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The S o c i a l i z a t i o n o f the Ind iv idua l thru Educat ion. 

Par t I . I n t r o d u c t i o n . 

Education i s never a completed a f f a i r . I t i s a n e v e r -
ending p r o c e s s . "Gymnastic as we l l as music should r e c e i v e 
c a r e f u l a t t e n t i o n in ch i ldhood and cont inue thru l i f e " , aays 
P l a t o in h i s R e p u b l i c . "Education in P l a t o ' s idea l Republic 
was a l i f e l o n g a f f a i r , and from the f i r s t to the l a s t p r a c t i c a l 
Any educat iona l system that g e t s separated from r e a l l i f e 
and everyday exper ience i s o n e - s i d e d . There are no a b s o l u t e 
s topp ing p l a c e s f o r the i n d i v i d u a l . There must be cont inual 
adjustment to changing c o n d i t i o n s . The s o c i a l i z e d ind iv idua l 
does not l o s e h i m s e l f in mere a b s t r a c t i o n s that have no con ­
nec t ion-^with s o c i a l a c t i v i t i e s . 

" I f edirc^tion is l i f e , a l l l i f e has from the outse t a 
s c i e n t i f i c a s p e c t ; an aspect o f art and c u l t u r e and an aspect 
o f communication. I t cannot , t h e r e f o r e , be true that the 
proper s t u d i e s f o r one grade are mere reading cOid w r i t i n g , 
and that at a l a t e r grade reading or l i t e r a t u r e or s o i e n c e 
may be in t roduced . The progress i s not in success i on of 
s t u d i e s , but in the development o f new a t t i t u d e s towards, and 
new a t t i t u d e s in e x p e r i e n c e . Education must be conce ived as 
a cont inuing r e c o n s t r u c t i o n o f exper ience 3 . " 

"The proper educat ion is r e a l i t y , not c onvent i ona l i zed 
a b s t r a c t i o n s from r e a l i t y . Fence the demand of the new 
pedagogy, supported h e a r t i l y by the new s o c i o l o g y , that 
s c h o o l i n g , p a r t i c u l a r l y in i t s e a r l i e r s t a g e s , s h a l l be 
changed from an a f f l i c t i v e impos i t ion upon l i f e , to a r a t i o n ­
a l l y concentrated accomplishment of l i f e i t s e l f . Hence th* 
c o r r e l a t e d demand o f the new pedagogy, a l s o seconded by th* 
new s o c i o l o g y , t h a t , so f a r as consc i ous e f f o r t is ..naggJtifr 
i n s t r u c t o r s to supplement th* sduc^iiPXi;.of nrXion,̂ JiXĴ S l̂Mi 
educat ion o f c o g n i t i o n , the o b j e c t s of contempiatioh"s^aTT 
be kept rea l by be ing viewed c o n s t a n t l y as organic j arts o f 
the one r e a l i t y ? 11 

Education in i t s s o c i a l aspec t i s dependent both upon 
the p h y s i c a l and s o c i a l s c i e n c e s . B i o l o g y has furnish*^, /* 
method o f study which i s i n v a l u a b l e . "The r e s u l t s Of l>iO*~ 
are many, but i t s main c h a r a c t e r i s t i c i s i t s method ' i t s / 
e v o l u t i o n a r y p o i n t o f view in any o b j e c t of study f"PsyohbiSj^ 
has furnished a h o s t o f guiding p r i n c i p l e s f o r p r a c t i c e in 
e d u c a t i o n . In s h o r t "psycho logy i s r e l a t e d to educat iona l 
theory in much the same way that i t i s to e t h i c s . I t may 
be s a i d to be r e l a t e d to ac tua l educat iona l proceedure as 
t h e o r y i s to p r a c t i c e . — W e s h a l l keep c o n s t a n t l y b e f o r e us in 
t h i s book the f a c t s o f growth, and the f a c t s of adaptat ion to 
the demands of environment. C l e a r l y these are t^e f a c t s of 
p r a c t i c a l s i g n i f i c a n c e f o r educat i ona l proceedure" S o c i a l 
p s y c h o l o g y f u r n i s h e s s e r t a i n p r i n c i p l e s which are p a r t i c u l a r l y 
r e l e v a n t t o t h i s paper as w i l l be seen in such phases as the 
s e l f , i m i t a t i o n , and a l l thru P l a t o f s scheme of e d u c a t i o n . 



r Z *1C1°W h * s furnished a s i g n i f i e d t y p i c a l method and 
psycho logy has furnished guidin, p r i n c i p l e s , s o c i o l ogy L s 
been o f p a r t i c u l a r value in g i v i n g a valuable content . This 
i s p a r t i c u l a r l y true- f o r instance in caae o f t h e curriculum f o r 
t h e p e r i o o o f adoxoscence . "The development o f a c o i c u eocd 

TnCJ t^l*1 l n t t i l : L i e e n c e impl ies a curriculum c o n s c i o u s l y 
addapted to that purpose . The approach toward an ideal 
curr iculum i n v o l v e s an increas ing demand upon the material 
o f s o c i a l s c i e n c e s " . 

i t i s d i f f i c u l t to say to which o f these three s c i e n c e s 
the s o c i a l ospect o f education i s most indebted. .For there are 
so many over lapping problems, and there is no absolute - e n a r k -
a t i on and d i f f e r e n t i a t i o n o f the sub je c t matter in them. 
This paper makes no attempt o t keep them separate . The 
b i o l o g i c a l v i e w - p o i n t in psycho logy i s a good instance. Th is 
i s the fundamental method f o r the study of physical organisms. 
And analogous ly i t i s o f l a rge importance in the study of 
s o c i a l l i f e and environment. For th is reason i t w i l l be 
t rea ted rather f u l l y h e r e . 

Part I I . Importance o f B i o l o g i c a l View-point and Period o f 
Inf ancy. 

John Fiske f i r s t c a l l e d a t t e n t i o n to the s i g n i f i c a n c e o f 
the per i od o f in fancy f o r s o c i e t y as a whole. "Infancy 
p s y c h o l o g i c a l l y cons idered i s the per i od during which the 
nerve connect ions and c o r r e l a t i v e ideal assoc iat ions necessary 
f o r se i f -maintenanceare becoming permanently estabiiened The 
increased complex i ty o f p s y c h i c a l adjustments entailed the 
lengthening o f the per iod required f o r organizing them; the 
lengthening p e r i o d o f in fancy , thus e n t a i l e d , brought about 
t h e s i g r e g a t i o n i n t o permanent fami ly groups, of ind iv idua l s 
a s s o c i a t e d f o r the performance o f sexual and parental function 
the maintenance o f such a f a m i l y group involved the setting; 
up of permanent r e c i p r o c a l n e c e s s i t i e s o f behavior amoving 
members of the g r o u p s ? " 

in y i s k e ' s Dest iny o f Man he shows that the period of 
in fancy was a per i od o f p l a s t i c i t y , and so a period o f 
e d u c a t a f c i l i t y . The career o f each indiv idual being i s no 
l o n g e r whol ly determined by the careers o f i t s ancestors aoid 
so i t began to become t eachab le . Teachableness varies f rom ^ 
animal to -nan, and a l s o in d i f f e r e n t animals. The gul f by Ira* 
the l owes t known man i s separated from the highest known * p e 
c o n s i s t s in the g r e a t increase o f h i s cerebra l sur fa ce , w i t * 
the accompanying i n t e l l i g e n c e , and in the very ^ " L ^ ^ r o -
o f h i s in fancy . The increase in cerebral surf*ce has PJ°-
l onged infancy because much o f ce rebra l % f « " ; ^ ^ * r * : v 

i^-ft u n t i l a f t e r b i r t h . Converse ly , teachableness ana 
i i l i t y in the p l L t i c period had helped the enlargement of the 

c - e W surface*. t 0 note the prevalence of thie f e n . * , 
Jiew-pnint in the f « ^ ^ f y ^ " i Hlte'mentTf the comparative* 
Psycho logy has an e s p e c i a l l y 



s t r u c t u r e of nervous systems and thefcir respec t ive a c t i v i t i e s 
from the lowest to the h ighest organisms. "Al l thrufanimal 
kingdom there i s an evident p a r a l l e l i s m between the complexi -
i y o f the nervous system of any given spec i es of animais and 
the degree o f i n t e l l i g e n c e exh ib i ted by that spec ies 0 " . 

