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AN EVALUATION 'OF SELF- INSTRUCTIONAL MATERIALS IN A

VENEZUELAN INSTITUTE OF KIGHER LEARNING
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4 ‘A formative evaluation w'as complet;ad at a Venezuelan

L]

Inétituté of Higher Learning to assess, the effectiveness
of the self-instructional materials in- the area of
Language and Communication. Also eE(amined were the

\'studeﬁattitudes- towérds the materials and the
»

Institute's program. The evaluation was conducted in

order to determine whether the high attrition rate was

’

due the poor ciesign o:f‘:thé materials and/or ‘attitude of

}.\the studehts, toward the Institute's program. The subjects

C i ‘
consisted of seventy-four individuals enrolled in this o=

,I‘nstitute. Pre- and post-tests were 'uéed‘to evaluate the

<

-

——

".cognitive domain. Attitude questionnaires were employed
for the affective domain. The questionnaires examined

g . \ .-

three major topics:, course content, course format and the '
i : R v ,

-

Institute's program.. Biographical data was gathered about
3 '
-the learners, age, previous experience on individualized

. instruction, and so-2n. The results obtained Irom *%he
* P s .
evaluation sucgested +*hat the instructional materials were

-

somewhat effective, and that several identificable obstacles,




prevented greater success.

tﬁan module 2.

and included length and combnlexity as major problems. .

The level of achie\;eme_nt reqéi¥ired in this I%stitute was

also deemed excessive.given the content being covered.
Results from the attitude guestionnaire showed that
Ind1v1dualized instruction-is accepted by the Venezuelan .

i igopulation‘, but not in exactly -the way it is being

3

implemented.

materlals, and for several aspects of the Institute s

overall system.

X

~

Problems on module 2 were significant,

Changes. are suggested for thre instructional . =~ -

Module 1 was more effective Y

N 2 B ! \ .
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needs of the country

- CHAPTER I :

v

STATRMENT OF THE PROBLEM ‘

b . 20N

LA ’ N

~

The demand for technically gqualified individuals in

‘Venezuelan society h ifitreased dramatically, and thus o
has the need for’ educating and training them. By the . .

I} (“. ! . ‘. ‘ - + >
mid ’1970's the existing Venezuelan universities were no

longer capable of provi&ing adeéuate education and train-

ing .required for the expanding syépem. Instituto Univer-

’

sitario Pedagbgico Experimentél "J. M. Sisé Mértine%"

(I.U.P.E. "J. M. Siso Martffez") and it’s,accbmpagyiqg

o :

system were therefore created to address the technological

- -3
. , Y >

The Institute was conceived along lives of ﬁnglanﬁ's

Open University, with modifieations to meet the cultural
R -
cohtext. Most instruction was, and.is eing designed on a-

[

&
‘iglf-instructidpal basis. The modules include printed

3

and audiovisual materials such as language laboratories,

television studios, video-cassettes, and films. While
. ¢ . - ~ 'u\\
3 . 3
some of these materials have Been in use for years,
- . 7 "
contrary to the basic tenets ¢f sound instructional design

(Gagné & Briggs, 1974; Friesen, 1971), no evaluations,

14

»

have been cqéguote@‘on anv' of them. Yor have the instruc-
(L= . ' .

3

tional materials been revised,

~The main purpose of this studv was to conduct such an

.

‘evaluation. .The evaluation .model generégéd b%<%%ii/7tudy

“ L]
L .

N
. RS
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[ e

.period of six months. The evaluation was restricted to

£ T

" 4

‘. -’ . . ‘ ~

¥ -
vas revised based on the reSQAts. The revised method -

would then be applied to course materlals and program

o
1

objetlves throughout t:ffjnstltute.
- This study's evaludtion involved the self-instructional '
course "Language and Communication in Séaﬁish." It %as . '
- » . "

five modules which are}qesigned for completion over a

.

- . \
. \

modules |l and 2, both because pf the heeby early drop-out .
rate of the course, and because of the self-pacing aspect ~

which led to greater and‘gfeater timing and performance '

differences among l&arners.
L

The evaluation was necessary to determine 1f the
' S
behav1oral objectlves were being met, and to assess the
Etudents attitudes in order to discover where the pro-

ble!‘hs were, and how they might be solved. The fo:irmativ‘e 7 , ' @
evaluationlwas‘conducted in a decision-making context, |
using systematically gathered data to assist in the

revision of the course format Eéd content. Also ‘ana yzed

were the general- characterlstlcs of the Institute' s l

overall program, and the supports and incentives prov1ded )

>
.

Rationale ’ . /
Latin America has one of the highest population W
growth rates in the\wofld (aﬁter China). The population ~
i -

of the.continent has been increasing at the gatg of |

' * |

three npercent annuaily. La 3elle (l%76) has pointed sut
i Ve h A ' .
that Latin America is confronting a set of common and .
. ) -

.

%



mente interact. Any attempt to bring scciety up to ac-
- [ . *

o /
\' N l‘ . ‘ ] 3 . Q ) _
interrelated sdcial problems to which solutions are being
? ¢ h
sought.  Education is seen as one of the principle long- .~

term solutions. . R
terr , | :

4 M ’
. For many Latin America countries,, educational develop-
\

ment has become essential in order to impitove the standard—
of living. Marta Sosa (1978) has stated fhat the only

way people from lower strata can -enjoy soTe of the benefits

~

- of rlcher people is  through educatlon. \ ' ‘

The foq;etal problems are further coﬁp}icated by the
fact that oil rich countries like Venezuela desire ,
developﬁent aimed.at transférming a simple agricultﬁral’ \
séciety into a modern ihfrastructﬁfe of ind&stries iF a

N

short timé. Although this-aim may b€ praiseworth, it
ignorés the basic needs and existing social patterns of
the'indigqgj/svsociety. Leaders in Venezuela see the
arrival of'modegn industries as.-a solution to mény of
the c;untry's problems;'they often tend to buy the most”™ » \:
modern technology for ﬁ}estigious rather than pragmatic . . §
reasons. This tendency towards technolegical change . .

applies to educatigh as well. Howeve;/ educational”
change is by its very nature slower and more deliberate.
By importing inappropia?e modern techgolbgy, a less

developed society can find itself facing unexpected

hazards. The complexities of the native 5001ety must -

therefore be Lullg,cons*dered.

There can be lLittle doubt :Hat education and develop-

, - : /
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b

which they purportedly prepared the students and thﬁ

- -

ceptable standards™of living presupposes a massive effdrt

to educate its members, Bd 'to improve their productivity ’

. 6 . .
and the ‘quality of their lives. Hence, the first require-

ments of any future industriél society is an education
which imparts fhe“esséntials of modern technology. One
of the first groups of people lnvolved in this process
of technologlcal change dre teachers and the teachlng

\ ~

institutions.

“ N

- Teaching institutions in Venezuela

22

The need for improving teacher education be'came aé—
parent in %he early l950's‘(Ho}mberg, 1?81). In order to.
address this problem, higher education had to;be eépanded.
In doing so, higher education h&& to respond to two

sources of pressure. First, the increased number of

_ students who wanted to enrbll in higher education had to

~
~ v

be considered. Second, the level df higher educatidén had’

»

to be imﬁroved in order to adequately confront.tﬁé com~
pléxity and specialization of the disciplines being
develope%ﬁﬂThus, in the last two decades, Venezuela has
firmly committed itself to the development of its human
resources, especially at the techniéal and prdfessionél’
levels. ‘

In {he‘mid 1970's, universities were faced with an

. S )
axtremely high registratjon. They also realized that

there was a discrepancyebetween the kinds oI *kareers for




e - °

instrubtioﬁ and content they were érgvidiﬁg. -The Insti<

tutos Universitarios Qére created as part of the solutibn.‘
One of these "Colleges," jnstituto Uﬂivefsitarié’Pedaqégico
Experiﬁentél "J. M. Siso Martinez" Carg;a§, has been trying
to mget this ever-growing need f§r caréér orignted op-’\

portunities in higher education.

.

'The Institute offers technical career‘training in suc \
agéas as electrieity, mechanics, matﬁematics, physic§3and
chemistry. ' ' . ' = ‘

\ .

This Institute W9s created in April 1978 for pgop}e
awho needed quality education at a low cost; Student demand
for academic upgrading was a érime factor in itse crea%ion,
A second and different i;sue was that of the social
benefits it offered, This Insti£ute provided eduéational‘
-facilities to a grbub that had no acéess to traditional
education for economic reasons. I.U.P.E. "J. M. Siso Mar-
"tinez“ was created as an attempt to provi@e an alternétive
channel to highgr education for schqolsarop-outs unable to ’
find plac;s in the conventiﬁnal institutions. One of the
primary difficulties in creating such an alternative is

that there are no existing models, the tradition models

]

havingrbeen réjected.; '
-Due to a variety of contraints, t¥aditional notions .

‘of education can no longer provide Venezuelans with
adeqﬁate 2ducational opportunities. Unfértunately, the
" need for chance is urgent; but <he fear of chanage isoa

\product of lack of information (Loucks & Hall, 1977:

ek mtaCEbnt e e ra—— s R 5 i b o

T vty 45t i
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amgonse g moma e

U

pnl? very slowly. The changes wh;ch'are occuring are creatiﬁg

a major t;enﬁ toward individual%ged instruction. 'This trend
: . . o

will likely continue and acceleraté as better techniques are

devéloped for improving not only what the é;udents learn,

~but the way they learn it, and at the same time satisfy
the needs of society.

Individualized instruction is an apbroach which can
take plaée in any structure. One‘doe; no£ need an open
‘crlassroom or an open‘space school, but rather an open
ﬁhildsoph} about én individualized program of continous
'pﬁgéress (Nuﬁgz“ Note 1).. Individualized instruction not
.only provides the studénts with necesary tools for

*

. N
mastering learning, but also increases the learner's self-
‘ ~ n *

P " achievement. It promotes knowledge enrichment, a variety

S

of %earniqg Qechnique and gllow self-pacing. . This ap- \
proach' to instruction directs its attention to,indivi@ual
differenceg ahd proviéés feedback (Goforth, 1972).

,)In the Institute (I.U.P.E. "J. M. Siso Martfnez"), much’
of the curriculum is flexibﬁe and self-instructional. \

Students learn by themselves with supporting materials, ,

and have a tutor or instructor to guide them in their

a fundamental objgétivé based on "learning by doin

, A
Innovation \is part of this Institute.

»

4

5
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The main purposé of this thesis was to conduct a
‘formative evaluation on the self-instructional aépects
of the Institute. The goal was to di%gnose the dif-
ficulties that the students have with the instructional’
‘materials and its support system, and to pro;ide informa-
tion that might help the students to advance through the

.

“progravs. Solutions are needed in order to adapt this
system to the Venezueiap context and make it more func-
, /

tional. The extemely high course drop-out rate has been

.one indication that the system is not yet functioning

¢

properly. An evaluation of the materials, and am as-
-sessment of the learners' attitqdes are the first steps

\

b

in identifying the source of the problem.

The syséematic development, revision and assesément
Ef instructional ﬁaterials and procesges'used in this
thesis are standard tools used by educators involved in
the curriculuﬁ development process (Sarapin, 1975). The
actual evaluation was'designed to determine some of the
problems of the system. The evaluation was an analysis
of a general required course which conta;ned all the
central charécteristics of the instructional format of
the Institute. The attitudes of the students toWafds the
Institute are largely determinated by their experience in
this course because it is.compulsory and completed at tﬁé
onset >f their studies. an énalysif and evaluation of

this course was therefore seen as an ideal opportunity to

generate not only’ a better course, but to generalize the

°

N

4

e At b ik
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format results towards other coursed within the Institute.

‘ [N

The results could prévide an idealized future model for

a

the: instructional design and development of courses

phroubﬂout the Institute system. L 1
The broader, attitddinal responses about the Insti-
tute were seen:as subjective but useful proves‘into its
structure and logistic. It is ové;ali effectiveness is
central to its success. A systemic view of educat;on is
neéessari:po contributé lasting ‘sdlutions to pressing

sy
problems. '

-




CHAPTER IT

LITERATURE REVIEW ’

The first section of this review is an overview of
§6me of the changes in higher education curriculum as
tﬁey‘have developed during the past few decades. The
second section addresses innovation that ﬁust be taken
into consideratipn in continuing anﬁ'improvihg the

process of development as it applies to the Institute.

v

Toward Developing New Approaches

The search for new programs and methods of instruc-
tion is a continuing process. In the 1950's and 196Q0's"

there was a large and sustained effort to reform cur-

'riculum and instruction. It was regarded by many edu-

s

cators as an era that would transform the schools. The
New York State Commission of Education wrote in 1960,

"Never before have so many new approaches developed in

such a félatively short period... New méphods of

-

organization, the' use of new technological devices and
new concepts of the role of the teacher provide answers
that members alone cannot provide" (Allen, ‘1960, p. 6).

The developers of the Institute during the 1970's

were able to benefit from knowledge of the manv innova-

tions which has appeared. The primary approach followed
was that of individualized instruction, although aspects
of many other technigues contributed. Those methods

which were considered as are a part of the Instditute's

:
o
4 dt et o Al
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curriculum are reviewgd pelow. -~

Individualized instruction as reviewed in Chapter l,,
employs content, materials and activities which provide
a unique one-to-one teacher-student relatidnsh;p, Most
of the individualized programs are quite structured, and
provide for a curriculum stated in behavioral objectives,

»

with proficiency levels, pre- and post-testing, prescribed

. materials,vand‘learning tasks for each student (Ornstein,

1982). More is discussed on this format later.
Educational television was designed to enable master
teachers to reach students, and to reduce some of the
inequalities of educational resources and to make avail -
able instruction in specialized subjects. The Institute's

use of this technology is presently is limited, although

#

its potential is great. '

Programmed instruction was derived from B.F. Skinner's
principles of operant conditioning felatively small hnit
of information called a frame is presented to the learner
as a stimulus. The learner is required to maké'responses
by ansﬁering~a statement. Through a féidb&bk system, the
learner is informed if the responge isycor;ect Oor wrong.
If wrong, hé or she is told why. If correct, the

response is reinforced. Programmed instruction is the

forerunner of present day self-instructional modules. It

orovided an important ‘lznk whith a new dnhilosophy of edqgal

tion and learning theorv. It is a subset of technique

within individualized instruction, and while not used ~~

Ed
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explicitly, has served as a useful model.

fTeam teaching is an approach where two or more
teachers combine their abilities andlinterest to comple-~
ment each other, and assume joint responsibility in )
teaching students. The tutorial aspects of the Institute .
employ a sort of team teaching. Course development is
also a team effort. The aim of the Institute is to
maximize the skills oﬁ‘all»perséﬁpel, thus keeping educa-
tion costs lqwer. | —

:Computer assisted instruction is a system dapable of
presenting ipdividuali%ed ﬁaterial with feedback and 7
corredtion simuItaneéésly to perhaps ﬁdndred of students;
depending on the number'of terminals availahle. These
sophisticated systems permit the\st;dents to conduct a
dialogue with arid ask questions of the cémputer (Ornstein,
i9§2). This approach is présently being éxplored as a
potential.part of the Institute's curriculum.

Other innovations which emerged between the 1950's
and 1970's which have had some influence on the Institute
are diffe;entiatéd staffing, flexible scheduling,
resource centers7~%§ggua§e laboratories, simulation and
gaming, instructional materials center, indépendent
study, and direct study. Historiacally, most of these
promising plané were tried for”a short time and then
dropped'or modified. When any single techn;que is
used as an instructional method, it is bound to fail

when generalized. However, when many different
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methods are combined to serve the unigue needs of the
environment, the likelihood of success is greatly

increased.

