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Abstract

INTERNATIONAL STUDENT PERCEPTIONS OF.
AMERTCAN HIGHER EDUCATION
by

Bagsgey Akpan Akpakpan

The problem of the study was to measure how much students from other
countries were satisfied with American educaticn.

The purposes of the study were to ascertain the extent to which
international students perceived American education as satisfying their
educational goals; to determine if any relationship existed between their
perceptions of American education before and during their actual
experiences with it; and to compare the perceptions of American education
by students from one continent to those of other continents.

A questionnaire which contained Part A and B was used in collecting
the data. The contents of Part A included initial steps, communication,
students' educational goals, orientation and the students' reactions toward
their orientation and communication. Part B was concerned with textbooks,
use of the library, classroom activities, public relations and inter-
national students' opinions concerning American education. Questionnaires
were mailed to a random sample of 280 international students who were
enrolled at regional universities in Tennessee during the Winter/Spring
session of 1982. The students came from five continents.

Completed questionnaires were received from 154 students, and this
represents 55 percent return on the sample. When the data were analyzed,
the results were as follows: Of those who participated in the study, 71
percent communicated with officials of their reapective. institutions
before they entered the United States for an education which was a major
goal for 93 percent, Forty-four percent were gatiasfied with their
orientation, and 60 percent were satisfied with information they received
about American education. Seventy-seven percent found American education
to be what they wanted, and 83 percent were satisfied. American education
would enable 83 percent of the participants to achieve their educational
goals of being employed in their countries, and their employment would
relate to what they studied in the United States according to 79 percent.
Comments made by the participants were analyzed separately to show their
positive and negative opinions about American education., Some of the
negative comments were: high cost of tuition fee, non-disclosure of full
information about the university and community at the time they were
applying for admission, isolating foreign students by Americans, poorly
organized orientation, discrimination and unfriendly attitudes by some

iii
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American students. Some of the positive comments included: well
qualified instructors, superior instructor-student relations, friendly
instructors, practical democracy in clasasrcom situations, and modern
well equipped schools.

Hypotheses statistically tested and analyzed showed that there were
significant relationships between the perceptions of American education
by African, Asian, European and North American students, but not between
those of South American students before and during their actual
experiences with American education. The perceptions of American
education as satisfying the educational goals of African students did
not differ significantly from thogse of Eurapean, North American or South
American students, but differed from those of Asian students., Agian
students' perceptions differed significantly from those of European
students, but not from either North American or South American students.
The perceptions of North American students did not differ significantly
from those of South American students. In comparing undergraduate to
graduate studente, their perceptions did not differ significantly.
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Chapter 1
INTRODUCTION

The practice of allowing students from one country to go to school
in another country ;riginated in medieval times. During medieval times,
people from many parts of the world left their homes to go to universities
in other lands. In the hoet country they were referred to as "strangevs.”
Mehdi Nakosteen noted: "Onme thing those separate national groups had in
common was the fact that they were all strangers in the eyes of the
regional societies.," Tracing the origin of foreign students to medieval
times, Mehdi Nakosteen indicated that the most important characteristic
of the medieval university was that the univerasity belonged to sll the
students no matter where they came fron.l

The purpose of leaving their native lands for another country was
education. Since education in the host country was planned for the
native people in accordance with the native environment, "strangers" or
foreign students had to adapt themselves to educational practices in the
country they visited just to get an education. ''They could not demand a
separate curriculum to suilt their own environment as the courses of study
were fixed and not flexible in nature."?

The same procedure has been going on in the United States of America

for a very long time. Students from different countries of the world can

thhdi Nakosteen, The History and‘PhiloEOphy of Education (New York:
Ronald Press, 1963), p. 213.

2Nakosteen. p. 213.
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be found in all the states in the United Stateas where they attend colleges
and universities., 1In those universities, students from other countries

are often referrved to as "visitors, foreign, international or exchange

students."

Ags 1t was during the medieval times, those who left their native
countries for the United States, have done so for the purpose of getting
an education which might help them in making some contributions te the
progreass of their countries. Cliff Sjogreen observed:

International education continues to be a very important
aspect of higher education in the United States, Nearly 3
percent of the enrollments in higher education are foreign
student enrollments. Hundreds of thousands of men and women
have come to this country, received training, and returned

to their native land to contribute to the progress of nation
building.3

Writing in 1980, Vance Grant and Leo J. Eiden indicated the
countries from which most international students came, and some of the
fields of study the students were undertaking in the United States.

More students came from South and BEast Asia, Southwest
Asis, and Latin America than from any other area. Eleven
countries--Iran, Republic of China, Nigeria, Canada, Hong
Kong, India, Republic of Vietnam, Japan, Mexico, Thailand,
and Venezuela--have been gending 5,000 students to the United
States each year. FPForeign students enroll in a variety of
educations)] programs along with American students, for
example, engineering, business and management, natural

sciences, life and social sciences, and thousands of other
fields.%

International students have come from more countries than those

ligted above. The following are some of the countries: Taiwan, Saudi

3CIiff Sjogreen, "Partners in International Education," College and
University, Summer, 1980, p. 365.

Vance Grant and Leo J. Eiden, Digest of Education Statistics (New
York: National Center for Educational Statistics, 1980), p. 211,



Arabia, Republic of Korea, Lebanon, United Kingdom, Malaysia, Federal
Republic of Germany, Brazil, Colombila, Jordan, Greece, Cuba, Israel,
Philippines, Pakistan, France, Libya, Jamaica, Indonesia, Turkey, Kuwait,
Ghana, Peru, Algeria, Australia, Egypt, Kenya, Ethiopia, Pacific Islands,
Iraq, Netherlands, Chile, Italy, Trinidad and Tobago, Panama, and
Nicaragua.

How can it be determined that the international students who are
the direct consumers of American education have achicved their educational
geals? To what extent are the internationnl students who are the
consumers of American education satisfied with American education? These
and other questions can only be answered by the atudents themselves as
consumers of American education. Although a varfety of literature has
been compiled concerning international étudents in the United States, in
many instances, others who are not direct consumers of American education
have spoken for the international students.

Cliff Sjogreen maintained that institutions of higher learning have
failed to increase services for foreign students when he made the state-
ment: "Institutions generally are increasing their foreign student

recruitment efforts while reducing services for foreign studenta."5

In
1976, Nigerian students who receilved their bachelor's degrees in the
United States were inadequately evaluated as was reported by Femi
Akeredolu in this manner:
The recent claim by a Nigerian Commissioner that the
American degree's equivalent is the HSC or the "A" level

Certificate has come as a shock to thousands of Nigerian
students abroad, and not only in America. With the ever-

5Sjogteen, p. 365.



increasing numbers of Nigerian students graduating Erom

American colleges and universities, I think an urgent

government statement is required on this igsue.®

~In 1979, Lee Wilcox wrote to regret that American colleges and
universities have not been able to meet the needs of international
students. His remarks and alternative suggestions on what American
colleges and universities should do for international students included
the following:
The universities should realize their responsibilities

to teach those participants to apply their training where

they can make their best contributions to their own socilety.

The American univexaities do yery well what they are designed

to do, but they do not do very much in terms of what they

need to do for students from other developing countries.

The universities could design a highly localized and highly

specified set of courses in various technology fields to meet

the needs of the students from other countries.

Perhaps school administrators do not know exactly what the needs of
international students are; and therefore, they cannot adequately provide
such needs. Or it might be that since the international students them-
selves are silent, the silence could be interpreted as a sign of
satisfaction. The days of the Common Law have gone when silence could
mean a consent. "In most cases the silence of the offeree and his
failure to act cannot be regarded as an acceptance any more."s Instead

of allowing other people who are not the direct consumers of American

education to speak for the international student consumers of American

6
275.

?Lee Wilcox, "Aid Sponsored Foreign Students--Present and Future,"

College and University, Summer, 1979, p. 288.

8Ronald A, Anderson, Walter A. Kumpf, and Robert E. Kendrick,

Business Law: Principles and Cases (5th ed.; Cincinnati, Ohio: South-
Western, 1971), p. 118.

Femi Akeredolu, "Americen Degrees,'" West Africa, March, 1976, p.



education, it might be appropriate for the international students to
express theilr views and perceptions concerning American education.

As consumers of American education, internaticnal students have many
rights, one of them being the right to be heard, and the other, the right
of evaluation. '"The notion that the student is a consumer of education

9 When

is a much more recent development than the general consumerism."
President John F, Kennedy delivered his special messape on protecting
the consumer interest on March 15, 1962, Stein added that President
Kennedy outlined the rights of a consumer in the Bill of Rights to
include: 'The right to safety, the right to be informed, the right to
choose, and the right to be henrd."10
Opiniéns of other people who are not direct consumers of American
education have only been able to acquaint people in general with inter~
national studentg and thelr problems. Such opinions were not directed
to specific individuals or the school personnel who might do something
to reméve any existing problems to satisfy the consumers, This study is
directed toward bringing the needs of international student consumers of

American higher education to the attention of aschool administrators

through feedback from international students themselves.
The Problem

The Statement of Problem

The problem of the study was to determine the extent to which

9Ronald H. Stein, "The Consumer Movement in Higher Education, Preseat,

Past and Future," National Association of Student Personnel Administration,
Inc., Summer, 1980, p. B.

1OSI:e:Ln, p. 9.
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interﬂational students attending the regional universities in the State
of Tennessee perceived American higher education as satisfying their

educational goals.

Purpose of the Study

The purposes of the study were:

1. To determine the extent to which internationnl students attendiup
the regional universities in the State of Tennessee perceived American
education as satisfying their educational goals.

2. To determine the relationship between the international
students' perceptions of American education in connection with their own
educational goals before they actually experienced American education,
and their perceptions based on thelr actual experiences with American
education.

3. To compare the extent to which international students from one
continent perceived Amerfican education as satisfying theilr educational
goals to the perceptions of students from other continents based on their

actual experiences with American education,

Significance of the Study

In recent years many colleges and universities in the United States
experience a significant decline in enrollment, especially native
students, or the students from the United States. When this is the case,
the colleges and unliversities might turn to international education as a
source of student recruitment for an increase in the number of students.

On this point, James R. Davis stated:



While anticipating a decline in student numbers~-national
or naclve students, or students from the United States, a
prediction has been made for an increase in international
students. Probably the most volatile and unpredictable
segment of student market is in the areas of international
gtudents. Institutions in the United States currently serve
235,000 foreign students annually with Iran, the Republic of
China, Nigeria, and Canada leading the list of countries
that export students to us.

Grant and Eiden pointed out that international students can be found
in all parts of the United States.

The foreign students in 1976-77 academic year came from
approximately 180 countries, and they attended institutions

in all 50 states, the District of Columbia, Guam, Puerto

Rico, and the Virgin Islands. The atudeiis came from Asia,

Africa, Europe, North and South America.

The large number of international students found in American colleges
and universities caused Hunnicutt to question the philosophy of training
foreign nationals in the United States. '"What evidence does the record
contain to correct the procedures or justify the philosophy of the large-
scale education and training of forelgners in the United States
institutions."t3

It has been observed that many people seem to hold different
opinions about international students in American colleges and univer-

sities, though such people are not the direct consumers of American

higher education. By conducting this study to get feadback from

llJameu R. Davis, '"Students in the 1980's: Get Ready for the
Calculating Consumers," National Association of Student Personnel
Administrators, Inc,, Summer, 1980, p. 15.

12yance Grant and Leo J. Eiden, Digest of Education Statistics (New
York: National Center for Educational Statistics, 1980), p. 213.

1301arence W. Hunnicutt, America's Emerging Role in Overseas
Bducation (New York: Syracuse University, School of Education, 1962),
pp. 119-38,
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international students themselves, as the éonsumets of American higher
education, it might help the échool administrators to ascertain the
degree of satisfaction with American education,

Feedback from the consumers of American higher education could help
school administrators to make informed decisions regarding international
students. On this point, Peter Drucker has the following to say: A
feedback has to be buillt into the decision process to provide a continuous
testing against actual events, of the expectations that underlie the
deciaions."14

Results of the study should guide school administrators im planning
higher education to meet the goals of all students including the inter-
national students. It should be remembered that the theory of "caveat
emptor'--let the buyer ﬁeware--is no longer true. What is true these
days is the theory of "caveat venditor--~let the seller heware."ls By
knowing how the international student consumers of American higher
education perceive American higher education, the school administrators
coulq be guided in providing the international etudents with such
education that might satisfy them, or help to make adjustments if need
arises,

This study could provide inﬁernatinnnl students in American higher
education an opportunity to communicate with the school administrators,

and express their views regarding American higher education. The study

could enable them to say whether they are satisfied with American higher

14Pel;e.r F. Drucker, Management: Tasks, Responsibilities, Practices
(New York: Harper and Row, 1974), p. 480.

15Stein, p. 10.
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education or not satisfied in view of their educational gecala. It would
enable them to relate satisfaction or dissatisfaction with American higher
education to certaln variables.

This study could be a reference for persons interested in knowing
how foreign students perceive American education. Instead of asking
foreign students verbally how they perceive American educatioh. they
might be able to refer to this study for information. |

The study may aid school administrators in the administration or
admissions office of institutions of higher education in Tennessee when
trying to decide whether to admit or not to admit certain foreign
students from other countries into American institutions. Once the
educational gosls of those foreign nationals are ascertained, it would
allow the school administrators to determine whether such goals could be
met, and the way in which the goals were met in the past. It could
enable them to make appropriate decisions in the interest of the foreign
national as the consumer of American education and aleo provide the
school administrators with guidelines in mauking decisfons regarding
admissibility of foreign nationals into their institutions. It could
gu@de institutions of higher education in providing the international
students with his/her educational specifications. Thus it could make it
easy for verification by any interested parties including the critica.

It might guide the educational policymakers of those countries who
might intend to send students from their countries to pre-determine the

availability of the desired akills and knowledge before deciding to send
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such students to the United States. By so doing, American consuls
overseas could benefit from the study as it might guide them in making
intelligent educational decieions for the prospective consumers. That
could result in elimination of waste of money, time and effort of a
foreign student who could come to the United States to acquire knowledge
and skills which might not be useful to him or her after studying in the

United States.

Daefinitions of Terms Used in the Study

As used in this study, the following terms were defined:

American Education

American education refers to education which is being planned and
implemented in the United States of America in accordance with the United

States' environment.

Communication

Communication is defined in this study as "the exchange of infor-

mation and transmiseion of meaning."16

Consumer
A consumer 1s the user of goods or services, or the person who
'derives benefits from goods or services. ''Any person who buys goods

and services is a consumer."l7

lﬁE. Mark Hanson, Educational Administration and Organizational
Behavior (Boston: Allyn and Bacon, 1979), p. 45.

17Roger LeRoy Miller, Economics: Today and Tomorrow (New York:
Harper and Row, 1978), p. 26.
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Education
Though many definitions of education exist, in this study education

has been defined as "the process of actualizing human potentiala."l8

Feedback

"Feedback is the mechanism through which both the communicator and
communicatee sense unexpected deviation and with them the need to change
the process, and maintain the process at the level nceded to obtain the

desired reaulca."l9

Goal

In this study, goal 1e defined as the mission or aims of inter-
national students iﬁ the United States; it refers to what international
students want to achieve in American colleges and universities.
Literally, goal refers to "the end to which a design tends; aims or

purposga."zo

International Students

International students refer to those students who come from

countries other than the United States of America. In the medieval times,

n2l

such students were referred to as ''strangers, but these days, they are

lanobert S. Sais, Curriculum: brinﬁiples gnd Foundations {New York:
Harper and Row, 1976), p. 31,

19

Drucker, p. 183.

2DWabster 's New Collegiate Dictionary (6th ed.; Springfield,

Massachusetts; G. & C, Merriam, 1961), p. 354,

2lH’ehdi Nakosteen, The History and Philosophy of Education (New York:
Ronald Press, 1965), p. 213.
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often referred to as "visitors, aliens, international, foreign or

exchange students,"

Perceptions

Perceptions refer to the mode of responses to stimuli. "Direct
acquaintance with anything through the senses; awareness of objects or

22
events; consciousness."

Satisfy

In this study, satisfy refers to the stage in which international
students could regard or perceive American education as meeting their
known educational goals. It could refer to the stage in which the
students are happy or pleased with American education as fulfilling
their needs or goals. 'In general, to fill up the measure of want of
a person; to make content; to give what is due to a person to fill his

needs."z3

Limitations

The study was limited to the following:

1, The respondents were a sample of the international students
currently enrolled in the regional universities in the State of Tennessee.

2. The international student respondents were samples of students
representing the continents of Africa, Asia, Europe, North America and

South America.

zzwebster'a New Collegiate Dictionary, p. 624,

23Webster's New Collegiate Dictionary, p. 751,
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3. The regional universities in the State of Tennessee included
1lu the study were the following: (a) Austin Peay State University,
Clnrkﬁville. Tenneaaee; (b) East Tennessee State University, Johnson
City, Tennessee; (c) Memphis State University, Memphis, Tennaseee; (d)
Middle Tennessee State University, Murfreesboro, Tennessec; (e) Tennessee
StateiUniversity, Nashville, Tennessee; and (f) Tennesgsee Technological
University, Cookeville, Teanessca.

4. The respondents were limited to those international students
with the classifications of sophomore, junior, senior, and graduate
students.

5. Finally, the feadﬁack from those international students was
limited to their perceptions regarding actual educational programs,
curricula, and educationally rclated experiences in the Regent's System

of Universities in the State of Tennessee.

Assumptions

In this study, the following assumptions were made:

1. The international students knew and determined their educational
goals before they left their native countries to study in the United
States.

2, GSince the international students knew why they came to the
United States, and had already determined their educational goals, they
would be able to ascertain when and how the goals were achieved.

3. The international students knew before they left their different
countries that American education was designed to meet the needs of

American people in accordance with their own environment.
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4, Since international students receive instructions in English
language in their home institutions, they were able to read and under-
stand Ehglish; therefore, they would be able to understand and read the

directions and the questions contained in the questionnaire.

Hypotheses

le There will be a significant relationship between the scores of

(a) African, (b) Asian, (c) European, (d) North American, and {(e) South
American students' perceptions of American education in connection with
their own educational goals before they actually experienced American

education, and their scores based on their actual experiences with

American education,

82:

from all continents perceive American education as satisfying their

When compared to other continents, the extent to which students

educational goals based on their experiences with American educatien
will differ significantly from the perceptions of either Afrdican, Asian,
European, North American or South American students.

H3=
students perceive American education as satisfying their educational

When compared to other continents, the extent to which African

goals based on their actual experiences with American education,.will
differ aignificantly from the perceptions of either Asian, European,
North American or South American students,

sz When compared to other continents, the extent to which Agian
students perceive American education as satisfying their educational
goals based on their actual experiences with American education, will

differ gignificantly from the perceptions of either EurOpehn. North
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American or South American students.

Hs: When compared ;o other continents, the éxtent to which Buropean
students perceive American education as satisfying their,educational
goals based on théir actual experiences with American educacioﬁ, will
differ significantly from the perceptions of eithef North American or
South American students.

H6: When compared to other continents, the extent to which North
American students perceive education as satisfying their educational
goals based on their actual experiences with American education, will
differ significantly from the perceptions of either South American
students or other continents.

H7= When compared to undergraduate students, the extent to which
all the graduate students from Africa, Asia, Europe, North America and
South America perceive American education as satisfying their educational
goals based on their actual experiences Qith American education, will
differ significantly from the perceptions of the undergraduate students

from Africa, Asia, Europe, and North and South America.

Organization of the Study

The study was organized into ﬁive chapters. Chapter 1 contains
the introduc;ion, the problem, purpose of the study, significance of the
study, AGEinitiona of terms used in the study, limitations, assumptions,
hypotheses, and organization of the study. In Chapter 2, a review of
related literature is presented. Chapter 3 contains the design of the
study. Chapter k.consists of the presentation, analysis and interpreta-
tions of the findings using tables and figures to explain certain data.

Chapter 5 includes the summary, conclusions and recommendations.



Chapter 2
REVIEW OF RELATED LITERATURE
Introduction

The purposes of the study were: (1)} To determine the extent to
which international students attending the regional universities in the
State of Tennessee perceive American education as satisfying their
aeducational goals; (2) To determine the relationship between the inter-
national etudents’ perceptions of American education in connection with
their own educational goals before they actually experienced American
education, and their perceptions based on their actual éxperiences with
American aducation{ (3) To compare the extent to which intermational
students from one continent perceive American education as satisfying
their educational goals to the perceptions of students from other
continents based on their actual experiences with American education.