"ivlan i s not d i s t ingu i shed in h i s nervous organizat ion 
from the animals below him by a no tab ly b e t t e r se t of sense 
organs or a b e t t e r sp ina l cord and medulla. We sha l l l ook in 
vain in these organs f o r the s t r u c t u r a l condi t ions of man fs 
s u p e r i o r i t y in forms o f behavior and i n t e l l i g e n c e . Man's 
h igher f a c i l i t i e s are re lated rather to the v a s t l y higher 
development o f i n d i r e c t nervous c e n t e r s , in which the incoming 
sensory impulses are assoc ia ted with each other and r e d i s t r i b 
uted soy / that they come t o #ifee organized in the most e laborate 
f a s h i o n " . 

"The lower d i r e c t centers are in the main determined in 
s t r u c t u r e by h e r e d i t y , the higher centers are l e f t undevelop­
ed at b i r t h , so that the s t imul i which act upon the i n d i v i d ­
ual f ind at the beginning of l i f e a mass of undeveloped 
t r a c t s thru which t^ey may be transmitted . I t has long been 
recognized that the infancy of a l l h igher animals, e s p e c i a l l y 
human i n f a n c y , i s very much longer than the infancy of the 
lower forms . The reason f o r t h i s appears as soon as we 
recogn ize that t^e h igher centers o f the nervous system are 
not mapped out by h e r e d i t y and require time to mature. They 
develop under s t r e s s o f ind iv idual contact with the v;orid?" 

A n g e l l 1 8 psychology i s a c l ear statement of the 
b i o l o g i c a l v i e w - p o i n t , " in our study of mental processes we 
sha l l adopt the b i o l o g i c a l v iew-po int j u s t now dominant in 
p s y c h o l o g y , and regard consc i ousness , not as a metaphysical 
e n t i t y , to be i n v e s t i g a t e d apart from other things but rather 
as one amotyig many mani fes tat ions o f organic l i f e to be 
understood p r o p e r l y on ly when regarded in connection with 
l i f e phenomena--We may latf i t down as a ifrasal postu late 
that the rea l human organism i s a psychophysical organism--
The psychophys ica l organism i s , moreover, a real u n i t ? " 

"Our adoption o f the b i o l o g i c a l po int of view, while i t 
impl ies no d i s r e s p e c t f o r metaphysics , w i l l mean not only 
that we s h a l l study consc iousness in connect ion with 
p h y s i o l o g i c a l p rocesses w e r e e v e r p o s s i b l e , but i t w i l l a l s o 
mean that ve s h a l l regard a l l the operat ions of conscionsnejte 
as so many express ions of organic adaptations to our environ^ 
ments, an environment which we must remember is s o c i a l as 
we l l as p h y s i c a l . An organism r e p r e s e n t s , amoiijng other 
th ings a dev i ce f o r execut ing movements in response to 
s t i m u l a t i o n s and demands o f the environment l e t i t not 
be supposed that such a po in t of view w i l l render us 
o b l i v i o u s o f ; o r i n s e n s i t i v e t o , the higher and more s p i r i t ­
ual imp l i ca t i ons of consc iousness - On the contrary , we 
s h a l l l earn to see these higher impl i cat ions with the ir ,* 
complete background, rather than in detachment and i s o l a t i o n . 



The j u s t i f i c a t i o n f o r beg in ing with the study of the s imples t 
organism i s i l l u s t r a t e d in Chapter 11 of Judd f s Pscho logy ' / 
In the study o f the p h y s i c a l organism there is a marked 
advantage, because of the comparative s i m p l i c i t y of structure, 
to beg in with the l owes t forms o f animal i a f e i that i s , b e g i n 
by studying t>>e a c t i v i t i e s and movements o f the amoeba in 
response to s t i m u l i , in an organism where Rot even a nervous 
system e x i s t s but o n l y i r r i t a b l e protapiasm! then to pass on 
to the i n c r e a s i n g l y complex systems o f the hydra, s t a r f i s h , 
angle worm, the f r o g s , the h igher animals and f i n a l l y to 
man. Adjustment t o environmentis e s s e n t i a l from the lowest 
t o the h i g h e s t organisms. i r r i t a b i l i t y i s a fundamental 
c h a r a c t e r i s t i c of a l l protoplasm. Ko organism is ever in 
complete q u i e t , not even the human organism. Arid i t i s t h i s 
" i r r i t a b i l i t y , even in i t s lowest s t a g e s " that "serves to keep 
the animal adjusted to i t s environment?*" "In any event the 
whole nervous system i s nothing b]jrt an aggregat ion of neuron­
e s " . And we mus t a c c o r d i n g l y tbink^of the nerves as 
s imply s p e c i a l i z e d forms o f protoplasm" But ler has shown the 
s i g n i f i c a n c e of the per iod o f in fancy f o r educat ion . This 
w i l l be again taken up in the th i rd part of th i s paper. 

This method o f adjustment and adaptation in the d e v e l o p ­
ment o f a p h y s i c a l organism is in l a r g e measure anologous to 
what f o e s on in the so c a l l e d s o c i a l world of an i n d i v i d u a l . 
The growth of an i n d i v i d u a l s e l f i s v i t a l l y connected with 
behav ior of that s e l f toward i t s s o c i a l environment. 
Adjustment t o . s o c i a l surroundings is no l e s s a rea l process 
than adjustment to p h y s i c a l surroundings . 

Y/hile " t h i s educat i ona l p rocess has two s ides — one 
p s y c h o l o g i c a l , and one s o c i o l o g i c a l , " y e t , " n e i t h e r can be 
subordinated to the o ther or neg le c ted without e v i l r e s u l t s 
f o l l o w i n g . Without ins ight into the p s y c h o l o g i c a l 
s t r u c t u r e and a c t i v i t i e s o f the i n d i v i d u a l , the educat ive 
p r o c e s s w i l l be haphazard and a r b i t r a r y . Knowledge o f 
s o c i a l c o n d i t i o n s , of the present s t a t e of c i v i l i z a t i o n , is 
necessary in order to p r o y e r l y in te rpre t the c h i l d ' s powers . 
The c h i l d has h i s own ins t inc t sand t e n d e n c i e s , but we do not 
know what these mean u n t i l we can t rans la te them into t h e i r 
s o c i a l e q u i v a l e n t s " . "The l i f e task of men se ts the pedagog­
i c a l task of t e a c h e r s . The prime problem of education as 
the s o c i o l o g i s t views it> is how to promote adaptation of the 
i n d i v i d u a l to the c o n d i t i o n s , natural and a r t i f i c i a l , within 
which the i n d i v i d u a l s l i v e and move and have t h e i r b e i n g . 

Genetic Development o f the S e l f . 

Just as there i s an advantage in going back to the 
s i m p l e s t organism f o r our f i r s t study on the p h y s i c a l s i d e , 
so there i s an advantage in studying the s e l f in i t s l e a s t 
complex form. This t oo may be done g e n e t i c a l l y from the 
g r e p a r i o u s animalf to the u n c i v i l i z e d , and the*** to the 
c i v i l i z e d c h i l d . I m i t a t i o n is probably the ch ie f method 



^r*the development o f t*>e s o c i a l s e l f whether i t be amotyng 
savage or c i v i l i z e d c h i l d r e n . And what i s imitat ion but a 
modi f ied form of adjustment to o n e ' s s o c i a l surroundings . 

There are good exam p i e s of s o c i a l adjustment in the 
o l a y s of savage ch i ldren as shown in Eastman's Indian Boyhoog.7 

"Our spor ts were moulded by the l i f e and customs of our 
p e o p l e ; indeed, we p r a c t i c e d only what we expected to do 
when grown. Our gomes were f e a t s with bow and arrow, f o o t 
and pony r a c e s , w r e s t l i n g , swimming and imi tat ion of the 
customs and h a b i t s of our f a t h e r s " ? "Sometimes we played 

' 'medicine dance " . This to us was almost what p laying churcV) 
i s amoiing white c h i l d r e n " . ' 

"xhey painted and imitated t>»eir f a t h e r s and grandfathers 
to the minutest d e t a i l and a c c u r a t e l y t too, because they had 
seen the rea l thing a l l t h e i r 1 i v e s . ^ "One day when I was l e f t 
a l o n e , at s c a r c e l y two years of age , I took my u n c l e ' s war 
bonnet and plucked out a l l i t s eagle f ea thers to decora te my 
dog and mysel f . So soon the l i f e that was about me had ma.de 
i t s impress" 3. 2 . 