’

Educational Change

In Venezuela, little progress has beéﬁ made in
thanging the education systeﬁ or adapting imporied
models according to the Venezuelan content outgide thé
Institutes. Tt now apgggrs that the need for innovation
has not been taken seriéﬁéﬁy, ﬁasedion the almoét s

N
exclusive use of surface changes, smal})and isolated in-

s ~‘_/ b
novations, and the lack of a comprehensive approach to

‘changé or research. 'Furthemore, the political and social

pfoblems cdmpete with any systematic concern with in-
novation. Educational ;ésearch must, however, be done
if innovation is to be implemented or effective.

There are some investig;tisns related to innovative
curricula. Sachs (1977) stressed the importance of the
integratioh of instructional innovation into the social
sysﬁem, and the need for increased pressure and ac-

céptance of innovativeness. /ﬁavis, Abedor, and Witt

(1976) , working like Sachs, at Michigan State'University,

i

found that instructionally innovative faculty members

tend to have higher status and come from departments
with norms supportive of innovation, Xozma's (1979)

study at the University of Michigan suggested that
L

instructional innovation was primarily related to the

.

» .



13-

ekﬁepsive use of instructional support centers and the
perceived rewards thét'aerive(from quality teaching.
Katzlow (1977) reported that scéial/structural factors
were a more profound determinant of attitude toward in-
novations than personality variables and demographic
traits. However,.as one curriculum committee (Note 2)
observed:

"Regardless of the process used -for curriculum
deveiopment, no curriculum is ever perfect, n;
comﬁlete, nor can it remain static. Weak éoints
and incons;stenqies will continously arige in even
éhe mdst carefully'develoﬁed program. .'. The in-
dividual teachers, curriculum committees and

.

administrators should therefore strive to contindﬁsly

evaluate and refine the... curriculum."”

. If the curriculum format of the Institute is to suc-

" .ceed, a supportive network must exist on a ongoing basis.

It must also be recognized that cultural yariables in
Venezuela are particularly potent in‘ZZtermining'éocial

behavior. Education is-often viewed a defender of

norms, and thus a-:less likely locus for innovation.

3

Characteristiés of the Instituto Universitario Pedagdgico

Experimental "J. M. Siso Martfinez"

1 .« "

The Instituto Universiﬁariq PedagSgico, Experimental

"J. M. Siso Martinéz", (I.U.P.E.) is an university like

. .

institute that has some of the characteristics of a

”
-

S e e e
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northamerican junior céllege. The Institute was created .
b¥ the Venezuelan. government in October 1975. Tﬁe
Institute's objectives and politi¥s are already set in
,the profilé of "Plan V de la Nacién, sector edﬁcativo",

in the political development of technical/scientific,

P

‘and in the politics of highef educaé%on. ’

The main objective of this Institute is to deveibp
human resources in education agcording to the needs‘of
Venezuelan. The Institute's program is directed at
those who have no university degree.

To be accepteé in the program, students must possess .
a high school graduation certificate or its equivalené.
In‘being admitéed,’the student must undergo the followimg

- ¥
steps: ' ‘ ‘-

1. Psychometrdc testing. :

f. Group interviews.

3. Medical examination.

4. A two days orientation sessions.

5. Registration in the program at Control de Estudid.

Once registered, students féilow’a plan that includes

-

. the following three components:
1. Componén()of General Training.

/

2. Componen of Professional Training,

3. Component of Specialist Training.

‘%
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The weighting of these components can, be graphically’ }
. : >,
expressed jin this way: |, . . T
L ‘o _ - , é
) »
\ - v R ." ~ - \W ;
General Training: o
15% ' . . i
. ) . N i 3
. L]
Professional Training < v - ¢ ;
- < 30% . 3
. o |
oy
Specialist Training i
; !
A T ‘ : ,5
: o, : i
. . ]
General Training., This regﬁesents 15% of the cur- i
riculum. The students deqelop their skills in the g
technical language. This is the sectlon of the cur- - é
'riculum in which the subject-of Language and Communica: ’ é
. i
tlon 1n Spanish is found ( the course which’ lS evaluated ).,- i
. (2 ;
Professional" Tralnlng, ThlS represents 30% of the g'
o
fcurrlculum. The main objective is to‘make—future §
. . ! A \ s . . ’ ¢
teachers aware of various learning processes. They are ]
» . 4
given instruction in areas such as philosoph¥, psycholdgy, g
o : - : " . N ) ! K .
curriculum, administration and technology. L .

K Spetialist Training. This represents 55% of the cur-

< \

riculum. It deals with specific areas of specialization:

PR

such as mechanlcs, physxcs, chemlstry, and mathematlcs

The Instltutevgorks on a credit system. Students B
[ ! Ed .
'must take, a *mirdimum of nlne.credlts each term, and maximun . : !

3

N r

of twenty-one credits. Each area of learning must be

completed in 26 weeks. ' To cbtain a degree in this’ 4

Institute, ‘Students must complete one hundred twenty
s w » | ‘
’ : 1 , B .

74
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credits in any speciality.
A

The numerical credit units are di§£E£butea in this

manner : A o
General Trainigg: 18 cfedit unitd., -
érofessional-Training; 35 credit'uqits.

\ Specigliét Training: 67 credit units. \

e prqgram can be completed in three or four years.

&

Learning'System

The Institute has a fundamental objective based on

."learningoby doing." . Emphasis is~placéd‘on individual

‘aiﬁferences and practice so that:tHe students can develop

their own knowledge and skills. This. learning system :
allows the students to' study and work at their everyday

job simultaneously. They carry a minimum of nine credits.

#

Their schedule is set up in accordance with their res-

ponsibilities and their economic means.

i

’
]

R
Evaluation of student Academic Performance . Tt

¢
4 ’ » LS

~ In this Instiﬁute,‘evaluafiom is a s§§temat§d, con-

tinous, permanent, scientific and technical process.

»

The characteridtics of this evaluation are:

’ C) It is an element that is considered as a medium

' ¢
" but not as a purpcse.®

- It assumes 100% accomplishment of the objectives.
.- It 1s a process in which participants oeriorm a

basic function of autocevaluation of their learning

' process, . -
L~ ) : N ‘ '
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- ' It permits a comparison with themselves, based on

»

4 .
. the established requisite of the objectives.

The nature of evaluation. For academic performance,

.three types of models are used: diagnostic, formative

and summative. Each one of these is applicable fo the

v

characteristics of each area of learning.

. .9 o .
The diagnostic evaluation is done:
'ﬂ - ~ ] . ‘ ‘-‘
a. Before registration in order to determinefthe
Tyt ! 4 4

pre-entry knowledge, and toc .establish the level

of learning.

b. During the -process of learniné.
[}

s

Formative. evaluation is done during the process of
autoevaluation and evaluation of the instruction&l ﬁa—
terials. -Summative evaiuatioq is‘useA'to determine
whether‘the objectives were attained in eaqh areafof

learning. Gil ( 1978 ) pointed out two main énaracteristics

3

of the Inst;pute'é'curriculum as followed: '

\ v b

- Final autoevaluation. This will be performed at
v, . »

\
-

the end of each instructional experience of each
2 ‘ v

area of learning. The decision as to when auto-

'evaluation will take place is the responsibility

each student: )
- Verificative evaluations This is done in the

'

presence of the instructors, under the conditions

of each ar=a of learning.

! 1 :
Statement of the results of the evaluation.. .During

i

(R bt Bl AR 2
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.such a model in Venezuela without considering the culcuy

« 13

the academic process of the student, the results

expressed in the following way:

- Qualitative evaluation by‘using éigns 'S

.

- which can be'iﬁterpreted as following:

Sign Level of achievement Signifiicance

"s - . 100% of the instruc-
N ‘ tionhals objectives

"I" . 'Léss than 100% of the Insgtisifactory
o instructionals ébjec- grade of per-
‘ . - tives - formanc

- Quantitative evaluation is represented in the clr-

L
w

riculum by the humger of accumulated credit
. completed‘satisfactorily in each areaﬁpf leakning.
A record is kept of all students' pan};n achiev-

ing objectives. |

requirement. The work of Bloom ( 1965 ), Gagné. ( 1965 1),
Glaégf ( 1968 ) and many others shows that the typical

;evei of mastery-learning in achievement testing is

¥

about, 80 to 90%. Té#this extent, mastering 100% of the .

objectives is as unrealistic goal.

v

Distance:Education

£

o EnglandEgbOpen University is a world—w;de,modei for | °

alternative higher education. However, to'directlyv ado

ral factors would almost certainly inqité failure.
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of this and other distance education institutions is

Creating its own mpd%}. This section discusses what is 4

meant by distance education in Venezuela.
. /

The impaét of demégraphic, social, and technological

change on the educational needs of adults is enormous.
1 N

Tgchnologidal development and its impact on employment
and careers, the rising educational levei of the popula-
tion, the chaﬁging role of women in socigty, leisure
ﬁime and longevity, changing lifestyles, the rise 6f
"enﬁitleménts"-among "0ld" and "new" minorities, ‘all
cfeatéla need of délivering new educational opportunities.

Aduit part;Zipatibn in post-secondary educatioﬁ has

grown rapidly in the past dgcade. Because. of this

rising level of education, greater demand for post-

.~secondary degrees has increased accordingly.

Distance education was created to offer instruction

to those who cduld not go to an ordinary university for

°

finaneial, social, geographical or medical reasons
(Holmberg, 1981)-. ~Distance education is a means of
providing adult education, based on a belief in the

value.of edutatiqn for its own sake, and also for pro-
:-fessionﬁlfupgradiﬁg and for i~proving social status. '
‘ Distance,gducatibn has been used at the university
leQel £or upgrading adult education. Distance education
is for those adults who cannot or do not want to regﬁiar- -
' ly attend classes and for people who have limited time

to spend on stud&. These students can rarély dedicate

B e
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themselves to full-time study or even half-time study.-

Ten or fifteen hours a week is usually the most that can

€

PR s U W
¢y

'» be realistically'aimed«at.,

2 . v ' Y

Furthermore,‘no country in the proless of economic.
bdevelopment éan afford to have ; sfgnificant part of its
labour force unedﬁcatedf However,\a country can rarely o
provide *the educaticn itﬁ population needs by traditional-
schooling alone ( Gerin - Lajoie, 1971; Erdos, 1976 ). The
transformaéion—of the school into a broader educational
.syséemﬁconcerned‘with many aspects of education fe;turing
innovative ways of organizing 1s now a nécessit?.

- ;' One possible way pf coping with this problem is the .
tr;néformagipn of traditionally school—baged educagional
‘systémsxdnto systems}of distance education. For a satis-
factory and better undefstanding o% distance edgcatiﬁn a -
definitiqn is found in Daniel and Stroud:

"bistanca education describes a situation where

teachers and learners carry‘out their essential -tasks
- aéa;t fiom one another although thé§ communicate in
4 L, : " a variety of ways. The fundamental purpose éf this
oo T approach is to‘make education more open and widely
available by freeing students from contraints of
time and éeorgraphic distance ( Daniel and Stroud,
jlésg ). -

e Distance education has lntrinsié characteristics that

make it attractive to pecple. First, it helps people %o

' - acguire a degree. Second, it is based on personal work

“
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t

By individual students more o less indepeﬂdent of the
‘direct quidance of tutors.

The distant student ié placed in a situation wﬁere‘
the individual must select what he shouié apply himself
to, much more so than, conventional students whose at-

tendance in a classroom is compulsory. Distant study

helps adults to feel more independent.

Individualized Instruction

Individualized instruction is at the cente; of ins-
trucéional strategies of the Institute. It is not a new
idea.” In the last 50 years, advantéges offered by indi- .
vidualized instruction have been widely discussed.

Educators such as Bloom ( 1971 ), Gagné and Briggs ( 1974 ),
Rowntree é 1975 ), and Mitchell ( 1980 ) have recognized the
need of fndividualized instructjor.

Bishop ( 1971 ) has indicatéd that instructional
methods and organizational patterns in éll‘educational
levels have reflected a strong desire to dgvelop and
implement more effective techniques according to the
individual differences and individual needs of\the
studegts. Individualization needs an organization that
permits;thé students: ‘ -

—‘ to enroll only in activities which are appropiafe

to their individual differences.
- to their own style of learning.

- to their own rate of'learning.

(Mi&chell, 1980; Bishop, 1971{ Grecc and Mc Clung,

2
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1979; Coop and Brown, 1970). '

. In an organization that emphasizes individual ins-
truction, the étudents' ndependence is promoted. The
students are given a chance to study beyond the regular
curriculum, and £he maximum use of instructional
resources is encouraged ( Bisﬁop, 1971 ).

I.U.P.E. "J. M. Siso Martfnez" is an Institute that
takes into consideration differen;es and needs. Its
system is flexible with alternatives of iéarning, mul-
tiple materials and proceduréé. The Institute gives‘the
student substantial responsibility for planningaand
cafrying out his/her own organized program of studies.
The student's progress is determined solely in terms of"
those plgns . ’\ | ; &y

, Thé.term ﬁqﬁividualized instruction (II) is a broad
term which refers to method's of ins};uction such as
Keller's Personalized System of Instruction (PSI) and
Bloom's ( 1968 ) Mastery Learning (ML).

Keller's PSI developed as an outgrowth of the‘"opefant
coyditiéning" approach B.F. Skinner. Fegtures of PSI are
dgscribed by the following:

1. Self;bacing. |

2. Unit-perfection requirements for advancement.

"

3. The use of lectures and demostrations as vehicles

'

of motivation, rather than sources of information.
1. sStress upon the wratten word in teacher-student.
communication.

. 5. The-use of proctors.
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Bloom's ML was developed in the elementary school
sétting. Bloom ( 1968 ) de;cribes hié approach as
follows: "Our approach has been to supplement reguiar
éroup instruction using diagnostic procedures énd alter=~

. . . N . Y
native instruction methods and materials such a way as
, .

to bring a large proportion of the students to a pre- \

determinated standagé«of/achievemenf" ( p. 8).
-

Bngm»{/IQ%B } contends that in ordef’féhpromote ML,
five variables must be takén i?to account.‘ These ‘

variables are:

-

1. Aptitude for kinds of learning, viewed as the

amount of time required by the learner to

o

attain mastery of the task.
2. Quality of instruction viewed in.terms of its
approaching the optimum for a given learner.

3. Ability to understand instruction.

- , 4 , R
4. Perseverance in the amount of time one is willing

to spend learning.

5. Time allowed for learning.

1

*Essential assumptions of IT, according to Cross

( 1976 ) include the following:

\

Y 91, The student is active rather 'than passive.

2. The goals,of learning must be clear and must be
made explicit to the students. ro

3. Small lesson units (frequently feferred to as
learning ﬁodules) deal with a single concept.

4. Learning requjres feedback and evaluation.

.
b et e i i e
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N 5. Recognizing the enormous individual differences
«% in the rate of learning...approaches to indi-
vidualized instruction feature self-pacing.

In evaluating 'II (both ML and PSI), some critics

. have argued.that it is cold and impersonal. In response

to this, Roueche ( 1976 ) suggests that, "ML is humanae,
because it allows for individual differences. It
emphasizes eacﬁ student's ability to master the course
coriteﬁt, and provides the opportunity for honest and
open communication between students and instructors"
(p. 14). S

Still; although II seems to be generally effective,

diffefences can be anticipated related to course content,

particularly differences between "hard" and "soft"

. science. Kulik, Kulik &\‘Cohen, ( 1979 ) state that, "in-

dividualized instruction made smaller contributions to-
"hard" sciences than to "softer" disciplines" (p. l)ﬁ

A number of studies have been undertaken to detJn’ine
the effectivenass of II. For example, evaluations of the
Pers?‘n\alized Syste¥n of Instru‘ction (PST) almost all come
tao févorable conclusions, as witnessed by the following
summary of research given by Taveggia ( 1975 ):

"Between 1967 and 1974, a total of 14 published

redearch studies reporting empirical comparisons of

PSI ‘anc‘i convéntionally taught courses appeared in the

literature. A recent review and re-analysis of these

studies by American Journal of Physics ( 1976 ), is
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unequivocal in its conclusions as to how PSI faces
relative to conventional teaching methods: When
evaluated by ave;ggfrstudent performance, the Per-
sonalized System of Instruction has proved superior

to the conventional teaching methods with which it

has been compared. Not one of the indepeﬁdent com-
parisoné of PSI with conventioﬁal methods favors the
conventional methods. And, this is true inespective,

of the type of course in which the study was

conducted (e.q., physical science, social science,
engingering); or th& type of conventional method

with which PSTI was compared, e.q., lecture, lecture- ;
discussion, group discussion" (Taveggia,\l977, y to
p. 33). ’ |

Dubin and Taveggia ( 1968 ) also analyzed more than |
350. separate studies of American College, teaching
including independent study. The authofs/concluded that

" these was no differences in the Learhing outcomes of ' :
‘these difgerent teaching methods: Of all these studie;,
the, PSI would seem to be the one exception. PSI did
indeed seem to be more effective.

