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The Role of Input and Interaction in the Acquisition of Chinese as a Second
Language

Abstract

Input and interaction have received great attention in second language research due to their dominant
role in second language teaching and learning. However, empirical studies that have examined their
effects on the acquisition of Chinese as a second language remain scarce. This study fills this gap by
comparing the effects of teacher-student interaction and student-student interaction on vocabulary
acquisition in Chinese as a second language. Thirty-six adult beginners of Chinese completed ten weeks'
study in Australia, in addition to pre- and post- tests and a background questionnaire. Selected
participants attended a focus group interview. Statistical analyses show that both types of interaction
facilitate learning but their effects depend on the mode of tests. There was no statistically significant
difference between the teacher-student interaction and student-student interaction in their effects on the
acquisition of word meaning based on written scores, whereas the teacher-student group outperformed
the student-student group in pronunciation. There was no statistically significant difference between the
written and spoken scores of the teacher-student group, whereas the student-student group had higher
written scores than spoken scores. The results suggest when learners are allowed to select learning
content and provided with the learning materials prepared by teachers, the student-student interaction
may achieve the same results as teacherstudent interaction in the acquisition of word meaning. The
findings lend support to the Input and Interaction Hypothesis by showing that negotiation of meaning and
comprehended input facilitated vocabulary acquisition, and extend the effects of interactions to the
acquisition of Chinese as second language by pure beginners using their first language. The findings and
their pedagogical implications are discussed and contextualised within Chinese-as-a-second-language
teaching.
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WA HEDUES ZIES IBPRER

BT

Mz

H Bl N HEARROK, A5 Al gt AR S i85 BeEh i A I 52 00, 1M
R DUEAE D9 H B RAG 30 HO0k 21154 R SHIERT TR N B 2, A Fidad be i A B30
54 A B AN EDOEAF N HMERNL > 45 7 B AF R IEANZI0AS H o 36 44 WA % A il
NDUEIEAE BRSERRATI . el s stE4h, S0 7 8 10 a2, Ea#E2m
TIBERVIR. Giit oo, PR EaiSA B FaiE 2348, (HEAR B s 07 3R
A A 5L TR ESERNS LA B 2R, (HIMAE TR R H K
GuEWRRTAELELS . MELSHKFENER. DR GRa BEER, WIIHELD)
PSSR R S RS 5 ARG AL LA ARSI BT H Dk ST,
VI3 Bk ST AR SO B2 SIMRH TSR &, A2 2R E a0 3 B 1 1515
IESCERCREW R, AR ST )RR AR . A TUAE SRR T A LB, ik
WY 7 SO 5 A R A AR S5 R HESN R, R s Hod R VE Bl e 3 1
T R DOE AR H A IR ST E B b, SCER AT A R HAEDOESE RS
FUASER RN T BT e S R .

Kt VORS ARE M AL AATE) WAL kA

— RAER

RS (U@ =) Ik, M-S 5o R HERR S H sk
E B, B i \HERRERZIE, HREEARHL LR, BEHET S,
JE BRSPS AR R SR, NS AZ O SCHE B BB PR T ORI T
FEMAE R AEE R F1E T 5 EE Km0 K157 o Ok R I B 2 SRR i Clik 100
20, 45Nk, BA AT — TR SRR R R b ORI R A B BAROK
AR IR ST AT S ) B S B FUARIE L (Plonskey and Gass, 2011) o JREHFF
oK, JEET, (HIE B RS e EA R MR . 24 18 H Bl R AR T5K
WA TIAES bR, A —EEH T B SR B HE A 5E (Foster, 1998) ;5 Ifith
B FRITCRAE LIS 55 R IE R AE SR IR, B gy o) 2150 20 e it
TER, ZSAUAE T Bk, s iE R i) BT 55 2R B 2 5] S 22 5 10— AN R [
(Gass, Mackey, and Ross-Feldman, 2005) . 1fj H., Bl K%\ B G B E I s
TR IR AR b, CRDOEE R B BB RS IR LR, RS B RN —
T AT, IR U O IE R4 1A N LU R Cy iR e i =X
] DL2E AR SR RO R B B N A, HR R HLANAEDUE iR IR R R, MY
BAEEZEPIEIRME, BB AR E S 58 X

TN, BRCRDEARAS 5T KSR N SCE AR 2B (Xiaoping Gao, Faculty of Law, Humanities and the Arts,
University of Wollongong, Australia). Bt HHE: xiaoping_gao@uow.edu.au 5§ xiaoping@uow.edu.au.



