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ABSTRACT

1

Martin Benjamin Somers | ‘ %

'
o »

"7+ . A THEORETICAL ANALYSIS OF THE IMPLICATIONS FOR

- S ART EDUCATION OF PRESENTATIONAL AND

A
.

" DISCURSIVE MODES OF COMMUNICATION -

The attainment of Man's elite animal- status wasg

greatly enhanced by his skilful develapment of verbal yni—

.

. bolism, the language currency that providea him with th
. ability to create identifications from perceived realit

“ E - ' and:permitted him fo'evaluaté, cénceptﬁalize, reflect upon,’

. and communicate his opinion oé their felqﬁionéhips and meén-
k. . ‘,;ngé. qan'so gaingd an access to phe‘gécumulatés‘records‘

' ' " » +of human exiétehce, but ironically was an réétricted iﬁ his

| : . v - _ .

i poﬁentiél fof fﬁfﬁre awareness. ~The very naturé Of‘?iS'def-'

- 3 .

tnant verbal‘iénggage thought processes inhibited efficient
Y T N e “ . ' )

- L» ”

.o ‘fieading'; of perceptual capacities and.so reduced Man's .
o s t N . \ —

©  ability to fully encounter future realities. ' -

. . 3

rs . , . i X
- . Since the ¢ommunication processes of formal edu-
-. ' (Y o ’ . -
- B ) . ) .. \ g ¢ ) .
cation are primarily verbal, and cholastic¢,ideals are mea- -
™  sured through linear ‘discourse, sensory development is
* * |' : ‘ <. ’ - ' ‘ N
H ‘-‘ . X 9 he
e - 3 ¢ . ' Y ° . i LY
! o " - .




.
. hd *

é_isc‘ouraged, and ﬁdec’liriing\perc,:eptual' acuity promoted by -

: ~'conceptual éxtravagance, Difficult‘ies‘;iﬁgenqoding and de- "
’ : ‘ , coding sensory information become evident when Man encoutiters /
P = the/ﬂeed for visual literacy. With.a more gensiﬁive under-' . -,

L . stahding, this discipline for visual comprehension could . )

' .
.
. * - -

. L favourab‘},iﬂ% promote perceptual efficiency and provide a moré -
. . . R \ r \ "

complete understanding of twentieth cehtury technological-"

¢ g [ v . . . ! o '
. . ' [ ) ] ’ ’ & -
. . - video communication. . . - .
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I . ¥ cmapTER I., . :
L .~ THE STUDY

A Problem:Statement

;- "It is this writer's contention that outmoded prac-

+ . 4 . . :

tices.in formal systems of education have created the high . ,

w
1 v

emphasis ?n the language skills that now permeate our soci- -
N . ] T . ' ) i
ety. \fhe constant demand to communicate within a level of

! :

v s i
.

Verbal! Language:-as the control measure fér understanding,

- . ¥

has'prodiced the.effe

- o .

This same attitude has caused visual literacy and the lan- .

oo | . .
gaugé of Art to be treé;ed‘with alarming disrespect in all

v

<

'+ levels of inspruc;ion in'Education.l Understanding and

A ’

reacting to our. visual world, namely our ability to perceive,

\ . ~ 1 <

compare aﬁd contragt those qualities tﬁat give us€ meaning,
| ’ - * , . . : . -

. ¢ 4 . . . . . " oo
and our ability to mould, create, and rebuild those gualities

- - - - - B~ =

- ~ e ' e e . 2. o <5
has suffered a prejudice of ignorance that ‘makes a mockery
s , , * . . \‘ N =,
of efficient communication and an adedﬁate society. 7,
1 . b ® " ’ , :{ \ . . o

. . - .
B * A
. B . *

i
Purpose and Significance

§

| “'Many of the ‘,Pi:'o'b{l.eins' confronti{ng
i . 2t ! ' '

the result of inefficient modes. of communication. We are

ct of stifling enormous human potential. _

. —_
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4

aware of dome of the reasons for this inefficiency but ..

4 . v, B

others are not so obvious;' In the Survey of Lit&ature sec-

-
. |

‘tion of this chapter, the writér will at,tembt to il%ust:.jate

that some of the causes of these problems are closely 4’»
. o0 . oL / . ’ .
related, and-that it is M_an's' verbal language that provides

] L3RS !

this significant contribution. The writer will also state

-t

. : ) . N\
. s'ome of the demands for a new literacy, a 'visual literacy’,

F

o, N N ) . ' » B .
an alleged prerequisite for understanding in ‘this’ video-

N

. ‘ N
technological era.

In the main body of the thes:.s the wrlter will be
concer—ned w1th an 1nve§tlgat10n 1nto .the: nature of dgmmum.—
catien, Verbal ILanguage, and Art as they operate W1th1r_x_\‘ .

‘.
T

) 'soci'ety. ) S‘pecyial' emphas:s.swxll be glven to. the processes

1o

by wh1ch Verbal Language and Art express meanlng, how we’

-

L4

accumulate and catagbrlze ‘facts in Perceptlom and the 1n-

/ ) - .

: formatlom the fleld of experlmentalJ educatlonal techhology

t
* l

has togffer with 1ts resea:f/ch into SLngle and multl—channel

3

,communlcatlon processes. It is antlclpated ‘that this inves-

“w

tlgatory portlon of ‘the thqs:Ls Wlll serve»to support the

wrlter s bellef that Verbal Language and Art are compatlble

¢

and'certinal_y bleneflcn’l o Man's thought processes, "but

only when on their own terms.’ When an imbalance exists in

their respectR;e importance, the humanl' communicat ion system

is subjected to bias, and his relatiorship to his environ-



ment becomes less than ideal. o : ,

3 ‘3
’ 13

ftnis anticipated that the value of this thesis be
in’its general accgmulqt{on 6§ iﬁformation'fnom varfouﬁ"

~disciplinés;,and it sq;fgz this reason that‘thg writer has

~occa§iona11y probided ' ntefpretive'commentary either in
. I'4 M .

-

" the text, 'or in the references. Tt is hoped thaﬁ'thyg infor-

maé%@n will be of dlue to studénts, teachers, administrators
and.mediq techhologigts and programmers, in their attempt to

r

' ! ) ~ . L) . Achy
. discover more meaning from’educational communication.

)
R P o
e : *

‘ ) ’ 3 3
Literature Survey and’Discussion
. N . o X

In this Survey and Discussion the writer infends to

W

- . .
]

provide an encounter with - some aspects of tht problem consi-
~ ' s ‘ . . ' '

‘dered relevant when attempting to trace gommunicaﬁion pro- .

* 1

. ‘ ‘ N R ,
blems in society. from the antiquated \teaching methods in

7
-

séhdols; This brief review covers the following topicg:
- N ¢ ., ~

- , - v . K .

Technology; advances, and change

,‘-‘Cahmhhicatiohydencoding and decoding difficulties -
' Edpcat;on; actuak and ideal . . 1 | :\’ g
Languages;ngpbaluand'ﬁ?nvefba; \ '
/Literacf; aefinitions o B - .% |
.\, | . ) ‘5 |
\ Meaning; Man's search for ... Co. : . Al
s T ‘ SO R
The Future, with Art . S sg . ' P
It is anticipated and this will illi;‘ug\ rate the "‘t“* ’
writer]s view that there is a need fqr.a closer inﬁéstﬁgéfion .
s 0 ' A . . .« u‘_' \’XH o .



’

o ‘ 'into the nature of Verbal Language and Art .in Commnﬁﬁcation,.
. N R o ce . T
' and that by considering the-over-all Pproblem—caﬁse" the . |

»

wrlter wxlI be’ better ab¥e to r%veal any pertlnent eV1dence
o 5 It is, perhaps, fitting that the survey shoqu com- o
. . o _
mence with a wrlﬁten'commentary cpncernlng audltory.lnfor—

’

matiéh gleaned from what is usually -considered to be a
v C
T

. . . L2 e .
- An Ameyican soldier , released from eight years of

v i conﬁlnement and allenatlon from North Amerlcan culture in a
v’ . f
i Noxrth Vletnamese detentlon centre noted ~with alarm, some -

N
| -

' ' of the‘&emarkable changes that had takenpplace in hlS native -

”

. 3 A . . .
United States. . Heaopmnlonated that North American Society

o ; . ; S s
had become tsoft”aln his absence, obsessed with "non-necesgi-

o -( oy

Q\

ties“ Thls ‘he suggested was due to man's newest and

. -
o

W 3 . visual medium _for communication:’ teievision;
° greatest problem r the- 1nabillty to copeé W1th prosperlty.

~ " commander Denton s 51ngle example of prosperous non-—

3 .
. - .
3 ]

- X ‘necessity was-that'of‘"wrap-aroupd sound in the automobile".

| o * One’'can. only speculate as to his .other observations, but it

-~ . . v

- . s . - 4. . . : . e

| is 'of interest to note ‘that he chose a deveélopment in the
\ - ‘L . ° - . ‘-; !
field of elecdtronic communication.

| ’ ' . .

T Wnat CommanderDenton cgnsidered 'prosperity’ could

. r

be interpreted as change, for electronic sound media was ne

' : * ’ : -:" y '
- T part of his environment before capture, yet not as 'sophisti-

cated as today. - We have apparen%ly aecepted this gradual
‘ ’ . " E a ‘ © ) ' ° . ' ‘ » .

>
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»

vt ! . . PO

.change in the relative1§ short period of tihé.with@ut neces-
- . : : .

‘sarjly considering ourselves "soft". Yet what has this

-

- .
! i -

change done to us without our knowledge?

- o -

In a recent book® Caleb Gattegno stated that he was

-

‘\ , R . VL L4 .
" "introduced" to television late in his 1ife;6' He consciously

. N . , &€ R
studied what he saw for three years, and discovered that his \

¢

cbservations were a revelation to others that had allegedly '

pre

. had the benefit of experienciné a much lonéer exposure to

. %j \\ r
. R
the medium:7 He propounded the theory that- television was

.

",.. the companion.of man&s sight. . :,"8 and that sight

<

L -
\-!iv)-_.
ARy

,cquld'be a remedy for, adapting to the ¢ompléx situations LT
'9 ! i‘r-:k - Q‘r‘\lt

- . . . . 10 0
encountered in aﬁ{ séclety. Gattegno also purported tha&t“ﬁ

2, \

»
ol
.

‘technoiogy'would advance the purpose of television to the -

L) 1]

' ’'extent that all canned knowlédge would be readily availdble ‘ -

to the home consumer - when his inclination- so desired. .. e
‘ 4 T, ” - . -

- . One must wonder if man is capable of making intel- "

.
\J . @ ]

' 1ig€nﬁ use of these technological advances. According to
B ” 11 ‘ . .

\ Kerineth Winetrout, they have created a new medium for, com- .,
municatibnv the electronic, and with this, the electronic ' o

o <
.

bombardment of our senses has created a "New Sensoriunf.

e, ,

- t
As a result of this situation, he claims that our reggptive

apparatus is being enlarged and perhaps refined. To

! . ) . ' * co .N : ! N
facilitate effitient use of these rapidly advancingl? elec-

@

tronic media, Winetrout suggests that we must qunoﬁigdge

. \
q e
) v » -
. .
M -

-
. . ¢

. ‘ "
. .. o oy
. - ‘ .
! .

s . ' ]
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-~

| _ 57 this "New Sensorium" which he defines as ", . . the emotional

i _-intellectual-sensing process by which we take in perceﬂ?ions

. 1
and organise these perceptions."”

N According to Borden,16 any _i'nterference17 in the way /

3 (S

these perceptions are acKnowledged and organised.would result

in prejudice, and .therefore an inefficient communiciation. In
¢ ‘ . - .

r

éhe,view of Beggs, communication already creates major pro;

blems for society. He states: , ' N

’

v 'If all the problems that plague the organization and
eration of human society were placed on a -rank order.
‘ _ oF\small to large or single to complex, communication .
would have to be included close to or at the top of thls
contlnuum 18 . C - - ——— e e

{

) The importance of such -a problem to human society is
s . , - ~ . -,
‘ ,revealed by Duncan-19 ", . . man as a social being exists
e SN0 "L V- , : C -
' " if and through communication; communication is a basic .to

ST ' 2
' man's nature as food and sex; . . .". A. Walden Ends

4

- promotes a -further import for;cbmmunication‘when he states

that . . . communication is the heart of teaching and its /-
' " . " en * i
process the veins @nd arteries t?rough whiTH:knbﬁlédge flows.," e

4 ..

v

* >
. . ) N .

‘ ~ must hold an impressive station in society, for, as

Assuming Walden EnGS‘a?‘be accurate, then schools

Méynard exglains:

. . . it is the educator's main_responsibility to ' - :
prepare our young for the explosive changes of today.
‘ ~ His job is to help the young’ with this opportunity
.o - (for the first time in hlStOIY) to deliberately - | - .
organise our c1v1llzat;on around the process of ’
soc1a1 change, 21

' a
R .



- .Soéial change is quite dependent upon the" rapid

, &~
development of technological media and the effects .of. that

- ~

media on the citizen; i.e. his ébility to "read" the commu-

2

7

o ” nication effectively. Maynard discussed the educator's res-

' ponsibility with attention to the present.22 Davis and

®
.

Toirancg?3 more specifically'deal with the future. They

N

- state: . . . , .

In our progressive contemporary society it is N
, becoming more and more .importagt for us to concern .
o - ourselves with the kinds‘of person the future needs. p
For the educator this is an extremely important .
problem for it will ultimately determine what will
be taught and how it will be taught.24‘

AN

T T T 7T T " T - "In conyection with this reference—to the-need-to

s

define the content and methodology of: formal educational

instruction, McLuhan25 observes‘;hat the problems now being
. : “ : ‘ B Y

R ' enqopptéred.by the educational gysteﬁ and fhé;eforé 6u:' o §
sqc{etyf werélnot so apggrent in férmer-tiﬁZs.- He.gtates:‘ ‘ -

. "wWhen all kiné; of‘inforp&tion flowed slowly into 6ur society, ’

. educatioﬁél irrelevance would be corfected'by self-education - a

, v = A . . . s

S and individual-“bri'll;hiancg; "That won't work t?day.“"'zs ‘ "‘

’ . < . L "
concurs with McLuhan's statement when he- - e

X2 Wimgn27

.

éuggests that the role of the teacher must be redefined in ,

-

N

’ . ,an‘attemﬁt to prepare him\for the momentdus changes in . -

educational practices.

y -

i)

. . . . perhaps the most important will be -an-ever
growing awareness of the need .to know everything
M . Y : . . .

-
I3

. . .
i . v N .




I

. gg551ble about effective commuriication in the
lassroom. Learning to communicate shourd perme—
ate the entire teacher—education program so that ©
teachers will know, not ‘only ‘how to acquire’ :
knowledge, but .also how to impart knowlFedge effec-
tively to others 28 . .
29

\7’ ) '\
Harold Taylor~~ also.recognises the importance of the

- Pl *

education of teachers when he says: "The education of tea- -«

/

chers lies at the Heart of everything that matters in the :
' ' 30 . 31/ 1

life of the world's people." McFee concurs with Taylor,

and suggests like-Walden En6532 that efficient usé is not: )

]
4

being made of the media, eépee@ally the visual media. She
. T R

| L [} : . v
states thaf”fradition;&gy ". .'. too few tdachers or students - .

‘and mathematiés-and‘écientific éymbols7

are educated to use this communicatien—(visual media) to best ~

advantage.". She continues; "In our traditions of education,

A N -

most emphasis has been on féarning thrpugh written languages .

"3% H;iden Ends’

deals with the implications :f this situation when. he dtates:’

q . M ) . ~ ' -~
{ . . . this concéption and'approacﬁ is severely . . L
llmltlng and a most ihefficient method of instruc- ' . ’
.tion due to the many complex variaBIes34 which i ‘

. interfere with the process of communication. To .
. teach is to communicate:. everythlng else is
deceptlon 35 - . . g

\

Dom1n1ck36also 1mp11es that a verbal dominance actuJ‘\

. e

ally interferes with the educational process. In her artiéle

-

of ;963—she states: » ¢ : ' ) R L

In order to communlcate w1th more purpoée and
meaning, we of. nece331ty should tend toward a

’

" language whi ch is productive and understandable . RN
- to both "gpéaKEr” and the "listener" . . . an
- - e - . ‘
/\ ’ ) o

__




. : 40 ) o
.New York State, reveals an astonishing effect of verbal

v

’ |

"

awareness of both verbal and non-verbal factors ig
essential in order to arrive at a_more complete -
v understanding of human behaviour. '

Winetrout suppokts this opinion when he states that

-

we have essentially "shifted from a print-literary era to an

electronic era.in communication. The language-print monopoly

! 8
is gone."3
. . .

« . . ? - . -

o
AN

Steven Bariey, employed by the Eastman Kodak Com;;any39 .

e Saag
e " 12

and 1nvolved in an experimental pragram’ 1ncorporat1ng photo-~
J > 1

graphy and verbal language teach;ng at_Ggeen Chlmneys School,

‘4
T

. dominance in School-communication. ¥ 1In a paper eﬁtitléd- !
- r !

explained in the

(Qezbal-langﬁage - succesdive

-investjgate theirusimilarities and differenceg in this’

2

"Wy Visual. Sequences Come First", he states:

The declining perceptual acuity concomitant with
high emphasis uppn langﬁége;skills leads to a low ' !
perceptual recall as an adult. This involves pro- ’
blems in encod1 g. visual information and making it -

orrespond wit vérbal 1nformat10n 42

A 2

" The latte

part of this statement can be partly

itings of Susanne K. Langer.?3. she states-
- s ’
P

ifferentvmodeé for ohtaining and expressing

that theré are

meanlng from f7hd through) our: sense perceptlons VEry', .

simply, these /can.be cla831f1ed as‘berbal and nonverbal, ~but

thf; writer'intendslgg use, Langer's terminology of discursive

R “.7<\

and preseﬁtational (visual R
art - simultaneity).. “It would be economically unwise to™

f d - )
4 o~ v v - * L.

.
LN e ¢ . - .




e

{
4 - .
) ‘ ' ) ’

outllne survey, but reasonable to empha51ze that an attempted

transfer from one semantic mode to the other to obtaln mean—

-~

«
.ing is an extreﬁelyxdifficult process. ‘Gunteé 1mp11es that

it45 is well-nigh impoesible,aana”suggests that to expect a-

child to switch between the two duringsthe course of the

A

schoolday activities, (i.e. from 'academic"td‘iartistic'

activities), leaves the child not only with a sense of

|
i . A
I

defeat, but possible*rejection of further presentational
... 46 *
activity. ’
In addltlon Gunter p01n$s out that as the school s

-

communlcatlon systems are predomlnantly dlscur51ve in nature,”

and the~subject matter itself treated as predomindntly dis~
\ [ [

*~Cursive (due probably'to the influence of the communication

R e
S

method used ant® th_eir lack of any, other vehicle‘of expres-—

sion)',47 there is not much chance for intelligent inter-
. . P w

.action with that requiring.a presentational "' reasoning.

&

Even when presentatlonal modes of communlcatlon ar

-

introduced 1nto,the learning programs of "schoals, p1ctor1 1

".or visual ."stimuli" are treated as "aids" that supplemen

rather than complement the value of the instruction,4?

\

official 'Handbobk‘for Teachers'50 ‘for Quebec Teaéhers

» ,ft recognises -that audio-visual instruction stimulates, and

N
. . s
- .
v y ( « . /
.
, . , . .
R .

4

a~

-~
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that it proyides clearer and more accurate ideas than could. -

- be obtained |through verbal explanation. But, it .insists

3 b

: , ‘ - N ' | |
"they" only to be treated as aids! 3 . / ) |

Apparently, some educational organisations consider .

By

that visual qualities, like those encountered on television,

are a supplement to required communication, yet if we accept

¥
*

Gattegno's definition that television is ". . . the compa-

!

nion of man's sight . . .9,5% and also acknowledge that some

’

eighty percent of all our perceptual intake is through visual

* sense- perception by means of the eye,sskthgn we are appé—

.
c -

rently ignoring the considerable potential for development

through‘man's visual perceﬁtion, and along with this, pre- ~

sentational simultaneous reasoning.sﬁ

-

It is not ‘the children who want their education less

connected to prqsenﬁatiénal media. They find such media

51

n

stimulating and exciting. Today's children are even called-

our "TV‘Generation".sé Fransecky ‘states:

Today's .students . . . expect much of their learning
to be related to the eye, to learn to "see" creati-
vely and to communicate visually as well as verbally.
Because we expect an educated person to be able to -

, put everything into words, we experience a sense of

. defeat when a feeling refuses to be captivated by
Verbélisation. X '

It is as if we must attempt to become more literate

to better understand our environment. Traditional defi-

nitions of literacy implied a verbal comprehension but as

A
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A} ’ ¢ “ ‘
’y’ . . . . - «
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- B , P .
" Cameron and’ Platter indicate, ". . . it is too narrow to

- 3
0

Serve the needs of today."%0 The mass media demand a new

' N . - . v -

‘ » .. . . R
- literacyjel“and if. we can agree‘thatgteleVJSlon communication .

demands extra concern because of its status jn sqQciety, then

\
i
k4

we need to.develop a visual literacy - a literacy t éﬁ'en§
ables us’'to recognize and cope with all aspectélff v}sion,'

and not to dwell on the decisive portioné,62 but ¢toncentrate

oe

IR also on those ephemeral trivialities which McFee isolates ‘as’

the "subtle influeg«jes",63 She states: A " \
The major .ques ion which the 1mpact of TV and mass . '
media on SOC1e$y raises for us is whether we do, _ ;

. or can, giye students the tools with which to eva- \

.luate the obvious, and subtle messages of thlS one . s
way communlcatlon system, 64 ) )

However, Neil Hickey, columnlst in a popular weekly
., : v schedule?%ndlcates ‘that some effort is belng made "to

demythologize television and make it as commonplace a two-

. | 66 i sner? indi '
“ . . way tool as the telephone". Bui/;s Eisne indicates, as
- convenient as the telephone is: . . 4 ’

”
-

The media research must ‘extend well beyond the task .
of attempting to determine how to convey more effi- - .
ciently what is now carried inwords . . . not . . .. -
so concerned with using visual modalities as conveyors /
of discursive data . . . less. concerned with using
. verbal response modalities for determlnlng effects ,
v . of nondiscursive input. 68 . g

Perhaps if man can enter into a more meaning ful
relationship with the media, the problems encountered in

A .
- ©  perceptual differentiation69 (viz., the ability to perceive,

t



- ¥

compare, and contrast qualities that givé"meaﬁipg”70) will

- \
-
.

.‘be reduceqh'and Man be better able to understan8 and control « -

A} . ’

his purposé ;n life, better able'té‘enter an objective en-~
-, * “ 71. i . ) ) : .

\ - counter with reality.
To accomplish this, this writer believes that changes -

in attigude:tO'claséroom communication must. be made now at

. . Yoo N K ; \ N
: .y : : 92 o ) '
the elementary level of education. Incessant teacher

« |
N \

. dhatféring;Qharmful use of visual'media, and the lack of,

X ¢ . e
_competent exposure to art results in what Eisner calls
4 e : .

", . . a cripélgd'if not castrated conception of human poten-
73 )

.
[N . ~ ’

. . /|
. _ /o
~—tiality- Wirretrout—tends—support—to-Eisner's—statement;
‘ ‘- N . .- ' . 1
' .

L »

and acts as a_fitting conclusion t6 this introducééry—chapter T

- when he states:. . , . \ . s -
[ : ‘o, . . .
.. . as we close out on the twentieth cCentury and - ' ‘
eptef the'ﬁwentyégirst century, art has a high pro—f _
bability of being a major survival technique for = -
- man; ahd the educational system which ignores‘this :
probability weakens its own poténtial for survival, % -

o L4 . IS M ‘ .
. .
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\ . g ' _CHAPTER II .
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-

' " 7 ANIMAI, SYMBOLICUM -
b -,

. /
Al - » y: @
v
.
v

/

From Percept to Concept .
t

7 ’

/ Mankind has matured in his advantage over other

» i
Is

forms of life. His communication systems for the interx

. .
ot

Q pretation of semsory experiences have been increased in a

’
. PO
-

pbtential over and above that needed to simply exiét.

QI v ® !

- . ) The essen i%% difference between Man and AnimalB is’

Tllustrating,a remarkable, ingenuity, Man has structured the -
: . A . - ’ -~ :

essence of this advantage into a discipline that can‘Be con-,
municated. He has called this discipline Education. Ideal{“
ly, Education(;s synonymous with Communication, which is in

. ¥ . T ) , . |
itself synonymous with‘Lifé.l This ideal exemplifies the ' .

v

process of adjustment required to co-exist withtaﬁ environ-

A ‘ . g
mental state that is ? constant transition.

e

" © [ :
It is the autAor's intention that Chapter II illus-

: o o ) T -
trate Man's achievements towards his elusive, ideal Life.
< ' : ’ . .
' it'is‘the commentary: "From whence, to where?" ‘

-~

~

Y

’

[
* ¢

‘that Min has géveloped the capacity to explore possibilities

4

.provided by his sense data.” An animal reacts to his.




‘ ’ : 17 .

q - : -~

—

perceptual information with the basic notion 'exploit' or A .
- ’ ~ k ' .

:'avoid': that being nécesséry for éurvivalﬂwill suffice. .

. PRV * ,rr_l:.,a’ s '
Man, however, KS'quiteﬁd?fferent._ Man stores his percep-
. g - ' . ‘ ) 'Y
. o R LP L, . 4
tual<1%formatlon-and builds himself an extra wealth of
. K . K Y B .

experience, a bank of kanledge. From this data,wMan can

PP

i

.. satisfy a basic need for an awareness, a criteria ¥For truth,

n

He does not simﬁly see, touch, smell, hear, or taste, but

\

/s : : < . .
asks how, when, where, “who, and why? He seeks a closure,6

°

an understanding of his und‘erstanding.7 Until he obtains

closure, Man searches for meaning by virtue of an incredible

r

human invention that gives*him'tﬁe power to‘obServe'reia—
. i A
tionships that do not exist until they are conceived in his
’ J : ’ ‘

thought. This,fcombined with his innate desire to éhare,8
and we discover| a Mankind.biubbling with ideas.?
/ Man's invention is synfhétic:' a,symbolic language. .
/ . . R . .