The attempt to reproduce the i d e a l s of s o c i e t y thru 
the c r e a t i o n o f imaginary companions i s found amojtng the 
very lowest savages . Eastman says "Oesedah l i v e d with us f o r 
a p o r t i o n o f the year and as there were no other g i r l s in 
the f a m i l y , she p layed much alone and had many imaginary 
companions. At one time there was a small wi l l ow t ree 
whic'H she v i s i t e d r e g u l a r l y ho ld ing long conversat ions apart 
o f which she would afterward repeat to mel" 

wtr. Kidd x yhas shown that th i s tendency to imitate l i f e 
about them,exists among t>>e K a f i r p e o p l e . Children make 
small im i ta t i on huts f o r t h e i r d o l l s . They imitate a l l the 
d e t a i l s of the l i f e of the kraal in t h e i r p l a y s . While 
t h i s imi ta t i on o f savage ch i ld ren o f ten i s quite s l a v i s h yate^ 
i t must be remembered that i t represents one stage o f liSi-fxipfi 

t i °n in the c i v i l i z e d oMld , and i t has i t s s i g n i f i c a n c e gen­
e t i c a l l y f o r the s o c i a l i z a t i o n of the ind iv idua l whether in 
savage or c i v i l i z e d l i f e . 

J . itark Baldwin* fhas po inted out that the f i r s t s tep in 
t>>e formation of the s e l f is found in the c h i l d ' s d i s t i n g u i s h 
m g between the behav ior of things and p e r s o n s . The behavior 
o f th ings i s more uniform and so tan be p r e d i c t e d by the 
c h i l d . The behav ior o f persons is l e s s regu lar and so is 
not so easy to p r e d i c t . Imi ta t i on i s the next step in the 
p r o c e s s and progress becomes, rapid through t h i s method. 
The "g ive and take" p r o c e s s now plays a l a r g e part in the 
c h i l d ' s l i f e . 

"This g i v e - a n d - t a k e between the ind iv idual^ and h i s 
f e l l o w s , looked at g e n e r a l l y , we may c a l l the D i a l e t i c o f 
Persona l Growth. The ego and t>»e a l t e r are thus born t o g e t h ­
e r . Both?crude and u n f e f l e c t i v e , l a r g e l y o r g a n i c . And the 
two get p u r i f i e d and c l a r i f i e d t o g * t W t J ^ J & & J b ^ o l d . -
r e a c t i o n between p r o j e c t and subject - , My sense of my s e l f 
grows by imi ta t i on o f you, and my sense of y o u r s e l f grows in 
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terms o f my sens* of m y s e l f . « — " A n d the only thing that 
remain , more or l e s s s t a b l e thruout the whoie growth i s the 
f a c t that there i s a growing sense of s e l f which inc ludes both 
terms, the ego and the a l t e r . " " 

"I do not see in s h o r t , how the personal i ty of t^is 
5\1 „ £ * n ? c c X i ) r e S f c t - - ° in ^ny but s o c i a l terms; nor ^ow on 
the o ther hand, s o c i a l terms can ge t any content of value but 
irom t^e unaerst*nding o f the d e v e l o p i n g ind iv idua l . This 
i s a c i r c l e m the p r o c e s s of growth; and that is jus t my 
p o i n t . On the one hand, we can get no doctr ine o f s o c i e t y 
but by g e t t i n g the « s y c h o l o g y of the socius with al • h i e 
natura l h i s t o r y ; and on the other hand we car. get no true 
view o f the s o c i u s at any time without dcser iMng the s o c i a l 
c o n d i t i o n s under which he normally l i v e s , with the h i s t o r y 
o f t h e i r a c t i o n and r e a c t i o n upon him*/" 

V/bat has been sa id o f the ch i ld can be sa id , with some 
mod i f i c a t i o n o f the a d o l e s c e n t and the mature adu l t . As 
Janes hnyb the f a i l u r e o f r e c o g n i t i o n by , and apprec ia t i on 
from our f e l l o w s i s d e e p l y p a i n f u l . Approval by 1 some one 
i s e s s e n t i a l f o r t>e a r t i s t , the p u b l i c s jeaker , as wel l as 
f o r the growing c h i l d . The socia]/me " is the r e cogn i t i on 
he g e t s from h i s mates . V'e are not only gregarious animals , 
1 j k i n g to be in s i g h t o f cur f e l l o w s but vre have an innate 
p r o p e n s i t y to get o u r s e l v e s n o t i c e d , and noticed favorbxy by 
our ov.-ri^ind »t And t h i s has e s p e c i a l s i gn i f i cance f o r the 
moral and r e l i g i o u s i i f e o f the ado lescent . Since , as 
James c o n t i n u e s , "a man hasimany s o c i a l oeives as there are 
i n d i v i d u a l s who r e c o g n i z e him and carry an image of him 
in t h e i r mind."** In th i s var i e ty of avenues fnr appeal to 
the s e l f , l i e s t^e v e r y p o s s i b i l i t y o f the so lut ion of some of 
the problems of a d o l e s c e n c e . The d i f f e r e n t behavior o f 
v a r i o u s groups f u r n i s h e s an opportuni ty f o r the t e s t and 
development o f h i s s o c i a l f i t n e s s and c a p a c i t y . . This i * 
j u s t a- rtcc-osary as to t e t t and develop the :>.ere ihtelie'c*ttn !Sl 
c a p a c i t y and f i t n e s s o f the i n d i v i d u a l . "'-'e may p r a c t i c a l l y 
say he has as many d i f f e r e n t s o c i a l se lves as there &re^ 
d i s t i n c t groups of persons about whose opinion he c a r e s . " 
S ince these groups are so numerous in our complex s o c i e t y , 
r-roper adjustment o f the ado lescent to s o c i a l cond i t i ons i * ' 
fundamental ly wi th in the prov ince o f organized educat ion . 

So f a r i t has been the attempt of this paper to show 
that there i s a common genera l p r i n c i p l e from the l owest to 
the h i g h e s t organisms; t h i s i s the p r i n c i p l e of adjustment 
to s imple and complex environmwnt. There is a tendancy o f 
a i l organisms to r e a c t to s t i m u l i . 

Funct i on of t±D> Education 

S ince the s o c i a l environment of a human being is s o 
complex i t i s e s s e n t i a l that only proper st imuli be a l l o w 
to a c t on the immature c h i l d . And th i s ^ ^ h e business o f 
o rgan ized e d u c a t i o n . The schoo l is the ch ie f agency, i t s 
f u n c t i o n i s to s e l e c t , i d e a l i z e and harmonize the elements 



in t h i s complex environment which answers to the c h i l d ' s own 
interests and needs . Education thru organized agencies and 
sub jec t -mat ter must present an interpreted and meaningful 
environment. The sub jec t -matter i t s e l f , t<>o, becomes s o c i a l 
whenever i t has meaning f o r t^e i n d i v i d u a l . 

For as Tames says , "in i t s widest p o s s i b l e sense , a nan's 
me is the sum t o t a l o f a l l he can c a l l h i s , not only h i s 
body , and h i s psych i c powers, but h i s c l o t h e s , ^nd h i s house, 
h i s wi fe and h is c h i l d r e n , h i s ancestors and f r i e n d s , h i s 
reputat ion and works, h is lands and h o r s e s , h i s yacht and 
bank account 1 1 " And why should not we add, that the c h i l d holds 
h i s books and h i s l e s s o n s , h i s r e c i t a t i o n s , h i s whole routine 
of s choo l tasks and d u t i e s , h i s p lay and his work too 
a part o f h i s me. 

