  sch o o l p r i n c i p a l  

1 E lem entary  sch o o l te a c h e r  

1 J u n io r  h igh  sch o o l p r in c ip a l

1 J u n io r  h igh  sch o o l t e a c h e r
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1 High sch o o l p r in c ip a l

1 High sch o o l te a c h e r

When th e  seven board members re tu rn e d  th e  recommendation form, th e  

person  in  each a r e a  r e c e iv in g  th e  most v o te s  was s e le c t e d  to  s e rv e  on 

th e  " in t e r im  s e l e c t i o n  c o m m it te e /1 I n  th e  c a se  o f  a t i e ,  th e  person  

in  t h a t  s p e c i f i c  c a te g o ry  was s e l e c t e d  a t  random.

N o t i f i c a t i o n  was g iven  to  each perso n  s e le c t e d  to  s e rv e  on the 

s e l e c t i o n  com m ittee , and a m eeting  was schedu led  to  d is c u s s  h i s / h e r  

p a r t i c i p a t i o n  i n  th e  s tu d y .

The m eeting  was h e ld  to d i s c u s s :

(1) th e  s tu d y  and i t s  im portance  to  th e  community;

(2) th e  n in e  o c c u p a t io n a l  a re a s  based on th e  U.S. Census;

(3) th e  names and a d d re sse s  needed f o r  th e  s tu d y .

Each member o f  th e  s e l e c t i o n  com m ittee was asked  to  recommend a 

s p e c i f i e d  number o f  peop le  (19) i n  th e  o c c u p a t io n s  l i s t e d  i n  T ab le  1.

The number o f  peop le  recommended i n  each o c c u p a tio n  was de te rm ined  by 

th e  p e rc e n ta g e  employed i n  t h a t  o c c u p a t io n .  Each member was asked to  

recommend th r e e  people  c l a s s i f i e d  as  p r o f e s s io n a l  o r  t e c h n i c a l ,  two 

managers o r  a d m i n i s t r a t o r s ,  two s a le s  w o rk e rs ,  t h r e e  c l e r i c a l  w orkers ,  

two c ra f tsm e n  o r  forem en, t h r e e  o p e r a t i v e s ,  one l a b o r e r ,  two s e r v ic e  

w o rk e rs ,  and one p r i v a t e  household  w orker. Of th e  19 peo p le  each 

com m ittee member recommended, 18 peop le  were re q u i re d  to  be o f  C aucasian  

o r i g i n  and one p e rso n  o f  a r a c i a l / e t h n i c  m in o r i ty  because  th e  s e le c te d  

p o p u la t io n  a r e a  employed 7.67. m i n o r i t i e s .  Of th e  19 peop le  recommended, 

11 p eo p le  were r e q u ire d  to  be males and 8 fem ales ' because  th e  s e le c te d  

a r e a  employed 597. males and 417. fe m a le s .
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T ab le  1

THE REPRESENTATIVE COMMUNITY GROUP

O ccupation *
No. 7.

Each
Mem.
Rec. N RS

P r o f e s s io n a l  & T e c h n ic a l 2,071 17 3 X 10 a 30 13

Managers & A d m in is t r a to rs 1,229 10 2 X 10 20 7

S a le s  Workers 1,031 9 2 X 10 a 20 7

C l e r i c a l  Workers 1 ,903 16 3 X 10 o 30 12

C raftsm en , Foremen 1,489 13 2 X 10 a 20 10

O p e ra t iv e s 1,892 16 3 X 10 a 30 12

L aborers 470 ‘ 4 1 X 10 10 3

S e rv ic e  Workers 1,490 13 2 X 10 a 20 10

P r iv a t e  Household Workers 282 __ 2 X 10 a 10 _ 1

T o ta ls 11,904 100 19 X 10 a 190 75

*Source* U n ited  S t a t e s  Department o f  Commerce, Bureau o f  th e  

Census, Census o f  P o p u la t io n ;  1970, Volume I ,  C h a r a c t e r i s t i c s  o f  th e  

P o p u la t io n ,  P a r t  44 Tennessee (W ashingtoni Government P r in t i n g  O f f i c e ,  

1972), p. 44-290.
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A t o t a l  o f  190 names and a d d re sse s  was recommended by the  10-member 

s e l e c t i o n  com m ittee . I n  th e  c a se  o f  a d u p l i c a t i o n ,  a n o th e r  name was 

recommended by th e  com m ittee.

S e v e n ty - f iv e  names were s e le c t e d  by u se  o f  a  p r o p o r t i o n a t e ly  

s t r a t i f i e d  random s e l e c t i o n  p ro c e d u re .  The t a b l e  o f  random numbers 

recommended by Popham and S i r o t n i k  (1973) was used in  making th e  s e l e c ­

t i o n .  The number o f  peop le  s e le c t e d  in  each o c c u p a t io n a l  a r e a  was as 

fo l lo w s :  13 p r o f e s s io n a l  and t e c h n ic a l ;  7 managers and a d m in i s t r a to r s ;

7 s a le s  w orkers ; 12 c l e r i c a l  w o rk ers ;  10 c ra f tsm e n  and foremen; 12 

o p e r a t i v e s ;  3 l a b o r e r s ;  10 s e r v i c e  w o rk ers ;  and 1 p r iv a t e  household  

w orker.

A d m in is t r a to r  Group

The t o t a l  number o f  a d m in i s t r a to r s  and s u p e rv is o r s  employed by th e  

s e le c t e d  sch o o l system  who were connected  w ith  th e  academic program 

(26 a d m in i s t r a to r s  and s u p e rv i s o r s )  r e p re s e n te d  th e  a d m in i s t r a to r  g roup .

T each er  Group

Using a  p r o p o r t io n a t e ly  s t r a t i f i e d  random s e l e c t i o n  p ro c e d u re ,

35 te a c h e r s  were s e l e c t e d  to  p a r t i c i p a t e  in  t h i s  s tu d y .  The t o t a l  

t e a c h e r  p o p u la t io n  o f  350 r e p re s e n te d  fo u r  e d u c a t io n a l  g rad e  l e v e l s :  

v o c a t i o n a l - t e c h n i c a l ,  h ig h  s c h o o l ,  j u n i o r  h ig h  s c h o o l ,  and e lem en tary  

school* The p e rc e n ta g e  o f  te a c h e r s  i n  each e d u c a t io n a l  g rad e  l e v e l  

was used to  i n d i c a t e  th e  number o f  te a c h e r s  s e l e c t e d  to  p a r t i c i p a t e  

i n  the  s tu d y  from each l e v e l .  Using th e  t a b l e  o f  random numbers, th e  

te a c h e r s  were s e le c t e d  as  fo l lo w s :



V o ca tio n a l-T ech n ica l 26 Teachers 2 S e lec ted

High School 

J u n io r  High School 

Elementary School 177 Teachers 18 S e lec ted

89 Teachers

58 Teachers 6 S e lec ted

9 S e le c te d

S tuden t Group

The high school p r in c ip a l  provided  a l i s t  o f  s e n io r s  who were a t  

l e a s t  18 y ea rs  o f  age. Each name was ass ig n ed  a number and 25 names 

were s e le c te d  by use o f  the  t a b le  o f  random numbers.

R e p re se n ta t iv e  Community Group

A l e t t e r  ( se e  Appendix A) was m ailed to each o f  the  75 people 

s e le c te d  to r e p re s e n t  the  community. The l e t t e r  exp la ined  the  p r o je c t  

i t s  im portance to the  community, and the  need f o r  community su p p o r t .

A s e l f - a d d re s s e d ,  stamped envelope was in c lu d ed  f o r  convenience in  

re p ly in g  to  the  p a r t i c i p a t i o n  r e q u e s t .  Many o f  th o s e  s e le c te d  to 

p a r t i c i p a t e  in  the  s tu d y  in d ic a te d  t h a t  they  were unab le  to  a t te n d  

the  evening m eeting . T h e re fo re ,  n o t i c e  o f  a second community m eeting 

was m ailed  and a d d i t io n a l  fo llow -up  e f f o r t s  were made by a f r i e n d ly  

rem inder and by te lephone  ( se e  Appendix A).

A d m in is t ra to r  Group

With th e  su p p o rt  o f  th e  s u p e r in te n d e n t ,  a c a l l e d  meeting was 

scheduled and n o t i f i c a t i o n  was g iven  to c e n t r a l  o f f i c e  a d m in i s t r a to r s ,  

s u p e rv i s o r s ,  and p r in c ip a l s  o f  each e d u c a t io n a l  g rade  l e v e l .  Due to

Group M eetings
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s c h e d u l in g  c o n f l i c t s ,  the  a s s i s t a n t  p r in c ip a l s  from each e d u c a t io n a l  

g rade l e v e l  met the  same day b u t  a t  a l a t e r  tim e ( s e e  Appendix A).

Teacher Group

The s e le c t e d  te a c h e r s  from the  f o u r  e d u c a t io n a l  g rade  l e v e l s  were 

asked by memorandum to  meet d u r in g  an i n - s e r v i c e  a c t i v i t y  p e r io d  ( s e e  

Appendix A ).

S tu d en t Group

With th e  su p p o r t  and a s s i s t a n c e  o f  the  h ig h  schoo l p r i n c i p a l ,  th e  

s e le c t e d  s tu d e n ts  were asked to  r e p o r t  to  th e  m eeting  p la c e  a t  a 

s p e c i f i e d  c l a s s  p e r io d .

Data C o l l e c t io n  P rocedures

The in s t ru m e n ts  used in  t h i s  s tu d y  were developed by th e  N o rth e rn  

C a l i f o r n i a  Program Development C e n te r  i n  C hico , C a l i f o r n i a ,  and r e v i s e d  

i n  1978 by Wilmer K. Bugher and C aro l E. Tippy f o r  Phi D e l ta  Kappa.

In  1972 Phi D e l ta  K appa 's  C en te r  f o r  D is se m in a t io n  o f  In n o v a t iv e  P ro­

grams began s e l l i n g  th e  m a te r i a l s  to  schoo l system s th roughou t th e  

c o u n try .  The m a t e r i a l s  used in  t h i s  s tu d y  r e p re s e n te d  Phase I  o f  th e  

E d u c a tio n a l  P lan n in g  Model. T h is  s tu d y  u t i l i z e d  a s t r a t e g y  whereby 

members o f  th e  community, a d m i n i s t r a t o r s ,  t e a c h e r s ,  and s tu d e n ts  (1) 

ranked e d u c a t io n a l  g o a ls  i n  o r d e r  o f  im p o rtan ce ,  and (2) a s se s se d  how 

w e ll  c u r r e n t  e d u c a t io n a l  programs were m eeting  th e  g o a l s .  E ig h teen  

g o a ls  ( s e e  Appendix C) were p re se n te d  to  th e  p a r t i c i p a n t s  w ith  th e  

s ta te m e n t  t h a t  g o a ls  may be d e le te d  and a d d i t i o n a l  g o a ls  added
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acco rd in g  to  th e  d e s i r e s  o f  each p a r t i c ip a n t*  Each group met s e p a r a t e l y  

to  com plete  the  p r i o r i t i z a t i o n  and assessm en t a c t i v i t i e s .

Goal Ranking P ro cess

The g u id e l in e s  p re se n te d  i n  th e  E d u c a tio n a l  P lann ing  Model—-Phase I  

Manual were fo llow ed  e x p l i c i t l y — th e re b y  r e s u l t i n g  i n  th e  fo llo w in g  

s t e p - b y - s t e p  p ro c e s s :

(1 )  A ten -m in u te  o r i e n t a t i o n  was g iven  to welcome th e  p a r t i c i p a n t s ,

to e x p la in  th e  purpose  o f  th e  m eeting  and the  s e l e c t i o n  p ro ­

c e d u re ,  and to d is c u s s  the  in s t ru m e n ts  to be com pleted .

(2 )  The p a r t i c i p a n t s  were s e a te d  i n d i v i d u a l l y  and g iv en  (a )  a

d i s p la y  board  w ith  th e  18 e d u c a t io n a l  g o a ls  p a s te d  on i t  

i n  random o rd e r ;  (b) a s e t  o f  45 red c o lo re d  d i s c s  i n  an 

enve lope ; (c)  an in d iv id u a l  g o a l  r a t i n g  s h e e t ,  and (d) an 

i n d iv id u a l  r a t i n g  o f  th e  l e v e l  o f  perform ance o f  c u r r e n t  

schoo l programs form.

(3) The p a r t i c i p a n t s  were asked to  read  each goa l s ta te m e n t  

c a r e f u l l y  and th e  c l a r i f y i n g  s ta te m e n ts  which f u r t h e r  ex­

p la in e d  th e  goa l s ta te m e n t .  As th e  goal s ta te m e n t  was 

r e a d ,  each p a r t i c i p a n t  was i n s t r u c t e d  to a sk  h im s e l f /  

h e r s e l f  t h i s  q u e s t io n :  "How im p o r ta n t  i s  t h i s  e d u c a t io n a l

g o a l  f o r  o u r  schoo l system?**

(4) The p a r t i c i p a n t s  were asked to  p la c e  a red  d is c  by each 

goa l in  Column I  o f  th e  d i s p la y  board  as each g o a l  s ta te m e n t  

was re a d .
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(5) Each p a r t i c i p a n t  was reminded t h a t  a d d i t i o n a l  g o a ls  may be 

added i f  a d e s i r e d  goal was n o t  in c lu d e d  on th e  d i s p l a y  b o a rd .

(6) The p a r t i c i p a n t s  were asked to  r e re a d  th e  goa l s ta te m e n ts .

F o r th o se  g o a ls  b e l ie v e d  to  be more im p o r ta n t ,  a n o th e r  red  

d i s c  was to be p la c e d  b e s id e  each i n  Column 2.

(7) S u b se q u en tly ,  the  p a r t i c i p a n t s  were asked  to  p la c e  a t h i r d  

red d i s c  i n  Column 3 b e s id e  th o se  g o a ls  c o n s id e re d  to be more 

im p o r ta n t  than  th o se  w ith  two red  d i s c s .

(8) The p a r t i c i p a n t s  were asked to  c o n t in u e  the  p ro c e ss  u n t i l  

a l l  45 red  d i s c s  were u sed .

(9) I t  was s t a t e d  to  th e  p a r t i c i p a n t s  t h a t  a t  l e a s t  one goal must 

have f iv e  red  d i s c s  b e s id e  i t  and t h a t  i t  was n o t  n e c e s sa ry  

f o r  a g o a l  s ta te m e n t  to have a red  d is c  b e s id e  i t .

(10) The p a r t i c i p a n t s  were asked to t r a n s f e r  th e  number o f  red  

d i s c s  f o r  each g o a l  to the  i n d i v i d u a l  Goal R a tin g  5 h e e tM 

and to make s u re  t h a t  th e  t o t a l  number o f  s c o re s  was 45.

Goal A ssessm ent P rocess

F ollow ing  th e  goal ran k in g  p ro c e s s ,  each p a r t i c i p a n t  was asked to  

com plete  th e  i n d i v i d u a l  R a t in g  o f th e  Level o f  Perform ance o f  C u r re n t  

School FrogramsN form ( s e e  Appendix C ) , fo llo w in g  e x p l i c i t l y  the  g u id e ­

l i n e s  p re se n te d  on th e  f i r s t  page o f  th e  form. In  re a d in g  the  g o a l s ,  

each p a r t i c i p a n t  was i n s t r u c t e d  to  a sk  h i m s e l f / h e r s e l f : i n  my o p in io n ,

how w e ll  a r e  c u r r e n t  programs m eeting  t h i s  g o a l? M The 18 g o a ls  used in  

th e  ran k in g  p ro c e ss  were a l s o  used i n  th e  a s sessm en t p ro c e s s .

The in s t ru m e n t  u t i l i z e d  a r a t i n g  s c a l e  from 0 to  5 w ith  the  

fo l lo w in g  e x p la n a t io n s :
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S c a le  D e s c r ip t io n

0 NO RESPONSIBILITY means:

I  b e l i e v e  programs i n  t h i s  a r e a  a r e  n o t  th e  r e s p o n s i b i l i t y  
o f  th e  s c h o o l .

1 EXTREMELY POOR means:

1 b e l i e v e  s tu d e n ts  a r e  n o t  be ing  ta u g h t  th e  s k i l l s  n e c e s s a ry  
to  m eet t h i s  g o a l .

T h is  g o a l  i s  the  s c h o o l ' s  r e s p o n s i b i l i t y  b u t a lm o st n o th in g  
i s  b e in g  done to  meet t h i s  g o a l .

2 POOR means:

I  b e l ie v e  programs d es igned  to  meet t h i s  goa l a r e  weak.

I  b e l i e v e  t h a t  much more e f f o r t  must be made by th e  sch o o l  to 
meet t h i s  g o a l .

3 FAIR — BUT MORE NEEDS TO BE DONE means:

I  b e l i e v e  p r e s e n t  programs a r e  a c c e p ta b le ,  b u t  I  would l i k e  
to see  more im portance  a t t a c h e d  to  t h i s  goa l by the s c h o o l .

I  would r a t e  th e  s c h o o l ' s  jo b  i n  t h i s  a r e a  as o n ly  f a i r ;  more 
e f f o r t  i s  needed as f a r  as I  am concerned .

4  GOOD - -  LEAVE AS IS  means:

I  b e l i e v e  th e  schoo l i s  do ing  a good jo b  i n  m ee ting  t h i s  g o a l .

I  am s a t i s f i e d  w ith  th e  p r e s e n t  programs which a r e  d es ig n ed  to
meet t h i s  g o a l .

5 TOO MUCH IS  BEING DONE means:

I  b e l i e v e  th e  schoo l i s  a l r e a d y  spend ing  too much time i n  t h i s  
a r e a .

The p a r t i c i p a n t s  were asked to c i r c l e  the  a p p r o p r i a t e  number on th e  

s c a l e  and t r a n s f e r  t h a t  number to  th e  summary s h e e t  which was on th e

l a s t  page o f  th e  in s t ru m e n t .  O p p o r tu n ity  was g iv en  to  add d e s i r e d  g o a ls

which were n o t  in c lu d e d  i n  th e  o r i g i n a l  s e t  o f  g o a ls .
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Summary

The r e s e a rc h  d e s ig n  and p ro ced u res  p re se n te d  i n  t h i s  c h a p te r  

d e s c r ib e d  th e  t a r g e t  p o p u la t io n  f o r  th e  fo u r  p a r t i c i p a n t  g ro u p s—namely, 

th e  r e p r e s e n t a t i v e  community group , th e  a d m in i s t r a to r  g roup , th e  t e a c h e r  

g roup , and the  s tu d e n t  g roup . The methods used i n  s e l e c t i n g  a random 

sample from th e  t a r g e t  p o p u la t io n  were d i s c u s s e d .  The I n d i r e c t  C o n tro l  

S e le c t io n  S t r a t e g y  used i n  t h i s  s tu d y  f o r  th e  s e l e c t i o n  o f  members o f  

th e  r e p r e s e n t a t i v e  community group was d is c u s s e d  in  d e t a i l .  The admin­

i s t r a t o r  group was composed o f  a l l  the  a d m in i s t r a to r s  and s u p e rv is o r s  

employed by the  s e le c t e d  schoo l system  who were connec ted  w i th  th e  

academic program. A p r o p o r t i o n a t e ly  s t r a t i f i e d  random s e l e c t i o n  s t r a t e g y  

was used i n  th e  s e l e c t i o n  o f  te a c h e r s  to  r e p r e s e n t  th e  fo u r  e d u c a t io n a l  

g rad e  l e v e l s .  The s tu d e n t  group c o n s i s t e d  o f  h ig h  sch o o l  s e n io r s  who 

were a t  l e a s t  18 y e a r s  o f  age .  A t a b l e  o f  random numbers was used in  

th e  s tu d e n t  s e l e c t i o n  p ro c e s s .

Two s e p a ra te  evening m eetings  were h e ld  f o r  th e  r e p r e s e n t a t i v e  

community group to  accom plish  th e  p r i o r i t i z a t i o n  and a s sessm en t o f  

e d u c a t io n a l  g o a ls .  The a d m in i s t r a to r  group met a t  a s p e c i a l  m eeting  

schedu led  by the  s u p e r in te n d e n t .  T eachers  met a t  an i n - s e r v i c e  a c t i v i t y  

p e r io d ,  and s tu d e n ts  were c a l l e d  to  meet in  th e  c a f e t e r i a  d u r in g  a 

morning c l a s s  p e r io d .

The in s t ru m e n ts  used i n  th e  p r i o r i t i z a t i o n  and a s sessm en t  o f  

e d u c a t io n a l  g o a ls  and the  d a t a  c o l l e c t i o n  p ro ced u res  which were 

fo llow ed  i n  t h i s  s tu d y  were d e s c r ib e d  i n  t h i s  c h a p te r .



Chapter 4

PRESENTATION AND ANALYSIS OF DATA

The d a ta  c o l l e c t e d  in  t h i s  s tudy  invo lved  a two-month period  

whereby s e p a ra te  m eetings were scheduled  f o r  each o f  the  fo u r  p a r t i c i ­

pan t groups: r e p r e s e n ta t iv e  community group, a d m in is t r a to r  group,

te a c h e r  group, and s tu d e n t  group. Each p a r t i c ip a n t  was asked to :

(1) a rrange  in  p r i o r i t y  th e  18 Phi D e lta  Kappan ed u c a t io n a l  

g o a ls .

(2)  a s se s s  how w ell  c u r r e n t  ed u ca tio n a l  programs were m eeting 

th ese  g o a ls .

Group P a r t i c i p a t i o n

R e p re se n ta t iv e  Community

Two community m eetings were scheduled f o r  community r e p re s e n ta t io n  

i n  the  s tu d y . Of the 75 c i t i z e n s  i n v i t e d  to r e p re s e n t  th e  s e le c te d  

a r e a ,  23 a t te n d e d  the  f i r s t  m eeting , 14 a t te n d e d  th e  second m eeting , 

and 5 people  completed the  two in s tru m en ts  on an in d iv id u a l  b a s i s .  A 

t o t a l  o f  42 community members p a r t i c ip a te d  i n  the  s tu d y ,  which r e s u l te d  

i n  a 567. c i t i z e n  group re sp o n se . The p e rcen tag e  o f  c i t i z e n  response  by 

occu p a tio n , sex , and m in o r i ty  i s  shown in  Table  2. A g r e a t e r  percen tage  

o f  people  c l a s s i f i e d  as p r o f e s s i o n a l / t e c h n i c a l ,  s a le s  w orkers , c l e r i c a l  

w orkers , s e rv ic e  w orkers , and p r iv a te  household workers p a r t i c ip a t e d  in  

th e  s tudy  than  were employed i n  t h a t  o ccu p a tio n  by p e rc e n ta g e ,  accord­

ing  to th e  l a t e s t  Census r e p o r t .  Conversely , a  lower p e rcen tag e  of

44
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Table 2
PARTICIPATION OF COMMUNITY MEMBERS 

BY OCCUPATION, SEX, AND MINORITY

Occupation
Number

P a r t i c i p a t i n g
P a r t i c i p a t i o n

P ercen tage
Census

P ercen tage

P ro fe s s io n a l /T e c h n ic a l 12 28.6 17

Manage r s / Adminis 11 a to r s 3 7.1 10

S ales  Workers 5 11.9 9

C le r i c a l  Workers 7 16.7 16

C ra  f  tsraen/Fo remen 4 9 .5  ' 13

O pera tives 3 7.1 16

Laborers 1 2 .4 4

S erv ic e  Workers 6 14.3 13

P r iv a te  Household Workers 1 2.4 2

Sex

Male 19 45.2 57.9

Female 23 54.8 42.1

M inority

Caucasian 38 90.5 92.1

E th n ic /R a c ia l  M inority 4 9 .5 7.9
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peop le  p a r t i c i p a t e d  i n  th e  s tu d y  i n  o c c u p a t io n s  c l a s s i f i e d  as m anagers/ 

a d m in i s t r a to r s ,  c ra f tsm en /fo rem en , o p e r a t i v e s ,  and la b o r e r s  than  were 

r e f l e c t i v e  o f  th e  l a t e s t  Census r e p o r t . f o r  th e  s e l e c t e d  a r e a .  The 

p a r t i c i p a t i n g  community members r e f l e c t e d  a  l a r g e r  fem ale re sp o n se ,

54.37., than  th e  p e rc e n ta g e  o f  fem ales employed i n  th e  s e le c te d  community. 

