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;é THE SPE CH#OP SIX PRESCHOOL CFILDREN R VEALS

Children Durlng Their Act1v1tybw1th Paint}. | ‘
Clay, Construction, and Collage

’ . ‘I., ‘

Elisabeth Christine Bardt

EN s

,clay; constructlon. and callage. Flndlngs-sho th Lt 6? 7p : \ ,;\

was: u ed for dramatlc play; anq 25. %‘\yas for priv te'sﬁéeeﬁ. }
. ’ |

.Drama ic play and ‘private’ speech,tended to incréase with age, Y

was p‘rtrcularly hlgh in the most creatlve‘and“ ul - ) .

- children. The mediur which elicited most speech as \paint
" . ) . A R i - ) " ‘
rather than clay. Verballzatlon for palnt was m lnl social

“

Lo 71nner dlrected speech, particularly of thoSe chi dre who .
. - . V4
were product oriented. Constrdttlon was accompa 1ed larger

oy R 1) ‘

I o by SOCla- remarks about materlals and to a lesser ettent -

.

o commands and requests. ollage showed a 31gn1f1cant score -, -
. ¢ ‘
' J

in dramatic play. Amount and function of speech Vhrled

according to age and/or level of, artistic development and

individual inclination to’ the materlals. Flndlngs show “that
: . R %




recognizatle objects.

with task difficulty b
o ]
creativ®ly.

WOfk of those who were

Frustrati
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above findinds sugegest

i

it functions in the ar?
'ng

an important-link betws

Dlrect"ve speech seemed to increase

e remarks tended .to appear.inlihe

‘artistic déwelopmenti//.

‘ R

t only for fho§e“Who worked more ,“

CEERNY ’ ..

\\

more attentlon be given to speech ‘as

the,most pfoducf orientéd. Th

<mak1n= 51tuatlEn. This serves‘as .

en’teaéher ahd child in furthering -
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L This studj.of”children's art making. ekplores the func-

© “tien of speech -as it accompanies the art making‘process."Why )

o
:
E2) ]
. °
) ) ’ -

.study the function of speoch? Speech is used fof very ¢iffer- .

, . L : . ' . )
- ent purposes, such”as communicating an 1idea, asklng questions, ¢

.. . s

- ‘kin o expreSSLng feellngs..etc. By analysxng the function of .

|
|
b_ - . 'speech we learn how chlldren respond to making art. Chlldren .

R e have the .marvellous cha;acterlstlc of being freer 'with thequ
“‘ . . speech than adults. Up to,sevenkthsy are, known to use a

~certain amount of private speech which reveals their reac-

- A . ' . - 4 ’

, , tions and thoughts. By studying how spéech functions'in

. relatlon to; the art maklng 1t i hoped that a little of the

- N, ] ’ ©
mystery surroundlng much of the \theory of chlld art can- be

e lo

dlspelyed. Teachers-of art for preschool and klndergarten

A
« 7

N ‘need more than myst%c enthusrasm to help chlldren to - susialn —
ra . i s -
- thelr art maklng past the crltlcal age between‘seveh and
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In preschool teacher preparation it became apparent

!

" that studying the art product alone was<not sufficient to
. , y

« gaining an derstanding of what the art making process /;K/:

means to youn children. This study proposes. to examine’

" this aspect of children's art by analysing the dngoing;

[

speech during |the art making activity in a nursery school
& » e

/!

“Recently, ,there has been a fenewed‘interest in'study—

situation.

-

ing children's ayt as 1t relates to other behaviors.. In
studies by Go{yéf

b (1974, 1976), Korzenik (1974,.1976), -
= .Gardner (1976), ;nd Brittain {1969) speech was an important
. ' indicator of how the child e&ﬂceivéd of the ;rt making-
- activit&. 4Golomb (1976).describes the chaﬁging'nature of
3 7 the speech with age arid/or level of fepresentafionvand how
it may fdnctfqn to qggéiibe, to ;ubspitute for or to clarify
the art activity: She also mentions that language oftén

' reveals that conceptualization often preceded the ability

’ - T ; te g o SR
: _to represent it 'in art materials. This ig at‘'variance with
' . / ,

the¢ views of Goodenough (1926) and Harris (1963) who claim

** children's conceptﬁal level is revealéd through what they

3 draw;- - o ‘ B . i
' ong,dealing with role-taking

+ ' . . )
. . . -

A . » . .
- , .

In two separate studies

{ . ' .
oo, THE' PROBLEM - > o

-




'\"’2*"’

o

AN . (1974), and the . other with problem solv1n as a‘Téctor of N
- ' R N _ .vi‘~ .
A creat1v1ty (1976). Korzenlk came qg similar conclusions as

:," . ’ ) Golomb. She too, found children, could speak of somethlng ' ' 7
v g earller than they could draw it and also that f nctlon of
‘ o speech chanves w1th age. ghe found that egocent ic chlldren
were less able to communlcate thelrd}n$ghtlons in draw1ng,
avo y& often\actlng out'the«gequlged,supgect with tRe hel pf wor
. “ | 'Children who &efé less egocentric (closér to 7) wer \found -

: : "be more aware of their ‘role in making.a drawing clear Xo
- N Y < - . .
- someene(else. They were f und “to be ‘more task orlented

%
fhx“

4- - - Gardner (1975) found in' a study comparlng the symbol-
\'_ SO .,1zatlons"of chlldren in- dlfferent medla, that Eome chlld?en

v

— a

used lang ge to extend or expand ugon\an 1dea 1n1t1ated 1n

{' | the drawing. ho feellng obligéd 'to limit expression ‘to one :. -\¢4y4‘

s oL media{ Korzenlk (1974) made a s1mllar flndlng, observ1ng |

. ‘, B ~,‘\that &he more egocentrlc chlldren dld not belleve that the

“end product r solution needed to be confined to the paper.

- 4'; I Brittaln (1969) carrled out a pilot study in whlch an

- 7y N attempt was X%de to relate the taped comments of the chlld
‘to Qhe art work. He ﬁfund that not all chlldren were |

3 -1“ equally verbal and redes1gned his observatlon to focus on (73 .

the more verbal ch;ldnen. He found younger chlldren tend to‘ -

. begin wfthout a preconceived idea whereas older childrenxﬁ B I

. ’tend to plan; 'Vygotsky referred prec;sely to thig phenomenon .

ak’ ‘ : to lllustrate a p01nt about the relatlon betyeen language and

o thought. .. p o “\ : - Fo

-




o

)

Our findings 1nd;bate that egocentrlc speech 8oes
not long remain a metre accompaniment to the child's -
activity, Besides being a means of expression and -
release of tensien, .it.soon becomes an instrument

of thought in the proper sense -- in seeking and. « - »
plannlng the solution of a problem .... What happens
here is sxm;laf\io the well known sequence in the
naming of draw1ngs. -A small child draws first, then
decides what it is that he has drawn; at a sllghfly
oclder age he names his drawing when it is half dong;

and finmally he decides beforehand what he/wlll

draw. (P. 16) -

Other @rieers'wﬁe’inv%stigated the subject were
Alschuler and ﬁettwick'(lbuéj,'Jameson (1968), and Pile-
(1973). Alschuler and Hattwick realized that language was - '
an important means for 1nterpreting the art work of the
child in order to relate it to other personallty factors.

: .

Nagmi Pile mentlons situations 1n\wh1ch the child talks

while makiné art. These situations are simply described to

f 1llustrate a poxnt and are not further analysed -in terms o#

their functﬂon. L .

t .

e In psychology, much has heen written on-tﬁ% function
of speech partlcukarlj as.it relates ;o the egocentrlc child

and hls embedded v1ew of reallty. Since Piaget's study of °
. /
the' language of the chlld as 1t relates to thought in 1926,

many studles have been made Whlch have addeg to thé theory
of the chlld's use of i/nguage. As will be seen in the

]
rev1ewxof 11teratufe oqgresearch in language function, many
aspects mentioned fﬁpstudies in art educatiom could be_con-'#
' ) } R . . & '
nected with general findings in' languag¥ function. Besides

2

usings language for communicative purposes, children use °

-~ ‘
DY -

languege for dramatic play. Id;;Fdition, réeearch in




<

languase function shows that chlldren of egocentrlc age .

3-7 use languafe to acco"ﬂan* thelr act1v1t1es. Thls

lanruage was  first “e;erred to as egocen%rlc speech by

Plaget ‘as 1t lacked:.consideration for a SpelelC llsteﬂer.

s - ok

gocentrlc speifh or pr1Vate speech as more recent investi-
' N ’\ . ' - ) T . ’
gators prefer to eall it, serves to accompany the child's:

activities and reflects the xind of .involvement with the

- .- 2

) . : objectﬂ\\ ' l ;‘ld\\;gif . . ;.“ _ . .’ L <i L

B . . Purpose of the Study A
. ! . s 4. R “ 2
| ’ , Oﬁe negor—assumption of this study is that a sound

"

VO basis for the teachlnz of art to the pre prlnary level makes

0 . . '
-

g "1t necessary for one to begin‘with what the child “"is all

' ’ 3 . * : ' 03 k3 3
about". This 1is Xknovn, as the contextualist viewpoint.

1

' . s . s .' . .. ; ! ! s
. Elliot Eisner  describes it in this way: ") S S

A
: Using a contextualist frame of reference we will T
argue that an educational program -<- both its: '
' - needs ard_its ends -- can be prepe"1J determined .
. . only if one understands the context in wh;gh uhB' - »
. * , + oprogram is to function. (F. 2) .
i S . Infreviewing tge literature on,ghild:ar§; much has
teen written on different aspecfs of children's art preducts )
. .' SUCh_QS\QEZilopﬂent zLowenfeld 1970), the relatlon of child Tooa |
. s art to primitive art (nellog; 1970), and art as a measure Qf' )
. . ) the child's intelligent guotient (narrls, 19637 . /!ery few N
- studied could,be fou? that.took into conSJ.deratlon the con- ’
—— * t R
text in which the child worYs or obtained 1nformatlon on how
b} \n 4
. ™ he Tedt and though&\gbout,hls_art maklng
L There 1ig a need.fofrnursery school teachers to have K\
' ‘ . - v~




: ' . - g ‘o 2. " * { .
' : a clear understanding of ‘the needs of the child in the.art
. - “ v ) “. M . ‘. ¥ ! ’. . . . -
maling situation in the nursery school.. Cer€€1n wrlters C
. ‘ M N j/ °
. . \‘\\' have redasi zeq thla nroolem and fedl that conclu51on34

Al
e /s l L]
: v i »

derlved from -the product alone do’ not glve an.adequate plC-
ourg of what the art fgrlnﬂ means to the child, 5rent o

A T ailsqn-(l976)4 writing the guest eultorlal for -an:issue of

. .
- > - v N r

\ . - Studies in Art EZdugation, totally devotdd to child art says/, :
. . . s ' . "
this: . . , s ,
o - ' . . ] i .
- - ‘ - Alth "“h ch 1d aru is. one 0¢ the prlnCLpal reasonc
’ . ' . for the existence of art eaucatlon. it has received . /
' . surprisingly '1ittle attentlon from researchers . .
A a within -the field. As if neglect weren' t enough .
o some inquiry jalong with mGch writing about ehild - o
- .- rt in text odbis spell-hind us- with expressions _
. ’ . of awe and wooderwent about children's exciting . . C
coL arawings, paintings, ahd other products while keep¥ o
1na alive the unsupported assumptlons ‘and raive .

'S

mysticism su*roundln; child art. (P. J) o -

[ -

" r - +
H A - .
: . “ilson zoes on to aescrlbe some assunptlons about. Chlld art ‘
5 s . .
a . . ’ . -
’, , which never take a close loor at&&he chlld ‘ ) -
ey - o ‘ . ! " ) ' ’ / '

. ) LA . Lambert tain (1969) cr1t1c1zes‘much of the llter—

" ature of child art saying that.it does lwttle to upders»and‘ ,
the signifi¢ance of ngnrepresentational drawings-to children. _ -
The literature is filled with referénces to the - - " - . .
wonderful Daintiﬂgs‘of this age, and Rhoda Kellogg's . .
A recent QQOu, The Ps;rchology. of 'Children's Art igs=a - - . .
. collection of some such examples. ./hile codrols , . . -
. ‘ are almost non-existant in her study, Rhoda ilellogg
P . has developed a system by which she 'sees children's
drawings and palnulnes evolving forms-that she -
'~ feels parallel the development of art in primitive . - .
man., (ne can read much into children's drawings . - = "o
and often nursery school paintinzs do look like - .
ﬁorschach in¥ blots. Such studies do Mot help in, IR B
de“staﬁdioh the significance of non-representa-
‘ t*onal drawings to chlld”en. {P. 15). . o
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. Ursula leyer

tions'fdr‘thé way we might approach child art:

o

The problem of understanding child\art i

that inBunderstanding adult art. In both cases

impor:ant”to understand " the intentions of the artist.

. . _

‘1972) in an introduction to conceptual art,
‘ 3 ’ , - . > ." S ‘ N . N - N

describes a new way of considering art which has implica=

©

Tonceptual art makes the 1aeavlonal premise of the
work khown, a’decided contrast to other contemporarj
art.which 'is rnot concerned with defining inten-
tion of the work attending (almost) exclusively to
i+s appearance. The IJEA of the work which only_the
artisz coulﬂ reveal remains hidden, thus becoming
everybody's guéssing gaAeyand/or responsibility.

‘ ' L4 . (P. VIII)

vt e 4

-
¥

0of tre Problen - . _ T

In many art educa*ion
. »
to help illusirate other points.

studies, speech is mentioned

This study focuses ort

the function of speech veco*ded durlng the.art activity.
Tre tyves of speech are related to the act1v1ty.and'the
~funct

A}

ion of speech, aeflnjd ‘are categorlzeo accordlng to
the norms seu by those who are experts in studles of

children's language. “%e analysis of the results should

help adults understand the child's needs and,iﬁtentions'hx

the art maring process.

\

In this specific study, language reveals differ:

ences in inclination towards péint.‘play. construction’ and
anguage indic?tes the need or lack of need

&
for attention and 1ndepende ce- dependence on the teacher.