Any sub jec t matter that ever has value must f i r s t become 
s o c i a l s t u f f . For "the c M l d l i v e s in a somewhat narrow 
world o f personal c o n t a c t s . Things hardly c^me within h i s 
exper ience unless they touch, int imately and o b v i o u s l y , h is 
ofcri we l l - be ing or that o f h i s family and f r i e n d s . His world 
i s a world of persons with t h e i r personal in teres t s ta ther 
than a realm of f a c t s and laws " ' (As against this the course 
o f study met in the school presents material s t re t ch ing back 
i n d e f i n i t e l y in time and extending outward i n d e f i n i t e l y into 
s p a c e . The ch i ld i s taken out of h i s f a m i l i a r phys i ca l 
environment hardly more than a square mile or so in area , 
in to the ^ ride world—yes even to the bounds of the s o l a r 
system. " J 1 

Part 111. P l a t o ' s scheme f o r s o c i a l i z i n g the I n d i v i d u a l . 

Plato has almost unbounded f a i t h in what education can 
do f o r an i n d i v i d u a l , "A man as we may say is a tame or 
c i v i l i z e d animal, neverthe less he requires proper ins t ruc t* 
ion and a for tunate nature , and t^en of a l l animals 
becomes the <.ost d fv ine and most c i v i l i z e d ; but i f he be 
i n s u f f i c i e n t l y o r i l l - e d u c a t e d he i s the savagest of ear th ly 
c r e a t u r e s , t h e r e f o r e the l e g i s l a t o r ought n o t / t o al-iow the 
education of ch i ldren to become a secondary inatter"V He is 
more dogmatic in the Laws than in the Republ i c . " I f t h e i r 
educat ion i s neg lec ted there shal l be compulsory education 
of a i l and sundry, as the saying i s , as f a r as i s p o s s i b l e ^ 

In the Republic he s a y s , "The beginning is the c h i e f est 
par t of any work, e s p e c i a l l y in a young and tender th ing : 
f o r that i s the time at which the character is formed and most 
r e a d i l y r e ce ives the des ired impress ion " J

#
r And so "would not 

educat ion be the best preparat ion and s a f e g a a r d ^ o f our 
guard ians . 

"The State i f once s tar ted wel l goes on v/ithan accumul­
at ing f o r c e l i k e a wheel . For good nurture and education 
irmolant good c o n s t i t u t i o n s , and these good c o n s t i t u t i o n s 
having t h e i r r o o t s in good educat ion, improve more and more 
and th i s improvement a f f e c t s the breed in mcji as wel l as in 



o t h e r animals 11 • 
P l a t o 1 8 c oncept i on o f s o c i e t y invo lves h i s psycho l ogy , 

h i s d i v i s i o n s o f the State and h i s scheme o f e d u c a t i o n . Mis 
c oncept i on of the State i s based p r i m a r i l y upon the p s y c h o l ­
ogy o f "Human nature . Fe makes * t>>ree-part d i v i s i o n of the 
soulV In the Republic he a l so makes a t r i p art d i v i s i o n . "V/e 
may f a i r l y i n f e r that -one o f them, we may c a l l the r a t i o n ­
al p r i n c i p l e o f the s o u l , the o ther , whic£ accompanies 
c e r t a i n p l easures and s a t i s f a c t i o n , i s that^which a man 
l o v e s and hungers and t h i r s t s and f e e l s the emotion8 o f ^ 
d e s i r e , and may rightly/^tcrmed i r r a t i o n a l or a p p e t i t i v e • 1 1 

"And what s h a l l we say o f pass ion or s p i r i t ? Is that a th i rd 
o r akin to one of the p r e c e d i n g : " J f The r a t i o n a l is i d e n t i f i e d 
with the higher c o n s c i o u s n e s s , the s p i i i t e d corresponds to 
ambi t i on , the a p p e i i t i v e corresponds to the more i n f e r i o r 
p a r t s . 

The d i v a s i o n s o f h i s s t a t e correspond to the d i v i s i o n s in 
h i s psycho logy o f the ind iv idua l "Af ter much toss ing we are 
f a i r l y agreed that the p r i n c i p l e s which e x i s t in the S t a t e , 
l i k e those in the ind iv idua l are three in number, and the 
same with them. " y o The r u l e r s of the State correspond to the 
r a t i o n a l part o f the s o u l ; the guardians to the s p i r i t e d 
p a r t , and the a r t i s a n s or working c l a s s to the a p p e t i t i v e 
p a r t . There w i l l be most o f th is l a s t c l a s s and fewest of 
the f i r s t c l a s s . 

" i s there any knowledge in our r e c e n t l y founded State 
amoung d!y o f the c i t i z e n s which a d v i s e s , itiot about any 
p a r t i c u l a r thing in the Stbte but about the whole State and 
c o n s i d e r s what may be regarded as the b e s t p o l i c y , both 
in te rna l and e x t e r n a l " , , r±his is the knowledge of the 
guardians"And do you suppose there w i l l be as many o f these 
true guardians as there are blacksmiths in a cityV H o - - -
the b lacksmiths w i l l be f a r more numerous." and the "smal4** 
e s t part or c l a s s o f a S t c t c , - - i i r the governing and p r e s i d ­
ing c l a s s . " H i 

The order o f c l a s s i f i c a t i o n i s to be determined thru an 
e d u c a t i o n a l scheme. Persons are sor ted out on the b a s i s 
o f m e r i t , c a p a c i t y and f i t n e s s . The h i g h e s t c l a s s are the 
r u l e r s , "and the p e r f e c t guardian must be a ph i l osopher 
"Let us note among the guardians those who in t h e i r whole 
l i f e show the g r e a t e s t d e s i r e to do what i s good f o r t h e i r 
country and w i l l not do what is against t h e i r i n t e r e s t s . n*> 
There i s a l a r g e r c l a s s who possess a more l imi ted i n s i g h t 
than the P h i l o s o p h e r s . And. again the l a r g e s t c l a s s are those 
l e a s t capable) and whose goa l is s a t i s f a c t i o n of the p a s s i o n s . 
However, everyone i s to be allowed to become a l l that i4 i s 
p o s s i b l e f o r him to become. 

P l a t o o u t l i n e s a pj.an both f o r elementary and h igher 
e d u c a t i o n . Books two to f o u r of the Republ ic and books 
seven and e ight deal with these r e s p e c t i v e l y . The s p i r i t o f 
h i s whole system i s that *tto- good i s a l l that i s worth w h i l e , 
"The idea o f the good i s the h ighes t knowledge?" The f i r s t 
work o u t l i n e d was to cover about the f i r s t seventeen or 



e ighteen years o f the c h i l d ' s l i f e . The ch ie f content was 
'gymnastic f o r t>>e body and music f o r the s o u l " Music is to 
be taught f i r s t and gymnastic *fterv/^rds 1 1 f r 

"We begin by t e l l i n g ch i ldren s t o r i e s " " * "^nd shaxi we j u s t 
c a r e l e s s l y al low ch i ldren to hear any casual ta les which may 
be frained by casual persons , and to r e ce ive into the i r minds 
not ions wh ich are the very qfposite of t^ose which are to be 
he ld by them when they are grown upV We cannot al low t h a t . 
The f i r s t thiag w i l l be to have a censorship of the wr i t e rs 
of f i c t i o n , and l e t the censors re ce ive any tsjfe of f i c t i o n 
'••*ich is good, and r e j e c t t^e bad; and. - e w i l l des ire mothers 
and nurses to t e l l t h e i r ch i ldren tv>e authorized, ones or? ly . -
The t a l e s which ch i ldren f i r s t hear should be models of 
v i r tuous t h o t s " . ^ 

