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Abstract

This project, completed for Golden International English (GIE) in Hangzhou,
China, developed methods to assess the English proficiency of Chinese white-collar
workers, as well as recommend effective English as a Foreign Language pedagogies.
Through a survey, interviews, direct observations, and a literature review we were able
to identify best practice pedagogical methods for GIE to implement as well as develop
an online test for assessing English proficiency. We recommended uses for the test and

changes that are needed in GIE’s teaching guide.
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Executive Summary

In the last two decades, the need for English language skills in the international
business community has grown considerably (Evans, 2013). More and more companies
are mandating English be used as the common corporate language in an effort to
increase international operations performance (Neeley, 2012). Among those adopting
English are several major Chinese companies. To develop language ability on such a
large scale these companies are relying on the commercial teaching sector to quickly
and cost effectively train employees. In order to do this these companies have
contracted private English language training centers, such as our sponsor company,
Golden International English (GIE).

The goal of this project was to develop an effective tool to measure the English
proficiency of Chinese white-collar workers and recommend pedagogical
improvements to GIE. To accomplish this goal, we adopted the following four
objectives. We identified what types of English learning were most important to
Chinese white-collar workers, determined how to measure their English proficiency,
identified the pedagogical methods used by instructors at GIE, and determined the
most effective pedagogical methods to use to teach English.

Our team found that Chinese white-collar workers are more interested in
learning speaking-listening skills than reading-writing skills, while speaking-listening is
often their weakest skillset. We determined this through literature review and a survey

of 143 current and potential GIE customers.



To assess the proficiency of Chinese white-color workers our team developed a
set of tools for GIE to implement. We created an online proficiency assessment and an
accompanying set of English competency levels. The assessment focuses heavily on
speaking and listening skills due in part to our findings on what Chinese white-collar
workers value in English language learning and also at the request of GIE, whose focus
is on speaking-listening teaching. The assessment and accompanying materials were
also heavily influenced by interviews with the director of Worcester Polytechnic
Institute’s English as a Second Language Department, Billy McGowan, as well as an
extensive review of contemporary, reputable English assessments and rubrics, such as
the English First Business Test and the University of Cambridge Local Examinations
Syndicate (UCLES) business English test. The competency levels we developed
specifically for GIE were based on several reputable, widely used competency level
systems created by the American Council on the Teaching of Foreign Languages
(ACTFL) and the Interagency Language Roundtable (ILR), refined to suit the needs of
GIE’s students.

In our analysis of pedagogies, we determined that there was an inconsistent use
of teaching methods at GIE. Our team identified three best practice pedagogies for
teaching English; asking students direct questions, small group discussions, and
directing conversations to topics that students are interested in. These pedagogies all
share the same goal of encouraging students to practice speaking and listening in class.

After analyzing all relevant data, we formulated several conclusions which we
developed into recommendations that GIE could implement to help improve their

Xi



English teaching. We have determined that the new proficiency assessment is quicker
and easier for GIE to administer than their current tests and produce more precise
results. To maintain accuracy and ease of use we recommend that GIE distribute the
student manual prior to administering the assessment. To grade or modify questions
we recommend that teachers refer to the teacher’s manual. GIE should also contact a
third party web designer to embed the link to the assessment on their website if desired.

We recommend that GIE use students” proficiency assessment results to place
them in general competency levels for the sake of class level placement, and use the
more detailed levels broken down for speaking, reading, writing, and listening as
classroom tools for teachers to show students their level in the specific categories.

We have concluded that GIE’s current curriculum could be refined to better
promote participation in class. To improve this, we recommend to GIE that they
develop new teaching guides, incorporating the best practice pedagogies we identified
in our research. A significant amount of research will be required to do this and, for this
reason, we recommend that GIE seek professional help.

During our literature review we concluded that profit-driven English language
teaching in general tends not to be as comprehensive as academic teaching. While there
are many factors leading to this difference we have discovered that there is no universal
set of standard education requirements meaning that companies cannot be held
accountable for the quality of their education in relation to one another. We recommend
that future researchers who wish to analyze the English language industry in China
focus on this gap.

Xii



1. Introduction

In the last two decades, the need for English language skills in the international
business community has grown considerably (Evans, 2013). Companies hoping to
operate internationally could be required to submit administrative work such as reports
in English to international partners or investors, and many European companies
consistently use English for internal communication. According to Neeley (2012), an
international business communications expert, more and more companies are
mandating English as the common corporate language in an effort to increase
international operations performance.

This push has been particularly evident in China, following the country's
economic globalization effort. China’s international business sector is growing rapidly
as a result of an increase in international trade over the past 20 to 30 years (Backaler,
2015). Many American and British companies have also relocated to China. Both of
these factors have created a need for English language skills among Chinese business
people (Clark, 2012). However, a large percentage of the population struggles with oral-
aural! English skills because China’s education system places a strong emphasis on
reading and writing English skills. As a result, Chinese companies are looking for a way
to improve their employees English language skills, particularly oral aural skills, in an

effort to increase overall productivity.

! For the purpose of this paper “oral” and “aural” share the same definition as “speaking” and “listening’”.
“Oral/aural” is used when the technical meaning is most important while “speaking/listening” is used when
readability of the paper is most important, particularly for non-native readers.



English language training is different than EFL classroom education because it is
generally designed with a specific focus in mind (English First, 2017). For example,
large language training companies such as English First and Language Training
Company (LTC) offer English language training courses for either business English, or
to prepare for English proficiency exams such as the IELTS (Language Training Co.,
2017). Other English language training companies, such as Cactus and ILS English, only
offer business English courses (Cactus, 2017). These language training companies have
identified business people as having the largest need for English proficiency as well as
the fact that companies are willing to pay the tuition to have their employees learn to
speak better English.

Research on how to achieve English proficiency in China has so far primarily
focused on the demographic of university students and how English proficiency
correlates to academic success (Ferris, 1996; Hu, 2008; Wei, 2013). Less research, has
been done with a focus on the English needs of business people in China and effective
methods of testing their English proficiency, specifically their oral-aural proficiency.
Chinese companies are struggling to build English proficient workforces (Clark, 2012).
This has caused growth in the private English training market and many companies,
such as GIE, now need to identify effective methods to teach and accurately test these
workers.

The goal of this project was to develop an effective tool to measure the English
proficiency of Chinese white-collar workers and recommend pedagogical changes to
our sponsor company, Golden International English (GIE). To accomplish this goal, we

2



adopted the following four objectives. We identified what types of English learning
were most important to Chinese white-collar workers by surveying current and
potential customers of GIE. We determined how to measure the English proficiency of
Chinese white-collar workers through literature review. We identified the pedagogical
methods used by instructors at GIE by observing classes and interviewing instructors.
Finally, our team identified the most effective pedagogical methods to teach English to
GIE customers through literature review, class observations, interviews with teachers,

and interviewing the ESL director at WPI, Billy McGowan.



2. Background

In this chapter we describe how English has become the international language
of business and what that means for business people. We also examine the pedagogy
and curriculum of English as a foreign language education in the past as well as
currently, with a particular focus on oral-aural English proficiency. We discuss English
language training strategies for foreign companies, including for specific industries, and
what benefits and costs companies may need to consider if trying to implement English

language training.

2.1 English: The Business Lingua Franca

Around the time of World War Two, English was just beginning to earn the title
of diplomatic lingua franca, with the English writing of the Treaty of Versailles (The
Paris Peace Conference, 2015). However, its use for international communication has
much deeper roots, dating back to at least the 1700’s (Bolton & Kachru, 2006). Kingsley
Bolton and Braj Kachru explained that the spread of English can be divided into three
concentric circles. The first circle contains countries in which English has been the
dominant language since the beginning; here English is considered a native language
(referred to as ENL). The second circle represents a historical expansion of the language.
English in these countries comes from colonialism for the most part. Here, native
languages still remain popular, but with the addition of English as a second language

(ESL). The third circle is a result of the globalization of English. Countries in this circle



do not have a history of native English speakers taking over, but rather they have
adopted the language due to its international popularity and usefulness. The speaking
of English in these areas is known as English as a foreign language (EFL).

The growth in ESL and EFL speakers in recent years has far surpassed the
growth of ENL speakers (Pennycook, 2017). In fact, as of this year, the roughly 370
million native speakers of English only account for about one third of the world’s entire
English speaking population. Because of the international popularity of English, it is not
surprising that it is the primary language used in business communication. Some
international companies have taken this even further, using English as their internal
language of operation. This allows them to hire employees from all around the world,

but it disallows local applicants who are not proficient in English.



2.1.1 The Language of Trade

Due to advances in technology over the last few decades, companies have been
able to conduct business around the world in ways that have never before been viable.
According to the World Trade Organization, global trade steadily increased from 1967
to 2008, raising from 24.5% of the world’s GDP to roughly 60.9%, as seen below in

Figure 2.1 (The World Bank, 2016).

Trade (% of GDP)

World Bank national accounts data, and OECD Mational Accounts data files.
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Figure 2.1 Trade (% of World GDP)



This rise in international trade indicates an increase in communication among
international markets. As English has become the lingua franca of business, English
proficiency among white-collar workers has become necessary to facilitate much of this
international trade (Kankaanranta & Lu, 2013).

English is not only a useful tool for communication between native English
speakers and foreign speakers; knowing EFL also allows many non-native speakers
with different native tongues to communicate with one another (Du-Babcock, 2009). For
example, when a Chinese company does business with a Finnish company, instead of
one company staffing a translator specifically for the other’s business, both companies
will have English proficient employees (Kankaanranta & Lu, 2013). This is
advantageous for both parties in an EFL environment because the same employees who
were able to communicate with a Finnish or a Chinese colleague will also be able to talk

to business people from any other country in the world (Evans, 2013).

2.1.2 English in the Workplace

Even if an employee does not directly contact foreign representatives, English
proficiency can impact productivity. Nearly 1.75 billion people have some sort of
English knowledge and the vast majority of scientific journals are written in English
(Neeley, 2012). In fact, authors are more likely to write a journal article in English than
in their native tongue (Weijen, 2012). Also, if a company does business with foreign
companies, it is likely that English paperwork will be used in their transactions (Neeley,

2012). This is one of the many reasons why English-speaking employees are sought



after by Chinese companies. Chinese workers are well aware of this fact and out of 2,034
workers surveyed in 2015 by 51job.com, nearly 84% believed that promotions were

associated with better English skills (Zhou, S, 2015).

Percentage of employees
who said they use English at work

78.9% 4?.3%' 42.5%’ 40.5%'

multinational State-owned private civil servants
companies enterprises companies in gwslrjnmnt
5
Situations in which survey
respondents need English
71.6% 50. 4%’ 32% ' 28.5% .
e-mail, drafting p business  communication
phone calls, or repn discussions with colleagues
conferences
Saunce: Bljobueom SHAMNG CHEMGL IANG # CHINA DAILY

Figure 2.2 51job.com Results



The full results of the survey can be found above in Figure 2.2. The reason why
many companies prefer English speaking employees over non English speaking
employees is because an English fluent employee is more flexible, and therefore the
tasks they are assigned do not need to be filtered based on their language capabilities or

on the availability of a translator.

2.2 Pedagogical Approaches to EFL Globally

As the emerging language of international business, English has been taught in a
variety of ways to non-native speakers all over the world. Some of these teaching
methods have been extremely successful, while others have not. The following section
discusses pedagogical approaches to English teaching in the United States as well as

East Asian countries, such as South Korea and Japan.

2.2.1 Pedagogical Approaches to ESL in the United States
From the end of the 19th century until the late 1940s, ESL education in the United
States consisted primarily of rote memorization of vocabulary and grammatical features
(Taber, 2006). Classwork in these situations involved fill-in-the-blank worksheets,
vocabulary memorization drills, reading and writing in English, translation of texts, and
the like. Teaching methods such as these are commonly found in EFL classes across the
world. Students in these classes tend to develop good reading and writing skills but

tend to be lacking in their ability to speak and understand English.



The next pedagogical trend to achieve popularity was the Audiolingual Method
(Taber, 2006). Using this method, classes would consist of ten-minute drills interspersed
with reading and memorization activities. Vocabulary would be introduced to students
through context. The Audiolingual Method, like the methods used before it, made
heavy use of rote memorization and tended to focus on the more surface-level aspects
of language, such as basic vocabulary and pronunciation.

Over the course of the twentieth century, a gradual shift away from rote
memorization occurred, and many methods were created that completely eschewed
rote learning methods (Taber, 2006). Many of these methods involved classes that
consisted solely of conversation between teacher and students, and these methods were
found to be largely ineffectual. For example, the Audiolingual method primarily
focused on conversation between students and teachers in the target language.
However, this limits students” development of skills such as writing and reading.

Today, ESL is most often taught in an eclectic manner, pulling from many
different schools of thought (Taber, 2006). Vocabulary and grammar memorization,
conversation, composition, and reading comprehension are all emphasized as being
proficient in each of these areas is necessary to be proficient in English in general.

As far as implementing the teaching of ESL, in primary school education there
are three main models used: the pull-out model, the co-teaching model, and the
inclusion model (Mamantov, 2013). In the pull-out model, students are pulled out of
regular class for a short period of time every day in order to be taught English by an
ESL teacher. Out of the three methods, it is the least effective (as students often miss out

10



on important information in other subjects which may or may not be taught in English),
but it is the easiest to carry out. In the co-teaching model, an ESL teacher is present in a
regular class setting. This teacher helps the students in the class who are learning
English by assisting with vocabulary and readings. This model can work very well
when the ESL teacher and the primary teacher of the class work well together. The third
method which has been developed more recently is known as the inclusion model, it
involves teachers who are trained to teach ESL while teaching a regular class. As they
are trained in ESL pedagogical techniques, they can help the students in the class who
are learning English. An advantage to this model is that there is no disconnect at any
level. It is the same teacher teaching everything. A downside is that the requirements
placed on potential teachers for enacting this model are so time-consuming that
applications of the model are rare. Each pedagogical approach has its advantages and
disadvantages; it is up to the teacher to determine which one or mix of them will result

in the most effective teaching of the student.

2.2.2 Pedagogical Approaches to Successful EFL programs

in East Asian Countries

East Asian countries such as Japan and South Korea both have well established
and successful methods of teaching English (Fujimoto-Adamson, 2006). Starting as early
as 1871, when the Japanese Ministry of Education was founded, the government began
investing in English language education. This was originally accomplished by sending

students to study in America and the United Kingdom. Soon after that Kaisei School,

11



which is now Tokyo University, adopted an English immersion methodology in which
all classes were taught in English. Between the Meiji Era (~1868) and World War Two
(1945) English language education in Japan plummeted. However, in the years after
World War Two, businesses pushed for increased English education, which resulted in
the Society for Testing English Proficiency Test (STEP) in 1963 followed by the Test of
English for International Communication (TOEIC) in 1979. Both of these tests existed as
employment metrics for the private sector, rather than as a part of the nation-wide
curriculum. However, in 1989 the Japanese Ministry of Education mandated oral
communication lessons in the senior high school syllabi. The Japanese government has
continued to focus their curriculum on oral applications, and by 2006 they had
designated more than one hundred schools as super English high schools, which have
returned to using the method of English immersion or English-medium instruction for
all courses. This has been extremely successful and has led to impressive levels of
bilingualism in Japan.

Although it does not date as far back, South Korea also has a well-established
English language curriculum and teaching approach (Jung and Norton, 2002). Since
1945 English language education has been required for grades seven through nine in
South Korea. Originally these courses only focused on grammar and reading for the
purpose of pursuing higher education. However, after decades of criticism, in 1994 the
South Korean government acknowledged that the English language curriculum did not
focus nearly enough on oral English proficiency. As a result, a new elementary school
English program was developed to focus more on oral communication from a younger
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age. The curriculum states that in grade three, the first year of the program, students
only study English through listening and speaking activities. The following year, the
alphabet is introduced, but written English still only makes up ten percent of the
curriculum in grade four. In grades five and six there is more of a focus on reading and
writing, but it is still only used as a supplement to spoken English. The new program
also included many changes to teaching methodology led by government funded
teacher training and multimedia systems. Teachers are taught to encourage interactive
learning and the development of more natural oral skills through the use of activities,
games, and art. In the higher grade levels textbooks are provided which include digital
recordings of native speakers so that students can incorporate aural learning into their
reading and writing activities.

Both of these East Asian countries have had long-standing English language
curricula and teaching methods; however, over the years they have both come to the
same conclusion about the most effective method (Jung & Norton, 2002). Japan and
South Korea focus their English language curricula on oral communication skills and
the ability to communicate effectively in English on a regular basis. Students achieve
this fluency, since they are not allowed to speak their native languages in the EFL

classrooms.
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2.3 English Language Education in China

In order to teach English to Chinese white-collar workers, it is important to
identify their prior English education in school. Chinese white-collar workers have
varying levels of education, so it is crucial to know what level of English language
education the average Chinese person has received upon graduating secondary school

as well as upon earning a bachelor’s degree.

2.3.1 A History of English Education in China

English education may be thoroughly prevalent in China today, but it was not
always this way (Qi, 2013). From 1949 on, following the founding of the People’s
Republic of China, the most common foreign language taught in schools was Russian.
At this time, English was seen by the Chinese as a bourgeoisie language (Fu, 2007). In
1959, however, the Chinese Ministry of Education (MOE) developed new foreign
language curricula for certain secondary schools (Qi, 2013). One third of these schools
would teach Russian while the other two thirds would teach English or some other
foreign language. In 1966, due to the advent of the Cultural Revolution, much less
emphasis was put on education in general, as large portions of the student and teacher
populations of China were corralled to the countryside to be re-educated by the
Communist Party. An emblematic slogan that arose in 1967 was “A\%% ABC, JEHET- 4y

,” This translates to “Revolution can be made without learning ABCs” (p. 251).
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After China joined the United Nations in 1971, and Richard Nixon famously
visited China in 1972, China’s view of the West changed as a whole (Qi, 2013). Around
the same time, the Beijing Foreign Language Institute began recruiting many more
students than it had been, English education being the primary reason for recruitment.
In 1979, the MOE announced more support for English education at primary and
secondary school levels. As a result, English would finally be solidified as the primary
foreign language taught in China. Perhaps the most important development in English
education in China came in 2001, when the MOE made English education in primary
schools mandatory. Currently, English is by far the most common foreign language

taught in Chinese universities.

2.3.2 English Language Education Through Secondary
School

China’s nationwide English curriculum begins in primary school and continues
all the way through secondary school (OECD, 2016). According to the Chinese Ministry
of Education (MOE), Chinese primary school starts in grade one, when students are six
years old. The students” education continues through grade twelve in senior secondary
school when students are seventeen years old. According to Hu and Baumann (2014)
the English education curriculum was established in 2001. It required that English be
taught starting as early as grade three; however, some schools with the resources to do
so, started as early as Kindergarten. In 2011, the MOE made English a mandatory

subject for grades three through nine and also established the National English
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Curriculum Standards (NECS). The NECS set nine levels of English skill requirements
to be met from grades three through twelve.

Level one status should be achieved by the end of grade four. It requires that
students are able to “identify words based on pictures, read words and phrases, and
read simple stories with the aid of illustrations” (Hu & Baumann, 2014, p.29). Gill (2016)
found that the MOE requires students in grades three and four to have English class for
two hours a week, broken up into multiple thirty to forty minute sessions. This
structure ensures that students will be able to attain level one status in the appropriate
amount of time.

Under the NECS, by grade six, level two English skill must be achieved (Hu &
Baumann, 2014). Level two covers significantly more material than level one, but in the
same time frame. Among other things, a student with level two status is defined as
being able to “read words based on phonics rules, read and understand simple
directions in textbooks, understand simple messages on greeting cards, and accurately
read short stories and passages aloud...” (p.29). Since they are covering more material,
students are required to have four hours of English class a week, and they may not
graduate primary school until they meet level two requirements (Gill, 2016).

Junior secondary school begins in grade seven and, unlike in primary school, it
only allows students a year to reach the next level (Hu & Baumann, 2014). Students now
have to be able to not only read texts aloud accurately, but also grasp the main ideas in
these texts in order to reach level three. They are also expected to read over forty
thousand words of text outside of class over the course of the year.
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Similar to grade seven, in grade eight, students once again only have one year to
reach the next level (Hu & Baumann, 2014). In order to reach level four, students have
to be able to read fluently, infer word meanings from context clues, and use an English-
Chinese dictionary to assist with reading comprehension. By the end of grade eight,
students should have read more than one-hundred thousand words in their textbooks
outside of class.

Grade nine is the last year of junior secondary school, and in order to graduate,
students must reach level five (Hu & Baumann, 2014). Level five requires a thorough
understanding of text-based reading and the ability to understand plot themes as well
as predict possible outcomes in English. Students should also be able to use an English
dictionary for reference and have read over one-hundred fifty thousand words in extra-
curricular reading by the time they graduate.

Senior secondary school covers levels six through nine, but only level seven
status is needed in order to graduate (Gill, 2016). Levels six and seven are taught using
a course called Basic Comprehensive English. It is made up of five modules that satisfy
all the requirements of levels six and seven, such as the study of English poetry and
classics, as well as reading three-hundred sixty thousand words outside of class (Hu &
Baumann, 2014).

Students who hope to attend university must complete level eight, which is
covered in modules six through eight of the Advanced Comprehensive English course
(Gill, 2016). Level nine is usually only attained by students who hope to major in
English or go to a foreign school. The requirements for the final level are covered in
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modules nine through eleven. Some of the requirements for levels eight and nine
include being able to read English newspapers and magazines as well as conducting
and understanding research in English (Hu & Baumann, 2014). Regardless of whether
they have completed level eight or level nine of the NECS, all students who wish to
attend university must take the National College Entrance Examination, which includes
an English portion called the Matriculation English Test (Gill, 2016). This information
provides a detailed look at the English education curriculum in China and defines the
level of English language skills a Chinese white-collar worker who chose not to pursue

a Bachelor’s degree should have.

2.3.3 English Language Education Upon Earning a

Bachelor’s Degree

While basic English skills are taught through secondary school in China, all
Chinese universities require at least one year of English language study (China
Scholarship Council, 2012). Some universities, such as Xiamen University, offer English
medium programs. These programs are in fields such as economics and medicine, but
they are taught entirely in English, using English textbooks. Although these programs
are highly competitive, they are not the norm in China and do not exist at many
universities.

In 2007, China developed the College English Curriculum Requirements (CECR)
as a means to standardize the English education of university students (Gill, 2016). For

non-English majors the CECR requires that English language courses must make up ten

18



percent of an undergraduate's credits in order for them to graduate. There are three
levels of English language study defined by the CECR: basic, intermediate, and high
(Gao, 2013). Each one of these sections focuses specifically on listening, speaking,
reading, writing, translating, and vocabulary. The three levels vary in their level of
intensity and are also of variable duration. The high level study can be completed in one
year, intermediate in one and a half years, and basic in two years (Gill, 2016). Although
the duration of these different levels of study may seem counterintuitive, it is because
the high level is much more intensive and meets more frequently than the other two. In
order for all non-English majors to graduate, they must pass the College English Test
Four (CET-4) (Cheng and Zheng, 2008). The CET-4 is comprised of listening, reading,
writing, translation, and fill in the blank sections. There is a more advanced version of
the test also offered called the CET-6, the purpose of which is often to enable students to
receive a higher-paying job or to get admitted into a graduate program (Gill, 2016). For
those who score above 80% on the CET-4 or above 75% on the CET-6, there is a CET oral
test offered, called the CET Spoken English Test (Cheng and Zheng, 2008).

For English majors, the CECR mandates that the curriculum be broken up into
two stages (Gill, 2016). Stage one covers bands one through four and stage two covers
the more advanced bands of one through five. These bands are similar to the levels of
English curriculum used in primary through secondary school. They are extremely
intensive and students have twenty hours of class a week, consisting of reading,
listening, speaking, and translation practice. After two years, students are required to
take the Test for English Majors 4 in order to graduate (TEM-4). Upon passing this test,
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students go on to take courses in English poetry, drama, and literature for the
remainder of their undergraduate study. There is a more advanced test called the TEM-
8, but it is optional and usually taken with the purpose of seeking a job requiring

proficient English skills or graduate school, similar to the CET-6 (Jin & Fan, 2011).