A search into literature indicated that a variety of data had been
compiled about international students in the United States. Many people
in the United States were becoming more aware of the presence of inter-
national students in American institutions of higher education. Inter~
national students had been in the United States since the colonial days,
but the mounting number of those students in American colleges and
‘universities from the 1960s to the 1980s, caused many people great
concern. The ever increasing number of students from other countries
found in American institutions of higher education has generated mixed
feelings in the minds of many peoﬁle. While some people have seen the

16
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pregence of foreign students in American colleges and universities as a
possible way of establishing interﬁational goodwill, peace and under-
standing, other pecple refumed to accept that concept, and argued that
American education was not able to satisfy the educational needs of
those students from other countries with different economic, political
and social environments. Pointing to the fact that international students
were present in American colleges and universities during the ceolonial
days, Larry N. Garrett and Joanne Garrett stated:
Because of increased enrollment and additional institutions
becoming involved in international education, foreign students

and those engaged in foreign student affairs find themselves in

the paradoxical situation of requiring more of institutions at

the very time when colleges and universities have less fiscal,

personnel, hard and soft-ware resources to offer in the

education of international students. . . . And yet, international

students have played a salient role in American higher education

since its colonial beginning and, in such vital support services

as foreign student advisement, it is past time for all those

actively involved in higher education, faculty and administrators

alikei to realize and acknowledge that Kahne's bus must stop

here. '

These authors alsoc maintained that many people in the United States,
egpecially those involved with the education of students from other
countries, failed to pay proper attention to the needs of foreign
students when they stated: "International students in American colleges
and universities could be more understandable if people could pay special
attention to their needs, and the idea‘that they came from somewhere, and

nceded to go to.somewhere."? By 1979-80 school year, the number of

international students in the United States was more than 200,000, Data

lLarry N. Garrett and C. Joanne Garrett. "The International Student
and Academic Advisement: The Bus Stops Here," International Education,
Spring, 1981, p. 20.

2Garrett and Garrett, p. 21.
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available on the numbers of ;nternational students indicaéed that in
gome colleges and universities, the number of foreipn students numbered
in the thousands, For-examplé. in 1978-79 school year, the University
of Sﬁuchern California enfolled 3,522 internationﬁl students, and
Miami-Dade Community College had 3,260 international students.’ The
increase in the number of forelgn students in American institutions of
higher education caused many people a lot of concern., While many people
wondered whether those students recelved the kind of education appropriate
for their national development, others wroée to express optimism
concerning international education and ite potential for bringing people
from different nations together for a common purpose~~goodwill, under-
standing, and international peace. In his own address to the
international students, Jerry Lytle, Directer of Financial Aid at East '
Texas State University, Commerce, Texas, sald: "In fact, we consider
you an important segment in our institutional objective, that of
improving international understanding and communication, "4

Since the education of students from other countries in the United
States had become a concern of many people, this chapter presents a
brief history of international students in the United States. It also
stresses opinions of certain individuals or groups of individuals,
discussions carried out at some conferences on international students,

and relevant studies done on the issue.

3Standard Education Almanac, 1980/1981 (13th ed., Chicago: Harquis
Academic Media, 1980), p. 158.

aJerry Lytle, Handbook of Information for International Students
(Commerce, Texas: East Texas State University, 1976), p. 1.
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History of International Studemts
in the United States

To trace the history of international students in American colleges
and universities is to trace the history of American education., Students
from other countries have been in American institutions of higher
education from the colonial days. However, the impact of those foreign
nationals was not as highly felt as it has been in recent years. The
number of foreign students in the United Statea during the colonial days
was small compared to thousands found in American colleges and univer-
sities in recent years, 1960 to 1980.

Writing in 1970, Francls Donahue traced the origin of a structured
educational process involving the United States of America and other
countries.

"To be known as the 'father of history' should be honor enough; yet
Herodotus can claim still another distinction: he is the spiritual
godfather of the more than 110,000 foreign students who throng the United
States."S After narrating how Herodotus traveled through Syria, Meso-
potamia, Babylon and Egypt, Donahue described the history of international
students and their roles in American colleges and universities.

In 1936, when President Franklin D. Roosevelt signed

the Buenos Aires Convention Treaty, the United States entered

the modern period of international education exchange on &

government-to-government basis. Under the Treaty, this

country agreed to an annual exchange of two advanced students

with ecach of the other American republics. The sending '

government or the student paid transportation, and the

receiving government supplied tuition and a living
allowance. With the coming of World War II, the student

SFrancis Donahue, "The International Student: His Six Roles,"
The Clearing Houge, September, 1370, p. 5l.
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flow to the United States quickened. European countries
were either shut down or operating on a war-time footing.
After the war's end, with the Fulbright Program and
the Smith-Mundt Act, the American government broadened the
scope of educational exchange. It established a permanent )
program within the Department of State, That program, which
today numbers 4,000 to 5,000 participants a year, covers not
only students but teachers, labor leaders, artists, newsmen,
writers, social workers, government officials, scientists,:
and many others., Yet the government-sponsored program is
only part of the exchange picture, Dating from the late
nineteenth century, private American institutions have
invited foreign scholars and teachers to this country for
observation, research, and study purposes. Since the end of
World War II, many private agencies have expanded their
exchange programs, Others have entered the field for the
first time. The Ford Foundation, as well as the Rockefeller,
Kellogg, and other foundations have become effective proponents
of international exchange. And the institute of International
Exchange with headquarters in New York, has developad into
the clearinghouse for all exchange activities on the student-
professional level,b

Apart from the students on different exchange programs, Donahue
pointed out that other students come to Americen colleges and universities
as private students. According to him, during the 1969-70 school year,
the number of international students in the United States was more than
200,000. Students came to the United States from other countries for
two main reasons, and those reasons, according to Donahue, were: (1) To
advance professionally, and (2) to gain an insight into the way of 1life--
educational, economic, political, and cultural--of this country. Donahue
also aseerted that students from other countries chose to come to the
United States to receive an education because of the belief that the
Unlted States offered international students advantages which might be
adequate to their educational goals and needs. However, he was not sure

whether foreign gtudents achieved their goals from American inastitutions

6Donnhuu. p. 52.
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of higher education. In his own opinion, students from other countries
played six roles in American colleges and universities: (1) student,
(2)'man of culture, (3) a budding professional man, (4) political
individual, (5) a representative of his country, and {6) the "ecro or
Paul" role--he wanted to have friends who shared his interests ;nd who
liked him for himself; friends to whom he could speak frankly,- freely,
and frequently. Concluding, Donahue remarked that the presence of
foreign students in American institutions of higher education is importunt
since "it gives Americans what they can all use: the chance to see
ourselves through someone else's eye."

Covernment's Purpose for
International Education

then the government of the United States became involved with inter-
national education, four major purposes were established, enumerated by
Charles Frankel in this manner:

Broadly speaking, four major purposes are conventionally
assigned to the federal govermment's educational and cultural
programs overseas:

1. The promotion of international goodwill and under-
standing

2, The advancement of the objectives of the United States
foreign policy

3. Assistance in the economic and technical development
of other nations

4, The facilitation of scholarly intellectual interchange
and the enhancement of aducational opportunity for individuala.’

Opinions ancerning Foreign Students

In support of international goodwill, Clarence W. Hunnicutt wrote

Icharles Frankel, The Neglected Aspect of Foreign Affairs
(Washington, D.C.: The Brookings Institute, 1966), p. 80.
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to uxpress his opinion concerning the idea of allowing people from other
countries to come into the United States for the purpose of getting an
education:

The American campora are now well sprinkled with African,

Asian, European, and Latin American students who are here to

learn not only what we know, but how we live. The new

migration may be a stimulus for a new era of peaceful inter-

course and understanding on a world-wide level. Perhaps the

most significant feature of this risc in stwdents migratlion

is that the impetus comes in great part from the students

themaelves.,

In support of what others sald, Cliff Sjogreen maintained that
International education is the only way in which people from other
countries can be brought together to respect and understand vach other.
"fhere probably is not a more effective way by which people from
different countries come to respect and understand each other than
through international education."?

Reasoning along the same trend of thought, Herbert C. Kelman,
Raphael B. Ezekiel and Rose Kelman concluded that international students
were encouraged to come into American colleges and universities in the
belief that international peace and understanding could be possible
through personal contact when they declared: 'Proponents of such
activities often argue that they contribute to creating the conditions

for peace by creating international dnderatanding and improving mutual

attitudes through personal contact,"1l0

SCIarence W. Hunnicutt, America's Emerging Role in Overseas
Education (New York: Syracuse University, School of Education, 1962), p.

138. :

dc11£f Sjogreen, "Partners in International Education," College
and Univexsity, Summer, 1980, p. 365.

104erbert C. Kelman, Raphael E. Ezekiel, and Rose B..Kelman, Cross-
National Encounters (San Franclsco: Jossey-Bass, 1970), p. 2.
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Education for Self-discovery
and Self-improvement

in his own reasoning, Leonard S. Kenworthy viewed the idea of
allowing people from other countries to come into the United States for
the purpose of getting an education as an opportunity for self-discovery

and self-improvement.

In the past, almost all teaching about the world wus
predicated on the theory that knowledge was the basis of
international understanding and internatfonal cooperatioun,
From a large amount of research in the behavioral sciences,
it 1s abundantly clear that attitudes are far more important
than the skills or knowledge. We are certain that one's
relations with others are primarily affected by one's view
of himself. Self-respect or a good self-image is therefore
the basis of human relations at the international level as
well as at other levels of living.ll

Problems of World Illiteracy
Can_lle Solved

While some people were concerned qbout the type of education which
students from other countries receive from American colleges and univer-
gitles, others believed that knowledge was all that needed to be imparted
to foreign students. By educating people from other countries in the
United States, the number of illiterates in the world could be reduced,
as was remarked by Leonard Kenworthy. In that case, what really mattered
was the acquisition of some kind of book knowledge without regard to the
type of cducation., During the 19608, it was observed that a large
percentage of the world population had no education ut.nll, and those

who were literate, at least up to high school level, could bencfit frum

llLeonard 5. Kenworthy,.The International Dimension of Education
(Washington, D.C.: Association for Supervision and Curriculum Development,
National Education Association, 1970), p. 29.
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u college education. American colleges and universities would absorb
those persons from other couﬁtries, and train or educate them so aa.to
reduce the number of illiterates in the wo%ld as a whole. By then,
education and the development of human resources were considered by mauny
to be a prime necessity to the community of nations, as the following
statements confirm:

Education and the development of humin resources are
of prime importance to the community of nations. Recognlzing
the principle that there is relation of cause and effect
between literacy and development, many countries are making
an overall assessment of their systems of education and
conducting intensive functional literacy projects through
the Unesco Experimental World Literacy Program. In 1970,
the rate of illiteracy by regions was in the Following order:
Africa, male 63.4 percent and female 83.7 percent; Arab
Scates, male 60.5 percent and female 85.7 percent; Asia¥,
male 37.0 percent and female 56.7 percemt; Latin America,
male 19.9 percent and female 27.3 percent; Cceania, male
8.8 percent and female 11.9 percent; Europe and U.S.S.R.,
male 2.4 percent and female 4.7 percent; and North America,
male 1,1 percent and female 1.9 percent.

* Not including China (Mainland, People's Republic of Korea,
and Democratic Republic of Vietnam).l2

In support of the idea that international students in American
colleges and universities only needed to be educated, or needed back
knowledge, no matter the kind of knowledge, whether the knowledge would
be ugeful to them ;n their home land or not useful, James L. Handerson
staced:

The fact is that in half of the so-called under~-developed

countries, only 30 percent of the children between 5 and 14

go to gchool, and that in parts of Asia this sinks to 10

percent and in Africa South of the Sahara and North of South

Africa, only 6000 out of 160 million receive higher educut:lon.l3

12vThe wWorld Problem of Illiteracy;" Education Digest, October,
1972, pp. 30-31. '

' 13Jnmes L; Handerson, Education for World Understanding (New York:
Pergamon Press, 1968), p. 12,
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Evpunding this thought, Handerson indicated that American colleges and
univeraities were helping those students from developing and under-
developed countries get an education which they could not get in their
native country with limited resources. By being educated in American
colleges and universities, internatjonal students were given an opportunity
to advance beyond a high school education and have become and had the
potential to become college graduates. Siuce the Unlted States luis the
resources to mass educate people of America and other countries, inter-
national students might hénefit from American educatlon, especially
higher education, which would not have been possible in the home country
of thuse foreign studentas.

Knowledge Should Relate
to Personal Needs

In the opinion of some people, international students only need to
acquire knowledge to be known as educated people, and consequently,
decrease the number of uneducated or illiterate persons in the world.

To them, it did not really matter whether an international student could
use such knowledge to benefit himself/herself or the society; what
mattered was Just to be educated. However, Theodore R. Hallenbeeclk
believed that knowledge acquired should relate to the personal nee&s of

a utudent or his socicty, and should help the student to live comfortably
in his or her socliety. He mainteined that all éiuden:s. no matter where
they came from, whether they be Americans or foreigners, should acquire
the type of knowledge or education which could help the persom to solve..
his personal problems. He declared:

The press of these problems toward a consumer ethic s
manifested in students' questioning the value of cheir
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educational experiencea. Others have described learning
systems which concentrate not only on imparting knowledge
through the traditional classroom structure but through
attention to the students' total development.

Stewart Fraser noted that many research efforts were directed toward
the psychological and sociological aspects of iInternaticnal students in
the Uniced States. Such studies, according to Fraser, did not seem to
deal with the main issue of international students in American colleges
and universities. He emphasized that the type of studies which needed
to be conducted would be the ones addressing the issue of giving those
foreign students the type of education suitable for their lives in their
native countries, and such studies should congider the goals and purposes
of education in accordance with the native environment. The statements
made by Fraser concerning the type of educational experience for foreign
students in the United States read as follows:

Every educator pays tribute to education's role in inter-
national relations and world peace, It is no exaggeration

to claim that all college and university personnel are -anxious

to help the foreign students in their midst. The research has

dealt, in the main, with the psychological and sociological

aspects of student exchange, the problems of linguistic and

academic adjustment. All this 1s helpful, but the historical

and comparative perspectives must also receive due recognition

in a program of research in international education. The

educational purposes of any country must be the products of

the people's own wants in that country. The best way to help

the people improve their educational purposes is by helping
to educate their leaders.ld

14Theodore R. Hallenbeck, "College Student Satisfaction: An
Indication of Institutional Vitality," National Association of Secondary
Principals, Autumn, 1978, p. 19.

15Stewart Fragser, Governmental Policy and International Education
(New York: John Wiley, 1965), pp. 13-17.




27

Purposas of Other Countries'
Education Should Be Known

Willis Griffin and Ralph Spence wrote to stress the importance of
American education to tﬂoae international students in American institutions
of higher education. By coming to the United States to be educated, those
foreign students could modify their lives through classroom work, and
more so, through observations, in the same way children do. "Children
lgarned from their elders; and adults sometimes modifled their practicves

nl6 These

after observing others, particulnrlj those from other cultures,
authors recognized the difficulties school administrators in American
colleges and universities might encounter in trying to provide an
appropriate education for #eoPIe from other countries without first of

all making adequate efforts to understand the purposes of education of

the countries from which international students came. Specifically,
Griffin and Spence maintained that in order to provide international
students in the United States with the type of education which would
benefit them in their native countries, the personnel of American colleges
and univeraities should make definite efforts to know the purposes, goals
and objectives of education of the countries those students came from,

and integrate those purposes intoc America's institutional educational
program,

Internationsl Education Should
Be a Shared Concern

After reviewing the importance of international education, and the

16W11113 H, Griffin and Ralph B. Spence, Cooperative International

Education (Washington, D.C,: Association for Supervision and Curriculum
Development, 1970), p. 11,
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need to provide the type of education that might satisfy the goals of
those students from other countries, Charles Frankel commented by saying
that American colleges and universities could not provide the right Lype
of education to people from other countries without full cooperation from
their native countries. In his opinion, international education should
be a joint adventurc between the people of the United States and those
people from foreign countries who were interested in sending students
for education in the United States. According to Frankel, "International
education and cultural relations, as a tesult, can no longer be viewed
as a limited activity of interest mainly to the scholarly world."l7

This type of education which American colleges and universities
should provide international students to meet their needs, Frankel
maintained, should require a full understanding of the students' back-
grounds. It also should call for a more meaningful and structured
communication between the students from other countries, leaders in those
countries, and school personnel who work directly with the students. The
following are the statements he made in this regard:

It may scem that insurmountable obstacles lie in the

path of good educational and cultural relations between the

United States and other countries. The exchange of ideas

and information as part of a common effort to face such

problems can lead to the discovery of common values and

aspirations where they had not been suspected before. It

applies as well to the more limited professional artists.

It also indicates that communication is normally most

effective when the common business of students, scholars,
and intellectuals is kept at the center of attention,18

17Charles Frankel, The Neglected Aspect of Foreign Affairs
(Washington, D,C,: The Brookings Institute, 1966), p. 4.

laFrankel, p. 62.



29

Institutions and Foreipn
Students' Return Needs

The question of giving the international students who are attending
colleges and universities in the United States an appropriate cducation
was a concern of very many people for over two decades. Writing in 1965,
Cora Du Bois reminded school adminigtrators of the return needs of foreign
students on the campuses of American institutions of higher education:

Not only should adminfstrators enrich their universities
with large numbers of students, especially forelgn students,
but they should ask questions such as these: "Is the area
of training one which will enhance his life chances in terms
of employment, prestige, etc.?" "Is the kind of training
available in the United States relevant to his return needs?"
Whether or not a student comes to the United States as a
public, private, or self-supported student, prior knowledge
of his country has certain meliorating value.

What Happens After
Receiving American Education

Questioning the value of American education to international
atudents, a study committee on Foreign Student Affairs questioned what
might happen to those international students who received their training
in American colleges and universities. The committee made the following
remarks concerning the effect of training people from other countries in
the United States:

Some foreign students return to their native countries,
but find little or no opportunity to euwploy their U.S. training--

elther because it 1s not sufficiently adaptable to their
indigenous environment, or becausc no provision is made in the

lgCora Du Bois, Foreign Students and Higher Education in the United

States (Washington, D.C.: American Council on Education, 1965), p. 143,
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home country for their employment in the field in which they
were prepared.

Communicating with
Prospective Students

Many people left their native ;ountries to come to the ﬁnited States
for the purpose of education, and in many instances without proper
knowledge of educational processes in the United States. Tracing one of
the causes of dissatisfaction with American education by many internatiovnal
astudents, Leo Sweeny pointed ouf fhat American institutions of higher
education failed to supply the prospective students with adequate infor-
mation concerning American education. "One of the most common reasons
mentioned for lack of foreign student retention was the fact that
foreign -students are often uninformed when making their first college

21 As a director of admissions at the University of Missouri,

choice."
Kangas City, Sweeny suggested frequent and clear communication between
international students and the school administrators. According to
Sweeny, frequent and elear communication between the school administrators
and present and prospective international students could establish an

understanding, and guide the prospective students in decision making,

which might lead to greater satisfaction with American education.

205tudy Committee on Foreign Student Affairs Report for Education
and World Affairs, The Foreign Student: Whom Shall We Welcome (New York:
Educat ion and World Affaire, 1964), p. 1.

21Leo Sweeny, ''Retention of Foreign Students--Why They Stay; Why
They Leave, and What Happens to Them," Collepe and University, Summer,
1979, p. 308,
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Increase in Number of Foreign Students:
An indication of Satisfaction

Even though many people claimed that internatiomal students in the
United States did not receive the right type of education, Sidney E.
Waldron refused to accept such claims. Writing in 1966, Waldron
commended the efforts of American colleges and universities for providing
citizens of less-developed countries opportunities to get an vducat fon
which is an ingredient for soclal and economic growth. He pointed to the
fact that the purpose of the United States involvement in the education
of people from other countries was to.maintain international goodwill,
peace, and understanding. The training of large numbers of students Erom
countries other than the United States by American colleges and univer-
sities was not a part of the purpose of the United States' entry into
internatfonal education, Waldron algo indicated that American institutions
of higher education should be commended for training people from other
countries, and for making it pussible for those foreign students to get
an education which is impossible to acquire in their own countries.

Above all, he added that many foreign countries had limited resources
-for the education of their citizens. Therefore, American colleges and
universities should be praised for their efforts in training foreign
nationals. Waldron concluded by saying that the increase in the number
of international students in American colleges and universitics from
l1950 to 1966 was an indication that forelgn students and their countries
were satisfied with American education. The following statements by
Waldron showed the number and percentage of increase in foreign students

in the United States since 1950 to 1966 and an estimated number for 1970:
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The number of young men and women other countries send
to the United States for higher education has grown from
30,000 4in 1950 to a present level of 82,000, and estimates
indicate an increage to more than 100,000 by 1970. Moreover,
the proportion of students from Asia, Africa, and Middle East
is rising--from 35 percent which is an increase in the number
of international students in the United States fifteen year
ago to almost 60 percent today. 22
If international students and the countries they represented were
not pleased with American education, why should the number of those
students increase from year to year, Waldron inquired. He also added
that it was natural for those international students to have problems
with American language, cultural adjustment, academic advisement, aud
other problems in American colleges and universities, but maintained that

school perasonnel could help foreign students solve such problems.