*

coilage.

language also indicates creative behavior not showr in- .

n ot

tre worrk such as dramatic play, narration, criticism and
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Cwill 1nd1cate the needs of the child

other relavant speeéh. - B

-

Thls stidy is an lnqulry 1nto

as 1t«111um1nates the meanlng of art

. .
-
?
.
I's v ‘
. -
.
. ot
- a - - ’
. M N
» .
. v
)
, .
- ' !
.
i _ .
-
+ . - B
. .
. : : .
v q
, ! O} '
'h
N i I T ! ! ! *
'
i t - v
N
' ’ bt !
. .y -
¢ oot :
. ' .
. -
, .
’
- , .
t 4 - o
'
- ' “ - .
. ’ ’ \ -
.
'y r ° “d
. , . .
-
N SR . e
’ v
1’ -
N
. [y -
- .
’
—_ . P
‘ -
o
|‘ ‘,—
. o
; ) W « .
SR
.
. ’ M
{ -
, N N N
- 4 , \ *
' ' ' .
o -
.
]
- 2 -
N )
'
, -
.
- .
- .
’
R )
N - + ¢ - -
.. . a
Py [
.
“
L3
3 .
1y .
«
.
1 5 A
\
. - s a
. ’
A .

making to children and
as well as his inten-
"tions durlng mhe‘process. ' - )

the fpnctibn of speeéh'

-
o
L .
L 3
4 -
'
]
-
i
.
.
)
*, N >
R L
. wt
.
'
)
¢
. X R
.
s
B
o
o
¥
K
. -
De
-



= © - CHAPTER II . ".‘ e B

-

' + REVIEW OF LITERATURE A o .

i . . ' ) K
A Réview of ertlng; Concerning
Language Functlon "

&

study of langhage_and the child's experience in art. What
émerged were three basic areas: language for shcial inter-

.. action, language for dramatic play and language_ or self-

communication or thifiki g. Categories of social speech were

LY

“derived . from studies the followidgx Piaget  (1926),

(19?6) (see Table 1). Categorles of speech for dra atic )

. play were derived from: McCarthy (1943), Catden (1971), éﬁ%ﬁ% o

Smilansky (1968) (see Table 2). dategories for private

speech were derived from the follow1ng studles. fiag t

(1926), McCarthy (1943), Vygotsky (1962), .Flavell (i96 _ R

Klein 61963), Kohlbgrgeet al (1968), Cazden (l97¥)‘and

« . Meichenbaum énd Goodman (1976) (see Table 3).~ . ' o ‘

g ' ‘ Jean Plaget who was the first to analyze young child- |

"ren s speech according to functlon. ‘found that a great deal T
of - children's speech between h-?‘rgveals the lack of

ability needed for commuriication purposes, to take the view-"

point of another. He éalléd tis egocentric speech. To = - ’

-

-8 -
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- social speech-directed at someone in nmﬂwwncwnn . s v
-adopts the view point of the hearer .
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- of others, interaction - - .
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- po . superiority) - ) L g
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, " CRITICISM UF SITUATIONS STATEMENTS
xxu >¢cce THE ' {(in which the child . .
>_Ecz BUT NOT feels thwarted) _ ) . -
Hazno;ens RE= -7 . 6.SUCIAL PHRASES-things
LATED , ) child has been taught
~IKKELEVANT REMARKS . \ to say parrot like, L
(those in which the : St ' : *Thank-you,"” .
observer can not .
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_ CAZDEN(1971)

Social uvooozuammuﬂnsx what wm mFULWaunn‘wo say:

~LABELING
=~DESCRIPTION UF -» -
- EVENTS
-NARRATION

< .

-

GIVING DIRECTIUNS

o

REy
MELCHENBAUM AND:. & ¥
GUUDMAN (1976 ) -~
‘Social speech-if there is
. eye contact
. - #r wkwhmOWHMn .
v audience is

Lo addressed

ASK IRRELEVANT ¢

1 -

.

\. o

- nbamncrwmu.cm SUCIAL oPEECH DERIVED,

© L NAMING 5+CRITICISM UP QBJECTS
2 HEMARKS UN THE SIT- |6.CRITICISM OF PEUPLE |
UATION T, 7.CRITICISM UF PEOPLES ‘WURR
3 .NARKRATION i )

4 IRRELEVANT REMARKS

2
. o

o -

Y

8, PRUSTRATIUNS

'

FRuM TdE ABUVE FUR USE IN THIS STUDY.

9.COMMANDS
10, REQUESTS

11.QUESTEIONS

.12 .ANSWERS




All talk in imitation of conversation of adults
~imaginary phone calls,
-animal sounds

- ‘e

*McCaxthy - says that Piaget would probably include this category of speech ws ego-centric epeech.

She found-instances of it being used socially,

-

.

e
)(\ o ’ R Yo . ° '
] . ,,» - N *
- - ~ - -~ 4 . -
¢ - - ) .- 11 < . .
- - i . B
b i . ~ i . o
nwnhnu , . TABLE 2 . .
.+ - CHART DEPICTING DERIVATIONS OP CATEGURIES OF -SPEECH FOR DRAMATIC PLAY FUR THIS STUDY
N ) H ‘ a. . ) ) =
McCARTHY (194 3) .
DHAMATLC IMITATION® . .

e - N

— T - N ~

CAZDEN(1971) . a -
DRAMATIC PLAY(SMILANSKY 1968)

‘l.dramatic imitation of adult speech
2 _Words to azm:hm the identity of oo
people,places and thinga(make-believe).

) Pas

CATEGUK1ES -OF SPEECH FUR DKAMATIC PLAY DERIVED FRUM THE AHOVE POR USE IN THIS sTuDY

.

T.DRAMATIC IMITATION .
2.WURDS TU CHANGE PEUPLE,PUACES AND THINGS.

L

- o

\\l\l\\\\\\\

yu
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: CHART \DEPICTING DERIVATIO

. . TABLE 3 _
NS OF n»emncxumm OF PRIVATE SPEECH POR THIS STUDY.

-

E»nma (1926) .
mﬁonno:nﬁ.o speech-child mvmnxw
-doesn*t put

i ’ .

only of himgelf
himself at the <~mtvo~:a of the hearer

N N -

. 1,ECHOLALIA 2.MONOLOGUE . ° 3+.COLLECTIVE 3ozcromqm“ L e,
: -word ﬂm_uL Talks to himself as {f Association with action or
- ~ . tition . thinking 0%t loud, thought. .7 the moment without . . i )
. _concérn_for the audience, SN :
A < Ep—— - »
PEBESEEL S Lot .-~ . i - .3 ,
‘_ MCCARTHY (19473) JUUMIRUSSUSSEES b/ aunntdl M . .
3.&;155.,555“351:35 N ", ) ] .
ot P 3 AN . .
H /. . A ) 1 *
VYGOTSK¥(1962) . , ‘ . o . \ :
Ego-centric speech -is self communicative
_ . © - child doesi*t differentiate it e, - ST e
' . ; from social- speech . . -
> - B - ‘N ?

LANGUAGE FUR DIRECTING THOUGHT
-mental on.wm:nmnpo: for conscious

’ . ! undertaking . o R
. ~for overcoming difficulties o -
. O - . . * -
" PLAVELL (1966) LANGUAGE POR MEDIATING : =
o - . ,/ . . i
- — e
" KLEIN(1963) v g " . ' © - . |EXPRESSING THE )
B \ |AFPECTIVE
f - - *
' ' ! ——v
. ) .
. , “ ‘-
. .-. > R A o -
) , . . i _
i . L N
.
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e»w.r@& (Conttinued) ‘ )
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~ . KOHLBERG etal., :omi ) o ! . o
, R _ Term ..uafem SPEECH, used instead %, “EGU_CENTRIC SPEECH - ' ) N L :
. . S WORD-PLAY c:a.mx DIRECTED GPEECH - INNER DIRECTED SPEECH B !
- _ : - DESCKIPTION OF -DESCRIPTION PRIOR TQ ¢ PR
_, - : i ACTIVITY TASK PLANNING -
| . - LABELING APTER THE . -QUESTIONS SELF ANSWERS , ™~ -,
- : TASK
_ ) ¢ - CUNMENTS TU AN : ce ) ‘ . o o
. . . . _- ABSENT UTHER . ~-. . -
. oo - " 1= CUMMENTS TO- NON- - oo
. . < -, HUMAN OBJECTS A3 - . - . ot
- ! - . IF HUMAN P g . . .
, ) \ } . S ‘ M
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- CATEGUKIES UF x._m:.m SPEECH DERIVED FkuM THE ABUYE FUR USE IN THIS STUDY 9.EXPLETIVES .
w 1. WORD PLAY 2.DESCKIPTION OUF 5.COMMENTS TO AHSENT OTHER - - B
ACTIVITY ~ 66 .COMMENTS TO NON~HUMAN UBJECTS , ;
D« LABELING . AS IF HUMAN
b, [RKELEVANT ° - 7.DEs 2:3:;_ OF ACTIVITY PRIOR TU S !
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distinguish it frem egocegtric speech, Piéget defined social
. Speech as-sbeech'which takes the chosen audience's viewpeint
igto con51deratlon. adapting 1nformatlon to the listener's
.v1e@po;nt. Plaget broke doWn the category of social speech .
as ébllows:_ adaptedllnformatlon, crltlclsm ‘:Bmmands. :
'requeets and tﬁre;ts. questions and answers (see Table l).
‘McCarthy (1943), further "sﬁb-divided adapted information.
iﬁtoz‘ naming, - remarks about 51tuat10n. ;emarks not imme-
diately related but loglcally connected and irrélevant
remarks. Cr1t1c1smﬁ1ncluded'the added deflpltlon of‘remarks !
‘in thch the child fegls_thyarted or frustrated. New sub-
cétegefies were social phrases, e.g: kpléhse" and "thank

you" aﬂd dramatic imitatioﬁ. Social pﬁfases were eliminated

in the flnal synthe31s of categorles to be used in this |
study, as well as remarks not immediately related. )

ATthough McCarthy (1943) and Cazden’ (1971) conSLder a S
dramatic play, (see Table 2) a part of social speech, it '
nreally overlaps with prlvate speech\ss well, and ltocan ’ o -
take place also when the Chlld 1\J?lone (Smilansky.vl§68) . .",
Dramatlc play 1nvolv1ng imitation“and make-belleve will be - .
considered separately as it concerns other areas than social <;
communication per-se. ": , : »

,wordeﬁare'used to sbridge thekgap between fanigsy gnd
.,realjty. Through a word, a child creates an equivalent or .

‘symbol of his inner fantasy'or his 'view of the world. Words

may bé used to mimic the speech or sounds of people, animals

3

y ) .
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énd.thim@g..or evokg“hgké-belié?k. chang;ﬁg the ident;ty of"
a person or objects; servihg as é\substitute for action, .or _\\-
ﬁgspribing‘a Situation. Smilansky mentions thatjphis for@.'
onlymem;rges when' the Ehiid can express himself easily ﬁith i

-

words.. Between L~ 7 there is a gradual decllne .0f dramatic . -
‘play w1th:a tendency for play with rules, less élayful and ‘\\;\J,}
more gqal oriented than dramatlc play. Smllansky also notéd ‘
'that’childfeﬁ who came from aglow socio-economic background

engaged in less dramatic play’than chiidren frdh a background -

in which parents were involvead 1n§:he play of the childs

- o Another category in addition to izose of 5001a1 speech ~

and ;peeqﬁ“fbg\dramatlc play is that qfiegocentrlc speech

(see Table 2), This term was first uséd by Piaget to

§ifferen£ia%e speech which obvicusly fun?tioned for social
‘ﬁinteraction as opposed to that whiéh didn't. He*found it
'particularly high (40%-?0%) in children ﬁfom L-7 with a

gradual decline toward seven. Piaget subd1v1ded egocentrlc

}

speech Lnto dlfferent functions: echolalia or repetition, -

1n‘MM1ch the Chlld repeats or chants f&r £he sake of the

words alone; monologue whlch Piaget deflnqg "as if thlnklng R
aloud” and cbdllective monologue in which an audience ‘is

implied but nq;concerg is given for the viewpoint of the .
audience. Tﬂg\audience se;ves as a stimulus.

. N . A
‘ ’ .

g Several other writers have since sludied egocentric

. Y

speech, ‘agreeing with some of Piaget's ideas and modifying "~ °

- Jor enlarging others.: Vygotskyn(1962), fof exampie.
- "y ‘ / “




v .
- E

a _ ) .
L ( N :
crltlclzed Plaget for con51der1ng egocentric speech a char--

! ,‘ . acterlstlc of th ognltlve_def1c1enc1es‘9fth9/egocentr1c

. }_ . . ! - ' !
L child., — o .
. : . v . P

[ ’ 4
« _ There ig, of edurse, nothing to”this‘effect in Pjaget,
. Vo - who bellev§s/ggocenxr1c speech simply dies. off. =Fhe e =
‘ b ' developmén f inner speech in the child receives
e e . little specific elucmdatlon in"his studies. (P. 18)

T ) CF " ' Instead VygotSky felt this type of speech was for
[ | commuzlcatlng with the self‘and for thlnklng and guiding
{ _ ‘aétiv1tm. Vygotsky felt thét Ehlldren of the egocentrle —
’ stage‘somefimeé conf‘sed tﬁe two types of speech, especialiy
\ .

]

. o when in a #cial conte}ty -

¥

~

One of the/ﬁost comprehenﬁive sur&eys of egocentrlc
spe ch is that of Kohlberg. ‘Yaege®, and HJerthdlm (1966)

e " ) .°“h§y pregerred to .use the term "private speech®, finding ego-

SO centric speech too vagye. An attempt 1s made to unlfy the

~1d1ve{fe forms of prlvate speech.as suggested by Piaget
yr926).° ygotsky (1934). Ylelg\(l963). and Flavell (%9665.

- by brganlzing them in a developmental hlerarchy which was

erﬁﬁéﬁ from Lurla and Mead. Accg;dlng to thls theory.

