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ABSTRACT
Augmented reality (AR) is a promising tool for many situations in
which assistance is needed, as it allows for instructions and feed-
back to be contextualized. While research and development in this
area have been primarily driven by industry, AR could also have a
huge impact on those who need assistance the most: cognitively
impaired people of all ages. In recent years some primary research
on applying AR for action assistance and learning in the context
of this target group has been conducted. However, the research
field is sparsely covered and contributions are hard to categorize.
An overview of the current state of research is missing. We con-
tribute to filling this gap by providing a systematic literature review
covering 52 publications. We describe the often rather technical
publications on an abstract level and quantitatively assess their us-
age purpose, the targeted age group and the type of AR device used.
Additionally, we provide insights on the current challenges and
chances of AR learning and action assistance for people with cogni-
tive impairments. We discuss trends in the research field, including
potential future work for researchers to focus on.
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• Human-centered computing → Human computer interac-
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1 INTRODUCTION
Augmented Reality (AR) is a powerful tool for supporting people in
a broad variety of areas: improving learning [20, 21, 26], training
people to solve complex tasks[33, 70], improving rehabilitation
[9, 17, 62] and assisting people at their workplace [29, 69, 71, 72].

In this review we focus on approaches that make use of AR
techniques to create solutions for the cognitively impaired. As the
review shows, this area has only been sparsely covered by research.
This might be due to the fact that devices powerful enough to
support high-quality AR are only recently available at reasonable
prices, and enabling technologies, such as ARCore and ARKit, have
been released as free SDKs to developers only starting in 2017.
In this light, we believe that it is timely to provide a quantitative
assessment of what has been done and what is next to provide a
step-stone for future research. We particularly address two fields,
learning and action assistance, as they promise to give insights into
a broad spectrum of research, also including elderly people.

In learning, AR can be used to create multimodal sensations that
support learning through visualization, animation and contextual-
ization. Many concepts for learning have been realized before with
different types of media, some even with tangible elements. While
compared to the latter most AR solutions have deprived haptic
feedback, AR offers the advantage that software based solutions
scale better to large communities and are thus less costly while
maintaining visual and acoustic fidelity. Advantages of AR can be
seen, for example, in the support for storytelling and animations
which make AR solutions viable for sessions of self-learning.

As action assistance, AR can help giving more autonomy to
cognitively impaired people, e.g., by giving precise support where
otherwise caregivers would be necessary. Instructions for cogni-
tively impaired people are also often given on paper, e.g., in form of
text and instructive images. AR technology allows for more flexible
instruction designs, supporting spatial visualizations or audio.

Other recent survey or overview publications covered rather
narrow fields: VR and AR assistance was reviewed in the specific
context of dementia by Hayhurst [35]. In the field of Psychiatry and
Neuropsychology for ASD, VR and AR techniques were reviewed
by Fridhi [27]. Wu et al. [75] gave an overview over AR in educa-
tion, however the scope was people without cognitive impairments.
Büttner et al. [10] proposed a visual approach to better assess the
design space of Augmented and Virtual Reality, also including pub-
lications about cognitively impaired workers but not as a main
focus. Therefore, we conclude that a comprehensive overview of
AR to benefit cognitively impaired people with a broader scope is
missing, thus we aim for this goal in our paper.

The main contributions of this paper are: 1) Giving a systematic
overview over literature on AR for cognitively impaired people in
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the areas of action assistance and learning. A systematic review
approach was chosen as it ensures an objective compilation of
research. Moreover, it allows us to quantitatively assess current
endeavours and trends. 2) Describing the often rather technical
research literature in a more high level and abstract and concise
way. 3) Identifying chances, challenges and gaps in the current
literature as a starting point for new research ideas.

2 METHODOLOGY
To provide an unbiased overview of the literature available, we
conducted a systematic literature review based on a database search
combined with snowballing.

Google scholar was used for the database search as it is the most
comprehensive database [34] and prevents publication bias [73].
For the database search, we used the following search string:
(intitle:"augmented reality"

OR intitle:"smart glasses")
AND ("cognitive impairment"

OR "cognitive impairments"
OR "cognitively impaired"
OR "cognitive disability"
OR "cognitive disabilities"
OR "cognitively disabled")

The database search was conducted on December 5th, 2018. Patents
and citations were excluded but no date restrictions were used.
To our best knowledge, this search string should cover most of
the augmented reality related publications that state cognitively
impaired people as one of their target groups.

This initial database search retrieved (duplicates removed) 154
publications, which were reviewed and filtered using the following
inclusion criteria:

• Must use Augmented Reality technology (e.g. Smartglasses,
handheld devices, projection/screen based approaches)

• Must target people with cognitive impairments
• Must be written in English
• Must be primary research
• Must be from a peer reviewed source
• Must be a poster, short, long, or journal publication

After reviewing abstract, discussion and conclusion of each publi-
cation, 55 publications were identified to satisfy our criteria. From
those publications, 14 targeted people with cognitive impairment,
but focused on motor rehabilitation and therefore were also ex-
cluded, resulting in 41 publications after the database search.

From reviewing the publications, three categories emerged: learn-
ing, action assistance or cognitive screening / rehabilitation. The
publications were grouped accordingly, and as a basis for the snow-
balling, one influential paper from each category was selected: [56]
for learning, [32] for action assistance and [7] for cognitive rehabil-
itation. After performing the snowballing as proposed by Wohlin
et al. [73] and combining the results with our already performed
database search, 26 additional publications (9 for learning, 9 for
action assistance, and 8 for cognitive rehabilitation) that satisfy our
inclusion criteria were identified, resulting in 67 publications.

To narrow the scope of this work, we decided to furthermore
exclude the category of cognitive screening/rehabilitation with its

Figure 1: The 52 publications sorted by their publication
year and categorized according to the type of AR device.

15 publications, resulting in the final 52 publications included in
this systematic literature review on learning and action assistance.

3 THE LITERATURE
After reviewing all 52 publications which were published between
2006 and 2018 (see Figure 1), several possible categories emerged.
The literature could be categorized into the usage purpose, the
type of AR device used and the targeted age group, covering "why",
"how", and "for whom" augmented reality is currently used in the
context of cognitively impaired people.

Regarding the usage purpose, the literature was categorized into
27 publications mainly focusing on action assistance and 25 pub-
lications focusing on learning. Considering the type of AR device
used, 12 of the publications used glasses (sometimes referred to
as smartglasses or head-mounted displays), 20 publications used
handheld devices (e.g. tablets or smartphones), 14 publications used
projection-based approaches, and 5 publications used screen-based
approaches. When categorizing the literature into age groups the
proposed application was targeted at, 13 publications targeted chil-
dren, 25 publications targeted adults, and 12 publications targeted
elderly citizens. Additionally, one targeted both children and adults
and one targeted both adults and elderly (see Figure 2).

After categorization regarding their usage purpose, the literature
was further split according to the type of AR device used. For action
assistance, 5 publications used glasses, 7 publications used handheld
devices, 12 publications were projection-based, and 3 publications
were screen-based. For learning, 7 publications used glasses, 13
publications used handheld devices, 2 publications were projection-
based, and 3 publications were screen-based (see Figure 3).

Furthermore, when categorized into the targeted age group and
then again split into the type of AR device used, in the context of
adults 7 publications used glasses, 8 publications handheld devices,
11 projection-based approaches, and one used a screen-based ap-
proach. In the context of children 3 used glasses, 7 used handheld
devices, 2 used projection-based approaches, and 2 used screen-
based approaches. For elderly people, 4 used glasses, 5 used hand-
held devices, one used a projection-based approach, and 3 used
screen-based approaches (see Figure 4).
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Figure 2: The 52 publications categorized by: Usage purpose, type of AR device, and the target age group.

To provide an uncluttered overview of all publications, the main
body of this literature review is structured as follows: First the
publications are split into action assistance and learning and then
their targeted age group respectively. Furthermore, for each age
group, the publications are additionally grouped by the type of AR
device used, resulting in the structure:
Usage purpose −→ Target age group −→ Type of AR device

4 LEARNING
While for children learning is an obvious usage purpose of AR
systems, alsomanyAR learning systems for adults were described in
the literature. Interestingly, no publications on learning for elderly
were identified. It is important to note that publications on cognitive
screening and skill retention were reviewed during the review
process but are not included in this work (see Section 2).