P lato shows h imse l f a good s o c i a l p s y c h o l o g i s t . He 
knows a l l along of the power of the psychology of suggest ion . 
And.so he s a y s , " i s our superintendence to go no furthttr, and 
c*re the poets only, to be required by us to impress agood mor­
al on t h e i r poems as the cond i t i on of wr i t ing poetry in our 
s t a t e ? Or is the same ont ro l to be exerc i sed over other 
a r t i s t s , and are they a lso to be proh ib i t ed from exhrbi t ing 
the o p p o s i t e forms of v-ice and intemperance and meanness and 
indecency in scu lpture and bu i ld ing and other c rea t ive a r t s ; 
and i s he who docs not conform to this ru le of ours to be 
p r o h i b i t e d from p r a c t i c i n g h i s art in our S t a t e , l e s t the 
tatfte of out c i t i z e n s be corrupted by him" y c* 

i m i t a t i o n was recognized ae a method o f l earn ing . "Any 
d e e d s of endurance which are o.cted or t o l d by famous men, 
these the ch i ldren ought to see and heur. I f they imitate at 
a l l , they ehould imitate the temperate, h o l y , f r e e , courage ­
ous and the l i k e ; but they 3hould not de; i c t or be abie to 
imi ta te uny kind o f i l l i b e r a l i t y or other baseness l e s t 
from imi tat i on they come t o be what they i m i t a t e . Did you nav>-
erohserve how i m i t a t i o n s , beginning in e a r l y youth at l a s t 
s ink into the s o n s t i t u t i o n and become a second nature of 
body , v o i c e and mind."* 7* 

I t i s a paradox that one o f the g r e a t e s t poets almost 
r u l e s O a t p o e t r y . His d e f i n i t i o n of art seems somewhat 
d e f i c i e n t . He deals with : universa l human emotions. 
He does not c l e a r l y d is t inguish , between the imitat ion o f the 
actual and u n i v e r s a l . This i s found in h i s d i s cuss ion in 
book ten o f the Repub l i c . 

And again t h e i r "education must begin with the i r 
p lays v . c " For 11 wc may assume /Adeimantus that the d i r e c t i o n in ^ 
which education s t a r t s a man, w i l l determine h i s future l i f e " . 
In the Laws, P la to says "According to my view he who wouid 
be good at anything must p r o c t i c e that thing from his youth 
upwards both in spor t and earnest , in the p a r t i c u l a r way 
which the work r e q u i r e s ; f o r example, he who i s to be a good 



X^gre which they w i l l afterwards r e q u i r e f o r t h e i r a r t . j^or 
example, the fu ture carpenter should learn to measure or 
appiy the l i n e in p l a y and the fu ture warr ior should l earn 
r i d i n g o r some other e x e r c i s e f o r amusement, an<£ the teacher 
should endeavor to d i r e c t the c h i l d r e n ' s i n c l i n a t i o n s and 
p l e a s u r e s by the h e l p of amusements, to t h e i r f i n a l aim in 
l i f e . The sum of educat ion i s r i g h t t r a i n i n g in the 
n u r s e r y . 11 

"A freeman ought to he a freeman in the a c q u i s i t i o n of 
knowledge knowledge which is acquired under compulsion . 
has no ho ld r n the mind. Let e a r l y educat ion he of a s o r t 
of amusonerit, th^t w i l l b e t t e r enable you to f i n d out the 
natura l b e n t . % i j r ' 

>rom seventeen u n t i l twenty is t^e time f o r gymnastic 
e x e r c i s e s . "In ch i ldhood and youth t h e i r study and what 
p h i l o s o p h y they l earn should be s u i t e d to t h e i r tender age-
l e t them take care of t h e i r bod ies during the per i od of 
growth ' / " "The p e r i o d , whether o f two or three y e a r s , which 
passes in t h i s s o r t o f t r a i n i n g i s u s e l e s s f o r any other 
p u r p o s e f o r s l e e p and e x e r c i s e are unpropet ious to l e a r n i n g ; 
and the t r i a l is one o f the most important t e s t ^ t o which 
they are s u b j e c t e d . " m i l i t a r y d r i l l was included in the 
gymnastic e x e r c i s e s . "Those whom we introduce to th i s 
v a s t s y s t e n o f educat ion and t r a i n i n g must be sound of 
l imb and m i n d " . 0 

T v e h i g h e r i n t e l l e c t u a l t ra in ing o f the guardians begins 
at about twenty years o f age . This i s a t r a i n i n g in s c i e n c e s / 
"Solon was under a d e l u s i o n when he sa id that a man as he i s 
prowing o l d e r may learn many t h i n g s , f o r he can no more 
l e a r n than he can run; youth i s the time of t o i l . " "There-
f o r e c a l c u l a t i o n and geometry and a l l the other elements of 
i n s t r u c t i o n , which are a preparat i on f o r d i a l e c t i c r should 
be presented to the mind in c h i l d h o o d . " 5 ? 

At twenty t h e i r i s a s e l e c t i o n made of those who -.re 
most re.ady, and p o s s e s s i n g more than ord inary c a p a c i t y ; a f t e r 
t h i s / s e l e c t ion o f those ab le to use imagination in s c i e n c e , 
and ab le to grasp p r i n c i p l e s o f g e n e r a l i z a t i o n , and l a s t l y 
o f those who are t ra ined in d i a l e c t i c . TThose who are 
s e l e c t e d from the c l a s s o f twenty years o ld w i l l be 
promoted to h igher h o n o r , and the s c i e n c e s which they l e a r n ­
ed wi thout any order in t h e i r e a r l y educat ion w i l l now be 
brought t o g e t h e r , and they w i l l be ab le t o see the c o r r e l a -
t i o n o f them to one another and to true be ing nnd the cap ac ­
i t y f o r such knowledge i s the great c r i t e r i o n o f d i a l e c t i c a l 
t a l e n t ; the s p e c u l a t i v e or comprehensive mind i s always 
d i a l e c t i c a l . " r y 

Ar i thmet i c is to be s tud ied f o r o r d e r ; geometry f o r 
p r o c t i c a l va lue and f o r d i s c i p l i n e o f the s o u l ; astronomy 
f o r mathematical p r i n c i p l e s , (here he a n t i c i p a t e d mathemati­
c a l as tronomy) ; harmony f o r the s c i e n t i f i c s i d e of music . 
From t h i r t y to t h i r t y - f i v e the most s t e a d f a s t ones are 
g i v e n a t r a i n i n g in d i a l e c t i c or p h i l o s o p h y . 



" D i a l e c t i c i s the cop ing - s tone of the s c i e n c e s , and is 
p laced over them; no other can "be p laced h i g h e r . 1 1 Those who 
have nost o f th i s comprehension, and who are most s t ead ­
f a s t in the i r l e a r n i n g , a.nd in t h e i r m i l i t a r y and genera l l y 
in t h e i r p u b l i c d u t i e s , when they a r r i v e at the age of t h i r t y 
w i l l have to be chosen by you out o f the s e l e c t c l a s s and 
e l evated to h igher honor; and you w i l , have to prove them 
by the help of d i a l e c t i c , in order to lear> which of them is 
able to g ive up the use o f s ight and other senaes , and in 
company with truth to a t t a i n absolute b e i n g . n f U 

At t h i r t y - f i v e they begin to apply t h e i r p r i n c i p l e s in 
t h e world of shadows. ' i h c j work now f o r f i f t e e n yc ro in 
the l a b o r a t o r y of p u b l i c s e r v i c e . P l a t o says when they 
have had t h e i r d i a l e c t i c a l t ra in ing then " a f t e r that they 
must be sent down into the den and compelled to hold any 
m i l i t a r y or o ther o f f i c e which young men u.re q u a l i f i e d to 
h o l d ; in th i s way they w i l l get t ^ e i r experience o f l i f e , 
and there they w i l l get the opportuni ty o f t ry ing whether, when 
t>>ey are drawn a l l manner of ways by temptat ion, they w i l l 
stand f irm or s t i r at a l l . 11 ^ 

f,,Vhen they have reached f i f t y years of age , then l e t 
those who s t i l l survive and have d i s t i n g u i s h e d themselves in 
every deed and in a l l knowledge come at l a s t to t h e i r 
consummation; the time has now arr ived at which they must 
r a i s e the «ye o f the soul to the un iversa l l i g h t which 
l i g h t e n s a l l t h i n g s , and behold the abso lute good; f o r that 
is the pattern according to which they are to order the State 
and the l i v e s of ind iv idua ls and the remainder of t h e i r 
own l i v e s , a l so making phi losophy t h e i r c h i e f p u r s u i t ; but 
when the i r turn comes, a l so t o i l i n g at p o l i t i c s and rul ing 
f o r pub l i c good , not as i f they were doing some great thing 
but o f n e c e s s i t y . " *** 