L ik ew ise ,  a  l a r g e r  p e rc e n ta g e  o f  e t h n i c / r a c i a l  m in o r i ty  p e o p le ,  9.57., 

p a r t i c i p a t e d  i n  th e  s tu d y  than were employed in  th e  s e le c t e d  a r e a .

A d m in is t r a to rs

Of th e  26 a d m in i s t r a to r s  and s u p e rv i s o r s  s e l e c t e d  to  p a r t i c i p a t e  

i n  the  s tu d y ,  a l l  b u t  one p r in c ip a l  responded , which r e f l e c t e d  a 967. 

a d m in i s t r a to r  group resp o n se .  The p a r t i c i p a t i n g  a d m in i s t r a to r s  r e p r e ­

s e n te d  e le m e n ta ry ,  j u n i o r  h ig h ,  and h ig h  sch o o l g rad e  l e v e l s ,  v o c a t io n a l -  

t e c h n ic a l  s c h o o l ,  and c e n t r a l  o f f i c e  p e rso n n e l  a s s o c ia te d  w ith  th e  

academic program.

Teachers

T h i r t y - f i v e  te a c h e r s  were randomly s e l e c t e d  u s in g  a s t r a t i f i e d  

random sam pling p ro c e d u re .  Of th e  35 te a c h e r s  s e l e c t e d  to p a r t i c i p a t e  

i n  th e  s tu d y ,  25 a t te n d e d  th e  m ee tin g , r e p re s e n t in g  a 71.47. re sp o n se .

The 25 te a c h e r s  r e p re s e n te d  th e  fo llo w in g  g rade  l e v e l s :  2 v o c a t io n a l /

t e c h n i c a l ,  3 h igh  s c h o o l ,  8 j u n i o r  h ig h  s c h o o l ,  and 12 e lem en tary  

s c h o o l .  The p e rc e n ta g e s  o f  t e a c h e r  p a r t i c i p a t i o n  and employment a r e  

shown i n  T ab le  3.
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Table  3 

PARTICIPATION OF TEACHERS 

BY SCHOOL LEVEL

School Level
Number

P a r t i c i p a t i n g
P e r c e n t ' 

P a r t i c i p a t i o n
P e rc e n t

Employed

V o c a t io n a l /T e c h n ic a l 2 8 8

High School 3 12 16

J u n io r  High School 8 32 25

Elem entary  School 12 48 51

S tu d en ts

The p r in c ip a l  o f  the  h igh  sch o o l s e r v i c in g  the  s e l e c t e d  school 

system  p rep a red  a  l i s t  o f  s tu d e n ts  who were 18 y e a r s  o f  age o r  o l d e r  

and who were h igh  schoo l s e n io r s .  From t h a t  l i s t ,  25 s tu d e n ts  were 

s e le c t e d  Using th e  t a b le  o f  random numbers. The 25 s tu d e n t s  s e le c te d  

met i n  th e  c a f e t e r i a  and p a r t i c i p a t e d  i n  th e  s tu d y .

P r i o r i t y  Ranking o f  E d u c a t io n a l  Goals

In  T a b le  4 th e  18 goa l s ta te m e n ts  used i n  t h i s  s tu d y  were a r b i ­

t r a r i l y  a s s ig n e d  a  number and l i s t e d  c h r o n o lo g ic a l ly  f o r  i d e n t i f i c a t i o n  

p u rp o ses .  The ran k in g s  as p re se n te d  i n  th e  t a b l e  were based  on mean 

s c o re  g o a l  r a t i n g s  as  recommended i n  th e  E d u c a t io n a l  P lan n in g  Model— 

Phase I  Manual. P a r t i c i p a n t s  a s s ig n e d  a p r i o r i t y  s c o re  ran g in g  from 

0 to  5 to  each o f  th e  18 e d u c a t io n a l  g o a l s .  The s c o re s  were then
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t o t a l e d  and a mean d e te rm in e d .  The g o a l  w ith  th e  h ig h e s t  mean was 

ranked number 1. A cco rd in g ly ,  the  rem ain ing  g o a ls  were ranked i n  o rd e r  

£rom th e  h ig h e s t  mean to th e  low es t f o r  each group. T ie s  were a s s ig n e d  

a median rank  to  i n d i c a t e  th e  r e l a t i v e  p o s i t i o n  o f  the  t i e d  g o a l s .

As seen  i n  T a b le  4, community members and a d m in i s t r a to r s  were 

s i m i l a r  (w i th in  two p r i o r i t y  ran k in g s )  i n  t h e i r  ran k in g  o f  Coal 1,

"Learn  how to  be a good c i t i z e n ; "  Goal 2, "Learn  how to  r e s p e c t  and 

g e t  a long  w ith  peo p le  who th in k ,  d r e s s ,  and a c t  d i f f e r e n t l y ; "  Goal 4, 

"Develop s k i l l s  i n  r e a d in g ,  w r i t i n g ,  sp e a k in g ,  and l i s t e n i n g ; "  Goal 5, 

"U nderstand  and p r a c t i c e  d em ocra tic  id e a s  and i d e a l s ; "  Goal 9, "Develop 

s k i l l s  to  e n t e r  a s p e c i f i c  f i e l d  o f  w ork ;"  Goal 12, "Learn  how to  u se  

l e i s u r e  t im e ;"  Goal 16, "Develop p r id e  i n  work and a f e e l i n g  o f  s e l f -  

w orth ; "Goal 17, "Develop good c h a r a c t e r  and s e l f - r e s p e c t ; "  and Goal 18, 

"Develop s k i l l s  i n  m athem atics  and s c i e n c e , "  Both groups ranked Goal 4, 

"Develop s k i l l s  i n  r e a d in g ,  w r i t i n g ,  sp e a k in g ,  and l i s t e n i n g , "  as th e  

top  p r i o r i t y  goa l f o r  th e  s e le c t e d  sch o o l system .

Community members and te a c h e r s  were s i m i l a r  i n  t h e i r  ran k in g  o f  

10 g o a ls :  Goal 1, "Learn  how to  be a  good c i t i z e n ; "  Goal 3, "Learn

ab o u t and t r y  to u n d e rs ta n d  th e  changes t h a t  ta k e  p la c e  i n  the  w o r ld ;"  

Goal 4, "Develop s k i l l s  i n  r e a d in g  w r i t i n g ,  sp e a k in g ,  and l i s t e n i n g ; "  

Goal 6, "Learn  how to  examine and u se  in fo r m a t io n ;"  Goal 7, "U nderstand  

and p r a c t i c e  th e  s k i l l s  o f  fa m ily  l i v i n g ; "  Goal 9 ,  "Develop s k i l l s  to  

e n t e r  a s p e c i f i c  f i e l d  o f  w ork ;"  Goal 12, "L earn  how to  u se  l e i s u r e  

t im e ;"  Goal 14, " A p p re c ia te  c u l t u r e  and b eau ty  i n  th e  w o r ld ;"  Goal 16, 

"Develop p r id e  i n  work and a f e e l i n g  o f  s e l f - w o r t h ; "  and Goal 18,
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T able 4

PRIORITY RANKING OF EDUCATIONAL COALS BY PARTICIPANT CROUPS

Coal
No.* Coal S ta tw aan t

Conaunlty Admin. T eachers S tu d en ts

Maan Rank Kean Rank Mean Rank Mean Rank

1 C itiz e n sh ip 2.36 7 3.40 3 3.08 7 2.40 10.3

2 .R espect o th e r  c u l tu re s 1 .66 16 1.64 13 2.16 12 3.08 2 .3

3 U nderstand change 1.95 13 1.20 IS 1.76 16 2 .24 12.5

4 B aste  s k i l l s 4.71 1 4.28 1 4.32 1 2.96 6

5 D em ocratic id e a ls 2.12 10 2.04 9 ,3 2.04 13 1.84 17

6 Zxsmina 6  u se  in fo rm atio n 3.38 4 2.64 8 3.16 3 2.40 U .5

7 Fam ily l iv in g 1.71 17 2.00 11.3 1.48 17 2.24 12.5

3 R espect w orkers/neighbors 2 .14 9 3.84 2 3.12 6 3.04 4 .3

9 V ocational educa tion 2.10 11.3 2.04
*

9.3 2.24 11 3.28 1

10 Honey management 2.02 t4 2,00 11.3 2.23 10 3.04 4 .5

11 D esire  to  Learn 3.60 2 3.04 7 2.68 3 2.48 8 .3

U Use le is u r e  tim e 1.21 18 1.40 16 .76 18 1.28 13

13 H ealth  & s a fe ty 2.10 11.3 1.84 14 2.32 9 2.06 14.3

14 C u ltu re  & beauty 2.03 13 1.24 17 1.84 13 2 .0 4 16

13 Job s o le c tio n 2.17 8 1.96 13 1.88 14 2.48 3 .3

16 Pxida in  w o rk /se lf-w o rth 3.07 3 3.64 3 3.20 4 2.92 7

17 C h a ra c te r  6 s e l f - r e s p e c t 2.93 6 3.32 6 3.24 3 3.08 2.3

IS H athem etics & sc ien ce 3.48 3 3.48 4 3.44 2 2.08 14.3

*Coala a re  11stad  c h ro n o lo g ic a lly  fo r  I d e n t i f i c a t io n  p u rp o ses . Ranking I s  
basad on maan sco re  goal r a t in g s .  T ie s  a c t  ass ig n ed  a median rank .
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"Develop s k i l l s  In  mathematics and s c ie n c e ."  Teachers agreed w ith  

community members and a d m in is t r a to rs  t h a t  Goal 4, "Develop s k i l l s  in  

read in g ,  w r i t i n g ,  speak in g , and l i s t e n i n g , "  was the  top p r i o r i t y  goal 

f o r  th e  school system.

Community members and s tu d e n ts  ranked only  th re e  g o a ls  s i m i l a r l y — 

Goal 12, "Learn how to use l e i s u r e  t im e ;"  Goal 15, "Gain in fo rm a tio n  

needed to make Job s e l e c t io n s ; "  and Goal 16, "Develop p r id e  i n  work and 

a f e e l in g  o f  s e l f - w o r th . "  Having ranked on ly  th re e  goals  s im i l a r l y ,  

the  community group and the  s tu d e n t  group were the  l e a s t  congruent o f  

the  s i x  comparison groups. I t  was i n t e r e s t i n g  to no te  th a t  the  s tu d e n ts  

ranked Goal 9 ,  "Develop s k i l l s  to e n t e r  a s p e c i f i c  f i e l d  o f  work," as 

the  top p r i o r i t y  goal f o r  th e  s e le c te d  school system.

A d m in is t ra to rs  and te a c h e rs  were s im i l a r  i n  t h e i r  rank ing  o f  Goal 1, 

"Learn how to be a good c i t i z e n ; "  Goal 3, "Learn about and t r y  to  under­

s tan d  the  changes t h a t  take  p la c e  in  th e  w o r ld ;"  Goal 4 , "Develop s k i l l s  

in  read in g , w r i t in g ,  speak ing , and l i s t e n i n g ; "  Goal 9, "Develop s k i l l s  

to  e n te r  a s p e c i f i c  f i e l d  o f  work;" Goal 10, "Learn how to  be a good 

manager o f money, p ro p e r ty ,  and r e s o u rc e s ;"  Goal 11, "Develop a d e s i r e  

f o r  le a rn in g  now and i n  the  f u tu r e ; "  Goal 12, "Learn how to  use l e i s u r e  

t im e ;"  Goal 14, "A pprec ia te  c u l t u r e  and beau ty  i n  the w o rld ;"  Goal 15, 

"Gain in fo rm a tio n  needed to make jo b  s e l e c t i o n s ; "  Goal 16, "Develop 

p r id e  in  work and a f e e l i n g  o f  s e l f - w o r th ; "  and Goal 18, "Develop s k i l l s  

i n  mathematics and s c ie n c e ."  Having ranked 11 g o a ls  s im i l a r l y ,  th e  

a d m in is t r a to r  group and the  te a c h e r  group were the  most congruent o f 

th e  comparison groups.
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Five  goals  were ranked s im i l a r l y  by a d m in is t r a to r s  and s tu d e n t s — 

Goal 7, U n d e r s ta n d  and p r a c t i c e  th e  s k i l l s  o f  fam ily  l iv in g } "  Goal 11, 

"Develop a  d e s i r e  f o r  le a rn in g  now and in  the  fu tu re } "  Goal 12, "Learn 

how to use l e i s u r e  t im e ;"  Goal 13, " P ra c t i c e  and unders tand  th e  id e a s  

o f  h e a l th  and s a f e t y ; 1* and Goal 14, "A pprec ia te  c u l t u r e  and beau ty  i n  

the  w o r ld ."

Only fo u r  goals  were ranked s im i l a r ly  by te a c h e rs  and s tu d e n t s — 

Goal 11, "Develop a d e s i r e  f o r  le a rn in g  now and in  th e  f u tu r e ; "  Goal 12, 

"Learn how to use l e i s u r e  time}" Goal 14, "A pprec ia te  c u l t u r e  and beau ty  

i n  the  w o r ld ;"  and Goal 17, "Develop good c h a r a c te r  and s e l f - r e s p e c t . "  

Both te a c h e rs  and s tu d e n ts  ranked Goal 12, "Learn how to use l e i s u r e  

t im e ,"  as l a s t  in  p r i o r i t y  f o r  the  s e le c te d  school system .

Assessment Ranking o f  E ducationa l Goals

Each p a r t i c i p a n t  was asked to  a s se s s  th e  p e rce iv ed  le v e l  o f  accom­

p lishm ent o f  the  Id goa ls  w i th in  the  s e le c te d  school system , k in d e r ­

g a r te n  through tw e l f th  g rad e . The s c a le  used was p re se n te d  i n  C hapter 3 

and invo lved  sco res  ranging  from 0 to 5. A sc o re  o f 0 was g iven  when 

th e  p a r t i c i p a n t  f e l t  t h a t  th e  school system had no r e s p o n s i b i l i t y  toward 

accom plishing t h i s  g o a l .  T h e re fo re ,  sco res  o f  0 were n o t  computed i n  

f ig u r in g  th e  mean o f  each g o a l .  This  p rocedure  was recommended in  the  

E duca tiona l P lann ing  Model- - Phase I  Manual. A mean was computed f o r  

each goal based on th e  t o t a l  sco re  g iven  by th e  p a r t i c ip a n t s  i n  each 

group. The h ig h e s t  mean was a s s ig n ed  the  h ig h e s t  rank  (1) which meant 

t h a t  t h i s  goal was being  accom plished the  most w i th in  the  s e le c te d
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(I

schoo l system* A ran k  o f  2 meant t h a t  t h i s  g o a l  was b e ing  accom plished
N itsecond; a rank  o£ 3 , t h i r d  i n  accom plishm ent by th e  t o t a l  e d u c a t io n a l  

e f f o r t  o f  th e  s e le c t e d  schoo l system . A cco rd in g ly ,  g o a ls  were ranked 

1 th rough  18* A median rank  was a s s ig n e d  i n  c a s e s  o f  t i e s  to  i n d i c a t e  

th e  r e l a t i v e  p o s i t i o n  o f  th e  t i e d  g o a ls .

As seen  in  Table  5 , community members and a d m in i s t r a to r s  were in  

agreem ent ( t h a t  i s ,  were w i th in  2 ra n k in g s )  in  t h e i r  a s sessm en t ran k in g  

o f  Goal 2, "Learn how to  r e s p e c t  and g e t  a long  w ith  peop le  who th in k ,  

d r e s s ,  and a c t  d i f fe re n t ly ;* *  Goal 5, "U nderstand  and p r a c t i c e  d em ocra tic  

id e a s  and i d e a l s ; "  Goal 6, "L earn  how to  examine and u se  in fo rm a t io n ;"  

Goal 9 , "Develop s k i l l s  to  e n t e r  a s p e c i f i c  f i e l d  o f  w ork ;"  Goal 10, 

"Learn  how to  be a good manager o f  money, p r o p e r ty ,  and r e s o u r c e s ; "

Goal 11, "Develop a d e s i r e  f o r  le a r n in g  now and i n  th e  f u t u r e ; "  Goal 13, 

" P r a c t i c e  and u n d e rs tan d  th e  id e a s  o f  h e a l t h  and s a f e t y ; "  Goal 14, 

A p p re c ia te  c u l t u r e  and b eau ty  i n  th e  w o r ld ;"  Goal 15, "Gain in fo rm a t io n  

needed to  make jo b  s e l e c t i o n s ; "  and Goal 16, "Develop p r id e  i n  work and 

a f e e l in g  o f  s e l f -w o r th * "  Both groups ranked Goal 13, " P r a c t i c e  and 

u n d e rs tan d  th e  id e a s  o f  h e a l t h  and s a f e t y , "  as  b e ing  accom plished  th e  

m ost by th e  s e l e c t e d  schoo l system . L ik ew ise ,  b o th  groups f e l t  t h a t  

Goal 9 , "Develop s k i l l s  to  e n t e r  a s p e c i f i c  f i e l d  o f  w ork ,"  was b e in g  

accom plished  second by th e  e d u c a t io n a l  program o f  th e  schoo l system .

Community members and te a c h e r s  were s i m i l a r  in  t h e i r  a ssessm en t 

ran k in g  o f  Goal 1, "Learn  how to  be a  good c i t i z e n ; "  Goal 2, "Learn  

how to  r e s p e c t  and g e t  a long  w ith  peop le  who th in k ,  d r e s s ,  and a c t  

d i f f e r e n t l y ; "  Goal 6 , "Learn  how to  examine and u se  in fo r m a t io n ;"
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Table 3

ASSESSMENT BANKING OF EDUCATIONAL COALS 9Y PARTICIPANT CROUPS

Coal
No.* Coal S tatem ent

Comma! ty Admin.

4*

Teachers S tuden ts

Mean Rank Mean Bank Keen Rank Mean Bank

1 C itizen sh ip 3.12 7 2.96 10.3 3.00 9 2.48 17.3

. 2 Respect o th e r  c u ltu re s 3.20 4 3.20 3 .5 3.21 4 2.63 13

3 Understand change 3.26 3 3.00 9 3.16 3.3 3.13 5

4 B asic s k i l l s 2.71 18 2.96 10.5 3.12 7.3 3.16 4

3 Democratic Id e a ls 3.15 3 3.20 3.5 2.73 18 2.76 13

6 Examine & use Inform ation 2.86 13 2.34 12 2.88 14 2.64 14

7 Family l iv in g 3.09 8 2.44 18 2.84 16 2.50 16

a Respect w orkers/neighbors 2.38 12 2.64 13 3.24 3 3.04 6

9 V ocational education 3.31 2 3.21 2 3,32 1 3.21 2

10 Honey management 2.83 14 2.80 13 2.79 17 2.84 12

11 D esire  to  te a m 2.79 16 2.36 17 2.88 14 i;4 8 17.3

12 Usa le is u r e  tlma 2.96 10 3.17 3 2.95 12 3.13 3

13 H ealth  A sa fe ty 3.49 1 3.48 1 3.42 2 2.92 8 .3

14 C ultu re  &. beauty 2.14 6 3.13 6 2.83 14 2.87. 11

13 Job s e le c t io n 3.02 9 3.08 7 3.12 7.3 2.92 8 .5

16 P rid e  in  w ork /se lf-w orth 2.76 17 2.64 15 2.96 10.3 2.88 10

17 C harac te r & s e l f - r e s p e c t 2.95 11 2.64 13 2.96 10.3 2.96 7

IS Mathematics & sc ien ce 2.33 13 3.04 8 3.16 3.3 3.33 1

*Coals a re  H a te d  ch ro n o lo g ica lly  fo r  I d e n t i f ic a t io n  purposes. Ranking la  
based on mean sco ra  goal r a t in g s .  l i a s  a re  assigned  a median rank .
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Goal 9 , "Develop s k i l l s  to e n t e r  a s p e c i f i c  f i e l d  o f  w ork;"  Goal 11, 

"Develop a d e s i r e  f o r  l e a r n in g  now and In  th e  f u t u r e ; "  Goal 12, "L earn  

how to  u se  l e i s u r e  t im e ;"  Goal 13, " P r a c t i c e  and u n d e rs ta n d  th e  Id eas  

o f  h e a l th  and s a f e t y ; "  and Goal 17, "Develop good c h a r a c t e r  and s e l f -  

r e s p e c t . "  As w ith  th e  r e p r e s e n t a t i v e  community group and th e  admin­

i s t r a t o r  g roup , t e a c h e r s  f e l t  t h a t  Goals 9 and 13 were b e in g  w e ll  met 

by the  sch o o l d i s t r i c t .

S ix  g o a ls  were s i m i l a r l y  a s se s se d  by community members and s tu d e n t s — 

Goal 3, "L earn  abou t and t r y  to  u n d e rs ta n d  the  changes t h a t  ta k e  p la c e  

i n  th e  w o r ld ;"  Goal 6 , "Learn  how to  examine and use  in fo r m a t io n ;"

Goal 9, "Develop s k i l l s  to e n t e r  a s p e c i f i c  f i e l d  o f  w ork;"  Goal 10,

"Learn  how to  be a good manager o f  money, p ro p e r ty ,  and r e s o u r c e s ; "

Goal 11, "Develop a d e s i r e  f o r  le a r n in g  now and i n  th e  f u t u r e ; "  and 

Goal 15, "Gain in fo rm a t io n  needed to make jo b  s e l e c t i o n s . "  S tu d en ts  

f e l t  t h a t  Goal 18, "Develop s k i l l s  i n  m athem atics  and s c ie n c e ,"  was 

b e in g  accom plished  th e  most by th e  sch o o l system  and were i n  agreem ent 

w ith  community members and a d m in i s t r a to r s  t h a t  Goal 9, "Develop s k i l l s  

to  e n t e r  a  s p e c i f i c  f i e l d  o f  w ork ,"  was second i n  b e ing  accom plished 

by the  sch o o l system .