2.4 Pedagogical Approaches to EFL in China

Pedagogical approaches to teaching English have changed greatly over time in
China (Qi, 2013). For many years English was not taught at all in China, but as of late,
the number of English speakers in China has grown exponentially. This has led to the
Chinese experimenting with many different types of pedagogy; including learning
English along with another topic to increase retention. This has resulted in an explosion

in bilingual and English-medium programs in universities all over China.

2.4.1 Teaching English for Specific Purposes

In 1998, the Ministry of Education (MOE) of the People's Republic of China
released a decree entitled “The Proposals on Reforming Education for English Majors to
Meet the Demands From the 21st Century” (Fu, 2007). This document stressed the
importance of learning English in tandem with another specialized topic. This caused a
change in tertiary-level English education. It shifted the focus away from English

majors and placed more importance on learning English alongside business, economics,
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law, and other subjects. This method of focused English teaching is known as English
for specific purposes (ESP).

In a 2005 questionnaire answered by 127 senior students in the English
department at a Chinese university, 89% of respondents said that they had taken an
English course because they felt they would need English skills upon entering the
workforce (Fu, 2007). When asked which type of writing they most wanted to learn,
74% answered business writing. Currently, business-based English is the fastest
growing category of ESP education (Zhu, Peng, Zhang, & Yi, 2011). ESP is a very
important method for teaching English because it only focuses on subject matter that is

relevant to students” majors.

2.4.2 EFL Teaching Methods Employed in China

Generally, a business English curriculum starts with a heavy focus on English
itself (Zhu et al., 2011). Over the course of a college career, this focus shifts more
towards business education. By the time students participating in this program get their
degrees, the ratio of classes over the course of the four years has generally averaged out
to about 3 business courses for every 7 English courses.

Some ESP curricula are taught in a bilingual manner, with most of the classes
being taught in English while Chinese is used to explain difficult concepts (Zhu et al.,
2011). However, more and more classes are shifting towards an English-only method of

teaching.
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The most common test used to determine the English proficiency of Chinese
university students is the College English Test, which was mentioned earlier (Zhu et al.,
2011). The College English Test also has an oral section administered two times a year,
however, only students that score above a 550 on section four or 485 on section six are
eligible for this portion of the exam. Recently, many business-based ESP courses have
used the China Business English Certification Test, a test created by the China
Association of International Trade, as a secondary means of gauging students” English

levels.

2.4.3 Common Hurdles in Chinese EFL Education

Pronunciation of phonemes is not the only stumbling block faced by Chinese
students when learning English (Wei, 2013). A survey conducted by Wei and Zhang
(2013), on 90 non-English majors taking an English class at a university, found that 94 %
of these students attributed difficulty in learning English to perceived differences in
Eastern and Western modes of thought. Fifty-three percent of these students believe
that this is the biggest hurdle to overcome in learning English for Chinese students.
Another obstacle is students’ belief that their English grammar skills are affected by the
translation process that goes on in their brains. They find it hard to get past the

differences between English and Chinese sentence structures.
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2.5 EFL Oral-Aural Pedagogy

Speaking and listening comprehension are most important when learning
English and can also be the most difficult to learn (Liu, 2013). Furthermore, oral-aural
English proficiency plays a critical role in business English. However, oral-aural English
is often an afterthought in current EFL teaching models, which put a much greater
emphasis on reading and writing skills (Jung and Norton, 2002). China’s English
pedagogies place more emphasis on reading and writing in college English programs
because these skills are necessary for students to be able to pass the CET-4 and CET-6

(Zhou, 2015).

2.5.1 The History of Aural-Oral Pedagogy

What is considered effective EFL oral pedagogy has changed substantially over
the past decade. Historically, EFL classrooms have been very teacher-centered (Liu,
2013). This is where the teacher controls the discussion in the classroom, which may
include explaining grammar, idioms, memorizing, and reciting. With this teaching
method the students spend less time actually speaking and more time listening to the
teacher lecture, which has proven to be rather ineffective. Furthermore, this teaching
method does not stimulate students” desire to learn the language. According to Liu:

Although some communication seems to be two-way, there is still no inherent
connection in their communication... For example, teachers raise questions
and the students answer them, during which process one says a sentence,
while another says another one. Without interaction and cooperation, oral
communication loses its essence, let alone to be significantly used. (p. 14)
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Alternatively, an EFL classroom can be student-centered in which a teacher will guide
discussion in a classroom; however, the students generate most of the conversations.
This approach leads to a gradual and organic understanding of the language, which the
student is much more likely to retain. This approach is much more effective than the
traditional “script-based dialog” that is commonly found in teacher-centered
classrooms (Herazo Rivera, 2010). According to Herazo Rivera, script-based dialog is
rarely representative of authentic oral communication. Thus, it is unlikely to generate
meaningful opportunities for the development of foreign language proficiency.

Another problem frequently found in oral EFL classrooms is student anxiety in
regards to speaking a non-native language in front of a group of other people (Karatas,
Alci, Bademcioglu, & Ergin, 2016). In fact, even students who are usually talkative can
become quite silent in an EFL classroom due to speaking anxiety. Researchers in this
field believe this anxiety stems from incorrect application of a specific pedagogical
method called corrective feedback (Krashen 1982; 1985). There are two forms of
corrective feedback: meaning-focused and form-focused. With meaning-focused
feedback, the teacher corrects students only if they have missed the meaning of a
sentence and have therefore become ineffective at communicating. With form-focused
corrective feedback, a teacher will correct students whenever they make a mistake in
regard to things such as vocabulary, grammar or pronunciation.

The anxiety is lessened in a student-centered classroom since students will
typically work in smaller groups and will receive meaning-based corrective feedback
from other students and teachers (Zhang & Rahimi, 2014). This is in contrast to a
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traditional oral EFL classroom where students will need to recite a sentence or converse
with the teacher in front of a classroom and receive immediate corrective feedback if
they make a mistake. Students who suffer from anxiety are less likely to develop their
English language skills (Krashen, 1982). Understanding the obstacles students face
when trying to achieve oral EFL proficiency, allows teachers to more effectively help
students learn how to communicate in English.

Listening pedagogy has historically been overlooked despite the importance of
listening skills when learning a language (Janusik, 2010). It was not until the 1980s that
educators began giving more thought to the importance of teaching listening
comprehension skills. In the 1990s and into the 2000s, teachers have been incorporating
more technology into how they have taught listening skills. One method used is called
extended listening (Siegel, 2011). Using this method, teachers will play audio recordings
of the students’ target language, and the students are then tested on their
comprehension of the audio. Teachers then give students feedback on how accurately
they were able to obtain information from the audio recordings. If the language being
taught is the teacher’s native language, their tips will be invaluable, as they will
naturally be very adept at listening to and comprehending the language. Unfortunately,
even though many teachers have realized the importance of teaching listening skills, the
research done on the effectiveness of different pedagogies is still anemic (Field, 2010;

Siegel, 2011).
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2.5.2 Specific EFL Oral-Aural Teaching Techniques

While there are many different methods to promote oral-aural learning in the
classroom, the most widely supported pedagogies all focus on students practicing
speaking and listening in class under the teacher’s guidance (Herazo Rivera, 2010). This
can be accomplished by encouraging students to speak their target language in class
and keeping students interested. As mentioned above, one key problem students face in
practicing oral English in the classroom is anxiety related to speaking (Krashen, 1982).
This leads to the direct problem that students do not volunteer to speak in class. One
common method to address this problem is to ask students questions directly
(Counihan, 1998). This method is effective at encouraging all students to speak,
however, this may be stressful to a student with speaking anxiety. Another option is to
encourage students to brainstorm on their own or in small groups prior to a speaking
activity (Cullen, 1998). This serves many purposes, it warms up students, makes the
activity more memorable and reduces anxiety since the students have been given a
chance to prepare for the activity. Within these methods it is also effective for all
students to practice organic interaction in the target language. It is important for the
teacher to take an interest in topics that students bring up and allow the students to
expand upon them. This allows students to practice developing and expressing ideas in
an authentic manner.

Lack of motivation to learn also limits students” progress. One solution is the
inclusion of more interesting information (Liton, 2012). Teaching cultural information in

the EFL classroom brings substance to the discussions and can provide context. In fact,
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students who study more than just the language are more likely to reach a higher level
of language proficiency (Ellis, 1997). Another method to promote student interest and
involvement in class is to teach material that is directly pertinent to the students. This
can be done through the use of authentic scripts and materials in the classroom (Al Azri
& Al-Rachdi, 2014). Including authentic spoken situations make students feel as though
they are progressing in the language rather than studying unrelated material. This helps

to keep morale high and keep students interested.

2.6 Language Competency Levels

Competency levels such as beginner, intermediate, and advanced are used for a
wide variety of training and education systems. These types of competency levels are
especially common for students learning any foreign language (Leyre, 2014). Each
competency level has specific criteria and is sometimes broken down further into
sublevels (ILR, 2017). This ranking method reduces subjectivity when grading
proficiency tests and assessing language skills. In this section we will be discussing the

importance of language competency levels and effective language competency systems.

2.6.1 Purpose of Competency Levels

The primary role of competency levels is to indicate a student’s language ability
(North, 1998). This is in contrast to traditional grades which indicate a student’s success
in learning the language.
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Language competency levels are commonly developed with a behavioral
approach (Bachman, 1991). This approach attempts to represent real life use of the
language, meaning that two people who are at the same level of language competency
will be able to communicate equally with a native speaker. This means, that
competency levels that have been developed well should be able to outline a student’s
actual ability to communicate in the target language.

A key advantage to competency level rankings is that they offer the opportunity
to define a universal set of criteria (North, 1998). This allows for a wide variety of
language students from many different backgrounds to accurately determine how their
skill compares to their peers. This also allows them to track their progress in defined
increments. This can serve as encouragement to students and positively impact student
involvement and their continuation of language studies (Smith, 1971). The accuracy of

the results is dependent on how well the criteria are defined.

2.6.2 Criteria for Competency Levels

Although many government and private organizations have developed their
own language competency levels, two of the most widely used proficiency guidelines
were created by the Foreign Service Institute (FSI) and the American Council on
Teaching Foreign Languages (ACTFL) (ACTFL, 2012; ILR, 2017). After the Korean War
the United States government identified a lack of foreign language preparation as a
serious problem (ILR, 2017). As a result, the government tasked the FSI with creating a

standardized language grading system that was applicable to all languages and civil
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service positions, without delving into pedagogic methods. A first draft was created in
1968 and was later revised in 1985 and coined as the Interagency Language Roundtable
(ILR). Although there are slight variations, every U.S. government agency now uses the
ILR as the standard language proficiency guidelines. In the 1980’s the ACTFL actually
based their very first proficiency guideline off of the ILR competency levels (ACTFL,
2012). Today the ACTFL and the U.S. government work very closely together because
although their proficiency guidelines and competency levels are different, they
complement one another.

The ILR (2017) has six competency levels, zero through five, which can be seen
below in Figure 2.3. Each competency level also has a plus designation that can be
applied when a learner’s proficiency is greater than a certain level, but does not quite
meet the criteria for the next. These competency levels are applied to eight different
categories: reading, speaking, listening, writing, translation, interpretation, intercultural
communication, and audio translation. The same six levels and plus designations are
used for each category, but the criteria differ. Even though the criteria differ, there are

general definitions for each level.

ILR SCALE
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Level zero is defined as having no proficiency, meaning no practical language
ability whatsoever (ILR, 2017). Level zero plus is memorized proficiency, meaning the
learner has memorized words and phrases, but has very little understanding of how to
use them in a sentence or their grammatical requirements.

Level one qualifies as elementary proficiency (ILR, 2017). Learners at this level
will struggle with basic grammar and vocabulary. At level one plus, learners will be
able to guess at unknown vocabulary, but only if highly contextualized.

Level two is limited working proficiency (ILR, 2017). At this level learners’
vocabulary is fairly limited, but they can contextualize and use real world cues in
speech and text. Level two plus learners have a slightly larger vocabulary and can better
understand the main idea of a conversation or text.

Level three is defined as general professional proficiency (ILR, 2017). Learners at
this level can function at the minimum level in a professional work environment. They
can formulate arguments in writing and speech, pick up on subtle hints in conversation,
and read between the lines in text. Level three plus includes a greater knowledge of
cultural references and context.

Level four learners have advanced professional proficiency (ILR, 2017). This
means that they have all the abilities needed to function fully and successfully in a
professional environment. These learners are practically fluent, they have a very large
vocabulary, and understand almost all cultural references. Level four plus learners also
have knowledge of colloquialisms, slang, and idioms, and are nearly equivalent to
native speakers.
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Level five is functionally native proficiency (ILR, 2017). This learner is equivalent
to a well-educated native speaker.

Although the ACTFL's (2012) proficiency guidelines were originally based off
the ILR, there are some differences between the two. The ACTFL’s competency levels
are the following: novice low, novice mid, novice high, intermediate low, intermediate
mid, intermediate high, advanced low, advanced mid, advanced high, superior, and
distinguished. This can be seen below in Figure 2.4. These eleven competency levels are
used for four different categories, speaking, listening, reading, and writing, each with
their own unique criteria. Similar to the ILR, the ACTFL’s competency levels also have

general definitions.
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Figure 2.4 ACTFL Scale

Novice low learners have little to no functional language skills and cannot read, write,
or pronounce intelligible words (ACTFL, 2012). Novice mid learners still have virtually
no language skills and can only communicate minimally using memorized words and
phrases. Novice high learners can function in predictable, non-complicated situations
that refer to topics such as basic items, personal information, and a few limited
activities.

Intermediate low learners can communicate in all predictable and
straightforward situations needed to survive in the foreign country (ACTFL, 2012).

Intermediate mid learners can communicate in an even wider variety of predictable
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situations, but also have the ability to react to different situations and questions and can
reply by creating new responses using what they already know. Intermediate high
learners can speak and write with ease and relay basic information related to school or
work, as well as be easily understood by native speakers.

Advanced low learners can communicate about most topics, but they still have
an audible accent and their grammar is generally poor (ACTFL, 2012). In addition to
being able to communicate about most topics, advanced mid learners can also provide
accounts of past stories and events in a clear and logical manner. Advanced high
learners can overcome any vocabulary limitations through the use of communicative
strategies such as paraphrasing and descriptions.

Superior learners can communicate fluently and do not have a pattern of
consistent errors, but rather make sporadic and rare errors (ACTFL, 2012).
Distinguished learners are completely fluent, but may still possess an accent and lack an

understanding of certain cultural references and norms.

2.7 Successful Corporate English Language
Training in ESL Countries

Since English is decidedly the language of international business, Chinese
corporate English training has seen a sharp increase (Tran and Burman, 2016). Many

companies around the world have seen the need for English proficient employees and
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have employed successful ESL training programs. We will discuss these training

programs and how they have affected the companies that employ them.

2.7.1 Aspects of Corporate English Language Training

There are many companies around the world, especially in China, that are
currently pushing to employ English training for their workers (Tran & Burman, 2016).
Companies that do business with Western countries, where English is a commonly
spoken language, are trending toward this because of the potential increase for
international business. An example of one such company would be Rakuten, Japan’s
largest online marketplace, which mandated in March 2010 that English would be the
company’s official language of business. Companies that fail to create a corporate
English training strategy limit their opportunities for growth in the markets where their
native language is not spoken. This puts themselves at a disadvantage to competitors
that have adopted English-only policies.

The English proficiency needed for international companies differs greatly
among industries. Along with this, certain fields will have vocabulary that is specific to
its industry. This affects the need for English language trainers who are knowledgeable
about both English and a given industry (Tran & Burman, 2016). According to the 2016
English Proficiency Index for Companies report, the global industries with the highest
English proficiency were consulting services, professional services, and engineering
(Education First, 2016). These industries especially have terminology that, when not

understood, can pose a serious performance hindrance.
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It is important however to take into consideration the cost associated with
providing English proficiency training for workers. While there is a clear performance
gain associated with training employees in English, companies also have to decide if the
performance gain is worth the costs associated with this education. For Rakuten, the
corporate English training strategy paid dividends following a growth effort that
resulted in it acquiring PriceMinister.com in France, Buy.com and FreeCause in the U.S,,
Play.com in the UK, Tradoria in Germany, Kobo eBooks in Canada, and helped them
establish joint ventures with major companies in China, Indonesia, Taiwan, Thailand,
and Brazil (Neeley, 2012). According to Neeley, “The benefits of ‘Englishnization,” as
Mikitani [CEO of Rakuten] calls it, are significant; however, relatively few companies
have systematically implemented an English language policy with sustained results” (p.
4). Neeley argues that this is not due to a lack of effectiveness of English knowledge but
due to improper implementation.

According to a research study into the economic returns associated with English
proficiency, in countries in which English is not the first language, English proficiency
is quickly becoming a basic skill needed for the entire workforce. Similarly to how
literacy has been transformed in the last two centuries, from an elite privilege, into a
basic requirement for informed citizenship (Wang, Smyth, & Cheng, 2017). This
solidifies the importance that English proficiency has for the international business

workforce.
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2.8 Summary

Significant research has been conducted on the subject of English needs of

Chinese students, particularly college students. However, very little has been done for

the English needs of Chinese international business people, despite the field's growing

relevance. China has a growing presence in the international business market. This is

requiring more Chinese companies to invoke English language policies for employees,

with a particular emphasis on oral-aural English proficiency. Knowing English can
allow a company to communicate with foreign investors and customers more
effectively. These communication skills are exceedingly necessary for Chinese
companies to perform well on the international market. In the next chapter we will
describe how we carried out research to develop a way to measure the English
proficiency of Chinese white-collar workers, and determine the best pedagogies for

their learning,.
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3. Methodology

The goal of this project was to determine the type of English white-collar
workers need and how to measure their English proficiency in terms of their daily
English usage, reading, writing, and oral-aural abilities, as well as recommending
effective pedagogies for English language teaching. In order to achieve this goal, we
adopted the following objectives. We identified the purposes for learning English of
Chinese white collar workers, identified the pedagogical methods currently used by
GIE instructors, determined how to measure the English proficiency of Chinese white-
collar workers, and determined the most effective pedagogical methods to teach

English.

3.1 Identifying the Different English Needs of
Chinese Business People

A fundamental part of our research focused on determining the different
purposes and amount of English that Chinese business people need. We accomplished
this by conducting a survey of current and potential GIE students and numerous
interviews with instructors and other experts. Surveying provided us with valuable
quantitative data, while interviewing provided us with more qualitative data. By
collecting different types of data we gained a more comprehensive understanding of the

English needs of Chinese business people.
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3.1.1 Survey of Potential and Current Clients’ English Skill

Needs

Before we could measure Chinese white-collar workers” English proficiency, it
was important to determine who we were assessing, their reasons for learning English,
as well as what they wanted to improve upon specifically. To do this the team
developed a survey that was administered prior to the proficiency assessment. Our
team was able to survey 143 current and potential customers, 89 of which were white-
collar workers. Current customers were students we surveyed who came to various
classes at GIE throughout the week and students at various companies, such as Geely
and Sanhua Incorporated. Our sponsor also distributed the survey electronically to
other current students of GIE. Potential customers were randomly surveyed at two
shopping malls close to GIE’s office in addition to our sponsor distributing the survey
to acquaintances of theirs. The survey questionnaire can be found in Appendix E. This
survey allowed us to gather important data about the motivations that workers have for
learning English along with respondents” use of English at work. We used this data in
order to focus assessment questions on areas of English that potential and current
customers wanted to improve, and was also relevant to their daily use of English,
specifically at work. A survey helped us accomplish this because it asked basic
questions, such as the respondent's career and purpose for learning English. This gave
us objective quantitative data, as opposed to the purely qualitative data that one-on-one

interviews with workers would have given us.
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3.2 Identifying the Pedagogical Methods of
Golden International English

The team identified how instructors at Golden International English (GIE) were
teaching, both in a classroom setting and in one-on-one sessions. We used this
information along with background research to help us determine what changes GIE
should make to their pedagogical methods. Our team conducted interviews with
current English instructors at GIE in order to determine the pedagogical methods
employed by them in the one-on-one class environment, since observing a one-on-one
session was not a possibility. The team compared these pedagogical methods to the
ones that we identified while observing workshop classes, which besides company

training, had the most students per class.

3.2.1 Direct Observation of Golden International English

Classes

We observed five classes taught by GIE instructors using direct observation (see
full protocol in Appendix D). Through these observations, we gained insight into some
of the current English teaching practices and pedagogies employed by GIE instructors
to teach white-collar workers. We collected data on the use of class time and teacher
interactions with students. For example, in our observation protocol we recorded the
different types and number of class activities, such as oral or group activities. We

collected observational impressions on the interest students’ displayed in learning the
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material and on their willingness to involve themselves in classroom activities. We also
requested copies of all teaching materials to review. This included handouts,
PowerPoint slides, lecture notes, and all other documents the teachers used during
class. The teaching materials helped us better characterize the curriculum and focal
vocabulary of GIE. Determining the current state of teaching at GIE was vital for us to
make informed recommendations for changes to their pedagogies. Knowing the
curriculum and vocabulary they found valuable to teach business people was helpful in

guiding the vocabulary we included in the test we developed.

3.2.2 Interviews of Golden International English

Instructors

The team held interviews with 8 of the 11 current English teachers employed at
GIE, including five foreign and three native Chinese teachers (see full interview
protocol and interview schedule in Appendix B. and O., respectively). These interviews
primarily focused on the different pedagogical methods that they utilize while
conducting class sessions with students. Specifically, students who are employed in
business and are learning English to improve their performance in the workplace. We
also asked questions focusing on methods they use in a classroom setting in order to

supplement our classroom observations.
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3.2.3 Making Pedagogical Recommendations

In order to make pedagogical recommendations for GIE we first identified best
practice pedagogies from our literature review. Many of these best practice pedagogies
were developed by contributing members of the Teaching English as a Second
Language (TESL) Internet Journal. Through classroom observations and interviews
with GIE teachers we also identified effective teaching methods used currently at GIE.
Also, whether or not the teachers were using the best practice pedagogies we had

identified through our literature review.

3.3 Determining How to Measure the English

Proficiency of Chinese White-Collar Workers

In order to measure the English proficiency of white-collar workers, our team
based our test on English proficiency assessments from multiple sources. The team
decided to create a standardized assessment because they provide more quantitative
data for GIE as well as simplify the process of placing students in classes. Also, this
method increased consistency in grading while also decreasing grading time. This
decrease in grading time is particularly important to business people who may want
their results quickly. The only hindrance to this was the oral and some of the written
portions of the assessment, which required a grader to review before competency levels

could be assigned. However, this is not something that could be helped, since all oral
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and written assessments that we have researched take a considerable amount of time to

grade.

3.3.1 Tailoring Our Test for Golden International English’s

Target Demographic

Our team built off of the English proficiency exams we researched, such as the
English First Business Test, University of Cambridge Local Examinations Syndicate
(UCLES) business English test, and assessments developed by the ESL Department at
WPIL. Using these assessments as guides, we created questions that were representative
of the vernacular used in a business environment. This included choosing questions
that test knowledge of business-specific vocabulary. Our test also included common
English idioms and phrases relevant to business that were likely to affect a worker’s
understanding of English used in the workplace. Hand-picking questions that were
specifically relevant to white-collar workers allowed us to accurately assess the English

proficiency of GIE’s customer base.

3.3.2 Developing a Simple Online Test to Determine
English Skill Level

In order to administer this test, we used a simple online test maker called
QuizEgg. The purpose behind using this platform was to create a user interface that is

simple and clean as well as providing easily attainable results for our sponsor and their
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customers. The test can be administered by GIE on site at companies or in their office.
This online platform instantly displays results that are digitally stored and easily
accessible for GIE. The assessment includes scores for definitive questions, such as a
multiple-choice question that can only have one correct answer. It also has subjective
scores such as open-ended questions.