‘younger chlldren would use less of the inner directed forms

‘-‘\&\;‘\“ ‘ ‘than older chlldren. The fact that younger children (under
[ 24 ”
~ N %) tend to be more outer dlrected -- that 'is -- labellng,
“* R Y \ N ¢
o and descrlblng an act1v1ty after it has been dghe. has‘ﬁeen

A ," ‘confirmed in- several studles: Reese (1962, 1963), Flavell,
—_—— : H s
s §Beach and Chlmsky (1966) and Gan Kova (1960) \\k
s, »,& ~ The pr:wate speech categoges used by Kohlberg et al

‘in a serles of studles felatlng age. task difficulty and

— o '
Y

, B
> + .
- , R . . . R g
. R
.
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. I
I. Q. to private speech were as follows: word play, which,

\ difficulties ‘in reéording it. Added to. the list is “exple—‘

rélates to‘Piaget's.ezhoialia, otrter speech-wh'ch is aroused

~

y external stimuli, i;e. describing an activity} labeling

} .
afder an activity is done, inner directed which includes
! - 1
-spee h descrlblng the activity relevant to carrylng out 'the

task, planning, as- well\éskquestlons whlch are rhetorlcal.

\.

. The last category, . 1naud1ble nutterlngs. “is (according to

-

/
Vygotsky) speech whlcnzgoes underground in which the_chlld

' ' B - I3 .
doesn t need to talk ou% loud anymore in order to thlnk. -
lieIchenbaum ,l9?é 'who ‘for the greater part adopts'

' f
‘Kohlberg's et al.categories, makes some ad justments. 4

Inaudible “muttering is deleted-as most investigators hed

. O\ ‘
tives™ which was suggested by Klein (1963) and Flavell: (1966)
which functions for aﬁfeo 1ve expre331on.

A

. From thls survey\the followlng class1f1catlon for

',(//?hnctlon of speech was establlshed for use in this study to
s

-

" thoughts and feelings

ee how useful they were E/ ‘escrube aspectg of the chlld s

ﬁ;Ing the arf making process.

I Social Sﬁ}ech

Adapjed Informati

‘1. Namlng ’ . o
2. Remarks on situation . Ce '
3. Irrelevant remarks (nonsequitors) _ »
Criticism . Lo > L O
L, 0f people A
5. Of people's work IR RV e —
6. 0f objects - ol ’
7. Of. frustrating 51tuatlons /N

. . . . . -
CaS . . .
. [N . .- . , L PR N -




»

3

8., Commands

9. Requests . o IR o
10. Questions ' R - )
1L. Answers ’ .

II Dramatic Play . N

~ 1. Imitation of adult speech or animal sounds
‘ 2, Vords change the identity of people.’ .
. . A * obJects
y . substitute for action
. - et ‘ ‘ describe smtuitlons
tIII ,Private Speech ' : : . ‘ ha
' 1., VWord play ‘ e . !

2. Description of aneong01ng attivity which is not
relevant to planning .
Labeling afiter making
Irreleyvant remarks
Comments to an absent other
Comments to a non-human object ’
Description of an ongoing task which has task
. solving relevance
Questions which the self answers .
Expletives . 7

“

¢

Vo0 O W

Studles of Children's Art Refﬂrrlng

to Language

r
.

@ ‘o~ :
Other investigators have utilized language categories

when studying child art which could bekfelated te previously

mentioned studies in psychology. None of thg etudies in art
have related their findings to psychology or done a sysﬁem-

atic investigation of the relation of art making to language
function. e o
St ‘ A
in reviewing the literature of studies of the child-
ren's art m&ﬂlng‘process and language, the lnformatlon pro-

v1ded refers to the descrlptlon of chlldren s 1anguage. The

most,frequently mentioned phenomeqpn was naming., . Alschu;er

1 v >

"
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o 8 °., 3

.o /-
and Hattwick (1047) “ecotrlzea the "alue of afteﬁdinf to the:
child's verballuaulon, partlcularly the’ labels given by the .

MY

child to hlS non-represeh&atlonal wori, as an aid to inter-

preuatlon. Cthers vhoe-'refer to namln” are poxenfeld (l96h5,
.L’e (1073)‘ and- Jameson’ (1968) as well as Kellon~(l973).
‘ - _éiber (1967, Golomb (1973) and Brittain (19693. InStead of
’ . ' e v .

scribbl@ngufdr motoric ‘pleasure, the naming siznifies that

~ ’ ‘ . /
. ™ . . the chiléd connects his markxg with something in the outside
§ . - ‘e Tl B i ’ ) ' © ¢
' . - e . .. .- ¢
A world. . Zhis ig the davning 9f symbolic-thought and the pre- .

ursor to symbolic representation.- This seems to relate to

outer speech. Jameson (l9é85 notes tﬁat'the child's playfui- )
s ) i - .
oo ness is evident in the facility with which the child're?ameé'
i .2 draml z, par%icularly\if he{ﬁas ﬁotireached the stage in
WthQ he can méké’a clear symbol'as~in the Ere-schematicj
staze. o ¢ "l ' .
2 ® © ‘ <

: ' : C There are numerous speculations as to the function of'
- ;?*%  thig.ﬁaming. Lowenfeld (1957) explains it gs a significant
step foruard in vhlch the chi d“s gwarquss evolves fronm the
- ' tinesthetic sensatlon to one of connecting his marks with

- somethlng in *he outside world. Kellog (1970), as well as '.

Zolomb (l97h) feel that' the ¢hild names to satlsfj the

1

inquiring aduIt.‘ Diber (1967) feels chl‘dreﬁ‘get the 1dea“
X ’ ' ' - : :
of eguivalence by looV1n5 at picture books. :

N A

. B ' Eri‘&éin (1060) and Jameson #1968) comment on the
p . . T 41 rence in “he child who names his work ‘before and *he ’ .
«  one d%o names after. I.aming before indicates that some

’ 3 4
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. ) ? - 7 ' P
planning and some‘aWareness of potential of materials. This

3 *

relates to’ 1nner dlrected speech or speech for guldlng

]

. actlvlty.' \amlng after refers to outer dlrected speech

descrlblnaoactLVLty evident ‘to the viéwer.

Dramatlc play is andthen situation in- Wthh the'speech

of the, child lS descrlbed in relatlon *to the art,act1v1ty.

-

Authors who make noté of it are Lindstrom (l9?b). ‘Pile’ (1973).-

'Korzenik (lO?L,wl976). and gardner (1975) In this 1nstance

Ehe Chlld extends his symbolic eypres51on beyond the glven

medla and lnstead elaborates with words. Gardner glves an

&

exanple of a Chlld who uses;a hasty draw1ng to become a prop

.

) for rich verbal elaboration reveallhg an understanding far
xceedlnz what was put down on paper. Pile (1973) describes - y

how children ussﬁflnlshed clay pieces as obJects for dramaxlc ‘

pla . ‘ . ' A « ' %(\“ N

Another categopy; word play has been observed by

UKoﬁxjglk {1974) and Galtskell (1970) in which children make’ .

“

]

sounds to accompany thelr work They may serve as elements
; . H \Q.(_.' -

of the pncture.as_foa example when a child imitates ;he phy- *_ .

:sical movement of an objeeﬁ”on paper. Looklng at the marks‘ L

w1thout the sounds; the marks have little meaning to the

viewer. '

£

Still, other chlldren have been found in Korzenlk s

/

'study (1976) np talk to their art_materlals as if they were

\

. .
L . e t
|

A}

human. - - o (

Three types of speech noted in the studies of the . - o

. - L]
) R ) /\\ N
) . - .

e R - '

» ) — -
. .
.
‘e - ' '
.
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’ rectlon are four eyamples whlch show how,chlldren s cog— L

' art'worky

weyeal a ,ri‘clf}er concept than expressed in the work. -
Vi * —

Durlng the Art Activity~ <

R act1v1ty. it was mentloned\that certain, varlables can change

DO R

] ) 4
chlldren s art maklng process but-hot by the language«theor-
lsts are:

(a) crlthlsm of own work; (b) narration as a- .

»substitute for work, and (c¢) verbal correction not carried R

out in work. 'Age may be a factor. Golomb (1976) found R

older children tended to be more cri%iéal of their.own work

feellng an 1nadequacy between the representatlon ‘and."the .

v

object. | Pile (19?3). Korzenlkfbl974) and Gardner (1975)

all mentlon chlldren who narrated long storles with 1ntélcate

<

detalls which we:e not-lncluded'ln the «final work.

a

I

+

criticism, and verbal cor- | T s

s %

Dramatic play, narration,

nltlve understandlng or affectlve state can not be measured

from the work»alone. Golomb (l9?b) also found the child's

lntentlon went beyond the sklll and considered the function ‘a
of‘ve;ballzatlon as a bridge between the inhtention and the ' ;
She felt the work could not be considered com-

plete w1thout the comments of “the chlld which mlght serve

to crltlc;zeh elaborate, ‘correct, or fantasize. All of whicn'

- & . ¢ ' .

- . ( 9 O
. - s . . ~|
. . . .
' R .
A R

Variables Noted in Verbaigzatlon i ‘ N

Part of the’ purpose of thls study was to see how the
ffndlngs of thls study would compare W1th the flndlngs of
the 1nvest1gators iev1ewed. In studles and articles con-,

oernlng children and their verballzatlon durlng the art
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_the;freqpency and“type.p£NVerbelization of childrenl Among{,
the variables mentiomed were aée. level‘of artistic devélopé
ment media, and personallty differences. \ »

‘Lindstrom (1974) noted an increase of verballzatlon

N . Lat four as opposed to two. i

| | , In a study of the development of re;resentatlon,
Golomb (1976) mentionéfyerbalizat;ons of the.child to sub- -
stantiete hef observations of %he awareness:of the child of
;the'art process'and product. The ¢hild who has noﬁ reached.
.the sﬁage of'%epresenpational,iﬁtention,.d;awiné fornkioes-

. thetic pleasure, doésn't verbalize to a great extent. When

,.
<L

%—questioned about what he had done, he would‘say, "I don't °

v . . . .
know" or romance himself out of the sltuation. (Piaget

‘(1973) used the term “romance" to, de51gnate answers by the A\
childy not really believed). Golomb felt that the child's:

<«
- verbalization supported the ot rvatlon that the child

)

* doesn't réally look at what' he makes or care about the -

product. As-the child gains control over 'his manipulations

and scribbles, the child's verbalizations change somfewhat. -

D N X '
' ,' % . (3 K] » N - ‘ - ‘

He.gives to .his inarticulate forms names referring to his
"environment and experlence. Slgnlflcant }s that the ild's , .
w th

. awareness has/pﬁanged from being directly connected

}n his work

»

' motor act1v1ty to one in which the child sees
' equivalents or things that can stand -for aspects of the

° external world. In between the naming of scribbles stage

\and the pre- schematlc stage, Golomb mentlons a stage 1n

19 3




,51bllit1es of the medla.

‘istic of fhis stage are ymBols which are highly undiffer-

e v -4 ,

‘resolved. Narrat;pé may cipp%ete a highly undifferentiated

but dlscovers -in or\ after the

- \ A

making 1nc1dental perceptual similarities. A cirdular form i
| .
may be called ’balloon i applel ‘or 'ball'; As the child

becomes aware of form .in his scribbles and clay manipula-
tions, the child begins to 'realize representational pos-
sibilities. The natyre | fwverbaiizétion changes. Character- =

-~ \ % . N . ' ’ ;B
entlated shapes. Accprdi g to-Golomb, the child has a- :
spontaneous understandlnb of equlvalences and is extremely
flex1ble ag to how an equgyalent can ‘be satlsfactorlly

\

although recognizable form.? Korzenik (1974) observed that
dramatlc play, talklng to art materials, as well as narra—,

tion, were used freely by chlldren of this stage. Between

s

5-7, Yorzenik as well as Golomb (1974), observed a change
in attitude %o representatlon. Gardner et al (I975) noted

this among the four—year-olds in a study using 2-4 year-old
! ", . ' . . .

childrén. Kprzenik correlates the decline 1in egocentricity,
. . | ’ ) ) .

with fewer irrelevant detalls, less dramatic play, a .

greafer seﬂsitivity to details. This bfings to mind "’
émilansky's pbservations (l968)'mentioned before, in which
there.is a gradual decline of d?amatic play between the ages
of 4-7.in favor of games with rules in which the child
accepts pre-arrangedgkulesvand adjusts to them. The hier-

archical nature of speech as proposed by Kohlberg et'al
. - T

-
! [} [}

—



.\éeem;to relate to the évolution in artistic development&

~ would illuminate sketchy drawings with richly detailed

clarity. wﬁereés Gardner considers the verbal-form of sym-

. - .

.

. A .
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from immature naming to planning.”
Personal différences in verbalization was noted in a

study by Gardner et al (1975). Helfound child%en of equal

' _ abilities ‘would express themseélves in different waysy Some

narratioﬁs or dramatic play, wheréas pﬁhers would hardly.
talk as they easily ga@e their graphic exp§e§§;oh visual - .
bolizing as télevant as the-visualf Lowenfeld-considers the
gerpalizer as less creative than the visualizer,

In terms-of media, Alschuler and‘Hatéwick (1947) . . g

' found children verbalized‘more.with clay than with paint.

' This may relate %o difficd&ty of task, mentioned by Vygotsky

(1963)'and‘Méichénbaum (1976), as an effect on the function

of speech, - ] : ) - _ //
i . .t . 4 ( ,

*




CHAPTER III .

METHOD E C -

Overview ", o oL o
P This case‘study attempted to support ideas‘in‘language

.function as they agpegféd,during the art making activity.

Six subjectstere observed in a setting as close as possible

to one that a nursery school 'teacher might encountersy. Thg
) N ¥ ' ! - *"" e
,". researcher in»t@is study served in the role 6f teacher ini-

tiating the lessbns(yith a discussion, storiés. of_demon;
strations of the~material§ (e.g. how to keep the brush clean).
This'iéﬂéontrary“té ﬁéhy observational studies in whicﬁzthe
iexpefimenter served ac passiVe'observér. _The researcher in

. this study interacted with the chilaren in a generally sup-"

‘portive manner. This included help when requeéted, or simpl&

talking to the child about the art work in progress. The
data was collected by students enrolled in‘gn'art education

course for preschool. teachers.’ /

.