A d m in is t r a to rs  and te a c h e r s  were i n  agreem ent in  th e  assessm en t 

o f  seven g o a l s —Goal 1, "Learn  haw to  be  a  good c i t i z e n ; "  Goal 2,

"L earn  how to  r e s p e c t  and g e t  a long  w ith  peo p le  who th in k ,  d r e s s ,  

and a c t  d i f f e r e n t l y ; "  Goal 6 , "Learn  how to  examine and u se  in fo rm a t io n ;"  

Goal 7, "U nderstand  and p r a c t i c e  th e  s k i l l s  o f  fam ily  l i v i n g ; "  Goal 9, 

"Develop s k i l l s  to e n t e r  a s p e c i f i c  f i e l d  o f  w ork ;"  Goal 13, " P r a c t i c e



and understand  the  id eas  o f  h e a l th  and s a f e ty ;*  and Goal 15, "Cain i n ­

form ation  needed to make job  s e le c t io n s .*

A d m in is tra to rs  and s tu d e n ts  were a lso  in  agreement on seven g o a l s - -  

Goal 6, *Leam how to  examine and u se  in fo rm a tio n ;*  Goal 7, U n d e r s ta n d  

and p r a c t i c e  the  s k i l l s  o f  fam ily  l iv in g ;*  Goal 9, *Develop s k i l l s  to 

e n te r  a s p e c i f i c  f i e l d  o f  work;* Goal 10, "Learn how to be a good mana­

g e r  o f  money, p ro p e r ty ,  and r e so u rc e s ;*  Goal 11, *Develop a  d e s i r e  f o r  

le a rn in g  now and in  the  f u tu r e ;*  Goal 12, “Learn how to use  l e i s u r e  

tim e; and Goal 15, “Gain in fo rm a tio n  needed to make job  s e le c t io n s .*

As shown in  Table  5, teach e rs  and s tu d e n ts  a sse s se d  s im i l a r l y  the 

fo llow ing  s i x  g o a ls :  Goal 3, "Learn about and t r y  to  unders tand  the

changes t h a t  take  p la c e  in  the  world;* Goal 6, “Learn how to  examine 

and use  in fo rm a tio n ;*  Goal 7, “Understand and p r a c t i c e  th e  s k i l l s  o f  

fam ily  l iv in g ;*  Goal 9 , "Develop s k i l l s  to e n te r  a s p e c i f i c  f i e l d  o f 

work;" Goal 15, "Gain in fo rm a tio n  needed to  make jo b  s e l e c t i o n s ; "  and 

Goal 16, "Develop p r id e  in  work and a f e e l in g  o f  s e l f - w o r th . "

The two comparison groups which were th e  most congruent in  the 

assessm ent o f  the  18 e d u ca tio n a l  g o a ls  were th e  r e p r e s e n t a t i v e  com­

munity group and the a d m in is t r a to r  group, having asse ssed  10 o f  the  

18 goa ls  s im i l a r l y .  C onversely , the  s tu d e n t  group a sse s se d  on ly  s ix  

goals  s im i l a r ly  w ith  th e  r e p re s e n ta t iv e  community group and th e  te ach e r  

group.
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T e st  o f  the  Hypotheses

N u ll  H ypothesis  1

There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  in  th e  expressed  p e rc e p tio n s  

o f  cononunity members, a d m in is t r a to r s ,  t e a c h e r s ,  and s tu d e n ts  i n  th e  

p r i o r i t y  rank ing  o f  the  18 s e le c te d  e d u ca tio n a l  g o a ls .

The Kruskal W a ll is  One-Way A nalysis  o f  V ariance was used to d e t e r ­

mine i f  a s i g n i f i c a n t  d i f f e r e n c e  e x is te d  between the  p r i o r i t y  ranking  

o f  the  goals  by each group. When comparing the  fo u r  groups, the  n u l l  

h y p o th es is  was r e j e c te d  as  a s i g n i f i c a n t  d i f f e r e n c e  was found i n  11 o f  

the  18 ed u c a t io n a l  g o a ls .  As i s  shown in  Table  6, a s i g n i f i c a n t  d i f ­

fe ren ce  a t  the  .05 le v e l  was found reg a rd in g  the  fo l lo w in g .g o a ls :

Goal 1 "Learn how to  be a good c itizen;**

Goal 2 "Learn how to  r e s p e c t  and g e t  along w ith  people  who

th in k ,  d r e s s ,  and a c t  d i f f e r e n t l y ; "

Goal 3 "L eam  about and t r y  to  unders tand  th e  changes t h a t  

take  p la c e  in  the  world;**

Goal 4 "Develop s k i l l s  i n  read in g ,  w r i t in g ,  speak ing , and 

l is ten ing ;**

Goal 6 "Learn how to examine and u se  in fo rm a tio n ;"

Goal 8 "Learn to  r e s p e c t  and g e t  a long w ith  people w ith  whom

we work and l i v e ; "

Goal 9 "Develop s k i l l s  to  e n te r  a s p e c i f i c  f i e l d  o f  work;"

Goal 10 "Learn how to  be a  good manager o f  money, p ro p e r ty ,

and r e s o u rc e s ; '1

Goal 11 "Develop a d e s i r e  f o r  le a rn in g  now and in  the  f u tu r e ; "



I

57

Table 6

PRIORITY HEAD RANKS BY PARTICIPANT CROUPS

Coal* Coel S tatem ent Community Adaln. Teachers S tudents » . 6 S ign.

1 C ltise n sh lp 49.51 74.98 67.68 30.28 12.87 .003*

2 Respect o th e r  c u ltu re s 31.96 44.70 62.46 79.48 16174 .001°

3 Understand ehenga 63.67 36.18 38.08 72.34 18.26 .000*

4 B asic s k i l l s 71.64 62.14 61.44 32.18 27.6*3 .000c

3 Democratic id e a ls 60.18 37.84 62.63 52.38 1.42 .701

6 Examine & use in form ation 69.17 31.42 63.66 44.84 10.28 .016*

7 Family liv in g 33.21 60.70 50.73 70.14 3.82 .121

8 Respeet w orkers/neighbors 39.36 80.18 66.00 61.44 26.25 .000c

9 V ocational education 33.48 49.80 57.34 76.56 10.39 .016*

10 Honey management 32.83 49.36 57.32 80.46 15.17 .002C

11 D esire  to te a m 72.62 39,74 31.70 42.68 14.34 .002*

12 Use le is u re  time 38.63 62.40 44.75 63.36 6.30 .098

13 H ealth  & s a fe ty 59.80 31.42 66.16 38.08 2.63 .431

14 CuLtuxe 4  beauty 64.52 40.70 60.46 64.30 10.54 .014*

15 Job se le c t io n 38.68 32.74 34.33 67.94 3.32 .345

16 P ride  In  w o rk /se lf-u o rth 33.96 70.70 60.64 50,76 5.09 .163

17 C haracter & s e lf - r e s p e c t 53.93 63.14 63.77 36.63 2.03 .367

18 Mathematics & sc ience 63.63 66.20 63.72 35.94 15.44 .001*

*Goals ace l i s t e d  c h ro n o lo g ica lly  Cor id e n t i f ic a t io n  purposes. 

^K ruskal-W allii H T est w ith c o rre c tio n  fo r  t i e s .

S i g n i f i c a n t  a t  the  .03 le v e l .
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Goal 14 "A pprec ia te  c u l tu r e  and beau ty  In  th e  w o r ld ;M

Goal 18 "Develop s k i l l s  In  m athematics and s c ie n c e ."

A second Kruskal W allis  t e s t  was used to  a s c e r t a i n  which groups 

d i f f e r e d  s i g n i f i c a n t l y  i n  the  p r i o r i t y  rank ing  o f  the  18 e d u ca tio n a l  

g o a ls .  Table  7 i n d i c a t e s  where th e  s i g n i f i c a n t  d i f f e r e n c e  was found 

i n  th e  p r i o r i t y  rank ing  by th e  s i x  com parison g ro u p s - - th e  community 

group w ith  the  a d m in is t r a to r  group; the  community group w ith  the 

te a c h e r  group; the  community group w ith  the  s tu d e n t  group; the  admin­

i s t r a t o r  group w ith  the  te a c h e r  group; th e  a d m in is t r a to r  group w ith  the  

s tu d e n t  group; and th e  te a c h e r  group w ith  the  s tu d e n t  group.

In  Goal 1, "Learn how to be a good c i t i z e n , "  a s i g n i f i c a n t  d i f ­

fe re n c e  was found between community members and a d m in is t r a to rs  and 

between a d m in is t r a to r s  and s tu d e n ts .  A d m in is tra to rs  gave a g r e a t e r  

im portance toward accom plishing t h i s  goal than  did the  community members 

o r  the  s tu d e n t s .

A s i g n i f i c a n t  d i f f e r e n c e  was found i n  Goal 2, "Learn how to  r e s p e c t  

and g e t  along w ith  people  who th in k ,  d r e s s ,  and a c t  d i f f e r e n t l y , "  between 

community members and s tu d e n ts ,  between a d m in is t r a to rs  and s tu d e n ts ,  and 

between te a c h e rs  and s tu d e n t s .  S tu d e n ts ,  as a group, ranked t h i s  goal 

much h ig h e r  in  p r i o r i t y  than d id  the community members, a d m in is t r a to r s ,  

and te a c h e r s .

As th e  t a b le  i n d i c a t e s ,  a s i g n i f i c a n t  d i f f e r e n c e  was found between 

a d m in is t r a to rs  and s tu d e n ts  i n  Goal 3 , "Learn about and t r y  to unders tand  

th e  changes t h a t  tak e  p la c e  i n  the  w o r ld ."  S tuden ts  ranked t h i s  goal 

h igh  i n  p r i o r i t y ,  w h ile  the  a d m in is t r a to rs  ranked t h i s  goal low in  

p r i o r i t y .
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Table 7
COALS WITH SIGNIFICANT DIFFERENCE*

IN PRIORITY RANKING BY PARTICIPANT'CROUPS
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P r io r i ty  Coal 1 P r io r i ty  Coal 9

Conmunity Members X Community Members
*

X
A dm in istra to rs X A dm inistra tors X
Teachers Teachers X

P r io r i  tv  Coal 2 P r io r i ty  Coal 10

Commniity Haabers X Coemunity Members XA d m in is tra to rs ' X A dm in istra to rs XTaachars X Teachers X
P r io r i ty  Coat 3 P r io r i ty  Coal 11

Community Members Connunlty Members X XA dm in istra to rs 4 X A dm inistra tors
Taachars Teachers

P r io r i ty  Coal b P r io r i ty  Coal tb

C ornualty  Hcabars X C om unlty Members XA dm in istra to rs X A dm in istra to rs
taach a rs X Teachers

P r io r i ty  Coal 6 P r io r i ty  Coal LB

Cocmmlty Members X Conisunlty Members xA dm in istra to rs A dm in istra to rs xTaachars Teachers X
P r io r i ty  Coal A

Community Members X X X
A dm in istra to rs •
Taaehara

*K ruskal-U allis  H T u t  w ith c o rre c tio n  lo r  t i e s ,  S ig n if ic a n t  a t  .03 Laval.
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In  Goal 4, "Develop s k i l l s  in  r e a d in g , w r i t in g ,  speak ing , and 

l i s t e n i n g , "  a l l  th re e  groups—r e p r e s e n ta t iv e  community, a d m in is t r a to r s ,  

and te a c h e r s —d i f f e r e d  s i g n i f i c a n t l y  from the  p r i o r i t y  rank ing  g iven  by 

th e  s tu d e n ts .  The s tu d e n ts  ranked t h i s  goa l much lower i n  p r i o r i t y  than 

th e  o th e r  th re e  groups.

No s i g n i f i c a n t  d i f f e r e n c e  was found i n  Goal 5, "Understand and 

p r a c t i c e  dem ocratic  id e a s  and i d e a l s ; "  b u t  i n  Goal 6, "Learn how to

examine and use  in fo rm a tio n ,  a s i g n i f i c a n t  d i f f e r e n c e  was found between

community members and s tu d e n ts ."  The community members gave g r e a t e r  

im portance toward accom plish ing  t h i s  goal than d id  the  s tu d e n ts .

A s i g n i f i c a n t  d i f f e r e n c e  was n o t  found in  Goal 7, "Understand and 

p r a c t i c e  dem ocratic  id e a s  and i d e a l s ; "  b u t  i n  Goal 6 , "Learn  to r e s p e c t

and g e t  a long w ith  people  w ith  whom we work and l iv e ,"  community members

d i f f e r e d  s i g n i f i c a n t l y  from a d m in is t r a to r s ,  t e a c h e r s ,  and s tu d e n ts ."  

Community members Tanked t h i s  goal low i n  p r i o r i t y ,  w h ile  the  o th e r  

th re e  groups ranked t h i s  goal h igh  i n  p r i o r i t y .

In  Goal 9 , "Develop s k i l l s  to e n te r  a  s p e c i f i c  f i e l d  o f  work," and 

Goal 10, "Learn how to be a  good manager o f  money, p ro p e r ty ,  and r e ­

s o u rc e s ,"  a s i g n i f i c a n t  d i f f e r e n c e  was found between s tu d e n ts  and the  

o th e r  th re e  groups— r e p r e s e n ta t iv e  community, a d m in is t r a to r s ,  and 

te a c h e r s .  The s tu d e n ts  a t ta c h e d  a g r e a t e r  im portance to accom plishing 

th e se  goa ls  than d id  the  o th e r  th re e  groups.

Community members d i f f e r e d  d i g n i f i c a n t l y  from te a c h e rs  and s tu d e n ts  

i n  the  p r i o r i t y  g iven  to  Goal 11, "Develop a d e s i r e  fo r  le a rn in g  now and 

i n  the  f u tu r e ."  The r e p r e s e n ta t iv e  community group ranked t h i s  goal 

h ig h e r  in  p r i o r i t y  than d id  th e  te a c h e r  group and the s tu d e n t  group.
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A s i g n i f i c a n t  d i f f e r e n c e  was found i n  Goal 14, " A p p re c ia te  c u l t u r e  

and beau ty  i n  the  w orld ,"  between community members and a d m i n i s t r a t o r s .  

The a d m in i s t r a to r  group ranked t h i s  g o a l  v e ry  low i n  p r i o r i t y .

In  Goal 18, "Develop s k i l l s  i n  m athem atics  and s c i e n c e , "  once ag a in  

th e  s tu d e n ts  d i f f e r e d  s i g n i f i c a n t l y  from community members, a d m in is t r a ­

t o r s ,  and te a c h e r s .  The s tu d e n ts  ranked t h i s  g o a l  low er i n  p r i o r i t y

than  d id  th e  o th e r  th re e  g roups.

N u ll  H ypo thes is  2

There  w i l l  be  no s i g n i f i c a n t  d i f f e r e n c e  i n  th e  ex p re sse d  p e rc e p t io n s  

o f  community members, a d m i n i s t r a t o r s ,  t e a c h e r s ,  and s tu d e n t s  i n  the  

assessm en t ran k in g  o f  th e  18 s e le c t e d  e d u c a t io n a l  g o a l s .

The assessm en t ran k in g  o f  the  18 e d u c a t io n a l  g o a ls  by community 

members, a d m i n i s t r a t o r s ,  t e a c h e r s ,  and s tu d e n ts  was t e s t e d  f o r  s i g n i ­

f ic a n c e  by th e  K ruska l W a l l is  One-Way A n a ly s is  o f  V a r ian ce ,  When com­

p a r in g  th e  fo u r  g ro u p s ,  th e  n u l l  h y p o th e s is  was r e j e c t e d  a t  th e  .05 

l e v e l  o f  s ig n i f i c a n c e .  As seen  i n  T ab le  8, a s i g n i f i c a n t  d i f f e r e n c e  

was found i n  th e  assessm en t ran k in g  o f  th re e  o f  th e  e d u c a t io n a l  g o a l s :

Goal 1 "Learn  how to  be a good c i t i z e n ; "

Goal B "Learn to r e s p e c t  and g e t  a long  w i th  peop le  w ith  whom

we work and l i v e ; 1*

Goal 12 "L earn  how to u se  l e i s u r e  t im e ."

The K ruskal W a l l is  t e s t  was used  a second tim e to a s c e r t a i n  which 

group d i f f e r e d  s i g n i f i c a n t l y  i n  the  assessm en t ran k in g  o f  th e  18 educa­

t i o n a l  g o a l s .  T ab le  9 r e f l e c t s  where th e  s i g n i f i c a n t  d i f f e r e n c e  was 

found i n  th e  a s sessm en t ran k in g  by th e  s i x  com parison g ro u p s - - th e
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Table 8

ASSESSMENT HUH RANKS BY PAJCT'IIPANT CROUPS

Coal* Coal S tatem ent Community Admin. Teachers S tudents « , k Sign.

1 C itizen sh ip 67.14 60.02 63.08 40.22 13.41 .004*

2 R cspact o th e r  c u ltu re s 60,89 64.18 62.14 47.30 4.35 .226

3 U ndtratand change 62.36 34,76 62.12 54.14 1.81 .613

4 B asie s k i l l s 30.48 38.62 66.08 66.62 3.81 .121

3 Democratic id e a ls 63.00 66.86 31.24 32.18 4.72 .193

6 Examine & use Inform ation 61.00 38.80 61.66 33.18 1.22 .747

7 Family l iv in g 31.46 , 66.68 61.32 61.46 3.80 .284

8 Respect w orkers/neighbors 37.12 46.26 69.36 64.04 7.78 .030°

9 V ocational education 61.07 33.46 63.40 32.66 2.31 .474

10 Kcney management 38.30 60.18 57.30 60.16 0.13 .988

11 D esire  to lea rn 61.89 33.64 66.04 32.46 3.26 ,333

12 Use le is u re  time 48.29 68.48 39.84 66.68 7.80 .030°

13 H ealth  & sa fe ty 63.32 63.16 38.94 47.64 4.78 .189 *

14 C ultu re  & beauty 64.07 62.30 34.38 31.80 3.06 .383

13 Job s e le c t io n 38.68 60.32 64.72 32.30 1.93 .587

16 P rid e  in  w ork /self-w orth 38.94 32.36 62.72 61.82 1,67 .644

17 C haracter & s e l f - r e s p e c t ■ 39.08 32.38 60.32 64.16 1.80 .613

18 Mathematics & sc ien ce 32.83 37.62 61.38 68.16 3,90 .272

*Cnals a re  l i t  tad  ch ro n o lo g ica lly  f a r  id e n t i f ic a t io n  purposes. 

^K ruikal t f e l l l s  H T e s t w ith c o rre c tio n  fo r  t i e s .

S i g n i f i c a n t  a t  .03 le v e l .
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GOALS WITH SIGNIFICANT DIFFERENCE*

IN ASSESSMENT RANKING BY PARTICIPANT GROUPS
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Assessment Goal 1

Community Members X
A d m in is tra to rs X
Teachers X

Assessment Goal 8
9

Community Members
A d m in is tra to rs X X
Teachers

Assessment Goal 12

Community Members X X
A d m in is tra to rs
Teachers

K ru sk a l-W ailis  H T e s t  w ith  c o r r e c t io n  £or 
t i e s .  S ig n i f i c a n t  a t  th e  .OS l e v e l .
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community group w ith  th e  a d m in i s t r a to r  group; th e  community group w ith  

th e  t e a c h e r  group; th e  community group w ith  th e  s tu d e n t  group; th e  ad­

m i n i s t r a t o r  group w ith  th e  t e a c h e r  group; the  a d m in i s t r a to r  group w ith  

th e  s tu d e n t  group; and th e  t e a c h e r  group w ith  th e  s tu d e n t  group.

The s tu d e n ts  d i f f e r e d  s i g n i f i c a n t l y  i n  a s s e s s in g  Goal 1, "Learn  

how to be a good citizen,** from the  r e p r e s e n t a t i v e  community group , the  

a d m in i s t r a to r  g roup , and th e  t e a c h e r  g roup . S tu d e n ts  f e l t  t h a t  t h i s  

goal was n o t  b e ing  accom plished a d e q u a te ly  by th e  schoo l system , whereas 

the  o th e r  th r e e  groups gave t h i s  g o a l  a h ig h e r  a ssessm en t ran k in g .

In  Goal 8, ML eam  to  r e s p e c t  and g e t  a long  w ith  peop le  with'whom we 

work and live,** a s i g n i f i c a n t  d i f f e r e n c e  was found between a d m in i s t r a to r s  

and te a c h e r s  and between a d m in i s t r a to r s  and s tu d e n t s .  A d m in is t r a to rs  

gave a low as sessm en t to  t h i s  g o a l ,  whereas te a c h e r s  and s tu d e n ts  gave 

a h ig h e r  a s sessm en t to  t h i s  g o a l .

Community members d i f f e r e d  s i g n i f i c a n t l y  from a d m in i s t r a to r s  and 

s tu d e n ts  in  th e  assessm en t ran k in g  o f  Goal 12, **Leam how to  use  l e i s u r e  

time.** The r e p r e s e n t a t i v e  community group gave a lower assessm en t o f  

t h i s  goa l than d id  th e  a d m in i s t r a to r  group and th e  s tu d e n t  group.

N ull H ypothesis  3

There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  between the  t o t a l  mean 

p r i o r i t y  ran k in g  and th e  t o t a l  mean assessm en t ran k in g  o f  th e  18 educa­

t i o n a l  g o a ls .

I n  computing th e  t o t a l  p r i o r i t y  mean ran k ,  th e  s c o re s  g iven  to  each 

g o a l  by th e  fo u r  p a r t i c i p a n t  groups were t o t a l e d ,  and th e  mean f o r  each 

g oa l was d e te rm in e d .  The g o a ls  were th e n .ra n k e d  from th e  h ig h e s t  mean
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to th e  low est mean. As shown In  Table 10, community members, adm inis­

t r a t o r s ,  te a c h e r s ,  and s tu d e n ts  ranked Goal A, "Develop s k i l l s  i n  re a d in g ,  

w r i t i n g ,  speak ing , and l i s t e n i n g ,  as th e  top p r i o r i t y  i n  the  e d u c a t io n a l  

program. Second in  p r i o r i t y  was Goal 16, "Develop p r id e  in  work and a 

f e e l in g  o f  s e l f - w o r th ; "  and t h i r d ,  "Goal 18, "Develop s k i l l s  i n  mathema­

t i c s  and s c ie n c e ."  Fourth  in  p r i o r i t y  was Goal 17, "Develop good 

c h a r a c te r  and s e l f - r e s p e c t ; "  and f i f t h  i n  p r i o r i t y  was Goal 11, "Develop 

a d e s i r e  f o r  le a rn in g  now and in  the  f u t u r e . "  The l a s t  fo u r  goals  

ranked in  p r i o r i t y  were Goal 7, "Understand and p r a c t i c e  th e  s k i l l s  o f  

fam ily  l iv in g ,"  ranked f i f t e e n t h ;  Goal 14, "A pprec ia te  c u l t u r e  and beau ty  

in  the  w o r ld ,"  ranked s ix te e n th ;  Goal 3, "Learn about and t r y  to under­

s ta n d  th e  changes t h a t  take  p la c e  i n  the  w o r ld ,"  ranked se v e n teen th ;  and 

Goal 12, "Learn how to  use l e i s u r e  time," ranked l a s t  in  p r i o r i t y .  Having 

ranked th e se  g o a ls  low i n  p r i o r i t y ,  th e  p a r t i c i p a n t s  p laced  l i t t l e  r e ­

s p o n s i b i l i t y  on th e  school system i n  teach ing  th ese  g o a ls .