A large portion of the assessment is comprised of an oral and aural section to
determine the student’s current level of speaking fluency and listening comprehension.
The oral section of the assessment was based on a standard Worcester Polytechnic
Institute ESL program oral assessment. We chose to model our oral assessment after
WPI's ESL program following interviews with the director of the WPI ESL program,
Billy McGowan, who has more than 30 years’ experience teaching and studying ESL
(Interview protocol can be found in Appendix P.). During interviews Mr. McGowan
assisted us in vetting the validity and effectiveness of the assessment.

The team first developed a list of questions and prompts that were based on
WPI's ESL program. These questions were delivered to students online. We assessed
students’ oral abilities by having students record their responses to the questions and
prompts on WeChat. The recordings were listened to by a teacher who graded students’
responses based on pronunciation, grammar, fluency and comprehensibility which can
be found on the oral grading rubric (Appendix J.).

We assessed students’ listening skills by first having them listen to clips of
spoken English. They were then instructed to answer fill-in-the-blank, multiple-choice
questions to test listening comprehension. If a student answered a multiple-choice
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question wrong, we were able to tell that they didn’t truly grasp the meaning behind
what was presented in the audio clip.

This data was easy to manipulate, unlike analog results from hand-written
exams. Because of this, GIE is easily able to present the data collected from these exams
to potential and current customers. The total number of questions that students
answered correctly is instantly recorded on the online platform for teachers upon
completing the test. We created a rubric for teachers to use that contained not only the
correct answers for the multiple choice, but also a guide for how to grade the long
response questions as well as the oral portion of the test. This allowed for quicker and

more objective grading, as well as streamlined data collection for GIE’s records.

3.3.3 Competency Levels Based on Test Results

We developed competency levels for GIE’s customers based on various ILR and
ACTEFL proficiency guidelines. We created eleven competency levels: novice one, novice
two, novice three, intermediate one, intermediate two, intermediate three, advanced
one, advanced two, advanced three, exceptional, and expert. These levels apply to four
categories: speaking, writing, listening, and reading. The criteria for the different levels
in each category can be found in Appendix G. Depending on how a participant scores
on the test, he or she can be placed in one of the general categories of novice,
intermediate, advanced, expert, and exceptional based on grade ranges. We based our

grade ranges for each general competency level on the preliminary test results we

44



received from students at Hangzhou Dianzi University (HDU). In order to ensure that
these grade ranges accurately corresponded to our competency levels, we also roughly
evaluated the HDU students and placed them in competency levels based on basic
English speaking interactions we had with them. The purpose of this was to make sure
that the competency levels that we roughly perceived the students to be in, matched the
competency levels they were placed in based on their test results. This provides helpful
quantitative data for GIE and allows them to more effectively place students in the

appropriate class depending on their English language ability.

3.3.4 Test Rubric

The rubric that we created for the English proficiency test for GIE is based off
material obtained through direct collaboration with Billy McGowan, the head of the
WPI ESL department. For the oral portion of the exam, we based our rubric on WPI's
ESL oral proficiency rubric, and Engoo English Sessions” Basic Speaking Test rubric
(Engoo, 2013). This allowed us to define clear requirements for each question that allow
teachers to not only grade objectively and consistently, but also give accurate amounts
of partial credit. This is crucial because our sponsors have stated in the past that the lack
of a clear and detailed rubric has led to inconsistencies in grading among different
teachers, especially in regard to oral assessments. We assigned point totals to each
question, and the rubric contained partial credit requirements for the point total for

each question. The entire test and its rubric can be found in Appendix H.
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3.3.5 Validating Precision of Assessment Grading Rubric

The team developed a method to determine the grading rubric’s ability to
increase the precision in which instructors grade. Once again, we consulted the WPI
ESL Director Billy McGowan and received feedback and comments on multiple drafts
of our grading rubric. Once we created a final version of the assessment and
accompanying rubric we distributed the assessment to several students at GIE. All team
members and an instructor then graded student assessments independently. The grades
that students received from each individual were then compared and analyzed. This
allowed the team to average the difference in grades given between different graders
and determine the precision by which they were graded. This is an important aspect to
consider, since a test's effectiveness should not be dependent on who is grading it. The
rubrics should be simple enough for all instructors to be able to use it and explicit

enough to ensure precise grading regardless of the instructor.

3.3.6 Validating Test Results

We also conducted two feedback sessions with two teachers at GIE in order to
receive feedback on the QuizEgg testing platform, the assessment that was created on it,
and the rubric created to grade the assessment. During these sessions the team asked
teachers, who were familiar with the new testing system, to compare the new testing
system to the previous one. One question we asked specifically was whether or not they

believed the new testing system would make grading faster and more convenient. We
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asked this question because we were not able to time teachers grading our assessment.
Teachers would have needed to grade many assessments using the new system before

they felt comfortable with it and could be accurately timed.

3.4 Summary

Determining the purposes of learning English and the proficiency of a Chinese
white-collar worker’s performance is a large and multifaceted subject. Through the use
of surveys, interviews, and direct observation, we were able to accomplish the
objectives and goal of our project. In the next chapter, we will be discussing the analysis
of these results and the effectiveness of the deliverables we provided for GIE. These
include our competency levels, grading rubric, and online English proficiency
assessment. We will also be discussing best practice pedagogies we have identified for

GIE instructors to use.
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4. Results and Analysis

The goal of this research project was to determine a way to identify the English
proficiency of Chinese white-collar workers and recommend effective pedagogies to
teach students. This chapter focuses on the results of our research including the various
deliverables we developed to support the assessment, and the best practices in English

language teaching to use with Chinese language speakers.

4.1 Proficiency Assessment

Our proficiency assessment (which can be found either in its entirety in
Appendix H. or as a print-friendly test in Appendix I.) is comprised of two separate
tests that are both designed to incorporate common vocabulary used in international
business settings. Both tests are administered entirely on an online platform called
QuizEgg. The first test assesses writing, reading, and aural ability in that order. In this
test aural skill represents the majority of the points, while writing and reading together
make up less than half. The second test only assesses oral ability but is weighted the
same as the first test, due to the importance of oral skills. For the reading and writing
portions, prompts are presented and responses are recorded on the online test platform.
For the listening portion, students are given an audio clip of a native speaker and are
asked to select an appropriate response to various questions related to what the native

speaker said. For the oral portion, students are given a prompt on a test platform and
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they record a spoken response using the popular Chinese messaging system, “WeChat”.

The resulting responses are sent to a GIE teacher’s account for grading.

4.1.1 Proficiency Assessment Structure

Our research strongly suggested that the oral portion of the test should be both
the most rigorously tested and carry the most weight in the overall assessment,
followed by the aural, writing, and reading sections in that order. As we discussed in
section 2.5.1, oral-aural skills have traditionally been underdeveloped in Chinese
classrooms (Hu & Baumann, 2014). This was also supported by our interview with a
native Chinese teacher (GIE teacher, interview #5, Nov 7, 2017). In fact, this teacher
explained that oral English skills are still underdeveloped in Chinese classrooms today.
Furthermore, as evidenced by the “general clerk” and “Manager or Supervisor”
columns in the following Figure 4.5, from our survey of GIE students and potential
students, most people who reported having a white-collar job also reported that they
wanted to improve their oral skills the most, followed by aural, and then to a lesser
extent reading and writing. This indicates that not only do oral-aural skills have the
greatest room for improvement, but also that white-collar workers are more interested
in improving those skills. GIE teachers supported this finding in interviews (GIE
teacher, interview #5, Nov 7, 2017). Having much larger and more heavily weighted
oral and aural sections in the assessment, enable GIE students to more accurately see

tangible improvements to their oral-aural abilities.
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Breakdown of Career and Purpose of Learning English
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Figure 4.5 Breakdown of Career and Purpose of Learning English
The above-mentioned assessments are administered to students using the
QuizEgg platform. This tool allows instructors to administer the assessment to students
online and receive the results online as well. We chose QuizEgg because it had a
friendly interface for teachers to use and was a reliable platform. The QuizEgg platform
also has several features that other platforms do not have, such as the ability to upload
photos to be used on questions, a function that we utilized when creating the

assessment.
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4.1.2 Proficiency Assessment Content

The English vocabulary utilized in the proficiency assessment is representative of
real world experiences that Chinese white-collar workers encounter in the workplace.
The vocabulary choices include phrases relating to company hierarchy, office space
descriptors, schedules using past and future tense, and general business terminology
such as “profit” and “industry”. Along with this, some of the vocabulary and question
types used on the assessment were based on the University of Cambridge Local
Examinations Syndicate (UCLES) business English assessment.

One section in the oral assessment is an article in English that students are
required to read aloud to assess fluency. They are the asked to answer questions
referring to the article in order to demonstrate their understanding. The article was
chosen because it contains vernacular that is common place in most white-collar
working environments. In the listening portion we utilize recordings of native English
speakers with a variety of accents. We have previously discussed, in our literature
review, the importance of learners understanding authentic communication (Al Azri &
Al-Rachdi, 2014).

Although GIE currently has a teacher's guide outlining a business English
curriculum, our team chose not to directly take content from this source. This decision
was in part due to the fact that several GIE teachers choose not to follow the teacher’s
guide, which would leave their students at a disadvantage if tested on that material

(GIE teacher, interview #1, 11-3-2017). Also, several teachers expressed that the content
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of the GIE teaching guide often related poorly to how workers were actually using

English in their jobs (GIE teachers, interviews #1, #3, #4, 11-3, 11-6, 11-7-2017).

4.1.3 GIE's Past Assessments Versus New Model

GIE has provided us with three different tests that it has used since opening.
Two of the tests were created by GIE teachers collaboratively in 2015. One is a reading
and writing test and the other is a speaking test. The duration of the reading and
writing test is forty minutes while the speaking test allots two minutes for completion.
The writing tests consists of four fill-in-the-blank passages, one multiple choice section,
and an email response. The speaking test, however, is only two questions. In the first
question, there are four paragraphs that the teacher can choose from to have the student
read out loud. The second question asks the student to provide a one-minute self-
introduction. A comparison between GIE’s old assessments and the one our team has
created can be found on the next page in Table 4.1 GIE’s Past Assessments Vs. New
Model.

The third test that GIE has used was created by one teacher in 2017. The allotted
time for it is four and a half minutes. It has a forty second writing section, a thirty-five
second speaking section, and a twenty-five second video conference simulation section.
There are no questions shown for the writing or video conference section, but there are

six questions in the speaking section that relate to the specific company’s operations,
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such as electrical and welding issues and solutions. Students have thirty-five seconds

for each question in the speaking section or for the entire speaking section in total.
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None of these tests has specific grading rubric documents. According to GIE
management, there is an answer key for the writing test for the multiple choice and fill-
in-the-blank questions. However, for the email response and oral test, all of the teachers
who will be administering and grading the tests meet beforehand. They discuss what
they will be assessing, such as pronunciation, fluency, and grammar, then the teachers
collectively grade the first three students before breaking up to grade individually. The
test that was created by one teacher is only graded by that teacher and GIE
management was not able to tell us specifically how the grading criteria for that test are
determined and the specific teacher was unavailable for an interview or discussion.

Conversely, as mentioned earlier, our test is broken down into listening, reading,
writing sections, and a separate oral test. There are three long response questions in the
writing section, six fill-in-the-blank questions in the reading section, and fifteen
multiple choice questions in the audio clip listening section. The oral section has
fourteen questions, broken down into five different sections. The duration of the
writing, reading, and listening sections is sixty minutes, while the duration of the oral
section is twenty minutes (Appendix I.). A longer test doesn’t necessarily make it more
valid, however, one particular teacher at GIE commented that the more thorough a test
is and the more sections and questions it has, the more accurately teachers can assess
the student’s understanding of the subject matter (GIE teacher, interview #1, Nov 3,
2017). In our literature review we also found that the CET-4, which all Chinese non-
English majors need to pass in order to graduate, is comprehensive and lengthy,
including sections on listening, reading, writing, and translation. As a result, our team
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added as much content to the assessment as possible given the time constraints that we
were given in order to make the assessment as thorough as possible.

The rubric that we have created for our assessment has point totals for each
question and clear descriptions relating to the number of points a student should
receive based on the quality of his or her answer (the rubric can be found in Appendix
J.). This is a large improvement for GIE considering that before our project, they did not
use a grading rubric document. We created our rubric based on and at the
recommendation of WPI ESL Director Billy McGowan. WPI's ESL program uses rubrics
so teachers are able to grade consistently and fairly. Thus we determined it was
important to provide a grading rubric for teachers at GIE. Teachers at GIE can now also
grade more quickly since they will be able to look at the hard copy of a grading rubric,
rather than try to remember what they had agreed on for grading in a meeting prior to

administering the test.

4.2 Application of the Assessment

The online English proficiency assessment was designed to drastically reduce the
amount of time that teachers spend grading this test, as compared to GIE’s original test,
while also decreasing the subjectivity involved in grading. We found that the test was
effective at decreasing the time needed to grade assessments, and the explicit rubric we

created decreased the subjectivity involved in grading. Also, through testing the
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assessment on numerous people, we were able to determine the accuracy in which the

test placed students in competency levels.

4.2.1 Student Assessment Results

The assessment was relatively straightforward and easy for students to use,
however, some students had such a low level of English that they had difficulty
registering for the online test and following the necessary directions. In order to fix this,
we developed a set of Chinese-language instructions for students to register for and
complete the test. These instructions can be found in Appendix N.

One of our sponsor’s biggest concerns pertained to the length of time needed to
grade students’ tests. Using the online platform enables automatic grading, and the
remaining few essay questions and the oral assessment can be graded from any
computer with an internet connection. Our claim that the new test decreases the total
time required to grade assessments and will make grading more convenient compared
to the old platform was supported through feedback sessions with two GIE teachers.
During these sessions, teachers claimed that the new assessment would make grading
much easier and thus much faster. While asking one teacher whether or not the new
assessment would be faster to grade than the previous one, the response was
“ Absolutely, and I will be able to [grade it] from anywhere. Also, it will help me teach
better because I will have all of the test results in one place so I can see clearly where

they need to improve” (Feedback Session #1, November 28, 2017). Both of the teachers
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in the sessions agreed that the new assessment would reduce the amount of time
needed to grade and overall would be more convenient to use than the previous one
since they have the flexibility to grade from anywhere.

We also found that the grading rubric for the assessment helped increase the
precision at which we graded students. Our team was able to grade numerous
assessments with an instructor in a blind experiment. Each member of the team, as well
as the GIE instructor, graded assessments without knowing the score that each grader
had given a student. We found that although each member and the instructor graded
the assessments independently, each student received similar scores with only slight
differences. One question in particular, however, was not clear enough on the rubric or
test (Question 4 on the oral assessment. Refer to Appendix I. “Section 3: Answering
Questions About the Article”). To fix this we decided to modify the rubric to be more
clear on how to grade the question. Also, we made the directions on the question more
explicit. The team added the stipulation in the directions that the responses needed to
be in complete sentences. Other than this question, each member of the team and the
teacher graded students very similarly using the rubric. This shows that our assessment
and associated rubrics effectively provide precise grading results.

However, the team also found some limitations in the assessment. First, the
length of the assessment was determined by time constraints put in place by GIE clients.
Since most of GIE’s students are business people, the students do not typically have
time to spend several hours taking an English proficiency assessment. This caused the
team to limit the length of the test and complexity of questions on the assessment. Based
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on our test results we have found that with a longer test and more complex questions,
future assessments would be able to more comprehensively assess students’ current
level of English proficiency. Like any online platform, it is limited by a user’s internet
connection. While testing the platform we had some difficulty using the assessment
smoothly while on a poor network connection. This led to some students taking more
time to complete the assessment than they would have, had they not needed to wait for
graphics to load.

To prevent any future difficulties for teachers using the platform and test, the
team developed a manual for teachers at GIE to be able to use the platform. This
manual explicitly explains how to perform simple operations such as adding questions
to a test or modifying questions. This manual is particularly helpful for new teachers
who come to GIE and need to learn how to use the platform (see Appendix M. for this

manual).

4.2.2 Competency Levels

The competency levels that our team developed for GIE are based on the
proficiency guidelines created by the ILR and the ACTFL. We created general
competency levels such as novice, which is comprised of levels 1-3, intermediate which
is levels 4-6, and advanced which is levels 7-9. There are also higher levels such as
exceptional and expert, which are levels that designate English language abilities

similar to that of a native speaker’s. Our team also created more specific competency
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levels containing the same general competency levels (novice, intermediate, advanced,
exceptional, expert) but broken down into the categories of speaking, listening, reading,
and writing. These levels and their specific criteria can be found in Appendix L. Based
on trying out our assessment on HDU students, an easily accessible population and one
that may go on to use English in their careers, we determined that a 0-40% cumulative
score on the test indicates a novice level learner, a 41-70% score indicates an
intermediate learner, a 71-90% score indicates an advanced learner, and above a 90%
score indicates either an exceptional or an expert learner.

The first three subjects whom we tested all scored highly on the competency
levels, and were placed in various levels of the advanced category. There was a strong
correspondence between high competency level and high scores on the writing,
reading, and listening portions of the test. In the oral portion of the test, however, all
three subjects scored roughly 50%. This indicated that the oral portion of the new test
would, in fact, be very important in assigning someone to a competency level since even
advanced students struggled on the oral portion. During subsequent tests on HDU
students, we fine-tuned our test. Thus, we wanted to make sure the competency levels
that students were being placed in, from their assessment results, seemed accurate
based on casual conversation we had with the students. We made sure the competency
levels seemed accurate based on judgements we made using the criteria for our
competency levels during basic conversations with students after testing. In these basic
interactions each team member started off by asking personal questions about what the
students were studying at HDU, where they were from, and some of their hobbies and
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interests. Our team determined that students that were able to answer all the questions
and fluently carry on a conversation were usually at an advanced level, for example.
However, students that were unable to answer questions based on their limited
vocabulary or were not understandable because of their grammar, were usually at the
novice level. These informal assessments validated the levels that students were placed
into based on their assessment results.

Although GIE has already developed somewhat similar competency levels, they
felt their criteria were not clear enough and were not happy with the aesthetics of the
levels. GIE's speaking levels ranged from 1-14. Levels 1-3 were beginner, 4-6
intermediate, 7-9 advanced 1, 10-12 advanced, and 12-14 mastery. These were also
broken down into the categories of reading, writing, listening, and speaking similar to
the categories we have for our competency levels. However, speaking was further
broken down into giving information, working, and life. One way that we tried to make
this clearer was by consolidating the speaking section. For example, GIE’s speaker
beginner level 1 has the following descriptions: “for giving information at this level a
student can answer basic questions; for working, a student can give name and job title;
for life, a student can say a few common words.” The description for the speaker novice
level 1 that we created is the following:

Speakers at the Novice 1 level can usually utter greetings and personal
information, but these speakers have no real functional speaking abilities. Even
basic words and phrases they are able to learn, will most likely be unintelligible
because of poor pronunciation.
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We believe this description is more clear and concise, as well as less repetitive
than GIE’s previous description. In order to make the graphic for the new competency
levels more appealing overall, we used Adobe Illustrator, instead of the Microsoft word
table that was used to create GIE’s previous competency levels.

While the correlations our team produced can classify an English learner as

novice, intermediate, or advanced with reasonable certainty, as seen below in Figure 4.6
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INTERMEDIATE LEVEL 5
\ LEVEL 4

\- LEVEL 3
NOVICE \ / LEVEL 2
A\ LEVEL 1

Figure 4.6 General Competency Levels

our team found that it was impossible to accurately assign test scores to specific
detailed competency levels. There are a few roadblocks that limit the effectiveness of
more detailed assignments. Any method of testing will contain inherent biases based on
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teachers’ interpretations of the grading rubric. Our team has attempted to minimize
teacher bias by creating a rubric to aid in objective grading; however, all rubrics allow
for some interpretation. Certain aspects of grading always remain subjective depending
on the teacher to some extent, regardless of the assessment or subject. Our assessment is
limited by the amount of time GIE’s customers can commit to taking a test, as we will
discuss further in Section 4.4 “Limitations of English Language Training as a Private
Enterprise”. GIE also requested that we make the oral assessment as short as three
minutes for the sake of grading. However, we were able to create a longer oral
assessment by allowing students to send GIE teachers their recordings remotely so
teachers have more time and flexibility in grading. Since testing time was still a concern
for GIE we limited the number of questions on the assessment. This resulted in too few
data points to accurately connect test grades to sublevels within general competency
levels such as novice, intermediate, and advanced. We do have enough test questions
however to determine whether a student is novice, intermediate or advanced, but not
whether a student is a level three novice in listening, for instance. GIE teachers can use
this examination to provide general rankings for student competency levels,
particularly if there is a large number of English learners who must all be ranked at a
company for class placement, like Geely Automotive, for example. As teachers get to
know students better in small classes, they can refer to the specific competency level
definitions for writing, reading, listening, and oral skills that we have provided to
accurately place students in specific levels, an example of which can be seen in Figure
4.7.
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Speakers at this level can handle a wide variety of communicative tasks and also
narrate past and current events with accuracy. Rephrasing sentences for conversa-
tion partners who are unclear of the speaker's meaning is a common communicative
strategy at this level. Speakers at this level will also have an extensive vocabulary.

Speakers at the Advanced 1 level can speak on a variety of topics including current
events and even matters of community and public concern. Although speakers at this
level will have a fair amount of problems with grammar they will be able to self
correct and use communicative strategies such as rephrasing and circumlocution.

Speakers can express themselves by creating new sentences with the language using
different combinations of words and phrases they have already learned. Speakers
display a moderate level of fluency and can participate in most social, formal, and
informal interactions. However, under pressure their speaking ability deteriorates.

Speakers can determine what the main idea of most conversations, but will become
lost when specialized vocabulary or topics are introduced. Simple sentence
structures and and grammatical rules are understood, but they speaker will struggle
with aspects such as plurals, articles, linking words, negatives, and tense usage.

Speakers at the Intermediate 1 level can handle basic conversations relating to
topics such as personal information, family, daily activities, personal preferences,
immediate needs, and ordering food. These speakers tend to be reactive and struggle
with direct questions regarding information.

Speakers can communicate in straightforward and predictable social interactions
and also ask formulaic questions. The speaker's speaking ability is functional but
extremely limited in terms of vocabulary and grammar. Speech will often be lacking
modifiers and pronunciation, stress, and intonation will all be poor.

Speakers at the Novice 2 level may have memorized a few common words or phrases
to use, related to needs for survival. They have little to no flexibility in conversation
and will often resort to repetition when misunderstood or in some cases, silence.

Speakers at the Novice 1 level can usually utter greetings and basic personal
information, but these speakers have no real functional speaking abilities. Even basic
words and phrases that they are able to learn, will most likely be unintelligible
because of poor pronunciation.

Figure 4.7 Detailed Speaking Competency Levels
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4.3 Pedagogical Methods

We found that all of the teachers at GIE had a unique style of teaching; however,
half the teachers we interviewed or observed used the teaching guides and the other
half did not. Certain teaching methods, however, were common among teachers in
these groups, but whether or not they followed the teaching guides generally had a

large impact on the level of student participation in each class.

4.3.1 GIE Current Teaching Guidelines

While conducting our five classroom observations we found that although there
were one or two reading or writing activities per class, the majority of class time was
spent on oral and listening activities. This is what we expected, since GIE is known for
its focus on oral-aural teaching, as opposed to the traditional English reading and
writing teaching methods that are so common in China. Although all teachers based
their classes on oral and listening activities, the style of activities varied greatly as well
as the topics, based on whether or not the teacher was following the teacher’s guide
provided by GIE.

We found that teachers who did use the teaching guides were relatively new to
GIE, taught smaller classes, or taught lower level classes that involved more Chinese
speaking. Although these teachers used the teacher’s guides, the guides were clearly
limiting their teaching ability. In one lower level class we observed, for instance, the

teacher was given a teaching guide with required vocabulary words and a section of
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sentence recitation (Direct Observation Study #3, November 1, 2017). The teacher
attempted to follow the guide as closely as possible. For the vocabulary section the
teacher introduced the pronunciation of each word and had the class repeat it, then the
teacher defined the word and offered one or more example sentences, all while
speaking English as instructed. Following that, the teacher would ask the class if they
understood; most often the class expressed that they did not. The teacher then tried
again in English before often resorting to a lengthy Chinese description of the English
word. This method resulted in an inefficient use of class time, and it encouraged
students to speak in Chinese rather than English. Due to the limitations of the teaching
guide, the teacher was not able to get students to speak English throughout much of the
class. GIE has many capable and passionate teachers, but their ability to successfully

teach English is being constrained by the teaching guides provided to them by GIE.