4.1 Children
4.1.1 Handheld. Brandao et al. [8] proposed an AR application
on handheld devices combined with a storybook to encourage
interactive learning and to promote the cognitive and social skills
in autistic children. In line with those endeavors, Chen et al. [14]
developed a storybook for children with autism that displayed
videos based on recognized images in the storybook through a
handheld device. They show that this increases the focus of and
subsequently learning of non-verbal social queues.

To support children with autism to independently learn chain-
tasks, Cihak et al. [16] developed an AR application on a handheld
device. In a study, three autistic children used the application to
learn brushing their teeth. They show that the AR application was
a highly effective intervention method but discuss that AR might
not be a universally good fit for all chain tasks and more studies
have to be conducted.

Furthermore, [23] developed a handheld AR application over-
laying physical objects with computer generated content to mimic

strategies that are already used in attention management for chil-
dren with autism. After conducting a five week long study incorpo-
rating cognitively impaired students, they found that the application
was received positively and that the children’s selective attention
improved.

The AR application for handheld devices by Lin et al. [49] aimed
to improve the understanding and learning of geometry in children
with disabilities. An experiment with 21 participants showed that
children were better at independently solving a puzzle task using
the handheld AR application compared to paper-based instructions.
From the results, they concluded that AR can help enhancing moti-
vation and frustration tolerance while learning.

Lin et al. [50] developed an AR application based on handheld
devices to improve vocabulary learning and aid reading disabilities
in children with attention deficit hyperactivity disorder. They ob-
served two effected students over the period of three month and
found that their reading disabilities improved considerably using
the AR application. With a similar goal but a different target group
in mind, Ramli et al. [60] designed a coursework for handheld de-
vices based on observations and interviews to support children
with down syndrome in learning basic reading.

4.1.2 Glasses. A study conducted by Liu et al. [51] evaluated the
suitability of smartglasses used for social communication coaching
targeted at children with autism. Findings from using the applica-
tion in a study with 2 autistic children suggested improvement in
non-verbal communication and increased social engagement (e.g.
eye contact). In line with those endeavours, Sahin et al. [64] con-
ducted a study with 18 children to assess their Empowered Brain
system, an AR application using smartglasses and emotion detec-
tion to help autistic children learn social communication skills. The
authors focused on safety and potential negative effects of their
system. The results revealed no significant risks or health concerns
and even indicated a high acceptance among users and caregivers.

4.1.3 Screen. As a stationary approach, Cifuentes et al. [15] pro-
posed a screen-based AR solution on a laptop to quantitatively
assess the impact of AR on learning for special needs students.
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Figure 3: The 52 publications categorized by their usage pur-
pose, split into the type of AR device used.

After conducting a pre- and post-test in form of two exams and
a questionnaire with 88 participants split into experimental and
control group, they found that the incorporation of AR significantly
increased the academic performance and motivation of the students.

Richard et al. [62] developed a stationary screen-based AR appli-
cation to help normal and cognitively impaired children learning
names and pairings of plant entities in the vegetal field. They con-
ducted a studywith 93 children, including 11 childrenwith cognitive
disabilities. They found that the children with cognitive disabilities
elicited more enthusiasm towards the new learning approach com-
pared to the other children and had a higher motivational increase.

4.1.4 Projector. Cascales-Martinez et al. [11] evaluated a projector-
based AR platform with touch recognition to help students with
learning disabilities understanding mathematics. They conducted a
study with 22 children that had to count and manage virtual money
by interacting with the projection and found that it increased the
motivation, knowledge acquired, and was well accepted among the
children as a teaching tool.

Papadaki et al. [58] developed an application combining an AR
projector and tangible objects to teach children with cognitive im-
pairments how to prepare simple meals in a playful way. Their
application can furthermore be personalized and incorporate per-
sonal preferences and the diverse needs of specific disabilities.

4.2 Children & Adults
4.2.1 Glasses. Keshav et al. [41] accessed the tolerability and us-
ability of Augmented Reality glasses for children and adults with
autism while using a social coaching application to improve so-
cial communication skills. After conducting a usability study they
found that 19 out of 21 participants were able to use the glasses for
a whole 60 - 90 minute long session and afterwards reported to feel
comfortable using them.

4.3 Adults
4.3.1 Handheld. McMahon et al. [56] proposed an AR application
for handheld devices that showed additional content like 3D mod-
els or videos based on recognized images to teach science related

Figure 4: The 52 publications categorized by their target age
group, split into the type of AR device used.

vocabulary to college students with intellectual disabilities. An
evaluation with three cognitively impaired students showed the
application to be well accepted and improve vocabulary learning.

Furthermore, McMahon et al. [55] developed an AR application
for handheld devices that helped cognitively impaired people to
learn how to identify potential food allergens through highlighting
them with text recognition. In their evaluation with 7 cognitively
impaired participants, all were able to successfully identify possible
food allergens and even maintained the acquired ability six weeks
later.

McMahon et al. [54] examined the learning effects of an AR
navigation aid on handheld devices that used location based in-
formation to display waypoints for cognitively impaired people
to follow. A study with 4 cognitively impaired adults showed that
the navigation aid through the AR application resulted in more
successful traveling and more independent navigation decisions
made. In a followup study [57] incorporating 6 cognitively impaired
adults, they compared the learning effects of their handheld AR
application to a paper map and to Google Maps. They found that
their application was the functionally most effective condition in
terms of successful travel and subsequent learning.

Benda et al. [3] developed an AR application for handheld devices
to experimentally verify the possibility of using AR in combination
with GPS-based tracking in the context of horticulture education
for cognitively disabled young adults. Based on an evaluation with
8 cognitively impaired young adults, they conclude that the ap-
plication of AR in this context is too demanding and potentially
confusing for most cognitively impaired people.

The handheld AR application by Martin-Sabaris et al. [53] ex-
plored the utility of using AR in the context of communication and
learning for people with Down Syndrome with immersive audiovi-
sual tools. Through an evaluation conducted with 15 participants
in which a museum was augmented with additional content, they
found that some participants were more focused on the exhibits
using their AR application.

4.3.2 Glasses. Reardon et al. [61] proposed a context aware learn-
ing application on smartglasses that helps young adults to perform
and learn vocational tasks to be utilizable in the context of a work
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environment. Based on an experiment including 3 vocational tasks
(using a copy machine, download a specific document, and com-
pleting an assembly task) with 3 participants, they concluded that
the application is capable of providing sufficient assistance to each
participant to complete all of the tasks with a 100% success rate.

In another experiment by Chang et al. [13], they evaluated an
AR game they created by combining smartglasses and tangible
objects to teach people food preparation through a decision making
game. They conducted an experiment with 3 participants over 17
learning sessions and found that participants improved their food
preparation performance and maintained the acquired skills after
the experiment.

Kelly et al. [40] developed systematic instructions for the usage of
smartglasses specifically for cognitively impaired adults to test the
usability of smartglasses in the context of cognitive impairments. In
an experiment with 3 participants who were asked to solve a simple
task, Kelly et al. found that they were able to use the smartglasses
independently.

Doswell et al. [19] proposed an application for lifelong learning
in adults by providing continuous and autonomous instructions to
human learners through animation, graphics, text, video, or voice
instructions and feedback.

4.3.3 Screen. Using a stationary AR solution, Chang et al. [12] de-
veloped an application enabling young adults to acquire vocational
job skills through playing a decision making game with feedback
prompting. After conducting an experiment with 2 cognitively im-
paired adults, they showed that participants not only improved but
also maintained acquired job skills after the experiment.

5 ACTION ASSISTANCE
Literature about AR action assistance was found for adults as well
as for elderly people. No publications regarded action assistance
for children were identified.

5.1 Adults
5.1.1 Handheld. For handheld devices, Hervas et al. [36] devel-
oped an AR application that assists cognitively impaired people in
orientation and way finding through adaptively identifying user-
friendly routes while additionally allowing caregivers to remotely
supervise and instruct the user through the application.

Smith et al. [67] proposed a mobile handheld AR application
to assist navigation of young adults with cognitive disabilities in
the context of way-finding on a university campus. Through their
evaluation of the application with 3 participants with cognitive
impairments, they concluded that the application not only reduced
planning times but also encouraged more independence in the
users.

