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The Socialization of the Individual thru Bducation.

Part 1., Llntroductien.

fducation is never & completed affair. 1t is a maever-
ending process. "Gymnastic as well a8 music should recelve
careful attention in childheocod and continue thru 1ife", aays
Plato in his hepublic. "dducation in Plato's ideal hepublic
was a lifelong affair, and from the first to ths last practicéﬂ
Any educationul system that gets separated from real 1life
and everyday cxpericnce is one-sided. There arc no absolut®
stopping places for the individual. There must be contindal
adjustment to changing conditions. The sociwlized individual
does not lose himself in mere abstractions that have no con-
nection.with social activities.

v"I1f eduegtion is 1life, all life has from the outset
scientific uspéct; an aspect of art and culture and an aspect
of communication. It cannat, therefors, be true that the
proper studies for one grade are mere reading and writing,
and that at a later grade reading or literature or scignce
may be introduced. The progress is not in succession of _
studies, but in the development of new awttitudes towards, and
new attitudes in experience. &HBducation must be conceive& us
& continuing reconstruction of exper ience’ "

"The proper education is rewlity, not conventionalized
ahstractions from reality. Hence the demand of the new
pedagogy, supported heartily by the new sociology, that
gchooling, particularly in its earlier stuges, shall be .
changed from an afflictive imposition upon life, to & ration-
ally concentrated accompliishment of life iteself. Haence the
correlated demand of the new pedagogy, also seconded by th
new sociology, that, 80 far as conscicus effert is made. B3
instructors to supplement  the.educaidolr. of actior WL AN
education of cognition, the objscts of contemplation 8
be kept real by being viewed constantiy as organic jarts of
the one realityf™

dducation in its social aspect is dcpendent both upon
the physical and social sciences. Biology has furnished &
method of study which is invaluabie. "The rssults of bioldil
«re many, but its main characteristic is ite method, ite:
gvolutionary point of view in any object of study-*éqycholﬁﬁf
has furnished & host of guiding principiss for practice In
education. In short "psychology is related to educational
theory in much the same way that it is to ethics. It may
be said to be related to actual aducational procsedure as
theory is to practice.--We shall keep constantly befors us in
this book the facts of growth, and the facts of adaptation to
the demands of environmsnt. Clearly thess are t % fgctq of
practical significance for educational proeceedure’ Sociul

psychology furnishes sertain principles.which are partigularly
relevant to this paper &8 will be seen 1n such phases as the
s=1f, imitation, and &ll thru Plato's scheme of educatlon.




While biclogy bas furnished a« significant typical method and
psscholog, has furnished pguidin; principles, sotcicliogy has
been of particular value in giving a valuabge content. This
i8 particularly true. for instance in case of the curriculun for
the pericd of adolescence. "The development of scclias gocd
will &nd social intellipence i1mplies o curriculuwm consciousliy
addapted to that purpose. The approach toward an ideal
curriculum invelves an increaaing demand upon the meterial
of social sciences™.

it is difficult to say to which of these three scisencss
the sccial aspect of educalicn 1e riost indebted. For there ure
80 many overlapping problems, and there is no absciute “:siaurk-
ation wund differentiation of the subjcct matter in them.
This paper makes no atiempt ot keep them seprate. The
biological view-point in psychology is « good instance. This
is the fundamental method for the study of physical crganisms.
And uanalogously it is of large importance in the study of
gocial life und environment. For this reason it will be
treated rather fuily hsre.

Part 1I. Importence of Biological View-point and Period of
Infancy. ‘

John Fiske first called attenticn te the si%nifluance of
the pericd of infancy for socicty as & whole. "Infancy
psychologicully considered is the period during which the
nerve connections and correlative i1deal wssociations necessary
for seif-maintenanceare becoming permanentliy estab+;sned———Lhe
increased complexity of psschilcad adjustments.eptulled ?he
lengthening of the pericnd required for orgenizing them; the
lengthening pericd of infancy, thus entailed, broggh@ about
thes:gregation into permanent famnily groups, of individuals
associated for the performance of aexuul.and parental funct;png
the maintensnce of such a famnily group involved thg setting
up of permancnt reclyrocal necesglties of behavior amopng
me , of the groupse."

- mbeig Fﬁske'sgDesginy of Men he showg that ;ziiygr;;d of

infé was & pericd of plasticity, wnd 80 a 1cd O

ig£:2$ibility.p The career of each individuadl be}ng is no 4

longer wholly determined by the careers of its ancegtoisoun

g0 it began to become teachﬁb%g. iia:g?gligessT;:r;;gf gym;hfﬂ

animal to man, and also in dittere zls. : B &

:%;miowest knéwn man is scpersated f;om thth}gheetfgn:wnwzgg

consiets 1n the great increase of his ce{e ra; ig; Ggu}ation

the accompanying intelligence, and 1n the ver¥' 0 %as o=

of his infancy. 1he increase 1in cerehral sur‘dctién aetee
because much of cerebral organizatlol ot

longed infancy neca al teachableness and versa

Jefi until after birth. Converssly, e enlargement of the

4ility in the plastic pericd had helpe

CerebiilizugﬁzgiZQting to note the prevaience of this genddce

I Judd's
_ chologies. Professor ‘ Lrative
giew;p;én; ;ZStZi Zzzzziiiiy goond statement of the compar )
gycholog



structure of nervous systems and thekir resvnective gctivities
from the lowest to the highest orgenisms. "All thrufanimal
kingdom there is an evident paralielism between the complexi-
ty of the nervous system of any given speccies 07 animais and
the degree of 1intelligence exhibited by that species™.