4.3.2 Best Practice Pedagogies

Based on interviews with experts, as well as interviews and direct observations
at GIE, we determined that the best practice pedagogies we have identified for GIE are
consistent with those in our literature review. First and foremost, in order to effectively
teach English, the teacher must constantly encourage students to use English (Herazo
Rivera, 2010). One strategy for doing this is to ask students questions directly
(Counihan, 1998). In many of GIE’s classes we observed that often when a teacher asked

for a volunteer, the whole room would become silent, and no one would answer the

65



question. By asking specific students to answer questions instead of asking the whole
class to answer a question, it essentially forces them to participate and practice their
English. If this proves ineffective for a particular class, students can be split up into
small discussion groups and told to ask each other questions, as directed by the teacher
(Cullen, 1998). Some students may be more comfortable answering questions posed by
peers in a small group setting, rather than in front of the whole class. Another extremely
important teaching method is focusing on material that is actually pertinent to students’
lives (Al Azri & Al-Rachdi, 2014). This will not only increase participation within the
classroom because students are more likely to speak on topics that they are familiar
with, but it will also allow students to practice their English more outside of the
classroom. For example, when they are collaborating with English speaking colleagues
or employees of foreign companies, which they have to do on a regular basis in many
cases. Overall this will make students feel like they are developing a greater
understanding of the language and their ability to use it. This will increase their
motivation in and outside of the classroom for learning English.

Many elements of these best practice pedagogies are present in GIE classrooms;
however, they are not consistent among all teachers and in all teaching guides. We only
witnessed one teacher who, straying from the syllabus employed the strategy of asking
students to talk about topics that were important to them (Direct Observation Study #2,
October 30, 2017). Instead of asking students what their hobbies are or a fun fact about
themselves, they asked the students to describe something special about themselves. If a
student tried to say they liked to play basketball or watch television, the teacher would
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ask them again to tell the class something special about themselves because interests
such as basketball or television are not special. This led to students speaking about
aspects of their lives that they were very passionate about and might not usually share
otherwise. The result was vastly increased student participation, so much so that
students were actually asking each other questions about these special parts of their
lives. This same teacher also utilized the strategy of breaking up students into small
groups to practice their English speaking amongst themselves. The teacher would
provide a narrative and questions about the narrative for the students, and then the
students were split up into small groups and asked to try and come up with answers for
the questions amongst themselves, or in some cases even retell the narrative.

It is fantastic that teachers at GIE are using some of the best practice pedagogies
that we have identified in some cases. However, every teacher needs to be
implementing the same successful methods in order to provide consistently high
quality English training for all customers, regardless of who the teacher is. That is why
it is important for GIE to effectively communicate these methods to all of their teachers

through either teaching guides or training sessions.
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4.4 Limitations of English Language Training
as a Private Enterprise

Throughout our project we experienced multiple limitations that derive from
GIE’s status as a profit driven business, rather than a not-for-profit educational
institution. In order to subsist as a company, they have to cater to the time related needs
of their customers, even if it affects the quality of the product they provide; for example,
the length of an assessment. This makes for a very different learning and educational

environment than what is provided by the Chinese educational system.

As a result, during our project, we made an online test in order to create a more
flexible testing environment for their students, which would allow them to take the
assessment when they had time. Even with increased flexibility in scheduling
assessments, business people still have a limited amount of time that they can spend on
the actual assessment itself. In order to accommodate this, our team had to limit the
number of questions on the test, making it less accurate and comprehensive than a
longer test would have been. These assessment limitations directly affected how the
competency levels we created related to students’ test results, as we were only able to

relate grades to general competency levels.
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In our literature review from sections 2.3.2 and 2.3.3 we found that the Chinese
MOE established specific curriculum standards and assessments for English language
learning. This rigid, test based education system ensures that students cannot advance
their educational pursuits until they meet the satisfactory requirements for their English
language skills. This shows a clear emphasis on the desire to guarantee that students

actually have the level of English language knowledge that is required to progress.

Unlike the Chinese education system, private enterprises lack the capability to
hold a student back based on their knowledge of the English language. If they do try to
recommend that a student repeat a course based on their assessment results and
competency level, the student may just feel they are not satisfied with the training they
are receiving and stop paying for classes. And if a student decides to go to take classes
at a different company, for instance, that company may place them in a higher-level
class than the last. There is no industry-wide standard for education among private
English language training companies. They can subjectively offer whatever quality of
education and assessment levels they please, simply based on what they believe

customers are looking for, opposed to providing the best education possible.

China’s MOE established the NECS in 2011 with the purpose of making sure that
all of their students were taught the same curriculum and received the same quality of
English language education (OECD, 2016). All of these standards are very clear and
well known by students and teachers alike. Level one, which must be completed by the

end of four, for example, has the following requirements: “identify words based on
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(Hu & Baumann, 2014, p.29). Although private English language training companies
will always be competing to provide a better product than their competitors, the
implementation of industry-wide education standards, that must be met by all
companies, could potentially increase the credibility of the industry and allow it to
continue to grow. Currently there is not much research on this topic, but industry
education standards would lead to better education and ultimately produce more

English proficient Chinese workers.

7

pictures, read words and phrases, and read simple stories with the aid of illustrations”
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5. Conclusions and

Recommendations

In this chapter we provide a summary of our final conclusions and
recommendations. Each of our conclusions has grown out of a combination of extensive
literature review, which can be found in chapter two, and our own in-depth data
collection, the results of which are presented and analyzed in chapter four. The
recommendations we have made represent what our team has determined to be the
most effective changes GIE can implement in order to address the English learning

needs of its primary clientele: white-collar workers.

5.1 Conclusions

The assessment we created effectively satisfies the goals that our sponsor had for
it, which is to decrease the time needed for grading and increase grading precision.
Teachers can also more thoroughly grade the oral portion of the exam since they can
listen to the students” WeChat recordings as many times as they want, rather than
having to determine oral grades on site immediately after the student speaks. The
competency levels that we have developed will accurately place students in appropriate
classes based on their assessment results that correspond to general competency levels.
By developing graphics that show the competency levels, instructors at GIE will be able

to show students exactly where they are in the competency levels.
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We have concluded that the curriculum currently being employed by GIE is
ineffective at promoting participation in class. We have also concluded that some of the
best practice pedagogies for teaching English are asking students questions directly,
using group activities, and focusing on material that is actually pertinent to students’
lives. Although some teachers employ these pedagogies they are not used by all
teachers.

Through literature review as well as observations we as a team have made, we
have concluded that the profit-driven nature of the English language training industry
affects the quality of education that they are able to provide for students. There is a
greater emphasis placed on accommodating the needs of the customers rather than
providing the highest level of education possible. However, if industry standard
education requirements were implemented, similar to the Chinese education system
currently, then the English language training industry as a whole may be able to

provide higher quality education for its customers and continue to grow.

5.2 Recommendations

GIE should use the assessment results for general competency levels such as
novice, intermediate, advanced, expert, and exceptional to place students in classes. In
order for students to track their own improvement of their language skills teachers
should use the more specific and detailed competency levels we created within

speaking, listening, reading, and writing.
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For any basic changes or additions GIE wishes to make to the assessment we
have created, we recommend they refer to the teacher's manual we have created. GIE
should also consider the effect of any future changes to the assessment on the
corresponding competency levels to ensure that future student assessment results can
still be used effectively to place students in competency levels. If GIE decides to embed
the link to the assessment on their website, we recommend they contact a third party
web designer to embed the link for them, to ensure that neither the online platform nor
their company website is corrupted in the process.

We recommend GIE create new teaching guides in order to provide higher
quality English language training for their customers. We recommend these teaching
guides include specific teaching strategies such as asking students questions directly
and allowing students to break into small groups to converse in English with each
other.

We recommend these teaching guides include topics that students encounter in
their day to day lives such as talking about their jobs, personal interests, and personal
history. Class topics that relate closely to students” lives will make students want to
participate in class. Students will also see a visible improvement in their English when
they talk about their personal interests outside of class, for example. Creating effective
teaching guides, will also ensure all students are receiving the same quality of training,
regardless of the teacher.

It is a challenge to create a functioning, comprehensive online English
proficiency assessment in a seven-week period. That being said, we believe we have
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created an assessment that will more accurately determine students English language
abilities, save GIE teachers time grading, and is flexible enough to be altered by GIE in
the future for their own purposes. There will undoubtedly be issues that arise with the
assessment, whether it be in regards to the content of the assessment, technical aspects
of the online platform, or logistics administering the assessment. Also, the new teaching
guide that GIE needs to create will require extensive research and multiple drafts in
order to be effective and appropriate. Because of this we recommend that GIE obtain
professional help that could potentially build upon and improve the assessment we
have made and help create improved teaching guidelines that would provide GIE with
what it needs.

Future researchers who wish to analyze the English language industry should
examine and do research on the practicality of establishing industry standards for
education, as well as what sort of standards, if any, may already be in place. There is
very little research on this topic currently, despite the exponential growth of the
industry. Depending on companies’ reception of the idea researchers could also begin
to develop these standards, potentially based on the established education system

standards of various countries.

74



References

ACTFL. (2012). ACTFL proficiency guidelines. Retrieved from
https://www.actfl.org/publications/guidelines-and-manuals/actfl-proficiency-
guidelines-2012/english

Al Azri, R., & Al-Rachdi, M. (2014). The effect of using authentic materials in
teaching. International Journal of Scientific & Technology Research, 3(10), 249-254.
Retrieved from http://www ijstr.org/final-print/oct2014/The-Effect-Of-Using-
Authentic-Materials-In-Teaching.pdf

Backaler, Joel. (2012, Jan. 14). 10 Chinese companies going global in 2015. Forbes. Retrieved
Oct 4, 2017, from https://www.forbes.com/sites/joelbackaler/2015/01/14/10-chinese-
companies-going-global-in-2015/#4dc60ald62d8

Bachman, L. F. (1991). Fundamental Considerations in Language Testing (2nd. impr. ed.).
Oxford: Oxford Univ.

Bolton, K., & Kachru, B. B. (2006). World Englishes: critical concepts in linguistics. New York,
NY: Taylor & Francis.

Cactus. (2017). Business English Courses: Corporate English Language Training. Retrieved
November 9, 2017, from https://www.cactuslanguagetraining.com/languages/english-

language-training/

UCLES. (2017). Test your English - Business English. Retrieved from
http://www.cambridgeenglish.org/test-your-english/business/

Clark, D. (2012, Oct, 26). English - The language of global business? Forbes. Retrieved Oct 4,
2017, from https://www.forbes.com/sites/dorieclark/2012/10/26/english-the-language-
of-global-business/#c8a60d5b57ee

China Scholarship Council. (2012). Xiamen University English-medium programmes.

Counihan, Gerard. (1998). Teach students to interact, not just talk. The Internet TESL Journal,
4(7), 1. Retrieved from http://iteslj.org/Techniques/Counihan-Interaction.html

Cullen, B. (1998). Brainstorming before speaking tasks. The Internet TESL Journal, 4(7), 1.
Retrieved from http://iteslj.org/Techniques/Cullen-Brainstorming/

DeLuca, C., Cheng, L., Fox, J., Doe, C., & Li, M. (2013). Putting testing researchers to the
test: An exploratory study on the TOEFL iBT. System, 41(3), 663-676.

Du-Babcock B. (2009). English as a business lingua franca: A framework of an integrative
approach to future research in international business communication. In Louhiala-
Salminen L., & Kankaanranta A. (Eds.), The ascent of international business

75


https://www.actfl.org/publications/guidelines-and-manuals/actfl-proficiency-guidelines-2012/english
https://www.actfl.org/publications/guidelines-and-manuals/actfl-proficiency-guidelines-2012/english
https://www.cactuslanguagetraining.com/languages/english-language-training/
https://www.cactuslanguagetraining.com/languages/english-language-training/

communication (pp. 45-66). Helsinki, Finland: HSE Print.
Ellis, R. (1997). The study of second language acquisition. Oxford: Oxford University Press.

English First. (2017). Our Courses. Retrieved November 9, 2017, from
http://www .ef.edu/corporate/

English Online. (2017). Volkswagen Becomes World's Largest Carmaker. Retrieved
November 7, 2017, from http://www.english-online.at/news-articles/business-
economy/volkswagen-worlds-largest-carmaker.htm

Engoo. (2013). Engoo English Assessment Speaking Test 4. Retrieved November 4, 2017,
from
https://engoo.com/mtrls/materials_en/material_speaking/Assessment_SpeakingTest_0
4_core.pdf

Evans, S. (2013). Perspectives on the use of English as a business lingua franca in Hong
Kong. Journal of Business Communication, 50(3), 227-252.

Ferris, D., & Tagg, T. (1996). Academic listening/speaking tasks for ESL students: Problems,
suggestions, and implications. TESOL Quarterly, 30(2), 297-320.

Field, J. (2010). Listening in the language classroom. ELT Journal, 64(3), 331-333.

Fu, S. (2007). Teaching writing to English majors at the tertiary level in China — reflections
on material development and teaching methodology. English Discourse and Intercultural
Communication, 1, 26-38.

Fujimoto-Adamson, N. (2006) Globalization and history of English education in Japan.
Asian EFL Journal 8.3, 259-282.

Gao, L. (2013). College English curriculum requirements in China: expectations and
responses. Problems of Education in the 21st Century, 51(47), 47-62. Retrieved from
http://oaji.net/articles/2014/457-1419346313.pdf

Gill, J (2016). English language policies in the People's Republic of China. 1-83. Retrieved
from
https://www.academia.edu/28140195/English Language Education Policies in the P
eoples Republic of China.

Golden International English. (2015). Home Page.
http://www.goldenEnglish.cn/news.asp?classid=3.

Herazo Rivera, José David. (2010). Authentic oral interaction in the EFL class: what it
means, what it does not. Profile, 12(1), 47. Retrieved from
https://search.proquest.com/docview/1677626779

Hu, G. (2008). The misleading academic discourse on Chinese-English bilingual education
in China. Review of Educational Research, 78(2), 195-231.

76


http://comm.louisville.edu/iic/books/mx1/MX_Volume%20I_26-38_FU.pdf
https://www.academia.edu/28140195/English_Language_Education_Policies_in_the_Peoples_Republic_of_China
https://www.academia.edu/28140195/English_Language_Education_Policies_in_the_Peoples_Republic_of_China
http://www.goldenenglish.cn/news.asp?classid=3
https://search.proquest.com/docview/1677626779

Hu,Ran & Baumann, James. (2014). English reading instruction in china: Chinese teachers'
perspectives and comments. The Reading Matrix, 14(1), 26-60. Retrieved from
http://www.readingmatrix.com/files/1-67384sdo.pdf

ILR. (2017). Interagency Language Roundtable Language Skill Level Descriptions.
Retrieved from http://www.govtilr.org/Skills/IL. Rscale4.htm

ILS English. (2017). In-Company English Language Training. Retrieved November 9, 2017,
from http://www ilsenglish.com/courses/business-and-professional-english/in-
company-english-language-training

Janusik, L. A. (Feb 3, 2010). Listening pedagogy: Where do we go from here? Listening and
human communication in the 21st century (pp. 193-224). Oxford, UK: Wiley-Blackwell.

JinY., & FanJ. (2011). Test for English majors (TEM) in China. Language Testing, 28(4), 589-
596.

Jung S. K., Norton B. (2002). Language Planning in Korea: The Elementary English Program.
Mahwah, New Jersey: Lawrence Erlbaum Associates.

Kankaanranta, A., & Lu, W. (2013). The evolution of English as the business lingua franca:
Signs of convergence in Chinese and Finnish professional communication. Journal of
Business & Technical Communication, 27(3), 288-307.

Karatas, H., Alci, B., Bademcioglu, M., & Ergin, A. (2016). An Investigation Into University
Students’ Foreign Language Speaking Anxiety. Procedia - Social and Behavioral Sciences,
232, 382-388.

Krashen, S. (1982). Principles and practice in second language acquisition. Oxford, UK:
Pergamon.

Krashen, S. (1985). The input hypothesis: Issues and implications. New York, NY: Longman.

Language Training Company. (2017). Language School - Bournemouth - The Language
Training Co. Retrieved November 9, 2017, from http://thelanguagetrainingco.com/

Leyre, J. (2014). Language levels- beginner, intermediate, advanced. Retrieved from
https://julienleyre.me/2014/01/27/language-levels-beginner-intermediate-advanced/

Liton, Hussain Ahmed. (2012). Developing EFL Teaching and Learning Practices in Saudi
Colleges: A Review. International Journal of Instruction, 5(2), 129-152. Retrieved from
https://doaj.org/article/8b87165afe754c22bf0fa3dc62d57970

Liu, W. (2013). Role of teachers in oral English teaching. Proceedings of the International
Conference on Information Engineering and Applications (IEA) 2012 pp. 13-18. London:
Springer London.

Mamantov, T. J. (2013). An investigation of English as a second language models (pullout,
coteaching, and inclusion) on the Texas English language proficiency assessment system

77


http://www.readingmatrix.com/files/1-67384sdo.pdf
http://www.govtilr.org/Skills/ILRscale4.htm
https://julienleyre.me/2014/01/27/language-levels-beginner-intermediate-advanced/

(Ed.D.). Retrieved from ProQuest Dissertations & Theses Global. (1372812071)

Neeley, T. (2012, May 1,). Global business speaks English. Harvard Business Review, 90, 11-
14. Retrieved from https://hbr.org/2012/05/global-business-speaks-english

North, B., & Schneider, G. (1998). Scaling Descriptors for Language Proficiency Scales.
Language Testing, 15(2), 217-262.

Nunn, R. (1999). Encouraging students to interact with the teacher. The Internet TESL
Journal, 5(12), 1. Retrieved from http://iteslj.org/Techniques/Nunn-Interacting.html

OECD. (2016). Education in china: A snapshot Organisation for Economic Co-operation and
Development. (1-68). Retrieved from https://www.oecd.org/china/Education-in-China-
a-snapshot.pdf

Pennycook, A. (2017). The cultural politics of English as an international language (1st ed.).
Abingdon, UK: Routledge.

Pxhere. (2017, January 3). [Three people collaborating in professional office setting].
Retrieved November 8, 2017, from https://pxhere.com/en/photo/201396

Qi, X,, & Qi, R. (2013). Foreign language education. In R. Hayhoe, & H. Ross (Eds.),
Education in China (1st ed., pp. 249-257). Great Barrington, MA: Berkshire.

Siegel, J. (2011). Thoughts on L2 listening pedagogy. ELT Journal, 65(3), 318-321.

Smith, A. N. (1971). The importance of attitude in foreign language learning. The Modern
Language Journal, 55(2), 82-88.

Taber, J. (2006). A brief history of ESL instruction: Theories, methodologies, and upheavals.
Retrieved from
http://resources.seattlecentral.edu/faculty/jgeorg/TESLSCCC/ABriefHistory. htm

Tran, M. (2016, Nov 21,). Rating the English proficiency of countries and industries around
the world. Harvard Business Review, Retrieved from https://hbr.org/2016/11/research-
companies-and-industries-lack-english-skills

VectorOpenStock. (2015). Business Presentation Free vector [Vector Image]. Retrieved from
http://all-free-download.com/free-vector/vector-
misc/business_presentation_119655.html

Wang, H., Smyth, R., & Cheng, Z. (2017). The economic returns to proficiency in English in
China. China Economic Review, 43(Supplement C), 91-104.

Wang, W. (2015). Teaching English as an international language in China: Investigating
university teachers' and students' attitudes towards China English. System, 53
(Supplement C), 60-72.

Wei, Y. (2013). A study on the functions of Western cultural non-verbal behavior in English

78


https://hbr.org/2012/05/global-business-speaks-english

classroom in China. English Language Teaching, 6(12), 189-196.

Wei, Y., & Zhang, L. (2013). The survey on barriers of oral English learning for college
students in China. English Language Teaching, 6(6), 68-76.

Weijen, D. V. (2012). The language of (future) scientific communication. Research Trends,
(31), 1. Retrieved from https://www.researchtrends.com/issue-31-november-2012/the-
language-of-future-scientific-communication/

Wikipedia Commons. (na). Truncated Bar Graph [Digital image]. Retrieved November 9,
2017, from
https://upload.wikimedia.org/wikipedia/commons/thumb/9/98/Truncated Bar Graph.

svg/2000px-Truncated Bar Graph.svg.png

World Bank. (2016). Trade (% of GDP): World. Retrieved from
https://data.worldbank.org/indicator/NE.TRD.GNFS.ZS

Zhang, Lawrence Jun, & Rahimi, Muhammad. (2014). EFL learners' anxiety level and their
beliefs about corrective feedback in oral communication classes. System, 42, 429-439.

Zhou, N. (2015). Oral participation in EFL classroom: Perspectives from the administrator,
teachers and learners at a Chinese university. System: An International Journal of
Educational Technology and Applied Linguistics, 53, 35-46.

Zhou, S. (2015, Jul 29,). Demand for English-speaking staff soar at workplaces. China Daily
Retrieved from https://search.proquest.com/docview/1715714488

Zhu, W, Peng, C., Zhang, L., & Yi, X. (2011). New developments of business English from
ESP in China? Theory and Practice in Language Studies, 1(4), 379.

79


http://gbtimes.com/china/does-china-have-english-problem
http://gbtimes.com/china/does-china-have-english-problem
https://www.researchtrends.com/issue-31-november-2012/the-language-of-future-scientific-communication/
https://www.researchtrends.com/issue-31-november-2012/the-language-of-future-scientific-communication/
https://upload.wikimedia.org/wikipedia/commons/thumb/9/98/Truncated_Bar_Graph.svg/2000px-Truncated_Bar_Graph.svg.png
https://upload.wikimedia.org/wikipedia/commons/thumb/9/98/Truncated_Bar_Graph.svg/2000px-Truncated_Bar_Graph.svg.png
https://data.worldbank.org/indicator/NE.TRD.GNFS.ZS

Appendix A.

Sponsor Description

Golden International English (GIE) is a privately owned, for-profit English teaching
company based in Hangzhou, China (S. Pei, personal communication, November 3, 2017). They
are founded on the notion that China’s education system strongly promotes English literacy but
neglects oral and aural skills. To address this gap in English learning GIE offers small,
discussion based class settings, one-on-one lessons, and larger, on site company trainings which
are also designed to promote student involvement orally and aurally. Due to the importance of
English in international business GIE’s primary clientele are business people and engineers who
work for globally involved companies.

The company is partnered with several universities throughout China including China
Jiliang University in Hangzhou and with a number of multinational corporations including
Geely Automotive, Coca-Cola, and Siemens. Mr. Liu, the company’s CEO, leads approximately
tifteen employees including six foreign English teachers and five Chinese English teachers.

According to Ms. Pei Golden International English is broken into two main departments
(S. Pei, personal communication, November 3, 2017). These are Sales and Marketing and
Teaching and Service. Each department has both full time and part time employees.

There are several dozen English training centers throughout the Hangzhou area
including international companies like Wall Street English and English First. GIE relies on their
focus on spoken English to stand apart in the marketplace (S. Pei, personal communication,

November 3, 2017).
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Appendix B.