In  computing the t o t a l  assessm ent mean .rank, a s im i l a r  p rocess  used 

in  p r i o r i t y  mean rank was used in  o b ta in in g  th e  assessm ent mean rank.

The sc o res  g iven  to  each goal by the  fo u r  g roups—r e p r e s e n ta t iv e  com­

munity, a d m in i s t r a to r ,  t e a c h e r ,  and s tu d e n t—were t o t a l e d ,  and a  mean 

f o r  each goal was computed. Based on the  computed mean, the  goals  were 

ranked from the  h ig h e s t  mean to the  low est mean. As in d ic a te d  in  

Table  11, Goal 13, " P r a c t i c e  and unders tand  th e  id e a s  o f  h e a l th  and 

s a f e t y ,  had the  h ig h e s t  mean," which meant t h a t  th e  fo u r  groups f e l t  

t h i s  goal was being  accomplished the  most by th e  ed u c a t io n a l  program. 

Second in  rank was Goal 9 , "Develop s k i l l s  to e n te r  a s p e c i f i c  f i e l d  of
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Table 10 

TOTAL PRIORITY MEAN RANK

P r io r i ty
Rank

Coat
No. Goal S tatcm ent

P r io r i ty
Heaa

1 A Develop s k i l l s  In  read in g , w r it in g , speaking , and 
l i s te n in g

6,16

2 16 Develop p r id e  in  work end e fe e l in g  o f  se lf-w o rth 3.19

3 18 Develop s k i l l s  in  mathematics and science 3.17

6 17 Develop good c h a ra c te r  and s e l f - r e s p e c t 3.13

3 11 Develop a d e s ire  fo r  le a rn in g  now and in  the fu tu re 3.02

6 6 Leant how to  examine and use in fo rm ation 2.97

7 a Learn to re sp e c t and g e t along w ith  people w ith  
whom we work and l iv e

3.93

a 1 Learn how to be a good e i t l a e n 2.71

9 9 Develop s k i l l s  to e n te r  a s p e c if ic  f i e ld  o f  work 2.39

10 10 Learn how to  be a good manager o f  money, p ro p e rty , 
and resources

2.29

11 2 Learn how to  re sp e c t and g e t along w ith people who 
th in k , d re sa , and ace d i f f e r e n t ly

2 .16

12 13 Gain in fo rm ation  needed to make jo b  s e le c tio n s 2.13

13 13 P ra c tic e  and understand the Ideas o f  h e a l th /s a f e ty 2,09

16 3 Understand and p ra c t ic e  dem ocratic id e a s / id e a ls 2 .0 6

13 7 Understand and p ra c t ic e  the s k i l l s  o f fam ily liv in g 1.37

16 16 A ppreciate  c u l tu re  and beauty in  the  world 1.33

17 3 Learn about and t ry  to  understand the  changes th a t  
take p lace  in  the world

1.33

18 12 Leant how to  use le is u re  time 1.19
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f

«
T able I t  

TOTAL ASSESSMENT MEAN BANK

Assessment
EUak

CoaL
Ho. Goal Statem ent

Assessment
Mean

t ‘ 13 P ra c tic e  end imdors tend the ldaas o f  haa l th /s a f  tcy 3.35

'% 9 Develop s k i l l s  Co' e n te r  * s p e c if ic  f la ld  o f  work 3.31

3 Laam  about and t ry  Co understand tha changes th a t  
taka p laca  In  th a  world

3.15

A 2 Learn how to re sp e c t and g a t along w ith people who 
th in k , d r t s s ,  sad ace d i f f e r e n t ly

3.08

12 Learn how to usa le is u re  tin e 3.07

6 IS Davalop s k i l l s  in  m athematics and sc ien ce 3.03

T 15 C ain Info rm ation  needed to  make Job se le c t io n s 3.0A

LA A ppreciate  c u ltu re  and beauty In  tha world J .0 3

9 5 Understand and p ra c tic e  dem ocratic Ideas and id e a ls 2.99

10 A Develop s k i l l s  In read ing , w r itin g , speaking , and 
lisC aning

2.95

11 S Learn" to re sp e c t and g e t  along w ith  people w ith 
whom we work and l iv e

2.9A

12 L Learn how Co be a  good c l t l i e n 2.92

1] 6 Learn how to examine and use in form ation 2.89

LA 17 Develop good c h a ra c te r  and s e l f - r e s p e c t 2.88

13 10 L eam  how to  be a good manager o f  money, p ro p erty , 
and resources

2.83

16 16 Develop p rid e  in  work and a  fe e lin g  o f  se lf-w o rth 2.60

17 11 Develop a d e s ire  fo r  le a rn in g  now and in  the fu tu re 2.69

L8 7 Understand and p ra c tic e  the s k i l l s  o f  fam ily  l iv in g 2.62
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work;* and t h i r d ,  was Goal 3, "Learn about and t r y  to unders tand  the 

changes t h a t  take  p lace  in  th e  w o r ld ."  Fourth  in  assessm ent rank was 

Goal 2, "Learn how to  r e s p e c t  and g e t  a long w ith  peop le  who th in k ,  

d r e s s ,  and a c t  d i f f e r e n t l y ; "  and f i f t h ,  was Goal 12, "Learn how to  use 

l e i s u r e  t im e ."  The goals  which rece iv ed  the  low est assessm ent were 

Goal 10, "Learn how to be a good manager o f  money, p ro p e r ty ,  and r e ­

s o u rc e s ,"  ranked f i f t e e n t h ;  Goal 16, "Develop p r id e  i n  work and a 

f e e l in g  o f  s e l f - w o r th , "  ranked s ix te e n th ;  Goal 11, "Develop a d e s i r e  

f o r  le a rn in g  now and i n  the  f u tu r e , "  ranked se v e n te e n th ;  and Goal 7, 

"Understand and p r a c t i c e  the  s k i l l s  o f  fam ily  l i v i n g , "  ranked e ig h te e n th .

An assessm ent mean from 2.00 to  2*99 meant t h a t  the  school system 

a p p a re n t ly  i s  n o t  ad eq u a te ly  m eeting th e  e x p e c ta t io n s  o f  the p a r t i c ip a n t s  

i n  the  community. A mean from 3.00 to 3.99 meant t h a t  the  school system 

was doing a f a i r  Job i n  accom plishing the  goa ls  b u t  t h a t  more needs to 

be done. None o f  the  goals  rece iv ed  a mean o f  4 .0 0 ,  which would have 

In d ic a te d  t h a t  th e  school system was on t a r g e t  in  m eeting th e  ex p ec ta ­

t io n s  o f  the  community. L ikew ise , pone o f  the goa ls  had a 5.00 mean, 

which would have in d ic a te d  t h a t  th e  t o t a l  group f e l t  th e  school system 

was p la c in g  too much emphasis on the  g o a l .

In  t e s t i n g  Hypothesis 3, the  £  t e s t  f o r  independen t samples was

used to determ ine i f  a s i g n i f i c a n t  d i f f e r e n c e  e x is te d  between two means— 

the  t o t a l  mean p r i o r i t y  rank ing  and the  t o t a l  mean assessm ent rank ing  o f  

the  IB ed u c a tio n a l  g o a ls .  As shown i n  Table  12, the  n u l l  h y p o th e s is

was r e j e c te d  a t  the .05 le v e l  as a s i g n i f i c a n t  d i f f e r e n c e  was found

between the  p r i o r i t y  ranking  and the  assessm ent rank ing  o f  th e se  g o a ls :
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Table 12

COMPARISON OF TOTAL PRIORITY MEAN RANK 

AND TOTAL ASSESSMENT MEAN RANK

Goal No. P r i o r i t y  Mean A ssessm ent Mean Value

1 2.75 2.92 -1 .2 1

2 2.16 3.07 -6 .3 2 *

3 1.83 3 .14 -9 .9 6 *

4 4.16 2.95 8.80*

5 2.04 3.00 -7 ,0 9

6 2.97 2.81 1.09

7 1.87 2.71 -1 .9 1

8 2.93 2.93 0 .1 5

9 2.39 3.32 -5 .8 5 *

10 2.29 2.83 -4 .2 6 *

11 3.02 2.69 2.24*

12 1.19 3.09 -1 3 .0 5 *

13 2.09 3.35 -9 .6 3 *

14 1.85 3.03 -8 .4 1 *

15 2.15 3.04 -6 .7 5 *

16 3.19 2.80
*

2.66

17 3.15 2.88 2.84

18 3.17 3.05 0 .7 3

S i g n i f i c a n t  a t  th e  .05  l e v e l .
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Goal 2 "L earn  how to r e s p e c t  and g e t  a long  w ith  peo p le  who th in k ,  

d r e s s ,  and a c t  d i f f e r e n t ly ; '*

Goal 3 "Learn  about and t r y  to  u n d e rs tan d  th e  changes t h a t  take  

p la c e  In  th e  w o r ld ;"

Goal 4 "Develop s k i l l s  i n  r e a d in g ,  w r i t i n g ,  sp e a k in g ,  and 

l i s t e n i n g ; "

Goal 3 "U nderstand  and p r a c t i c e  dem ocra tic  id e a s  and i d e a l s ; "

Goal .9  "Develop s k i l l s  to e n t e r  a s p e c i f i c  f i e l d  o f  work;"

Goal 10 "L earn  how to  be a good manager o f  money, p r o p e r ty ,  and 

r e s o u r c e s ; "

Goal 11 "Develop a d e s i r e  f o r  l e a r n in g  now and i n  th e  f u t u r e ; "

Goal 12 "L eam  how to  use  l e i s u r e  t im e ;"

Goal 13 " P r a c t i c e  and u n d e rs ta n d  th e  id e a s  o f  h e a l t h  and s a f e t y ; "

Goal 14 " A p p re c ia te  c u l t u r e  and b eau ty  i n  th e  w o r ld ;"

Goal 13 "Gain in fo rm a t io n  needed to  make jo b  s e l e c t i o n s ; "

Goal 16 "Develop p r id e  i n  work and a f e e l i n g  o f  s e l f - w o r t h ; "

Goal 17 "Develop good c h a r a c t e r  and s e l f - r e s p e c t . "

A n e g a t iv e  _t v a lu e ,  as shown in  T a b le  11 f o r  g o a ls  1, 2, 3 , 5, 7,

9 ,  10, 12, 13, 14, and 15, i n d i c a t e s  a h ig h e r  a s sessm en t mean than  th e  

c o r re sp o n d in g  p r i o r i t y  mean. C on v erse ly ,  a  p o s i t i v e  _t v a lu e ,  as  shown 

f o r  g o a ls  4 ,  6 , 8 , 11, 16, 17, and 18, i n d i c a t e s  a lower assessm en t mean 

th an  the  c o r re sp o n d in g  p r i o r i t y  mean, A s i g n i f i c a n t  p o s i t i v e  _t v a lu e  

was found i n  th e  fo llo w in g  f o u r  g o a ls :  Goal 4 , "Develop s k i l l s  i n

r e a d in g ,  w r i t i n g ,  sp eak in g ,  and l i s t e n i n g ; "  Goal 11, "Develop a d e s i r e  

f o r  l e a r n in g  now and i n  th e  f u t u r e ; "  Goal 16, "Develop p r id e  i n  work
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and a f e e l in g  o f s e l f - w o r th ;M and Goal 17, "Develop good c h a r a c te r  and 

s e l f - r e s p e c t . "  T h e re fo re ,  the  p r i o r i t y  mean f o r  th e se  g o a ls  was h ig h e r  

than  t h e i r  assessm ent mean.

N ull Hypothesis  4

There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  w i th in  the  r e p re s e n ta t iv e  

community group, the  a d m in is t r a to r  group, th e  te a c h e r  group, and the  

s tu d e n t  group reg a rd in g  th e  p r i o r i t y  ranking  o f  th e  18 s e le c te d  educa­

t i o n a l  g o a ls .

The Friedman Two-Way A nalys is  o f  V ariance was used to  t e s t  w hether 

o r  n o t  a s i g n i f i c a n t  d i f f e r e n c e  e x is te d  w i th in  the  p a r t i c i p a n t  groups 

i n  terms o f  how each o f  th e  p a r t i c ip a n t s  ass ig n ed  p r i o r i t y  r a t in g s  to 

th e  18 ed u c a t io n a l  g o a ls .  S ince  th e  d a ta  invo lved  more than  n in e  sub­

j e c t s ,  the  Chi-Square Rank was computed, and th e  Chi-Square t a b l e  was 

used in  t e s t i n g  f o r  s ig n i f i c a n c e .

As shown in  Table  13, th e  n u l l  h y p o th es is  was r e je c te d  a t  th e  .01 

l e v e l  o f  s ig n i f i c a n c e  w i th in  a l l  fo u r  o f  th e  groups— the r e p r e s e n ta t iv e  

community group, the a d m in is t r a to r  group, the  te a c h e r  g roup, and the 

s tu d e n t  group. The r e s u l t s  found by use o f  t h i s  s t a t i s t i c  in d ic a te d  

t h a t  th e r e  i s  a s i g n i f i c a n t  amount o f  d isagreem ent w i th in  the  fo u r  

groups re g a rd in g  th e  p r i o r i t i e s  g iven  to  the  18 e d u c a t io n a l  g o a ls .  To 

i n d i c a t e  the  amount o f  d isag reem en t,  th e  d a ta  p re se n te d  i n  the  n e x t  

fo u r  t a b le s  p rov ide  in fo rm a tio n  as to  th e  p e rc e n t  each r a t i n g  rece iv ed  

by the  p a r t i c ip a n t s  w i th in  each group.
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Table  13

FRIEDMAN TWO-WAY ANALYSIS OF EDUCATIONAL GOALS 

PRIORITY RANKED BY PARTICIPANT GROUPS

Group
Chi-Square

Rank
Degrees o f 

Freedom S u b jec ts

R e p re se n ta t iv e  Community 206.40* 17 41

A d m in is t ra to r 148.42* 17 25

Teacher 112.33* 17 23

S tu d en t 56.24* 17 24

S ig n i f i c a n t  a t  th e  .01 l e v e l .
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I n  looking  a t  the  f i v e  top p r i o r i t y  goals  ranked by community 

members as shown i n  Table  14, a  c l e a r  consensus I s  seen i n  Goal 4 , 

"Develop s k i l l s  in  re a d in g ,  w r i t in g ,  speak ing , and l i s t e n i n g , "  where 

1007. o f  the  p a r t i c ip a n t s  gave t h i s  goal a "3" o r  above p r i o r i t y  r a t in g .  

In  Goal 11, "Develop a d e s i r e  f o r  le a rn in g  now and i n  the  f u tu r e , "  

which was the  second p r i o r i t y  g o a l ,  817. o f  the  p a r t i c i p a n t s  gave th i s  

goal a "3" o r  above r a t i n g .  In  the  t h i r d ,  f o u r th ,  and f i f t h  p r i o r i t y  

g o a ls —Goal 18, "Develop s k i l l s  in  mathematics and s c ie n c e ,"  Goal 6, 

"Learn how to examine and use in fo rm a t io n ,"  and Goal 16, "Develop p r id e  

i n  work and a f e e l in g  o f  s e l f - w o r th , "  r e s p e c t iv e ly - - o v e r  707. o f  the 

community members gave average  to  above im portance to th e se  g o a ls .  

However, th e  rem aining g o a ls  show a g r e a t e r  d i s p a r i t y  as to  the  impor­

tance g iven  to  th e se  g o a ls  by the  community members, A s i g n i f i c a n t  

d i f f e r e n c e  was found in  th e  r a t i n g  o f  the  e d u c a t io n a l  goa ls  by the  

r e p re s e n ta t iv e  community group.

As shown i n  Table 15, a s i g n i f i c a n t  degree o f  d i s p a r i t y  e x is te d  

w i th in  th e  a d m in is t r a to r  group in  the  r a t in g  g iven  to th e  IB e d u c a t io n a l  

g o a ls .  Goals ranked in  p r i o r i t y  one through e ig h t  rece iv ed  over  507. 

r a t in g  o f  a "3" o r  above, and goa ls  ranked 15 through 18 re ce iv ed  a h igh  

percen tage  o f "2" o r  below r a t in g s .  However, beg inn ing  w ith  p r i o r i t y  

g o a ls  9 .5 ,  l i t t l e  agreement w i th in  th e  a d m in is t r a to r  group was shown as 

to  the  im portance o f  the  m iddle s e c t io n  o f  ranked g o a ls .

As w ith  th e  community members and a d m in i s t r a to r s ,  th e  te ach e rs  

r a te d  Goal 4, "Develop s k i l l s  i n  re a d in g ,  w r i t in g ,  speak ing , and 

l i s t e n i n g , "  as the  top p r i o r i t y  goal f o r  the  s e le c te d  school system,
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Table 14

PRIORITY RATING* OF EDUCATIONAL GOALS BY COMMUNITY MEMBERS

Communi ty  
P r io r i  ty  

Rank
Goal

No. Goal S tatem ent 0 1 2 3 4 5

1 4 Basic  s k i l l s 0 0 0 57. 197. 767.

2 11 D es ire  to le a r n 0 57. 147. 337. 127. 367.

3 18 Mathematics & sc ie n ce 0 147. 147. 177. 197. 367.

4 6 Examine & use  in fo rm a tio n 0 127. 147. 197. 337. 217.

5 16 P r id e  in  w o rk /se lf -w o r th 0 147. 147. 367. 217. 147.

6 17 C h arac te r  & s e l f - r e s p e c t 27. 127. 267. 317. 57. 247.

7 1 C it iz e n s h ip 27. 197. 407. 247. 57. 107.

8 15 Job s e le c t io n 0 297. 437. 177. 77. 57.

9 8 R espect w orkers /ne ighbors 57. 247. 407. 177. 127. 27.

10 5 Democratic id e a l s 0 337. 387. 177. 77. 57.

11.5 9 V ocational ed uca tion 27. 337. 317. 247. 57. 57.

11.5 13 H ealth  & s a f e ty 0 267. 527. 107. 107. 27.

13 14 C u ltu re  & beau ty 0 437. 297. 177. 57. 77.

14 10 Money management 27. 147. 627. 217. 0 0

15 3 Understand change 0 317. 437. 267. 0 0

16 2 Respect o th e r  c u l tu r e s 107. 267. 387. 217. 57. 0

17 7 Family l iv in g 247. 297. 267. 57. 77. 107.

18 12 Use l e i s u r e  time 217. 467. 217. 77. 27. 0

5 - greatest importance 2 ■ below average in importance
4 = above average in importance 1 ■ very little importance
3 » average in Importance 0 » no importance
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Table 15

PRIORITY RATING* OF EDUCATIONAL GOALS BY ADMINISTRATORS

Admin.
P r i o r i t y

Rank
Goal

No. Goal S ta tem ent 0 1 2 3 4 5

I 4
J

Basic s k i l l s 0 47. 87. 87. 167. 647.

2 8 R espect w orkers /ne ighbors 47. 87. 47. 167. 207. 487.

3 16 P r id e  in  w o rk /se lf -w o r th 47. 0 127. 247. 327. 287.

4 18 Mathematics & sc ie n c e 47. 87. 127. 287. 87. 407.

5 1 C it iz e n s h ip 87. 47. 127. 327. 47. 407.

6 17 C h arac te r  & s e l f - r e s p e c t 0 167. 127. 167. 367. 207.

7 11 D es ire  to  le a rn 47. 127. 247. 207. 167. 247. -

8 6 Examine & use  in fo rm a tio n 47. 167. 247. 327. 167. 87.
*

9 .5 5 Democratic id e a l s 47. 367. 287. 207. 87. 47.

9 .5 9 V oca tiona l ed uca tion 87. 447. 127. 167. 127. 87.

11.5 7 Understand fam ily  l iv in g 47. 447. 207. 127. 207. 0

11.5 10 Money management 47. 287. 447. 167. 47. 47.

13 15 Job s e l e c t i o n 47. 407. 247. 247. 47. 47.

14 13 H ealth  & s a f e ty 87. 407. 247. 167. 127. 0

15 2 R espect o th e r  c u l tu r e s 167. 407. 207. 167. 47. 47.

16 12 Use l e i s u r e  time 167. 527. 167. 127. 0 47.

17 14 C u ltu re  & beauty 87. 727. 127. 47. 47. 0

18 3 Understand change 127. 647. 167. 87. 0 0

5 ■ greatest Importance 2 *» below average in importance
4 ** above average in importance 1 = very little importance
3 ■ average in importance 0 « no importance



76
w ith  92% o f  the  te a c h e r s  g iv in g  t h i s  goal average  to  above average  

r a t i n g  ( s e e  Table  16) , P r i o r i t y  g o a ls  r e c e iv in g  av erag e  to  above a v e r ­

age r a t i n g  by more than  507. o f  th e  te a c h e r s  were Goals 18, 17, 16, 6,

8 , 1, and 11. However, a s i g n i f i c a n t  amount o f  d isag reem en t e x i s t e d  

w i th in  th e  te a c h e r  group as to  the  im portance  o f  th e  rem ain ing  g o a l s ,  

w i th  th e  e x c e p t io n  o f  Goal 12, "L earn  how to  use  l e i s u r e  t im e ,M where 

a c l e a r  concensus o f  the  t e a c h e r s ,  1007., r a t e d  t h i s  g o a l  below a v e rag e  

i n  im p o rtan ce , making i t  l a s t  i n  p r i o r i t y .

The s tu d e n t  g roup, as w ith  th e  o th e r  th r e e  g roups,  d i s a g re e d  i n  

th e  p r i o r i t y  r a t i n g  g iven  to  th e  18 e d u c a t io n a l  g o a ls  a s  shown i n  

Table  17. Only 567. o f  the  s tu d e n t  p a r t i c i p a n t s  agreed  w ith  any one 

r a t i n g  o f  a g o a l .  Wide d i s p a r i t y  e x i s t e d  i n  even r a t i n g  th e  top 

p r i o r i t y  g o a i- -G o a l  9 , "Develop s k i l l s  to e n t e r  a s p e c i f i c  f i e l d  o f  

w ork ,"  where o n ly  407. gave t h i s  goa l th e  most im p o r ta n t  r a t i n g ,  a "5 " .  