. / . . B ‘
Hecpaé learned to communicate by reaching out and touching

other elements of life, then look inside into his own being

to understand hiﬁself. ﬁeAh387 in fact, attemﬁ%gdlto_con_
_nect himself with 1ife.10 E , ' ,’
.

A sensitivity more phrpéséful.than an animal reac-
) tionibecaﬁé a necessity. Perceptual informétion required
'_much more attention than ephemeral tribialities in everyday
living. PerceptsI1 needed to ge "held' for recall, compa-

1

rison, and closer scrutiny. The knowledge bank needea a ,




-

r

- . .
conversion currency, -a language that could operate in‘the:
' ’, 0 ' -

conscious mind. Pe¥ceptual information was 'shunted' to the

. , W .
‘Jungian' unconscious-mind as a random association of per-

qeﬁés, unreliable for recall.12 Man. invented the éymbol,lBi

-

: . : ) |
a designated meaning for "things" and "events", He gave

o

_thém a fixed identificatigh in his 6wn mind. This process
-provided him with a commu icative power that gave him the

advanced ability of projecting ideas and feelings.14 He
. * b ad

could create syubolic form; ¢reate forms that served tb‘emq

body and reflect, and even modify those ideas and feelings.l®

'

To quote Hausman, ". . . (symbolic .forms) serve as the means
, 0] - .

by which people communicate with themselves and others, and :

v

serve as mechanisms for establishing and transcending k' @vi-
. I3 I h

- ledge and tradition."

%

Man élipped into his inventive act of symbolie repre-

sentation with a profusion of pictorial images, sounds, and

;

gestures, and possibly even the more complex taste, smell,

) . . 16
and touch. An emotional grunt became a\communicative{gruht.'»

‘But it was fhe,fusiop of sight with sound and auditéry sym-

bolism that led Man from the_conqretegworld of objects per-

. .o ’ . ) 7
‘“ceptually identified to an abstract -world of relationships

) ahd-functions,

Al
Al

' . )
o M . -

Communication of, co-existence had left the savage
state of icon imagery, wall painting, aﬂa,fbtém poles,

)

. . ’ ’ . "lb. . - ' ' ‘e
R . N
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\
ritualistic dances and chants (impressions to emotional

A

understanding through repetition and constancies),»énd'took ‘
the .form of in;éllectpal conversétions; phonic messége§,17'

1

18

word names~ - of meanings of things that combined to transmit .

impression and intent. 1In this way,; Man could embrace the '

*

i

&

'developed a ;eferént, a currency for his memory. As Kaplan

L4
-

earth without necessarily :?¥§ically handling it.- 'He had

¢

indicated, "The knowing of cbjects is conceived as a more or
" W . . s s,
less direct tramflocation of something 'out'side the mind' = .
! AJ . - -
O - -

Q to,a place 'indide the mind' without this meement_in any

1 . . « 1 - .\
" way affécting the nature of these objects_."19 { .
. o . ¥ 0" ) R N ..
i ol - Man was beginning to develop the ability to react
{ , . o - e
“ o ‘L - ’ T L
: with and not simpl§~respond to his environment. .After an - M

b 'initfalcprocess if percep%ual differentiation, thejidenti—

W

'fiéd reality wouf be symbolically transformed into méaﬁinqu.

and slotted'intd memory. If it-had a 'basic' meaning, it s :

would be conceptualized, given\a representative identity.
In fact, groups®of similar single concepts could also be

brought under a’'single identity. - - -

B Y

, " In their book entitled Symbol Formatian, 0 Werner ‘-
. . . : . ' - -t
and Kaplaﬁ discuss the relatiomnship between the abstract

. . - J o
concept and the percept. They empha;}ze that the “image or

: e : ] v : ,
percept of a.|tree' dqes not indicate the conceptual meaning *

~  Of ‘tree' (tHe.tree concept),~wherea5‘the\word ‘tree! does. - -
? ' v . A X N K o r .
B |

“ ) 4 M *




They suggest that instead of .using the term 'represént’ te¢
. . . L ® p LY
indicate the rélatiopship.between the jimage (percept) and

. . . . .
. L

-
il

',the”Verbel concept, it 'should be considéred.a 'reification;.?l

.

’ " Man carefully examined relations. His symbols

22

' allowed him to handle reflective thought,““ the ability to'.

.8ingle out from the whole undiscriminated mass of the stream
" > +

-

of floating sensuous phenomena certain fixed elements in

td

- order to ‘isolate,them and concentrate tention. upon them.23
, | , ) 4
) ™ An unusual quirk of beauty /for the humandgind is the
© \) . ° . 4

relationship .between direct sensory image to meaning evalu-
* 7

ation (the percept), and the symbolific holding of the

. object in verbal Man (the verbal concept) is that they ¢an
‘

© 3
I3

'trigger' unusual assoc1at10ns in the human mind: 1llog1ca11

‘o

Y K . . A
associations thrown together lneﬁye inner unconscious

,psyche by concept relatlonshlps actlvated in the consc1ous

~
,m1nd 'Dellberate exploltatlon -of thls imagery, f;’com—-

o

scious use of metaphor has been a most powerful tool of
‘ :
the creatlve artist ... the palnter poet the mus;c1an and
, ) ) ’ C ’
Pthe wrlter as ably explalned by the philosopher of aesthe- .

- . & ‘
tics[ Suzanne Langer. Inlthls statemegt she alludes the
achievegent of Man's @mquisition of verbal language, ‘ 4

2 P
3 ' 4 PR

". . . once the spadrk was struck, the light of reason
was lit; an epoch/of phenomenal novelty, mutatlon .
perhaps cerebral evolution, was initiated, as Man '5
sucoeeded to the futile simian that had been himself!




L]

E - ' - » . . ’ . 21

. “ e » ,
L ‘Language and Man, then, evolved together. Language

- -~ 4 ]

‘' was édapted and changed to meetqgab/féquirements of Man as

'requireé by Man. However Man was soon to become the disci-
ple of 1an§uage. Ward concepts gradually abandoned their

n

" sense image paralleg and became understood to actually.be the

. . . /
'thing'  they symbolized, the object. Communication became

a symbolic'exerciseQLethén referents that had become reals-

¢ . :
ties. Intuitive understanding, instant knowing, gave way to

.t . llogj.c,~ for logic cduld prove that logic could be proven. It

satisfied Man's closure, ° Perceptual sensory intake became
) \ ,

! <

- ‘essentially subservient to conceptual thought and handled
S . ' ot ’
' the physical trivia of human existence.2§ Gradually, with

. : the predominence of conéeptual thought ﬂgn found difficulty

. o “ - . .
' in relating back t?jberceptual sensory experience, 7 the

28 Ghen sensory experjence could not

soqrceiof his .knowledge!
\ be cétagbrized withi; verbal boundaries, igbeééapéa inven-
. . tory and was ig;;ied, or/7Ven'worse, termed as unaccept;'-.\ble~
'ahd thereforé rejected.’jEff;rts madg to rétkabe from the
logic:conscious Worié of_ﬁhinking to”tﬂe unconsc;bus ﬁind »
of .floating sensory phenémeAa was,like trying to track down l

/

Py .

l; .a dream: unrelated'illogical sequences that were simply not

=

logical. .

A '+ A defense attitude was ‘developed. If not logical,
’ R . . ~ .
then not true, nog\eﬁFsting, not possible. Logic became
. = ‘

m . ‘ ) . ~,/ *
. \ . -




“AIQOus»Huxley: . A

22

the proof positive. An analog§ became indicative of a
truth. Man was in the strange positibn of beingvintuitive
and -able to 1ogicélly denounce it. This 'instant knowing“,

an understanding of the 'allféncompéssing' whole by instan-

taneous recognition of all of its parts (3 principle of

o

,Gestélt Psychology),29 became the adversary of ;ogiéal -

" thought, the product of linear and temporal deductive rea-

soning; 0 . .

Man's increaéing'verbal thinking processe; both as
interpersonal and personal communication gradually condi- :
tioned a process of thought ffom which he could not escap;.

It conditioned his culture to such an extenﬁ‘that the cul-

ture represented the true reality. All not conceivable to

this thought process of the culture was rejected. To quote.

- . - LI .
N

@ . T

Every individual is at once the beneficiary and the
victim of the linguistic tradition into which he

” or she has been born - the benef1c1ary in as.much —~

as language gives access to the accumulated records /
of other people's experience, the vi&tim in so far

as it confirms him in the belief that the reduced
awareness  is the only awareness and as it bgdevils’

his sense of reality, so that” he is all too apt to

take his concepts for data, his words for actual

things. 31

£

Man was becoming less aware of hi% world . . . .

-~

making less contact with his environment. He was beginning

to live an existence of 'unknown reality. - SR I
. . . q - , o

~ . : &
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In Search of Sense B .
The world of human knowing or awareness has been dj
s cusséd 'and analysed under the terms of two pﬁilosophies. <:

. ‘32 . ' PR
Wernef and Kaplan = describe these as a) those, who like
. . ,
- Bertrand Russell believe 'there is a known world independent
'a. a4 LI 1 i ' ‘l s \_ . .
of ‘language' (te which language ha§ been attached by means

" of symbqis), and b) thogé who, Yike Ernst Cassirer believe

v

that ‘knowing and language are inseparablf'.' To support the

~\\\\i?tter phildsophy, Werner and Kaplan 'indicate that a young
T4 bﬁi{d's early vocal gestures simpiy indicate a bioiogical
. \ S : ,

-

« need, but when there is a definite attempt to name objects

-
v )

and events, then the child is on the path to the process of

3
4 . o
- N

'knowing' . :
\

-1 THAs latter phiIbs%ﬁhy suggests that all our sensoryi

L

operations are-geﬁred to providing for meaniﬁg throﬁgh verbal

.ihformation. One must wonder what the senses are doing when .
Lt \ .o - o

.’, \ - . ‘
not processing for’verbal dissemination! 1Is it possible that
- _ ’ ‘ ‘. . ;
. - the child has no 'knowing' contact with the world prior to
his ability to use words?s3 As Borden reminds us:

. . . the child has\learned a great deal about human -
behaviour by the time he developes much language , '
o . behaviour. . . His ability to communicate anger,
) pPleasure, desire or dislike are all developed prior
‘ ‘ to overt linguistic competence,3%

’ The very young child lives in a primordial sharing
situatién,35 a oneness with mother and the environment. At-

4



fgmelling and A‘g’eei‘ng' that one dqes"within one's own body to .

-

a 1ater§stagevthe child 'shares’ by means of pointing (purely
. ' . N B .

A -~

. referential), and later still transmitted by the process of

« A

37

v

symbolic transformation36 to a communicative channel.

According to Werner. and. Kaplan, it is Russell's be1i§f38'that'
*. . '

the child does have a knowing state before language develop- - ‘\\‘*,

» \\’

ment. ; Sight need noE‘simply be a physical pfocess of looking

e S

. . I
at, bulk- of 'seeing'. ’ N

e - -

Seeing, defined as the search for insight into what

'

is seen, is a/rghching out' to the perceiveé ‘object' and

bringing it Eack 'within'. To this end all the senses oén

be activated at one time. In his book The Tacit Dimension,

‘Polanyiag discussed the'intérnalizing of‘perceived objects |

- fhe weighing of size and shape, the touching and feeling,

. » e
'rightfully(éxperience the perceptual event. The young

4 . o c A
child's limited bank of experience weighs against an accu-
rate perception, but hi‘;abilitx to 'taste' a visible - bottle

of milk or ‘smell’ the warmth of his mother's 5rea§£ must

. ! «
v

account for a start to awareness.

As the early child-develops he becomes more percep-

P

40

tudlly aware of his-envigopﬁent.' . He begins to ‘'see' tex-

ture - his eye taking over from his basic biological sense N

° ”

w3 s
of touéﬁ.41 His eye spans space and cuts through time whilst

. compensating for impréctical pefception activity. ‘Evenfually,
- i » - .

{
v
JUS I ' : . : . »

1 —_—




‘ - the process of language learning .imposed on him by -his very

Y

'_ekistence in society, begins to dominate his whole process
of perception. It demands that all thought evaluation be

accomplished under its terminclogy, its own language. Some
Co ) - (—-" 4 - -
‘'wise teachers have attempked to gfircumvent this problem.

Ip’the book 'Pestalozéi' the authaqr Herman‘krhsi42 .
discusses at léngth-fheﬁgrgat Swiss educator's c?iticism_of e
symbolism.m ﬁé:shows that 'in the eérly stages of ée?elopmept

" the childaémploys all the_senses to physically embracé'the

G

_— e environment, (in this,casé pertinent subject matter). The .-

-adult can do Qpis'from afarl(re.Tacit Dimension). He says,
"The sight of am object does not satisfy a child, he must_ e

handle it, weigh it, smell it, taste it and examine it in"

43"

~
0

# ) - all'of‘its'parté in order to gain-a complete idea of it."
) * . . 4 -

ey

An advantage provided by the senses is tbat they caﬁ be

employed inéﬁantaneously‘and simpltaneoﬁsly,“~Perhaps i; is
possible té refer to fhcir simultaneous checking és‘tbeir:

- .
-

o processing towards 'closurg',‘the equivalence of logical’

N -~ . A3}

aﬁélysis of language.

"1t is guite Qifficuit to qiffor instantaneous per-
p ) . ception'in ver££1 language, its_visual,.éraliapd aural
prOCﬁfSQS all required to be temporal. Simultaneity is a ' .
'poszibility,_but"often difficuit'to'identify in its pafts;" -

. ¢
The temporal sequence of a child'sg verbal exclamation44 in



¥ o 26

' .
2 .
0 »

the,ear1§ stages of his speech can be misinterpreted as a
g .+ temporal -sequence of events, .but heée is still“thinkihg in, ..

/ terms of 'all-oneness-nowness'; At this stage the verbal
. i —~

communication process simply cannot suit his needs. "The

Normal Human Being First Experiences Things in Masses",

-

0 . . wrote the‘journélist Pitkin.45

: ® .
spoke sentenc¢es first and only later are they analysed into

. He stated that children .

¢ . o .
their parts. "This is indicative of Man's natural ability

¢ ‘to see Yholes, to want to see aspects in their entirity':46

“~ .

However, 1anguage‘po?foxmity eventually demands that the

" child follow its syntax and grammer, and its culture of the

"past. Winetrout has described the process thus: "Like a

huge glacier this anonymous creation of dead generations

/\ R - 7

: - y 47 . .
moves “over our earnest efforts."” Language is a temporal

communication when verbal;  simultaneity and.instantaneity.

can only be implied or dgscribed, and even then only in the

»
.

whole context of the rendition.

’

s Silent Knowing - ‘ . i

4

>

The decrease innsenéitivity to perceptions has been

. . i P

b& the general sqmaﬁticist,‘Alvin Korzybski.48_‘
<. = Vi ’ - |
. He recognized the influence verbal language held over the

°

ihvestigated

(S

‘senses. Language analysed experience into catagories and. -

S0 beéamé a moulder of thought., It was“ho longer an element-,‘ o

‘ar? communication vehicle.%? Korzybski stated: B ':}' '




» c

P If we think verbally, we act as biased obser-
vers, and project™onto the silent levels of the
stxucture of the language we use, and so remain in
our rut, of old orientations, making keen unbjased 50
observations and creative work well-nigh impossible.

IQ her article "Non Verbal Communication", Barbara
Dominick discu;sed'how‘it was pobsible to obtain sensory
evaluation withéut verbal interferencé 5y avoiding internal
conversations. "To arrive at a leve; of awareness[and rea-

listic 6bjectiv1ty, we must of necessity handle, 1look, listen,

remain silent, reflect and, in a égnse,.feel our way through."
Oonly then could this sensation, if possible or desired, be

-~ 3 <
communicated by verbal discourse after a process of reifi-

<

-2 .
cation. . . s

Quite a different approach has become the vogue in

.recent yéars in North America. axd Europe. Members of the
;%d::% a heightened sensory

“drug cult' are often in sea
... 52 1 " N - .
capacity. Man has used mechanical means to extend his

senses for.mény years - the eye has ‘been extended with bino-

¢

culars and microscopes to such an extent that they are con-

sidered commonplace., However, clemical means are relatively

&

new to Western society. Increaéed (and decreaéed) sense |

perception through chemical reaction within the body trans-

forms a person’s whole chemical balance temporarily (and
?

sometimes permanently). Aldous Huxley described the experi-

5 Ll
ence of one such event: 3. . . -

\ L3

1 ~'=‘

y




- that a 'trip' would be an invaluable experience, a knock at

Visual impressions are greatly intensified and the
eye recovers some of the perceptual innocence of °

childhood>%, when the sensum-was not immediate€ly

and automatically subordinated to the concept.

Interest in space is diminished and interest in,

time falls almost to zero.>> ' .

+

Huxley would not contend that we all use drligs to
[—— 1'

achieve a heightened awareness of our being, @ more sensitive

reaching out through our perceptions. He:does admit, however,-

. ' f

the confidence displayed by a book knowledge society that

-

finds it "all but imgosgible to pay serious attention to a,ny"—

56

thing but words or notions". But .why this need for hallu-

cinatiop? Canpot Dhn simply"by—pass languoage‘and its concepts

and co?centrate more on Qgégestuai experienqe? ‘
According to Chayg'ér,57 this is a very‘difficult_ .

process.' Verbal 1;1an operfﬁ_:es by means of an i‘nner“spe;ech -

.~

an instantaneous acoustic image obtained when reading print,
or obtained direc;tly by at:;dition. This process Chaytor

called . . . in-r}er speaking and inner hearingl“,58 an in\\staﬂnti
recognition. process qu: when Man used the v.erbal language -~ *-
communic_;ation system, This sy'stem became so .refined and
'natural’' that communication sen$ory capacities other than
verbal, especially those ’ﬁpt needed in éveryday commﬁnié:ation,'
became redundant. Their eveﬁtual demise was sealed by Man's
i'ncreas.ing inability to think without reference to verbal

fo::'m.59 o . R
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Pitifully, the Language for understanding the ‘visual

elements and providing for a visual literacy gradually faded

from thdse not having-a forma1®0 contpct with the visual
world. Sensory illiteracy set iﬁ and inadequate imagery '

. ‘ . . R
began to become commonplace. Those more perceptually sensi-

©

tive than others were vedted with 'vision' , whether they

>
-— -

could communicate by tongue or 'picture'. These 'advantaged
ones' noted that if they observed the pulse of society they

could evoke emotions, titillate the senses, and set on

et

record observations on their culture.

Visually, these visionaries could enter deep' into a
- | .
man’'s. psyche: orally consumL him with an awe or fear, vi-

brate him with meter or excite him amongst metaphorical-

o

flames. They dld not provn.de realism but* twisted and dis- .

-~

torted 1t 1n their creatlve domaln. They took back to

the pr:ellterateG1 days of iconic imagery‘f and’sound, of magic
2 s " I
in vision and swoon:mg in ritualistic chants - Even today,

N

Man's roots are . still there deep within, "é:naiting, wiliing, to

-

‘respond to an expressionistic source. .

-

‘Ccommission to Speculation

-

o BT - " Language is already an established \fact in the en-~

vironment of those iaorn today’. The--yoﬁng child 'éssimiiates

this heritage with stringent learhipg, c_:onstént exposure, ..

1
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and cultural demands. Ea?ly man developed his language due
to cultural demands too, buf it took a-long time to accumﬁ;
late, create, comﬁunicate, and gssimiiaté communa l meanings
for syﬁbols_ ,As already noted,‘the whole process was fasci-
litated by memory stimulators —.;iiuals and riteés, repeti-
tious chanting, ceremonial .signs and visual events.

;o begin with a visuaL)image and its'corresponding-
sound were not identified nec;ssarily as the same 'object’

but as in the same context of meaning. With the creation of

\ &

abstract symbols with a specific meaning there developed a

.

corresponding phonic and visual rendering with quite.speci-

!

" The early paintings and hieroglyphic inscrip-

fic meaning,

L)

The Engliéh Language evolved from a symbolic picture imagery .

répresenting objects or events to an analytically artifical
conglomerate of signs reéreéenting pérticular sounds (more

or leséj.. Though far from a perfect ‘system, it was relati-

[

vely simple to undgrstand: twenty-sixusymﬁols having forty-_

. : . B3 . . :
five phonic variations. This provided for ingenious com-

.

binations.
The Eastern. Languages developed in a similar'ﬁannérh

but continued at the picture writing stage to develop sounds

% -

and pictures that became synonymous in meaning. This hiero-

glyphic word 'stage (lexigraéhy) certainly ﬁindered their
ik _ iy , o

[3

tions‘had evolved to picture Qriting, célligraphy and script.?
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I

development of communication. Each meaning had to have

-

its own heiroglyphic counterpart, consequently, their lexi~

<

. ., graphy grew to an enormous size. In the 6,000 years since

'the appearance of script little pfogreés was made in terms
»

of the manufacture of writing until the’ invent'ion of the

. printing press in the early'f'ifteenth ce_n'tury. Thi§~ inven-

tion freed the wx:itten word - from a hand—boun‘d ’shac_kle'.‘ For-

*zation., - Its evolution of an«_abst:.,ra_'ct symbolic alphabet was )

ideal.in comparison to the picture wrifing of ’the.East." \
5 N

- ) The sheer delight of recording events as a stimulus

to pleasant memory, and the pure innate desire for I’exzﬁres- ) \

v
~

| : ‘sing’ ‘and 'sharing', resulted in Man ting and accumula-
¢ . ' i:ing a phy,sical record of his existen t.é:L The sppoken word had

;- developed mystiéal overtones ‘in preliterate society when,

- .

“ . s,
- because of its rapid fading, people had to rely on the sti-
N - ) . - . ’
r o mulus recall situations of death, night, birth, union, ferti-.

'
-

« , litir, etc. (all events having mystical overtones) for the '
‘word's implérﬁ:atipn in their memo:':'y.s,'5 In lgtsr times the -
power of the 'agea.é" word ;adde'd a mysticall touch to .the'vil_

. iaéeﬂ gtoryteller.of local folklore.66 Vis.ual symbé:ls ‘were

also -quite mystical but served in more permanent situations
. . . L4

- as masks and totems for ceremonial display,'and wall paint-

67

ifr;g%r religiéus or spécific symbolic purposes. - IE

f
. L ' 4
4 . . . . . .
" . ,

tunately the Western ‘ci\';,iliz'ation could benefit from meéhani;- / :

/
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hidden from sight for a awhj,le or between events, it provided

-

a more powerful visual imagery as a referentr on gts next

exposure.
[

-t

* When the spokén word took on the permanency of the ‘9. '

written word, its function in society became closer to that

of the artistic visual symbol, a referent - something that

could be used as a stimulus and 'check for information. ‘At

first in the form of heiroglyphics, it progressed to script

Q -

but was then very slow to devel?p with the'o‘bvious hazards

of mass flliﬁerpcy nd extremely slow production. Print

«

changed all that. Mechanization brought on a separation

-

-

L bletWeen the spoken and the wrl;:ten word. Medieval litera-

/EN é‘ompr_i'sed of a visual script of phonic utterehces -,

- relatively slow to féad, ‘and never fulli; undexrstood since

< i 7 i . Lt .
the word itself could not indicate vocal inflection nor: . .-

69 . Y

which of the multiple meanings it presexrved, . This wag " U
\partly corrected by writing the sonnet, in rhymA or even in - .

’ } ’ - . B J
- play form to be spoken. - : .. PR ] N /

, . \

But mass production gdve a new value to:the written . -
. o | { o ) (.
> word. The revolution of the industrialized press and its-

s -

resufting mass 1itefacy demanded and made possible ...

uniform texts, grammar and lexicons . . .'70 more 1:i:ke~»t'r§q -
o . , - s

language we know today. Man's ~li‘t)ez",acy and industrialized

printing took him from his localized shell to ‘the "Global .

1 * |
~ ! ’ . ' * vy . * |
JI ‘ * ’ ' . N '

[
a . “ . . D \



. his own‘.

and speedy understanding of 'th,e printed° pége, A new éynthe—

_" _tic. language evolved - a grammatical language with a tight

a
o

ST
Villageé". The orlglnal commonplace and personal 1mmed1acy

\n

‘of ver}oél communication was, W1th1n thlS group soc1ety, aug-

L

mented by the written word. No longer could 1nf1ect10n,

t

‘ > Com ,
gesture, context,, and situation be an aid to understanding. -

Man could exist simultaui sly with his neighbour and a world.

environmenté, but needed tp employ a new value judgment - l

. i‘ . 1Y

" The printed page had freed Man from group localized

’ thought 72 but the’ cost sdon became manifest, Print physi-

cally demanded the book over the scroll; specifically seg-

v . . A

mented linearity. Each section had its place and purpose.

Letter, word, phrase,, sentence, paragraph, (pége), chapter,

.