=, JERZRIA
(—) MASHINRB

NS AE IR A AN E S . Krashen b 40 )\ A BB T 15 >
3B (Krashen, 1980, 1982, 1985, 2017), 1E N i IMAHCHIHA, N IEIHERK
BISZBEE | A, Fa AR A L R i BB — T, 2R, R 5 S BRI
T EEME T HAETIKCPR i+ 1), AR NS IR SAA T ERENEE
PR HHR S 2], WA TR ERRIERS, MR EMH B REETAE & PR 3.
HARM G, FAFEA B XN EIZZR D FERFRMAREFT IR, M2t
AIEARTEAE R, Krashen $Hog SCOA“RT ARV (“comprehensible input™) , BI%% 2]
A DVE R EA —E R i B B, EAMUURIR TEWES), masEiEsE
BRE, MR, EEWECEME ), DR n Cinll . #aiss) 58 L

(“negotiation of meaning”) 5B,

Long 7t Krashen % A Bt 2SRl F3H T 4 A\ B35 (Long, 1981, 1983a, 1983b,
1985, 1996), A B L HIHINZ BRI ESM, ZThEET EIM, B
FESTE AR BN R F 1B S HON T ST E R TR AN . BB — PR ITE
X, B E R RRE R AR A ) H AT FRAT 5 GEH 2 B A8 3 8oK-F 58w i E B
EH) iR XL NS B, 7K B e SCRE R i R L N B A,
1 AT AR R TR AT B e, 2% o) I X R B B30 A5 AR AR S FEAIAS K B B bR
Wy, FR ez 2 HAE AmA, SREZ2HmEMle (Gass &
Varonis, 1989, 1994; Long, 1983a, 1983b, 1996; Pica, 1994; Swain, 1985, 1995). X—{&iji)5
KAFE Gass 2 E MHE— B8] 5408 (Gass, 1991, 1997, 2003; Gass, Mackey, & Pica,
1998; Mackey, 1999; Mackey, Abbuhl & Gass, 2012; Mackey & Gass, 2015, Mackey & Goo,
2007). Gass (1997) Fnl # MM N> (“comprehensible input”)idt— 4 J& A HE iR J5 1) %
A" (“comprehensed input”), RS> EH X HIAN N AN EME S EE, AR A
K HI Gass H RS N EY) .

(=) ARMAEEZHEIER R

BINKHCAT 7 AN EH: 1) =404 (RIS RESNS M 2) BEas (Rl
ANTTESFB, tHESKIPAT S RO « i3 Krashen 4 A B M = K £ R, 1
HIANBN T2 T B, B4 Long MM AN BB EM E T /5E, wmikH
NP EY HE) GEE) X IR IEEER . Long 25842 i H.5) = 24 —h
7 ) S5 RREECE Sk ) B 2RI ELE, ARSI 7T E A [ S E
) BB AN B Foo SIAFHISEM, 32 0 i 2 B ILAN SRS B4 A B (negotiation input).
B X Vi (negotiation of meaning) (4 Lyster, 2002). DL K& 24 4% )2 Bt/ 48 IE (corrective
feedback) (40 Ellis & Shintani, 2014; Ellis, Tanaka & Yamazaki, 1994; Lightbown & Spada,
1990; Long, 2000). H L& /\+HAGE, A& MA RS g i) £ 15
R FERBT T . B, Mackey (1999) #8536 T % N R K H 2h 2% 445 — 184t 1)
M. Pica A1 Doughty (1985b) Xf & X Wi &5 HahdksT 1 xf bbb, KELESIBIFE YT
R I E SR SRR, i S S L R R ST A BRI B L N, )
KENSES R BARE, EFRBMIT AN . AR 8 B B VF A 5 2] 3 1
SRR g 2R R 40 BROAS (R SRR, 1R S i 07 AT 51k 2 =) 2 B H A SR A e 1] 5
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A 55 B S g AT IR . OQuE, AT AR R A HIN . — RA ISR SR
SR IR I TAES N 5 2 SO o 15 A BRI E#EER (40 Ellis, 2003,
2009; Long, 2000; Mackey, Abbuhl & Gass, 2012), K AAZFREBIA & & $24t THE K
FE M REEUAREZ B ERRNLS, BN, BAnTHIEESRAINRRE
(Lee, 2000; Long & Porter, 1985; Pica, 1987; Toth, 2008, 2011; van Lier, 1996). %A1, A
W H. B FT R 2 25 & H Bl SIS AR RN, EESIFMRA—ELF IR, AR
FEIEN, BT RIS AIRELE, BRIES: 2 ATIHAHIT 5T (Mackey, Abbuhl & Gass,
2012); BbAb, AHEIKV52 35 2 e 4d ) BREBEAT B.3h Be 5 % S/ A (e 8 FH A R R
(Ellis & Shintani, 2014), X AH SN ABRE ) 55 4b— N TSI