Goal 12, "L earn  how to  u se  l e i s u r e  t im e ,"  r e c e iv e d  a c l e a r  concensus 

from the  s tu d e n ts  as 967. r a t e d  t h i s  g o a l  below averag e  to  no im p o rtan ce ,  

g iv in g  l i t t l e  p r i o r i t y  toward in c lu d in g  t h i s  goal i n  th e  e d u c a t io n a l  

program o f  th e  sch o o l  system .

N u ll  H ypothesis  5
There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  w i th in  th e  r e p r e s e n t a t i v e

community g roup , th e  a d m in i s t r a to r  g roup , th e  t e a c h e r  g roup , and th e

s tu d e n t  group re g a rd in g  th e  a s sessm en t ran k in g  o f  the  18 s e le c t e d

e d u c a t io n a l  g o a l s .



77
Table 16

PRIORITY RATING* OF EDUCATIONAL GOALS BY TEACHERS

T eacher
P r i o r i t y

Rank
Goal

No. Goal S ta tem ent 0 1 2 3 4 5

1 4 B asic  s k i l l s 0 47. 47. 87. 247. 607.

2 IB M athematics & s c ie n c e 0 167. 87. 127. 447. 207.

3 17 C h a ra c te r  & s e l f - r e s p e c t 47. 47. 247. 287. 127. 287.

4 16 P r id e  i n  w o rk -s e l f -w o r th 87. 87. 167. 247. 127. 327.

5 6 Examine & use  in fo rm a t io n 47. 87. 207. 327. 87. 287.

6 8 R espec t  w o rk e rs /n e ig h b o rs 47. 47. 247. 327. 167. 207.

7 1 C i t iz e n s h ip 47. 47. 287. 287. 167. 207.

8 11 D e s i re  to  l e a r n 47. 127. 247. 407. 127. 87.

9 13 H ea lth  & s a f e t y 47. 247. 287. 287. 127. 47.

10 10 Money management 47. 207. 447. 167. 87. 87.

11 9 V o ca tio n a l  ed u c a t io n 127. 287. 167. 247. 87. 127.

12 2 R esp ec t o th e r  c u l t u r e s 167. 127. 287. 327. 87. 47.

13 5 D em ocratic i d e a l s 127. 167. 407. 247. 47. 47.

14 15 Job  s e l e c t i o n 207. 127. 447. 127. 87. 47.

15 14 C u l tu r e  & b e au ty 47. 527. 127. 207. 127. 0

16 3 U nderstand  change 47. 407. 367. 167. 47. 0

17 7 Fam ily l i v i n g 287. 247. 287. 127. 87. 0

18 12 Use l e i s u r e  tim e 407. 447. 167. 0 0 0

5 » greatest importance 2 ** below average in importance
4 “ above average in importance 1 ** very little importance
3 ** average in importance 0 ■ no importance
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Table 17

PRIORITY RATING* OF EDUCATIONAL GOALS BY STUDENTS

Student
P r i o r i t y

Rank
Goal

No. Goal S ta tem ent 0 1 2 3 4 5

1 9 V oca tiona l ed u ca tio n 0 127. 367. 47. 87. 407.

2 .5 2 Respect o th e r  c u l tu r e s 0 127. 287. 207. 207. 207.

2 .5 17 C h a ra c te r  & s e l f - r e s p e c t 0 87. 327. 207. 247. 167.

4 .5 8 R espect w orkers /ne ighbors 0 127. 167. 447. 127. 167.

4 .5 10 Money management 0 87. 247. 447. 47. 207.

6 4 B asic  s k i l l s 0 167. 287. 247. 87. 247.

7 16 P r id e  i n  w o rk /se lf -w o r th 0 87. 447. 207. 47. 247.

8 .5 11 D e s ire  to l e a r n 0
•

127. 487. 247. 127. 47.

8 .5 15 Job s e l e c t i o n 0 247. 287. 287. 167. 47.

10.5 1 C i t iz e n s h ip 0 207. 407. 247. 127. 47.

10.5 6 Examine & use  in fo rm a tio n 0 327. 247. 287. 47. 127.

12.5 3 Understand change 47. 207. 327. 367. 87. 0

12.5 7 Family l iv in g 47. 127. 567. 167. 87. 47.

14.5 13 H ealth  & s a f e ty 0 367. 367. 167. 87. 47.

14.5 18 Mathematics and sc ie n c e 47. 407. 287. 87. 127. 87.

16 14 C u ltu re  & beauty 87. 287. 407. 127. 0 127.

17 5 Democratic i d e a l s 87. 367. 327. 167. 47. 47.

18 12 Use l e i s u r e  time 167. 447. 367. 47. 0 0

5 » greatest importance 2 = below average in importance
4 * above average in'importance 1 a very little importance
3 * average in importance 0 ** no importance
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Table  18 shows th e  r e s u l t s  o f  the  Friedman Two-Way A n a ly s is  o f  

V ariance , which was the  s t a t i s t i c  used to  t e s t  t h i s  h y p o th e s is .  S ince 

th e  d a ta  invo lved  more than n in e  s u b je c t s ,  the  Chi-Square Rank was com­

p u ted , and the  Chi-Square t a b le  was used in  t e s t i n g  f o r  s ig n i f i c a n c e .

The n u l l  h y p o th e s is  was r e je c te d  a t  the  .01 l e v e l  o f  s ig n i f i c a n c e  

w i th in  the  r e p re s e n ta t iv e  community group and th e  a d m in is t r a to r  group. 

The n u l l  h y p o th es is  was r e j e c te d  a t  the  .05 l e v e l  o f  s ig n i f i c a n c e  w i th in  

the  te a c h e r  group. However, no s i g n i f i c a n t  d i f f e r e n c e  was found w i th in

the  s tu d e n t  group, I n d ic a t in g  th a t  the  s tu d e n ts  d id  no t d i f f e r  s i g n i f i ­

c a n t ly  i n  the  assessm ent rank ing  o f  the 18 ed u c a t io n a l  g o a ls .

F u r th e r  a n a ly s is  o f  th e  assessm ent d a ta  i s  p re se n te d  in  Tables 19, 

20, 21, and 22. The assessm ent p e rcen tag es  o f th e  fo u r  groups a re  

p re se n te d  i n  th e se  t a b l e s .  A n a ly s is  was c e n te re d  m ainly on the  a s s e s s ­

ment pe rcen tages  o f  th e  f iv e  top p r i o r i t y  g o a ls  ranked by each p a r t i c i ­

pan t group.

As seen in  Table  19, d isagreem ent e x is te d  w i th in  the  r e p r e s e n ta t iv e  

community group i n  a s s e s s in g  th e  top ranked g o a l ,  Goal 4, "Develop 

s k i l l s  i n  re a d in g ,  w r i t i n g ,  speak ing , and l i s t e n i n g , H F o r ty - e ig h t  p e r ­

c e n t  o f  th e  community members a s se s se d  t h i s  goal a s  " F a i r ,  b u t  more

needs to be done."  Only 127. gave t h i s  goal a "G ood--leave as  i s "  r a t i n g ,

w ith  317. a s s e s s in g  t h i s  goal as "Poor" i n  being  accomplished and 77. 

r a t in g  i t s  accomplishment as "Extremely p o o r ."  One person , o r  27. o f  

th e  p a r t i c i p a n t s ,  f e l t  t h a t  too much emphasis was being p laced  on th i s  

g o a l .
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T able  18

FRIEDMAN TWO-WAY ANALYSIS OF EDUCATIONAL GOALS 

ASSESSMENT RANKED BY PARTICIPANT GROUPS

Group
C hi-Square

Rank
Degrees o f  

Freedom S u b je c ts

R e p r e s e n ta t iv e  Community 72.97* 17 42

A d m in is t r a to r 42.25* 17 25

Teacher
•Me

31.74 17 25

S tu d en t 25.262 17 25

S i g n i f i c a n t  a t  the  ,01 l e v e l .
itfr

S i g n i f i c a n t  a t  th e  .Q5 l e v e l .
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Table 19

ASSESSMENT RATING* OF EDUCATIONAL GOALS BY COMMUNITY MEMBERS

Community 
P r i o r i t y  

Rank
Goal

No. Goal S ta tem ent 0 1 2 3 4 5

1 4 Basic  s k i l l s 0 77. 317. 487. 127. 27.

2 11 D es ire  to  le a rn 0 77. 337. 337. 267. 0

3 18 Mathematics & s c ie n c e 0 107. 267. 367. 297. 0

4 6 Examine & use  in fo rm a tio n 0 57. 217. 577. 177. 0

5 16 P r id e  i n  w o rk /se lf -w o r th 0 127. 147. 607. 147. 0

6 17 C h arac te r  & s e l f - r e s p e c t 107. 57. 217. 387. 267. 0

7 1 C i t iz e n s h ip 0 0 147. 6-7. 267. 0

8 15 Job s e le c t io n s 0 27. 297. 367. 317. 27.

9 8 R espect w orkers /ne ighbors 27. 127. 177. 417. 297. 0

10 5 Democratic id e a l s 27. 0 217. 417. 367. 0

11.5 9 V oca tiona l education 0 27. 197. 247. 557. 0

11.5 13 H ealth  & s a f e ty 27. 57. 57. 267. 627. 0

13 14 C u ltu re  & beauty 0 27. 197. 417. 387. 0

14 10 Money management 57. 0 317. 487. 177. •0

15 3 Understand change 0 27. 127. 457. 417. 0

16 2 Respect o th e r  c u l tu r e s 57. 0 127. 527. 317. 0

17 7 Family l i v i n g 457. 77. 57. 217. 197. 27.

18 12 Use l e i s u r e  time 367. 27. 217. 177. 247. 0

5 ** "Too much is being done** 2 ° "Poor**
4 ■ "Good— leave as is" 1 *■ "Extremely* poor*
3 * "Fair— but more needs to be doneM 0 *» "No responsibility**
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In  th e  second p r i o r i t y  g o a l- -G o a l  11, “Develop a d e s i r e  f o r  l e a r n ­

in g  now and i n  th e  future,** 337* o f  th e  community members r a t e d  t h i s  goal 

a t  o n ly  “ fairly** accom plished  and 337* r a t e d  i t  as “poorly** accom plished . 

Seven p e rc e n t  o f  th e  p a r t i c i p a n t s  f e l t  th e  accom plishm ent o f  t h i s  goa l 

was “ex trem ely  poor.** Only 267. o f  th e  community members f e l t  t h a t  th e  

emphasis p laced  on t h i s  g o a l  i n  th e  e d u c a t io n a l  program was “Good— le a v e  

as i s . "

T h ird  i n  p r i o r i t y  was Goal 18, “Develop s k i l l s  i n  m a th e m a tic s ."

Over h a l f  o f  th e  p a r t i c i p a n t s  a s se s se d  t h i s  g o a l  a t  e i t h e r  “F a i r —b u t  

more needs to  be d o n e ,"  367., o r  “Good— le a v e  as i s , “ 297.. However, 267. 

o f  the  community members f e l t  t h a t  t h i s  goal was “ Poor" in  accom plish ­

ment^ w i th  107. g iv in g  i t  an “Extrem ely poor" a sse ssm en t .  S i g n i f i c a n t  

d isag reem en t e x i s t e d  w i th in  th e  community members as to  th e  assessm en t 

o f  the  rem ain ing  g o a l s .  I t  should  be n o ted  th e  h ig h  p e rc e n ta g e  o f  “Mo 

r e s p o n s i b i l i t y "  on th e  p a r t  o f  th e  schoo l system  toward accom plish ing  

Goal 7 ,  “U nderstand  and p r a c t i c e  th e  s k i l l s  o f  fam ily  l i v i n g , "  and 

Goal 12, “Learn how to  use  l e i s u r e  t im e ."  A l a r g e  p e rc e n ta g e  o f  th e  

people  i n  th e  community, 657. and 367., r e s p e c t i v e l y ,  f e l t  t h a t  th e  school 

system  had no r e s p o n s i b i l i t y  to  accom plish  th e se  two g o a l s .

As w ith  th e  community members, th e  a d m in i s t r a to r  group ranked 

Goal 6, "Develop s k i l l s  i n  r e a d in g ,  w r i t i n g ,  sp eak in g ,  and l i s t e n i n g , "  

as the  top p r i o r i t y  g o a l  f o r  th e  schoo l system . The a s sessm en t p e r ­

c e n ta g e  by a d m in i s t r a to r s  f o r  t h i s  g o a l  and th e  rem ain ing  g o a ls  can 

be seen  i n  Table  20. A v e ry  h igh  p e rc e n ta g e  o f  th e  a d m i n i s t r a t o r s ,  607., 

a s s e s s e d  t h i s  goa l a s  b e ing  accom plished " F a i r —b u t  more needs to  be
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Table 20
ASSESSMENT RATING* OF EDUCATIONAL GOALS BY ADMINISTRATORS

Admin. 
P r i o r i t y  

Rank
Goal

No. Goal S ta tem en t 0 1 2 3 4 5

1 4 B asic  s k i l l s 0 0 247. 607. 127. 47.

2 8 R esp ec t w o rk e rs /n e ig h b o rs 0 47. 327. 607. 47. 0

3 16 P r id e  i n  w o rk /s e l f -w o r th 0 87. 327. 487. 127. 0

4 18 M athem atics & s c ie n c e 0 47. 87. 727. 127. 47.

5 1 C i t iz e n s h ip 0 0 127. 807. 87. 0

6 17 C h a ra c te r  & s e l f - r e s p e c t 0 47. 367. 527. 87. 0

7 11 D e s i re  to  l e a m 0 87. 407. 407. 127. 0

8 6 Examine & u se  in fo rm a t io n 0 0 367. 447. 207. 0

9 .5 5 Dem ocratic  i d e a l s 0 0 247. 327. 447. 0

9 .5 9 V o c a t io n a l  e d u c a t io n 47. 47. 207. 247. 487. 0

11.5 7 Fam ily l i v i n g 0 207. 247. 487. 87. 0

11.5 10 Money management 0 47. 287. 527. 167. 0

13 15 Job s e l e c t io n s 0 0 167. 607. 247, 0

14 13 H e a l th  & s a f e t y 0 0 127. 287. 607. 0

15 2 R esp ec t o 'ther  c u l t u r e s 0 0 167. 487. 367. 0

16 - 12 Use l e i s u r e  time 87. 47. 167. 327. 407. 0

17 14 C u l tu re  & b eau ty 47. 87. 127. 367. 407. 0

18 3 U nderstand  change 0 87. 167. 447. 327. 0

5 ** "Too much is being done" 2 ** "Poor"
4 ■* "Good— leave as is" 1 » "Extremely poor"
3 « "Fair--but more needs to be done *' 0 *» "No responsibility"
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done;"  127. as "Good— le a v e  as i s ; "  and 47. as "Too much i s  be ing  done."  

O n l y  247. a sse s se d  t h i s  goal as being  p o o r ly  accomplished by the  school 

system.

The same h igh  p e rcen tag e  o f  a d m in is t r a to r s ,  607., a s sessed  the  

second p r i o r i t y  goa l--G oal 8, "Learn to  r e s p e c t  and g e t  along w ith  

people  w ith  whom we work and l i v e , "  as be ing  accomplished " F a i r —b u t 

more needs to  be done ."  Only 47. gave t h i s  goal a "Good—leave  as i s "  

r a t i n g ,  w ith  327. a s s e s s in g  th e  accomplishment of t h i s  goal as "Poor" and 

47. as "Extrem ely p o o r ,"

The th i r d  p r i o r i t y  g o a l—Goal 16, "Develop p r id e  i n  work and a 

f e e l i n g  o f  s e l f - w o r th , "  rece iv ed  487. o f  the  a d m in is t r a to rs  r a t in g  i t s  

accomplishment as " F a i r - - b u t  more needs to be done,"  w ith  327. a s s e s s in g  

i t  as "Poor" and 87. as "Extremely p o o r ."  Twelve p e rc e n t  o f  th e  p a r t i c i ­

pan ts  f e l t -  t h a t  th e  accomplishment o f  t h i s  goal by th e  school system was 

"G ood--leave as i s . "

The fo u r th  goal i n  p r i o r i t y  by a d m in is t r a to rs  was Goal 18, "Develop 

s k i l l s  in  m athematics and s c ie n c e ."  This goal was a s se s se d  as fo llo w s: 

727. r a te d  i t  " F a i r —b u t  more needs to  be done;"  127. r a t e d  i t  "Good— 

leav e  as i s . "  Only 47, r a te d  th e  accomplishment o f  t h i s  goal as  being 

"Too much i s  being done ,"  w ith  87. r a t in g  i t s  accomplishment as  "Poor" 

and 47* as "Extremely p o o r ."

Goal 1, "Learn how to be a good c i t i z e n ,  was f i f t h  i n  p r i o r i t i 2 a- 

t io n  by a d m in is t r a to rs  and rece iv ed  a fa v o ra b le  assessm ent, w herein 

807. o f  th e  p a r t i c ip a n t s  a sse s se d  t h i s  goal as  being f a i r l y  accomplished 

and 87. as being  "Good— leave  as  i s . "  Only 127. f e l t  t h a t  t h i s  goal was 

be ing  accomplished po o rly  by th e  school system.
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Although a d m in is t r a to r s  tended to be i n  more agreement as to  the 

assessm ent o f  the  goals  than the  r e p r e s e n ta t iv e  community group, th e r e  

s t i l l  e x i s t e d  a s i g n i f i c a n t  d i f f e r e n c e  w i th in  the  a d m in is t r a to r  group 

as to  the  degree o f  accomplishment o f  the  18 ed u c a t io n a l  goals*

Table 21 shows th e  assessm ent p e rcen tag es  o f  th e  18 e d u ca tio n a l  

goals  by th e  te a c h e r  group. As w ith  community members and a d m in is t r a ­

t o r s ,  Goal A, "Develop s k i l l s  in  re a d in g ,  w r i t in g ,  speak ing , and 

l i s t e n i n g , "  was the  top p r i o r i t y  goal ranked by the  te a c h e r s .  A ssess­

ment o f  t h i s  goal was as fo llo w s :  487. r a t e d  i t  " F a i r - - b u t  more needs 

to  be done;"  287. r a te d  i t  "Good— leav e  as  i s ; "  47. f e l t  t h a t  "Too much 

i s  being done;" 167. r a te d  i t s  accomplishment as  "P oor;"  and 47., as 

"Extrem ely p o o r ."

Goal 18, "Develop s k i l l s  i n  m athematics and s c i e n c e , " was second 

in  p r i o r i t y  ranking  by th e  t e a c h e r s .  S ix ty - f o u r  p e rc e n t  o f  th e  p a r t i ­

c ip a n ts  a sse s se d  th i s  goal as being accomplished " F a i r —b u t  more needs 

to  be done,"  w ith  207. r a t i n g  i t  "Good— leav e  as i s , "  and 47. in d ic a t in g  

t h a t  too much emphasis has been p laced  on accom plish ing  th i s  g o a l .  The 

rem aining 127. o f  the  p a r t i c ip a n t s  gave a "Poor" r a t i n g  to  th e  accom­

p lishm ent o f  t h i s  g o a l .

Third  i n  p r i o r i t y  was Goal 17, "Develop good c h a r a c te r  and s e l f -  

r e s p e c t . "  The assessm ent o f  t h i s  goal was as fo llo w s :  527., " F a i r —

b u t more needs to  be done;"  207., "G ood--leave as i s ; "  167., "P o o r;"  and 

47., "Extremely p o o r ."  E ig h t  p e rc e n t  o f  the  p a r t i c ip a n t s  f e l t  t h a t  the  

school had "No r e s p o n s i b i l i t y "  toward accom plishing t h i s  g o a l .

Goal 16, "Develop p r id e  i n  work and a f e e l i n g  o f s e l f - w o r th , "  the  

fo u r th  p r i o r i t y  goal ranked by th e  te a c h e r s ,  had a s im i l a r  assessm ent
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Table 21

ASSESSMENT RATING* OF EDUCATIONAL GOALS BY TEACHERS

Teacher
P r i o r i t y

Rank
Goal

No. Goal S ta tem ent 0 1 2 3 4 5

1 4 Basic s k i l l s 0 47. 167. 487. 287. 47.

2 18 Mathematics & sc ie n c e 0 0 127. 647. 207. 47.

3 17 C h a ra c te r  & s e l f - r e s p e c t 87. 47. 167. 527. 207. 0

4 16 P r id e  in  w o rk /se lf -w o r th 47. 47. 167. 567. 207. 0

5 6 Examine & use in fo rm a tio n 0 47. 247. 527. 207. 0

6 8 Respect w orkers /ne ighbors 0 0 127. 527. 367. 0

7 1 C i t iz e n s h ip 0 47. 87. 727. 167. 0

8 11 D e s ire  to  le a rn 0 87. 207. 487. 247. 0

9 13 H ea lth  & s a f e ty 47. 0 167. 247. 567. 0

10 10 Money management 47. 47. 287. 487. 167. 0

11 9 V ocational ed u ca tio n 0 0 47. 487. 407. 87.

12 2 R espect o th e r  c u l tu r e s 47. 0 167. 447. 367. 0

13 5 Democratic id e a l s 47. 167. 207. 327. 287. 0

14 15 Job s e le c t io n s 0 87. 127, 407. 407. 0

15 14 C u ltu re  & beauty 0 87. 207. 527. 167. 47.

16 3 Understand change 0 87. 167. 287. 487. 0

17 7 Family l i v i n g 247. 167. 127. 207. 247. 47.

18 12 Use o f  l e i s u r e  time 167. 167.
i

127. 247. 247. 87.

5 ■ "Too much is being doneN 2 ■ MPoorH
4 - "Good--leave as isM I ■ "Extremely poor"
3 ■ "Fair--but more needs to be done" 0 ■* "No responsibility"
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as the  p rev ious  g o a l .  R ating  t h i s  goal as " F a i r —b u t more needs to  be 

done" were 567* o f  the p a r t i c i p a n t s ,  w ith  207* r a t i n g  i t  "Good—leave  as 

i s , "  and 167. r a t in g  i t s  accomplishment as  "P o o r."  Only 67. o f  th e  p a r t i ­

c ip a n ts  r a te d  t h i s  goal as "Extremely poor" in  accomplishment, w ith  47. 

i n d i c a t i n g  th a t  th e  school had "No r e s p o n s i b i l i t y "  toward m eeting t h i s  

g o a l .

F i f t h  in  p r i o r i t y  was Goal 6, "Learn how to  examine and use  i n f o r ­

m a tio n ."  The te a c h e r  group a s se s se d  t h i s  goal as fo llo w s :  527. r a te d

i t  " F a i r ,  b u t  more needs to  be done;" 207. r a te d  i t  "Good,’ leave  as i s ; "  

247. r a te d  i t  "P o o r;"  and on ly  47. r a te d  th e  accomplishment of t h i s  goal 

by the  school system as  "Extremely p o o r ."  I t  should  be noted  the  h igh  

percen tage  o f  "No r e s p o n s ib i l i t y "  which the  te a c h e rs  gave to  th e ’ l a s t  

two p r i o r i t y  g o a ls -G o a l-  7, "Understand and p r a c t i c e  the  s k i l l s  o f  

fam ily  l i v i n g , "  which rece iv ed  247. and Goal 12, "Learn how to use 

l e i s u r e  t im e ,"  which rece iv ed  167. o f  the  te a c h e r  p a r t i c ip a n t s  in d ic a t in g  

t h a t  th e  school system had no r e s p o n s i b i l i t y  toward accom plish ing  th e se  

g o a ls .