5.1.2 Projector. Regarding projection based approaches, Korn et
al. [45] developed a stationary AR in-situ projection approach to
evaluate the potential of AR projection in the context of assisting
cognitively impaired workers. They conducted a preliminary study
based on a novel evaluation toolkit specifically aimed to evaluate
assembly assistance for impaired individuals [46] with 40 cogni-
tively impaired participants. Results indicated that participants
were slightly faster using the AR projection approach but were not

conclusive about errors made. They describe this as an "catalytic
effect" [44], that is caused by the differentiating cognitive potential
of the impaired individuals based on a study, where 20 cognitively
impaired workers had to assemble a LEGO Duplo scenario with the
help of an AR projection. Afterwards, Korn et al. [43] developed a
framework for a stationary, context-aware AR projection based ap-
proach that was evaluated in a study with 20 impaired participants.
Their findings confirmed the findings from [45] that participants
were faster using the AR projection compared to state of the art
instructions, but made more errors.

Funk et al. [32] analyzed state of the art work environments in
sheltered factories for cognitively impaired workers and developed
a stationary AR application using projectors and depth cameras
to support performing assembly tasks. They compare displaying a
novel "contour visualization" to video and pictorial approaches [28]
and after conducting an experiment letting 64 cognitively impaired
participants compare the different visualization approaches, they
found that participants using their novel visualization were faster,
made less errors and reported less perceived cognitive load.

Baechler et al. [2] followed a user-centered development ap-
proach by evaluating 78 questionnaires filled out by pedagogical
staff for cognitively impaired adults in work environments and
concluded that a projector-based AR assistive system is a suitable
choice for assisting work environments and that most disabled
workers provide the skills required for the assistive technology to
be beneficial. Based on this framework, Baechler et al. [1] devel-
oped an assistive projector-based application that helps workers
with cognitive impairments while executing order picking tasks.
Their evaluation with 24 participants with cognitive disabilities re-
vealed that the projection-based approach outperformed traditional
approaches and was well accepted among the users.

Kosch et al. [47] developed a context-aware, stationary projector
for assembly scenarios that would give error feedback through
different modalities to compare whether visual, auditory or haptic
feedback would be the best suited modality for cognitively impaired
workers. A study with 16 cognitively impaired participants revealed
the visual approach to be the fastest, which also resulted in the
least errors made.

Elkomy et al. [22] tested four different biofeedback modalities
(EEG,HRV, GSR, EMG) in combinationwith a stationaryAR projection-
based approach to provide adaptive assistance for cognitively im-
paired workers only when they show symptoms of stress. Their
experiment with 12 participants revealed that Galvanic Skin Re-
sponse (GSR) was the most feasible modality to approximate the
stress levels of the cognitively impaired workers.

D’Agostini et al. [18] combined object and action recognition
with in-situ projection for a stationary projector AR solution for
assisting people with mild cognitive impairments to perform basic
food preparation and cooking in assisted living scenarios.

5.2 Adults & Elderly
5.2.1 Glasses. Essig et al. [24] developed an AR application using
smartglasses, object recognition and eye-tracking, to support cogni-
tively impaired and especially elderly people in everyday situations
by providing pictorial assistance. In a preliminary study with the
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glasses, they indicated that they were not physically constraining
and the pictorial instructions shown were described as helpful.

5.3 Elderly
5.3.1 Handheld. In terms of handheld devices, Hervas et al. [38]
combined Augmented Reality with a semantic web approach to as-
sist elderly people with cognitive impairments in ambient assisted
living scenarios. In their application context dependent and person-
alized assistance is given through AR in-situ cues. They propose a
framework for contextual information retrieval through ontological
context models that further helps understanding and incorporating
the environment into the handheld AR application [37].

Quintana et al. [59] developed a handheld AR application that
caregivers can use to annotate the environment with helpful queues
or instructions for elderly people with mild cognitive impairments
like Alzheimer’s disease. This approach is inspired by the current
approach used, where caregivers use post-it notes as reminders for
the elderly people.

Another handheld AR application by Kanno et al. [39] not only
helps cognitively impaired people to identify objects and other
people but also tracks medication intake and the current location
as a safety measure for their caregivers. An evaluation revealed
their approach to be easy to understand and feasible in the context
of dementia care.

Lehman et al. [48] used a handheld AR approach to develop
an assistive technology in form of a motivational game for the
encouragement of hydration in elderly people with cognitive im-
pairments or dementia. In their application a virtual AR agent is
used to encourage and reward participants for drinking enough
water.

5.3.2 Glasses. Firouzian et al. [25] developed an eyeglass-type AR
wearable device using RGB LEDs on the frame of the glasses to
evaluate the possibility of using simple color cues as a means of
remote navigation for elderly people with cognitive impairment.
A study with 4 elderly participants with cognitive impairments
showed that participants with mild impairments were able to follow
the displayed instructions, participants with severe dementia failed
to understand and follow them.

Sejunaite et al. [65] used smartglasses to display in-view instruc-
tions in form of a map to assist elderly inhabitants of sheltered
communities in autonomous wayfinding. The results indicated that
participants improved their wayfinding abilities and reported the
willingness to use this technology in their everyday life.

Stirenko et al. [68] combined AR smartglasses with a brain-
machine interface (BMI) to evaluate the feasibility of low cost BMI
devices as an input modality for AR devices when used by elderly
people with cognitive disabilities in elderly care. They concluded
that using BMI could improve interaction capabilities of people
with elderly people with cognitive disabilities by more carefully
incorporating the users’ current mental state.

Wolf et al. [74] developed a holistic AR application for smart-
glasses that can be used to create new pictorial AR in-situ instruc-
tions freely in new environments, that can then be used by elderly
people with cognitive impairments like dementia to assist them in
performing everyday tasks like cooking.

5.3.3 Screen. For stationary approaches, Kim et al. [42] developed
a stationary windshield AR application to help elderly people with
mild cognitive impairments in terms of navigation and accident
prevention. They developed an application displaying in-situ navi-
gation cues and warnings that were tested inside a Virtual Reality
AR simulator with 12 elderly drivers. Their results showed that par-
ticipants made fewer navigation errors and had improved selective
attention using the AR windshield compared to a control group.

Rusch et al. [63] developed a stationary windshield AR applica-
tion to assist elderly drivers with cognitive impairments in challeng-
ing situations as for example the gap estimation on intersections
when trying to perform a left turn. An experiment with 18 cogni-
tively impaired older drivers revealed that the AR projected in-situ
warnings where rated as being beneficial without causing additional
distraction.

Schall et al. [52] evaluated the potential of AR as a means to
improve safety for elderly drivers with cognitive impairments by
highlighting important road signs and display warning signals for
gap estimation on a stationary AR windshield. Their evaluation
with 20 cognitively impaired elders showed that to improve their
hazard detection without adding additional distraction or occlusion.

5.3.4 Projector. Simao et al. [66] developed a gaming platform
combining a mobile robot with an AR projection approach. Their
application assists caregivers in the fight against sedentary lifestyle
in elderly inhabitants with cognitive disabilities.

6 LIMITATIONS
A systematic literature review inherently has limitations due to the
structured approach which can be summarized as follows:

This systematic literature review is not comprehensive. The
matching publications had to explicitly state cognitively impaired
people as at least one of the target groups. Publications only de-
scribing their target as "elderly people" or "people with autism"
may thus also target cognitive impairments, yet without explicitly
stating so. These publications were potentially not found during
the database search and if they have not cited or have not been
cited by the literature processed in the snowball process, they will
have been omitted by the systematic review.

The analysis of publications was not normalized for authors,
thus multiple publications by the same author may have introduced
a bias towards specific target groups, devices or application areas.
However, publications without a novel contribution were excluded
to control at least partially for this bias. This procedure made sure to
identify publications on the considered topics instead of counting
how many researchers work on them. Of course, this has to be
taken into consideration when interpreting the results.

Finally, some papers target learning through providing action
assistance for people with cognitive impairments or the other way
around. In those cases, these papers were grouped regarding their
main usage purpose.

7 DISCUSSION
The review reveals several trends in AR action assistance and learn-
ing for people with cognitive impairments, and allows us to infer
some indications for possible best practices.
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Looking at the different types of AR hardware used, handheld
devices and projectors were used in the majority of research papers.
However, about one third of the literature taken into consideration
uses glasses or screen-based devices. As glasses are currently in
evolution, starting with devices like the Epson Moverio and now
the Microsoft HoloLens, one can assume that future research will
have a stronger focus on these devices. The increased number of
publications on glasses in the last three years shown in Figure 1
underlines this trend. Screen- and projection-based devices, in con-
trast, inherently do not comprise all the advantages of AR as they
cannot be moved around. Thus, they can only offer a small window
for augmentations.