Subjects ' o , ' )

-

Six subjects were chosen within the six groups avail-
»éble to ;ork withlin the day-=-care centér: ‘Their ages were
between 3-5. They wefe chosen on the basis of general pro-
duct1v1ty. verbal and artlstigf observed durlng a period of

four .weeks.. Some subaecxs were changed- due to unforeseen
/

circumstances/fgzﬁfﬁg‘mOV1ng. Each subject was'scheduledrto

~ -
- —_

-

! : - 42"5" -a . ) \“




'be observed for eight different sessions.

inviting atmosphere. All work was done on the floor as ade-

to. designate each separate space. A basin of water and
’ N \ LY

- 26 - .

-

o« S
4y *

Room Preparation ) ) S -

The room made available for the special art ébtivi-

ties was a grimy kitchen with dingy institution coloured
¥

walls in an older building. With the help of stﬁdents( the

room was transformed into a space with white walls accented -
with primary pdloured doors. ' ) ' ' L

The room was p;epared for -the art aciivity prior to

the arrival of .the children to save time .and to establish an

' quate furniture was not available. Newspapers were set up

‘

‘towel were available within reach of the children to wash

- *

thelr hands. »

Materials that were ﬁegd;d for %ﬂe activity were set
up seﬁarately-for each child., In the case of materials which
rnvoive a large choice from a wide variety of things like
collage, a tray of different materials was set up aﬁ.fhe

child's place. The children were told and urged to make use °

of the geneé;l set of ‘supplies set up within easy reach as -

teacher as easy-to-pour containers were not available.

|
|
|
. . |
welli Things such as paint and- glue were requested from the
. . |
|
e ¥ . . |
Activities - ,
\

The four basic activities were paint, clay, collage.‘

and construction. _Each media was used for two consecutive

» L
o A

. / -
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weeks to-allow the child to gain control and to b able to!
,eompare the two different sessions.,

. " s

ProceduXe

° 1) The room W made ready before the children .

- 3 arrlved'

had checked thelr equlpment..

3

3) On arrlval. children were helped into their

| smocks "if needed. . ‘
P . &) Childrén were reminded to sit in the -"magic B

+

y' : - circle."
i‘ R
|

) "_ 5) In the "magic circle,"” childqen\were introduced J°

5

to materials. .There was a discussion concerning some of the
L .

qualities and ‘possibilities. This was sometimes accompanied .
- o by a story. e L A
6) After the discussion; childreﬁ were assigried to a

" seatlng arrangement to help fac111tate observation.
" 7). Upon completlon of the work. all children lnclud-
ing subJects were. encouraged to place thelr wonk 1n de51g— -

nated areas.

Observers T (_'ﬁ
Three observers, A, B, and C, observed one chlla er.‘ '

session for two weeks and in the same medlum. R

|

4

. L e
1) Observers recelved\outllnes (see Appendix) as'to R
> it \
the data collecting.procedures and as to their role. |
) |

4




. d351gr1ated spot. prlor to the ival of the chlldren,. ‘
i 3) They were to,be“i/uzZ:ted but passive observers,

' -respogcriné if the child asked for a response with a minimum

Specific Data Collectmg Procedures

Y-
¥

.28 - .

2) They were stationed as inconspicuously as pos\-

sible ‘at speclflc points falrly close to the sub,]ect s .

statement. o .
4).There were three types of obsei';rations:: -photo-

graphjvgl.audio tape recording and written. .

e

Photographs were taken at approxlmately two- mlnute

" intervals or ‘when the child did something, s1gnlfxcant, sucfx i

as adjusting the materials, destroying the, work, or visiting

other children. o N

»

Taplng the speech of' the subJect wags started as soon

as the chlld was seated in front of the materlg.ls at his .
£

designated spot. '‘Observer B ‘'was also requlred to write as
much as possible of the child's speech as well as to whom it

was spoken.and to what it referred to.
I nat. )

ritten observations of the movements of the chil

—

o - .

. were. to be accompanied as much as possible with the child’'s

speech- for cross-check.

@

13

lS‘cephben Voss in "The Use of Photog‘rapﬁft to Study

Children's Perceptions of Themselves and Others," cites:
. Gesell and his study on body motien and Margaret Mead as

two examples of people who found photography an indispen-
sablé means of glvlng the data more dellberatlon after the

event. - -
h R - -c-«-,.{\ -
Nooyd




L C . Method of Analysis < Lo

The dlalogue from the tapes was tra7scr1béd and set

. . 1.

Lt opp051te illustrating the time of the chlld's movements.
O The photographs 1llustrated Zhe movements and the dlalogue.

' The speech was charted by the %nvestlgator under three basic

1

R headings: soc1al dramatlc speech and prlvate Speech as N !

-~ -0 derived from readings of functlon of speech», These were
. é I
> S . further broken down into 23 categorles (the categ&%y of, nar-.
Va4

\ ration was added as it seemed 51gn1flcant in the studies ofe
a art edgcatlon mentlonlng it). The data was assessed as to

‘,' o freauency and aSSOClatlon of type of speech in each . -

' ' 1nd1v1dual chlld worgang w1th each of ‘the- four media in

. N .
’ .

. - "chan%‘form. , -

4

- TINE __ CHILD'S ACTIVITY. SPEECE _____ . CATEGORY . ‘

” ©

.. art materlals was dellneated in terms of the type of

'response ‘and’ how directive or not for the'actlv;ty.
Z . . : ) !

Exnlanatlon of Termlnology in Analxsls )

- : : ' ~

Unlt of speech -- derived frothelchenbaum and .

P

Goodman's definition (see page 3). A unlt,of speech is .

S ,’) defined'by natufal phrasing Repetltxbn was, counted only if
. . i |
. . - 7 there was a long pause or an 1nterruptlon.‘

IS L
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Categories of SPeech -~ derived from the review of . =

4

literature were ﬁsed(mo'analyze the. speech of .the six child-
. . : . CoL . -
ren studied durifg-ghe eight-week-period. Speech was to be

* -

" - classified as sociallif it referred -to the fnvest;gator;

cific audie?ée. Social speech’was .
— . . ”~ P
. further sub>divided{dnto twelve categories:

) . ' i VN " RO

"1, NAMING -- referé.to the eQ&ld“s-commeni about his work . -
L 4 - ' c0

_observer qr other .

o

' Mimited to. a simpl'e se‘nte‘gcé., e.g. "€ made a house," or °

-
, "Red.” In othef words. ne elaborathns‘are made concern-

?

" ing .the noé% mentioned., - _ ) N .
2. RELEVANT \REMARKS --"are directly related:to the art

* maklng act1v1¢y. \TKe chlld may be answering “the téafher T
‘or 31mply sharlng some experlenbe. An exampi might.be: -

ﬁIJ%'maklng‘a?h use Wlth aidoor and_ three winYows." Here

’

evidince ofea rlcher conceptuallzatlon is glvenﬁtban in
. ’ A
. Ithe flrst category of namlng.
— ‘. +

-3, NARRATION -~ is a; fdrm of verbal elaboratlon which relates

7 - v

x to- the work but goés beyondﬂwhat is deplcted. e.g. "m/as

v

'is a,lady and she has a daughter *, - , ;

]

“4. IRRELEVANT BEM&&_g -~ gre' any remarks or questlons with

» TO direct bearlng on the”actlvi%y. e g. “I have a maglc

‘television at home. g

- -

S.VQRfiICISM.OF OTHER ngPLEﬂC-\refers to crltlcal remarks:

A ]
nvolv1ng value Judgement§ made to o%hers about the
. ot ‘
¥ act1v1ty concgrned, e.g. "You dpn t\smagh the clay. you .~

r roll 1t'" P - ,‘s & : '.~ [




6. CRITICISM OF OTHER PEOPLE'S WORK -- is similar to the’

7

. Cm . . /0‘, B
above with the focus of the criticism .being another's

work rather than a personﬂdofng; e.g: "Fire is not blue!®""’

(referrlng to someone\s blue paihting of fire).

»
W CRITICISM OF OBJECTS - refers to the child's value

Judgemezt of materlals or objects related to tﬁ“\\

, €.2. "Mine‘'is bigger. than yours " .

act1v1?

8. FRUSPRATING SITUATIONS - refer/toxfhe child feellng

thwarted in, carrylng out‘hls intentions, e.g. "I don't

i) -

L know how make anything hard."

Vo, .
)

9, COMMANDS - commun cate the child* s need for attention,

‘  help in an urgent- démandlng way, e.g. "Look what I made

. or "Come here and fix thls. , ’ ,

o EQUESTS - are expre551ons of the Chlld s, desires or less

.( . - emotlonally toned than commands. ”I need mére glue.

11. QUESTIONS - 1nélude only t%?se which refer to the art . . .

[N

‘_ . act1V1ty. o B

8
12 ANSWERS -- refer to all monosyllabic responses to the
1nvest1gator s questlons whlch offer llttle 1nformatlon

about the child's 1ntentlons. e/f. "Yeah." . 4 ; ' .

ﬁ?e make~believe. ) : . - .

. . 1. DRAMATIC IMITAT;QN -- refers to the 1mlt/£1on ot‘agult

=

.

.. . ' speech or otéer vocal sounds of peoﬁﬂe or anlmals., n

& o
other words, the chlld'becomes 'someone or something. else/”

e.g. "1 am a little @ou!@“ said in a squegky voice.




W

>

;.[:." ;32-' /\

\ N . _ . R

2. WORDS TO_CHANGE THE IDENTITY OF PEOPLE, PLACES AND THINGS
-- refer to the ehild'grimaginative capacity to. change
! : N :
s . L R ‘
the/ identity of people.\places and things. ' "This my

moustache!" (transforming clay into a moustache).

Privafe'speech refeérs to all.speech which is not directed at

, ahy particuiar audience and which has a directive function.

s

J3. LABELING -- similar to namlng only self-co

1. WORD PLAY -- refers tojall 31ng1ng and repetltlon of . o —"’%~
words?for their owéiggke. wkeXtcha meitcha" or 31mply r

"la, la, la."” . o -

2. DESCRIPTION OF ONGOING OR IMMEDIATELQ}PAST ACTIVITY -

refers to comments about activity eviden® to the observer

(outer dlrected). e.g. "I teared it."”

unicative. '
"I made,plnk. ‘ N /ﬂ\\ ’

A‘. IRRELEVANT REMARKS -- smula.r ko lrrelevan\emarks in .

soc1al speech but d ected at no one. "I'd better sée

who's-at the door.

' ’ R i
S. COMMENTS TO AN ABSENT OTHER -- refers to someone not

N .

present. "This is g01ng to be for. you. Mommy . " '

6. QOMMENTS TO NON-HUMAN OTHERS --"refers to remarks made to

»
materlais‘as 1f'they were human. "0.K. you gotta go

[
3

{here“ (addressed to a piece of clay)

ry

7 DESCRIPTION OF'ACTIVITY RELATED TO TASK SOLVING -~ refers
f v
to comments concernlng the. act1v1ty which reflect thought

‘and cannot be observed (1nner directed). "I'm gq1ng to

e

add this here.® T -7 | .




8. QUESTIONS WHICH“THE SELF ANSWERS -- “Where did I %put my -
scissors?- "Oh,'there.“ - ' -
9. EXPLETIVESA-—!fefer to very emctionallj toned 'statements.

"Ha-hai" or "No!™ . ‘f. ) X

Summary | o L S -
Through the:analysis of the cceech of the cnild.in
éhe art room, it is hoﬁed that the child's art makiﬁé pro-
cess can be better unders&yod in terms of how he thinks and
‘ feels whlle reSpondlng to the art materlals. It is in this
,context that-one is better 1n;q position as teacher to
appreciate the end pfoduc;f Such factors to be related are
rneeded for aﬁtenfionfand heIp{ the degreé of verbalizaéicn
for dramatic play, and the amount of egocentrlc speech used
to accompany or direct hls behavior in relatlon to social

-

speech. Also tp be investigated are such varlables as

'1nd1v1dual differences and effect of media,:

.
¢ . N - .
) . » R N e . . ’
.
,
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CHAPTER IV

RESULTS AND CONCLUSIONS OF THIS STUDY

Fredquency of Kinds of Speech of All Six Cn
Children For the Eight-Week Session , -

' Figure 1 gives a description of the predominant speech ™

a

funétions during the art méking process. The largest'propor-

tion of speech fell in the social category, 67 7o w&th clus—

ters in relevant*remarks, 21%, namlng. 9 7%. answers. 9.2%,

requests. 7%, commands. 5. 8”. and 1rrelevant statements, - 6 l%.
\

Speech for dramatlc play was 1nfrequently rep{hsented compared%;%,

‘to social speech, 6. 6p, w1th scores of 3.2% i dramatlc imita-

tion and 3. un for words for make- belleve. " In prlvate speech.

P e
the frequency response was .25.7%, w1th peaks for word play.
8.5%, ch for task solv1ng. 5. L, 'description of the *

activity (outer dlredted) 4.6% and expletlves, L.4%.

A

Interpretation -- although this study was made without

" the strlngent controls of- the child studies, - it is lnterestlng .

4

to note how close the percentage of private speech, 25. 7% came

_to the findings of Kohlberg et al's study, 32%, as opposed to

Piaget's findings'of incidénce(of private #eech being between

Lo-70%.

b ]

Relevant remarks, even though of a social nature, . -

. seemed the most oinouswfdrm of speech accompanying the child-

. PR

ren's work. In ‘the' social context this category seems to

-

reinforce to the child what he is.doing. Interesting is the

: , -

. . . .
X - 34 . R
. , , .
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‘ccmpéiably low frequency of irrelevant remarks nofed. which
/‘

indicates the relnfor01ng nature of relevant remarks for the

’ ® L‘
art act1v1ty Command§ and requests were hlgh theugh not as

°

high as relevant renarks show1nv a SLgnlflcant amount of
dependence on the teacher:\\Farratlon and- frustratlng remarks
were predominantly found in tne scores of the older four«and-
. a~-half-year-olds and the one five-year-old, confirming the -__ f
. general‘findings of Golomﬁ‘(lQ?Ef horzenlk (1974 1976) and-
of Smilansky (1968). that older children tend to have a
greater senéip1v1ty_to details. This makes them, on the one
hand, more easily frustrated, on the other hand, more able to
conéeptualize. as shown in narration;

Criticism was the least frequent of‘the sdcial cate-
gories and'is pérhaps‘a tcait that begins at a later age. ‘ 7
This is contrary to Golomb’'s flndlngs (19?4 .p. 9), who found
that chll?ren as youné‘as ur m;de critical remarks that,-

showed' ah awareness not revealed in their work.

