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ABSTRACT

The Characteristics of School Culture That Influe@ollege-Going Rate for High School
Graduates in the Northeast Tennessee

by

Annie M. Kariuki
The purpose of this study was to explore the charatics of school culture that influenced
college-going rates for high school graduates nth@@ast Tennessee. The study involved one-to-
one interviews with selected high school teacheds@incipals. Six high schools in northeast

Tennessee were used in the study.

The significance of this study was to generatecaiggled theory that could be used to explain
the characteristics of school cultures that wefecéf/e in supporting students’ college-going
rates. This knowledge could be used to inform lsigfiool principals, school boards, state

legislatures and other government bodies, andgedl@and universities.

Findings in this study indicated that effective ®als needed to establish a school culture that
exhibited 5 major characteristics. These majorattaristics helped schools improve students’
performance, they helped improve students atteredate and reduced students’ drop-out rate,
and they improved student college-going rate. Tohhdacteristics were: (a) communicating
high expectations to all stakeholders, (b) buildangtrong learning community, (¢) promoting

positive partnership with parents in the educatibtheir children, (d) establishing partnership



with local industries, colleges, and universitisd (e) focusing on students’ ownership of their

learning, students’ performance, and students’icoation to higher education.

The conclusion made from this study was that comeoating high expectations for stakeholders
needed to be combined with support for stakehol@sysecially for teachers and students, in
order to maximize their potential to achieve higialg. Successful schools also needed to
establish knowledge base for a community of leariEne learning community would
encompass those areas that made the most impatiiaents’ learning. These were: (1)
knowledge supporting growth for the corporate fagyR) knowledge supporting growth and
orientation of new teachers, and (3) knowledge sttppg positive partnership with parents in
the education of their children. Parental involveira the education of their children played a
major role in improving students’ attendance ra¢ducing the drop-out rate, and supporting

students’ college-going rates.
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CHAPTER 1
INTRODUCTION

Throughout history, education has been used akialegor human progress and social
opportunities. Unfortunately, many high school stnis do not complete high school and many
of those who graduate choose not to continue watgecondary education (Greene & Forster,
2003). Today’s educators are charged with the respiities of ensuring a safer learning
environment for all students, for promoting highatity education, instilling high expectations
for students’ performance, supporting self-diredezdning, promoting life learning skills, and
inspiring students’ to continue with postsecondadyication. The complexities for educating the
mass have greatly increased. A study conductedrbgrGand Forster to determine public high
school graduation rate and college readiness ithieed States found that only 70% of all high
school students in public schools graduate. Thaystiso indicated that only 32% of high school
graduates leave school qualified for college. Rnevistudies, such as that conducted by
Macunovich (cited in Chamberlain & Franklin, 19%7glicated that economical reasons dictated
who continued with higher education. However,shely by Greene and Forster concluded that
neither inadequate financial support nor lack &fragtive action policies could be blamed for
students’ lack of motivation to continue with higleelucation or for lack of preparedness for
higher education.

Information from the National Center for Higher Edtion Management Systems
(NCHEMS, 2007) also support Greene and Forsterugttazh rate and even suggested a

relatively stable, national graduation rate sir@eytear 2000. NCHEMS indicated that the
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national average rate for high school graduatiomfthe year 2003 to 2005 was 67.7%, 69.7%,
and 68.8% in that order.

NCHEMS (2007) also indicated a stable, nationdega-going rate since 2000. The
national college-going rate for students comingatly from high school was 55.7% in the year
2004, 56.6% for the year 2002, and 56.7% for tlee 2800. Based on these figures, it can be
generalized that almost half the number of those griaduate from high school fail to continue
with postsecondary education. Therefore, if apprately 70% graduate, according to
NCHEMS and Greene and Forster (2003), then onlyoaqapately 35% continue with
postsecondary education. In the long run, the nummbleigh school students who do not
continue with higher education becomes large. Astioered, Greene and Forster found that
only 32% of all high schools graduates were quedifior college entrance. Further, their study
concluded that students who failed to plan forllege degree were less likely to gain full access
to the country’s economic, political, and sociapogunities. Although these researchers
concluded that the majority of students that fattedraduate or continue with postsecondary
were African-American or Hispanics, it was cleaattbtudents from all races were affected if
only 70% of all high school students graduated, @mg 32% of those graduates were actually
ready for college entrance.

Many researchers, including Bandura (1993, 199&galand Peterson (1999), Fullan
(2001), Hoy and Miskel (2005), and Renchler (198)e indicated that school culture plays an
important role in enhancing students’ achievemiamitding students’ confidence to complete
high school, or strengthening efficacy beliefs alpmitential to succeed if they continued to

college. Further, these researchers believed seupoinistrators played a major role in shaping
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effective school cultures. Bandura used the teffreigcacy to denote human motivation to
undertake important projects in life. Kariuki andi$@in (2003) asserted that motivation was a
function of a person’s self-confidence. Self-eftigagan be defined as a person’s judgment that
he or she is capable of organizing and carryinglmaiplan of action necessary to achieve a
certain level of performance successfully. Alonig tine, collective teacher efficacy was
reported to play a crucial role in enhancing stisieachievement and building their confidence
to complete high school.

Whereas safety issues, quality of education, anahpeters for high expectations were
factors indicative of direct institutional influees on students, students’ efficacious
developments were indirect consequences of theoBnggrocesses the students received.
These schooling processes symbolized the schaoireuhrough which individuals were
nurtured and by which their confidences and conmuéts were developed. Deal and Peterson
(1999) asserted positive school cultures had thenpial of influencing and transforming
negative school attitudes to positive ones. Ban(L®83) declared that collective teacher
efficacy, which signified a positive school cultuhad a greater impact on students’ achievement
than socioeconomic status. Along this line, Resic{l1992) emphasized that there was a
positive correlation between school culture, staslenotivation to learn, and students’
achievement. Therefore, these researchers wendgiagsbat support for a strong school culture
could be the best option for improving students$iiaeement, improving the graduation rate, and
enhancing students’ college-going rate than angrdtrctor.

Research also indicated that school culture playedjor part in supporting experiences

of new teachers. In a study completed by Young [28®investigate how elementary
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principal’s beliefs and actions influenced new teats experiences, approximately 30% of first
year teachers were reported to leave their joles #fe first year. Another 14% migrated to other
schools or new districts after the first year. Shely indicated that the nature of induction
processes, the degree to which principals offenmegtidor indirect support to new teachers, and
the degree of instructional assistance new teacheesved from their mentors and colleagues
played an important role in determining their stay.

School culture was also credited for enhancingegwdll support that characterized a
professional culture. Newmann and Associates (1686¢luded that successful schools
flourished in cultures where student learning vieesrhain focus, where professional
commitment and expectations of student performarasehigh, where communication among
professionals was open, and where the social stfigagach other and search for innovation
was high. Along this line, Fullan (2001) noted thedfessionals supported each other collegially
by sharing knowledge. Knowledge sharing could biéform of instructional materials, ideas,
and innovations. Further, professionals frequepdisticipated in school-wide-decision-making
(Hoy & Miskel, 2005). The culture exemplified byese researchers, could, therefore, be
described as a professional culture; Bandura (19937) refers to it as the normative culture.
Consequently, it can be deduced that in profesbmitures, individuals supported each other in
many ways including sharing instructional materialgring in ideas and innovations such as
integration of classroom technology, and they pgodited in many school-wide-decision-making
processes. Further, professional cultures madestleiarning their primary focus, and teacher
commitment as well as collective teacher efficagyawhigh. Fullan maintained that collegial

support and collaborative activities were a wapwifding knowledge or another way of
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achieving professional development. Along this,li8enge (1990) emphasized the importance
of a learning organization as the antecedent 8ucaessful organizational culture. Both Fullan
and Senge asserted that learning organizationsdhédpstrengthen employees’ relationships and
to create a meaningful culture. Further, schooliaginators within professional cultures

learned to tap into their highly qualified professls for problem-solving strategies, innovative
ideas about school programs, and other decisionagakrategies (Fullan; Owens, 2001).

Schools with strong cultures were also more likelyntegrate the use of technology for
classroom instruction and for communication withepds than those with weak cultures.
Research supports the fact that use of technolarggldiss instruction supports student learning
styles and helped to enhance their learning. Aesuconducted by Levin and Arafeh (2005)
indicated that about 87% of the youth between da@ebfrough 17 used the Internet. That's
about 21 million of this age group. The study coméd to show that about 86% to 88% of youth
within this age believed that the Internet helgesht to do better in school. Use of computers
and Internet has also been associated with imprsteeténts’ reading and writing. About 78% of
the youth in the study reported using the Intefoeinstant messaging or emails to talk about
homework, tests, and schoolwork.

Schools with a strong culture were also a learointure. As mentioned, Fullan (2001)
maintained that schools with strong cultures wéneng in collegial support and were highly
collaborative. Therefore, collegiality and collahtive activities were a form of knowledge
building or a form of professional development. taes who were technically savvy or who
were strong in some areas supported those whonetia the areas. Both Senge (1990) and

Fullan highlighted the concept of learning orgatiaas as the antecedent for successful
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organizational cultures. In this concept, Sengeleragzed the importance of the inter-
independence that developed or the organizationaricohesion as people learned together.
The idea of learning institutions, however, mayéarviginated with Deming (2000) who offered
these ideas as early as the 50s. According to t8eDdpartment of Education (2006), ongoing
professional developments were considered cruaiarisuring continuous school improvement.
Because of this, all states now mandate that teadhiill some stipulated number of hours in
professional development. Based on these ideeanitherefore be deduced that professional
cultures were those that shared instructional nas$eideas, or innovations, that participated in
other forms of professional development, and tbatributed their ideas in decision making.
Strong school cultures also connected well wittepts. Research supported the fact that
parents’ involvement in the education of their dreh improved students’ behavior and
achievement (Henderson & Mapp, 2002). Parentallevoent also played a role in students’
attendance and graduation rate. Deal and Petel988) emphasized; “only when a solid and
positive partnership prevails between schools amdmis will education flourish” (p.132). These
authors also noted that it was important for scheadiose primary focus was educating students
to narrow the cultural gap that often arose betvtkerschools and parents or between the
schools and the community in order to support daerling of students. Unfortunately, not all
school cultures supported a strong partnership patients or a professional culture that centered
on students’ learning and achievement. As noteddoyand Miskel (2005), “organizational
cultures [could] improve or hinder the effectiveme$ an organization” (p.163). The goal of this
research was to explore the characteristics oketBokool cultures that instilled high students’

confidences to embark on postsecondary educatamdbcultures that consistently achieved
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high rates of students’ enroliment for postsecopéaucation, all things being equal, were
considered effective. The goal was to develop ampled theory for explaining the
characteristics of such schools.

Statement of Problem

A study conducted by Greene and Forster (2003rateld that students who failed to
plan for college were less likely to gain full assdo the country’s economic and social
opportunities. The problem was about 30% of stuslesiio entered high school dropped out
before graduation. Greene and Forster’s studyiatioated that many graduating high school
students did not take the college entrance exaimige wet another group of students with high
GPAs, high achievement scores, and good classmguekiose not to apply for college. Among
those who chose to continue, many were ill prepat@®o freshmen for all institutions were
reported to take remedial courses in the year 2001.

Information from the NCHEMS Center (2007) confirm@ceene and Forster (2003)
study and indicated that a total of approximatélyedstudents did not continue with
postsecondary education. Furthermore, in regandinority students, Greene and Forster
indicated that lack of financial aid or lack ofiaffiative action policies could not be blamed for
students’ lack of motivation to continue or forithack of preparedness. However, from a
general point of view, the fact that only 70% dfstlidents who entered high school graduated,
and the fact that only 32% of those who graduatekwollege ready implied the problem was
wide spread. Therefore, the question about howdtivate high school students to complete
high school, to achieve better college entranceesc@and to become inspired to continue with

postsecondary education was considered importaeixfdoration. Many researchers, including
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Bandura (1993, 1997), Deal and Peterson (1999ai-(2001), Hoy and Miskel (2005), and
Renchler (1992) have indicated that school culplaged a major role in enhancing student
achievements and building efficacy beliefs aboatrthbilities to embark on major projects in
life, including continuation with postsecondary edtion. The purpose of this study was to
explore the role of school culture in supportinfjexge-going rates. However, because students’
retention rate and achievement were also tiedutbesits’ college-going rate, these factors were
also indirectly explored.
Statement of Intent

The intent of this study was to develop a theoa¢fimmework to explain the
characteristics of effective high school culturesupporting student college-going rates. The
intent was to generate the theoretical frameworkxploring the perceptions of teachers and
principals about what constitutes an effective stlealture for enhancing college-going rates.
Six high schools in northeast Tennessee were aseéevelop the theoretical framework.

Research Question

The overarching research question for this study. Wéhat were the characteristics of
school cultures that became effective in supposingents’ continuation to colleges and
universities?

Statement of Significance

Most previous studies about school culture werthénquantitative format. Few, if any,
used qualitative research method to explore thegpéions of educators about what constitutes
effective culture and to develop an explanatoryeswd based on the findings. The significance

of this study was to generate a grounded theoyctindd explain to high school principals and
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school boards the characteristics of school cudtthiat were effective in supporting students’
college-going rates. High school principals cousé this information to improve their school
culture with the hope of increasing student colggeng rates. They could also use this
knowledge to strengthen parental involvement ingthgcation of their children with the goal of
improving students’ attendance and retention sitelents’ behavior and achievement, and in
general, improve the teacher-parent relationshipo8l boards and state legislatures could gain
insights as to how they could influence the essabfient of effective high school cultures
through school policies. State and local schootd®aould increase support for appropriate
professional development programs, support fomboltative teacher planning time, support for
integrated curriculum planning time, and supporttéachers’ input. They could also increase
their support for school-integrated technologiesribance students’ learning and for increasing
communication with parents. Stakeholders, busirgesdemni, and members of the community
could determine effective ways to support schdaisugh their participation and donations,
especially for software and other instructional enials that support classroom instruction.
Colleges and universities could use this knowlegdgeartner with high schools, to inform about
essential courses for college entrance, and tageomcentives for students to complete high
school and apply to their colleges or universities.
Scope of the Study

The researcher interviewed 36 teachers and nineipails or assistant principal in six
high schools in northeast Tennessee. The purpabe d@fiterviews was to explore the
perceptions of these educators about the relatipfstween the school culture and college-

going rates and to generate a theoretical framewabokit the phenomenon.
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Definitions of Terms
For the purpose of understanding the way some wanrdphrases have been
used in this study, a list of definitions was adbdetbw:

Theoretical frameworkthe structure of main ideas, major concept&egrvariables, and

how they are interrelated into a theoretical model.

Purposeful samplingsample based on some predetermined criteriavibig expected to

produce maximum results. In this case, the preawted sample was expected to

produce maximum variation of viewpoints (Merriar898).

Effective school culture For the purpose of this study, effective schmdture was

defined as the culture that was effective in suppgistudent learning and graduation.
Therefore, student retention rate, graduation rates of students who achieved good
scores in college entrance exams, and rates aérssidvho continued with postsecondary

education all became factors.

College-going rate the percentage rate of students’ going to celemnd universities
(Chamberlain & Franklin, 1997).

Student achievemenstudents test scores based on such standaelaets as the ACT

or SAT, test scores recognized for college entraflts®, high students’ GPA and high-
class ranking were indicative of students’ achiespis.

Motivation: an internal state that stimulates, directs, mathtains behavior

(Hoy & Miskel, p. 156). The level of stimulant cauhlso intensify behavior or sustain
perseverance. The stimulant could be derived frdnmsic rewards such as personal

interests, satisfaction in a job well done, enharexd of personal values, or achievement.
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It could also be derived from external stimulantshsas grades, recognition, meaningful
involvement, and other incentives.

Self-efficacy a person’s personal judgment about his or apability to organize and
execute a course of action that is required tore#t@ertain level of performance (Hoy &
Miskel, 2005, p.150).

Collective efficacy the shared perceptions of teachers in a schabthe efforts of the

faculty as a whole will have a positive effect tmdents (Hoy & Miskel, 2005, p.176).

Postsecondary educatiorthis term was used synonymously with higher atlan. The

term referred to education beyond high schools.

Professional cultureprofessional culture was defined as that culinere teachers

supported each other in many ways, including shasfrinstructional materials, ideas
and other innovations, and that participated inyrsamool-wide decision-making.
Professional cultures made student learning thenrgry focus, they held high
expectations for all stakeholders, they maintasteong social support with open
communication, and they were committed to the $eafmew innovations.

Professional developmenteferred to individual teacher’s growth planoorthe whole-

staff improvement plan. Collegial support and mather collaborative activities fulfill
the individual growth plan as teachers share idegs, teaching strategies, or materials.

Parental involvemenpatrticipation of parents in the education of tlogildren. The

degree to which parents were expected to parteipdiffered with schools.

A learning communityfor the purpose of this study, a learning comryuwias

defined as a community where everybody was a leafinerefore, the students, parents,
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teachers, and the principal were involved in anlieg that sought to improve students’
performance, growth, and achievement. Therefdirtheavarious learning projects that
kept these stakeholders learning were part ofedu@ming community.

Student ownership of their learninghen students develop value and love for educatio

so that they become self-directed in their learn@mgage in self investigative strategies,
and seek to prioritize their time. The end resditdd be that students engage in learning
because they enjoy it and find value in it andbextause parents, teachers or tests are
dictating their will to learn. This does not imglging away with standards.

School visionthe governing moral principle or philosophy tgatdes the school

mission.

Making coherencan this study, the term ‘making coherence’ wasdiw refer to the

state of increasing understanding, helping to ns&kese, or showing the rationale behind

the many school activities outside the teacheiimany load. Seeking to make coherence

in an organization, therefore, implies providingemeral understanding of what is going

on in the organization and the reasoning behindltierent practices. Helping to make

coherence could imply showing the congruency betvegeschool’s activities and its

ultimate goal or vision, and showing consistencthefvalues being upheld.

Study Limitations and Delimitations

This qualitative study was delimited to teacherd jrincipals in selected high schools in

northeast Tennessee. Because the generation thietbietical framework was based on

purposeful sampling, the results could not be gdizexd to other populations. However, the
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concepts derived from the theoretical frameworkdde used to develop a follow up survey for
guantitative study in future.
Overview of Study

This study had five chapters. Chapter 1 contathedntroductory part of the study. In
this section, the researcher introduced the readarevious research relevant to the research
topic about student college-going rates. This saciso covered the statement of the problem,
the statement of intent, the research questiorstdtement of significance, the scope of the
study, study limitations, delimitations, and theeoxrew of studyChapter 2
covered the literature review pertinent to the ¢ayistudy, while Chapter 3 explained the
methodological sequences used or the research daéZhapter 4 contained the process of data
analysis leading to the development of the thezaieframework. Chapter 5 had the study

findings, recommendations, and conclusions.
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CHAPTER 2
LITERATURE REVIEW
General Review

Today’s educators are facing greater challengesetiar before. They are expected to
provide a safe learning environment for all studeantd to provide high quality education that
supports student achievements. Unfortunately,able éf motivation for many high school
students to even graduate has been pressing hadlecators. In a study completed by Greene
and Forster (2003) many high school students di¢domplete high school while a majority of
those who did choose not to continue with highercatlon. The study indicated that college-
going rate was only 32 %.

Information from the National Center for Higher EEdtion Management Systems
(NCHEMS, 2007) supported Greene and Forster lowugton and college-going rates. A
comparison of the graduation and college-going frata the years 2000 to 2005 seem to
indicate constant rates within the 5 year periaterestingly, the study by Greene and Forster
also indicated that inadequate finances or lac@ffaimative action policies were not the reasons
students failed to pursue postsecondary educaiqnevious study by Macunovich, cited by
Chamberlain and Franklin (1997), had indicated étanomic reasons dictated who continued
with higher education. However, Green and Forstensed to imply that students’ lack of
motivation was the main reason students failedtdicue with postsecondary education. They
cited previous studies as indicating that “sig@ifitnumber of students with high GPAs, [high]
test scores, and [high] class rank[ing] did notgoollege” (p.4). Greene and Forster insisted

that students who failed to plan for a college dedailed to gain full access of economic,
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political, and social opportunities. If college edtion was considered important for ensuring
full access to economical and social opportunities,question about how to motivate high
school students to not just complete high schobtdalso continue with postsecondary
education needed some answers.

Many researchers including Bandura (1993), DealRatérson (1999), Fullan (2001),
Hoy and Miskel (2005), Newmann and Associates (1,99@en (2001), and Renchler (1992)
identified school culture as the main factor betsndcessful schools in enhancing student
motivation to learn, student completion of high@alh and student continuation with
postsecondary education. Renchler emphasizedihabtrelation between school culture,
student motivation to learn, and student achievenvere high. Bandura in his study about
collective teacher efficacy, a major componentftdative school culture, concluded that
collective teacher efficacy was the best indic&oistudent achievement and that it had a greater
impact on student performance than socioeconoratost

Hoy and Miskel (2005) and Kariuki and Wilson (20@8yued that motivation was a
function of self-confidence. Bandura (1993, 1990 that student efficacy to embark on
major projects in life was tied to previous sucess3 herefore, students' successes and
achievements in high school would be tied to th#ficacious beliefs that they can successfully
cope with postsecondary education. Bandura reféorénis component of efficacy as mastery.
Consequently, students who perceived success forp@nce as a function of personal effort,
and not mare luck, were more likely to believe ttiediort will affect their successes in college

entrance examinations such as the SAT or ACT asaseluccesses in colleges and universities.
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Not all school cultures were effective in nurturstgdents’ confidences. Hoy and Miskel
(2005) maintained that there was a high correldtiemveen organizational culture and its
effectiveness: “strong organizational culture [@umprove or hinder the effectiveness of an
organization” (p.163). In their book, Deal and Psbd@ (1999) have indicated a contrast between
good school cultures and some toxic ones thatdowen student self-confidence instead of
building it. Along this same line, Renchler (19@3kerted that positive cultures play a critical
role in supporting students’ attitudes, motivatiodearn, and achievements. Deal and Peterson
concluded, “cultural patterns are highly enduringye powerful impact on performance, and
shape the way people think, act, and feel” (p.4).

Definition of School Culture

Several authors have different definitions for erdt two of which are noteworthy. Ouchi
(as cited in Hoy & Miskel, 2005) defined “organimetal cultures as symbols, ceremonies and
myths that communicate the underlying values atiéfs&(p.165). Schein (also cited in Hoy &
Miskel) defined culture as a “deeper level of bassumptions, values, and beliefs’ that become
shared and taken for granted as the organizatiotnees to be successful” (p.165). The
definition from Deal and Peterson (1999) was algeealing. School culture can be understood
as the:

unwritten rules and traditions, norms, and expewiaf that seem to permeate everything:

the way people act, how they dress, what theyaitut or avoid talking about, whether

they seek out colleagues for help or don’t, and keachers feel about their work and

students” (p. 2-3).

Owens (2001) defined organizational culture as tiganization’s dominant values...
basic assumptions and beliefs ...and as the philgsthyi guides” (p.145). The easiest and
most concise definition was offered by Bower, citgdDeal and Peterson (1999), “the way we
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do things around here,” (p. 3). Based on all tliegmitions, it can be deduced that an
organizational culture was manifested through shaatues, norms, beliefs, expectations, and
assumptions that were communicated through symbetemonies, myths, stories, and
traditions, causing members of the organizatiobpettome united and their organization to stand
out as a unique entity from others. Newmann andéiates' (1996) concept about the
professional culture suits this description well.

Newmann and Associates (1996) in their study abolibol success concluded that a
professional culture flourished where students’aay was the main focus; where professional
commitment and expectations for students’ perfogeamas high; where there was open
communication and social support among the empk)yaal where there was search for
continued improvement. Fullan (2001) emphasizeddes for building knowledge through
collegial support and collaboration. These includledring of instructional materials, sharing of
ideas, and, in general, developing the attitudeafmwork. Deal and Peterson (1999) and Fullan
also pointed to yet another crucial element foostieulture, the school vision.

School Vision and Commitment

Senge (1990) and Fullan (2001) both advocateddhders develop a personalized,
idealized vision about where they wanted their pizigtion to go. Senge emphasized that this
vision needed to be inspirational enough to keagdes striving to attain its ideals and causing
faculty to embrace it as their own. Deal and Petef4999) and Fullan strongly asserted that
school vision needed to be morally driven and gedten a culture of students’ learning.
According to Owens (2001), leaders with inspiragiovision were expected to sell its ideals to

others, to generate support for the vision, aridgpire followers to embrace it as their own.
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This was the strategy used by Gandhi and MartihéuKing. Northhouse (2004) indicated that
transformational leaders had an idealized visian ithspired followers to commit to its ideals.
The more convincing the vision, the greater thepal it held to inspire followers’
commitment. Fullan held this same viewpoint wherasserted that successful organizations
were guided by a moral purpose upon which culteleinents became centralized. In other
words, according to Fullan, cultural practicesueal, norms, assumptions, traditions, and
ceremonies became meaningful through a centrafimadl vision. Therefore, when the primary
focus of the vision was students’ learning, whicsva moral purpose, then selling the vision to
the faculty, parents, and other stakeholders aleatenifying moral goal. Furthermore,
according to Fullan, this unifying vision helpedsalidify relationships, to increase coherence,
or in the words of Deal and Peterson, to provider#étionale why we do things ‘the way we do
around here’. Fullan maintained that a school nvisidded meaning as to why the commitment
to students’ learning; why the professional develept; why the adoption of certain policies;
why the inclusion of cerebrations, ceremonies, yststories, rituals, and myths. Under these
perspectives, Deal and Peterson asserted thabalsasion with values was the bedrock for
successful organizational culture.

Many schools have a vision statement, but theyadancorporate it as a guiding
principle. As mentioned, Fullan (2001) indicateticals driven by a moral vision performed
better because members strove to operate by éfsidene best illustration of an organization
committed to operate by its idealized vision wasspnted by Davidson (1996). According to
Davidson, the Chief Executive Officer (CEQ) of th@hnson & Johnson Company decided to

recall an entire Tylenol capsule product from therket after learning that a mad man had
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tampered with the product leading to the deatrsoofe people. Therefore, not knowing how
many other capsules had been tampered with, the d&€ded to recall all the capsule products
that were on the shelves across the nation. Oblyiowgh billions of Tylenol capsules already
in the market, this caused a huge loss to the coynfizavidson noted that the CEO commitment
to follow through with the company’s idealized wasiwas inspired by a statement in its credo.
Amazingly, contrary to the huge loss that was guaied to follow, the public trust for all
Johnson and Johnson’s products grew in bounds.titlgsnot only created old customers’
loyalty for all the company’s products, it alsoobght in new customers leading to soaring gains
and shifting the company’s market share to thecetfeat its marginal profits outbalanced its
loss. Since then many other companies have foll@iradar heroic decisions. However, the
crucial lesson here was that even without knowiomg the company was going to deal with
anticipated loss, the CEO was already committddltowing through with what was morally
inspiring, saving lives. Similarly, schools drivey an idealized school-wide vision that focused
on student learning created gains that translatstldent success. This was what Owens (2001),
Northhouse (2004), and Fullan were referring tae Vision became effective when followers, in
this case school faculty and other stakeholdetstnalized the vision as their own, making
personal commitment to operate by its ideals.
Manifestations of Culture

Hoy and Miskel (2005) maintained that culture wemnifested through school values,
norms, beliefs, and traditions. Norms were the utteyr rules or group expectations for
behavior, dressing, or language. Norms could devetimrmally or formally, but they were

often reinforced by group members. Sanctions aghmesiking norms included ostracism,
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ridicule, or jeering by the members of the groupwdver, in the more sophisticated
professional cultures where respect for othersegasily important, correction was more
constructive in the form of advice or suggestion.

Values were cognitive views about what was worthagmng in or what was worth a
person’s effort and commitment. Values definedsfaedard of excellence. Beliefs, on the other
hand, related to what we hold to be true or todadity. For example, teachers’ beliefs about
students’ ability to learn could either be positorenegative. According to Bandura (1993, 1997)
and Hoy and Miskel (2005), beliefs were shapeddst pxperiences and could also be
improved. As mentioned, Deal and Peterson (1999)vsdues and vision as the bedrock for
effective school cultures.

School Structure and the Role of Leadership

Schools as we know them are hierarchical in strecind bureaucratic. Organizational
structure denotes style of control. Hierarchicaldures were construed with the top-down
control, with management giving directives to theiér-level subordinates or employees. These
lower-level subordinates were expected to compilyeBucratization, on the other hand, referred
to the division of labor.

The hierarchical structures are probably the mosieat in the administration of humans
and, therefore, very difficult to change. This foofrcontrol was evident in many early church
organizations, becoming a practice that was passed each new generation. Hierarchical
forms of control were also evident in Egyptian tevaad were operational in the course of
building the pyramids. Fredrick Taylor was, howeweedited with the formalization of

hierarchical roles and responsibilities. Taylorameffort to perfect scientific management,
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formalized organizational roles, making top manageinconcerned with the role of goal setting,
planning, execution of organizational directivasg aupervision or enforcement of those
directives. The role of subordinate employees wasatry out management directives or to
comply with management orders (Owens, 2001).

Owens (2001) noticed that the hierarchical relatiops resulted in managers amassing
too much power. Consequently, leadership in maggmeations, including schools, resist new
leadership concepts such as those supporting eegsdoparticipation in decision making and
other general brainstorming strategies becausesteyhese strategies as taking power and
control from them. Unfortunately, the time when bayconceived formalized roles when
managers were the most knowledgeable, and certhi@lgnost qualified to assume directorship,
is past. Today, many employees are highly qualiiiedessionals, sometimes more qualified
than the top management who continue to insistvangydirectives. Hoy and Miskel (2005)
noticed that this factor, by itself, contributedhbe many recent conflicts in schools: “the higher
the level of professional orientation, the gre#tternumber of conflicts” (p.118).

Recent researchers maintain that because Taylbiemarchies were designed for
industrial organizations, school administratorsidti@econsider the ramification of maintaining
this model. These researchers have emphasizeeéédefor today’s administrators to see
themselves as leaders and not as managers. Ki2&@0)(explained that there was a difference
between leaders and managers, especially in thehegyrelated to followers. In other words,
the guiding philosophy for a leader as well asuhéerlying beliefs, assumptions, and values of
a leader were quite distinct from those of a managgpecially an industrial manager. To begin

with, industrial managers interact with humans wperated on machines; school leaders
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interact with professionals who teach other humehidren. The orientation for these two
backgrounds does not mesh. Whereas it would be fokaydustrial managers to give specific
directives about how to produce according to prerti@ined specification, leaders in the school
setting cannot give specific directives about howetch or relate to students. A higher degree
of academic freedom must be allowed in the schettihg). Further, many schools today hire
highly qualified professionals whose intelligenogentation, values, beliefs, and assumptions
are way above ordinary subordinates. Thereforéting on giving directives to such
professionals implies undermining their professiena Consequently, the biggest role a school
leader could assume is that of a facilitator antbael about best practices. In fact, debates over
whether the hierarchical structure hinders or hilter relationships between leaders and the
professionals stem from these assumptions (Hoy gk#&lj 2005).

Research seems to indicate that there is a coarlaétween school size and the degree
to which leaders are able to impact cultural eleieffectively. According to Rowan (cited by
Hoy & Miskel, 2005), private schools had the pegé of defining a narrower mission compared
to public schools because they were not subjetttetanany pressures that public schools faced.
Because of this, private schools could structueg thstructional environment differently than
public schools. For example, their schools couldsoeall in size, less bureaucraltic], little or no
vocational education, [and] fewer curriculum offeys” (p. 258).