'book, voiume, anthdlogy, set, library, - all these were sub-

o

serv1ent to that bound segment of V1sually verbailzed 1nfor-‘

mation, the book'. It had tHe -honour of bemg th first mass
Qroduced object in the society it was to serve.
Sody, the lyrical qualities of speech gave way to

t_he"grarmnat;." cal quality demanded by an efficient,obnformfrfizf\s

1

N
&

o . . 4 \

- and well-defined structure.73 * Man was about to become the

e .
victim of-hls“creatg.on’z : - Man's perceptions were to become

o

g'oyernedg l;y‘ the quélity and regularity of the pi:‘inﬁed word.
. Creativity\ was not dead however: Mass production had

o : ¢ o . -
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promotedrspeculation
s . b3

Y & .
over patronage and commission’ -~ 'and in
~ { -

so doing, probidéd a volume releasihg factor for both the.

verbal«and visual oriented creative mind.
P = '

[T -

¢

During the long ages: of the mass preliterate sdciety,

v < - 0

&

phé visual elements had proven’ extremely valuable tools.

o ! a2 v . ° . e ‘ N
The implidationsﬁkor.functional design (it 16oks what is is!)
. ' } ~y

LY

were perfunctory, bEt as’a teaching instrument it-was ex- ’
. ) L Ve
ploited to the full., Religious and political bodies used

quwerful visudl form to influgnce their basically preliterate
following with powerful visua} truths. Man's ability to '~

Q

e

;easily comprehepd symbolic pictorial imagery was also used by

‘ ) . ‘ .
- educationail personnelﬂand, ofwcoursg, for social status.

o, - PN

Tge.éktybelfeve?-d;EEhm‘of :sgrive for realism' in
tﬁe visual arts simply has not been ;rue.even Ehéugh the

cla%sical péripaé of greéce@gnd;éhe Renaissance ﬁight’bﬂve
éupgr;iciélly‘;péica;ed such, - Thefyer? régson%that Man's
art had been a%ie to‘tinffﬁeﬁcé{'briag to,fhe Renaissance *

P
3 v

v 7 . . . . -
was because it was not realistic but very expréssive - the L
. * o , L) . P ? -~

pfoéucéfof extreme emotion. It,theréfore often revealed a

'mQStical potential® often very highly Eharged,
. ’ :

The, return to the Greek classical ideals during the o
’% -’ . R

Renaissance reduced emotion in favour of analytigal function

&

introduced the financial security - -~

in design and. technique,

of patronage, and edged drtistic elements into other disgi-
T » ¢ ¢ g N Lo

. \N‘ . ° . '/‘- ‘
- ° ‘ s . . [} bkl
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.

"
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plines (i.e. decoration and architecture) '. ‘Art itself ..

o

4

'adopted’ analytical science. The Renaissance artist gained
a new stature in"society ~ t complete universal man with
_his technical skill combined with scientific insight. The

///;ftist had formeriy ihspired awe from his fervour in expres- .
sion and his ability to operate as, a mystical 'seer’'.” Today's.
. _ﬂu o

artist is seen as a combinatlén of both‘émbtional.and rational

man, and those re;igious‘affiliafions still promote'a murmur . \\

. B S . t
of magic in the 1ayman.78 He’dﬁd his work are an integral <
'y J ' ' . .

v 3 ‘

4 .
-

. 79, L .
. part of society, yet he i's: set on the outside, partly by-
choice, partily by demand. Schreivogel sums up the position
Y Y

v

of the artist thus:; ° . . . . \\\‘;.~ .

The communication of artists is still relatively
unnoticed in society. JPublic panderers such as
sports.heroes and glib TV personalities are.more
observed and admired than the artist and his image.
Pérhaps this is good; it may allow the artist fo be
the quiet conscience of society.

T

The rolé\selected by the visual artist had assisted
in the formatien og\t:is mutual-misunderstanding. His desire , j\\

to :eveai to society his perceptual insigh%é into the pur- ;
. ‘,\ .

\Egses-of‘its existence are generally misunderstood to.be

physical artifacts for subjective appreciatiog and decoration.

e "
' -

81 - .
Neither artist nor his‘publicyl'seem to acknowledge one very
basis/ﬁact: their commﬁnica%ive”languages no longer relate.

' The visual mode causes bias to verbal understanding just as .

o . o
3 4 ‘ .
N ’ , . . ,
; ) . . 'é
~ > N
N . - M
.
.



Ll

At

¢

‘ L . 36

verbal hinders cohmunicatieﬁ with visual. The painter can-

)
nop speak to the-poet unless the poet,sﬁ ak 'pictures' or

“the painter speak poetry: Presentational and Discursive

communication are no longer the bedfellows they once were -~

they can only suggest a relation through the ambiguous beau-

4 * .

ty of metaphor, oOr complement each other as in a well designed

-

unit of information.
’ -

Today and Tomorxrow

ﬂﬂﬁ' The rate at which life is now operated has accele-

-

Man's communication processes evolved over a very

T

lengthy period of time. Until the Industrial Revolution, the
progress (was gradual and even the prinﬁed book becamé'assimi—
lated into the soéiety of its'era,'cbmpensatiéns and modifi

cations being carried out througﬁ the progréss in:time.

However, the Industrial Revgluhion exploded time.. It mecha~

3

. nized Man's body, and put wheels under his communications.

The twentieth century saw thé dawning of an instantaneous
and simultaneous society. The mechanical age advanced to’the

24

electronic, the electronic showing the way to the atomic.

[y

rated alarmingly. Speech, once a melody, has given way to

grammaticél electronic monstone, 'sb much so, in fact,’that

1

~ , ' ' o . ~ )
the youth of today reveal a difficulty in detecting sarcasm;

insensitive to inflection, they communicate with the concep-

) )

" a

L ‘ L.
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tual jext. Man's sight has become the victim of psychic -

experiences demanding his attention and money, conscious or
not. The creative works of the idealists are isolated in

storehouses called museums and libraries. - Corruption in

creativity has promoted the ‘subtleties of commercial exploi-

tatioh. . Education, a concept with Life, prays on the.written

-

woréz its Jible, the book. People have becomq,numberg, names,

1 4 ~
and statistics; children have become fodder for the concep-

’

tual machine. . . .
83 . i a}
Bruner found that concept’ oriented educational

systems tended to direct children's CSgnitive style towards

*

more cdhéeptual than perceptuallanalyseé as they progreséed

£

through the grades. An example cited was that of a child

who was asked to identify the colour closest to the colour’

3

of the paper. (orange) from which he actually saw the shapes

& » e

of banana, carrot, and tomato being cut. He chose banana

as close to the yellow hue,‘ carrot close to the orange 'hue,

\

. ‘3' ! . . -
and. tomato close to the red. This revealed that when his
prior l?arning conflicted with even his observation of

a"' i . ' ’ .
reality, the stroriger habitual learning tended to prevail.

Perceptual acuity is on the decline. An increased -

e

rate of eff}cigncy in mechanized communication has created

an entirely different dimension to that of even sixty years

" ago when the.'revélutionaryf cubiét'iasight.broke'through

-
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© ¢ . , . 1
. LA b - M
ce - » N . " “w
, . . . . , . s . .
r . . . . . oo N
+ ) . . . - N Ve
o . © . - - - K o o P N TR S S




38

. ‘ L} . .
conventional form and revealed multiple aspects simulta-

neously/.84 Today's simultaneity provided bw advanced tech-
nology has resulted in eyes that can scour the universe at

¢ ' A
the speed of light and retrieve multiple images and multiple,

°

facets of the éﬁer ghanging“énviroﬁmépt. Ané, as was the pro-
blem reﬁealed by the encoding cubists, once again, -the decod-
ing viewer of this informafion,is basically‘visually illiter-
_ate. Even tbough symbolic.images are easily identi}ied by the .
human eye, there must'be,efficient comprehenéion of the ;isu-

al relatiomnships. For this task, each person is.on his own!

]

School curricula in general do not recognize the need to

teach the visual language.
* I 4

~°  °Schreivogel claim$ that present day schools insist
on reading and writing instead of .talking, on grammar, not
perception, anhd that the ideal medium of television is used

= s . Y e 85 i .
solely as a didactic aid to conformity. The world outside
\ 2 “ ¢

of educati'on has begun tolabandon the literate culture and
I ’ t .

provides less motivation for the teaching of reading'and the
N , . \ . ) 8 ‘ . - s
ultimate achievement of the literate society. 6 But do we -

have the time/to consider our dilemma? "Telstar” and "Manic"

bring live wars irto our living room. Television ignores

the limits of tipe and space. . Our, visual world has been
- . ' \ ' ‘ . ’
condensed, tampered with, ‘packaged, and\gut in front of us

in our own room and into dur own possession.
' : ' . ‘ %

% .
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Promotion of a Middle Class Morality
The -immediacy on TV News has become a truth: the -

\jj\ content a truth even if an untruth or aged, yet the £filmed

3
o~

versiort of the assination of President Kennedy was rerun to

- N — .

the extent that it bécame as unreal as an overplayed soap

. commercial, The immediacy of a single projection of a fic-
titious production like "Bonanza" or "F.B.I." ﬁas‘Becomg not

an acting reality but reality itself:; in this case, a mora-
lity for manking. It is"a presentation at its safest pro-

je&tion, the true support for the anti-change middle class -
' 87 : :
value systems, TV advertising sets ‘'societies' values,
¢ . & ’

* 88

and supermarket shelves reinforce them. Today's communi-

. cation has caused yesterday to be the past and TV to be the

’ R *
present ‘no matter how aged the prq,duce.89 : «

-

What can we do? How do we effect contrql??’This

physically condenséd pa of mobile informatiqthjgéggs

. directly at us, to us, hypnotizing our very gaze whilst

«

feeding subtle persuasive verbalizaﬁion% yet.still Education

’

keeps its proverbial head in phe sand! What type of shock

90

First TV War" (Viet Nam - ybu are here), and Sam Gibbon's -

' < R .
(Sesame Street producer) contention that the 1972 Munich i

Olympic disaster was probably wholly due to the desired = .-

»

v . world market TV publicity, and an immediate information

: ?
will take effect, make its mark? Such billing as "History's , ///f//
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- ¥

sourqe'for the bandits.glJ The First TV Bandi;s?

We, the'consumers, havé become the participaﬁt
/'-players by being passive objectors. Yet Gibbon maintains

¢ that we do worry, we are involved. TV requires us to con-

0

celn ourselves with too much that is not our personal pro-
blem. The adult generation simply cannot cope with the

'‘reality' of TV, the new visual and immediate world. As

- —

Hausman says, ". .'. we are made symbbliéally aware of the

'drama of the world in turmoil®2Z, !

-

The general accepténce of this situation by the view-

»

ing public can perhaps be explained by the Pilosopher
Ccassirer when, with words admittedly taken out of context,
he illustrates the dependability and stability of the 'known’

situétion93 (i.e. middle class value systems and their pro-

&

ngioﬁ/éf linear thinking): | : .

[

thing than . . . age . . .’ Age gives|dignity . -. .
respectability and moral and religious worth . . .

- In order to maintain this dignity it becomes impe-
rative to continue and to preserve the human order
in the same®unalterable shape . . . From the point
of view of primitive thought the slighteét alter-
ation in the established scheme of things would be
disast:ous.94

For the primitive mind there is n[ more sacred

Technology and Understanding ) 1

The conceﬁtration of visual elements gn a TV screen.

. . t ‘
i - » \§ , »
clearly reveals our presence in a visual culfure. Clothing

. - A :
fashions éontemporary furniture, nature par#s and green
N - - E )
3

i
. .ov B " . -
¥
. ‘ ‘ . o
B

9




@'

v

A .4i

spacés, slum clearance, dark glass (non existent) high-rise

-

buildings all indicate a'con¢ern for the visual. But we are

. N ‘ .
hemmed in by what Gattegno calls ". . . our habits of thought,

our very use of Words . . ."95 TV screens display word rein-

forcements whilst art gallefies'offe: known-names and ?itles.

4 . . ‘

In general, the population appears to mistrust its pictbrial

. — ‘
world, the world of visual elements. . There'ss a constant

926

demand for_vefbal explication. To quote semanticist

Hayakawa:

The habit of trusting one's definitions, or, to ﬁut
it another way, the habit of trusting implicitly *
the verbal associations, "the clang associations”,
and the effective disturbances inside'one(s skin as
the result of one's linguistic conditioning (given
us constantly by school;, newspapers, radio, prea-
chers, and friends), is one of the, most stubborn
remnants of primitiv:fz that remains to afflict us

vy

. . .words . . . are flot the things they stand for,
and education that' fdils to emphasize this fact is:
more than likely to leave students imprisoned and .
ictimized by their linguistic conditioning rather = -
han enlightened and liberated by it.%7
Hayakéwa'é referal to educational objectives within.
the realm of language must be a welcomed aid to the Art Edu-

cator who quite possibly sees his role as that of a promoter

of visual literacy contrary-to the degensive complacency of

: preSent‘value éystems. As McFee states:

‘We have the obligation to téy to offer students .
more alternatives. This requires that we be aware
of what they are receiving; that we analyze the
art forms being used so that we may help them to
develop and use aesthetic criticism in their eva-
luationg?8 ' C ) o
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Perhaps then, McFee continues, the students will )

P

recognize that the mass media is ". . . at present making

.shallow use of the arts to present a picture of the good

life which centers around the‘use of its products_."99 The

role of art in the school curriculd must Have a value change.

-

It must become more tuned to the meaning of Man and his exis-

tence. Can we rely“on what Donis calls "intuitjon and hap-'

penstance" to make our value judgements:

One of the tragedies of the overwhelming- poten-

tial of visual literacy at all levels of education _
is the mindless, custodial playtime function .the
visual arts serve in the curriculum, and the simi-
lar state that exists in the use of media, cameras,100

. film, television. Why in the visual arts, all of .
them, have we fallen heir' to an unspoken devotion
to non-lntellectuallsm?lo1

But as Maynard has so eloquently said, ". . . to’
state the probleﬁ properly is not the solution'{.102 A change
is required - a concentration on a deliberate teaching to aid

perception so t%:t Man can more efficiently sort - and orga-
nize his sense .impressions. Our visual world could once

-

illystrate an.for?ér‘(for human usage, but as Kepes has

obgerved,'the natural guidelines have gone,. nature has been o

cheated by technology:

— ——-. . Wwe are surrounded by the "second nature" of
. our man-made environment: an environment that has.
not grown according to nature but has been shaped
by ore-sided and short-sighted interests . . .
(the) appearance of thing . . . no longer reveal
their character: images imitate forms: -forms

¥



cheat functions: functions are robbed of their

natural sources emanating from human needs . . .

Men living in this environment, injured emotion-

"ally and intellectually by the terrific odds of )

their compassless society, cannot avoid injury,to"'o
- their sensibilities, the basis of their. creative

faculties.104 .
e

that man requires two receptive levels of information to

the value judgement at the initial insféntaneous subjective

" Subjectivity, and.the Parent Stock

In The Meaning of Art, Herbert Read has indicated -

-

-

N .
obtain meaning, - these based on sympathy and empathy with the

~subject matter under contemplation.105 Our subjecfivity

¢ 4

resulting from perceptual anélysis causés an immediate 'like’

or 'dislike' response (not unlike the animal 'exploit' and

‘avoid'?), and that this, even when not accompaniéd by an

S

intellectual analysis, flavours its case. But as already
indicated in this chapter, when the analysis utilizes verbal

language as its communicative vehicle, it leaves the domain

of the visual elements and imposes a linear thoughilprocess;
\

:It would appear then, that both the bias of sub3ect1v1ty and

2

the control of fhe dmscur51ve hamper the eventual analysis.

It is apparent‘then, that it 15 necessary to improve

level, as well as in the realm of discdrsive thought. An

increase in perceptual acuity could be obtained by institu-

AN

ting either or both experiefitial situations of the visual .

.
~

e
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¢ v

L ' B ¢
" elements through a structured "doing" program deliberately

employing the visual criteria,lo6

'teaching of agsthetics.]'o? As Langer has 1nd1cated, "The ‘ -

4

or through tLe academic . C

parent stock of both ddn¢eptua1 types, of,verbal and non- '
verbal formulation, is the basic human art of symbolic trans- f

formation. The root is the same; only the flavour is dif- S

P
o 8 -
ferent."10 ‘f

. a
] N \d

The logical structures underlying all semantic func-
tions suggest a principle bf'division, ., .. discursive and

109

presentationdl patterns show a formal difference". Mean-

ing is obtained with the actual analysi he—Function of

.- ' ) ‘
these symbols acc ing to their nature, their relationship
‘ ’ o ,

other,

)

,and their integration in human mentality.'

f education can responsipiy'provide for these cri-
teria -for value judgement, toQaj's children (in his future

v

’ C society) will be less liKely.to a) réise anothér generation

| ! : : :
\ X X . & Q B -
i unable to effectively respond to their environmept,llo.and

.b) fail to provide them with the means to‘ experience to&§y's’
' ' ”~
reality to the.full. ‘
’ v S . . . . L8
What will give him this consciousness and make -
' " him into a man of the new culture is his awareness
that understanding reality- 31mu1taneously involves
the perception of the self in time and of what the o
mind is capable of noticing in the universe of which ’
_one is a part. * No abrupt separation exists between
individual and the world around him, each glves o
’reallty to the other, 111 . Do o

5

re
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. ment through his senses, and imperative ‘that he secures -

. fixed ideas for dealing with theé world."

\ 45

LI

for new truths to emerge; there are no fixed truths. "Change

-~ -
and the anticipation of change have themselves become the

2 ' .
112 Today's - educa-

tor must be wvitally. conscious of his role, as awaée as

specified inthe ideals for his pupils. He must never allow

. -
| -

himself to become divorced fromrthe‘brocesges-of change or

he will fall hopelessly out of step wiih his pupils.113 1t
.is necessary too that he maintain contact with his environ-

L4

-

v

meaning from this 'encounter.}1

I4

If we accept, as we must that the communication of

) ‘, o . ) .
the future must be univeréélly acceptable'tq,a%} Mankind,

>

. Both dramatic and rapid -change have created the neéd

-

then. we must acknowledge that there is a basic communication '

-

process moye acceptable thanvany of the 3,000 different

4

verbal langhages; The Language of.stlon. Recégnizing that

//"\thete is a common language, we must strive for a visual

\ - ¢

intell}genge that'will‘give us the techniques to effidiently -

el

encode'éh decode visual stqtementshl;s' This will'cértaiﬁiy

? .

require an increase.in'perceptual efficiency.
. Art classes as part of an educatiqnal‘program116
. . ’
should deal directly with’ the senses ‘of vision and touédl ‘

and should also be the i sfigqtor and prbmoter of an edu-

cation aimed-at the deve;bpment of perceptual effic’ie‘ncy.ll7
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W

.

By its: very native, Art is'more fesponsive to change tha

+ - ~ ¢
A .

‘ .

A 3

for the pxesént,-visuil language will bg the essence of

future, dur Education, our Communication, our Life

N L]

]

t
Gattegno sums yp

ell withg o
/ <o ’
Even if for somé §ime speech will remain the .

most common way of letting others know what we’know,
_ . wé-can forsee the coming of an era when the pro-
) cessing of visual material will be as easy as our
«<omprehension of talk but swifter .because of the <
L 9 ,

former's lack of inertia, and through its spatiali-

zation by electrons, we shall be able to share vast 4
. consc1ous experlencesoat ohce. 119 .

c
<

. ‘ ¥

-




—

>

3

CHAPTER IIl . L

2

—\ . &
' THE SEMANTICS OF COMMUNICATION

r

\ = '

The Basic Concégf

A
[

The act of communication can be said to have occurred

when there has been response to any form of stimulus. "It is

-~

. a process of information handling whether manufactured- or.

L)
. -

natural, direct or indirect, intentional or accidental. The
. -,

B

_.source of the jinformation and the recipient of that infor-

e .

mation are in communication by means of.a channel, the trans-
L T o ¢ S0

p o

. . ' . »
mitting and receiving processes,: It is possible for this

communication channel to be a one-sided arousal as .in a de-

. ¢ Pl 1

. . ’ * . ’ ’ - .
coding process, or multi-sided as in deliberate” encoding and
- I : . '7‘ '

transmission to elicit a.decoded response. It is-through |

this prééess of commufiication that Maﬁ,\a system composed of

L4

receiver, processor and a transmitter,l is able to feggtezto

himgelf and his environment,.and so fulfil the necessary terms °

for Life. I L

dass{fe; has indicated how Man has managed to achieve

. . . . e A

the terms for huﬁan.

. Every organism survivés’through-;he relationship e
to its environment by means- of a reckptorx system and. - . '@




i « . [N
. o i P ) C .
» ) . . 3

A S . - g e N
o ) R " . ' an* effector system. It receives outside‘stimulif
. and readcts to them. Yet in the humar’ world we .
' find a new characteristi¢ which appears to be . -
o - - ‘the .distinétive mark of human life . . . man has,™~ 7 e
" discoyered a'new method of adapting himself to B
" -, his enviroﬂment). . . between.the recéﬁtéf system "5 4+ |
L "and the efifector system . . . we~£4nd the sym- "f
.or . - bolic'system. ' ‘ ‘ -, _ |
. ‘ - Ceo . ’ N

\;\3 > # ' The major contrast, then;hbethen human- life and the - .

(NG

v

ey o 'otﬁék forms .is in their response to stimuli. Ordganic matter |
K N 9 ' ' Ps ’ . .
3 . T . ’. N ' ’
o other than Man immediately responds; but Man delaysghis with _
l,\ ] ’ T ‘\ . f ) R . EN ‘ ) ) .
b the process of thought. As Cassirer indicates "No longer .
L . ) L P . e . o
'Q; P oroe e can man confront reality .immediately."3 He is bound by his y -
: . 0 R L. o ' .. ) ' > o

¢ . . invention, his achievement. He “. . . uses his-symbolic -

e

o -

- v language to mediate between his input of information and his
' . . 1 SR ' f - -
s s - response to if."4“ This act of oligation, an act gssen-

. ) ' ) eu T ! ' f’

)/-i,; . tial to €§ought-aha prior to it;s catalogues, experiential
3 . . T N\ N . . R A- - S . v
o

A -~

~ .

.
L]

o ~ — —data —.in fact, cohceptualizes it. o e )
- 8 Dwo ‘ ; , s P . A . ¢ ) - L

) © * .7 ' .Man has attempted a corftrolled relationship with him- |

) \( ' .)' ‘ . L) ‘ ‘ - ‘I ‘s ot e .

- self and the envirchment, but the process is not as basic as .

ve ) - I “

. - . . . ° ) ' N e \ n . _ e /'A f

. . a conceptualized language might sugdest. * "For, side by side V_;
” L] ‘ . : » " ) » 't + . . . . A} ‘e

. . . with condeptual language ié emotional language; side by side °® -

f -
’ o o

. , : ‘
K . wﬂ;H'légifal and scientific language there is a language of

[y ¢ % i R h'.
0] -\ -

i3 L. . poetic imagination. Not only does Man eﬁieriehcé‘t@e,
- ﬁ' - ‘. . " .

. . . /I'things'} but his bpinions and:fancies about them too. It . ._
AR DU ‘ N . P ‘e T i V.I‘ - I . ’* . i @ Do ’(’!9.
.. v + is here that Man is in danger of subjective dfgtortion, a* ° ! '
’ P '1. ‘" . = '. * 4 ! + ,'l' N ‘-- ’ ' —' -‘_ 4
’ \ cqs J R . . N .‘ 7 . Y
: . ".biasf that-amakes him a unique entity -even .amoengst Humans . . .
- P . B ' - La S N L S 3 s
x‘? ” ° 3 ' 1 . ( .

" . .

. . ’ l ' r
I L% oL [ - . Fo . T f . . N

n
-~
P
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v
-
.
>
.
%
e
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“ciéu's and'the éttempt at, 'cloéure' ]

.Both his encoding and decoding systems are spbﬁected,to a-
personal slant; opinions and assumftions accumulated from”

his wealth bf‘peQCeptual intake, or the lack of it.

"
4

Man actually effects a communication process8 by

means of heur?%ogdcal signals received by the bx;ain9 from .°
: ) g . .. :
the sensory faculties - sight, touch; smell, taste, and .

~audition.  These neuron impulses are possibly channeled

-

'diiect to the brain as received by the sense organs (each a
A U, 10 ..o oo
particular specialist) or perhaps modified first by these

.
s

organs. What is known, however, is that they are acknow-

®

ledged and selectivelf sorted from the chaos of information

by "stopqgo"llineuron circuits a sub rougﬁof brain‘calls

&

©

- anpggare then 'funneled\\into the conscious bf%ln. ThlS sub-

b
&

group sorts the data accordlng to 1ts agree—dlsagree quall-

- B ey
o £

tles Already knownldata stays 1n-the ‘unconscious' section . 5§

ﬁhi;stathe relevent ney_information'passes on to the cons-

§
‘.

Any reaction to the

1nformat10n dec1ded as approprlate by the brain is then-

“ returned to communlcatlon channels by neuroioglcal 31gﬁa1§

Q ‘the nervous system. )
n’., . ? A . }

'Effectlng Control in Practlce

e

There %)a tenden?:y for the Human Race to attempt- to

eradlcate subjective blas from communal communzcatlon Verbal

a

'-1anguage~is an attempt t&’give communication order to specific.
\ .

+ v ' -

4.‘
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- by other perceptual sources., One

50

4 : . . ’ 4
thoughts, but its inadequate syntax construction and complex

1exicographyl3 culminates in ambiguity and'inddhgruityn

o }

Verbal Language‘s asset, howeVeér, is that it is chéap: words

_are naturally available as symbols, so it is very economical.14

A

Also, theﬂceéseless information seeking communication channels"

within the human, the senses, are united by the brain in the

attempt for closure, the.mental equilibriﬁm that will produce

. 3 . .
a satisfactory harmony between incoming information and that ,

alrgiéy stored. "A certain degree of‘coghitive'dissonance
. ) A

15 ' , .
‘is tolerated", but the b;ain,16 the receiver, transformer

and transmitter of the sensory’ information, tﬁe&ppwer that

¢

_disseminates”the perfinent signals, séts its own limit, and

when this is exceeded, attempts to reduce it, “Rafionalizing,

’

finding more. information, or refusing to accept the disso-

-

_ nance - arousing information are some of the ways this is

doqe."l? ' o ) K

. . \
. . sN
¢ .

What- Ruesch and Kees have labelled a 'meta-communi- -

" , !/ L N
cative‘messagé'%f\is also a part of the process for efficient
. " V- . ' ' L
and balanced communication. This is communication on the

»
i
v

R4 Kl ’ . . N N R
communication, i.e. how to read the information.,K ‘In single ..

channel commuriication this would be implied by .its structure

- ‘y

erson listening and -

talking to another.in person to person contact receives not

[~

\ 7

4 L ' . I///;/‘ . , | \T\‘;:>

<
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‘are impersonal. There is an absence of immediate feedbac

51

~-<

-

&

only the meaning from the -verbal means, bﬁt also voice in-

flection, visual gestures19 and expressions, and.any other

. 20 -
relevant sense material. Jhey also have another perfect

check: feedback. This is the observed reaction by the .
> .
encoder and transmitter of the decoder's attitude and value

judgement’ of the corresppndence.