In general, the literature gives strong evidence that people of
all ages and different cognitive disabilities respond well to glasses,
projectors and handheld devices eliciting AR assistance. In compar-
ison to people without cognitive impairments, cognitively impaired
people seem to be even more motivated to use AR assistance.

However, the choice of hardware depends on age group and
purpose:

Handheld devices are cheap and widely available which makes
them an obvious choice, especially in learning scenarios for children.
Therefore, in the literature they are mostly used for this purpose.
Children are especially used to these devices and bring preexisting
knowledge, which minimizes the time for getting accustomed to
the hardware. Assisted learning is mostly independent of the envi-
ronment and should be available to a larger number of users which
makes mobile handheld devices an excellent choice. The literature
suggests that for children, AR assisted learning should lead to better
learning results. In most publications this is at least partially argued
to be due to increased motivation. Additionally, it is argued that for
autistic children, AR can help to increase the focus on the learned
content through the additional visual augmentation.

Projection-based approaches are usually bound to a specific en-
vironment, are more expensive than handheld devices and are more
difficult to set up. However, the majority of literature for assisting
cognitively impaired adults focuses on these devices. This could
be explained by the dominating scenario of assisting adults at the
workplace. Especially manual workplaces are mostly stationary and
can thus easily be equipped with hardware like projectors. Then, the
advantage over handheld devices is being able to work with both
hands instead of holding an additional device. Current smartglasses
still suffer from a small field-of-view. Thus, only a small area of the
workplace can be augmented leading to people possibly missing
relevant instructions. This makes projectors – at least considering
the current state of AR hardware – an ideal technique for assist-
ing at the workplace. In general, assistance in work environments
is well received and people report they would like to work using
AR instructions. This might be due to a "gamification" effect and
long-term studies are needed to check whether this effect is stable
for adults with cognitive impairments. Comparable endeavours
were already started for people without cognitive impairments [29].
Interestingly, projection-based approaches seem to have a "catalytic
effect" in work environments [44]: The error rate of some people
increased due to high cognitive load, for all others the error rate
improved. Still, all could solve their task faster.

Many papers target specific diseases (e.g. dementia or autism)
in specific scenarios like assistance for workplaces. Even if it can

be assumed that a large share of the general results are valid for
people with other impairments, this remains to be proven by future
research. Additionally, studies reported in the reviewed literature
often focus on short term effects and risks. We also perceive a large
number of studies with a very low number of participants. Long-
term studies with larger groups could help to get clearer evidence.
AR simulation approaches could help to virtually increase group
sizes by conducting studies as a joint effort of multiple facilities,
which is difficult to realize with hardware prototypes.

7.1 Future Trends
From the discussion, we can infer several trends of AR and assis-
tance for the next years. In the following, we describe predictions
which in our view are likely to eventuate.

Devices capable of AR have reached the mainstream years ago
with the comeuppance of smartphones. Nearly everyone owns a
smartphone nowadays and carries it with him constantly. People
also have become familiar with AR technologies since games like
Pokemon Go appeared on the market. This lowers the barrier of
using AR-based assistance on these everyday devices. Simple as-
sistance systems are already used today, e.g. personal assistants
like Apple’s Siri. Thus, in general a more comprehensive usage of
AR-based assistance can be expected in the future, also leading to
an increase of applications for people with disabilities. This could
be described with the term “Accessibility 2.0”: Not enhancing the
usage of a device, but a device for enhancing other tasks.

In spite of the wide availability of AR-capable devices, assistance
systems are often evaluated in very small populations. A central
service to collect assistive software and distribute it for application
and evaluation would be necessary to solve this problem. Especially
in the light of the trend of making research more reproducible, we
believe that such a central hub will have to be created in the near
future. An additional solution would be common benchmarks for
similar scenarios, e.g. as proposed by Funk et al. [30].

Smartglasses for AR-based assistance are still expensive high-
end devices like the Microsoft HoloLens. In line with our review,
we suppose that this will not change during the next few years, as a
price decline is not yet likely. Thus, currently assistive systems using
smartglasses will continue to be focused on industrial scenarios.
On the long run, as soon as smartglasses become affordable for
the end-user, a similar trend as for smartphones during the last
years is likely. New developments in the area of smartglasses are
particularly interesting for people with (cognitive) disabilities. For
these people, often specific modalities are not available or impaired.
E.g. stroke patients might not be able to normally move their hands,
making gesture detection unfeasible. New devices like HoloLens
2 do not only support visual and auditive output as well as hand-
tracking input, but e.g. also eye-tracking which can be used for
efficient interaction [4].

Finally, as soon as assistive systems leave the state of being
prototypes, we expect an extensive discussion about ethics: Which
sensors may be used to be in line with privacy issues? What is
the goal of an assistive system? It could either support a person
individually to solve a task better, or it could increase the efficiency
of work.
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8 CONCLUSION
In this paper, a systematic literature review was conducted in order
to find out about the state of the art in AR action assistance and
learning systems for people with cognitive impairments. We put a
specific focus on how and inwhich scenarios AR is used for different
age groups and categorized the papers into systems for children,
adults and elderly people. Additionally, the type of AR device was
differentiated between glasses, handheld devices, projectors and
screen-based devices.

From the 52 papers that were included in this literature review,
several quantitative insights could be made:

• In the time span of the considered literature, the primary
hardware used for AR assistance and learning systems was
handheld devices and projectors.

• Handheld devices are mostly used for learning, as they are
widely available and cheap. Especially children (the target
group for which most learning applications are designed)
are used to operate handheld devices.

• Projectors are mostly used for assistance at the workplace.
They can be set-up for a specific workplace and task and
allow hands-free assistance in a rather large space.

• Glasses have received increased attention during the last
three years, thus we predict a broader usage of these devices
in the future.

• In general, all target groups could profit from using AR.
Furthermore, several qualitative insights based on the results of

the reviewed literature can be gained: Especially for people with
cognitive impairments, AR does increase motivation. It improves
learning, especially for children, and can reduce task completion
times in assistance at the workplace. However, there is also some
evidence that at the workplace in some cases more errors were
made due to higher cognitive load for people with some cognitive
impairments. This, however, does not mean that AR in general is not
appropriate for these tasks, but that more research on design prin-
ciples for successful AR assistance systems is needed. Chances are,
that with AR becoming mainstream, more disciplines will identify
the potential of AR and join into this interdisciplinary effort.

8.1 Future Work
While the systematic approach allows for a quantitative assessment
of the literature, it also inherently has limitations in regard to the
literature found. As stated in the limitations, while systematic, this
literature review is not comprehensive. The fact that the literature
often targets very specific diseases (e.g. Alzheimer’s disease, Autism,
Down Syndrome), became only apparent after having conducted
the review. Therefore, future work should focus on expanding the
included literature by additionally searching for AR in the context
of those specific diseases to expand this work towards a compre-
hensive literature review. At best it would require an expert in such
diseases to identify those with potential for AR support.

The recent emergence of glasses as a viable hardware choice
for AR applications results in a growing use in the literature (see
Figure 1). However, this is just the beginning and many more ex-
periments have to be conducted using AR glasses. It is observable
that glasses are successfully used across all age groups and for both
usage purposes (see Figure 3, 4). Critical insights could be gained

by studying the transferability of results between different scenar-
ios. Endeavors towards comparing AR hardware in standardized
scenarios are already started with AR benchmark scenarios, such
as the one introduced by Funk et al. [30]. They compared different
types of AR hardware like projection-based approaches [31] and
AR Glasses [5, 6]. However, those only focus on action assistance
in industrial scenarios and do not address cognitive impairments
or specific age groups. More work towards contextualizing the
different findings from the literature specifically for people with
cognitive impairments are needed to "draw the bigger picture" and
advance towards actual best practices and guidelines for AR appli-
cations in the context of cognitively impaired people of all ages.

While the discussed trend in the literature to not only target
specific age groups but also often very specific diseases is a good ap-
proach for early exploratory research, as is the case with the young
field of AR research, it does not describe realistic usage scenarios.
In reality, people with cognitive impairments will have cognitive
impairments that are not classified as easily or have differing levels
of impairment that are highly individual for that person. Ideally,
developed AR applications should be usable for a wider variety of
tasks and cover a wide variety of cognitive impairments.