Foreign Student Advisers

After a brief description of the history of international education
and international students in the United States, Wesley Lloyd stressed
the importance and the role of foreign student advisefa. The most
extensive movement of international students in the United States came
about after World War 1I, when the United States governmeht made funds
available to allow tens of tlhousands of students from other countries to
come into the United States for education, Realizing the special problems
the presence of international students in American colleges and univer-
sities might cause, many national bodies were established to be responsible
for the well-being of foreign students. One of the national organizations

concerned with foreign students was the Institute for International

225idney R. Waldron, Context the World (New York: Ford Foundation,
1966), pp. 42-43.
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Education.

As many colleges and universities became involved with students from
other countries, it was considered appropriate to appoint foreign-student
advisers. The forelgn student advisers were to be in charge of students
from foreign countries on each college or university campus. They were
to act as intermedisries between the foreign students and school
administrators. It was their duty to become acquainted with the problcus
of international students, for example, academic problems, and to report
such problems and others as they arose to appropriate college or
university personnel for solution. The person holding the office of
foreign-student adviser was to be a person knowledgeable in international
affairs and relations. Lloyd made the following statement to show that
8chool officials recognized their obligations to students from foreign
countries: "We have found that we were not giving proper services to
those astudents from abroad, and for this reason, a foreign student

adviser was appointed."23

Community Colleges and the
Educational Needs of Foreign Students

In the opinions of some people, American colleges and universities
have failed to meet the needs of students from other countries. However,
other people believed that the needs of those international students were
met by American institutions of higher education. Writing to emphasize

the popularity of community colleges over four-year colleges, especially

23Heslay P. Lloyd, "The Dean of Students and the University in the
International Setting," The National Association of Student Personnel
Administration, Inc., January, 1969, pp. 139-45.
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in recognizing the educational needs of foreign students, Tonkin and
Edwards contended that community colleges can meet educational needs of
those students. They asserted that community colleges can develop and
design unique curricula aimed at meeting educational needs of the students
from other countries:

Abave all, the community ccllege reaches an enormous
number of students whose horizons might otherwise never extend
beyond their community. The effort to introduce an inter-
national dimension into courses In business, nursing or social
work is thus particularly important, As the cost of American
education rises, and as less developed countries become
increasingly aware that they can £ill their needs for
technically qualified personnel through shorter programs in
community colleges, such campuses may become more internatifonal
in both population and programs. Here more than anywhere else,
foreign students are, by their very presence, a kind of adjunct
faculty. And since they are often engaged in programs at
least partially tailored to their needs, an awareness of
technology transfer is brought directly to the campus.

Community colleges have flexibility because their special
aim is to respond to their students' needs; by the same token,
the experiences of foreign students in community colleges is
likely to be rich in terms of student community interaction.
Many Nigerians have been sent here by their government expressly
to enroll in two-year colleges. A program in Seattle offers
students from Surinam especially designed technical training.24

Information Bagsed on Conference Digcusgions

The information presented so far on international students in
American colleges and universities was based on personal opinions of
individuals and groups of individuals. The issue of foreign students
and the relevancy of American education to them has also bean extensively

discussed at conferences.

?4Humphrey Tonkin and Jane Edwards, The World in the Curriculum:

Curricula Strategies for the 21lst Century (New Rochell, New York: Change
Magazine Press, 198l1), pp. 53-54.
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During the conference on World Education held in December, 1967 at
Warranton, ﬁirginia, the committees gave careful consideration to many
issues, including those which affected international students in American
colleges and universities. In the first place, the committee commended
American instit;tions of higher education for contributing so much toward
the reduction of the number of illiterate persons in the world, and for
making it possible for persons from other countries to be educated. The
reports by the committees indicated that American colleges could still do
more for the benefit of those students from other countries by making
American education more relevant to the needs of international students.
One of the ways in which American colleges and universities could make
education more meaningful to the foreign students on their campuses was
to get international students more involved with community projects.
The committees suggested that each institution of highef education having
international students should create an atmosphere which would allow
foreign studente to interact with American people, the soclety, or peOple.
in the community, students, and school personnel. The purpocse of such
an interaction, the committee maintailned, was to enable students from
other countries to gain more practical experiences about American society
at all levels~-at work place, business, schools, churches, homes and other
community activities. Such interaction, the committees pointed out, might
enhance more understanding among international students and the American
people. They emphasized that international students needed to be more
acquainted with American society, problems, and .solutione to those problems.
These experiences would be more rewarding and beneficial to students from

foreign countries when they returned to their native countries. Apart
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from the the clasa:oom experience, international students needed real
1ife experience in the host country, as such experiences might help them
gsolve similar or identical problems in Fheir home lands. Tihe committeces
made the following recommendations to American colleges and universitlvs:

What we would like to do is to get foreign students who
are already in the United States involved with Americans in
community action programs. Rather, we have to develop
situations in which students from America work side by side
with foreign students on a task, and actually find the worth
of the other person's experience and begin to learn his
values. College programs should reflect the educational
peint of institutions, where campus work 1s related directly
to overseas experience.

The Relevancy of United States
Education to Forelign Students

The Agency for International Development (AID) in conjunction with
the National Assoclation for Foreign Student Affairs (NSFSA) and tﬁe
office of International Training, held ite fourth workshop in March
1980, in Washington, D.C. The purpose of the workshop was to discuss
"The Relevancy of United States Education to Students from Developing
Countries." During ite third workshop in 1972, the discussion had been
centered on the preparation of the participant (international student)
for a greater contribution to the development needs of his or her
country. The fourth workshop held in March, 1980, attracted eighty
persons from all parts of the United States, including representatives
from the Agency for International Development, faculty members from
different colleges and universities throughout the United States, foreign

student advisers, directors of admisslons, and international studentsg--

2SHarold Taylor, Conference on World Education (Washington, D.C.:
The American Association of Colleges for Teacher Education, 1967), pp.
40-41.
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current and alumni. The diﬁcunsiona were carried out by four panels
and other small groups or committees and the following topics were
covered: (1) Overview of the main issue--how do the United States
faculty view the question of relevance of American education for students
from developing countries, (2) goals and realities--can the United States
universities offer appropriate education to students from developing
countries, (3) students and alumnl look at the United States education
and the question of relevance to their professional needs and the necds
of thelr countries, and (4) students from selection to re-entry factors
affecting success.

During the discussions, the panels and committees recognized the
complex situation which American colleges and universities might face in
trying to structure curriculum to suit international students in their
institutions. They maintained that conflicts of interest might arise if
American colleges and universities should try to create learning
experiences appropriate for students from other countries; there might
be conflicts among different goals: the educational goals of American
institutions of higher education, the goals of international students,
and the goals of their home countries. They emphasized that American
Institutions of higher education are only responsible for educating the
native people and to provide education in accordance with the needs of
the local people, when they declared: '"Clearly, the primary responsibility
of the American college or university is to meet the needﬁ of American

students, a requirement that i1s even more strictly defined in those
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institutions which are supported by state funds."26 Viewing American
colleges and universities to exist to satisfy local needs, the panels
indicated that it might be extremely difficult for those institutions
to satisfy the needs of 1ntern§tiona1 stﬁdents aﬁd American stwlents
simultaneously.

Some of the panel members were of the opinion that foreign students
vere quite satisfied with Amerigan education. The rcason for making this
assumption was based on the ever increasing number of international
students in American colleges and univerasities from 1950 and up to the
present time, They pointed to the fact that no reasonable consumer would
buy a product two times if that consumer were not satisfied with the first
purchase, Since foreign students continue to come into the United States
by thousands each year, the panels maintained that it was a sign of |
satisfaction with American education., They believed that foreign
students had three goals which they wanted to satisfy in the United
States: acquisition of knowledge which could ald them to make contri-
butions to the development of their country, marketability and
employability in the home country. 1In this case, they have been able
to satisfy some of the goala, if not all, otherwise, foreign countries
would not continue to send thelr students to the United States for
education. However, the panels and committees suggested certain ways in

which American colleges and universities could improve their educational

26A Report of the Fourth Workshop by Committees of the Agency for
International Development, and National Association for Foreign Student
Affairs, The Relevancy of U.S. Education to Students from Developing
Countries (Washingtom, P.C.: The National Associntion for Foreign
Students Affairs through a Contract with the United States Agency for
International Development, 1980), pp. 1-49., (Hereafter referred to as
The Relevancy of U,S. Education to Students from Developing Countries.)
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programs to accommodate the needs of students from foreign countries.
Based on the panel suggestions, the following recommendations were made:
A clear communication between the international student, home country and
American institution of higher education should be given a high priority.
A re-examination of the goals of the foreign student in choosing the
United States for his or her place of education, and also an examinat lon
of the educational goals of the home country. Amevican institutions of
higher education should use a great number of resources, for example,
faculty members who are familiar with the conditions in those foreign
countries whose students are in the United States for the purpose of
education and foreign students who are already in the United States.
American institutions should introduce a complementary curriculum which
involves the selection of inter-disciplinary studies for foreign and
American students’ needs, and a constant study by the United States
institutions of higher education for the changes in those foreign
countries whose students are in American colleges. The apecifie
recommendations made by the panel were as follows:

As will be apparent, the workshop participants
identified a number of ways in which the educational
programs could be made more relevant to the goals and
purposes of the students, their spongors and their
home countries. It was felt, however, that while more
fundamental changes in the whole process of development
over the next decade might require new approaches to the
training and education provided for students from other
countries, a more immedlate relevancy could be obtained
by some significant adjustment and supplementation rather

than by basic changes in the curricula offered by U.S.
colleges and universities,Z2?

27The Relevancy of U,S. Education to Students from Developing
Countries, p. 43,
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1, Give careful consideration to the long-range home country
development plan in selection of international students.

2., Provide students from other countries with more information
about the curricula offered in the linited States; seek aaaistaﬁce of
professional societies in developing more specific information concerning
educational programs at U.S, institutionms.

3. Encourage enrollment in existing courses within curvicula thar
are moet appropriate for students' needs.

4. Require a first-term orientation courge for fofeign students
for which credit could be earned.

5. Urge experimentation with new academic programs that stress the
value of internationalization of curricula for both U.S. and foreign
students, and involve both students and faculty in planning.

6. Provide training for the leadership role students will assume
upon return to their home coﬁntries.

7. Develop inter-disciplinary seminars to address speclal needs
and interests.

8. Encourage foreign students to bring to the United States
projects that they may be working on in their home countries.

9. Develop practical caﬁrses which would enable students to
analyze and solve problems more effectively,

10. Encourage development of institutional policy on international
educational interchange.

11, Encourage development of a campus team or committees which would
bring together all those at the institution who have some functional

responsibility related to internatiomal education to review institutional
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goals, policiés, and procedures.

12. Encourage close contact between authorities in the home
country ;nd the United States higher education community, with the aim
of providing exchange information on immediate and long~term manpower
needs, thus identifying areas where training is urgently needed.

13, Encourage international inter-institutional relationships
involving faculty members and students.

14. Encourage institutions and ministries in the home country to
provide information to their students in the United States concerning
current economic, educational and political developments in the home
country.

15, Accommodate reaaopable demands for relevance, especially at
the graduate level.

16. Encourage involvement of foreign students in extracurricular
experiences during their study in the United States.

17. Encourage the foreign student adviser to develop active and

continuing relationships with academic advisers.za

Information Based on Relevant Studies

Many studies were conducted during the past two decades concerning
the issue of international students and the relevancy of American
education to those students £rom other countries. While many of the
studies dealt with different aspects of international students in American

colleges and universities, other specific ones were conducted to seek

zaThe Relevancy of U.S. Education to Students from Developing
Countries, pp. 46-49.
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answers to certain questions concerning education. Some of the relevant
studies are discussed below and in the following pages.

In the 1974-75 academic year, Larry N. Carrett and C., Joanne Garrett
conducted a study on The Intérnational Student and Academic Advisement:
The Bus Stops ﬂera. The study was conducted at George Peabody College
for Teachers of Vanderbilt University. The purpose of the study was to
seek answers to three essential questions: (1) Why are foreign students
in American institutions of higher education?, (2) Why have foreign
student academic policies?, and (3) Do selected American host institutions
(degree granting colleges and universities) have prescribed foreign
student policy or standard practices and processes in regard to English
language ﬁroficiency and academic advisement? In short, the study aimed
at determining whether American colleges and universities which host
foreign students provide for the academic well-being of those inter~
national students,

By utilizing a mall survey research design, a stratified random
sample of 120 institutions was investigated nationwide. The institutions
included the two-year colleges, four-year colleges and graduate schools.
Forty-one percent of the questionnaires sent out were received and
analyzed, The findings indicated that three~fouxths of the schools
surveyed reported that poliecy at their college or univereity provided
for specific and individualized pre-enrollment advisement for the
individual student or each foreign student contact group. However, when
the information was closely examined, it was discovered that the type of
advisement given to the international student was practical and orienta-

tional nature. The general intent of the institution was not an attempt
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to match the academic offerings and resources of the school with the
academic background and expressed goals and needs of the individual
international student, The study also discovered that many colleges and
universities placed the primary responsibility for matching academic needs
and goals of the institution's academic offerings in the hands of the
foreign student himeelf or herself. Further, from an analysis of the
data, it was evident that many institutions placed the responsibility
for rational decision making about an individual's academic goals and
programs of studies with the student, However, some schools made faculty
members to be responeible for academic goals and programs of students
from abroad. A very important finding which concerned many'school
administrators was the fact that most institutions (67.3 percent) did
not allow foreign students to make any direct input into the overall
academic program.

After concluding that most American ingtitutions of higher education
did not provide the type of education the foreign students in those
institutions needed for life in their native countries, the following
recommendations were made:

Each school engaged in the education of internationals

must begin to assume more of the responsibilities for

learning the needs of foreign students so that students

returning to their home countries can most effectively uge

the knowledge, skills, and tools gained through American

study, With the need so great and with finite resources

available for international education programs, it is

cruciel that each outlay of resources (time, money,
personnel, hard and soft-ware) be more efficiently spent.29

szarty N. Garrett and C. Joanne Garrett, "The International

Student and Academic Advisement: The Bus Stops Here," International
Education, Spring, 1981, pp. 20-23.
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Returning International Students

Questioning the value of American education to an international
student, especially the howeward bound, Clarence Hunnicut reported a
gtudy carried out by John Useem and Ruth Hill Useem. According to
Hunnicutt, the purpose of the study was to determine whether returning
international students were employed in their native countries in jobs
which related to the area of major studies in American or Haglish
institutions of higher education. John and Ruth Uscem spenl it yecar iu
analyzing selected sample of 110 men and women who were educated abroad.

Out of the 110 alumni students, half received their education or training

from American colleges and universities, and the other half were educated

in colleges and universities in England. The study showed that only a
few (no specific number or percentage) were employed in thelr native
countries in jobs which had any relationship to what those international
gstudents studied either in American colleges and universities or English
institutions of higher education.ao
In an interview at Delgado College in New Orleans, Louisiana, two
international students were asked to express their opinions concerning
American education. The two students, one a Nigerian, aund the other a
Japanese, were interviewed by school officials who were administrators
or faculty. The interviews took place during the Summer session of 1980.
The students expressed satisfaction with the way most instructors

in their school dealt with them, in a humane and democratic manner,

compared to the inhumane and autocratic manner which prevailed in theilr

3001arence W. Hunnicutt, America's Emerging Role in Overseas
Education (New York: Syracuse University, School of Education, 1962),
ppl 119-38 .
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home countries. The students admitted that they did not have any
difficulty in following their studies, and said that they could compare
favorably with American students. Howevef, they expressed surprige at
the freedom American gtudents had in the classrooms, and they said such
freedom was quite unusual in their native lands.

When asked whether there was any thing they did not like about
American education, the students sald that they were greatly disuppointed
in two areas: (1) Term paper writing--in which they believed that the
instructors who assigned the term papers involving the use of the library
did so without teaching them how to write a term paper or how to use the
library. They maintained that those inatructors who assigned term papers
without teaching them how to write such papers took for granted that all
students including forelign students, already knew how to write term
papers and how to use the 1library. (2) They expressed disappointment at
discrimination they experienced on their campus and in the community.
They said that they themselves were discriminated against by American
students on their campus, and by community people. They described certain
incidents of discrimination such as refusing to rent apartment houses
or rooms to them,

On the type of recommendations they would like to make, these inter-
national students said that instructors or professors should recoguize
the fact that there were some international students in the institution
and in their classrooms; how to write term papers involving the use of
library should be taught before meking such assignments, and nothing
should be taken for granted. If international peace, understanding and.

goodwill were to be established through international education,
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definite efforts should be made to remove discrimination on college and
university campuses in America. The students sald that more communication
was needed betwaen themselves, school administrators, and faculty

memhers.3l

Intemational Student
Adjustment Needs

In 1978 the study on "Adjustment of International Students" was
conducted at North Carolina State University at Raleigh. The purpose of
the study was to determine how to improve services for international
students in the University. Introducing the study, Thomas H. Stafford
and his co~authors maintained that services for international students
at the university were planned on the basis of agsumption by staff and
facult} members about the adjustment needs of internatiocnal students,
rather than on any structured assessments of the needs of those students.

In the Spring of 1978, enrollment at North Carolina State University
at Raleigh included 747 international students from seventy-one countries.
A random sample of those international students was used for a study at
North Carolina State University. When the data were analyzed, the
following variables were identified as the major problems of inter-
national students at this university;

1. Home sickness. .

2. Inability to secure out-of-the~campus housing.,

3. Sociel relationships with opposite sex.

4. Language problems—-inability to speak the American language

SIAnna Gretta Hojdahl, "Foreign Students in the Community College,”

College and University, Summer, 1980, pp. 411-12.
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effectively,

5., Finance.

6. Worried about inability to secure jobs in their country, or jobs
which relate to :heir-educational majors in American institutions or
higher education, when they shall return to their countries.

7. Lack of friends or people in the United States whu.cnuld under-
stand their problems as foreign students,

8. Too expensive medical services.

9. Unfriendliness of people in the comnmunity,

10. Food not what they were used to in their homes, and

11, Academic related problems.32
These problems and concerns were presented in ascending order, showing
how significant a problem was to an international student, and the number
of students who indicated a particular problem, according to the
conclusion made, It was recommended that more studies be conducted on

more campuses to determine appropriate educational needs of foreign

. students to be met by American colleges.

African Studenta'® Views
Concerning American Education

In 1961, James M. David and other investigators conducted a study
on the topic "The Survey of the African Student: His Achievements and
His Problems." The purpose of the study was to determine the academic

achievement and problems of African students in the United States. The

_ 32fhomas H. Stafford, Paul B. Marion, et al., "Adjustment of Inter-
national Students," National Assoclation of Student Personnel
Administration, Inc., Summer, 1980, pp. 40-45.
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study was sponsored by the Institute of International Education (IIE),
New York. A questionnaire was used to collect data, and forty-three
American colleges and universities situated in all parts of the United
States were included. A random sample of 1,533 African students attending
those forty-three four~year and degree-granting institutions were mailed
questionnaires. Apart from the 1,533 African students gelected for the
study, the investigators aleo interviewed personnel in the office of
admissions in those institutions. The purpose of interviewing the school
administrators was to gather informatien from the admissions and records
office regarding academic performance of those African students.
About two-thirds of the questionnaires mailed out to African
students were returned to the researchers. The classifications of those
”*;ho returned the questionnaire included freshmen, sophomores, juniors,
seniors and graduate students. Most of the respondents were studying
social sclences, physical and natural sciences, englneering, and business.
There was no indication as to what kind of statistiec was used in analyzing
the data, but the figures were presented in percentages. It was reported
that nearly four-fifths (79 percent) of the respondents sald that they
were quite satigfied with American education, and they were also highly
pleased with their academic programs in their respective American
institutions of higher education., They believed that Aﬁerican education
could meet thelr educational goals and objectives, and they did not
regret choosing the United States as the place to acquire their education.
On how the students were performing in their academic endeavors, the
school administrators reported that up to 84 percent of African students

were doing exceptionally well in their studies, Another area of concern
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was the one that required African students to indicate what their
educational goals were in the United States' inatitﬁtions of higher
education, Overwhelmingly, the respondents said that they were in the
United States' institutions of higher education to acquire the kind of
knowledge and skills which would help them in ﬁaking adequate contributions
to the advancement of their newly independent nations. While in their
country, they thought that the United States might be the pluce where they
could receive the type of education they were looking for. They added
that their major fields of study, such as economics, political sclence,
business, and physical and natural sciences would enable them to become
self actualized.