(=) AXRMEESEEETFRX LR

bEE H AN TR S B BUCF A TR, A B854 B X MR 0% b A
HREUEW BB HT R T HEH R, EIGEM 7RIS RARMIE. Fin, Pica &
Doughty (1985b) -5 {HHF 7T & B 20T 3= 5 PR H 5l 5 24 A /N B 26 S48 B R A 5 2]
KA EEES, ZIURITEA B A G 2 0 n ,  fA 146 42N B 3))
WSAAH, HERN AT B REHEEA — € RIR . 158 SR 715 B 1 4518 U 58
ZREAL, B, TEVGEESE GRS E X BMAIER se BUEVEAIM LA IR L, HUb
T SR BT % 21 2 Al /N E 5 (Toth 2008, 2011); i 7E H A & v A= i g i
AEEE CCAZ AR B R b, AA/NLES T 2053 SR H) (Yamagata
2016), fEEHHARRNIMALINAR TR FERRS S . RO NCL R g R
SRR T PR SEm R 3R (D)2 E WBRRE, RIS [ BEE A 25 1022 b S 45 5 38 BROFAE
AJ B2 22 B B3l SR W A R SR = AR R s ()2 I B bRiE 4y, B ELSh I RUR
VR 2 DRI 2 S0 e 3 [0 V8 925 s BB B R A AN ) Q) B sh 4l gy =R, B4k 5%
AT IR0 2 R, B3R A & SIS PR iHiE & s 5
NS5 @FURRIER, BEIMASAL Ead, FURPE T EFRAE, EF
TEFMER . BT U ESTERTFRHECR A T MR 7%, 7R B L7 A BT bk,

{7 BRI TP A BB RO 25 3 S AW, BRI, ASIE 7 X Pl ] DA F 7 e R A
X PR LB AE DUR A SR 38 S 1AE S5 I
(I BFFEH &

1A B ) 5 R H Ay 3506 2 A 1A o ?
2. FEIFRNEAE B, AR S S EE T ARE R TA
3. EMRRNLIEE b, ARSI SEETHREHEGA
4. FAWIE S WEE RS AR ST £ 577

=\ BRTGE
(—) Zn&

WARANI— P KL POE I8 BIE SN T AR, SINE A EMIOEF W&
M R o SeUR T BN, A DYASPE BEHLBRLE th P> B AR, 5 HAL S E
NEABEHHGMETHH. WAHRYIESIMAECY 45 N, EHERART &% L TigiR
HE R, RATBRMRARNECY 36 N, IMAELFH 18 N, A4 T4 18 A, Hrp

WEER?
WEER?