Max Weber was credited with the concept of divissbtabor. Weber conceived
bureaucracies as the efficient way for enhancigguization operations through job
specialization. Specialization in bureaucracies gasected to aid and strengthen different

sectors of an organization (Hoy & Miskel, 2005; Oae2001). However, unlike the hierarchical
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form of control, bureaucracies are not in themsebl/@indrance to organizational success. In
fact, they aid them. Leaders in school settingnateexpected to be experts in every area and
every department, but they are expected to unawer$taw to relate to others in a manner that
facilitates professionalism.
The Role of School Administrators in Shaping ScBadiure

Renchler (1992) and Young (2007) indicated thabsthdministrator’s shaped school
culture through their personal motivations, valwes] beliefs. Renchler (1992) maintained that
the positive attitude of highly-motivated principabwards learning was contagious. Similarly,
Young (2007) asserted that the degree to whichteashers felt supported by school leaders
determined whether they will stay or leave. Scheatlers shaped school culture by the vision
they embraced for their schools, by the degree shpported parental involvement, by the
degree they supported professional growth and exgehaf ideas among the faculty, and by the
degree they were willing to share decision-makiog/@r with their professional faculty instead
of becoming dispensers of directives. School leaddro shared power with their faculty helped
to improve trust and working relationships amongufgy. Also, leaders who supported
professional growth and collegiality made direcpaut on the students. In addition, leaders who
influenced school alumni, community, businesseleges, and universities to support through
donations and other avenues benefited their schio@agh these investments.

As mentioned, school leaders shaped school cuitytke vision they embraced. Owens
(2001) noticed that this was the strategy GanddiMartin Luther King adopted and that by
failing to establish a school-wide governing visiadministrators risked being swayed by the

challenges inherent with the job. Owens indicated some school leaders drifted from the
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original school purpose to some totally differeaails without their notice. He cited
administrators who viewed leadership from the pespe of a power struggl&hese
administrators were reportedspend many hours trying to put out fires, sometifires they set.
Consequently, employees under politically-motivdestiership greatly suffered from low
morale, political tension, grapevine gossips, eyqie favoritism, and other forms of
dysfunctional job relationships. Politically-inclid schools were characterized by a shift from
the original focus on student learning to one thatised on personal gairAthough Birnbaum
(1988) acknowledged that lack of some politicaldei® in school funding could have an
adverse impact on school projects, knowing howsm political influence to support school
funding does not require engaging stakeholderadhess political battles. Many administrators
understood that in order to influence allocatiomgovernment funding into some school
programs, forming a coalition with community mensberas necessary. However, this did not
imply creating political battles for faculty anchet stakeholders in pursuit of personal
recognition and control. In fact, the most respget@ministrators were those who consistently
modeled the ideals of a professional culture aral/stto build mutual trust between themselves
and the faculty and among the faculty members. o@ools drifted from their original school
purpose, they were said to have lost their vis@wéns). Deal and Peterson (1999), Fullan
(2001), and Senge (1990), therefore, advocatedlestang a school-wide vision in order to
ensure staying on course, unifying school practisekdifying relationships, and helping to
make coherence. Bandura (1993, 1997) called thiigretthat shared values and beliefs a

normative culture.
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School leaders also shaped school culture by tlyghey construed their role. School
principals who construed their role as that oflftator created better opportunities for
establishing good relationships with their staffritthose who construed their role as the
directors. In a theory developed by Douglas McGrégibed in Owens, 2001), McGregor
illustrated how the underlying perceptions of actadministrator could hurt his or her
relationship with the employees. McGregor labeledative administrative perceptions as
Theory X and positive administrative perceptiongasory Y. McGregor maintained that
administrators holding the viewpoints of Theory ¥n& more likely to exhibit authoritarian form
of control such as giving directives and demandimigpliance, becoming coercive, and
threatening to terminate employee’s job as a waanmdissing control. McGregor indicated that
these types of leaders were less likely to relak o their employees. This is how McGregor
described the underlying assumptions of Theory X:

The average person inherently dislikes work antlavibid it whenever

possible; (b) because people dislike work, thegtrbe supervised closely, directed,
coerced, or threatened with punishment in ordetifem to put adequate effort towards
the achievement of organizational objectives; lte)dverage worker will shirk
responsibility and seek formal direction from thaseharge; (d) most workers value job

security above other job-related factors and hatle ambition (Owens, 2001, p.67).

Many people would agree that schools with pringgedlding McGregor’s Theory X
would be characterized by low employee moralestasce to orders, and conflict with and
among the faculty members. School teachers in sciohols were more likely to perform up to
the expected requirement and no more. It may bertapt to point that there are leaders who
visit their faculty classrooms with the goal of piding support as opposed to those who visit
with the goal of emphasizing their superior rohgttis, to create intimidation on the faculty.

Because McGregor’'s assumptions for Theory Y werdhe opposite of those in Theory X,

34



their outcomes were also very different. In féog underlying assumptions for behavior pattern
B under Theory Y deserve some recognition becatifeem potential to build a strong
professional culture. These are some of the undergssumptions of behavior pattern B in
Theory Y:

.... most people in our culture, teachers among thiksiye to contribute

effectively and creatively to the accomplishmenivorthwhile objectives. (b)

Administrators should encourage teachers to paate in important as well as

routine decisions. In fact, the more importaneaision is to the school, the

greater should be the administrator’s effortsafpfaculty resources (Owens, p. 69).

As can be seen, these assumptions were likelyetdera professional culture that was
highly committed to the institutional goals andtthas very collegial. Newmann and Associates
(1996) acknowledged that some school had establisloalture in which faculty members were
highly committed and highly collegial with strongcgal support. In these cultures, research-
based instructional programs were highly soughtelsas faculty input into decision making.
Many schools are now hiring highly qualified prafiesmals. School administrators are beginning
to understand the importance of tapping into thighly qualified professional resource for
problem-solving strategies, for innovative ideaswbnstructional technologies, for on-line
communication with parents, and for other decisitaking strategies that support whole-staff
professional programs or the individual teachersagh plan. According to Owens (2001), this
practice made administrative work easier and helpenleate a better working environment.
Although not all ideas suggested by faculty memkiaedly became useful, the idea of tapping
into professionals’ expertise and allowing facubntribution into various school decisions

enabled them to develop a sense of ownership &r dinganization and to participate in other

school activities voluntarily (Owens).
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Like Newmann and Associates (1996), Hoy and MigR@05) asserted that effective
schools were characterized by principal leadersltip high expectations, an orderly school
climate, instructional teachers’ leadership, freguaonitoring of students’ progress, and unique
assessment procedures. Instructional teacher’siglaig or teacher’s quality included teacher’s
knowledge of the subject matter, of the curriculamd pedagogy, and of the presentational
competence. It also included classroom managennenteacher’s ability to employ different
assessment methods. Other factors that contribbatiedtructional teacher’s leadership and that
ensured continued improvement, assuming that tiveghprocesses ensured teachers knowledge
of subject, curriculum, and pedagogy, were the skhprofessional development programs.
Hoy and Miskel noted that well tailored professiotevelopment programs and collegial
practices among teachers helped to diminish theagamg from differences in the classroom
instruction.

School leaders also shaped culture by the wayfdwitated a learning culture. Senge
(1990) and Fullan (2000) were probably the besbedtes for a learning culture. In the U.S., the
idea of a learning organization originated with Degn(2000) who began comparing the way
corporate American firms operated differently frtmse in Japan. In the corporate world,
businesses did better when employees were allooveitk together collaboratively, sharing job
related ideas and solving job related problems.e&oompanies went further to ask their
employees to contribute to ideas about how theirdi products or services could be improved.
Adoption of these practices was credited with tleation of brilliant product ideas now in the
market. Many companies also greatly improved tbkimproducts. Unfortunately, in the

education setting, these strategies have takenttbaghieve acknowledgement. However, some
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administrators are beginning to catch up with tiseon and are starting to support collegiality
among faculties as well as faculty’s contributiatoidecision making.

As was stated, Fullan (2001) maintained collegiaid collaborative practices as a
knowledge building or a form of professional deyeient. Teachers in the same grade level or
same department collaborated in many ways incluewaduating the curriculum, sharing
strategies for presenting difficult concepts, caréiig new research-based techniques. Teachers
who were technically savvy trained others, andeheso were proficient in other areas shared
that knowledge. These factors became useful iimgjla strong school culture and for
supporting new teachers. Bandura (1993, 1997) atelicinduction processes for new teachers
were important for building their self-efficacy.nllarly, collaborative practices across
departments improved school-wide relationships@odioted professional innovation across
departments. Administrators in these cultures ptechbrainstorming strategies as a means for
determining best way to solve school-wide challaggroblems; they encouraged school-wide
research-based teaching strategies; they suppefeitmental planning time as a means for
promoting exchange for ideas; and they providee fion cross curricular meetings to promote
integrated curriculum projects. These administsatdso encouraged debates for faculty ideas
and they worked hard to bring about productive atidun processes for new teachers.

Administrators who supported a professional culalse saw their faculty as the most
important asset leading to the attainment of tleagkvision. Therefore, these leaders not only
encouraged collegiality within the school, theyoad#located funds for various professional
development programs. Teachers attended imporgdintnal conferences that focused on

pedagogy in their subject areas or that suppondigidual teacher’s growth plan. Some teachers
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visited neighboring schools to make observatiomsekample, of a teaching strategy or for
incorporating some instructional technology. Sce@d$o offered appropriate whole-staff
professional development workshops to support addmprovement strategy. The U.S
Department of Education (2006) now considers orgpiofessional development as crucial for
ensuring continuous school improvement. Althouglegichers were expected to be highly
qualified by the year 2006, the idea of using pssienal development as an ongoing process for
continuous school improvement was considered paramBecause of this, all states now
mandate that teachers fulfill some stipulated hofifgrofessional development. As mentioned,
the idea of learning institutions originated witkming (2000). Deming advocated instituting
training on the job in order to build quality inteanufactured products. He also advocated
breaking down the barriers so that all employeestheair superiors could communicate. Hoy
and Miskel (2005) emphasized that “schools shoal@rovided assistance to build their
capability for delivering improved educatiénp.285).

School leaders also shaped school culture by theedeo which they supported and
encouraged instructional technology in their sceodechnology can be used in many ways.
Some technologies assisted students in virtuahilegy others in the simulation of objects so that
students could develop a better understandingcohaept, others allowed students to assume
the role of a teacher through class presentationge yet others aided in media communication
between faculty, parents, and students. Technohagyalso used to support students’ research
projects, to publish students’ work, and as a comoation tool for exchanging geographic or
plant biology ideas between students in differenintries. These practices made technology

quite useful in education (Levin & Arafeh, 2005) &entioned, in those schools where
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professional culture was practiced, teachers whe texhnically savvy were allowed time to
train others about how to incorporate certain tetbgies into classroom instruction (Fullan,
2001).

School administrators also shaped school cultuth®ylegree they accentuated parental
involvement. Deal and Peterson (1999) emphasizgd'dinly when a solid and positive
partnership prevails between schools and parefitftivg] education flourish” (p.132). A study
completed by Henderson and Mapp (2002) found thetlving parents in the education of their
children improved students’ behavior and achievenigmese factors translated to improved
attendance rate, lower dropout rate, higher gramuaate, and consequently higher college-
going rate. Of course, the nature of parental vewlent depended on the emphasis in school
policies. Further, elementary school-age parents wwolved in the learning of their children in
a different way from those in high schools. High@al parents supported the education of their
children through decision making about curriculumi@ans, they supported choices between the
college-taking path and the vocational, they emiledsstudent’s completion of homework or
provided transportation in the after school tutgriand they supported positive student behavior
and general attitude towards school. Thereforepikgehe line of communication between the
parents and the school through the Internet or @leas considered very important.

Finally, school administrators shaped school caltwy the degree they helped create
meaning and showed the interconnections of thewarschool practices and traditions. Fullan
(2001), therefore, emphasized this other importantponent of a school culture, ‘making
coherence’. Making coherence highlighted the needtliowing the rational behind the various

school undertakings outside the teacher’s primalg. As mentioned, making coherence
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involved creating meanings or the reasoning bebaidol practices such as the school events,
support for collaborative activities, support feofessional development programs, support for
parental involvement, support for classroom tecbgwl support for the cross curriculum
projects, and support for the many other schodities outside the teachers’ realm of
requirement. The goal would be to show the conaedietween the school activities and the
school vision or the school goal so that everysreani the same page. Therefore, reiterating and
articulating the school vision and showing howsitonnected to students' achievement and
performance, how it supports students' attendandeeduce dropout rate, and how it improves
the college-going rate would be important.

Although literature in the area of school cultuwsenicreasing, there is a need to continue
investigating the role school culture plays in saipg students' motivation to learn, students'
motivation to complete high school, and studentsivation to continue with postsecondary
education. The purpose of this study was to exglweerceptions of high school teachers and
principals about what constitutes an effective stlealture for supporting students’
continuation to higher education. Exploration afgé viewpoints was expected to help develop a
theoretical framework by which important aspectamkffective school culture could be
discovered. Strauss and Corbin (1998) indicatetitki®aprocess of generating qualitative
grounded theory was better suited for studyingucaltphenomena because of its ability to
provide thick, descriptive information for explangiimportant cultural elements. This was the

reason a qualitative study for this dissertatios weeferred over a quantitative study.

40



CHAPTER 3
RESEARCH METHOD
Introduction
The intent of this study was to develop a theoatframework to explain the
characteristics of effective high school culturesupporting students’ college-going rates.
Development of the theoretical framework was aatdethrough examining the perceptions of
teachers and principals about what constitute$fantive school culture for enhancing higher
college-going rates. The overarching question adeekin the study was: What were the
characteristics of school cultures that becamesg¥ie in supporting high school student college-
going rate? To answer this question, the procebsiitding a grounded theory as described by
Strauss and Corbin (1998) was used. AccordingreuSs and Corbin grounded theory involves
a systematic comparison of data and constructi@naxplanatory scheme that integrates
various concepts into statements of relationships.
Research Design
Six high schools in northeast Tennessee were seléat the development of the
theoretical framework. Permission to carry outghely was first obtained from the school
districts in which the selected high schools wer@ fiom the school principals. In order to
ensure the selection of participants who had kndgdeabout the research topic, the sampling
criterion for this study was purposeful. To ideptiotential volunteers for each selected high
school, the researcher requested assistance fromniattative staff for a list containing
teachers’ names, email addresses, gender, andofessavice. From this list the researcher came

up with a purposeful criterion for incorporating lmand female teachers with at least 10+ years
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of teaching experience. The researcher also olotaineefree period for each potential volunteer
in order to request an interview during those frears. School principals or assistant principals
from each selected high school were also idedtdi® potential participants. Although a
maximum of six teachers, plus the principal, weguired from each school, about 10 teachers
were identified for each school in case a replaceémwas needed. Emails explaining the purpose
and significance of the study were then sent temal volunteers requesting their participation.
On-site visitation by the researcher followed theseils with the goal of determining which
potential volunteers could participate and whichldmot. For most volunteers, the researcher
used their free period to request an interview.
Interviews

Data were collected on the school site throughtoranae interviews with volunteering
participants. Forty-five one-to-one interviews wactually completed in this study. However,
only 43 interviews were useful. In one interviete recorder was accidentally off during the
entire interview and only the introduction was neledl. In another interview, background noise
that was not apparent to be loud during the ingevwnade it hard to understand the
conversation. All teachers who agreed to interweave interviewed except one who missed
because of a snow day. One principal was also uabalafor the interview, but the assistant
principal had agreed to be interviewed insteadaBse some participators repeated comments
that had already been stated in a very distinctnaahy others, not every name was included in
the data analysis. Table 1 shows all the 45 ppdids by their pseudonyms and by the

pseudonyms of their school.
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At the commencement of each interview, the reseanshterated the purpose and
significance of the study and discussed informatsent. The informed consent stipulated the
volunteers’ right to withdraw from the study at ditge and also assured participating volunteers
that their names or any identifier connecting therthe study would not be used in the data
analysis or in the publication of the study. Pgraats were informed that signing the form
acknowledged voluntary participation. Each volunigas given a moment to make this
decision. Prior to each interview, permission tword the conversation and for the researcher to
make memo notes during the interview was obtain@a the volunteers. Although the
researcher was expected to stop the recorder peailydand ask the volunteering participant if
he or she wanted to continue or would prefer thavéiw without penalty, this step was
eliminated in order to minimize interruptions. keatl, participants were informed that they could
express desire to stop the researcher any momengdhbe interview. As can be expected,
teachers' free breaks are very brief and schotés @xperience short interruptions from the
intercoms. Therefore, to optimize the interviewiimge, participants were informed that they
could interrupt the researcher any time and exghessdesire not to continue with interview.
Participants were assured that if they chose wodtinue, what was already recorded would be
discarded immediately.

To ensure confidentiality of participants, all peigants were given pseudonyms. As
much as possible, pseudonyms were picked from &inglmes that were gender neutral. The
six schools were also named after some common fféessix names used for schools were:

Cherry High School, Dogwood High School, MagnoligiiSchool, Maple High School, Oak
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High School, and Walnut High School. Table 1 shtvespseudonyms of participants, their job
title, school, and gender.

During the interview, the researcher tried to frahmequestions in different ways in
order to determine the actual meaning the partidgoaere trying to convey. In qualitative
research, responses given for one question oftgatdithe manner in which the following
guestion would be framed. Probing was used to ganification of ideas. In this study, the
researcher used the probing technique in an attengmhieve two goals. First, the researcher
tried to develop a clear understanding about wizst actually happening in the school or about
the present culture of a school. Second, the relseatried to conceptualize a holistic picture
about what the teachers and principals were congeaygarding the ideal culture for supporting
student learning and student college-going ratesveder, even though the researcher was able
to delineate what was going on in schools, the g@al not to compare leadership performance
unfavorably against one another. Rather, the gaalte provide insights as to what was
important in a school culture to support studeatrieng, retention, and achievement and
influence higher level of college-going rate. letfat was not possible to compare the
performance of one leader with another given tAas¢me schools were better funded than
others; (b) some schools had a larger populatioocétional students while some focused
mainly on the academics; (c) some schools wereleegg, such that the impact of new
initiatives by their principals took time to be ackvledged; and (d) some principals had not
been in the schools long enough to impact a cuthaetruly reflected their values. Actually, out
of the six schools that were used in the study, &dihe principals were very new with only 1 to

2 years in the school. Therefore, the culture efgthools they were running was still a
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reflection of another principal, not theirs. Belolable 1 shows the pseudonyms of participants,

their job title, school, and gender.

Table 1

Participants Data

Pseudonym Title Name of School Gender
Kerry Principal Maple High School M
Terry Teacher Maple High School M
Jamie Teacher Magnolia High School F
Morgan Teacher Magnolia High School F
Desiree Teacher Cherry High School F
Hayden Teacher Oak High School M
Cade Teacher Oak High School F
Alex Principal Oak High School F
Pat Teacher Oak High School F
Bayle Teacher Walnut High School F
Dylan Teacher Oak High School M
Devin Teacher Oak High School M
Sandy Teacher Oak High School F
Kris Teacher Maple High School M
Jody Teacher Maple High School F
Logan Teacher Maple High School M
Shannon Teacher Dogwood High School M
Bobbie Teacher Dogwood High School F
Tracy Teacher Dogwood High School F
Carmen Teacher Walnut High School M
Chuck Assist. Principal Walnut High School M
Shawn Principal Cherry High School M
Jowie Teacher Cherry High School F
Dominique Principal Dogwood High School M
Frankie Principal Magnolia High School M
Skyler Teacher Magnolia High School M
Robbie Teacher Maple High School F
Rikki Assist. Principal Dogwood High School M
Tyler Teacher Dogwood High School F
Jessie Teacher Oak High School F
Kim Teacher Dogwood High School M
Riley Teacher Dogwood High School M
Kasey Teacher Walnut High School F
Jackie Assist. Principal Cherry High School F
Adrian Assist. Principal Magnolia High School F
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(Table 1 continued)

Participants Data

Pseudonym Title Name of School Gender
Gale Teacher Walnut High School F
Brede Teacher Cherry High School F
Carroll Teacher Cherry High School M
Alivia Teacher Magnolia High School M
Bill Teacher Cherry High School F
Dee Teacher Walnut High School F
Sam Teacher Maple High School F
Ashton Teacher Walnut High School M
Justin Teacher Dogwood High School F
Jaylin Teacher Walnut High School F

Recruiting Protocols

As was mentioned and as is typical of groundedrihebe selection of participants was
guided by purposeful sampling criteria and wasimianded to be random. The selection was,
however, equitable for all of those potential gap@ants who matched the sampling criteria. The
sampling criteria for the purposeful sample wea@:variation of males and females, (b) at least
10 years of teaching experience, and (c) employmiigiachers in high schools in northeast
Tennessee. The goal was to interview at leastt@aehers from each of the selected six high
schools. Selected high schools were located irheast Tennessee.

Letters were first emailed to school principals #melappropriate school districts
officials explaining the purpose and the significamf the study and requesting permission to
use their schools for the study. See the lettattathment to school principals and the district
officer at Appendix C. For each selected high s¢hbe researcher obtained assistance from
administrative staff for names of potential facublunteers with at least 10 years of service,

their email addresses, a confirmation of their g@endnd hours when these could be free to
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interview. See the sampling criteria for the pusfaksample above. Teachers with at least 10
years or more in service were given opportunitgddicipate.

After emails were sent, a follow-up visit by theearcher with a copy of the email letter
proceeded after duration of 1 to 2 days. During tsit, the researcher took time to explain in
person the purpose and significance of the stuatytethe IRB guidelines regarding
participants’ rights and protections, and the redea’s assurance to commit to those IRB
guidelines. By providing this information up frotite researcher was hoping to solicit voluntary
participation. In the process, the researchergdsed insights as to who would be willing to
participate and who would not. The email on Appgraliserved as the letter of request for
teachers to participate in the study. Each paditipvas emailed a thank you note after the
interview for participating in the study.

Interview Guide

Although the researcher had developed an intersawple for both the principals and
teachers, see Appendices A and B, the actual ietesvfollowed a semi-structured format.
Responses to a particular question dictated theteafollowing question was framed.
Interviews were conversational in nature and theyewecorded for accuracy and reliability. The
semi-structured interviews focused on the main tipres but relied on probing to ensure clarity
and accuracy of data. All volunteering participanése given a copy of the main questions
during interviews in order to think ahead, but thegre also informed that probing questions
would be included. Each participant had the prgel®f suggesting the room for the interview.

Most interviews lasted between 30 to 45 minutes.
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Interview Logistics

All interviews were conducted on the school sitd aa much as possible at the
convenience of each participant. See above abauth®interviews were conducted.
Ethical Protocol

It was imperative to show ethical considerationsaibparticipants, especially in the
areas of respect of subjects, beneficence, andgugtdherence to these areas constituted ethical
practices. The responsibility of providing informeshsent with the rights of participants rested
on the researcher. This step served as respesifigects and assured participants that the
researcher was committed to following ethical glinds during the interviews and in the overall
study. Explaining the purpose and significancenefstudy also served as respect, but it mainly
provided the rational for beneficence. Becausecthvare no foreseeable physical or mental risks
associated with this study, volunteering partictsamere provided with this information up
front. In addition, informing participants of thigint to withdraw from the study without penalty
and assuring them of anonymity of their identityngedl as that of their school served as respect
for participants and protection of their confidatity. Moreover, all other important information,
including terms for breaking confidentiality, usedirect quotes without identifying the speaker,
the process of using member check to ensure wahdid reliability of data, and the general
benefits of the study were all reiterated at thmm@ncement of each interview. Justice was

served through equitable matching of potentialip@dnts in the sampling criteria.
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Data Analysis

Interviews

The analysis of data in this grounded study wadegliby the six steps of Strauss and
Corbin (1998) in the constant comparison of datafalysis. The six steps were designed to
assist researchers in the interpretation of daiariBure incorporation of these steps, all 45
interviews, including those that were not usefidrevsaved as digital data on the researcher’s
lap-top. These audio data were then used in theepsoof constant, comparative data analysis.
By reviewing each audio interview over and overigéhile taking notes, emerging patterns
and their categories began to emanate from theviateees' own statements. This process
guided the construction of the theoretical framdwafrthe cultural phenomenon that was being
investigated.

According to Strauss and Corbin (1998) the firgpsif constant, comparison data
analysis was the microscopic examination of tha.dauring this step, a careful listening of
each interview in its entirety in order to captdrstinctive pieces of the whole was
accomplished. Key phrases or meaningful quotedhigatighted distinct pieces of data were
noted. These meaningful words or phrases wereljoiven to be evaluated later as concealed
patterns or subcategories. The researcher alsa ademo statements below these meaningful
phrases to guide in future references or to ass@bse examination of each statement as a
category or subcategory of the data.

In the second step of open coding, the researdedrtd break data into discrete parts.
Here, key phrases that related to the intent afystuere closely reexamined and compared with

others to determine their unique property as difitie cultural concepts. Descriptive notes
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identifying these key phrases as emerging categjorisubcategories of the cultural
phenomenon were also added to guide in the comtiaualuation of additional data. In the third
step, the axial coding, the researcher began gytieces of data back together based on some
common threads or common meanings. This step iedodxamining discrete words or phrases
to determine how well they related to each othéedd quotes revealing relationships of distinct
words or phrases were transcribed. Converselygansof transcribing each interview in its
entirety and then extracting important quotes ftbmtranscripts, the researcher transcribed
useful quotes directly from the digital recordin@sly those statements that revealed portions of
categories or subcategory of the cultural phenomdxing investigated were transcribed.
Similarly, instead of sending discrete transcribvgdrviews to sample participants as member
check, the researcher sent Chapter 4 to 15 membleic) served as the member check. Chapter
4 contained the analyzed data.

The fourth step involved selective coding or paitey. Here, identified categories with
their subcategories were combined into themesiket formed around a central theoretical
construct or framework. The goal was to have ardtemal framework that explained the
important parts of a cultural phenomenon with tiglést potential for influencing college-going
rates. Because the fifth step required showingritegrelationship of the concepts in the
theoretical framework, the significant of each cgptadentified as an important property in the
school culture for supporting student learning siudient college-going rates was reexamined.

In the sixth level, a graph showing the visuahtiehship around a theoretical framework

was formulated. This graphical representation wakided in Chapter 4.
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Quality and Verification

External validity in qualitative research referghe accuracy of the findings. This
implies examining to see if the instrument measuvkdt it was meant to measure based on the
research question. In qualitative research, thisfexred to as the external validity. Appendixes
A and B show the nature of the interview questiasishey related to the concepts about school
culture and as construed from the literature revievernal validity, on the other hand, refers to
the ability of data to provide a measure of whatas intended to measure, which translates to
the accuracy or the authenticity of the findingr #os qualitative grounded theory, internal
validity was achieved in three ways. First, theeistigator developed a sampling criterion that
ensured maximum variation of the purposeful paéinis’ sample, second, the investigator
employed multi-site for data collection, and thitlgg investigator used a member check to
ensure authenticity of their information and accyria the interpretation.

Ensuring Internal and External Validity

The process of evaluating data as a qualitativeareber poses some problems. The fact
that the researcher is the primary instrumenténddta collection and analysis, the fact that
gualitative researchers compare data and try teereakse of the informants’ viewpoint, and the
fact that they make judgments of the data all niakee processes subjective, as opposed to
using objectivity to analyze data. As a result,|qai@ve researchers employ some check up
mechanism such as using an external auditor ogusember check to ensure internal validity
of their study. In this study, the process of mentdbeck was used to evaluate the authenticity of
participants’ statements, to check for possibledsan the interpretation of their words, and to

solicit their recommendation. Fifteen members dr&wm the sample were used as the member
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check. The 15 members were picked from those whiasements had been used the most. These
were requested to read the entire Chapter 4 i todessess the authenticity of their statements
and to criticize researcher’s interpretation ofrtiaords as well as the rationality used in the
construction of the theoretical framework. They&valso requested to pinpoint possible biases
and to make recommendations as deemed necessagrgphical representative or the visual
interrelationships of the concepts identified irs tstudy was included at the end of Chapter 4.
Similarly, these copies have been included in tlewing appendices: a copy of the semi-
structured interview guide to school principal gp&ndix A; a copy of the semi-structured
interview guide to teachers at Appendix B; a copthe letter emailed to the school district and
principal at Appendix C; a copy of the letter eradito individual teachers at Appendix D; and a
copy of the informed consent contract at AppendiA$mentioned, external validity was

ensured by the nature of the interview questioat\lere asked.
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CHAPTER 4
ANALYSIS OF THE DATA
The purpose of this qualitative study was to itigage the characteristics of school
culture that influence college-going rates for héghool graduates in northeast Tennessee. The
goal was to develop a grounded theory for explgitie characteristics of such culture as
defined by high school teachers and principal®&éregion. Accordingly, the study identified
five fundamental characteristics essential for sasful school cultures. These five basic
characteristics were (a) communicating high expgiectdo all stakeholders, (b) building a strong
learning community, (c) promoting positive partigpswith parents, (d) establishing partnership
with local industries, colleges, and universitigy,focusing on students’ ownership of their
learning, students’ performance, and students’icoation to higher education. To improve the
understanding of the study findings, each factaratteristic was introduced first and discussed
before adding participants’ comments that suppafinding. Each factor was also expanded to
show its categories and subcategories. A visuaphgc representation of the theoretical
framework showing the interrelationships of thea#pts was included at the end of this chapter.
Communicating High Expectations to All Stakeholders
This study indicated that leaders needed to comeatamhigh expectations to all
stakeholders. However, high expectations needééd tmmbined with support for stakeholders
and especially for teachers and students to magithigir potential to achieve the high goals.
Administrators also needed to require accountgldiidm all stakeholders and they needed to
help ‘make coherence’. As explained under the defimof terms, making coherence referred to

the state of increasing the general understandingtdkeholders by helping show congruency,
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the rationale behind the various school activitied the school vision. It also implied showing
consistency of the values being upheld. Failinghtow coherence created low teacher morale.

In addition, high expectation needed to incorpoggereciation for teachers’ hard work.
Teachers become emotionally stressed, especiaby wiorking with difficult students or
parents. Therefore, support for teachers includadher appreciation, material resources so that
teachers could be well-prepared, and teachers’lo@vental growth programs. In fact, school
leaders could not truly become effective in esshidtig strong school cultures without the
backing of the state and national government. Suppmn these government bodies was
crucial. It was also necessary for states to raisigsome control over schools in order to
promote site-based decision-making, increase tesidnput into decision making, and increase
support for teachers’ developmental growth progréfasther, schools needed support from
these government bodies in their endeavors to p@perental involvement. Although some of
the needs brought up by teachers in this studyinedjéunding, others simply required better
communication and understanding. Therefore, tre@®about communicating high
expectations to all stakeholders included: (i)iBgtthe tone for high expectations and providing
support, (ii) High expectation and accountabiléggd (iii) Helping to make coherence.
Setting the Tone for High Expectations and Proygdsupport

As mentioned, the study revealed high expectatieesled to be accompanied by support
for all stakeholders, especially for teachers. Adtradl the teachers and principals who were
interviewed indicated that school principals plageatajor role in influencing the school culture
by setting the tone for high expectations for tlkeholders, by providing needed support, by

requiring accountability, and by helping to makéeence. In regard to the role administrators
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played in creating a learning environment with ghhéxpectation for all stakeholders, principal

Kerry said this,

| believe the principal more than any one othespersets the tone in the school; and it's
been surprising to me this year, being in a newingeas a principal that | believe that's
true of any school size. ... | have seen a lot adence that that’s true in either setting.
Now it may not influence as quickly in [a] largehsol as it does in a small, but - it's
very important.

