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ABSTRACT -

A CLASSIPICATION OF

READING EXERCISE TYPES

‘ Richard Bastien .

ot “* .

There exlsts, up to the writing of the preéent thesis, .
very few guldelines in the teac}\u\ingvof reading in a second/ '

foreign language for the designing of reading comprehension
. S ‘
exercises. New and innovative materials in reading ESL/EFL

[ 4 -

. ' '
.appear on the marke}_, every year, bringing with them different

means of exploiting reading passages for conéiderably dif-

ferent learning obJectilves. A classgification of the various

types of reading exgr‘cisé becomes necessary in order to illus—
trate to te’aq:her-s and matebials designers alikeﬁthe varlety,
and assumed purpose of’ these exercises.

The ii.tefature relevant to the t;:aching of réading .1.3

reyiewed under general considerations of the process 1tself

' \

[

for native’'and for secolnd language learners. As well, exist-

A

ing taxonomies of reading skills for first .and second language
N} ; 2

learning are cornEJared in order to bring out the most comménly

. 2 L
agreed-upon skills assu(ned ‘to underlie general Yeading compre-

hens 1¢n. ) <

designed from a cénsideration previolis research on the matter.
<

It is notably a combination of ideas from Mackay/Klassen (1976)°
l -

- +
Next-, a frameworygor classifying exercise types is

Yo
3
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' 11 .

Vi 3

and Munby (1978) which helps to give ‘this classification 1its
applicable framework. ' : {

The f}nal preduct 1s a coll‘ect‘ion oforefad,ing\exe;cis.e
samp'le's s-ubdivided into precise categories of assumed reading

9

sub-skills. Each of these e‘xercises is then annotated accord-

'ing to definite parameters ser%ring to characterise the purpose

¥ .

and fﬁnctioning of each individual exercise.
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STATEMENT OF THE PROBLEM
The bhrpose,bf thils study is totdeéign a classi- e
ficatlon of  the different types of reading comprehensioh
. I N . o f

exercises which can be found in second language teaching -
materials on the market todéy.' Such a classification of
reading exercises should'make‘it possible for any teacher

and would-be materials designer to preéare instructional '
exerclses for.thg teaching of reading based on .the partic-

ular reading-skills one hopes to develop in students of

Ty

English as a second or foreign language.

A detailed classification of the types ofuexercisés
»one can find 1in existing ESL/EFL materlals Fhoul? contribute “ :
to bridging the gap'betweeﬁ the obJectivés/of recent sgcond) l
foreign language programmés and the mogt appropriate means
and instqucb&onal materials for .attaining them. A classi-

fication and analysis of the different types of follow-up

/£

-

regding actiyitigs found 4n second language reading textbooks

should:provide Qaluable insight into the means of devgioping . ;
specific reading-skiils. One sHKould, with the help of such R
a study, gain access to practical guidelines for exploiting o
reading passageé with clearly defined learning objgcti&es in
mind. o , :

+

Why there 1s a need for this study

There exists, up to the writing of the present thesis, ’ o
very few guldelines in the teaching of reading in English

as a second or foreign language relating to the designing " ;

A\ ]
»

oy



.teaching English for Spe?ific Purposes.

-to be hit or miss;as most language teachers do pot have

" language textbooks in the hope of finding the right- sort of

f L
of comprehension exercises. This 1s particularly noteworthy

given the recent renewed interest In reading in a second

language and in the production qf.numerous.materialsnfon

»

.

Most ESL teachers today are faced with the difficult . _

task of adapting commercially available reading activities

for thelr students wlith very li;tle in the way of princi-

ples to guide them in thelr tasks. They must consult various

" second languagé textbooks to try to determine what types of

reading exercises they could develoﬁ for reading lessons

«

The basis for selecting reading exercises would alﬁost-seem

[

x

available the different types of exercises for dealing with
t b

»

particular learning objectives in L2 learning. Teachers

.

wishing to vary the sort of reading activities they offer

their students must dftenaTlip through a good : number of

. . - —[
exerclse for a given purpose. The process can often become

-‘.’

a source of frustration for the teacher who may feel over-

-

whelmed by the ‘task he has undertaken.