Analysis of the data from the study also indicated that African
students who were attending colleges and vniversities in the United
States had many problems. The problem area included their inability to
find the type of food they were used to in their native countries,
financial problems or insufficient money for their educational expenaéa
in the United States, homesickness, exposure to diascrimination in
American colleges and universities and by the people in the community,
and adjustment to their new environment. These problems were presented
in ascending order to show the magnitude of the problems, Just as they
are shown here. Even though African students pointed out the problems
they were facing while going to school in the United States, there was
no significant impact those problems had on their academic performance.
On whether African students thought they were given proper academic
advisement, the students' perceptiona were negative. The African

students' general complaint (90 percent of them) was the fact that they
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were not properly guided by school officlals in choosing a course, and
as a result, they did not know what courses to take or not to take.
Some of the courses they were required to take by school officlals
seemed to bear no relationship to their major fields, and they did not
know why they were asked to enroll in those courses. However, they had
to take them.

Concluding the study, the rescarchers called atteation of school
officials to the problems which international students from Africa were
facing while going to school im the United States:

Sizable numbers of African students complain of not

knowing which courses to take or not being able to take the

courses they need. This problem has two aspects: inadequate

counseling services at the institutions accepting African
students, and at least in part, the absence of a definite

plan at home for the specific use of a U.S., trained individual
after his return.33

International Dimensions of
the Community College

In 1970, Merrill G. Miller did a study on the "International
Dimensions of the Community College' at Brookdale Junior College, New
Jersey. The purpose of the study was to determine whether community
colleges in the United States included in their programs activities
which support international dimensions. The deans of students in
community and junior colleges in all parts of the United States were
surveyed,

Introducing the study, Miller remarked that the purpose of

33James M. Davis, Russell G. Hanson, and Duane R. Burnor, The Survey
of African Student: His Achievements and His Problems (New York:
Institute of International Education, 1961), pp. 1-16.
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international education in the United States was to promote international
understanding, brotherhood and other humanistic values. However, he
observed that the purpose was not achieved, and nobody was responaible
for achieving it. According to Miller, American institutions of higher
education have not ma&e any efforte or plans to achieve the purposes of
international education in the United States, and there were no immediate
provisions made to meet the goals of Internatlonal oducation {(u the
future. Miller pointed to the fact that in many Institutions of higher
education in America, international students are alienated. There were
no provisions made in those institutione for foreign students to interact
fully with American students, faculty members, and other school personnel,
or people in the community. Miller then wondered how people from other
countries could establish a friendly relationship with American students
and the American public 1f the schools they were attending failed to
bring the two groups together for a common purpose--that of establishing
goodwill, understanding and friendship. In very many instances, American
students were not aware of the presence of stuqenta from other countries
in their own institutions, and those who were aware of the presence of
foreign students in their schools, became so accidentally or coinciden-
tally., Many American colleges and universities have not made definite
efforts or plans to acquaint American students with the fact that there
were international students in their midst. Miller concluded that the
purpose of international education in the United States has not been
fulfilled, .

‘The null hypothesis developed and tested against the research

hypothesis was as follows: '"Programs and/or activities supporting an
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international dimension are virtually non-existent in community/junior
colleges today." A questionnaire was used in collecting the data. A
random sample of 900 deans of students from community/junior colleges in
all parts of the United States was selected. Fifty-nine percent of the
respondents returned the questionnaire.

When the data were analyzed, the research hypothesis was rejected
in favor of the null hypothesis which confirmed that programs and/or
activities supportiﬁg an international dimension of education in those
community/junior colleges were virtually non-existent. One-third of the
respondents who sald they had international students on their campuses
did not make any provisions whatsoever to help the foreign students fit
into the mainstream of 1life of the school community. Foreign students
were completely forgotten when any program was planned on the campuses
of the community/junior colleges. As for American students who were
exposed to the international students on their campuses through the
institutions' efforts or plans, the situation was regretably bleak.
However, some basic interests in programs for furthering the international
dimension apparently did exist. About 60 percent of the respondents
indicated an interest in getting some information on certain prograums
which could be established or initiated, to help them improve or initiate
an international dimension of education on their campuses.

The conclusions of the study included the fact that more than 50
percent of American community/junior colleges did not provide any kind
of programs and/or activities to include international students., This
fact was apparent through the teating and retention of the stated null

hypothesis. The following were some of the recommendations made to
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school officlals of those community/junior colleges fér improvement:

1. Provisions should be made by school administrators to expose
American students to students from foreign countries with different
cultures.

2. Provisions should be made for a redefinition of general education
to include the concepts of international education,

3. Provisions should be made for international day or week
activities including symposiums, and organizations developed cooperatively
with students, faculty, and members of the community at large.

4. Developments of specific courses in international relations
was encouraged.

5. School administrators should, on a continuous basis, seek to
know the needs of foreign students through a structured communication
procedure, and efforts should be made to meet the needs identified by
forelgn students.

6. College-wide advisory committees made up of staff, faculty,
students and community representtatives should be established to seek ways
of bringing programs to their respective students and community constit-
uents to discover educational needs of international students in those

inatitutiona.34

Summary

Chapter 2 contains a review of related literature. The history of

international students in the United States from the colonial dayas to the

- 34Merrill G, Miller, "The International Dimension of the Community
College," The National Associlation of Student Personnel Administration,
Inc.. OctObE:‘, 1971' ppl 148""54.
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present time was traced and showed how the government became involved
with international education to promote international goodwill and
underatanding."ﬂowever, the number of international students in
American colleges and universities increased tremendously in recent
years. Such an increase in the number of international students in the
United States caused a grave concern to many people, leading them to
question the type of education international students were getting und
whether they would be able to use that education for the benefit of
their own countries. The discussion in Chapter 2 was carried out under
five main headings:

1. Introduction

2. History of International Students in the United States
3. Opinions Concerning Foreign Students

4. Information Based on Conference Discussions

5. Information Based on Relevant Studies, and Summary.



Chapter 3
DESIGN OF THE STUDY

The purposes of the study were:

1, To determine the extent to which international students
attending the regional universities in the state of Tennessee perceived
American education as satisfying their educational goals.

2. To determine the relationship between the international students’
perceptions of American education in connection with their own educational
goals before they actually experienced American education, and their
perceptions based on theilr actual experiences with American education.

3. To compare the extent to which international students from one
continent perceived American education as satisfying their educational
goals to the perceptions of students from other continents based on their

actual experiences with American education.
Procedures

In order to achieve the purposes of the study, the procedures
outlined below were followed in conducting the study:

1. A preliminary search for relevant information pertaining to the
problem was carried out., The main library at Eagt Tennessee State
University in Johnson City, Tennessee, was utilized to gather information
from periodicals and books. Other sources included Educational Raesearch
Informaﬁion Center (ERIC), the Guide to Dissertation Abstracts (DATRIX),

Educacional Index and Current Index to Journals in Education (CIJE).

55
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2. Letters were written to each director of admissions at each of
the regional universities in the State of Tennessee requesting permission
to include the school's international students in the study. A copy of
the letters can be found in Appendix A, and also the replies to those
letters.

3. A request for permission to use human subjects in the study was
filed with the East Tennessee State University Institutional Review

Board. A copy of this request can be found in Appendix B.

Research Methodology

For the purpose of this study, the research methodology utilized
was the descriptive method of research. The perceptions of ifnternational
student consumers of American higher education in connection with their
educational goals were determined, analyzed and described. Gilbert Sax
has defined a descriptive research in this manner:

Research involving the collection of data for the purpose
of describing conditions as they exist is called descriptive
or status research in contrast to studies which attempt to

manipulate or control the environment (primarily to investigate
causal relationshipas), called experimental research.

Instrument Used in the Study

A questlonnaire was the major instrument used for éollecting data.
A validated questionnaire suitable for the study was unavailable; there~
fore a questionnaire was developed to attempt to measure the perceptions

of international students regarding American education, The questionnaire

lcilbért Sax, Empirical Foundations of Educational Research (Engle~
wood Cliffs; New Jersey: Prentice-Hall, 1968), p. 288.



57
was pilot tested with a class of international students at East Tennessee
State University, Johnson City, Tennessee, International students pilot
tested came from England, Japan, Kenya, Nigeria and Peru. Their
classifications were sophomore, junior, senior and graduate students.

The purpose of the pilot test was to determine clarity and usability of
the instrument., The questionnaire was divided into two parts. Part A
covered initial steps, communication, the goals of wducatlon for inter-
national students and other concerns, orient#tion, and their reactions
toward this orientation and information they received about American
education. In Part B, the actual educational experiences of international
students in the United States were included. The experiences covered a
variety of educational areas such as textbooks, use of the library, class~
room activities, public relations and their opinions about American
education.

The questionnaire was accompanied by a letter of transmittal to the
respondents. It briefly explained. the purpose and significance of the
study., To ensure an honest and unbiased response, the respondents were
ingtructed not to indicate their names or the names of their countries,
but to indicate their classifications and the name of their continent.
They were instructed to place an "X" in the appropriate column on the
right of each question. Each question had five choices: strongly
disagree, disagree, undecided, agree, and strongly agree. If a
respondent strongly disagreed with a statement, he/she should put an "X"
after that columm. Only one colusm was to be chosen, and only one "X"
to be put after each statement, At the end of each part: gpaces were

provided for the respondents to write any other information they would
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like to share with the school officials, Eighty-eight items were included
in the questionnaire.

A pre-addressed and stamped envelope was included to aid respondents
in returning the completed questionnaire to the writer Eefore a given
date. (See Appendix C for the copies of these data and a copy of the

questionnaire.)

Selection of Sample

Sources indicated that the international students attending colleges
and universities in the United States came from many countries, representing
all continents. The regional universitiea in the State of Tennessee
included in the study also had international students from different
countries representing every continent. Therefore, the subjects included
in the study were a random sample of international students attending the
regional universities in the State of Tennessee. The students sampled
for the study were those with the classifications of sophomore, junior,
senior, and graduate students., In this study, a cluster sampling method
was used in selecting a random sample of the respondents. In their own
way of explaining cluster sampling, Walter Borg and Meredith Gall stated:

In cluster sampling the unit of sampling is not the

individual but rather a naturally occuring group of individuals.

Cluster sampling is used when it is more feasible or convenient

to select groups of individuals than it 1s to select individuals

from & defined population. This situation occurs when it is

either impractical or impossible to obtain a list of all

members of the accessible population, Suppose, for example,

that one's defined population consists of all residents over

the age of eighteen in a particular city. Simple random
sampling or systematic sampling could be used if an up-to-date,
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complete censug of all the city's individuals and their ages
18 available. 1If not, then cluster sampling is advisable,.?

Selection of Respondents

In order to identify the international students to whom to mail the
guestionnaire, lists of all the international students attending the
regional universities in the State of Tennessec were requested. Wien rhe
list was received, it was observed that three universities indicated the
countries from where their foreign students came. However, Tennessee
Technological University did not show the countries of international
students at the university, but the list contained the names, local
addresses and classifications of the foreign students. This information
is indicated in Table 1 with "N/A," not available, for Tennessee
Technological University. Memphis State Univeraity, Memphis, Tennessee,
and Tennessee State University, Nashville, Tennessee, did not send the
requested information about their international students. As a result,
these universities were eliminated from the study after a follow-up
letter which failed to produce any response.

To randomly select the respondents to ?ha questionnaire in a uniform
manner, the list of internationsl students at each university became a
cluster, and the list containing thé names of foreign students at each
university was randomly numbered, excluding the freshmen., Foxr example,
the total number of international students at Austin Peay State University
became the first cluster, and sc on for other universities as showm in

Table 1. Then 40 percent was calculated from the total number of all

2Nhlter R. Borg and Meredith Damien Gall, Educational Research: An
Introduction (3d ed.; New York: Longman, 1979), p. 187,
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Table 1
Names of Continents, Countries and Number of International

Students at Each University According to
Winter/Spring Enrollment, 1982

Number of Students and

Continent Countriecs Name of University

APSU ETSU MTSU TTU

Africa® Cameroon N/A

Egypt
Ethiopia 12
Ghana 1 2
Kenya 3
Liberia
Madagascar
Morocco 1
Nigeria 6 30 3
Tanzania 1
Uganda 3
Zambia
Zimbabwe

o

TR ol S )

Ll

Asia Bangladesh 2 N/A
China, Republic of
Cyprus 1l
Hong Kong
Indonesia
Iran 2
Iraq

Israel

Japan

Jordan

Korea, Republic of
Kuwait

Laos 1
Lebanon
Malaysia 1
India
North Korea _
Pakigstan 2
Philippines 2
Saudi Arabia
Singapore
‘South Korea
Syria
Thailand
Taiwan 8
Turkey 1
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Table 1 {(continued)

|

Continent

Countries

61

Number.of Students and

Name of University

APSU

ETSU

MisU

TTU

Australiab

Eumpeb

North Americab

South America

b

Australia

Belgium
Denmark
France
Finland
Germdny
Greece
Ireland
Netherlands
Norway
Portugal
tinited Kingdom

Canada
Bahamas
Bermuda
Jamalca
Nicaragua
Panama

Bolivia
Brazil
Colombia
Ecuador
Guyana
Peru
Venezuela

o A

I~ w J N ] LS o ]

~ NN

N e e el N I - -

= o

NN

N/A

N/A

N/A

N/A

Subtotal

19

179

260

250

Grand Total

708

N/A = Information not available

a
Source:

bSource:

The New Book of Knowledge (1980), A, I, 49.

The World Book Encyclopedia (1982), A, I, 739 (Asia and
Australia); E, VI, 309 (Europe); N-0, XIV, 357 (North America); and
So~Sz, XVIII, 501 (South America).
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the international students at each university. The purpose was to
determine the actual number of the respondents to whom the questionnaire
would be mailed. From that figure, it was then possible to use a simple
random sampling technique to draw the names of those to be the actual
participants in the study. Borg and Gall explained a simple random
sampling technique in this manner: "In simple random sampling, all the
individuals in the defined population have an cgual and Independent chanee
of being selected as a member of the aample."3 A table of random numbuers
was used for selection of the respondents, that is, 40 percent of each
of the university's 1qternational students, The questionnaires were
mailed to each of those randomly selected.

The number of intermational students from all continents totaled
708, However, students from Australia w;re not included in the study

as they were freahmen.

Statistical Procedures for Analyzing the Data

Since the research hypotheses given in Chapter 1 were stated in a
declarative form, null hypotheses are also provided in Chapter 3. The
null hypotheses were tested against the non-directional research hypotheses.
To solve the research problem and achieve the purposes of the study,
correlational statistics were utilized. Explaining relationships, Walter
R. Borg and Meredith Damien Gall stated:

Questionnaire items may refer to past, present, or future
phenomena, For example, suppose we wanted to study the

relationship between the school-related interests and
vocational imterests of high school seniors, A questionnaire

Borg and Gall, p. 182.
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dealing with these two areas of interest could be administered
to a sample of high school seniors and the relationship could
be determined by computing correlation coefficients. Suppose
a similar survey were carried out with a sample of high school
graduates who were asked to report their current vocational
interests and recall what their school-related interests had
been during their senilor year. This questionnaire would
provide time-ordered data since the person's school-related
interests were reported for a different time than their
vocational interests and even though all data were collected
at a single point in time.%

In their book, Applied Statistics for the Behavioral Sciences,

Dennis Hinkle, William Wiersma, and Stephen Jurs explained the correlation
coefficlent as an index that describes the extent to which two sete of
data are related. To make it clearer, they used an example to illustrate
8 correlation coefficient. "An example of what we mean by the relation-
ship between two variables can be shown by using the final examination
scorea and SAT scores for fifteen B:udents."s A study of relationship

or correlation does not in any way indicate causation between correlated
variables. Also, the slze of the group does not affect the size of the
correlation coafficient,

The Pearson product-moment correlation coefficient, or simply
Pearson (r), was employed along with the t-distribution with n-2 to
determine the relationship between the scores of international students
from each continent on the perceptions of American educhtian related to
their educational goals before they actually experienced American
education, and their scores based on their actual educational experiences
with American education. The raw score formula for calculating Pearson

{r) was used.

4yalter R. Borg and Meredith Damien CGall, Educational Research: An
Introduction (3d ed.; New York: Longman, 1979), p. 287.

3Dennis E. Hinkle, William Wiersma, and Stephen G. Jurs, Applied
Statistics for the Behavioral Sciences (Chicago: Rand McNally, 1979),
p. 71,
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Assumptions for Use of Pearson (r)

In order to use the Pearson Product-Moment Correlation Coeffieientd,
two assumptions are made: (1) "Both variables are measured on at least
an interval scale or ratio, and (2) the underlying distributions of both
variables are normal.“6

Intervel or ratio scales both exhibit equal precision in measurement,
but the ratio scale has a known zero point. The properties of interval
gcales and those of the ratio scales are presented below:

Interval Scale

1. Data categories are mutually exclusive.

2., Data categories have a logical order.

3. Data categories are scaled according to the amount
of characteristics they possess.

4, Equal differences in the characteristics are
representaed by equal differences in the numberg asaigned
to the categories.

3. The point zero is just another point on the
scale,

Ratio Scale

1, Data categories are mutually exclusive.

2. Data categories have a logical order.

3. Data categories are scaled according to the amount
of characteristics they possess.

4. Equal differences in the characteristics are
represented by equal differences in the numbers assigned
to the categories.

5. The point zero reflects an abgence of the
characteristics.?

To determine the difference between the mean scores of students from
one continent and another continent, the analysis of varilance was carried
ocut. Analysis of variance involves the process of analyzing data with

more than two samples, abbreviataed as "ANOVA."s One-way ANOVA was used

6Hinkle, Wiersma, and Jurs, p. 96.
7Hinkle, Wiersma, and Jurs, pp. 7-8.

8Hinkle, Wiersma, and Jurs, p. 244,
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to analyze the data. '"A one-way ANOVA involves the analysis of bng
independent variable with two or more levels."g

Mathematical caiculations were prasented in tables and figures for
clarity of explanation; for example, percentages were used in presenting

certain dacta.

Reasons for Using ANOVA

To determine if there were differences betwsen the mean perceptions
of international students from one continent and other continents,
analygis of variance (ANOVA) was preferred because of the following
reasons:

Suppose a researcher has data from six independent samples,
rather than just two, and is interested in testing the null
hypothesis that the mecans of the six populations from which the
samples were selected are all equal. An initial reaction by
the novice statistician might be to run a series of t-tests for
the differences among sample means, taking the means in all
possible combinations of two. With computer assistance, the
numerous t-tests can be computed easily and quickly. However,
such a strategy leads to some problems. The major problem is
that the Type I error rate (the error of rejecting a true
hypothesis) for a set of t-tests is increased dramatically.lO

Reasong for Cerrying Out t-Tests

By utilizing ANOVA--analysis of variance--to test the number two
null hypothesis for a significant difference between the perceptions of
students from one continent to those of other continents, the result

showed that there existed at least one pair of difference between the

gﬂinkle, Wiersma, and Jurs, p. 244.

1oﬂinkle, Wiersma, and Jurs, p. 242.
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sample means. Analysis of variance (ANOVA) did not however, indicate
where there was a difference. To find out where the difference was,
or differences were, it was necessary to carry out t-tests of independent
samples for difference in sample means. Many statistical methods for
testing the hypothesis for difference between sample means could be used
including Newman-Keuls' method, but in this case only one requirement
was met. To use Newman~-Keuls' method, two conditions must be satisfied:
"The Newman-Keuls method is commonly used when there is a significant

11

F-ratio in the ANOVA and the group sample sizes are equal.’ In this

case, there was a significant F-ratio but sample sizes were not equal,

therefore, a formula develeoped by “Cochran and Cox"12

for tesating
hypothesies for a significant difference between independent samples means

was used, This formula can be found in Appendix D.

Null Hypotheses

The null hypotheses developed and statistically tested were the
following:

Hls There will be no significant relationship between the scores
of (a) Afrfcan, (b) Asian, (c) European, (d) North American, and (e)
South Americanlatudents' perceptions of American education in connectian
with their own educational goals before they actually experienced American
education, and their scores based on their actual experiences with

American education,

lyinkle, Wiersma, and Jurs, p. 273.

lzninkle, Wiersma, and Jurs, pp. 209-11. )
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H2= When compared to other continents, the extent to which students
from all continents perceive American education as satisfying their
educational goals based on their experiences with American education,
will not differ.aignificantly from the perceptions of either Asian,
Buropean, North American, or South American students.

H3: When compared to other continents, the extent to which African
students perceive American educaticn as satisfying their educational
goals based on their actual exper?ences with American education, will
not differ significantly from the perceptions of either Asian, European,
North American or South American students.

HQ: When compared to other continents, the extent to which Asian
students perceivg American education as satisfying their educational
goals based on their actual experiences wl;h American education, will
not differ significantly from the perceptions of either European, North
American or South American students,

He: When compared to other continents, the extent to which European
students perceive American education as satisfying their educational
grals based on their actual experiences with American education, will
not differ significantly from cthe perceptions of either Norxth American
ot South American students.

Ug: When compared to other continents, the extent to which North
American students perceive American education ag satisfying their
educational goals based on their actual experiences with American
education, will not differ gignificantly from the perceptions of either

South American students or other continents.