Kerry also emphasized that collaborative suppartikhbe part of the school climate,
It is the responsibility of administrators to ceeatclimate, an atmosphere in which
people feel supported and supportive, to work ametee with each other, and to help

each other and to share. To share not only matehat also frustrations, hopes, ideas,
and motivation.

Related to this discussion about high expectati@htaachers’ support, Jamie, a teacher, said,
Administrators set the school culture in many waysink that teachers feed off what's
the expectation in the culture just as students &¢ewhat we expect of them. So if you
don’t have much expectation, then a lot of peoplenat be intrinsically motivated to do
it on their own.

Similarly Morgan, another teacher, stated,

I think high expectations should be set by the ethdministrators. It's a [form of]

respect ..the administrative team presents to the teackidnen they are having those

expectations of the teachers then | think [theynaoeleling and this] is passed down to
teachers. Then teachers pass it down to studentsydu know you keep that same
consistency and you pride, and always try to reraigain what we are trying to do, what
successes we are trying to achieve, what our visiomnhat our goals are, what our short
term goals are, and what our long term goals are.

Many researchers such as Fullan (2001), Owens §280d Senge (1990) support
Morgan’s comments about reiterating the visionher goals of the organization so that
stakeholders could find reasons to commit to tlgusds or to the vision. Celebrating
organizational success, as became apparent, veagesisimportant as well as trying to

incorporate stakeholders’ input into decision mgkigeeking stakeholders’ input, especially
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from teachers, enabled them to develop a senserrship and to incorporate their needs. This
helped to strengthen the working relationship. €fae, the vision or the school goals needed to
be understood by all so that everyone could cantigiideas. Continuing with high expectations,
Terry, a teacher, emphasized the need for schooknain consistent and to follow through.
This is what Terry said,

An ideal school climate for learning would be whese have high expectations for
students, we treat students fairly and we follomtigh. | think many times we move the
negative consequences from the student, and weagieg for that. And |1 don’t mean
just behavior ... we plop up our students and telitihey are fine until they hit the
world. ... I think we need to show tough love for sostudents.

Terry also stated that principals played a majt& o keeping teachers accountable and in
encouraging those who performed exemplary workadt, the quality of teachers’ work
improved while working with leaders who were higllymmitted to high standards. Terry
explained,

An effective administrator should be able to teluywhat’'s going on in your classroom,
and in order to do that, [he or she has] to béenclassrooms. ... | think a good
administrator knows what the teachers are doingcanchold them accountable. In my
18 years of teaching, | had two, and | have haddednl, wonderful principals. | can
cite a lot of good examples of administrators [thatve worked with [and] that | have
admired. | have two out of | guess seven ... thatwemy room once a week, [that] if
nothing else, would be just their presence. Nowaimg so they were doing a couple of
things that helped me to be more effective. Nunamey, they held me accountable
because if | was doing something off task | waslikety to do that if my boss was
coming by; and | wanted to be successful. | thfroihing else, that person helps
teachers [who] are out of line. But for me, it ad@elot of credit for the positive
feedback they gave; it sure meant a lot if theyawemMmy room and saw what | was
doing.

Desiree, who was also a teacher, acknowledgedetbe fior showing consistency, for following
through, and for leadership to model best practibesiree defined ideal school climate in terms

of highly structured school environment that wasdiive to student learning and that
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promoted accountability. Desiree insisted thastkeholder, including teachers, parents, the
para-educators, as well as the staff, needed tallgenvolved and that principals were the most
responsible for establishing this type of schodiure. Further, if principals were to expect such
quality performance from teachers and other stakielns, then they too needed to provide a
personal model by being supportive, and, abovéglimaintaining consistency, and following
through. Desiree stated,

| am a very structured person... Therefore a schouhte to me would definitely have

to be very structured. | have problems with tatdyave problem with students being ill
prepared, and therefore, if | were an administrateould have problems with teachers
being ill prepared. | would have problems with tears not holding students accountable
for what they do in class and not having high efqieans for them. ... | also think that
the actual hierarchy has to start with the uppeglladministration, from the head
principal down to the assistants and any staff,laard not talking of totalitarian or
dictatorship type of a person. Administrators neefreat their] staff and faculty [with]
respect and then they in return [would] be respéotfthem.

Desiree went on to say,

Administrators need to set policies; ... then theheas [will] know this is what is
expected of me; this is not what is expected oftimem it can be followed through. And |
am pushing the “big back it up”. Don’t write it dovif you are not going to back it up!
And [please] don’t give me a hundred pages of gotitve me a few and say this is what
we are going to do; this is the way it's going ®Handled, and back it up.

Gale, another teacher, also emphasized the nestidaring consistency with the school rules
and standards,

[Our system need to have] standards [that are3dhee for everybody and enforce the
rules that we have. We have a school board thasgig directive rules [but] how many
times they are not enforced. And [if] they are eoftorced then they are useless. ... | think
students need to know what is expected of themndoesh they know that, then that’s

how they will behave. But if they know they can gatay with this in this class and that

in another class and [that] it just depends on wkeacher sees you, then kids will push
you to the limit.... So it's important for studentsknow this is what you can do and this
is what you cannot do, and it has to be consistent.
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Hayden, another high school teacher, stated thate@h school climate was one in which there
were high expectations and all stakeholders unoleighose high expectations. Hayden said,

... but the ideal situation of a school would be omsthing like what we have here

actually. It should be a small school. A schoot ties high expectations and every one

knows that the school has high expectations. Anddlnhigh expectations are generated
by the actual combinations of all stakeholdersluidiong myself, teachers,
administrations, parents and actually the keyktheare the students. If the students
have high expectations of what they are going tcélavhat they are about to get
themselves into, | can't put it in their terms;tthgrobably the key to a successful
school. And to get that to happen takes for sorheds a lot of work; for schools like
ours, it’s just been tradition. And that’s - thawbat | said earlier on [that] it's difficult to
establish a tradition.

In fact, Hayden’s perception that a small size sthelped to enhance the elements of a
strong school culture was also echoed by othehtra@nd principals during this study.
Although Kerry maintained that effective communiecat regardless of the school size, was the
most effective factor, this study, as well as ofpr@vious studies, seems to indicate that small
schools had an advantage over large schools irstefproviding personal support to students. It
would be easier for small schools to monitor eaudent’s progress aggressively and to provide
a one-to-one support for students than large seh&ainforcing cultural elements may also take
longer in large schools than it would in small anes

Hayden also accentuated the benefits of schodtibadvith high expectations for all
stakeholders at Oak High School, to which Cade woad. Cade, another high school teacher,
agreed with Hayden that the tone of high expeatatiequiring participation from all
stakeholders at Oak High School was what enabletests to achieve better grades. This is
what Cade explained,

The fact that the school has a report card thait i8s ... sets high expectations for the

students. The fact that [students] know that thélygraduate from here [also] sets high
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expectations. They realize ... that their degree mvéan more to most universities than
other degrees. ... So that sets high expectatiorisemn.

As Hayden and Cade indicated, establishing a sdhexdition that consistently
communicated high expectations for all stakeholdexs a critical factor in school culture. Many
teachers at the Oak High School reported that sofiool allowed teachers great autonomy to
make many choices and to have an input towardsdheol improvement programs.
Nevertheless, every stakeholder had to play hiseorole effectively. Alex, the school’s
principal, explained that the teachers, parents,emen the students were all engaged in a
concerted effort to monitor and build students’cass by communicating high expectations for
students’ performance, by putting those students wre failing on contracts that allowed them
to receive individualized support, by providingdgats services that maximized their potential
to achieve the high goals, and by helping corfeasé student’s habits that were deemed
inappropriate or that weakened their performarmeinistance, not doing homework. These
practices were significant. In fact, demanding pginformance from students, teachers, or even
parents without providing support defeated the psepand increased stakeholders’ frustrations.
Alex explained,

I have high expectations for the teachers. Thawrim have high expectations for the

students and | think that's shown through what tieegh; how [they] feel accountable

through their testing and whether or not the sttglare learning. Again of course, our
report card shows that our kids are learning. [[Timsans that the teachers are obviously
displaying those high expectations [for studemdhe classroom or else we wouldn’t

[be] see[ing] that same triple effect. Teachersehtagh expectations [for students] and

the parents, same way. If there is a student singygve usually meet with the parent,

the student, and the teacher. [We] discuss [and] clantract. A contract is a plan of how
we can make sure our students are successful. .sitiée about 30 minutes and say

here is what we have available at the Oak High 8ichide have the after school
tutoring; it's free.
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The after-school tutoring that was free indicatedtudents that they were not simply required to
produce quality work without being provided relevanpport. Moreover, the concerted effort to
monitor each student’s progress, the ability tandcantracts with failing students and to raise
their support from all sides, especially from tla@gnts, and the ability to provide students with a
second chance all added to the bundle of suppgaitests received in their endeavor to meet the
high goals. The fact that students could turnie Vaork for half credit indicated they were being
offered opportunities to improve academically. Aledicated that students were trained to
monitor their own progress and to take respongybili

When a child is not doing his homework we come ith & plan of how the parent can

set up the home so that that child can be sucdessflf we have a student failing, [lets

say in] English, there is really nothing that thegksh teacher can do. ... But we do
what's called the touch-base station. That stubastat the end of the day to ask the
teacher two questions: What am | missing, and wla@iming up this week? ... If a child
is not [making points], that's one way they cantgohe teacher and say, “Did | not hand
in something this week? ... Most of them have a dayet it in and they get late credit

for it. They can get half credit or up to 70% onawthey didn’t hand in. ... Midterms get

sent home every 4% weeks. ... They [indicate] whedheot [a] child has a ‘D’ or an

‘F’in a class. If they have an ‘F’ the parent krsothiey are going to have to come in for a

meeting. If they have a ‘D’ it's an alarm, okay,uyjknow something is not right. So we

do a lot of monitoring of student progress. Thatiyrmuch says we have pretty high
expectations. But we don't just have those exprectat We do what we can [to support
students].

In general, the one-to-one support for each stuale@ak High School was what
translated to the report card with all As. Alex ctésed it this way, “[The state] report card is
pretty much a good accountability that shows wizateppened. We've gone from ‘C’, ‘D’, and
‘Fs’ when [ first got here to now straight ‘As’ ¢he report card, two years in a row”.

Alex was supporting the idea that communicatindntegpectations to all stakeholders in
schools translated to students’ high performanagh Ktudent performance, in turn, helped to

strengthen students’ self-efficacy about their ptié to successfully embark on more
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challenging things in life and, for the purposeto$ study, to continue with higher education.
However, in addition to communicating high expeotat, education should seek to nurture the
best out of every student and to inspire studenbetome the best they can be. Alex’s school
nurtured important qualities in students by pravigihem with opportunities. These
opportunities enabled students to self-correct witoehaviors or bad habits, to monitor their
progress, and to take responsibility. They alspéztko instill positive social values. The second
factor, students’ monitoring their success, waseaed by allowing students to talk to their
teachers when they began getting a failing grade@seek ways to pull up a bad grade. This
factor also enabled students to learn to prioritiear time in order to accommodate deadlines. In
real life, students will be expected to take resjimhty of their situations in life and they witle
expected to find solutions for those problems.ddi@on, students were allowed a second
chance. Allowing students a second chance prowiuen room for improvement and self-
correction, but it also held the potential of mating students to strive higher so as to avoid
pleading for second chances in future. Providingents with second chance also enabled them
to develop value for empathy. Although this may se@m like an important factor, some of the
problems we have in society and in schools aredi&dren and adults were never taught how to
empathize with others. This problem sometimes taé®s to bigger problems, especially when
students begin to interpret everything in the faficompetition and power. Even though
competition has its place in life, it is importdahat students learn to become balanced. Alex
comments are repeated here to emphasize the mgraspect, important for all students,
[When a child is not making points because of]dmnhg his homework ... [that child
could] go to the teacher and say, “Did | not handamething this week? ... Most of
them have a day to get it in and they get lateitfedit. They can get half credit or up to
70% on what they didn’'t hand in. ... Midterms [indejawhether or not [a] child has a

61



‘D’ or an ‘F’ in a class. If they have a ‘D’ it'snaalarm, okay, you know something is not
right. ... So we do a lot of monitoring of studenbgress. But we don't just have those
expectations. We will do what we can do to [supgtrtents].

Carroll, a teacher, spoke about the need to foocmedtion,

You need to have the students, you need to haviedlcbers; you need to have the

administrators; you need to have all the stakemslfferming] coalition, pulling for the

same goal. As long as [everyone is] committed éostime goal, and as long as each
perceives others [as belonging] to that goal, tht@imk you will have a successful
learning environment because everyone will redhz¢ no one is out to get them; they
are out to help them. ... I think it's going to tekegroup effort from all parties [to do

that]. ... Definitely it will take the parents [whoged to have value for education. It need

good, well trained, committed, and | emphasize cdtechteachers and administrators.

In summary, setting the tone for high expectatieguired providing a climate that was
supportive to all stakeholders. This support cdaddn the form of allowing teachers’ autonomy
to share ideas, establishing programs and polibassupported instruction and school’s goals,
opening tutoring support for students, and coungegdarents about how to support their children
education.

High Expectations and Accountability

As mentioned, teachers’ input into decision makirag an important factor of the school
culture. However, if teachers were to be empowaredake suggestions for school decisions,
for example about the type of professional develemnthat would best meet their individual
growth plans, and if they were to expect to beté@as professionals, then they should also
expect to be held accountable. In fact, Terry &sddhat teachers needed to be empowered and
be treated like professionals and be held accolemt@brry put it this way,

To me, | think teachers are not empowered, | teale is a little bit of a- yes, we want to

be professional, but yet in that regard we ardadrebke, like- You wonder why we are

not allowed to negotiate. ... | think teachers shaddainly be given freedom to
determine what'’s going to benefit them the most Araybe they (administrators) want
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to stretch it a little bit, maybe they want to sag need to work on students’ writing.
Fine, but give them [teachers] freedom to suggest h

Terry went on to say,
So | think things like that should be able to bgoteated, and | feel like that's an area
where we ought to free teachers up to say, hexbése | think | am going to benefit and
hold them accountable.
In the same way, Desiree emphasized teachers’ ataulity through the viewpoint on the
highly structured school environment. In fact, Desiemphasized that when principals took
what they referred to as the ‘Picture Ed’ (schahlaational picture), that was the moment they
needed to remind teachers what was expected ofdheno hold them accountable,
When | walk to your classroom, this is what | exptecsee; this is what | don’t expect to
see. And | think when you tell somebody, just hke as teachers, we are supposed to set
the classroom policy; then the students know whaixpect. Then | think administrators
need to set policies ... then the teachers [will]Wribis is what is expected of me; this is
not what is expected of me, then it can be follotvedugh.
Desiree also emphasized that accountability shioedsh from the top level to the subordinate in
the lower level, “I also think that the actual lasigrhy has to start with the upper level
administration, from the head principal down to #issistants, parents, and | think any staff.” In
a similar way, Cade indicated that at Oak High $tieachers were empowered to determine
best teaching style that ensured students suat@ssating the state's standardd/ell, | think
that as long as we meet the standards of theatakennessee, we are all free to teach in
whichever way we want.” Devin, another teacher alt @ligh School, also expressed ability to
exercise teachers’ autonomy by being able to choass curriculum while maintaining high

quality work. In fact, Devin acknowledged that, t&cent level of rigorous curricula should not

be the amount of work students do in order to peefir college, but the quality of wark
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Therefore, Devin connected the privilege to exereistonomy with accountability to produce
high quality work. Devin described the autonomghoose this way,

I think that in this school | have a lot of freedamterms of curriculum development, and
no one is looking over my back to make sure tlzah lteaching a certain [way]. | feel |
am empowered to determine which section of thelierk, for example, are the most
critical and which section of the textbook, if wavie time to cover we can, but if we
don’t have time to cover we don't get to it.

Alex, on the other hand, emphasized teachers’ axtability by reminding teachers that their
decisions had either a positive or negative impacttudents. Therefore, Alex encouraged
teachers to look for research-based solutions. &Vegponding to the question whether teachers
contribution were sought in decision making, Alexds

Actually they make the decisions. Well, they aréthe deciding factor- | told my
teachers, don’'t come to me with a problem; commeawith a solution. So that lets me
say okay, they thought it through. They know wheetats to happen and they are coming
to say could we please make this happen. Now witati$ | will ask them to sometimes
base their decisions on research. What reseantit there; what best practices they
think will work so that students can be succesd#fslnot what is good for the teacher
but how does that impact the students. That's tt®in line. That’'s why we are here. ...
How is it going to impact the student? How are theing to [become] much better
citizens when they leave Oak High School becausedgaided that's what you want to
do? ... You [the teacher] know what the kids need; ktwow what you need to make
[them get there]. So what is it; is it in my powermive you that? | mean look; do | have
the money; do we have the space? It's up to you tinenake it work. You come to me
and tell me it's going to work, then it better woMou got the ownership of it. But |
better see [that] there is accountability, accduititg in student learning.

Devin also indicated that teachers needed to lwkdeglountable for the way they spent those
hours designated for individual growth plans. Baraple, it was possible for some teachers to
fail to use this time wisely in those schools whitaese hours were provided. In regard to the
way some teachers chose to use their individuattgrplan time, Devin said,

Some states determine the number of hours a teakbeld put towards

professional development, which in some cases reaghers get the required
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points by looking at what is the most efficient wayget the points instead of
what professional development best meet their need.

In summary, setting high expectations for all statders went hand in hand with the
requirement to hold them accountable. For exantpdating teachers as professionals and
empowering them to participate in various schoaisiens necessitated holding them
accountable. Therefore, empowering teachers to imgue into decision making, allowing them
time to collaborate, allowing them the autonomyghoose professional development that best
suits their individual needs, and the autonomyei@iinine best alternative method for assessing
students’ performance all necessitated holdingheacaccountable. Similarly, providing parents
and student support systems also necessitatechgdltem accountable.

Helping Make Coherence

Fullan (2001) emphasized the need for seeking tkeernaherence. As explained in
Chapter 1, helping to make coherence implied piogid general understanding of what is
going on in the organization and the reasoningrizetifferent organizational practices.
Therefore, helping make coherence could imply shgwiow the various school activities
related to the school vision. It implied showinghgouency and consistency in the values school
upheld, the type of programs school supported tl@dnanner or degree teachers and students
were supported, and it implied showing congrueretyvben school policies and the school
vision. Coherence making helped to improve workiglgtionships.

Incorporating stakeholders into the overarchingovignd involving faculty in decision
making increased their understanding of the nastisehool needs and helped to improve
coherence. It also helped develop a sense of ohipexad commitment in them. Conversely,
when teachers and students failed to see meaningahthey were doing, they attributed those
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extra activities to busywork, which had a negaimapact and created low morale. On the other
hand, incorporating faculty into decision made tHesl appreciated and enabled them to
willingly support the school vision and projects.fact, seeking students’ input about ways they
learn better and employing different teaching stytetheir instruction produced similar sense of
student ownership of their learning and increasedesnt motivation to learn. It is possible for an
organization to appear successful and yet exhibatkmesses of the inner relationships.

In the interviews, some teachers spoke about hiagkaof teamwork among committee
members killed teacher morale. Others talked ahdatk of support for their endeavors to foster
high student performance within their classes, evbthers spoke about their leaders not
accentuating stakeholders’ accountability. Mangheas were also disappointed at the lack of
empowerment to make suggestions, especially iretaosas that mandated their participation.
Bayle, a teacher in one of the high schools, remmlihow low teacher morale almost led to
losing 10 good teachers in the high school, alhensame year. Bayle added this comment as a
closing remark to yet another story about how Sopem the school system for the same school
ordered Bayle to change a teaching approach. Rénguhe impact that low teacher morale had
on the teachers, Bayle offered this,

I think teacher’s input is very critical. If you do have a professional expertise in that

area, you will not be successful [not asking fqut). You will make teachers feel

belittled, demeaned, and | have seen it right A& have had four principals since |
have been here. We have a very good one now, uppostive and it’s turned the school
around. | think last year there were 10 teachexdy¢o leave. Ten good teachers; they
were fed up with the way we were being treatedial$ like, teachers go to the hall way,
get your kids, you know, just bossing us arounchevken we were already there [at the
hallway] as if we didn’t know our job.

Based on Bayle’s statement, it seemed the fornreradrincipal held similar assumptions as

those described by McGregor (cited in Owens, 2@@®hat he labeled as Theory X. According
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to McGregor, principals who viewed their staff franTheory X perspective held these
assumptions, “The average person inherently dshkerk and will avoid it whenever possible.
Because people dislike work, they must be supeathakesely, directed, coerced, or threatened
with punishment in order for them to put adequéfiere (p.67). Consequently, causing teachers
to feel belittled would be far from communicatiniglin expectations for teachers or providing
them support. It would also be far from buildingasitive school culture.

Terry, on the other hand, expressed disappointthahteachers were denied even the
ability to negotiate the type of professional depahent that would benefit them most. Terry,
who taught economics, narrated how members oftiyadrtment were denied sponsorship to a
professional development opportunity they belielad the potential of revolutionizing the way
they taught. The reason for the denial, as wasaggd, was that the idea of visiting a historical
site, the place teachers wanted to visit, faileché®t the school’s specification for professional
development. Terry put it this way,

| think that's awfully sad. | think we ought to &¢eachers up to say, you know | have an

opportunity next October to go to the Richmond Faldeeserve Bank and meet with

chairman of the Federal Reserve, Ben Bennett Beeyavho will be there, and Jeffrey

Lacker. Now that may mean nothing to any of myezdjues, but for me personally, |

would get more from that conference than | will @yg else that | could be doing for

staff development. So | think things like that slaoloe able to be negotiated, and | feel
like that's an area where we ought to free teachen® say, here is where I think | am
going to benefit and hold them accountable. Welgtyl am going to go to that
conference anyway, but it would be above and beyongrofessional development | am
expected to do as a teacher here. And | thinkgleathame.
Following this comment, Terry was asked, “So do ffdok teachers’ input is not given
consideration? Terry responded,

I think particularly in a school our size, that'ery difficult to do because

administratively, the whole idea of staff is achaol. We have this goal, this one goal

and we are going to work on it. We are going toknam students’ writing, for example.
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And all the teachers rock the writing workshop #mdk, okay, | get something out of
this, but it's definitely not going to impact memsich as going to hear Chairman Ben
Bennett Bernanke speak about monetary policiehaadfrom the man first hand. To
me, | think teachers are not empowered, | feektlen little bit of a- yes, we want to be
professional, but yet in that regard we are trebked like- You wonder why we are not
allowed to negotiate, we are not allowed to neg¢eieecause some people are maybe
taking advantage of it. ... And | think teachers dbaertainly be given freedom to
determine what'’s going to benefit them the most Araybe they [administrators] want
to stretch it a little bit, maybe they want to sas need to work on students’ writing.
Fine, but give [teachers] freedom to suggest how.

The relationship between school size and the dagredich an administrator could effectively
implement important cultural elements successhudly already been discussed. Terry
acknowledged that the size of Maple High Schoolenadifficult to implement important
practices effectively. Like Terry, Pat, a teachteDak High School, was disappointed about the
type of professional developments offered at th®sk Pat said,
Our professional development overall at this patécschool has been very
disappointing. It really isn’t anything that haseéted us ... as teachers. There have
been a few things [based on] state mandate, susbnasone coming in [from state] to
help us meet our physical activity requirement.tMas really beneficial. We have had
in the past CPR, the First Aid training, [which]svaso beneficial. But other than that,
it's been very disappointing; we really haven'teaalkanything that was beneficial to us.
When Pat was asked what type of professional dpuedat would be beneficial to all or what
kind would not be disappointing to the teachers,saal:
One of them would be kind of looking at the expgotes across the curriculum,
especially writing across the curriculum, so [tha#] can be aware what other disciplines
are doing. And also | guess [a] professional dgwelent that expresses teamwork for
faculty because we have pretty low teacher morate.h.. things that are more arbitrary
[such as] what people are doing [or] ... what youwlidng, [or] what you didn’t do
verses what you are doing type of environmentt afléear.
In fact, Pat was not alone in raising complaintswlthe type of professional development
schools were offering. However, based on what Ratsaying about a lack of teamwork, low

teacher morale, and the perception that leadeysfoalis on the negative side instead of the hard
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effort teachers put into their work, all seemedhtticate a weak working relationship or some
form of burnout. Stress related burnouts are aésg gommon in schools, especially when
teachers believe their hard work is not being askedged. Pat also seemed to indicate a
committee relationship that was politicized, polgsiith some lobbying practices to determine
whose ideas were taken and whose were rejectedcRabwledged these in reference to the
degree teachers were involved in decision makiags&id,
We have a say but a kind of loaded say [heavily@mced by other opinions] because
committees are [involved in] everything. Committgafsen] include parents,
administration, [and] students. | understand thaytheed to get our corporate views and
actual consensus together, but a lot of times .. &g decide as a high school faculty
blank, but by the time it goes up the chain, thatswhat happens. So | think that the
formation of committees is a good thing ... but wa'tpst make a decision as a staff.
We have to have a committee, and we have to irgagstiand we have to do this, and we
have to do that, and | mean changes that are esllyestow and - it can be a little
frustrating. So it’s fairly effective. Does that keasense or is it a long way in the ditch?
The frustrations that Pat was expressing wereeen though teachers were allowed some
input, most of the time their suggestions did rietd/much benefit because of the diverse
interests from a diverse committee group. This mikard to reach a consensus. Therefore, the
process became slow and tedious, amounting to ged frustrations for teachers who were
already worn out by their day’s job. Dylan expressenilar opinion while responding to a
guestion about how new teachers are supportedn@geplained,
It is not financially supported, | can assure yioatt It's really not benefit driven; it's
intrinsically [motivated]. It's not anything thgstem does; it's what | want to do. So
there is no — you know, it's not like a ball stthpt does great things for you, makes you
stick to your job. You know all of us are replackealso there is no, “I am going to treat
you great because we cannot afford for you to legype of mentality. And that is
discouraging. Everybody is replaceable.
When Dylan was quizzed further about whether ttmplied new teachers received no support or

if they were left to struggle on their own to fitteeir niche, Dylan replied, “Yes. They get
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mentor teachers, but what | got from you is whaytbet after that first year, and my answer is,
that’s personal. You know, nobody is patting yoackmaking you feel great about your social
studies”. Consequently, the researcher probed atloatt other ways teachers were made to feel
supported. Dylan insisted,
I don’t know, | mean I think to get simplistic,i# financially driven. You know this job
is overly strenuous at this school, no matter hasegigline problems may be in other
schools — it’s financially driven. You know someopé& may say, | am speaking for
myself, | can’t speak for everybody else. You knmeeause the pay is so little quit

asking teachers to do so much for so little. Yauasking me to do more, but what are
you doing for me and my family? Which again bodgitne and money?

As was mentioned above, one way that administratmugl improve relationships with
faculty would be by letting them become activelydlved in decision making, especially in
those areas that impacted their time. Involvingféoailty in decision making, for example to
determine alternative ways for solving certain peais, helps transfer the responsibility for
completing any task involved to them. At the samet allowing teachers like Dylan to express
their frustrations and to look for solutions helgededuce their frustrations. Unfortunately, even
though teachers’ input was actively sought at Oaghtbchool, the way the committees were
structured and the fact that a consensus hadtedobed from such a diverse group made it hard
for teachers’ contributions to become truly berieficConsequently, the idea of a very diverse
committee group did not genuinely satisfy teacheegd for input. Instead, the idea of a diverse
committee stifled many valuable suggestions betfoeg could be heard by others. Pat was right
about need for a professional development that dvenhance teamwork. But there was also a
need to open up suggestions from all high schanllfia members within and across

departments. An alternative recommendation has ine&rded in Chapter 5.
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The idea of including parents in the committee ak Gligh School could be interpreted
as a way of seeking to diversify members’ viewpgitinfortunately, seeking consensus from a
very diverse group held the potential of intensifypolitics. There were times when politically
motivated parents tried to sway the decisions bbstleaders so that teachers received mixed
messages. It is therefore critical that schooldéeadonsistently send messages that reflect the
appropriate values they hoped to convey. For exangotiering Bayle to change a teaching
approach in order to accommodate some complaititgsts conveyed a mixed message.
According to Bayle, the best alternative would hbeen to ask the students and their parents to
step up to the challenge. It is possible the schgstem did not intend to water down the
standards set by Bayle in the class; however atle df clear communication with Bayle
coupled with the coercion that followed to mandagechange of teaching approach translated to
mixed messages. From Bayle’s point of view, theecpss implied watering down those standards
already set and accepted by most students in d@ise simply for the purpose of pleasing a few
parents. The school system could have tried toranwadate students’ needs by incorporating
some after-school tutoring, but instead, the systkase to coerce Bayle. Here is what Bayle
said,
As | was going to college, | was graded by my suger based on if | spoke a word of
English while they were observing. My grade wenwdevery time | spoke English.
When | began working at this county, this was il fime | have had a problem with
immersion, that technique of teaching where thelteaspeaks only the foreign
language. | have taught in three systems; thisegdurth and this is the first time | have
had this problem. The issue was basically my |lestedents, apathetic students, were
whining and complaining to the greatly intent eafreny superiors here; and no matter
what | said, it wouldn’t change their mind. | waslered basically to speak English. But
the issue was not that | was leavthgm[my students] behind, because | never left
guestions in my students’ mind. | made my studeatsslate. | was speaking only the
foreign language; they were translating everythargl if they got stuck, | would put

something on board or write it. | got around theoé speaking English. So | was not just
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blowing away my students and leaving them cluellesmde them think harder. And this

is what | told my superiors, you are watering damyclassroom standards because if |

start speaking English, 1 will not stop. ...So tlagite is a very, very touchy subject. ...

They had no experience with foreign language. eghem a list of names of people who

taught the way | taught. They made no effort totachnthem at all.
Bayle concluded by saying,

| think teacher input is very critical. If you ddriave a professional expertise in that

area, you will not be successful [not asking fqut). You will make the teachers feel

belittled, demeaned, and | have seen it right here.

There is a body of research that seemed to foctiseotechniques of immersion.
However, this study will not delve into that. Urtiamately, politics in schools was not always
stemming from parents. Sometimes the society catiigegovernment to intervene in situations
that caused endless politics in schools and th&eriiéle sense to educators. Sometimes too
selfish politicians pitched parents against edusdtar the purpose of gaining votes.