"Yoji must not suppose that what I have been saying 
a p p l i e ^ to men djly and not to women as f a r as t h e i r natures 
can go . " The ideal and place of woman i s d i s cussed in t^e 
f i f t h book of P l a t o ' s Kepubii-c. In a j u s t State people do 
according to f i t n e s s or c a p a c i t y . And the same apportunity 
s h a l l be provided in education f o r both s e x e s . " l e t us 
proceed theji to g ive the women a s i m i l a r trainir i f and 
education"^as that given to men. " I f women are to have the 
same dut ies as men they.must have the same e d u c a t i o n " " T h e 
same education which makes a man a good guardian w i l l make 
a**nan a i^ood guardian; f o r t h e i r o r i g i n a l nature is the 
s ame." f c* 

"The d i f f e r e n c e between them i s only one of s t rength 
and weakness 1 1 ^ He would a l low that the feminine sex taken 
as a w>»oic may be i n f e r i o r to the masculine sex . " f o u are 
c u i t e r i g h t in maintaining the general i n f e r i o r i t y 01 the 
female sex; at the same time many women are in many .ways 
super io r to many men, thourh sneaking g e n e r a l l y ™ m i r U i 
say is t r u e ? " "In t>>e adminis trat ion of a o t a t e neitn.er 
a. woman as a woman, nor a man as a nun h.-.s cJiy s p e C x - x 
f u n c t i o n , but t>>e g i f t s of nature are ^ a a i . y a i i i u e e a 
in both Joyces • 



P l a t o 1 s o b j e c t was never to destroy the fami ly . i t was 
rather to c r e a t e a g r e a t e r fami ly sentiment. His one o b j e c t 
was to l i b e r a t e woman. Because o f the cond i t i on of h i s 
times he coulci bes t l i b e r a t e her by h i s scheme of the pub l i c 
f f am i l y . He la ter modif ied the p u b l i c s e i e c t i r n p lan. In 
the Statesman he s u b s t i t u t e s p s y c h o l o g i c a l p r e f e r e n c e . This 
w i l l do what he f ormer ly wanted done by pub l i c s e l e c t i o n , 
i t i3 obvious that co -educat i on and woman's i n t e l l e c t u a l 
r i g h t s are foreshadowed by him. 

So f a r i t i s seen that no one i s to be hindered from 
"becoming a i l that he i~ capable of becoming. capac i ty and 
f i t n e s s count in every < ne , and equal ly too in both s a e s . 
I t i s an a r i s t o c r a c y based upon merit rather than mere 
p h y s i c a l h e r e d i t y . However, phys ica l hered i ty is not 
i g n o r e d . i t i s an i n t e r e s t i n g paradox that one of the wor ld ' s 
g r e a t e s t c j - i s t o c ra t s should also become one of i t s g reates t 
democrats . The s e l e c t i o n o f ru lers i s from those who have 
been l i b e r a l l y t r a i n e d , and those who are able to dee the 
meaning o f s o c i e t y and i t s a c t i v i t i e s , rather than f r o . 
mere o p p o r t u n i s t s . 

I t 'nay be doubted whether Plato took s u f f i c i e n t a c ­
count of the s i g n i f i c a n c e of the period of adolescence by 
"sending out into the country a l l the inhabitants of the 
c i t y who are more than ten years o l d " and taking "possession 
o f t h e i r ch i ldren who wia.1 be unaf fected by the habits of 
t h e i r parents"!: 1" The p o s s i b i l i t i e s f o r i d e a l i z a t i o n in the 
ado l es cent per iod are g r e a t . And i t is fortunate that i n d i / ' 

j / iduals do remain p l a s t i c a longer per iod than ten years in 
cur modern c i v i l i z a t i o n 

V/hile P l a t o ' s scheme f o r s o c i a l i z i n g the individual seems 
too idea l to be f u l l y carr ied out , and t h i s he himself 
r e c o g n i z e d , yet i t i s much more than a mere Utopia. And his 
ph i l o sophy which 16 the ground-work of h i s system is not 
u n p r a c t i c a l . I t i s p r a c t i c a l m the very highest sense , f o r 
i t s . purpose was to enable ind iv iduals to know what they were 
about , to g ive them the meaning of a l l a c t i v i t y from the 
every day ar t i san t o ^ i g h e s t statesman. >'or "may we not say 
o f the ph i l osopher that he is a l over not of a part o f 
wisdom on ly but of the whole"." 3 He has made a l a s t i n g 
c o n t r i b u t i o n i n t h i s d e f i n i t i o n of phi losophy . "Meanness 
i s e n t i r e l y opposed to a soul that is longing a f te r the 
whole o f things both d iv ine and human." u * 

"At present we are cons t ruc t ing the happy S ta te , not 
p i e c e m e a l , or with a view of making a few happy c i t i z e n s , 
but as a whole i f We were paint ing a statue o^some one 
were to come and blame us f o r not put t ing on the most 
b e a u t i f u l c o l o r s on the most b e a u t i f u l parts of the body - -
f o r the eyes he would say , ought to be p u r p l e , but they are 
b l a c k - - in that case we should seem to excuse ourse lves 
f a i r l y enough by saying to him, Pray, S i r , d o not have the 
s trange not ion that we ought to b e a u t i f y the eyes to such 
a degree that they are no longer eyes ; but see whether by 
g i v i n g t h i s and o ther f e a t u r e s the i r due we make the whoxe 
b e a u t i f u l . " * * * 



"Our o b j e c t in the cons t ruc t i on of the State i s the 
g r e a t e s t happiness o f the whole and not of any one c l a s s ; and 
in a State i«hich is ordered with a view to the good of t^e ML 
whole , we think that we are most l i k e l y to firid j u s t i c e " / r 

And M y < ' U v v ' i i l remember the o r i g i n a l p r i n c i p l e s of which we 
spoke at the fcarnation o f the S t a t e , that every man, as we 
o f t e n i n s i s t e d shoui" p r a c t i c e one thing o n l y , that be ing the 
thing to which h i s nature - a s most p e r f e c t l y adapted.— And 
now j u s t i c e i s e i t h e r t h i s or a part of t h i s . f u r t h e r we 
af f irmed that j u s t i c e was doing one ' s own business and not 
b e i n g a busy-body. Then t h i s doing om's own business, in 
a c e r t a i n way may be assumed to be j u s t i c e . This alone 
remains in t h e State when the other v i r t u e s of temperance 
and courage and wisdom are abs t rac ted ; and th is is the 
u l t imate c*use and c o n d i t i o n o f . the ex i s tence c f them a l i . , f U 

Part iV . App l i ca t i ons to present s o c i a l educat ion . 

Nicho las Murray But le r applied if i s k e ' s per i od of 
in fancy to the f i e l d o f educat ion . "The meaning of that 
p e r i o d o f h e l p l e s s n e s s or infancy l i e s , as I see i t at the 
bottom o f any s c i e n t i f i c and p h i l o s o p h i c a l understanding of 
the part played by education in human l i f e . Infancy is a 
p e r i o d o f p l a s t i c i t y ; i t i s a per iod of adjustment; i t i s a 
p e r i o d o f f i t t i n g the organism to i t s environment; f i r s t 
p h y s i c a l adjustment^, and then adjustment on a f a r , r l a rger 
and broader s c a l e . This f i t t i n g o f the organism^fto the 
envir<^nment of a larger and broader s c a l e i s the f i e l d of 
e d u c a t i o n . "^ "I think ^r.^ieke. is undeniably c o r r e c t in 
say ing that the prolonged period '"f in fancy which i s n e c e s s ­
ary to br ing about acjustmenfcs, l i e s at the foundation of 
the human f a m i l y , and there fore at the foundation o f s o c i e t y 
and o f i n s t i t u t i o n a l l i f e . " * 1 