.

“In dramatic play the sccres were mainly due to a
session on collage puppets and two children who approached
their art activity in thls mannen;,/Accordlng to Smllansky.
this may be.due to such factors as little former practice or.

lack of reinforcement from their parents or nursery school °
. . >
. . ‘

teachers. . - -

In prlvate speech the hlgh level of word play was

’

caused predominantly by two people (the same who frequently

approached “their work u51ng dramatic play)\thus show1ng that

N !

.
. . . , - ‘ .
» ! » . v
N s |
. - . .
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t.

“word play was moré an individual matter than a.general char—
> “ -

. aQterlstlc. This confirms Gardner et al's flndlngs (1975)

A

r : : .
o of very different approaches to 'the same medium. The amount “*

of speech fojffhinking. and for describing of the activity '

showed a ceftain amount of self-direction without the accom-
c . panylng need for soc1al lnteractlon. The'amouht of speech
- ot for thlnklng or plannlnz dld ‘not always correlate w1th ‘the

art making as one person in particular who produced excellent
: . T : g : , 4
. " art work uséd relatively little of such speech. The : .
s ‘ > ~ ' ’
relatively significant score in expletives indicates the need

to use speech as an expression of affect conqgrning the workj

[N

confirming the findings of Klein (1963). .,

,’Comménts to non-human others, labelipg‘and iyrs;evant
remarks were baoely scored. Comments to an absent ofhé} drew
) no responses. This may be due to the difficulty of dis-
,tingu;ohing this form of private speech.which closely
resembles social éoeech in the context.of this study.

, - Frequency of Speech Related \ )
to the Various Medla

- _ ' ' The comblned scores of the catégorles of speech

._related to media (shown ;n detall in Table. b) is summarlzed
in Table 5 * Although several children were absent; (Everton
for collage 2X, for~paihting ix, and for cohstrdotgon 1X;
Miko .1X for clay, conotruction énd\collagé) an gppﬂbximate
description could be made. ‘gﬁ ; ‘

Painting-elicited the greatest number'ég'responseSx
iy I Pohee ;

-~ -

. .
R e ¢ N .
L4 ’ .
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_‘? ‘ :
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’ . - - ,
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TABLE 4
PREQUENCY OF SPEECH PER MEDIA POR EACH
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PREQUENCY ,OP SPEECH PER MEDIA POR EACH CHILD
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(32.2%) followed by clay (28.3%), constructlon (20.9%) and ‘
collage (18 27) This is contrary to Alschuler and Hattwick

who -found painting to elicit Tess verbalization than clay.

'Painting'f -
LY .

nghest scores in painting were in”® the social cate-
gories of namlng and relevant remarks, commands and answers.
- In pr;vate speech, word play had a high score due to ‘one

person (Gala) rather than amount of peoplel~ Other cate-

gories of private speech which were significant were. outer
~ . _ ‘ . .

~

directed description of the work as 'in categeries of

P

. , - - t
déscription of activity and Iabeling after making.

Inte:pretation -~ the high amounts in .relevant

1

. . remarks, naming, ‘and outer rather than innar speech, seem to

interest in the ongoing changes of the media., Directive ,
speech, which would indicate difficulty and need for prés
mediation, was low. 'The high score in commands signifies

the need for attentioén, not so much due to lack of con-

[

fidence, but as a way of gettlng approval (e g. "Look what

- «

I dld") with such feats as mlxlng a new colour.

- Clay - - : -

Clay, which scored almost as hiéh in relevant remarks

_as paiﬁting. showé'a somewhat different use of speech and a

- dlfferent v;ew of the medlum. Thé highesf Scores were in

oo namlng, narratlon. frustratlng remarks, questlons. words

indicate. a general facility with painting and a géneral {
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s

i S g d . .
for make-believe and description for task solving. .

'\

Interpretation L’ the high frequency of-naming can be

accounted for by the names children as51gned to the end |

-~

product and a iess experlmental approach than'in painting.

The 51gn1flcant number of remarks, coupled with word for, e
task solv1ﬂg. seem- to indicate relative dlfflculty of* the.
PR media¥as opposed to palntlng as well as a more product R

approach. ‘'The amount of questions relate to the

\hild's need for more'technical advice. The amount of words

’

Tpr make believe suggest that clay 1s ideal for encour ging 4
express1on in dramatic play, Narration also highest’ i

clay indicates a need to elaborate verbally beyond‘th

L3

hedium. This, relates to Golomb s study (1974) who found

| '//, ' ‘that children whp made crude pleces need to elaborate ver-
" ‘ ¢ -

bally for them to be complete. The score ;n expletives

(1)

' indicates the need to release the emotions and to the high -

amount of frustrating remarks. - ( v, 3

Construction. ’L~ , . . .
» 4 * ! » .

Irrelevant remarks and requests scored-hlghest in’

4 = -

P constrﬂotlon.

Interpretatlon -~ the hlgh scores 1n 1rrelevant .

remarks and requests reflect the nature of an activity
which 1nvolves a lot of choosmng of different materlals S
.o ’ . which mlght touch off dlfferent unrelated thoughts. g

°Interest1ng Ls the high amount of" requests whlch-reflects

'the Chlld s lnvolvement with the mater;ais. and the -,

w s
- .
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. oLlage

-. - u’3 - -
. .:__,‘7 T ) . R . . R N , .
dependence on the teacher for easy access to the materials.,

v . N

Collage puppets had the hlghest scores in dramatlc

—~

imitatlon.

“

Interoretation'-; this was one lesson in which the

teacher erroduced €he concept of dramatlc play through
puppetry. The high scores in dramatlc imitation. show that
most chlldren of four who had reached the pre- symbollc stage

-

could be involved in this activity. Hamlin, a young four-_

o . ) . ) L 4
this session, als® had low scores in’ this category.

.

o ’ ' ‘ .
Freguency of Speech of -Each Chlld ) ‘ \\\ ‘ (

Related to Each hed ium -

Table 6 summarizes the findings concerﬂingdthe\ques—
tion ofyfrequency of apéech as it?relates to the media in
the case;pf each.chiid observed in this g%udy; Findingsr
suggest that individual differences and inclination to -the

- t

material play a greatér role than the media itself:

A Comparison of the Na'ture of the Media With

the Scores of the' Highest FreqyenCLes

. 1%
A comparlson of .the nature of the media with the.

-

hlghest frequency of response scored for each child showed -

N\\
" that ‘half of the 51x'?ht&gyg; responded m%h; strongly durlng

the clay activity. Although three chlldren’respohded’W1th .
hlghest frequency to clay, they dld so for dlfferent :

reasons. Miko (3 years. 6 months{ responded partlcularly to

sa
-

!

4

year-old, whé& preferred to work in a_manipulatiye manner in -
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clay with irrelevant remarks. The approach to clay of
\ quFton (4 years, 10 months) .was marked by naming, relevant
remarks and expletlves. Korba (5 years, 2 months) used | . -

mostly frustrating remarke, commands and namlng durlng the
v ca‘

-~ \
) ~

'clay activity. = , . . ;
\\;)}'5' f . I. ’ . N . ' \ -
‘ Two children had the highest THGQuency of speech for.
painting.g‘dala (4 years, 6 months?‘scored.ekfrehe}y high on .

. . LN ' | B
" word play, relevant remarks, requestis and answers, marking a .

: . . . &
'“§” confident, exhuberant approachnﬁe pfintimg. . Hamlin's (&4

years, 4 months) approach to paihting was accom;7nied by

commands, aﬂ%wers and to a lesser degree with rdlevant :+ - ”
. . \ .

remarks. Hamlln needed a great deal of attentlon, vét did

¢

ot realiy have a great need to communlcate as is ewvident in
. <
,' . the<§fore 1n answers. Answers 51gn1fy monosyllablc
r : \\ . .

- ™~

3 A

—_ : IS

F’ " '~ - ."
.

Se

’ 3 - ’responses.0~_ Q" Lo .
T fOnlﬁ one person..ﬂhxp“(h years.‘6-ponths) had-rhe’- . -
Y E higheét fréquency of speegh dﬁring construbtioh. (The most' ’

d 3%' ;;/(@redomlnant score for Lulu in th;seact1v1ty‘wasq1n relevant

- o ' remarks. These were made in relation to her dellght in H- .
o ':ﬂx g flndrﬂg certain materials and to what she was d01ng)

»

Interpretatlég -~ the different character of ‘the . . .

.fesponses of each child for tach activity relates to -

"* "’ Golomb's flndlngs (1976) concernlng the changlng nature of

speech accompanylng the art act1v1ty with the dlfferent
stages in an%\ Ae'well. the findings in the stu%y of -~ .

Gardner“et al cdhcernihg the differences of approachAandtgﬁ .

.
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preference of each chilé of each medium seems to be con- . Y
. %1 . v '

IS *

LAY

firmedi (See Table 4 for a'more detailed breakdown of each

-
'3

.
o .

hild related to'each mediur).

\ -

A Comparison of’gfeouency,and Type of Speech .
Related %0 Etagh Sessior. of Each Child @ :
. L2y 3 + . ;

! [

-

’ . .
. Thé most significant part of the anaiysis were the’

findinzs of how e&nb'child approached his. work, as shown by ,

: SR |
v . . ) \

frequency and type of speech and how .1t related to the

. . n - ’ _: ..l.'
approach of art making. o .

< The results of Tiiko (3 years, 6 months)- are shown in
Tizure 2.:.0f the total respdnses (15), the,higheét_waé_&n
‘ r

. e irraLevan% remarks. Requests and remarks on the situation : -
Ce- followed with commands, requests, word play and deéQription . .
v ' ) :

of the activity being only elicited once. ..

. 5LInt¢rDretation -- liiko spéke very littlé and probably -
v E ‘ "~ would not have spoken ﬁuch more if‘she_hadlbeen present for
‘fth? total € reeks. The }éngést amount of timejgpentiwopking
ﬁas lL‘minﬁteé on construction. The interest in the ﬁnusual
mdterialé evoxed more relevant Tregarks than in qhy other
session;‘ A possible factor may haQe ﬁéen her gradual;aﬂﬁﬁst-
° co, ment to the investigator rather than her regular teacher

R ¢ being there. O0ften when the investigator asked her some-
. . IQ ) . ! ’ ' - . N ¢ Y .
oL thing about her work she would not respond. -Very often liko - ‘
- . L
seemed more interested in watching than working even when

1
*

working on construction. ' - : .
\ .

liiko's speech fell vwell below the average four-year-

-
K

1

A
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olds observed in this\study, and freguency ééems to be yé;y

-

much influenced by age. 'What was learned from aﬁalysing' ,

Miko's speech aﬂd comparing it toL%he-aqtual,work,waS a

" general lack-of directive function of speephfexcépt, and

that only -to a limited extent, in construction. This seems ’

to corifirm the findings of studies of Kohlberg et al (1968),
0 = v . . ’

Reese (1962) and of Gan'Kova (1960) who found that the

v

.youngef'children~of the 3-7 range use less directivé speech,

- ’

or reflect less about what they are doing than older child-

ren. Although Miko did not speak very much, she was very
quick to try:eut‘anything the teacher praiééd in another.
child's work (e.g. sponge printing). The only time that

Miko called over fhe‘peacher to come and see what she was

LA

QOing was when she had rolled a piéce of clay into a snake

shape., This sense of achievement is hardly communicated in

. the-énd product., Despite the teacher's support and praise,

she soon stopped work -as if satisfied with what she had
- M < [ - < *
done for the day. The importance given to the rolled piece

L3

of clay may be her valuing makink something like someone
else. [liko scored highest in-this session in irrelevgnﬁ

remarks concerhing questions about the clay pieces that had’

been left behind by an older group of phildren., Generally

 Miko's speech did not reflecf the alert manpéf in which she

- took in everything going on in the-room. Her low fréquency

of speech confirms Golomb's observations (1976); observa-

tions of young children talking little about their work
) ! : .t )

.’ [

.
et ln s @t

;
4
i
i
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‘ ‘ » . .
‘before the pre—schematxc stage. Her lack of usetof dramatie
- . play conflrms.Smllanst s flndlnvs of children who were not

fluent wjfh languaﬁe not to make much use of dramatlc play

C (1968).

A *
2

Hémlin's sbeech ié summarized in Figure'j.‘ Hamlin'was

the yohngest of the four-yéar-olds, but'd%drﬁot have,%heyloﬁ-

‘est,scéres. She ‘Follovied the generai trend of frequency of * - .

- ~ 'speech, as shown in Figufe 1, ﬁith some exceptions."She.had

‘ high Scores in naming, remarks on the situation, commands,
reques%§ aZd ansSwers. Her scores were quite low in dramatic

plaJ compared ‘o soc1al speech. In private speech,’ dlrectlve )

’

speech was hlghest for constructloh .
» X
Tnterp_etatlon -- Hamlin dlff’}ed from the ‘group with

rd

the.high score in commands. ThlS signifies a need for’é/
ome

attention as well as a paradoxlcally bossy manner with
L}

of her peers. On the whole, shg was quite rellant on the
teacher for attention. She used relatively few expletlves or
.private speech, reflecting her introverted manner and lack of

— ’ . i

direction or understanding of the art materials. Hamlin

- i époke most while painting, particularly to remark on what' ..

. \ !
she was doing, "to get attention ffpm the teacher and to

N ' "authoritatively" advise her peers how to mix certain ’
colours. Clay evoked somewhat less éomments. particularly in

-

commands and answers. The two sessions of construction

differed radically, In the first session there was a high
— . N A
o frequency of speech in commands, thinking out loud and

Ca
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relevant remarks. Desplte the hlgh amount of dlrectlve

4

speech, Hamlin did not really act upon it. Thls relates to
¥

. .
— o

findings. in a study by Reese .(1962) it which there are twc
stages in using directive speech: in‘the earlier .of the two

the child "thinks out loud" but déesn't use it to guide his

,activitiesé in the second stage, directive speech‘is'aéted

upon: Hamlin seems tO'be in the first stage. For the

sécond 33531on, other factors such as tiredness may have
o+

affected the score as it appears on—the‘chart.