H7= When compared to undergraduste students, the extent to which
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all cthe graduate students from Africa, Asia, Burope, North America and
Scuth America, perceive American education as satisfying their
educational goals based on their actual experiences with American
education, will not differ significantly from the perceptions of the
undergraduate students from Africa, Asia, Europe, North Amertca, and

South America.



Chapter 4
THE RESEARCH DATA, ANALYSIS, AND INTERPRETATIONS

Introduction

Chapter 4 contains the research data, analysis and interpretations.
The proposal of the study included six regional universities in the State
of Tennessee, but two universities were eliminated due to a lack of
response. The two universities excluded from the study were Memphis
State University and Tennessee State University. A List containing the
names, classificaticng, local addresses and in most cases, the names of
the countries of international students was received from the following
four universities:

1. Austin Peay State University

2. East Tennessee State University

3. Middle Tennessee State Univeraity

4. Tennessee Technological University

International students from these universities totaled 708, including
eight students from Australia. However, Australian students were
excluded from the study because they were freshmen.

Table 2 contains the total number of international students, showing
thelr continents and the names of universities they were attending
during the winter quarter or spring semester, 1982, A random sample of
280 (40 percent of 700), or 40 percent of the total number of foreign
students at each university, as was explained in Chapter 3, was selected
for the study. On Maxch 5, 1982, questionnaires were mailed to those

students to complete and return to the researcher before a deadline date,

69



Total Number of Mailed and Returned Questionnaires

Table 2

for Bach Continent and University and
Percent of Returned Questionnaires

70

Total Number of Returns
Name of Name of Questionnaires as a
University Continent Percent of

Mailed Returned Sample
East Tennessee Africa 21 19 90
State University | Asia 33 25 79
Euraope ) 6 100
North America 4 4 100
South America 7 5 711
Total for ETSU 71 59 B2
Austin Peay Africa 3 3 100
State University | Asia 1l 1 100
Europe 1 1 100
North America 2 1 50
South America 1 1 100

Total for APSU 8 7 87.5
Middle Tennessee | Africa 20 12 60
State University | Asla 61 8 13
Europe 8 7 88
North America 4 3 75
South America 8 8 100
Total for MTSU 101 38 38
Tennessee Africa N/A 7 -
Technological Asia N/A 21 -
Univeraity* . Europe N/A 6 -
North America N/A 8 -
South America N/A 8 -
Total for TTU 100 50 50
GRAND TOTAL 280 154 55

* N/A ~ Tennessee Technological University did not indicate the continents
and countries of international students at the University, therefore it
was not possible to determine the number of questionnaires sent to each
continent and percent returned.
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Analysis and Interpretations
of the Data Collected

Table 3 contains a summary of the data collected for the study on
Part A of the questionnaire. This part was concerned with the perceptions
of American education by international students before their actual
experiences with American educatfon which was the number once purpose of
the study, The table briefly describes the contents of Che queantlomalve,
it gshows the number of persons who feaponded to each questionnaire und
the percent of such responses based on each category of response. For
example, in item number two in the questionnaire, 19 persons strongly
disagreed with the statement; 23 persons disagreed; 3 persons were
undecided; but 34 persons agreed with the statement and 75 persons
strongly agreed. These numberé were converted into percentages for
each category of response. Item number one was an example, and there
were o points for it. To interpret the data in Table 3 in a more
meaningful manner, two categories of negative and positive responsea
were combined. Strongly disagree response was combined with disagree
and agree responses was combined with strongly agree. These interpreta-
tions are only the summaries of the data. From the explanaticns given,
the meaning of all the data for each item in the questionnaire can be
read in the table itself. The table also containg the weighted average

for all the categories of response.



Table 3

Total Number and Percentage of Responses from 154 International Students

Based on Each Category of Response on Part A (X)

of the Questionnaire

Category and Total Number

Total Percentage in

Weighted
Contents of the Questioonaire of Responses Each Category AvE:age
*SD(1) | D(2) ] U(3) | A(4) | SA(5) | sD D U A SA
Initial Steps and Communicstion
1. Example, the United States is
in North America - - - - - - - - - - —_—
2, Student communicated with
school official 19 23 35 75 121 15 22 49 3.80
3. Information was clear to student 6 27 9 a7 45 4 6 44 30 4.06
4. Proposed school was described :
to student 8 30 i5 61 40 5] 19 9 | 40 27 3.61
5. Programa of study were described 6 26 14 65 43 41 17 9 | 42 28 3.73
6. Student informed the school of
his major 3 5 7 50 89 2 3 51 32 58 4.4
7. Student has already determined
his major 3 14 6 { 41 90 2 9 4 | 27 58 4.31
8. The school indicated avail-
ability of majox 6 9 8| 571 74 41 6 | 5137 | 48 4.19
9. Students' responsibilities were :
defined 21 28 27 50 28 14} 18 18 | 32 18 3.23
10. Institution's responsibilities
were also defined 20 38 38 48 14 131 25 22 { 31 9 3.06

2L



Table 3 (continued)

Category and Total Number

Total Percentage in

of Responses Each Category Weighted
Contents of the Questionnaire Average
*5D(1) | D{2) | B(3) | A(4) | SA(S) | SD D U A SA

Students' Goals and Other Concerns
11. Education was the main goal in '

America 7 1 2 36 108 5 1 1123 70 4.54
12, Education was to be in a2 major

already determined 4 1 3 36 ng 3 1 2] 23 71 4.60
13, Student also decided on a minor 16 30 39 38 31 {10 | 20 | 25 | 25 20 3.75
14. Student also wanted a second

major 35 34 40 25 20 | 23 | 22 | 26| 16 13 2.75
15. Student hoped to be employed in

his/her country 5 41 38§ 21 86 { 3| 3 (24| 14 | 56 4.16
16. Student believed employment

would relate to major 7 12 22 | 46 67 5 8 |14 ]| 29 | 44 4.00
17. Student was concerned with
' quality education 1 3] 19 s1 80 { 1| 2112 33 | 52 4,34
18, Student wanted a bachelor’'s

degree 4 6| 14 | 60 70| 3| 47 91 40 | &4 4.21
19. Student was concerned with other _

degrees 21 11 4 36 82 | 14 3: 23 53 3.95
20, Student wanted to know the VU.S. 6 11 44 35 54 4 30 24 35 3.70
21. Student alsc wanted to meet

some people in U.S. 6 g 11 70 58 4 6 7 ! 45 38 3.94

€L



Table 3 (continued)

Category and Total Number
of Responses

Total Percentage in
FBach Category

Contents of the Questionnaire Weighted
Average
*SD{1) | D(2) | U(3) | A(4) | SA(5)| SD D Li] A SA

22. People from students' country

had studied in U.S. 5 5 8 75 61 3 3 5 |49 40 4.18
23. Those people's employment

related to their major 4 8 9 62 71 3 5 6 | 40 46 4,22
24, Student hoped to be one of the

educated ones 6 10 21 63 54 4 6 | 14 | 41 35 3.97
25. Student hoped to be accepted

as co~equal 4 5 16 64 65 3 3 110 {42 42 4.18
Arrival in the United States

and Orientation

26. Student had orientation with

schoo) officials 3 18 24 54 55 2 {12 {16 | 35 35 3.91
27. Student gained more information

at orientation 26 28 6 54 40 | 17 { 18 4 | 35 26 3.35
28. Student was informed of the

school's units 25 3 23 57 18 | 16 | 20 } 15 | 37 12 3.08
29. Student was informed of where

to get information 29 47 36 i3 9 (193112321 6 2.65
30. Student was informed about the

commmnity 25 28 22 65 14 | 16 | 18 | 14 | 42 10 3.10

9L



Table 3 (continued)

Category and Total Number Total Percentage in
Contents of Questionnaire of Responses Each Category “::22::2
ksSD(1) | D{2) | U(3)] A(4) | sa(5) | 5D D u A SA

31. Student was informed where to

go for help 37 50 25 34 8 |24 32|16 | 22 6 2.52
32, Student could speak and write

English at home 25 33 20 65 11 116 ) 21} 13 ] 42 8 3.03
33. Student was informed how to get

information 19 20 18 80 17 (32} 13 | 12 § 52 11 3.36
Student's Reaction to Communication

and Orientation

34. Student was satisfied with

information received 27 21 13 35 58 |18 | 14 8| 22 38 3.49
35. Student found orientation

helpful to him/her 9 26 | 20 | 59 40 | 6{ 1711338 | 26 . 3.62
36. Student was quite satigfied with

orientation 23 27 36 59 9 |15} 18| 23| 38 6 3.03
37. Student was impressed by

information received 23 31 38 57 5 15| 20} 25 | 37 3 2.96
38. Orientation information helped

the student a lot 11 20 26 79 18 7113|217 ]| 51 12 3.47
39, Student would recommend same

kind of orientation to other

international students 20 31 34 58 11 {13) 20| 22 | 38 7 3.06

St



Table 3 {continued)

Category and Total Number

Total Percentage in

W ted
Contents of Questionnaire of Responses Each Category :ig:a:e
*SD(L)| D(2) | U(3) | A(4) | SA(5)| sD D U A SA
40. Orientation helped student on
adjustment needs 25 26 39 53 1|16 |17} 25 |35 7 2.99
41. Student forms his/her opinion
about American education on .
the basis of available :
information 14 25 i3 63 19 9] 16 21 | 41 13 3.3l

* SD = Strongly Disagree
D = Disagree
U = Undecided
A = Agree
SA = Strongly Agree

9L
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Initial Steps and Communications
With School Officials

This section of the questionnaire was included to determine whether
international students had communication with officials of their proposed
universities before they entered the United States for the purpose of
education and how they reacted toward such information. Analysis of the
data showed that 71 percent of the participants had communication with
school officials, but 27 percent did not have any communication, and 2
percent were undecided. The information received by international
students was clear to 74 percent, but not clear to 20 percent and 6
percent could not determine.

Students' Coals and
Other Concerns

Thies area was to agcertain whether the participants had determined
what they wanted to achieve in the United States' educational offerings,
and other things which concerned them, Briefly stated, the data gathered
showed that the participants had many things which they wanted to achieve
but getting an education in the United States was the major goal for 93
percent, but not for 6 percent, and 1 percent was undecided. The
participants were also concerned with a variety of other things, for
example, they knew what they wanted to major in; they were concerned
with quality education. For 89 percent of the participants, their
decision to come to the United States to get an education wae based on
the fact that other people from theilr countries were educated in the
United States. However,.G percent of the participants did not know
other people from their countries who were educated in the United States,

and 5 percent were not certain.
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Arrival in the United States
and Orientation

Information regarding international student experiences in the
United States was needed to determine whether orientation was provided
for those students before they started classes. The.data showed that
orientation was provided for 70 percent of the participants; but 1#&
percent did not have any orientation, and 16 percent could not declde,

The final gection in Part A of the questionnuire was to scek the
opinions of internationsl students regarding their orientation and thelr
communicatione with school officials. Here, it was noted that the
information received by the participants about American educ#tion was
satisfactory to 60 percent, but not to 32 percent, and 8 percent could
not determine whether they were satisfied with such information or not.
Concerning orientation, only 44 percent of the participants were satisfied
with it, but 33 percent were not satisfied, and 23 percent were undecided.

Table 4 is identical with Table 3 previously explained and the same
praocedures were followed in interpreting the data. While Table 3
contained a summary of the data collected for the study, in Part A of
the questionnaire, Table 4 is concerned with Part B which had to do with
actual experiences with American education in the Unite&létatea. This

was also a part of the number one purpose of the study.

Textbooks

As their actual experiences with American education, questions on
textbooks were included to determine how the participante perceived the
textbooks used for their courses. The responses by the participants

indicated availability of textbooks in the University bookstore or



Table 4

Total Number and Percentage of Responses from 154 International Students
Based on Each Category of Response on Part B (Y)

of the Questionnaire

Category and Total Number . Total Percentage on .
ht
Contents of the Questionnaire of Responses Each Category H::Era:e
' #sD(L) {DED Ju(3) |A@) |saG){sp | D | vu | A | sA
Textbooks
1. Textbooks can be found in the
library or bookstore 2 3 3 55 91 1 2 2 | 36 59 4 .49
2. Needed information for courses
is contained in books 4 6 8 64 72 3 4 5142 46 4.26
3. Textbooks are written during
the 1960s and up 3 1 5 66 79 2 1 31|43 51 4.40
4, Textbooks contain relevant
information 3 3 7 68 73 2 2 5 | 44 47 4.33
5. Textbooks can be read by
international students 70 73 2 45 48 4.35
6. Textbooks can be understood 74 65 2 2 48 42 4.27
Use of the Library
7. Instructor has taught student
how to use library 36 34 7 48 29 {23 | 22 5131 19 3.00
8. Library personnel do assist
the student 3 4 9 72 66 2 3 6 | 47 42 4.21

6L



Table 4 (continued)

Category and Total Number

Total Percentage on

: Weighted
Contents of the Questionnaire of Responses Each ‘Category :wggage
kSD(1) | DC2) | U(3) | A(4) | SA(5) | SD D u A SA
9. Student does request assistance

from library workers 1 11 10 77 55 1 7 6 | 50 .] 36 4.13
10. Student can locate needed

information in the library 13 32 24 60 25 8 21 {16 | 39 16 3.34
Classroom Activities and

Public Relations

11. Student can understand class

lectures/instruction 2 21 22 65 44 1 J14 [ 16 | 42 29 3.83
12. Lectures/instruction are

relevant to needs 2 5 12 97 38 1 3 8 | 63 25 4.06
13. Student benefits from

instructor's teachings 3 13 18 81 39 2 8 |12 ] 53 25 3.91
14. Tustructor knows students is a .

foreigner 21 | 48 | 3% { 34 17 |14 |31 [ 22 |22 { 11 2.86
15. Up to 50 percent of instructors

are nice and friendly 1 { 11§ 21 | 75 46 | 1 | 7 |14 | 49 29 4.00
16. Up to 50 percent of instructors

are always willing to help 6 5 24 75 4 4 3116 | 49 28 3.95
17. Term papers are relevant to the

needs of the student 5 4 15 a7 43 3 3 10 | 56 28 4,03

08



Table 4 (continued)

Category and Total Number

Total Percentage on

Weighted
Contents of the Questiounaire of Responses Each Category :igraze
*SD{1) | D(2) | U(3) | AC4) | SA(5) | SD D U A SA

18. Student does ask questions for

clarification 4 12 30 66 42 3 8 |19 | 43 27 3.84
19. Instructor has taught student

how to write term paper 18 42 13 59 22 |12 |27 B | 38 15 3.42
20. Up to 50 percent American

- students are friendly 19 33 17 | 62 23 |12 |22 |11 {40 | 15 3.24

21, Student finds up to 50 percent

American classmates helpful 15 29 | 33 | 59 18 J10 {19 j21 | 38 [Qu2 3.23
22. Student finds office personnel

to be nice and helpful 7 10 22 91 24 5 6 | 14 | 59 16 3.75
23. School officials consult student ‘

to find out his/her educational

needs 58 a3 23 29 11 {38 (21 |15 |19 7 2.36
24, Instructors announce test dates

many days in advance 6 4 3 59 82 ) & 3 2|38 53 4.34
25, Student finds tests, up to 50

percent, relevant to needs 1 3 7 78 62 1 3 5151 40 4,25
26. Tests cover what was taught or

assigned 1 4 10 79 60 1 3 6 | 51 39 4.25
27, Tests are within student's

level of education 3 2 10 83 56 2 1 7 | 54 36 4,23

18



Table 4 (continued)

Contents of the Questionnaire

Category and Total Number
of Responses

Total Percentage on
Each Category

{*SD(1)

D(2)

u(3)

Ad4)

SA(5)

§D

D U

A

SA

Weighted
Average

29,

30,

31.

Student finds tests, up to 50
percent, challenging to him/her

Tegst results are released within

one to two weeks

Test results, up to 50 percent,
reflect actual performance

Instructors like to discuss
test results and materials

Student's Opinion on American

Higher Education

32.

33.

34.

Based on his/her experiences
with American higher education,
student believes it to be what
he/she wanted

Based on his/her experiences
with American higher education,
student is quite satisfied with
American education

Student hopes that American
education will enable him/her
to achieve his/her educational
goals

13

14

3

27

20

23

17

19

69

62

75

83

77

83

77

34

81

a3

39

42

44

S5l

45

40

49

54

50

54

22

33

25

27

29

32

3.71

4.43

3.76

4,08

3.94

4.03

4.09

[4:]



Table 4 {continued)

Category and Total Number

Total Pexrcentage on

Conteants of the Questionnaire of Responses Each Category “:ig:::g
*SD(1) { B(2) | U(3) | A(4) | SA(5) | SD D U A SA_

35. Student believes he/she wiil be

employed at home 1 3 29 68 53 1l 2 |19 | 44 34 4.10
36. Student believes the employment

will relate to what he/she

- studied in the United States 0 5 28 72 51 0 3 118 | 47 32 4.14

37. Student hopes to be accepted as

co-equal educationally by other

educated people in his/her

country Y3 10 28 67 47 1 6 {18 | 44 31 4.01
38. Student would recommend others

for American education 9 11 30 61 43 6 7119 | 40 28 3.77
39, Student would return to the

United States for more education 5 12 38 52 47 3 8 |25 | 34 30 3.81
40. Student can now speak and write

English language well 3 7 15 64 65 2 5110 | 41 42 4.18

Praud

Strongly Disagree
Digagree
Undecided

Agree

Strongly Agree

£8
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library, admitted by 95 percent, but denied by 3 percent, and 2 percent
could not determine, Contents of the textbooks could be understood by
90 percent of the paf:icipan:s but not by 4 percent, and 6 percent were

not sure,

Use of the Libraxy

This portion of the questionnaire was to find out how much the
participants could benefit from the library. The data analyzed showed
that 50 percent of the participants have been taught h;w to use the
library, but 45 percent have not been taught, and 5 percent could not
decide,

Classroom Activities and
Public Relations

The section on classroom activities and publié relations was to
seek the opinions of the participants concerning their experiences in
the classroom lectures, their relationships with their professors, other
American students, office personnel, and test situations. In analyzing
the data, it was evident that 71 percent of the participants could under-
stand the class lectures, but 15 percent could not, and 14 percent were
not sure. Concerning public relations, up to 78 percent of the partici-
pants found their professors to be nice and friendly but 8 pefcent did
not, and 14 percent were not sure. About American students, 55 percent
believed American students were friendly, but 34 percent of the
participants did not find them to be friendly and 11 percent were not
sure. As to whether the school officials consulted international students
to find out their educational needs, 26 percent indicated cthat they had

been consulted, but 59 percent said they were not consulted, and 15
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percent were undecided, The participants’ opinions éoncerning tests
showed that 91 percent said that test dates have always been announcgd
by their instructors many days iﬁ advance, but 7 percent denied it, and
2 percent were uncertain. It was admitted by 79 percent that instructors
were willing to discuss test results and tesat materials to the satis-
faction of all students, but 8 percent denied this, and 13 percent were
not sure, |

Students’ Opiﬁions Concerning
American Higher Education

The final section of the questionnaire included questions which were
to determine the participants' reactions toward American education.

Based onfiheir actual experiences with American higher education, the
participants' opinions were as follows:

1, Seventy-seven percent believed American education was what they
wanted, but 8 percent did not believe that American education was what
they wanted, and 15 percent were not sure.

2, Eighty~three percent were quite satisfied with American education,
but 6 percent were not satisfied, and 11 percent were not sure whether
they were satisfied or not.

3. Eighty-three percent confirmed that American education would
enable them to achieve thelr educational goals, but 5 perceat did not
believe so and 12 percent were undecided.

4. Seventy-eight percent confirmed that getting an education in the
United States would enable them to be employed in their native countries,
but 3 percent denied this, and 19 percent were not sure.

5. Seventy-nine percent maionteined that such employment would
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relate to what the§ studied in the United States, but 3 percent denied
it, and 18 percent could not determine.

6. Hoping to be accepted by other educated persons as co-equal
academically was confirmed by 75 percent, but 7 perceant denied it, and
18 percent were not sure.

7. American education would be recoumended for other students from
foreign countries by 68 percent, but 13 peréent would not recommend 1t,
and 19 percent were ﬁndecided.

8.. As to whether the participants would like to return to the
United States for more education, 64 percent agreed but 11 percent would

not come back, and 25 percent were not sure.

Testing the Hypothesis for Correlations

In this section, the first null hypothesis was tested for correlation
agaiﬁst the alternative research hypothesis in accordance with Fhe
number two purpose of the study, which states: To determine the
correlatioﬁ between international students' percebtians of American
education in connection with their own educational goals before they
actuaily experienced American higher education, and their perceptions
based on :hair actual experiences with American education. The Pearson
product-moment correlation coefficient or simply, Pearson (r) was
utilized in testing the hypotheses and foé‘analyzing the data.