The effectiveness of II has been greatly enhanced‘by
the use of various media (printed material, tape recorder,
film, telewvision, computer, =2tc.). These media give
instructors greater flexibility in presenting information,
ﬁedia also permit the instructor t¢ ailow the student

some degree of control over the pace of learning. In
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explaining iﬁdividualized léarﬁing, Fraizer ( 1968, o.
616-624) declared the ways of meeting individual needs
of the. learner and explained:

‘- Individualized learning is a system of multiple
‘materials and procedures, in which‘the student'is
given substantial responsibility.

T - Tge student must plan and carry out his own or-
ganized program of studies with the assistance of
his teachers.

-

- The student's progress i1s determined solely in

f

terms of those plans.
In summing up, then, individualized instrucgioh is
characterized by its humanity, flgxibility, openness and
adaptability, and it is considered as an alternative £o

the traditional approach to teaching and learning.

The Institute's Instructional System

‘We shall now Eurn tQ'a consideration of the ﬁoduies
that’ are used in the Instituto Universitario Pedagbgico
Experimental "J. M. Siso Martihez" (I.U.P.E.). The
purﬁose of these modules is to allow learner|the op-
portunity of gaining work experience and of Lontinuing
to pursue formal learning activities. Each module is
made'up of a series of learning experiencesf'some
providing background information, some provﬁdlng practice
activities, and others combining these two/functions.

Completing these activities should enable/the learner

to achieve the terminal objective. Acquiring more and

N
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more of the characteristics of a sllf—;earner is one
the purposes of this instruction.

" In this research, a formative evaluation was undér-
taken of the first two modules in a series of five
dealing with landuage and communication in Spanish.-
These modules were designed by a specialist in this
‘field, and where intehded for use by students enrolled

“in this Institute. The students were under the direction

of teacher/educators acting as resource persons.

Formative Evaluation

1
/

. Evaluation is a process,bf description and judgmen
for ascertaining worth (Scriven, 1967; Stake, 1967). |It
is also the means by which evidence is obtained in order
to increase understanding (Stake;, 1978). Evaluation ‘is
bas(é%i&g/a'judging process, and i; usually defined by a
. ﬁrocedﬁre of'collecting info%mationhin order to make as-
sessments, judgements or dec%sions (Cranton, 1978).

The instructional progra

was’'evaluated to determine
whether it reached its cbjegtives. Thus, én'impdrtant
step in this evaluation was |to ensure that the instruc-
tional objectives were precisely defined in behavioral
terms, the results were observable and measurable, and
the people selected were the ones for whéh this program
was 1intented. The evaluatiion was also addresse to;"non
observable" objectives by/policiting attitudinal data

from the students. \
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.The greatest service evaluation can performed is to
identify aspects of the .course where revision is desira=
ble (Crombach, 1975). Several models were consulted to
‘produce the evaluation procedure. " The evaluation model

' by Dick and Carey ( 197'5 ) called for dat-:a related to t}'le

cognitive, affective and psychomotor objectives by the

learners’ and instructors (and society), and the technical

aspects of the instructional mater#als. For the cognitive

objectives, Lawless ( 1979 ) contributed a useful survey
of a model for information processing under the influence
of cognitivist thinkiné. Lawless ( 1979 ) pointed out that
"While recognizing different kinds of analysis for
varieties of purpose and types of subj”eqt matter, no

issue is paramount. The purpése of‘ such analysis is to
establish and to clarifiy- the relatedness of the elements
or concepts of subject matter" ( p. 335 ).

*

Scriven ( 1967 ) has recommended that one discover the

weak and strong points in the instl:ructional’ materials.’
"The General Meodel of Instruction" is also considered
because it is on technoiogy, of instruction (Gagné, 1965;
Glaser, 1965; and Popham,ﬂ 1965). A technology‘assessment
model stresses anticipating and evaluating the intended /'
and unintended cons?queﬁces that may accrue from deve‘lo%—o
ing l,and/;or implementing new social technological innova-

tions ( Jones, 1972; Locatis and Gooler, 1975; National/¢

~ YAcademyv os Science, 1969 ).

.The teaching technology assessment approach focusses
i} , , .
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on side effects but does not igﬁore intended, goals.
Ey ' N
This model is used to discover the substantial negative
.

impact of inétructiona; materials. Evidence from

* .
. L]

isntructional program evaluation is sought for use in
making decisions about what to'revise’( Gagné & Briggs, .
. B . v« *

1914;1. »
A wide array of curriculum development strategies

. . c . - "/4 ?
are available. One of the‘mostluSefuL is formative

evaluation. Any curriculum builder is almost auto-

! . \
matically engaged in formative evaluatien. Formative

1

evaluation allows one to décide what is'wofking “4nd what "

is eot, and to better ensure that 'the goels,end objecéiVes \

are being met ( Kaufman & Thomas, 1980 ) .- But what seems

especially important in formative evaluation for the

purposes of testing is the effectiveness' of the 'instruc-

tional material. ' ‘ .

In the present stﬁdy; ﬁormafgve evaluation concen--

S l ’

trated on the cognltlve and affactive domalns The
o ;(w .
$£valuation Was conducted in such a.way that it did not?
]

.interfere w1th the‘lnstructlonal conduct,ofnthe.program.

. Influences of Educational Technology‘in Latin‘émerica

3

Ll

Latin American countries currently are suffering,

3

1ncrea51ng educatlonal _pressures. In the%past,.these

‘countrieg often f(‘Uowed avstems of tecnn-ologlcal aduca-

tion. that had llttle regard for thelf students/llmlted

~,

knowledge Qﬁ technoloqy. Students who "have been brought

. ' f 1
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up in a less éeveloped spcietyland héve never, for
examéle plaved with technologiéél toyvs, require E éif—
ferent aéproach in the teaching éf técﬁnology from that
used in a industrialized countryf

In spite of this, tﬁﬁgﬁodéls imported into Latin ,

’

Ame;;ca from moge developed countries included a number

‘.

of distortions, and 'a result of insufficient research,

’ in&estigation and development of the programs. This

3

was true especially in education. With this problem in

‘ mind, a Way naeds to be found to find a system that

focussgs less 6n\teaching and more on tHe facilitation -
of self-directed learning (.Rogers, 1979 ).

To adapt an educationa& process,_iﬁported technoloéy
must bé modified from its epriginal characteristics. It
can:be implemented with a view to. the real needs of the-

/ ‘ .,
country. Adaptation is necessary because of differing needs.

Schultz ( 1973 ) indicated that "education is dedply =

6 , Q +
associated with the cultural community, it serves and

. . . L
.indeed, the concept of edueation is different from one

=

community to another” ( p. 18 ). ‘ ,

- J
> Providing a historical framework for educational

technolo%y( Davies ( 1974 ) point og},that it is an

~

N
outgrowth of a number of converqging influences ﬁnon

present concepts and oractices-in instructicnal design.
' i

© According to Lumsdaine ( 1968 ;, zhese earlier "J'.nputs"_|

] N .
\ .
include the following development:

a: interest in individual differences in learning,

s
» \

|
I
.
|
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,as seen in educational and military research and

development programs; self-instructional devices

such as those of Pressey: ( 1950 ) and Briggs ( 1960 )

: " and Ciowdgr's ( 1959 ) branching programs; in com-
puter- applications to instructién; and in
# ° product-testing concepts to hardware;

b. behavioral sefénce and learning théory, as seen
in Skinner's emphasis upon contingencies of
reinforcement and his teaching machines ( 1968 -);
and in Guthrie's contignity théory ( 1935 );

c. physical science technology, as répresénted in‘
motioﬂ picture, television, and videco-tape ins-
truction; and in audio-visual devices to sup-
plement.printed media ( Gagné,l1974; Bfiggs,

1974 ). -

All these streams of development can‘be harmoniously
utilized in the design of instructional systems which
give p;imary attention to the individual learner's out-
comes.

,Keepiné in mind this historical and technological
backgfound, the I.U.P.E. "J. M. Siso Martinez" was ‘created
to‘b th about change in education in Venezuela in order
ﬁo mee£ today'é.problems. These problems include an
increasing number of people seeking higher aducation and
a chronic lack »f facilities. ‘

A changiﬁg sqciety reéuires aducational research not

—~

only to devqlop and expand the science of teaching, but

- T

!
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- specialty called educational technology. Educational

”

also to gravide a basis for scientific control and
responsible direction of techﬂologieal,innova;ion ( Brown,
Norberg, Srygley, 1972 ). The evai@ation uséd in the
present research was based on this unique and evolvin
technology borrows information from psychology and th
behavioral(sciences‘and generates its own as well. I
the case of this study, the area of Instructional System
Design grovides the groundwork\for Fhe process of for
evaluation. Research in the area of media will é;hé ce
the assessment of print and a/v materials both in
assumed to be reiated to Eoth cognitive and affectiv
variables'( Kemp, 1980 ).
The process of generating anqlevaluating instrug-
tional materials, such as those‘;ncountered in this
study, are.addressed by educational technology literature.
The results of this evaluation served not only to assess
the specific course materials and make suggestions [for
their improvement but also will serve as a model fqr
‘future evaluations, subject to the self~-correcting

process in which it will find itself as it intepacts with

a new environment.
\

Innovations

~

In ordér to understand the orcblems whith edudgators

s

!
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one must first examine how different cultures Sehave.
' Only by understanding a culture can innovation be intro-
. duced. Initially, one must consider that an? changé in
society will bring with it changes behavior. This'changb
will affect the individual's scale of values and his
standard of behaviér. \ConseQuegtly, behavioral altera-
;ions will appear.
The resul;s of a change yill depend on what aspect of
a culture is affectgd. An example of tﬁis can be seen in
teaching reading. Foster -( 1964, p. 15 ) indicated "to
teach ran adult how to read is not a simple techﬁical
’ problém, but to make an adﬁlt to want to‘IEarh how to
Fead, or to create a\way, that it can be permanently
advisable for him/her to do itp‘it.is qqmpietely différent."
The desire of development and the aptitude for a
‘change, is different for different people. What can be
desirable for one person, can be undesirable for others,

o

and what is good'for‘onavindividual, can be bad for

¢

others. . -

The‘basic knowledge of sécial and cultural efements
constitutes an essential féctbr in comprehending the ‘ .
reason behind a qesistance\of a éroup'on.community to

innovation in Sciences, as .well as, innovation in the

-~
’

educational field.

Sducation is mainly conservative, Innovation in

education can lead to crises, since educators ars

s

resistant to change. "The acceptance or the Yejection
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oﬁ‘aﬁ fnnovation...'depends not only ?n the cultural but
also on’sqéial, economic and psychological as@ecté"
( Qosfer.l964*).

There are many factors involved that must be con-
sidered before innovative processes ca% be accepted or
rejected. For ekample, in regions where conservatism is
deep,:the peopie who express innovative ideas are the
objects of criticism and suspicions by the group to which
they belong. This usually does not occur in industrial
societies because they tend to accept new idehs. Foster

( 1964 ) indicates that resistance to innovation can be

divided into three categories:

''a. cultural barriers, including values and attitudes,u ~

ot

and cultural structure.
b. social barriers, including group sblidarity,
conflict and rigid social structure.
c. phychologi&al barriers, including different
perceptions, cémmunications andllearning problems.
It is inevitable that whenever there are educational
innovation there will be resistance and opposition from
iﬁdividualg, instituttions and many time from communities.
But there i1s no conflict without growing. It has been a
goal of the Institute not only to introduce inndvation,
but to integrate and refine it so that its accéptance

and worth are no longer questioned.
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CHAPTER III
'METHOD

Evaluation Process

&
' . \
The present study was designed in part to evaluate

the effectiveness of the first two modules ( of a series

of five ) on Langdagé and Communication. These modules
are being used at Instituto Ueiversitario‘Pedagééico'
Experimental "J. M. Siso Martfnez". Caracas. Formative
evaluation was undertaken on the materials. The purpose
of the formative evaluation was to identify areas for
imprerment regarding both the effectiveness of the
instructional materials and the students' attitude
towérds the moduleg and this Institute's program.

The evaluation procedure required the implementation

- of the following components:

1. JInstructional modgles: module i and module 2;

2. Cognitive tests ph module content,

3. Attitude measures on the module content, instruc-
tional format and the Institute's program.

Having identified the components which would be taken

into consideration for the evaluation of the product, it

was necessary to establish evaluative tools. In order

to accomplish this, different sets of materials were

designed for each component: (l) pre/post objective
tests for the cognitive .segment; (2) attitude guestion-

naires for the affective portion; (3)/biographical data

'3
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for background portion. This information was required
to find out if "the students had studied with indivi-

dualized instruction before.

Target Population and Sample

The instructional ﬁaterials were designed-and
developed £6 be directed at students of university devel
enrolled in tﬁe Institute's program. The sample was
Eomposed of seventy-four students who enrolléd during
the ist proceés of Spring ( March ) ;982. The Language,
and Communicqtion'modulés are among the\first which
students take upon entry into the Institute. It is a
required course within the University program, and all.
the enrolled séudents were included in the study.

The Institute is for spudents who‘want to become
teaqhers in specific areas éuch as mechanics, chemistry
electricity, physic, and mathematics. The students

+ were unfamiliar with the self-instructional format being

——

empldyed at this level of education. The course was
"conducted in Spanish.

The learners' ages ranged from 18 to 48 yearé; with
a mean aée of 27. Sixty-two males—and twelve females
paréicipated. They‘al; had their highschool dedree in
science or humanities, or its equivalent. '

Also involved in this process was the tutor ( the
orofessor of Language and Communication who led the

students thrdugh the self-instructional materials ) and

the researcher ( who introduced and terminated each phase,



-37 . 4
and also distributed and collected the guestionnaires.)

Student Selection

. -

Tﬁe students were pre-registered through the control:
of the Estudio Department. Student selection is based
on their pre-requisites necessary to enter to this pro-
gram. These are:
- An admission test such as psychometric tests and
numeric and verbal skill tests.
- ' Medical test given at the medical center, paid
for the Institute. The medical test is necessary

s

. for acceptance into this program.
N \ - Group interviews are qrganized according to ghe
. student's #chedule to meet each other.
. - An orientation is given which covers information
\ about the structure of‘the Institute, the learning
- system, the evaluation system, gnd the areas of
- épecial%ty.

The orientation session runs for eigh% hours, bfoken
into four hours daily. ng hours are givep to let the
stu&ents know about the content of the specialization
' areas. Attendance during these sessions is required for

admittance.‘After these sessions, the stpdents can enroll
in their program by registrating themselves.
The students immediately buy the materials for’their
courses in which :tHevy =2nrolled. Most 2>f the students

work during the day and study at night. This is a low-

income group which generally lives outside the major

- - - . SO .
\/
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urban center.

Design .
There are two types of designs in"this study. The

evaluation design can be represented as follows:

0 testing.

X = treatment
Attitutp Format questionnaire: -0X0x0

/

Attitute Content questionnaire: 0X0X

Program questionnaire: © X0
Cognitive tests: Pre-tests . .
Post-tests 0X0

‘for modules 1 & 2 ‘\

Course Design

Content selection. The Area of Language and Communication

was seiected because it is a comﬁuispry course. It is among
the first courses taken, and provides an initial look at
students' reactions to the content gnd the Program's
self-instructional format. Student.attrition is also
concentrated at the beginning of students's tenure with the

Institute. Evaluating their fir;t experiences was therefore

critical.