I

‘It is the process of feedback that illustrates how

- ©

/

. Man is so wvulnerable to the systems of mass communication.
: . -

The process, is indirect. To communicate with-a large number

w

of reqeivérs.(the same content output simultaneously in

- . s v

radio and television, yet irregularly in print), the proces-

0 ' : ' - .
sor of the information codes and transmits through the appro-

priate ‘technical devices. The communicator and receiver are

not simultaneously'preSent'in time nor space, and because it

is aimed at a large group of individuals, the communications

§

which implies that the process ‘is one-way, at least tempér

ly. éonsequentiy'theh"cbmmunicator can never ddjust his be-.
.ha&iour immediétéiy in accordanc;'with:thé receive#'s reac- -
tions",2¥ and Ehé regéiv;r,is not able to'imﬁgdiately“

. . - ‘ g

satisf§ cognitive’ discrepancies. )
The, mode of transmission places its limitations on

. . ) . . . ’
the structure and content of the message, and so does the

¢
\

code system'used, verbal or non-verbal (digital or iconic):t
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- The verbal and non-verbal meaning is obtained from context -

and situation, ‘but whereas the verbally designated symbol

Y

-

- can be quite gpecific in its presentatioﬁ (i.e., as in,prinﬁ),
non-verbal codification usually requires more than the abi-
lity to 'name' the visual elements empibyed, In the qase'of

sign 1anguage‘of the-deaf and¢insigni§ signs iike a swastika

~ " )
with already agréed upon definition, this non-verbal '%ystery'
does not apply. T E .
, Ruesch and_Kees{ﬁéve catagorized non-verbal forms.of ’
.'cOQificafion(E;to three distinct catagories:Zé' 5
1. Sign Lang;age: The informatién transmitted by gestlire T
i.g.,&by prior agreemen£ or common acceptance. X
; 2. Action Language: this inclhdés all movement not used
' ‘exclﬁéively ag sjghalg (as in walﬁing_ahd‘prinking)é and"
that constitute ét;¥ehents_to tﬁgée who percé&ve them, .
- 3.. .0bject Language: intentional éndfnon-inteﬁtionélfdisplay . .
. . : f Y . . ‘ L
) ) of m;terial things (clothes, architectural strgéturés, r d
e o e ) I
sculptqre). , . '
' _ oo When anycof these catagories are used to tragsmit .
'finforhation without thelunderstanging ﬁhaé "communication is =
:possible only when similarF:xberiences;‘asgumétions, and“
. : ) :

23

purposes are at its base . ...",”” then it is appafent that

o

. ’ .
aside from the designated symbol sign* languages, there is

much room for subjectiﬁé misinterpretation. It is absolutely

-’
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‘dependent on visual sense-imagery to operate.

-~

’

~tional hesign of the eiements;'line, colour, texture, shape,

" concurs with Murdio when he states:

| , e - 53 D

necessary to observe the total visual situation within these

languages to best. attempt an accurate @eaning.

‘This visual situation can be likened to an ‘artifi-

cially created' pictorial field (painting, drawing, photo,

etc.) in the manner that the human heing perce}ves composi-~

with the same faculties of sensevimagery as used in everyday

vision, But unlike the more stable verbal language which has

s o 24 o =
a defined digital coding, the relatignshlp between .the

e

elements in visual form are 'implied' rélationships and

therefore offer implied meaning. We have to create the order
. ' ) _ S Vi

from this visual scene ourselves; we have to provide the in-
\ : - e\\\ i

formation. - v, : o . ) . e

The Visual Analyses

-

v

The process of making .projections into our 'minds- .

eye' of sense imagery of qpality,‘ﬂé;ends on our ability to -
25 This .

.-
A '

both create these images, and create Jdrder from them.

] Lo '
task is of vitgl importance, the mind being almost to;a;ly

126

é

\

"It is

. . ‘ - _
tbr;ﬁgh‘the process of visualization we leaxrn . . ."2? Kepes

"t

-~

Without the pé&ceptual ordering of his sense responses
into images of things in space, man cannot orient him-
self. . Without shaping his physical environment in
accordance with these images, he cannot survive. 28,

» N
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>

Creating these 'sense images (pprcépts),in our un-

conscious mind from our sensory perceptions provides us with

.

the faculty gf creating ideas (concepts) in our conscious

‘ -

° o . . N
/mind. This process is 'not unlike -the act of seeing, or of

creating pictorial form. Since the maés ﬁedia has merd
tqwardé visual imagery over‘verbal la'guage as its source
fﬁf’conveying ideas,zg it isnimperatiqe that tﬁe viewer has
o
_the kﬁowledge to handle not only his thernal visual experi-

ences, but his internal aesthetic creations and evaluations., .

The internal process is not a simple one, as summed up by

Langerfgo
. . o ™~
; .Just/ as verbal symbolism has a natural evolution
, mere suggestive word-or 'word-sentence' .of
i . B babyhogd 1 to the grammatical edifice we call lan--
T " so presentational symbolism has its own cha=-
/ » racteristic development.. It grows from the momen- . .
! “tary, single, static image presenting a simple con- U

cept, to greater and greater units of successive '
. . images having reference to each other; changing

scenes, even visions of things in motion, by which
s we conc@ive thg passage of events,

| ° , " From, this process. we appreciate and store the new

-

- N information that permits us to:create more efficient .evalu-

3

‘ations, A$ the perceptual abilities are primarily organiza- .
32 : .

ional (i.e., seeing 81mi1ar;t1es/dlfferences; figure/

? v QgrSQQd, proximities and spatial differences; degrees of

1ight; distance, and viewpoint etc., and we handle all these’

| o simultaneously33),‘we are.in a constant process of experien-
| : ) "

| cing alternate options; not/Simpiy'visualizing but post- '

f
‘ \ -
i roe \
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>

visualizing (memory), and previsual zing.34 This is the

homegroﬁnd of creative thought.
‘ L

The experiences of constructing or encoding visual

information shoﬁld certainly be of benefit to analysing .the

encoded7product of others; decoding-visual information.

-~

The benefits derived from this act as extolled by Gattegno

are, for the sake of efficient communication, very impressiv

s
€

He says:

., Sight is swift, comprehensive, simultaneously
analytic and synthetic. It .requires so little energy
to function, as it does, at the speed of light, that
it permits our minds to receive and hold an-infinite
number of items of information in a fraction of a
second. With sight infinities are given at once,
wealth is its description;36 .

Later in—hislbook, Gattegno discusses the speed ad-.
‘vantage in learning as being a knowing (experienced) prqcéss

as compared to verbal language's item by item retention,

&
B L -

repetition and drills. .which are time consumers par excell ce.

" He continues:
A i
of ‘ No one can deny thaf much of man's ‘experience is
his own and has never been formulated in any medium
by consciousness. Following the methods of such
"aquisitions, we are learning to offer a new éducation.
"that is of consciousness, of awareness, anqd particu-—
larly of awareness of theé self objectifying itself in.
. worlds and ways of being,3 )

With. the internalization of our visual observations,
"and our sensory capacities being supplemented by the know- -

‘ledge of the eye,38 it is interesting to note Murgio's39
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percentages for perceptual intake by the sense organs: 1%
taste, 2% touch, 4% smell, 10% hearing, and 83% sight. It

would seem necessary tHat the education of sight, the act

of 'seeing' and %pt 'looking at', should be of prime impor-
tance to the human communicator beth in his capacity as
encoder, decoder and transmitter of information. To depend

on the disc&?sive languages alone is just not enough!

It is not a surprise then when Hayakawa indicates??
. P .
that there is little evidence to show a general improvement

-

in our information awareness and processing abiliéy,'but

. r '
that by comparison, the output of information (i.e., in the
mass media) is becoming more efficient all the time.

41

Schreivogel suggests that by hécoming involved in the
', domain of art (fine or ‘applied)., we can becomegs”. . . Jin-

A

\J

volved with communication, for art is essen aIIY,é way of
' séeing, or at least a willingness to see.

~

‘ It is the differ-
R

-

ence between knowing and labelling . S

-

Comnmenting on the limitations of the discursive
language, Suzanne Langer-adds fuel to the fire with:

But the symbolic presentation of subjective reality
» for contemplation is not only tentatively beyond
the reach of language - that is, not merely beyond
the words we ‘have; it is impossible in the essen- -
tial frame of language. This is why those seman- ‘
ticists who recognize only discourse as a symbolic.
form, must regard the whole life of feeling as
formless, chaotic capable of only symtamatic ex-.
. pression typified in exclamations like "Ah!":
"Ouch"; "My Sainted Aunt;".42

o
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! ' It is perhaps fitting that this chaptéi end with ‘ <ﬁ

-

a statement madé by the celebrated Cang#ian drtist Alex

\

43 who genuinely combined earnest condiction.with,

Coleville

'

xtreme modésty when he declared, "Painting is seeing, and
. ‘ ‘ . 1

seeing is knowing." One can only. anticipate and suspect

that by 'seeing', Coleville implied the accumulation and 2
- / o
gg . synthesis of all the sensory capacities,
I : ~
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[ CHAPTER IV .
VEM LANGUAGE o

Developing Conceptual.Contact

To meaningfully/}.r:espo_nd to his environment Man com%

v
£3

municates within himself with symbolic interpretations. .of
‘his-sense perceptions. With.a persistent aim at simplifica- )

gtiory, he élassifie_s the information under’ genérél notions and ,

By .

rulés. For primitive man, early expressive sounds gradually

became related to simple concepts. At first he attributed
e _ W ,

r

individual ‘signs and sounds to supernatural and mysfical

.events, 2 put eventually begah to see a relationship between

. ‘his phonic- lénguage and reality. The magie»f,unction.of the

-

b
b

I3

»

a . - +

simple word was eclipsed and replaced by a semantic function.3<‘

His subwvocal speech could denote a concept to himself, and

~

- allow him to articulate it to others. Soon he could describe

NS

' thoughts and experiences as sequential events.

‘ So Man's langauge helped him to rise from the uncon-
. " ] - . ; . . N . 3

"- scious mind of perceptual sense imagery to the conscious .

3 P " ~ . 4

al

f . i » .
* mind of assertions: the delaying process of reflective

v L)

o ¢
2 Ve
- W
13

tholight and its subsequeﬁt meanings and ‘fee‘lings.s The

]

. . 3, s
.

-3
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grezer the stock of :i.mages6 below the level of speech avai-

. labYe for conceptual redall, the greater the opportunity for . - :
"a rich vocabulary of wverbal denotation. He was graduall\y
encouraging himself to become aware. A profusion of per%epts

also .allowed the concepts to be modified and changed, ! for* s

change ". . . phonetic, analogic, semantic , . . is an

’ : éssential element of language_"s , 7 |

(3

The physical ablllty of Man to form countless® phone-t- ‘

, tic comBinations, (and laﬁer their written counterpart),

e r
5

. allowed him to establish‘ countless names, but this abstract

identification of objects was not a language as we know it

x.
N - R . B
N -

" today. Just like a young child, Man was reaching outside

himself with an audible identificatiol \for a perceived object

»
- L £ ' . -

or event, Lee9 has indicated that a child between twelve and
eighteen months of age also demonstrates ﬁ}nis desire to

o . 10 ' " !
'name' "things, but combinations of names at this stage do

-

fot indicate the formation of sifiple sentences. 'The child is,

in fact, identifying objects all-at;a-time, ‘and even‘then

. SN S &
¥ rather global in meaning, The successive order.of these
N ~r T . . .
s X - r ‘} . ] “ . .
utterenceé does not indicate any form of. syntax or inter-

4 s ) 2, L0 -
A “Texicen meaging. :
s i B - * 4

“Great advances are made howefer by the time the

child has reached the eighteen to twenty-four months stage

The relatlopshlp between two vocables rlses to the J.mp,oxrl:gnce .

\\‘

> - ~

LY




"of words. as Ehey indicate theirdrelationships‘to each’ other,.

- &

The pivot-houn, nounsnoun, adjective-noun, verb-noun, and

’

:verb-adverb relat‘ignshi})s signify a cons‘idera‘bcle»step towasr'ds_'

x

-

a language illustrating comprehension. Th‘e child is develop--

-~ k3
v

ing a syntactical structure to indicate meaning. When he '

' . assumed control over this faculty, the child rises above sub-

G . . ) . .- 14
,sion of systems of phonlc representatlon in script, the -

- . s
¢ . , hd ?
~

jective observation and ", . . come(s) to terms with the
. . . 2 . . ' . . . -4 \'\

objective world". 1 T . ' .

) |4 T

The very-nature of ' verbal language demands that its

- . -’ 1 “ & :
. 0oL, _ .‘ . . &
elements be given in, sudcession, méaning gathered from the

total process of discourse. The development of “the hﬁman

intellect recognlsed thg lncreased demand for symbols, and

-

since: words were naturally avallable and economical’ symbols

" requiring 1itt1e m}zscular effort to produce infinite varia-

tions, they were adFa‘pted for the role. Yet although easy to

produce, they were also 'ea‘sy to forget. "The developfnent of

.
- +0 . .
. - - s -

A3

‘script in 4,000'B C.”  ‘gave man_the retention’ tool he needed

v

1Y - - ! . . ' - . .
to start climbing the ladder that we now call civilization. '

Is

_ At first, the ad\;antages of script for knowledge .

<

retention and analysis far outweighed the :iiffiéult;es' en-

countered”in codification. T'I‘h_eiae\ symbols suffered’a profu-

. .
] @ \ .

- Q

raphlc attempt to’ represent verbal 1anguage, Accordlng t.o ) J

.°‘

—

Hutchens the object of the whole» exercise was to create a o~



suitable system that could be decoded to~ the eigact value of

M ¢ . - L ' - ?
. Cs

9 - Q the meaning at e\nco&_‘in'g‘. . For thln"a‘ Jl}url‘)sse a se{: ?f rules oo \?'
" ' ‘mqst be .common to the epcoder and decoder ‘ ,These rules wﬂlﬂ;iﬁ o
B o : ! S . N . 4 .
J: " then #. - ® fapilitate the coming togetﬁe@ of reader and et
- ’ UL T s - e o

‘?“:{ o wfitep'intdiharmonious understanding.“ ' ‘.- «,P . .

’ L qugy = scrlpts are baSJ.cally‘a‘l\I:;ha‘bketlc wr-ltlng .
T . . . . 0 ~ .

T

ols re;?resentlng, réther a,mperfectly in Engllsh the

P —

bo1ls representlng morphemes and gords. o <

e s %s&nables- and. s
I _There is also the tactlle larrguage of the blind, braille.
N

« ’ 1 ¢ ‘e |

"a B@ause »of/'t’&“‘llnear presentatlpn and qu1te tlght syntac— ) .

. o : o

|
1
tlcal and graﬁhr)'\atlc rules 1anguage tends to function as: a ‘v ‘ |
1

_ : B

a -

conservatnve and staballzlng agent in 1ts society, and there-& .
° - « H » A - N

, ' ’ . - -7
¢, fore, Arnh‘eim claims,. it tends to make cogniti‘on “*. ,:. Sta-

& . . -
16 . . .
Q:lc and 1mmob11e" R ) .- - o 2 ’

L} . T

' S S . “ PR ‘. ! ¥
‘j - Lo o ] , . P . . . \ .
| . ¢ ‘ . ° Semantic Variat‘ians B /-‘\‘- . . i N ) '. AN - -

A C P B T, a

I LV " ' B R B L. PR P . ‘ . ' .
vt ] : ’ ' 7 te )
. AU Moc%srn technology has extended the pOWer of the, word
3".’; N '“n - ..( ) , " s J . v. ! . '
T % with mq\chani‘cal retent_ion ampllfication,m‘ahitr&nsmxsmon*-—— T
SR | ® .
S \both \s.n scrlpt and phonic form. "However not allwsystems ,lend-
0 ~ \t KR Cew r‘ .
< o » themselves to a mass production”'LOgOgraphlc languages (i. e., i/i““
("”;" ?\ -y ! * ' - ‘i‘ﬁ ' . \ \}' ’
. 4 {:h nese) have far too many fcharacters to make prlntlng a .
? . " cv o . . . . , F ..
b0 . . 5 : -

o T . really \‘nable communlcatl system. A wrltten langua,ge needs
Hee - b ‘ i .] { . To. 5
\ 'uﬁq - cLe * Q‘ ’ \ ’ ’ ’ ; ’ *

> B . to be economlcal and prec1se to ,be mechanlcally reproduded ’ .
-.- S \ ’ ..: " - 9‘:1« . \ . ; . . . ,‘! ' ! ’

Proes -effici ntly. U : ST :

o [N . . t e . co, - S
R » ’ s * B Pt J . » ¥ ., .
.\ “» ’ b . . .“ ‘e - “ : ! . ° [ ‘
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The egflclency of the encodlng systﬂys is.tested (ac

when the decoding processes go 1nto operatlon Phonlc al-

» N -
K N . 1 .
. .

* -4
phabet 1anguages 11ke Engllsh do xwot always have rules. ox

A A

. gigns to indicate particular emplasis or inflection; so

detérmlne the éhonlc prope;tles and their 1nten5ed‘neén1ng

,s

Many alphabetlcal forms have phonle var1at10n~17 some words

haye the”same sonnds butja;e-represented by dlfferent"sﬁei- "
111p5618 ethers‘ﬁgve§2ne spellin§ and more ﬁﬂbé one bronﬁn—: ..

- .
,
~ -

decbding requires d great shi1~‘and c3ntent analysis to

>

. 19 . s . .
jciation, - and yet\others have the same sound and- spelling,
) Lt N . o . , ' . s

‘ . \ » . - 20 ‘ U . . ’ .
but different meanings.. - v,

To obtaih.acchrate’meaning\f;gm a word in an English

: 2 ' - , Lo

o sentence usually requires that we look-&t the whole context

:[ ‘ : P . 21 '.. : K % "_ . ]

-, ' that it is in, Eveﬁtually w, ., . a pattern emerges when, * . |
R C e o . . , ‘ - T .

" we 1ook at the glven term 1n\:t;\E%ta1 relation to the other” a

’

o tefms.abou?\ftf'zz‘ ForLunately this need for whole context‘/,

looklng, dlscour does have compensatlons in that 1ncorreéu -

> L4 \
\\ e ( e, . ) .
[

- tly spelled words can, be correctly 1nterpreted when taken in”

‘ ‘¢;‘;*~ ’ the cdhtrkt of the whole. Miller has shown, tee,;Ehat»a -
“”" ~w€;d can be'recﬁéhizea (by itseit) wathout allvthe 1etters’
¥ ° . .
% L . beinélﬁresent;23 : 1,- ‘ - - | . o -
‘ " o However, it is‘not simply the.visual or,'verbal ren-"’ e
.“"y" " : ¢ ’ .

“r

derlng of the word that can cause confus;on. As~LeWis'has‘

# [Ny

. . 0 . ‘
L . . . .

indicatéd: o .o ‘ SRR T



<« . -

,‘, . as everzone knows, 'words constantly take on
new meanlng. Since these do not necessarily, nor
" even. usually, obliterate- the old ones, we should
plcture this process not on the analogy of an 1nsect
. undergoing metaﬁorpho sis, but rather on that of a
"' tree throwing out new branches, which themselves
v ‘ o R throwéout'subordinate branches . . . 5
' . ’ v
We are in a world of word.explosion:26. new meanings

. . . . .
) . . I

. attributed to old words, and new words.with new meanings. A

®

'l B : child 1eefning to function with_wofds tgday.must,". . . esta-

"blish a many meaning backgrduﬁd";27 Meagher continues,

28 : : ‘\‘ CL

ot

.haps Ruesch would be qulck qo 1ndlcate that if

-t_.-,/

’fe not constantly checked agalnst the thlngs they pur—

Vg

‘ S
.port“to stand for ", , . distortions, df sighlflcatlon may

29 \d

S ~ develop thaéfnoh-yerbal lauéuaées seldem bring about".

_sugges}s that we once”again.learn 6 use Wwords scrupulously

30

and with a.sense of'ihtegrity. desch' warning is given

v .

g ‘ . C e UL . . 31 . .
T further credib11l¥yv?y Schreivogel( s revelation that studies
. . L ) .’ . ) -“' . ""’ . ’ "
e " have indicatgg that the average cdllege graduate has a voca-

. ' .l ) . . ’ ,‘ .. o R - /
A ' _ bulary of forty thousand words, and a further forty -thousand
. p') . ’ i . l‘ . 'm’

. , ' .
of‘rarely used words; eighty thousahd words ‘ont of a dictio—

AN

v

nary of approx1mate1y two hundred and 51xty thoueand entrles
: Ve
'He'continues, "Though the average person may: use only threé

v “u . 20

N . ﬁhousénd words .in daily conversatlon, five hundred'of these

W
v




4
‘ ”

* 3 words frequently have more than fourteen thousand deflnl-
) co B tions." With thesé flgures we are better able to under—

| . stand Pitkin's concern.when he say&, "it is much more’ use-

L)

! . - ful to know the 1mportant meanings of fifteen thousand words,

- L

! ’ than to know only one of each of fifty thousand words "32
" . R ! . . .
Temporai Trlbulatlons‘ .
: : 4
f ) » The discursive manner -of verbal 1anéﬁage demands that

it be strung out in linear fashion. To,obtain,meaning one

must read the time-consuming temporal sequence. Pitkin main- v

tains that, ". . . the normal adult takes in four to five

’ . " words at a glance. The finest eye in;the’ngﬁd cannot take

’ - in more than seven, and the worst gfe takes in'only'one.2""3,,

Many factors influence the”speed of reading and comprehen-

3 &~
.

‘sion includlng'the colour of the paéer,'hungex,(ssfting

! o ‘ . R
| . ’ - . . ° pl s
|

’ .- pasition, length of sentences, type face and of course,’ -
. 'J ‘ ‘ P 4 -
. . , S
‘ " verbal ‘literdcy. ; L, N
) . .

",f - pitkin advises thét‘We«dg not have to read every o~

. . 3 - | . R E .
, single word on a page. "The competent reader.takes in massés
Y o < . . ’
! : - -of words and per eives'their sigﬁificance in exactlyfthe'saQe
‘ . v . ‘3'

o . way as you will taﬂe 1n the objects in a room into which you

34 ThlS he calls the "Law of Relative Importarice“"35

£

‘ ‘ " glance "

’A T, B The broad plcture is gathered flrst)py’scannlng and isola-- .:‘

’ L t1ng across the 1mportant pblnts 36 Pitkin further aGV1ses o

| ’ ) . agalnst the learning of 31ngle unlts at a time, 37 and to

VAR : ., . .o .
o




substantiate this he suggests that it is contrary‘to %he

natural impulse’to learn parts completély separafeiy; , N,

v - &

(. . ; (when) child#enAlearn to_talk;L . . they seldom learn

. words first. They talk éenteﬁces, even though the latter

may not conform to adult grammar and styie.“?8 : ’ '

39

T~

. An advertisement frequenfly displayed ‘in public-

- ' \ neWspapers and concerned with reading improvément has sug;'
. ' gested that the averédqbreade; 'talks t; himsél%ﬁ 0 ané so 1
o o ,-e‘reduces Pis reading capaéitf'tp abéut thieé huﬂdred words a "’ ‘ 1
/ ' o minute, pit%in would agree when he says that the éveraée s

. K pérsgé can handle light geading at five words pér,secéndl4l'
P E#E'theégavértiSemsnt42 claims th#t this can be increased

’

fourfold; to between one thousand and. one ,thousand five

-hundred words a minute. . The claim; "... . read a page.of
' ; : . . . e ‘ ' L

ot ‘ - . te o 43. C e
/)/) % - Time ‘nfagazine in about thirty seconds." 3. This significant

L L >
-%

. improvement is promoted by deliberatel training to read
omoted Lberx b4 i

7 S &

. “Mgroups 6f-wor@§ éven in vertical sequence. Thé mind sg

out the meaning from the intense béfrage of words in par

.
v ~ B

« ., Sequenceg. Quite an achievement, and quite a different pto- - °

‘ U ) . . . ! c . 5
. cess to the' linedr cgntemplaklon. *

fw “ B
—~— . ’, .

. N 4"3 < N ~ . . . . l. ) . i
:w-,\; v K \\ \ "ﬂ .. e . , . . . . , ’ N
' ‘Structural Inconsistencies' - . - : : . )

-

Y

-
e r.

Cet As’already indicated, 'mean;ngfrin verbal language
, - : R LT e LT S
E : *’\f is ohtained from contextual . referents by identifying the

2 »

i +. he 0 , 44 . . , - . .
appropriate symbol correctly. Langer has indicated  that. .: _

‘ .
. , ) R . - e L
A - -

[UR 2 )

T .
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t~ . : : »

"study of vocabulary alone will not allow the fofeigﬁermﬁo,'

&

- make the simplest'statement correctly unless he can‘fdllqw

[

s i
‘certain principles of grammar., These principles are relati-

vely -strict g}les quite complicated in structure, and 4

riddled with exceptions to the rule. ILack of donforﬁity ean

4
-

create lack of comprehension with nonsense- statements, - or

’

ambiguity[.of downright incorrect‘inforﬁatioq.
Clymer's iﬁvestigation’inpo English grammar made a

cé#ék on.tge phonic generalizations tﬁdght in_Elementary.
L> i R ,“ ' " b 45." I : o

school English text books. He found a 75% accuracy in

their 'exceptions to the rule' in'the four booﬁsathat;he
o ' testea, and .in some books\actually 0% accuracy. One’coﬁmoné
. R }/ ) )l .

'whgdf;here are two vowelglsihef

. .,

19 known rule testéd«was;

by side, the long sound of the first one is heard and the -

second usually silent’. ‘g» o L ",

Results: Number of conforming words 309 i.e., bead

- » ~ Number of exceptipons = 377 i.e., chief
to \\ ... Utility  ~ C o 45% *
I 46 . .. ' ’

. . Homer Hendrickson
\ ' ¥ " - . . ,
- phonetic' language at’'all but is,§o irregular that <t has to.
b » RN
N " - . N '
be regarded as Visual Language. An example cites illustrates
— . ’ . .