The s tu d e n t  g ro u p 's  assessm ent percen tages  o f  the 18 e d u ca tio n a l  

g o a ls  a r e  shown in  Table 22. Top p r i o r i t y  was g iven  by th e  s tu d e n ts  to 

Goal 9 , "Develop s k i l l s  to  e n te r  a s p e c i f i c  f i e l d  o f w ork ."  The s tu d e n ts  

a s se s se d  t h i s  goal as fo llo w s ;  487* r a te d  i t  " F a i r ,  b u t  more needs to  be 

done;"  247. r a te d  i t  "Good, leav e  as i s ; "  127. r a te d  i t  "P o o r;"  and 47., 

"Extremely p o o r ."  E ig h t  p e rc e n t  o f  the  p a r t i c ip a n t s  f e l t  t h a t  too much 

emphasis was be ing  p laced  on accom plishing t h i s  g o a l ,  and 47. f e l t  t h a t  

the  school system had no r e s p o n s i b i l i t y  toward m eeting t h i s  g o a l .
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Table 22
ASSESSMENT RATING* OF EDUCATIONAL GOALS BY STUDENTS

S tu d en t  
P r i o r i  ty 

Rank
Goal

No. Goal S ta tem en t 0 1 2 3 4 5

1 9 V o ca tio n a l e d u c a t io n 47. 47. 127. 487. 247. 87.

2 .5 2 R espec t o th e r  c u l t u r e s 47. 247. 167. 287. 287. 0

2 .5 17 C h a ra c te r  & s e l f - r e s p e c t 0 47. 207. 567. 167. 47.

4 .5 8 R espec t w o rk e rs /n e ig h b o rs 0 87. 167. 407. 367. 0

A .5 10 Money monagement 0 87. 407. 167. 327. 47.

6 4 B asic  s k i l l s 0 0 247. 407. 327. 47.

7 16 P r id e  i n  w o rk /se lf -w o th 0 47. 247. 527. 207. 0

8 .5 11 D e s i re  to  l e a r n 0 207. 247. 447. 127. 0

8 .5 15 Job s e l e c t i o n 47. 47. 167. 607. 167. 0

10.5 1 C i t iz e n s h ip 0 87. 527. 247. 167. 0

10.5 6 Examine & use  in fo rm a t io n 0 127. 287. 447. 167. 0

12.5 3 U nderstand  change 47. 0 207. 487. 247. 47.

12.5 7 Family l i v in g 127. 207. 247. 287. 127. 47.

14.5 13 H ea lth  & s a f e t y 0 167. 167. 287. 407. 0

14.5 18 M athematics and s c ie n c e 47. 87. 127. 247. 447. 87.

16 14 C u l tu re  & beau ty 87. 87. 327. 167. 367. 0

17 5 Dem ocratic i d e a l s 0 127. 207. 487. 207. 0

18 12 Use l e i s u r e  tim e 127. 127. 207. 127. 287. 167.

£
5 = mTqq much I s  b e in g  done” 2 » ”Poor”
4 ** ”G ood--leave as l s H 1 “  ”Extrem ely  poor”
3 = ”F a i r —b u t  more needs to  be done” 0 » ”No r e s p o n s i b i l i t y ”
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Goal 2, HLeaxn how to r e s p e c t  and g e t  along w ith  people  who th in k ,  

d r e s s ,  and a c t  d i f f e r e n t l y , ” and Goal 17, "Develop good c h a r a c te r  and 

s e l f - r e s p e c t , "  both  had the  n e x t  h ig h e s t  p r i o r i t y  mean, r e s u l t i n g  i n  a 

t i e  f o r  second p r i o r i t y  rank ing . Goal 2 was a sse s se d  by the  s tu d e n ts  

w ith  287. r a t in g  i t  as being  accomplished " F a i r ,  bu t more needs to be 

done;"  287. as "Good, leav e  as i s ; "  167. as "P oor;"  247. as "Extremely 

po o r ;"  and 47. as "No r e s p o n s i b i l i t y "  on th e  p a r t  o f  th e  school system. 

Goal 17 rece iv ed  567. o f  th e  p a r t i c ip a n t s  r a t in g  i t  as being accomplished 

" F a i r ,  b u t  more needs to be done;" 167. as "Good, leave  as i s ; "  207. as 

"P o o r;"  and 47. as "Extrem ely p o o r ."  Four p e rc e n t  o f  th e  s tu d e n ts  f e l t  

t h a t  too much emphasis was being  p laced  on t h i s  goal by the school 

system.

Having th e  same p r i o r i t y  mean, Goal 8 , "Learn to r e s p e c t  and g e t  

along w ith  people  w ith  whom we work and l i v e , "  and Goal 10, "Learn how 

to be a good manager o f  money, p ro p e r ty  and r e s o u rc e s ,"  t i e d  f o r  the 

fo u r th  p r i o r i t y  goal ranked by the  s tu d e n ts .  As shown in  T ab le  22, the 

s tu d e n t  assessm ent o f  Goal 8 was as fo llo w s ;  407. gave a " F a i r ,  b u t  more 

needs to  be done" r a t in g ;  367. gave a "Good, leav e  as i s "  r a t in g ;  167. 

gave a "Poor" r a t i n g ,  and 87. r a te d  t h i s  goal a s  "Extremely poor" i n  

accomplishment. Goal 10 re ce iv ed  a mixed assessm ent from the  s tu d e n ts  

i n  t h a t  327. r a te d  i t  "Good, leave  as  i s ; "  167., " F a i r ,  b u t more needs to 

be done,"  w ith  407. o f  the  p a r t i c ip a n t s  a s s e s s in g  t h i s  goal as being 

accomplished p o o r ly  and 87., extrem ely p o o r ly .  Four p e rc e n t  o f  th e  s t u ­

d en ts  f e l t  t h a t  too much emphasis was being  p laced  on accom plish ing  th i s  

g o a l .
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Summary

T h is  c h a p te r  Invo lved  th e  p r e s e n t a t i o n  and a n a l y s i s  o f  the  d a ta  

c o l l e c t e d  In  th e  s tu d y .  Four main s e c t io n s  were d isc u ssed --G ro u p  

P a r t i c i p a t i o n ,  P r i o r i t y  Ranking o f  E d u c a t io n a l  G oals ,  A ssessm ent Ranking 

o f  E d u c a tio n a l  G oals ,  and T e s t  o f  th e  H ypo theses.

The sample s i z e  f o r  th e  s tu d y  c o n s i s t e d  o f  117 p a r t i c i p a n t s  i n  th e  

fo llo w in g  g roups:

(1) th e  r e p r e s e n t a t i v e  community group—*42 community members

s e le c t e d  by an I n d i r e c t  C o n tro l  S e l e c t io n  S t r a t e g y ;

(2) th e  a d m in i s t r a to r  g roup—>25 a d m in i s t r a to r s  and s u p e rv i s o r s

connected  w ith  th e  academic program;

(3) th e  t e a c h e r  g ro u p --2 5  te a c h e r s  s e l e c t e d  by a p r o p o r t io n a t e ly

s t r a t i f i e d  random s e l e c t i o n  p rocedure ;

(A) th e  s tu d e n t  group—>25 h igh  sch o o l s e n io r s  who were 18 y e a rs

o f  age o r  o ld e r  s e le c t e d  by use  o f  a  t a b l e  o f  random numbers.

S e p a ra te  m ee tings  f o r  each group w ere conducted  by th e  r e s e a r c h e r .  

The s tu d y  n e c e s s i t a t e d  th e  c o o p e ra t io n  o f  many p e o p le .  A s u b s t a n t i a l  

amount o f  d a ta  was c o l l e c t e d  as  a r e s u l t  o f  th e  f i n e  c o o p e ra t io n  r e ­

c e iv ed  from a i l  p a r t i c i p a n t s .

M ajor s i m i l a r i t i e s  were p re se n te d  and d is c u s s e d  i n  th e  s e c t io n s  on 

p r i o r i t y  ran k in g  and a s sessm en t ran k in g  o f  e d u c a t io n a l  g o a l s .  T ab les  

were p re se n te d  r e f l e c t i n g  th e  p r i o r i t y  and a s sessm en t rank  o r d e r  g iven  

to  th e  e d u c a t io n a l  g o a ls  by th e  fo u r  p a r t i c i p a n t  g roups.

Five research questions were tested: (1) to ascertain if a signi­
ficant difference existed in the expressed perceptions of community
members, administrators, teachers, and students in the priority ranking
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of 18 s e le c te d  ed u c a t io n a l  g o a ls ;  (2) to  a s c e r t a in  i f  a  s i g n i f i c a n t  

d i f f e r e n c e  e x i s te d  in  the  expressed  p e rc e p t io n s  o f  th e  fo u r  groups o f  

people  i n  the  assessm ent rank ing  o f the  ed u c a t io n a l  g o a ls ;  (3) to  a s c e r ­

t a in  i f  a s i g n i f i c a n t  d i f f e r e n c e  e x i s te d  between the t o t a l  mean p r i o r i t y  

rank ing  and the  t o t a l  mean assessm ent rank ing  o f  the  e d u c a t io n a l  g o a ls ;

(4) to a s c e r t a in  i f  a s i g n i f i c a n t  d i f f e r e n c e  e x i s te d  w i th in  th e  fo u r  

p a r t i c ip a n t  groups in  th e  p r i o r i t y  rank ing  o f  th e  ed u c a t io n a l  g o a ls ;  

and (5) to a s c e r t a in  i f  a s i g n i f i c a n t  d i f f e r e n c e  e x i s te d  w i th in  the 

fo u r  p a r t i c i p a n t  groups i n  the  assessm ent rank ing  o f th e  ed u c a t io n a l  

g o a ls .

The K ruskal W allis  One-Way A nalys is  o f  V ariance was used to  t e s t  

hypotheses 1 and 2. The t̂ t e s t  f o r  independent samples was used in  

t e s t i n g  h y p o th es is  3 and the  Friedman Two-Way A nalys is  o f  V ariance was 

used to  t e s t  hypotheses 4 and 5.

The n u l l  hypo theses  o f no d i f f e r e n c e  between the fo u r  p a r t i c ip a n t  

groups were r e j e c te d  a t  the  ,05 l e v e l  o f  s ig n i f i c a n c e .  I t  was found t h a t  

the  p a r t i c ip a n t s  d i f f e r e d  s i g n i f i c a n t l y  i n  t h e i r  p r i o r i t y  rank ing  o f  11 

o f  the  18 ed u c a t io n a l  g o a ls  and in  t h e i r  assessm ent rank ing  o f 3 o f  the  

18 g o a ls .

A s i g n i f i c a n t  d i f f e r e n c e  a t  the .05 le v e l  was found between the 

t o t a l  mean p r i o r i t y  ranking  and the  t o t a l  mean assessm ent rank ing  o f  13 

o f  the  18 e d u ca t io n a l  g o a ls .  Four g o a ls  were found to  have s i g n i f i c a n t  

p o s i t i v e  Jt v a lu e s ,  which means t h a t  th e se  goals  had a h ig h e r  p r i o r i t y  

mean than the  co rrespond ing  assessm ent mean.
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In  t e s t i n g  the  £ourth  h y p o th e s is ,  a s i g n i f i c a n t  d i f f e r e n c e  was 

found a t  the .01 le v e l  w i th in  each o f  th e  p a r t i c i p a n t  groups in  the  

p r i o r i t i e s  g iven  to  the  18 ed u c a t io n a l  g o a ls .  The l a s t  n u l l  h y p o th es is  

was r e j e c te d  a t  th e  .01 l e v e l  as a s i g n i f i c a n t  d i f f e r e n c e  was found 

w i th in  the  r e p r e s e n t a t i v e  community group and w i th in  th e  a d m in is t r a to r  

group. W ithin th e  te a c h e r  group, the n u l l  h y p o th es is  was r e j e c te d  a t  

the  .OS le v e l  o f  s ig n i f i c a n c e .  However, no s i g n i f i c a n t  d i f f e r e n c e  was 

found w ith in  th e  s tu d e n t  group, as s tu d e n ts  tended to  ag ree  on t h e i r  

assessm ent rank ing  o f  th e  18 e d u ca tio n a l  g o a ls .

Also p re sen ted  and d iscu ssed  in  t h i s  c h a p te r  were the  p r i o r i t y  

and assessm ent pe rcen tages  by group th a t  each goal re c e iv e d  from the 

p a r t i c i p a n t s .  This a n a ly s is  was inc luded  in  t h i s  c h a p te r  to  i n d ic a te  

the  p e rc e n t  o f  agreement and d isagreem ent t h a t  e x i s te d  w i th in  each 

p a r t i c i p a n t  group.
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FINDINGS, IMPLICATIONS, AND RECOMMENDATIONS

The purpose o f  t h i s  s tudy  was to  engage c i t i z e n s ,  e d u c a to rs ,  and 

s tu d e n ts  in  the  p r i o r i t i z a t i o n  and assessm ent o f  u n i f ie d  ed u ca t io n a l  

goa ls  f o r  p u b lic  s c h o o ls .  S p e c i f i c a l ly ,  th e  s tudy  was undertaken  to 

p rov ide  needed in fo rm a tio n  which could a s s i s t  schoo l board members in  

t h e i r  dec is ion-m aking  on the  f u tu r e  d i r e c t io n s  o f  a  s e le c te d  school 

system.

The d a ta  c o l le c te d  i n  t h i s  s tudy  were t e s t e d  and analyzed i n  the 

p reced ing  c h a p te r .  This c h a p te r  w i l l  in c lu d e  the  f in d in g s ,  im p lic a ­

t i o n s ,  and recommendations f o r  f u r t h e r  r e se a rc h .

F ind ings

#

The f in d in g s  o f  t h i s  s tudy  t h a t  were cons ide red  to  be most s i g n i ­

f i c a n t  a re  summarized below.

1. A s i g n i f i c a n t  d i f f e r e n c e  was found i n  th e  p r i o r i t y  ranking 

o f  11 o f  the  18 ed u c a t io n a l  g o a ls .  S tuden ts  d i f f e r e d  the 

most from the  o th e r  th re e  groups in  a s s ig n in g  p r i o r i t i e s  

to the  ed u c a t io n a l  g o a ls .

2. In  comparing p r i o r i t y  ranks based on mean s c o re s ,  community 

members, a d m in is t r a to r s ,  and te a c h e rs  ranked Goal 4 ,  "Develop 

s k i l l s  in  re a d in g ,  w r i t in g ,  speak ing , and l i s t e n i n g , " as the 

top p r i o r i t y  goal f o r  th e  s e le c te d  school system . S tuden ts  

ranked Goal 9 , "Develop s k i l l s  to  e n te r  a s p e c i f i c  f i e l d  o f  

w ork," as top p r i o r i t y .



Community members, t e a c h e r s ,  and s tu d e n ts  ranked Goal 12,

"Learn how to  use l e i s u r e  t im e ,"  as l a s t  i n  p r i o r i t y .  Admin­

i s t r a t o r s  ranked Goal 3 , ML eam  about and t r y  to  unders tand  

th e  changes t h a t  take  p lace  i n  the  w o r ld ,H as the  low est i n  

p r i o r i t y .

Of the s ix  comparison groups, a d m in is t r a to r s  and te ach e rs  

were the  most congruent i n  rank ing  11 o f  the 18 goals  s im i l a r ly .  

Community members and s tu d e n ts  were th e  l e a s t  congruent i n  the  

p r i o r i t y  ranking  o f  the e d u c a t io n a l  g o a ls .

A s i g n i f i c a n t  d i f f e r e n c e  was found in  the  assessm ent ranking  

o f  th re e  o f  the  e d u c a t io n a l  g o a ls :  Goal 1, "Learn how to  be

a good c i t i z e n ; "  Goal 8 , "Learn to  r e s p e c t  and g e t  along w ith  

people w ith  whom we work and l i v e ; "  and Goal 12, "Learn how 

to  use l e i s u r e  t im e ."  As w ith  th e  p r i o r i t y  ra n k in g s ,  th e  

s tu d e n ts  d i f f e r e d  the most from th e  o th e r  th re e  groups in  

th e  assessm ents  g iven  to  th e  g o a ls .

In  comparing assessm ent ranks based on mean s c o re s ,  community 

members and a d m in is t r a to r s  f e l t  t h a t  Goal 13, " P ra c t ic e  and 

understand  the  id e a s  o f  h e a l th  and s a f e t y , "  were being accom­

p l ish e d  most i n  th e  ed u c a t io n a l  program. Community members, 

a d m in is t r a to r s ,  and s tu d e n ts  ranked Goal 9, "Develop s k i l l s  

to  e n te r  a s p e c i f i c  f i e l d  o f  w ork," as second i n  accom plish­

ment, The te a c h e rs  a lso  gave h igh  assessments to  th e se  g o a ls .  

Community members f e l t  t h a t  Goal 4 , "Develop s k i l l s  i n  read in g ,  

w r i t in g ,  speak ing , and l i s t e n i n g , "  t h e i r  top p r i o r i t y  g o a l ,  

was being  accomplished the  l e a s t  o f  the  18 e d u c a t io n a l  g o a ls .
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8 . Of th e  s i x  comparison g roups , community members and adm inis­

t r a t o r s  were th e  most congruent in  t h e i r  assessm ent o f th e  18

e d u c a t io n a l  g o a ls—having a s se s se d  10 o f the  18 g o a ls  s im i­

l a r l y .  The s tu d e n ts  a s se s se d  only  s ix  goa ls  s im i l a r ly  w ith  

the  r e p r e s e n ta t iv e  community group and th e  te a c h e r  group and 

were th e  l e a s t  congruent of th e  comparison groups.

9. Of th e  f iv e  top p r i o r i t y  g o a ls ,  based on th e  t o t a l  p r i o r i t y

mean rank , the  top p r i o r i t y  g o a l—Goal 4, "Develop s k i l l s  in  

re a d in g ,  w r i t in g ,  speak ing , and l i s t e n i n g , "  and the  t h i r d  

p r i o r i t y  g o a l—Goal 18, "Develop s k i l l s  in  m athematics and 

s c ie n c e ,"  were in  the c o g n i t iv e  domain and had an academic 

o r i e n ta t i o n .  The second p r i o r i t y  g o a l—Goal 16, "Develop 

p r id e  in  work and a f e e l in g  o f s e l f - w o r th , "  th e  fo u r th  p r i o r i t y  

g o a l—Goal 17, "Develop good c h a r a c te r  and s e l f - r e s p e c t , "  and 

th e  f i f t h  p r i o r i t y  g o a l—Goal 11, "Develop a d e s i r e  fo r  l e a r n ­

ing now and in  the  f u tu r e , "  were in  the  a f f e c t i v e  domain.

10. Based on the  t o t a l  p r i o r i t y  mean ra n k ,  only  two o f  th e  f i r s t  

seven g o a ls  were s im i la r  to  th e  famed Seven C ard in a l  P r in c i ­

p le s — command o f fundamental p ro cesses  and development of 

e t h i c a l  c h a r a c te r .  The o th e r  c a rd in a l  p r in c ip l e s —h e a l th ,  

worthy home membership, v o c a t io n ,  c i t i z e n s h i p ,  and worthy use  

o f l e i s u r e  tim e—were ranked lower in  p r i o r i t y ,  w ith  Goal 12, 

"Learn how to  use l e i s u r e  t im e ,"  ranked l a s t  in  p r i o r i t y .

11. Based on th e  t o t a l  assessm ent mean rank , Goal 12, " P ra c t ic e  

and understand  th e  id e a s  o f h e a l th  and s a f e t y , "  had th e  h ig h e s t
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assessm ent mean, which meant t h a t  the  fo u r  groups f e l t  t h a t  

th i s  goal was being accomplished th e  most by the  ed u ca t io n a l  

program. Second i n  assessm ent was Goal 9, "Develop s k i l l s  to 

e n te r  a s p e c i f i c  f i e l d  o f  w ork;M t h i r d ,  Goal 3, "Learn about 

and t r y  to  understand  th e  changes t h a t  take  p la c e  in  th e  w o r ld ;"  

fo u r th ,  Goal 2, "Learn how to r e s p e c t  and g e t  along w ith  people 

who th in k ,  d r e s s ,  and a c t  d i f f e r e n t l y ; "  and f i f t h ,  Goal 12, 

"Learn how to use l e i s u r e  t im e ,"

12. The f iv e  top p r i o r i t y  goals  rece iv ed  low assessm ent r a t in g s  

from the  fo u r  groups, which meant t h a t  the  p a r t i c ip a n t s  f e l t  

th a t  the  im portan t goa ls  were n o t  being  accomplished s a t i s f a c - .  

t o r i l y .

13. Four o f  the  18 ed u c a t io n a l  g o a ls  re ce iv ed  s i g n i f i c a n t  p o s i t i v e  

_t v a lu e s ,  which meant t h a t  the  assessm ent mean was lower than 

the  p r i o r i t y  mean f o r  each o f  th e  fo llow ing  g o a ls :  Goal 4, 

"Develop s k i l l s  in  re a d in g ,  w r i t in g ,  speak ing , and l i s t e n i n g ; "  

Goal 11, "Develop a d e s i r e  f o r  le a rn in g  now and in  the  f u tu r e ; "  

Goal 16, "Develop p r id e  i n  work and a f e e l in g  o f s e l f - w o r th ;"  

and Goal 17, "Develop good c h a r a c te r  and s e l f r r e s p e c t . "

14. A s i g n i f i c a n t  d i f f e r e n c e  was found w i th in  each o f the  p a r t i c i ­

pan t groups reg a rd in g  the  p r i o r i t i e s  g iven  to  the  18 ed u c a t io n a l  

g o a ls .

15. A s i g n i f i c a n t  d i f f e r e n c e  was found w i th in  th e  r e p r e s e n ta t iv e  

community group, the  a d m in is t r a to r  group, and th e  te a c h e r  group 

reg a rd in g  th e  assessm ent rankings given to the  18 ed u c a t io n a l
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g o a ls .  However, no s i g n i f i c a n t  d i f f e r e n c e  was found w i th in  

the s tu d e n t  group as s tu d e n ts  tended to a s se s s  the  ed u c a t io n a l  

g o a ls  s im i l a r l y .