B 20N, & 16 N\, ¥ 21 % (18-56) . HrphiiERpEH 30 N, RHENHANIES
(WH. 8. WEES) 6 A, RIFEETRAETFHRIAMEE, XEIEIERHEE IEEK
ol gk (4 N g (2 N), BRI A ILAZFRE T NRE

(=D ERPERER

BASSLIG P, 2y 13 HEkT. 1, AAHEZHAWA A, WiRIFEHA
P = H CAEE S S U F P SCRIE 38 3CA) 1o XA P RE 2 LU AR (1) BRA
M 5 A QQWAEABIMEAMERIT s G)R A SAEAF A F KA SR 7 B
(X~ RHBINER o O (I EREZ X EEARMEN AL 45 D)1
Rk 20 M TRIERSRCR SC (BRSPS 1, JEHIER PPT 2223 8R
. EAERIRRER ML 220 6, s> .

MR EIE AR VEAN YA a0 R o Bilan, AR AR HLEh A oA S AR AR A ) i) v ST
Pi“Can I have a glass of red wine?”, U (EIRFFE ) kX A0 15, RIEEE i
X RHIAS [FPRE R B AR = AN S R) 1, I AR EONT I 15 2 0l B3 — IR, g il
IR SCRE IR AN B TOSCA,  Hl1ERL PPT,  EAZRIURFE Moodle ¥ .

%1 1: Can I have a glass of red wine?
1) Keyi géi wo yi b&i hong putdo jitt ma?
AL g & M 4 HiE W e
2) Wo yao yib&i hong putao jiti.
B M A wE .
3) Lai b&i hong putdo jit.
K M 4 wAE .

%28, WAHBEK T hHERASSHN. §REEREEIENHET . %2
2P RIGEKTEE, TR SIS InE . RS H2 AR L Lkl 20 4ot
SRR O, RERRE DR ) BlA] (1 2 AR GRS

MEE 3 RIS 12 ), W2 AR A ERIAL) 10 3 BiwfiE)t, 235 AN 8] (0 B3l 7575
AP SCR] T, 10 I SEROE 20 M TIIE S . EAETEIHFRSEERZ =N
—2, EBZIMEIER PPT 220 Hora), WWrstds. EREL, HARMAERGAR RS W
R A Z AL, BRI REWAGER, BIZX TR ZA SN, ETRE
FUTHSEN . RS 5. ZRNHEEN ) L2 51 F DB KT BRG], AR 5 A R 22 s 52,
PRI, BUML AR RBOIFERE R . AR CRIRETEE) AR N, &
POBENEHE B FDEEXGE I, A 20 REDUE IEHF25%

% 13, ALY HIAE 20 73 BF SRS SE B IR : (D)8 10 AT CH) TR L
(CHHPFERITD . QM il eEq) 7, FIIRL 10 28k JEEHE M 20 4
Hbr e EENIEEH ) 10 AT (ISR 20, 9D i plie, b iR stin Box A
I A SR SERE, S2AR IR R A A R B SR IR F SO B AL 2] Moodle 23]
&, BT . i s B2 ST TR R A DL R DU 5 R & AN B R, 2Bl A

L ESR AR A RIFE AN 9 A) T, BRI SR FREAE, A TFRE R, B R AR R K.
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BORSZAE MPFE . RS DGR Oy M EHE R H AR A K. St LU H 115 2 BEE
Dol A M, A SEHERR SR SIS DL o 2B Bl AR I 2 S 3 WAV SO AR, eI
XA S T8 SO B IR RO, 10 FHR A DR B e 31 38 5% B b il 1 3 X S PR 5 O