"The l onger the p e r i o d o f in fancy , the more education is 
p o s s i b l e f o r i t ; and as our c i v i l i z a t i o n has become more 
complex, aa l t e product© have become more numerous, r i c h e r , 
deeper the l onger we have extended the per iod of t u t e l a g e , 
u n t i l now, while the p h y s i o l o g i c a l per iod o f adolescence is 
reached in perhaps fourteen or f i f t e e n y e a r s , the education 
p e r i o d o f dependence is almost twice as l o n g . That is to 
say the length of time that i t takes f o r the human ch i ld 
in t h i s generat ion so to adapt himself to h i s surroundings as 
to be ab le to succeed in them, to conquer them and to make 
them h i s own, i s almost i f not quite t h i r t y years " ? The 
e n t i r e educat ional per iod a f t e r the c h i l d can walk a lone , 
can feed i t s e l f , can use i t s hands and there fore has a c q u i r ­
ed p h y s i c a l and bod i l y independence is an ^ J f 5 8 ^ e n * . n 

what may be c a l l e d our s p i r i t u a l env ironment . - ' 
of each nat ion as a c i v i l i z e d power and of each ^ d i v i d u a l in 
s o c i e t y i s a l s o l a r g e l y determined by a b i l i t y to respond to 
new s i t u a t i o n s in new ways". 7 



The c h i l d i s now recognized as a bundle of i n s t i n c t s 
seeking express ion . According to James these • e i ther get 
suppressed and so fade out and die or they get opportunity 
f o r expression and so get formed into h a b i t s that are a 
permanent possess i on of the c h i l d . i/Lan hasffmuch l a r g e r 
number of i n s t i n c t s than animals. And so i t i s f or tunate 
that the per iod of infancy is comparatively long in the 
c i v i l i z e d c h i l d , in order to a l low f u l l time f o r the d e v e l o p ­
ment o f what becomes a v a r i e t y of i n t e r e s t s . This per iod 
i s short in animals. I t is longer in "min savage ch i ldren 
and s t r e e t gamins, probably t v e ^ v e or f our teen years i c n g . 
i t i s extended to twenty - f ive or t h i r t y years "here s o c i e t y 
and environment is complex. Since Mby the age o f t h i r t y 
the character has set l i k e p i a s t e r "'^and s ince "outs ide of 
t h e i r own business the ideas gained by men be f o re they are 
twenty - f ive are p r a c t i c a l l y the only ideas they sha l l have 
in t^eir* l i v e s , and they cannot get anything new"7,* James 1 

statement o f i n s t i n c t s has s i g n i f i c a n c e of large importance 
f o r educat ion . 

f f in a l l pedagogy the great thing is t o s t r i k e the 
iron while ho t ; and to se i ze the wave o f the p u p i l ' s i n t e r ­
est in each success ive s u b j e c t Before i t s ebb has come, so 
that knowledge may be gotty^ and a hab i t ô \ s k i l l aquired— a 
heading of i n t e r e s t , in s h o r t , secured on^ailerward th# v 

ind iv idua l .nay f l o a t " 7 V "To d e t e c t the moment o f ins t+fjntive 
readiness f o r the s u b j e c t i s , then, the f i r s t duty of every 
educator " 7 y 

n a t u r a l l y t h e quest ion a r i s e s can organized education 
make a human being what i t chooses to make himV Jn P l a t o f s 
d i a l o g of Protagoras t h e question i « asked, can v i r tue be 
taught? and S o c r a t e s 1 nswer is that v i r t u e is knowledge. 
That i s , v i r tue i s consc ious meaning, a f u l l knowledge of 
the consequences o f an a c t i o n , the f u l l apprec ia t i on bf 
things no Lit worth w h i l e , the ra t i ona l c o n t r o l ^ of the s e l f , 
and t v i s is rea l ly* s o c i a l i z e d i n d i v i d u a l . Socrates assumes 
that human nature is the same arid e s s e n t i a l l y good. The 
drunkard, the t h e i f , or any cr iminal or other u n s o c i a l i z e d 
ind iv idua l does wrong because he does not f u l l y r e a l i z e the 
outcome o f h i s a c t i o n . The way to c o r r e c t such wrong doing 
is to t ra in the i n t e l l e c t . The way to reach the w i l l i s by 
persuasion thru educat ion . The universa l p r i n c i p l e of knowl­
edge make8 i t p o s s i b l e to p r e d i c t in some measure what a man 
w i l l become. ^ductMon according to th i s doc t r ine would hcive 
a l a r g e c o n t r o l ofl|Khe i n d i v i d u a l . 

And the r e s u l t s gained from the modern methods o f t r e a t ­
ment o f cr iminals and persons in reform i n s t i t u t i o n s seem 
to c o r robora te th i s d o c t r i n e ^ v i r tue i s knowledge. "The 
re cords o f c h a r i t a b l e i n s t i t u t i o n s show that about e i g h t y -
f i v e percent o f the ch i ldren o f paupers and cr iminals who 
are p laced in good homes at an ear ly age become good 
c i t i z e n s f , ? in a report l a t e l y made concerning of fenders in 
reform i n s t i t u t i o n s i t was s tated that on ly twenty per cent 



were regarded as ho e l e s s and these were l a r g e l y abnormal 
e i t h e r m e n t a l l y or p h y s i c a l l y . 

This d o c t r i n e o f knowledge f i n ds buhstantic*tion in 
modern p s y c h o l o g y . S^ch w r i t e r s as James, Angeij. and J. 
iAark Baldwin have emphasized i t s t r o n g i / y . i t goes by the 
name o f the ideO-moter t h e o r y , ^nd according to i t a l l 
ideas tend to get expressed in a c t i o n . V o l i t i o n is ec.u<l to 
a t t e n t i o n . To attend at a l l , i s already to begin t v e a c t . 
" A l l s t a t e s o f mind, even mere thots and f e e l i n g s are motor 
in t h e i r consequences" 7 . 6 "Al l mental s t a t e s are fo l l owed fey 
a c t i v i t y o f some s o r t ? " "Al l con?;ciousne^s is c o n a t i v e . 
T^e r-.b': u.-.stior ir^why an idea shoulr^ i &il even to produce 
nove-jent, c.nd we a n t i c i p a t e our d i s c u s s i o n so fa r as to 3 a y 
f o r t h w i t h that such f a i l u r e i s due simply ann s o l e i y to the 
i n h i b i t i n r e f f e c t o f some o ther s ensa t i ona l or ideat iona l 
^rocess which i s a l s o s t r u g g l i n g f o r motor express ion ! ? " 

"This a s s e r t i o n f i n d s i n t e r e s t i n g conf i rmat ion in the 
d i s p o s i t i o n o f many c h i l d r e n t o think out l o u d . The absence 
of i n h i b i t i n g ideas r e s u l t in the express :ve movements of 
e n u n c i a t i o n . 'i^usc^yt reading 1 dependts upon the same 
p r i n c i p l e . I f one th ink i n t e n t l y of a hidden o b j e c t i t is^, 
p r a c t i c a l l y i m p o s s i b l e to avo id making movements toward i t . " 

Hot a l l ideas do g e t expressed because the more v i v i d 
onea crowd out the l e s s v i v i d o n e s . This i s the t e a c h e r ' s 
o p p o r t u n i t y to get the ideas expressed in the c h i l d f s l i f e 
which she wants to implant . T^e d o c t r i n e o f s u b s t i t u t i o n in 
the moral l i f e becomes s i g n i f i c a n t because i t i s l a r g e l y a 
case o f the s e l e c t i o n of the p r o p e r s t i m u l i that are to 
act on the i n d i v i d u a l . 

We have seen how P l a t o took account o f the psycho logy of 
spgpes t i on in h i s censorsh ip o f the p o e t r y and art and in 
c r e a t i n g the proper t a s t e amoving p e o p l e . The subconsc ious 
l i f e o f the i n d i v i d u a l i s now recogn ized as playing a l a r g e 
part in the s o c i a l i z a t i o n of the individual. Yhls principle 
has in f luenced markedly the prominence o f a r t in our s choo l s cjnd in our c i v i c l i f e . I t has in f luenced t'-e emphasis upon 
a e s t h e t i c c u l t u r e everywhere. JP The q u a n t i t i v e standard of 
Socrates as represented in the Protogoras i s inva luable 
in p r e s e r v i n g u n i f o r m i t y . But another p a r t o f the P r o t o g ­
oras emphasizes the q u a l i t a t i v e standard o f v i r t u e s . Call^clea 

f n the Sorg ias emphasizes the sisme. In t h i s p o i n t the 
r o t o c o r a s a n t i c i p a t e s P l a t o in the R e p u b l i c . The q u a l i t a t ­

ive standard is a lso e s s e n t i a l f o r p r o g r e s s . Neither a l t i t u d e 
can be ignored in the s o c i a l i z a t i o n o f the i n d i v i d u a l . 