Im p l ic a t io n s

Im p lic a t io n s  f o r  Board o f  Education Members

The members o f  the  Board o f  Sduca tion  to g e th e r  w ith  the  s u p e r in ­

tenden t a re  charged w ith  the  r e s p o n s i b i l i t y  o f  p ro v id in g  q u a l i t y  educa­

t io n  which meets the  needs o f  the  community i t  s e rv e s .  In fo rm atio n  as 

to  the p r i o r i t i e s  p laced  on ed u c a t io n a l  goa ls  by th e  members in  the  

community i s  e s s e n t i a l  to a s s i s t  Board members i n  the  dec is ion-m aking 

p ro c e ss .  W ithout t h i s  in fo rm a tio n  th e  Board members have l i t t l e  know­

ledge  as to  w hether o r  n o t  th e  i n s t r u c t i o n a l  program i s  m eeting th e  

needs o f  the  community. The p r i o r i t i z a t i o n  and assessm ent o f  ed u ca tio n a l  

g oa ls  completed in  t h i s  s tudy  p rov ide  t h i s  in fo rm a tio n .  The 18 educa­

t i o n a l  goals  were l i s t e d  i n  p r i o r i t y  as ranked by community members, 

a d m in is t r a to r s ,  t e a c h e r s ,  and s tu d e n t s .  D iv id ing  th e  18 p r i o r i t y  ranked 

g o a ls  i n to  t h i r d s  f o r  d is c u s s io n  pu rposes ,  the  r e s u l t s  o f  t h i s  s tudy  

imply t h a t  the  Board o f  Education  has the  sup p o rt  o f  community members, 

a d m in is t r a to r s ,  te a c h e r s ,  and s tu d e n ts  in  implementing th e  top t h i r d  

p r i o r i t y  ranked g o a l s .  This  s tudy  a lso  in d ic a t e s  those  g o a ls  ( th e  

bottom th i r d )  which should have l i t t l e  emphasis p laced  on them i n  the  

i n s t r u c t i o n a l  program. Community members, a d m in is t r a to r s ,  and te ach e rs  

tended to  agree  on the  p r i o r i t i z a t i o n  and assessm ent o f  the  top-ranked  

g o a ls .  D isagreement was m ainly r e f l e c t e d  i n  the  s tu d e n t  group.
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Based on t h i s  s tu d y ,  th e  18 ed u ca t io n a l  goa ls  rece iv ed  g e n e ra l ly  

low assessm ent r a t in g s  £rom the  fo u r  p a r t i c i p a n t  g roups, which imply 

d i s s a t i s f a c t i o n  on the  p a r t  o f  the  p a r t i c ip a n t s  as to th e  degree  o f  

accomplishment o f  th e se  g o a ls .  The Board o f  Education  needs to  id e n ­

t i f y  t a r g e t  g o a l s - - th o s e  g o a ls  which re c e iv e d  top p r i o r i t y  b u t  low 

assessm en t--an d  develop e f f e c t i v e  ways to  b e t t e r  accom plish those  

g o a ls .  Four goa ls  were i d e n t i f i e d  i n  the  f in d in g s  o f  t h i s  s tudy  which 

m ight be co n s id e red  as t a r g e t  g o a ls ;  Goal 4, "Develop s k i l l s  in  read ­

in g ,  w r i t i n g ,  speak ing , and l i s t e n i n g ; "  Goal 11, "Develop a d e s i r e  f o r  

l e a rn in g  now and i n  the  f u tu r e ; "  Goal 16, "Develop p r id e  in  work and a 

f e e l i n g  o f s e l f - w o r th ; "  and Goal 17, "Develop good c h a r a c te r  and s e l f -  

r e s p e c t . "

The reasons behind the  low assessm ent r a t in g s  were n o t  a s c e r ta in e d  

i n  t h i s  s tu d y .  However, th e  low assessm ent r a t in g s  may have been caused 

by i n s u f f i c i e n t  funds to purchase needed i n s t r u c t i o n a l  m a te r ia l ;  by lack  

o f  emphasis on accom plish ing  im p o rtan t  g o a ls ;  by poor o rg a n iz a t io n ,  

p lann ing , and im plem entation; o r  by a la c k  o f  communication among a l l  

g roups. Whatever the  re a so n s ,  th e  r e s u l t s  o f  t h i s  s tudy  imply th a t  

a t t e n t i o n  needs to be g iven  to improving the  channels  o f  communication 

among community members, a d m in is t r a to r s ,  t e a c h e r s ,  and s tu d e n ts .

The moderate response  by th e  community to  p a r t i c i p a t e  in  a s tudy  

o f  t h i s  k ind in d ic a t e s  a  need to develop b e t t e r  p u b l ic  r e l a t i o n s  between 

th e  school system and the  community. The E duca tiona l P lanning  Model 

p rov ides  e f f e c t i v e  ways to communicate to  the  p u b l ic ,  th e  school s t a f f ,  

and the  s tu d e n t  body by in c lu d in g  th ese  peop le  i n  the  development o f  a 

q u a l i t y  ed u c a t io n a l  program.
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Implications for Administrators

P r in c ip a l s ,  a s s i s t a n t  p r i n c i p a l s ,  s u p e rv is o r s ,  and c e n t r a l  o f f i c e  

personne l have a m ajor r o l e  i n  th e  t r a n s l a t i o n  o f  ed u c a t io n a l  goals  and 

th e  im plem entation o f  i n s t r u c t i o n a l  programs designed  to  ach ieve  those  

g o a ls .  Unless th e  goa ls  i d e n t i f i e d  by th e  Board o f  Education  a re  

accep ted  as r a t i o n a l  e d u c a t io n a l  s t r a t e g i e s  by a d m in i s t r a to r s ,  those  

goals  have l i t t l e  chance in  being  e f f e c t i v e l y  accomplished in  the  

i n s t r u c t i o n a l  program. This s tudy  provided  in p u t  from a d m in is t r a to rs  

r e p re s e n ta t iv e  o f a l l  ed u c a t io n a l  g rade l e v e l s .

The r e s u l t s  o f  t h i s  s tudy  i n d i c a t e  t h a t  a d m in is t r a to r s  tended to 

ag ree  w ith  community members and te a c h e rs  as to th e  p r i o r i t i z a t i o n  and 

assessm ent o f  most o f  th e  18 ed u c a t io n a l  g o a ls .

As found in  t h i s  s tu d y ,  a d m in is t r a to r s  and te a c h e rs  agreed on the  

p r i o r i t y  rank ing  o f  11 o f th e  18 g o a ls ,  which im p lie s  t h a t  both  groups 

th in k  s im i l a r ly  as to which goals  a re  im p o rtan t  f o r  th e  school system.

However, as t h i s  s tudy  i n d i c a t e s ,  a s i g n i f i c a n t  d i f f e r e n c e  was 

found w i th in  th e  a d m in is t r a to r  group on the  p r i o r i t i z a t i o n  and a s s e s s -
0

ment o f  the  e d u c a t io n a l  g o a ls .  A d m in is tra to rs  tended to  ag ree  on the 

top-ranked  and bottom -ranked g o a ls ,  b u t  d isa g re e d  on th e  p r i o r i t i e s  

g iven  to  th e  g o a ls  ranked in  the  m iddle  s e c t io n .  The m a jo r i ty  o f  

a d m in is t r a to r s  tended to r a t e  the  assessm ent o f  th e  e d u ca t io n a l  g o a ls  

as " F a i r ,  b u t  more needs to  be d o n e ,H which i n d ic a t e s  d i s s a t i s f a c t i o n  

as to  th e  l e v e l  o f  accomplishment o f  th e  g o a ls .

A d m in is tra to rs  must work to g e th e r  w ith  the  Board members, the  

s u p e r in te n d e n t ,  and the  te a c h e rs  to  b e t t e r  implement top p r i o r i t y  g o a ls .
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Implications for Teachers

Teachers have a d i r e c t  a s s o c ia t io n  w ith  th e  i n s t r u c t i o n a l  program 

and a re  d es ig n a te d  to  a c tu a l ly  implement the  c u rr icu lu m . A ccord ing ly , 

the  te a c h e r  has the  u l t im a te  r e s p o n s i b i l i t y  o f  c o r r e c t in g  d e f i c i e n c ie s  

i n  the  t e a c h in g - le a rn in g  p ro c e ss .  The im portance o f  th e  t e a c h e r 's  

r o le  i n  implementing cu rr icu lum  p o l i c i e s  canno t be overemphasized. 

Consequently, i t  i s  im p era tiv e  th a t  te a c h e rs  be inc luded  i n  goal p r i o r i ­

t i z a t i o n  and assessm ent p ro c e sse s .  This  s tudy  in c lu d ed  in p u t  from 

te a c h e rs  a t  a l l  ed u c a t io n a l  grade l e v e l s .

As w ith  the  r e p r e s e n ta t i v e  community group and the  a d m in is t r a to r  

group, th e  te a c h e r  group gave top p r i o r i t y  rank to  Goal 4, "Develop 

s k i l l s  in  re a d in g ,  w r i t in g ,  speak ing , and l i s t e n i n g . "  The t o t a l  r a t in g  

g iven  to t h i s  goal by the  te a c h e rs  r e s u l t e d  i n  a  mean o f  4 .3 2 ,  which 

im p lie s  t h a t  g r e a t  im portance should be g iven  to  t h i s  goal i n  the  i n ­

s t r u c t i o n a l  program. Second i n  p r i o r i t y  by the  te a c h e r  group was Goal 18, 

"Develop s k i l l s  i n  m athematics and s c ie n c e ,"  which, coupled w ith  Goal 4, 

i s  h ig h ly  su p p o r t iv e  o f  the  " b a c k - to - th e - b a s ic s "  movement.

This  s tudy  found th a t  the  p a r t i c ip a t i n g  te a c h e rs  were g e n e ra l ly  

in  agreement w ith  community members and a d m in is t r a to r s  i n  the  p r i o r i t y  

ranking  o f  th e  18 e d u ca t io n a l  g o a ls .  They agreed w ith  th e  community 

members t h a t  Goal 12, "Learn how to use  l e i s u r e  t im e ,"  should  be l a s t  

in  p r i o r i t y .

In  the assessm ent o f  g o a ls ,  te a c h e rs  were a l s o  in  g e n e ra l  agreement 

w ith  community members and a d m in is t r a to r s  in  the  assessm ent o f  most 

g o a ls .  They agreed w ith  th ese  two groups t h a t  Goal 9 "Develop s k i l l s
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to  e n te r  a s p e c i f i c  f i e l d  o f work," and Goal 13, " P r a c t i c e  and understand  

the  id e a s  of h e a l th  and safety,** were accomplished the  most by th e  school 

system,

A s i g n i f i c a n t  d i f f e r e n c e  was found in  t h i s  s tudy  from w i th in  the  

te a c h e r  group on the p r i o r i t y  rank ing  o f  some o f  th e  18 ed u ca tio n a l  

g o a ls .  General agreement was found i n  the  top-ranked  g o a ls ;  however, 

te a c h e rs  d id  n o t  ag ree  on the  p r i o r i t i e s  g iven  to the  rem aining goa ls  

w ith  the  excep tion  o f  Goal 12, "Learn how to  use  l e i s u r e  time,** which 

was ranked l a s t  in  p r i o r i t y  by the  t e a c h e r s .  A l l  o f  the  te a c h e rs  who 

p a r t i c ip a t e d  i n  t h i s  s tudy  r a te d  Goal 12 below average i n  im portance .

Th is  s tudy  a lso  found a s i g n i f i c a n t  d i f f e r e n c e  w i th in  the te a c h e r  

grsup on the  assessm ent o f  the  18 ed u c a t io n a l  g o a ls .  Of g r e a t e s t  

s ig n i f i c a n c e ,  however, was th e  h igh  p e rcen tag e  o f  te a c h e rs  who gave 

a NHo responsib il i ty**  r a t in g  to two g o a ls :  Goal 7, U n d e r s ta n d  and

p r a c t i c e  the  s k i l l s  o f  fam ily  living,** and Goal 12, HL eam  how to  use  

l e i s u r e  time,** Tw enty-four p e rcen t  o f  th e  te a c h e rs  f e l t  Goal 7 should 

n o t  be th e  r e s p o n s i b i l i t y  o f  the  school system and 167. f e l t  t h a t  Goal 12 

should  n o t  be in c lu d ed  in  the  cu rr icu lu m .

As found i n  t h i s  s tudy  in  the  t o t a l  mean p r i o r i t y  rank ing , th re e  

o f  th e  f iv e  most im p o rtan t  goals  s e le c te d  by th e  p a r t i c ip a n t s  a re  c l a s s i ­

f ie d  as a f fe c t iv e -d o m a in  g o a ls .  This f in d in g  im p lies  t h a t  te a c h e rs  must 

be p repared  to  m o tiv a te  s tu d e n ts  toward a f f e c t i v e  le a r n in g .  A d d it io n a l  

t r a in i n g ,  such a s ,  i n - s e r v i c e ,  may be n e c e s sa ry  to implement a f f e c t i v e -  

domain g o a ls .
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Implications for Students

The one who s i t s  i n  the  s e a t  in  th e  c lassroom  i s  the  most a f f e c te d  

by th e  g o a ls  s e le c te d  to  be top p r i o r i t y .  Those goals  must f u l f i l l  the  

h ie r a rc h y  o f  needs of th e  s tu d e n ts .  As l e a r n e r s ,  s tu d e n ts  have v a lu a b le  

p e r sp e c t iv e s  reg a rd in g  the  e d u ca t io n a l  needs o f  th e  school system.

As found In  t h i s  s tu d y ,  the  s tu d e n ts  ranked as th e  top p r i o r i t y  

g o a l ,  Goal 9, MDevelop s k i l l s  to  e n te r  a s p e c i f i c  f i e l d  o f  w ork." 

O bviously , s tu d e n ts  a re  concerned about— and th e re fo re  have p laced  

m ajor im portance on—being  a b le  to  g e t  a job  upon g ra d u a t io n .  Goal 17, 

"Develop good c h a r a c te r  and s e l f - r e s p e c t , "  t i e d  f o r  second p r i o r i t y  

w ith  Goal 2, "Learn how to r e s p e c t  and g e t  along w ith  people  who th in k ,  

d r e s s ,  and a c t  d i f f e r e n t l y , "  which in d ic a t e s  t h a t  s tu d e n ts  a r e  concerned 

about, and see  a  need f o r  develop ing , th e se  v a lu e s .

As found in  t h i s  s tu d y ,  the  s tu d e n t  group d i f f e r e d  most from the  

r e p r e s e n ta t iv e  community group, the  a d m in is t r a to r  group, and the  te a c h e r  

group i n  bo th  p r i o r i t i z a t i o n  and assessm ent o f  th e  18 ed u c a t io n a l  g o a ls .

A s i g n i f i c a n t  d i f f e r e n c e  was found i n  the  p r i o r i t i e s  g iven  to  th e  

goals  from w ith in  the  s tu d e n t  group b u t  n o t  in  the assessm ent r a t in g s  

o f  th e  g o a ls .  This f in d in g  i s  i n t e r e s t i n g  as the  s tu d e n t  group was th e  

on ly  group to be in  agreement on the  assessm ent o f  the 18 e d u ca t io n a l  

g o a ls .

To a s c e r t a in  th e  reasons  why the  s tu d e n ts  d i f f e r e d  so markedly 

from the  o th e r  th r e e  groups i n  t h e i r  p r i o r i t i z a t i o n  and assessm ent of 

the  goals  was n o t  w i th in  th e  scope o f  t h i s  s tu d y .  C e r ta in ly  i t  would 

behoove Board members, a d m in is t r a to r s ,  and te a c h e rs  to  f in d  o u t  why the 

s tu d e n ts  f e l t  as they  d id  toward the 18 ed u c a t io n a l  g o a ls .



Recommendations

Based on the  f in d in g s , the  foLlowing a r e  recommendations f o r  

f u r t h e r  s tudy :

1. In  view o f  the  moderate response  by th e  community members, 

e s p e c ia l ly  in  th e  o ccupa tions  o f  c ra f tsm e n , o p e r a t iv e s ,  and 

la b o r e r s ,  r e p l i c a t i o n  o f  t h i s  s tudy  i s  suggested  w ith  g r e a t e r  

r e p r e s e n ta t io n  from th e se  o ccu p a tio n s .

2. Research s tu d ie s  a re  l im i te d  by many f a c t o r s .  Design v a r i ­

ab le s  such as th e  cho ice  o f  school d i s t r i c t s ,  the  people 

sampled, and the  in s tru m en ts  used a r e  on ly  th re e  such f a c to r s  

which could  be a l t e r e d .  F u r th e r  re se a rc h  u s in g  the  E duca tiona l 

P lanning  Model i s  h ig h ly  recommended in  o th e r  school d i s t r i c t s ,

3. Research should be d i r e c te d  to d isc o v e r  why s tu d e n ts  c o n s is ­

t e n t l y  d i f f e r e d  from community members, a d m in i s t r a to r s ,  and 

te a c h e rs  in  th e  p r i o r i t i e s  and assessm ents  g iven  to th e  edu­

c a t io n a l  goals* Are t h e i r  views a f f e c te d  by t h e i r  p e e r s ,  by 

t h e i r  p a r e n t s ,  o r  by doing the  o p p o s i te  o f  what they  th in k  

o th e r s  w i l l  do?

4. This  s tudy  invo lved  Phase I  o f  the  E duca tio n a l P lann ing  Model. 

In  view o f  the  f in d in g s  o f  t h i s  s tu d y ,  I t  i s  s t r o n g ly  recom­

mended t h a t  Phase I I  and Phase I I I  be implemented i n  the 

s e le c te d  school system to  b r id g e  th e  gap between what i s  

being  done and what should  be done accord ing  to  th e  p e rc e p tio n s  

o f  the  people  i n  th e  community.



F u r th e r  r e s e a rc h  needs to  be done as  to  th e  reaso n s  behind  the  

low assessm en t r a t i n g s  g iv en  to  th e  18 e d u c a t io n a l  g o a ls .  Are 

th e  low r a t i n g s  caused  by i n s u f f i c i e n t  funds to  purchase  

needed i n s t r u c t i o n a l  m a t e r i a l ;  by la c k  o f  emphasis on accom­

p l i s h i n g  im p o r ta n t  g o a ls ;  by poor o r g a n iz a t i o n ,  p la n n in g ,  and 

im p lem en ta tion ; o r  by a la c k  o f  communication between th e  

e d u c a to rs  and th e  p u b lic ?

Research  i s  needed to  d e te rm in e  e f f e c t i v e  ways to  communicate 

to  th e  p u b l i c ,  th e  schoo l s t a f f ,  and th e  s tu d e n t  body abou t 

programs which a r e  implemented to  meet th e  e d u c a t io n a l  g o a ls  

o f  th e  schoo l system . Too o f t e n ,  new programs and methods 

a r e  in tro d u c e d  and t r i e d  i n  sch o o l system s w i th o u t  em phasiz ing 

to  th e  p u b l ic  the  purposes  o f  th e se  program s. The E d u c a tio n a l  

P lann ing  Model o f f e r s  e x c e l l e n t  o p p o r tu n i ty  to  develop  b e t t e r  

p u b l ic  r e l a t i o n s  w ith  th e  members o f th e  community, e d u c a to r s ,  

and s tu d e n t s .  By working to g e th e r  i n  u s in g  t h i s  model, ch an n e ls  

o f  communication a r e  open. I t  i s  recommended t h a t  any schoo l 

system  se e k in g  to g a in  p u b l ic  s u p p o r t  f o r  i t s  programs shou ld  

s tu d y  and u se  the  many o p p o r tu n i t i e s  su g g es ted  i n  t h i s  model 

to  c r e a t e  b e t t e r  p u b l ic  r e l a t i o n s  i n  the  community.
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EAST TENNESSEE STATE UNIVERSITY 
Johnson C i ty ,  Tennessee 

37601

COLLEGE OF EDUCATION
Department o f S u perv is ion  and A d m in is tra t io n  August 3, 1979

Mrs. Frank K n is ley , C hairperson  ^
Johnson C ity  School System 
P ost  O ff ice  Box 1517 
Johnson C ity ,  TN 37601

Dear Mrs. K nis ley :

As you know, I  have been asked to  a s s i s t  Dr. J .  Howard Bowers, 
P ro fe s so r  a t  E ast  Tennessee S t a t e  U n iv e r s i ty ,  i n  th e  im plem entation 
of the  f i r s t  phase o f th e  E duca tiona l P lanning  Model program. I  am 
looking  forward to  working w ith  th e  Board members, th e  a d m in is t r a to r s ,  
th e  t e a c h e r s ,  and th e  s tu d e n ts  in  th e  p r i o r i t i z a t i o n  and assessm ent 
of e d u c a t io n a l  g o a ls  f o r  Johnson C ity .

P r e s e n t ly ,  I  am a can d id a te  fo r  th e  D o c to ra te  in  E duca tiona l 
A d m in is tra tio n  a t  E .T .S.U , A r e se a rc h  s tudy  i s  r e q u ire d  in  t h i s  
program. I  would l i k e  perm iss ion  from th e  Board of Education to  use 
th e  d a ta  c o l le c te d  in  th e  Phase I  p r o je c t  as  p a r t  of my re s e a rc h  s tu d y . 
A copy of my p ro sp ec tu s  i s  en c lo sed . You w i l l  n o t i c e  t h a t  no mention 
w i l l  be made in  th e  s tudy  o f  th e  school system  involved  o r  o f  th e  
in d iv id u a l  re sp o n ses .  Complete anonymity i s  gu a ran teed .

I  would g r e a t l y  a p p re c ia te  r e c e iv in g  perm iss ion  from the  Johnson 
C ity  School Board to  u se  th e  Phase I  in fo rm a tio n  In  my s tu d y .  Upon 
i t s  com pletion , a f u l l  r e p o r t  o f  th e  f in d in g s  w i l l  be made to  th e  Board 
a t  your r e q u e s t .

S in c e re ly ,

Mrs. H a r r i e t  D. Rogers

Enclosure
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M E M O R A N D U M

TO; Johnson C ity  School Board

FROM: Dr. J .  Howard Bowers and Mrs. H a r r i e t  Rogers

DATE: September 20, 1979

SUBJECT: Appointment o f  Team members

We would l i k e  f o r  you to  com plete  th e  a t t a c h e d  form, which i s  th e  
f i r s t  s te p  in  th e  E d u c a t io n a l  P lann ing  P r o je c t  f o r  Johnson C i ty .

Each Board member i s  asked to  recommend t e n  p eop le— one f o r  each 
p o s i t i o n  s p e c i f i e d  on th e  form. When th e  forms a r e  r e c e iv e d ,  the  
person  recommended most f o r  each s p e c i f i e d  p o s i t i o n  w i l l  be s e le c t e d  
to  be on th e  B o a rd /A d m in is t r a t iv e /F a c u l ty  Team. The purpose  o f t h i s  
Team w i l l  be to  nom inate peo p le  from th e  community to  be on th e  
R e p re s e n ta t iv e  Community Committee. The members o f  t h i s  Committee 
w i l l  then  be asked to  p a r t i c i p a t e  in  th e  p r i o r i t i z a t i o n  and assessm ent 
o f  e d u c a t io n a l  g o a ls  f o r  Johnson C ity .