Table 5 contains a summary of raw scores--totals, means and samples.
The total of the raw scores are the totals for Parts A and B, (X) and
(Y) of the questionnaire. The data gshown in Table 5 were uged in

computing Pearson (r). The raw score formula for computing the Pearson
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(r) can be seen in Appendix D. The complete raw scores for all the

continents in each part of the questionnaire can be seen in Appendix E.

Table 5

Summary of Raw Scores on Parts A and B,
(X) and (Y) of the Questionnaire

North South

Totals Africa Asia Europe America America
N: 41 55 20 16 22
Raw Scores: (X) 6150 7700 2900 2336 3190
Means: (X) 150 140 145 146 145
Raw Scores: (Y) 6683 8195 3200 2480 3454
Means: (Y) 163 149 160 155 157

The statistical data used in testing null hypothesis number 1
aéainﬁt the alternative research hypothesis for significant correlation
are shown in Table 6., The table contains the Pearson (r), degrees of
freedoﬁ, values of test statistic (t), critical value of t {(Cvt) and:
significant correlation by continent. Information shown in Table 6
enabled a decision to be made on rejection or no rejection of null
hypothesis. )

lﬂo: There will be no significant relationship betwaen the scores
of (a) African, (b) Asian, (c) European, (d) North American, and (e)
South American students' perceptions of American education in connection
pith their own educational goals before they actually experienced

American education, and their perceptions based on their actual

experiences with American education.
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Table 6

Statistical Data Used in Testing
Null Hypothesis Number 1

Value Critcical
Degrees of Test | Value of
Pearson of Statistic £ Significant
Continent (r) Freedom (t) (Cvt) | Correlation¥*

Africa .58 39 +4,412 +2.021 X
Asia .62 53 +5.695 | +2.000 X
Europe .76 18 +4.885 +2.101 X
North America .70 14 +3.688 +2.145 X
South Americe 24 20 +1.081 +2.086 0

Level of significance in each case = ,05, two-talled test.

* X = gignificant correlation; 0 = no significant correlationm,

Null hypothesis number 1 tested against the research hypothesis as
shown in.Table 6 indicates that the values of test statistic (t) exceeded
the critical values of t (Cvt) at .05 level of significance for (a)
African, (b) Asian, (c) European, and (d) North American students, but
not for South American students. Thie resulted in a rejection of the
null hypothesis number 1 for {a) African, (b) Asian, (c) European, and
(d) North American students, but no rejection of null hypothesis number
1 for South American students at .05 level of significance.

Testing the Hypotheses for a Significant
Dif ference in Perceptions

The number three purpose of the study was statistically analyzed

in this section. The remainder of the null hypotheses was tested herxe



againgt the alternative research hypotheses.

of the study was stated in the following manner:

89

The number three purpose

To compare the extent to which international students from one

continent perceived American education as satisfying their educational

goals to the perceptions of students frdm other continents based on

their actual experiences with American education,

Table 7 containg the summary of raw scores--totals, on Part B (Y)

of the questionnaire on a continent by continent basis.

It shows the

totals of the needed or computed data for each continent., For example,

each continent's sample for those who participated in the study, raw

score total, sample mean (T). sums of squares (Y-?)z, variahcea (52).

standard deviations (S) and total raw score squared 2(Y2).

Table 7

Summary of Raw Scores on Part B (Y)

of the Questionnaire

North South
Totals Africa Agia Europe America America
N (N,n) 41 55 20 16 22
LY 6683 8195 3200 2480 3454
¥ 163 149 160 155 157 ;
(t-0)? 9024 22544 8036 5210 9112
52 220.09756 209.89b91 401.80000 | 325.6260 | 414.18100
s 15 20 20 18 20
v 1096373 1243768 520036 389610 551390
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ZHO: When compared to other continents, the extent to which Btudeﬁts
from all continents perceived American education as satiafying their
educational goals based on their actual experiences with American
.education, will not differ aignificantly from the perceptions of either
African, Asian, European, North American or South American students.

Table 8 contains the summary of ANOVA--analysis of varviance. The
data in Table 6 were used in testing the null hypothesis number 2
against the research hypothesis. As Table 8 indicates, the observed
value of computed test statistic~-the F-ratio~-exceeded the critical
value of (Fev), at .05 level of significance. Thérefpre. the null
hyﬁotheais was rejected at .05 level of significance in favor of the
alternative research hypdthesis, which was an indication that at least
one pair or a combination of some cluster sample means differed signifi-
cantly from another clusters' sample means. The alternative research
hypothesis prefarred to the null hypothesis was Btéted in this fashion:
When compared to other continents, the extent to which students from all
continents perceived American education as satiefying their educational
goals based on their actual experiences with American education, will
differ significantly from the perceptions of either African, Asian,
European, North American, or South American students. The rejection of
. null hypothesis gave rise to the testing of specific hypotheases for
differences in mean scores of independent samples using the formula
showﬁ in Appendix E for t-~test. A formula developed by Cochran and Cox
was used along with Welch's formula for finding the degrees of freedom.

Table 9 contains_the necessary data used in computing the data

neaded to test hypotheses 3 for a significant difference.
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Table B8

Summary of ANOVA

Source 8S df MS F Fev
" Between 5061.1 4 1265.28 3,62 2.87
Within 52115.0 149 349.77
Total 57176.1 153
Table 9

Data Needed to Test Hypotheses 3 to 6 for Part B (Y)
of the Questionnaire for a Significant Difference

Continent Sample Mean (Y) Variance (Sz)
Africa 41 163 220.10
Asia 55 149 409,90
Europe 20 160 401..80
North America 16 155 325.63

South America 22 157 414,18

Level of significance = .05, two-tailed test.

t
i

Table 10 containa the information used in testing null hypothesis
number 3.

JHO: When compared to other continents, the extent to which African
students perceive American education as satisfying their educational

goals based on their actual expériencea with American education, will not
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differ significantly from the perceptions of either (a) Asian, (b)

European, (¢) North American or (d) South American students,

Table 10

Statistical Information Used in Testing
Null Hypothesis Number 3

Perceptions of Values
" American ‘ Degrees| Test of | Critical
 Education |Compared to of Statistic | Values of | Significont
by: those of: Freedom {t) t {(Cvt) Diffaerence*
African Asian 96 +3.911 +1.980 X
students
European K1k +0.594 +2.042 0
North
American 24 +1.578 +2.064 0
South
American 34 +1.219 +2.021 0

Level of significance in each case = ,05, two=-tailed test.

* X = gignificant difference; 0 = no significant difference.

The hypothesis tested as shown in Table 10 indicated that the values
of test astatistic did not exceed the critical values for the perceptions
of American education by African students, compared to those of European,
North American, or South American students. The value of test statistic
exceeded the critical value of t (Cvt) for the perceptions of American
education by African students compared te those of Asian sﬁudants.
Therefore, null hypothesis number 3 was rejected for the perceptions of
African students compared to those of Asian students, but not rejected
for the perceptions of American educatioq by African students compared

to those of European, North American or South American students at .05
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" level of significance.
' In Table 11, the data used in testing null hypothesis number 4 is

shown.

Table 11

Statistical Data Used in Testing
Null Hypothesis Number 4

Perceptions of Values
American Degrees | Test of | Critical
Education Compared to of Statistic | Values of | Significant
by: thoge of: | Freedom (t) t (Cvt) |Difference®
Asian students |European 36 -2.095 +2,021 X
North
Americen 29 -1.139 +2,045 0
South '
American - 40 -1.559 +2,021 0

Level of gignificance in each case = .05, two-tailed test.

* X = gignificant difference; 0 = no significant difference

AHO: When compared to other continents, the extent to which Asian
students perceive American education as satisfying their educational
goals based on their actual experiences with American education, will
not differ significantly from the perceptions of either (a) European,

(b) North American, or (c) South American students.

As shown in Table 11, the hypoﬁhesia tested indicated that the
value of_teét statistic (t) excceded the critical value of t (Cvt) ht 05
level of significance for the perceptions of American education by Asian
students compared to those of European students, but did not exceed those

of either ﬂorth American or South American students. Therefore, the null
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hypothesis 4 was rejected for the perceptions of American education by

Asian students compared to those of European students, but not rejected

.for North American or South American students at .05 level of signifi-

cance. This was an indication that a significant difference existed

between the perceptions of American education by Aslan students and thoge

of European gtudents, but not between those of North American or South

American students at .05 level of significance.

Table 12 contains the statistical data used in testing null

hypothesis number 5, which was concerned with the comparison of the

perceptions of American education by European students to those of either

North American or South American students,

Table 12

Statistical Data Used in Testing
Null Hypothesis Number 5

Perceptions of Values
American Dagrees | Test of | Critical
Education Compared to of Statistic | Vvalues of | Significant
by: those of: | Freedom (t) t (Cvt) | Difference*
European North
students American 36 +0.786 +2.021 0
South
American 46 +0.481 +2.000 0

Level of gignificance in each case = .05, two-tailed test.

* X = Significent difference; 0 = no significant difference.

SHoz When compared to other contiuenfg, the extent to which

European students perceive American education as satisfying their

educational goals based on their actual experiences with American
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education, will not differ significantly from the perceptions of either
(a) North American oxr (b) Soﬁth American students.
| The data contained in Table 12 shows that when the null hypothesis
was tested, the values of test statistic (t) did not exceed the critical
values of t (Cvt) at .05 level of significance, therefore, the null
hypothesis number 5 was not rejected. This was an tndtcar fon that the
perceptions of American education by European students did not diffov
significantly from those of North American or South American students at
.05 level of significance,

Table 13 shgwa the statistical information needed to test hypothesis
number 6 in order to compare the perceptions of American education by

North American students to those of South American students.

Table 13

Statistical Information Used in Testing
Hypothesis Number 6

Perceptions of Values
American Degrees | Teat of | Critiecal
Education Compared to of Statistic | Values of | Significant
by: those of: | Freedom (t) t (Cvt) | Difference*

North American | South
students American 39 -0.319 +2.021 0

Level of significance = .05, two-tailed test.

* X = gignificant difference, O = no significant difference.

GHO: When compared to other continents, the extent to which North
American students perceilve American education as satisfying their
‘educational goals based on their actual experiences with American

education, will not differ significantly from the perceptions of either
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South American or students from other continentas.

As shown in Table 13, the test statistic (t) did not exceed the
eritical value of t (Cvt) when the hypothesis was tested at .05 level
of significance, therefore the null hypothesis was not rejected. This
showed that there was no significant statistical difference between the
perceptions of American education by North American students compared to
those of South American students at .5 level of sipnificance.

Table 14 contains the mean scores for each continent based on lart
B (Y) of the questionnaire, and also shows the mean ranks of students

from each continent who participated in the astudy.

Table 14

Ranking the Mean Scores for Each Continent on
Part B (Y) of the Questionnaire

North South
Africa Agia Europe America America
Y Y Y Y Y
Mean Scores 163 149 160 155 157
Mean Ranks 1 5 2 4 : 3

The data shown in Table 15 are the summary of opinions of students
from each continent. Brief descriptions of six items on Part B of the
questionnaire are included in the table. It also shows the number of
. students who responded to a particular item in the questionnaire, and
how they responded. The numbers were converted into percentages according
to each category of response for a more meaningful intarpretaﬁion of

the perceptions of students from each continent,



Table 15

Percentage Summary of Opinions Concerning American Education
as Perceived by Students from Different Continents

"Item Number on Part B (Y)

Percentage Based on

Category 6f Response

of the Questionnaire Continent Sample
*SD -D 1] A SA
32. Based on personal experiences with American Africa 41 0 2 {10 | 56 32
education, a student believes that it is what Asia 55 5 7115 {351 22
he/shie wanted Europe 20 5| oal15 135 | 45
North America 16 0 0|31 ]33 38
South America 22 4 4 |15 | 64 14
33, Based on personal experiences with American Africa 41 0 0 {10 | 58 32
education, a student said that he/she is quite | Asia 55 4 5 (16 | 55 20
satisfied with American higher education Europe 20 0| 10 5135 50
North America 16 0 013 ]| 62 25
South America 22 10 4 & 1 55 27
34, Based on personal experiences with American Africa 41 0 04§12 | 61 27
education, student hopes his/her goals will Asia 55 4| &4 {13 |47 32
be/has been achieved educationally Europe 20 5 5 5 | 45 40
North America 16 L] 0413 | 50 37
South America 22 5 0118 }| 4} 36
35. Based on personal experiences with American Africa 41 0 0 7139 54
education, a student believes he/she will Asia 55 2 2 25 58 13
be employed in his/her country Burope 20 o] s{20]25 | 50
North America 16 0 6 119 {31 44
South America 22 1] 0 23 | 45 32

L6



Table 15 (continued)

Item Number on Part B (Y)

Percentage Based on

Category of Response

of the Questiomnaire Continent | Sample
*SD D u A SA
36. The employment which a student hopes to get Africa 41 0 0|12 |44 44
in his/her country will relate to his/her major| Asia 55 0 2 |31 |53 14
or what he/she studied in the United States Europe 20 0 (10 5 |35 S50
North America 16 0 6 6 |57 31
South America 22 0 5118 |41 36
37. Getting an education in the United States, Africa 41 o| 216 Jar | 41
a student hopes he/she will be accepted by Asia 55 4 7122 {49 i8
others in his/her country as co-equal Europe 20 0] 15 5 {25 55
educationally North America 16 012 |19 44 | 25
South America 22 0 ¢ | 27 |50 23

* SD = Strongly Disagree
D = Disagree
U = Undecided
A = Agree

SA = Strongly Agree

86
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" For example, in Item 32, 88 percent of African students believed

that American education was what they wnntéd, but 2 percent denfed, and
10 percent were not gure. For Asian studentg, 73 percent perceived
American education to be what they wanted, 12 percent did not believe it
to be what they wanted, and 15 percent could not decide, and so on for
other continents. The above interpretations were based on a combination
of the two categories of negative responses, and twoe categories of
positive responses. |

Table 16 contains statistical data for the graduate and under-
graduate students from all the five continents who participated in the
study. There were 47 graduate students and 107 undergraduate students
who responded to the questionnnire,'and_all the statistical data computed
about the graduate and undergraduate students are shown in the table.

-Fur testing hypothesis number 7, only the data on Part B (Y) of the
questionnaire were applicable for the graduate and undergraduate students.
7Ho: When compared to undergraduate students, the extent to which
all the graduate students from Africa, Asia, Europe, North America and
South America perceive American education as satisfying their educational
goals based on their actual experiences with American education, will not
differ significantly from the perceptions of all the undergraduate
students from Africa, Asia, Europe, North America and South America.

With 71 degrees of freedom, the observed value of test statistic t
equals -0.0813, did not oxceed the eritical value of (Tcv) = +1.980, at
«05 level of significance, ihdicating that the perceptinnq of under-
graduate students and :hnsq of the graduate students concerning American
education as satisfying their educational goals did not differ signifi-

cantly.
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Table 16

Statistical Data for Graduate and
Undergraduate Students

Part A (X) of the| Part B (Y) of the
Students N Questionnaire Questionnaire
Graduate
Total Number _ _ 47
Mean Scores (X, Y) 143 156
Variance (82) 423 498
Standard Deviation (S) 21 22
Undergraduate
Total Number _ _ 107
Mean Scores (X, Y) 145 156
Variance (52) 410 285
Standard Deviation (S) 20 17
Degrees of Freedom = 71 Significant difference = 0
Value of Test Statistic (t) = -0,081 Level of significance = ,05

Critical value of t (Cvt) = +1.980

Comments Mnde by the Participants

In this section, certain questions which were excluded from
statistical analysis are presented. In Parts A and B of the questicnnaire,
‘theé participants were requested to list those things which they liked or
did not 1ike concerning (a) the information they received about American
education before they entered the United States, (b) their orieﬁtation,
and (c) their experiences with American education., In both parts, the
rgspondenta were asked to share with school officials any other ideas or
experiences they would like the school people to be aware of. The things
which the participants listed as what they did not like or do not like
hnd other negative féeiinga'arc presented first, and this.is followed by

those things they did like or do like and other poaitive comments.,
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The Students' Nepative Feelinga

The participants listed many things concerning their negative
feelings about American education, but the following were some of those
things:

1. High cost of education or disproportionately higher out-of-state
tuition fee was mentioned by 94 percent as what they do not like about
American education,

2. Non-disclosure of full information, or inadequatc information
about a particular institution of higher education to a prospective
International student was mentioned by 87 percent of the participants.
They indicated that when they were communicating with the school
officials in preparation to enter the United States for education, they
were not given full information about their proposed univeraity. The
partial discloure of information led to their making unwise decisions.
For example, they mentioned that their respedtive universities only
mentioned good things about the university without touching the bad asides.
Tﬁey were not told of discriminations in the school and community,- and
nothing was sald about the winter weather, They were not told what type
of acecreditation a particular department within rhe University had and
a constant increase in the tuition [ee was not mentioned.

3. Poorly organized orientation or absence of orientation--In
this aspect, up to 71 percent of the participants mentioned that their

orientations were poorly organized. Instead of being enlightened, they

- were more confused during the orientation which failed to include some

international students who have been in the school for some time and

Jhave known the conditions better than the new ones. They mentioned that
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any enlightenment which they got later on was from the present inter-
national students, eapecially those from their countries, and not from
orientation. About 30 percent of the participants mentioned that they
did not have orientation of any kind, and they were constantly lost on
the campus and the community for about four weeks before they could find
their ways.
| 4. Isolation or not being included in very many university
activities was mentioned by 65 percent. The participants gald that they
were isolated by Ameﬁican people, for example, students, school officials,
and instructors. They said that in many instances the activities planned
by the cofficials of the school exclude them entirely. During the
holidays, they are always left on the campus and they do not have any-
where to go. Social activities were planned with American students in
the mind of the planners without including international students, They
wvere being excluded from most of the campus job programs, and the only
one which includes ;he foreign students is the regular work program which
is never available. |

5. Some of the participants mentioned that they did not like
unfriendly attitudes of many American students, and diserimination on
the.basis of the skin color was mentioned by a few of the participants.

6. Ten percent of the participants did not like the idea of not
being enlightened by their school officials or faculty concerning the
grading system, credit hours, academic year and the organization of the
university as a whole.

7. The faét that too many assignments and tests were gi#en during

the quarter or semester to be completed in a hurry was not appreciated
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by some oé the participants who regarded this to mean quantity instead
of quality education.

8. A few of the partic}panta said that they could not understand
their instructors.

9. About 20 perceht of the participants mentioned that Americans
lacked knowledge of other parts of the world.

10, According to about 25 percent of the participants, students {rom
other countries wére not given opportunities to be acquainted with
American communities and community life.

1L, A general complaint against their foreipgn student advisers was
the fact that the advisers did not care about the problems of inter-
national atudents. Some of the participants mentioned that the foreign
student advisers did not possess adequate knowledge about international
affairs and those of foreign students.

12. About 15 percent of the participants mentioned that they did not
like the idea of being sent out-dated information when they were
communicating with their respective school officials. They maintained
that some of the information they received in foreign countries was meant
for American students, but not thome from other countries.

13, Some of the pafcicipants did not like the idea of discussing
some delicate, sensitive and racial issues in class, and using bad points

about other countries for illustration.

Students' Positive Feelings
The participants' positive feelinge were very many, and the

following were the important ones:
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1. Wellwqualified instructors were mentioned by 96 percent of the
participants, who said they admire American institutions with well-
qualified instructors, They indicated that the professors are so well-
qualified that, as a result, they know how to digest and simplify
difficult subject matters for the students. The participants reported
that the professors are always around to discuss certain issues with the
students, answer their questions, and help the students who needed help
in connection with their academic work, Above all, the professors work
very hard to prepare for the lessons, grade papers and examination papers
and make them availablé Just on time. According to the participants, the
professors are alwaye pﬁnctual for classes.

2. Superior human relations was mentioned by 93 percent of the
participants who said they really liked the iInstructor-student relations.
The participants noted that on theix arrival and during their first
clagses, they were so surprised to see students talked to the professors,
and professors talked and held discussions with students. The idea that
the professors even sought the opinione of students for making a decision
pleased thgm most, and this, the participants viewed as true and practical
democracy. They appreciated the idea of consulting students by the
professors regarding the student inputs, and allowing students to
participate in class discussions and class decision-making situations.

| 3. .Up to 90 percent of the participants reported that their
instructors are always friendly and nice to them. They maintained that
their ingtru;tors could be approached by the students, and they could be
dealt with in a simple ﬁay. It was another surprise for the students from

other countries to be greeted by their instructors, who could show real
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concern about their progress in school,

4. Well-equipped and cleaned schools were admired by 86 percent
of the participants. They maintained that the schools are equipped with
modern and sufficient learning facilities for the students at any time
the students wanted to learn.

5. Seventy-three percent of the participants anld they Liked (he
idea of having to go to school during the summer teres, amd to thom,
summer school session would enable them  to complete their educational
program earlier than was anticipated.