(=) ERUHR
Jrl AR mKE, WHBRSAARRERZE F B 2) ZBSIN T HAVR,
Bt E CAE S SR S P R B U ARE, i e o i 4l R4R i

() s

AHI ST B A AR 36 32 BN SR (8 B S T TR EE, JEE R,
(V) DUERANSLIE, B yR A M DU B 21 S AFE . AR AE AR B A 2025 HH B A) FAE 30
KN S R ZE R B, (E I B VR S e — AN 2E I 22 S i R b 2R
WAFRARTE <87, PR, ERBIE AL, <, <E, ZhE <4, . B CH.
W, gER B <R, EARBIEC RVESE, WS PR IR A IR B VR R, SN
FAF53 V)M A 52 B P B R A S STV S L 2R, Jeik e R R A T8l A 2148
PIVEF o (2)45 [ FE I 3 S A) T80 e b Sy, e iR a7 S BRESE . B, UiiE X
ST S, Wz EAARPRE R ol 1), 5 H a5 Ao & AR T
LR, TR — B M RIEBASEREZFZNE LSRN HEIL 2G4
PEIX ) -3k D[R (1 44 R R N QA kR B | (g RS, WA LRIEVE D bR
HER— 8, SEER R s A 3] 5 VAR SIS IR . (3)BE R, MET HAhIE 2R
=, %A, CHELE, WA S B >1 5 (VanPatten, 2004, 2009, 2012), HiT A g
P12 N & e PO 23, PR, Al T8 Ja w45 A 4 X SRR LR SR, AR
THARIEE

(F) BXIBVR e
TSRS INAS BRI A4 NI IR 2 30, APOEFE AW RN EAEGEER, Kk, Ma
R SRR B RTINS A%, JE IS HE DU bR PR
AR, PAE B A S el R SCU F AR ), G B AR A R A
RAEATPIRERERE, JFAREICAE s BNRRE AR, EREIE TAEAS PR A Ry B AR
o WIRTATIR, VFo> 25 5 A S iR 2 (o X S A) 1 I Jedk Il iy, BRIk, AR
AT RN AR HTX LSS BR8P G, X IRV TE SR SIASHZ LU N ARUEDE 702
2 4y = REEAMPIE BEIER, W “daishu” (F5 R RTR ZBEATE, B RRE
AR5 KPR E FEAS— 52 SE AR )
19y = KRR PPFERBBSIER, BAHR, HARE, W “dyshu” (EEWHE
PSS B R E RACE SEFR A D
0 70 = ARAFE BORE H O /SO U PR AR, AELLASE

HEAZE 10 AN KHE, WA 20 4h. AT (BT i3 RS L, BT
SUARA I R A S BT SUIERR: 18 SUIETAE = i L1347 /20 x 100% .

2L R AR R BORT 23 D ] AR AR B D RE 1A (I A B . TEARBAED C(ZEREBE, 2005 B RGH
1984) , MiEVEM > 2 Ok (Eihggin) BeaUhal, mEapkiE P riEER.



(%) BEIBVEDIRHE
X SRR R B F LS B EREAT P00, T80 20 7
ﬁj\

2 BRI, RETEE, FREH, EoENr—mRI R
14y
0

B, FIEA RO, ErE AR
ARAFE R E ) ORBEA) B 20 S R W Xk DL g 9 BT 2R 1 T

éj\

FURE, 7 58 SUEMIRHEAT e, RS 205 e L F A S 3 E W

B IEHR = 155 S155 120 X 100%.

WF 3 7 Ah— 44 DA BEE & 5 T S BT RHE D EAR AT T XUEESY, 504
FKPEIL 95%.

AW FCRF UL NG 735K B2 DU AN FT i) /. (L) BCXAE At ar e >k bl 9 2H il
Ja MR G E ) 2 7, TR — e, R de Bl SIS PER . )7 H
MALFEAR t KIS L 2 (B 7E1E . 1B & 2118 LS, FRIEIE 3 s =AM st )
B, (3)70 ML AEAS t KT FH SR LA & 4HAE . 1B RS 2 A 25, F kIR 5
DUANGIF 2 1) . B R DR R BB R TS iR e = 0 b i &5

. BrogR
H TS S I AR AT SRR &, ik, HaTlsssaA®, AWER
M, BATR S AL P05« ARz AL 6 ANECRFEA t RS 45 R T8
WIS FEA t R IR R (WK —) Frox, WAEIN RS W m T ar, 3w Rl B3
Xt AR -

R WA RN SCT 70 betfE 22 AT U BRGTEC FEAS t 56 1 45 R

SR T B 4 O E L df p Cohen’s Effect-
(%) (%) d sizer
B 44T 22.22 18.65 -5.06 17 .000 -1.68 - .64
X JWAEEF 23.89 30.71 -3.30 17 .004 -1.10 - .48
7 42 23.06 25.06 -5.52 35 .000 -1.30 - .55
i AATT 8.33 12.00 -2.64 17 017 - .98 - 44
T AT 20.83 24.03 -3.68 17 .002 -1.23 -. 52
7 4. 15.42 20.89 -4.43 35 .000 -1.04 -. 46