During the interview, some participants decidegitk one subject and to talk about it at
length. Some chose to talk about parents and gogptinary problems, others spoke about
professional development, while others spoke agouérnment policies in schools. Kasey was
one of those teachers who decided to respondeoviatv questions by referring to government
policies at the schools. According to Kasey, maithe school policies mandated under the No
Child Left Behind (NCLB) made no sense to many edmis. Here, Kasey emphasized the need
for the government and policy makers to developtéeb understanding of the problems
currently facing schools before instituting polithat became hard to achieve. The lack of
understanding about some of the problems todaytesits face and the impact this had on the

schools was causing policy makers to instituteguesi that often failed to bridge between

schools and the different stakeholders. This sonestiresulted to teachers feeling frustrated and
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to quit their jobs while others who are very quatifopt not to join the profession.
Consequently, these factors seem to point to thhiarddge of using site-based decision making
to bridge between policy makers and the schools iSlwhat Kasey said,

It is a sad [thing] that students do not come &s£lready to sit down, ready to respect the
teacher. Teachers have today to earn and demgmettes. The government and state
government have implemented at different timesgusiin the school programs
[intended] to help students. ... [But] because sttglare unique [and] teachers are
unique, a one size fits all does not generally wbrkny experience none of these have
[been] totally successful. They have reached acleldren, but even much fewer in my
opinion than a half. ... The No Child Left Behindoise example that | will use. | have

not spoken with one teacher, nor have | heard efteacher that endorses No Child Left
Behind. The one segment of the No Child Left Betihmat | do like is the idea that every
school system should employ qualified teachershferstudents. Every student deserves a
teacher who knows the subject that he or she chieg.

However, Kasey acknowledged that,

[The] problems we have run into are [that] poorasth or schools in rural areas or
schools that have high problem with discipline,re@tralways hire someone with the
gualifications because no one applies. | actuallyvk of a circumstance where [a school
system] begged for teachers to come in [to teaeb]different subjects and they simply
could not get a certified teacher to teach. Antlas not that the school system didn't try,
but [for one], they didn’'t have the funds that eteehools systems had available to
[attract] teachers, and [two] the location was o that a young single teacher would
have been interested in moving to.

Kasey went on to elaborate,

What | do not like about the NCLB is that they [pglmakers] assume that all students
are ready to learn and [that] all students go hantestudy at night. [They assume
students] do not have jobs, and if they have jtdiey [assume they] miraculous have
plenty of time to study at home when they come hdMieen the reality is that kids get
home at 10 o’clock at night, some will close atdaxk at night, [and] they come to
school exhausted. The game of the school is [acamating] students working outside
the school.

Kasey also emphasized that the policy makers, egjyethose involved in the NCLB, failed to
put into consideration the diverse population ef public schools. Literature actually supports
what Kasey was saying that private schools wereuloject to the many pressures that public
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schools were made to face (Rowan, as cited in Hdjigkel, 2005). Unlike the private schools,
public schools leaders were not empowered to maike slecisions and their schools were
plagued with many bureaucracies that made runihieign tvery inefficient. Therefore, comparing
their performance with that of the private or chagchools was unfair. In regard to the diverse
population of the public schools, Kasey said,

The other thing about NCLB is that in thinking tladitstudents are equal. They do not
take into account that some students are highlyvated, this is genetic, or they have
parents to encourage them and make education s¢eerasting. They do not take into
account that students have learning problems; lthgg physical problems and problems
at home; and some come from a divorced familynlgige you an example of a student
who was an A student in my class and the parexmtsaidd. The next year the student
was an F student. Was it my teaching, no; wasyitadiner person teaching, no; it was the
home environment. ... We cannot provide or desigrogrmam with a one size fits all.

When Kasey was asked what ways the government emslare that it implemented policies that
could support the education of all children, Kassylied,

[The] government agencies inquire or seek advi¢erbenaking these [policies]. But
who they sometimes get [the suggestions] is thbleno because they sometimes ask
people who have not been in the classroom perima@8 years. Or they ask people who
are in the Central Office. They see educationemiis of] numbers rather than, what the
kid needs; what the kids are doing, and what’s bapg in the kids live. | also know
they ask a lot of teachers who are in accelerdtss$es and those teachers absolutely
cannot empathize with teachers or students who tiéveulties. | speak [out of
knowledge] because | know of one person who has bsed on ACT; for example, and
he has been called for other recommendations. [érson] has an 1Q of over 160 and
he cannot reach kids who are struggling, cannoérstand. He has a good heart and is a
good teacher for accelerated students, [but heotaalate to low performing students].
This is where who you choose to [give] advice [t

Again, this point by Kasey supported the need llomang site-based decision making where
more teachers’ input would be involved. Anotherctea who emphasized the lack of
congruency between the NCLB policies and the sahoeleds was Carroll. Carroll said,

The one best thing for the students that | have ldée to find is just a constant
committed attitude for both the administrators #ralteachers. And at this point we are
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stretched further and further each year to be tabdmswer to the powers that be and still

make a difference to the kids. ... This is where geample, we have been given the

mandates by the No Child Left Behind has givenehms the funding is not been put
through and sometimes those mandates are notti@alisWe are not given the tools to
meet the goals.

In summary, helping make coherence by providingrzegal understanding of what was
going on in the schools, providing the rationalibdtthe different school practices or showing
their relationship with the school vision, and sihaywonsistency of the school values all helped
strengthen working relationships. Therefore, raiieg the school vision, emphasizing the
importance of striving for its ideals, encouragiegchers’ input into decision making, and
providing tutorial services for students all helpegbrove coherence. Unfortunately, many
schools were not seeking to show coherence.

Building a Strong Learning Community

Senge (1990), Fullan (2001), and Deming (200) lzeebest known advocates of learning
organizations. Although the term ‘learning commynitas only mentioned by one participant
and in reference to the vision the individual hfeldone school, it was seen as the most
descriptive term conceptualizing the growing nemdaflearning community. The learning
community was conceptualized as encompassing e#eetachers’ developmental programs,
collegiality among teachers with support for neacteers, and promotion of a positive
partnership with parents in the education of thkikdren.

Along these goals of a learning community, thiglgtundicated a need to establish a
knowledge base centered in areas that made theimuestt on student learning. Therefore, in

order for secondary schools to become effectiwpporting student performance, in reducing

student drop-out rate, and improving college-gaoatgs, a strong community of learners needed
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to be established in three important areas. Thetinportant areas were: (1) knowledge
supporting growth for the faculty, (2) knowledgeparting growth and orientation of new
teachers, and (3) knowledge supporting positivenpaship with parents in the education of their
children. The study indicated that increasing krealge of faculty also encompassed three areas,
(a) promoting collaboration within departments thiaiduce teachers’ growth within subject
areas. This was also referred to as the intracdarsupport and was found to be most beneficial
for new teachers. (b) By promoting collaboratioroas departments which was also referred to
as intercurricular support. This was found to bey\beneficial to students (c) By improving
professional development programs some of whicleakeady in place. Professional
development programs also needed to emphasizecparate areas (i) the whole-staff
development programs and (ii) individual teachgrewth plan or the personal growth plan.
Therefore, this section on building strong learnsegymunity included: (i) promoting
intracurricular support that included support femnteachers, (ii) promoting intercurricular
support, and (iii) improving professional develomprinprograms that included individual
teacher’s growth plans.
Promoting Intracurricular Support and Support foeW Teachers

Most teachers and principals explained that coliaoan within departments was higher
than it was across departments. Almost all thossviewed expressed high approval for intra-
departmental collaboration. Although many schooi@pals expressed approval of it, none of
the leaders had instituted any form of structurertbance school-wide intracurricular activities.
In fact, even in those schools where departmepotihoration was reported to be high, the

initiative seemed to stem from departmental headisfrom the school leaders. It is possible
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some administrators encouraged intracurriculaaboltation because in some schools teachers
within some departments were assigned the samb pgriod or the same planning time.

The math departments of participating schools weperted to be very collegial. Even
those teachers who were not in the math departmeptsted knowing that teachers in their
math departments were working in close collabonatidany English departments were also
practicing collaboration, and, in one school, isvilae social studies department that was very
collegial. In fact, teachers in these departmemieweported to be so closely knit in their
relationships and support for each other that stgponew teachers was more effective here
than anywhere else. Actually, the stronger the londng departmental teachers, the more
effective the support they rendered to new teadhelt®e departments. As a result, the subtitle
for this heading was extended to include supparhéw teachers.

Although most schools had the mentor-mentee progiatanded to support new
teachers, many of the teachers who were interviemgidated that these programs were not
effective. At least 89% of the teachers indicatezl/twere not effective. Many teachers reported
that mentors were too busy to meet with their memeorder to provide support and counsel
when it was needed. In fact, those mentors who wéeeviewed admitted being too busy with
their own schedules so that meeting with their mentas always pushed aside or pushed to
after- school. Unfortunately, the after-school nregs were when everyone was tired and when
some people were getting ready to begin anotheradcluty. Many teachers indicated that if the
mentor-mentee programs were to be successful, msemté@ded more free time to visit with their
mentees while the mentees were still teaching arediately after a mentee had gone through

some class crises in order to provide some neeal@usel and support.

77



As mentioned, this study found that highly collégiepartments held a greater potential
for supporting the needs of new teachers than amntenmentee program. It was also easier for
new teachers to develop natural mentors here thyanbeere else. In these departments, everyone
was a teacher and a learner.

The term ‘learning community’ was used by Kerryeaference to the vision Kerry held
for Maple High School. Kerry envisioned a learngmgnmunity as one that would involve all
stakeholders, that would lead to a safe, teamimgjtlariving environment, and that helped
students develop to their maximum potential inrttedents and abilities. This is how Kerry
envisioned the learning community.

| would want the Maple High School to be a learnioghmunity that is characterized by

first safety, mutual respect among all in the comityd all stakeholders, and a common

purpose; that being a teaming, thriving, learningimnment where students can develop

to their maximum, and where they are able to dgvalbkinds of talents and abilities.
When Kris, the head teacher of the math departatethie Maple High School, was asked how
much departmental collaboration was practicedastthool, Kris chose to speak only about the
math department,

| think the math department is very collegial. dsh’'t always been this way, but | really

appreciate [the] good math department we have Neneknow there was a time when

we were basically two departments, but we are weltggial now. ... Teachers in the

math department share material; they share tesdqtl@ey] give each other all kinds of

support. So a beginning teacher can get help wréitest and [any] other help that [he or
she] may need. This is a part of our informal stricec[and] it really happens here. But it
doesn’t happen in other departments and it's noietbing the administration has been
involved with or even knows it happens, | thinkrtRd the problem is that principals

don’t last very long in this school. You know, snichave been here, there has been eight

principals.

Kris acknowledged that new teachers received mgopa@t when a department was collegial

than they did from the mentor-mentees programs &go0 noted that the idea of changing
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principals too often was not conducive to the tgpsupportive school culture that the teachers
were looking for. Jody, another teacher in the sdepartment, agreed with the statement from
Kris that the math department was very collegiadlyJsaid,

It helps that we have a common lunchtime togetbe2? minutes, because we get to talk
about [many] things. ... We give departmental exasrybody is supposed to give the
same departmental exam and we are pretty good dbmg that and checking item
analysis. We look at the students’ progress, wdrathnot 83% of the students in
Algebra Il missed this [particular] question andywWas it [because of the way it was]
worded; could it be worded better to make it matedr for the students]? We’'re very
good about looking at that kind of information atdring [it] with each other. So, as a
department | think we do a great job on that. Bedn't speak for other departments
because I'm not in [those] departments; but ouhndapartment does very well.

Jody went on to say,
| think the math department does very well, paléidy with new teachers that come in.
We try to give them our pacing guide, and try tiplteem out in any way possible with
suggestions and [with] technology. We got a colnglee though that knows more
technology [than we do]. [They] have more technmalgknowledge than we do, so they
are actually helping us quite a bit. | would thmkr math department does very well. We
try to stay on task and make sure everybody entteatame place and everybody’s
testing the same kind of things.
One of those technically savvy teachers that Joaty neferring to was Logan. Logan was
relatively new at the Maple High School but hady2ars of teaching experience in other
schools. Intracurricular collaboration at the magpartment was allowing teachers like Logan to
share their technical expertise with others indépartment. This way, departmental teachers
continued to benefit and grow from each other’srgiths. Before joining the Maple High
School, Logan had learned to work in collaboratigth others to integrate various teaching
technologies. This was how Logan explained thatgss,
When | was at my last school, another teacher aletibded to use on-line grade book.
We [planned] about how we will use our websiteddonmunicate to parents]. When we
started using [the on-line grade book], we stajitedring that] people were calling the

administration to ask, “Why can’t | look up my ksdgrade from his or her teacher’s
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website the way [other] students are doing? [&tttme, the school] had started a
freshman Academy, [actually it had started] tworgdzack. When [it first] started ... |
had gone to the principal and said, “I think [tHea of on-line grade book] would be a
big help to the freshman Academy [because] it mlp increase communication. [l
explained that] we were trying to gain support jfpand could have all the teachers in
the freshman Academy get [on-line grade book] withweb page. We could post our
lesson plans, and we could do other things.” Andlemhad me set it up to train teachers
how to use it. There were 10 teachers in the freshitademy and we were all [able to]
use it. We [received] so much positive responsmfifee principal, from the director of
the school and the school board members. ... [Buetvas] also [some] negative
[comments] based on the fact that the parentseofrshman students could check the
grades of their students online, but the parentkefuniors and seniors could not. So
halfway through the year, | trained the rest oftéechers in the school [how to use it].

Logan also spoke highly about the support the dagiartment was providing to new teachers in
the department. Logan said,

In this school, and | don’t know if it has to dotlwthe structure of the school or not, but
that’s one of the things | have really enjoyed almmming to this school. [It's] that all of
the math teachers work together. And we don'tgitdhere and socialize; we do talk
things. It is achance to talfopportunity to discuss things], and we do. Wetgeknow
each other very well, and we are very receptivieas teachers coming in. We talk about
having problems with this; we give each other sstigaes; we talk about this and we talk
about that. And | think that’s pretty much heret Bhave no idea if that’s built into the
structure; | guess in a sense it is in that waale the same lunch period. ... But the
reality is most schools and in this one to somergxtyou don’t get much interaction with
other teachers.

Logan also explained that there were teachers wlzaply got into the teaching profession
without intending to stay. However, on the flipesiof that, there were also teachers who did not
intend to stay but eventually ended up liking teeching profession and became wonderful
teachers. So, schools cannot ignore the needsnofeaehers with the assumption that they may
not want to stay. Logan described those circumstttis way,
| think they are some people [who did not intengtay in the teaching profession]. | had
some friends from college who said | want to gieely | want to serve. But | am not
going to do it throughout the rest of my life. Intdo teach for a few years but then when
| start settling down and getting family, | wantfiod something where | can make more

money. And | had several friends who knew [evethag come in] that they were not
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going to stay as teachers. But | [also] think thaty are many that come [in] thinking
they [will] stay, and very quickly get out due t@auple of things. One being that - you
know this isn’t just a job for everybody. There aeople that need to get out, but | don’t
think [it is the case] for most of them. | think st@et out because they are so
overwhelmed and they don’t get the support theyktkiey need.

In regard to collaboration, Kerry, the new prind¢ipathe Maple High School, indicated
that the school climate coupled with effective cammioation and support for teachers were the
most important aspects for implementing culturatdes. This is what Kerry said,

| think collaboration is extremely important busia symptom. If the other elements are
as they should be, then collaboration will grow.oDfirse it also is a factor of the hiring
process, and | had very little opportunity to iefhce |1 should say, you know to look for
that. But in a school our size, departments of e®are the units that you begin with and
within those departments, | as the principal cdrireeexpectations what | want that
department to do in terms of collaboration. But¢h&gain at the end of the day it comes
down to that climate, that tone, that atmospherghith people feel supported and
supportive to work one-on-one with each other anldelip each other and to share. |
mean not only share materials, but share frustratibopes, ideas, [and] motivation.

However, Kerry also asserted that regardless asitesof school, effective communication was

what mattered. This is what Kerry said,
My limit to the experience here at this school,ihg\been here just since June, | think
probably the first thing that comes into mind ie #hear size of the school. There are
times when | really feel like | need to be fourfioe people. It is a 24 seven job. But
beyond that, I think regardless of the size of sths comes down to communication.
The more effectively we communicate — and the agtrator role is not only to be the
communicator, but to establish an environment irctviother people can communicate.

So if we are not creating and inviting people te asenues for their own communication
then we are missing both.

Consequently, Kerry supported site-based decisiakimg as a means for creating those types of
environments where people communicated and analyzddems together. Kerry said, “l am
still a proponent of site-based decision making”.

Shannon was the head teacher in the math depar&inBogwood High School. When
Shannon was asked about collaboration in the scBbannon also decided to speak about the
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math department and insisted that was the onlyitn@yght to be done; everybody ought to gain
from each other and build on other peoples' stten@hannon explained that the support and
encouragement teachers in the math departmentegaveother caused them to become more
dedicated to their work. Teachers in the departrabose to do more and to work longer hours
than other departments. Shannon said,

| don’t know any other way. | realize we have teashwho very reluctantly share their
ideas with others, but in my situation and in oepartment, | think that's unique. | don’t
think it's very rare, but we have a department whee have an enormous amount of
collaboration. We share materials, ideas; we wodether. Our department has about
three new teachers and they benefit from this. ...n&tees 30 minutes [for lunch], and we
spend that time talking about the things we neetbtdAnother thing that | think is very
rare, [is that] in our department, you know ourcteag time ends at 2:45, but for most
teachers in my department, we don’t leave untiladao30.

Bobbie, a teacher in the same math departmentireeed what Shannon was saying about the
collegial support in the math department at Dogwidagh School. Bobbie explained how this
teacher collaboration had been very beneficialomby to the veteran teachers but also to new
teachers as well. This is what Bobbie said,

I think it is a necessity [teachers working in ablbration]. In our department, we really
try to work together. For example, those teachdrs,\say teach Algebra l ... we stay on
task, plan how far we will get this week or nextekeWe try to keep things moving at a
pace the students can work with, and we try to sttggne another whether it's making
the test, or making a worksheet, or coming up withPowerPoint that we need to
present some concepts to students. And I'd sagsitdeen very helpful to me and also to
the new teachers because they can incorporateTtiney.don’t have to sit down and
develop it [teaching material] by themselves. Someek together and we sometimes
reinvent. You know sometimes we find tletat we've been doingpesn’t work and-

[we try it in another way]. We also have lots ofetiegs with our new teachers and we
collaborate a lot. It also helps that we have #raesplanning time.

Tracy, the head teacher in the English departmebbgwood High School, indicated that
although the school had a mentor-mentee prograstiglish department had taken upon itself
to support new teachers within the department tinteeveryone pitch in as much as possible.
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Tracy observed that the sharing of ideas, matelald emotional support in the English
department was very advantageous to new teachassisTwhat Tracy said,

There are only five or six of us here [in the sdhtwat are actually mentors. There is a
whole list of things that you need to do witlem[new teachers]. | find that, especially in
English department | don’t know about the othets,ablot of times at lunch time is when
they[new teachers] will come in. [When they come irg all put support for them
because they will have questions and just wanetdlgem out; get then off [their chest].
You know we listen to them. We’ve had them cryerethe guys. They cry.

Tracy went on to point that for new teachers supgbthe departmental level was probably the

most critical. Those who received advice at theadepental level had a greater chance of

staying than those who relied on mentors outsideddpartment. Some schools assigned mentors

based on who was trained as a mentor and was leailaacy said,
| think grade levels have a tendency to share @aith other. We've always shared. This
year we have three new teachers plus two or threwho have not been here for
long, may be 1 to 3 years. We suggest things amavgiing to share with them things.
We talk tell them what worked well for us, sometstleey incorporate it, sometimes they
don't. If they do they will say it was very helpfuf they don’t, sometimes those are the
ones that don't stay, but we do our best [to supihem].

Tracy also added,
| think that there is this unrealistic expectatmnthe part of so many new teachers that
they think they are going to be so cool, so likeg the kids] or they think that the kids
are automatically going to respect them and ligpeihem. It just doesn’t work that way. |
think classroom management is huge and | thinkttieprincipal and the administration
really need to support new teachers when they peatems of classroom management.
Classroom management is the reason | think, magile&uit especially after that first
year. | tell [new teachers in my department] thatill get better.

Again, Tracy said that offering emotional suppart ncouragement at the departmental level

had a greater impact on the new teachers becaatse\ilinere they worked. Besides, at the

departmental level, it was easier to develop natoemtors; someone who was willing to listen,

someone who could model especially when the depattmas highly collegial. Tracy also
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noted that classroom management played a majonraletermining whether or not a new
teacher will stay. However, even as Kasey emphdsizthose earlier comments, students’ lack
of respect for teachers coupled with their negaditdude about school was probably what
caused new teachers to feel overwhelmed.

Robbie, a teacher at the Maple High School, re@mlihbw the first years of teaching
were the most difficult part of the teaching careeth emotionally and mentally. Unfortunately,
without departmental support, Robbie struggled aldm fact, Robbie admitted that the lack of
alternatives was what supported perseverance.ighibat Robbie said,

The first year of teaching was by far the worstryafayour life. It was not the worst year

in my life, it was terrible. | was a terrible teachl had terrible students, and | was not

well prepared to be in classroom [in that environtherou know little by little over the
years | kind of found my place and got it all figdrout. But if | didn’t have to help in
earning an income; or if | had a lot of money; fifad other option; | probably would
have left by the first five years. It was very, yéard, emotionally, mentally and
physically. So if schools really want to hang oeithieachers they are going to have to
work on improving their mentoring programs for neachers

Carmen heads the social studies department at Wdlgh School and also sponsors a
program called, ‘We the People Program’. Carmerg miaintains Walnut High School had the
best school setting, has also been instrumentakiering collaborative activities, not just at the
Walnut High School, but also across other high ethm the county. In fact, Carmen’s
influence and support for collaborative activitkesre having an impact even to the Middle
school of Walnuts High School's county. This is W@armen said first in response to ideal
school climate and then in response to collabamatischools,

[An ideal school climate is] one where everybodsrels their ideas and [they are] really

open in what each is doing and is willing to shaith everybody else. [From there] we

strike on what the kids need to know and why thegdito know it. Now, really | may be
over optimistic, but | think Walnut High School htag best school setting | have been

and that’s why | don’t leave.
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Carmen also went on to say,
Now with our social program of which | am chair, e@laborate a lot. Every time we
find something good that correlates to the starglpndthat] works well for the kids; we
share with each other. As a matter of fact we shéteeverybody who teaches high
school history in our county. In fact yesterdapst got back from a meeting in which |
presented to the sixth grade throughout the eativety to implement [collaboration]
across grade level. So now they are beginning ttheldame thing we’ve been doing for
six years. ... SO we are trying to get everyone tckwagether. You know, lots of mind
connects for good ideas.
Carmen’s philosophy, “Lots of mind connects foragrieleas,” is the key to successful
collaboration among teachers and the main reasgrsualiools should support it. It is also a
good argument for site-based decision making. AiginoChuck, the assistant principal who
spoke on behalf of the principal at the Walnut H&gthool, explained that the school had been
trying to accommodate what the teachers want, lootktion becomes more effective when it is
fostered by the school leaders. Chuck said,
Well we try to accommodate [teachers’ requestst llke now we are trying to make the
schedule out. What | try to do is get the departrheads [putting] teachers together so
that they can put forth what they would like to.sBeachers are free to do what they
want, putting in balance what we [the administrsitcan and can’'t do. But we make as
much effort to support collaboration and communacags much as we can.
Cade, on the other hand, admitted to the probleteawhers being too busy to provide enough
support for new teachers at the Oak High Schodhodgh Cade added that the school
encouraged everyone to pitch in, especially wheratttual mentors were very busy, there were
hardly any free time for other teachers exceptrdutine lunch period or during the teachers’
planning time. In many schools, this was when teelvere trying to catch up with some

grading. Cade said this in regard to the mentortegeprogram support,

Our teachers are assigned a mentor, which is antgheher that has been here for a
while. That is beneficial. But again it dependsio& mentor. We are very busy, which
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unfortunately is one of the drawbacks for havirigtaf input in what goes on in our
school. That means you are also more involved ihwould be better to eventually let
mentees pick their own mentors naturally.
Cade acknowledgement that “it would be better fentaes to pick their own mentors naturally”
supports the idea that collegial departments wedest options for handling the needs of new
teachers. However, Pat saw the problem of the memémtee programs in terms of the school
size, Pat said,
I think that because we are a small school, thigisitbe effectiveness [of the mentor-
mentees program]. But | think if we had a chancelége that program in a larger school,
I think it would completely be ineffective becaukere is not that much interaction
[between teachers especially in other departments]
In regard to collaboration, Frankie, the new ppatiat Magnolia High School who had only
been there 1 year, spoke about working to rebbadsthool culture. Frankie said,
Right now | would say that we are in the parts basd | do think within the parts, we
are trying to take steps to give them [teacherglenopportunities to work together. I try
to given them common planning time. [Right now] are doing curriculum planning.
We are going to try some integration strategiethabwe can do something across the
curriculum as opposed to working on individual miedu So | think from the parts and
points or just the course work areas, | think weedoing a pretty good job, but as far as
putting the working of all these together, | think probably are lacking there. | think we
will try to focus on that within the next two orrée years to try to come up with
strategies.

In summary, intracurricular supportotlaboration within departments helped teachers
gain from each other’s strength. Teachers weretaldapport each other emotionally and
intellectually; they shared ideas about classromanagement and use of classroom technology;
and they sometimes reinvented new and better tegshiategies. Collaboration within the

departments also helped support new teachers biediedid mentor-mentees programs.
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Promoting Intercurricular Support

Many principals and teachers highly approved intgtcular collaborations; about a 97%
of those who were interviewed expressed their agbifor intercurricula collaborations.
Unfortunately, only three participants gave sontBaation about instances where and when it
was being practiced in their schools. Also, onlg t@acher indicated intercurricular
collaboration would not be appropriate. Accordiadttis teacher, collaboration would take away
time from teaching content knowledge. It may bpamtant to add that that support for
intercurricula collaborations did not imply integrey every lesson. Actually, integration served
best for those topics that became most benefioiadtiidents to learn as integrated topics or for
those concepts that became difficult for studemgrasp so that a repeat of them in different
ways became beneficial to students. This, thergthdenot remove the teacher from teaching
content. Content concepts could still be taugltioinjunction with the intercurricula projects
aimed at emphasizing those concepts. Researchatadithat integration of subjects helped to
make learning more meaningful and applicable fodsnts. Making learning relevant also
increased students’ motivation to learn. In additiotegration helped to support students’
ownership of their learning.

Unfortunately, very few teachers tried to integrsubjects. In spite of this, some teachers
and principals had already started seeing the lsméfintercurricula activities. For example,
Shawn, the principal at the Cherry High School,laxgd how the math department and the
computer auto design (CAD) teachers were workingpitaboration to support students’
learning. This is what Shawn said,

| feel that cross teaching different subject isyy@ery beneficial to students. .\We
have a knowledge CAD (Computer auto design) class that designs building and
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machines with computer graphic programs. And ahisolutely unreal the amount of
math that you have to know to be involved in th®@a@AD program. [Now] the teacher
in the auto CAD and the math teacher work veryeatios support each other’s program;
that is collaborative effort which | feel is vemgry beneficial [to students].
Desiree, who had assumed there was no intercuaraailaboration going on at Cherry High
School, emphasized that in the real world many jelgsire employees who have the ability to
integrate previous knowledge with new skills. Tliere, Desiree insisted students ought to be
prepared for such job environment and emphasizedcunricula collaboration held the potential
to prepare students for such relevant skills bymaed integrating concepts. This is what
Desiree said,
In this school intracurricular, we share a lotadgas. But as we say cross curricular, there
is, | want to say zero. Okay? There is no collabonavhatsoever, and that was one of
the points | [was trying to emphasize] that beimgy administrator | would like to see
more of that [being] done because again when tidests see the very world working
device, for example, [how] math [can be applied¢@mputers classes or in carpentry,
then | think you are looking at those students wdadly do not like math to find out,
“Aha, | am actually going to use [math] if | decittebecome a carpenter.” We have a lot
of plumbing here. Definitely you are going to usletaof math in plumbing. If you are
going into architecture, then we also have projedtis architectural design. That too
[will be] dealing with math, and you see, you castill in those children that this is a
cross curricula base. And the teachers can getitegand work out ... one unit or a

couple of lessons. ... | think [that] would be beoiili [to students] and would enhance
their [learning].

Jowie teaches with Desiree in an English departndemtie indicated that the increase in
emphasis on standardized tests was changing théeaelyers were looking at intercurricular
collaborations. Jowie said, “We are improving oattfintercurricular collaboration] especially
[because of] the ACT. We are seeing a lot of votaiglbuild up in other classes.” Cade, who
admitted that intercurricular collaboration, was as high as intracurricular collaboration at Oak
High School, seemed to indicate that interpersoglationships among teachers sometimes
hindered both the intracurricular and the intericutar collaborations. This is what Cade said,
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| think there is also collaboration across the d@pants, but | think you’d see it more
naturally within the departments. | think that thangs that prevent it are personal
feelings. If a person doesn’t like somebody, theyreot going to be open to that person
offering their ideas. So there is a little bittb&t, which is unfortunate.
However, Alex provided more insights as to how hesis were becoming involved in
intercurricula activities. Alex’s comment followedstatement that teachers at the Oak High
School were working together more than they hadedorhe past. Alex said,
Well actually tomorrow is one of those days cabtedriculum planning days. What
teachers do at these planning days is they wodngthing that has to do with the school
improvement. [For example] the Math and Scienceadegents are getting together ...
anybody that teaches science. They will be meddilngay tomorrow so that they can
integrate the [science and math] curriculum andersake that our text books are
meeting the standards. Also, [they are to] make that if something is taught in science
but math also correlates to that subject at theedarme.
Alex went on to say that the reason for all theas iecause the school was trying to become a
science and math signature school. That was whintegration and correlation of these two
subjects was becoming very important.

In many schools, however, there was really ndeawie of intercurricular integration.
Teachers who were interviewed insisted that thexre mo evidence of intercurricular integration
at their schools. For example, Tracy, a departraeair at Dogwood High School, emphatically
said, “There is naurriculum integration. We talk about it but | dothink it happens, | am just
being honest.” Kris also said there was hardlywdor interaction of curriculum at Maple High
School because the departments were so far apart,

[There is] not much [inter-curriculum activitiestae school]. This wing is Mathematics;

Science is over there; History is that way, Engissthat way, so we are geographically

separated. ... You know, unfortunately there are [geiopthe English department that

are way off, | don’t even who they are. | meannbWw their names, but | couldn’t match
the name with the person.
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Kris also added that for interdepartmental collation to happen, the administrator would have
to be involved, “There is no cross departmentahtagration of curriculum. Curriculum
integration would have to be administratively ledbdy also insisted that there was no
intercurricular collaboration,

No, no! There isn’'t!l would say there’s none. None! Other than the timeemeet with

other teachers in other disciplines, and that iswive’re meeting for a school

improvement plan. We’re all on a committee andhsd’$ about the only other time that
we would meet and talk about [intercurricular coteation]. But there’s no time set
aside to [participate in intercurricular collabaoaf.

In summary, intercurricular activities are espkgieery helpful to students because they
made learning relevant and interesting. Althougtthers gain from working in collaboration
with others across departments, integration oficulum would especially be beneficial to
students because it helps them to synthesize kdgelfrfom different subjects and learn how
this knowledge can be applied in different situagiof their lives.

Improving Professional Development Programs

The study indicated that the learning community &scompassed all the various forms
of professional development programs including ¢éhalseady in practice at the different
counties and schools. Unfortunately, many of tlaehers who were interviewed expressed great
disappointment at the way professional developmgmigrams were offered. In addition, there
was a general miscommunication or a misconceptionitawvhat professional development
programs were intended to achieve.