"s.an 18 not distinguished in hie nervous organization
from the animals beilow him by a notubly better set of sense
organs Or a better spinal cord and medulla. We shall leok in
vain in these organs for the structural conditions of man's
superiority in forms of behavior and intelligence. Man's
higher facdlties are related rather to the vastly higher
development ot indirecct nervous centers, in which the incoming
sensory impulses are aw8soclated with each other and redistrib
uted so, that they come to the orgunized in the most elabordts
fashion™".

"The lower direct centers are in the main determined in
structure by heredity, the higher centers are left undevelop-
ed at birth, so that the stimuli which act upon the individ-
ual find at the beginning of life & mass of undeveloped
tracts thru which they may be transmitted. It has long been
recognized that the infancy of all higher animals, espfcially
human infancy, is very much longer than the infancy of the
lower forms. The reason for this appears wus soon a8 we
recognize that the higher centers of the nervous system are
not wmapped out by heredity and require tims to mature. They
develop under stress of individusal contcct with the vorid?"

Angell's nsychology is a clear statement of the
biclogical view=point. "in our study of mental processes we
shall adopt the biclogical view-point just now deminant in
psychology, and regard consciousness, not as a metephysical
entity, to be investigated zpart from other things but rather
s one amoyng many manifestations of crganic life to be
understood properly onliy when regarded in connection with
life rhenomena--We may la¥w it down as a sal postulate
that the real human organism 18 a psychophysical org%nism--
The psychophysical organism is, moreover, a real unit."

"Our sdoption of the bieclegical point of view, while it
implies no disrespect for metaphysics, will mean not only
that we shall study conscjousness in connection with
phgsiological processes wereeverpossible, but it will also
mean that *e shall regard wll the operatlons of conscionsness
w8 80 many cxpressions of organic aduptutions to our envirop-
ments, an environment which we must remember is social a8
well &8s hhysical. An organism represents, amoyng other
things & device for executing movemgnts in respones to
stimulations and demands of ths eny1ronment-—- at it not
be supposed that such a point of v1ew‘w1ll rendgr us 4
oblivious of, or insensitive to, the higher and more spi -
ual implications of consciomsness. On the contrary, Wwe
ghall learn to see these higher implications with thezr.t_ "
complete background, rather than in detachment and isolation®



ihe justification for begiﬁkn, with the st s B i -
organism is illustrated in"Chipter Ii of Jﬁgg':fPSE;ngigp%P&t
In the study of the phgsical organism there 18 a marked v
advalntage, because of the comparative simplicity of structurs
to begin with the l1owest forms of animal 1ifel that is be'ig
by studying the zactivities and movements of ths ahoeba 3n ¢
response to gtimuli, in an organism where not—evéh a nervous
system §x1sts but only irritable protuplasnm! then to pasé on
t¢ the increasingly coaplex systems of the hydra, sturfish
angle worm, the frogs, the higher animals and fiﬁa¢ly to ’
man., Ad;ustment to envirommentis essential from the lowest
to the »ighest orgeaniems. irritability is & fundamenteal
char§cterls§1c of &11 protoplasm. Lo organism is ever in
chp;ete_qg;ct, not cven the human organism. And it 1is this
"irritability, even in its lowest stages" that "serves to kee
the animal adjusted to its environment?" "In any event the P
whole nervous system is nothing byt an aggregation of neuron-
eg".?--And we mus t accordingly think of the nerves &s
s;mp;yﬁspecializ:d forms of prntoplasﬂ" Butlier has shown the
s}gnéf1Chnue of the period of infancy for c<ducation. This
will re afgain taken up in the third part of this paper.

ihis method of adjustment and adaptation in the develop-
ment of a physical orgunism is in large measure anologous to
yhat gocs on in the so czlled social world of an individual.
lhe growth of an individual self is vitally connected with
behavior of that self toward its social environment.
Adjustment to .social surroundings is no less a real process
than adjustment to physical surroundings.

‘#hllg "thia educational process has two sides--0one
psychological, and one sociological,"yet, "neither can be
subprd;nated to the other or neglected without evil results
following---. Without insight into the psychological
structure and activities of the individual, the educative
process will be haphazard and arbitrary.---Knowledgeiot
sociaul conditions, of the present state of civilization, 1s
necessury in order to proyerly interypret the child's powers.
The child has his own instinctsund tendéncies, but we do not
know what thesc meamn until we cen translate them into their
social equivalents". "he life task of men sets the pedagog-
ical task of tcachers. The prime problem of education as
the sociologist wiews it,is how to promote adaptation of the
individual to the conditions, natural and artificial , within
which the individuals kive and move and have thsir being

Cenetic Development of the Self.

Just as there 1is an advantage in going back to the
gimplest organism for our first study on ths physical side,
so thers is &an advantage in studying the self in its least
complex form. This too may be done genetically from the
gregarious animalflo the uncivilized, snd theseito the
civilized child. Imitation is probably the chief method



frtine developuent of the social self whether it be amoyng
savage or civilized children. And what is imitation but a
modified form of adjustment to one's social surroundings.

There are good exam ples of social adjustment in the
0lays Of savage children as shown in dastman's indian Boyhood/
"Our sports were moulded by the life and customs of our
people; 1ndeed, we practiced only what we expected to do
when grown. Our games were feats with bow and arrow, foot
and pony races, wrestling, swimming and imitation of the
customs and hsbits of our fathers"”?” "Sometimes we Played

"mnedicine dance”". This to us was wlmost whal playing church
is anoyng white children"?