IQP Team: Assessing the English needs of White-collar workers in China
Interviewee: Golden International English Teacher

Interviewers:

Date and Time of Interview:

Interview Protocol:

e Introduction to team:
o WPI students currently conducting research for project in Hangzhou, China.
o Topic of research:
m  Assessing the English needs of white-collar workers in China
o Objective(s) of the interview:
m  To have a better understanding of the pedagogical methods of Golden
International English Instructors
m Hear opinions from instructors as to which pedagogical methods are
most effective
e Beginning of Interview questions
o What level of English do you teach?
m  Specific: Elementary, Intermediate, Expert, no level?
m  Specific: Does the curriculum cater specifically to people in business?
Why/why not?
o How long have you been teaching EFL?
m  Specific: What are the demographics that you have taught?
m  Specific: Which demographic is your favorite to teach? Why?
o Based on your personal observations, what is the average level of English skill of
a Chinese business person entering the training program?
m  Specific: Poor, Fair, Good? How do you rate skill levels?
m  Specific: Did they study English in Primary school, Secondary school, or
University? If so, to what level did they study?
e Teaching methods
o Do you find that one-on-one sessions or classroom environments are more
effective? Why?
m  Specific: Do you find that students are more willing to speak English
openly one-on-one? Why/why not?
m  Specific: Are students comfortable speaking to each other in English in a
classroom environment? Why/why not?
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o What is more effective, question and answer oral activities or written responses?
Why?
m  Specific: Which, activities do students enjoy more? Why?
o Do Chinese business people require more oral or written English skills? Why?
m If so, how do the courses cater to this?
o Are there certain texts or work books that you use in the curriculum?
m  Specific: What are they? Why did you choose them?
m  Specific: Do they cater to certain tests such as the TOEIC?
o Do teachers design their own curriculum? Why/why not?
m  Specific: What level of impact does management have on the curriculum?
m  Specific: Does the curriculum align with national curriculum used in
Primary school, secondary school, or University in China? How does it
align or not align?
Wrap up
o Now that you understand our project a little better, would you like to make any
suggestions for our team?
o Thank you for your time, your experience and opinions that you've shared with
us are invaluable to our team
o We would like to continue communicating with you about our project, is that

okay with you?

82



Interview Consent Form

Your responses in this interview will remain completely anonymous. Anything you say in this
interview will not be reported to your employer. Any content we use from this interview will be
applied towards our academic research and understanding of the subject and any direct
quotes will be afttributed to “a Golden International Teacher” in our final paper. Direct quotes
will also require your approval via email before being finalized in our paper.

Your participation in this research is voluntary. Your refusal to participate will not result in any
penalty to you or any loss of benefits to which you may otherwise be entitled. You may
decide tfo stop parficipating in the research at any time without penalty or loss of other
benefits. The project investigators retain the right to cancel or postpone the experimental
procedures at any time they see fit.
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Appendix C.

IQP Team: Assessing the English needs of White-collar workers in China

Interviewee: Billy McGowan

Interviewers: Alexander A., Matthew D., Miles N.

Date, Time and Location of Interview: October 31+, 2017 | 9:30 PM EST | Shujiang
Hotel, Via Skype

Interview Protocol:

Introduction to team:
o Group of students currently conducting research for our IQP project in
Hangzhou, China.
o Topic of research:
» Assessing the English needs of white-collar workers in China
o Objective(s) of the interview:
= To obtain expert methods on how to develop an oral assessment
= To determine how to objectively grade an oral assessment
Beginning of Interview questions
o How long have you been conducting oral assessments?
= Specific: How many different types of oral assessments have you
administered
o How often do you administer oral assessments?
= Specific: Are they usually for Chinese students?
o How long do the oral assessments usually take?
Making an Oral Assessment
o  What questions should we be asking?
= Specific: What are different categories or sections that should be on the
test
o Our sponsor wants the oral test to be able to be administered to multiple people
at once and also as quickly as possible, so how long do the assessments usually
take?
= Specific: Do you have any suggestions as to how we can speed them up?
Challenges of Conducting an Oral Assessment
o Do oral assessments and all the recording equipment sometimes intimidate
students?
= Specific: If so, how can we prevent this?
Wrap up

We will continue to be in contact and provide you with updates on our progress. Thank you
so much for your help.
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Interview Consent Form

Your responses in this interview will remain completely anonymous. Anything you say in this
interview will not be reported to your employer. Any content we use from this interview will be
applied towards our academic research and understanding of the subject and any direct
qguotes will be attributed to “Billy McGowan” in our final paper. Direct quotes will also require
your approval via email before being finalized in our paper.

Your participation in this research is voluntary. Your refusal to participate will not result in any
penalty to you or any loss of benefits to which you may otherwise be entitled. You may
decide to stop parficipating in the research at any time without penalty or loss of other
benefits. The project investigators retain the right to cancel or postpone the experimental
procedures at any time they see fit.
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Appendix D.

Direct Observation Protocol:

Class information:

_ Number of students.

__ Number of instructors.

__Is the instructor a native speaker?

__ Number of students who appear between the age of 18-65.

Notes: (Are there more men or women? Who is most/least talkative? What level of English do
the students appear to have?)

Description of classroom:
How full is the room: Empty Full

Teaching apparatuses used:

Learning Objectives:
Were the learning objectives clearly stated? No Yes

Were they met? E.g. if the topic was purchasing airline tickets is that what was actually
discussed? No Yes
1 2 3 4 5
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What were the learning objectives?

Student Involvement:
Students seem engaged. Are they answering questions, awake, not on their phones?
No Yes
1 2 3 4 5

Students are making an effort to involve themselves. Are they answering questions? It is an oral

based class so they must in order to be involved. No Yes
1 2 3 4 5

From your point of view is the difficulty level of the work appropriate?
Too Easy Too Difficult
1 2 3 4 5

Notes: (What encourages students to speak? What do students seem to enjoy or dislike? When
were students more or less attentive?)
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Teacher Involvement:

The teacher makes an effort to keep students interested. No Yes
1 2 3 4 5
The teacher encourages student involvement. No Yes
1 2 3 4 5

Notes: (What teaching method did the teacher emphasize and use? What games or activities

were used to keep students interested? How did the teacher encourage quiet students to
speak?)
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Use of class time:

Event

Tally of Instances

Total

Oral Activity

Aural Activity

Written Activity

Reading Activity

Group Activity

Student asked question
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Information Regarding our Observation

All data gathered from this observation will be anonymous. We will not be collecting any
personal information for the purpose of our research. Any content we use from this observation
will be applied fowards our academic research and understanding of the subject. Data
collected will not be on teachers’ performance and none of it will be reported to the teachers’
employers. This is to prevent any negative consequences for teachers as a result of our
observations.

Permission: In order to conduct this observation we were granted permission by our sponsor,
Golden International English, as well as the teacher of the class, ahead of time.
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Appendix E.

English Needs Survey Consent Form

What is this survey and how will it be used?

We are a group of American students from Worcester Polytechnic Institute who are working on
a project for Golden International English in order to improve the English language fraining
they provide for their customers. This survey will be used to determine participants needs for
learning English. This will help Golden International English determine most effective method of
fraining new customers. Don't worry this survey is anonymous and only ourselves and Golden
International English will know the results! Thank you for taking the tfime to take this survey.

Information for Participants

Your survey responses will remain completely anonymous. We will not be collecting any
personal information for the purpose of our research. Any content we use from this survey will
be completely academic.

Your participation in this research is voluntary. Your refusal to participate will not result in any
penalty to you or any loss of benefits to which you may otherwise be entitled. You may
decide fo stop partficipating in the research at any time without penalty or loss of other
benefits. The project investigators retain the right to cancel or postpone the experimental
procedures at any time they see fit.
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BB

i3] Fie

Gender Age

1B BIERE Educational Background:

=5HLLTBelow high school( )  &#High school( ) K%EJunior college degree( )

ZA#&}Bachelor degree( ) ftMaster degree( ) {1+PhD( )
fZRYEAk Career -
4 Student( ) E@ERRGeneral clerk( ) Tl FSEEEARSenior and mid-

level manager or supervisor( ) #BAZXEducator( ) EHERIEFreelancer( )

AR Civil servant( ) HAttOther occupations( )

1. BZeEZIIBIEI)ING? Have you ever studied in any English Training
Institute before?

BYes( ) %A No( ) WBREEEW—RTER) W (75588 ) The name of the

English Training Institute
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2. im{IR S iEIKEAIBAIR ?What's your purpose of improving your English?
TEEEJob needs( ) MAHESelf-education( )  HEBEZStudy abroad( )

EoMRiFOverseas trip( ) EftiOthers( )

3. BIMENEERXNE TFPEMRSEEN ? B2 ? Do you need to use

English in your life or current job at present? What's the specific aspect?

2123 School learning( ) HEOIE Daily spoken English( ) PEIIE
Paperwork( ) 5 HIEBusiness English( ) HER=Study abroad( )

#ix examination( )  I{Emmid Job interview( ) HfthOthers( )

4. 1ZFRIR SR EAYSEIEIKIE ? Which aspect of English do you want to improve?

A Listening( ) MiEOral language( )  [@iEReading( )  SfEWriting( )

g5 HEiEBusiness English( ) ZR&izAEEIComprehensive application ability( )
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5. IBRIBEERNUTNA LT EIIS. B989593. How well can you do in

English at these aspects ? The total score is 5.( )1 Notatall ()2 ()3 ()4 ()5

Fluent
O3 Listening( ) HiEOral language( ) iFgisEReading( )
BYEWriting( ) sZ&iEmse1Comprehensive application ability( )

6. IBRGEREFIPHFIRARIFISRMH A ? IS i%&wWhat do you think is
the most difficult thing in learning English?(multiple choice)

RERIEGIve up halfway( ) HIMEBEMIEZ Teacher's teaching method( )
Hh=1E=#ELack of language environment( )

BT RATESEIunable to get help in time( )

Date: Time:
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Appendix F.

WPI ESL DEPARTMENT ORAL ASSESSMENT KEY

Pronunciation

o- Frequent phonemic errors and foreign stress and intonation patterns that cause the speaker
to be unintelligible.

1- Frequent phonemic errors and foreign stress and intonation patterns that cause the speaker
to be occasionally unintelligible.

2- Some consistent phonemic errors and foreign stress and intonation patterns, but speaker is
unintelligible.

3- Occasional non-native pronunciation errors, but speaker is always intelligible.

Grammar

o- Virtually no grammatical or syntactical control except in simple stock phrases.

1- Some control of basic grammatical constructions but with major and/or repeated errors that
interfere with intelligibility.

2- Generally good control in all constructions with grammatical errors that do not interfere
with overall intelligibility.

3- Sporadic minor grammatical errors that could be made inadvertently by native speakers.
Fluency

o- Speech is so halting and fragmentary or has such a nonnative flow that intelligibility is
virtually impossible.

1- Numerous non-native pauses and/or a non-native flow that interferes with intelligibility.

2- Some non-native pauses that do not interfere with intelligibility.

3- Speech is smooth and effortless, closely approximating that of a native speaker.
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Comprehensibility

o- Overall comprehensibility is too low in even the simplest of speech

1- Generally not comprehensible because of the frequent pauses and/or rephrasing,
pronunciation errors, limited grasp of vocabulary, or lack of grammatical control.

2- Comprehensible with errors in pronunciation, grammar, choice of vocabulary items or
infrequent pauses or rephrasing.

3- Completely comprehensible in normal speech with occasional grammatical or pronunciation

errors.
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Appendix G.

ENGLISH LANGUAGE COMPETENCY LEVELS

Based on guidelines developed by both the ACTFL and ILR

Speaking

Novice 1:

Speakers at the Novice 1 level can usually utter greetings and basic personal information, but
these speakers have no real functional speaking abilities. Even basic words and phrases that
they are able to learn, will most likely be unintelligible because of poor pronunciation.

Novice 2:

Speakers at the Novice 2 level may have memorized a few common words or phrases to use,
related to needs for survival. They have little to no flexibility in conversation and will often
resort to repetition when misunderstood or in some cases, silence.

Novice 3:

Speakers at the Novice 3 level can communicate in straightforward and predictable social
interactions and also ask formulaic questions. The speaker’s speaking ability is functional but
extremely limited in terms of vocabulary and grammar. Speech will often be lacking modifiers
and pronunciation, stress, and intonation will all be poor.

Intermediate 1:

Speakers at the Intermediate 1 level can handle basic conversations relating to topics such as
personal information, family, daily activities, personal preferences, immediate needs, and
ordering food. These speakers tend to be reactive and struggle with direct questions regarding

information.

97



Intermediate 2:

Speakers at the intermediate 2 level can determine what the main idea of most conversations
is, but will become lost when specialized vocabulary or topics are introduced. Simple sentence
structures and grammatical rules are understood, but the speaker will struggle with aspects
such as plurals, articles, linking words, negatives, and tense/aspect usage.

Intermediate 3:

Speakers at the Intermediate 3 level can express themselves by creating new sentences with
the language using different combinations of words and phrases they have already learned.
Speakers display a moderate level of fluency and can participate in most social, formal, and
informal interactions. However, when put under pressure their speaking ability tends to
deteriorate.

Advanced 1:

Speakers at the Advanced 1 level can speak on a variety of topics including current events and
even matters of community and public concern. Although speakers at this level will have a fair
amount of problems with grammar they will be able to self-correct and use communicative
strategies such as rephrasing and circumlocution.

Advanced 2:

Speakers at this level can handle a wide variety of communicative tasks and also narrate past
and current events with accuracy. Rephrasing sentences for conversation partners who are
unclear of the speaker’s meaning is a common communicative strategy at this level. Speakers
at this level will also have an extensive vocabulary and be able to convey their messages clearly

and without problems.

98



Advanced 3:

Speakers at this level can use language fluently for everyday needs. They properly use
rhetorical devices and also understand cultural references. They can construct coherent
hypotheses and arguments, but they are still more adept speaking about topics which they
know better or have an interest in.

Exceptional:

Speakers at this level can use lengthy discourse to express themselves. They can explain their
own interests and areas of competence in great detail, as well as converse about almost any
topic. These speakers have no pattern of errors, but will rarely and sporadically make errors
that they usually self-correct. These errors also do not impede or misconstrue the meaning of a
sentence.

Expert:

Speakers at this level are functionally equivalent to a well-educated native speaker. The
speaker has complete flexibility within the language and has a mastery of not only vocabulary,

but also local idioms and colloquialisms. Any accent will be slight and hardly noticeable.
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Reading

Novice 1:

Students are able to recognize few letters and only very basic words. They are not able to
recognize and sound out the entire alphabet.

Novice 2:

Students are able to visually recognize the entire alphabet. They are able to recognize
common terms such as linking and interrogative words, but will struggle to understand even
basic sentences without repetition and context clues.

Novice 3:

Students are able to immediately recognize common words. At this level they are also able to
read basic sentences with some repetition and read sentences that follow predictable
structures such as greetings and basic form questions with relative ease. Mistakes however still
occur frequently with any reading assignment that goes beyond what the student has
specifically practiced.

Intermediate 1:

Students at this level begin to understand written social interactions. Mistakes however are
very common. In more advanced texts students are able to identify the subject and some basic
details even though they cannot understand the majority of the text. Students are now also
able to identify some basic new vocabulary if there are heavy context clues in the surrounding

text.
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Intermediate 2:

Students are able to understand unique bodies of writing when they are familiar with the
subject matter and know most of the applicable vocabulary. Understanding is limited to the
general information in the text, students are not able to understand complexities within the
language itself. This means a student would not understand implications, and have trouble
grasping metaphors or detailed descriptions.

Intermediate 3:

Students can quickly understand short written items regarding common topics or topics with
which the student is familiar. Fact based texts are easily understood provided the student
knows the industry vocabulary. They are able to gather the main information from descriptions
and more complex sentence structures but will often make mistakes with these due to both
unfamiliar vocabulary and written idioms and structures which the reader has not experienced
yet.

Advanced 1:

Students are able to read and understand complex, novel prose on general topics. Even on
subjects with which the reader is not familiar, they generally understand the main concepts
and some supporting details, mistakes are uncommon. Appropriate texts include newspaper
articles, magazine articles corporate documents from the reader’s department. Texts on highly
specific subjects are difficult for the reader to follow due to significant unfamiliar terminology.
Texts such as documents from different departments and research papers will be too

demanding for a reader in this level.
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Advanced 2:

Students are able to clearly read almost all common texts with few gaps in vocabulary. They
are able to clearly read most professional documents. Descriptions and complex sentence
structures are primarily understood. Most written conventions and idioms are well understood.

Advanced 3:

Students are able to understand all common texts both familiar and unfamiliar. They are able
to understand all business related documents from their department and can understand the
majority of those from other departments. The student has reached a level of reading fluency
to which they can not only grasp the information presented but is beginning to grasp the
meaning and connotation which the writer intends to imply.

Exceptional:

Students who reach this level have complete fluency reading common texts and understand
the implications and intentions behind the text. They have nearly mastered the language and
are on par with many native speakers. Long, complicated professional documents on
unfamiliar subjects pose little challenge to them.

Expert:

Readers at this level are functionally equivalent to a well-educated native speaker. The reader
has complete competency with vocabulary and sentence structure, and is able to identify the
tone and meaning behind any body of prose. Professional documents are easily understood no

matter the complexity or subject matter.
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Listening

Novice 1:

Listeners have little to no understanding of spoken English. Occasionally these listeners will be
able to identify commonly used words and phrases, but will have no concept of the context in
which they are used.

Novice 2:

Listeners can begin to understand and recognize commonly used words and phrases as long as
they are highly contextualized. Listeners can slightly understand spoken sentences with
memorized phrases needed for survival. Understanding requires long pauses as well as
repetition.

Novice 3:

Listeners are often able to understand full sentences that are spoken slowly, one word at a
time. Memorized phrases, messages, and instructions necessary to survival are understood
reliably.

Intermediate 1:

Listeners begin to develop flexibility in listening beyond purely survival needs. However,
limited vocabulary range requires lots of repetition. Can understand some time and question

forms, but longer sentences tend to result in misunderstandings.
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Intermediate 2:

Listeners are able to understand most face-to-face conversations as long as the conversation
partner speaks slowly and repeats certain words. Certain expressions of speech, such as loud
speakers outdoors, that are difficult to understand may present large problems for these
listeners.

Intermediate 3:

Listeners can understand most conversations. However, they struggle with voice recordings
and phone calls. These listeners can identify most everyday vocabulary, but are still hesitant
sometimes. They can also pick up on some emotions conveyed through speech based on
intonation.

Advanced 1:

Listeners occasionally seem to understand spoken English with ease, but often lose focus
under pressure. General vocabulary as well as syntax and grammar is still an issue, and there is
hesitation still with some everyday vocabulary as well.

Advanced 2:

Listeners can understand hypotheses and supported opinions. Vocabulary is broad enough
that clarification or repetition is rarely needed. Still does not understand native speakers if they
talk very quickly or use slang.

Advanced 3:

Listeners can listen with an extremely broad vocabulary. They can identify most subtleties and
nuances as well in addition to attentively listen to television broadcasts, phone calls, and
conference calls. These listeners can understand non-standard dialects, but still struggle with

extreme slang and colloquialisms.
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Exceptional:

Listeners can better understand abstract speech and slang. They also have an understanding of
cultural references. The ability of these listeners is close to that of a native listener, but not
quite equivalent.

Expert:

Listeners have listening comprehension abilities equivalent to that of a well-educated native
speaker’s. They can understand a wide variety of forms and styles of extremely complex and
abstract speech intended for specific audiences. These listeners are also able to understand

implicit and inferred information, tone, point of view, and follow highly persuasive arguments.
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Writing

Novice 1:

Writers are unable to produce sentences on their own. They are able to copy letters and simple
phrases.

Novice 2:

Writers are unable to produce novel sentences on their own but are able to write some basic
vocabulary and simple phrases from memory, this includes their own name, yes and no, and
some personal information that may be needed for a form.

Novice 3:

Writers have only mastered writing to a basic practical extent. They are able to produce simple
written requests and notes that are related to daily activities. Both vocabulary and grammar
are largely out of the reach of the student as they are only able to construct sentences from
memorized formats.

Intermediate 1:

Writers at this level still show little control of grammar but have learned enough vocabulary
and predefined sentences that they can produce new statements and questions relating to
practical and survival matters. Technical issues will be extremely prevalent, however, the
writer will generally be able to communicate what they intend.

Intermediate 2:

Writers are able to clearly convey simple, practical sentences. They are beginning to grasp
grammatical concepts including sentence structure and verb tenses. They are unable to

produce long prose; their writing tends to be single sentences.
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Intermediate 3:

Writers understand basic sentence structure and grammar clearly. They can write about a
variety of different common topics with moderate clarity. They are able to produce their own
novel prose which the meaning behind is understood by the reader. Grammar errors are still
very common and impede clear legibility.

Advanced 1:

Writers at Advanced Level 1 can write short summaries and reports on specific topics.
Grammar and vocabulary will be obviously foreign, but will still be adequate in conveying the
intended message. Sporadic grammar errors do occur but they rarely affect the content of the
writing.

Advanced 2:

Writers at the Advanced 2 level have limited methods of writing prose and often have trouble
catering their writing for a specific audience. Organization will suffer as well as the ability to
convey subtleties and nuances due to a lack of vocabulary.

Advanced 3:

Writers at the Advanced 3 level can write accurately and concisely about most topics. Grammar
errors still occur occasionally, but are not frequent or particularly detrimental. The writer
employs basic stylistic devices such as ellipses and parallelisms

Exceptional:

Writers at the Exceptional Level can write about complex topics and use supporting opinions to
develop coherent arguments. Writers at this level demonstrate a high level of knowledge

spelling, grammar, and syntax. There is also evidence of the use of some stylistic devices.
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Expert:

Writers at this level have writing abilities equivalent to that of a well-educated native writer.
They can complete writing tasks such as position papers and journal articles with relative ease.
These writers can use persuasive and hypothetical techniques that allow them to argue a wide

variety of viewpoints. Tone and implications are used fluently in their writing.
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Appendix H.

GIE ENGLISH PROFICIENCY
ASSESSMENT ANSWER KEY

This test will be comprised of 3 sections. There will be a 60-minute time limit for completion of
this assessment.

If you are not already friends with XWX on WeChat, please add them before starting this
assessment.

Good Luck!

EXNMHE=EI AN BRBAECODHATRXNMIA . WMREERERE LRI XWX EFFH
AR Z BRI A7 K .

PLIEBE— DS

1. Directions: Please type in your phone number.
AFIRTR AERT | IBFRAENTFSHE,
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Directions:

ABRR

Please respond to the email for Mr. Smith expressing your displeasure with the delay and
requesting a discounted price on the shipment.

BEOEEAKEEENE TG, URTENKEEHNRE, FERMLEEYITI.

We recommend taking no more than 5 minutes on this question.

BINFES D PATE AL AL -

Please be patient as the photo below loads.

EOFRE R RN,

Directions: Respond to the email.

Thank you,

From:  Carbon Technologies
To: Alexander Smith
Subject: Delivery Problem
Sent: October 6™ 4:20 P.M.

Hello Mr. Smith,
We are sorry to inform you that your shipment will be arriving three days later than expected. The delayed shipment
Is due to a problem at the factory, which is slowing down production of the parts you ordered. We are very sorry about this

shipment delay.
Please contact us with any questions or concerns that you may have.

Carbon Technologies

110



Example Answer:

Dear Carbon Technologies Representative,

| am very sorry to hear that. This delayed shipment will make us late on our deadline for our customer miss some of
our production deadlines. Missing production deadlines result in a loss of profits for us. As a result, we request that
the price of the parts we ordered from you be discounted. Thank you.

Sincerely,

XXXX

Rubric: Take into consideration the level of professionalism. This is a business email.

0 Email is not answered at all.

5 The student is unclear what the purpose of the message is. A one-sentence response is given,
for example, okay, thanks for letting me know. The sentence is very difficult to read with
many spelling and grammar mistakes.

10 | The student displays a partial understanding of the email. They thank carbon technologies for
informing them of the situation and then another sentence that (either a question or request)
requires another response from carbon technologies for clarification of meaning. The email is
understandable, but the sentence has some grammar and spelling mistakes.

15 | The student displays full understanding of the email. The email includes a greeting,

complimentary close, and at least three sentences. The student expresses displeasure with the
situation and makes a request for action to be taken or a clarifying question as to why this
should be acceptable. Grammar and spelling mistakes are minor problems and do not affect
the meaning of the email.
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. Directions:  |Describe what you see in the picture. Please use complete sentences.

AERR . FEAER EOERE. BERTENGDFEE.
We recommend taking no more than 3 minutes on this question.