According to the U.S Department of Education (20@& purpose of professional

development was to support continued instructionptovement, which implied continued

support for teachers’ growth. This being the casest teachers were looking for professional

90



development that would enhance their skills, uptiaen, and help them maintain life-long
learning through research-based ideas and tectmigiues study separated teachers’
developmental programs into whole-staff developmgpian and the individual teacher’s
growth plan. Teachers’ developmental expectatibaswere diverse and yet specific to each
teacher’s need were referred to individual teashgrowth plan. Similarly, developmental
programs that were offered to groups but were fipg¢oiteachers’ needs, such as specific to
subject area or specific to need to improve intetdgy, were also considered as the individual
teacher’s growth plan because they served speedhers’ purpose. On the other hand, whole-
staff developmental plans were those developmeidak that were directed towards the whole
school according to the needs of each institutxamples of these were the whole-staff writing
workshops, the CPA and First Aid workshops, ordhieide prevention workshops.

As was noted, highly collaborative and collegigbaiéments enabled teachers to reflect
together, to share ideas about new teaching skeateqy to reinvent new ones based on teachers’
experiences. These departments analyzed and qmebms together. Those who were expert
in technology trained others and those who wererepced in classroom management helped
others with those skills. Further, collegial depshts were effective in supporting the
establishment of new teachers and their growthadty collegial departments held the potential
for implementing supportive practices for both reavd veteran teachers in many ways,
including coteaching or coaching by expert teachaspeer observation. All these were factors
that encouraged individual teacher’s growth. Althiountercurricula collaborations also helped
teachers to grow, they mainly made learning releaad applicable for students so they helped

to support students’ ownership of learning.
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As indicated, there was general miscommunicatiomisconception about what
professional development programs were intendedheve. Different factors seemed to
account for this at different schools. The firstlgem seemed to stem from the way professional
development was structured. From the beginninghea' interests were not put into
consideration. Consequently, while many teacheunglstoprofessional development programs
for individual growth, schools were focusing on whestaff developmental workshops. About
95% of all teachers interviewed indicated that @ssfonal development was important for
updating their skills. However, almost every onghafse teachers also asserted that their
schools’ developmental programs were not servingdtgoals.

The second problem seemed to stem from the fachtbst school systems did not have
enough funds to support sending teachers to cardesewhere individual teacher’s growth plan
could be enhanced. As a result, these school sgstéiered professional development locally in
the form of whole-group workshops aimed at suppgnivhole-school goals. Therefore, very
little support was given to individual teacher'egth needs. Accordingly, many teachers
associated professional development workshopssidtie mandates and their attendance became
simply a way of fulfilling those mandates. Howeveachers did not hope to grow. In fact,
according to many teachers, there were no berafied to them.

Finally, many school systems also construed prafeatdevelopment as discrete pieces
of learning intended to meet state requirementaBse of this, some school systems offered
developmental programs based on contracts thatiweseporated into the school budget at the
beginning of the school year. This implied mosergschool or teachers’ needs could not be

accommodated. Consequently, many teachers comglthaetheir professional development
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programs were simply a waste of time and moneye®tbhomplained that the workshops in their
programs were too generic with no transfer of krealgke or that they were repetitious with
meaningless activities. Nevertheless, there wdreds that tried to make a distinction for their
teachers. These schools offered both whole-stafldpmental programs and the individual
teacher’s growth plan through sending their teaxteenational conferences where individual
teacher’s growth plans in the subject area were H@wever, even in these schools, teachers’
conferences were picked based on subjects not lastéchers' input about individual
teacher’s need for personal growth.

Unfortunately, many schools were working hard tovie professional development
they hoped would satisfy teachers. But as mentionétout teachers’ input, many of these
development programs were genuinely turning oletthe way many teachers described them,
a waste of time and money. This part was, theretoneed at illuminating the differences in
perceptions between teachers and the providershobsdevelopment programs as a means for
emphasizing areas that needed improvement. Thg studaled that in order to achieve the
goals of professional development, teachers’ impuild be crucial. In regard to broken
communication, Robbie who was a teacher at the &dph School wondered aloud,

I really don't think they get it; the in-service thre professional development. In my

opinion the best professional development for thenaistry teacher in this school is for

the four us to spend time together, collaboratimg) @operating on our subjects. |
understand that there are other kinds of stufftiaistate requires. We just did a suicide
prevention thing, and sometimes they do a new tlikegve did a new computer
program for attendance this year; certain thingy tieed to get us all together and work
with us. But we rarely ever, have ever pointed @ssional development. [Something
like], “okay you four chemistry teachers we aremgpio give you some professional
development and in-service whatever, on how the dbyou can collaborate and work
together and make your chemistry department strosge better.” And | feel like every
time we get together for in-service, somebody kwitigt up. ..In-service really is most

helpful to the teacher when it can be applied toryeork and what you are doing with
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the students, [or] how you are cooperating withryaalleagues who are doing the same
thing with their students. And we have had almasteanof that here. Another thing that
we really haven't had much of here is on-going @ssfonal development. It's kind of we
hit and miss. We do a little of this, and thenrleat year we do a little of that, then the
next year we go back and do something else. Wet deaily have a consistent thing of
professional development. | mean, for me it’s t@adom.

Like Robbie, Kris asserted that the professionsktigpment programs at Maple High School
were too random, too generic, and therefore lackisngsfer of knowledge. Kris also argued that
teachers were not getting enough in the profeskameelopment programs and explained these
problems in this manner,

I think a big problem is that there are key sta¥elopment activities that come around
year after year. ..You know, there is couple of years on this, acdaple of years on
that, and a couple of years on this, and they laraya too generic. ...This year it was
regular and relevance, | forgot what it was lastrydnyway it didn’t make any
impression because it was a one year thing. | rdseemne year ..we had this lecturer
... he happened to be a social study person and exargiple of how you implement this
idea had to do with the social class. And peopleecaway saying, ‘| understand how it
works in social studies but it won’t work in madtr,it won’t work in science, or it won't
work in this because there was no transfer.” Asaften of fact the National Science
Foundation says that it takes at least 50 houssadff development to change teacher
behavior, and we never get that. We never havé Weatwill have an idea like this year,
then, we will probably have two hours of an aftemnmofour or five times a year. So
maybe [have a total of] 10 hours. We never get thadl it's one afternoon after school
when everybody is tired, and nobody cares. And theronth or a month and half later,
we do it again.

Based on these comments from Kris and Robbieciesr that the school was not seeking to
make coherence. However, Jody perceptions aboabkdevelopmental programs were even
more perplexing. Jody perceived school developnh@ntgrams as a form of coercion.

Certainly, school systems never intended for psafesl development to be construed as a form
of coercion, especially when they were paying sammoney to bring in speakers they assumed

would make an impact on teachers. But this is hady perceived the lack of teachers’ input,
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Well, they [administrators] kind of force us intaving professional development as a
school. Like yesterday we had an in service onagersuicide prevention. The guy spoke
for two solid hours which was a little boring. legs for most of us in the math
department we feel that if you teach by subjeét ik if it's not subject specific, then it
will have little impact. The year before this, weest a lot of money on reading programs
and trying to help us help students learn how &al teetter. That’s hard in a mathematics
classroom to try to take time out of your normatimeanatics lessons to try to help
students learn how to read. | wasn’'t equippeddotltesomebody how to read, and I'm
not sure that a four-hour in service is going tipmee help them read better. So again, |
thought it was maybe wasted time, wasted money.

Again, not letting Jody participate in decision nmagkas to ‘what would be the best way to
enhance students’ reading’, or what type of scimaprovement developmental programs would
be beneficial to everyone, caused Jody to viewstdhmeol initiative as a waste of time and
money. It is possible if Jody’s input had been $authis perception would have been altered.
However, going back to the point made by Terry aleoopowering teachers and holding them
accountable, Terry maintained that teachers wanotée perceived as professionals, treated like
professionals, and held accountable like profesésoherefore, they needed to be allowed to
negotiate what type of professional developmentldvbe most beneficial to them,
... S0 | think things like that should be able tonegotiated, and | feel like that's an area
where we ought to free teachers up to say, hawbese | think | am going to benefit and
hold them accountable.
Terry also said,
I think teachers are not empowered, | feel theeelile bit of a - yes we want to be
professional, but yet in that regard we are trebked like — You wonder why we are not
allowed to negotiate. ... | think teachers shouldaely be given freedom to determine
what’'s going to benefit them the most. And mayheytfadministrators] want to stretch it
a little bit, maybe they want to say, we need toknan students’ writing. Fine, but give
them [teachers] freedom to suggest how.

Skyler, a math teacher at the Magnolia High Schaxknowledged that the lack of

communication between the secondary school teaeerthe superiors who arranged their
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professional development activities resulted inmeeting the needs for secondary school
teachers. Skyler, said,

I think it [professional development] is very important agjlas the teacher guides the
development that’s being done. To have a superc@me up with professional
development just to address the needs that we kingplies there is very little
communication between the two. If we were giveroghof money and told here is the
money that you have for the math department fofeggional development, | think we
could do a better job because the vast majorityuoteachers are elementary and middle
school. So when they get a program that suits ttesds, there is nothing left to address
ours.

Sadly, Tracy expressed a similar setback and &tistrs that resulted from having to leave
important school work in order to attend a profesal development program, only to find that
the professional development was geared towardsiith@éle or elementary school. Tracy said,
We have a lot of professional development, somel gemme not too good, [and] some
that do not apply to me. What hurts me is when kaloh|l have to go to the Central
Office, for example in April, late April when | ha\AP exam coming up first of May.
And then it's really about elementary or middle ®alhteachers. So that really upsets me;
| don't feel | should have to [attend] the rest. Da other hand, [there are times when]
they have brought some really good people. Someptiamal [people] have talked to us
in the professional development. At the same timere are people that | wish that they
could get for us, and [which] | have asked for, thaty haven’t got them yet. | will tell
you though that the technology classes [they qave]really outstanding. Katie (name
changed) does an excellent job in teaching thasktlrey are tons of opportunities in
those.
Although Tracy observed the school system did atgod when it brought in speakers who
were liked, this success was only coincidental beedeachers’ input was still not sought. In
fact, Tracy’s actual requests were still not m#éta@igh they probably could benefit all the
English departments in the county. Similarly, Traayewpoints about the excellent technology
classes were also coincidental because teachersvereoproficient in technology would view
them as a waste of time and money. For examplearh@dho was already proficient in

technology would view technology workshops as atevatime. Logan emphasized the need to
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develop skills in for teaching English Languagééarners (ELL), not in technology. This is
what Logan said,

One of the reasons | was attracted to [this plectat there is a little more diversity in
[this city]. And this is what | have found; | hasidents from Liberia and | have a lot
Hispanics students here. | have a more diverselgopu And so for my own
professional growth, | need to learn to work bettgh those English is a second
language [sicEnglish Language Learnefgalics added]. So for my personal success,
that’'s where I think that | need to grow the md&iu know, | am not sure that everybody
needs that. | think some people need technologg nait | am pretty [good] on
technology. | [also] don’t need more training ooy work; | know how to handle group
work. | need to train by working with [English Lamage Learners]. So | think that the
[professional] development that | attend shoulgbmeé to learn to cross that barrier, the
language barrier.

Again, lack of teachers’ input was denying peofie Logan opportunity to attend a conference
or workshop of choice that would enhance this gaathe same time, causing many secondary
school teachers to attend workshops that were nledifpr lower grade students was not only
frustrating to them, it was also a waste of thieiet Unfortunately, this problem was echoed by
many. Jowie from the Cherry High School said thiswa professional development aimed at
school improvement plan,
I think it is a double edged sword. It is good tisrespecially if the information does
work well. We have things here from discipline torguter, so some of those are still
very helpful. Other time it's more geared towartisyeentary level, and it is almost a
waste in the secondary level.
Similarly, Jamie from Magnolia High School echoed snore confusion over the goals of some
professional development experiences that contitméeé offered but that seemed irrelevant for
secondary school educators. Jamie said,
In our school I think professional development hasbeen a huge | guess area of
concern, | think most of the time. We have someghinat we did at the beginning of the
year. For the in-service, we have been doing #asing focus for the last year or two,
but it's not really being pushed, | don’t even kneirhink the learning focus is towards

elementary level, |1 don’t even see how well it wbfit in a high school setting.
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On the other hand, Cade explained that at Oak Bajtool teachers were sponsored to
conferences that helped them enhance their indiVighowth plan, and they were also provided
workshops that were geared towards whole-staffldpugent at the school site. Cade explained
that professional development plans for whole-steffe usually decided by the school
administrator,

It comes from the administration, [ideas for thefpssional development activities]
usually as a response to a need ... Then the adratoiswill respond by giving us some
training on it. Other times if there isn’t a spécifieed, then administrator might just
choose something that feels important and bengfloigjust something that] is available
at the time. Then because we are all get a pait@nce; that pushes us to take
advantage of that. And that would be more on odividual subject areas.

It is possible that some school systems faileditally evaluate the type of
professional development they were offering tortteachers. Kerry, who admitted it was a
challenge to offer meaningful professional develeptalso indicated that previous
professional development at Maple High School waseld on contracts. Fortunately, Kerry was
committed to changing that. This is how Kerry gut i

They[professional development programs] are extrenmaportant. ... It's a huge
challenge to provide really meaningful professiatatelopment. Of course in our state
teachers are required 30 hours a year. At the miutiree we are operating on staff
development plan that was developed before | caame lit's more like a contract so we
are following that plan. But we are nearing theetiwhen we will be developing our plan
for next school year. It's very important to metttiee elements of that are not mandated,
[because] once we have our own flexibilityjthe professional development plan will]
need to be tied directly to either our school inwerent plan or to teachers’ growth plan.
Within those constraints then teachers should hgué into what's meaningful to them.
Unfortunately so much of our professional develophie done after a long school day
when teachers are tired anyway, and if it's sonmgtlihey have no choice in or interest
in, we are fighting a losing battle.

Kerry admitted that it was a challenge to provideamingful professional development. That is
why teachers’ input is critical. Kerry also acknedtjed that professional development was often
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offered in the afternoon when teachers were tikeid. noticed this too and made a remark that
professional development was offered after schdwmeverybody was tired and nobody cared.

Unfortunately, schools were spending so much mamegyrofessional development
programs to overlook these problems. Consequehttyimperative that schools seek teachers'
input into decision making, especially in mattexgarding professional development programs.
Shawn admitted that schools were spending lot afey@n professional development programs,
“We try to present as many opportunities we pogsibh with the amount of money that we
have and the time that we have, but | think it spenportant [professional development].”
Shawn also said,

They [Central Office] allow us so many days a ywehen the kids are not here to put our

own professional development. The county will pdevone [professional development];

like we are doing one this year with Dr. Benne#ire changed) ... they are paying him

a great deal of money to come in to talk to thénlsghools teachers. That will be an all

day session in professional development. Then neeqdthool will] have to provide our

own. We are to set up the workshop that we platiniedyear ... [in which] they have to
try a 90 minutes a week on physical activity.

Allowing teachers’ input even for the whole-staéivélopmental plan would provide
administrators a list of ideas on what would bertefichers and the school as a whole. As
indicated, most teachers as well as the principalisitained that professional development was
crucial for keeping teachers' skills updated withrent research. That’s why it was imperative
that schools take professional development progssmsusly and incorporate site-based
decision making. Frankie put it this way,

I think for a long period, things didn’t change y@nuch in education. So the need for

[professional development programs] was not thaessary. | think now with the

diversity of the country, with diversity of econargj with diversity of building access to

technology in certain areas, we are not teachiagypical student any more. So
professional development is more important now tlwanld have been just because our

role are changing somewhat; the resources thatwe dére changing; students are
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changing; and the society is changing. The educatimt in college in a lot of ways is

almost obsolete as far as what goes into clasktiiok that if we are to keep up our

way, the way to stay informed is through profesalatevelopment.
Frankie’s observation that because the new bodyoiviedge is continually growing and
changing, teachers needed to keep their skillsteddarough professional development. Chuck
also stated it this way,

Teacher[s] needs to be around other teachers, deople in their fields. Most .good

teachers want that. They want to go and see what people are doing. They want to

gain knowledge, which [should] be made more av&lftb them].

In summary, professional development is very usafal serves as a means for
supporting school improvement plans and individeather’s growth. Improved teachers' skill
translates to students’ benefits through improeaghing strategies. Unfortunately, the way
professional development programs were being imphted, they were not being very effective.
There was a general misunderstanding between tesaahe the providers of developmental
programs and teachers’ input was not sought.

Building Individual Teacher’'s Growth PlaAs indicated, professional development that
was intended to affect individual teachers direstl}he areas they felt inadequate or
incompetent was referred to as individual teachewth plan. Based on the findings of this
study, very few teachers were receiving supporetb@s individual needs. Therefore, other than
those few cases when teachers became intrinsivallivated to seek personal growth on their
own, there were few reports about a concertedteficgupport teachers in their personal growth.

As noted, few schools sent their teachers to cenfrs where individual teacher’s skills

could be updated. Few schools instituted intracular collaboration that also supported

individual teacher’s growth. As indicated, verylegial departments supported individual
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teacher’s growth in many ways including exchangeleés, materials, and counseling. Although
some schools offered training in technology th&pée support some teachers' needs, not all
teachers were in need of support in technologycfie@s who were proficient in technology
would consider such workshops a waste of their.time

The study seems to indicate that shortage of fwadsthe main reason many schools
failed to send teachers to conferences. Unfortlyyatéthout sustaining teachers' skills with the
research-based techniques and without instituttiglworative activities by which teachers
could gain from others, schools were missing outc8ssful teachers ensured students were
challenged to their maximum potential, which tratesdl to successful students.

Many teachers want to excel in their careers. Myt to improve their present skills,
gain new skills, and stay informed. Many teachexysdd that the school professional
development programs could help. Unfortunatelyhaut much support from school
developmental programs, some teachers were foockeok for alternatives. In regard to teacher
desire to stay informed and sustain continuousawgment, Carroll admitted to spending
personal funds to attend workshops that supposesbpal growth. Unfortunately, the type of
professional development workshops that Carradiratied were not even considered as
professional development per school system dedmitCarroll said,

[The] general professional development [of our exygtis not that productive. ... because

the selections are limited. Personally, the thihgs | do and personally sign for, because

they help my ability be effective in my class, aot counted as professional
development. So | attend them for my own profesdiarell being, and then go back and
pick something else that counts.

Following this statement, the researcher askedo@gi®o you spend your personal money to

get professional development? “ Carroll admittetgs”, and went on to add that teachers
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needed to have input into professional developntintilarly, Gale admitted to participating in
professional development that was not sponsoratégchool. Gale said,

I think [professional development] is extremely wngant and it changes constantly... |
go to teacher’s work shop in summer and | loveget excited about new ways to look
at things. The things that | learn [are] extremelportant because of the subject | teach.
Ecology and environment plant is a subject thabisstantly changing. The way
professional development is offered [at our schmofjot being effective. The
[workshops] that | attend during the summer, wheye and stay for 3 to 4 days at a
college, are actually some hands on experience.

The practice of teachers spending personal fungsofessional development they hoped would
meet their individual need seem widespread. Tevhg concluded it was a shame that schools
were not sponsoring some professional activitils®, expressed plans to attend a conference at
Richmond Virginia. Terry said,

| think it is very, very important for practitioreeto remain life-long learners. ... It is
reasonable to make sure that we are keeping upythare not becoming stale. But |
also think it is reasonable as professionals t@ligva plan on an individual basis how
we are going to do that. Our department, for exarppk in a paper work to go on a field
trip as a department. ... But because [the field ttig not fit into the entire staff,
professional development plan, it was not approsav | understand why it wasn'’t
approved. If you take the stand that the profesdidavelopment activity we have must
fall under some heading, then you can’'t approveghthat don’t fall under that heading.
... And | think that’s awfully sad.... | have an oppgarity next October to go to the
Richmond Federal Reserve Bank and meet with chailwhéhe Federal Reserve Ben
Bennett Bernanke and Jeffrey Lacker. Now that magmmothing to any of my
colleagues, but for me personally | would get nfoven that conference than | will
anything else that | could be doing for staff depehent. ... Well, yeah | am going to go
to that conference anyway, but it would be abowtl@@yond my professional
development | am expected to do as a teacher Arckl think that's a shame.

Other teachers including Jamie explained how shertd funds dictated when teachers
could attend a subject-related conference. Janmrated how teachers in the English department

at Magnolia High School were able to attend a aamiee when it was brought to a close
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distance. Jamie also noted that earning a sponpawsis turning out to be dependent on
teacher’s ability to persist. Jamie said:

Last year, the [conference for the] National Coln$&nglish, which none of us would
have [attended] because they were often [offeradd$ in New York, where we didn’t
have the funds to go, had their huge conventiddashville. ... Obviously we could
drive to Nashville, so we asked if we could gdihk we had to pay $300 per person for
the convention and the school system covered Sualthink in the last few years it has
gotten better if you really show an interest.

Jamie went on to say,

[Recently] I was asked to teach a new class whashrtot been taught here before. |
agreed to teach it but | said I really ... have radd kraining in creative writing since |
was in college, and that’s been at least 12 yegys %o they have said now that if | find a
good in-service to get into, they will try to getnse funding. So | think if you put forth
an interest, you will get it; but as far as themrmawm to us with things, not so much. It's
become a dig for your own opportunity.

This phrase from Jamie, ‘dig for your own opportynseems to indicate that in some schools
teachers have got to be intrinsically motivatedttove for personal growth. As mentioned,
Logan’s need, repeated here, was not the commaren¢his need, based on the Logan's
desire to serve a diverse student population effdgt was so justifiable. In fact, Logan stated
that diversity was what made teaching at the Majpign School more interesting. This is what
Logan said,
One of the reasons | was attracted to [this plectat there is a little more diversity in
[this city]. And this is what | have found; | hasidents from Liberia and | have a lot
Hispanics students here. | have a more diverselgogo So for my own professional
growth, I need to learn to work better with thospeially English is a second language.
So for my personal success, that's where | thiak timeed to grow the most. You know,
I am not sure that everybody needs that. | thimkespeople need technology more. |
[also] don't need more training on group work. &deo train by working with English as

a Second Language. So | think that the [profesflioleaelopment that | attend should
help me to learn to cross that barrier, the languzagrier.
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Like Jamie, Jody’s problems involved lack of fundisdy explained that shortage of funds at the
math department in Maple High School mandatedtdaathers take turns in attending national
conferences. Luckily, Jody’'s math department was ahe of those that could find support
locally. However, Jody still maintained that attergdnational conferences would benefit
teachers more. This is how Jody put it,

Our school does provide money [but] it would beerifove could all go to a conference.
There’s just not that much money. So we as a degaitttry to spread it out. We rotate
each year so that one person doesn’t go all the ¥ife usually try to send two people.
So if those two people don’t want to go, then wst jotate it around. But | think ... we
are encouraged in the math department that we &gveup of mathematicians in this
area called the Upper East Tennessee TeacherstbéMatics. So for people that can't
go to the national or regional conference, thegimeouraged and welcome to the local
things that we provide. | think we’ve done very halthe local community with funds
for mathematics for teachers who can’t afford. Stimmes school systems don’t always
pay to go to national meetings. So as a local gomumpmunity, we've done really well at
that. Not every community has what we have.

As mentioned, Cade’s school was able to fund pstdesl development both for individual
growth plan and the school improvement plan. Caitt s

The school pays for professional development. Eaather is allowed a certain amount
per year for travel and [for] attending conferenaesich would be professional
development in our individual subjectsnd then usually we have two or three days
every year that are professional development dayseachool.

Alex also spoke about how teachers use their morapdividual growth plans and how the
school was structured to meet those needs.

We really want to institutionalize staff developrhamt just make it fun for teacher to

go. ... Our school improvement plan has been basedaomriculum area. This year it's
social studies. So this year all the social stutéiashers had the option to go to the
national convention and it [was] paid for. ... Beaosir school is small | have the
advantage of being able do that[sponsor different groups of teachers]. What wésdo

to fund [in such a way] that each teacher gets 89800 a year for staff development. So
we ask if any of them are willing to give it up. Bloose willing to give up] donate their
staff development [money] because they know theynat going to go any place. [That
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way] we are able to fund teachers who go to thnalt convention. So it's in shared
governance ... that we [are able to] fund our scimprovement plan.

Although the idea of sharing opportunities to atteonferences at Alex's school was
great, it would be better if all teachers weretteral at least one conference in a year or two. If
not, teachers could also be given opportunity ke tacourse at the college level that would help
keep teaching skills updated. This was what Fram&ig inferring to. Frankie stated that because
of the new body of knowledge that was continuogstwing, and because of the growing
student needs, teachers needed to keep theirgdisted through appropriate developmental
programs. In fact, Kerry was already ahead in supypteachers' input in the professional
development programs. However, instead of offet@aghers choice between whole-staff and
individual teacher's growth plan, this study codeld that offering both would be the best
solution for schools. Kerry stated,

Once we have our own flexibility, it needs to ledtdirectly to either our school

improvement plan or teachers’ growth plan. Witlioge constraints then teachers should

have input into what's meaningful to them.

In summary, although many teachers were lookingpfofessional development to
support their sense of need for continued growaihelp update their skills, and keep them
informed, many schools were offering whole-stafifpssional development workshops.
Because of this, some teachers were spendingawaimoney to satisfy the need for personal
growth. This study indicated that schools that ftest both whole-staff and individual teacher's
growth plan were doing far much better.

Promoting Positive Partnership with Parents

This study indicated that parental involvementanadary education is crucial, and it

plays a major part in determining student succefis in high school and beyond. The study also
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indicated that there has been an increase of @diemblvement at the target schools based on
increased communication technology such as erhailph-line grade books, and cellular
phones. Further, the study seemed to indicatehbeaechnological gap, which was previously
reported among many low-income families, was nagiclg. Moreover, as this gap continued to
close, many parents were becoming informed abdwdd@ctivities and about their children's
performance. However, even though parental invotmrthrough these communication
technologies was causing parental participatiamprove, many educators indicated nothing
could really equal the parent-teacher conferentestefore, even though educators enjoyed
these fast communication technologies, they didvaott parents to stop participating in the
formal meetings. In fact, the formal parent-teagheetings at the schools played a major part in
influencing students’ behavior. Improved studeriteheor, on the other hand, helped to enhance
student’s success in numerous ways.

Henderson and Mapp (2002) supported the idea Hrahtal involvement in the
education of their children helped to improve studebehavior and achievement. However,
positive partnership with parents in the educatibtheir children did more than improve
students’ achievement and performance. Deal aretd?et (1999) acknowledged that, “only
when a solid and healthy partnership prevails betwsehools and parents will education
flourish” (p.132). In fact, parental involvementtime education of their children was so critical
that it improved the attendance rate; it improviedients’ attitude towards school; it helped to
reduce the dropout rate; and it increased studeali€ge-going rates. These results were
especially significant in those schools where pilgrarticipation in the education of their

children was mandatory. Conversely, negative stisdattitude towards school and their
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disrespectful behaviors to teachers may be corinigptio new teachers leaving their jobs.
Although many schools were now hiring highly guatifteachers, the rate at which new
teachers were leaving their profession was verly.hig

As stated, Deal and Peterson (1999) emphasized #@lid and positive partnership
between the schools and parents was necessarganfor education to flourish. Unfortunately,
establishing that positive partnership with parevdas becoming very challenging for many
school administrators. Even in schools where patémiolvement was high, there were
problems relating to the way parents tried to shbe@ responsibility to someone else; the kind
of ‘blame it on the teacher’ attitude. Generallgueators were dismayed by the lack of concern
displayed by some parents in the education of ttieidren. Others were perplexed by the
degree in which some parents tried to escape ribgdonsibility to provide basic needs for their
children. Some administrators explained how thensmore time dealing with parents and
students’ behavior than they did academics. Thdsemastrators expressed disappointment in
the fact that they were continuously being dravemitheir first priority, to be educators, in
order to counsel parents about how to handle thglidren. Teachers also reported how they
sometimes pleaded with parents for conferencesmatsuccess. Most of those who reported
such difficulties were those who taught senior stud and those who taught low-performing
students.

The current research identified five behavioratgrats that parents displayed in their
relationship with schools. These behavioral pateseemed to be dictated by predicable
circumstances. For example, parents behaved ditfgna schools where there were policies

mandating their participation in the educationhdit children than in schools where there were
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no such policies. In fact, where there was no slcpolicy mandating parental participation, or
where the policies were so weak, parental involvemas very low. In such schools, school
leaders spent much of their time dealing with stadehavioral problems on a daily bases.
Conversely, where parental involvement was higimproving because of the school outreach
programs, students’ behavior and interest in schiasl reported to be better. As indicated, this
study identified five behavioral patterns that pésedisplayed in their relationship with schools.
These were classified in this manner: (1) paraentallvement based on school policies to
participate; (2) parental involvement based oneithgcation of parents; (3) parental involvement
based on a student’s performance; (4) parentalieueent based on the age of the student; and,
(5) parental involvement based on the school odltr@aograms. This section about promoting
positive partnership with parents covered (a) the behavioral patterns that parents displayed
in their relationship with school and (b) a sectadiout ‘developing positive partnership with
parents’.
Research Finding

Parental Involvement Based on School Policies tdiétpate. Previous research as
well as this study revealed that the more inforpacents were, the more likely they were to
participate in the education of their children. Hmer, even well informed parents slackened
their participation in schools where demand fotipgration was relaxed. Consequently,
schools that had established policies demandingnparparticipation experienced higher
levels of parental involvement than those that maid Although making parents participate
in the education of their children did not alwayslg to a positive parent-school relationship,

nevertheless, the stronger the school policieshitjger the level of parental involvement.
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Accordingly, well defined school policies that stigted parental role helped to keep many
parents actively involved. For example at Oak Hggihool, parents were expected to meet
with the school teacher, the principal, and thkeildcwhen their child was failing. The
purpose of the meeting was to draw a contractferfailing student. Alex explained how this
was done,
If there is a student struggling we usually meehwhe parent, the student and the
teacher (to] do a contract. ... Midterms gets senténevery 4% weeks. [They] say
whether or not [a] child has a ‘D’ or an ‘F’ in el If [a child] has an ‘F’ the parents
know they have to come in for a meeting. If [adpHas a ‘D’, it’s just an alarm clock.
Okay, you know something is not right - you needebyour acts together.
However, Cade emphasized the role of the schoaypwl supporting parental involvement at
Oak High School and how fear of consequences foadloering to the policy caused many to
remain active. Cade stated that because the salasgberforming well and parents had to apply
to get their children admitted at the school, theye also willing to comply with the school
demands including remaining actively involved ie #ducation of their children. In other words,
because parents put value in the school successywére not ready to miss out on it. This is
what Cade said,
| think parents are involved in this school frdme tvery start because they have to put an
application for their child to [come] to this scholathink the parents know what the
school stands for [when] they make that choiceettigeir child here.
Based on Cade's comment, it can be deduced thathioel policy demanding parental
involvement at Oak High School kept parental pgréton high. This in turn translated to
sustainable good student performance. The conbepit ®ak High School performing well was

also confirmed by Alex in this statement, “[Thetstaeport card is pretty much a good

accountability that shows what has happened. Wgovee from ‘C’, ‘D’, and ‘Fs’ when | first
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got here to now straight ‘As’ ... two years in a rbdessie, a teacher at Oak High School, also
acknowledged that because of the school policyatiministrator could hold parents
accountable to work with the school. Although Jesdso noted that some parents tried to soften
the school’s expectations by seeking to water dolass standards or by raising complaints
against teachers, still more parents remainededgtinvolved. Jessie concluded that the most
important role school administrators could play vehgarental involvement was a requirement
was to support teachers to sustain high expectatiotheir classroom and by reminding parents
of the school's expectation for them. This is heasike illustrated this viewpoint,

Let me give you an example with geometry. Geomistiery different from algebra and

it can be really hard even [for] students who aredgin math. If it is your first year as a

teacher, it is so easy for a parent to go to threegal and say, “Well this class is too hard

[or] this test is too hard. ... A friend of mine wisoa teacher looked at it and said the

test is too hard; [that] the teacher is askingrtaeh of this student and is not being

realistic.” You know, excuses, excuses, excusasd the administrator will say, “No

that's not true, this test is exactly where [studeshould be if they want to go to college.