P le a s e  com plete  th e  a t t a c h e d  form and r e tu r n  i t  t o  Dr. Beach by 
Monday, O ctober 1 , so t h a t  work on th e  p r o je c t  may b eg in .
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BOARD/ADMINISTRATIVE/FACULTY TEAM

P o s i t io n  Recommended Person

1 Board member ____________________________

1 S u p e r in ten d e n t  (o r  h i s  d es ig n e e)  ____________________________

1 Elem entary s u p e r v i s o r / s p e c i a l i s t  ____________________________

1 Secondary s u p e r v i s o r / s p e c i a l i s t  ____________________________

1 Elem entary schoo l p r i n c i p a l  ____________________________

1 Elem entary sch o o l  te a c h e r  ____________________________

1 J u n io r  High schoo l p r i n c i p a l  ____________________________

1 J u n io r  High sch o o l t e a c h e r  ____________________________

1 High sch o o l p r i n c i p a l  ____________________________

1 High sch o o l te a c h e r  ____________________________

10 T o ta l

Signed;______________________________________
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JOHNSON CITY  
PUBLIC SCHOOLS w a s  j iA .s e  e . k m u lcy , c h j i m w

JO 1*1 C. K o n t t s ,  VtCC-CHAtXMAM
jO H rt a. m i .  u c h s t a s y  
JO W M  *, TM.ISKT. Q.Q.a

M »  H. k ML(J AM* 
KM. CAM LYMavSMAY 

H a m m  c i * j o s

SCHOOL bUARO MEMBERS

P.0.80X 1517, JOHNSON CITY. TENNESSEE 37301

TED A. BEACH, SUP ERINTENDKNT 
PHONE: 923-9124

Septem ber 21, 1979

Dr. Kovsrd Sowars
Ease Tennessee. S u e s  U n iv e rs i ty
Johnson C ity , TN 37301

D u ;  D r. Bowers:

Thank 7 0 u f o r  you; a tte n d a n c e  sc  our s p e c ia l  W ard  n e s t in g  on 
19 5 ep ccsb a r. P le a a s  c o n s id e r  t h i s  l a t t e r  a s  o f f i c i a l  n o t i f i c a t i o n  
t h a t  th e  Jo rs so n  d r y  Board o f  E ducation  a t  a s p e c ia l  s a sa lsn  on 
19 Septem ber, unanim ously  approved ch s F i r s t  Phase o f  eha P r lo r l e i c a t i o n  
and A s s a s e e n c  o f  E d u ca tio n a l C oals  p r o je c t  and eha reeu asc  by M rs. 
H a r r ie t  Rogers to  u t i l i s e  chs d a ta  s le e te d  in  Phasa I  f o r  th e  purposes 
and under th e  c o n d it io n s  s t ip u la te d  in  M rs. E ager* ' l a t t e r  to  th e  
S o srd .

He a p p re c ia te  your con tin u ed  I n t e r e s t  In t h i s  n a t t e r .  In  my 
ju d g a a c n t, upon c o n p la t lo n , t h i s  p r o je c t  h as  cha p o te n t ia l  to  have 
a  trenondcua im pact upoii eha Johnson C ity  P u b lic  School* f o r  many 
y e a rs  to  c e a e .

Thanh you a g a in  f o r  your v a lu a b le  a s s is ta n c e  and in d o r s a t io n .  He 
lo o k  forw ard to  working w ish you and w ith  M rs..R oger*  on e h ls  p ro ja c e .

S in c e re ly ,

c k a .

Ted A. Seech, S uperinetnden  
Johnson C ity  P u b lic  School*

tAD/jh

CCt Mrs. Rogers
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M E M O R A N D U M

FROM: D r. J .  Howard Bowers and Mrs. H a r r ie t  D. Roger*

TO: B o ard /A d m ln is tra tiv e /F acu lty  Teaa

DATE: O ctober 9 , 1979

SUBJECT: Recoroendatlon o f the  R epresan tac lva  Cornualcy Croup Members

You have been asked by the  Johnson C ity  School Board co a s s i s t  us 
in  th e  E d u ca tio n a l P lanning  P ro je c t fo r  Johnson C ity , T h is p ro je c t  
Invo lves Che p r i o r i t i z a t i o n  and assessm ent of e d u c s tlo n a l g o a ls  s p e c i­
f i c a l l y  fo r  Johnson C ity , The m a te r ia ls  to  be used In  t h i s  p ro je c t  i r e  
th o se  d lsscm inacad by Phi D e lta  Kappa.

At th e  m eeting scheduled fo r  Thursday, October 11, 1979, a t  1 :00 p.^> 
In  Che Dunbar M a te r ia ls  C e n te r , we w i l l  d isc u ss  your p a r t ic ip a t io n  In  Che 
p r o je c t .  To a s s i s t  us In  o b ta in in g  a f a i r  re p re s e n ta t io n  of re s id e n ts  of 
Johnson C ity , you w i l l  be asked to  com plete the  a tta c h e d  form . N ineteen  
people from the  community In  s p e c if ie d  o ccu p a tio n a l a rea s  need to  be 
re  co m  ended by each o f you. From th e  t o t a l  number of names recoesnended, 
s e v e n ty -f iv e  names w i l l  be s e le c te d  a t  random using  a cab le  o f random 
numbers. The people  s e le c te d  a t  random w i l l  be asked to  p a r t i c ip a te  as 
Che re p re s e n ta t iv e  comaunlty group members in  th e  p r i o r i t i s a t i o n  and 
assessm ent o f e d u c a tio n a l g o a ls  fo r  Johnson C ity .

P lea se  com plete t h i s  form a t  your e a r l i e s t  convenience and re tu rn  i t  
in  th e  enclo sed  stam ped, s e lf -a d d re s se d  envelope. I f  you have any ques­
t io n s  reg a rd in g  th e  com pletion  of th i s  form, p le a se  c o n ta c t : '

Mrs. H a rr ie t  D, Rogers 
E d u ca tio n a l P lanning P ro je c t C oord inato r 
O ff ic e : 929-4431 o r  929-4200 (ETSU)
Home: 926-9224 (Johnson C ity )

bdr

E nclosures
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HAKE

JOHNSON c m  
REPRESENTATIVE'COMMUNITY CROUP

O ccupation  Hanes and A ddresses

P ro fe s s io n a l i / o r  T echn ica l (3) (excep t p u b lic  schoo l ed u ca to rs)

Managers &/or A d m in is tra to rs  (2) (excep t p u b lic  schoo l ed u ca to rs)

S a las  Workers (2)

C le r ic a l  Workers (3)

Craftsm en 6 /o r  foram en (2)

Q peratluee (3)

L aborer (1)

S erv ice  Workers (2)

P r iv a te  Household Worker (1)



118

Page 2 Johnson C ity
R ep resen ta tiv e  Cosnunicy Croup

Of th e  19 peop le  racotxaanded: _18 buse bo o f  C aucasian o r ig in
1  o u s t ba o t  a  r a c ia l / e th n ic  m in o r ity .

OC che 19 peop le  recosmended: 1 1  must be stales
8  o u s t be fem ales.

I f  you have any q u e s tio n s  reg a rd in g  che com pletion  o f  t h i s  fo r a ,  p lea se  
concacc:

M rs. H a r r ie t  D. Rogers
E duca tio n a l P lanning  P ro je c t C oord inato r
O ff ic e : 929-4431 o r  929-4200 (ETSU)
Home: 926-9224 (Johnson C ity )
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M E M O  R A M D P K

10: C e n tra l O ff ic e  P ersonnel*  P r in c ip a l ! , and A s s is ta n t  P r in c ip a l !

FROM: Tad A. Beach, Su

DATE: O ctober 19* 1979

SUBJECT: P r i o r i t i s a t i o n  and A ssessm ent o f  E d u ca tio n a l C oaii

Tha Board o f  E ducation  la  re q u e s tin g  y o u r p a r t ic ip a t io n  in  th a  
E d u ca tio n a l P lan n in g  P ro Ja c t f o r  Johnson C i ty .  Thia p r o je c t  Involve* 
th e  p r i o r i t i z a t i o n  and assessm en t o f  e d u c a tio n a l goal*  by fo u r a a p a ra ta  
group* o f  peop le : c i t iz e n s *  tc h o o l e d m ln ia tra to r* , te a c h e r s ,  and
stu d an ta*  Tha m a te r ia l*  to  be used  In th ia  p ro je c t  a rc  those  d ia -  
gem inated by P h i D e lta  Kappa.

At th e  m eeting acheduled  f o r  O ctober 30 a t  9 :00 a .m . In  th e  Dunbar 
M a te r ia ls  Center* you w i l l  be asked  to  p a r t i c ip a te  In  th e  p r i o r i t i z a t i o n  
o f  tha  18 e d u c a tio n a l goal* w hich a re  s ta te d  on the  a tta c h e d  s h e e t .  Ac 
th a t  m eeting* you w i l l  a ls o  be asked to  look  a t  each o f  th e  g o a ls  end 
answer th e  q u e s tio n : " In  my o p in io n , how w e ll  a re  c u r r e n t  program*
s e a t in g  th i s  g o a l?"

T h is la  a  e e ry  im portan t m eeting , and your p a r t i c ip a t io n  in  th ia  
p ro je c t  w i l l  a s s i s t  us In e s ta b l is h in g  p r i o r i t y  g o a ls  f o r  ou r sch o o l 
s y s te m .- I f  you have any q u e s tio n s  re g a rd in g  th i s  p r o je c t  o r  canno t 
be p re s e n t  a t  th e  m eeting* p le a s e  c o n ta c t:

An a d d i t io n a l  o e e tln g  has been scheduled r o r  2 :00 p.m . in  th e  Dunbar M a te ria ls  
C en te r f o r  A s s is ta n t  P r in c ip a ls  and o th e r  a d s tn l s t r a to r s  who canno t a tte n d  th e  
9:00 a .m . m eeting .

M rs. H a r r ie t  D. Rogers 
E d u c a tio n a l P lann ing  P ro je c t  C o o rd in a to r 
O ff ic e : 929-4431 o r  929-4200 (ETSU)
Borne: 9 2 6 - 9 2 2 4  (Johnson C ity )

hdr
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TO: S e lec ted  Teachers

FROM: Tad A* Beach, Superin tenden t

BATE; O ctober 19, 1979

SUBJECT: P r io r i t i z a t i o n  and Assessment o f  E ducational Coats

Tha Board o f  E ducation la  ra q u a a tin g  your p a r t ic ip a t io n  In  tha 
E duca tiona l Planning P ro ja c t fo r  Johnson C ity* Thia p ro ja c t  involvas 
te a  p r io r i t i z a t i o n  and assaaam ant o f  ad u ca tlo n a l goals  by fo u r sap a ra t*  
groups o f  paop la : c i t i z e n s ,  school a d m in is tra to rs , c a tc h e rs , and
se u d e n ta . Tha m a te r ia ls  to  be uaad In th ia  p ro ja c t  a re  thoaa d is ­
sem inated by P h i D e lta  Kappa*

At th a  moating scheduled  fo r  Wednesday, O ctober 31 , a t  3:15 p.m. 
in  th e  Dunbar M a te ria ls  C en te r, you w il l  be asked to  p a r t ic ip a te  in  th e  
p r i o r i t i z a t i o n  o f  th e  18 ed u ca tio n a l goals  wnleh a re  s ta te d  on th e  
a tta c h e d  s h e e t .  At th a t  m eeting , you w i l l  a ls o  be askad to  look a t  each 
o f  th e  goa ls  and answer eha q u e s tio n : "In  my o p in io n , how w all a re
c u r re n t  programs m eeting th i s  g o a lf "

This i s  a  vary  im portan t m eeting , and your p a r t ic ip a t io n  in  t h i s  
p ro je c t  w i l l  a s s i s t  us in  e s ta b l is h in g  p r io r i ty  goals  fo r  our school 
system . I f  you have any q u es tio n s  reg a rd in g  th i s  p ro je c t  o r  cannot 
be p re se n t a t  th e  m eeting , p lea se  c o n ta c t:

Mrs. H a rr ie t  D, Rogers
E ducational P lanning  P ro je c t C oord inato r
O ff le a : 929-4431 o r  929-4200 (ETSU)
Home: 926-9224 (Johnson C ity )

h d r
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October 18, 1979

H ra. Uilma K i l le r
2607 Watauga Road 
Johnson C ity , TN 37601

Dear Mra. M illa r :

Tha Johnson C ity  Board o f  Education  la  req u es tin g  your p a r t ic ip a t io n  
in  a v a lu a b le  and unique process concerning tha  sch o o ls . Your a s s is ta n c e , 
in  co o p era tio n  w ith  o th e r  r s p ra s a n ta t lv a  members of our eorasunlty , Is 
needed to  h e lp  the  d i s t r i c t  e s ta b l i s h  ed u ca tio n a l goals fo r  le a rn e r s .

We b e lie v e  th a t  th is  p ro cess  'w i l l  be d i f f e r e n t  from many approaches 
to  ed u ca tio n a l p lann ing  and w i l l  provide v a lu ab le  in fo rm ation  about d ire c t io n s  
th e  school system  shou ld  be h ead ing .

I f  you agree to  provide th i s  a s s is ta n c e  to  the  d i s t r i c t ,  we ask  th a t  you 
a tte n d  a  coesnunlty m eeting scheduled  on Tuesday, Movember 6 , 1979, a t  7 :30 p.m. 
a t  th e  Science B i l l  High School c a f e t e r i a .  Tha m eeting w i l l  l a s t  approxim ately  
l*j h o u rs .

The purpose o f  th is  m eeting Is fo r  a  re p re s e n ta t iv e  gioup from th e  com* 
munity to  arrange In p r io r i t y  18 ed u ca tio n a l goa ls  which e ra  s ta te d  on th e  
a tta ch ed  s h e e t .  At th a t  m eeting , you w i l l  a ls o  be asked to  look a t  each o f 
th e  goa ls  and answer the q u e s tio n : "In  my o p in io n , how w all a re  c u rre n t
programs meeting th i s  g o a l?"  We encourage you to  d iscu ss  th e  goals w ith  
your fr ie n d s  and neighbors to  g e t an Idea o f the goals  which a re  im portant 
fo r  Che e d u ca tio n a l program fo r  our sc h o o ls .

We fe e l  s tro n g ly  th a t  th e  sch o o ls  belong to  th e  p eo p le , th a t  i t  i s  th e  
r e s p o n s ib i l i ty  o f th e  members o f  th e  eonrnsinlty to  e s ta b l is h  end rank educa­
t io n a l  g o a ls . Once th is  is  accom plished, I t  then  becomes the  r e s p o n s ib i l i ty  
o f  your s c h o o l 's  p ro fe s s io n a l s t a f f  to  teach  toward th ese  g o a ls .

We need your h e lp ,  and we urge you to  a s s i s t  us In  th i s  v i t a l  a c t i v i t y  
by a tte n d in g  the m eeting on Movember 6 , P lease  take  a  moment now to  t e a r  
o f f ,  com plete , end m ail In  th e  enclosed  stamped envelope th e  In fo rm ation  a t  
th e  bottom o f  th i s  l e t t e r *

S in c e re ly ,
i

Ted A, Beach, S uperin tenden t 
Johnson C ity  Schools

h d r
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M E M O R A N D U M

TO:

FROM:

DATE:

SUBJECT; E ducational P lanning P ro je c t

Many o f you In d ic a te d  th a t  you would l ik a  to  p a r t ic ip a te  in  Che 
Johnaon C ity  E duca tio n a l P lanning P ro je c t b u t ware unable to  a tte n d  
th e  s e a tin g  u h leh  was scheduled  on November 6 . 'Ja f e e l  th i s  p ro je c t  
la  o f  g re a t  im portance in  a s c e r ta in in g  what th e  community m«=b*r • 
f e e l  a re  p r io r i t y  goala f o r  th a  achooL s y a te s .  For th ia  reaso n , 
an o th e r s e a tin g  has been scheduled fo r  Vednesday, Kovenber 14, a t  
7:30 p .m .. In  th e  Science H il l  High School c a f e t e r i a .  The m eeting 
w i l l  l a s t  on ly  one h o u r.

Our o b je c tiv e  i s  to  g e t a r e p re s e n ta t iv e  c ro ss  s e c tio n  o f  the 
c i t i z e n s  In our c e m u n ity .  We need vour he lp  and a s s is ta n c e  in  th is  
v i t a l  a c t i v i t y .  P lea se  p lan  to  a tte n d  th i s  v e r7  Im portant s e a t in g .

I f  you a re  unab le  to  a tte n d  th i s  s e a t in g  o r  vould l ik e  fu r th e r  
in fo rm atio n  concerning th i s  p r o je c t ,  p lease  c o n ta c t:

Mrs. H a r r ie t  D. Rogers 
O ff ic e : 939-4431 (ETStf)
Home: 926-9324 (Johnson C ity )

h d r

E e p re se n ta tiv a  Community Committee .  ?

Ted A. Beach, S u p e r i n t e n d e n t s ^ /  
H a r r ie t  D. Rogers, P ro je c t C o o rd in ic tfr '

Kovenber 14, 1979
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* The Purposes o£ E ducation  l a  American Democracy

THE OBJECTIVES OF SELF-REALIZATION

The In q u ir in g  Hind.  Tha educated  parso n  has an  a p p e t i te  f o r  le a rn in g .
Speech.  Tha educated  parso n  can spank eha m other eongua c l e a r ly .
R eading.  Tha educated  parson  read s  th e  nochar eongua e f f i c i e n t l y .
W ritin g .  Tha educa ted  person  w r i te s  che m e tie r  eongua a f f e c e iv e ly .
Number.  Tha educa ted  parso n  so lv e s  problem s o f  co u n tin g  and e a lc u la C in g .
S ig h t and H earing . The educated  parso n  i s  s k i l l e d  In l i s t e n in g  and o b se rv in g .
H ealch and Knowledge.  Tha educa ted  parson  u n d erstan d s eha b a s ic  faces  co n cern in g  h e a l t h .  
H ealth  H ab ies.  Tha educated  parso n  p r o te c ts  h i s  own h e a l th  a n d .th a e  o f  h i s  d ep en d en ts . 
P u b lic  H e a lth .  Tha educated  parso n  works to  improve the  h e a l th  o f  th e  coecaunity .
R e c re a tio n .  Tha educated  parson  i s  p a r t ic ip a n t  and s p e c ta to r  in  many s p o r ts  and p a s tim e s .
I n t e l l e c tu a l  I n t e r e s t s .  The educated  parso n  has mencal re so u rc e s  f o r  th a  use  o f  l e i s u r e .
E s th e t ic  I n t e r e s t s .  Tha educated  parso n  a p p re c ia te s  b eau ty .
C h a ra c te r .  Tha educated  p a rso n  g iv es  re s p o n s ib le  d i r e c t io n  to  h is  oun U f a .

THE OBJECTIVES OF HUNAN RELATIONSHIPS

Resoecc f o r  ffim m i t y . Tha ed u ca ted  p a rso n  p u ts  human r e la t io n s h ip s  f i r s t .
F r ie n d s h ip s .  Ih e  educated  parson  en jo y s th e  r i c h ,  s in c e r e ,  and v a r ie d  s o c ia l  l i f e .  
C o o p era tio n .  Tha educated  p a rso n  ean work and p la y  w ith  o th e r s .
C o u rtesy .  Tha educa ted  parson  observes th e  a m e n itie s  o f  s o c ia l  b e h a v io r.
A p p rec ia tio n  o f  th a  Home.  The ed u ca ted  parson  a p p re c ia te s  che fam ily  as a  s o c ia l  i n s t i t u t i o n
C onserv a tio n  o f  th e  Home.  The educated  parson  conserves fam ily  id e a ls .
Homamaking.  The educated  person  i s  s k i l l e d  in  homemaking.
Democracy in  th e  Howe. Tha educated  p e rso n  m a in ta in s  d em ocratic  fam ily  r e la t io n s *

THE OBJECTIVES OF ECOKOHtC EFFICIENCY

Work. Tha educa ted  p ro d u cer knows th e  s a t i s f a c t i o n  o f  good workmanship.
O ccupational In fo rm a tio n .  The ed u ca ted  producer u n d erstan d s th a  o p p o r tu n it ie s  f o r  jo b s .  
O ccup a tio n a l C hoice.  Ih e  educated  parso n  has s e le c te d  h is  o c c u p a tio n .
6 c c u p a tio n a l E f f ic ie n c y .  The ed u ca ted  p roducer succeeds in  h is  chosen v o c a tio n .
O ccup atio n a l A djustm en t.  The educated  p ro d u cer m a in ta in s  and improves h is  own e f f i c i e n c y .
O ccup a tio n a l A p p re c ia tio n .  The educated  p roducer a p p re c ia te s  th e  s o c ia l  v a lu e  o f  h i s  w ork. 
P e rso n a l Economics.  The educated  consumer p la n s  th a  economics o f  h is  own l i f e .
Consumer Judgm ent, Tha educated  consumer develops s ta n d a rd s  f o r  gu id ing  h is  e x p e n d itu re s . 
E f f ic ie n c y  In  Buying. Tha educated  consumer i s  an inform ed and s k i l l f u l  b u y e r.
Consumer P ro te c t io n .  The educated  consumer ta k e s  m easures to  sa feg u ard  h is  i n t e r e s t s .

THE OBJECTIVES OF CIVIC RESPONSIBILITY

S o c ia l J u s t i c e .  The educated  c i t i z e n  i s  s e n s i t iv e  to  th e  d i s p a r i t i e s  o f  human c irc u m sta n c e . 
S o c ia l A c i t i v i t v . The educated  c i t i z e n  a c ts  to  c o r r e c t  u n s a t is f a c to r y  c o n d it io n s .
S o c ia l U nderstand ing . The educa ted  c i t i z e n  seeks to  understand  s o c ia l  s t r u c tu r e  and p rocess*  
C r i t i c a l  Judgm ent. The educated  c i t i z e n  has d e fen ses  a g a in s t  propaganda.
T o le ra n c e .  The educa ted  c i t i z e n  r e s p e c ts  h o n e s t d if f e re n c e s  o f  o p in io n .
C o n se rv a tio n .  The educated  c i t i z e n  has a  reg a rd  f o r  the  n a t io n 's  re so u rc e s .
S o c ia l A a p lic a tio n  o f  S c ie n c e .  The educa ted  c i t i z e n  m easures s c i e n t i f i c  advance.. 
w orld  C i t iz e n s h ip . The educated c i t i z e n  i s  a  c o o p e ra tin g  member o f  th e  world c o m u n lty .
Law O bservance.  The educated  c i t i z e n  re s p e c ts  th e  law .
Economic L i te r a c y . The educated  c i t i z e n  Is  econom ically  l i t e r a t e .
^ o iie jic n i  u ic i r e n s h ta .  The educated  c i t i z e n  has unsw erving lo y a l ty  to  dem ocratic  i d e a l s .

Wots.  Adapted from Johnson ec s l . t 1976, p p . 319-320.
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