6. Grading examination papers and releasing the results to the
students in time was appreciated by 71 percent of the participants.
According to them, getting their examination results without'much delay
relieved them of anxiety of having to wailt for a long time to get their
regsults. They admitted that Americans work very hard and are serious
with tﬁeir duties. They praised the personnel in the admissions and
records office for releasing their grades to them within two to three
days after the grades are submitted by their iInstructors. They maintained
that the graduating students could get their grades at once instead of
going home to wait for months and worried about their fate, or in some
cases die of anxiety before the results could be released.

7. Regarding internal examinations, 70 percent remarked that they
liked American universities because the students do not have to take
external préssﬁre-load;d examinations to receive thelr degrees, but
internal examinations made by their instructors. o
8. Semester system, free electives and general education require-

ments were mentioned by few of the participants as what they liked about
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American education.

9, Other students included sports, sports equipment and availability
of educational‘opportunities for everybody to be what they admired about
American education.

10, Sﬁme of the participants appreciated American education because
of having a variety of educational programs to be chosen from by the
students for a major or minor.

11. Sixty-two percent of the participants admired American education
for making different financial aids available to the students for their
educational careers.

12, Well-defined degree plans and course outlines were seen by some
of the participants as what they liked about American education.

13. Other barticipanta'liked American education because of being
carried out in a relaxed and pressure~free environment. They indicated
that the students were free to do what they liked without excessive
restrictions,

l4. To some of the participants, the idea of having to take a
progressive and periodical examinacion was what they liked, instead of
one big comprehensive examination at the end of the year.

15, On the kind of examination or test which the gtudents preferred,
51 percent of the participants would prefer the subjective type of
examination which consists ;f egsays, to the objective type whiqh

consists of multiple choice, true and false, ctc.
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Summary

Chapter 4-containa the regearch data, analysis and interpretations.
At the introduction of the chapter, it was poin;ed out that the data
analyzed were recejved through a questionnaire completed by 154 inter-
national students from four universities in Tennessee. Tubles were used
to present the data, for example, Tables 3 and 4 which contialn brief
descriptions of the questionnaire contents in Parts A (X) and B (Y), as
well as the number of responses for each category of reasponse and
percentages. A summar} Interpretation of the data in those tables was
provided.

The null hypotheses of the study were tested against the non-
directional research hypotheses for correlations and differences and
the results of the tests were given. The questionnaire items which could
not be analyzed statistically were discussed under the subheading
entitled, "Comments Made by the Participants.” WNepative and positive

feelings about American education were presented.



Chapter 5
SUMMARY, CONCLUSIONS AND RE&OHMENDATIONS
Summar

To 'achieve the purposes of the study, a search into related
literature was carried out. Chapter 2 contains a review of related
literature. In this chapter, it was evident that the number ol inter-
national stu&gnts found in American colleges and universities has been
increasing tremendously, especially from the Second World War to the
present time, 1982, when the number was about 311,882, Such a large
number df students from other countries has become a concern of many
people. As individuals and groups of individuals, people have been
wondering whether those international students in American colleges and
universities were receiving the appropriate education--the kind of
education that would benefit them and their native countries. While
some maintained that the students were receiving appropriate educatiom,
other people would not accept it, but contended that the students from
other countries were not getting the type of education which might
benefit them. This study was conducted and directed to the international
students themselves to indicate the extent to which they perceived
American education as satisfying their educational goals.

A questionnaire was used tﬁ collect the data for the study. A
random sample of 280 1ntérnationnl gtudents from the continents of Africa,
Asia, Europe, North America and South America was mailed the questionnaire.
The students were enrolled at four regional ‘universities in the State of

108
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Tennessee during the Winter and Spring sessions, 1982, Completed
questionnaires were received from 154 students, and this represents a
55 percent return on sample.

In analyzing the data, tables were used whenever they were
appropriate. The prncedqres outlined in.Ghapter 3 were utilized for
statistical analysis including percentages. Specifically, the uull
hypotheses were tested againat the research hypotheses to determine LI
correlations existed between the way atudents from each continent poerceived
American education before their actual experiences with it and during their
experiences with American education. A raw score formula for computing
the Pearson Product-Moment Correlation Coefficient was used in chis
respect. The perceptions of American education by students from one
continent were compared to the perceptions of those from other continents.
Undergraduate students' perceptions were compared to the graduate
students' perceptions, and the comparisons were only concerned with their
perceptions of American education based on their actual experiences with
American education in the United States.

Analysis of the data showed that 71 percent of the participants had
communication with the director of admissions of their respective
universities to collect information about American education before they
left their native countries to the United States. Education was the main
goal for 93 percent of the participants. To prepare the atudents for
their classes and university life, 70 ﬁercent of tpe students were given
an orfentation, but 44 perceﬁh were satliasfied with their orientation.
Regarding their actual axpetiencea with American education, 95 percent

were satisfied with the textbooks recommended for their courses and how
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to use the library was taught to 50 percent of the participants. Class-
room activities which consisted of many things resulted in the following.
opinionﬁ by the parﬁicipanta: Seventy-cne percent could understand
their instructora during class lectures or discussions, and 78 percent
could benefit from the lectures. About their instructors, 78 percent
perceived them to be nice and friendly, and 535 percent vicwed American
students to be nice and friendly., Office personnel were percelved to bhe
nice, friendly and helpful to 75 percent, however, 59 percent were never
consulted by the school administrators to find out éhat their educational
needs were. About 91 percent of the participants were satisfied with
their school tests/examinations, |

Based on their actual experiences with American education, the
participants' reactions toward American higher education were as follows:
Seventy-seven percent maintained that American education was what they
wanted; B3 percent were satisfied with American education; and 83 percent
indicated that American education would enable them to achieve their
educational goals. Being employed in their native countries when they
return was confirmed by 78 percent, and 79 percent said that their
employment would relate to what they studied in the United States. The
study also. showed that up to 75 percent of the participants did not
doubt their being accepted in their countries by other educated persons
as co-equals academically. Aﬁother finding was the fact that 68 percent
of the participants would like to recommend American education for other
international students, and 74 percent said that they would like to
return to the United States soma day for more education,

- Testing of the null hypotheses againat the rescarch hypotheses for
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correlations regu;ted in the following: (1) The ﬁerceptions of American
education by (a) Afrlican students, (b) Asian students, (c) European
students, and (d) North American students before their actual experiences
with American education, and their perceptions during cheir actual
experiences with American education were correlated. Thus, null
hypotheses la, b, c, and d were rejected at .05 level of significance in
favor of the alternative research hypothescs. (1) The pereept lous of
American education by South Americam students before their actual
experiences with American education and during their actual experiences
with it had no relationship, therefore, null hypothesis le failed to be
rejected at .05 level of significance.

In testing the null hypothesee agalnst the research hypotheses for
comparison, the fellowing results were observed: (1) Based on their
actual experiences with American education, the perceptions of African
students were aignificantly different from the perceptions of Asian
students, but not statistically and significantly different from the
perceptions of either European, North American or South American students.
Therefore, the null hypothesis 3a was rejected at .05 level of signifi-
cance, but the null hypotheses 3b, ¢, and d falled to be rejected at .05
level of significance. (2) The perceptions of American education by
Asian students compared to those by European students were significantly
different, but not significantly different from the perceptions by either
North American or South American students, Therefore, null hypothesis
ha was rejected at .05 level of significance, but the null hypotheses
4b and ¢ failed to be rejected at .05 level of significance. (3) In

comparing the perceptions of American education by European students to
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those of North American or South American students, therg existed no
significant.differehce, therefore, null hypotheses 5a and b failed to
be rejected at .05 level of significance. (4)7 The perceptions of
American education by'Nnrth American students as compared to those of
South American students did not differ significantiy, thus, the null
hypothesis 6 failed to be rejected at .05 level of significance. (5) In
comparing the perceptions of American education by undergraduate students
to those of the graduate students, there exiated no gignificant difference,
therefore, null hypothesis 7 failled to be rejected at .05 level of
significance.

Comments made by the participants were also discussed in Chapter 4
where the participants listed some of the things they did not like about
American education and the things which they liked, Some of the things
they did not 1like included: (1) High cost of tuition fee, (2) non-
disclosure of full information about the university and community to
them when they were applying for admission, (3) poorly oréanized
orientation or absence of one, (4) isolating international students by
many American people, and (5) discrimination.and unfriendly attitudes of
some American students. The participants also listed many of the things
they liked about American education, for example: (1) Well-qualified
instructors, (2) superior human or teacher-student relations, (3) friendly,
simple to deal with 1nstructor§, (4) democratic way of dealing with
shudents, including student participation in class discuesions and
decision making, (5) well-equipped schools with modern facilities, and

(6) fast release of examination results.
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Conclusions

Based on the findings of the study, the following conclusions were
reached:

1. The declsions by international students to come to the United
States to go to school did not happen accidentally for most of them, but
through a careful evaluation of information which they received from the
admigsions office of their respective universities.

2. Most students from other countries came to the United States
to achieve specific educational goals,

3. Most students from other countries decided to come to the United
States to be educated because other people from their countries who were
educated in the United States were employed, and their employment related
to what they studied. '

4. To prepare them for their classes and university life, most
foreign students were given orientations, but most of them were not
satisfied.

5, Most students from other countries have been exposed to
different aspects of American higher education, and most of them were
satisfied with the following aspects: (a) study materials which included
textbooks, equipments, and libraries; (b) class lectures or discussions;
(e) their ralationship with their instructors and other school personnel;
(d) tests and test reaults.'

6. Most atudents from other countries were not satisfied with
some of their educational experiences, for example, their relationship
with some American students; high cost of education or tuition fees, non~

disclosure of full information by the admissions office to them when they
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were applying for admission; discrimination; being excluded from many
financial aid programs; and being isolated by some people.

7. Most of the students from other countries preferred the
subjective type of examinations consisting of essays and short answers.

8. Most of the students from other countries were not consulted by
school administrators in order to know what the educational neceds of
the students from other countries wore,

9. To most students from foreign countries, American higher
education proved to be what they wanted.

10. Based on their personal experiences with American education,
mest students from other countries were satisfied with American higher
education,

11. Taklng many things Into consideratfon, getting an education in
the United States would cnable most students from other countries to be
employed in their native countries, and such employment would relate to
what they studied in the United States.

12, Since most students from foreign countries were satisfled with
American higher education, they would like to recommend other persons
from their countries for American education, and most of them would like
to return to the United States some day for more education.

13. The perceptions of American education by African, Asian,
Furopean and North Amurican students, before thelr actual expericnces
with American educatilon were related to their perceptions during their
actual expériencea with it. But there was no relationship between prior
perceptions of American education by South American students, and their

perceptions during their actual experiences with American higher education.
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-14. Based on their actual experiences with American educat;on. the
perceptions of American education by African students as satisfying
thelir educational goals, differed significantly from those of Asian
gtudents, but not significantly different from the perceptions of
European, North American or South American students.

15. Asian students' perceptions uf American cducatlon ditfered
significantly from those of Europcan students, but did not 18 Cer alpnlli-
cantly from the perceptions of either North American or South American
students.

16. Based on their actual experienceé with American education, the
way students from Europe perceived American education as satisfying their
vducacional goals, did not differ sipnificantly from the perceptionu of
cither North American or South American students.

17. The perceptions of American education by North American
atudents did not differ significantly from those of South American
students.

18, Thé perceptions of American higher education by undergraduate
students did not differ significantly from the perceptions of American

education by the graduate students of all continents.
Recommendations

Based on the findings of the study, the following recommendations
were made:

1. A more extensive stﬁdy including a'larger sample of international
studcnﬁs attending colleges and uaiversities in all fifty states in the

United States should be conducted.
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2, School authorities should send notice of Intent to increase
tuition fees to the sponsors of international students in their
institutions many months in advance of intention to increase the tultion
fee,

3. A plénned program of interaction with the American public and
community should be encouraged by the faculty and office personnel for
international students to enhance a better understanding of American
life.

4, Persons acting as international student advisers should be
knowledgeable of international student unique problems, and should be
able to assist in solving the probléma of foreign students,

5. School administrators should from time to time consult inter-
national students through a planned communication process to find out
their educational needs, and seek some input from them which could
enhance planning educational programs for all kinds of students in the
institution. If school authorities encourage admitting students from
other countries into the school, the interests of those students from
other countries should be protected.

6. General education regquirements should be flexible to allow
students from other countries to choose some courses or substitute other
courses which relate to their needs.

7. Since some international students find it difficult to under-
stand their instructofa during claas lectures or discussions, more
writing skills should be emphasized through'essuy writing and communi-

cation skills.
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P. 0. Box 11581
East Tennessce State University
Johnson City, Tenneasee 37614

Janvary 20, 1982

Dear

1 am a doctoral student at East Tennessee State University, Johnson
City, Tennessee. As a requirement for the doctoral degree, I am conducting
a study on the "International Student Perceptions of American Higher
Education" under the direction of Dr. J. Howard Bowers, a professor of
education at East Tennessee State University. '

I am pleased to inform you that your university has been identified
as one of the fine institutions of higher education in the state of
Tennessee that has attracted a large number of students from other
countries. To carry out the study, I would like to make the following
requests:’

l. Permission to include your international students in the study.
2. A list contalning the current names, classilications, local or
the wniversicy addresses, and the names of the countries of
your Internationnl students (Spring Semester/Quarter, 1982).
I wish to assure you that any information you send to me will be
- treated as confidential, and such information will only be used for the
purpose of this study.

Thank you for your cooperation and prompt attention.

Vary sincerely yours,

Dr. J. Howard Bowers Basaey A. Akpakpan (Mr.)
(Rescarch Director) (Researcher)
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East Tennessee State University
Department ol Supervition and Administration & Bon 15000A o Johnson City, Tennessew 37614 o (635) 529-4415, 4430

February 23, 1982

The Dean of Admissions & Records
Mexphis State University
Memphis, Tennessee 38101

Dear Dean:

On January 20, 1982, a letter was sent to you by Bassey Akpakpan, a
doctoral student, requesting permission to include international students
at your institution in a dissertation study, Since we have not heard

from you regarding this matter, we decided to enclosc a copy of the letter
which was sent earlier explaining the rationale of the study.

Thank you for your cooperation.

Sincerely yours,

J. Howard Bowers
Profesgsor

JHB:sc¢

Enclosure
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) East Tennessee State University
Depariment of Supervivon and Adminisirstion & Box 19000A ¢ Johnmon City, Tennesec 3763 o (6151 9294415, 4430
' February 23, 1982

The Dean of Admissions & Records
Tennessee State University
washville, Tennessee 37202

’

Dear Dean:

nﬁ.Jnnunry 10, 1982, a letter was sent to you by Bassev Akpakpan, a
doctoral student, requesting permission to Include international students
at your institution in o dissertation study. Sinee we have not heard
from you regarding this matter, we decided to enclose a copy of the
letter which was sent earlier explaining the rationale for the study.
Thank you for your ceooperation.

Sincerely yours,

J. Howard Bowers
Professor

JHB: th

Fnclosure
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P. O. Box 11581
East Tennessee State University
Johnson .City, Temmessce 37614

April 19, 1982

Dear

Thank you for sending me the list of international students who are
attending your university. The study 1s in progress now, and you will
be informed of the results when the study is completed.

Sincerely yours,

Bassey Akpan Akpakpan



Austin Peay State Unlversity
Office of Admlusions and Records
Clarksville, TN 37040

Janusry 29, 1962 Clenn S, Gentry
Dean of Adpissions and Recoerds

Mr, ODpssey Akpan Akpakpan Re: APSU foreign student repglstratfon,
P, 0, Box 1158] winter quarter, 1952

East Tennesaee State University )

Johnson Cicty, TH 17614

ear }r. Akpakpan:

In reply to your letter of January 20, 1982, we give you the following
information:

Hama Classi= local Address Country
fication
AKPAN, Nkamanse Udofot 4 C/o V.Hess, Rt.l, Bx.90 Niperia
Cumberland Furnace, TH
) 37051
ARAMBATZIS, Victor Manuel p N 1872 Pardue Ct. Venczuela
Clarksville, TH 17040
ARE, Jullus Ate 2 " APSU, Box ‘7482 Chana
BARR, Christine Mar)orie 4 AP5U, Box 96631 Bahamas
HEH RADDOUR, Nouredine 2 APSU, Box 8114 Harocco
ELOLUM, Samuel Bolarin 2 APSU, Box 6291 Nigeria
LJAGEENI, Samuel Bolarlin 2 APSU, Dox 7924 Hiperia
JUNGANN, lartrmut Bernod 2 ATSU, Box A1HYG fiermany
RHALILI, HMohommod ALl 3 _APSU, Box 6677 Jamaica
HORGEN, Kishore Vongrisar 2 APSi, Box G62) Halaysia
GCBERAHWE, Jamos Onoyioubemuo 1 APSU, Box 5929 Nigeria
OWEN, Peter Newton 1 APSU, Box 6612 ' Australias
PROPERJOHN, Brad Scott 2 AP5U, Box 7388 Auatralia
SAYYARPOUR, Parhad L APSU, Box 5911 Iran
SAYYARPOUR, Farsbad 2 APSU, Box 5042 Iran
SHOYELE, Michacl 1 APSU, Box 5338 ° Nigeria
TURl, Olumuyiwa Akanni & APSU, Box 8007 1
lm:m%u. Crefory Hohort 3 APSU, Box 6142 ga::;:a
WAGNER, Patricia Anpc 2 APSU, Box 6425 Canada
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OFFICE OF ADMISSIONS AND RECORDS
IAIDILE TENMESSEE STATE UNIVERSITY
MURFREESBORO, TN 37132

February 10, 1982

My, Bassey A. Akpakpan

P, O. Box 11581

East Tennessee State University
Johnson City, TN 37614

Dear Mr. Akpakpan:

lu responsc to your request, I am sending you a list of
all of our international students currently enrolled.
I hope this information is helpful.

1 think your rescarch proposal is interesting and
worthwhile and would like to know the result of your
study. Best of luck.

Cordially, .
Lo (0
.)'Eiiz ereé-ﬂailly
Assdistant Director of Admissions
EPR:bab
Enclosuras

UEAN OF ADVISSONY AND RECORDS BUH JA28 8 AIIISSILNS BD8 5555 0 FUHLIGN STUNENT ADWVISING BOS 555 e AECGNDS/HEGISTHATION HI8 5100

——

AR LIMAL FDLUCATIONA aTOHIL Y INSEITaTION
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TENNESSEE TECh
MALCE RSITY

Febr ary 2, 1982

Mr. Bassey A. Akpakpan

P, 0, Box 11581

East Tennesgsee State University
Johngon City, TH 137614

Dear Mr. Akpakpan:

Enciosed [w a liat of the international stuwlunts who are attending
Tennussee Tech for the current quarter, Winter, 1982, This tist
containg the names, student class, and campus address., We are
rorry he we cannot i{nclude the students nationallty. Since
national ity 1s not directory Information, we cannot relcase this
information without the students consent. You may wish to contact
the students yourself and ask for this Linformation {f it is perti-
nent to your rasearch, When we can be of further assiatance to
you, please contact me,

Sincerely,

L

Robart C. Craighea
Director of Records

RCC:nm

Oflice of Admisslons and Records/Tennassec Techno!dgical Universih-
Box 5006/Cookaville, TN 38501/615-528-3317
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East Tennessee State University
Institutional Review Board

Request for Review of Project Involving Human Subjects

TITLE OF GRANT OR FROJECT:

PRIRCIPAL INVESTIGATOR:
' Address:
Phone:

Department:

B om o A sp e ——

——— i m e R o A = P b -

CO-INVESTIGATORS (Name, Department):

DATE SUBMITTED:
ESTIMATED DATE OF ACTIVATION OF PROJECT:
ESTIMATED DATE OF COMPLETION OF PRO.JECT:

FUNDING SOURCE (Requested or Granted):

a. ___ Federal (Agency):
b, Extramural, Non-Federal:
C. Departmental Grant/

Contract Application Deadline:

NEW PROJECT CONTINUATION - Date of Last
Review

TYPE OF REVIEW REQUESTED

Full Review (Reguired if 5a or b, or if Lnvolves subject
risk)

Short review (If no risk, 5c¢ project)

Re—-PEvaluation

——

SPECIAL RISK SUBJECT INVOLVED: (Check all applicable groups)

. Pregnant females Persons under age 18 years
Fetuses . Mentally Incompetant
Prisoners Subjects

' TYPE OF PROJECT OR STUDY (Check most applicable type)

a. Medical-Therapeutic (Evaluation of druygs, treatment protocol,
surgical procedure, ete,)

b. Medical~Non-Therapeutic (Physiological studies, laboratory
analysee of normal blood or other substances)
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c. Behavioral, Non-Manipulative (Evaluation of subject response
to educational methods ¢r material, Psychological profiles,
Attitudinal survey, etc.)

d. Behavioral, Manipulative (Behavior modification, responsc
to stressful stimuli, ete.)