They should be able to do this.” ... [The adminisirpwill [also] give the students

[some] strategies, for example, [the administratiirsay to the student] you can do this

and this, and there is the after-school help, andoan review or make corrections, and

all the things that a good student should do teumeessful. [Therefore, the administrator
will] spill it back to the student [and say] may yeu just need to work harder. And to the
parent, [the administrator would say], “You needtpport your child to work hard in

this class.”

As can be seen, in those schools where parentlvement was a requirement, the
administrator could remind parents of their rolsupporting positive attitude in children and in
making use of school programs to support studeasiing. It is important to emphasize that
because Oak High School students were offered suppavices such as after-school tutoring, it
was easier for the administrator to stand firmlg arsist on the students and parents stepping up
to the challenge. It is also equally important tgplasize that even though parental involvement

was higher in schools that had policies mandatieg involvement, not all parents understood
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how to work collaboratively with schools in the edtion of their children. This negative parent-
school relationship could eventually force schdolprovide such parents with lessons about
how to engage in positive partnership with thent.de&nowledged that when parental
participation was imposed, some parents tried ifio thie blame to others. But, as stated, strong
administrative support was what teachers requitedpntinue challenging students to work
hard. Pat said,

Overall, the school is supportive about the vis[etawever] | would argue that some

parents are not as much, especially in a schobhttghigh academic expectations.

[Often times] parents and the students are the whesblame everyone [else] but the

student because so much is at stake. [Parentsfdo@cape goat instead of looking at

their discipline system.
When Pat was asked to explain what ways the scwaddl involve parents in the education of
their children in a positive manner, Pat responded,

Conference with parents are beneficial and comnatioic with them. The school has

what we call contracts ... babme parents don’t really take this seriously. ..eréhs

probably a 50% who come in and say, you know lizedhat my child is not doing his

[or her] part and we need to set up some structuréecause they [are falling] behind.

... On the flip side, you have [that] parent whos&lents actually need to be disciplined

and to be held accountable, and those are thetpartio generally place the blame on

everybody but themselves or the child. They blameet¢achers and everyone else.
Although Pat stated that some parents still fatitethke school contracts seriously, more parents
became actively involved in the education of tlohifdren in the schools where mandatory
participation had been imposed than where theynlehdn fact, Pat acknowledged that students
performed better and were more likely to continui Wwigher education when their parents

became actively involved, “Generally, students vehparents were actively involved in their

education performed better and were more likelgotatinue with higher education.”
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Again, relating to school policies, mandatory pagarticipation, and the need to educate
some parents about how to engage in positive oalship with schools, Devin indicated some
parents reverted to uninvited gossips. AlthoughiDalso acknowledged that this behavior was
not common among parents, nevertheless, the behaagnot conducive to a positive parent-
school relationship. This is the way Devin put it,

Parental involvement in this school is not a probk all in terms of support for

students. Some parents frequent the school evgry d&ome come inside; | see some

parents virtually everyday. [But] parental involvemt in this school can also be
detrimental in terms of parents tending to forrmagmis about certain faculty or certain
administration. My personal belief is that parefaihions about faculty and
administration should not play a role at all. Theineuld be communication between
teachers and parents, and communication betweemiathation and parents. And there
is very, very strong communication between parantsfaculty and parents and
administration in this school. But some parenth&tschool can be very opinionated. |
suppose it is difficulty to express properly [whatean. But | guess] there are certain
things that can’t be expressed politically corngdtidon’t know.

Dylan concurred with Devin’s observation about sqragents visiting classes virtually every

day. Dylan said, “I think we have a lot of parentalolvement here, but | think the problem we

run into is that some parents can wear teachers out

As can be deduced from these different commentse parents become actively
involved in the education of their children whepr#are policies in school demanding their
participation and when there are potential consecggattached to not adhering to those
policies such as child expulsion from school. Altgb some parents did not seem to know how
to engage in positive relationship with schoolserhmandatory participation was imposed
parental involvement was higher and students peddrbetter than where it was low. Riley, a

teacher at Dogwood High School, confirmed this agdion and asserted that this was what

made most private schools successful. Riley, whibslome experience teaching in a private
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school, compared the experiences of parental iewoént in the private school with that of the
public schools,

Well, | have told you | have some experience taagim private schools ... [Whenever]
we played a football game, it was typically [ouivate school] against a public school.
... [But when we played] our side of the line woblalve five to six hundred people
[parents] and on their side there would be twedvBfteen people that were there to
watch the game. ... And you could see in the outcohtiee school year that our school
achieved, but those schools [public] were not achge all because of [lack of] parental
involvement. | had a hundred and sixty students, ljke | do here. [When] we had open
house for parents to come in and meet teachemuylidhave three hundred and twenty
parents ... because everyone of them and [their} ogtatives would be there. They
[wanted to be] involved in their children’s lifeo$ guess when | say parents are not
involved in the high school level, | have resigmegself to the fact that in public system
it is that way, but it isn’t that way everywheradacertainly not in the private schools.
And it shouldn’t be that way [anywhere]. | am camoed that parents need to be involved
totally. If there was more involvement, [public scls] would be different. But | think it
all begins with the courage to expel the bad appMsdon’t have the moral courage to
get rid of the bad apples [the same way privatealshget rid of their bad ones].

Riley was right about the need for parents to bexomwolved in their children's education in
public schools. However, in public schools, leadeese not empowered enough to enforce
school policies that would not be politically cledfjed. According to Hoy and Miskel (2005),
bureaucratic in many public school policies madeitd for leaders to implement and enforce
new policies efficiently. To make schools more@ét, states may need to allow more site-
based decision making, encourage teachers’ inpainasans to support school improvement
plans, and support the idea of educating parerds\elop positive partnership with schools in
the education of their children. In fact, all scls@rivate and public, suffer in some way in
regard to weak relationship with some parents. él@s, given the positive impact parents make
in the education of their children, the idea ofaak reaching out to partner with them would be
a worthy course. Morgan, on the other hand, haeixperience teaching in private schools like
Riley. But this is what Morgan said about the sd¢tud@ne of the friend’s daughter.
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You have asked about parents. | don't think parpattcipate any more when kids get to

high school. Well, | take that back because a @fiehmine says parental involvement at

her daughter’s school is mandatory. Students irdaaghter’s school are very well

behaved, but the students in many private schoelg@d anyway. [Students] seem to

love school more than in public school and theyved.
Morgan indicated that mandatory participation supggbstudents’ performance and attendance.
Again, although Morgan comparison were based ort oiiers were saying, many researchers
such as Deal and Peterson (1999) and HendersoMamga (2002), as well as this research,
support the idea that parental involvement in tdhecation of their children helped to improve
students’ behavior, reduce dropout rate, attendgesérmance, and college-going rate. In
regard to how parental involvement support studdeisavior, Ashton, a teacher at Magnolia
High School, said,

| don’t think we have enough parental involveméfdu know like | said you hear the

old story it takes a village to raise a child. Wethink more parents should be a part of

that. If they don’t make these kids follow ruleslaegulations, we can't.
Ashton was, therefore, supporting the idea tharaving students' behavior at schools requires
a concerted effort. Tracy, on the other hand, arexblast year’s students behavior with what
was happening this year at Dogwood High Schooldasehe enthusiasm that was being
generated by the GEAR UP program at the schootyleanfided,

Well, this year we have a new parent pioneer aag #ne mostly concerned about the

school morale and also about how our school isgdegd in the community. Last year

we had a terrible year. But they [parents] are abauding the confidence and

perception of the school.

In summary, mandatory requirement for parentaligipetion in the education of their
children sustained their involvement at a higheeleThis high participation was reported to
help improve student behavior, attendance, anadpednce and was also associated with higher

college-going rate.
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Parental Involvement Based on the Education of R@t&his study confirmed that the
level of parental education does correlate withi¢hrel at which parents became involved in the
education of their children. However, as indicatadier, even knowledgeable parents relaxed
their participation if the school has not imposetigges demanding their participation.
Therefore, although Shawn noticed parental pagtmp to be higher at Cherry High school,
there was likelihood that this participation cobllimproved with school policies mandating
parental involvement. This is what Shawn said,

The parents [of Cherry High School students] areennformed; so we have more

students going to college. The more informed thremta are, the less they need

information about those programs needed for theidien to go to college. Generally,

the more educated the parents are, the more likely children will go to college also.
But Rikki elaborated further on the role educafitelyed in improving parental participation in
the education of their children. Rikki observed,

| think that the biggest problem that our schockfais that a lot of our parents are not

very educated. [They] never went to college; [thegth’'t know what it's like [to be there,

they don’t know] what it takes to get there, ontaintain there. | think that the big fight
our school [faces] is to help kids understand thigtis what it takes to get there; this is
what it takes to stay there; and this is whatkesato be successful there. And | think we
are addressing some of those [issues] with ourrprodgthe GEAR UP program]. | think
that [the GEAR UP program] is making a lot of pregg with our kids.
Rikki observed that unlike the parents who haveenéeen to college or even completed high
school, those who have had these experiences kimawtype of advice and support their
children needed to be successful. Unfortunately,garental education could also lead to
parents pulling back much needed support for thigin achieving children. Skyler, after
answering a question about parental involvementngnstudents in honors class, spoke about
gifted students from parents who were less educaégller said these students still became

motivated to learn, “They [students] are the besiaoise they are highly motivated.” However,
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Skyler also observed that lack of confidence amddsteem in the students’ parents caused them
to want to pull back much needed support for thigh achieving children, “[But] the parents

pull back because their kids are smarter than éineyand becaugbkey|[their children] have

better education.” Skyler also added this remark,

| think the mark of [a good] teacher is [one] thélt have a rapport with students. You

can't teach a child unless they trust you and fsaredationship with you. So you become

the surrogate mom or dad while they are here.
In summary, this research supported the evideratdle less educated parents were, the less
they participated in the education of their chifdr8ometimes, this lack of participation was
based on lack of confidence about how to partieipand other times it was as a result of not
knowing how to participate.

Parental Involvement Based on a Student’s Perfoaaalrhis study also indicated that
where parental involvement was not mandatory, gar@mvolvement was influenced by a
student’s performance. Parental involvement wak tilgen their child was performing well and
low when a child was not performing well. Althoutitis study did not fully explore this area,
there was likelihood that when parents failed tvmgie much needed encouragement and
support for their failing children, these studeseseloped low esteem and had greater likelihood
of dropping than those who received support. Ireowords, there was likelihood that these
could become at-risk students.

Many teachers expressed great disappointmengifatt that parents of students who

were not performing well were the least likely tarficipate in the parent-teacher conferences.

Pat put it this way, “A lot of times, parents wha$eldren needed more help were those that
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failed to take advantage of the parent confereacés exercise discipline on their children”.
Similarly, Kris referring to students who were petrforming well in math classes said,

My students are better than ever. The top studestgetting much, much better. The
students | have now are better than students tdraglears ago. They are more
motivated, they work harder, and they are involwedll kinds of things. They are more
complete humans. But what | think is happenind& just like the economic situation,
we are separated. Those at the lower end are aohiess, and | think from what | hear
from teachers who teach those lower end classesntsdare not getting] involved at all.
But my [students’] parents [have no problem]; sg support | want is there.

Jody’s students were also in the upper performengll Although these parents were
participating, much of the parents’ participation Jody’s students was through the Internet.
This form of participation left the parents sagsfieven though Jody would have preferred to see
them in person at parent-teacher conferences.iJkbkat Jody said,
Since | teach Trigonometry and Pre-Calculus, mbstyparents are pretty involved. We
have a web site where students and parents cahteacers. | can email information
about students’ progresses as quickly as possibieh keeps the parents of [my]
students pretty involved. | guess the one big ¢ieagment | have with parents is that
when we have open house, we still see so few Earéhis last open house, | had out of
65 students, three sets of parents [that] showed up
Interestingly, Skyler’s surrogate role with theutsg students did not seem very productive as it
was with the gifted students, assuming Skyler gtaicticed it. Skyler said,
| teach [some] honors kids [and these] are hightyivated. [However] the regular class |
have is like a wrester and primarily so becaudbe&f home life. Nobody is home to
motivate them; [nobody is home] to make sure tpgaority is to have quality education.
[Therefore] they [perceive life in the form of] gent pay-day; they don’t look down the
road and know there is [another] pay day somedagaBse they are fending for
themselves; the financial responsibility and thening of the household is based on the
paycheck they [are] receiving [today].
Tracy also spoke about not being able to see trentsof those students who were not

performing well, “I had four [parents] during thargnts-teacher conference, and none of them
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were really the ones | wanted to see.” Kim expr@ssmilar disappointment at not being able to
see the parents of students who were not performelign class,
Maybe students don’t tell their parents go seeeagher because they don’t want
parents to see any teacher. Like | said, the vabustents are the ones whose
parents you want to see. But those areoties[parents] who don’t come to
teacher conferences.
In summary, this study indicated that parents wdlshts who were not performing well were
participating less in the education of their chaldthan parents of those who were performing
well.

Parental Involvement Based on the Age of Studém.study also indicated that when
parental participation was not imposed, particqgpatf many parents became less as the students
grew older. The older their child became, the fEaents became involved. Jowie, who only
taught senior classes, was one of those who exyedethis problem. Jowie said,

Sadly, we are not seeing that [parental involveinérg like when [students] get to

certain age, parents cut the strings. | teach tapper [senior] level classes and parents

are not involved any longer. [In fact], at the paseteacher-conferences, | am pretty
much the loner. | wait, wait, wait, wait and negee the parents, even when | make
request of them, | don’t see them. | have the eadlesses [for the parents, but 1] don’t
get any communication.

Jowie went on to say,

That'’s just pretty much with my classes, the uppasses. And it’s really a sad thing;

parents don’t get involved as they used to be. Mevgee it [involvement] on the lower

level classes like in the ninth and tenth gradeé obge those kids get the driving license,
that's it.
Jowie also added that the school had done evegyfiussible, “Well we’ve done everything, |
have called them, | have emailed because | haweehmil addresses; it's a sad situation. We've
tried”. Like Jowie, Jody was also puzzled by thetthat parents showed up for conferences

when their children were in the lower grades butwioen they moved to the upper classes,

118



[Parents] show up in elementary, they show up ieidhei school, but | guess when they
get into high school [parents don’t see the needHliowing up]. My parents were there
all the time. If the doors were opened at the shog parents were there. | guess
parents are busier today than when | was in school.

Kim also compared parental involvement in the lograxdes with the high school grades,

This last year | was really impressed. Freshmaaliment was phenomenal, great!

Sophomore was okay. But [from] juniors and senifrarents] never see the teachers

again. This year for example, | had no senior gamratsoever at the teacher-

conference. | had one parent in early junior. [Baglly [when you] think of it, we have
the parents-teachers association, which reallysheelpt, and we have very involved
parents through the program, especially when [stisfiare younger. [But past those
lower grades] there is a fall off. Of course | knaw say, “Get older.” But then again,
maybe students don’t tell their parents go seeaagiter because they don’t want parents
to see any teacher.

Similarly, Tracy talked about not seeing the paseaitolder students and also not seeing the

parents of those students who were not performieity w

| will tell you this, once the students get to hggthool, parents for the most part are not

as involved as they were in elementary and midcheasl. | had four during the parents-

teacher conference, and none of them were realpiies | wanted to see.
Riley, whose comment had been quoted above, madkisobservation about less participation
in high school, "So | guess when | say parentsiaténvolved in the high school level, | have
resigned myself to the fact that in the public sgsit is that way, but it isn’t that way
everywhere."

In summary, when parental participation was notdsgal, participation of many parents
became less as the children grew older. The oldtrdent became, the less the parents became
involved in his or her education.

Parental Involvement Based on the School Outreaoly@ms.This study also indicated
that there were many parents who wanted to becovadvied in the education of their children

but didn’t know how. It was for such parents thaihe schools were providing support systems
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to educate them to become actively involved ineithecation of their children. The GEAR UP
and the Jump-start programs were both aimed atstipg parents to become more actively
involved in the education of their children. Altlghusome programs like the GEAR UP were too
new to determine how well they will continue doitlge enthusiasm they were generating by
causing many parents to participate was worth brgonto the limelight.

In particular, the GEAR UP program was playing aaneole in advising and educating
parents and students in many areas including wbefed educational support, when to decide
between the vocational and the college preparatmuyses, how to apply for scholarships and
grants, and so on. Students who desired to atteliebes were advised to begin taking college
preparatory courses as early as possible to avaitihg until the senior year only to realize they
were short in preparatory college credits. Of ceussudents who were on vocational path could
still continue in their vocational programs at egk.

The GEAR UP model adopted by the Dogwood High Sthvas designed to engage
counselors from the"grade. The way the program operated was thatiged several
counselors. Each of these counselors was assigieedstudents and their parents at the 6
grade. Each counselor then began giving much nemmletsel to their small group; however,
these counselors went beyond ordinary school cdonssia that they visited members of their
small group at their homes and got to know thertebeBy so doing, they became informed
about the home environment so that they were aljpeavide a more focused support based on
the home needs. Ordinarily, each counselor woulekpected to move up with his or her small

group to the next grade, and the next, until thdestts are in the eighth grade. However, the

120



GEAR UP model adopted by Dogwood High School netass counselors to continue with
their small group until the 2grade, when the students graduate.

Many educators at Dogwood High School where the BEA program had been
implemented expressed their surprise at the impagbrogram was beginning to generate. Of
course for this high school, the students who weider the GEAR UP support were only in
their freshman year. However, teachers were begga express their admiration for the subtle
progress the program was making not only by theusism it was generating through
increased parental participation of the freshmadestts but also by the strange interest it was
quietly stirring among the juniors and seniors. &ese the senior and junior students who were
not part of the GEAR UP program were allowed theelfie of receiving advice and support at
the school site from the GEAR UP counselors, thalrer of students reported to be inquiring
advice about how to get scholarships, grants, #mer dinancial aid or how to prepare for the
ACT exams was encouraging. Some teachers repdrtetye in attitude among students and
explained about parents being involved in suppgrtite school image. Unfortunately, because
the GEAR UP program was still very new at DogwoaghSchool, it would be hard to declare
its success at the moment. However, based on #utigality of the ideas the program was
interjecting about how to keep parents activelyiwed, supporting future investment on the
continuation and expansion of this program woulavbethwhile. Shawn, who was the liaison
for the GEAR UP program with one of the regionabersities last year, said “The GEAR UP
program was very beneficial to the students at Dmgl\High School.” Shawn also added,

[The program] was about getting into homes. Counmsejet into the homes of kids at

middle school level and educate the parents dsetaeed for their children to go to

college. They educate parents as to how they caf ey educate them about financial
aids, about grants and scholarships. They plahsted down at the sixth grade level

121



rather than waiting till junior and senior high anging to educate them then. [So they]
educate them down here so that as they go thrautiey can help level out until high
school.

Alex also expressed support for the GEAR UP program

[One of the regional counties] has started a pragséere there are counselors that move
up with kids and they are starting to teach theratveir options are. | think that's a
wonderful program. The counselors begin when [sttg]are in the  grade and they

go in and start teaching [them] and talking [tonth@bout different careers that are
available and the path [they can] take to get &b tareer. And then [they] move with that
class to the seventh grade and on to the eighttegtantil they go on to the high school
until students graduate in high schdipalics added]. [The counselors] then rotate biack
the sixth grade. So you start with them from thehsgrade, then in the seventh, then in
the eighth ... You stay with those kids ... making these that there are goals that they
can reach and here is the path you need to taget tihhere. They need that person that
they can connect with. [That person] that is atyuatlping them [to reflect] about where
they want to go in life.

This added support to students, as noted by Aleyld be the basis for supporting the
continuation and expansion of the ideas introdumethe GEAR UP program. Kim, on the other
hand, took the liberty of accentuating the magratatienthusiasm the program was generating
at the school,

This year | was really impressed. Freshman invokmins phenomenal. Great!
Sophomore is okay. Juniors and seniors ...

As indicated, the GEAR UP program was only inieshman year at Dogwood High School
where Kim taught. Riley also said this about theARBJP program,

Principal Dominique has been doing a tremendou®faetting parental involvement
here within the athletic programs, and now witlia academic program they are trying
very hard with the Gear- up program and a lot &fifpce things are being reported. We
are given our best shot within our limitation besawe are a public school. And many of
our parents have got to work two or three jobs beeave are in the county, and we are
not in the highest demographic area.
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However, Rikki was looking at the program in terofi®ducating parents. Rikki explained how
the GEAR UP program was being used to educate fheremts who lacked the understanding
about how to support their children. Rikki said,

I think the more that the school makes things awéél, and when | am saying things | am
talking programs through our guidance departmehtsugh scholarship programs,
through what else is available for these studenbetable to attend. | think that the
biggest problem that our school faces is that aflaur parents are not very educated,
never went to college, don’t know what it is liklan’'t know what it takes to get there or
be there or to maintain there. I think that isbigefight our school [has to face. It] is to
help kids understand that this is what it takegebthere, this is what it takes to stay
there, this is what it takes to be successful therd | think we are addressing some of
those with our program [the GEAR UP program]. hthihat [this] is making a lot of
progress with our kids.

However, Tracy connected the program with improstglent behavior and the school image.

This is what Tracy said,

Well this year we had a new parent pioneer (repddée working with the GEAR UP
counselors) and they are mostly concerned abowcdeol morale and also about how
our school is perceived in the community. Last yeahad a terrible year. But they
[parents] are about building the confidence andgg&ion of the school.

Similarly, Tyler, another teacher at Dogwood Higth&ol, noticed how parental involvement
with the support of the GEAR UP program was stgnip positive involvement in older

students,

We have ‘parents that are concerned’ at the schodlthey are getting involved with
things about our image at the community, which &kimg a good impact. Actually, |

don’t know how they are doing it but | heard- Inkithey are working together with the
GEAR UP group. This is the first year we are ha\arfgeshman group that was under the
GEAR UP program and | don’t know if it is becau$e¢h® concerned parents or the
GEAR UP group that we are seeing some positiveggthim particular, | am hearing

more students asking about scholarships and giahiak the GEAR UP group is

stirring up that in many of my students. | like it.

In addition to the GEAR UP programs, parents wése being offered evening lessons
about how to use computers at the Cherry High Schdds is what Jackie said,
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We have started a math lab and we are doing it higte. | have whole set of computers

coming in and we’ll try to give kids that extra gnto use. Now they are putting an entire

lab that will create all areas, not just math, st there is technology that will be

available. We also have it available to parentstfrywéo do some evening sessions.
Alex also explained that when parents sign a coftthe school tries to educate them about how
they could set up the home environment, espeacidign a student was not doing homework.
This is what Alex said,

A contract is a plan of how we can make sure auttesits are successful. ... When a

child is not doing his homework we come up withiapof how the parent can set up the

home so that that child can be successful.

In summary, this study indicated that the schodiemach strategies such as the GEAR
UP program were generating positive impact on stubdehavior and parental participation.
Because of the positive impact GEAR UP was gemagati would be worth borrowing some of
those ideas and investing on their adoption is@ibols.
Developing Positive Partnership with Parents

Parental involvement in the education of theiratah plays a significant role and
translates to other benefits. Henderson and Mapp2(?asserted that parental involvement in the
education of their children helped to improve studebehavior and achievement. However,
positive partnership with parents in the educatibtheir children did more than improve
students’ behavior and achievement. As indicatatkrgal involvement in the education of their
children improved student attendance rate, redatetent dropout rate, improved student
performance, all of which influenced the rate oingato college. These results became more
evident in those schools where parental particypati the education of their children was
imposed and where the consequences of nonpartarngagld potential for a negative impact.

Conversely, schools where parental participatios e, negative students’ attitude towards
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school and disrespectful behaviors towards thachers were noticed. These negative behaviors
may be why many new teachers quit their jobs.

Deal and Peterson (1999) acknowledged that, “omgma solid and positive partnership
prevails between schools and parents will educdkoamish” (p.132). As noticed, the GEAR UP
program was playing a major role in advising andoading parents and raising the awareness of
student support at the school level. The prograsdesigned to provide support in those
schools where the students’ free of reduced luatdhwas high. Reports from the school where
it was implemented were that seniors and junion®weeking advice about how to apply for
scholarships and grants, how to prepare for ACTthaBAT tests, and other advice pertaining
to college-going. Therefore, given this positivgant that the GEAR UP program was
generating, it may be worth borrowing and implermensome of its ideas in other schools. In
particular, the ideas from the GEAR UP programdonsel those parents who did not know how
to support the education of their child was paramotiherefore, even though some schools may
not need to implement the GEAR UP program in fpéctrum, it would make sense for such
schools to adopt some parts of the program. Fanpka instead of putting all parents under the
GEAR UP counselors, schools could identify thosniliaes that would be in great need of
counseling support and extend these services o timtil their child graduates. Therefore, the
degree and number of counselors that a school evjpidoy would depend on the need.
However, based on the positive impact the GEAR tgnam was generating and based on the
problems identified in the parent-school relatiopsheven for those schools that were doing
well, the ideas of GEAR UP program would be wotdpgorting for future investment and

expansion in all schools. In fact, no one undegtbe urgency of developing good partnership
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with parents better than Kerry whose dissertatias wn parental involvement in secondary
education. Kerry emphasized how the schools weseging out without that partnership,
It's unfortunate that students, educators and psitbey are like three legs of a stool, and
each one has been happy to be convinced by thetatbé¢hat parent involvement is not
really important at the secondary level. Those k&idly don’t want us here, and that
kind of a thing. And it's really a bill of goodsahnobody ought to buy. Now that doesn't
mean that parent involvement takes the same shapesdhe same face as did back in
elementary school. But it’s still very importantdaitis probably, | think - its one of the
best predictors of whether or not a student idyemling to be successful or not.
The last part of Kerry’s statement is worth notiegause it signifies the premises about which
the schools, the state, and the national governsfentld strive to support good partnership with
parents in the education of their children. Kemated parental involvement is “one of the best
predictors of whether or not a student is reallyngdo be successful or not,” In that case,
educating parents to collaborate with schools enetiucation of their children would imply
supporting schools in their fundamental goals, pontly successful students. Kerry also
emphasized, “That is one of the things that | warwork on most here [at Maple High School];
the positive link influencing the degree to whicrgnts felt part of the secondary school
experience with their students.” Pat also madeithportant observation, “Generally, students
whose parents were actively involved in their ediocgperformed better and were more likely to
continue with higher education.” Pat indicated thatents play an important role in supporting
students' continuation to higher education. Howgvased on Pat’s comment, schools exist for
the purpose of teaching children. Therefore, ifedeping good relationships with parents
enabled schools to enhance those fundamental goafsstriving to improve that relationship

should become a priority. Similarly, Kasey emphadithe great potential parents held for

influencing interest of education in their childréimfortunately, many parents did not seem to
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understand they had this potential. Therefore, nvégrg not striving to influence their children
in a positive way. This was why educating parentisgécome actively involved in the education
of their children and to engage in positive relasioip with schools would be so crucial. This is

what Kasey said,

| think that parental influence is the most impattafluence that a child will have when

it comes to education. Parents can excite childiémthe idea of education; they can
teach them to love school when they are young.eBtisdcan come to school ready to
learn because their parents love learning themselveHowever] what | have found is
that as the years go by, parents are becoming imterested in themselves and their jobs
than with their children and education. Childree edoming home where there are no
parents. [Although] parents want their childremtake good grades, they are not willing
to sacrifice their time for their children.

As Kasey stated, parents played a very importdatinonfluencing the attitude of their children
about education. Unfortunately, Jackie was becordisgppointed that parents were not taking
responsibility to provide and support their childrdackie complained about the time it was
taking to counsel some parents to take resportgiboli their children and to counsel those who
wanted to give up on their children,
Parents take up a lot of my time, and it's not@pem except that for some issues, |
don’t think | would let the school handle themhibse were my children. | do a lot of
counseling with parents on how to handle their kidslit's amazing to me all the
information you get to know as the administrattuffghat you really don’t want to know
except that that it ends up on my lab becauserésatuations. ... | also have kids who
are hungry everyday, and | have kids that don’ehawen the basic needs everyday. So |
am finding myself almost pulled from the educatpant because of these fundamental
things that they [parents] are not giving. | alsednkids who don’t want to do anything,
and parents say | can't really make him. He has lbe@g this for years.
Jackie reemphasized that statement, “Parents sheukt give up on their children”. Based on
Jackie’s statement about how counseling parentdakasy so much time, these problems would
be better handled by a professional counselortlyaan educator. Further, based on Jackie’s

description of some of these parents, it would nsstese to identify those who really needed
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continued professional counseling support. Thesengscould then be placed under the
guidance of some GEAR UP type of counselors toiveaegular counseling support, possibly
until their child graduates. These parents couttbbee educated through these counselors about
how to exercise home authority and how to work withools to impart positive values in their
children. Providing such support to such parentsccbelp to take care of this next question
from Jackie,
How far do we reach? We are supposed to be edscdtar deal with school attendance
and disciplinary problem. Sometimes we see the sgp&s of kids over, and over, and
over. So [we] are spending a majority of [our] tiorethese many fires, sometimes big
problems. [We also] worry about safety [issues] Il.[these] take a lot of time
sometimes than it takes in the academics. ... Somgghvill have to change.
Jackie’s observations that educators were not adlyipped to handle some counseling jobs
were correct. Therefore, engaging GEAR UP typeoohselors would enable Jackie to return to
that area of interest, being the educator. Unfatiely, Dominique the principal at Dogwood
High School, was also experiencing similar frustrag with the time it was taking to deal with
disciplinary problems instead of academics. Alttoagme of Dominique’s teachers were
expressing encouraging results based on the GEABraiffam, some of the parents and
students in Dominique's school were still experieg@roblems and could benefit from
counseling support. Therefore, identifying thesuail@s from the sophomore, junior, and seniors
and extending similar GEAR UP support would notyadse some of Dominique’s frustrations,
but it would also help to provide much needed celing to the families. This is what
Dominique said,
You know we are very fortunate here to have somg geod parents. [But] it’s kind of
like the society. What percentage of the populaigcaiways in trouble with the law, and
as administrators what percentage of your dayestspith the difficult students than

with the good students.
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Dominique and Jackie were both right in concludimat difficult students should not be allowed
to take valuable time from school leaders so they fail to serve good students as well.
However, looking at this problem from a more cdtiangle, school leaders will not be able to
evade some parental problems until schools begixtiend similar support as those provided by
the GEAR UP counselors to some of their paren@ndferring the counseling responsibility to
the expertise in this area would also imply handiagr to those in better positions to critically
analyze which family problems really needed coungednd which actually need to be turned
over to law enforcement. Jackie emphasized feasdourity in the school. In addition, allowing
professional experts to handle counseling probmdd allow Jackie and Dominique to
become more effective in their professional arksgling in the educational setting. Further,
given the trend of escalating school problems withe larger society, it would make sense to
begin allowing professional experts to begin hargltounseling problems rather than educators.
In fact, Adrian, the assistant principal at Magadiiigh School, maintained that many of the
problems schools were facing were just a refleatiowhat was going on in the families.