Brief deséription of the content C

Thg content of the evaluation was separated into
two parts, instructional (cogniéive), and attitudinai
(affective) .. The instructional component dealt wi;h the

content of the program of the-area of Language and Com-

.
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munication in Spanish and the students' achievement with
the self-instructional materials. The affective segment
studied the attitude of the students enrolled in this
proéram as they progressed through the instructional ma- .

terials.

Research and Evaluation besign

The production was evaluated for instructional ef-

fectiveness and affective effectiveness.

Instructional effectiveness

A pre-test/post-test method provided information
about the knowledge that the student gained during the
'process. It also provided information about the pre--
entry knowledge that the student possessed in’ the aréa of

Language and Communication.

.

Kffective effectiveness

The'design provided a means of measuring the at-
titudes' of the igdividuals.regarding the.instructional
content, the format, and the overall program. The cor-
responding questionnaries were created using a five point

Likert-type scale.

|

Materials

Ten different evalgaﬁion.forms were designed for the
study. Thev are described in the order of their ap-
pearance in the evaluation sequence."All materials can

be found in Appendix A.
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Directions for the subjects

The directions informed the 1earnels about the
evaluation process in which they were %oing to take part,
i I
including the purpose. The students were also told that

the procedure would not interfupt the#r learning process.

The evaluation procedure required | the implementation

of the following components. I
1. Instructional modules: module 1 and module 2.
. 2. Cognitive tests (one per module).

| .
3. Attitude tests (three-beginning, middle and end).

Instructional Modules. A moduleiis a self-contained,

self-instructional unit of instruction. It has an integrated
theme, providing students with information needed to acquire
specified knowleége and skills, and serves as one gompo-

nent of the program's total cgfricﬁlum (Dick & Carey,

1978 ). The course was titled Language and Communication.
The modules were d%veloped by the &nstructors of the Ins-
titute. This study constituted t&e firsi evaluation of

these modules. fhey had been use& for 2 'vears by
approximately 500 students. Each module's content

generally progressed from knowledge cbjectives which

were specific and relétiveiy concrete to concepts which
) ]

‘were more complex and abstract. .

¢ ‘ .
Module 1. This module served as an introductorv unit.

Its content covered orthography/ punctuation, amplilving

.and summarizing paragraphs and wordings. The goal of
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J .
this module was to ensure that all stud%nts were at the

4
/
level of knowledge required to completeé the main content

of the course. ‘ / )

I
Module 2. This was the first new contegnt and was

Ve

the largést of the dgourse. The content wag the "message"

(e.g., verbgl, mixed and non-verbal, natu al,\etc.).
\ /
Instruments f | /
Cognitive tests. Objective pre-tests and %ost—test

¢ | ’

{ .
werg used for the ogﬁﬁti?e portion of eaﬁh md%ule. T

both prior to and jafter the students finished going

through the modules.

was defined here| to! include those behaviors and test/
situations which/emphasized Fhe remembering, either by
f ideas, materials or phenomena

|
( Remmers, G%ge, & Rummel, 1965 ). |

recognition o ecall,

Knj;}edge as broken down like this:
1./ Knowledge of specifics: The recall of specific

/// bits

2. Xnowlpdge of ‘the ways of organizing studying,

f information.

judging, and criticizing. This included chrono-

logi¢cal sequences, and standards of judgment

g i < W o em v
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". the-blanks,, short answers and matching.

within a field. Also included were the patterns
through whicg the field of Langquage and Communi-
cation is determinated and internally organized.

The abilities and skills objectives emphasized the
mgnﬁal process of organizing mateéiais to achieve a
pafticular purpose ( Bloom, 1956 ). Abilities and skills
refer to organized modes of operation and generalized
techniques for dealing with the materials and problems.
The abilities involved in this cégggéfy ( comprehension )
are fréquently considered aspeégs of understanding.
There were two sub-c;tegories ofvéomprehensioh in this
module: translation and“interpretationi The abilities
of the learners to translaée #epresented.a minimal leveli
of understanding inlthis ar%; of skudy.

The cogpitivé tests‘ex§ﬁined the following aspects
of the overall program and specific modules: (a) the
content of tﬁe two modu%ﬁs; (b) the appropiateness, aé—'
guracy and completenesixof the degigneg goals; (c[ log;cal
étructure of the modu és; and (d) the relative difficulty
of various objectiveg ( too large,uﬁqd small, or just
fight ). ) |

The test's format was of multip¥e-choice, fill-in-

o

i

In module 1, four objectives were evaluated: 1) ortho-

-

graphic, 2) use of accents, 3) wording, and 4) ounctuation.

The pre-and post-test were divided into five sections.

L]

Section N& 1 and N2 2 were related to orthographic and
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4

marks. Section N% Arcbmbined\all fou%wobjectives.

accentuation. Section-N2 3 for wording'and punctuation
' <

In module two, three objectlves were evaluated
l};

1) verbal messages, 2) mixed messages and 3) non—verbai

'“messages. _The pre- and post-tests were divided into

éixisect;ons:' Section N2 1 and N2 2 for verbal message, -
: o R
Section N2 3 and.N® 4 mixed message, Section N2 5 for?

non-verbal message, and Section N2 6 combined all three

. - ’ Y

bbjectives.

Affective measures. . The.key concept chosen for clas-"

sification‘iﬁ‘the affective domain 1is’ ihternalization.
. . . ° .
Krathwohl Bloom afid Massia ( 1964 ) discuss this concept

.\

as follows-i "each affective behavior has a cognitive
counterpart of some kind and vice-versa. An objective in
. 0 { ' N

t
°

one domain has'a counterpart in the opposite domain,
9

though often we do not take cognizange of it... Each

" .domain is sometimes used as -a means to the other, th ﬁgh

o

i
the more common route lS from the cognitive to the af-

fective. Eg%I‘heory statements exist whldh permit us to

express one€ in terms of the:other and vice—versa.' (p."62)

Affective objectives were generally concerned with

»

, the student's attitudes or preferences. The objectives

measufed,we}e used to determir® what attitudes they

. ’ . ¥
held $%efore they began instruction and how thev felt
, -—\(\., | 4 “
during and after. ”

N v . «
;,The various measures dealt with the following‘’topics:

(g4, the attitudes of the learners towards tﬁ‘bself-ins-. .

¢

. . o

D
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tructional materials per se, (b) thj learner's attitudes
towards the instructional strategie

[ and instructors,

a ’ ; ' '
and (c) the attitude of the learners toward the Institute

ang its curriculum, and how they\fe}t it will serve their

| N

needs.’

o

Questionnaires

i
i
|
[ A
!
1
l

' The questionnaires ‘contained friom thirty to forty-eight

statements which were ranked on a 5 point scale from ,)

strongly‘dgree to strongly disagree. _Likert-type scale

was used Bepauge it easily permits students to express

the éxten&f@f agreement or disagreement ‘with a particular
‘%%.7’;. .,%“ .

statement of an attitudé,\opinion br judgment ( Tuckman,

! . * w
1972 ). The questionnaire respdnse labels used the ‘fpol-
~ ! \

rowing key: strongly agree (sa) = 1, agree (A) = 2,

uncertain (U) = 3, disagree (D) =:4, strongly disagree.
’ : | )
(8D) = 5. 1Individual statements Yere’coﬁstructed in

both positive and negative forms to avoid response set

by the subjects ( Tuckman, 1972 ).

There were three types of questicnnairgs:

k4

.1. Course Format Questionnaire.

2. Modu;e Content Questionnaire.

-

3. Program Questionnaire. (See Appendix A).

Course Format Questionﬁaire. This questionnaire
dealt with EheJEtudent; feeling towaraé the-seif-ins-
tructioral materials. It asked|them to assess‘Ehe
teghniéue and compare it with a ternativéé.. It also
questioned how thev felt if attented to their -instruc-

3

3
i

¢

-~
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tional and affective needs ( e.g., motivation, interests,

l ' &
etq.)k\ . { o

' Module Content Questiénnaire: This quesfidnnaire dealt

with the content of.  .the module, and the variables of
instructional aelivery.

Program Questionnaire. This guestionnaire dealt with

the'learﬁer‘s attitudes toward the Institute. Topics

5

included how important the stuﬁents considered this pro-
graT for them, what they expected from this program,:and
did they expect this prograﬁ to satisfy their career needs ' ‘
in the future.

{ Version; of the Coﬁrse Format Questionnaire were given'
three times, the‘Modu%e Content’Questionnaires were given

twice and the Program Questionnaire once.

Bidgraphicél Data. Biographical-information was v
sought f}om each learner. Questions involved éxperience
with self—inspruction,“&gé, sex, level of education and
expectation regarding their caréers. k See Appendix AXa

’ - N
Procedure

The process had ten stages: pre-test, course format‘
guestionnaire, modul; 1 content questionnaire, post—tést

of module 1, pretest of module 2, course format quészion- -

naire, module 2 content questionnairel course form?t

et e o

questionnaire, post-test, and program questionnaire.
- ’

Figure‘l provides a pictorical display of the evaluation

s

procedufe. The subjects were first given the biographical
. ) \

data form, and pre-test for module 1 to determine their




¢ e e

monitor progress through the materials.

' with the instructor. During the first week,

46

previous knowledge during orientation, sessions.

The
students had to go to the Control de Estudio fo
registration.

office to make their éppointﬂents for their future consul-

tations. The purpose of the consultation was to co-ordinate

format, provide tutorial services, and evaluate|and )

Normally the students buy their module matprials

" (e.q., books) after their registration and consultation

ach student ‘
has the first regular consulfation with the instructor.
When the second consultation was held, if the stu@ent

had covered a significaht portion of the module, the

Coﬁrsé Format Questionnaire wasléiven. DurinF the next
meeting,/the Content Questionnaire was adminilstered.

When the student had completed module 1 (from two to

four weeks), the pogt-test of module 1 éna a pre—fest of

module 2 were given.

The students continued in the learning :process on

module 2, during the following several weeks|. When the

students had their first consultation on module 2, thev

compleced the second version of th!fCourse Format K

Questionnaire to check on their developing attitudes. .
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During gﬁe next consultation, when the student had

/

~covered a signifiicant portion“of the module course content
‘2 is éiven. During the next consultation, when the
studént had ¢ompleted module 2, a post-test of module 2

wasggiven. Finally, a Program Questionnaire was

administered terﬁinafing the evaluation process.
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CHAPTER IV - * \ /
RESUiTS : Lo
The data were gathered froﬁ three sources: cognitive-
tests, affective questionnaires and a biograpical form.
The cognitive tests solely evaluated the ‘extent to which
the students had masterea the content. The affective
questionnaires addressed themselves to.the students' at- ‘
titudes ‘towards the modulés' content and their effecti-
veness, the instructional format, and the overall Insti-
éute's educational format, and the overall Institute'é
eduéational\SYStem. The biographical data were used in

an attempt to isolate relevant factors for course improve-

ment.

Instructional Effectiveness :
Academic achievement was '‘measured using pre-tests and ‘
post-tests for both modules 1 and 2. Both: tests were
scored on the numeric scale of 20 points, with fixed
credit assigned for each correct response. A dependent
t-test was aprlied to the pre- and post-tests to assess
the statistical increment in learning. Means and standard ’
deviations are presented in Table 1 for module l; and
Table 2 for module 2.

The results for module 1 showed that there was a

significant difference between pre-and post-tests,

favoring the post-test, t (41) = 13.01, p « .001. For
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module 2, the results showed that there was a siqnificént
increase from the pre- to post-tests, t (19) = 6.79,
p . 00l. .

The number of students who achieved specific levels
of mastery on the post-test of modules 1 and 2 are listed

in Table 3.

¢

Affective Questionnaire

The questionnaire items were scored utilizing a five
point scale frem strongly agree (1) to strongly disagree

<
(5).

Several clusters defining major categories of topics
were created for the course format aﬁd content quégtipn-
naires. These clusters consisted of questions which ;;re
related, and to which the subjects could be expected‘to
give similar responses. They are listed on Table 4 for
the course format questionnaires. Course content gques-
tionnaires cluster are listed on Table 5. All the results
for the affective guestionnaires appear in Appendix A.

Clusters on the course format questionnaire dealt with
the students' feelings toward the .self-instructional ma-
terials. Matching thege clusters from course format
questionnaires N& 1; N#® 2 and N® 3, a stablé or pro-
gressively changing attitute was detected, either bositive
or negative.

In general terms, the results of course format gues-~

tionnaires Nﬁ\l; N2 2 and N2 3 are listed below.
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Table 1

Means, Standard Deviations, Percent of Content Correct,

and Percent Gain on Pre- and First Post-test scores for

Module 1

7

n = 42
Total % of
Test _ Points Content %
$ection5‘ X SD Possible Correct Gained
Pre S 1.226  ".664 2.5 .49
v 2 .845  .934 2.5 .39
3 '1.631 1.127 5 .33
4 1.488 1.145 ) 5 .30
5 1.071 1.281 5 .21
" Post 6 1.952 .66l - 2.5 .78 29
o1 2.083  .505 2.5 .83 44
8 3.06  1.094 5 .61 28
9 3.417  .956 5 .68 38
10 3.179  1.168 S .64 43
Overall . ‘ ; - '
Pre-test 6.2619 3.592 z# S a1 37
| “

Post-test . 13.6905 2.975. 20 68
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Table 2

7

Means, Standard 'Devi'ations, Percent of Content Correct,
and Percent Gain on Pre- and First Post-test scorgi for

Module 2

. Total % of
Test - Points Content %
Sections X SD Possible Correct Gained
Pre 1 ©.175  .245 . 3 .06
2 175 .406 2 .69'
3 .400 .700 = 3 .13 P
4 475 .638 4 .12
) . .5 ’ ..900  1.334 4 .23 P
6 .250  .574 4 .06
Post 7 1.300 .696 3 .43 37
8 .625  .686 2 .32 23
9 1.550 .958 3 .52 39
1o 1.825 1.150 4 .46 34
11 . .1.975 *1.409 4 49 . 26
12 . 2.350 1.396 a4 - .59 53
overall | | ‘
Pre-test .. 2.3750 2.263 20 12 36

Post-test . . 9.6250 4.617 20 48
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Students felt that they could be creative. This
attitude did not change over time.
They .felt comfortable working by themselves

throughout the modules.

‘They liked individualized instruction, an attitude

which 'remained throughout.

Initially the students felt that they were wdrking

‘Wwithin expected time limits. During the early

part of the second module, their attitude turned
negative, but by the énd, they felt the time al-
ldwe@ was reasonable after all.’

The students always agreed that mastery meant -100%
achievement, but a slight negative attitude change

occured at the end.

iThey improved their view of the flexibility of this

system from a neutral attitude to slightly positive

~attitude.

The students started with positive attitude about
understanding module 1, but this changed to a

negative attitude on module 2.