W1;% an oréanized set of principles for-describing
reading comﬁrehension exercises,’differentchaﬁples of
exercises could be taken from ESL textbooks and made‘mope

vreadily avallable to teachers for observation. Thrdugh’an

analyéis of the diFfferent characteristics of these exercises,‘

teachers could in turn hdapthor create reading errcises of




[ »

their ‘own, depending upon the particular leqpning objectives

-
L3

?

they had m mind.
Ano_ther-\: reason why there is-a need, for this study is
the overwhelming trend duvring the lasitl decade to”promote
the tenching of a second 1anguage€ fpr co?nmur'licative phrposes.
'.']:‘he n.oticeable changes brought about 1nA the generél appro,a&h
to teaphing' and learniné a second language (Vgri Ek;, 1976;
Wi}kins, 1976; Morrow & Johnson, 1977; Widdowson, 'i977, 1'978‘;
Allen & w1ddows?n, 1978),hav<-3 brought the teaching of reading
undér closer scrutiny and have placed pressing demands on
te‘aqhef'sha'nd ,materiiéls designers to come up with exerglses
'mor‘e sultable for developing commtlmicative language abilities,
- -The teaching of reading in Engliéh as a 'f.iecond language
is béing recon'sidered' nlgsre closely in the 1light of the recent
literature in psycholinguistics and of its application to the
process of readiné' (Smith, 1973; Goodmgn, 1976 ; Gibson &
Levin‘, 1975; Carton, 1976; Weaver, 1980). Reading in a second
language seemed, u}ltil very recently;‘ to .serve. no other |
"purpose thé.m. to promotg an.d reinforce oral language. skills.
'i‘he need for developing more, appropriatg reading sk:}lls has
\ become "more important during the. past decade‘with the marked
intereét in the teaching .off English for specific purposes. .
. I_t is particularly in seeking to meet the néeds» of forelgn
lstudepts in institutions wpere Engiish i1s the lanéﬁage of
instruction @d where most of the textbooks are in English,

"V that educators have turned their attention to developing

v
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better reading skills in their students (Morrow & Johnson,
1977; Cshdlin, Kirkwood, Méige, 1978; Mackay, 1979; Eskey,
1979). As a result, it now

. 3 . . .
language has quite diffferent goals‘to fulfill than those

eems that reading in a second

>

concelved by earliler propenents of the audio-lingual approach.

The present study builds upon the concept of reading as.

basically a »sycholinguistic process of gathering informa-
tion from the written medium. Rather than adoptiné the
analytic view of reading as a process of exact identifica—
" tion and reproduction of elements of written messages,
the present’ thesis subssgj::s to the constructivist model of
k:reaging whiéthescribes taf fluent reader of a language as
le] 'who actively,enéagés in sampling only the smsllest,
p:f:;}h of 1hformétion from the printed page to regonstruct
the message tonveyed by the writer of a text (Goodman, 1976;
Smith, 1971). Of particular importance to this classifica-
, tion oglreading exerclses will necessarily be developmental
stages wish which one becomes a fluent reader of a 1angdage,
béaring in mind the strong reliance of npn-native readers
upoh the actual lexical and s&ntactic 1nfonmation contained
within reading passages. , '

If the general philosophy underlying the teaching of
reading has undergone such major ‘changes within the past
decade, it\fOilOWS that the teaching techniques which‘were‘
developéd in keep;ngjyith fgrmer views must Q? re—eiam{ned

under a new light. The very reading activities in which we

ke

*
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engage students of second languages must be measured against

the general concept we now have of reading as an active and

creafive process of 1nteraotinn with the written language.
e Just as the understanding of the process of reading evolves

‘with the insight of research, so should the methodological

procedures used in teaching that skill. One needs conse-

quently, to gain access to the kinds of procedungg which are

in keeping with the changes obcurring within the approach to

-

4

the teaching of readdng.
The present study seeks then to design a systematic

means of pooling together different types of reading exer-

-

cises appearing in some of xhe more recent second or foreign

1anguage textbooks. should ultimately provide those
faced with the task of preparing reading lessons with more
complete reference points for developing specific reading

4

abilitids assumed to. be related to reading comprehension,

X 4

Existing taxonomieé of reading skills and reading com7/

prehension exercises, though numerous and“exéensive in first

¢

language teaching, @o not provide the best .framework for
. ¢ “~

classifiying and describing the kinds of 'sub-skills and.

o

4strateg&—development techniques bging introcduced in the

more functionally—oriented, sécond-language textbook of today.

[

Review of the literagure - ' " D

The literature(}elevant to the teéaching of reading and

-

-~
‘Instrumental in designing tﬁe framework for classifying

»

reading comprehension‘eXercises within this study -will be

»

Kl

e
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revieweduhnder two main headings:

<

}J general considerations of the process of reading

itself as viewed through-traditional and more recent
approaches with thelr various implications to second
1 . ‘

language teaching and,

2. a look at existing taxonomies of reading skills

in mother-tongue and second-language learniné with a
search for establishing the most useful list.of fead-
ing sub-skills for the framework of th?s thesis.
The-purpose of this review of the %iterature is to
establish the assumptions uponpwhich the classification of‘
read%g? exerclises will rest and upon which the selection of

o

théﬁf exercilses will be made.