Plato in his d i v i s i o n o f i n d i v i d u a l s i n t o c l a s s e s upon 
th* basis o f merit and c a p a c i t y has se t a fundamental 
pritiedpls to be recognized in our present system of education 
QpNft, Of the schools o f Michigan has p r a c t i c a l l y adopted h i s 
m M * ^ m o d i f i e d form- I t is as e s s e n t i a l in the freshman 
^pifcssas of c o l l e g e s and u n i v e r s i t i e s to determine what 
fcaVsons are able to pass on as i t is to determine whether 
they pass at a i l . in high s c h o o l s we arc r e c o g n i z i n g that 
each i n d i v i d u a l should be al lowed to express h i s h i g h e s t 



i n d i v i d u a l i t y and that as P lato f e i t , i t i s a crime not to 
a l low each ind iv idua l to become a l l that he is capable of 
becoming. 

Comperz in d i scuss ing the republ i c s a y s : "Although th is 
scheme may s t r i k e us as being conceived in a somewhat 
mandarin- l ike s ' i r i t , two po ints about i t should not be 
forgotten, which d i s t ingu ish i t to i t s advantage from modern 
systems of State Education. A l l c o n s t r a i n t , everything that 
makes l earn ing a task and a burden rather than a d e l i g h t f u l 
e x e r c i s e o f natural power i s repugnant to P l a t o ; he would 
knock at the door as i t were of every slumbering f a c u l t y 
of every indiv idual in order to rouse i t to a c t i o n 1 1 ? 0 

, fx,or does the i d e a l i s t ever f o r g e t the body and i t s 
demands. Bes ides the cont inual a l ternat ion of p r a c t i c a l 
and t h e o r e t i c a l or m i l i t a r y and c i v i l o c c j p a t i o n s , the 
uninterrupted p r a c t i c e of gymnastic is designed to keep 
the body no l e s s f resh and e f f i c i e n t than the s o u l , and 
guard against the one k»/*d of ' l imping 1 one-s idedness as 
much as against the o ther . The sal low-cheeked, narrow-chest ­
ed book-worm w^s a3 I i t t i e P l a t o 1 s taste as to G o e t h e ' s . " * * 

in elementary education the kindergarten is the 
organized i n s t i t u t i o n ^ t h e p lay of c h i l d r e n . This i s the 
main i n s t i t u t i o n f o r s o c i a l i z i n g the c h i l d . In i t the s t o r y , 
the song and the whoie body of the c h i l d ' s i n t e r e s t s ge t ' 
e x p r e s s i o n . J l a t o held that p lay shows us the natural bent . 
" I t preserves the i n d i v i d u a l i t y of the p u p i l " ^ sa.ys Home . 
" a l a s t s e r v i c e o f t v e impulse of p lay in the schoo l i s 
that of s o c i a l i z i n g the i n d i v i d u a l , developing d i s i n t e r e s t e d ­
ness thru the performance of soraethjng f o r i t s own sake, and 
c u l t i v a t i n g moral p e r s o n a l i t y in garrios that at any rate 
must be played f a i r " . And. as J'roebel held the plays of 
k indergarten are great developers of the community sense. 

The method of imitat ion in learning is int imate ly 
re la ted to the in f luence and persona l i t y of the teacher in 
both elementary and "High s c h o o l s . Organic ftifcH at ion begins 
ear ly an the f i r s t few months o f the c h i l d ' s l i f e . Causelous 
imi tat ion i s very prominent up unt i l twelve years of age and 
p r a c t i c a l l y i t i s never absent in an i n d i v i d u a l ' s exper i ence , 
l i s s lanner : :n >>er book on "The Chi ld" has said that at 

three years f i v e percent of the chi ld l i m i t a t i o n s are of 
animals and at seven y e a r s , ten per cent. At three years 
ten percent of imi tat ions are of other c h i l d r e n , and at 
seven y e a r s , ten p^r cent ; while at three y e a r s , eighty-
f ive percent are o f a d u l t s , and at seven years, eighty 
percent are of a d u l t s . 

The ado lescent ch i ld is easily interested in the 
social l i f e of groups and t h e i r correspondent a c t i v i t i e s . 
The social sciences there fore ought to have a particularly 
prominent p l a c e in our secondary school curricula. H J 8jj°ry> 
p o l i t i c a l echonomy, and el imentary sociology are adapted to 
furnishing the ado lescent m«ny of t*e *J i r f h i s "lit*. 
for in this time of comparative social chaos in n i s x 
alanual training, too, has a s o c i a l i z i n g influence. 



I s i s sa id that e ighty -seven percent of the sedret 
s o c i e t i e s of boys are organized from ten. to f i f t e e n years 
o f age . Here a need i s obvious f o r organizat ion of sui table 
s o c i e t i e s . r^he s o c i a l nature is c l e a r l y p r e s e n t . I t is not 
a quest ion o f disbanding organized s o c i e t i e s of";merely 
l e g i s l a t i n g against them thru s t a t e laws . I t i s rather a 
quest ion o f s u b s t i t u t i n g the most d e s i r a b l e and h e l p f u l 
l i t e r a r y , musical and s o c a i l c lubs in any community. 

The s o c i a l i z i n g o f the ind iv idua l i s a l i f e p r o c e s s . 
I t i s a continued adjustment to new c o n d i t i o n s . I t i s 
f i t t i n g an i n d i v i d u a l , thru the proper guidance of i n s t i n c t s , 
present in h i s immaturity* f o r r a t i o n a l s e r v i c e and c o n t r o l 
in any community at any t l j »e . "The s o c i a l aim of education 
i s then preparat ion f o r s o c i a l e f f i c i e n c y . " I n the f i r s t 
p lace &*id mainly educat ion may aid in a c c e l e r a t i n g s o c i a l 
p r o g r e s s by a more sonsc ious attempt to br ing about the 
s o c i a l i z a t i o n o f ind iv iduals 7 . " "The s o c i a l aim in education 
i s the constant increase o f s o c i a l e f f i c i e n c y at such a rate 
as w i l l produce the maximum development p o s s i b l e to the 
s choo l per iod ' . ' w E d u c a t i o n i s " , says Dewey in h i s unpublish­
ed l e c t u r e s , " d e f i n e d as the process of the recons t ruc t i on or 
r e c o n s t i t u t i o n o f exper ience g iv ing i t a more s o c i a l i z e d 
va luethru the medium o f increased ind iv idua l e f f i c i e n c y . n 

Brown s a y s , "The i d e a l l y e f f i c i e n t man—philosopher, 
p o e t , a r t i s t ? s tatesman t seer c o n t r i b u t e s ideas and i d e a l s 
which serve to guide ana i n s p i r e a r i s i n g r a c e . The p r a c t i c ­
a l l y e f f i c i e n t man--day l a b o r e r , a r t i s a n , tradesman, inventor 
p r o f e s s i o n a l l e a d e r — c o n t r i b u t e s to the mater ia l wel fare of 
h i s f e l l o w men, o f t en r e l e a s i n g nervous energy f o r use in some 
other p l a c e . I t i s vain to speculate upon which i s the 
h igher or more honorab le . Both are necessary and from the 
s tandpo int o f p o l i t i c a l and s o c i a l advancement the measure 
o f e f f e c i e n c y i s a l s o the measure o f hogor due the worker-
Consequently i t i s we l l that in the h igh s c h o o l s both 
c u l t u r a l and p r a c t i c a l s u b j e c t s should be taught and they 
should be taught not in separate schoo ls but t o g e t h e r , in 
order that the i d e a l i s t may "at l e a s t gain a wholesome 

r e s p e c t f o r the p r a c t i c a l , and the p r a c t i c a l mind catch 
something o f the idea l i sm o f i t s ne ighbor . ? ' 