On course content questionnaire No. 1 and No. 2, the

general results of these attitude measures were as fol-

lows:

{ ° l -

Students had a stable positive attitude towards
the instructors during their consultation.
The students had a positive attitude in finding

additional information in order to develop the
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Number of' Students at Specified Mastery Levels on
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Tahle 4
r~ ' ’ '
Clusters for Course Format Questiocnnaires T
@ .
Clusters )
N2 / Categories ) Items
1 Allowed. to be creatlve, s F1-Q3; F2-Q25; F3-Ql7
‘ X 2.22  2.70 1.71
2 Learning by themselves F1-Q5; F2-Q12; f‘3-025 , R
o “% 2,40 1l.44  1.38 =
-3 Preference on Indivi- E1-Q9-13-17-19; F2-Q29; F3-Ql
dualized Instruction X 2.65 2.26 2.00
4 Time to finish the F1-Ql2; F2-Ql-2-2-7-8-21; .
module | X 1.88 2.76
‘ F3-Q2-10
3 3.04
5 Mastering 1008 of the © F1-Ql4; F2-Q19; F3-Q3 °
' objectives X 1.78  1.52  2.14
.6 Flex/ﬂbility in the F1-Q15; F2-Q18
system X 2.06 . 1l.60
/‘4 - 'l ' .
7 Ease in understanding = . F1-Q16; F2-Q15; F3-Q8-12 v
modules ‘ .X 3.86°  1.86  2.64 . e
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Clusters

A
{

No.". s Categories Items
1~ 1InstYuctors resistant Cl-Q2-3-12; C2-Q10
. ' to change X 1.95 ' 1.45
> B \\\
2 Difficulty in the % Cl-Q7; C2-Q20
materials . X.3.87 2.30
) by
3 Good“séquenéé i C1-Q9; C2—Q7 -16-17~21- 22423
X 1.87 2.88
] - ¥ . L. . \ ) »
] —~ .
4 . Materials available 1-Ql1: C2-Q24-25 . -~
o . ® X 2.20 3.06
\: . - a y Y .
5 Need of consultation cl-Ql7- C2-Q36
. « . - ‘X 1.68 1.95 \
1 /l') . )
6 More:audiovisuais Cl-Q20; C2-Q33
T ' X 2.30 1.80 .
. & .
7 Usefulness ©of the C1-Q23-24; C€2-029-30-37
- modules s X L.71 §ﬁ08 LT
" . ) : :
8 leflculty in follow1ng Cl-Q26-35; C2-Q2-15-27
X 4.02 2.93

Table 5 -

~

Clq;ﬁers for Course Content Questionnaires

1

S

the lnstructlons

Y a0y

Vocabulary level

;f/. .

.X 4.13

T

C1-032; C2-Q8-13-3€

2.83 .
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'9031t1ve1v (1.8 or less,). or neqatlvely (3 8 or more).

‘ modgleg.

3.. Students had a positive; attitude about sequencing

at the beginninge but change negative when they
N . 1 ’ »
. went through module 2.

i

LY

.\\Q?ey had a stable positive attitude towards the -

materials that were available.
‘The students liked the consultation aspect, and

_their attitude remained positive.

i
LI

The students'.attitudjs were negative regarding

the limited use of ay iovisuals materials for
”

¥

both modules, and they requested more of them.

~I

At the beginning the students felt that the con-

tent of the modules was uéeful but their attitude é
changed to negatlve as, “they worked through the )
content of module 2. < e

- The students had a positive attifﬁde about the

instructions for modufe 1 but their attitude
changed' to negative when they went through module 2. - - -
They had a Etable positive attitude on the level

of the vocabPLéry used in both modules.

* There are other minor-points that were found impor-

| i

Fhese were%ltems which the p

¥,
respondants felt partlcularly strongly about,.either

tant in each questiohnaire.

:

This range 1'eprese-:nts approxjmatnly one *standard ievmatlon
above and oelow the running mean.

L

i N '
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On Course format 1l contained the following positive
items: the modules wefe deemed logically sequenced,
there was no prdssure in their own pacing, and tﬁey
favored individualized instruction combined with consul-
tation and labs. Also, individualized instruction was
perceiveq;to be a desirable‘novelty in education.

On Course format questionnaire No. 2, positive at-
tides were expressed as-the students went through module
1, and wereé thus motivated to go on to module 2. But a
dule 2, as they dzdinot like i£ as they had module 1.

On Course format questionnaire No. 3, the learners’
overall attitudes turned negative towards module 2. The
students disliked Eh;s'modulg, and'asked for some édjuét—
ments in it. The posifive attitude towards individualizeqd
instruction as meeting their educatioﬁal goals remained,

however. ,
. n ) . ‘
On Course’ content questionnaire No., 1, positive at-

- i

titudes were found towards the instructors, the objectives,

and the conteﬁt*éf'module 1. Also, they encburaged ins-
tructicnal méterials to be developed:by instructorg other
than those belonging to the Institute. The content of
module 1 was found useful for their present career, and
perceived to be so far\théirlfuture career. Einally} thé
students felt that Qrthography waé unnecessarv to study.

. ' \

On Course content Juestionnaire No. 2, a positive at-

titude towards the content was found én module 2 such as:

.<he zontent of module 2 was not complex, but the Llearning

Ay
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, "Jobs are listed in Table 7. There was on

" The sample was composed of seventy-four s

\ 18 to 49 years.

60

activities were not easy to understand,

have liked to have had an opportunity to

The program questionnaire provided a

Students would

write their own

opinions about the module at the end of each.

clear piéture of

this system.” They prefered this system over the tradi-

tional one. A positive attitude towards

he” instructors

and the Institute was given. Students felt that they

were acquiring and leérning the necessary skills to meet

their educative goals through the self-instructional ma-

terials and format.

.

Contrary to expecfat:ons, the

students answered that they were not waiting to be ac-

cepted into the regular'universities, and that they felt

that this system served the needs of venegzuelan people:

“»
Biograpghical Data
k

e -

i

Information gathere®wfrom the bioérapiical data forms

regarding their occupat in sex, age, and| if they had

experience-~with individualized instructio

regarding their experience with individua

Three had previous experience, and sevent

83.79% males and 16.21% females. Theilr a

!

n ( See Table 6 ).
e question
lized instruction.

-
y-one had none.

ub;jfts, being
ges ranged from
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Jobs ‘
o ) \( |
2
. Secretary
-Teacher
.- Electric teacher
. saIESman

Me fChan ic l
i
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teacher~ ‘
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: | = N
o | ‘
employed .
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CHAPTER V

DISCUSSION

The preliminary rgsults offered in the present
evaluation suggested that the instructional materials
are not the_only cause for drop out in the Institute,
and are perhaps not even the primary cause as was
initially suspected. The following‘discussion goes into
detail about the factors which did appear to play ; role
in the problems which the Institute is'having, and as-
sesses the cognitive anq affec£ive results of the

evaluation. Each is dealt with in turn.

Cognitive Effects

The results cbtained from comparing learner's
performance on the pre- and post-tests provided mixed‘
outcomes. éoﬁh modules one and two showed a significant
incremeﬂé 6f learning, both statistically and in practical
terms. However, .it sﬁouldlbe noted that performance on
the pbst-test Qas'usually not 100%, as is required before
progressing to the next module. ‘Severai additional at-
tempts were generally necessary to reécﬁ the criterion.
This lack of initial succé53'suggests that students had
ﬁot effectively anticipéted the scope and/or difficulty
of the tests. Further studv on their part was necessary

to.achieve thé reguired level. These additional evalua-

tions were analyzed in this thesis because ‘the

it
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author sought only toc measure how much was learned during

the prolonged study phasé. The added post-~test beyond
the first one included onlyAthose objectives not mastered
in the previous test. The added tests were thus not

accurate measures of instfuctional effectiveness and not

- uged. As 1Is always the case in instruction, performance
.

Idata are availablelonly on those who complete all the tasks.

This self-selection may have created different populations

in the long run, ewen though initial differences were not

’

evident.
Attrition. Unfortunatelly, high attrition was still
present in this,study. The largest loss of students oc-

cured between registration and the first consultation,. . .

numbering 24 ( out of 74 ). Due to the high positive ratings

which module 1 eventually received from the remaining
. i

students, it is unlikely that the content of the module

contributed significantly to the attrition. Personal

'

factors such as insufficient study time, transportation

. problems, and general insincerity are the more likely

causes. Future work should be conducted by the Institute
to discover the true reasons for this loss. A change in
admission rquirements, the orientation, and/or instructor
and facili£§ assessibility should be entertained.

hThe second higﬁ incidence of att;ition occured between
the administration Sf *he module 2 pre-test and the Course

Format Questionnaire No. 2, from 42 to 27 learners.

' Several reasons are possible, some based on reactions

‘
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received by those who did proceed. Module.2 wés unfamiliér :
to the students resulting in poor ( perhaps discouraging )
.pre-test performance. The ﬁodule was also found to be very
time coAsuming. Those whe found the first module to be
relatively easy may have given up garly, believing that they
wouldn't succeed.  In a sense, they cut their .losses short. ‘i
Interestingly, even though module 2 was considered both too
long and much more difficult, only a few people dropped out
once they had begun work in earnest. Again, the content
per se was unl%kely to have caused such abrupt at;rition.

One of the main reasons for sudden drop out at the

two points cited above is the sequencing structure of
N

e e ath s e 1

the Institute. Students are encouraged to complete the

entire five module courﬁe in six months, but are allowed

|
to drop out at any time after a given module, and pick up

where they left off dur%ng the next six months period. If ;
a student feels overwhe#med about the prospect of complet-
ing a difficult module, |s/he will usually gquit early and
begin again later. Thisg is common practice in the Insti-
tute, and it is for this reason that only those starting
module one were ﬁsed fo 'this study. "Repeaters" consti-
tute a different population, and require separaté”study.

If the Institute wishes to reduce attrition at these

points, some penaltv muyst be introduced for verv slow

progress through the system. If, on the other hand, the
above policy is to remgin, either attrition must be ac-

cepted or instructional changes made, particularly

regarding the .length of modules.

e
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The results suggest that any instructional changes
would best be directed ;oward module 2. Studeﬁ%s took
nearly twice as long as the modules was designed for.
An overestima;é of students' time committments, an
underestimate of the amount of content, and/or inappro-
plate criterié levels are probably the sources of dif-
ficulty. By breaking module 2 in half, the size would
necessarily be less imposing, perhaps reducing the
number of learners "scared off" at the beginning. Mbre
realistic time estimates should be gathered and imposed.

A review should also be conducted on £he 100% mastery

level. This level is generally Iﬁ?oééﬁ‘Bﬁi?’WHéfé”Iife—
and-death psychomotor and perceptual skills are being
taught ( Gagné, 1977). A 80%-90% level is more appropiate
under these circumstances. Even though the students were
told during the orientation that mastery in individualized
instruction is 100%, many ﬁeVertheless questioned the ap-
propriateness of this level in the attitude questionnaires.

At a more detailed level og/formAtive evaluation, '
stuaents complained that the learning activities were not
particularly useful. They disliked the non:competitive
"g" and "I" grading approach and would have liked to have
been able to react to the module content and its value at
the end of each module. Few other concrete suggestions
were made with regularity. On the positive side, the

learners were very positive toward the individualized

format as long as it was combined with consultations.

N\

‘.&

./
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The responded positively about the course's skills
development and its relevance to their careers. Finally,
they strongly favored .the éelf—pacing and non~traditional

aspects of the Institute's courses.

Affective Responses

The questions in the course format and content gques-
tionnaires were grouped into logical topics. A change in
attitude over time was parti;ularly sought out, but stable
positive or negative attitudes were equally noted. The

topics identified areas which are traditionally said to

‘suffer in individualized instructional systems, such as

creati?ity and social interaction.

It was initially hypothesized that many of the pro-
blems encountéred by the Institute would stem from the
lack of corresponderice between the instructional method
And the Venezuelan context. No evidence was found for
such a conclusion. On the‘contrary, a number of gquestions
scattered throughout the questionnaires regarding the
needs of Ven;zuela were responded to positively, i.e.,

students felt the materials and Institute served their -

context very well.

Perhaps even more surprising, the students consistently

agreed that the xnstitute's programs were meeting their
present and énticipated éareer needs. These points, and
the whole rsnge of generally positive comments of students
as noted in the results, suggest that the main thrust of

the Institute -and its format is appropriate.

’

Y

\
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Unfortunately, less light was shed on the concern over
attrition. A number of anlyses conducted on the attitudes
0f those who did finish module 2 versus those who didn't

produced no significant effects. It had been anticipated
//that the dropouts would be more negatively inclined on a

number of fgctors, and while some small numerical differences

did arise,/these differences were not great. This apparent

lack of attitudinal differences lends further credence to

the argument that personal reasons led to the first round

of attfition ( before module 1 ). Future study should examine

the at%'tude of learners after they have dropééd out to

/
Aé was mentioned above, the attitude towards module 2

’/
discover some of their réasons for quitting.

turgéd slightly negative. From tﬁe standpoint of formative

ev iuation, it is important to note that the negative com-

ments were addréssed directly at the module itself, and npt
e instructional format. It was, in fact, gratifying td see

he lack of change in.attitude about: the Institute's indivi-

dualized instructional system from its initially positive stance,

™ Module Revision

Thrée major points were made by the students req?rding
moduie 2. First, the extensive content made the module
far too long, especially when taken in contrast wi£h the
shorter and more familiar module 1. Many learners sug-
gested that it be broken down into two modules. Second,
the module was deemed too complex. One of the great

dangers inherent in individualized instruction is the



69

1 -

failure on tg/ part of subject matter experts to simplify
the approach: o meet the necessarily naive characteristics
of the taréet popul;tion. Students expressed negative
reactions to the organization, lack of audio-visual ma-
terials, and |vocabulary. The latter two problems coulé
be easily re%edied, while organizationalwdifficulties

may well be reduced by virtue of shortening the module.
Finally, the squents expressed the desire to work in
groups as the fhaterial became more difficult. This
reaction is Loth typical and predictable. qun a learner

begins having difficulty understénding content, the na-

tural reaction is to seek out help from others rather

than searéh for the information him/herself ( Nufiez, Note 1 ).

1 ‘ ,
Even though the students were quite content with the
~individual %ork/consultation combination in module 1,

.
|

they became dissatisfied with the same arrangement wdth
very challnging'material. Two solutions‘exist. The
Institute mAy consider the establishment of more remedial
group weork for segments of the courses which present sﬁch
problems. The second alternative, of course, is to revise
the module ﬁaterial to make it more comprehensible, thus
reducind th% need for'grgup work. The results identified’
the learning activities as being inadequate in module 2.
When impro;ed, these too may ;elp in increasing the
students' understanding of the content.

The final point of concern was the failure of learners

to achieve mastery‘%n the first post-test, This factor ‘
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did not bother the students, 3s theyv agreed with the con-
cept of a 100% criterion. However, in the thirdfformag
questionnaire and®the program quest%onnaire, ;tudent,
respiise began‘to move in a negative %}recﬁioﬁ. A; long

as the material was easy, students tended not to objeci

*

o As module 2 presented more new and difficult lnformatlon,

,the extremely hlgh crlterxpn level became a negative

P

factor in student achievement. Thus, it seems reasonable-

(that a more standard range of 80% or 90% should be adopted.

While the reason for the high attritien aftertmoduig 1

requires more study, it seems clear that ifidividuals

self-selected themselves out because of aﬁticipateg
rather than experienced diféiculties. Otherwise, the'w
drégsut réte Qoﬁld have been higher during the course
Qf‘module 2. Students either decided thev would Hattle~
their'way through, or they conceded defeat early. The

materials, while l#fss well liked than module 1, still

~ received generally favorable comments, and were evidently

effective, as ;11 20 students completed them to 100%
mastery. The module's eff1c1ency, h;wever, was not
aéequate, students. t ng ‘twice as long to complete the
module. Improved materials and special help at critical

junctures should help in increasing the progress rate

’

Conclusion
The above discussion provides'a series of recommenda-
tions for improving the modules tested in this thesis.

3
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" A number of problems with the, instructional system were

hd .

{
.

also identified, but in most cases, morZ;researbh is
vecessggy before specific conclusiones

n be drawn, fhe
~€?thor found c&sugl interviewing to be a fich source of
information whén-assesgghg suqh'a prog;;m. A more, sys-
temaéic procedute ﬁhichfwouidrelimiﬂéte sampliné bias
would‘have gﬁabbed thse data’to be iﬂcludéd. Neverthless,
the more extremeg;esp@nses of éhe group fb s%ecific items

- ' '
“proved informative. If one were to draw any single con=-
» " .