BIWAID PAR TEAAR .
Please be patient as the photo below loads.

VB FFE A N

Image produced by VectorOpenStock.com (2015)

0 | No description whatsoever.

3 | The student made an attempt to describe the picture, but their response contains
many grammar and word choice errors, which make the sentences unintelligible.

5 | The student made adequate descriptions with clear meanings, but there are many
grammar mistakes and word choice errors, that make reading the descriptions
difficult.

7 | The student made very clear descriptions with clear meanings, however there were
still minor grammar and word choice errors.

9 [ All of the descriptions were accurate, clear, and perfectly legible. There we no
grammar or word choice errors that would indicate a non-native speaker.
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Directions: Please respond to the prompt below. Your response should be no more than 6-
10 sentences long.

PNk
T BR THENRE FEENEE, FREREHE-10a2R.

We recommend taking no more than 6 minutes on this question.

BB A6 B A SE AL AR .

Should employers allow time off for their employees to exercise during the day? Offer some
advantages and disadvantages in complete sentences?

Example answer:

Employers should allow time for their employees to exercise during the day. Exercise
generally makes people feel better about themselves and therefore be more confident.
Employees with higher levels of confidence will be more outgoing and be more likely to
succeed in the workplace. People who feel good will be happier, and happier employees
will work harder and produce higher quality work. The only disadvantage of the policy is
that it would take time out of the workday. That being said, it is a valid reason for taking
time out of the workday. Overall, any employer who is looking to increase the productivity
of their employees should consider this strategy.

Rubric:
0 The student does not answer the question at all.

3 The student demonstrates that they vaguely understand the question by
answering yes or no. There are frequent grammar and spelling mistakes that make
the response unintelligible.

6 The student was able to comprehend what the question was asking and list a
limited number of advantages and disadvantages. There are a moderate number of
word choice and grammar mistakes that make the response difficult to read though
still intelligible.

9 The student fully understood the question and listed coherent advantages and
disadvantages. There were minor grammar and word choice mistakes, but they did
not affect the intelligibility of the response.

12 | The student answered the question perfectly. There were practically no spelling
or grammar mistakes that would indicate the speaker is non-native. The response
was clear and intelligible.
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5. Directions: |Read the sentence and choose the word that best completes the

sentence.

AR

N FEAZSENEGTF, ik Bk
We recommend spending no more than 30 seconds on this
question.

BRSO A SE AR
The following six questions are based on the EF English Proficiency Assessment.

I was hoping to __ my phone, but the store said | would need to replace it.
return

*repair

reclaim

recover

oOw>

6. Directions: |Read the sentence and choose the word that best completes the sentence.

RERT | FEERGHNET, Fik EHYIE

We recommend spending no more than 30 seconds on this question.
B WIS 30RD A 52 AR

I could eat the shrimp but I __ the steak.

except
wish
approve
*prefer

COow>

7. Directions: |Read the sentence and choose the word that best completes the sentence.

RERT | FERAEEHNAT, FEHREENIED,

We recommend spending no more than 30 seconds on this question.

RIS TE30FD PN 52 Al AR

The meeting room was so __ that there was no more space to sit down.

A. limited
B. tight
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C. *crowded
D. dark

8. Directions: |Read the sentence and choose the word that best completes the sentence.

RERT | IBERAEEHN AT, FEHREENIED,

We recommend spending no more than 30 seconds on this question.
}\_-LMIL;\E‘?’O* W%}ﬁzlgijﬁ‘.o

| thought the answer was __. So | didn’t find it difficult.

A. *obvious
B. important
C. noticeable
D. valuable

9. |Directions: |Read the sentence and choose the word that best completes the sentence.

KRBT L REAREHNET, Fik EHYIE

We recommend spending no more than 30 seconds on this question.
B 308D A SE AR

Everyone notices him immediately because his clothing is oftenso
typical

predictable

commendable

*outrageous

oOowp

10. Directions: |Read the sentence and choose the word that best completes the sentence.

RBRT | RRAEAEHNAT, FEHREENIED,

We recommend spending no more than 30 seconds on this question.
B RTE30TD A TE AL

She was both surprised and __ when she saw her exam results.

A. released
B. restored
C. *relieved

115



D. renovated

11.

Directions:

PNk

T~

Have the volume on your computer turned up. Listen to the audio recording by
clicking on the link below and choose the best response to the speaker's question or
statement.

BRIAGCHNERE A BRES.

AT MIEEEE, RHRNRCKE, FNREFRE P E RN EUE B &R
E’]IE:.

We recommend spending no more than 1 minute on this question.

BWEALD R STEAR A,

The following ten questions are based on the Engoo English Assessment and on assessments produced by the
Worcester Polytechnic Institute ESL Department

Audio Link: Please be patient, some of the audio recordings may take up to 30 seconds to load.

HIMGEE:

EOFR, BB ST T EI0T A [EIINE .

https://pan.baidu.com/s/1i5Ghew1

A. The email is very long.
B. *Yes, | sent it an hour ago.
C. Who sent the email?

12.

Directions:

PNk

T~

Have the volume on your computer turned up. Listen to the audio recording by
clicking on the link below and choose the best response to the speaker's question or
statement.

BRHNENBERETBESE. A NIEMEE, MRHNRICRE, &
EFEHE HiE S'Eﬁmihzﬂ’]lﬁlm

We recommend spending no more than 1 minute on this question.

Ll}(/u\?—lﬁgq] W JEﬁJZZ'K

Audio Link: Please be patient, some of the audio recordings may take up to 30 seconds to load.

BFIRGEIE:

EROFR, BB R BRI HAYE [EIINE .

https://pan.baidu.com/s/1pLDTaCN

A. *No, | have another meeting at that time.
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13.

14.

B. Yes, the meeting was good.
C. How was the meeting?

Have the volume on your computer turned up. Listen to the audio recording by
Directions: |clicking on the link below and choose the best response to the speaker's question or

statement.
AR
Z EWNEHNEREABES. A& NIEMeEE TRHNEXEE, &

JEFE R4 LAY E UL B R T A 1 E
We recommend spending no more than 1 minute on this question.

B S LR A ST AN
Audio Link: Please be patient, some of the audio recordings may take up to 30 seconds to load.
FIMERE B OFR, BBOER TR AR BN .

https://pan.baidu.com/s/108634TW

A. *Wow, he really is big.
B. Yeah, she looks amazing.
C. Yes, itisreally big.

Have the volume on your computer turned up. Listen to the audio recording by
Directions: |clicking on the link below and choose the best response to the speaker's question or
statement.

PNk
B BERNENBERETBESE. /i MITMERE, TEHNRCRE, R
JEFE g A9 [E)EE B &R A B

We recommend spending no more than 1 minute on this question.

BRI A ST AR .
Audio Link: Please be patient, some of the audio recordings may take up to 30 seconds to load.
HIMERE B OFS, BSOS FEIH AR BN .

https://pan.baidu.com/s/1pLI2H4Z

A. When did you finish your work?
B. *Can't you do it later?
C. Ithink math is difficult too.
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15. Have the volume on your computer turned up. Listen to the audio recording by
Directions: |clicking on the link below and choose the best response to the speaker's question or

statement.
PNk
R EWNENEREABES. & MIEMeEE TRHNEXEE, &

a5 & g /9 [E)B0E B R A E1E

We recommend spending no more than M on this question.

IS LD R A ST AN
Audio Link: Please be patient, some of the audio recordings may take up to 30 seconds to load.
FIngERE: B OFS, WO BRI EINE.

https://pan.baidu.com/s/1gXAmMW6C

A. My computer is also working.
B. *How did it break?
C. How did you fix it?

16. Have the volume on your computer turned up. Listen to the audio recording by
Directions: |clicking on the link below and choose the best response to the speaker's question or
statement.
AR X
T ERIMNENEREFBEE. ~if MIEHtE TEENRXEE, UK

JEFE g f9[R)EE B &R A B

We recommend spending no more than 1 minute on this question.

BB ELD A ST AR .
Audio Link: Please be patient, some of the audio recordings may take up to 30 seconds to load.
FIMEEE B OFS, PO T EI0M AR BN .

https://pan.baidu.com/s/1sliaRb3

A. Will you use it tomorrow?
B. He will not cook with it.
C. *I checked it, and it was not on.

17. Directions: _ _ _
Have the volume on your computer turned up. Listen to the audio recording by

clicking on the link below and choose the best response to the speaker's question or

PNk
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statement.

Al

BERHNENBREABEE. /i MITMEE, TEHNRICRE, AR
Ja% & g /Y[R BLE B R A B

We recommend spending no more than 1 minute on this question.

IS LD A ST AN
Audio Link: Please be patient, some of the audio recordings may take up to 30 seconds to load.
FIMERE EWOFS, BBOEIAEFEIHHAIE BN .

https://pan.baidu.com/s/1i5nGLyH

A. *Oh, happy birthday!
B. Oh, how old will you be?
C. I was at home yesterday.

18. Have the volume on your computer turned up. Listen to the audio recording by
Directions: |clicking on the link below and choose the best response to the speaker's question or
statement.
PNt .
Z EWNERNEREABES. & MIEMeEE TRUNEXEE, &

JEFE gt f9 R EE B &R TR B

We recommend spending no more than M on this question.

WS LD A SR AN
Audio Link: Please be patient, some of the audio recordings may take up to 30 seconds to load.
FIngERE: EEOEFS, BT REIF AR E .

https://pan.baidu.com/s/1kVKgMO0n

A. Yes, lunch was really good.
B. He ate at 7:00 PM.
C. *He made chicken.

19. . .. . Have the volume on your computer turned up. Listen to the audio recording
Directions: — - ,
by clicking on the link below and choose the best response to the speaker's
A SR question or statement.

T ERAGHBREFRES. AETIIEEE, AR OKRE.
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FIRIEFRE LA H A EBE B R F R EE

We recommend spending no more than M on this question.

BEWEAELD R TERAB
Audio Link: Please be patient, some of the audio recordings may take up to 30 seconds to load.
HIRGERE: EWOFS, WO REIR AR E .

https://pan.baidu.com/s/1ge5L2yZ

A. Does it need more paper?
B. *I did not know it was broken.
C. We also have a printer.

20. Have the volume on your computer turned up. Listen to the audio recording by
Directions: |clicking on the link below and choose the best response to the speaker's question or
statement.
PNt .
Z EWNCHNEREABES. ~& SRR TRHNEXEE, JFix&

ExE PR REE L &RFNEE
We recommend spending no more than 1 minute on this question.

B E AL R A ST AN
Audio Link: Please be patient, some of the audio recordings may take up to 30 seconds to load.
FIMERE B OFS, BBOER T EIH PR BN .

https://pan.baidu.com/s/Ami3PFF6

A. *I am in my office.
B. | am fine, thanks.
C. |l am Karen.

21. . |Listento the dialog between two people, by clicking on the link below. Based on the dialog,
Directions: !
choose the best response to the question below.

i‘ﬁ*m S TAR M, R —BEAE. EMELE, REGANRAE
=y

We recommend spending no more than 2 minutes on this question.

BB 20 S SERL A
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22.

23.

Audio Link: Please be patient, some of the audio recordings may take up to 30 seconds to load.
HIMERE: B OFS, BBOEA R FEIH AR BN .

https://pan.baidu.com/s/1gfxUoqgj

Question:

What did Jack finish for the meeting?

A. A graph of the sales.
B. Anemail.

C. Areport.

D. *A presentation.

Directions: Listen to the dialog between two people, by clicking on the link below. Based on the dialog,
irections: !
choose the best response to the question below.

ﬁ@ﬁ BTSN, HEROX—BRAME. TEliiss, BEGALRAE
- HTET,

We recommend spending no more than 2 minutes on this question.

B2 A ST AL AR
Audio Link: Please be patient, some of the audio recordings may take up to 30 seconds to load.
FIMEEE EOFR, PO TR AR BN .

https://pan.baidu.com/s/1gfxUoqgj

Question:

What happened to sales in the last month?

A. They stayed the same.
B. *They decreased.
C. They increased.

Listen to the dialog between two people, by clicking on the link below. Based on the dialog,

Directions: choose the best response to the question below.

B8 N N N N = s s\ . =N AL B3 A
%#% EEE T A M, FEN—BRAME. FEiEss, REGALRAE
S BOHETR .

We recommend spending no more than 2 minutes on this question.

BWEE2D A SE AR
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Audio Link: Please be patient, some of the audio recordings may take up to 30 seconds to load.
HIMERE: B OFS, BBOEA R FEIH AR BN .

https://pan.baidu.com/s/1gfxUoqgj

Question:

What led to the change in sales last month?

A. Better salesman.

B. Jack was not doing well at work.
C. *Decrease in car sales.

D. Decrease in gas prices.
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25.

" |Directions:

Listen to the dialog between two people, by clicking on the link below. Based on the dialog,
choose the best response to the question below.

B8 N N N NS N = s s\ . f~ N[ AL E3 a:
f*_r‘*'%*i EAE T AN MR, FENNE—BRAMNE, FadiEs/s, BREEANREE
 : HSETR

We recommend spending no more than 2 minutes on this question.

B2 AT AR,

Audio Link: Please be patient, some of the audio recordings may take up to 30 seconds to load.
HMERE: B OFS, BBOEA R FEIR AR BN .

https://pan.baidu.com/s/1gfxUoqgj

Question:

Will David be at the meeting?

David is not sure if he will make it to the meeting.
No, David has another meeting to go to.

No, David will be at home.

*Yes, David will be at the meeting.

oOowp

Listen to the dialog between two people, by clicking on the link below. Based on the dialog,

Directions: choose the best response to the question below.

i@h ERE N HSENERE, TEINX—BRWANTE. TENEZE, EFEAAREE
- AYIET o

We recommend spending no more than 2 minutes on this question.

BB P SERL A
Audio Link: Please be patient, some of the audio recordings may take up to 30 seconds to load.
TIRGEE: EWOESR, AR TR0 FAYRS B I .

https://pan.baidu.com/s/1gfxUogj

Question:

Is Jack prepared for his meeting?

A. No, he did not finish his presentation.
B. No, because David fired Jack.
C. No, he is unprepared.
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D. *Yes, he finished what he needed to for the meeting.
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GIE ORAL ENGLISH PROFICIENCY
ASSESSMENT

This assessment will test your speaking ability. You have 20 minutes to complete the assessment.

We have included a recommended time to complete each question in order to complete the
assessment in the allowed time.

Good Luck!
A AS B0 IR 1 1B Ko 1848 20508 58 AR IR

HEAE, AT AMHENAE N GERN K, PURIERESZ I B 58 B AN .

1 Please read the words from the word bank out loud. The response should be
Directions: |recorded all at once. Record your response in WeChat and sent to a GIE
instructor for grading.

AR \
. TE R I BHBL N A RME P I ] . S ORI RE GEE IR &
e, IS E K a GIE instructorB9#81E LLEEE /) .

We recommend spending no more than 1 minute on this question.

BATEWIEAEL B 2 N SE A

This section is based on questions from the Engoo English Assessment and assessments produced by the
Worcester Polytechnic Institute ESL Department

Word Bank:
New Old Paper Pencil Report
Manager Boss CEO Work Notes

A. *When you are finished with the question, please click here and then click "Submit" 2
EWERARB LG, EAdat, )5 A “submit”
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Please read the words from the word bank out loud. The response should be
Directions: |recorded all at once. Record your response in WeChat and sent to a GIE
instructor for grading.

P NN
T R BB S FRME TP A B da] . B IR S s G — IR &
e, FERZSE K a GIE instructorBO#81E LA 776
We recommend spending no more than 1 minute on this question.
BATEBWIEAELD B Z NS A .
Word Bank:
Collaborate Leadership Deadline Industry Logistics
Department Market Meeting Profit Promotion

A. *When you are done with the question, please click here and click "Submit" & &5k
KB )5, EREIAL, A5 H S “submit”

Please read the sentences from the Sentence Bank out loud. The response should
Directions: |be recorded all at once. Record your response in WeChat and sent to a GIE
instructor for grading.

AR ILR B RE GHE - RFEPRA) , HRKiZxEKEaGIE
instructor B4 4E LABE VT 53
We recommend spending no more than 1 minute on this question.

HABEELID B 2 N e AR @,
Sentence Bank:

Today is my first day on the job!

Will the delivery be on time?

The quality of the product is unacceptable.

Excuse me, Mr. Smith, could I please speak to you in private?
Great job on this project, the board is extremely pleased!

A. *When you are finished with the question, please click here and then click "Submit" =
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Directions:

g

Article:

ol

REERRARM 2 J5, 15 SdAal, S8 )5 B St submit”

Read the article silently. You will then need to read the article aloud and record
your responses in WeChat. Record your response in WeChat and sentto a GIE
instructor for grading.

BAEREOHR R, RFIERAEME, HMEICRERRE, PRz
% K %a GIE instructor B#51E LU 47 .
We recommend spending no more than 2 minutes on this question.

BT IEAE25Bh 2 A 58 AR L

German automobile-maker Volkswagen overtook Toyota to become the world’s largest car manufacturer in 2016. VW, which also
produces Audi, Porsche, and Skoda cars, produced 10.3 million cars last year, about a hundred thousand more than its Japanese rival.
American carmaker General Motors came in third. Toyota has dominated the car market in the last decade.

These results are surprising, considering the fact that VVolkswagen has been involved in a scandal for the past few years.

Most of VW’s increases come from the European and the Chinese market. In China, which could overtake Europe as VW’s biggest
market, VW sold almost 4 million vehicles. Sales in the United States and Latin American countries dropped last year.

The above article, “Volkswagen Becomes World's Largest Carmaker ”, was written by English Online (2017).

A. *When you are finished with the question, please click here and then click "Submit" 2

RSERARE Y J5, 1B SdAat, SR )5 B S dsubmit”
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Answer the questions about the previous article aloud and
Directions: |record your responses in WeChat. Send the response to a GIE
instructor for grading.

P NN
: BEIEBIER X, RS RAE IR, ARSI
%, %S kK Ea GIE instructor BI#RIE LLEE R4 .
We recommend spending no more than 2 minutes on this
question.
BATEWIEAE25 50 2 N T8 A
Article:

German automobile-maker Volkswagen overtook Toyota to become the world’s largest car manufacturer in 2016. VW, which also
produces Audi, Porsche, and Skoda cars, produced 10.3 million cars last year, about a hundred thousand more than its Japanese rival.
American carmaker General Motors came in third. Toyota has dominated the car market in the last decade.

These results are surprising, considering the fact that VVolkswagen has been involved in a scandal for the past few years.

Most of VW’s increases come from the European and the Chinese market. In China, which could overtake Europe as VW’s biggest
market, VW sold almost 4 million vehicles. Sales in the United States and Latin American countries dropped last year.

The above article, “Volkswagen Becomes World's Largest Carmaker ”, was written by English Online (2017).
Questions (Record the responses on WeChat one at a time):

Who is now the world’s largest car manufacturer?

Which car manufacturer is third in the world?

Why is Volkswagen’s success surprising?

What has happened to Volkswagen’s sales in the different countries?

Eall el

A. *When you are finished with the question, please click here and then click "Submit" =
ESERARB )G, ERditbil, )5 F Rl “submit”

Describe the picture below aloud and record your response in
WeChat. Send the response to a GIE instructor for grading.

Directions: |, 4ok at the suggestions below for guidance in your response.

3

BTN > 7ird Y v 5 > Zalil gire
ARV e stk T2 BT, S P R A
' A HEICRERRE GEERKETTHD » ¥
%3t K 2a GIE instructor B #{E LLHE 70«
We recommend spending no more than 2 minutes on this
question.

FAVREBIEAE253 50 22 N 58 A
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Picture:

Image produced by Pxhere (2017).

Suggestions to guide your response:

e Where are these people?
e What are they doing?

e What do they look like?
e What are they wearing?

A. *When you are finished with the question, please click here and then click "Submit" =
BERAE LG, Hadiht, )5 H A “submit”
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Directions:

Answer the questions about the graph below aloud and record
your response in WeChat. Each question should be recorded

individually. Send the responses to a GIE instructor for grading.

T AETRE P AR — T X s R n) @ R 2. HUE
REBHRE OFEE—IREE PR , HKiZxE Kk Ea
GIE instructorB9#{E LT ) .

We recommend spending no more than 2 minutes on this
question.

BATE B2 50 2 N 58 A 5

Graph:

Value of Sales (USD)

9800,

9700

9600
9500 |
9400 |
9300 |
9200

9100+

A B C D E

Salespersons

“Truncated Bar Graph” image from Wikipedia Commons.

A= John’s sales for the month. JONN

B= Dave’s sales for the month. Dave

C= Diana’s sales for the month. Diana

D=Erin’s sales for the month. Erin

E= Mary’s sales for the month. Mary
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Respond to the following questions:
e Which person has the lowest sales for the month?

e What will happen to the person who always has the lowest sales?
o Do you see a trend in the graph above?

A. *When you are finished with the question, please click here and then click "Submit" 2
BERAH 2 5, R, R)5H ST “submit”
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Appendix I.

GIE ENGLISH PROFICIENCY
ASSESSMENT PRINT FORMAT

Writing Section

Question 1
(15 Points)

Short response:

Please respond to the email for Mr. Smith expressing your displeasure with
the delay and requesting a discounted price on the shipment.

We recommend taking no more than five minutes on this question.

Directions: Respond to the email.

From:  Carbon Technologies
To: Alexander Smith
Subject: Delivery Problem
Sent: October 6™ 4:20 P.M.

Hello Mr. Smiith,

We are sorry to inform you that your shipment will be arriving three days later than expected. The delayed shipment
Is due to a problem at the factory, which Is slowing down production of the parts you ordered. We are very sorry about this
shipment delay.
Please contact us with any questions or concerns that you may have.

Thank you,

Carbon Technologies

Response:
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Question 2
(9 Points)

Describe what you see in the picture. Please use complete sentences.

240

We recommend taking no more than three minutes on this question.
Image produced by VectorOpenStock.com (2015)

‘

Response:

133



Question 3
(12 points)

Long response:

Please respond to the prompt below. Your response should be no more
than 6-10 sentences long.

We recommend taking no more than six minute on this question.

Should employers allow time off for their employees to exercise during the day? Please offer
some advantages and disadvantages of this policy in complete sentences.

Response:
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Reading Section
(10 points)

Questions based on the EF English Proficiency Assessment.
You will read 6 guestions. Choose the word that best completes the sentence.
We recommend spending no more than three minutes on this section.

Question 1: | was hoping to __ my phone, but the store said | would need to replace it.
A. recover
B. reclaim
C. repair
D. return

Question 2: | could eat the shrimp, but | __ the steak.
A. prefer
B. approve
C. wish
D. except

Question 3: The meeting room was so __ that there was no more space to sit down.
dark

crowded

tight

limited

oOOw»

Question 4: | thought the answer was __, so | didn’t find it difficult.
valuable

. hoticeable

C. important

D. obvious

© >

Question 5: Everyone notices him immediately because his clothing is so __.
A. outrageous
B. commendable
C. predictable
D. typical

Question 6: She was both surprised and __ when she saw her exam results.
A. renovated
B. relieved
C. released
D. restored
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Listening Section

Part 1
(20 points)

Questions based on the Engoo English Assessment and on assessments produced by the
Worcester Polytechnic Institute ESL Department. You will hear 10 questions or statements.

Please choose the response that best fits.

We recommend spending no more than ten minutes on this section.

Question 1:

What is the best response to the speaker’s question:
A. Who sent the email?
B. Yes, | sent it an hour ago.
C. The email is very long.

Question 2:

What is the best response to the speaker’s question:
A. How was the meeting?
B. Yes, the meeting was good.
C. No, I have another meeting at that time.

Question 3:

What is the best response to the speaker’s question:
A. Yes, itis really big.
B. Yeah, she looks amazing.
C. Wow, he really is big.

Question 4:

What is the best response to the speaker’s statement:

A. 1think math is difficult too.
B. Can’t you do it later?
C. When did you finish your work?

Question 5:

What is the best response to the speaker’s statement:

A. How did you fix it?
B. How did it break?
C. My computer is also working.
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Question 6:

What is the best response to the speaker’s question:
A. | checked, and it was not on.
B. He will not cook with it.
C. Will you use it tomorrow?