° From an analysis;of Hamlin's speech patterns, it
could be found that‘Hamlin spokeqmdre when she created a

symbol, limited though it might be. . Naming came after,

!

revealing less planhing‘or_awareness of the pbteg%ials df'the

material than someone who namesﬂbeforef She usually called =

%

_ the teacher's attentlon only when she made somethlng recdg-

lnlzable gs.- 1f that was more valuable than a- more manipu-
lative effort. When explorlng materlals as in collage, she
tended to be far less talkative, worklng in a repetltlve
almost mechanacal way. Her 'lack of speech reflected a lack
of really carlng of what she waq‘rially d01ng. This relates
"to 'Golomb's findings of speech changlng with awa#eness of

l

materlals. Even when questloned she. tended to answer in a-
honosyllablc manner, glVlng few clues as to what was going
on in her mind. Hamlin's “collage puppet” . serves as an
excellent illhétration as'tc her approach.- After having

made a face on the paper Bag with glue, she proceeded to .

1
{




s -

. .' - . ) . {
cover the entire bag with scraps of material, totally dis-

tracted from her ori:inal intentions. She became mere

-

1ntr1?ued with the materials, puttlnr the collaved bas into
_another bag. She was total;y absorbed in pagkaglng her

, . .
collage and seemed oblivious to the great amoﬁnt of dramatic

play that was going on in the class. Her main comments were

‘commands to her peers to male less noise. Hamlin's speech

-

and correspondinb worlk aEEmed to correspond to the child

fluctuating between the nanipulative sta:e and the pre-

»
’

s:,"nbollc lgel

v .The scores of 3Zala (& Xears, 6 months), two months

older than'Hamlin are summarized in Figure 4. Gala followed

7 o

o

. . . )
the general tendeneiee_of responses of the ‘group' but with

much higher scores. Highest scores in social speech were .

naming, relevant remarks, and irrelevant remarks. Dramatic
s o
play scored somewhat lower than relevant remarks but was

~higher than any other child in the group. Althougm,lower.
P
N '51gnlflcant scores were made in word play, descriptions of

- . o

her act1v1ty and language for task solv1ng.

) I ’ In%egpretatlon -- Gala scored hlghestlin painting E ’
with high seores in relevant remarks andiword-play.’ The |
L ' lend productihardly‘reYealed hers fertile imagination and ‘ 1
playfulness. This relates to Golomb.!s. findings . (1974)
:_which found that children often use a haterial to~ekpresb' Lo

the m\zements of-a subJect rather than 1ts apﬁearance.

-Working with clay on the other hand Gala worked ln a
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systematic product oriented way despite the high score in ‘ o
word play.AsHer increased amount of speechnfor taslk solving
= " +(thinking out loud) refleefs'an increased nee& to be more
analytlc. This also can be related to Reese's stua& (1962)
flndlng that certaln "fasls elicited more dlrectlve speech
» ‘ _ than ‘others and at an earlier, age. Als9 revealed by her use
| ", co " of directi;e speeeh4is’her increasediplann;ng showing awﬁie—'
ness of the potenfial of the material. Altheugh Gala was
N o alone (with the four adults involved idﬂthe~study_duriqg the
‘sesSion<with coﬁstfuctionp Gala's speech was more social
’w1th h;gh amounts of relevant and irrelevant comments. n
Interesting is the fact that Gala spoke least when engaged
in the complex task of making a collage puppet even thoukh
she had the highest scores in dramatic play; p"- . o
~ Gala's speech’ durlng "the art making process conflrmed
ané\reflected her unlnhlblted way .of working., She showed
great variation in the way she approached her work. She
gould be the verbalizer as described by Gardner ep)al (}9?5),

-

moving her brush across the page to imitate a clown with .

©

unending variation of’word'play or the skillful worker in

clay guiding her‘éomplex operations with speech for think-

ing. No matterT}f she worked symbollcally or in a manlpu-

S

lative mahner, she, would make comments revealing her

sensitivity to the materials. Colour was ‘very important for

.

* her as was demonstrated in tissue paper collage and painting. . ii;
~ ‘The need for attention was low compared to other =speech. | ' -
@ o _ . ‘, - ,
. a B} . ‘ ’ . . . . v -
. . a po ’ ) )
| , . r : RN o S
. i ’ " N ) ’tr " 4
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_.Ga];a's speech' rei"lected‘ her géne;al copf.id}élr}kc‘e;l:ith?\yhicﬁ
she approaqﬁed her work as well as her planriiriﬂgﬂgﬁjlrlities"
rand genéral awaren'es‘s‘of potentials of the matérial,s. )
The scores of Lulu, who was the same age as GaG.a, ari

sunmarized in Chart’ 5. Lulu talked far less than Gala or

}iamlin even when showing, a firm grasp of the v1$ual aspects
of the subject. Lulu scored §ignificantly (although- much‘

less than Gala) in remaTrlks on the situation, frustration,

L

cormands and answers. S, E

N

- Ije“arnretatlon -— Lulu used proportlonately nore

social speech than Gala. Her .scores for all_actlntles were’
relatlvely cdnsistent w:.tl_bl:lay being lov’aér than the others.
Lulu was the only one vwho had a higher score in co,nstruciv:ic'v;'l
than anything else. The most significant remarks ’miere
related t‘o her‘discov'eriés i'p the “supply box. I;xte,resting
is the higher degree of frustrating remark; in relation to .
Gala or. Hamlin. Thls reveals a certa'm orlentatlon to the =
.end product. Lulu was generally speeﬁ{mg less playful and
‘more product orlented.' Lulu Is a good example of the
visuéliiér as. mentioned by Gérdner et al (1’975). putti&/n‘g

' mo're in ‘zher work'_than in her speech. Although her .speech
was less frequent, most of he_z" speech was directly f‘ela‘ced=
to her activity. 3he tended to need little attention from
the feé.cher except to show off a new colour she had made,
for éxample, exhibifimg a basic confidence. The low degreg' '

of dramatic play plus a high level of relevant remﬁrks

«

~ Cl B
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"zeneral tendency of using more soci

vant remarks. expl tives and dramatlc play.

‘matter. ' ' , ,

”he flndlnﬁs of the fou SeSSlonS 1n which Everton

part1c1oated are summarlzed rn_§1vure 6. Ever%on scored

~

‘nost sign ificantly in nanlng. re evant remarhs, commands,

requsts. words for make belleve, wora play and exbletlves.

aInterest;ng_ls the absence of fru trating remarks.' ; =

Inté%nretation"-Q althoggh verton fo%loﬁsg the -

-speech than private

spseéh, the‘proportion of private .speech in Everton's scores

=

was higher than average, particularl
. k4

play, descriptioh of task solving and expletives. His score

"’,in dramatic play reflects the-generally playful nature with

_whicﬁ he approachedlhis work. Interes’ ing is the complete .

-lack of frustrating remarks which relates to the boisterous

N}

'clownlnv manner Wlth“Wthh he presented 1mself to the class.

?

-

Everton spoke mdst durlng clay with highest scores in rele-~

Durlng the

Kl

.

)
in the amount of word -

<0
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irnelevant speech, The end product tended .to be quite -

-

v

je <perinpen'tal., vord play and dramatic play'seemed to play a
Zreater paft in his exfhession but did not.appear to- be directly

. related ¢ to his activity. 1In the second session of con- .
1 : s

struction, Everton werked in a more -concentrated fashion and

. , . ‘ &
had somewhat lover SCOF&S in dramatic play.

a -

.

D‘eruOW s_;peec .reQeals,the attitude that materials

.were sultaole 2yt ingd. "This kind’ of .response was noted
by Jolomh\ 197A4) as wgll' as by Yorzénik "(1976), 'This sig-

nifies a certaln disint rest in the end product. His work

~

PO
Waa'COnSuaRuly 1nterrupte to entertaln or“helo hls peers kn .

sqch things as cutting vire\ with w1rezcutters. Although not

caring very much about his work while he worked in his "slap-

dash happy o-lucky" manngr.“he‘was the most adamant about
allnc hlS wor¥ home afterwards, apparently to decorate his

-

roon. ,Ix—ee—unfortunhte that Everton was absent for'collage
puppets as it would\have been interestlng,to~observe how a

child as playfﬁl and verbal would respond. Everton's'spoech
showed little use of directive speech and llttl¢ concern fo{

the, mater*als.- g -

) The T;nd;_gs of Korba. (5 years, 2 months)l,the oldest

of'theJchlldren observed 1n +this study, are summarlzed in

P

34

igure 7. Korbg,di& not have the hiéhest §&ore'in tho group.

_Significant were’.scores in frustratlngrremarks, conmands,

\ﬁamiqg ind_relevgntwremarks. Although not high, of s1gn1—

fidance was her response in narration. In dramatlc play,

@

. 5 R . > ' v
AR SR S . . e e Se oy s
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1m1tat10n tended to be hlgh for collane puppets. In private

e

'speech, significant responses weré made ln word play, label-.

a

ing, remarks for task solv1nﬁ and expletlves.

l Interpretatlon -- although Korba made fewer remarks,

she had’ the most 31gn1flcant score of the group in narra-

tlon. 4hls 51gn1f1es the ablllty to conceptualize to a

e

. Ereater extent than the younger chlldren. ’orba, ‘who was .

more product orlented than anjone else, tended to feel uncom-J
"fortable when given an open ended type of task as in the

' ~ o
exploring the wide’ variety of materials presented). This

v

L / ‘ o flrst session with construction (this was a lesson geared té

session was‘also accompanied by the.highest amount of frus- *
N * - trating remarks. She ten&ed'to talk more when having dif-

/ ‘ficulties. Word play expressed a certain amqont of playful- .

ness .chh d1d appear when she felt secure, as tovard the

- end of a’frustrating and dlfflcult sesgion in clay.' T 65»
- /- Korba s verbal responses, espe01ally in frustrating
5 remarksc§?eveal an awareness, of the discrepancy between her L
o | “lntentlon/Lnd the actual pr?pct. The 1mmatur1ty of the .y
. human flgure in clay ( 00551 1ng only of head and two legs) v

/ "v. '

. b seems to relate to the\lack of dlrectlve speech.. Namlng

-

~tended to be after than before. Also significant was her

“ need for'piearly defined goais within which she worked more-
5' r

ﬁq Y 7% confidently. -~ . : I ) o
Summary of Flndl ngs - o C ) !

. - , é

-, ST r In relatlng the categorles of speech as they - ;

-

T



_(but did not necessarily al
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'functiened in the art making process, this study found a

significantly "higher frequency of social speech than . dram-
. : \ .

1

atic play'o} private speech confirming the findings of the

-more recent studies in: function of speech.

The most significant manner in which speech func-

<

;tioned'was td make'comménts about the activity or to'name.

These comments were addressed more to the teacher than to.j

the peers. Comments to ﬂ ers depended in most cases on vho

— /

sat next to the’ subject. |These comments showed the need for:
S ;
L

the . teacher in’particular\to be present during the course of

%he act1v1ty acting as a soundlng boardd Possibly some of the

relevant remarks ¢ould haﬁL been classified as private

speech but this was difficult due to the setting in which

the study took place. .Relevant remarks played a greater

dlrectlve function than pr vate speech Children with sig-
nlflcant scores in namlng 1so tended to create more- sym—
bols in their work. Namin ; except for Gala and Lulu,.
tended to follow rather th _precede the act1v1ty. Relevent

remafks seemed to confirm tp the adult the degree of, aware-

ness of the child about the process which were not evident

in the end product. .The children whq were able to symbolize

s do so) tefded to make morei

Answers which reflected conversation signified the - ;




'g?”i,‘;m%—-h

'support. , _ .

)

N . T ‘.163-'

type of respomses'to,the teacher's questions. The higher
the proportion of énewers to relevant remarks, Imeﬁless Lo
articulate the ehi;o was in terms of what ﬂe was makimg;

- Under the social heading was the relative;y high need
for;a@tenfion and-melp’wae ékpressed in the scores in com-’
mands and requests. This seemed to 1ﬁcrease w1th age.' .The
more *playful needed less encouragement and support and :
expressedqléis frustration. It is important that the teacher
help the Chlld to become more’ lndependént whlle g1v1ng him

i

Categorles of speech, whlch were less frequent yet
seemed'notable, were irrelevenp remarks;and remarks erpress-
ing frustratlons. Irrelevant remarks signified commgnts'
which were unrelated to the actual work at hand- and - tended
to be fewer than relevant remarks. -This’ finding clearly
reinforced thé direopive nature of speech for the art activ-
ity. Irrelevant remarks related to the degnee of involve=-

~

ment in the art work and &eclined ‘towards the age of five

years. -Frustrating remarks seemed méredfharacterlstlc of

the less egocentric, product orlented children (Lulu and
Korba) .
Chlldren who tended .tg, make more frustrating remarks

also used less speech for dramatlc,play. Children who 1‘_

.tended to use dramatlc play in sessions other than puppetry .

btended to confirm the flndlngs,ln studies by $mllansky7(l968,

p. 1l1) and by Korzenik:(l976.‘p. 33) in having i more playful,

+ ~
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less product oriented approach to their work. This was par-

tidularly true of Everton, who had a gfeaé need to extend
his expression beyond his work.. Gala, on the other hand,
who-was aiso very playfdi, wouid use somewhat less dramatic
pléy wheh working with a particular goal in mind as in clay
and‘puﬁpetry. Drgmatié play, although a.factor of age, may

-

be an important aspect of the creative chfld.; )
Narration served to “elaborate in a small Wéy work

already done for Korba and Everton, thg oldest cﬁildren in

the group. Age may be the impoﬁtant %actpr. | )

i - - . Categories of criticism, of péoble. people's work or

: objects, derived from Piaget and McCar@hy. were of little

importance to this study. Questions were less frequent,

‘ S N limited to Gala, thquoﬁfident talkative child, -and to Korba,

- ° the.oldest, who wanted to be sure she was doing "the right o
. ////T’;;j;g.” : : B , , A

Private speech which Qas less.gepeatedly scored than
social speech, was relatively consistenf~with the more recent
studies (Kohlberg et'al, 1968, Meichenbaum and Gobd#an, 1976)
. as well gs‘the,findings of Vygotsky (1962). This‘category of
v speech function dgring~the art?actiﬁity in two important.wany

as a means of focusfhg_attention on the,proéesé by labeling,
. and as an aid to thinking about the activitj‘(descriptiéh of
L o task solving). The ahbuht of private speech seemed to”\\

increase towards four years. ‘Whether the one five-year-o0ld is

typical of the general decline at fivq. aé\noted by Kohlberg

P i

— v K
1

[

&

- P
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(1968) is difficult to say from this st&dy}

‘lord play tended %o express the rhythm of the working
process:: Gala revealed sensitivity to rhythm and variation

as well as humour, all of which are important aspects of the

.creatlve person. Expletives signify the general need of

those who scazeﬂ’In'this category to express emotional ¢
states not netesgarily revealed in the work.
4 -

Inéignificant cdtegories for this study wee irrele-
vant reriarks, remarks to an absent other, remarks to non-
human objects.and questions answered by self. The low amount

> -
of irrelevant- remarks shows that the children were far less

" distracted thar might be imagined. Only twice were.rémarks)
. . /

made to materials as if they were human.
The decline of egocentricity evident in the increase
of frustrating remarks arid a more goal oriented approach

- marks a change in attitude. Lo longer as piayful and as

[y

confident, tﬁe less egocentric child becomes mére aware of

t L. v

his shortcomings in realizing his goals. This new-attitude.
fevealed‘through the speech may not be evident-in the work-

alone. o

i

- ’ ,‘ . _’j

Implications of Study A ‘ . ‘

Y

The results of this study focus on the importance of

-_— Al

undersfanding the intention of tﬁ; child as revealed through

st . -

'the'fuqetion of speech and not nedessarily in the ‘end

product, This study is an exampie of using data én gfoups

to clarify the process of individuals in the teaching




- . - . - . | C

situation. /
¢ oo Bykcarefully tuning in to the speech accompanying fhe;

art agtivity, the pre-school’tEacher of art might realize
that the gorgeous cblours in the painting which might—appeal C

‘ té’the‘sophisticated adult.'neﬁertheless leave certain .