W 2H 2 [RIAETE X85 e I et b B2 5540 B MO REAR t A I6 AT 1 Lb B o b, 45
BWFE =, ME PR, WETS 544 THHESISRECE L FEA S EER, p = .845;
HEIEES F, WEESHNRS B m T4 TS, p=.048.

R ARG REA t e e 4 R

LR df t p Cohen’sd  Effect-size r
BEX AEAEEG-TAEED 34 .20 .845 .07 .03
EE O OAAELH-FAELG 34 2.01 .048 .69 33




FHEE . G BRI REA R E R NK = WR= R, A TLIHR
BEE XSG MRARERER, p= 742, MAETIHNESL . BFRSAE 5% %
5, p =043, GiE R IIHKISATE)or, TRUE e diE SORGT = 115 & RS

K= BN EE RS SRR ¢ fiRsR

SEH-4H df t p Cohen’sd  Effect-size r
4 4 F 3 EX-EE 34 2.11 .043 72 .34
Ui &£ B 3 EX-1EE 34 .33 142 A1 .06
. Wig

CL b Eortriion, & 10 i), WA LEhARaua L& igm, (B I1510H
EXCEWARER ZRARE, HREIMEICIES B, WERSRTAERS). FFE,
IR E AN LR SO & RGBSR W 22 5, A AR Bl 2 T8 SRS A0 T i 5 pl
Gl XL RUH, (A BB IIAR . IFBEUNTE R I RHRTIR ~, 4
A B AR R A5 BT AR B 5 WA AR R RCR, (HAER MR & 215 EACR
EadbFIRAETS), PLESR AT AL U5 T A5 2R .

(—) HEEFRWMANE KSR

PRALIRIE S I S S 2 22 e B VFA] WA A BE A Bl ik £ 5 QOGN % )
W& FRBIRE. AATHHENSEEA CRBERRNE, A, Bk T H5 B,
AP ORI, A—MXNERK, FOYCfMERERIANER, iz
BERNBHERFET RS E AR B, Aot L8 R AR GFH Qi a1, 1
58 TICIZROR . Dornyei (1994) {EZNHLRN R, 23] # X ] W EBOGBIEE S
FA ) ROR IR R, AR — i b, SRETARAHECHENG IR A R — 38, KI5 ) FH K
PRI 2 BT R A AE SR IS, BRI R e IR (Bell, 2005; Forman,
2011; Garrett & Shortall, 2002) .

(2D £ SRES IR M

AR 50 AR B A AE SIS RTE SRR AR BB VRe A AR Bl e
APl HFEFEF oI5, BHE B ES)77 20RY I E N, Al s I 8UR.
RN ZINE P22 WA A ERFE A RN S G B Va2 L 1 HLE U RS 204 1244 B 1)
JREURAE W, K, SZINEHRICHINT 5] BArEA%, @i 10 &, F#3%E
Xt EFR A CAZ KR 7> OO, 2 Ui RZ AR A, R, 12 AN EHE
6T, PRI FARAG,  F M RRSTE SRS L S 1 PR ELE iR it N R LR K
WCAZ A7 SRR, RO, ARSI T S B4 2 g I k. 1M
AR R AR A R, Rl B B O A7 OCBEA ) A AR A
%o RWMVFRENIZAAES S 7RHANCCEER . 118, ARSI A< Er s
¥ B R A GER B S B RS, AR S R KIS 2 . %
M B ST B R, BN B3 I s e 2 MO . i ihig. RE. &bt
TS SRAE 5 21 38 S i o B B AR Z T IA B 70% (Dale, 1946). A4 B )i 5 A A0 e
RS TE, HEN A PR TE R S B N R AR, AN RN R BOE R S RO