T how the Engi?éQ\pbonic'generalizations)allow'an assemblaée

d

E

-

R .., "like "ghgti" éo‘bé pronouﬁced as the word ifish'l'
| ‘ - . ‘ " . . oy
e T "~ gh, as in enough .’ S
. 77 o, asin women
e . o ‘ .+ . ti, as in notion

o,

in@icates that English is not a °,

i



It is clear that English'is a difficultylanpuage;to"

- control, yet it is used with aiarming regularity in the com-
munications of today. What certainly has to be remembered

is that ", . . something. cannot exist as somethiné else!

The symbol is not the thlng symbollzed- nelther is -the object

n 47

‘a word. Dominick contlnues, "In the process of evaluating

o

Nourselves and relationships to the world about us, we are

unconsciously tend to project onto words- rather than facts
. ...""8 and. the structure governiné.these~words'tends to

governuthe way we evaluate these facts inp our pattern of

) 49 . s ’
~ thought. In fact, we may‘believe that we can justify what’,

-

we purport by a loglcal analogy even to the extent.of'an'

analogy for what should be ‘conceived through some symbollc,

3

schema pther than discursive 1anguage.'. CT
We cannot verballze on all the events we percelve

yet too’ often we belleve that the power of the word is our
. 7 i ~ 3
total cognit;on, We should constantly remember that w, ;'. a

symbol has no existence as part of the physical world-- it

has“meanlng" "51 We must dlstlngulsh between the actual and

4

the 1dea1 As Cassirer points out, "In pr1m1t1Ve thought 1t ,

is st111 very dlfflcult to dlfferentlate between the two

5?’ One group of_people, how-

spheres of belng and meanlng;"
ever, skillfully utilize this yet we would hardly call it
. : . s ‘ ! ‘ . . ' ' ’
primitive, simply 'expressing’ a way of coping with Life.

R

4

L sl N ‘ . N ,
‘ » . . ,y




thought,

Why'tben, he ‘was’ asked, does

.Sadat- devote so many speeches to

threatening military action against
Israel - without following up his
threats with deeds°

!ﬁ The link between talk and
and thought and action
is not close in Arab philosophy",

Falkhry replied. "A word can be- .

come a substltnte for the thing
1trepresents - for action. "Thus

.Arabs .can shout 1n5u1ts at one-

another: - as 1n the street con-
frontatlon in Belrut -~ and feel
a sense of deeds carrleQ/out 53.

A
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(e, e
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.
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CHAPTER V

- SEMANTICS IN VISION AND ART

The Art of Qeing ' ’

i
©

#

, ®
N I3

. . ) . 1 )
- 8ight is a natural "sensory experience,” and the fun-
. ©

‘damental contact with our outside world. 'Visual information
. . n < . AN
A ,‘
-perceived from the environment is transformed into meaning-
. , . . ”

ful experiences. This éét,implies a visual literacy, but"

!

" "the act of.lookih§ does not necessarily.result in the act of-

seeing for seeing is a comprehensive vision, the searching
beyond the obvious surface of elements into the realm of

-
&

meaning. aIt‘fé anyeducatéd'cdunterpart to the process of
'looking at'. A i

"Since the sense of sight. is the major contributor ..
‘. ) .- ' B - =

-
x4

-

to the senSer’capacities of Man, it would be. reasonable to
-suggest- that optical malfunction or 1059}w6uld result in;a

catast?‘ophic decrease’ in percepti* The éong'enita.llyﬂ glind-’

are not able to see sense images in the visual form that

Tsighted“pgbple do. ?EYeé that did not see fofms could.néVer
furnish it'(miﬁd):with images . .0.",3199 those who lose’
. . . L . '6! . . )

éight‘would‘have to relj on an éfficient-memory;, The abéve K

&

. @



. , D e ' ‘ ‘ I -
communication with his surrounding. Rarely does he have to

quotation from Langér suggesté that visual imagery must be

the most readily available‘§nd‘efficient vehicle for' analy-
2 . ’ . .

‘sing sense data in the ongoing pfocess of catagorizing,

memqriziﬁg, previshalizing, and ultimately, symbol formation.

. - . 1
Their import was recbgnised,by Kepes when he wrote, "With-

re ¢

’out the perceptual ordering of his sense responses 1nto

[, S hd \

- N

images of things in space,'(Man) cannot orient himselﬁ._ With-

out shaping his physical environment 4in accordance with these

S 4
images, - he cannot surv1ve

2

To the man wuth 51ght the world is v1ta11y v1sual
-

'yet-he,percelves,what he considers reallty on the basis of

o
;o

everyday iiving expériénceé, the ephemeral trivialities.of

) H
consciously acknowledge these qualities unless there is a

=4 L

change, ‘a contrast with that considered usual and expected.

«
T

At specific events like holidays or a violent thupderstorm-

AXY

v

he'anticipates visual condition to #e differernt, - to.be -

better, to stimulate him into an Besthetic awareness that

P
-

.l A |4 K . . ’ ) . : 3 ® * ¢
rates over and above his normal experiences. He is, in fact,
. ‘v ; .
creating a value scale for his eyes, 1evels‘of ¢communication

v

acknowledgeﬁenﬁ. In this respect he expects an art object

-

I
as-a dellberate 1solate from the general nature of: necessary

N

perc ptlon to pr0V1de an 'extra' aesthetlc value. . oo

. N . . . ‘
LI s R
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ff_’—f”—’”f’dddﬂn<7“~ A '‘work of art'> is pefcg&ved with the eye, but

>?r duct. What is certain is that the elementésdf

" A New Reality

e
R

whether it is comprehehded for its intent is once again depen-

dent not only 6n:ther1eve1 of visual litéracy in the observer,

¥V

,buszlsé the éxpectations, and the visual qualities of the
e visual

wérld; whether the perceived.reality or the. 'artificial rea-

.~ ' 1lity' of-an-artwork, have the same substance in the mind all

-

being the illusionary reality of sense‘pefception. ‘It is the
strueture of the visual elemen@s,és ﬁerceiQéd through visual

perception,7 the,qﬁalities as seen in their visual relatign-

-

'ships and not their physical,substgncg,:that can give the

artwork al eMiriched content, and the viewer the opportunity

‘ s Py . © " ‘/

to experience pure form. Cassirer states: . s
.. . The awareness of pure forms of things is by mo.
medns ‘an instinctive gift, a gift of nature. We may
have met with an objéct of our ondlnary sense, expe-’
rience a thousand times without ever having "Seen"-

*its form: We are still at a loss if asked to des-

cribe not its physical qualltles or effects but “its
pure, visual shage and structure, It is art.that
fills this gap. - ’ . .®

y

@

’ - A 2.

L

"‘Art then, is hot an initiator of reality, but what

, C . ; ) ,9 . "
Cassirer defines as a true and genuine dlscovere - It 1s a

- ’

symbollc form that 1nten31f5es reallty with the effective uqe

L .o .
. £ ’ . . ’,
. .

of sensuous form. For‘itato be.under ood,éth;—:;Lwer'lsv
requirgd to become activated by- its/tualities apd then to

¢

.
’ 9
. ’
- - .
« N . 1
e B
. . 0 " o',
. . ‘ . .
—

. « - .
9 . t.
. ) f‘\ ,
. ; . , -
) .



. is_a temporal process and subjected to successive. concept

- such zform presents’ 1tse1f

-+ - " "However, Langér continues with_the wai'hing that

decode‘ it with an ability other than discursive lapguage.

We need to repeat its constructlofn ff)llow through the crea- °
L ;“ o

‘ . -

tive ‘processes ‘by which it came into being. “By this action
t‘:he'(pa'ssions Erg turned into actions"-:;lo the viewer led

through the ‘artist's conversation with the dynamic processes
of Life itself. -~

e

The processes of visual thinking are immediate and,

simulfaneous. Visual understanding ‘is) natural and does not

~ hd f
» ¢ -

haVe to Be learned but rather, through visual literacy
c > 4 | : o

refined, Visual confusion detracts from the pure form to
'pull apart' 'ra'thér than intensify the whole. Pul]:ing épart

s . .
o -

. . / ) )
panqlvis and logical - formulation. 'Our ‘real vision' is

LY

considered our natural environment,:ouwm pictorial vision a
[N - P -

to be sen31t1ve to d;:.rect sensory e.gcper.lences. clalms ]_.anger

"An artlstlcally sens:.tlve mlnd sees sxgnlflcant form where

. W13

.
¢

>
P

" _natyral models tend\{g:o encourage mode.l-bourid‘,v'isual arts. .

.

s v, ) . .
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~ & \

/f

.-then be intensified according to the artist's desiréd struc-

'purposeful accent, an intentional metamorphosis, ”\\\-

,1ysi%;.£{e.,‘the hﬁmap resporise to-cn%bur is basiéally emo-- " *

il '
Instead of merely prQV1d1ng artlstlc %deas a model may d1c-

o -

tate to the artlst . . ."; the 1ﬁfegr1ty of the artlst is

tested. It is the artlst s purpose tqQ see below the surface .

’ <

-
4

to the structure of the mosei'and reveel'the mozaie of forces

o

. o 4 . -
cha;ged with meaning unique to visual literacy.l These can

¢
-
- ©
~, .

ture of form. ‘ -

- \ :' ' . ,“ ) ‘e '
Elemental Symbolism as Languageé .

4

Every artwork is a statément about somerhing; a pro-

<« . ‘ s

position about the nature of human existence. "By no means

*

need such a declaration, be conscious. Few artists would\be -
¢ . ’ .

w15

i . -

so 'able to-tell in‘words what they'ihtend to say .

Their work, is a 1anguage a revelatlon on the forces of

Tt L o
’

nature. hey are as Wéndt has emph831zed .- ... not.merel

-
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’ o k3 ~
limited representatlons ofbreality,operating within narrow

s '].6

T . . © . . o, - : .
limits ‘of expression". They reveal nature through their

-
[ . .
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ihe viewer of an art work is.qbliged'to atteﬁptlto

- g v ’ o -
activate a meaningful § nter as ideally require8 by his

.

everyday vision,. Allowig?";iementaI relatié%shibs to reveéi ‘ |

. . . & : \‘: . — ] ¢
themselves requires both intelligent and emotional response. * . .
Such emotive sensatipn ‘can be obtained directly without® ana-
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tional. Donis states, "Colour is, in fact, loaded with’ I .
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’ informatioq‘and one the most pervasive visual experiences’ ®

\ . . - ‘ .
‘ . .

. we all Hgbe in common."18~ She conﬁihues,\“. . . yellow ie ,;’
<o \: . closest to light and warmth; red emotl {al and active; blue

3 S . passivé and soft. Yellow am@ red tend to expand; blue to

. A . contracf."19 'The more saturated the colour (ﬁhefmore pure),: ' .
e L. ‘ ] . r : , .

'the more simple, basic and emotive. T
o ) . . i . . - »
¢ The effectiveness of{}heae emotional "possibilities,

L (hbﬁgver,‘is éoverned by their juxtaposition wi;h.all'thé o

visual elements. There are no fixed rules as ‘'such for-this

-

N grammar and syntaxw so0 there are no_iB;L guldellnes for thelr/' 7

/ Pd »

/- construction. - The concept orleqped ratrgbale W111vnot work

(¥ 3 P U ~ i . ' e

. .ﬁn;either the onstruction nor tha dissemin%%ion'of the pre-=. 3
sentational mode. The artist displays an empathy towards . ’

o < '., .. Lt . ! . i : o, ) o , ,"L o
< . the visual, and so too must the viewer. . . :

- 5 . * " . . . , . * " Y ) 1 . .
* The. best“way ito achieve thjgg relationship with the ', - |
. L i .. : R . e . . I J

. - s

+ . visual mode of expression is to Yecome: familiar with. itg

. Sy po 3 ‘ . ' Do .
/;> ., 1anguage. The elements themselves are usea‘to create Ws L .
. - , . . F . o - . ! .

e o symbols, the imagery that Mian uses'to°relate‘to the world

-
~ L

around blm These express a symbollzed meanlng whether B (\;;-

P

) o S . . 20.° :
,representatlonal, 1magln1t1ve emotlonal'or aeethetlc. V-

r

vt . The symbols«react together 'allratda—tlme'- 1nstantaneously 5

and slmultaneouely. All their parts are relatlve accordlng .

. . .- . l ' - L e

, L to the_influence of all other parts w1th1n the structure. . ';'

i ] It is a non-l1neal mode of expre331on- it is presentatlonal \J/”




“‘ // The gftlst encodes hle symbollflc message f;om thhinf ’
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: hlS experlence in an aﬁtempt to evoké or convéy a s;mllar .
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“?;a { wexperlende~W1th1n the viewer; Eor thrsjpurpose he 15 obiyged f

- to produce a tang;ygle 51tuat10n with sbme form of medlum,‘

N -
.

R - yet it is 1mperat1ve that the work transcend the phy31cal

. -
.
o .

) . qualltlea. " The media, are used as the Ph 1 tool to e | B
< e . v N
) 1 “{ oL, 1nvey,the 1deeﬁ 1mege or feeling, and.glve it a-ﬁ el f

'
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n !
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, ' bfithe'extens&wé qapacity of the visual senseszzlmuSt bq an

‘
L e . :

5 7 ! - o . s o . .
el e e "1 - acute prerequisite for sen51t1ve encodlng . e . LA

' l‘ ’ 3
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. o 9 \

« . - It is a¥so 1mperat1ve«that/the artlst concern himsed f
cor . " : \/” - o

‘ . . N Sq .
"4 with elementa; symbqlism“ or what B describes as*a ", . ¢ o

. . .
.

M ¥

. considerab¥e-degree of gege;alizatiop'if not outright idealiZ . g
+ - - _' . . a’ s . »
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‘. zation .‘.‘ﬂ: He contends, ". . . the connection between
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symbolism ‘and generalization for the sake of universal mean- ¢
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ing As basicf“' Symbolrsm hps too tlie advantage oftspeed-*ito. .

. \ e .

oy

‘is a ﬁorm og pnlversé horthand permlttlng a re‘;tavef}\ . .

\ sooey L . g

efﬁprtless direct 1nﬁerpretaﬁlon even ‘in the‘,global' sltuaf ' /.
< ' »> # & i

tlon of multlple %nteractlon. Eusneé has 1ndﬁcated that - *

» i

there'are f hr basmc types of symbols- the conventlonal - T

. o " PN
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the repreeentatlonal the connotatlve and thesqualltatlve.
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Tﬁe conveﬂtional symbol tends to be a stereotype and recog—
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They have mean;pés-just like .discursive terms. They are
R ', , . 3 - PP S N K \
. R ' - . ' .
~ essentially afrbitrary forms .given Ereir‘stahding through
' 1 R s ‘l- N ™ e T ' .'-d‘ -
cultural patterys, i.e.,.the "Swastika",, and the "Star of = . .
David", : . . . . -
» . "} ] / I . o ; e . a1s 4 '
.- ) : The representational symbol is a -form which is- L .
. R ) R . . - e . oL ’
designed to represent or imitate,almdst literally, the,em—
A r'd " . s s .
25

"Pirioal aspedts.of“feality.A They tend to be v1ewed as the Lo

‘reallsm' style in art yet the-artlst fuses his message .

~

LR

'Wyeth'has

'mﬁth‘the empirical data for;his‘own'pdrpdses;'

¢ &

v

o . N o . \ \ '»'AI

‘ dlsplayed a form;dable use of organlzatlonal dypamlsm in his

‘e
° '; +

traglc emotlonal palntlngy "Chrlstlna s WOrld" . a o,

. - . et - L.
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The connotatlve Symbol ‘is the pr?duct'of the de11- o,

; . ," N .ﬁ" ” -

I VoL barate dlstortlon of the representatioqal symbol
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y . tlSt exaggerates the emp1r1ca1 qual;tles of these symbols - e
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The ar=

. .for hlS partlcular mode of expression ﬂe atéempts to iso~
v, A . n_- - . ;\ .‘ . 7 N ) - . .
. ' 1qte the essenpe.and moﬁlddgt.tq his idiosyncratic desire; L

-
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L ‘i.e.; the elongated slnewy renéitlon of . the human form

d Qlocomettl.sculpturé o I .

.

.

works of. Kandlnskyilllustrate the abtempt at'total abstrac-?

tlon,.
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those
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non—objectlve“forms whose “;:. . formal or’
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feeling yet has‘ho empirical‘referent to 'leah

,@ l/"\/Tl’le qualitative symb‘ol :,reél"i'j.‘res an 1dea' J.magé ._m .or »
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.
.upon'.
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- expre581ve proberties alone evoke experlenpe related to
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" .o .those propertmes" 27 Elsner continues- R I LI .
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. . 1 . .’.The treatment of form, line, colour;, shape and:
i . ~ other visual elements" can evoke in the viewer quali-.
' ties of life that are affect-laden in character. Des- -
cr1b1ng line as f1UId or mechanical, colour as raw ., ’
lor serene, shapes as taught or organic are indicative in
two senses: of the way in which discursivé metaphors. are
used to c%?ture the expressive character of visual . I

v

\

. Pl

,form. . . LN ’ . .?)

- . .
w - . £
. * .

\
" Quotlng Langer 29 Elsner 1nd1cates that 1ﬂlls,w1th

.

’ Y T 'r’
the non—objectlve symbol : ' forms of feellng and helr crea- .

3 y . .
. . \ - .

. .tion' that offers the eV1dence of. the presentat%onal ‘know- . -+ .
¢ N L N “ e * s 0 l‘

Iedge the artist Has formulatedrand'the means by which he- D

. t’ .
creates meaning. It'wou;d'be.wrse, therefore, for a person

I3 . . . Lo . ° o

N P o 4
- " . . \ N RS

' . ':”,f\dedqding the statement to be familiar with the éymbolic'3 2 T T

- . . N - .
L e N - ' l
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referents of the culture in which- the art was—produced and ’

” . , o . q__ ’
» .

knowledge of the general character of syntact1ca1 1nteract10n ’

3

. - \ . z, -
- w . -

e . in ‘the compositional'structure, i}e.,’familiar with"balance“' . S
A p . -, ‘,‘ . R ; }* .:’y '),' ._ . . \f:-; f
. ., '.stregs,'attraétion, positive-negative, etc. ~ He will not - P
; . -, ..c N . . - . . . .- ) ‘- "V . s .. - ’ '.,
' ‘have referents nor previous examples of exact eimilar}éy .
. L ! - ¢ ' ) 7 . R S

:
1 . - N

’ - R . v o . e . 4 ! N .
¥ . 51nce‘the~charactef‘of art“demands orlginallty, a new,inter-

3 ¢ action, that presenta 1oma1 characterlstlc that promoteé new

- . ™ 4 . ot ’
s ° . ' .k . ‘ \ ; 30 . . . . .
< e L ‘- 'styles', 'and secure uts‘ye fare:‘ ,The'way~;n‘whlch the - s

1 2> f " ! N (IS

n a composition defines its group or e
’ \ N P 3

, . . . . . ’.’.

‘syntax. operates wi thi

LA sty}e. often it .is the reguired préreduisite to even being ..

. » T ‘ . Lo,
e J ' . -
S noticed. .. _ : . - ;

. P , . . . .4 . . N
i . [3 - . L e ’ :
L - . ‘ ’ 4 .

- S e lmn's"reiat:orisbip ta his.world through' these' yistal . % |
tdpacities 'is reflected. in the artuqf“his day. By making .

\ . V. o 4 e . . . - ' . ' .
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. things visible that were not’ even existent prior‘to the (. - “

creative agé, he is invariably. prdoducing é‘striking,insigpt ) .

: " ‘into the culture of his.day. Even the media hezuges per-. - .- . :

“
ad . . » 1 LR * 4

tains to'thg‘dég:ge\of.tephnqloq}cal éki;l)and,aéhievementg
Lo T -in hfs sociéin As’ Valery has 1nd1cated 31 ] .

% ‘ . . . : ’ ' - .
? ’ - . . gor the last twenty years neither matter nor

B P space nor time hay bezp,whatfit was. £ time imme- - .

g o ,morial., We must expect .great innov tion®, to trans- ° - . -,

s, théreby af- ’

perhaps even - . . ..

z very notion

form: the entire technligue of the a
4 fecting drtistic invention itself a
ST brlnglng about an. amaz1ng change: in o
) o of art. " L

) - - *
[N Iy , ' B

s - . ' - i e 0
it ,Apa:t from acting as the conscience ofxv1sua1 aware--

-

ness in society, the artist's ‘role-as the 1nst1gator -of new-
a - 5 " ‘ - .
1ma§ ﬂ& 1llustrates 1ts value whén .we con51der that thlnklng“

[ ‘g
. . A g
o J, ) requlres 1magery, "and eff1c1ent 1magery musi: provuie for

l

- . B

more effective ﬁhought It~would be reasonéble tﬁén tb
s . I, ) c e ‘ ;
oo assértfthdtfthé"visdgi arts shoulﬁ.bé«rgga;ded‘as one of the

‘ X . , , ’ ould be ded. 3 ’
L. - - prime functional materials for .the development. of ‘Man. .
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- ) . MODALITIES FOR MEANING ..’ - e
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Effecting Understénéing I w
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Man's natural information reteiver, the eye, res-— .

. ) . e . i X S~ .

. . . N —

+ ponds- to its world with a global vision, an.all=encompassing '’

s < v - . ~ I . ' ’ h

..sight.. It's very‘néture providesﬁfor an eliptical, cinema- .

. b
¢ . ’., v . ¢

w T ’séopIc horlzontal referent to- Mén 8 conscious vertlcallty, v

¢ . £ “ ‘ ’ .

that cons&ant de31re to avord a grayltatlonal catastrophe 1 T e

-

. -
. "It Hhs been suggested thag the condltlonlnglkf western prlnt
T has caused his left to}rlght d1r ’tional’visian with its top L _A

[ - . ‘
§ P

. A .

to bottom relat;qp to}ax1s but the bottom’ 1eft preference .

’ £ . 0
s . P s, . N s Ve,

' 4 ~r

v 7 of horlzontal scannlng is not Yet cleariy understood 2 T w
|
|

. ¢ P
' , , N , .

) 1 C : ,~ What Lsﬁev1dent ta date is. that Nhn has an orderly e

NN i . mﬁ‘ . -

. . . J o

. e . . way 4in which he scans a y&sual fleld UtlllZlng thlS know- “ﬂ ’ . l

f’ P . -
2 e ” 4 « R

¢ 6rgani2ation of’
R M
wever, is restricted - )
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+ - -

. -\ ledg an’artist can afférla more ﬁina
N s i ‘s . o . ,’ R PR ‘

. . ... ‘thel-eleménts. 'Th

A

-

hter of words,

+ o,

.

ol muchﬁmore bylthe-’igitatibns of hisfmedium.“ He is.obligea
"'g 1‘4 " | . . ‘ , e . ge ", " > p

.o Y te transcrlbe in’ Tidear fashren and. rely on the decoder's :
s K . '.j' . ¢, - , N \ v’ L.
' ‘ ablllty to obtafn meﬂ'lng from h1s succe351ve slots of 1n—‘, .

e . -
. o !

. 3

g..f g o formatlon 1n the usual 1eft to rrght top to bottom sequence 3. :';
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¥ The decoder - is required to comprehend. the referential syntax

i

- -and grammar to define the order frdm these:individuai mean;
/o - _

ings. ~The difference in seﬁéntic médii}or obtaining‘and

" o expressing méaning are;quite distiﬁbt.4l The artist's. pre--
.4 . : : ’ . l “ ’ . . .
. : " sgntational meaning is obtained.b&"pulling‘ the parts to-
s ’5 . . . . . i . .

-
N
I

gether to é‘whole, whereas in the writer's,discqrsive pre-

.
i

. ~ 5
sentation, meaning 1s obtalned by 1Solat1ng all the parts,,»
| L A ‘a pu111ng dpart of the whole strpcture and calculatlng the -
\, ,," R respectrve relgtlons;G, ThlS con31derab1e dlfference is

45

2 ¢ . - L , . .

. .. what Langer refers to as the siﬁultaﬁeous‘and thefSuccessiVe~‘
:’ . - - " F‘_——_——.-

A SR
- N .. . . ". 13 / . . . . - " ‘.""”\P 4 vEs
semantic modes of encoding-and'decoding, , - 1

. L . - A A T A
N - Gunfer has synthesized Langer's "Semantic View of

. . -
., . s, o,

- . ihe ﬁdn—verbal'Artst

., . v , L
and has compiled a list of,the paral-

\ - \‘\ ’ \
‘1el séts of foNr opp031ng dlstlnctlons between. the . dlscur

.

' -ahd presehtqtiopal‘semantic communicatiqn procegses. They
oo 7 a're: : g Yy . ‘
‘ - iscursive - . Non-discursive -
. . ', wWVerbal Language * _  Visual Art - + .
. ” R '1.,Vocabu1ary and , 1. Visual Elements. . L
' < . - ' Syntax o - apd Prianpkpg' e :
: B 2, Successive © 7’ 2, Simultaneous "’ .-
. A 3. General ’ * 3. .Particulax
‘ e ® 4. Fimed Equivalences’ ‘4, Relational.
A " Each semantic fode is unlque ° L
: ‘ | ,;JAs‘hqs aiready~béep indicated in this thesis, the
) _ ‘ . , ° ‘ . o
© ¢. . discursive is suéceséibe and tﬁé presentational simulténeouy
A 4

T ‘” ’
v pa;QS'to make the whole meanlng in both’ cases butvmereas the’

s It would appear that there is an 'equal 1ﬁpress1on of all the
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successive'is hime“consuminé, the simultaneous jis not.