"Iey peinted and imitated their fathers ard grandfathers
to the minutest detail and accurately toc, becazuse they had
gseen the real thing &all their lives. ' "One day when I was left
alone, at scarcely two years of agse, 1 took my uncle's wWar
bonnet and plucked out =ll its eagle feathers to decorate my
dog and mys<lf. ©So socn the life that was aboutl me had made
its impress"y

The attempt to repronduce the ideals of society thru
the creation of imaginary companions is found amoﬂng the
very lowest swvages. rHastman says "Ossedah lived with us for
a portion of the year and as8 there weve no other girls in
the family, she played much alone and had many imaginary
companions. At one time there wWas a 8mail willow tree
which she visited regularly helding long conversationsa apart
of which she woulid afterward repeat to me:"

wr . Kidd"has shown that this tendency to imitate 1ife
about them existsamong the Kafir people. Children make
8mall initation huts for their dolis. They imitate all the
details of the life of the kraal in their plays. While
this imitation of savage children often is quite slaviah yet:
it must be remembered that it represents one stage of imft«
tion in the civilized c¢hiid, and 1t hus its significance gen-
etically for the sociclization of the individual whether in
8avage Or civilized Life.

J. Mark Baldwin’has pointed out that the first step in
the formation of the self is found in the c¢hild's distinguiah«
ing hetween the behavior of things and persons. The behavior
of things is more uniform and 80 ¢an be predicted by the
child. 7The behavior of persons is less regular and so is
not so easy to predict. Imitation is the next step in the
process and progress becomes. rapid through this method.

The "give and tuke" process now plays a large part in the
child's 1lafe. _

"Mig give-and-take between the individualdg and his
fellows, looked at generally, we may call the Dialetic of
Perscnal Crowth, The ego and the alter arc thus born tog&th-
er. Both7¢rude and unfeflective, largely organic. and the
two pet purified and clarified tﬁg&téﬁ{ byljgigujgagpid
rezction between project andé subjecty My serse o my self
grows by imitation of you, and my sense ofyourself grows in



http://ma.de

terms of my sensc of mysclf."---"And the only thing that
remalns more or less stable thruout tre whole growth is the
fact that there is a growing sense of seif which includes both
terms, the ego and the alter.n"?*

"l do not secc 1n short, kow the personality of this
child can be exPressca in any but socisl tcrms;, nor tow on
the other hand, socilal terme can get any centent of value but
from the understanding of the developrhéng individuzl. This
18 & circle in the process of growth; and that 18 just my
point. On the one rtand, we can get no doctrine of society
but by getting the rsychology of the socius with al.: his
natural history, and cn the other hrand e can get nce true
view 0f the s0clus &t any time witbout describiiang the socilal
conditions under which he normelly lives, with the history
of their action wnd reaction upen himi"

VWhat hes been said 6f the c¢hild can be said, with some
nodification of the adoiescent wnd the mature awdult. As
Jancs vaye the Tailure of reccgnition by , and arpreciation
freom cur fellows is deeply painful. Apnroval by some one
igs essentiul frr tre artist, the public sjeaker, as well @8
for the prowing child. The socizllne "is the rscognition
We rete from his mates. e are not cnly gregarious aniials,
liking to be in sight of cur fellows but we have an innate
provensity to get ourselves noticed, and noticed favorbiy by
0ur OV“kindz". And this bhas especial as:gnificance for the
norel wnd religicus ilife of the adolescent. Since , a8
Jaaes continues, "e man hasffans social selves as there are
ind:viduals who recognize him and carry an iillage of ham
in their mind." In this variety of avenuss for appeal to
the seclf, lies the very possibility of the golution of some 01
the problems of adtlescenge. The different hehavior of
various groups furnishes an opportunity for the Eest and
development of his social fitness and capaclity. . Lh;g_{q N
jubt a- necessury as t6 teet and develep the cere iﬁtelie??gi
capacity and fitness of the indiyldual. e may pr%cplca; Yy
say Ne has aus Many di1fferent social 8elves as thfrc'are”"
distinct groups of persons sbout whose opinlon he Caris%
Since theSe groups are 80 numercus in our complex qiq ety,
nroper udjustment of the sdolescent teo soclal condlﬁtgns
fundamentally within the province of orgaqlze¢ education.

30 far it has becn the attempt of this paper to ehowto
that therc 1is & common general prin01pla'frnm thg low:stnt
the highest organisms; this is the principle 9ft“dg:gcmeof
to simple and complex enviromment. There 18 a ten Yy
w11l orgeniems to react to stimull.

Function of time dducation

j ] i a being 1is so
Since the social environment of & human . 8
compIZinzz ijg essential that only proper.sttﬁulg ggngiioggd
to act on the immature child. Anq this is fe ch T
organized education. 7The school is the chief ag Y.

function is to select, idealize and harmonize the elements



in this complex environmgnt which answersto the child's own
interests and needs. dAducation thru orgwenized agencies and
subject-matter must present an interpreted and meaningful
environment. ‘Yhe subject-matter itself, too, becomes social
whenever it has meaning for thre individual.

For as Tames says, "in ils widest possible scnse, a« man's
me 1s the sum total of &ll he can c¢all his, not only his
body, and hie psychic powers, but his clothes, znd bhis house,
his wife and his children, his ancestors and friends, his
refutation and works, his lands and horses, his yacht and
bank acceunt"” And  why shoulid net we add, that the child holds
hig books and his lessons, hils recitations, his whole routine
of schonl tasks and duties, hie play and his work «mes tooadw
a Lart of hies me.

Any subject matter that ever hus value must first become
social stuff. For "the child lives in & somewhat narrow
world of personal contacts. Things hardly come within his
eXPerience unless they touch, intimatelry and obviously, his
own weli-being or that of his fumily znd friends. His world
18 @« worid of personsg with their personal interests tather
than « realm of fucts and laws---" TAs ggainst this the coursec
of study met in the school presents meterial stretching back
indefinitely 2n time and sxtending outward indefinitely into
space. 1he child is taken out of his familiiar physical
environment hardly mors than a square mile or so in area,
into the wide world--yes even to the bounds ot the solar
system. "%

Part L1l, Plato's scheme for soclalizing the Individuel.