KRR AR, HRMEEATIER, ERERILFER L O N R R . 7 EEAEE BRI AR
RO Fr R A 22 A ™ R) 7, R S Pi 5 fan A AT B T 2 S AR ST R I
B EhPMEASE, ORI R 2 G, S RS 5 58,

— A AR E SRS, hEERAE — RER, T, RS
el oh S R R R IXANE S, Kk, BB E TR kangaroo A XN I (<48
7D, M L HSRAE R AREE, EEBZ I PPT M 7 KK E AW
XA, Bk, X —EE s feE. BIkal 0L, 78 E EERBEEEEN A FEH BN B
& 2E IMPRHRTEE T, i A2 2 3 2 18 5 3T 0= i 5 B sl ] 1]y S
5 H BENHESER .

(=) RENERELERGR

JAE BB E TR & S5 B RO UES T N EL SN o 2N i R i A R AN A B S At B A5 2
Beo IBAEEAHE S, BOMXAARESEWA LA R GE 2 TAELETHH, ERTEX
CRIT A 25 S 1] A3 7 P S SCAR VR I RIS, BOMERI 2 A R SR T T
a0k, B, SEAEMNEES TV EZ 0, G UEARR e B E L, R E TR
A RS 98 1 AR F L. AW BEHH KR ARV R R, RO ST H
PRI 2 ITRE ) B 1 R W] R A X A, JFRRE T DLE T grape A1 wine AHZE G
MIRRE, DL, CMZLERRZ] . MM S, T 52202 ST R R, A T Eh A Kk
RZ R3] B SRS H s A s il i R R B, BECAE, s A
BA RGN SE LM IERMEN S mAEETSH A2, MEE SRR
CREBE AR 2 S UERARAS KR E , il SEANBION [F) 22 (R R & 2 g 1, Al AT 32 288
JITAE 1 FEfE B AR A ATRE R E R L

CIOD S\ H A X A o

A H A RE SORSUL TR S S IHAE B RE . 8 SORSURI A E =
5t XA WA N i AR IR L RAS B R . ELBxT AR I 2l S AL
KSR B, AR AR e 1 22 21 35 (AN RE 2Bl T8 7m 321 i
FF5TE SO B EIRTEOL, 10 E s 7 R E SR SO B R E I SRR E5) Y
KT ESKES, HEIERMANREAR, SENESAR. WAL, 23E T
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WX Ld e DA% WHE T T, KWL S8 &+, F{ER PPT L% 2| Moodle ¥ & 6t

HHF S 20 M T

1. 1 would like to have a strawberry milkshake.
Wo xidng  hé caoméi ndixi.
# & B ¥E WE.

2. Can | have a glass of red wine?

a) Kéyi géi wo yi bei hong putao jiu
UL % £ - 22 a1 HE
b) Wo yao yi bei hong puatdo jiu -
# E — R a HE .
¢) Lai béi hong puatado jiu -

xM gl HAE .
3. Do you want to get drunk?
Ni  xidang hé zui ma?
R A8 e 3 " ?
4. What is the best thing on the menu?
Nimen zhér you shénme tese cai ?
AT LR 2 Re X2
5. Would you like to go swimming naked with me?
Ni yuanyi gén wo yiqi ludyong ma?
o BRE R & —& KRk B?
6. If | speak Chinese, can | get free food?

Yaoshi wo shud  Zhongwén, chifan kéyi mianfei ma ?

EE K W X, AR RTLL f g e
7. 1 have a bad case of diarrhoea.
a) Wo fuxié de hén lihai -

* BEE BR 7 E
b) Wo laduzi le -

® O MHTT.
c)Wo la liji le-
& OWHAKE T.

8. Where can I find the bathroom/toilet? / Where is the bathroom/toilet?

Qingwen, xishoujian/ césud zai nar?
GEIE), wFBE/ WA &£ HIL 2
9. I am lost. Can you show me the way?
a) W6 milu le, ni néng gaosu wo qu (place) zénme zoéu ma?
& AET R EHF R F(place) &4 &£ 2
b) Qingwen, qu (place) zénme zou?
(i&F), £ (place) & 4#£°?
10. I have lost my pants!
a) Wo (de) kuzi ditile!
() HTET!
b) Wo de kuzi dit le!
RETHET!
11. Do you think I look beautiful today?