. ~ -

‘ ' : o - - . 1
. In fact, the presentational is regarded %s instantaneaus,’

%éince‘”isolation' of the parts would be Jhe dissemination: of -
. ‘} “‘,‘ b ‘. . . J . ' £y
{ ) '; * the whole calculation of the elements, so He gquite discur-

. § . . . o . “ ) ! . "
=7 » sive dn nature. )

3 * / . £ .
2lhas categorized tbése two-tybes/of'cogni-

Tt

’

. o _Pfrnheim1
’ t

tion as intuitive (présénta;ional), and ihtellectual (dis-

<

cursive) . 'whegéas the intellectual cognition simply traces

13

' ,? 3. f¢apd then often only';n,éart,' the'§nstincti0e cognition
édéqs an enclosed é;ea of total ﬁeaniié;'dbsérves’thé com~
rfppnentaspperﬁepfuai ef}ects up;h'each othér, and recéiQeg a—

L. " ) ¢ ' ‘ ., P o ‘
ii'. | T total image. 'The particular character of the individqgl ¢

]

-

determined by tBéir place-in the whole,

) elements’'is
‘ N : ' ‘r *
. . .o [ LI v

B : © It is appropriate to note that - not all landUagés

' g Lo i .
"depend on, successive verbal positioning and the context to

+

" Id

; -'«gg? - define their meanfng. ,Arnheim indicates that English, being
; T Y ; co. . i

f ) ., -a relatively.simple language, réquires an interaction bet-
‘ . 45 L. . . - L. 4 . . . ‘;3

ﬁhe elements- to ‘provide accu;afe medning, but in

4 H . i

-

. weenall’

: - ' German and Latin tﬂé role of the yord'in context
' ‘ 14

\

is oftén

L
- - 4

S ﬁ‘explaineq by'transitiﬁné';h'the word itself,
—~ _ ) B . '» - l . .

"j" - terms used to define these changes in state = '/i

é - “ " . v ' . . . .‘ .‘ ‘ : . . ' < ‘ ’ . ’J .

oy -and 'declensions' are derived etymologically from 'bending’.

S - Howevéf;‘it éhoqld be noted that these are,leérned and A
. L . . S . e A . C

’ ] R P

throqéﬁ'the'individuglureiations of the strung-out concepts, I

»
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t
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agreed upon deflnltﬂons of”’ wor p051t10n123 and meanlng

- —

A ) Contrary to Eisner's 1nterp£etatlon-—’fﬁht Langer malntalned :

y L " ' words had’- (single) ‘Fixeéd meanings, she expresses the versa-

\x% \ tility of 1an§uagé'to‘hse a fixed meaning (as defined'bY'the'

: . rules .of syntax) to coneé;uct*new symbols, and ultimately B
. _be aple to define the meSningé of single wofds, i.e., to .
£ ’ . : . o 16 . . . "
- cqonstruct a dictionary. ) .

.
-~

. - This is .quite a drfferent situation {n;presentatioﬁal‘

3 ‘ i
’ . - s . ' .

’ . modes} fOr‘expgessipg meaning, - The element of line, -for
] s L ’ '

- . B . s

example, as a "‘curve' has no meaning other than its imme- °-
o . Lt LI . - . . e

co diate situation. In another'context it sérves as an entirely
" P 3 - T ' | K P

o dlfferent deflnltlon in meanlng not dependent as Langer .. ' .-

e

= , 'say§, on past experiences or a. pool' of knowledge.’ "Non-. ' -

4

' discursive (preSentational) element$.cannot be_defined in

A £
[T

terms of others." - Their elements reveal their meaning- . .,
"each time as an’original-and new sét of combinations that
. o . A i
- +. 2" -4, canhot be learned or structured into a finite éefinitionﬂ
N P . e " ¢ [y ‘ . * . . ' . : A
& ... They exist for the intent'oﬁﬁtheir creator. However, Barley

g -

Lt o .- insists‘thag both the context and tﬁ? culture define the R
. i . . R t. —— ] }:. . , A 5 ' »“ ,,
T ' meaning from the range of meaniﬁgs;l8 He relates this to .-

- i .
? ~ . ,“

- ‘ . . -, . <, . e . . [ !
. , !\ pictorial information where, he claims, what ‘is,K seen depends ,
. ” « » . ‘

’ ’ T .
. ’ .. ! . . o, . £~ ¢ .
d

: ’ [
T to a great extent on whét the viewer brings:with him. - S
” . ‘ R ) ’ . w ’ ~'P. ~ C , B lc‘ |
- puncanlg'would add thatcthe meaning lies within.the art- "~ .

¢

- work, whereas & verbal contept has 1pterpre{atlohs to . C
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- .to .equivalences or analogies already established before one

. < » .
looks at the context.

-

—" . 'The Iﬁtellectual Exercise

EY

‘Thinking originates in-the percept
; there is reason toé bdlieve that much of the truly creative

A .“ . ‘ ., " ‘ . , : i V2 .
exertion.of the mind in any field &nd at any level is a per-

7
3
. . “ - . -

ceptualoperation.. The young‘cﬁilq, for instahce, finds
‘difficulty in rationalizing the coming together of separate -
f'entities;f‘In 'real life' he can accept such rélationships, R

;oo ¢

TN but hisidraWings reveal his cag%ion, hi§&de§ire for the dif-
L .fe;qpt?items to maigtain their independent identity, the
. . -y « 3 ¥y ¢ A , . . .

~ . identijty that #e knows bo exist: Eventually,-as Arnheimﬁ -

2 8 ‘ N B K L ‘ . o . &
indicates,” he ' /matures' to 'the }evel of accepting an inter-~

D ‘% action between the ehtities, thé temporary coming together

g RS . I o, 20 . - ' '

of, conérete separate concepts. ‘ P C e \

' / ' [To illustrate this point, Arnheim discusses the

iy pol , ‘

v

.

S ! |aévelopment of interaction between the representations’of a

# . . R , z

L - ' horse and 4its’'rider &s drawn by young children. The imma- -

L 4 . . L LR

'\ ture interaction revealed-the horse and rider as touching, ®

- L ' ' ; .
. : !

v but as -definite séparéte_entitiéé. A transition stage was [

’

e

“ . reached when .the sepafate entities overlapped each other,
o, - . ‘ A P D o
. | .but did not toncede to a modification in shape: Ir the

. .- " final Srege, the-rider 1dst one leg .(on the side view) as a ' . ,

.
g
rd ' N 2 LY
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P
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— ‘ P
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mutual 1nf1uence led to modlflcatlon in thelr V1s&bl repre- °

¢ -, 2
‘ rd

sentation.' As Arnheim obseryed, Wlntegripy had to umke.‘

_concessions; the partners are left unimpaired by they inter-

E

penetrate,. Each entlty‘revealed an awareness of co—lnvolve- . ;
P - L R . . ‘1 .

' ment in. the pictorial field. Conceptual and perdeptual‘”
knowledge.reveal‘a'wiliingness to both concede}and reinfqQrce
‘ P i 4 , P Yy

. L0 i - L. . ’ s '. ’
each other. oo . ) . <}//@ ,
! t ’ ' K‘. 4 c - ) . - ! . . .

vl e To create a gepuine21 work &f art' requires an orga- -

. .
& @
B . ‘ .

%

niéatibn througﬁ moét,if not -all of the coépitive bperéfiohs.??
Vs ' ' T Lot
A genulne work, Cas Kepes has 1nd1cated n,; . .
© .. . . has meanxng in depth, and, at each evel, there .~ . ./
. . -is a’ correspondlng level’ of human ‘repponse to, the - - .o
‘ 4 . world In this way, an. artlstlc form is a symbollc T

form grasped directly by the senses by reaching’
- beyond them and. connectlng all the’ strata of our o

‘inner world of sense, feellng, and thought " e L

L C In contlnulng, Kepes rejects the 1dea that the 51n-

-

o . X . .
-cere-.act of expression is enough to provide a'genuine~artisf

B " B o -

. . . . . . P
A - . .2

; C . tic image.24 He’ malntalns that true art (Fust Iike well

.- ' : ¢ ’
- ) constructed 1anguage25y, has to be moulded 1nto & "coherent, *
' ' / ’ ¥ " ‘ L o Pl a ,
. e -complete, - 1iving‘formm". 26 To,reach this énd, the elements « .
- - . o LS . ¢ ,ﬂ R . ’ ‘ ‘ : ' ‘. oo ..) » 4
) ‘must be formed into "a balance, a’ harmony, or rhythm®that is .

. . M . .
- . - . . L . ’ ‘ °
. ., . . . 4

IR . an“ nalogous correspondenceﬁwitﬁ feeifné@; and these feel- )
R L gy
: Sos ings are in turn analogues of thoughts and 16&%3." He .. .
0' . : ‘ A . . . L N ,’ L~ s . te

&

concludes that a true art is a‘"grapp'of emofions". 27 - ‘Bisner R

. 0 / ' 3
.*' concurs with Kepes: ' - _ : L A



Por ;oo long the arts have been viewed in educat10na1

circles ‘and by the general publlc as a consequence of

the unfettered discharge of emotion.. To 'express' .-

yourself in art_was to. let ' 'yourself go to. glve vent

to your feelings, to have catharsis.’ Whlle the last

thing I wish to deny is the. feellngful character of

artistic achievement, 'I do wish to deny,that these‘,“

' achievements are the result of emotional discharge..
ArtlStS like scientists, must work long and hard .
to galn this type\of disciplined control that art b
demands:, 4° ‘ o ) - .

. ‘ L ,
- FEisner insists that the creative act of art requires:-

’ Y C e o bq . ' ‘. ) v . P o ; ’
an encounter with intelligence just ag a scientist would e
. . . ] . : . .. R

need with a scientific venture. This ‘intelligence, he claims;

can be “cultivated through ekperience.“%s
. . P . ,

Lo it,conlﬁ‘be argued, -then, Ehat non—objective‘arth not

F
~

bein ‘ased‘on empirical data, s1mply 1s not art ThlS would .
IV S ’ - & &
deny, however, a great quantlty of work bpth fqr 1nd1V1dualc‘

consumptlon and for usef;n the‘masS medla their 'rightfyl

-

. . ’ B \ , ‘ ¢ ) Yo
stahding..lBut—lack of empirical reférents is what non-objec=: . .
. ok ! . AT I ‘

tlve'arq,ls about- no referents except 1n51de the work it-

, ;1, ‘ . "' f o, " A - .. o
‘self. The viewer has to explore the formal relationships“

’
| s

that the work dlsplays ‘in oraer ‘to derlve the exprd%51Ve .,
. 0w C e . . .
y 30 ‘ o . * ’ 7 ) - : - -

content of.the form.

. . .
. . . s . »
' . R » ©

‘Dependency
The value-of language'and'art.aef%eparate entiﬁiee.'»"
- " ‘. 3 .
‘and’ in’ comblnatlon can be” lopked at from the p01nt of v1ew .

s u » «

/%7- of thelr relevance to soc1ety-‘ Hayakawa says that v151on   '
\.,u - s . PR




‘/Qd

‘(art) and lanéuage are the two most important,n'\eﬁﬁure‘s we

— have of approa’chlng reality. 31 '"How we t%fflnd how we see

_dete ine’ @re than anyth:mg else, how successt'ul we are in

coplng ith our ei{vironme‘nt/ /Our culture is revealed o]
LY ‘ f &

) " us thr¢ugh our communications verbal and on-verbalJ we are
' ’éold how success@:l e have been in the past and ‘are faro.ng

_at present As Bpha,nnon says, »vlanguage and art are the -

’ ' 7 . " - . - ' - &
\\T/\« . me,tho’ds we use to symboIize the wbr d of hi gs ang sensa- -
8 tions ". . .. that create the 1mage behlnd commu?rlcatlotn '
. ] s‘pc'fa:l life and all cultu're“.33 "Commynicatioens we'll uﬁder'..
. « 2y " . . B
FA
stood offer self 1ns1ght Wlthout thls 1nsrght into our )
s £e ’ ) CoA 33
C o exishence 1t 1s doubtful we could call ourselves Homo Saplens
/A Coee S ’ ' AN
‘ However ‘the predomlnance of "the medlga on our exis--
- ¥ )

. tence sugg’esf;s that the Values tra‘r/sferred by our art and

' fb

language (i. e., our culture\\are becomlng more unlversal

. ’

-t

. -
© In preV1ous tlmes cultural values were banded down to c¢hils

., f .. s . -

' dren by their parents,, their family, oF their“local' enyiron—
ment. Toddy we are experiencing a -* samefiess " 4bout™Fulture,
K . . . 4

> “ . . . 3

N / .
. ! a c"ulture prepared and preSented by the mass medla Todag;' s

’ r . . [
LA o

- : chlldren no longer have much to’ cbmpare Wlt’h, thé‘ v1llage

- has b:ag:ome 'gl’obaL' . It is they and thEy alone -that?have to"
. A ‘Ieva'lﬁua;t‘e .th'eir c‘:ommunlca“tron‘; Eh'ey who“are requlred;.to '“;om_n
N x.;‘;r’é‘hend an'd control:tlie'ir ’\'risi'ongand ilangu?alge. : . -

- -t

as

T, Tt must help that vision and language ~afe so closely

4 e . . . . . ¢ ‘e

, . \ v,




. . §
’ . ’ : . « i ‘ . .
“intertwined ﬂi'n the processes of thought. Imagery, assisted -
by the able conceptualizerx lan&}uage! lpermits thbu{:;ht to . - coe Y
. . a P .

. . . . a '
o'qcur,35 but to depend on the verbal alone for the processes

of thought could provide for -disaster, By its very nature
it is in,capabie‘ of recording someﬂ of the sensé imagery of ‘

» .
7

the perceptlons 36 but thxs does npt deny thought the abili-
T ¥ K '

ty to perform: - Language is the ald and must be treated sO. \

-

I3
/ 3

" It must not be allowed to become more than 'its purposle: a H—
-teferent. =~ N . , oo ' ,
- A ',' . v R ,4* ; :.f .o L ‘ ’ ,
. CXoss DlsCJ11nary Inference S P -,
' ® T O

‘Ei(‘i)eriméntation attempting to reveal cross ¢ nnél

o o
#

' 1nferences in 1anguage and a,rt haVe met w.1th 1nterest1ng

>

i

- |
! K
W~ . .

ﬁf results ‘ de Vito and ClVlk‘iy s experlments 1nto‘the rela-
L ' . -

tlonshlp between sounds and’ meanlng founq that in the Engllsh" B
-« .

speaklng people that they tested repet}Ltlon of sounds‘}’was Lt \

'rellabli.y, 'a_ssoc:Latéd with visual representatlon of homogenelty.' o

[
’

. c I . 7 . T . . . ‘
_.or completen’ess.‘B‘ .Werner ‘and Kaplan .(Symbol Formation) . ch
° disciiss the r'elat-ionships' hetween sentences and the .‘q;awing“ S

- .
2 '7
P

£ lines' It was dlscover.ed tha‘ the 11nes themSe1Ves were
; AB ! .
pt as ?Ns;ea-lang as thelr 1nd1catlons concernl"ng the rela\ .

v, ) ; . \ '

‘tion bemee‘n thoughts They state- ST o o ‘D .
I P - Jd’ ’ ) o N .
. - The sententlally formulated relations ere. oxganis— g ‘
mlcally grasped and represented in terfs of 'vecto-= ! b

L ., rial-dynamic act»lon patterns “such inneX gestures LRey (
e ' . as "moving toward¥, //"mtersect'lng with",
’ ‘ : '~ contact with",; "flowing into", "ba,lanc;ng"

-




’ a ) . . ’ ) , .
. ~~ . .7 ‘ . i 8 9’
.o > L. i \ ' . . B . ’ @

» Y

rs
-

. .
A ? L 3 . o

porting”, #nd sd/on. Only because the relation '
- between thoughts/were formulated in- thesih/tg_gn_w f/ ‘
-~ it~ p0531ble for the subjects to exploit ~e\ligea-hj .

me_cj__;um to express the relations.

- s -t ® -‘\‘"' e
They oontlnue by assert:.ng that we organlze thoughts ‘
»> . G - . ©

in our ‘minds on vectorial-dynamic patterns and that although ‘

- . ’
- " - v - LY
‘ .

»

.

ST - emotion rage communicated p;es,entationally and rage written-
. - L "~ -

- .

.

a,

these patterns are very rarely experienced in the conscious ‘ "

. m'inc.l, ’they‘ must. provide for the’ 5jug§lin§' for the funaefl;—“ )
‘\\ standing of ;the asser(tlng relations betwe%x thcmg‘hf_s. v - .
SN T ‘I‘hegtole'sr of nietaphor 'and'“‘cross disciplinai-y analo-'
gles ha(ie tende to suggest that langﬁage and art can ‘be o
v ,' p' -_l." . v
- > sabstituted »‘fo . or dlrectly re.presented by each othert’ 'I'he L

may prov:.de the- "same human responrse as to meanlng,, but prl—"'x

oy

.
B -

[ ‘ A n‘

\,

marlly the presenta‘e:.onal work' W111 tend to evoke the

¥

L. ° » . N

¢ . rq . .y
> g
emotioh in the be,holder, wherea's ,the.wzgitten variegiy simply
' 4 * - ‘. ) : [ . . e o ‘ ! -." * . :
indicates the meaning of theiemotionr. In a similar manner, o
a-poem°is not a picture-ih words, nor: a. Plcture a poem in
L n L
colour and line., Langer, quot1ng Parker states- e "
& -0 e oL .

%, ‘when .you abstract from - it .

‘-f

A - F
.

Just’&a s any -

N ? meanlng,

.

€ *
' of their own.

* ""

O may-b
st every palntlng, -when ‘'you abstract frofn represent?on R . }\
' nfay be cons:Ldered as a pattern of colour and lines. i :

>

As Langer says '

i

,ﬁashlons but thlS is because they see other arts in térms ..
‘o :

-listening to music, as leong as

.‘ Y. . . ’ .t . e -
[ mye HO precgn,ce;ved\Plan, e
¢ N - .. ' AERPEEN - o .

.regarded as a pattern - -of words, so -

41

Are

t L »

v s : : ,

¢ Artists are readily able to 'talk’ aéros's ;discip,lina-ry’\ Lo

. « M .
o .o

° . 7. L
.
¢ 4

you o "'. . ¢can, paint wherr .

L -



or improvise mpeic wh}lst watching a'dance.,.’.":42 but the

\-

p / . N e )
. tfanslations under this»method reveal a personal ihteﬂbre—_

-

tatlon of the ‘mood’ - the’mmt;onal response " and not ‘the

N

dellberately des1gned 1nteract10n of the fundamental ele— v

‘ments' of the discipline beihg used.- ". . , the artist coh-‘\
ceives the work technically in only one of lhe tho arts he
compare‘s."'d’3 ,Lanéer insists that there are no parallel 7
eiements that' correspond in.any regular fashion. 'Casaarer

w§§1d;aéree:-, . : ’ ‘ ‘ i

. R . ‘ I )

» The idioms of various arts may be interconnected,

" as,” for instance, when,a lyric is set to music, or a
poem\1$ illustratgd; but they are not translatable

into’ each other

L}
b}

© A relatively simple egample of the peréeptu&%'diffi—
7 . ’ C ’ ' .
~cﬁ1ties countered in cross diséiplinary activities is . that'

~

although anvlncrease in the sizZe of a dot is almost _imper-
. . ./;

ceptlble Ehe\g}lghtest change in pitch of a sound is ea511y {

¢ ! !
'noted. - . - " - ¢

one difficult decision to make is whether a poem can -
a : . P

.be presentational, ~or has to be discursive. Concrete poetry. /

* possibly aims.to<give a visuyal imaée on a printed page, but

unless this image 'is inherént in the verbal discourse (which-

ever way it.is meant be read), then the .verbal and visual
‘ simply compiement each° her enhgncino the‘meaning of the
| - | ooem. But the page is not a'pieture,nor-the picture a poem.
— e ' o 4 - :
Loy ,
’ > - P




. '~ Concrete Poetry'. .". is a process by which words,

s . i : .
échreiyogel would disagree: He, states: = -« - . L S
e X : e BN o L
- o phrases, and syllables are isolated and placed in °
S situations which allow them to be explored anew in VL
combipation with visual and graphic forms. ... an "
* art form born of the V1sua1 and print cultures 45

~.

According to Schreivogel,-the visual semantic.of, cgn-
‘ . “w i‘w\, . . . \ . .,
crete poetry joins with the phonetic aspects of the 1angua35>/4//

to afford a new e&perlence An communlcatlon However, this

N ) T -
writer believes SchHreivogel to be incorreCt ;n'interpieting'

-
~

the use. of print, undex theseAconaitions, as verbal in mean-
' 4 J - ! .
ing. ) ‘ . . S . . RN
_ v . ‘ ~ a . . i .‘ . ' \\\ -
Comic strips have long exploited the delationship of
the ¥isual tohthe verbal relationship. The dynamic qualities
A v . L. .
of the front<page of the boxed squential variety of the past
o . . < \\- B ! ¢ .
have been maintained by enlarge ové§~eeveral generatione of |
readers. E‘aust46 indicates that their appeal is~distoyefed
~in the nelqtionship of the word to the pictures. - Even though.
S~ ? S
not proportionally equa1,47“the words and\pictures work to- L
2 .. . . . N \ )
gether to _prodyce their intent: Y
'. The 31gn1f1cance of the tltle page then lies not
"in the drawing alone, but in~ the interplay of picto- )
. rial and linguistic elements. Accordingly, the com- ° |
munication is the, effect of neither the llngulstlc
nor the plctorlal field, but of the hybrld

According to Faust thelr driving,K force lies not in-

L C -

4 the comprehen51on of the verbal commentary, nor the under-

standlng of the visual, nor the fact that they complement

-



. Guetion . .. . is lacking in one element: its présence in

.‘_‘n ' . : .' a ) ’ . , 92

each other, but in that extra @eaning~thdt they éivé over

é
-

and abave the 'sum of the parts' - the aiscovery'of their
. : ' .- ' . oL !
", .\.srelqtibns and meaning, secret references, (and) con-
\ . . , -049 '
cealed 51gn1f1capges. }

N [3
-~ I *

—

; o Before passiﬁg on to,tpg'parallef role for which the

educational media should possibly strive; it’seemé pertinent

to consult the 'meaning' of the photograph,'fér:it is the

technological advances in the realm of photographyland lan-
' . . b o o

guage that hwve-'placed the mass media in the statured .role

'it holds tdday. Both these communication. systéms have ad-

v%nceé in ﬁheir ability to cut throug& space and time, Tﬁeir
J;mmediggy iﬁ-now permeating our very exigtegce-but angen- ‘. -
jéﬁﬁa péinfs éut, they lack the presénce of augheﬁgiq%ty;
neither are"theffeél'._"He séates:quiﬁe emphaéicaliy when :
dalking abéht'imitatipn; ", L . even tﬁe»m9s; Ref%bct repro-‘

/

- 4,

“ . |
~ -

time and space, its unique existence at thé place where it

.happens,to be." He continues, ". . . the preSehce of the B w
‘ ' ) . [ : °‘a . \\ o

original is the‘prgiequisﬁxato the concept of\guthenticgtyx"so,

. . Photography has certainly made reality a difficult

N N

] .

\ e A/‘

proposition to diggst. First, it does notis as Lapgef\ipdiA)/

ot

cates, represent the elements in the same way as .language
' . . S L : - /

‘. . . L . . : R v -
does, The photographic elements are a thousand times more .
‘ AR )

v
¢ .

) . . ) \ ] - " B K .-
numerous, giving a far gredter correspondence-.advantage over - . N
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“ ) N

. . B
.- . - ' 4
” (_\ d -
.
c ‘ . * . , ‘e

. ﬁhe word-picture to object reiationship. ‘An.iﬁtelliQent eye .

does not have to.sﬁop to consume've;bal\Tfanings.. The ele-~ "

ments are numerous, the wealth of detail so great and its

physical ﬁake—up so basic in light and dark, that it is im-
.§$ssib1e to ‘find an indeperident symbol that is similariy L.
. 'k - i ‘ , s '
'~ " represented in other contexts. "Photograﬁhg, therefore,” has |
‘ AN [
t ' N [

no. vécabulary. ">}t

' Collier calls the phofog?hph ", . . just more realism.

i ~ . The§ conta‘in.everything."52 As an anthropologist he would .search
for éverything available, an ideal .post facto medium. * Wendt

J . . .
would agree too, and with his statement that they are "surro-

n

gates fér“experiénce", suggest that they are so elementary

p !

) , “~to‘compréhen§ that, being unlike word symbo*s, even "Aunt -
o * -t : a
IOl 'Qx . °
, Minnie's nephew, aged four, can recognize her snapshot though
i w53

he cannot read. " .They are far more important than the

©  analojy of words. Their semantic domain of the object or

" event has actually feaéhéd the power of symbols (as already -

mentioned, i.e.; doctor, and marine photograpﬁs, ett., in

b 'Life' magazine)! It is.an acknowledgement of their. power

S ) 5 . Y
< . that they do not operate within the limited representation

¢
° »

of ‘reality, but they can be both very real and very éymbo-
» \\ - '

lic.®® This may be due to their incredible 'pérversion for o
| . . N L

1
~

detail and informatier, and all this captured in a frackion

—a .
l' . . o

of a second! -,
i ‘ ~
d - _..‘['/) . PR - .
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The time element of photography has been éxpl@red by

. ~" 3 . .0 g * . .V',
R J Lacher with her. investigation into recall potential. from

55

(

» N N R PR J
frozen and implied movement in photographs.

. She discovered
) y . . R

° -

| ‘ ' that there was a higher incidence of recall for static ob-

‘ A

: . ' - 56 o
jects in photographs than, for action deFails. She con- »

cluded that this was due te the fact that static objects’ .

/ =)

~ ' elicited verbal rather than non-verbal processes, it being

huch easier to name'objects than activities. .
: ’ M_
The development of photography into the realm of

“ . b . ' . . .
motion pictureés-added an entirely new dimension to the
¢ [P . ¢ , 3 " ]

U ¢ -

o medium. ' A series of pictures presented in sequence displayed

I3

‘anjadvantage over the 'rights«now' time slice, then immedi-

;
v étely‘ﬂﬁt open faqr change.57 ‘Essentially this 'was picture

language using pictures rather than words. ILangexr claims
that "this presentation js "a discursive symbolism®.°8 with

- 0 S, .
the acknowledgement” of persistence of vision at 1/40th of a’

fy

. ) ‘ . ey
~gecond; the motfbn*piqture Was born and the .Syntax of photo-

.
- . ) t
LY 1

- ’ .. 1 - L
-
.
ro. . ‘ . ‘ >, o . '

g&aph& invénted,
. \ ,We;dt mainfginé thét the motion picture ﬁreseﬁts - :
> ‘“.~.‘. a flowing diéfourse in”picturé.sqrroéabé".5§ He v
“likeﬁed this s;éue%ce #L a higth(structﬁrea'iime;space .
., . ; . . . J
+* .+ Tanalysis and $%nthesislof reality., Short scenes could be _\“ ’

!
u‘ * B » - . / B
like blunt statements; long scenes with.elaborate composition://-
. 7 ” - . . . . . s .