= v

2

clusion, that would be that any 'successful instructional
syétem which is considered innovative must be continually

. , ] S
responsive to its population's needs. Individualized

°

insttruction cannot protect itself under the cloak of
4

Ll

"obvious réspectability, especially in Venezuela, and

must therefore demostrafe and maintain itself as both

- \
unique and better, given the circumstanc s’of modern___
gducation. d T

|
1'\

| | |

| -
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PARTE IV

Instrucciones:

tes y lue€go coloque en el'paréntesis fespecii—

vo la letra de la qolgmné»B que concuerde con

Lea cuidadosamente las proposiciones siguien-

la. proposicién de la‘ columna A. ¢
5

-

)

mics destinada a %ntegrar grafiéa:

mente el texto de los di&ilogos o

el pensamiento de los personajeé

en la estructura tedrica de la

vineta.

.
e

o

.Kinésica

-

COLUMNA A COLUMNA B
. - .
1. ( ) Movimientos corporales no vocales a.- Cibernética .
relacionados con la’Comunicacién. b.- Ballom o
2. ( ) Lenguaje dado por la posicién del Il?bo'
- modelo “en un cartel puBlic%Farid. ¢.- Comics
3. 4 ) Lo que sugiere o evoca el mensaje. d.- C8digd gestual .
Su simbelismo. e.- Conndtgcién
4. () Eétructura"na;rativa formada por ”ﬂﬁu- Significante’ '
~ la secuencia progresiva de picto- g.- Vineta
gramas. h.- Escrituxa fo- ”‘)/‘
- ] nética- )
5. ( ) Pictograma utilizado especifica- . . :
. . . i.- Significado .
mente-en el lenguaje de los co- .
. 5. —Indici
mics. .,
. : - k.= C6digo Croma=
6. ( ) Convencién especifica de los co- . . tico
' i 1.- Comunicacién

o
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DARTE VI

o

N
*

a) Sus tipos de Mensaje: Literal y simbélico

»

F -

*

¥
-

-

-

»

o

s

<« Instrucciones: A continuaci8n se le presenta un aviso publi-

citario, analicelo con sumo cuidado tomando en

» cuenta:

N
v

h 16gico y ges;ﬁal.

\

9

o«

L 4

a

b) Los cédiéos que contenga: cromitico, fotogrédfico, moffo—
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' FIRMA DEL PARTICIPANTE:

94

REPUBLICA DE VENEZUELA
_ " MINISTERIO DE EDUCACION

INSTITUTO UNIVERSITARIO PEDAGOGICO'
EXPERIMENTAL "J. M. -SISO-MARTINEZ"

. "'CARACAS

. o

4 ' o
)

AREA: LENGUAJE Y COMUNICACION

. MODULO L

- PRE-TEST A

POST- TEST A

CODIGO:

\‘APELLIDOS Y NOMBRES:

o

®

" C.I. No.:

FECHA:

PROCESOC No.:
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- . - )
PARTE I )
—————

-

Instrucciones; Coloca en el espacio en hlanco la palabra o pa
. - . . - : -

.
’

labras que ‘consideres correcta (s), para que -
'K

[ . la proposicibén tenga sentido completo.

3
o » | N ¢

0.- Ej..El pérrafo es la parte del texto comprendida®entre dos

%

puntos y aparte.

Vo

1.- Las palabras égudas son aquellas que

1 L

’

2.~ De acuerdo a las reglas de acentuacign la palabra "m@sica"

es

H

3.- La sflaba t6nica es aquella

’ -
4.- Llevan acento ortogrifico las palabras graves o llanas que
. : [

\

o ~

-
5.- E1 acento diacritico es aque que




¥

PARTETI . -

/ . YO o -
Instrucciones: Se,lecci‘oﬁa del siguiente grupo de palabras las s

L1 »

v

que ‘llevan acento ortggrifico y explica la ra-

3 ot
. ” > - N
a. centavo . N . b.-
¢
4 -
- . ¢
d, mamon e.
- . . 5 o
? 4
3/
. -
g. sol .
- ’ * M
. aQ;ul y k.
. ‘ /
AL
//
. 7/
// -
,\J <
“ - q.
.
. ra
r
» s .

z6n del fnismoau

.

Lo ™
sefial
filosofo

3

h. %, lapiz
R

f
\

periodico

mitad

tremula

R

‘tomates

,
terror
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<" PARTE III -

a

.

‘Instrucciones: . Redacta un p&rrafo en donde expreses ":(C6mo te

v .

“ -

. sientes en el I,U.P.E,?". tomande en cuenta pa
ra tu redaccién, los principios sint&cticos,

el orden 1l6gico y la construccién armoniosa.

el

i



L 2

%

g

’KM -l - @ 98 i

. /7 ’ ) ’ / - ' . e :
-~ PARTE IV ¥ a . ’ o . !
— S B ' :

. o .
v

5 i

h _ . *

Instrucciones: Resume en 10 lfneas el siguiente texto de Sa-

- . , ®,
~.muel Ramos. o .

N -

at i er v

N - ~

. La Pedanterfa

o S . ) - 4 D

. .

guramente que la pedanteria es una actitud que tiene su

finalidad, es décir,_sirve a un propfsito m&s o menos oculto

-
v e e

del individuo. Todo pedante da la ilhpresidn de ser un actor

que desempefia una comedia,; y la'pedanterfa -es una misgara que

oculta, que disimuld algo. . 3
< o N -
Péfo, cudl puede ser el mgganismo'pjicoiégico de la pédagf \

s .

R o h b Sk

. terfa?. He dicho ,antes"que el pedante es un inadaptado, y su
* inadaptacién.consiste en un deseo de guperioridad intelectual
* que no corresponde con la realidad de éu talento o de- su saberxr

+ . La’'desproporcibn en®re lo que pretende'ser y lo que es realmen

' te determina en la conciencia de un conflicto pendso del que :

“ F
1

. Y
resulta un séntinmiento de inferioridad. Y cuando el deseo de
2

colocarse en el sitio mds 'alto es tan impergioso due no transi- L

/ “ge con la realidad, la inica manera de sati¥fecerlo es con el
¥ - -+ *

expedignte de upna ficcibn. El inaiv;duo hace de su vida una “

[ R,

comedia de superioridqd,eﬂ°la que desempena un papel para enga
narse a sf mismo y restituir el equilibrio a su’ conciencia des

quiciadé &sr el"complejo de- inferioridad. La pédanterfa es en

. o . B . \
tonces, ni mds ni menos, gue un disfrdz, una mdscara de la gque

vt

sé reviste el sujeto para ocultar algq, vy ese algo es un défi-

eit inteléctual. o . zii:z// .

b . . )
N\i\ : Samuel Ramos, El Perfil del Hombre
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Instruticiones: Redacta un pérrqfo’ de cinco oraciones por lo

- : menos, en donde utilices correctamente los sig
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nos de puntuacién.
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REPUBLICA DE VENEZUELA
MINISTERIO DE EDUQQRCION S0 .
| INSTITUTO UNIVERSITARIO PEDAGOGICO _
ExpERIMENTAL "J. M. SISO MARTINEZ"

CARACAS , "
/ . -
L e
Name. - I.D. N 4
Area Language and Communication N ( .
Format 1 n = 50

Instrugtions

L=
' AR} ' &
This questionnaire has been compiled to sample your opinion

r 3

about 1nd1v1duallzed 1nstructlonal materlals at ﬁ%ls Institute

Indlcate how you feel about eaéh of the follow1ng statements
by circling your answer on this scale: SA - strongly agree,
"A - agree, U - unc%rtain, D, disagree, SD - strongly dlsagree.'

‘Please consider each statement carefully before you respond,

and try to avoid using "uncertain ( U )"._

-

°
L}

, * Thank youl )
. ‘ ) , ' ‘ .
- sA A U oA g
1: . I feel comfortable going F.'13 * 31 4 2 .0
through the materials by % 26 | 62 =~ 8 4 0.
¥ nyselt. NR © ' MEAN SD
‘ ) . ("*"9‘ ’ e ' . ¢
. F. 24 1.90 .71 k
[y : R i 0 ‘,‘ ' !‘ +
2. I will develop my skills 17 - 30 . 2 1 0
'through the materials. . 34 607 17~ 2 -0
e : 24 7 1.74 .63

.
,



1

3.

5.

e

I don't think thgt

. modules ‘will ¢help me

to be creative.

Tﬁ at programed activities
in each one of the mo-
dules\have a logical
sequence.

I don't believe that
the students should
learn by themselves.

Individualized‘insfruq—

" tion helps the students

to avoid anxiety.

N\

\

In this Institute indi- -’

vidualized instruction
éllows ﬁhe students to
follow their own pace

withogé pressure in

their .progress.

I prefer to studv with

Individualized Instruc-’

tion bedause there is

., less competition with

others.

e

TN

T —

11

22
24

11
22
24

o

29
58

24

16

24

.\2.78

. &
. T
A ‘U  pa -sD
J .
20 3 9
" 40 6 18
MEAN  SD
2.22  1.20
25 2 24 o
50 4 0
1,58 é<//}$a
» ‘
. .
24 1 12 2
48 . 2. 24 4
2.40 1.195
19" 10 .9 Th
18 20 ° 18 2
2.40 1.09 -
19 1 . 1 o0
38 ;
~1.48 . .65
/7 " ft;?
“' %
200 2 15 5.
0. 4 30 10
1.31 ‘



Y

.13
: sa A u o
9. ' IndiviualiZed .Instruc- F. L 21 1a © 13
. tion 1is- more effecgave, %, 4 ( .42 - 20. 26
than Lhe lectu;es for NR ., MEAN SD .
the learners. - F. 24 2,92 1.09
10. Individualized Instruc- 6 \ﬁzal 7 13
" tion is the most R " e 14 26
' economical way of “ 24 -2.60 1.07:
lqarning, but not the
best. ':

11. The student will be 11 29 3 6
" more active in the ‘ 22 s8 6 12
K?éarning process with - 24 ,'2714 T .57

iq?ividualized instruc--
. tion. . ' ' ¢ .
‘g .t o X B | )
12. T will finish studying 127 32 6 0
the modules on time,\ '23‘,,~ . 64 P'I? 0
— 24 ‘1.88. .59
13. I‘~p1;elfe:t to stidy with | 7 28 » 4 ._9
“individualized instruc- 14 i8‘
tion than usiné only < 24"
texts. ~‘ e n .




104

ss . a9y m s
14. The best way to - P, 27 16 5 2 Q- L
epaluate the achievement % 54 - 32 10 4 0
is to master the 100% NR MEAN 'SD
of the objectives. . F. 24  1.78 1.13
15. This type of instruc- 11 30 4 5
| tion is very flexible. 22 ° s 8- 10 '
' ; 24 2.06 .84
16. The information given : 3 /' 2 4 31 10 ;
in the modules are not .6 4 8 - 62 20 2
easy to understand. 24 ~ . 3.86 .99 :
17. I prefer Individualized 3 23 « 9 13 |
‘AIn§truction than confe=- 6 46 18 26 g
rences. 24 2.76, 1.04 ?
L : i
18. Individualized Instruc—. 2 6 6 31 o "5 '
tion is too impersonal 4 12 . 12 62 10 i
even during consultion. 24 " 3.62 .97b ' h
19. The student is more ' 6 26 7 10
©  motivatéd with Indi- 12 52 14, 20
vidualized Instruc - ©.24 2.48  1.02
tion than lectures. . . | R ) !
20. The combination of indi= 31" 18 0 - 1 - 0
vidualized Instruction 62 ' . 36 0 2 .
with consultation, will 24 1.42 .61 . ‘
give better results in ' S '
the learning process of .
the students of this ' : '4' e ' -
. , :

institute. \




a3

o g -

B

.

.25,

e

21. Indiviéualize%'lnstruc- F.

22. The ekercises in the mo-

23

105

L4

tion should,ée used ‘for %.

elementary subjects,
but not for higher
levels. e

dules will benefit the
learning process.

N »

. I believe that developing
carefully the Indivi -

"dualized‘Instruction‘

24

26

in any type of learnig

‘process is effective.
: .

. Individualized instruc-
tion combined with: labs

ang seminaries will give:

- “the student better
learning.

Individualized Instruc-
tion 'Ls-applicable only
for small groups. ‘

. Individualized Instruc-
‘tion is planned to iake
in consideration for
%he individuals -
differences ot the '

learner.

LY

‘25
50

24

19
38
24

31

' 62

24

24

13

26
24

1.54

1.90 -

18
36
S 1.42

13

<

"(S

. 3.300

U DA sD
3 33 8
6 66 .16
§D
89 ¢
0 1
0 2
.61 "
5 3 -
10« -6
.95 ,
F
.61
3 24 6
6 48 12
1.22 ¢ ’
: q
. 6 !
12 6
.80 '



27.

28.

Individualized Instruc-
tion benefits better
the students of slow
pace-than the faster
pace.

Individualized Instruc-
tion not oply'incnamzns
the personal aﬂdewﬁént
but help to increase

'the knowledge.

29.

Individualized Instruc-

tion is nerlty'ip

. education. L

30.

In each activiﬁy that”’
is in the modules I

- will be able 'to make

. my own decision in

evaluation.

oo

irg

7
14

NR

24

24
48

- 24

24
48
24

17

35.

24

”
o=

/

o

14 3 21 - 5
28 . 6 42 14
'MEAN  SD
3.06 1.30 .

;- N e

Q

25
50 2.
1.54 - .54
23 2 )
46, . 4 .2
1.60 .68

25 4 2

4 52 8 4.2
1.81 .76,
y
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,

. Indicate how you feel about each of the following statements

. '
- - R .\ R f 3

'REPUBLICA DE VENEZUELA _
MINISTERIO DE EDUCACION
INSTITUTO UNIVERSITARIO PEDAGOGICO '
EXPERIMENTAL "J. M. SISO MARTINEZ" L N

CARACAS | S | ' :

Name. L I.D. ’ °

Area Language énd\EBEmunication

-

s
i
[N}

~

Format 2

Instructions

This questionnaire has been.compiled to sample your opinion -
about individualized ipstructional materials at this Institute.
f
by circling your answer on this scalei SA - strongly agree,’
A - agree, U -.uncertain, D —~disagree, $D - strongly disagree.
) -t

Please consider each statement carefully before you respond,

and try to avoid using "uncertain .( U')".

Thank yoy: ) ¢
]
o ' . sa - a u ;s
1." 1wl finish module 2 as F. 6 12 1 6 2

-

soon as I did with mo~  %. 22.2  44.4 3.7 22.2 7.4

dule 1. NR MEAN .= SD

o
1

P47 ».48 1.28 - -



1a8 'f

f sA
%. I'm learning faster F. 3
. wvith module Z than ' % 11.1
, module 1. : NR
, F. 47

I think that the dead 3
line to finish module 2 J11.1
is not enough. - 47
4. 1Individualized Instric- 1
tion as a learning | 3.7
‘process is ineffective o 47
Ve
for the Vehezuelan ’
content. t
'5. There is not enough 7
practive in module 2. 25.9
o 47
6. Illustrations would.be 5
useful in module :2. 18.5
47
7. The materials to be 7
covered in module 2 25.9
are too long. 47
8. The complexity of mo- 6
dule 2 won't affect 22.2
me to finish it on ' 47

time. . X

12
44 .4
2.33

14
51.9
. 2.41

2.82

10

37
2.52

1.05

7.4
1.24

7.4
1.19

25.9
1.47

/11.1
1.22

Al

bA  SD
7 3
"25.9 1l.1
e
14
59.9 7.4
15 7
55.6 25.9
4
14.8 7.4
4
14.8 7.4
10 3
37 ) 11.1
7 1.
25.9 3.7




10.

1ll.

.12,

13.

Individualized Ins-
truction is better

for achieving duxuiqal
objectives faster than
the practical dbjectives.

I had many problems to,
upderstand the instruc-
tions of this module 2

Ly Tk

This module*iiﬁptivates

_me to continu& with mo-
dule 2.

‘F.

Individualized Instruc-

‘tion promote me to be

more responsible than
the traditional

system.

Individualized Instruc:
tion helps to clér7f§
the goals once ' -
accompiiéhment the

. learning process.

14.