]

children frustrated. A teacher who understands the cate- |, Co

gorﬁes=of'speech could be effective in heiping the child in

— e !

ar* making activities. By moni“oring the function of speech

7, .

the teacher might be in a better position to understand the
€

logic of the child's approach and foster artistic develop- o -

] ' . . _ P e
J mer.t in *this context. ’ . . .

t 4 * L

e following are a few of the gquestions to which -
future research could be directed: can the amount of ‘
| . . Zirective speech be correlated with creative behavior in
. art? Zan the amount of directive speech used by a chi¥d be

L. correlated with the level of imagery? If directive speech

’ ~

o ’ » 1s an important factor in art making, how might teachers

i, ] ~help cETldre; iricrease their use of directive speech? This
study leéves'many questions unanswered. Tﬁe results. men-
tioned in this stydy need to be further tested.under more

. controlled conditidns with more refined instrhments.'and

’ . -

- e with a team of researchers in both psychology and apt

.education. B ' . -

. - N . ,
e mala dws ¥R e 1S e D I e o T
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Art making:

. _ Art process:

Art product:

Dramatic
.play:’

Egocentric:

Egocentric
speech:

L Private .
‘ ' speech;.

"

| o .
{ N Social

' . ©  speecha

‘ -
< s

" «gind problem solving.

SIS 3k Ay P e
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" GLOSSARY

s, . . . . '., e
refers to the tangible ,part of the art making
proceSS_. ! B ® A 2 .

includes activities of manipul%iing’of .
materials, responding to materiWwls, getting ;
ideas, gaining control, planning, symbolizing

refers to the result of art making.

a form of imitation of speech and sounds of
peoplé and animals, also a form of make- -
believe in which words are used to transform
people, places and things. ' .

refers to an embedded viéw of the world.

‘to communicate to anyone in

makes no 4attém
et).

partitular (Pi

~

refer to the term used-by Kohlberg et al for '
egocentric speech. It incorporates the-
definition of Piaget with the bérief that it

- functions to accompany and direct activity.

. : . e ass N s .

is used with a specifié¢ person in mind,
includes questions, commands, requests and .
exchanges of ideas. g -

-t




TABLE 7

-

TABLE COMPARING THE RESULTS OF EACH SESSION POR EACH SUBJECT

1,NAMING

2.REL, REMARKS

J.NARRATION

’

4, FRREL, REMARKS

>

S.CRITI.QF PEQPLE.-

i

= OF PEQPLE'S WORK

1

A
F)

7. "OF OBJECTS
8, FRUSTRATLONS

RS
10, REQUESTS

1. QUESTIONS

12 ANSWERS
211 ,DRA,IMLTATION

.

5 TO CHANGE’

1,WORD PLAY
-}12.DESC.0

g

2,WORD

3,LABELING_

L4, IRREL.REMARKS

5,REM, TO ABS.OTHER
6,REM, TO _NON-HUMAN OTHER
7.DESC.OF TASK SOLVING
8,QUEST,.SELP ANSWERS

T

2

9.EXPLETIVES

L . l . ‘

C ZOTAL=15(3Xabs, )

" MIKO(Jyrs.6mo.at end

of Jan.1977.)

PAINTING-31/1.(10min)
~7/2.(12min)
CLAY“"'ZI/Z (Smin,)
8/2.(abs.)

co~sm.--7 2,(abs,)

-12/3. { 16ain)|-
- COLLAGE~ 21/3.(1®min)

28/3.(abs,)

]
[

1d

11

'\

14
1

L -

b, -l

Il

—

! -

-

HAMLIN (%yrs.bmos )

PAINTING-1/2,(22min.)
=8/2,(21min.)
----- 22/2.,(18min)
J.(24min)
conswn.--8/3 (3imin)
5/3 (14min)
COLLAGE -22/3 (15min)
COL(p\;p—-29/3 « (30min)
t3
N‘AL=1°#

[ad ¥ AR R S NS AV AV, AW )

14
14

2

[adiat

)

W 6\\.9

[y

2 s

-

£ W

GALA(4yrs.6mo.)

PAINTING-1/2§(23m1n.)

/2.(26m1w
CLAY ~=-=22/2 (24m

~1/3.(30min,)
coNS'rﬂ.--e/j (Abs,.)

-15/3. 29mini
COLLAGE =-22/3.(30min
COL. (pup=~29/3. (35min)
pets)
TOTAL=255(Abs,1X)

0 O
(=%

Lol e =
& oml

w
A\

WO N O

W

HUHI

v

11
11

e}
=¥

- On

i

-t
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L NAMING

¢

« REL.REMARKS

~

- "OF PEOPLE'S WORK

LDESC.OF ACTIVITY . |

1A.LABELING

-

TS

LY
ELF _ANSWERS

-

Q
REL. REMARKS

«IRREL.

8. PRUSTRATIONS

9, COMMANDS

L.DRA IMITATION .~ |

"D .WORDS TO CHANGE
2 .DESC.OF TASK_SOLVING .

1. QUE

NARRATION
i+ , IRREL . REMARKS
5.CRITI.OF PEQPLE

L1, QUESTIONS
IZ.ANSWERS
9 .EXPLETIVES

1Q0.REQUESTS

3
N

[y

Ldpp(by;s.6mo.)

PAINTING-2/2.,(20min.

-9/2.({26min,
CLAY=~===16/2(26mind]

23/2.(2Unin}
cqnsm’bz 3.(32min)

-9/3(19-min,
COLLAGE--lé/“HE‘Min)
coL. (pup~-23/3. (Q?mln

pets) |

TOTAL=122

K9

S«F\n\: FNDO

re
&

——— e —— T

-
e
NP s, =
oo — . |S+REM.TO ABS,QTH

3

ry

EVERTON(4yrs,10mo.) |

PAINTING ~2/2.(20min]
2.(ADS,)
CMY----16/2 {Abs.)
1=23/2.(24min, )
COVaTR.-Z 3.{23min,)
3.{20min.)

.COL:.AGE 16/3(Abs )

-28/3(Ab5‘0 )

TOTAL=133(Abs, bX)

od
wqaﬂ|u

o
v

1

I

™
N
3

i-
(™)

p-o]
-
wiva
wan |
= poin|
by
Nl

AW |
-

I
l
[
[
I

|
t

KORBA (Syrs.2mo,)

PAINTING=31/1, (10min )

-2/2.(20min)

CLAYr----Z 1/2. (ZOerA)
S -28,

WA =00 ) = = N

[\ I ]
=W W
O O VW
o

N EN ~N

W NRoN
po H g

TOTAL=172
v
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Y = ~ GUIDELINES FOR OBSERVERS

/

Fy . . - .. Q et N S

Introduction o )

The data you are collectlng w111 "not only become the
basis for your group's presentation to the cla$s but will
-become part of a study focusing on the relatloﬁshlp of what
chiddren say while dq&pg art to the art maklng\process.

Not all children are equally verbal. Some childrén

! may work with intense concentration.and say,llttle or ’

. ’ nothing. ’i!ﬂer children may hardly spend any time at all -
: with ‘their 2t materials, using them assa jumping aff point

) v h for dramatic play. =~ - ' : .

: » Even the more verbal children may vary in the amount
- - they verbalize: they may be tired, pre-occupied, stimulated ;
by the proximity of a friend, and so on. These are some of ‘
ﬁhe variables you may encounter. Don't be alarmed if the

o - 'vefbose child of the previous week hardly utters a %qrd.
el .. - ~ .
Functions: of. Speech \
Y ; ' Young children between 3 5 are known to do a consider-

able ‘amount of egocentric speech. This speech has no social {

4 . functions. The purpose is to accompany or direct act1v1t1qs. .
You may notice the follow1ng types: ‘
Egocentrlc “f ‘ i ‘ 1) .. - ‘

r o N -

1. Pre-social -- word play or repetition of words for own

’ sake. . ]
*2. Outer-directed -- remarks made to 1nan1mate obaects -

. = descrlptlon of own activity w1th no -
T ' . task solv1ng relevance. S ‘v
-~ "3, Inner-directed -- questions asked'which t\e se}f answers
° : ‘ ] -- makes comment8 about task which are
- goal or task oriented. Speech precedes
AN *\\ and controls activity rather than
accompanying as in previously mentioned

o . S " types, . “

~ L. Inaudible mutterings -- speech may be in pfﬁ?@ss of being
- ¥ -intérnalized. AN




Dramatic -Play v

7T

play and. may take the place of a t
maj Lmltate adult speech or replac

ible art product. Words
ali'gy.* :

- So ’1al Speech - 5 ‘:.. ’f .
Social speeeh is speech in whlc\

N
4In additlon. there is speels\%‘w ch is. part of dramatic

1

the Chlld addresses

Sometimes thls 4

By using,.these types of speech, as' an outline we ‘can
02us on how the chlld is responding and thlnklng durlng the
t making process.
The rolg .of Jsthe observers 1s .to placa themselvé@‘* ‘
falrly close é the su‘paect in an’ inco pspicuous manner. They
7 are to be interes®ed but passive observers, ,respondlng just
) enough to entourage the child to continue talking (by nodding,
gruntmg. sm&lmg, "I see,” "Oh," etc.). ’,

Al

focusing on Hlfferent facets of the same child whlle art

Each observer will c ry. out a different function,
‘making. ' j

' . At
. : . : ’ ’ ’ . o8
» A) Photographing ) U
¢ B). Taping B : . ,
- C) Writing . e
'.-Followmg are more speclfic dlrectlons for each
-observers V' - ' , i
e L N <
,/ D + R . '“ .
Observer A C S e .
o N - ‘ Y~

1.3 Famlléarize yourself with the gamera.

2. Dete ne possiblé places ffﬁ which you can photograph.
~ 3. ‘Fill%in data sheet with care. o )
Your ‘name:$ S C ’ /\3 ' ,
Name' of child . e ‘

Date " - ! )
T ime of lesgon. i.e. when c J.ldren arrive.

A-F

RS Photograph set up of mater\lals (this "is always slide #1)
5. Photograph ‘art; paking process, one shot every two
o mipnutes, or if- inld does something particularly mé
'nificants: _

e
r "
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a) child adjusts materials
' + b) child destroys work .
xﬁ’ : .£) _child-asks for help » - '
d) chlld visits or watches other chlldren working
A I (take a photo of other ch11d s work if it seems
relevant

f” . - #% Slide #2 should be of chxld”sxttlng at hls place with art
: “materials in front of him.