Plato hus almncst unbounded fzith in what educuation can
do for an individual. "A man a8 we may 8ay is a tume or
civilized znimgl, nevertheless he requires proper instruct-
ion und & fortunate nature, and then of &ll animuis he
becomes the «0st dévine and mest civilized; but irf he be
insufficiently or ill-ecducated he is the savagest of earthly
crezturee, “herefore the legisiator ought not, to alﬁow the
education of children te become &« secondary matter™. Hg is
mors dogmatic in the Laws than in the Republic. "If their
education is neglected there shall be compuisory educat;on -
of all and sundry, as the suaying is, =8 far as is poaglble. :

In the fdepubiic he says, "The bswginning is the chiefest
part of any work, especially in a young and tender thing:
for that is the time at which ths chargcggr is formed and most
readily receives the desired impression™| And so ;would not
education be the Dbest prepersation and sufegaard’ of our
guardians. i ‘

"The Stute if once started well goss on withen accumul-
ating force like o wheel. XYor good nurture and education
imr:lsnt goed constitutions, Snd Ehese go;?oign;E;ZuZ;gnsmgre

ATS their roots in goocd educatlon, 1o ; o .
2;;1?%15 imyrovement agfccts the breed in man a8 well a8 1n



other animzlsn?’

Plato's conception of socicty invelves his psychology,
his divisionsg eof the State and his scheme ofeducation. lis
conception of tre State is based primarily upon the psychol-
ogy of human nature. Ve makes z three-part division of the
soul’’ In the Republic he also mekes & tripart division. "WVe
mzy fairly infer that----one of them, we may call the ration-
al principle of the soul, the other, which ggcompunics
certain pleasures and satisfsction, is thatYwhich & man
loves and hungers and thirste and feels the emotions of
desire, and wmay rightlybtcrmed irraticnal or appetdtive.®
"And whuat shall we say ¢f passion or spirit? Is that a third
or zkin to one of the prececgding:"” The rational is identified
with the higher consciousness, the spitited corresponds to
ambition, the appslitive corresponds to the more inferior
parts.

The divdsionsof his state correspond to the division s in
his psychology of the individual "After much tossing---we are
falriy agreed that the principles which exist in the Stats,
liks those 1n the individuuwl are three in number, and the
game with them."* The rulers of the State correspond to the
rational part of the soul; the guardiazns teo the spirited
part; and the artisans or working cluss to the appetitive
part. ‘There will be mest of this last class and fecwest of
the first cluss.

"lg there any knowledge in our recently founded State
canoung Hy of the citizens wrich advises, mot about any
pParticuler thing in the Stete but gbout the whole State and
congiders what may he regarded as the best policy, both
internal and external"---"ihis is the knowliedge of the
guardians"And do you suppose therc will be as many of these
truc guardians as there are blacksmiths in & city? Ho---
the blacksmiths willi be far more numerous." and the "smald=
¢st part or class of o« Steate,=-=-is the governing and presid-
ing cluass."¥

The order of classification is to be détermined thru an
educational scheme. Persons are sorted out on the basis
of merit, capacity and fitness. The highest class &are the
rulers, "and the perfect guardian must be a philosopher "**
"Let us note among the guardians those who in their whole
life show the grestest desire to do what is goed for their
country and will not do what is against their interests."#
There 1s & larger cluss who posséss & more limited insight
than the fhilosophers. And. again the largest class are those
least capeble) and whose goal is satisfuction of the passions.
However, everyone is to be allowed to become all that id is
possible for him to become,

Plato outlines & pran both for elémentary and higher
education. Books two to four of the Republic and books
geven and eight desl with these respectively. The spirit of
his whole system is that’db-good is all that 19 worth whlle.
"ihe idea of the good 1s the highest knowledge”" The first

work outlined was to cover zbout the first seventeen Or



eiphteen years of the child's 1ife. The c¢hief content was
"eymnastic for tre boedy and music for the soul'"----Music is to
be taupht first and gymnastic cfterwaras"?”

_"We begin by telling children steries"® "and shail we Just
car<lessly zllow children to hcar any casual tales which muy
be franed by casual persons, and to receive into thsir minds
notions which are the very oposite of those which are to be
Peld by them when they wre grown up? VWe cannot allow that.
1The flrst thing will be teo have & censorship of the writers
of_flction , and let the censors receive any tafb of fiction
*}hich 18 good, @nd reject the bad, and ¢ will desire mothers
and nurses to tell treir c¢hildren the autheorized ones onliy.-
The tales which children first heuar should be acdels of
virtuous thots"%s

Flate shows himeelf & good social psychologist., He
knows all along of the power of the psycholiogy of suggestion.
And 8o he says, "ls our superintenfence to go no further, wnd
wre the poets ¢nly, to be required by us to impress agood mor-
al on their poems as the condition of writing poetry in our
state?Y Or 18 thes sume ontrol to be exercised over other
artists, and are they also to be prohibited from sxh:biting
the opposite forms of wvice and intemperance and meanness and
indecency in sculpture and building and other creative arts;
and is he who does not conform te this ruie of ours to be
prohibited from precticing his art in our state, lest the
taste of out citizens be corrupted by him"*¢

imitation was rccognized as « method of learning. "Any
decds of encdurance which are acted or told by famous men,
these the children ought to see and heer, It they lmituate at
ell, thcy should imitate the temperate, holy, free, courage-
ous and tre like; but they should not de:ict or be sbke to
imitate ey wny kind of illiberality or other basensss last
from imitsation they come to be what they imitate. Did you naw-
crobscrve how imitations, hepinning in early youth at last
gink into the sonstitution and become a sccond nature of
body, veice wnd mind."?’