The design of module 2
is appropiate for the
Venezuelan content.

11.1
47

12

44.4
47

15
55.5
.47

33.3
47

14.8
47

1=

A
14 2
51.9 22.2
MEAN  SD
2.63 1.18
3 3
11.1 3.7
3.56 1.22
12
44.4 7
AN
1.74 - .86
12
44.4 0
1.44 .51
16 2
59.3 7.4
1.74 . .59
16 4
59.3 14.8
T 2.26 .94

7.4

2
7.4

14.8

3.7




ﬁ 110
" sa a v
15. The objectives must be F.. 127 T~ 10 ' 1
written in such a way ; 44.4 37 3.7
s that they can be easily NR MEAN SD
{ ‘ understood bv the 47. 1.89 Q.os
leéarners. /} ’
l
: l16. The procedure used in 12 13 2
Individualized Instruc- 44.4 48.1 7i4
) tion impiies a progressive 47 1.63 .63
gvaluation,
- 17. The traditional system 2 7 3
. " of instruction allows 7.4 25.9 1l.1
more discipiine control 47 3.26 1.20
than the Individualized
Instruction. )
" ) :
18. This type of instruc- 14 11 1
: tion is very flexible’ 51.9 . 40.7 3.7°
’ 47 1.60 .75
19. The best way'of 17 7 2
evaluation is to master 63 1 25.9 .7.4
the objectives 100% 47 1.52 .80
20. The lecture type of ins- 11 10 0
" truction implies more 40.7 137 ?
status. | 47 2.04 1.16

3.7
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.21. There is too much
matefial to be covered

\ in modulé 2.

22. I prefer to work module

2 to module 1.

Qe

23. Individualigea Instruc-
tion is not appropiate
for the Venezuelan

_ , conteﬂt.
24. The materia%ﬁ presented
« v in this area (Language
énd Communication) are

not in consonance with

the Venezuelan content.

-~

. 25, Module 1l and -2. don't

R -helpl me to be creative.

o

[

26. Individualized Instruc-
tion is more difficult
“to develop that the

traditional system.

F.

%.

47

18.5
47

22.2
47

14.8

47 .

2.

10

37

2.

25.
3.

70

.82

.37

63

9
04

14.8
1.25

3.7
1.35

11..1
1.31

/DA
10
37

22.2

33.3

10’
37

11.1

K.



Na

-%
\

»

.27, Indévidda&ized Ins - F.

truction doesn't allow _%

groups'work.

F.

»
4

28. Individualized Instruc-
tion in this ‘drea must

be re estructured.

-

¢

29. Individualized Ihstruc-gﬁ
tion is better than the -

conferences.

.-30. Individualized Instruc-( "

tion as an educative ‘
- ~

process is anachronmistic

”“”EB& it doésn't . :

correspond to the social

, aspect. -

e

14.8

NR

47

11.1
47

29.6
47

7 -

. 25.9

o«

.4?

3.07

9
33.3

2.26

25.9 11.1

1.17

5

18.5

o~

14.8

13

18.5

3.7

3.7

U S
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- REPUBLICA DE VENEZUELA
jWINfSTERIO DE EPUCACIONwl 7 ' A
INSTITUTO UNIVERSITARIO'PEDAGOtICO ‘ " ; ‘
EXPERIMENTAL "J. M. SISO MARTINEZ" 3

) CARNCAS ' .\x\ N
) i "./ ' . ’

Name . : I.D. \

Area Language and Communication
Format 3 : n =21 \ ‘

Instructions

v

your opinion

about individualized instructional matexig this Institute. -

- -

A - agree, U - uncertain, D - d PTENG pfTY Bdldsagree.
Please consider each statemen

and try to avoid using "unce

1. I prefer to work with F. 7 . 10 2 1 1

- PFndivigualized Instruc- % ~ 33.3  47.6-. 9.5 4.8° 4.8,

' ["tion instead of tradi- NR " MEAN sD
tional system. R, 53 " 2.00 1.05
2.. The time given to 3 ‘ :9‘ 1 T2 ﬁ
finish this module 14.3 429 4.8 9.5 28.5
2.is not erough. ' 53 . 2.95 1.53

>’

-
r'd
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0

-

| 4 .
The best way of evaluation F.

is not-to master the %

objectives 100%.

Individualized Instruction

is. not-the best way of

learning in order to

~

develop our own skills.:

I had good feedpack from

. the activities of these

modules.

The coqter;t of the xmdules' )

can be téughﬁ effectively

¢

through Individualized

Instruction.

- .
L) . . \

Feedbacks are not adequate

in the modules.

\

.. ?xéftises in all modules

2} -
are not enough.’ '

53 ‘X“ 2.14 -1.31

sa A U .. DA, SD

NR - MEAN SD

'38.1 381 4.8 9.5 9.5

2 D2 3 9 5
. . - ) .

9.5 . 9.5 ,14.3 42.9  23.
53 3,62 1.24

8 12 1 0 0
38.1 57.1 4.8 0. 0
53 1.67 .58 -

g8 . 9 .0 - 3 1

38, - 42:9 0 14.3 4.8

53 <2.os 1.20 :

- 23 ”, | ,
' »

- w I ~
3012 3.0 2 1
.14.3  57. 14.3 . 9.5 4.8
53° - 2,33 1,02

2 12 0 5 2.
9.5 57.1.: 0 23.8 9.5




-
N

5

19

115

L

N .
F L4

Y , ) r - SA

9. Individualized Instruction F. , 6

helpgs the learner to ~.%. 28.6

‘learn faster. , Ijg

P 53

* 10. There is too much material 2

B éo be learnt in a short 9.5

°"tim§; ‘ | 53

) ¢

11." The specific objéxivesda 3
not inform me {-:he Fightv 14.3

' things that are accepted 53

;as eviélence that I have ’ ST

t

\ dbne well.

&

12." One 6f the weak pgints of 1
Individualized- Instruction 4.8
is that all the instruc- ‘53
tions are written, and
sometimes cannot be ’

’ bR

understood. - -

13. 1 ‘find that I'm lest active 0

in the yarning process with 0

Individualized Instruction. . 53

MEAN .

2.29

3.14

12

57.1 .

2.43°

13

61,9 .
2.62

P
¢ DA
0 6
0 - 28.6
SD

1.19‘,311
1 8
4.8 38.
1.32

1. 4
4.8 19.0
1.12 °

1 5
4.8 . 23.8
1.07 .

0 9
0 429
1.19

v

14.3

4.

28.



&

Coeka

14

5.

16\0

17.

18-

19.

20.

[y

I prefer to work on . F.

ra

rﬁodulg 2 than module 1. %
"

o1
Evaluwation must be on a

specific day.

I consider. that In -

dividualized ‘Instruc-
, L B ’

tion is divorced from

the Venezuelan content:

-

s

Individualized Instruction
motivates ‘me ‘to be

creative.

‘Individualized Instruction'®

turns the leamer autamtor,

‘without decision.

Individualized Instruc-
tion is an implementation

of imported educational

models. -

Individualized Instruction

- helps me to be critical

t

in my, rfeal necessities.

1 T2
4.8 9.5
NR MEAN

53 . 3.91
"3 3

14.3 14.3
53 3.57

1 2

4.8 9.5
53 3.86
10 9
47.6 42.9
53 1,71

0 2

0 9.5
53 4.38

1 5

4.8 23.8
53 3.33

o,

6 o112
28.6 57.1
53 2.05

9.5
SD

1.14

. 1.43

4.8

1.06
1.8

. .96

14,3

l1.11

A D
9 //
42,9 "33.3
il
9 6
42.9° 28.6
12 45"
57.1 23.8
0 1
4.8
7. 12
33.3 57.1
‘10 2 .
47.6 9.5
- ’ Il
!
T
: |
0 2 ;i
|
a 9.3

-

s .
e Birmend A Sk e ig A I AT el bt N Y s

[Py

m«‘:.‘
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22.

v

‘educational probleﬁs. ‘* F.

. 117

' 21, Individualized Instruc- F. .

tion is a novelty and %

[

not a solution for our

]

L3

with Individualized:

Instruction the learner

_ had ps&chologicgl

23.

' changes (e.q. being more

receptive).

Education mus£ be

" essential ly traditional

24.

and th“foug Individualized

Al

%
Instruction It- is not

,possible.

Individualized Instruction -

~1s 'not a rigid pattern i

25,

of education.

Individualized Instruc-

tion helps the -learner

to be more responsible

and careful in his/her

educatives attainment,’

6 9 1 3
26.6 42,9 4.8 14.3
53 ', 2.33 1.32
77 12 . 0 2
33.3 57.1 -0 - 9.5
s3 1.6 .85

6 8 2. 1
28.6  38.1 9.5 4.8
53 2.48 1.47
K 5 1 6

. N * : .
33,3 23.8 4.8, 28.6
. 53 2.57.1.47 7
13 g8 .0 .0
61.9 38.1. 0 o0
53 1,38 .50

19.0




Individualized Instruc-
tion doesn't let me
)

es;abiish.my proper

educative goals.

Individualized Instruc-
tion helps me to be
sucessful in my

educative goals.

~

Individualized Instruc
tion helps the learner
to have his own account

of his learning process.

Comparing Individuglized
Instruction wfthb.
traditional éystem, II
is bad for Venezuelan

. context.

:

N .
Individualized Instruc-

tion redsures that I

- am acquiring knowledge.

42.9
53

"10
. 47.6

53

4.8 .

53

38.1

53

A 18}
8 Q
38.1. 0
MEAN $D
2.29 1.38
12 0
57.1 0
1.57 - .51
11 -0
52.4 ° 0
1.52 .51
2 1
9.5 4.8
3.95 1.12
11, 0
.52.4 .0

1.86 1.01

5, 1

23.8 4.8

0 0

0 0

o .0

0 0
[

10 7
47.6 33.3
1l 1
4.8 4.8

5 vort it mimpern b een = 4

"

‘
T et otk Lo




e -

A S ks e o

119

' REPUBLICA DE VENEZUELA
'MINISTERIO DE EDUCACION
INSTITUTO UNIVERSITARIO PEDAGOGICO
EXPERIMENTAL "J. M. SISO MARTINEZ"

.CARACAS

Name. . I.D.

~Area Language and Communication

. Module 1 : n = 47

Instructions 8

This questionnaire hag beenncémpiled to samplé your opinion

"ébout individualized instructional materials at this Insti-

tute. Indicate how you feel about each of the following statements
by gifcling your -answer on this scale: SA ; strongly agree, |

:A —légree, U - uncertain, D - disagreej SD - strongly disagree.
Please consider each statement carefully before you respond,

and try to avoid using "uncertain ( U )".

’ Thank you! .
sA A u- DA SD
1. The instructors make this F. 33 13 1 o 0
process of learning as $ 70.2  27.7 2.1 0 0
eﬂjoyable.as possible. NR MEAN  SD :
F.°27 . 1.32 .52 S
2. The instructors are 3 .7 1l L2 1
resistant to changes when . 6.4 ° 36.2 23.4 ' 25.5 8.5
learners give them feed- =~ 27 2.94 ,1.11 e

_back on module 1. -



6.

8,

120

a
+

I always found the ins- F.

tructor's attitude %.

possitive towards the

learners during the F.

consultation.

—

- \
e

L
The objéctives were
———

" written in order to be’

L]
eagily understood by

the '‘learners:;

J
Importéd ideas don't work

in the Venezuelan context.

" Ithave received enough help -

£rom my instructors
during this process of

learning id this area.
When reviewir;g the
;:ontent of this module.
I feel that:.

The instructional nate.riélg ’

c
were very difficult.

"The instructors were

confusing and vague.

sa A u DA
30 17 0 0
63.8 36.2 a 0
NR MEAN  SD

27 1.36 .49

25 - .19 1 2
53.2  40.4 2.1 4.3
27 1.57 .74

,
3 2 . 4 -, 6
6.4 53.2 8.5 . 12.8
'Jﬁ/ 2.85 1.30
22 22 2 1
46.8 46.8 4.3 2.1
' 27 -1.62 68

1, 6 1 29
2.1 12,8 2.1 .6l.7
27 3.87 .97

1 0" T
2.1 . 0 2:.1 76.6
27 4.11

.63

19.1

10
21.3

9

19.1

LI

O AT AN SN e B 53 E S e %
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-
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10.

11.

13.

o ‘ 121
The learning activities
in the module were

elaborated accordint to

the objectives of the

module.

The learning activities

_Wwere too difficult.

The materials were easy

to find.

12. ‘Instructors of this

Institute have positive
attitude towards the

learners during their

consultation.

f

The most effective wayto

learn about grammar as *
presented in the mod_ul‘e
is throughv Individualized
Instruction.

THe schedule of the ins-

tructors of every area

of learning fitted with

the learners schedule.

F .

3.

27

17

36.2

27

23
48.9

27

15
31.9
27

18
38.3
27

[

33

70.2

MEAN
1.87

19.1
3.63

16

34,

2.20

22
46.8

1.55

27

. 57.4

1.19.

26
55.3"
1.72

[X=]

4.3

1.01

4.3

1.19

4.3
.59

.87

2.1
W11

DA SD
2 0
4.3 0

29 6
61.7
12 0
25.5 0
0 0
0 0
5 0
10.6 0
2 \
4.3

12.8



15,

~

-16.

17.

18.

122

After finishing this F.

H N '\- a %
module I'm motiyated to 8.

do more. investigation

beyond these objectives F.

in module 1.

Modules should be
dev\eloped by instructors

who do not belong to

this Institute.

Consultation always helps -
me lto avoid difficulties

in this learning proces‘s;

The information in this

module will be useful to

‘my present or future career

19.

20.

/my studies.

During the developing of
this module it helps me

to be more anlytical in

Content of module 1 should

have more audivisual ma-

terials (e.q. f£ilm.

printed materials,
cassettes) .

18

38.

-

27

19

40.

26

55.-
27

17

36.

27

12.

27

|

23
48.9
MEAN

1.60

" 23

48.9
147

26

55.3

1.68

20
42.6

1.47

29
61.7
'1.66

31

66.0

~2.30

1c

10.6
~13

2.’}

72

2.1
© .55,

4.3
1.0

12.8

2.1

43.3

N .




21,

22.

23.

24.

25.

123

During the develoning P,

.‘of inodule 1 T felt less %

oppress than being in

conference. . F.

\
Imported ideas are

contrary for Vene zuelan

context.

Thq content of these mo—-

dules is up to date.

The content of this mo-
dule is useful for‘evéry"

day life.

To study grammar is to

" waste time..

- ‘I had problems in:

26.

27.

'Following the instruc-

tions.

To understand diagrams.

Yo

‘NR . MEAN
27 . 1.89
4 11
8.5  23.4
27 3.26
16 26
34.0  55.3
27 1.81
24 20
f B ' -
§1.1 42.6
27 1.61
1 0
2.1.. .0
27 4.51
"0 9
.0 19.1
27 '3.83
o 4
0 8.5

27 3.96

la

.74,

21

"44.7

4"3

17

36,2

26

. 55.3

35

wm

' 28

59.6

11

23.4

14.9



28.

29.

30'

31.

32.

. understood.

33.

(/‘ - 124

To use audiovisuals. .

\

To obtair_x the materials ar

audiovisual equipment.

A

Module 1 doesn®' benefit
me to understand other
modules from other

learning areas.

A well educated, person

uses correct grammar.

The vocabulary used in
this type of instruction

1s too high to be

The content of module 1
must be aevelopéd in the
module and not based only
on bibliographical

investigatioh.

NR

27

17
27"

27

P

17
MEAN

3.70

1.72

26
55.3

2.49

|c

10.6

SD

.93

©10.6

.96

2.1
.95

4.3

1.54

.68

" 4.3

1.20

6.4

11
23.4

23

70.2

17

2.1

29.8

11

23.4

8.5




34.

" is the best learning B.
b

35'

. 36.

37.

38.

\ b \ 125+

a .

The content of module 1 F.

oo

based only in bibliography

investigation for learners

actiwfity .