ACKNOWLEDGMENTS
This research was supported by the Cluster of Excellence Cognitive
Interaction Technology - "CITEC" (EXC 277) at Bielefeld University,
which is funded by the German Research Foundation (DFG).

REFERENCES
[1] Andreas Baechler, Liane Baechler, Sven Autenrieth, Peter Kurtz, Georg Kruell,

Thomas Hoerz, and Thomas Heidenreich. 2016. The Development and Evaluation
of an Assistance System for Manual Order Picking - Called Pick-by-Projection -
with Employees with Cognitive Disabilities. In Computers Helping People with Spe-
cial Needs, Klaus Miesenberger, Christian Bühler, and Petr Penaz (Eds.). Springer
International Publishing, Cham, 321–328.

[2] Andreas Baechler, Peter Kurtz, Thomas Hoerz, Georg Kruell, Liane Baechler,
and Sven Autenrieth. 2015. About the Development of an Interactive Assistance
System for Impaired Employees in Manual Order Picking. In Proceedings of the
8th ACM International Conference on PErvasive Technologies Related to Assistive
Environments (PETRA ’15). ACM, New York, NY, USA, Article 4, 4 pages. https:
//doi.org/10.1145/2769493.2769528

[3] Petr Benda, Miloš Ulman, and M Smejkalová. 2015. Augmented reality as a
working aid for intellectually disabled persons for work in horticulture. AGRIS
on-line Papers in Economics and Informatics 7, 4 (2015), 31.

[4] Jonas Blattgerste, Patrick Renner, and Thies Pfeiffer. 2018. Advantages of eye-
gaze over head-gaze-based selection in virtual and augmented reality under
varying field of views. In Proceedings of the Workshop on Communication by Gaze
Interaction. ACM, 1.

[5] Jonas Blattgerste, Patrick Renner, Benjamin Strenge, and Thies Pfeiffer. 2018. In-
Situ Instructions Exceed Side-by-Side Instructions in Augmented Reality Assisted
Assembly. In Proceedings of the 11th PErvasive Technologies Related to Assistive
Environments Conference (PETRA ’18). ACM, New York, NY, USA, 133–140. https:
//doi.org/10.1145/3197768.3197778

[6] Jonas Blattgerste, Benjamin Strenge, Patrick Renner, Thies Pfeiffer, and Kai Essig.
2017. Comparing Conventional and Augmented Reality Instructions for Manual
Assembly Tasks. In Proceedings of the 10th International Conference on PErvasive
Technologies Related to Assistive Environments (PETRA ’17). ACM, New York, NY,
USA, 75–82. https://doi.org/10.1145/3056540.3056547

[7] Costas Boletsis and SimonMcCallum. 2016. Augmented reality cubes for cognitive
gaming: preliminary usability and game experience testing. Int. J. Serious Games
3, 1 (2016), 3–18.

[8] Jorge Brandão, Pedro Cunha, José Vasconcelos, Vítor Carvalho, and Filomena
Soares. 2015. An augmented reality gamebook for children with autism spectrum
disorders. In The International Conference on E-Learning in the Workplace 2015.
1–6.

[9] James William Burke, MDJ McNeill, DK Charles, Philip J Morrow, JH Crosbie,
and SM McDonough. 2010. Augmented reality games for upper-limb stroke

https://doi.org/10.1145/2769493.2769528
https://doi.org/10.1145/2769493.2769528
https://doi.org/10.1145/3197768.3197778
https://doi.org/10.1145/3197768.3197778
https://doi.org/10.1145/3056540.3056547


AR Assistance and Learning for cognitively impaired people PETRA ’19, June 5–7, 2019, Rhodes, Greece

rehabilitation. In 2010 Second International Conference on Games and Virtual
Worlds for Serious Applications. IEEE, 75–78.

[10] Sebastian Büttner, Henrik Mucha, Markus Funk, Thomas Kosch, Mario Aehnelt,
Sebastian Robert, and Carsten Röcker. 2017. The design space of augmented
and virtual reality applications for assistive environments in manufacturing: a
visual approach. In Proceedings of the 10th International Conference on PErvasive
Technologies Related to Assistive Environments. ACM, 433–440.

[11] Antonia Cascales-Martínez, María-José Martínez-Segura, David Pérez-López, and
Manuel Contero. 2017. Using an augmented reality enhanced tabletop system
to promote learning of mathematics: A case study with students with special
educational needs. EURASIA J. Math., Sci Tech 13, 2 (2017), 355–380.

[12] Yao-Jen Chang, Ya-Shu Kang, Yao-Sheng Chang, and Hung-Huan Liu. 2015. AR-
Coach 2.0: Optimizing a Vocational Prompting System Based on Augmented
Reality for People with Cognitive Impairments. In Proceedings of the 17th Interna-
tional ACM SIGACCESS Conference on Computers &#38; Accessibility (ASSETS ’15).
ACM, New York, NY, USA, 313–314. https://doi.org/10.1145/2700648.2811354

[13] Yao-Jen Chang, Hung-Huan Liu, Ya-shu Kang, Chia Chun Kao, and Yao-Sheng
Chang. 2016. Using augmented reality smart glasses to design games for cognitive
training. In 2016 13th International Conference on Remote Engineering and Virtual
Instrumentation (REV). 252–253. https://doi.org/10.1109/REV.2016.7444474

[14] Chien-Hsu Chen, I-Jui Lee, and Ling-Yi Lin. 2016. Augmented reality-based video-
modeling storybook of nonverbal facial cues for children with autism spectrum
disorder to improve their perceptions and judgments of facial expressions and
emotions. Computers in Human Behavior 55 (2016), 477–485.

[15] Sara Cebrián Cifuentes, Soledad Gómez García, M Puig Andrés-Sebastiá, Jorge D
Camba, and Manuel Contero. 2016. Augmented Reality Experiences in Ther-
apeutic Pedagogy: A Study with Special Needs Students. In 2016 IEEE 16th
International Conference on Advanced Learning Technologies (ICALT). 431–435.
https://doi.org/10.1109/ICALT.2016.23

[16] David F. Cihak, Eric J. Moore, Rachel E. Wright, Don D. McMahon, Melinda M.
Gibbons, and Cate Smith. 2016. Evaluating Augmented Reality to Complete a
Chain Task for Elementary Students With Autism. Journal of Special Educa-
tion Technology 31, 2 (2016), 99–108. https://doi.org/10.1177/0162643416651724
arXiv:https://doi.org/10.1177/0162643416651724

[17] AnaGrasielle Dionisio Correa, Gilda Aparecida DeAssis, Marilena doNascimento,
Irene Ficheman, and Roseli de Deus Lopes. 2007. Genvirtual: An augmented reality
musical game for cognitive and motor rehabilitation. In Virtual Rehabilitation,
2007. IEEE, 1–6.

[18] J. D’Agostini, L. Bonetti, A. Salee, L. Passerini, G. Fiacco, P. Lavanda, E. Motti,
M. Stocco, K. T. Gashay, E. G. Abebe, S. M. Alemu, R. Haghani, A. Voltolini, C.
Strobbe, N. Covre, G. Santolini, M. Armellini, T. Sacchi, D. Ronchese, C. Furlan,
F. Facchinato, L. Maule, P. Tomasin, A. Fornaser, and M. De Cecco. 2018. An
Augmented Reality Virtual Assistant to Help Mild Cognitive Impaired Users
in Cooking a System Able to Recognize the User Status and Personalize the
Support. In 2018 Workshop on Metrology for Industry 4.0 and IoT. 12–17. https:
//doi.org/10.1109/METROI4.2018.8428314

[19] Jayfus T Doswell. 2006. Context-Aware Mobile Augmented Reality Architecture
for Lifelong Learning. In Sixth IEEE International Conference on Advanced Learning
Technologies (ICALT’06). 372–374. https://doi.org/10.1109/ICALT.2006.1652448

[20] Matt Dunleavy and Chris Dede. 2014. Augmented reality teaching and learning.
In Handbook of research on educational communications and technology. Springer,
735–745.

[21] Matt Dunleavy, Chris Dede, and Rebecca Mitchell. 2009. Affordances and limita-
tions of immersive participatory augmented reality simulations for teaching and
learning. Journal of science Education and Technology 18, 1 (2009), 7–22.