It is & paradox thut one of the greatest poets aimost

rules out postry. His defination of art 8ecms somewhat
deficient. He deuls with :. vniversal human emotions.

He does not cleerly distinguizh between the imitation of the
sctuzl and universel. This is found in his discussion in
book ten of the nepublic. .

And again their "education must begin with theilr
ploys’™™ For "we may assume Adeimantus that the direction in
which educsation stuarts w man, will determine his future life"
In the Laws, Plato says,"According to my view he whe would
be good at anything mus{ practice thgt thing from his youth
upwards, both in sport and earnest, 1in the particulur Way :
whick the work reguires; for exampie, he who is to bs & g00

i d play =t building children's houses, 1d he
Egél%:riosggui ggogyhusbgndmgn, %g031%ﬁgg%dtg?0%§3%n%zeggoae
a th are of thelr educalldl 3 _ vid wd-
a&zﬂhmziic iogis, And they should learn pefore-hand the knowe



Xeée which they will afterwards require for their art. ¥or
example, the future carpenter should learn to  measure or
appiy the 1line in play and the future worrior should learn
riding or some other exercise for amussment, and the teacher
should endeavor to direct the children's inclinations and
pleasur<s by the help of amusenents, to their final aim in
life. The sum of education is right training in the
nurscry,"s

"A freeman ought to be a freeman in the acqguisition of
inowlcdge---snowledge which is acquired under compulsion
has no hoid ~n the mind.-~-Lst curly education be of a sort
of aauscnent, that will botter eneblice you to find out the
naturzl bent,%¥

~rom sceventeen until twenty is trhe tims for gynnustic
eXerciscs. "ln childhood and youth their study and what
philosophy they learn should be suitz:d to their tender age:
let them take care of their bedies during the peried of
growth’. ""the period, whether of two or three ycears, which
passcs in this sort of training is useless for any other
purposcsfor sleep and exercise are unpropetious to learning;
and thre trial ie onc of the most i1mportant testeto which
they wre subjected." .iilitary drill was included in the
gymnastic egercises. "IThose whom we intreoduce to this
vast systen of educwtion and Llralning must be sound of
1imb «wnd mind"?’

1*¢ higher intelléctual training of the guardians begins
at about twenty yeurs of age. This is a trwining in sciences
"2olon was under a delusicon when he said that a man as he is
Frowing older may learn many things, for he can no more
lz2arn than he can run; youth is the time of toil." "There-
fore calculation and geometry and all the other elements of
instruction, which are a preparation for dialectic, should
be presented to the mind in childhood."?’

At twenty their is a scelection inade of those who .re
most ready, aild possessing more than ordinary capacity; after
thisselection of these sble to use imagination in science,
and able to grusp principles of gener:.lization, znd lastly
of those who are treained in dialectic. TThose who are
selected from the cluss of twenty years o0ld will be
promoted to higher honor, and the sciences which they learn-
¢d without any order in their early education will now be
brought togéther, and they will be able to see the correla-
tionof them to one another end to trus being---and the capac=
1ty for such knowledge is the great criterion of diaiectical
talent; the speculative or comprehensive mind is always
dialectical."’” _

Arithmetic is to be studied for order; geometry for
proctical valua and for dixcipline of the soulj ustronomy.
for muthematical principles, (here he anticipated mathemati-
cal astronomy); harmony for the scieantific side of .usic.
From thirty {o thirty-five the most 3§§adfaat ones are
given & training in dialectic or  philesophy.



"Dizlcctic is the coping-stone of the sciences, and is
Placed over them; no other can be placed higher." Those who
have nost of this comprehension, and who are most atead-
fast in their learniag, and in their military and generally
in their public duties, when they arrive at the age of thirty
will have to be chosen by you out of the select class and
clevatad to higher honor; and you wil. have to prove them
by the help of dialectic, in order te lsar: which ot them is
able to give up the use of sight and other Senses, and in
company with truth to attain absolute being."*

At thirty-five they begin to apply their principles in
the worid of shadows. ‘tThcy workx now rfor riftecn ye ro in
the l:zhoratory of public service. Plato says when they
have Pad their diglectical treining then "after thuat they
must be sent down into the den and coaspelled to hold wany
military or other office which young men oreé¢ guadiried to
held; in this way thev will get their sxperience of life,
wnd there they will get theopportunity of trying whether, when
they arc drawn all manner of  ways by tempiation, they wilil
stend firm or stir at «11."%7

"IMen they have rcached fifty years of age, then let
those who 8till survive and have distinguished themselves in
evary deed and in zll knowledge come at iast to their
conswriaation; the time has now arrived wt which they must
raise the sye of the soul to the universal light which
lightens all things, and behold the absolute good; for that
18 the pattern wccording to which they are to order the Stute
and the lives of individuals and the remainder of thelr
own lives, aiso mxking philesophy their chicef pursuit; but
when their turn comes, &lso toiling at pelitics and ruling
for public good, not as if they were doing some great thing
but of necessity."**

"Yop must not suppose that what I have been saying
zpplieg, to men dly and neot te woiaen as fur us their natures
can go." The 1deal and place of woman is discussed in thre
f£i1fth book of Plato's hepubl:c. 1In a just State people do
according to fitness or capacity. And the same epportunity
shall be provided in education for both sexes. "Let us
procesed then to give the women a similar training and
cducation™as that given to men. "If women are to have the
Same dqutics ws men they must have the swme education"?® "The
szme cducution which mekes w man & good gusrdian will nmake
amen & gocd guardian; for their original nature is the
sume."*