Question 7:

What is the best response to the speaker’s statement:

A. | was at home yesterday.
B. Oh, how old will you be?
C. Oh, happy birthday!

Question 8:

What is the best response to the speaker’s question:
A. He made chicken.
B. He ate at 7:00 PM
C. Yes, lunch was really good.

Question 9:

What is the best response to the speaker’s statement:

A. We also have a printer.
B. 1did not know it was broken.
C. Does it need more paper?

Question 10:

What is the best response to the speaker’s question:
A. I'm Karen.
B. I'm fine, thanks.
C. I'min my office.
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Part 2
(25 points)

You will hear a dialogue between two workers and be asked 5 guestions, please choose the

best response for each.
We recommend spending no more than ten minutes on this part.

Question 11: What did Jack finish for the meeting?
What is the best response to the guestion:

A. Areport.

B. An email.

C. A presentation.

D. A graph of the sales

Question 12: What happened to sales in the last month?
What is the best response to the guestion:

A. They increased.

B. They decreased.

C. They stayed the same.

Question 13: What lead to the change in sales last month?
What is the best response to the guestion:

A. Decrease in car sales.

B. A decrease in gas prices.

C. Better salesmen.

D. Jack was not doing well at work.

Question 14: Will David be at the meeting?
What is the best response to the question:
A. Yes, David will be at the meeting.
B. No, David will be at home.
C. No, David has another meeting.
D. David is not sure if he will be able to attend the meeting.

Question 15: Is Jack prepared for his meeting?
What is the best response to the question:
A. Yes, he finished what he needed to do for the meeting.
B. No, he is unprepared.
C. No, because David fired Jack.
D. No, he did not finish his presentation.
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Oral Test

Section 1. Reading Words and Sentences Aloud

Read the words and sentences below aloud. We recommend taking one

minute to finish reading all the words and sentences in each part.
This section is based on questions from the Engoo English Assessment and assessments produced by the Worcester

Polytechnic Institute ESL Department.

Part 1
(3 Points)

New Oold Paper Pencil

Report

Manager Boss CEO Work

Notes

Part 2
(3 Points)

Collaborate Leadership Deadline Industry

Logistics

Department Market Meeting Profit

Promotion

Part 3
(3 Points)

Today is my first day on the job!

Will the delivery be on time?

The quality of the product is unacceptable.

Excuse me Mr. Smith, could | please speak to you in private?

Great job on this project, the board is extremely pleased!
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Section 2: Reading an Article Aloud
(15 Points)

Please read the article silently once then read it aloud. We recommend
taking two minutes to complete this section.

German automobile-maker Volkswagen overtook Toyota to become the world’s largest car
manufacturerin 2016. VW, which also produces Audi, Porsche and Skoda cars, produced 10.3 million
cars last year, about a hundred thousand more than its Japanese rival. American carmaker General
Motors came in third. Toyota has dominated the car market in the last decade.

These results are surprising, considering the fact that Volkswagen has been involved in a scandal for
the past few years.

Most of VW's production increases come from the European and the Chinese markets. In China, which
could overtake Europe as VW's biggest market, VW sold almost 4 million vehicles. At the same time,
Salesin the United States and Latin America dropped last year.

The above article, “Volkswagen Becomes World's Largest Carmaker”, was written by English Online (2017).
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Section 3: Answering Questions About the Article.
(30 Points)

Please answer the following four questions in complete sentences. We
recommend taking two minutes to complete this section

Who is now the world’s largest car manufacturer?

Which car manufacturer is third in the world?

Why is Volkswagen’s success surprising?

What has happened to Volkswagen’s sales in different parts of the world?

~W N R
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Section 4. Describe the Image
(30 Points)

Look at the picture below, then describe the image aloud. Use the
questions below as a guide. We recommend taking three minutes to
complete this section.

' -~ dudiayvideaco

Image produced by Pxhere (2017).

1.  Where are these people?
2. What are they doing?
3.  What do they look like?

4. What are they wearing?
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Section 5: Interpret the Graph

(15 Points)

You will be asked three questions about the graph below. We recommend

taking no more than thirty seconds on each question.

9800

9700

Value of Sales (USD)

9600

9500 | . A -

9400 |

9300

9200-

9100+ —=
A B c D €

Salespersons

“Truncated Bar Graph’ image from Wikipedia Commons.

A= John’s sales for the month

B= Dave’s sales for the month

C= Diana’s sales for the month
D=Erin’s sales for the month

E= Mary’s sales for the month

1. Which person has the lowest sales for the month?
2. What will happen to the person who always has the lowest sales?

3. Do you see atrend in the graph above?

End of Test
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Appendix J.

GIE ENGLISH PROFICIENCY
ASSESSMENT RUBRIC

Writing Section

Question 1
(15 points)

Example Answer:

Dear Carbon Technologies Representative,
| am very sorry to hear that. This delayed shipment will make us late on our deadline for our customer
miss some of our production deadlines. Missing production deadlines result in a loss of profits for us. As a

result, we request that the price of the parts we ordered from you be discounted. Thank you.

Sincerely,
XXXX

Rubric: Take into consideration the level of professionalism, this is a business email.

Email is not answered at all.

The student is unclear what the purpose of the message is. A one sentence response is given, for
example, okay, thanks for letting me know. The sentence is very difficult to read with many spelling and
grammar mistakes.

10

The student displays a partial understanding of the email. They thank carbon technologies for informing
them of the situation and then another sentence that (either a question or request) requires another
response from carbon technologies for clarification of meaning. The email is understandable, but the
sentence has some grammar and spelling mistakes.

15

The student displays full understanding of the email. The email includes a greeting, complimentary
close, and at least three sentences. The student expresses displeasure with the situation and makes a
request for action to be taken or a clarifying question as to why this should be acceptable. Grammar
and spelling mistakes are minor problems and do not affect the meaning of the email.
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Question 2
(9 points)

Example answer:

There are five people at a business meeting. There is one person in a white shirt presenting to the team
and four people sitting at a table. One woman has a laptop. There are three cups on the table. Three
people are wearing ties. There are two women and three men.

Rubric:

0 | No description whatsoever.

3 | The student made an attempt to describe the picture, but their response contains many
grammar and word choice errors, which make the sentences unintelligible.

5 | The student made adequate descriptions with clear meanings, but there are many
grammar mistakes and word choice errors, that make reading the descriptions difficult.

7 | The student made very clear descriptions with clear meanings, however there were still
minor grammar and word choice errors.

9 | All of the descriptions were accurate, clear, and perfectly legible. There we no grammar

or word choice errors that would indicate a non-native speaker.
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Question 3
(12 points)

Example answer:

Employers should allow time for their employees to exercise during the day. Exercise generally
makes people feel better about themselves and therefore be more confident. Employees with
higher levels of confidence will be more outgoing and be more likely to succeed in the
workplace. People who feel good will be happier, and happier employees will work harder and
produce higher quality work. The only disadvantage of the policy is that it would take time out of
the work day. That being said, it is a valid reason for taking time out of the work day. Overall,
any employer who is looking to increase the productivity of their employees should consider this

strategy.
Rubric:

0 The student does not answer the question at all.

3 The student demonstrates that they vaguely understand the question by answering
yes or no. There are frequent grammar and spelling mistakes that make the response
unintelligible.

6 The student was able to comprehend what the question was asking and list a limited
number of advantages and disadvantages. There are a moderate number of word
choice and grammar mistakes that make the response difficult to read though still
intelligible.

9 The student fully understood the question and listed coherent advantages and
disadvantages. There were minor grammar and word choice mistakes, but they did not
affect the intelligibility of the response.

12 | The student answered the question perfectly. There were practically no spelling or

grammar mistakes that would indicate the speaker is non-native. The response was
clear and intelligible.
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Oral Test

Section 1. Reading Words and Sentences Aloud
(9 points) Each part is graded individually.

Rubric: Pronunciation should be emphasized for grading this section.

Pronunciation: Frequent phonetic, stress, and intonation problems that make the speaker not
understandable.

Fluency: Speech is choppy and inconsistent with long pauses making it impossible to understand.
Comprehensibility: Impossible for the listener to determine the meaning of even basic sentences.

Pronunciation: Frequent phonetic, stress, and intonation problems that make the speaker
occasionally unintelligible.

Fluency: Noticeable and numerous pauses that can lead to unintelligibility.

Comprehensibility: Not understandable in most situations, but can communicate occasionally with
memorized phrases.

Pronunciation: Some phonetic, stress, and intonation problems that cause the speaker to be
occasionally unintelligible.

Fluency: Clearly non-native pauses and interruptions, but overall they do not affect intelligibility.
Comprehensibility: Many noticeable errors in all facets of speech, but most listeners can understand
them under normal conditions.

Pronunciation: Occasional errors that are noticeable by native speakers, but never affect intelligibility.
Fluency: Speech is effortless and very close to that of native speaker for all functional purposes.
Comprehensibility: Very easy to understand with minor and infrequent speaking errors.
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Section 2: Reading an Article Aloud
(15 Points)

Rubric: Fluency should be emphasized for grading this section.

Pronunciation: Frequent phonetic, stress, and intonation problems that make the speaker
unintelligible.

Fluency: Speech is choppy and inconsistent with long pauses making it impossible to understand.
Comprehensibility: Impossible for the listener to determine the meaning of even basic sentences.

Pronunciation: Frequent phonetic, stress, and intonation problems that make the speaker
occasionally unintelligible.

Fluency: Noticeable and numerous pauses that can lead to unintelligibility.

Comprehensibility: Not understandable in most situations, but can communicate occasionally with
memorized phrases.

10

Pronunciation: Some phonetic, stress, and intonation problems that cause the speaker to be
occasionally unintelligible.

Fluency: Clearly non-native pauses and interruptions, but overall they do not affect intelligibility.
Comprehensibility: Many noticeable errors in all facets of speech, but most listeners can understand
them under normal conditions.

15

Pronunciation: Occasional errors that are noticeable by native speakers, but never affect intelligibility.
Fluency: Speech is effortless and very close to that of native speaker for all functional purposes.
Comprehensibility: Very easy to understand with minor and infrequent speaking errors.
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Section 3: Answer Questions About the Article
(30 points)

Rubric: In this section each aspect should be emphasized equally when grading.

Pronunciation: Frequent phonetic, stress, and intonation problems that make the speaker
unintelligible.

Grammar: Erratic and incorrect in all instances except for commonly memorized phrases.
Fluency: Speech is choppy and inconsistent with long pauses making it impossible to understand.
Comprehensibility: Impossible for the listener to determine the meaning of even basic sentences.

10

Pronunciation: Frequent phonetic, stress, and intonation problems that make the speaker occasionally
unintelligible.

Grammar: Basic understanding of certain grammatical structures, but there are severe and repeated
errors that interfere greatly with intelligibility.

Fluency: Noticeable and numerous pauses that can lead to unintelligibility.

Comprehensibility: Not understandable in most situations, but can communicate occasionally with
memoarized phrases.

20

Pronunciation: Some phonetic, stress, and intonation problems that cause the speaker to be
occasionally unintelligible.

Grammar: Generally good grasp of grammar most grammar structures, with occasional errors that do
not interfere with intelligibility.

Fluency: Clearly non-native pauses and interruptions, but overall they do not affect intelligibility.
Comprehensibility: Many noticeable errors in all facets of speech, but most listeners can understand
them under normal conditions.

30

Answered all of the questions correctly.

Pronunciation: Occasional errors that are noticeable by native speakers, but never affect intelligibility.
Grammar: Occasional grammar errors with no real pattern that could be made by native speakers and
do not affect intelligibility.

Fluency: Speech is effortless and very close to that of native speaker for all functional purposes.
Comprehensibility: Very easy to understand with minor and infrequent speaking errors.
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Section 4. Describe the Image
(30 Points)

Rubric: In this section each aspect should be emphasized equally when grading.

Pronunciation: Frequent phonetic, stress, and intonation problems that make the speaker
unintelligible.

Grammar: Erratic and incorrect in all instances except for commonly memorized phrases.
Fluency: Speech is choppy and inconsistent with long pauses making it impossible to understand.
Comprehensibility: Impossible for the listener to determine the meaning of even basic sentences.

10

Pronunciation: Frequent phonetic, stress, and intonation problems that make the speaker
occasionally unintelligible.

Grammar: Basic understanding of certain grammatical structures, but there are severe and repeated
errors that interfere greatly with intelligibility.

Fluency: Noticeable and numerous pauses that can lead to unintelligibility.

Comprehensibility: Not understandable in most situations, but can communicate occasionally with
memorized phrases.

20

Pronunciation: Some phonetic, stress, and intonation problems that cause the speaker to be
occasionally unintelligible.

Grammar: Generally good grasp of grammar most grammar structures, with occasional errors that do
not interfere with intelligibility.

Fluency: Clearly non-native pauses and interruptions, but overall they do not affect intelligibility.
Comprehensibility: Many noticeable errors in all facets of speech, but most listeners can understand
them under normal conditions.

30

Answered all of the questions correctly.

Pronunciation: Occasional errors that are noticeable by native speakers, but never affect intelligibility.
Grammar: Occasional grammar errors with no real pattern that could be made by native speakers and
do not affect intelligibility.

Fluency: Speech is effortless and very close to that of native speaker for all functional purposes.
Comprehensible: Very easy to understand with minor and infrequent speaking errors.
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Section 5: Interpret the Graph

(15 Points)

Rubric: In this section each aspect should be emphasized equally when grading.

Pronunciation: Frequent phonetic, stress, and intonation problems that make the speaker
unintelligible.

Grammar: Erratic and incorrect in all instances except for commonly memorized phrases.
Fluency: Speech is choppy and inconsistent with long pauses making it impossible to understand.
Comprehensibility: Impossible for the listener to determine the meaning of even basic sentences.

Pronunciation: Frequent phonetic, stress, and intonation problems that make the speaker occasionally
unintelligible.

Grammar: Basic understanding of certain grammatical structures, but there are severe and repeated
errors that interfere greatly with intelligibility.

Fluency: Noticeable and numerous pauses that can lead to unintelligibility.

Comprehensibility: Not understandable in most situations, but can communicate occasionally with
memorized phrases.

10

Pronunciation: Some phonetic, stress, and intonation problems that cause the speaker to be
occasionally unintelligible.

Grammar: Generally good grasp of grammar most grammar structures, with occasional errors that do
not interfere with intelligibility.

Fluency: Clearly non-native pauses and interruptions, but overall they do not affect intelligibility.
Comprehensibility: Many noticeable errors in all facets of speech, but most listeners can understand
them under normal conditions.

15

Answered all of the questions correctly.

Pronunciation: Occasional errors that are noticeable by native speakers, but never affect intelligibility.
Grammar: Occasional grammar errors with no real pattern that could be made by native speakers and
do not affect intelligibility.

Fluency: Speech is effortless and very close to that of native speaker for all functional purposes.
Comprehensible: Very easy to understand with minor and infrequent speaking errors.
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Appendix K.

General English Competency Level Graphics
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Appendix L.

Detailed English Competency Level Graphics

SPEAKING LEVELS [ Eill:E3-

EXPERT

EXCEPTIONAL

d3idNVAQY

GIMC GOLDEN INTERNATIONAL ENGLISH

Speakers at this level can handle a wide variety of communicative tasks and also
narrate past and current events with accuracy. Rephrasing sentences for conversa-
tion partners who are unclear of the speaker’'s meaning is a common communicative
strategy at this level. Speakers at this level will also have an extensive vocabulary.

Speakers at the Advanced 1 level can speak on a variety of topics including current
events and even matters of community and public concern. Although speakers at this
level will have a fair amount of problems with grammar they will be able to self
correct and use communicative strategies such as rephrasing and circumlocution.

<, 1

p can exp th Ives by creating new sentences with the language using
different combinations of words and phrases they have already learned. Speakers
display a moderate level of fluency and can participate in most social, formal, and
informal interactions. However, under pressure their speaking ability deteriorates.

Speakers can determine what the main idea of most conversations, but will become
lost when specialized vocabulary or topics are introduced. Simple sentence
structures and and grammatical rules are understood, but they speaker will struggle
with aspects such as plurals, articles, linking words, negatives, and tense usage.

Speakers at the Intermediate 1 level can handle basic conversations relating to
topics such as personal information, family, daily activities, personal preferences,
immediate needs, and ordering food. These speakers tend to be reactive and struggle
with direct questions regarding information.

Speakers can communicate in straightforward and predictable social interactions
and also ask formulaic questions. The speaker’s speaking ability is functional but
extremely limited in terms of vocabulary and grammar. Speech will often be lacking
modifiers and pronunciation, stress, and intonation will all be poor.

Speakers at the Novice 2 level may have memorized a few common words or phrases
to use, related to needs for survival. They have little to no flexibility in conversation
and will often resort to repetition when misunderstood or in some cases, silence.

Speakers at the Novice 1 level can usually utter greetings and basic personal
information, but these speakers have no real functional speaking abilities. Even basic
words and phrases that they are able to learn, will most likely be unintelligible
because of poor pronunciation.
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LISTENING LEVELS [ Ei:TlEs=

GOLDEN INTERNATIONAL ENGLISH

EXPERT

EXCEPTIONAL

Listeners can understand hypotheses and supported opinions. Vocabulary is broad
enough that clarification or repetition is rarely needed. Still does not understand
native speakers if they talk very quickly or use slang.

Listeners at occasionally seem to understand spoken English with ease, but often
lose focus under pressure. General vocabulary as well as syntax and grammar is still
an issue, and there is hesitation still with some everyday vocabulary as well.

d3iDNVYAQYVY

Listeners can understand most conversations. However, they struggle with voice
recordings and phone calls. These listeners can identify most everyday vocabulary,
but still hesitant sometimes. They can also pick up on some emotions conveyed
through speech based on intonation.

Listeners are able to understand most face-to-face conversations as long as the
conversation partner speaks slowly and repeats certain words. Certain expressions
of speech, such as loud speakers outdoors, that are difficult to understand may
present large problems for these listeners.

Listeners begin to develop flexibility in listening beyond purely survival needs.
However, limited vocabulary range requires lots of repetition. Can understand some
time and question forms, but longer sentences tend to result in misunderstandings.

Listeners are often able to understand full sentences that are spoken slowly, one
word at a time. Memorized phrases, messages, and instructions necessary to
survival are understood reliably.

Listeners can begin to understand and recognized commonly used words and
phrases as long as they are highly contextualized. Listeners can slightly understand
spoken sentences with memorized phrases needed for survival. Understanding
requires long pauses as well as repetition.

Listeners have little to no understanding of spoken English. Occasionally these
listeners will be able to identify commonly used words and phrases, but will have no
concept of the context in which they are used.
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READING LEVELS [ Eil=lox3-

~ GOLDENINTERNATIONAL ENGLISH

EXPERT

EXCEPTIONAL

Readers are able to clearly read almost all common texts with few gaps in
vocabulary. They are able to clearly read most professional documents. Descriptions
and complex sentence structures are primarily understood. Most written
conventions and idioms are well understood.

Readers are able to read and understand complex, novel prose on general topics.
On subjects with which the reader is not familiar, they generally understand the
main concepts and some supporting details, mistakes are uncommon. Texts on
highly specific subjects are difficult for the reader to follow due to unfamiliar terms.

d3idDNVAQV

Readers quickly understand short written items regarding common or familiar
topics. Fact based texts are easily understood provided the student knows the
industry vocabulary. They can gather the main information from complex sentences
but will often make mistakes with these due to both unfamiliar vocab and idioms.

Readers are able to understand unique bodies of writing when they are familiar with
the subject matter and know most of the applicable vocabulary. Understanding is
limited to the general information in the text, students are not able to understand
complexities within the language itself.

Readers at this level begin to understand written social interactions. Mistakes
however are very common. In more advanced texts students are able to identify the
subject and some basic details though they cannot understand the majority of the
text. Students can learn some new vocabulary from heavy context clues in the text.

Readers are able to read basic sentences with some repetition and read sentences
that follow predictable structures such as greetings and basic form questions with

relative ease. Mistakes however still occur frequently with any reading assignment
that goes beyond what the student has specifically practiced.

Readers are able to visually recognize the entire alphabet. They are able to
recognize common terms such as linking and interrogative words. But will struggle
to understand even basic sentences without repetition and context clues.

Readers are able to recognize few letters and only very basic words. They are not
able to recognize and sound out the entire alphabet.
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GOLDEN INTERNATIONAL ENGLISH

WRITING LEVELS [ .

EXPERT

EXCEPTIONAL

Writers at the Advanced 2 level have limited method of writing prose and often have
trouble catering their writing for a specific audience. Organizational will suffer as
well as the ability to convey subtleties and nuances due to a lack of vocabulary.

Writers at Advanced Level 1 can write short summaries and reports on specific
topics. Grammar and vocabulary will be obviously foreign, but will still be adequate
in conveying the intended message. Sporadic grammar errors do occur but they
rarely affect the content of the writing.

d3iDNVYAQVY

Writers understand basic sentence structure and grammar clearly. They can write
about a variety of different common topics with moderate clarity. They are able to
produce their own novel prose which the meaning behind is understood by the
reader. Grammar errors are still very common and impede clear legibility.

Wiriters are able to clearly convey simple, practical sentences. They are beginning to
grasp grammatical concepts including sentence structure and verb tenses. They are
unable to produce long prose, their writing tends to be single sentences.

Writers at this level still show little control of grammar but have learned enough
vocabulary and predefined sentences that they can produce new statements and
questions relating to practical and survival matters. Technical issues will be very
prevalent however the writer will often be able to communicate what they intend.

Writers have only mastered writing to a basic practical extent. They are able to
produce simple written requests and notes that are related to daily activities. Both
vocabulary and grammar are largely out of the reach of the student as they are only
able construct sentences from memorized formats.

Writers are unable to produce novel sentences on their own but are able to write
some basic vocabulary and simple phrases from memory, this includes their own
name, yes and no, and some personal information that may be needed for a form.

Writers are unable to produce sentences on their own. They are able to copy letters
and simple phrases.
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Appendix M.

QuizEgg Teacher Manual

How to Use the QuizEgg Testing Platform

This manual will show you how to log into the
QuizEgg platform, manage a test that has already
been created, and grade tests that have been
taken by students.

A Manual Created for:
Golden International English
Created on:

21% November 2017

Last edit:

30" November 2017, AA
l|Page
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How to login

1. Using any browser navigate to: https://quizegg.com/

€« a0 T. a® -~
15 bwe ) Sogeoorr (D Bt [\ bt g | bt [} Swviviotvets [} Appreaien e
V7 QuizEgg
BT
The screen should look like the photo above
2. Now log in using
Username:  hangzhouteam
pussvord: D
Features  Pricing  Sign Up
Usemame
Password
el

The log in screen should look like this

3. Now click “Login™
4. You have successfully logged into the QuizEgg Platform!

3|Page
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How to Grade Quizzes

1. Login to the QuizEgg platform

2. Once you login you will be on the main page, now click “Manage

quizzes”
[T —— - O
& Feumggcon 0 O a4® ~
51 appe By Googetursius [ Osdok  Arood Cweispre Schcinrser [D Sevets ReWts | Appreatoes Ot boce
1. Quiz
Home Quizzes Reports Croups  Themes
A fee QUK y
1 5r5up ¥
Conate o new QUi Youw Nasona
Py neteer 2 “ . 3
mson it ¢ Bl cimane Click “Manage quizzes
Manage Greupy Manage account
. 1o e
e Gl SASN00Y

3. Now click on the test reports that you would like to view for grading.

Thisisthe main page; click “Manage quizzes”

Do this by clicking “Reports™ on the proper test.

¢ Quiz!

(Comime cuizans) | NeW Quiz |

1 English Proficiency Assessment
' Ede Pubish Repons
2 Oral English Proficiency Assessment
' EdR Pubish Repors wide Dupicale Share

Home | Quizzes | Reports | Groups | Themes

Click “Reports”

For this example, I will be editing the reports of the “English Proficiency Assessment”. In the

future there may be more quizzes and you will need to select the correct quiz.