Adrian pointed to the fact that parents no longee glirections to their children, that
parents were too busy, and that many children Wwente unattended. Adrian went on to say that
parents did not appreciate schools or the worktdeathers were doing. Adrian said,

What has changed is the family over the yediemy students are home by themselves.

Parents do not give as much support [or] directiorchildren as they used to, and kids

do not go to Sunday Schools anymore. So what weesiag are the reflection of what is

happening at home. Sometimes in this job whenl lscathebody [a parent] and want to
discuss how we can help their child to do bett@mes have cursed at the teacher because

they don’t appreciate what the teacher is doingl 8m | say, you are missing the point
here to curse the teacher who is trying to help ghild.
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Based on Adrian’s statement, it can be deducedleanore some parents were left out from
participating in the education of their childreime tmore they neglected their fundamental
responsibility, their children. Further, the moaggnts neglected this fundamental responsibility,
the more some parents treated schools like thby-bating institutions. Like Jackie, Adrian was
puzzled at the way some parents failed to exegtiigority over their children or to break from
a family cycle. More parents were also giving uptogir children. Adrian said,
| used to be an elementary school principal. Andesof the parents who had problems
when they were kids now have children of their awro have same problems. It’s like a
cycle you can't break. And those are some of tleblpms schools face. We have parents
who don’t have good parenting skills. So how doexpect that they will be pushing
about study habits [on their kids]? If a parent $ehool before the age of 16, what values
are they going to push on their children aboutystuabits?
Again, Adrian was specific to the point in regaodhie poor parenting problems schools were
experiencing and about students’ receiving no sagidome. These factors would support the
viewpoint that schools need more of the GEAR URtgpcounselors to help educate and
counsel some parents and to act as the bridge éetive home environment for some students
and the school. In fact, Adrian continued to spmake about the situations of this type of
parenting,
Sometimes in this job | counsel parents. Someerhthave sat there and said they can’t
do anything with their child. | had one parent dilag who said, “My son hits me.” | said
do you enjoy this, and she said no. | said | cry¢el how to stop it, and | mentioned
bringing in the police. She said | can't do thad;i®# my baby. | said are you telling me
you enjoy him hitting on your face? She said no,lrsaid you have to choose to deal
with it; call the police. And if you are not willgnto call the police on your son who hits
you on your face, this conversation is over. Ndwe, kid who was hitting on his mom, is
now seventeen, and has a kid of his own. So ddhjolt the cycle will stop?

The perception that schools were a reflection lotwvas happening in the general

society was expressed by many other educatorgystoddrian. Unfortunately, even though
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educators have some skills in counseling, they taelexpertise to handle many of the problems
schools are encountering. This is where the sugpmrt the state and the national government
becomes crucial. The need to support schools inahg parents to form positive partnership
with schools in the education of their childremigical. Therefore, the state and the national
government could support schools by funding theSBARS UP types of programs to provide
some needed counseling to some parents and thieirechand to support them in forming
positive relationships with schools. As Jackie Bahinique acknowledged, trying to occupy
the counseling position was taking too much of ¢heducators' time and denying them the
opportunity to serve others effectively. Conseqglyeim relating to the goals of this study,
students and parents who were taking too muchftiome school leaders were in essence
denying others opportunity to experience schoohate that focused on students’ performance
and achievement. Therefore, they were indirectlyading on school culture that influence
college-going rate in their school. That's why tte=d to counsel and educate parents to form
positive partnership with schools was so critical.
Establishing Partnership with Local Industries, @gles, and Universities

Many schools were actually building partnershipwvabme local industries as well as the
regional colleges and universities. One local ingusas offering incentives to hire students
when they completed high school and after they tdlkeast 2 years of college. Chuck explained
how that local industry has been providing thesemtives to students,

We usually have different groups come in during seirool Career Day. For example,

[this regional company] sends someone here tadadeniors about working in the

company. [The company] provides incentives [to stud] about working there [and]
also [educate them] about the credits they looKifoorder to be hired there].
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Chuck also mentioned three institutions of higrdraation that were often represented at the
Career Day. Desiree also explained about the inenbeing offered by the same local industry
to the students at Cherry High School, and Shavptesed that the school was in the process of
beginning a partnership with the same local ingustiorder to serve the community better. In
regard to what the industry was doing Desiree said,

This [regional company] has been very supportivewfstudents and | hear they are

doing the same in other schools. Anyway, they Haen offering incentives to hire

students who will complete high school and takieast 2 years of community college.

These comments by Chuck and Desiree were actuailjrmed by several teachers and
principals about how their schools were offerecitives by the same local industry. Some
teachers also explained that local universitiesaliéges were participating in school Career
Day. These regional colleges and universities waperted to offer incentives for admission to
their institutes and possible scholarships andtgram addition, some high schools were being
used as the school lab by some of these regiomatnsities and colleges, while others had
someone working as a liaison between them andta lniversities or colleges. In this aspect
Shawn said, “l was the liaison for the program andregional university”.

In summary, support from local industries, college®d universities in the form of
incentives could become very useful to high sclstadents and play a role in influencing
college-going rate. Local industries, colleges, aniversities could also support schools by
allowing those parents who work with them time &otigipate in school conferences. Colleges
and universities could also offer courses that stpgrhools' needs and support with student

tutors.
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Building Students’ Ownership of Their Learning @hd College Going

Above all, schools exist for the purpose of edingachildren. It was therefore most
important that all school activities focus on stidearning. The study identified five basic
characteristics of successful school culture tbati$ed on student learning. As indicated at the
beginning of this chapter, the five important cleéeastics were: communicating high
expectation to all stakeholders, building a stria@gning community, promoting positive
partnership with parents, establishing partnerstfiip local industries, colleges, and universities,
and focusing on students’ ownership of their laagnstudents’ performance, and students’
continuation to higher education. All five charatdcs held the potential for nurturing self-
efficacy in students so that students felt capabkmbark on other important projects such as
continuing with higher education.

The term, “student’s ownership of learning” wasiaganceptualized from a participant
statement. The concept was drawn to indicate stedgrowth towards that person who would
value education, become a self-directed learnek gemaximize knowledge through self-
directed investigation or exploration, be ablenalgze, classify, synthesize, and evaluate
information or concepts successfully, and embracgicued learning. The term was used to
exemplify the nurturing processes that would bemtssl in strong school cultures to develop
self-confidence in students about their abilitgteceed on their own. Therefore, the ultimate
goals for building student’s ownership of learnimguld be to develop students’ confidence
about their potential to succeed on their own,udiig potential to succeed in postsecondary
education. As stated earlier in Chapter 1, a stuelificacious development was an indirect

consequence of the schooling processes the stretsived. The stronger the nurturing culture,
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the more self-aware a student became of his cowwarability to exert effort to become
successful, including success in colleges and wsites. Therefore, the more schools
emphasized high expectations and combined thebeswiport for students the more students
strove to step up to the challenge and the mofeaselred they became of their ability to
succeed. Bandura (1993, 1997) referred to seléaffi as a person’s judgment that he or she is
capable of organizing and carrying out the plaaation necessary to achieve a certain level of
performance successfully. Therefore, for schoolaarove their college-going rate, they would
need a culture that nurtures self-efficacy in stusle

Hopefully, by creating concerted support throughmiong partnership with parents in the
education of their children and by establishingpapfrom the general community, local
businesses, and the institutes of higher educat@mols would be instilling self-confidence in
students. Further, by continuously challenging stiisi to sustain high performance, by inviting
them to embark on challenging projects while prongdgood support, and by providing diverse
avenues for them to express growth in content keadgé, schools would be instilling self-
efficacy in students. Students' self-confidence effidacy would be essential for developing
beliefs about their potential to embark on larg@jgrts successfully, including college
education. Nevertheless, developing such studemiddwequire establishing a strong culture
that would continually support students’ success@mfidences. Such a culture would require a
concerted effort from all stakeholders. The analoiggn African proverb, “It takes a village to
raise-up a child” epitomizes this type of concer#fdrt that would be needful for a successful
school culture that would not only influence studesilege-going rates but would influence

their lives even after college. This culture won&kd to focus on students’ ownership of
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learning, performance, and for the purpose ofghigly, continuation to higher education. In
regard to need to develop student ownership ohilegy Kerry said,

| believe that as educators it is our responsyhibtprovide both the learning

environment and the content to allow students g tievelop all kinds of talents and

abilities. Probably the largest change in my plufdsy of education from being a

beginning teacher to now is that now | put mucheradfra premium on student’s

ownership of the learning. It's so evident thatdday’s world that we haven’t come to
terms with what we should teach. We are still wogkon standards, tests, everything is
test driven. ... And with the rapid change in tecloggland knowledge, trying to keep up
with what should be taught and what should be sdeds almost impossible. But |
believe that the students ‘ownership of learningpisiething that we still have a lot of
room to growth on. Not like the classrooms whegetdacher relies on texts books to
determine what should be taught.

Kerry went on to describe student ownership thig,wa

My definition of [students’ ownership of learninigjvolves students who have some

choice and freedom and commencer responsibililgvestigate, to discover, to explore,

to analyze and synthesize [knowledge]. All the rogther things in Bloom’s Taxonomy
that as opposed to a narrow prescribed [definition]
This definition encompasses that person who woaldeveducation more, become a self-
directed learner, and maximize knowledge throudfressloration, study, or research. This
person would use knowledge to analyze, classityth®size, and evaluate information or
concepts successfully for personal growth and nsyatiof other goals. In addition, this person
would embrace continued learning.

In regard to developing the qualities of studeontigership of learning that would build
on student’s self- direction, Jessie acknowledgat students’ projects, which were practiced by
many teachers at Oak High School, enabled studetegarn more by themselves in addition to
what the teachers were teaching. That soundeddike ownership of students’ learning.
However, thinking of these projects more criticaltycan be deduced that the more teachers

were accorded autonomy to determine how best th tieeir students, how best to test them
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while meeting the standards, how best to integraterriculum and school projects that enabled
students to explore, analyze, classify informatergluate, synthesize and use all of the
cognitive abilities in Bloom’s Taxonomy, the moeathers searched for best teaching solutions.
Similarly, the more teachers collaborated with eattter within departments and across
departments and the more they shared those idexasvére finding, the more they improved
their teaching strategies. Further, the more taack@ved student’ learning problems and
supported each other mentally, physically, and emnatly, the more they sharpened their
professional skills in order to make education moteresting, relevant, and applicable for
students. As mentioned, Jessie spoke about usijects. Students’ projects can be used to
support many cognitive abilities for students. Thap also be used to support differentiated
instructional methods that would enrich the leagrohstudents. This is what Jessie said,
Well, this school in particular seems to really éagize students working on projects.
Like we’ll have big projects that [students] wilb dhroughout the quarter and then
[students will] present their results at the efithat wasn’'t something | had ever done
before, but | started doing it when | came [to 8tkool] because it's what everybody
was doing. Students seem to like these projef¢®l students find them interesting, so
they motivate them [to learn]. They help them gaommuch [knowledge]. [It's] like they
are still learning just as much as when | wouldtkey are going to take a test on it.
They still get the test. ...But | think the projectsbecome really engaging for them
[students]. In math, | have done some projectsevbidents have done research on
Internet then compiled all the data and analyzed.itrou know, these are enrichment
projects. [For example] when you really don’t héivee to complete a lesson, you can
put it in a project so that [students] can workiton
Similarly, Kim, whose class was engaged in reseagcabout antibiotics, applied multiple
teaching and testing styles that provided oppatiesifor students to gain ownership of learning
and increase their self-confidence. This is hom kxplained it,
In my proctor department, we are doing real woelskarch right now. | was asked if |
knew of antibiotic in graduate school. [So] we beglating up a plant, those that are in

Japan, and we are working on it now. We are dadag)world research in biology Il [in
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which we are] trying to develop a new antibiotieidithat’'s something that we are
probably the only school in the world. As far dgbw the next level of biological
research is something you’'d not normally get taudtl [you get to] graduate school.
When Kim was asked if the kids were getting excédbdut the way science was being taught.
Kim replied, “Yes, and luckily most of them are legle bound. Most of them want to be doctors
or molecular biologist, so this is very good foertin” Kim went on to explain how the class was
using multiple learning strategies and the needdipport from the principal to achieve these
goals. Kim also explained the importance of teaghvhat was meaningful to students to avoid
teaching to the test. This is what Kim said,
Of course we still have great support from the gpal, who backs [me up] 100%. So
faculty support is a big deal, particularly in mybgect. It sounds sort of weird, but | need
the country. It's hard to teach biology on easaréH have to have the board in the
classroom, but | also [need] to go to the creekl[@o to the woods. In sciences, [my
students] need to get outside where life existisef&fore, the principal] support is very
important. [Going out also] gets the kids out af tooks. Anything that gets the kids out
of the book will keep their attention much longer.
Because of this statement, Kim was asked if ogmetiers were pushing students to use books

more. Kim replied,

They are not pushing the books; they are pushiagetst, the Gateway exam. | catch
myself teaching to the test sometimes insteadawfi@g to the standards. What | mean is
that | catch myself teaching sorely to get throtlghexam and that’s not right. It will tie

your hands. Tests should help provide the goatsy [lwell one was adhering to the
goals].

Kim’s definition and explanation about ‘teachingthe test’ was an indication about how
students could be denied opportunities to devedtfpdirected ownership of their learning.
Unfortunately, the idea of teaching to the testaligs from fear of teachers losing their jobs.

Unfortunately too, this factor is caused by goveentrpolicies that often penalize teachers for
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failing to meet standards, without providing addquaupport for both teachers and students.
These factors have already been discussed.

Like Kim, Devin was not interested in taking thedtcut that simply got students
through the test. Rather Devin focused on buildintical thinkers that would allow students to
become future problem-solvers. Devin maintainedl\wel comprehended piece of information
was more applicable to students’ need, and thastiionger in the memory than memorized
facts. Therefore, Devin tried to support studeatghership of their learning by incorporating a
teaching style that enhanced their comprehensiois.i$ what Devin said,

| really feel like too many times students are tawgorithms and formulas and rote

processes. They are asked to memorize [many] mesesd to memorize algorithms.

They are taught that these will get [them] throygut] without the conceptual

understanding of the underpinnings of the proaésd will not benefit. And so my goal

as a math teacher is to instill in students theststdndings behind the process, not just

memorize the process. My students will tell you thaant to limit memorization as

much as possible and maximize comprehension. ..nt tii@m to be critical thinkers; |

want them to see a problem that requires multi@pss and not to have to be guided
through the process, holding their hand. | want ftugdents] to be able to figure the steps
out by themselves.
Dylan also emphasized the need for making educatione practical and more relevant for
students. Practical or relevant education suppatiedents’ ownership of their learning. This is
what Dylan said,

Education should motivate students by making itfical so that students don't just get

to college without knowing what they need to dohtteir life. That's why most students

just end up doing what their parents’ did becaukeation does not offer practical ways
of using it.
Sandy and several other teachers indicated studeatied to be offered a more diverse

program, not just the academics, so that they raag bther alternatives to choose from. Sandy,

who was a teacher at Oak High School said, “Anlidelaool climate would be one that

138



incorporated both academics and arts so thatualests could find their niche”. Consequently,
Kim, Jessie, Devin, and Carmen all acknowledgettti@instructional method a teacher
employed played a role in either supporting stusleawnership of their learning or in inhibiting
it. Carmen’s program, ‘We the People Program’, pyted several higher order cognitive
abilities in students and was reported to enabiéestts do well in the standardized tests.
Carmen's students worked on many research pr@east®ll. Carmen was instrumental in
supporting the adoption of collaborative activitiest just at the high school level but also at the
middle schools. The benefits of teachers’ collabeeaactivities on students have already been
discussed. This is what Carmen said,
[An ideal school climate] is one where everybodsrsls their ideas and is really open in
what one is doing and is willing to share with gddy else. Then we’ll strike with
what the kids need to know and why they need tawkiho
Carmen also said this about teachers working ilalsotation,
Now with our social program which | am chair, evénge we find something good that
correlates to the standards and works well fokttle we always share with each other.
As a matter of fact we share with everybody wheltea high school history in our
county. In fact yesterday, | just got back from @eting in which | presented to the sixth
grade throughout the entire county to try and immaet this [collaboration] cross grade
level, not just at the high school level. [So] nthey are beginning to do the same thing
we’ve been doing for six years. ... We are tryingéd everyone to work together, you
know, lots of mind connect for good ideas.
Carmen’s comment, “Lots of minds connect for gadehis,” is significant because it emphasizes
why collaboration is crucial factor in the schoaltare. The examples presented above were just
a few drawn from teachers’ comments about how thexe trying to build students’ ownership
of their learning. Of course, this does not imfigttother teachers were not using wonderful
strategies; it simply meant these were just a femfthose who decided to respond to some of

the interview questions in a manner that providese insights.
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Other important factors that came up and thaticoatisly challenged students to sustain
high performance as well as supporting studentaeoship of learning included such programs
as the Advanced Program (AP) classes, the IntematBaccalaureate (IB) programs, and the
acerelated learners. These programs had the @dtehtielping students prioritize their time, set
meaningful goals, monitor their progress, becontfedseected learners, and improve their
efficacy beliefs about their ability to succeed endressure. They helped students learn to step
up to class challenges and improve their criticadking skills. Students learned how to evaluate
and analyze new information on their own; they stigated, explored, and synthesized
knowledge to make it applicable. All these helpedttengthen the self-efficacy belief about
students’ potential to become successful, whiahsteded to belief that they could also succeed
in colleges and universities. Kerry emphasizedogmeefits of IB programs to regular students
this way,

We are in the process right now of securing apgrovaffer the International

Baccalaureate (IB) diploma. We have already suledhibur application, we’'ve had

visiting review team here last fall, and we areently waiting for approval. If that

happens as we think it will, next year our juniatif have the option of entering the IB
diploma program. ... Of course this program is naigieed for every student but we
think that it will fill a real need here at the MapHigh School. For years we’ve had AP
classes, and we've had honors classes as wellBlpegram is designed more for not
necessarily the intellectually gifted student attstrong, solid, maybe B student, who
has good work ethics, is well rounded, and has gimoel management skills or can

develop them. And with the IB diploma there are lot very fine colleges and
universities, that [says] that’'s an automatic tidke admission.

Sam, a teacher at Maple High School, said this tatheuB program,

Next year we are going to start the Internatioreddalaureate (IB) curriculum and | am
going to be the biology teacher in that prograthink this is an opportunity for students
in our little city. Even though we’re city, and wave the airport and we have the
university, | think our little city is sort of isated from the rest of the country and from
the rest of the world. | think some of the studeh&t come into this school think that
what happens in the world happens in [our city]l 8onk the emphasis from the
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community to develop an IB is a really good thing.That is the best thing that has
happened since | have been in this school... Thdtdeavstudents who will learn to
think globally and think internationally. And if ware going to compete with other
countries, we need to understand other culturtbénk this is one of the ways we can do
that.

What Sam was emphasizing was students need taglett® think globally. This viewpoint is
in agreement with the goals of student ownershipariing. When students think globally, they
learn to find ways to solve global problems. Samivaa to say this about the IB class,

One of the things | want to do is | want to hook students up by the Internet with

students in other countries. [This] is somethithg@ve done in the past with countries like

Canada. [Students can] share data, whether daté gllobal warming, data about

environmental problems in their countries, or amdangered species.

Of course, even though the AP and the IB programgeod for students, they may still
leave out many students. This is where technol@gyimes a great enhancer for students’
learning and, therefore, a great support for sttslemvnership of their learning. Technology was
reported to make learning more interesting for etusl Students could teach others through
class presentation, they could use virtual learniegsimulations of objects, and do research of
various subjects. Technology was, therefore, atgm@@ancer for students’ learning, especially
when it was used well. Jessie explained how thetisechnology sometimes helped to enhance
the teaching of geometrical concepts. This is wleasie said,

Technology can enhance learning if it's used calyetou know, sometimes if you are

using the PowerPoint just for the sake of using d¢an [be] distracting, [especially

when] there is so much to look at. But I thinkti§ idone right, it can make [things] more

clear for students. Let me give you an examplegtieea software called Geometer

Sketch Pad, which allows you to make geometric ehigpyVith this software] you can

click on the vertex [of a geometric shape] and dirég change the shape of, for example,

the triangle. [But then] up in the corner you caateth how when you drag the vertex [to
different positions] what happens to the area. Wedtays the same. So you can do that
to teach that the area stays the same. And you kmeng are just so many [other]
movements you can do to teach different conceptfSo].you can illustrate, “Look it's

still the same triangle we are just moving evernygharound. So in that way | think
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technology can make the ideas more clear becdadenitl of happening in front of the
[students].

Shannon talked about being able to present lesgtnsmart board without losing track.

Well it depends [the use of technology]. For examfiie use of calculators, [has been] a
blessing, but it is also a draw back because stadkm’t seem to know how to calculate
without them. ... [On the other hand], | have a srbagrd, which | have had for four
months now. And it has helped me to organize mydhts. It is easy to get through [my]
presentation without getting lost when | am intptad by students.

Logan, who had connected a computer in class t& Wa a smart board because the class did
not have one, explained the benefits of using teldyy to enhance students’ instruction.
Logan’s use of technology supported students’ oshiprof their learning and strengthened their
self-efficacy beliefs. Logan gave these examplesibbow students use technology in the class,

If | was going to assign a student to do a presiemtan a mathematician and his or her
accomplishment, or if | was going to assign a sttitie take a section of the book and do
a review lesson for me right before a test ... [l lddee helping the student to reviewl]. |
think that you learn best when you teach otherd.llke my students to teach the class
every once in a while; teach a small section, teadview section, or review it and
explain it. Well, if they had their own computettsey would sit down and put together a
more polished PowerPoint presentation.

Alex also added another important factor that sugpostudents’ ownership of learning, learning
to prioritize time. Alex maintained that helpingidéents prioritize their time would enable them
to perform well in colleges and universities. lh@twords, it would support college-going skills
in students. Helping students prioritize their tiva@s also one of the goals for the AP, the IB,
and the honors’ roll programs. Alex said,
As a school, one of the things we probably [neédetach kids is that there are options
out there for them. You start talking to them abwerte is where you can go as far as if
you decide on a career. [We tell them] that collsgeccessible, both financially as well
as availability. We teach them how to become omghbecause that is one of the things
that really becomes a roadblock for most kids. Kidsk they are not good at school. But
it's not school [that] they are not good at, itkdt they are] not good at organizational

skills. So then they start falling behind acadefhydaecause they don’t know how to
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prioritize their time. But once they learn [how]gdoritize their time, they start doing

well academically in school. Then, they begin talize that college is a possibility. But

if you are already failing high school, what males think you can go to college and

succeed?

Jackie, the assistant principal at the Cherry Fighool, emphasized the need for making
schools more diverse in order to teach youngsteloetome more tolerant of others. If students
were to be entrusted with showing better leaderahifities, then working together and learning
to cooperate with others needed to be reinforcdg.eleherefore, exposing students to diverse
races and cultures would enable them to apprearateelebrate diversity. This knowledge
would enable them to become more rounded. Furtx@gsing students to diversity would
enable them to become more critical of their owdgjuent about others. This is what Jackie
said,

Well, | would personally like to see a more evemixed student population, more

diversity. This area is not the most racially dsesas you can see. We have few kids that

come in from the outside, and it's challenginggome of them. ... The stereo type of
some kids here is very challenging. | have notited some don’t know how to deal with
people of other races; and that is an issue. [Addes] we jump [in our discussions] on
one thing one night; [then] we are here the nextnerdt, and it's challenging, | don’t

think we do enough to determine what we want. [Bug]have some Hispanics kids here;

we have Blacks, and the mixture. And that’s thelloheducation that | miss. It's not that

I don’t have some; | just don’t have enough [far tiipe of diversity | desire]. .So |

think an ideal culture would be more diverse arnertmt.

Finally, in relation to the purpose of this studigieh was to explore the characteristics of school
culture that influence college-going rate, Pat madegnificant observation, “Generally, students
whose parents were actively involved in their edioocgperformed better and were more likely to
continue with higher education.”

In summary, the term students' ownership of legrmias used to exemplify the

nurturing processes that would be essential inaahdture to develop self-efficacy beliefs
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about students' ability to succeed on their owre Ulimate goals for building students'
ownership of learning would, therefore, be to iny@rgtudents' confidences about their potential
to succeed, including the potential to succeedstgecondary education. Therefore, the more
schools offered instructions that centered on sttigdlewnership of learning, the more they
invited students to embark on challenging projedige providing appropriate support, and the
more students strove to step up to various academitenges, the more self-assured they
became of their abilities. However, it would takeoacerted effort to build a culture that would
sustain a steady progress of improving college-gyoates.

The intent of study was to develop a grounded thémrexplaining the characteristics of
school culture that influence college-going ratashigh school graduates in northeast
Tennessee. The goal was to develop theoreticakfraork for explaining the characteristics of
such school culture. Figure 1, on page 145 shograhical representation of the

interrelationships of the characteristics that wdemtified in this study.
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CHAPTER 5
FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS

The purpose of this qualitative study was to inigegé the characteristics of school
culture that influence college-going rates for héghool graduates in northeast Tennessee. The
goal was to develop a grounded theory for explgitive characteristics of school culture as
defined by high school teachers and principal®&é@region. The overarching question addressed
in the study was: What were the characteristicschbol cultures that became effective in
supporting high school student college-going rat@answer this question, the process of
building a grounded theory as described by StrandCorbin (1998) was used. A qualitative
study was preferred for this study because ofaiétyato provide thick, descriptive information
for explaining important cultural elements. Furthte process of generating a qualitative
grounded theory was better suited for studyingucaltphenomena for which this study was
aimed. Figure 1, on page 145 shows the graphipatsentation of the interrelationships of the
characteristics that were identified in this study.

Findings

The study identified five fundamental charactecsgssential in successful school
cultures and that held the highest potential fluencing the college-going rates. These five
fundamental characteristics were (a) communicdtigh expectation to all stakeholders, (b)
building a strong learning community, (c) promotasitive partnership with parents, (d)
establishing partnership with local industries)egés, and universities, and (e) focusing on
students’ ownership of their learning, studentsf@enance, and students’ continuation to

higher education. All five characteristics held gatential for supporting a strong school culture
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by which students' performance, achievement, dinchefous beliefs about their potential to
continue in higher education could be achieved.

This study indicated that communicating high exagaens to all stakeholders was the
antecedent for an effective school culture. Thdytodicated the school administrator as the
most important for setting the tone for high expéons to all stakeholders. Leaders set the
school culture by the manner in which they providagdport for stakeholders, by the manner in
which they required accountability from all staklelews, and by the manner they helped to
increase coherence. Previous studies such asc¢bogseted by Fullan (2001), Newmann and
Associates (1999), Owens (2001), and Renchler ([199&ort the finding that school principals
play the major role in establishing a school cdtilmat supported student learning and success.

In regard to setting the tone for high expectatioims study indicated that high
expectations needed to be combined with supposgtéikeholders, especially for teachers and
students, in order to maximize their potentialibance the set goals. Support for stakeholders
could be in the form of allowing teachers autondamghare ideas, material resources for
teachers, support for teachers’ developmental progy tutoring support for students, and
offering counseling support for parents that waalkb ensure promotion of positive parental
partnership with schools in the education of tieitdren. In addition, high expectation needed
to incorporate appreciation for teachers’ hard work

The study also indicated communicating high expgxgta to stakeholders required
accentuating accountability of all stakeholderser€fore, treating teachers as professionals,
empowering them to participate in various schoaisiens making including determining

professional development programs that would h&stvdhole-staff or individual teacher's
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needs, and allowing them time to collaborate afilied teachers would be held accountable.
Similarly, supporting parents with counseling anggorting students with the after-school
tutoring all necessitated holding each group actahle.

The study also indicated communicating high expgxgta to stakeholders required
helping make coherence. Making coherence requi@dging a general understanding about
what was going on and the reasoning behind diftgueactices. It required showing the
congruency between a school’s activities and tisnate goal or vision and showing consistency
of the values being upheld. Coherence making hghpa@dde the rationale behind the many
activities that teachers were required to partieipa outside their realm of class load.
Incorporating stakeholders into the overarchingovidielped them develop a sense of ownership
and commitment to the organization. Similarly, iiag faculty in decision making helped to
increase their understanding of the nature of daheeds. It also reduced faculty frustrations
that were associated with low teacher morale.

The study also indicated that there was a needitd & strong learning community.
Senge (1990), Fullan (2001), and Deming (2000) wesdest advocates for learning
organizations. This study revealed that knowledggdied to be established in those areas that
made the most impact on the students’ learningreffbee, in order for secondary schools to
become effective in supporting students’ perforneairt reducing students’ dropout rate, and in
order for schools to influence college-going ragestrong community of learners needed to be
established. The study indicated that the bodyafraunity of learners needed to emphasize
knowledge base in three important areas: (1) kndgdesupporting growth for the corporate

faculty, (2) knowledge supporting growth and oréian for new teachers, and (3) knowledge
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supporting positive partnership with parents ineédacation of their children. The study
revealed that building knowledge for the corpofatailty was best achieved in three ways; (a)
by promoting collaboration within departments, whigas also referred to as the intracurricular
support because it supported teachers’ growth mvghbjects. New teachers were also best
supported through the intracurricular support.Kbdwledge was also built through teachers’
collaboration across departments or intercurrisulgport. Intercurricular support was especially
very beneficial to students as it helped them a&orléo synthesize knowledge for future use. (c)
Knowledge also grew through improved professiomatetbpment programs, some of which
were already in place. Effective professional depeient programs needed to emphasize two
separate areas (i) the whole-staff developmentarams and (ii) individual teacher’s growth
plan or the personal growth plan.

As indicated, all the five characteristics idewdtfiin this study focused on students’
ownership of their learning. In other words, theydthe potential for supporting a strong school
culture that would enhance students’ performanda@eaement, and efficacious beliefs about
their potential to continue in higher educatione™oal of establishing a learning community
would, therefore, primarily be to strengthen studeownership of their learning. Through this,
students’ confidences about their potential to ead¢including their potential to succeed in
colleges and universities, would be enhanced. Tugysndicated that improved teacher skills
would translate to students’ benefits through imprbteaching strategies. Similarly, improved
parental support had a direct impact on studezdshing and continuation to higher education.