"Mihe difference between them 1s only one of etrength
and westnese"* FHe would sllew that the femining £eX taken
o5 = Whole may be inferior to the masculine seX. "fou aye
quite right in mairtaining the penceral 1nf¢r;or1}¢ o1 ﬁ??ﬂ
fenale sex; at the sumne timg manJ1_womegng£elig ﬁéiyydtujp

1 e S theurh sreaking peneyallly YMiat, JOW
Ziﬁfﬁé“’{rﬁ‘;e‘ﬂ ‘r'l'fnmt&é ad ‘.inistra‘tlﬁr_IFth:.g.oi:ate mithir &
o WOman &S x WOmsn, NOr & M&n &8 & Muh NL8 iny Sl f“__d
functien, bul the gifts of nuture wré sydeisy dillluss
in both scxcs"s



Plato's object was never to destroy the fawilly. L1t wus
rather to create a greater family scntiment. His one object
was t0 liberate woman. Fecause 01 the condition of hris
times he could hest liherate rer by his scheme of the public
fam:ly. He later nodified the public selecticrn plan. in
the Btatesman he substitutes psycholiogical rrefercence. ‘1his
w1ll do what he formerliy wanted done by pubiic seiecticon.
1t is obvious that co-education and women's intellectual
rights are foreshadowed by him.

S0 far it is seen thet no one is te be hindered from
hecoming il trat he 1z capublie ©f becoming. Capacity and
fitness count 1n every (ne, «nd equalliy teoe in both scxes.
1t iz un aristocracy bascd upoen acrit rather than merc
physical  theredity. Veowever, physical heredity s not
ignored. 1t is @n 1nteresting parzdox that one of the world's
greatest zristecrats should zisc become one of its graatest
cemocrats. f1he sslection of rulers is froa those who have
been liberally trained, and those who are able to &ee the
meaning of society and its activities, rather thun fro.
mere opporiunists.

It may be doubted whether Plato took sufficient ac-
count of the sifnificeance of the period of adolescense by
"sending out i1ntoe the country all the inhabitants of the
city who are more than ten years old" and taking "possession
of their children who wi,l be unaffected by the habits of
their parents"®™ The possibilitics tor idealization in the
adclescent pericd are gre=t. And :t is fortunate that indiy
yi1duals cdo remain plastic &« ionger pericd then ten years in
cur .nodern c¢ivilization

“Vhile lato's scheme for soclaiizing the individual s=ems
toe ideal to be fully carried cut, wnd this he himself
recognized, yet it ie much more than o meme Utopia. And his
philosophy which 1s the ground-worx of his system is not
un~r=ctical. It is practical :n the very highest sense, for
its purposc wuas to enablic individuais to know vhat they wers
ebout, te give them the acaning of all «ctivity from the
every duay artisan tdhighest stutesmen. ¥}or "may we not say
of the philosorher that re 1s w Lover not of a part ot
wisdom only but of the vwhele"® He has made & lasting
contribution inthis definition of philosophy. ‘“Meanness
is entirely opposed to a scul that is longing after the
whole of things both dévine and human."

"At present we are constructing the hapyy State, not
piecemeal, or with a view of maXing a few happy citizens,
but as @ wWhole---if We were painting a statuc of#fsome one
were to comé wnd blaume us for not putting on the most
besutiful colors on the most beautiful parts of the boedy--
for the eyes he would say, ought to be purple, but they are
black-- in that casc we should seem to excuse ourselves
falrly enough by saying to him, ¥ray, Sir,do not have the
strange notion that we ought 1o veautify the ey:s ﬁq s%ch
a degree that they are no longer €yes, but seg whether h{"
giving this and other fewtures theilr due we make the wholie
heautiful."e’



"Our object in the construction of the State is the
preatest happiness of the whole and not of wcny one class; and
in a Btate vhich i: ordered with a view te the goed of the w
whole, we think thzt we are most  likely to findjusticevé’
And "you w11l remember the original rrincirlces of which we
spoke &t the fpémation of the Stute, that every man, as we
often insisted shouir” practice one thing only, that being the
thing 10 which his nature ™as most perfectly adapted.-- and
now justicec is either this or & part of this.---#Furthcecr we
affirmed that juslice was doing one's own busingss and not
being a busy-body.----lhen this doing ont's own business in
a certain way may bée esstned to be justice.---This alone
renains in the Stetle when the other virtucs 07 tewperance
and coul ape and wisdom are abstracted; and this 1s the "
ultimate cfuse wnd condition of the existence cof them wlli."®
Part 1V, Applicuations to present sociwl education.

icholas urray Butler applied iiske's period of
infancy to the fisld of education. "The ncaning of that
period of helplessness or infancy lies, sz8 I see it, at the
bottoin of any scientific and philosophical undera%anding of
the part played by education in human life. Infancy is a
periced of plasticity; it is a period of adjustment; it 1s a
pericd of fitting the organism to its environment; first
physical adjustmenty, and then adjustment on a far, larger
and broader scale. This fittirg of the crganismgto the
envirenment of « larger =nd broader scale is the Tield of
cducetion."’ "I think dr.Fieke is undeniabiy correct in
Baylng that the prolonged period < infancy which is necess-
ary to pring sbout wcjustinenss, lles «t the foundation of
the humen femily, wnd therefors at the foundation of soclety
and of institutionul life."