general consideration of the reading process

- The way in which we view the process-of reading compre-

hension has undergone considerable change. There has, since

the major contributions of Goodman and Smith, been a marked
shift in the approach to teaching reading from a tradition—
ally andlytic viewpoint to one where reading is seen as a
synthetic process of meaning construction on the reader' s‘
part. i

A The more traditional views and approaches toward the
teachingzof reading seeméd to favor the phonic, and exact'
word -by- ~word identification of all of the elements of read-

ing texts with the aim of cumulating the decoding of single

elements of a written message to form an exact interpreta-

—
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L
tion of meanilng. Reading.was considered to be a precise
analysis-of written texts, perceived labgely as a series

of word perceptions (Spache, 1964). The implication of

such an outlook was to insist that learners understand each

and every word within a reading passage. Teachers  of reading

N .
have, followlng this general viewpoint, insisted that

learners read every word aloud, correctﬂm and be able to

account for the meaning of every word they read by a proqgss

of analysis.
‘ In terms of second language teaching, this approach
led teachers ‘to reduiré learfiers to p;anounce each word
" correctly and to repeat enfire sentences from texts dntil
the correct iﬁtonétion patterﬁs were mastered. The view
\\towgrds reading in a secdnd language was until recently‘
that the written text should serye to reinforce oral lan-
guage skills. Based on the eoncepp of exact word (écog—\
nition in réading-as wellyas\on the‘pnderstahding thatv'
gompetence 1n 'a language consists mainly in the formation
of 1inéuis€ic habits, the fiewﬂheld in second or foreign;
language teaching was that: ﬂfor.evefy‘visual symbol the
studenEé see, .they sﬂould be able to reca}l the pronuncia-
tion of the worh for which.it sfands and to recognize 1ts
Yconcgpt as expressed in the«arrangemént of the sentence

pattern." (Bumpass,’1975:182). . The main proposition here

was that,a second/foreign language learner had to be able

to identify and understand every concept in the written text.

Koy <ol R e e om
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The insistence was upon having students develop\the "correct

pronunciation and intonation hébits to have them learn to

¢

read by "word groups". (Bumpass, 1975:183).

Ove;whelmingly,'the apﬁiication of the analytic approach

to reading led many»educators into using reading activities

as the means for reinfercingloral language shills. Reading
was prdncipally viewed as a handy process for‘consolidsting
the more primary language skills. It seémed,to be only;;
incidental to the process that. second language students might

) e

learn to read for reasons other than reinforcing oral perfor—
. ’ f
mance skills. . R )
Through a renewed interest in the complex nature of
reading comprehension in native speakers, psycholinguists

have redefined reading as a process of analysis by synthesis,

v

that is to say, whHere proficient readers’ actively take part

in reconstructing meaning frbmvwritten texts wlth 6nly a

Vi
‘

L) \
limited perception of all the linguistic elements contained

within the'reaéiné passage. Goodman ehailenged‘the former
view of reading.in the non classic article entitled "Reading:
" a psycholinguistic guessing game” (i976). ‘In 1t the author

stafes that reading 1s a process invol&ing "interacéion
'between thought.and language" and that "efficient reading

does not result from precise word perception and identifica-

»

tion of all elements, but from skill in selecting the fewest, )

most productive cues necessary'tc produce guesses ﬁhich are
. ® .
right the first time." (Goodman, 1976:372)
\
In this view of fluent reading, exact word-for-word

!
"

)
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_fmuch of the necessary”background knowledgé'aboh

-
“identification is hot only contrary to a natural procedure
but cumbersome in the development of the skill in less
.proficient learners as it confines them to using only part
of the information needed in forming ghesses at the ovef-
all meaning of'passages. The informatlon which a fluent
reader use; in reading is divided into.three main catego-
ries, namely: 'grapho-phonic, syntactic and semantic"
(Goodman, 1970): \
| ?he guesses which readers form about~the meaning of

reading passages derive only minimally from the viéual

information cdntained wlthin the written passage. The
greater part of thé‘informatfon'fluent readers require in
understanding what they read 1s believed to come from the
reéders themselves, in térms of the knowledge they have
acquired "about reading, about the lahgpagé and about the’
world in general." (Smith, 1973:6)

| fhe retrie;al process.whicﬁ is d?spriﬁed for fluent

réading then would seem to dependrupon‘the hpfior expe-

. v .
riences" learners bring to the task of responding adeguate-

1ly to "the graphic input" of written texts (Goodman, 1970:16).

The general understanding bére "is that in 1egrniﬂ§ to read
the ldnguage .one speéks, one ﬁseé the “Srél iaﬁgu ge compe-
tence" acqg;réd through éxposdfé‘to*thqt languagg in deGélop—
ing "control over wr;péen ianguagé" (Goodman, 1970:17). The
assumption is that .the fluent reader has already/ internalized

the way the

\
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language works and about the semantic concepts undeflying

10

the written forms.