[22] Mai ElKomy, Yomna Abdelrahman, Markus Funk, Tilman Dingler, Albrecht
Schmidt, and Slim Abdennadher. 2017. ABBAS: An Adaptive Bio-sensors Based
Assistive System. In Proceedings of the 2017 CHI Conference Extended Abstracts on
Human Factors in Computing Systems (CHI EA ’17). ACM, New York, NY, USA,
2543–2550. https://doi.org/10.1145/3027063.3053179

[23] Lizbeth Escobedo, Monica Tentori, Eduardo Quintana, Jesus Favela, and Daniel
Garcia-Rosas. 2014. Using Augmented Reality to Help Children with Autism
Stay Focused. IEEE Pervasive Computing 13, 1 (Jan.-Mar. 2014), 38–46. https:
//doi.org/10.1109/MPRV.2014.19

[24] Kai Essig, Benjamin Strenge, and Thomas Schack. 2016. ADAMAAS: Towards
Smart Glasses for Mobile and Personalized Action Assistance. In Proceedings
of the 9th ACM International Conference on PErvasive Technologies Related to
Assistive Environments (PETRA ’16). ACM, New York, NY, USA, Article 46, 4 pages.
https://doi.org/10.1145/2910674.2910727

[25] Aryan Firouzian, Yukitoshi Kashimoto, Zeeshan Asghar, Niina Keranen, Goshiro
Yamamoto, and Petri Pulli. 2017. Twinkle Megane: Near-Eye LED Indicators
on Glasses for Simple and Smart Navigation in Daily Life. In eHealth 360°,
Kostas Giokas, Laszlo Bokor, and Frank Hopfgartner (Eds.). Springer International
Publishing, Cham, 17–22.

[26] Elizabeth FitzGerald, Rebecca Ferguson, Anne Adams, Mark Gaved, Yishay Mor,
and Rhodri Thomas. 2013. Augmented reality and mobile learning: the state of
the art. International Journal of Mobile and Blended Learning (IJMBL) 5, 4 (2013),
43–58.

[27] A. Fridhi, F. Benzarti, A. Frihida, and H. Amiri. 2018. Application of Virtual
Reality and Augmented Reality in Psychiatry and Neuropsychology, in Particular
in the Case of Autistic Spectrum Disorder (ASD). Neurophysiology 50, 3 (01 Jun
2018), 222–228. https://doi.org/10.1007/s11062-018-9741-3

[28] Markus Funk, Andreas Bächler, Liane Bächler, Oliver Korn, Christoph Krieger,
Thomas Heidenreich, and Albrecht Schmidt. 2015. Comparing Projected In-
situ Feedback at the Manual Assembly Workplace with Impaired Workers. In
Proceedings of the 8th ACM International Conference on PErvasive Technologies
Related to Assistive Environments (PETRA ’15). ACM, New York, NY, USA, Article
1, 8 pages. https://doi.org/10.1145/2769493.2769496

[29] Markus Funk, Andreas Bächler, Liane Bächler, Thomas Kosch, Thomas Hei-
denreich, and Albrecht Schmidt. 2017. Working with Augmented Reality?:
A Long-Term Analysis of In-Situ Instructions at the Assembly Workplace. In
Proceedings of the 10th International Conference on PErvasive Technologies Re-
lated to Assistive Environments (PETRA ’17). ACM, New York, NY, USA, 222–229.
https://doi.org/10.1145/3056540.3056548

[30] Markus Funk, Thomas Kosch, Scott W. Greenwald, and Albrecht Schmidt. 2015.
A Benchmark for Interactive Augmented Reality Instructions for Assembly Tasks.
In Proceedings of the 14th International Conference on Mobile and Ubiquitous
Multimedia (MUM ’15). ACM, New York, NY, USA, 253–257. https://doi.org/10.
1145/2836041.2836067

[31] Markus Funk, Thomas Kosch, and Albrecht Schmidt. 2016. Interactive Worker
Assistance: Comparing the Effects of In-situ Projection, Head-mounted Displays,
Tablet, and Paper Instructions. In Proceedings of the 2016 ACM International Joint
Conference on Pervasive and Ubiquitous Computing (UbiComp ’16). ACM, New
York, NY, USA, 934–939. https://doi.org/10.1145/2971648.2971706

[32] Markus Funk, Sven Mayer, and Albrecht Schmidt. 2015. Using In-Situ Pro-
jection to Support Cognitively Impaired Workers at the Workplace. In Pro-
ceedings of the 17th International ACM SIGACCESS Conference on Computers
&#38; Accessibility (ASSETS ’15). ACM, New York, NY, USA, 185–192. https:
//doi.org/10.1145/2700648.2809853

[33] Nirit Gavish, Teresa Gutiérrez, Sabine Webel, Jorge Rodríguez, Matteo Peveri, Uli
Bockholt, and Franco Tecchia. 2015. Evaluating virtual reality and augmented re-
ality training for industrial maintenance and assembly tasks. Interactive Learning
Environments 23, 6 (2015), 778–798.

[34] Jean-François Gehanno, Laetitia Rollin, and Stefan Darmoni. 2013. Is the coverage
of google scholar enough to be used alone for systematic reviews. BMC Medical
Informatics and Decision Making 13, 1 (09 Jan 2013), 7. https://doi.org/10.1186/
1472-6947-13-7

[35] Jason Hayhurst. 2018. How Augmented Reality and Virtual Reality is Being Used
to Support People Living with Dementia—Design Challenges and Future Direc-
tions. In Augmented Reality and Virtual Reality: Empowering Human, Place and
Business, Timothy Jung and M. Claudia tom Dieck (Eds.). Springer International
Publishing, Cham, 295–305. https://doi.org/10.1007/978-3-319-64027-3_20

[36] Ramón Hervás, José Bravo, and Jesús Fontecha. 2014. An Assistive Navigation
System Based on Augmented Reality and Context Awareness for People With
Mild Cognitive Impairments. IEEE Journal of Biomedical and Health Informatics
18, 1 (Jan 2014), 368–374. https://doi.org/10.1109/JBHI.2013.2266480

[37] Ramón Hervás, José Bravo, Jesús Fontecha, and Vladimir Villarreal. 2013. Achiev-
ing Adaptive Augmented Reality through Ontological Context-Awareness applied
to AAL Scenarios. Journal of Universal Computer Science 19, 9 (2013), 1334–1349.

[38] Ramón Hervás, Alberto Garcia-Lillo, and José Bravo. 2011. Mobile Augmented
Reality Based on the Semantic Web Applied to Ambient Assisted Living. In
Ambient Assisted Living, José Bravo, Ramón Hervás, and Vladimir Villarreal
(Eds.). Springer Berlin Heidelberg, Berlin, Heidelberg, 17–24.

[39] Keynes Masayoshi Kanno, Edgard Afonso Lamounier, Alexandre Cardoso, Ed-
eraldo José Lopes, and Gerson Flávio Mendes de Lima. 2018. Augmented Real-
ity System for Aiding Mild Alzheimer Patients and Caregivers. In 2018 IEEE
Conference on Virtual Reality and 3D User Interfaces (VR). 593–594. https:
//doi.org/10.1109/VR.2018.8446143

[40] Kelly R. Kelley, Christopher J. Rivera, and Ryan O. Kellems. 2016. Ef-
fects of Direct Systematic Instruction on Google Glass Orientation With In-
dividuals With Intellectual Disability. Journal of Special Education Tech-
nology 31, 4 (2016), 207–216. https://doi.org/10.1177/0162643416673913
arXiv:https://doi.org/10.1177/0162643416673913

[41] Neha U Keshav, Joseph P Salisbury, Arshya Vahabzadeh, and Ned T Sahin. 2017.
Social Communication Coaching Smartglasses: Well Tolerated in a Diverse Sam-
ple of Children and Adults With Autism. JMIR mHealth and uHealth 5, 9 (Sep-
tember 2017), e140. https://doi.org/10.2196/mhealth.8534

[42] SeungJun Kim and Anind K. Dey. 2009. Simulated Augmented RealityWindshield
Display As a Cognitive Mapping Aid for Elder Driver Navigation. In Proceedings
of the SIGCHI Conference on Human Factors in Computing Systems (CHI ’09). ACM,
New York, NY, USA, 133–142. https://doi.org/10.1145/1518701.1518724