By integrating intracurricular support or collabtion within departments, teachers

improved skills through gaining from others' knoglde and experience. Groups evaluated their
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teaching strategies and sometimes reinvented liettehing strategies. They critiqued the test
results together, and they used data to strengtis@nweak areas. As mentioned, collaboration
within the departments was reported to support teawhers better than the mentor-mentee
programs. The study also indicated that schooldew& establish intercurricular support or
collaboration across departments. Intercurriculgpsrt was especially beneficial to students as
it enabled them to learn to synthesize knowledgasb made learning interesting and relevant
for them. The study also indicated that schoolsleddo improve their professional development
programs. Although whole-staff professional develept programs helped to support whole-
group needs, many teachers were actually lookingriafessional development that would
support their individual growth. Lastly, the studgicated that it would be worth borrowing
ideas from the GEAR UP program and investing oir ti@option. The GEAR UP program was
a school outreach program that was generatingad gngact on both the students’ behavior and
parental involvement. Obviously, improved studegttdvior translated to improved student
performance, achievement, and consequently grpatential for impacting college-going rates.
In terms of promoting positive partnership withgats, the study indicated that parental
behavior in relationship to schools was modifieccbytain factors. Previous studies on parental
involvement, such as that done by Mapp and Hend€&@0?2), indicated that the more educated
the parents were the more they participated irethecation of their children. The study by Mapp
and Henderson also indicated that parental invobrgnm the education of their children
improved students’ behavior and performance. DedlReterson (1999) acknowledged that,
“only when a solid and positive partnership prevaiétween schools and parents will education

flourish” (p.132).
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This study indicated that parental involvementanadary education was critical to the
success of students. Parental involvement in theagubn of their children played a major role in
improving the attendance rate, it improved studeattsude towards school, it reduced the
dropout rate, and it improved students’ performadiethese factors, in turn, helped improve
students’ college-going rates. This study revetiatithese results were especially significant in
those schools where parental participation in thecation of their children was mandatory. As
mentioned, the study found that parents’ behavidheir relationship with schools was modified
by certain factors. These factors, denoted as taree@havioral patterns, could be categorized in
five ways. They were: (1) parental involvement lobse school policies to participate; (2)
parental involvement based on the education ofrpsiré3) parental involvement based on a
student’s performance; (4) parental involvemenetam the age of the student; and, (5)
parental involvement based on the school outreemyrgms. Although all the findings about
these behavioral patterns came as a coincideregréleal the importance of emphasizing
parental support in the education of the childieriact, the study revealed that parents became
more involved when there were school policies detimantheir participation. Further, the study
revealed that the more involved parents were irstheol, the better the students performed and
the more likely they embarked on higher education.

The study also indicated that even though therédbas an increase of parental
involvement based on increased communication tdofies such as Internet technologies and
cell phones, many teachers and principals did raott Wwarents to neglect the parent-teacher
conferences. That study indicated that, in genarahy parents, including those who were

educated, relaxed their participation in schoolgnvichools stopped demanding their
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participation. However, in those schools where patenvolvement was imposed, parents
stayed involved until their children graduated frbigh school, which added great benefit to
their children. The study indicated that parentstatlents who were not performing well
participated less in the education of their chitdilean those who were performing well. Lastly,
the study indicated that parental involvement basethe school outreach programs, such as the
GEAR UP program or the Jump Start, improved patgradicipation greatly. These programs,
especially the GEAR UP program, were reported teleagreat impact on the parents’
participation and students’ behavior, including moyed student interest in school and increased
student interest in college admission and requirgme

On the whole, however, the study seemed to inditatteschools that supported parental
involvement experienced greater success in termsidents’ performance, behavior, higher
attendance rate, reduced dropout rate, and, coastguhigher college-going rate. In general,
parental involvement in the education of their dreh was so critical that it played a major role
in the way students behaved, performed at schodljrathe choices they made to continue with
higher education. The study indicated that edugaiarents to develop positive partnership with
schools by use of borrowed ideas from the GEAR tifgnam would be of paramount
importance. Providing counseling support to edupatents how to become actively involved in
the education of their children and how to engageoisitive relationship with schools would
also go hand in hand with the ideas of a learnorgraunity in the school.

This study also indicated that schools neededtabksh partnership with local
industries, colleges, and universities. Partnersthiiip local industries or institutes of higher

education enabled them to send a representativigitcschools during Career Day. The study
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indicated that partnership with these groups plagegbr role in providing students with
incentives to continue with higher education. Earaple, some industries offered jobs to
students who completed high school and attendkshst 2 years of college. Local colleges and
universities offered incentives in the form of slamships and grants. Because most of the
incentives stipulated the need for students to detaigh school and join a 2- or 4-year
college, schools that were forming partnerships wiese bodies were therefore influencing
college-going rates for their students. Many higho®| students were reported to strive hard to
stay in school and attend a 2- or 4-year collegavéVer, colleges and universities could also
support high schools by offering teachers coursasret the schools' needs or by offering and
facilitating professional development workshopseykould also support high schools by
offering some after school tutoring through gradusdsistantships.

Lastly, this study indicated that successful scloodtures needed to focus on students’
ownership of their learning, students’ performarared students’ continuation to higher
education. A study completed by Greene and Fof2@3) indicated that students who failed to
plan for college were less likely to gain full assdo the country’s economic and social
opportunities. Therefore, successful school cutumeeded to emphasize the importance of
continuing with higher education to all stakehotdier order for all stakeholders to join in a
concerted effort to support students’ continuatamhigher education. This, of course, does not
imply mandating that all students take the collpgth, although many of the vocational
programs are also now available at colleges aneksities. But it simply means teaching the

students the benefits of continuing with higheraadion for their future well being.
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The term students' ownership of learning was ugetkhote each student's intellectual
growth towards that person who would value edunatiecome a self-directed learner, seek to
maximize knowledge through self-directed investm@abr exploration, be able to analyze,
classify, synthesize, and evaluate informationamcepts successfully, and embrace continued
learning. Therefore, the manner in which a schatibee would incorporate instructional
strategies that enhanced these qualities in thedest body mattered. The ultimate goals for
building student's ownership of learning would batirture efficacy beliefs about students’
potential to become a successful human. Bandu@B(1997) referred to self-efficacy as a
person’s judgment to organize and carry out the pfeaction necessary to achieve a certain
level of performance successfully. Therefore, itbeorto improve student college-going rates,
schools with successful cultures needed to nudelfeefficacy beliefs in their students. The
more schools emphasized high expectations and oechbhese with student’s support, the more
students strove to step up to the challenge, andthtire self-assured students became of their
ability to succeed, even in colleges and univesiti

The process of building students' confidences r@gaired creating a concerted support
for students through forming partnership with péseand establishing support from the
community, local industries, colleges, and univegsi Therefore, this process required
establishing a school culture with the five chagastics that were identified at the beginning of
this chapter.

Conclusions
As mentioned, this study identified five charadtcs of school culture with the highest

potential for influencing the college-going rates fiigh school graduates in northeast
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Tennessee. These five characteristics were: (ajntoncating high expectation to all
stakeholders, (b) building a strong learning comityuic) promoting positive partnership with
parents, (d) establishing partnership with locdustries, colleges, and universities, and (e)
focusing their effort and activities on studenta/n@rship of their learning, students’
performance, and students’ continuation to higlaeication. All these five characteristics held
the potential for supporting a strong school catioy which students' performance,
achievement, and efficacious beliefs about thetemial to continue with higher education
would be realized.

The study indicated that communicating high exfeta to all stakeholders was the
antecedent for an effective school culture andghbhbol leaders were the most responsible for
influencing school culture through their way ofts® the tone for high expectations to all
stakeholders, providing the support needed to Btdlers, requiring stakeholder accountability,
and helping make coherence.

The study indicated that the body of communityeafners needed to emphasize
knowledge in areas that made the most impact aests learning. These were: (1) knowledge
supporting growth for the corporate faculty, (2ptrtedge supporting the growth and orientation
of new teachers, and (3) knowledge supporting ptammdor a positive partnership with parents.
The study concluded that: (a). Collaboration withk@partments to enabled teachers’ growth
within subject areas; that (b) collaboration acmsgartments enabled students to find learning
as relevant and interesting; and (c) that the gedémal development programs, both whole-staff
and individual teacher’s growth plan, needed tinfgeroved in order to support teachers growth

and school improvement plans most effectively.
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The study indicated that parental involvement meducation of their children was
crucial to their success in many ways. Therefadecating parents to develop positive
partnership with schools by use of borrowed ideasithe GEAR UP program would be very
advantageous to schools. In fact, educating pateritsm positive partnership with schools
would be essential if the parents want their chitdio excel at school. The study also indicated
that successful school cultures needed to focuuatents’ ownership of their learning, students’
performance, and students’ continuation to higlaeication. Further, the manner in which
classes were taught in order to support studemtrsecship of learning mattered.

Recommendations

1. Given the findings of this study and the importantdeveloping strong school cultures
that support students’ ownership of their learnstgdents’ performance, and students’
continuation to higher education, the researcherddveecommend that further
investigation about school culture using a quatitgastudy be done.

2. This study indicated that there is great needd&biools to build a learning community.
Therefore, a continuation of this study to investeghow such a learning community
could best be developed would be recommended. Anea@tion of this could be done
using either in a qualitative or quantitative metho

3. As can be expected, enhancing the goals of aitepcommunity would require funding.
Therefore, government support for schools in thesavould be recommended.

4. Because the study indicated that teachers andipails are the most knowledgeable and
the closest to student to be able to analyze daderst’'s needs and the needs of the

school as a whole, the researcher would recomntexidhe state and the local
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government relinquish some control and empowetheacand principals to engage in
the site-based decision making for the bettermeatszhool. Therefore, instead of
decisions being passed down to schools, ideas teuigtnerated at the school level
using teachers’ and principals' input. This wayosds could critically analyze their
school need, as well as those of their studentscame up with the best solutions.

5. In addition, instead of the national government stadie setting standards for schools,
each school system could pick a few teachers ticeate in creating standards to be
adopted by schools within the state. It wouldrbpartant that teachers’ selection
represent the different students’ aptitude; fraghlachieving to average students and
the underachieving. A new group would be recomraedrafter 2-3 years.

6. The state and national government could play a@motital role of supporting
and facilitating teachers’ exchange of ideas, lstdtewide and nationwide. This could
be achieved through funding schools to suppottiwischool research, to support
collaborative activities within schools, to helpsapor teachers and principals to attend
conferences, and to support schools to prepaireale presentations to others.

7. The national and state government could also isereapport for high school students
by funding either college student workers or gradwaesistants that would be willing to
offer after-school tutoring to high school students

8. High school students support could also be inceetg®ugh job related support at the
high school, to help support high school studerits are working long hours after
school.

Technologies
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Many teachers emphasized that some instructionhht#ogies helped them to enhance
the presentation of lessons. The use of smartlhwas especially credited for making
teaching more efficient for teachers. TeachersaceaVe their notes, they could quickly add in
other examples other than those in texts, theydcimglorporate virtual learning, or do some
simulation of the objects they were teaching, &®&y ttould save notes for students who were
absent. All these make instructional technologgeful tool for enhancing students' learning.
However, many teachers also emphasized that temipshould only be used as a tool for
enhancing learning otherwise it could become flaaiy distract students.

Suggestions

Tapping into Professionals Input For Decision Makin

One other aspect that was not being applied by reelngols and that would be
recommended was the way faculty’s input into decisnaking could be implemented. As was
noted, many teachers were getting very upset wiltptofessional development being offered
because their input was not sought. As mentionathweaging teachers’ suggestions would be
one way schools could enhance site-based decisaimg Although Oak High School had
formed committees for this purpose, teachers’ dmuntions were not benefitting the school
because of the way committees had been structim@dding parents in the committee probably
excercebated some problems. Although parents dmuidcluded in other committees requiring
whole-school decisions, decisions relating to estayyprojects and programs would be better
left to teachers, they are the experts. Pat was aiigout need for a professional development that

would enhance teamwork among teachers.

158



The school could create a system by which teadwrsl make suggestions that could be
used towards school improvement plans or whold-gtafessional development. These would
be suggestions that could be debated in staff ng®tifo make suggestions formal a school
could request that a suggestion follow some stipdlformats. For example, suggestions could
be typed, highlight a need or problem, show anrsdiieve way to solve the problem, and provide
the rationale or the benefits for solving it thatywFurther, the suggestion could highlight the
negative impact it would have, if any, on the stnidelearning or on the general school. Putting
suggestions in writing would imply a teacher caeadugh for the idea to put it in writing.
Therefore, those teachers not willing to bringitiseiggestion into limelight would not be
expected to complain. However, debating or eventim@ng teachers’ ideas could go a long
way into satisfying teachers like Pat or Dylan.

Personal Comments

I would like to emphasize two important commer@ne was acknowledged by Deal and
Peterson (1999), “only when a solid and positivergaship prevails between schools and
parents will education flourish” (p.132). The otloere is that it will take a concerted effort to
build a strong school culture that supports stugl@wwnership of learning, student achievement,

and student continuation to higher education.

159



REFERENCES

Bandura, A. (1993). Perceived self-efficacy in dtiga development and functioning.
Educational Psychologisg8, 117-148.

Bandura, A. (1997). Self-efficacy: The exerciseoftrol. New York: W. H. Freeman.
Birnbaum, R. (1988). How colleges work. San Fraswigossey-Bass.

Chamberlain, G.D. & Franklin, K. K. (1997). Impligans of the baby boom echo in Arkansas.
Washington, DC.Education Resources Information Center (ERIC) Gleglrouse on
Higher Education. Reproduction Servige. ED 418610.

Davidson, M. (1996)The transformational managemesnston: Butterworth-Heinemann.

Deal, T. E., & Peterson, K. D., (1999haping school culture: The heart of the
leadership(1st ed.). San Francisco: Jossey-Bass.

Deming W. E., (2000)The new economy for industry, government, educafiva ed.).
Cambridge, MS: MIT Press.

Fullan, M. (2001)Leading in a culture of chang&an Francisco: Jossey Bass.

Greene, J. P., & Foster, G. (2003). Public higlostigraduation readiness rates in the
United States.Hducation Working Paparo. 3). New York Manhattan Institute for
Policy Research. Retrieved November 17, 2007 ftef//www.manhattaninstitute.
org/pdf/ewp_03.pdf.

Henderson, A. T., & Mapp, K. L. (2002). A new waseevidence: The impact of school,
family, and community connections on student aaimeent.National Center for Family
& Community Connections with Schodsuthwest Educational Development
Laboratory.Retrieved November 17, 2007from
http://eric.ed.gov/ERICDocs/data/ericdocs2sgl/contstorage_01/0000019b/80/1a/e3/8
5.pdf.

Hoy, W., & Miskel C. G. (2005) Educational administration, theory, research, and
practice. New York: McGraw-Hill.

Kotter, J. P. (1990 force for change: How leadership differs from mgementNew York:
Free Press.

Kariuki, P., & Wilson, P. (2005). The effects of tivation on at-risk high school students in
math performancd=ducation Resources Information Center (ERIC). iRe¢d
January 9, 2008 from

160



http://eric.ed.gov/ERICDocs/data/ericdocs2sqgl/contstorage 01/0000019b/80/1a/el1/b6.pdf.
Kotter, J. P., (1996).eading changeBoston: Harvard Business School Press.

Levin, D., & Arafeh, S. (2005). The digital discaut: The widening gap between Internet
savvy students and their schodtew Internet & American Life Project
Retrieved November 28, 2007, from
www.pewinternet.org/pdfs/Pl_Schools_Internet Repdft

Merriam, S. B. (1998)Qualitative research and case study applicatioediication
San Francisco: Jossey-Bass

National Center for Higher Education Managementé&ys (2007). NCHEMS
Information Center. Retrieved November 14, 2003mfr
http://www.higheredinfo.org/resources.php/

Newmann, F. M., & Associates. (1998uthentic instruction: Restructuring schools for
intellectual quality San Francisco: Jossey-Bass.

Northhouse, P. G. (2004)eadership: Theory and practi¢drd ed.).Oaks, CA: Sage.

Owens, R.G. (2001Prganizational behavior in education: Instructioriebdership and
school reform(7th ed.). Boston: Allyn and Bacon.

Renchler, R. (1992). Student motivation, schoadluwrel and academic achievement: What
school leaders can d&RIC Clearinghouse on Educational Management.i&etd
December 10, 200fMttp://scholarsbank.uoregon.edu:8080/dspace/hathdke4/4834

Reyhner, J. (2008). Native language immersion.i&e2d June 26, 2008 from
http://jan.ucc.nau.edu/

Senge, P. (2000). A school that learns to learfifth discipline of field book for
educators, parents, and everyone who cares abaudadidn New York: Double
day/ Currency.

Strauss, A. L., & Corbin, J. (1998asics of qualitative researchondon: Sage.

U.S. Department of Education. (2006). LEA and stimprovement: Student
achievement and school accountability programsefbif elementary and
secondary education U.S. Department of EducaRetrieved May 30, 2008
from http://www.ed.gov/policy/elsec/guid/.

Young, P. (2007). How elementary principals beliefsions influence new teachers’

161



experiences=ducational Administrative Quarterly¥3, p.101.

162



APPENDIX A
Interview Sample for the School Principals

l. Introduction

A. Thank the participant and explain the intent angbpse of study: The intent of this
study is to generate a grounded theory for explgimhat constitutes an effective
school culture for supporting students’ continuaiiato colleges and universities.
The significance of this would be to provide a feamork for explaining the
characteristics of effective school cultures thatld be used by high school
principals and school districts to support studeathievement and their continuation
to higher education. | will use your words to deyethe theoretical framework and
may quote you in my final report. However, | assywa that your participation in
this study will remain anonymous. | will not useuyamame in association with your
quotes, nor will | use any identifiers that miginkl you to your words in the
publication. During the interview, | will stop takif you still want to continue or
withdraw without penalty, and if not, will procedth the interview. This session
should take us approximately 45 minutes.

B. Signing the Informed Consent Form — (go throughitifiermed consent form
explaining the procedure of the interview and igats of volunteering participants).
Ask if he or she has any questions. If no questiask him or her to sign the
informed consent form and give him or her copyhef signed form.

C. To ensure accuracy while reporting your commentgyuld like your permission to
record our conversation. | will also be making mamtes in the course of the
interview. Do | have your permission? Do you hang questions before | turn-on
the recorder? (If none, turn on the recorder).

. Main Interview Questions

1. How long have you been a principal in this school?
(Personal values)

2. Please tell me why you became a school princigedR probing questions as need be).

3. What was your philosophy of education when you begyad how has that changed, if it
has, since you began? (If it has changed, whatuated for the change?) Based on what
you have told me about why you became a teachealamat your educational
philosophy, it seems you value and wergh. s that correct?

(School values)

4. How would you describe your vision for this school?

5. Since you began working as a school principal, vahaor projects/events have you
initiated? (You may recount as many events ascgoi).

6. What was the significance of those initiatives dvatvmeaning did you hope to convey?
Do you think the message you tried to convey wadswnelerstood? Why or why not?
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7. What are the major obstacles that you believe e like yourself and those in other
schools face today? In your opinion, what are sofitee ways these problems could be
solved?

8. In your opinion, what would be an ideal school ete?

9. Please complete this sentence. If | had the monéyapport from the school board, |
would . Pleaseiaxphgy those factors would be
important?

10. Use of technology for classroom instruction vavigth schools and possibly with school
funding. How much of the classroom technology wlordu suggest is used in your
school? Would you support more use of technologstassroom instruction or less?
Why or why not?

11.What is your opinion about professional developnaat how does your school foster
professional development, if it does?

12.Some principals believe teachers work harder iftefvork independently in their own
classrooms. Others believe teacher’s collaboraeities, such as team work, and
collegial support create a better teaching/leareimgronment. Where do you stand in
regard to these opposing viewpoints and why?

13.Research shows that many new teachers leave tttariggrofession after the first year.
In your opinion, what would be the best processstgporting new teachers’ stay?

14.What are some of the ways students are rewardiedomme encouraged to work hard in
your school?

15.1n what ways does your school ensure support far gtudents’ high learning
expectation? Are these support school wide onjitsiin the classrooms?

16.What are some of the ways that parents becomeviedtoh the learning of their
children? Have these practices been effectivatlfwhat others ways would you
suggest would make parents more involved in thenieg of their children?

17.Do you think schools can be effective in supportimg college-going rates? If so, in
what ways do you see them as becoming effectivweefiective?

(Sharing decision making)

18.Some people say that teachers should be involvdddision-making regarding all
manner of teaching professionalism. Would you b&yis a good idea or not? Why or
why not? If it is a good idea how could teachers$utlg involved in the decision-making
regarding all professional matters?

Conclusion

Based on the information you have given me, | wauchmarize your comments in this

manner. ... Is my summary correct? Please rememael fian to write my dissertation based
on research findings of your beliefs about whatstitutes a successful school culture that
supports college-going rates for high school sttslda there anything you would want to
emphasize in this research? ... That concludes a@siage Do you have any additional
comments before | stop the tape-recorder? (Turtikeftape recorder) - Do you have any
additional comments off the record? Thank you fauryparticipation in this study.
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APPENDIX B

Interview Sample for the Teachers

Introduction
A. Thank the participant and explain the intent pandoose of study: The intent of this
study is to generate a grounded theory for explgimhat constitutes an effective school
culture for supporting students’ continuation intsleges and universities. The
significance of this would be to provide a framekvtor explaining the characteristics of
effective school cultures that could be used by lsichool principals and school districts
to support students’ achievement and their contiondo higher education. | will use
your words to develop the theoretical framework aray quote you in my final report.
However, | assure you that your participation iis gtudy will remain anonymous. | will
not use your name in association with your quateswill I use any identifiers that
might link you to your words in the publication.ufing the interview, | will stop to ask

if you still want to continue or withdraw withougepalty, and if not, will proceed with the
interview. This session should take us approxingatdl minutes.

A. Signing the Informed Consent Form — (go throtlghinformed consent form
explaining the procedure of the interview #melrights of volunteering participants.
Ask if he or she has any questions. If no quastiask him or her to sign the
informed consent form and give him or her copyhefsigned form

B. To ensure accuracy while reporting your commenigyuld like your permission to
record our conversation. | will also be making noemotes in the course of the
interview. Do | have your permission? Do you hawg questions before | turn-on
the recorder? (If none, turn on the recorder).

. Main Interview Questions
1. How long have you been teaching in this school
(Personal values)

2. Please tell me why you became a teacher? (Askpgahiestions as need be).

3. What was your philosophy of education when you bagaching and how has that
changed, if it has, since you began teaching® ¢fanged, what accounted to the
change?) Based on what you have told me about whypgcame a teacher and about
your educational philosophy, it seems you value _and very much. Is that
correct?

(School values)

4. Since you began working as a teacher, what majocagtbnal events have you seen
happen in this school? (You may recount as mangte\as you can).

5. Why do you think each of those events became sgnif or what meaning did you
feel they conveyed?

6. You mentioned you value and . Are tBpegific school policies, or
practices that help support those values? Plegsdaie. (If there are none) how
would the school go about integrating those vatigethat your teaching values may
be incorporated?
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7. In your opinion, what would be an ideal schoaate?

8. Use of technology for classroom instruction vanéth schools and possibly with
school funding, or teachers’ technical skills. Howch classroom technology would
you say you use in your own classroom? Would ygpstt more use of technology
in classroom instruction or less and what wouldke to increase classroom
technology?

9. What is your opinion about professional developnaamt how does your school
foster professional development, if it does?

10.What is your stand concerning teachers workingtteggecollaboratively and with
high collegial support in terms of supporting stigélearning? Would you say it
creates better teaching/learning environment aettsereally no difference? Why or
why not? Would say teachers in your school prefenking independently in their
own classroom or collaboratively?

11.Research shows that many new teachers leave tttarigarofession after the first
year. In your opinion, how does your school suppuetstay of new teachers?

12.What are some of the school wide ways that studentsur school get rewarded or
become encouraged to work hard?

13.Does your school have a way of ensuring supportistents’ high learning
expectation? Are these support school wide onjitstin the classrooms? What
would be your suggestions for supporting schoolergdpport for students’ high
expectations?

14.What are some of the ways that parents becomeviegoh the learning of their
children? Have these practices been effectivatlfwhat others ways would you
suggest would make parents more involved in thenieg of their children?

15.1n what ways do you think your school could supmoore students to continue with
higher education?

16.1f you were the principal in this school, what amme of the things you would
initiate to support more students continuing tchkigeducation? Why?

(Decision making and empowerment)

17.Some people say that teachers should be involvdddision-making regarding all
manner of teaching professionalism. Would you &égyis a good idea? Why or why
not? If it is a good idea how could teachers bly fulvolved in the decision-making
regarding all professional matters?

Conclusion

Based on the information you have given me, | wauchmarize your comments in this
manner. ... Is my summary correct? Please rememael fian to write my dissertation based
on research findings of your beliefs about whatstitutes a successful school culture that
supports college-going rates for high school sttglda there anything you would want to
emphasize in this research? ... That concludes a@sie Do you have any additional
comments before | stop the tape-recorder? (Turtikeftape recorder) - Do you have any
additional comments off the record? Thank you fauryparticipation in this study.
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APPENDIX C
Copy of the Letter to the Principals and Schookiits

Dear Sir or Madam:

| am a student at East Tennessee State workingyaregree as a Doctor of Education. | am
writing to request your permission to use you (thacipal) and some of your faculty in my
qualitative research. | would like to use a qadife method to generate a grounded theory by
exploring the perceptions of teachers and prinsipategard to what constitutes an effective
school culture for supporting students’ collegengpiates (rate of students’ continuation to
colleges and universities). The purpose of thdysisito develop a framework for explaining the
characteristics of school cultures that suppodestts’ college-going rates using a grounded
theory. Findings from the study could be usedtorim high school principals and school
districts about ways to support students’ collegerg rates.

Your school and the school district have been sedgfor this study. As is typical of a grounded
theory and in order to ensure the selection ofi@pénts who have knowledge about the
research topic, the selection of participants is study will be purposeful and not random. The
purposeful selection, however, will be equitabledt potential participants that will match the
sampling criteria. The purposeful criteria for tetady will be: (a) variation of males and
females, (b) years of service, at least 10+ yefimsazhing experience, and (c) location of
employment, requiring high school teachers emplogddortheast Tennessee. | would therefore
appreciate your permission, not just for using ylagulty in this study, but also for using your
faculty directory to identify potential volunteds the study. | may also request support from
the administrative staff in confirming teachershder and years of service. Although | will use
the quotes from participating members in my firggdart, | assure you that your name or the
names of your faculty will not be used in assooraitvith their quotes, nor will any identifiers
connecting you to this study or your school be usdtle data analysis or in the publication.
Your participation and that of your teachers welhmain anonymous. | would also want to meet
with you personally to follow up this request andahswer any of the questions or concerns you
might have.

Sincerely yours,

Annie Kariuki

167



APPENDIX D
Copy of the Letter to Individual Teachers

Dear Dr. Mr. Mrs.

| am a student at East Tennessee State workingyafegree as a Doctor of Education.

| would appreciate your support in letting me usa yn my qualitative research. | would like to
use a qualitative method to generate a groundexhtiioy exploring the perceptions of teachers
and principals in regard to what constitutes aactive school culture for supporting students’
college-going rates (rate of students’ continuatmnolleges and universities). The purpose of
the study is to develop a framework for explairting characteristics of school cultures that
support students’ college-going rates using a gitedrtheory. Findings from the study could be
used to inform high school principals and schostratits about ways to support students’
college-going rates.

Your school and the school district have been sedefor this study. As is typical of a grounded
theory and in order to ensure the selection ofi@péants who have knowledge about the
research topic, the selection of participants is $study will be purposeful and not random. The
purposeful selection, however, will be equitabledt potential participants that will match the
sampling criteria. The purposeful criteria for tetady will be: (a) variation of males and
females, (b) years of service, at least 10+ yefisaghing experience, and (c) location of
employment, requiring high school teachers emplogédortheast Tennessee. Although | will
use your quotes in my final report, | assure yai $four name will not be used in association
with your quotes, nor will any identifiers connexgtiyou or your school to this study be used in
the data analysis or in the publication. Your ggsation and that of will remain anonymous.

I would also want to meet with you personally tbdw up this request and to answer any of the
guestions or concerns you might have.

Sincerely yours,

Annie Kariuki
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APPENDIX E

Copy of the Informed Consent
PRINCIPAL INVESTIGATOR: Anne M. Kariuki

TITLE OF PROJECT: The characteristics of school culture that influence college-going
rates for high school graduates in northeast Tennessee

EAST TENNESSEE STATE UNIVERSITY
INSTITUTIONAL REVIEW BOARD

This Informed Consent will explain about being a participant in a research study. It is
important that you read this material carefully and then decide if you wish to be a
volunteer.

PURPOSE: The purpose of this study is to explore the characteristics of school culture
that influence college-going rates of high school graduates. The information you will
provide will be used for my dissertation, which is a requirement for my degree in Doctor
of Education. The objective of this study is to develop and publish a theoretical
framework explaining the research topic. -

DURATION: You will participate in one (1) 45-minute personal lnterwew with the
researcher.

PROCEDURES: I will ask you questions regarding your perceptions about the
characteristics of school culture that enhances college-going rates. In the process of the
interview, I may ask some probing questions just to ensure clear understanding or
accuracy of the information you will be providing. I will record our conversation and also
make notes to myself in the course of the interview. I do not anticipate circumstances in
which we may not complete the interview, however, you have the right to stop this
interview at any time and to withdraw your data without penalty.

ALTERNATIVE PROCEDURES/TREATMENTS: There are no alternative procedures
except not to participate.

POSSIBLE RISKS/DISCOMFORTS: There are no foreseeable risks or discomforts
associated with this study. To ensure your right to privacy, the researcher will not use
your name on the audio-tape, the transcript, or the final research report. In addition,
the researcher will not use any identifiable labels in the final report.

POSSIBLE BENEFITS: The findings from this study will be used to develop a
theoretical framework for explaining the characteristics of effective school culture in
supporting college-going rates. I am willing to provide you with a copy of the resulting
theoretical framework and research summary. You may find the framework helpful in
developing an effective school culture.

VOLUNTARY PARTICIPATION: Participation in this research experiment is voluntary.
You may refuse to participate. You can quit at any time. If you quit or refuse to
participate, the benefits or treatment to which you are otherwise entitled will not be
affected. You may quit by calling me, Anne Kariuki at (423) 542- 0428 or by sending
me email at zamk8@goldmail.etsu.edu. You will be told immediately if any of the results
of the study should reasonabty be expacted to make you change your mind about
staying in the study. >
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PRINCIPAL INVESTIGATOR: Anne M. Kariuki

TITLE OF PROJECT: The characteristics of school culture that influence college-going
rates for high school graduates in northeast Tennessee

CONTACT FOR QUESTIONS: If you have any questions, problems or research-related
medical problems at any time, you may contact me at (423) 542-0428, or Dr. Franklin
(423) 439-7621. You may call the Chairman of the Institutional Review Board at
423/439-6054 for any questions you may have about your rights as a research subject.
If you have any questions or concerns about the research and want to talk to someone
independent of the research team or you cant reach the study staff, you may call an
IRB Coordinator at 423/439-6055 or 423/439/6002.

CONFIDENTIALITY: Every attempt will be made to see that your study results are
kept confidential. A copy of the records from this study will be stored in the principal
investigator home for at least 5 years after the end of this research. The results of this
study may be published and/or presented at meetings without naming you as a subject.
Although your rights and privacy will be maintained, the Secretary of the Department of
Health and Human Services, the ETSU IRB, and personnel particular to-this research
(Anne M. Kariuki and members of my dissertation) have access to the study records.
Your records will be kept completely confidential according to current legal
requirements. They will not be revealed unless required by law, or as noted above.

By signing below, you confirm that you have read or had this document read to you.
You will be given a signed copy of this informed consent document. You have been
given the chance to ask questions and to discuss your participation with the
investigator. You freely and voluntarily choose to be in this research project.

SIGNATURE OF PARTICIPANT DATE
PRINTED NAME OF PARTICIPANT DATE
SIGNATURE OF INVESTIGATOR DATE
SIGNATURE OF WITNESS (if applicable) DATE
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