10. ATTACHMENT CHECKLIST

A. NARRATIVE DESCRIPTION OF PROJECT: (Concise, but must Includc
each of following areas)

1. Project Title
2, Place to be conducted
3. Specific objectives of project
4. Summary of project, and copies of any questionnaircs,
' etc. to be administered.
5. Specific role of human subject involved, i.e.
characteristice of study population, procedures used
in selection, what wiil be done to them,
6. Specific risks to subjects, including physical, psycho-
logical and social risks.
7. Benefits expected to subjects, investigators, community,
etc.
8. What inducements, if any, will be offered the subjects.
9. Subject confidentiality (will subject tdentification be
kept confidential; if so, how).
10. Informed consent procedure to be utilized., _
11. Procedure to be followed in handling and reporting
adverse reactions,
12, VYertinent literature references (maximum of ten).

B. COMPLETED COPY OF INFORMED CONSENT FORM (IRB FORM NO, 106).

C. STATEMENT OF APPROVAL FROM SUBCOMMITTEE ON RADIOACTIVE
MATERTALS, if applicable.

D. INVESTIGATIONAL DRUG INFORMATION SUMMARY, 1If applicable.
E. APPROVAL RECOMBINANT DNA COMMITTEE, if applicable.

F., APPROVAL SIGNATURE OF DEPARTMENT CHALRPERSON, DIVISION
HEAD' OR DEAN

11. ASSﬁRANCE OF PRINCIPAL INVESTIGATOR

The information contained in this project review proposal accurately
repredents the activities of this project involving human subjects. I
will promptly inform the Institutional Review Board of (1) any signifi-
cant changes in the project with respect to hunan subject participntion;
(2) any adverse reactions or unexpuctued responscs observed involving
human subjects; (3) any continuatfon of the project activivies beyond
the period stated in this request.

DATE

Prioncipal Investigator



PLEASE NOTE:

This page not included with
original materiat. Filmed as
received.

University Microfilms International
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Department of Supervision and
Administration

P. 0. Box 19000A

East Tenneasea State University

Johneon City, Tennessee 37614

February 20, 1982

Dear Intermational Student,

How do you as the consumer of American higher education perceive
American education? I am pleased to inform you that you have heen
pelected among thousands of international students in the State of
Tennessee to evaluate American higher education of which you are the
direct consumer.

The attached questionnaire is an instrument used in conducting this
study to determine how you, the international gtudent consumer of
American higher education, view American education. Please remember
that your candid opinion concerning American higher education matters
a lot, and it could guide the school administrators in planning education
for you in accordance with your own needs as the consumer and other
international students in the United States.,

Please take a few minutes of your time to complete the attached
questionnaire and mail it in the enclosed pre-addressed and stamped
envelope. You can do it now as you receive the questionnaire; it will
not take more than 20 minutes of your time, However, you can complete
the questionnaire at your convenience, but it should be returned to
reach the researcher on or before March 25, 1982.

Thank you for. cooperation

Very sincerely youra,

Bassey A. Akpakpan
(Researcher)

P.S. PLEASE DO NOT WRITE YOUR NAME OR THE NAME OF YOUR UNIVERSITY ON
THE QUESTIONNAIRE,
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THE QUESTIONNAIRE
PART A
PERCEPTIONS BEFORE ACTUAL EDUCATIONAL EXPERIENCE

Diractions: Please place an X on the appropriate column on the right on
each question to indicate your choice, For example, if you strongly
disagree with a statement, put an X on that column, cte. Number 1 has
been done as an example for you.

Before you start, please circle your classification and your continent:
You are a: Freshman, Sophomore, Junior, Senior, Graduate Student
Your country ie in: Africa, Aeia, Australia, Europe, North America,

South America

Strongly
Disagree
Digsagree
Undecided
Strongiy
Agree

Agree

l., Example: United Stétea is in North America

2., When you were planning to come to the United
States, you had communications with the
director of admissions of your proposed
collegef/university . . . &« « v 4+ 4 o 4+ » &

3. The information which you received about your
proposed college/university was quite clear
'l:oyou....-.-....--......

4, Your proposed college/university was fully
deﬁcrﬂmdtoyou.....-.----...

5. The programs of study in the proposed college/
~ university were described to you . . . . . .

6. You informed your proposed college/university
of your major—what you intended to study in
the United States + + +» +« + ¢ ¢ v o o ¢ o « &

7. While you were in your country, you knew
exactly what you wanted to study--your major,
in American college/university . . . . . . .




8.

9.

10.

11.

12.

13.

14,

15.

16.

17.

18.

19.

20,

21.

The school officiala of your proposed
institution informed you that the school had
your major field of study in the school's
PXOBEAM & & s+ » ¢ s & « o & + ¢ 2 o o & o & o

The school officials informed you of your
responsibilities as a student ., . . . .« « .+

They also informed you of the school's
reﬂpﬂnsibilitiea €O YOU « &+ « 4 & o o o o &

Your main goal (aim) in coming to the United
States was to get an education or go to
chol * .‘ L] L] - . L] L] - L] » * L] L] » L L [ L]

You wanted that education to be in your major
fieldofatudy...............

You have also decided to have a minor field
Of study + & v ¢ ¢ 6 ¢ 0 € 4 4 e 8 s 8o

As a part of your goal (aim), you have plannad
to have a second mAjor .+ o « &+ 4 ¢ ¢ » 2 ¢

You also planned to return to your country
after your studies . + « ¢+ 4 ¢+ ¢ s ¢ s 4 . s

You believed that getting an education in the
United States would enable you to be employed
in your country when you return . .+ « « « + o

The job (employment) which you hoped to get
in your country when you return would relate
to what you studied in America . . .. . . .

You wanted quality education in the United
States as your goal . . + & ¢ ¢ 2 6 o 5 s 4 o

You also imcluded in your goal to get a
bachelor'os degre®@ . « « « « o+ o« « o o o & o &

You also thought of getting other degrees in
the United States « . + ¢ « s & + o ¢ o & o+ &

It was a part of your goal to know the United

Stﬂtes L | L L] * L] L] L] L L] L] . L L L] L L » -

Strongly
Disagree
Disagree
Undecided
Agree
Strongly
Agree

138




22,

23.

24.

25.

26,

27.

28.

29,

30,

.

32,

33.

It was also your aim to meet or know people
in the United States . . + ¢ o« s ¢ = ¢ & & =

People from your country whom you know have
already studied in the United States . . . .

Those people from your country who studied in
the United States have been employed in your
country in jobs (work) relating to their
major-=-what they studied in the United States

You knew that you would be included among the
educated people of your country after getting
an education in the United States . + « . . .

You knew that other educated persons from
your country would accept you when you return
to your country as co—equal academically ., .,

On your arrival in the United States, you had
an orientation with the school officisl(s)
of your college/university . . . « « o+ o« & &

You gained more information about the school
through ordentation . « « 4 ¢« o o ¢ o » & »

Through the orientation, you knew how the
institution is organized . . . .+ + ¢ o ¢ .+ .

The crientation helped you to know where to
getinformation.....-...-.....

You ware informed about the society at your
Orientat 1°n * . * L] * L] L] L] L] L] [ ] L] L L] L] » L]

The orientation helped you to know how to
get information « . ¢« . s ¢ 4 6 e b s e .o .

You were also informed of where to go 1f you

needed halp « + ¢« « o ¢ & o o ¢ & o o o 2 » o

The language you were able to aspeak and write
when you were in your country was English . .

Strongly
Disagree
Disagree
Undecided
'Stronglf
Agree

Agree

139




35,

36.

37.

38,

39.

40.

4l.

42.

43.

44.

-
&~
o
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The information you received while you were
in country about your proposed college/
university was quite satisfactory to you ., .

You would say that orientation you had was
helpfultoyou.-.............

You would gay that you were satisfied with
your orientation. , . .8 4 & % 4 & 8 B ¥ w @

You would say that the information you
received about American education impressed

YOU o & 5 s & o & & 3 & % %+ 5 2 5 5 & = » @

Based on the information you received during
the orientation, you would say that it helped
you in getting adjusted . . + « « « « + s . .

You would 1ike to recommend the same type of
orientation you had for another students from
YOUr COUNLTY & « & & o o o o o o o ¢ o & & o

The information you received while in your
country about American education, or the one
you receilved during the orientation, made you
believe that Amerjican education was what you
wanta@d .« . . s e e s e s s e e e e s s e s

Mention what you liked the most about the information you received
about American education while you were in your country:

Mention what you did not like at all about the information you
received about American education and during your orientation:

What would you like to tell the school adminietrators about the
information you received when you were in your country, and the

one you receilved during the orientation process, or other experiences
before you started classesn?




1.

3.

4,

3.

6.

9.

10.

PART B

ACTUAL EXPERIENCES WITH AMERICAN EDUCATION IN THE UNITED STATES

Please continue as in Part A, thank you.

The textbooks which you need for your classes
can be found in the college/university book-
store or 1ibrary .« « ¢ +» o s o 5 5 s o = e s

The textbooks contain information which you
need for your courses . « « + 4+ 4 ¢ 4 s o ¢

The textbooks recommended for your classes or
courses are modern (written during the 1960s
t0197oﬂandup)....-.........

The textbooks recommended for your courses
contain relevant information (information
that pertains to your courses) . . . « « + .

The textbooks recommended for your courses
are within your level of reading (you can
readthEtextbooks)-....-.......

The textbooks recommended for your courses
are within your level of understanding (you
can understand the contents) . . . « « .+ « &

You have been taught by your instructors how
tousethEIibrary T e 8 s 4 & s & s s & B 8

Library personnel do assist you to get
information in the 1ibrary L T R Y R T

You like to agk the library personnel to
asglst you get information youneed . . . . .

You now know where to locate any information
you need in the library . . « « + + + + &+ - &

During the class lecture or ingtruction, you
can understand your instructors or professors
very well . . ¢ ¢ v 4 ¢ s s 0 3 8 e 8 0 s 8 s

Strongly

Disagree

Disagree

Undecided

Agree
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Strongly
Agree




12,

13.

14,

15,

16.

17.

18.

19.

20.

21,

22,

Class lectures, instruction, etc. are in most
cases relevant to your studies oxr need
(pertain to your studies) . . . . + ¢« 4 . . .

You would conclude that you learn a lot from
the teaching of your instructors (in most
cases, up to 50 percent of the time) . . . .

Your inatructorslprofeqnors know that you are
not from the United States, so they take time
to explain things to you . . . + + ¢ + &« + &

Most of your instructors/professors (more
than 50 percent of them) are nice and
friendly to you and other students . . . . .

Most of your instructors/professors (more
than 50 percent of them) are always willing
to help you learn and understand what ie
taught‘...-.....-..........

You f£ind outside assignments (term papers,
etc,) relevant to your needs or your studies
(pertain to your needs or studies) . . . . .

You always seek to know the actual require-
ments by asking your instructors/professors
questions for 31ﬂrity S 5 8 & & & b B & & s @

You have been teught how to write a term
paper by an instructor . . . 4 4 e o o4 .

You find most of the American students (up
to 50 percent of them) to be very friendly

American students with whom you study or have
clasges with like to help you if you need
help in connection with your studies . . . .

The school administrators, office personnel,
etc. are always willing to help you 1f you
need help from them (up to 50 percent of
them).-oooooon--noociaona

Strongly
Disagree
Disagree

Undecided

Agree

Strongly

Agree




23,

2%,

25,

26.

27.

28,

29.

3o,

1.

32,

The school administrators (up to 50 percent
of the time) consult you to find out your
educational needs . + « + ¢ ¢ ¢ ¢ ¥ 2 o= s . b

Before tests/examinations are given, your
instructors/professors always (up to 50
percent of the time) announce the testa in
AdVANCE & + o ¢ o o s 4 4 5 o 8 s 1 s e s s e

You find the tests which you take in your
courses relevant to your studies {pertain to
yﬂur ﬂtu‘liea) L] L] L] L] 4 L] 4 * L] L] L] L] L] L] L] L]

Those tests (up to 50 percent of the time)
cover what you were taught . . . . + . « +

You would say that the teasts {up to 50 perc§nt
of the time) are within your level of
educatdon . . 4+ 4 v 0 4 d e 8 s e s s e s e

You f£ind the tests (up to 50 percent of the
time) to be challenging to you . . .+ « . .« &

Your instructors always {up to 50 percent of
them) release the test results after you have
taken the tests to you within one to two

WeekB & v 4 4 4 4 s b s e s e e e e e s s

The test results in most cases {up to 50
parcent of the time) reflect your level of
performance or actual performance . . ¢ + «

If you are not satisfied with you test results
your instructors always (up to 50 percent of
the time) are willing to discuss your grade
and examination materials with you . . . . .

Based on your experiences with American higher
education in American colleges and univer-
pities, you would now say that the education
which you have been receiving is what you
"ﬂuted [ ] L] L] . L] L] L] 4 L] L] L] » L] L L] L[] L[] L] L]

Strongly
Disagree

Disagree

Undecided

.Agree

143

Strongly
Agree




33.

34,

35.

6.

37.

38.

39,
40,

4l.

42,

You would say or conclude that you are quite
gatisfied with American education which you
have been receiving from American
institutions--colleges/universities . . . . .

You would conclude that so far, the education
which you have received in American colleges
and universities will help you to meet your
educationalgoals.......-......

You would say that you will be employed in
your country when you returfl . . . « o o+ s+ o

You would conclude that the job/employment
which you will get in your country when you
return will be in an area which relates to
what you studied in the United States—-your
mj or * » * 4 Ll L] 4 a L] * L] L L] L] L] L] , * * L]

You would conclude that when you return to
your country, you will be accepted by other
educated persons in your country as co-equal
academically . . . ¢ 4 f ¢ e b 6w e v s e

You would like to recommend other persons
from your country to come to the United States
togetaneducation..-...-......

You would like to return to the United States
some day for more education . . . , + . .+ «

You would say that you can speak and write
English language very well . . . . , . . . &

Strongly
Disagree

Disagree

Undecided

Agree

144

Strongly

ree

Mention certain things which you like the most about American

education based on yotir personal experience:

Mention what you do not like at all about American education based

on your personal experience:
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43, Circle the kind of tests/examinations which you like or prefer:

a. Objective type of tests consisting of multiple choice, true and
false, etc.

b. Essay type of tests or subjective type consisting of essays,
ghort answers, atc.

44, Are there other factors regarding your higher education experiences
in the United States which you would like to share with university
officials? If so, please write them below:

THE END

THANK YOU SO MUCH FOR TAKING YOUR TIME TO RESPOND TO THESE QUESTIONS.

PLEASE PUT IT IN THE ENCLOSED ENVELOPE AND MAIL IT BEFORE DEADLINE.
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1.

3.
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Statistical Formulas

Raw acore formula for computing Pearson Product-Moment (r)
Correlation Coefficient :

REXY - EXIY

\/ INEXZ - (2X)%) [veY? - (v)?)

Fisher's t~distribution formula for computing the test statistics
and degrees of freedom

Cochran and Cox's formulas for computing the standard error of
difference, test statistic and adjustment in the degrees of freedom

2 2
a, ai'l - X, 5 Sy (Standard error
S + _— of difference)

nl nz

(Test statistic)

]

s._ - —

y X
-2 -2
Ceo df = (s + 8,°)
5, -4

- 2 (Degrees of
freedom)

(eg 22%/n +1) + (o2 / (g 4 1

X
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Raw Scures for All Continents on Parts A (X)
and B (Y) of the Questionnaire

North South
Africa Asia Europe America America
Subjects | (X) (@M | B M| X @} X @@ ®
1 181 188 | 133 128 93 94| 100 137 {159 176
2 142 152 | 135 154 | 114 137| 164 132 | 124 154
3 125 170 | 122 136 | 130 168 138 144 | 135 18]
4 141 150 | 146 164 | 149 186 116 150 | 119 lo¥
5 173 149 | 141 136 | 165 160| 167 178 | 156 181
6 144 156 | 137 143 | 131 163| 166 187 | 163 130
7 185 186 | 148 157 | 151 157 122 140 | 172 169
8 183 185 | 158 151 | 130 162 146 142 | 164 195
9 142 142 | 159 189 | 127 164| 115 138 | 127 152
10 129 171 [ 159 151 | 175 173 162 170 | 164 150
11 147 178 | 150 2140 | 168 179 99 140 | 132 162
12 121 142 {115 2120 | 170 176 | 196 183 | 128 105
13 153 180 {131 159 | 186 187 | 164 179 | 155 170
14 174 167 | 150 135 | 138 154 176 161 { 160 137
15 139 170 | 127 126 | 136 161 | 158 154 [121 139
16 142 156 [ 129 153 | 168 164 |[_147 _146 .| 130 159
17 150 158 [ 130 138 | 172 172 {2336 2480 {155 152
18 171 187 | 156 163 | 115 153 | = |157 148
19 124 152 | 159 156 | 166 154 144 132
20 171 168 | 122 136 | 116 136 131 151
21 125 149 | 149 178 |2900 3200 149 183
22 145 192 | 126 143 | 245 _160
23 167 153 | 147 178 3190 3454
24 150 176 | 133 145 | T
25 169 165 | 147 142
26 114 166 | 147 148
27 121 137 93 74
28 172 165 | 120 147
29 154 173 | 103 135
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North South
Africa Asia Europe America America
Subjects Xy @ [ @ [ @[ & @ | &K ()

30 149 138 | 143 136
31 158 144 | 142 148
32 164 162 | 120 168
33 179 172 | 127 138
34 115 135 | 137 136
35 152 160 | 172 180
36 135 160 | 101 124
37 167 162 | 154 154
38 127 152 {133 155
39 169 162 | 160 168
40 108 173 | 130 149
41 _173 180 | 122 178
42 6150 6683 | 149 146
43 - T 170 189
44 130 121
45 163 160
46 152 166
47 143 172
48 153 149
49 150 171
50 146 148
51 128 105
52 162 157
53 142 147
54 149 169
55 | 150 136

7700 8193

» Total
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VITA
BASSEY AKPAN AKPAKPAN

Perscnal Data: Date of Birth: September 27, 1948
Place of Birth: Ikot Osong, Uyo, Nigeria, West Africa

Education: Schools attended and educational accomplishments

St. Paul's Comm. Secondary School, Aba, Nigeria, 1962-66
West African School Certificate (WASC)
School Certificate of the Royal Soclety of Arts,
London, England
Stage 11 Intermediate, RSA, London, England
Intermediate Certificate, Corporation/Chartered
Institute of Secretaries, London, England

North Texas State University, Denton, Texas, U.S.A.,
1973-75 (undergraduate) _
Bachelor of Business Administration (BBA), Major -
Accounting; Minors - Business Adminiatration and
French

North Texas State University, Denton, Texae, U.S.A.,
1975

East Texas State University, Commerce, Texas, U.S5.A.,
1976-77 (post graduate)
Master's of Business Administration (MBA),

Major - Business Administration; Minor -~ Accounting

East Texas State University, Commerce, Texas, U.S.A.,
1977-78

East Tennessee State University, Johnson City, Tennessee,
U.8.A.,, 1979-82 (post master's)

Specialist in Education (Ed.S.), Major - Educational
Aduinistration and Distributive Education

Doctor of Education (Ed.D.), Major - Educational
Administration

Professional Certificates and other accomplishments:
~Certified by the State of Tennessee as teacher in
Distributive Education and French, School
Adninistrator/Principal, 7-12, and eligible for
certification as Superintendent of Schools

-Exempted from Parts A and B of the Examinationa
of the Assoclation of the Certified Accountante,
London, England

-Attempted CPA Examinations in 1978 in Texas, U.S.A.
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Professional French and Geometry Teacher, Nigerian Christian
and Other Work Secondary School, Abak, Nigeria, 1967-68
Experience! French Teacher, Bursar/Treasurer, employed by the

Ministry of Education, Calabar, Nigeria, to work at
Nigerian Christian Secondary School, Abak, Nigeria,
1968-71

Apartment Manager, Commerce, Texas, U.S.A.,, 1977-78

Various positions at Sherwood Medical Industries,
Commerce, Texas, 1976~79

Doctoral Fellow, Department of Supervision and
Administration, College of Education, East Tennessee
State University, Johngon City, Tennessee, 1980~82

Honors and Certificate of Merit for Outstanding Performance as a.
Awards: ) leader - General Prefect at Secondary School
Dean's List for acholastic performance
$250 for scholastic performance, at East Texas State
University, Commerce, Texas, U.S.A.
Plaques - 6, for different occasions

Publications: Published an article in the Communicator
Co-editor of Communicator

Organizations:  President, Busineass Club, 1972-73
Member, Accounting Club, 1972-75
Marketing Club, member, 1976-78
Badminton Club, member, 1973-78
Youths Organization, member, leader and secretary, 1967-71
African~American Educators to Africa, member, 1977-82
Doctoral Seminars, vice president, 1980
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