[43] Oliver Korn, Markus Funk, Stephan Abele, Thomas Hörz, and Albrecht Schmidt.
2014. Context-aware Assistive Systems at the Workplace: Analyzing the Effects
of Projection and Gamification. In Proceedings of the 7th International Conference
on PErvasive Technologies Related to Assistive Environments (PETRA ’14). ACM,
New York, NY, USA, Article 38, 8 pages. https://doi.org/10.1145/2674396.2674406

https://doi.org/10.1145/2700648.2811354
https://doi.org/10.1109/REV.2016.7444474
https://doi.org/10.1109/ICALT.2016.23
https://doi.org/10.1177/0162643416651724
http://arxiv.org/abs/https://doi.org/10.1177/0162643416651724
https://doi.org/10.1109/METROI4.2018.8428314
https://doi.org/10.1109/METROI4.2018.8428314
https://doi.org/10.1109/ICALT.2006.1652448
https://doi.org/10.1145/3027063.3053179
https://doi.org/10.1109/MPRV.2014.19
https://doi.org/10.1109/MPRV.2014.19
https://doi.org/10.1145/2910674.2910727
https://doi.org/10.1007/s11062-018-9741-3
https://doi.org/10.1145/2769493.2769496
https://doi.org/10.1145/3056540.3056548
https://doi.org/10.1145/2836041.2836067
https://doi.org/10.1145/2836041.2836067
https://doi.org/10.1145/2971648.2971706
https://doi.org/10.1145/2700648.2809853
https://doi.org/10.1145/2700648.2809853
https://doi.org/10.1186/1472-6947-13-7
https://doi.org/10.1186/1472-6947-13-7
https://doi.org/10.1007/978-3-319-64027-3_20
https://doi.org/10.1109/JBHI.2013.2266480
https://doi.org/10.1109/VR.2018.8446143
https://doi.org/10.1109/VR.2018.8446143
https://doi.org/10.1177/0162643416673913
http://arxiv.org/abs/https://doi.org/10.1177/0162643416673913
https://doi.org/10.2196/mhealth.8534
https://doi.org/10.1145/1518701.1518724
https://doi.org/10.1145/2674396.2674406


PETRA ’19, June 5–7, 2019, Rhodes, Greece Blattgerste et al.

[44] Oliver Korn, Albrecht Schmidt, and Thomas Hörz. 2013. Augmented Manufactur-
ing: A Study with Impaired Persons on Assistive Systems Using In-situ Projection.
In Proceedings of the 6th International Conference on PErvasive Technologies Re-
lated to Assistive Environments (PETRA ’13). ACM, New York, NY, USA, Article
21, 8 pages. https://doi.org/10.1145/2504335.2504356

[45] Oliver Korn, Albrecht Schmidt, and Thomas Hörz. 2013. The Potentials of In-
situ-projection for Augmented Workplaces in Production: A Study with Impaired
Persons. In CHI ’13 Extended Abstracts on Human Factors in Computing Systems
(CHI EA ’13). ACM, NewYork, NY, USA, 979–984. https://doi.org/10.1145/2468356.
2468531

[46] Oliver Korn, Albrecht Schmidt, Thomas Hörz, and Daniel Kaupp. 2012. As-
sistive System Experiment Designer ASED: A Toolkit for the Quantitative
Evaluation of Enhanced Assistive Systems for Impaired Persons in Produc-
tion. In Proceedings of the 14th International ACM SIGACCESS Conference on
Computers and Accessibility (ASSETS ’12). ACM, New York, NY, USA, 259–260.
https://doi.org/10.1145/2384916.2384982

[47] Thomas Kosch, Romina Kettner, Markus Funk, and Albrecht Schmidt. 2016. Com-
paring Tactile, Auditory, and Visual Assembly Error-Feedback for Workers with
Cognitive Impairments. In Proceedings of the 18th International ACM SIGACCESS
Conference on Computers and Accessibility (ASSETS ’16). ACM, New York, NY,
USA, 53–60. https://doi.org/10.1145/2982142.2982157

[48] Sarah Lehman, Jenna Graves, Carlene Mcaleer, Tania Giovannetti, and Chiu C.
Tan. 2018. A Mobile Augmented Reality Game to Encourage Hydration in the
Elderly. In Human Interface and the Management of Information. Information in
Applications and Services, Sakae Yamamoto and Hirohiko Mori (Eds.). Springer
International Publishing, Cham, 98–107.

[49] Chien-Yu Lin, Hua-Chen Chai, Jui ying Wang, Chien-Jung Chen, Yu-Hung Liu,
Ching-Wen Chen, Cheng-Wei Lin, and Yu-Mei Huang. 2016. Augmented reality
in educational activities for children with disabilities. Displays 42 (2016), 51 – 54.
https://doi.org/10.1016/j.displa.2015.02.004

[50] Chien-Yu Lin, Wen-Jeng Yu, Wei-Jie Chen, Chun-Wei Huang, and Chien-Chi
Lin. 2016. The Effect of Literacy Learning via Mobile Augmented Reality for the
Students with ADHD and Reading Disabilities. In Universal Access in Human-
Computer Interaction. Users and Context Diversity, Margherita Antona and Con-
stantine Stephanidis (Eds.). Springer International Publishing, Cham, 103–111.

[51] Runpeng Liu, Joseph P Salisbury, Arshya Vahabzadeh, and Ned T Sahin. 2017.
Feasibility of an autism-focused augmented reality smartglasses system for social
communication and behavioral coaching. Frontiers in pediatrics 5 (2017), 145.

[52] Jr. Mark C. Schall, Michelle L. Rusch, John D. Lee, Jeffrey D. Dawson, Geb Thomas,
Nazan Aksan, and Matthew Rizzo. 2013. Augmented Reality Cues and Elderly
Driver Hazard Perception. Human Factors 55, 3 (2013), 643–658. https://doi.
org/10.1177/0018720812462029 arXiv:https://doi.org/10.1177/0018720812462029
PMID: 23829037.

[53] Rosa-María Martín-Sabarís. 2017. Augmented Reality for Learning in People
with Down Syndrome: an exploratory study. Revista Latina de ComunicaciÃşn
Social (2017).

[54] Don McMahon, David F. Cihak, and Rachel Wright. 2015. Augmented Reality as a
Navigation Tool to Employment Opportunities for Postsecondary Education Stu-
dents With Intellectual Disabilities and Autism. Journal of Research on Technology
in Education 47, 3 (2015), 157–172. https://doi.org/10.1080/15391523.2015.1047698
arXiv:https://doi.org/10.1080/15391523.2015.1047698

[55] Don D. McMahon, David F. Cihak, Melinda M. Gibbons, Liz Fussell, and Sarah
Mathison. 2013. Using a Mobile App to Teach Individuals with Intellectual
Disabilities to Identify Potential Food Allergens. Journal of Special Education
Technology 28, 3 (2013), 21–32. https://doi.org/10.1177/016264341302800302
arXiv:https://doi.org/10.1177/016264341302800302

[56] Don D. McMahon, David F. Cihak, Rachel E. Wright, and Sherry Mee Bell. 2016.
Augmented Reality for Teaching Science Vocabulary to Postsecondary Educa-
tion Students With Intellectual Disabilities and Autism. Journal of Research on
Technology in Education 48, 1 (2016), 38–56. https://doi.org/10.1080/15391523.
2015.1103149 arXiv:https://doi.org/10.1080/15391523.2015.1103149

[57] Don D. McMahon, Cate C. Smith, David F. Cihak, Rachel Wright, and Melinda M.
Gibbons. 2015. Effects of Digital Navigation Aids on Adults With Intellectual
Disabilities: Comparison of Paper Map, Google Maps, and Augmented Reality.
Journal of Special Education Technology 30, 3 (2015), 157–165. https://doi.org/10.
1177/0162643415618927 arXiv:https://doi.org/10.1177/0162643415618927

[58] Eleni Papadaki, Stavroula Ntoa, Ilia Adami, and Constantine Stephanidis. 2018.
Let’s Cook: An Augmented Reality System Towards Developing Cooking Skills
for Children with Cognitive Impairments. In Smart Objects and Technologies for

Social Good, Barbara Guidi, Laura Ricci, Carlos Calafate, Ombretta Gaggi, and
Johann Marquez-Barja (Eds.). Springer International Publishing, Cham, 237–247.