"lhe Longer the peried of infancy, the more education is
possivle for it and &t Cur civiitization has beco.usec more
complex, s 1te products have become more numerous, rlchgs,
deeper---the longer we have extended the reriod of tutelage,
until now, while the physiological period of adonlescence 18
rezcred 1in perhaps fourtecn Or fifteen years, the edgcatlon
period of dependence 18 almoetl twice as long. That 1g.pg
guy the length of time that 1t tukes for the human Cdil o s
in thie generation so to adept himself to his s?rrn:n Fie
to be able to succeed in them, to cenguer them.an%u'o %;~
them his own, is almost if not quite thirty years’s &

i3 ‘13 ] i ; - the chiid can walk alone,
entire ecducationul rericd after . ) _ g

. 5 ¢ ; 3 d trerefore has acCcquir
cen feed itself, can use its hands &and trerclor toent. 10
¢d physical and bodily independence is an adjustms D
N i tus onment."” The position

what may be called our spiritual env ZOEE L4 vidusl in
of euch nation as & civillzed POVEL WS o154y to respend te
society is =lso largely determined by &
new situations in new Wways"/



The child is now recognized a8 o bundle of instincts
seeking expression. According to James these - either get
suppressed and s¢ fade out and die or they get opportunity
for expression and so get formed into habits that are a
permsnent possession of the child. ian hasfuuch larger
numrer ¢f instincts than animals. And so it is fortunate
that the pericd of infancy is comparativeiy leng in the
civilized child, in order to allow full time for the develop-
ment of what becomes & variety of interests. This period
is short in animals. 1t is longer in amer savage children
and alrect gamins, prohzbiy twe.ve or fTourteen Jjears Long.
It is extended to twenty-five or thirt, years vhere society
end environment is complex. Since "by the age of thirty
the character has sel iike plaster™®and since "outside of
their own business the idcas gained hy men before they are
twenty-tive are practiczlily the oniy idews they shall have
in their lives, and they cannot get anything new"’?? Jaaes'
statement of instincts has significeanice of learge importeance
for educ=tion.

"in «ll pedagogy the great thing is to strike the
iron while hot; wnc to seize the wave of the pupil's inter-
¢8t in each successive subject Before its ebb hus come, 8o
that knowledpe muy be gotyd and a habit o). 8will aquired=--u
heading of interest, in short, sccured onjalterwird the,
individual nuy flozt"?f "o detect the moment of inst.jéetive
readiness ror the subject is, then, the first duty of every
cducator 7Y

salurally the question wrises can organized <cducation
Mm=ke a humen being what it choosges to meke him? In Plato's
dialog of Protagorces the question 1s zsked, can virtue be
taught? and vocrates' newer 18 that virtue is knowledge.
That is, virtue is consc¢ious meaning, & fulil knowledge of
the consequences of &n action, the fuil appreciation of
things moet worth while, the rationui controlg of the seif,
znd tr1s is rewilasocialized individual. Socrates wssumes
that humzn n=ture is the same and essentially good. The
drun%erd, the theif, or any criminal cr other unsocialized
individuzl does wrong because he does not fully realize the
outcome of %is wction. The way Lo correct such wrong doing
is to train the intellect. The way to reach the will is by
nersussion thru cducation. The universal principle of knowl -
cdge makes it possible to predict in some measure what a man
wiil become. sducehion zccording to this doctrine would have
a large control oWghthe individual.

And the results geained from the modern metheods of treat-
nent of criminals wnd persons in reform institutions seem
to corroborate this doctriney virtue is knowledge. "The
records of charitéble institutions show that about eighty-
five percent of the children of paupers aund criminale who
are pluced in good homes st an eurly age become good
citizens"?in & report lately made concerning offenders in
reform institutions il was statsed that only twenty per cent



were regarded as ho cless and these vere largcly abnormal
2ither mentzlly or vhysically.

This doctrine ot knowledge finds substintiction in
modern psycholery. JS.uch writers as James, Angelis ana J.
Hdark Baidwin have caphusized 11 strongl 'y, 1t gees by the
name of the ideco-mcier theory. and cccording to 1t «lld
ideas tend teo get exrressed in actien. Volition is equel to
atitention. 10 attend «t &ll, is &lreudy te begin tre wct.
"A1l states of mind, cven mere thots and feclings wre moter
in their conscquences"’’ "All mental states arec foliowed By
wetivity of some zort?#" "All conscicusness  is conative.
v reel cusstior ie,why o aa iC€ce shouldTall wwem to produce
moveqent, and wre anticipate our discugsien so Tar as te swy
forthwith that such fallure 1s due simply wno soleiry to the
inhibitine effect of some other sclisutional or ideational
rrocsss which is also struggling fer metor expressicnt?’

"ihis assertion finds interesting confermation in the
disposition of many children tce think out lcud. The abssnce
of inhibiting ideas re¢gult 1n the express:ve movementsa of
gnunciation.---'ivuscd¥ reading ' depends upon the sawns
principle. If one think intently of & hidden object it is ,
Practically impossible to avoid making movewents toward it."

Uot &all ideas do get expressed because the more vivid
ones crowd out the lese vivid ones. Th:s is the teacher's
opportunity to get the ideus expressed in the child's lifs
which she wants to implant. 1*e doctrine of substitution in
the moral life becomes significant because it is largely a
¢c»se Of the sclection of the proper stimuli that are to
act on the individual.

we have sesn how Flato took account of the psychoiogy of
spggrestion in his censorship of the poetry and art and mn
creating the proper taste amoyng people. 7The subconecious
life of the individual is now recognized us playing a luarge
part in the socialization of the individusl. This princeple
has influcenced aarkedly the prominence of art in our schocls
znd in our civic life. It has infiuenced t"e ecaphasis upoa
acsthetic culture everywherc.P lhe quantitive standard of
~0Crates as represented in the Protogoras ais invaluablea
in c¢reserving uniformity. Eut another part of the Protog-
ora8 emphasizes the qualitative stundard of virtues. Callecles

the Gorgius emphusizes the smme. In this point the
"rotogoras anticipates Plato in the hepublic. The qualitat-
ive slandard 1s alsO essential for progress. MNeither wzititude
can be ignored in the eocizlizution of the individuszi.