" . f .

similar to, compound sentgnées.",mhe camera jtself would

. = - »
. .




Sy o : e 3

M, “engineered to offer angled and reverse shots, dissolves, fade
,? “ “ ‘ - o . " . , :
- - outs, close-ups, - and time compressors; all aspects qQf
. , , R ) ' . ‘ .

'reality' not understood by .native media-unoriented viewers.

.
. L . °

o ! This.artificial reélityfcould evoke'such powerful persuesioo
v i. o ; to the intelligent eye that even "Hitler's ﬁ#lms of the :
t o bombing of Warsaw were such terribly realistic recordsqthat
q .they could be qsed as a tooi of—'c;onquest."6'1 'Herconciuded oL

-~

[y

.thab‘ét times the motion picture could'sépear even ybre

realistic than the real experience, . - ( ”

Dr. Norman Paul,.a psychologist, proclaimed with’

60 . -

extregg/@bnviction that‘fhe consequence of movie film, the

-

e . SN '
playback yideotépe,'couid, within ten years, help people

' , - . ) ‘ . I ‘ Co .
- resolve problems wigﬁin their own rea.lity_,G2 The discussions

. i , BN P
’ a . between family members that resulted ih a vérbal i*iterchange
\jwould become subservient to the visual relations of;such-dis—
course prov1ded by Ty replay His owh\practiceﬂhad proven

¢

‘this’ to bé fact.p . : B ) T, )

3 \a'" PEERS =

4
' ) ¢ \ 3
[ . N f ‘
.
. . .
’

e -. Indications from Research

1 . .
. @ ‘ -

<.t "The apprehension resuiting frol human preoccupation

- = with verbal discourse has, caused media developers in the

,field of.éudio-uisupl“media to become more cobcerned with
e the possibility that more information can be commupicated )
. . AN ‘ '
. when two sense modalities are utilized rather than one.63 o
|

o - %EQ— \\\ : ¢', '
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W, ', . the riotion that the éipse‘organs are the bottleneck .

that 1limits the amount of information. . . that c#n be

, D
4, n6%

" receive .Hpwever, Gattegno would not-agree. Hé claims

that any video information would be'countered by the ‘intér- -

ference from verbal”information and restlt -in-". . .. the \\
. ) , . v ’

poverty of the remembered statement and gréduction)'in the

wealth of the deep awareness that silence would bring about." $5’

. ‘Much ‘experimentation has.been conducted in this par- *

< a

3
¢ ticpiar_area during the past decade. Educationalg media

researchers are committedlto resolve thg»problem ofjsimul-

[4

. . Ly

taneous verbal and visual projections.. Severin $tarés that -

.

‘problems in levels of both verbal qné visual literacy, must .

A = [

be taken into accouht before any'éombinéfion‘of'the two .(eye
M 4 ] . -

v . N ’

. . 3 L ' ! - ! v * N 13
and eafr) sen%e.modal;tles are used. "If any interference is

accideﬁtally introduced between two channels, then much. -
ef%ortr éﬁme; and money is wasted;’for one‘éhanngl éou}d‘

cemmunicate more effective1y0u66' . - .

*  then

! 'This interference could result from what Severin des-—

“

cxibes as information in the first channel ﬁbt_bgiﬁg relevant

. ¢ : et
to that 'in the second.channel. To overcome this péssibility, |

. Severin claims that media production aims at using a multi-

plicity of information in both channels to help c¢ounteract.
any single channel loss,. but too often, this leads’to an , '

incidence of irrelevant cues;s?

A

I . oo \




Nelson'noted in 1953, 68 that'experiﬁents héd? R

revealed that plctonlal presentatlonsfbf educat;onal film~

9 o
strips .were often simply a backdrqp to the verbal commentary,

. .y st . 69 AR

and sometimes_ even ‘served to inhibit learning. Conway, <

- ! R . * - ) .
. r .. .. : ' ‘ ¢ N i

- however considered it necessary to examine research that,K - -

[
4

defined‘mofe exactly the sensory hQ?alities and the .channels
o, ’ < \ v ' !
- - nsed: ) T

.

<. It is said, for example,”that 1nf9rmat10n may be
' presented through the print channel and the audio ce
channel. 'No attempt is made to distinguish bletweén '
the two in that the former involves the v1sual,moda-
» lity, and the latter, the auditory modallty while it
is verbél coding in-information that is -~ common to .
bOthp. , AN ’ .
. ) . : e N ! )
'COnway continues with the necessary goncern that
.should be cons1dered when presentlng S1multaneous codlng ar

= « o e

systems, *i.e., a pictorial cow presented .with the prlnted

word 'boﬁfjrepresents a comblnatlon of codlng systems, but
‘one sénsg modality. - However, a.pictorial cow presented with -

, o

5‘phonic ‘cow' utilized two coding systeﬁs_and two sense
modalities. These coding systems,could be classified as L

digital and icohic, and this added a furtﬁeg dimension since

. o .
.under the iconic was not only the pictorial cow, but theé

¢

"moo" socund too. The digital codes however remain at the

spoken word 'cow' and the prlnted word 'cow'. B .

fe .ow

COnway further 1nd1cates that the-cross—comblnatlons

Ve

of ‘digital and iconic provide for either "relatedf information




Q

I\

S “ - 98

° “o s ~ -

(and therefore an. educatlonal value), and "redundant" infor-

<
-, L \

'L.matlon 71 The examples he prov1des arq -

a
'~
+
¢

o]

' as compared to v1sua1 presentatlon Aaron

, Tesults of Peterson's

°

k)

related * : dlgltal—audltory cow and iconic-visual cow.

-

v

redundant; digital-auditory cow and digital—visual cow,

In the cases of dlscoverlng an unknown set of paral-

v

-~

)
Llel c;odeﬂ‘ i.e. speaking and readlng/wr:.tlng, (language

learnlng), the redundant comblnatlon is used exten31vely.

[y

But it 1s quite clear that once the parallel mode ‘has been

a581m11ated then it is no longer relnforcemeﬁt but redundant

A}

and p0531bly harmful. S

' In h1s comparlson .0of the effettlveness of audrtory

! ' 72

+

describeés the

research. He ‘concluded that' an audi-
. . . N ! ¢ , . . ' . v . * '

- R \ @ : h o *
tory presentation makes less bf an impression on the memory

. "

73

\ ' g

so that spontaneous forgettin§ odcurstmore readily.. On the

o PR -

other hand, V1sual presentation in motlon greatly fac111tates

l >
o <. :
-” N

s;multaneous p%rceptlon 74 _ ;

' - * J . 4 ” .
Ailen et~a1 75 have made an extensive study.into the

)

- éffectiveness qf'presentation of~different combinations of
! € i ; GrRH - s

o © ! i

stimulus material in the auditory and visual modalities.

» 3. . : . . .
They;examined the eﬁfectlve‘relation;hips between single-

channel and multi-ohannel notion and still, and pictorial/

C and verbal present tlon. Their subjects were Califqornian

children from grades v and VI of low kmlddle and hlgh intel-

L)

[N

~

5



'
N .
- . . » . , ) ! ',
~ oy ‘ / !

. ¢ v

"ligence. They were_ tested as to the effects of the present—
¢ . \

atlon as to the folloW1ng 1earn1ng ‘tasks, (immediately after\

. ‘ I

4/ exposure, and fourteen days later).

-

* k] L ) [N L. -
'Identification - : ' The physical characteristics-of names, . ‘?\5\

-

_things, and events:

of things'and events .;

Comparison

‘Classificatiop :";he aﬁi}ity‘to catagorize and conceptu- «© .
:?‘ ‘ b alize " . | -
° Generalize : to gorm:conéepts, principles, rules.andi'i
e, \ 7\_'3 _ laws | \\
| Application ;') : ‘its ;ses with new problems . T‘ . \\\<

: ' .. . = .They discovered in general that visual information o '
in their two to three»minute presentations provided for
.- ;
bétter learnlng conditions than audltory, even to the extent R
R R

of visual-digital over auditory—digital. However in the ,

. - '
.o

opinion of this writer, the most al&rmlng and d;sconcertlng .
f LT ot of the results was that although motlon pacture W1th sound,
© and Stlll picture W1th sound and motion plcture without =~ " ... .-

P

sound appeared to be the most efficient- ellCltorS of in-

- ) formatlpn respectlvely, the Stlll picture w;thout sound was "o

¢ [

- : : .

) a decisive 1a§t, dropping beh1nd soundaprlnt!.prlnt alone,, » -
" and audio al ne. " ., o ) o -

o + ' The better two modes of information transfer both, = *

°

hed a. parallel of sound with visual in tqfiripresentetions, . .
N ’ { ! N - i . B L. A
o o T . . : . .
|




. A .9 .‘.. B ‘\, - ’ A ) .
ahd the third efficient mode was motion picture silent, Q )

, . basically a discursive mode of presentation with its succes-
) N . / Lo

-

sive single acts of vision. It would be reasonable o sug-
gest that the verbal /auditory mode acted as the crutch.té the

. . ° A ~
visual, and when the visual was discursive -in presentation,
. » - ta - .
. they com'plemented' each other to an even superior degree.
r ‘u" ° , . . ‘ , N .. . . \
Yet when the visual presentation was quité alone, regresen--
” v , . , Lt : . " . i
N tative of a fractional moment in time, visual illiteracy -

became a predominant f-act.pr.77.

- \ As a chiaid"'s performanc'e ;ié an outgrowth of his past
D} ’ \ ’ M . -
“ \ X . a I
) trdnsactional experience,78 it would appear that the st111

Pi tufe although belong:.ng to the mode of transmlssmn-\

.

1 * . ) a

AN ‘ n the ch ld's educatlon. ‘ Perha'ps'it is8 morev sif;nificant

¢ ,\ . ﬂ\ ' . ‘
o belng photographs, any‘ further abstraction from realn.ty in

‘h ‘0 \ . o
‘the medium used could cduse a totally misunderstood‘te,ngoun-

t;r. ’I‘hese., impliéatighs\ére'hoi'rendoué' for the értiét and
his‘p\'lico. S \\‘\:' B
. ’ \ . .
oo \ It‘-wouid not appear {ihreas'onable‘to sﬁgge's‘:t on the
... )
basis bf this infdrmatiS?i that Man ‘is Being tailored towards

’
aw

-

' an inhibited 1eve1 of knowledge by h&.s systems of formal

} gducatlon. At stake is the perceptual- 'knowz.ng of the

o L]




] . t . ) . .y ) . R
| mind, the organizational and. spatial presentational activg- - -
\ * , * . ::‘ ' e T ——— f

| : Qies so necessary in the promotion of conceptual acuity and - .
| * . ' o ‘ N B Sy e

r -

the balanced harmsonio"_us rflationshig of Man to his experience:,
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{ CONCLUSION .
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CHARTER VII
.

\

. COMMENRARY . '
{ . 4
%J x .
L

4

”

'

.. A Personal View -,

P

examined in the preceding six chap-

s 0

! s
ng?informétion

ters has grédually guided this writer towards the opinion

B
- .

Kl [ - o . -
that there are four basic objectives for the art teacher :

4ﬂamm—emp}6yed~a€~hisfgrimary~§ask¥e£—making—eeétact~a&&ﬂ+4%§g e

pupils. However, it would be both improbable and impracti- .

. ”

°

.cal to discuss this role without éqmmenting on those factors ~
v . o 1

. N N

both dirécﬁly:relgted to, and on the periphery of the sub- '

“
-

undex examination,; i.e..social attitﬁdes, the

5

jecﬁ matter

role .of admiﬁistraﬁion,cthe problem colleague, the cognitive

1 4 Y

N - - i ..- . .
capaq}ty,,availab;lity,of AV, equiment, and of course the

. .

Lo : P '
experience of fulfilment in the child and teacher. The four

s .
rimary objectives are: o :
primary objec . .

a

. R ¢ [
- an increased perceptual- acuity; < = . : .
; ‘ . ;

the promotion of independent explorétion; L I

an ideal learning environment; . Y _

> . . PR

, ‘ L. ) \( . - , L4 . -
regognising a culFure:,‘one's own role in society. o
. . - <

4 . K ¢
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———”~~~-———~—%by—objectrvg—contempiation ~To~rﬁancate szsrbie«act1v1ty, - ——

104 .

These four dbjectives wi;l‘be diécussed briefly in
the 6rderrls displayed ebove,'i.e:,in a rop to bottom linea-
riry. 1£ is anticipated that if Ehese,gonr criteria are met
satisfactorily,'tne‘child will be able t%.apprehend the

world with a less prejudiced eye. .

1

As a deliberate attempt towards simplicity, the

A

writgh will direct his discussion towards the.early stage

of vAsual analysis displayed by the child at approximately
eleven years of age; an age when he tends to leave the world

©

of subjecta.ve express:Lon to un1te w1th the meanlng 1mp11ed

L4 -

the wrlter w1ll brlefly dlscuss the 1nstructlona1 value of -

-

c¢cameras and TV screens. : .

€ - .
w , . ., . . . [

Increased Perceptual Acuity + - ' S

L .S . . . -

v

.. Formal schooling” today is the linearoorien;eh‘product

of a previously secure and cbndoned print'literacy era. ,Its

modes of communlcatlon are ‘not conduc1ve to the- development .

of g direct perceptual sensory experlence that provides+ theﬂ? .
o -

child wmthﬁe greater ‘and more 1nformat1ve conceptual and per~

°

ceptual veg\bulary. The llnearlty of the verbal restrlcts ‘

’ . 7

'the role of v1sual perceptlon out51de its 1mmed1ate dlrectlon,.

and so reduces any exposure to fac111tate moxe dynamic 1magef‘

. .

creation,throughmcombarative analyses and_organizational '




’
]

—

\f\\neceésities. This prbmbted imbalance of conceptual over

" ' perceptual factors dehies thg'freedom to exblore inter-

' related conpfasts of our environmental imagery, the source

- "

3
J

-of all ogf Kknowledge.
ith an increased perceptual activity promoted by -
e " the learning environment, the.child quld become better able

i \
+ to form image concepts reduced to their vital characteris-

oy
L J

tics. Hopefully, increased perceptual experience would

1

-

develop’ the conceptual character towards a more compléte

undefstanding of its own nature and purpose. With an eye

& s

L "trained' to discriminate, sight's efficiency would provide
) . > . * .
a more siﬁplif;éd and basic dynam}c gorﬁ for each perceptual ™
. “ ,\‘ 3 b

imadé, and under uninhibited conditions,‘formulate the order- ‘
ing of visual information to be used for better value inter-

nally, and hopefully of ﬁbrg.compiete external communicative

valuer - . _ , - ,

- N
, ’

- Howevery it must be emphasized that the child should #
14 . 2

not be oppressively obliged to produce visual statements.

iy

© -

t ' - .
Such pressures could lead to both frustration and belief of
nadequacy. It is for the‘¥eacher to discover how to deter-

mine the iﬁéreased acuity in his pupil's percepéual aware-
. N . . .

LN

B ) ness by offering printing, photographs, discussion, acting,

general arrangément, the aesthetic judgemgnt of the works of

-

o T T others, making, obsérving,/social communication, in fact any

- . . N /




LA

fonment not-'there"be ofe. With the promotion of visual

0y

manner providing an indication of ap, increa’sed organiza-
4 , . *

/ L

.

tional ability,when dealing with the effect on the 'whole'’
of all individual relationships.

. ™ N
*

Since the present age is ome of video teqhnofogy, it

would be wise to utilize the mechanical ap?aratys available:d/. r

A 'simple' picture such as a photograph could be effectively

~
N

used to indicate the infinite vafiety of information that it

'Y L

implies; uisd to disdbﬁfr thost visual elements of-the envi- o

séquences, the gestalt of the linear presentation would

w

La}

o

v ’ I3 ) § id [ 3 »
assist not only in awareness of compositional transition,

b

"but in the total meaning implied. This group encounter

, . 7 APy N
could provide the child with the experience of information en-~
counter in a time transition, and so better. equip him with _ -
the tools to agknowledge hls-ylsuai~mqgigsgf 1mm§d1ate rea~

lity, and the often predetermined world thrown at him with

ey N
his constant associate, television. It would be hoped and TS

v

- .
expected that his experiential transaction in. visual infor-’

-

\
. - |
mation in the art class would be both guided and exploited’ -%

by the art teacher. ¢

*
.
* ‘
- ‘ . ’

\/‘) ' “’
. ,

Promotion of Independent Exploration : : B

o

At‘apﬁ;o 1 teiyAeleveh years of age, the child
. -~ R . _ ;
begins to specificallly seek out. the reality of his wpﬁld.

toa

I RS o - A P S S Y
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N - -

His eyes search for ‘the, answers to his countless- questions

o

i' ; - ;elatiﬁg to all the sensory perceptions. He moves much, but’

'his eye races ahead searching thfough the depth of séace foi_

o o

| S ‘ . . . "
L ) \ 3 new and more exciting revelations of his environment. Frogs,
T : ' " toads, snakes have as much impdrtaﬁce'és 747's, A}pha Roﬁeo's,

perpetual motion, and Mars, . He,leaves the ége of personal
L ~ . | : P
expression and his emotional behaviour develops on social

B
° ¥

context., ' His abstractions allow him to communicate with the
unknown; provide him with theé ability to'previsualize his

\ex?ldratory escapades, most offwhich; one could anticipate,

o takes place outside of school both in space and ‘time!

The hook tends to be a 'closed' concept jin education,

-
-

. allowing only occasional lateral’ escapades, but. always defi- .-

r 7 \
te

“ning'fts vertical linealflimitzf The priﬁﬁ_in the book that .

p;dvides the ipformétion is usually déglarati&e aﬁd'factually
Ot : ! e
stated. Pictures accompanying the words (averaging one per
: - * £ .
'1.58 pages in senior elementary bpoks) are nearly always

& -

accompanied by a decisive declarative statement. ~Interpre-
PR . - . 4o " ) n

t&fion is ‘out, 'dream imagery_obliﬁeratéd by the voice con- o
. /\\J\-— . ™ i *, . " ) v . .
centrfation of the text.” Hisginterest is quashed by the ex-

’ 5

pectations reqiired qffer the. knowledge has been 'discovered'.
' Th'e teacher, having  predetermined lesson plans, strives to
» L T . '

_arrive at his objective for all the charges under hié éomﬁ%nd._

. 3
-t

=~ . “



s

S~ Remove .the linearity, and the system does not &ol-

» ’

&4

lapse, simply rejuvenates its illeals.’ 'Openrendea'projedts
remove emphasis from product ﬁo‘the'process of eﬁploration.
- . ) -€~
)
The teacher's -plans are starting points, perhaps only warn-
: at e &,

7

ings on how to conduct himself. The linearity ,of the physl— . .

cally structured env1ronment is broken down by mOV1ng through A

3

the walls and across space, All childreg are encouraged to

exploit new challenges, The motaric child is encouraged to

A . i

previsualize his processes and product; the conceptual child

'l

encouraged %P'exploit metaphor‘and‘;ts invigorating visual -

- -
2

IR

Yu

"Q
s

’llzed perceptual act1v1ty operatlng at limitless degrees

inconsistencies., Books, and teacher’s verbal descriptions, .
- ¥ . :

give way to sensory experiences and sensations, -Discipline,
. ‘ A ‘ /
the evil eye of control,  relaxes as interest and discovery

occupies the mischievous mind. The use of words is minima-

.

o/‘ P

e Learning takes on the guise of play, and even play

!

is then recognlzed for its role as a 1earn1ng experlence.

-

The.exposure‘Eg/more and more situations provides chanfe

é

encounter, tﬁe problem of handling aiternatives, and even

1

the need to create them. Previsualizing situations and

Il

. ‘ \ . i ,
experiences becomes crommonplace. Organization of perceptual

&

information into meaning- becomes a pleasant desire. A
“ : . / !

7 buffalo is discovered ﬂB'be a buffalo rather than a geogra— /

3
" - , f »

phical statistic or a spelling chore. The child, in fact,
& . -

. ! .
- ; . »

e
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v
7 r

. S is provided with more direct sensory experience,{greater . /

organizational challenges, and considerably more comparative
. . . ' s "(‘ N s - ”

- -
. [ a

information for image intensification. Ultimately, he can ,

'explore visual meaning directly. ’

[

Ideally, thg closed environment could house the faci-

7/ lities of both conceptual knowledge and perceptual experience.

’ ¢ »

“Information carried in informative books could certainly be .

stored within four walls, and so could the visual "aids".
Ideally, cameras aqd.TV would'éxpose'fhe child tevﬁis tech- °

nologiéal culture, Familiarity from expoéura to both would

’

- ; — prepare him to read tﬁ% dbubtfql meséages‘included in the

% e Lo mass media, and like tke'bqok, provide him with the exposure
\ to distant iﬁfo:ﬁ%tionﬂ However, unlike tﬁ; book;\the?chilg
maniphlates'the'capgra himself to intensinymeahing~with
close-up and oblique observations. It é;so’pgovidés'oéporr

tuﬁity for simultaneous projections and transparencies, an

, - inistant playba¢k for reinforcem?nt of an impression. Rela-

tionships considered valid yet accidéntaIly encountefedhcan

e - | o
. be stored and analysed by pugil, peer group, and teacher’

Our visual environment would receive an unbelievable’lnten-
- Ty ‘sity of analysis whilst providing a tremeﬁﬁous wealth of

exploratory perceptual experience. The child, being a
,natpral seeker, simply needs the opportunity to searcﬁ.

o
-

°
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‘\.IdeaIzzearning Environment o . . o o

“ready acknowledged, verbal discourse should be removed from

,/ % - C °
Closely related to hls Independent Exploratlon is the

enV1ronmenta1 condltlon that permlts such a venture. As al-

~a , its ‘structural hold and used simply for interpersonal commu-

, hication. The pe:ceptual sensory capacities can then explore

.
.

~ » e

the environment'without having.to meet pre&iously stated

4

require@xéonditions, and be recorded in the linear mode. It
g : ‘ - * '.

-

woyld be hoped that ‘there would be'the environment, the abi-

litY'to leave the classroom physicélly and wander in the
ah

P

'

tape, and V.

;It would appear evident that the curriculum demands

" carefree:- evaluation; the objectives removed from predeter—j

- ‘
'

-

mined 1evei of aquined knoWIedge and/ﬁkills tg an ongoing

. evaluation procedure, to determining’/ social awareness and-

-3 > Ld

acceptability. Quality art must certainly be replaced by
Qisuai communication objectives. Other subjects and their

teachers must be evaluated too for their discursive nature

»

so as to indicate their cautious juxtaposition with pre-

- - sentational activity. The uses of visual materials must be

Earefully controlled so as to supplement information only

—.\“;\

when absolutely required, stahd on its own or be comple-

mented with verbal information. Films and TV ‘should recéive

cayc&xence»efwa—B—mspace—vand—alse by«substltutxen-tn~f11m~ —_—
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. 3" *

an extra screening taq check_on‘redundaﬁcy'apd mode/channel®

interference. Children should be a;lowéd'tbaexplb;e the,
. ( :

v

visual media, and so determine an insight into its capabi- .- .

lities for truth. ) ) o ,
- o . v +°

1

Recognizing a Culture: One's Oown Role in.Society . e

. - A .
Everyone, in society is a .consumer, so everyone being

o ¥ . .

preparéd for. adult 'society shéuld have'theﬂoppértunity of .an
. , . : LT .

efficient education to permit them to e&aluate any conceit

!

engineered directly at them by any visual persuasion con- i

¥4

cedled in commerical art. Cbnceptual.edu.cation has prodﬁced_\

in abundance a so¢iety of conceptual-thinkers, unaware and

Sa. .

unable to protect themselves from the visuwal dynamismléf

’

hidden persuasion. Only fecently'has Man shown indication
of reéognizing aesthetic‘disﬁigurement in the visual gnvironl

4

ment in ggnerél (i.e. pollution can be visual!). At the age

of eleven the 'child is on the vergé of conceptual take-over,.'

. . s . . ~
and unless he is able to maintain his perceptual:-faculties

and recognize their value, he will also become a part of

o

the great conceﬁtual machiﬁe.‘ But perhaps‘the va;ue can ﬁe

.

introduced to him through play Pctivities, or that considered

play yet in fact- extremely beneficial to q;eative analysis.

. 1 N ~ .
and organizational activity. Play has unfortunately gathered

a

the similar unfavourable connotation as day-dreaming (in

4

<

‘.
-
. . ‘)
© PR L . i o AR



a

\
\,

education),‘yet both are, highly creati;ET>aad in the case of -

’

day-dreaming, organizqtionai imagery and\sglf—refléctive

tﬁgughts'abound.

Unfortunately, the art teacher Tust evaluate himself

as the only provider in education of the’ch d's:‘becomiqg',

[N f

his .entering into his own awareness of self an society.

The art teacher'Elrole is not that of’amounting

f‘ ot N N . . .
informgtion in the'child, but in.guiding him towards percep-
& ' . !

tual efficiency, to sensitizd his thinking. By assisting him

. . %
in the task of selecting relevant from irrelevant information,
0 n . ’ ’

he guides him in the search-for true meaning from within his
. - - . ~ ‘
1] . ] .
own_experience. The added element' of not havihg this mean-

. | k .o
ing necessarily -located by verbal discourse could provide -

-
.

him with the ability to.aéknowlgdge the power' (and efficien-

cy} of non-verbal commirication. He could then, of course,
: ’ )

knowing its nature, strive for an even moreVideal system,

When the wholer process of present'day eduéﬁtipn‘

récognizes‘that ability 'A' is not %ecessarily the same as

ability !B', then visual ljteracy Will pe acknowledged as
S ] : S .

another form of commuﬁipation offering an added efficiency

4

perhaps even,ovér and above the verbal systems already in

. ( R - ‘
use. As every visual encounter is a statement with a set of.7
proposals that require‘organiéational comprehension it is of

- . - 1

vital impdrt%nce that visual education move into the curri-



_be allowed to be as flexible and,liberél as possible. Close

‘wbuld enharice his own Yalue of his aesthetic judgement.