[59] Eduardo Quintana and Jesus Favela. 2013. Augmented Reality Annotations
to Assist Persons with Alzheimers and Their Caregivers. Personal Ubiquitous
Comput. 17, 6 (Aug. 2013), 1105–1116. https://doi.org/10.1007/s00779-012-0558-6

[60] Roslinda Ramli and H Badioze Zaman. 2009. Augmented reality technology
in helping Down syndrome learner in basic reading. In Regional Conference on
Special Needs Education, Kuala Lumpur.

[61] Christopher M Reardon, Rachel Wright, David F Cihak, and Lynne E Parker. 2016.
Intelligent Context-Aware Augmented Reality to Teach Students with Intellectual
and Developmental Disabilities.. In FLAIRS Conference. 505–509.

[62] Emmanuelle Richard, Valérie Billaudeau, Paul Richard, and Gilles Gaudin. 2007.
Augmented Reality for Rehabilitation of Cognitive Disabled Children: A Prelim-
inary Study. In 2007 Virtual Rehabilitation. 102–108. https://doi.org/10.1109/
ICVR.2007.4362148

[63] Michelle L. Rusch, Jr. Mark C. Schall, John D. Lee, Jeffrey D. Dawson, andMatthew
Rizzo. 2014. Augmented reality cues to assist older drivers with gap estimation
for left-turns. Accident Analysis & Prevention 71 (2014), 210 – 221. https://doi.
org/10.1016/j.aap.2014.05.020

[64] Ned T. Sahin, Neha U. Keshav, Joseph P. Salisbury, and Arshya Vahabzadeh.
2018. Safety and Lack of Negative Effects of Wearable Augmented-Reality Social
Communication Aid for Children and Adults with Autism. Journal of Clinical
Medicine 7, 8 (2018). https://doi.org/10.3390/jcm7080188

[65] K Sejunaite, C Lanza, S Ganders, A Iljaitsch, and MW Riepe. 2017. Augmented Re-
ality: Sustaining Autonomous Way-Finding in the Community for Older Persons
with Cognitive Impairment. The Journal of frailty & aging 6, 4 (2017), 206âĂŤ211.
https://doi.org/10.14283/jfa.2017.25

[66] Hugo Simão and Alexandre Bernardino. 2017. User Centered Design of an
Augmented Reality Gaming Platform for Active Aging in Elderly Institutions.
In Proceedings of the 5th International Congress on Sport Sciences Research and
Technology Support (icSPORTS 2017).

[67] Cate C. Smith, David F. Cihak, Byungkeon Kim, Don D. McMahon, and Rachel
Wright. 2017. Examining Augmented Reality to Improve Navigation Skills in
Postsecondary Students With Intellectual Disability. Journal of Special Educa-
tion Technology 32, 1 (2017), 3–11. https://doi.org/10.1177/0162643416681159
arXiv:https://doi.org/10.1177/0162643416681159

[68] Sergii Stirenko, Yuri Gordienko, T. Shemsedinov, Oleg Alienin, Yuriy Kochura,
Nikita Gordienko, Anis Rojbi, Jorge R. López Benito, and E. Artetxe González.
2017. User-driven Intelligent Interface on the Basis of Multimodal Augmented
Reality and Brain-Computer Interaction for People with Functional Disabilities.
CoRR abs/1704.05915 (2017). arXiv:1704.05915 http://arxiv.org/abs/1704.05915

[69] XiangyuWang, Soh K. Ong, and Andrew Y.C. Nee. 2016. A comprehensive survey
of augmented reality assembly research. Advances in Manufacturing 4, 1 (01 Mar
2016), 1–22. https://doi.org/10.1007/s40436-015-0131-4

[70] Sabine Webel, Uli Bockholt, Timo Engelke, Nirit Gavish, Manuel Olbrich, and
Carsten Preusche. 2013. An augmented reality training platform for assembly
and maintenance skills. Robotics and Autonomous Systems 61, 4 (2013), 398–403.

[71] Stefan Werrlich, Elisabeth Eichstetter, Kai Nitsche, and Gunther Notni. 2017. An
Overview of Evaluations Using Augmented Reality for Assembly Training Tasks.
World Academy of Science, Engineering and Technology, International Journal of
Computer, Electrical, Automation, Control and Information Engineering 11, 10
(2017), 1096–1102.

[72] Stefan Werrlich, Kai Nitsche, and Gunther Notni. 2017. Demand Analysis for an
Augmented Reality Based Assembly Training. In Proceedings of the 10th Inter-
national Conference on PErvasive Technologies Related to Assistive Environments
(PETRA ’17). ACM, New York, NY, USA, 416–422. https://doi.org/10.1145/3056540.
3076190

[73] Claes Wohlin. 2014. Guidelines for Snowballing in Systematic Literature Studies
and a Replication in Software Engineering. In Proceedings of the 18th International
Conference on Evaluation and Assessment in Software Engineering (EASE ’14). ACM,
NewYork, NY, USA, Article 38, 10 pages. https://doi.org/10.1145/2601248.2601268

[74] Dennis Wolf, Daniel Besserer, Karolina Sejunaite, Matthias Riepe, and Enrico
Rukzio. 2018. cARe: AnAugmented Reality Support System for Dementia Patients.
In The 31st Annual ACM Symposium on User Interface Software and Technology
Adjunct Proceedings (UIST ’18 Adjunct). ACM, New York, NY, USA, 42–44. https:
//doi.org/10.1145/3266037.3266095

[75] Hsin-Kai Wu, Silvia Wen-Yu Lee, Hsin-Yi Chang, and Jyh-Chong Liang. 2013.
Current status, opportunities and challenges of augmented reality in education.
Computers & Education 62 (2013), 41 – 49. https://doi.org/10.1016/j.compedu.
2012.10.024

https://doi.org/10.1145/2504335.2504356
https://doi.org/10.1145/2468356.2468531
https://doi.org/10.1145/2468356.2468531
https://doi.org/10.1145/2384916.2384982
https://doi.org/10.1145/2982142.2982157
https://doi.org/10.1016/j.displa.2015.02.004
https://doi.org/10.1177/0018720812462029
https://doi.org/10.1177/0018720812462029
http://arxiv.org/abs/https://doi.org/10.1177/0018720812462029
https://doi.org/10.1080/15391523.2015.1047698
http://arxiv.org/abs/https://doi.org/10.1080/15391523.2015.1047698
https://doi.org/10.1177/016264341302800302
http://arxiv.org/abs/https://doi.org/10.1177/016264341302800302
https://doi.org/10.1080/15391523.2015.1103149
https://doi.org/10.1080/15391523.2015.1103149
http://arxiv.org/abs/https://doi.org/10.1080/15391523.2015.1103149
https://doi.org/10.1177/0162643415618927
https://doi.org/10.1177/0162643415618927
http://arxiv.org/abs/https://doi.org/10.1177/0162643415618927
https://doi.org/10.1007/s00779-012-0558-6
https://doi.org/10.1109/ICVR.2007.4362148
https://doi.org/10.1109/ICVR.2007.4362148
https://doi.org/10.1016/j.aap.2014.05.020
https://doi.org/10.1016/j.aap.2014.05.020
https://doi.org/10.3390/jcm7080188
https://doi.org/10.14283/jfa.2017.25
https://doi.org/10.1177/0162643416681159
http://arxiv.org/abs/https://doi.org/10.1177/0162643416681159
http://arxiv.org/abs/1704.05915
http://arxiv.org/abs/1704.05915
https://doi.org/10.1007/s40436-015-0131-4
https://doi.org/10.1145/3056540.3076190
https://doi.org/10.1145/3056540.3076190
https://doi.org/10.1145/2601248.2601268
https://doi.org/10.1145/3266037.3266095
https://doi.org/10.1145/3266037.3266095
https://doi.org/10.1016/j.compedu.2012.10.024
https://doi.org/10.1016/j.compedu.2012.10.024

	Abstract
	1 Introduction
	2 Methodology
	3 The Literature
	4 Learning
	4.1 Children
	4.2 Children & Adults
	4.3 Adults

	5 Action Assistance
	5.1 Adults
	5.2 Adults & Elderly
	5.3 Elderly

	6 Limitations
	7 Discussion
	7.1 Future Trends

	8 Conclusion
	8.1 Future Work

	References