4|Page
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4. Now, you will need to select which student ’s report to grade. To do this click on
ade.

Y QuizEog

P

) Yu, ons

1 Langing, Zhow

11T xvvvvxvy
g 1?2ty
722 v v

Avg Score: 80 58% (87 5% 10 03 75%

Question Grid Summary

Avg Time: 0223

DA A A S S S
X vV VIV VX VIV
VYV VIV X VYV

“Edit” for the student ’s report that you would like to gr

Ednt / More

x| Lo

Home Quizzes Reporls Groups Themes

B7 5% (1416 54“:::,//
9375% (1516)  EdH AHOTT

out

| [GeEar ]

Note: Onlythe questions with a “?” on them
will need tobe graded by a teacher. The rest
areautomatically graded.

For this example, I will be grading the student Zuona Yu'’s test.

I do this by clicking “Edit” for her report.

5. Now, you will need to read each of the student ’s essay responses and give an
appropriate grade for the response based off of the provided rubric for each
question. You will need to click on the “Points” drop down menu and select the
number of points that the student received. You will not need to grade all of the
quiz, since most of the quiz will be automatically graded .

Responso

23N the queshon 1s not graded

" irections. Respond 1o the email
We recommend taking no more than 5 minutes

\

ln--..-.—-mm.m

Trom  Cabon Techrologes
o Mesarder Smth
Subject: Dwbvery Problen
Sent October 8 420 P M

Ml My, Sreth,

W are sy b kO you Bhat your st will be wriving three days nier than sxpected. The delayed
40000 160 8 probien &t D factory which is downg down production of the gerts you cedered. Wir ses viry sy stout th

higment delyy

Flewi COrMact us with any quentans s concerm That g may heve

Thark yeu,

\('hr Trchnckogie

L/

HI Carton Tochnomogy

e delay nfonmation

ir's

e

with the detay and | am apprec

tated that you inforr

me

P T G e Gen e

Points drop down menu.

3l g

Question the
student answered

———

| Student’s response
—

N
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6. Go through the quiz and grade all of the questions that were not automatically
graded. In this example, the teacher will only need to do this for questions 1-3.
7. Once you have finished grading all of the questions, scroll to the bottom of the
quiz and click “Update ”.

e

3

below and choose the best response 1O the speaker's question or statement. 1v
We recommend spending no more than 1 minute on this question
Audio Link

MQC/20171109/88560-question 8.mp3

We had chicker Corect

Directions: Have the volume on your computer turned up. Listen to the audio recording by clicking on the link
below and choose the best response to the speaker's question or statement. 1y

We recommend spending no more than 1 minute on this question
Audio Link

1ge/20171109/98564-Question 9.mpd

1 o not know It was broken — Correct

Directions: Have the volume on your computer turned up. Listen 1o the audio recording by clicking on the link  Pornits

below and choose the best response 1o the speaker's question or statement. 19

We recommend spending o more than 1 minute on this queston

Audio Link Chck “Update”

4ge/20171109/98572-Question 10.mpJ
| am In my ofce Correct //
Update

8. Once you have updated the score, in order to go back to the report menu, click
the name of the quiz that you are grading on the top of the page. In this example,
I am grading the “English Proficiency Assessment ” so I will click on that on the
top of the page.

Home Quizzes Reports Groups Themes

Click the name of the quiz you are grading in
order to go back to the report menu and
grade more student’s quizzes.

Dirsctions; Respond to the email

We recommend taking no more than § minutes

Carmcties Segpond ta the sl

frome  Carton Technokogies
Tox Newangur s
Mgt Dvwry Protdvmm

o

14

6|Page
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9. You should now be on the report menu.

Quiz!

how | Maximum Score ¢
This report shows Ihe each user's best score for i

Scoresheet Summary

1 Langing. Zhou  1V16NT 0

% (86 6% 10 87 5%)  Avg Time: 0

tmgngZnod 1 1T TR VP VYR VY VYV VPV
mouw 1?21V v

v
VIINWNVI IV IV VXV

Home Quizzes Reports Groups Themes

v
v
v

Egit / More
% (1416 Edgit ' More
Edit / More

Sun! | Helg | Loasul

Note: The gradeshave been updated
and thefinal gradeisdisplayed.

displayed.

10.
menu now.
11.
quiz.
12.

7|Page

You have successfully graded a quiz!

This is the updated reports menu. Now Zuona Yu'’s grade has been updated and her final grade is

The students final grade on the quiz should be displayed on the report

Now you will be able to start this process over and grade another student ’s
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How to Modify a Question On a Quiz

1. If you are not already logged in, then log in to the QuizEgg platform.
2. On the home page, click “Manage Quizzes ”.

say

Makcaa 42 Qu

€ 0 O 08

quiegpen

i dpr By Govgetwrwws @ Osbon  Arosdlewsere  Sdcierser [3 St bebiots  dpsiaten
Home OQuizzes Repors Groups  Thermes
W have 2 quiTes y
s heve ¥
s Bl epan
oV UDGEASE YOU! SCCTURE ¥ ekt AT . Nood Her
Condtm a new QU Yuw fegons

Click “Manage quizzes”

-y ey

Wartige Griupy

Manage accoun 1

Narage themes Logout

"1 11e QRSNG00

would to edit.

3. Now click “Edit ” for the quiz that you

Quiz!

Click “Edit”

English Prot
Egat biish  Reportsy ekt A

Gy Assessment

T
2i

Oral English Proficiency Assessment

Ede Publish Reporta Jokie e

Home | Quizzes | Reports | Growps | Themes

For this example, I will be editing a question on the English Proficiency Assessment

8|Page
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4. You will now be at the edit quiz menu. Click “Manage Questions ” in order to edit
question on the test.

P
a’l Quiztag

Manage Questions  Question Settings

Hone | Quizzes | Loaoul

Quiz Name (7]

B I U

Source

English Proficiency Assessment

Adust M e quiz sellings here Whan you're done, be sure 1o ciick the save button at the hottom of this pi
Quiz Group 1) Quiz Theme [2) . & . £
‘ Click “Manage Questions

|No Group ¥ |[+] |GrayRed M

Description/Instructions (7]

$§ x, x kK A% ;T 5 * =

ES A8 rfomat - Fom = Sze - A B

@ @ I

5. Now you will need to find the question that you would like to modify. Once you
have found the question that you would like to modify, click on the question.

Click on the question you would like to modi

so that is the question I will click on.

9|Page

Home | Quezzes | Logout
O i |
& QuizE gg These are some of the questions
Quiz Settings == Quél onthe test. Click on the one that
Add Question | Uodate | Dalote Selected Question(s) you would like to modify.
Order / Question \ Type Point(s) ,/_,
214 { 1. Directions: Respond to the email We \ Essay 10
recommend taking...
214 2, Describe four things about the picture: We.., ‘M
214|  3.Directions: Please respond to the prompt beiow, Essay 10
Your...
214 4, Directions: Read the sentence and choose the Multipie Choice 1
word that...
214 5. Directions: Read the sentence and choose the Multiple Choice 1
word that...
214 6. Directions: Read the question and choose the Muttiple Choice 1
214 1. Directions: Read the question and choose the Multiple Choice 1
word that...
214 8, Directions: Read the question and choose the Muttipie Choice 1
word that..,
214 9. Directions: Read the question and choose the Multiple Choice 1
wor that,..
214 10. Directions: Have the volume on your computer Multipie Choice 1
214 R Muitiple Choice |1
UM WP,
214 12. Directions: Have the volume on your computer Multiple Cholce 1
214 D Mudhinde Cholrs

. In this example, I will be modifying question 8
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6. After selecting the question you would like to edit, you will now be able to edit the

question.

Question B of 19

BIus xx@ss ;= % +~+ B@EL
BSoucs EJ BE  Nommal Font sas - A- B

Directions: Read the question and choose the word that best completes the sentence. |
We recommend spending no more than 30 seconds on this question.

Everyone notices him immediately becauss his clothing Is otenso

Juestion B of 19
BrusxxBase = - «
= swe - A- B-

® @ T

B Source Normat - Foet

Directions: Read the question and choose the word thet best completes the sentence.

IHi 1 1A ING. I 11 5L

We recommaend spending no mors than 10 seconds oa this question.

Evaryone notices him immadiately because his clathing is okenso __|

LY

ol

(Right)

Before (Left), and after an edit

7. Once you have modified the question how you would like it, scroll to the bottom

* outrapeous
commendatée
prec«iadle
conservative
Add ! Remoye an answer

@ Snume pnswer ¢
SNow leedback

woer dung quiz
an explanation fof this question

Save and Add New Question | Save

Enter the answer options. Be

of the page a click “Save”. This will save your modification to the quiz.

wivch answer i
1 answort

Click “Save”
/

8. You should now be back at the Edit Quiz menu and it should look like the picture
below. Notice that the question that was modified is now highlighted in yellow.

y Homs | Lugzes | Laqeul
( " ) - r
b QuizEgg
Quiz Settings Question Settings
Axd Question | Updale | Dalele Selected Quasion(s)
o J C Y P ¥ Ty
214 1. Directions: Respond to the smail We Essay 10
recommand taking...
214 2. Describe four things about the picture: We Essay 10
214 3 Directions: Please respond 10 the prompt below, Essay 10
our... - .
The question that I modified
21 4, Directions: Read the sentence and choose the Mutiple Chosce 1 . )} X 3
i isnow highlighted in yellow.
24 8, Directions. Read the sentence and choose the Muiliple Chowce 1
word hat...
vl &, Directions; Read the question and cheose the Mustiple Chosce 1
word that
214 1. Directions: Read the question and choose the Mustiple Cholce 1
word that,..
214 %mmr Read the question and ¢hoose the Musiphe Choics 1 A
hat...
214 9, Directions: Read the queston and choose the Musipie Choce 1
word that...
29 10. Directions: Have the yolume on your computer Muttiple Chosce 1
turned up...,
214 11, Directions: Have the volume on your computer Musuiple Choce 1
wmed up....
ral) "3‘, D‘!:K!N!ﬂ, Have the volume on your computer Mustiple Chosce 1

10| FPaze
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9. If there are other question on the same quiz that you would like to modify then
repeat steps 5-8 for all of the questions that you would like to modify.

10. Once you have modified all of the question on the quiz, scroll to the bottom
of the Edit Quiz menu and click “Update ”.

214
214
214
214
] 214
214
214
i 1214
214
214
214

214

[0 278 L NTESnuie, Reau e Queston and Souse e
" Word that..

&!&mmnommuunummmmumum

11, Directions; Have the volume on your computer
turned up....

12, Directions: Have the volume on your computer
turned.

sz

13. Directions; Have the volume on your computer
trned up...
14, Directions; Have the volume on your computer
turned up...

1 . Have the volume on your computer
turned up....

16, Directions: Have the volume on your computer
turned up...,

17. Directions: Have the volume on your computer
turned up....

18, Directions: Have the volume on your computer
turned up..,

19. Directions: Have the volume on you
turned up...,

e UHoKT
Multiple Choice
Multiple Choice
Multiple Cholce
Multiple Choice
Multipie Choice
Muttiple Choice
Multiple Cholce
Multiple Choice

Multipie Choice

Click “Update”™

Multipke Choice

Multipke Cholce

| Add Question | Update | Delete Selected |

When you have finished bullding your quiz, return 1o the quiz dashboard, and click the yellow "Publish” button. If you
aren’t ready 1o publish your quiz yet, dont worry, you can always edit it later

11. In order to return to the quiz menu, click “Quizzes at the top of the page ”

oA QuizEgg

Quiz Settings RLEREGTERWITEAGTES

Home | Quizzes | Legout

Question Setting:

Click “Quizzes”

1

Your...

Mudtinie Chaolre

Add Question | Update | Delete Selected Question(s)
Order Question Type Point(s)
214 1, Directions: Respond to the email We Essay 10
' recommend taking...
214 2.Describe four things about the picture: We.., Essay 10
214 3. Directions: Please respond 1o the prompt below, Essay {10

12.You have now successfully modified a question!

11| Page

168



How to Add Questions on a Quiz

1. If you are not already logged in, then log in to the QuizEgg platform.
2. On the home page, click “Manage Quizzes ”.

) Mekiawe b5 Guibeq camus E)
« o0 » I T R B X J
Il dpwr By Owoyehwwats (B Outer | AavaiCwonpen  Aebwiobgn [3 Sove b0 Aototy
Quiz

Home Quizies  Fepos  Coougm  Thomes

Crastm m new dis Vw feaurts

Click “Manage quizzes”

WL S0

3. Now click “Edit ” for the quiz that you would to edit (add a question to).

..... o | ool
2. Quiz
Home Quizzes Reports Groups Themes
Clid( “Edit” lL»ﬂnIm- '.mnﬂl .U.!.!LQHKI
1 English Proficienity Assessment
' Bam Pubiah  Repons ity Dupicale  Shary
2 Oral English Proficlency Assessmeont
" Bde Pubiah Repers ekt Cuphcae
Homs | Quizzes | Beports | Growps | Themes

For thisexample, I will be adding a question on the English Proficiency Assessment

12| FPage
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4. You will now be at the edit quiz menu. Click “Manage Questions” in order to edit
question on the test.

@. QuizE
g g Manage Questions Question Settings

Adjust all the quiz settings here. When you're done, be sure to click the save button at the bottom of thig page.

Quiz Name [?] Quiz Group [?]  Quiz Theme [?]

English Proficiency Assessment | No Group v | [+] [GrayRed v » P » P
Click “Manage Questions

Description/Instructions [?]

B I US xx E =

Home | Quizzes | Logout

Ol E e« @ B L

[ Source Ed FH Format -~ Font - size - A- B~

5.The screen should look like the one below. Scroll to the bottom of the page and
click “Add Question”

T

=
@ [13] 13. Directions: ZASHSR: ... Multiple Choice

. I ——— —— S ——

[2
@ [i 14. Directions: ZASiSR: .. Multiple Choice 2: ‘
m] [15]  15.Directions: AFHER: ... Multiple Choice 2]
B 16 | 16. Directions: R: Multiple Choice 2]
o 17| 17. Directions: R Multiple Choice ]
3] E 18. Directions: SR : Multiple Choice Z‘
o 19 | 19. Directions: R .. Multiple Choice ]
@ izg 20. Directions: ZASiSR: ... Multiple Choice R 7‘
@ izj 21. Directions: ZAFiSTR: ... Multiple Choice 5; ‘
O 22]  22.Directions: A2 e Multiple Choice B ]
@ 23] 23. Directions: ASHSR: ... Multiple Choice 5]
B 4] 24. Directions: AFHFTR: ... Multiple Choice B ]
@ s | 25. Directions: s Multiple Choice ]

| Add Question || Update || Delete Selected |

13| Page
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6. The screen should look like the one below. Create the question and click
“Save”.

Question 26 of 26

——— — e ) This is where you make
[@ source Ed FH  Format - Font - size -+ A- B the question
This is a test question
How do | make a test question?

\ J

Question Type Points HOW many pOintS iS

Multiple Choice v 1 .
4 the question worth?

Enter the answer options. Be
® You follow the manual sure to mark which answer is

You do nothing at all the correct answer!
Talk to your computer.
Justdo it

Aag | Remaye anansuer What type of question?
Shuffie answer order during quiz?
Show feedback/an explanation for this question

Save and Add New Question | | Save

N\

When you are finished
click “Save”.

Make sure you click this
button to select the
currect answer.

14| Page
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How to Send Out a Quiz to Students

1. Ifyou are not already logged in, then log in to the QuizEgg platform.
2. On the home page, click “Manage Quizzes”.

[) Welcome toQuatag X

AREREY A =]
€ C ) | @ Secure | hitps//quizegg.com/admin/home

x
ok D8O ~ i
5 Apps B GoogleTrensiate [ Outiook || Android Developme | Scholerships [3 Save to ReWorks

Appiications.

Other bookmarks
x. QuizEgg
P’ Home Quizzes Reporis Groups Themes |
————
T

You can build 1 quiz Upgrade your account to build unlimited quizzes

mmon T

Create a new quiz
at people c:

View Reports
Bu Ve

Click “Manage quizzes”

© Manage themes
styes for

These are the most recent quizzes you have made. You can view the rest of your quizzes in the quiz dashboard

3. Now click “Publish” for the quiz that you would to send out to students.
‘/\\‘ ~ = Account | Help | Logout
% QuizEgg

Home Quizzes Reports Groups Themes
Home > Quizzes

roup

Quizzes that have not been assigned a group

| Click “Publish” |

1 English Proficiency
" Edit Publish

Delete Duplicate Share

2 Oral English Proficiency Assessment
" Edit Publish Reports

Delete Duplicate Share

Home | Quizzes | Reports | Groups | Themes

For this example, I will be publishing (sending out) the English Proficiency Assessment

15| Page
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4. You should be at a page that has a URL (Link). This link can be sent out to
students and any student that goes to this link will be able to take the test.
/ .

2\ Account | Help | Logout
v Quiz

Publish

Home Quizzes Reports Groups Themes

Now that your quiz is publishe] ThiS link iS What Student’s

need in order to go to the
Link to Quiz Ended)

test.

http//quizegg.com/q/150170

Print Quiz
Q Take me to th

Embed Quiz

Home | Quizzes | Reports | Groups | Themes

5. You can send this URL to students on any medium including WeChat and Email.
6. You will also need to give students the test password in order to take the test.
This password is needed to take the test.
a. Password for the Quiz: iloveenglish
b. You may also want to send students instructions on how to register an
account on QuizEgg (an account is required to take the test; however, this
registration is very easy) when sending out the quiz link.
To ° student@qg.com X Bec

Final Test

@J @) Instructions_How to ... X
11K8 v

Dear student,
It is time take the final test to measure your current English level!
Here is a link to the test: http://quizegg.com/q/150170

In order to take the test, you will need the test password.
Here is the password: iloveenglish

Attached to the email are instructions on how to take the test.

Good luck and thank you for choosing Golden International English for your English language training needs!

Thank you, @
Golden International English

M A B I U K& A Z 2 Z€3E = = =@ % ¥ X o v
m Discard D © BB A v O oOraftsavedat330AM

Here is an example of an email that you could sent to students to take a quiz on QuizEgg

16 |Page
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7. Once students receive the link, they can register (or login if they already have an
account) and take the quiz!
8. You have successfully sent out a quiz to students!

17 |Page
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Appendix N.
QuizEgg Student Manual

How to Take a Quiz

1. Open the Link that your instructor has provided you.
FIFXS RO AR

[3 Publish % / [3 English Proficiency Asse: X deess  — bed
C (| & Secure | hitpsy/quizegg.com/a/150170 * G a4 @ ~
iii Apps By Google Translate [JA Outlook Android Developme Scholarships [ Save to RefWorks Applications Other bookmarks

English Proficiency Assessment

Login Register

If you have an account, you must sign in below Don't have an account? Sign-up in one eas’
to take this quiz. step and start the quiz.

First Name:

You should be at a screen that looks like this. This is called the “login

screen”.

LA EE RN AF TSR ERIEG | 2R EAERAH
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2. Now you will need to register if you do not already
have an account. If you have an account just login with
your username, password and quiz password.
SNSRI | IRRLReE ER ; SERSEI A
BB B ER.

3. To register, type your family name, first name,
username, password and password confirmation.
Y (REEESRAE. B, BFE. BEiEF0HmA
.

a. Note: Please remember your username and password,

you will need these to take the test and for any future

tests.
B - AZENNFRIR | BCErRIBFRR0EE.

First Name %

L~
Register

“ |_—| Familv Name %

— | Username FAP4%

[—

——| Password 225
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4. Once you have finished filling out the fields from step
3, click “Sign Up”.
SIRES=ATRIETXEREE | BRI

Register

Dol t ha 'I’r Sign-up in one easy
stepand. 1 1 n q

First Nat

Last Name

Desired Username

Click “Sign Up”

5. You should be back at the login screen. However, now
there will be a message saying that you have

successfully made an account.

ERERANAE | N EERERREMIIZREI

English Proficiency Assessment

Your account was setup, you may now login /

This message means that you have
successfully made an account.

Login Register | HoMSBHTRE AN
g g HAME R FRRRELERINIREN
If you have an account, you must sign in below Don't have an accol -
to take this quiz. step and start the quiz
Usermname First Name:
Password: Last Name:
Quiz Passcode Desired Username
Login Password

Confirm Password.

Sign-Up

This is the login screen It ERRE
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6. While at the login screen still, type in the username

and password that you made in step 3.
AERFEL  BAEES=A SR IR
MIZRD,

English Proficiency Assessment

Your account

Login

ITyou ha
to take this quiz.

ve an account, yoysest sign in below

was setup, you may now login

Username from step 3. B =FrENAFS

Password from step 3 298 =B
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7. You should have the username and password from
step 3 typed in. Now, type in Quiz Password that your
instructor has given you for the test.
ERMAFE=ZEMAEFRRNERE | BAESARS
RS

Your account was setup, you may now login

Login

If you have an account, you must sign in below
to take this quiz.

Username:

JohnSmith Quiz Password. Your instructor

/ should have provided this to you.
Quiz Passcode

Login

Your username should not be the same as the picture above.

That is an example username and password.

( WAAGF | RESBPEARRSIA EE FIIAEFEER )
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8. Once the Quiz Passcode is typed in, click “Login”.
EEEEEmAYE | BREER

Your account was setup, you may now login

Login
If you have an account, you must sign in below
1o take this quiz.

Username:
JohnSmith

Password:

i 44— | Click "Login” &R

Login |

9. At the beginning of the test you may see a welcome
screen like the one below. Read it and click “Start”.
N FERT | REEEINLLTE R FRRIRIn SR |
FRiEETE e FHA"

[3 TestQuiz X '\ [} English Proficiency Asse: X J2lexanaerd - x
< C {t | @ Sewu

Click “Start”
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10.  You have started the quiz! The first question on
the quiz will ask you to put our phone number. Please
type in your phone number and click “Submit”.
FIEEEHRXZULN T |, F— N ERSRTIFEA
FFISHE | WAEBRE L.

Directions: Please type in your phone numbe

This is what the first question on the quiz will look like.

Type in your phone number.

F—NIREN LESFISHE— | BEERANMRIFISHE.

11.Don't forget to look at the bottom of the screen. This
will tell you how much time you have left to finish the

quiz. If you do not finish the quiz before that time, the

quiz will automatically close and the results will be sent

to your instructor.
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FrESTEERRAO FARRER |, TR
TFARZANARE S DRIERIR. WRIRERERTE)E
REEAR A AEEERE , DMFUHERS
HERRIXSGIES

If the quiz has a time limit,

this is where it will be. Keep

an eye on this!

B FEATE]

Itk fEiBet

Submit

This is an example question on a quiz.

12. Finish all of the questions in the quiz.
AR EIE AR R
13.  Once you are finished taking the quiz you will see
a completion screen similar to the one below. Click *
Finish and Logout”
SIFRIEFAIBNAEL G | (REEEAN FERRIGS
RAMHE. BRETohFIRE"
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You have completed the quiz!

Click “Finish and Logout”

14, Congratulations! You have finished a quiz!

REIR | {REERIIFeR T ANZNHEE !
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Appendix O.

Data Collection Schedule

Observations:

Observation ID# Teacher: Type of Observation:

1 Foreign Teacher WS 10-25-2017
2 Foreign Teacher WS 10-30-2017
3 Native Teacher Company 11-1-2017
4 Foreign Teacher Company 11-1-2017
5 Foreign Teacher Company 11-1-2017
Interviews:

Interview ID# Interviewee:

1 Foreign Teacher 11-3-2017
2 Native Teacher 11-6-2017
3 Foreign Teacher 11-6-2017
4 Foreign Teacher 11-7-2017
5 Native Teacher 11-7-2017
6 Foreign Teacher 11-7-2017
7 Native Teacher 11-8-2017
8 Foreign Teacher 11-8-2017
9 Billy McGowan 9-24-2017
10 Billy McGowan 11-31-2017

Feedback Sessions:

Feedback Session ID # Teacher:
1 Foreign Teacher 11-28-2017
2 Native Teacher 12-4-2017
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