Pluto in his division of individuals inte classes upon
the basis of merit and capacity has set a« fundamental
rincdple to be recognized in our present system of education
e of the scheols of iichigan has practically adopted his
k3¢ 4t modified form. It is as essential in the freshuaan
Bse888 Of colleges and universities to determine what
pereons ure adie to pas8s on as it is to determine whether
they pass at all. 4in high schools we wre recognizing that
each individual should he zllowed to express his highest




individiaiity and thatl : 1= 2] it i
s T S individualtt:sbiégig f?it,;Fls a crime not to
he CrHiHE ; n¢ il that he 1s capabis of

Comperz in discussi : nciubli
scheme nwy strike u:uazlggizgcc:?:;‘?“f Safs: "althougr this
Mmandarin-like <s-irit, two pnint‘b.hvf“ moa ngewh;t
forgoten, which distiﬁpuiek it tS P L b R
systems of State Educaiio; Allo its aanntage from modern
makes learning a task and a burd 00n§tra1nt, everythlag taat
exsrging GF M tuFsl Dawer is repgnnrather than « delightful
nock of the denr  os it were of g ant to Plato; he would
nf every individual in order to rnzery_31unber1qg f%%ulty
‘ "wor does the 1dealist v.-zvex":t‘ot:*eé‘L 30 a?tlon". ;
demancds. Besides the continual '1t~g=. the bidy wnd 1ts
and theoretical or military and alternntion of practical
uninterrapted practice of gymn: %}Y1+ occupations, the
the body no less fresh and eff?é'lc 16 dssifnec o keep
suard newiust e nhe iAd HE 'iient t?an the scul, and
much we nrainst the other The mping one-sidedness =s
cd hOCK-WILm WS ns 1itile Pl.tﬂ§al%§w-cheekcd,_narruw-chest-

in slementary sducation zhe sk-agte a8 to Uoethe's."¥0
organized institution ’@\the pl- ;n :rgarten 25 Lha
main ingtitution for soeializinqytﬁ ey i hig ds ihe
tre song and the whoie body of %he eh?hlfd.' In 1t the story,
expressiom. i'lato heid that pla; hi ‘ld-s_lnter¢sts get
"lt preserves the 1ndividuali?x sf oo 1S i, dent.
"A 1xzst service of tre imsuls yng the pupili™ suys rorne.
that of socislizing the individus: Plas in the schooi is
ness thru the performance of soagtﬁ eveioping disinterested-
Cultlvrztlng‘ moral p:’:r'sondlity in ..Jngj for its own Sd’!{e, and
must be playsd fair". and as froggéibh??&t e aars DE
klnde;ﬁcrten are great defelop;}s o; th: io;Eant;yzeﬁf

e method of imitation in iearning i iy

related to the infliucnce and u~rswn-1+tg > inbimataly
botrh elementary and high sch ole . i A L e FCQCHdr-ln
early an the f{rst fewg'mggtggli} t;;gzgisggﬂt9plnn beeLns
;?;E%Eégglisi¥ery promineni up until twel;e ;eiigeéf Zggsiégus
7hhd iannei - igrngxii :gsigﬁelghﬁgding}v1dual's sxpearisnce.
three years five percent of the child'siaitai%g that %
animsls and at seven years, ten per cent itltga oy 9f
ten percent of imitations ;rc of other cﬁildran r:ﬁdy22rs
gizzn years% ten per cent; while at three yearé, eighty-
percenge;ignofaggugisﬁdults, and at seven years, eighty

The adolescent chi i ] inte ]
gocial life of groupscaéédtﬁgi§a2;&¥ea;gzggg%tegc%?v§¥gea
1The gocial scisnces therefore ought to have & particularl§
ppomlnenp place in our secondary school curricula. History
political echonomy, and el¥mentary socielogy are adapted to’
furnishing the adolescent manVv nf the idess we ig leckin
for in this time of comparative social chaos in his lifev

danual training, too, hes & socializing influence.



ls is said that eighty-seven percent of the sedret
societies of boys are organized from ten to fifteen years
of age. Here o need is obvious for organization of suitable
societies. ‘lhe social nature is clearly present. 1t is not
& question of disbunding organized societies of merely
legislating uagainst then thru state laws. It is rather s
question of substituting the most desirable znd helpful
literary, musical and socail clubs in any community.
The socializing of the individual is a life process.
It is a continued adjustment to new conditions. It is
fitting an individual, thru the proper guidance of instincts,
present in his immaturity, for rational service and control
in any community at any tBms. "The social aim of cducation
is then preparation for sccial efficiency ."In the first
place &and mainly education may aid 'in accelerating social
progress by a more sonscious attempt to bring about the
socialization of individuuals’" "The social =im in education
igs the constant increase of sociul efficiency at such a rats
a8 will produce the maximum development possible to the
school period" "Zducation is", says Dewey in his unpublish=
ed lectures,"defined as the process of the reconstruction or
reconstitution of experience giving it « more socialized
valuethru the medium of increased individual efficiency."
Brown says, "lhe ideally efficient man--philosopher,
poet, artist, statesman, seer---eontributes ideas and ideals
which serve to guide and ingpire & rising race. The practic-
ally efficient man--day laborer, artisan, tradesman, inventor
professional leader--contributes to the material welfare of
his fellow men, often releasing nervous energy for use in some
other place. It is vain to speculate upon which is the
higher or more honorzble. Both are necessary and from the
ptandpoint of political and social advancement the measure
of effeciency is also the measure. of hopor due the worker.
Consequently it is well that in the high oolg' b '
cultursl and practical subjects should be taught and they
should be taught not in separate schools but toggther, in
order that the idezlist may “at lcast gain & wholesome
respect for the practical, and the practical mind catch
something of the idealism of its neighbort¥