Ni juédée wo jintian kan gilai  piaoliang ma?

ma?

u%f)
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7 wE & SR OE O S
12. Do you want to go on a date?
a) NI  yuanyi gén wo yuhui ma?
o BRE R & N 52
b)Ni yuanyiding wode nan péngydu/ nii péngydu ma?
o RBRE ¥ W F MR/ & MR 2
13. I love to eat celery on a hot summer day.
a) Yanr¢ de xiatian, wo xihuan chi qincai °
R# W ER, R ER T R
b) Xiatian tebié r¢ de shihou, wo xihuan cht gincai.
ER mAHwW B, & BX 7 .
14. Did you get that shirt at Salvation Army?
a) Ni shi zai Jiushijiin mai de zhéjian chénshan ma?
frie 18 #ihE e X A we
b) Ni zh¢jian chénshan shi zai  Jiushijun mai de ma?
R Xt ¥ £ & HREE X w952
15. Can you play an instrument?
Ni hui shén  me yue  qi
R 4 + 7A R #?
16. Do you want to play a basketball game?
Women dd yi chang langit bisai, zénmeyang ?
&1 T — 7 Bk WE, Eom?
17. 1 think my computer has exploded.
W0 juédé. wo de diannao baozha le -
& /K 5] B BE T,
18. There is a kangaroo in my backyard.
W0 jia houyuan you yi zhi daishu -

X B i% H O — A KR .
19. A monkey stole my lunch.
Yi zhi héuzi tou le w0 de wiican °
— A T fr 7 £ 5] FAE.
20. Do you have acat that |Ican cuddle?

Ni you yi zhimao gé€i wo baobao ma?

w H - R B % & ##l "o

ug?
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B 2: J5 AR
Please translate the following sentences into Chinese (Pinyin is acceptable) and record your verbal
expressions in Chinese.

1. I would like to have a strawberry milkshake.

2. Can | have a glass of red wine?

3. Where can | find the bathroom/toilet? / Where is the bathroom/toilet?
4.1 love to eat celery on a hot summer day.

5. There is a kangaroo in my backyard.

6. Do you have a cat for me to cuddle?

7. 1 have a bad case of diarrhoea.

8. Would you like to go swimming naked with me?

9. Did you get that shirt at Salvation Army?

10. I have lost my pants!
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Input and Interaction in the Acquisition of Chinese as a Second
Language

GAO, Xiaoping

Abstract

Input and interaction have received great attention in second language research due to their
dominant role in second language teaching and learning. However, empirical studies that have
examined their effects on the acquisition of Chinese as a second language remain scarce. This
study fills this gap by comparing the effects of teacher-student interaction and student-student
interaction on vocabulary acquisition in Chinese as a second language. Thirty-six adult beginners
of Chinese completed ten weeks’ study in Australia, in addition to pre- and post- tests and a
background questionnaire. Selected participants attended a focus group interview. Statistical
analyses show that both types of interaction facilitate learning but their effects depend on the
mode of tests. There was no statistically significant difference between the teacher-student
interaction and student-student interaction in their effects on the acquisition of word meaning
based on written scores, whereas the teacher-student group outperformed the student-student
group in pronunciation. There was no statistically significant difference between the written and
spoken scores of the teacher-student group, whereas the student-student group had higher written
scores than spoken scores. The results suggest when learners are allowed to select learning
content and provided with the learning materials prepared by teachers, the student-student
interaction may achieve the same results as teacher-student interaction in the acquisition of word
meaning. The findings lend support to the Input and Interaction Hypothesis by showing that
negotiation of meaning and comprehended input facilitated vocabulary acquisition, and extend
the effects of interactions to the acquisition of Chinese as second language by pure beginners
using their first language. The findings and their pedagogical implications are discussed and
contextualised within Chinese-as-a-second-language teaching.

Keywords: teacher-student interaction, student-student interaction, Input and Interaction
Hypothesis, acquisition of Chinese as a second language, self-selection of input
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