I had too many problems.
undertanding the ins-

tructi:%xs of module 1.

To study orthography is

unnecessary.

In order to speak it is

not necessary to have

L

grammatical knowledge.

The bibliography given

for objecti\re No. 4
(punctuation) for module

1 is not enough.

19,1
NR

27

4.3
27

34

' 72.3,

27

23
48.9
27

6.4

27

(P

22

46.8
MEAN

2.45

4.3,
4.21

12.8

1.66

12
25.5

13.43

o

8.5

1.16

4.3

.72

10

21.3

27

57.4,

12.8-

16
34

8.5

2.1°



. “REPUBLICA DE -VENEZUELA '
MINISTERIO DE EDUCACION

INSTITUTO UNIVERSITARIO PEDAGOCICO

EXPERIMENTAL "J. M. SISO MARTINEZ"

[N R

S e casa 1y i e e o el i s e

' CARACAS ‘
Name. e ’ ) - I.D.
B . . -

Area Language and Communication

, ¢ . M | ' . .
Module 2 o . ¢ n = 20

. ~ o ! .
Instructions .

‘This questionnairé has been compil
about indivfduélize@ inst
Indicgte hb& yoﬁ feel aﬁout’each of‘ﬁhe«folld%ing gtateménté
by gircling your -answer Pn/this'séale: "sA - strongiY'agree, o
A - agree, U - .uncertain, D - diségree, SD = strongly digagreé.

Please consider each statement carefuily bhefore ybﬁ feépond,

and try to avoid usi Mincertain ( U ™.
.
~ L : Thank you!
- : f] . ' . , . . o
. . , ‘ P ?}
. / - ) : " 8A a
A - — T -
1. The leﬁrne'rs are resistant F. 1 5
g . | .
to innovaéﬁpns when the &, 5 25
A S v A . ¢
instructors gave them oral NR MEAN’
instruction about the F: 54 .45 -
. 4 . R N - - e \‘
L moéuleiij$ ) . - ’f'
o0 ’ ‘ - . \
[ 6 - e ! \
- ! - /‘ ' .
‘ - ) t
% 4 ‘ ’ . &
- -4 ' N ‘ * .~

’ \

; .

ed to sample your opinion

ructionad materfals at this Institute.

SD
- AN
3o
.15 '
4 - i
. A 4
i

279



-

2. Instructions of module 2 "F.

are not clear enough to %.

be understood.

. 3.’ The exerc®ses in module 2

too are not enough to

achieve the objectives.

4. I prefef to achieve the
P . i
objeqﬁives by doing

exercises.

5. The content of module 2 is’

too complex. YN

6. The time'to finish this

module 2 isrtéo,short.

> e
7.  The learning activities in
L , L
this module 2 make more

*  difficult to achieve t_he/ .
- AN

"objeéﬁéves of learming.

h \,

‘54

30

54

m 1
A u ~ba .SD
~ g g 5 1 ’
10 0 25 5
MEAN  SD
2.35  1.37°
5 0 .10 5 g
25 0 ‘50 25 '
3.75 1.12
10 1 I 0 B
50 5 15 0
2.05 . 1.0
6 1 5 7. .
30 5 25 35 .
3.55 1.40.
5 0. 4 5
- -\- ‘
25 0 20 25
2.85 1.66 ‘
C11 0 3 '3
55 0 15 15 . .
2.60 1.35

s
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10.

.. 128

The vocabulary used in 'F.

this module 2 is too. %.

High ‘ to be 'understoad.

The bib llograpgg)' investi~
gation pointed out in
'thig' module 2 is not

enough.

The actitud of the instruc- . -

tors of the area of

Language and Commmnication

. towards the, learners

were positive.

‘. .
1l1. The achievement obtained

\

12

through module 2 will

help me in my career.

. The content of module 2

o should be broken down

in modules not one.

13. The vocabulary ysed in

module 2 is too easy for

this leyel of learning.

’ —
!

55

20

NR

s . 54

35

54

54

- 12

60

54

20
54

20
54

]

10

MEAN

3,40

/-_"[_0

50
1.95

45
1.45

40

1.40

45
2,65

15 .

3.15

g DA
1 3
5 40
sD
1.50
1 1
5 ‘5
1.05
0
0 0
" .51
0 0.
0 0
.50,
0 "4
0 ' 20
1.42
0 12
0 60
. 1.35




14.

15,

16.

17.

18.

19.

20.

4‘
. 129
sa
The content of this mé- F. 3
dule 2 is tc confused . %. .- 15
N . ¥
related to semiotic. ‘ ., NR
54
I had problems related to:
Following directions. 3'
: T 15
4 54
To understand the leamiﬁg ) 2
strategies. - ; 10
54
To develop the learning 3
activities.- \ N 15
54
To find bibliographies. - 1
5
54
To. use audio-visuals ma- 4
terials. | . - 20
"'54
To develop the investi- 5
gations given. 25

"’$ .' ‘ 54

g

6. 2

30 10

MEAN  SD

MEAN 8D
3.00 1.38
5 0

25 - 0
3.25% "1.45
3 0

15 0
3.50 ° 1.19
8 0

40 0
2.90 1.4
4 0
20 0
3.65 1.18
3 0

15 - o
3.25  1.45
5 0
25 0

2.85 1.46

40

13
65

30

11

55

’1q

50

40

20

10

15

20"

© 15

o

10



21.

22.

23,

24.

25.

26.

> ‘ 130

When I went through the

module 2. I felt that:

The instructionals ma-

terials were easy.

H
The glearning strategies
of the module were not

matching with.the

objectives. . ,
The learning strategies

were easy to do 1it.

The: bibljography pointed

out was too much.

The bibliography was

easy to find.

The learning activities .

for module 2 was useful.

5
. 25
. NR

54

54

25
54

25
54

45

25
2.85

12
60
2,10

25
3.60
¢

2.40

lan}

.93 -

1.27

25

40 .

10

45

15

10

. 25

Pt




R O S I AR

CRd

27.

.

28.

'29.

3l.

131

The'instruéfions\given v,
iﬁ this module 2 the' %;
content were clear and |,
precise. | | F.
The content of madule 2
based on bibliography-

is not enough. CoL

The content of module 2

is not useful for my

daily use.

The content of this mo-
dule 2 is not up to

‘date.

The content of this mo-
dule should be develop
in the module but not

only based on

_ bibliographies.

32,

N

'Going through. this mo-

dule 2 it helps me'to
be critical of messages

emitted from mass media.

<.

10

NR

54

10°

54

35
54

15
54

35
54

14
70
54

MEAN

2.60

S, 20

" 3.55

50

2.00

13
65
2.30

30

2.40

1.39




33.

Should bhe more

)

audiovisuals program

. based on the content

2

" of module 2.

34,

35.

36.

37.

’

" s,

The content of module 2
is too confused ‘bsed on

. L ~ '
communication aspects.

There must be at the end
of the module a page,
that a learner can give

its opinions.

The consultation has
beén a good reinforcement.

to understand the

,cohtent of this module.

o

The content of this mo-

I

dule is up to date.

The content of this mo-
dule is lear related to
the different types of

message.

P

eS|

NR"*

54

15

54

40

54

30

54

25.

54

35
54

(e

19
50

MEAN &

1.80

20
3.30

10
50

1.85

11

55 °

1.95

12

.60,

1.95

10
50
1.95

(=

1.04

.89

10

.50

10

15

’
minon s S et e D —_

[P
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39. The vocabulary used in F.
this module 2 easy to 3.

" " be understood.

’ . \
' F
.
N
M 1
A
-
-
-
[
0
'
4 .~
“—
* .
'
4
.
e ———— .
N N
i
«
.
.
~
2
'
«
“
L] :
s
b .
- .
v
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REPUBLICA DE VENEZUELA
MINISTERIO DE EDUCACION
INSTITUTO UNIVERSITARIO PEDAGOGICO
EXPERIMENTAL "J. M. SISO MARTINEZ"

CARACAS |

Name. . ‘ . I.D.

Area Language and Communication

20

Program g . n

Instructions

This questionnaire has been compiled to sample your opinion
about individualized instructional\matefiéls at this fﬁstitute;
Indicate how you feel ébout each of the‘followiﬁg statemens
by cirecling your ansyer on this scale: BSA - strongly égree(
A - agree, U - uncertain, D - disagree, SD - strongly disagree.
 Please consider each statement carefﬁliy before you respond,

and try to avoid using "uncertain ( U )".

°

Thank you!
' sA A, U A S
1. When I finish this F. 9 10 0 1 0
program I will have a - $ .45 . 50 . 0 5 K 0
. better status in my " NR MEAN , SD

future. F. 54 1.70 .92

[



‘. It is my responsibilitv F.’
to adapt in this new

system‘of’education.

Th% £irst meeting with
the instructors way very
efective because it
oriented us‘dﬁ how to
conduct ourselves

through‘this program.

o

This institute is.well ~
located in this '

industrial zone.

Individualiied Instruc:
tion is better than
traditional education,

because the studeénts can

deVelqp‘their own

s8kills.

. I had heard that this

Institute is highly

innovated.

MEAN

1.35

11
55

1.55

35,
3.00

14

70

1.70

1l

55

. 1.70

.51

047

.73

25

20
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All the learning F.
activities fron the mo %.
dules are appropiated

for my future career. F.

Aftér finishing this

program I won' t have

-problems finding a ‘good

job.

The individualized
Instructicn help me to

acquire more knowledge

- for my present and

10-

11.

12.

future career.

This Institute gives in-
fbrmatipn,where to find

Jjobs related to this

program.

This Institute must have
extracurricular activi-
tieg,‘(e:q. sports,
etc.) |

This Institute offe:s

. \ . .
areas of specialization

as good as. universities
do.

54

30
54

10
54

70
54

45

54

3.85

11
70

" 1.70

45

, <(45

30

1.30.

- 10

50
*1.60

1<

1

15

w

.09

.47

.51

47

.60

15

30

15




13.

14.

15.

16_0

17.

18.

137

I like the more per - F.

sonal _.atmosphere of %.

this Institute.

There is less competi-

'tibn at this Institute

SO0 more learning ocurrs.

I would recommerided

«

that a friend take

' courses here.

I.U.P.E. should be the
leadership for human
resources in tAe higher
level of education, in .

the priorities areas of

this country.

\J

I prefer the tradition-
al approach of instruc-
tion to individualized

instruction.

Traditional lectures mo-
tivates me better than
Individualized Instruc-

.tion.

40
NR

54

35
54

11

55
54

12
60

54

54 -

B

10

50
MEAN

1.85

30

3.60'

45
1.45

40
£ 1.40

3.95

20
3.55

1504

.\ .50

1.00

-

.15

15

12
60

11

55

20

25

15
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19,

20.

21.

22.

23.

of this Institute is

138

I consider completing

a course a challenge.
i

‘It wduld be better to

create more universi -
ties than more Insti-

tutes of this type.

I'm in this program be-
cause I'm waiting to be
accepted at the Univer-

sity.

This Institute offers a

"good quality fo audio -

visual materials (e.q.
i
T.V. studio, Video Casy

settes) .

The "control of studio"

..
aware of my achievement
in this process of

-

learning. -

SA

35

NR

54

30
54

54

40

54

.30

54

12

60
1,85

(™

.75

30

45

15

20

10

50

. R, 1



24,

25.

26.

27.

28.

29.

139

Seminaries aelp me to F.
&

adapt in this system. %.

Department of Orien -
tation is always avail-

able for the learners.

The schedule of the .

audiovisual room is not

- flexible for the

. Jearners.

Credits in this pregram
aré too long to be

covered in a short time:’

Learners' manuals in -
form me about the In -

stitute's program.

Seminars offereﬁ\ in

-

‘thfs'Institute are not '

as'dynam{b as they're
supposed &0 be.

&,
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©30! I thought that this , F. = 2

- - . - : | ;ﬂE‘

' . F. 54

. ..

’ 3}u Crgd;gs’in this program 0

1,, are’noP 9yerloaded: . 6

| s \ - _ 54
Co32. Thisnsygtem helps the” T4
learner to be an. . a0
‘effective professor and . Séﬂ

‘dpe géda;ed'édﬁéatiénAi' S

A

innovations.

33. This program helps.to 6

have more .communication* ° 30

a

‘ - between the legrﬁer an% ! 54
the'instruc£ors. |
.3§§ This érogram gives good 8
- training for educational ,.' 40
staff with;n tﬁ; 54
carreers Gffered. ,
i - -
,35.. This Institute doesn't l\
f~;§§rante§ the equal 3
| rigﬁts;opportunities to ‘54

. ! . .
»- <7 -enter in this program. ‘

-

b~

In¥titute Was‘prlvaté. \%. e

- A

e s

- .

40

a U
‘5 0
25 . . .0 -
MEAN' . SD ..
3.55 | 1.47
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20 . 10
A y
3.80 1.1 -
s, o
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1.45 - .95
11 1
55
2.00 1.N3
L '
X
1L 1
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1.65 .59
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B 36, This‘pQOQram helps me

- to be in the educa -
tional fiela because éf

the\areas‘oﬁ learning

offered here.

-

1 37. I remember when I

enrolled in this Ins€f-
“0

‘J .
' tute I didn't know where

N

meant'to me that in;the
' 2
future ‘this Institite

e will disappear.

39. The programs qQf this
Institute helped me to
feel integrated as part

-of this Institute.

T

40. The learning strategies -

- . '
. used in this program

permit me to be up dated
~in the innovations of
educational field.

3

L)

38. The"Word "experimental",

F.

I~
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1.70
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3.75
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:

42.

43.

44.
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sa
,Thé fequirement of . 0
rshis learning process F%. 0
influenced me nega - ' NR

~ tively to centinue in F. 54

1

;his'program.

Individualized Instruc- 7
tioﬁ means that the 35
learner is responsable 54

for mastering 100% of -

.

the objectives. 7
Individualized Instruc- ' | ' 1
‘tion demaqgs from the- . 5.

learner that the ] - 54
achievementlof the
objeétives should be
mastered only by them-, *,
se;ves, without any

help from the Instruc -

tors.

5
If you don't work as'a 9
teacher, do you think o 45

that this program will LI
m@fivat% you to look ——— ’
for a job in the

educatiénal field,

¢

g oo
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45. If you work in teaching,
do .you think that éfter
s£udying in this Iﬁsti—
_tﬁté you will work in
the area of learning
‘that you had eready

choosen.

45. This progfam will givé
me 'the skills and
“abilities needed to be

~an effective teacher.

475~This‘érogram‘helps me'
| tqfacqui;e tﬁe skill
"and habilities to be
updaﬁed, in the edu-

cational field.

-

. 48. This Institﬁte serves.

-

the needs of Venezue-

‘lan people. Y.

™
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REPUBLICA DE VENEZUELA
MINISTERIO DE EDUCACION

INSTITUTO UNIVERSITARIC PEDAGOGICO’

EXPERIMENTAL "J. M. SISO MARTINEZ"

~ CARACAS

‘INFORMACION GENERAL

favor, conteste las siguientes prequntas concisas y preci-

Por
sas.
Fecha:=~=memcm cm em e | .
NOMDILE ;====mmm=m e o= e mm e e e cmmm =, ], = mmmmmmm e
No. de tel&fono: casa:==-m===~====-===- trabajo: ———-iommmmmom
l.- Sexo: femeninoi-—=——e————me—e——o T-;_

' masculino: =-—==m——mm————e———

2.~

3.-

\(especifique)--7-------—-————----———--——----—---—;--—~ -----

Edad: —=—-=—m—m—m——mm——u

Estudios realizadogi==-====—====-== e~ e
__________ S S S
Que tipo de trabajo esta efectuando actualmente:----=—=<===
Posee. Ud. algln tftulo. De que mencidn?—---—-m—m=r-c———eao---
e e e o e o e e e e e e e e e e e e e e o o e e ————

Ha estudiado alguna véz usando instruccidn individualizada?

*

- -

e e e o e et o b e e e e o

\