64 After return of slides fill in rest of sheet concernlng

= 5. Complete data sheet using:Ehformation recorded in wrltten
AN form along;wi}p '
6. Label tape refer to chlld. activ1ty andwgaxe. ’

. ‘ J
0b§el‘ver C v . R o . ) ;
- oo P SR . i .1
1. Fil; out data form as carefully as pgssiblg: ) /7;
'a- v % - N | e P o ¢ o N . ’ ;
. /f v, - Name of child - b .
h -'Time lesson begins - S
CoL R - Timeé chidd starts working aqg lea‘fs materials
et 0TS \\ - Activity c \
» . 5 ‘ . - :
- ¢ ’ »
. f ; - \d ?‘. f s \ v

\ contents of slldes. pober the slides. .
Observer B T , T .
;e ————— - ~— - [k .
" 1. Check recording equipment before children enter the room.’
; 2. Pill in daza sheet w1th care: ' . - . i
. \
- Your name X ' ) . : /
¥ . - Name of child; age oo ' )
. - Date ' -
. - Time : K i L
. - Length/of time recording, from time child begins to
work fo finally ending piece.
l ‘3.’Jstart tape as- soon child is. seated W1th materlals
. 4, As a check record'l written form speech of chlld. :
’ ‘ . ‘ ' ) L3 —J
' ,Time ., . Speech Referring to,_ Spoken to _whom
o Co ok 0 .
D 8 Write down as much as Materials ) Hlmself
P you can of\ the exact Fantasy. ' ' Teacher
: ~ words A &- z Friends- -
\ . . v T - Inanimate -
} . S , U ' ) objects .
1 [ . - '

\.

a
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i " N L] 4
2., -Note briefly what teacher says Note what child doef at .
%o initiate lesson the same time '
.' /
e.g. "today we are going to see fidgets )
¢ what we can do with three listens attentively -

, ¢olours.. Does anybody know ‘seems distracted . ,
what happens when you mix " respon@fe to questions E -
blue and yellow?" '

3. Write down what and how chlld says and does.
Tfﬁb -- if photo " Speech Describe how child ©
.is taken - does something as :
: well as what
Mark - - Include as much .~ use descriptive _ wa
approx. as you can. ad jectives and i
time * . This will be adverbs. 4
of - - useful to rel - e.g:, he rushed to the &
each : . to tape clay with glee, NOT ‘
"happening L he went to the clay
b ‘ - use a new line for
each action oo .
e.g. He picked up )
' brush -timidly and. :
. , locked around ’
) oL furtively vy K
e T Y ! g
N ; “ “ - * ) . v;
- - - fj
< I * , —
'y | , ) .
' I( . C ‘ j. . . !] . ' 3y
. _ -, 2
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DATA SHEET\#A -

4

SR 1._ ‘I:Jame of\‘\Observer A
- Name of Child ‘ .
‘ ~ Date’ ____ . >
. " Time of .Observation _« ' i
K Length of actual art making, from time child begins work-
‘ "o ing°to finally ending piece ‘ »
2. Phofograph set up of materials © ' R
| . ‘ Co 3, Photograph art making process 1 shot every 2 minutes or
s : . if something.-significant happens.¥ ,
Yo, s Number of * o -
U Time Photograph' - Contents of Photograph .
ot Migute ] - - set up of materials !
\
LY . 2 A .
> - - -
Ly : ‘
. S — ~ . , .
\ s, 6 : ia
D l
l |
8 - ‘ *
\ hd ‘
Ve - -t : M .
(/ ‘L T — > b
. : . Y .
RN 10 - - : e
) - . #1, Child makes adjustments on ﬁhe materia.ls "
J . 2, Child destroys work ) |
g S 3 iks for help ” ’
£ sits or watches other children worlung
' |
|
|

D gy WS
>
.
-
< -
.
I
-
»
> .
.
-~
bad
‘L. - .
1
B
. B
p
!
- -
% ~
»
.
-
-
&,
-
-
- -
. .
B -
.- N Ty
- i h‘- "
.. - . -
A AT NI SN Bl -, Yot v 30 2
- LR < e ‘4 . - B
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v . Observer A : : Page Child
- . Time Number of Contents of Photograph
: Photograph e ;
'- 2 Minute ) '
- - »

' .
' €
Y - s Y
b N
— //, -
. [ )
I
- /
/ ' i@.‘
tw
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'DATA SHEET #B ‘s o
1. Name of recordér N
' Name of child i . Age .
Date .~ -— .
Time .
Length of time of recordlng from time chlld beglns to
'work to finally endlng piece
2, Startftape recorder as seoh as child is seated with his
- materials. * (Photographer will take first shot at this
point. O minutes) and stop tape "when child takes off
smock. ’
3. As améggck record in written. form, speech of child
Mingtes \Ezéh - Referring to j-‘ =Spp¥en to_whom
‘0 ' C
= ‘rf = g
Y /) -
- % . ‘r
> :
L)
V4 ] ' s
.} )
I s -
»
\
8
L 1 e .
vb‘ 2 - .;’
3 ) - ‘
» . . ¢ N
, ~ 3
J v e, '
. - fand R b}
. ¢

[ ) M

{ L

e Ly
P s P L A O

e i



A
1Y

Referring to

F

Spoken to whom

a

h

B
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1

Observer C

Name

Name of thld. ) . )
' Time lesson begins, i.e. teacher talks
‘Time’ child starts worg?bg with materialsfat his place
Time child stops and takes off smock "

X

What does, the ‘teacher say to initiate lesson. ‘How does
child respond” : - s

Describe héow child does somethlng
as well .
Zf?at (start a new line for a.new

gtlon)
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Sample taken from ‘'second session, Feb. 9, 1977 Y ' -
., .-with Lulu, 4 years, 5 months . . o &
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. LULU
- . PAINTING (SECOND SESSION)
Feb. 9, 1977 3:35-4:01
. ' Time spent working - 26 min. 4
Teacher: introduced lesson with a book on the circus. Colour
: -~ mixing was also reviewed. Teacher showed what .
happens whén white is added to a colour. | %
Slide Mhild's Activity Speech
3:35 2 | Makes a vertlcal rectangle with _
: the bottom dge of paper as base, , e
¢ in blpe. X
Goes ovéréthis line w'i,th red., ) r :
Washes b? sh carefully. ‘Neighbour of‘Lulu asks teacher
3 | Goes over the _same line in yellow "I want to pairit like Lulu.
/ - ; I don* t want to make the
‘ circus.
) ; - Q T.: "You mean you want to
- make colours and shapes?"’
: B N¢ "Yeah I just want to
- "~ paint.” . :
' | Ly "Look fhat I*m doing: I'm
o~ - doing great big building." \
- ’ , L. "Elisabeth, you know what? -
- «~ You know what‘7 (has to shout “
. , , gver the noise). I made a ‘
1 . different kind of purple. ]
First I° put blue then red."- {
. . T.: ,""‘hat s right.” R
R Proceeds to cover prevmus llne with T: "I want you all to |
e whlte mal@mg purple. fill up all the. white ™
_ ) spaces of your paper.™ ‘
' - ,,"That's what I'm deing." . :
N : - "You kmow wnat? I made the, 3 4
) purple you made! . i
Makes a blue squaré in the - '
‘rectangle. + Adds yellow. "2 \
Adds white to the square llneef\ ,,"Look what I made! Blue,
shape., - . , | “yellow, afd white. (To. -. ° -
’ , ,ne;ghbouj /
! [ "I'm making other thlngs now." /i~
/ ,, ‘ %

Caee e —————k s

a _ ]
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. 1 | DRAMAY. e

CPLAY T

N

DESC.OF TASK SOLV. .
"GUEST,SELF "ANSHW.
EXPLETLVES

\

Categories
of

«

"D SESSION) . f
135-4:01

‘ing - 26 min, : ‘
2. Colour” . .

N

- F

=
it
~

.

Speech
:TTATION

WORDS - TQ

-
i

OF PEOPLES WORK_

"OF OBJECTS

IRREL, REMARKS
CRITI.QF PEQPLE
FRUS TRA TIONS
COMMANDS -
'DESC.O0F ACTIVITY.
LABELING

RENM.TO ABS.OTHER
REN .TO -NON-HUMAN

REL.REYARKS -
REQUESTS

NARRATION
QUESTIONS
ANSWERS

IRREJp. REM,

|
P
I S
i
{
!
NAMING.
DRA.ID

1

~

- .|yORD PLAY

———
[ ]

AY
s

a o
2 ' u L™\

aipt like Lulu. o ( T | =
.t o maxe the ‘ ’ ‘ . el |

an ,you want to ‘ : y ~
and shapes?" ~ . . B
ust want “to o ' ; 4
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tm'doingt I'm k
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+t? (has to shout ' o | ¢
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;v's right.” ]
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v . e e e mem emd W5 P e nE U0, Al Sawetsr 4 T T e s
I
. . .
- . (4 \
- \ ‘

A e . 'a -g 82 - L ¢ ' . [} —~
. ) 7 . g <
v . < v
(3 ‘ - ™~ . ‘ » o \‘ ) . "
» . . : ‘ . EVERTON (4 years, 9 months)
| ,.*f R N N CLAY (SECOND SESSION)
g ~ > < FEB. 23, 1977 L;10-4:35 (25 min)
. Teacher: begms lesson with a story about the little boy who brings
B his friends the zoo animals with him when invited for tea with -the
king and queen.: ° . : : \
~ o/ 8Vide | © _ child's Activity  *° : | - Speeth ) .
> 116 Rolls an elongated piece'of clay. E"i made a .bridge‘"J - .\V
o ‘I'H:10 ) - o,
‘ e » ' L © * .| - Teacher: "That's good. Say .
. R , L the king-and the queen
- . ’ R " invited you for tea, who or .~
: . S N what anlmala would you bring
' : v : for tea?" v
' . * . . " | L
Attaches a small ball of clay’ to E' Nobody: I' ll do 3 car. =
either end of elongated piece of ., E. "Car the wheel r1ght‘> A.
clay . car got a front." .
.1 : — -
: K Adds a smaller piece of clay
- vertically. It falls off. ' ? Car, big 1ong car, very
AL - . L . . |-long."
o . . . T.: "That's good "Roll your
‘ 1 clay oh "the floor. I'll '
Teacher tries to make work set up take the newspa >
, per away.
more comfortable . ' E. "Icky poo!" ‘
- " E. "Iggy, iggy, iggy, iggy!™
) ' “ T.: "There now you can work
‘ . 'w‘ therel" : !
N Breaksup car. ’ . ’ '
| N . ) ~
N Remaining' part consists of one E, "I made a loclly pop."
L:12 ball attached to a long snake like :
: - shape . E. “Achoo achoo."
s, 2| Rolls a piece 'of clay 50 that one : o B
L:13 end tapers to a p01nt. Pretends- to | E. "A carrot.” L
eat it. | . T . :
T.: “Why'ﬁah't you make a
) A rabbit to gd with your
. ' , . carrot.
' . : E. "Huh? I can't make a rabblt*
g; /'Ii i . . “
\ \
l 1 © .
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rears, 9 months)
SESSION)

17 43;10-4:35 (25 min)
little boy who' brings.
bd for tea with the

)
-

Categories
of

B

NAMING

SOCIAL SPEECH

IRREL, REMARKS
CRITI .OF PEOPLE

OF PEOPLES WORK
"OF OBJECTS
FRUSTRATIONS
COMMANDS

REL.REMARKS
REQUESTS

NARRATION

QUESTIONS
ANSWERS

g

SP.FOR
DRAMAT,
PLAY - °*

DRA . IMI TATION
WORDS 170 CHANGE

WORD PEAY

.v l‘ ' -
PRIVATE SPEECH

.

-

DESC.O0F ACTIVITY
DESC.OF TASK SOLV.
QUEST.SELF ANSW.
EXPLETIVES

LABELING
REM,.TO ABS.OTHER

REM.TO_NON=-HUMAN

Epeech | S

a b;idge."

E

"That's gbod. Say .
and the queen .
ou for tea, who or
al would you bring

;,i'll do a car." - .

> wheel, right? A
Eroht- "

ig.long car,. very ¢

t's .good. fRoll your
the floor. 1I'll .
> newspaper away. -

00 « '
igey, iggy, iggyi®

cea

2re now you can work

'a lolly;poﬁ."

achoo."

ot."-

k7

1

/

y don't you make a
to go with gour

can't make a rabbit.”

1

1 IRREL.REM.




! 4 . . .
- f f L L LR v A e for ey e ¥ P e T S - el .
)
. ¢

- i’
. . © . . . ¢ v
5 ~ . . » ' . v - t *
£ { ¢ . . . \
& .- . -
¥ ® . ,
L i - ’ N o ” ~
4 . , , b S " .
:\V [] . . — .
. - L .
! , " . . 1 - N .
. - L » . 14
. o , ®
. : . . . A - . . .
.
. ., . B .
. . ‘ M \
. + - . - . -
A . «
- ' v , t 4 .

, L, , " CONSTRUCTION L

'
. P o . .

. ‘Sample taken from second sessio'n. March 15,' 19'77 ,
' with Gala, 4 years, 5 months . B
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Teacher:

were asked to create-an interesting

GA"LA R
- CONSTRUCTION {SECOND SESSION) . .
MARCH 15, 1977 3:39-4:08 (29, min.) - ~

Initiated it w1th the story named Alice who was given
an empty room all for herself, and how she decorated‘it. Children

space that would be fun to be ‘in. S

S&ide

Chlld .S Agtlylty

3:39

'3;48

,tray

Fwists the wire and adds 1t to the

T

Plcks db styrofoam and turns to
neighbour Marie. Puts it back on,

°

Places two toothpicks into clay
parallel to each other.

Adds a row of pop51cle sticks.

~

.|Adds five more toothpicks .

Sticks a curwing piece of styrofoam
in the clay by one end, ¥

Adds anothér piece of styrofoam and
turns to neighbour.’

3

- .

ks

X

&akés a piecé of wire‘and bends it
in different shapes.

~lay.

' Speech A |

G. "Look there are blg ones - for i
you and me." Y

’"Doorwayé ‘can’ be like this
too." . ) .

—

G,/“I 'm making Alice's .own
speclal place,"cause I saw
Allce in ‘Wonderland."

Q

N ) C T
e, '"Why don t you put your blg

ones* in -- all .6f them -
like I do." :

G. ”Mateda" (invented name for
Marie) . .- . -

M. T ve gat a small ome.® .+ —
G. "That's o.k. cause I got this ° .
.square and all kinds.", h

G. "I got a pink rectangle;
) M. "Me too." .

M, "Me %oo.” —

1G. "I got pink and you got;plnk "

oy
&

- . ' Y . N
-

G. "It's easy to put wire'in,”.

s

‘; Rrlpen s LT DS ST T o
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KORBA ) ' . ,
COLLAGE (FIRST SESSION) -

MARCH 21, 1977 10:22- 1&45 (18min).

placing shape dn the ground.

Pinally attaches pink shape to .
mauve background. ,

Teachgr: initiated lesson by talking about colour Childr were
asked to make collages with tissue paper. o
Slide Child's Act1v1ty Speech
10:22 Korba chose mauve for her background N ‘
o even though she had mentioned that Y
white then yellow was her favourite . . ,
colour. . ° |K.: "Can we start now?" .
Begins to cut out a shape in pink. [K.: "Can we make whatever' we
K : want?"
o . Tos "Sure "
Shows shape to teacher K.: "G'tue the paper""
. [ TO —(EOdS) ’
' Goes back to her place .and cuts " \ .

_ | some _mote. . ) . .

| Adds glue to the back of the pJ.nk K.s "Not t6o much?”
shape.’ \ -

Pastes it down on ile mauve paper. ~ -t
- ’
.1 | Removes the plnk‘shape‘and adds ) . +
more* glue.to the paper.: ' '
Then starts applying glue to pink- o .

- shape 'with meticulous care, taking ,

2 | very little glue. (The teacher had . a
emphasized th:.s durlng the dis-- , - ' T .
cussion. : L . ' e
Still adds m g],ue‘ this time by [K.s "I try tomake mor{ glue."”
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