‘to recognize and ideﬂtify more closely with his own

’ : - 113

cula of the school. ' But, just as vital as this role would °
. . L o
be, it is perhaps of greater éignifiéanqe*ﬁndér these present
\ P A ’ N .. o - ,n
conditions that extreme care be taken when using verbal .dis-

course for presentational evaluation. By the very nature of
the visual semantic, the verbal resppnées of the child ﬁggt

-
3

* , '/ IT

{ - N .

definition of the word 'meaning' would provide for 'tight' . i
) ' / . R . .

conceptualization .of verbal communication concerning visual

experiences. The child will then have the security of com- | -
municating in his own verbal language, and such security . ,
. . . N . ~ *.

The camerd .and TV will reveal thé world to him. As

he reads the-elements h%?begins‘to understand the nature of
his environmenty the way % has been conditioned by Man,' and .
Man by it. He aéknowledges the differences of the environ-

ment éisewhere in the world by means of visual qgfferencés

.

both high and low contrast-to his expectations. He begins

culture,
, -

¢

- J - R . °
and a%prec}ate that of others quite distant. He sees from
his own culture its development from the past, andipossibly

attempts to identify with theagne of his future. When he

. turns the camera on himself he discovers his own reality,

s
t

his own inhibitions glaring back at him with such cbvious

character. The TV screen helps him to evaluate himself and .

-
’

Il
™ /
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‘on the other hand,
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then go into details".”

Winetrout, "New Sensorium", 98, !

‘Alvin Korzybski., Manhood and Humanity (pamphlet publ.

Institute of General Semantics, 1950.)

A ]

Theodosius Dobzhansky, Mankind Evolving, Bani:am Matrix

(New York: Bantam Books, 1962). p. 75.

N
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58,
59,
60,
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62,

63.

64.

Ibid., p. 62.

. ' 125

—
" L4

Korzybski, Manhood and ﬁumé:ﬁt/yjamphlet. " {quoted by

James M. Broadus “Structure a&nd Circularity as Neglec-
ted Formation”, in Communication ed, .Thayer, pp.3-10.,

p. 6. , '

Dominick, "Nonverbal Communication", 169. . -
Donald R, Gordon, The New Literacy (Toronto: Univer-
sity c'sf Toronto Press, 1971) ‘p. 65. o

ILs

This was a controlled experlment where Huxley *indulged
in' mesculln a drug that inhibits the production of
enzymes that control the glucose flow to the brain..
The brain needs a constant supply of sugar.

This writer's emphasis. (pre-linguistic undérstending
just as in early childhood).

1

" Huxley, -Doors of Perception, p. 23. N - |

H.J. Chaytor, "Reading and Writing", in Explorations'

Ibid., p.1l1l9.

_in Communications, ed, 'Edmind Carpenter and Marshall

McLuhan (Boston: - Beacon Press, 1960), -pp.117-24..

Ibid. .

’l\io formal contact‘l is meant to. imply the absence of ~
a purposeful and direct involvement with the visual
elements, ‘ . '

4

"Pre—-lii:erate here to be.defined as Homo Saplens with

verbal language, but no script.
Wlman, "Historic VlGW", p. 8.

Don Rasmussen and L. Goldberg, Cracking the Code - Key

" to Independent Reading (Teacher's Guide) (Chicago,

Illinois: Sciencé Research Association Inc., 1968),
p. i. - .

L)

wiman, "Historic View", p. 8. The Chinese invented
type in 450 A.D.,.and in approx. 900 A,D. moveable
type as well, but with several thousand characters’ to
contend with, the printing process \vz_as quite impractical.
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68, .

69.

70.

- 72,

73.

74.

75.

76. .

Ibia- 1. ppt 7"11.

2

David Reisman, "Oral ar'igl Written Traditions", in

_Explorations in Communications, ed. Carpenter and

McLuhan (1960). .pp.109-16. p.110. R

Handbook of Western Painting, transl, by Margaret Shen~ .

field and Richard Waterhouse (London: Thames and
Hudson, 1961),,p. 1. ’ '

-

L)

Marshall McLuhan, "The Effect of the Printed Book on- ‘ .
Language in the 16th Century", in Explorations in
Communications, ed. Carpenter and Mciuhan (1960)1

Ibid., p.129,
Ibid. : ' o o

71. -

Ibid., pp.158-9. . ' oo T

'6f the modgs of creating cultural images to improve

pp. 125-35, , , )

hd ~e

'3

McLuhan and Carpenter Exploratlons in Communlcatlons,' .
intro. p xi. (/ - ’ i /

Reisman, "Oral-and Written 'I‘radit,ions"‘, p.li2.
Proficiency in, knowledge and use of the:.r rocesses - - P
becomes a 'favoured' quallty - .

Besides verbal language becomlng an autonomous. imper-
sonal .medium, Man was even charmed from using direct
personal hand-to-—word contact by the mechanlzed alpha-
bet, the typewr:.ter. -

Donis, Primer of Visual Literacy, p. 160

The invention of the camera has reduced th:.s alleged
1dea1 to a more favourable level!

&’
~

Donis, Primer of Visual Literacy, p.l1l59.

| ' - . .

Paul Bohannon, .Social An’thro.pology (Nev( York: Holt,
Reinhard, and Winston,. 1963)., pp.33~34, ‘"Art is one

subtle apprjeciation and increase ‘communication: " )
Bohannon adds that part of the process of human matu-- )
ration ig-learning to communicate what one perceives. .
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"Symbolizing from our ‘own experience with.sensory
reactions and things we develop the images for social ‘\\.
interaction, communication, and patterns of culture."

Schreivogel, Communications in Crisis, p.79.

Both these terms, artist and public, are meant as a

very general reference. -
. = \ ‘

Opinién baséd on this writer's observation in-schools.

J.S. Bruner, IL.J. Postman, and J. Rodrigues, "Expect- .
ations and the Perception of Colour!, American Journal

of Psychology 64 (1951): 216-227 (guoted in McFee,’
Preparation for Art, p. 102).

Katharine Kuhn, Break-up: The Core of Modern Art '
(New York: New York Graphic Society Iitd., 1965),.
p.lz. ' , , T . l‘

bl

™

 Schreivogel, Communications in Crisis, p.90. - ,

Carpenter and McLuhan, Explorations in Communications, . ,
intro. p.x. ” ' ‘

Schreivogel, Communications in Crisis, p.150. It would

be wise to note at this point that this writer considers
that there are some TV programmes that utilize the im-
medtacy with outlandish affrontary. Their success is
enhanced by their indignant opposition. 'Monty Python's
Flying Circus' is one such programme. . Playing on possi-
ble unacceptable distortions in time, 'surrealistic"
imagery incorporatihgnanimation and the actor-creators,

and .a script riddled into a vocabulary aimed to incite
middle class inhibitions to war, the programme exploits
religion, sex, Royalty, politics, and the working man, ) Yy
on its way to success. An example was: 'The Royal ’
Dummy', C.B.C. TV August 24th, 1973.

McFee, Preparation for Art, p.4l, McFee also suggests
that the commércial artist has 'sold out' on his public .
"by ". . . enhancing the-guality of experience by sug-
‘gestion. " ' .

-

Schreivogel, Communications in Crisis, p.l142.

Y

C.T.V, "News", January 27th; 1973, Michael MacLear
reporting, -. ; ’
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- 91, * C.B.C. "As It Happens", A M. Radid, February 8th, - 1973.
Interview with Sam Gibben.

92, ' Hausman, “The Plastic Arts", p.36. ‘ - .
93, Schreivogel, Communications in Crisis, p.150.
Schreivogel's preoccupation with the middle class is
not a prejudice on his part,- -but simply his recogni-
tion that TV has a mass audience and programming has

* to be aimed between high and low culture. The middle
‘'class gets the theme, and at that level promoted ab- .
sorbing general entertainment over creative thinking.

94, Gassirer, EBsay on Man, p.248. -

95, :éattegno, Visual Culfure, P.20. o '
’ . . “ . . .

96. Perhaps this is how the common newspaper exists . . . .

simply giving:.opinions on the news to’ supplement its
funiction in advertising. This is certainly -true of )
'Time'’ magaZ1ne with its weekly Amerlcan 'slant' on

news appralsal

97. S.I. Hayakawa, Symbol, Stafus, and Peréﬁgélity
© . (New York: Harcéurt Brace and World irc., 1950) p.22.

. 98, McFee, "Society, Art and Educatlon"" p.84.

99. .  Ibid., p.87.°+ ‘ : o )

’ ‘ 100. A camera is a common object in many households, but

3 b how _many of those households could boast a photogra- ,

| B pher? The process is similar in wrltlng. A Milton, )
T : ' a Blake, 'an Addison , or a Wordsworth are not

| common place.’ - L

| * ) (S . \ .

| ‘101. . Donis, Primer of Visual Literaéy,;pp.lo-li;

©

_10Z. - |, Maynard, “Today's.World“, p.136.
103. étepheﬁ'Barley, "A New Look at the Loom .0f " Visual ’
- © Literacy" (paper by Eastman Kodak .Co., N Y. (1971),
( . (microfilmed by U.S. Dept. of Health, Education, and

~-

« 'Welfare: Ooffice of Education 1971)),(E.R.I.C. 057585).
K ~ .+ (p.8),"What we perceive .is largely a function of what
L : e,haab formerly experienced, what we assume, and what
) .our needs and purposes might, be."

- [y
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104. Igepes, Education of Vision, intro. p.i.

105, Herbert. Read The Meanlng of Art, Pelican - (mddlesg
Penguin’ Books Ltda., 1931) p.30. —

106. R.A, Salame and D. Reeve‘s "Two Pilot Investigations 'S
of Perceptual Training of Four and Five Year 0ld Kin- '
dergarten Children", Studies in Art Education 13 #2 )

“(Winter 1972), 3‘-10. * The 'doing' process, as indica- )
.  ted by the authors, is part of visual perceptions -

even though not what it should possibly be, 'an act

of direct perceptual training'’

‘107, Ronald MacGrégor “The Development and Validation of
) a Perceptual Index.for Utlllzatlon in the Teaching
of Art", Studies in Art Education 13 #2 (Wintexr 1972),
11-18. . "The idea that one might §each an art program
without once lifting.a.paint. brush seems to the writer
‘not only possible, byt, for many students and teachers, ;e

. less frustrating thajy pursuing a programme 4bo'und to- e T
‘ gether only by the ensioh thread of manipulétive
activity." (17). RN

It would seem appropriate to employ Arnhelm s terms
of Motoric {(learns by doing) and Conceptual (learns by
. intellectualizihg) , to define the two.apprioaches to '
/“/\ . art ‘learning. (Axnheim, Visual Thinking, -p.204.) 7

' - e

.108. ' Lénger, Philosophi;, p.143.

109. - Ibid., p.102. - » L

110'. .,McFe_e, Preparation fof Art, p.;149. " ' ) | \ \ /

1-];1. Gattegno, Vi;ua]: Culture, p.1'68.. . ﬂ : -

112, | 'Had‘sman, "The Piastic Arts", p.26. . o

-113; : QW;OI. Leéter-Smith, Educati“on, Pelican (Middlesex: . e
Penguin Books Ltd., 1957). p.207. ' R ' &N

114. . Guy Hubabaré "A Revision of Purposes for Axrt Education®”,
‘ in Concep_ts ed, Pappas (1970), p.247. (Reprinted from .
'Art Educatiop Journal' of Nat, Art Ed. Assoc., Vol.19,- .| -~
#7 February’, 1966). _ ’ .

b,

115, onis, Primexr of Visual Literacy; PP.9%-16. o ' L
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117. , Hubbard, "Revision of Purposes”, 250. ‘ ‘
118.

119.

1o,

11.

L 12.

-Lealgnihg in Art*, in Concepts, . Pappas (1970},

' sive subjects! . -

Ccassirer, Essay on Man, p.26. . ' ‘

' McFee, Preparation for Art, p.73.

‘'Tangér, Philosophy, p.4i.. '

Kenneth R.. Beitte(l "Sketches Toward a Psychology of

= (No. V-002), p.119, Beittel outllnes some of the

conditions present when art student and hlS drawmg are ,
having dialogue; i.e. there are rules that are free to
change in process, It wouTd appear difficult to say

the least; for this attitude to prevail 1n the dlscur—

!
+

Winetrodt, "New Sensoriﬁm"r 107. .
v LI ) .

Gattegno, Vigual Culture, p.19, o - . ,

CHAPTER IIIX = .

Borden, nRelevant Areas", p.234.-

- ° 4

Ibid., p.27. » - L : -

'3

Cassirer, Essay on Man, p.28.

Kenneth Clark C;w:Ll:.zatJ.on (London: B.B. c., 1969). . !
Foreword p. W_‘ "I cannot distinguish betweén thought
and feeling .. .\." Clark acknowledges his own sub-
jective bias.in jhis thought processes. -

Borden, "Relevant Areas", p.234-37. The process as.

descrlbed by Borden is theﬂone used by this wr:Lter. -
] ( '

The bram co-ordlnates “the reactions of the whole body.

»
L

/ i
. Borden, "Relevant Areas", p.235. This fact, e:.thgr

way, has not yet been substantiated.by research.

"Human Journey", C.T.V. March 4th‘,‘ P?73. A Documentary.

-~

In the discipline of teachmg, it is in this area that
. the teacher, must ‘create interest and capture attention;
i. e., be stlmulatmg in presentation. e

- ’ ¥
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14,

15,
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22;

24;

‘" Borden,

‘possess must ‘govexn the work .of all Qhe parts,"

-

23.

- ‘ e 131

The Language of Science 1& the attempt by Man to seek
order and 31mp11c1ty by definite principles of classi-
fication. It is impersonal and uneffected by subjec—
tive interference. Visual 1nformat10n on the other
hand,,con31sts of elements that 'thrive' on individual
1nterp§ﬁtatlons and associations. ' '

S .

¢

Langer,

Philosophy, p:75.
"Rele&ant Areas", p.237. , , .
Langer,+Philosophy, p 90 She describes the bramn in
this context: "The mervous. system 1s the organ ‘of the
mind; its centre is the brain, -its extremetles the
sense organs, and any characteristic function it. may

:Borden, "Relévant Areas", p.23].
-y A . ' ’ ‘b. —

Dominick, "Nonverbd1l communication", 7.

i
1 4

Schreivogel, Communications, in Crisis,
"Nonverbal communication may radlcally effect verbal
conhectlons Facial expre581ons or gesture q;y support
or dgny the meaning of the ‘spoken word; it isPdifficult
to change a flush of anger or a glarlng eye with sooth-
ing or phony words S N oo

o . . )
Allz%oo;sadly, the ‘relevant” material in a museum.or
art gallery painting is relied upon by some 'customers'
to give meaning’to the wotk. A

Karl-Eric Warneryd and Kjell Nowak, Mass Communigatioh
and Advertising (Stockholm: ‘Economic Research Insti-
fute, Stockholm School &f Economics” 1967). p.l4.

Déminick: Nonverbal Communication, 189,

“

.

Barleyy "Loom of Visual Literacy", p.l4.

Wendt, "Language of Pictﬁres", p.1Bl. Professor Wendt
. calls the process’ of word ordering, ", . . just’a
series of hen tracks which we’ are told authoritdtively
stands for a certaln concept. '

»

Langer, Philosophz,”pp.l44-§.

RS
O\
.
-3
.

p.102, He states:.
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31,
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33.

. 34,

35,

43.

" this chapter.

N\
SGattegno, Visual leture,,p.lB;

'I.bid.,p?S L ‘ T

‘Hayakawa Symbol Status

This is not sﬁrprising since two thirds of our
perceptual intake 1s‘v1sual - as later dlscussed in R

L4

M.P, Mnrglo Communication Graphlcs (New York:
Nostrand Reinhold, 1969). P. 16 o

van

3
Kepes, Education of vision, p.i. J(also ‘quoted in

Hausman, "The Plastic Arts", p.28.)" N '
'Lal;er, philosophy, p,145*.° .
THYs explained in.mare'detail,in Chapter II. ‘

P

McFee, Preparation for Art, p.251,

\

Langer, Philosophy, p.97.

Primér for Visual.Literacy, p.107

Donis, . \\\--.‘1
Ibld., p.37. ' Donis indicates that knowing ‘heW—to-ao'.

is Just as valid as pract1Ce in presentat10na1 act1v1ty.

As referred to in, Chapher II (Polyny1 Tacxt Dxmen—,
Slon) S 1‘ X _\ . . l;.

-

<«

Murgio, Communicéfion Graphics; p,is;

and Personalitx,‘p.32.

Schre1voge1 QQmmunlcatlons in Crisig; p.185.

Susanne K. Langer l"Expresx.-:clverxess“ in Concegts ed,
Pappas’ (1970) p. 174 (Reprintedq from Langer's.Problems
of Art (London: ' Schribner's Sons, and Rouatledge and

Kegan Paul Ltd., 1957). pp.13-26.) ,
Cc.B.C. TV "Telescope", February'18th, .1973. ‘Profile of
_ Alex Colewille. = ©. ' -
‘ . : : .
. . ~ i




11.

12,

13.

Arnheim, Visual Thinking, p.251.

CHAPTER IV . T .

[ 2 . - ~ . T v

S.I. Hayakawa, ed., Use.and Misuse of Language, Fawcett )
Books (Connecticut:, ‘Fawcett Rublications Inc., 1964) A
p.viii. Hayakawa states that meaningsd are semantlc ‘

reactions that take place in people. ..§ . : . .

-

»

Ca551rer, Essay on Mgn, p..121?“3 . R - o _—
Ibid.p ° . SR . . . -

.. . .
. [ . ’ ~

o «* T

Jung, Man'and His Symbols, p.49. = h
* " a ! .

! : H -
Meredith, "Structure", p.298. It is often assumed that

the images have to ‘be visualy but it is’ the predoml-
eqce of visidn in our’ perceptlon }hat creates this )
? sehood. Most use visual 1mage:y bedause it is rea- gt

_ dily avallable but the 1mage in the 'yoid' of the

congenitally blind must have some representatlon .other
than’ yisual. ‘ . S ) i *

<

Dale B. Harris, children sgDrawings as a Means of’
Intellectual Maturity (New York: Harcourt’*Brace -and

World, Inc.,, 1963)..p. 231. Harris defines this as, i

". . . divising old concepts into more discrete con= . - :
cepts."” - " , T
t . L F3S . \’.6

Cassirer, Essay on Man, p.1l31.

%

Taura L. Lee, "The Relevance of General Semantics to e
the Development of Sentence Structure.in Children’'s
Language" in. Communication, ed. Thayer (1970). pp.117-22. o
p. 118. , . N H .. !

Cassirer, Essay on Man, indicates that by the twenty-

third month the child respoyds to @ biological need and

, runs around madly ‘naming' thlngs- forming c¢oncepts.
p.147. , : ’ )

Werner and Kaplan, Symbol Format1on,,pp 138-40

4

Ca351rer Essay on Man, p.l46. Cassgirer explains that

‘once the chlld has learned the strycture of hls 1anguage
he need not’ be taught, he can learn. - L /

!

Jung, Man‘anqrﬂis Symbols," p.6.. :: @Jx.
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Rdbert Lado, La uage Teaching (New York: McGraw Hill

Inc., 1964) 8.

. E.N. Hutchens, Writing to be Read‘(New Jersey- Preﬁtiqe-
Hall Inc., 1969).' p.73. " . ’
Arnheim Vis 1 mhlnklng, pP. 244
Rasmussen°an Goldberg, Cracklng the Code, p.i. i

and made "

Exanrfjples givén are: "a: mad, wad, bar, bhall,

Ibid.

Examples:, made and maid.
Ibid: Example: read. S

Murgio, Communicdation Graphics, Inhro.'p.9; An éxample
givenr in the verb 'strike' with over ome hundred dif-
ferent meanlngs. o

Humour, 1rony, or euphemlsms can hardly be detected in
one word, but certainly more posslble in the meaning

between several.

L]

© n

Langer Philosophy, p.55. “

* Whefi applying llteral meaning ‘to comblnatlons of parti-

~cular words, the unconscious mind excites the human ‘
conscfousness with wild metaphorical images = The sur-
fealistic~1and of, 'dream' imagery. :
G.A. Mlllef and E.A- Frledman, "The Recognition of’
Mutilated English Texts", Information and Control 1l
(1957), 38-55, T :
' s
Polysomatic words;

Fl

-
'

/

C.S. Lewis
Cambridge University Press

Studles in Words (2nd ed., Cambrldge-
1967) .. ;

Mario Pei, beds in- Sheeps Clothing (New York: Haw-

thorne Books Inc., 1969) p.2. Pei states that,

v, .. . semantic change- is as old as language itself., ."“,

but most of it used to be acc1dental now it is dell—

berate. o . .

[ 2 .

Judith A, Meagher, "Multiple Meanihgs of Words - Inter-'
mediate: A Comparison of Three Teaching Techniques'

(paper at,InterHétional Reading Association Conferen®e,
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Kansas, April 20th - May Qrd (1969), m1crof11med by

u. S Department of Health, Education and Welfare- )
Offlce of Education) ). ‘(E.R.I.C. ED. 032 210).

28.  Ibid. _ , .

- 29, Jurgen Ruesch and Weldon Kees,_Nonverbal,Communication:
C Notes on the Visual Perception of Human Relations.
‘(Berkeley: University of California Press, 1956).
p.193. ’ ‘. :

. 30. Ibid, ' ; (@
31. Schreivogel, Communication in Crisis, p.127. : '

32, Pitkin, Rapid Read{hg, p.39.

33, Ibid. p.41.

3

.34, Ibid. p.52,
35. Ibid. p.15. ,

36, ﬁewspaper Headlines function for the same purpose.

- 370 Steven barley (Eastman Kodak Co.i uses photo%aequences .
in the teaching of reading, to offer unit sense. ’
(L.e. E.R,I.C. ED. 057 583 .../4/5/8 and 91).

38, PitKin, Rapid Readihg p.15.
t

39. Adbertisement“ Montreal Star, July 1lOth; 1973 P.A. 7
'Evelyn Wood Readlng Dynamics Course’'., .

-y . / Y

40. Throat surgery atients are ofteri forbidden to read by
. their doctors after the operation. Although we read
"silently', we tend to physi¢ally 'talk to ourselves';
to go thro h the motions in the vocal areas. .

v~

41. Pltkln Rapld Readlng p.9. '
Pitkin's figures read: Average Readlng 4 words per sec.
) Solid Reading 3- words per sec.
Heavy(technlcal) Readlng 1. word per sec.

L)

42, Interesting in that it promotes the elimindtion of the
T mode.. of transQ1881on it uses to communlcate. :
1 . N f . \

b




44,

. a5,

46,

51.

52,

'51 p:135 figures-two-thirds to 85%.
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. Evelyn‘Wbod, Montreal Staf, p.A.7.. ' - 3

Langer Phllosophy, p 67.
Mheodore Clymer, "The Ut111ty of Phonetic, ‘Generalization’
in the Primary Grades”, in Reading Instruction -
ed, William K, Durr (Boston: Houghton Mifflin Co.,
1967) pp.105-11. o

o\

Homer Hendrickson,  "Spelling: A Visual-Skill" (San:
Raphael, Calif.: Academic Therapy Publication, no
date); (E.R.I.C. ED 055 070).

v -

- -

Dominick, Nonverbal cOmmunlcatlon, 172,

Ibid.

Hayakawa; Use and Misuse, p.viii. _ -

»

The existence of a dictionary indicates thlS to be
poimble. » ) .

Cassirer, Essay on Man, p.62.

NG

?

Ibid. L .
"Up the Down Elevator", Montreal Star, February 2lst,\\\\j‘
. 1973. p.H.10. (&) 1973 Los Angeles Times. Cyhnam

Coughlin interviey wikh Majid Fakhry.-

e -
. Y
- -
1

TER V

S,

.
Ty ‘. ¢

Hubbard, ﬁRevision of Purposes", p.§48. e
\~For the pdrposes of providing comparatlve percentage A
the writer intends to use Maynard's ("Today's World'

. Langerk‘Phllosophy, ¥¢.90.

!

Kepes, Education of Vision, p.i.

4

In thls partlcular context a '‘work of art'




11.
12,
13.

14,

: .200

I

- .
Line, colour, texture, shape, and composition.

Kepes, Education of vision, p.i.

Cassirer, Essay on Man, p.159.

>

Ibid,

Ibid., p.165.

¢

“Donis, Primer of Visual Literacy, p.148.-

McFee, Preparation for Art, p.74.

Langer, Philosophy, p.249. )

Arnhelm visual Thinking, p.315., refers to this reve-
lation as, ". . . images .of the patterns of the forces’

" that underlie our existence."” r SR cre

7

21.

22,

Ibid. p.296. L /

. |
Wendt, "Language of Pictures", (p.176. 1In this. parti- w
cular case, Wendt was discussing the photograph.

Systéms (Boston: Houghton, Mifflin.Co., 1966) p.250.

e states, ", ... the human individual can visually
scan a picture for its design, but what he is generally
in search of is meaning." . - .

r4

\
James J. Gibson, The Senses Considered as Perceptual - Q
\

Donis, Primer of-Visuel Literacy, p.50.

‘Ibid., p.51.

; . ~ :
Gunter, “'Semantic View", 34.
Eisner, "Media" 5.

" These referred to in more detail in chapter 3 thlS

thesis., Most of our sensory textural experlénces are .
largely optical and not tactlle, (I.e, Tacit Dimension) .

It is, perhaps, in this realm of 3.D. understanding. - .
that 2.D., reproductions as slides and prints of origi-

nal works reveal their ineffectual potency.

Ll
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26,

29,

30.

33.

23 o

25,

27.

32,

. must be open and the mind's eye alert if the communi-

Ibid., p.29. However, in thlB case, she refers only to

138 ‘ .
o ‘ -

Philip Beam, The Language of Art (ﬁew York: The Ronald -
Press Co., 1958), p.548. '

. ¥
Eisner, fMedia", 6.

Ibid. ' o

-
P . B

Wendt, "Language of Pictures", p.179-discussing photo-
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