When the‘psycholinguistic model o{ reading comprehen-

sion 1s applied to the .teaching of reading in a second

language, certain restrictions enter into consideration.
The most significant restriction resides in the differences
between native and second language learners. Speakers of

another language often lack the prior language knowledge

that native-speaking readers usually rely on in comprehend-

Pt U

ing the visual information in written texts. 1In learn g
to read in a second Ianguagg, leérners may not,‘dé§§lie
repeated instruction and training in oral 1anguageAskills,
have internalized a sufficient amount og knowledg® about
the target langqage to allow them to adequately select only
the most sighificant elements from written passagés to form
an understanding of the overall message. '

Contrary to the procedure followed by proficient_readeréi

s

in a language, non-proficlent second language readers rely
‘ )

too heavily upon all aspects of the written passage and are

hampered in discriminating between crucial and irrelevant

& .
information in a given written passage. They sample too

much of the written étimu;us to allow them to begin to for-

mutate guesses about the meaning, mainly because they don't

know/ the second language well enough to get the minimal
iiq ulstic signals that count. .

/ f
/" In view of such differences between first and second

'



11
1anguagellearnefs, it would' seem hasty to apply‘the same
model of reading to both types of learners. The pe&éhélin—.'
gulstic model of reading was developed on the assumption x
that the learner approaches the reading of a language in
which he is already quite proficieﬂt in the oral-aural médes.
Much of ;;e unconscious- knowledge that native speakers gave
acquired concerning the functioning ©f their own language
alds them in recognizing the communicative value of cgr?ain )
linguistic elements of written passages (Mackay, 1979: 81-82).
As in listening, proficient readers develop the capacity to
select, amid the many linguistic signals on a page of writing,
only thosé which are essential to an understanding of.a
certain meaning. This capacity of ﬁtuning out" irrelevant
information in reading can only occur if_the reader can draw
"upon his own knowledge of the language to extract the
message" from the information contained on the printed.page.
(sini/th, 1971:14) . ‘

In considering the current psycholinguistic thinking
aboutyreading and 1in attempting to apply it'to the learning

of reading in a second language, the basic difference cannot

be l1lgpnored. If our aim is to develop in second 1anguagé

‘learners the necessary strategies for effective reading, we

must take into .account their neéﬂ"‘lbgcome more familiar
and knowledgeable about the target language in order tocuse”
moreseffeétively the different types of linguistic informa-

N
tion contained 'in reading passages. ‘It would seem wrong to

ke e bk et
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’~aesume that non»nativexkshdééé possess the necessary k@owl-
edge of the target language to ellow them "to formulate
guesses as to what the text is about" (Goczalez & Maékay,
1978:60). . The teaching &f re ng.- to second language
learners 7annot as a result of hese differences, "be

*separated from the teaching if* the language itself" (Gomzalez
& Mackay, 1978 60)-. * '
The present study assumes that it 1s essential to train
seccnd/féreign language learners to use the appropriate
language knowledge throughout their reading. As a result of
this, whatever reading tasks they are aesigned,musp take into

- account the importance for L2 readers or‘discriminating more

adequately between. various linguistic elements contained
within reading passages. Since this scudy aims to classify
and analyse the various types of reading ‘comprehension
exercises for the second or foreign Iangﬁ?ge teaching of

reading, constant care will be taken in selecting exercises

which seek to develop reading strategles in non-native -

students, allowing them to dse, in the most effeccive way
possible, the 1nformatioq contained within ;eading passages
-tg\fo?m an understanding of what they are about.‘ Such a
seleccion of reading comprehensiﬁn exercises_should yield'

praetical applications of the psycholinguistic concept of

-

,re§ding to the teaching of English as .a second or foreign
language. . '

In order to design.a framework for ciassifying reading

Lom
’ gAY ‘),
N
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exkrcises according‘té éhe needs and skills required by
second/foreign 1ang£age readers, certain assumptidhs have

to be mdade ut,the‘natune~of the component skills which .
constitute the Wbility to read. One such assumption 1s'that
readiﬁg comprehension can, generally speaking, be approached
és a composite ability made up of several discrete sub-skills.

Quite a few studies have been carried out over the

.distinctness of reading sub-skills with tests measuring

slgnificant and constant differences in readers' responses

to comprehension questions. (Davis, 1944, 1968, 1972:

Spearritt, 1972:-Thorndike, 1973). A tontroversy -arose over

the measurement of 9 posited skills said to be basic to

reading comprehension. In his original study, Davis hoped .

-

his findings would "draw attention to, the importance of the
mental skills involved.in reading and act as a,stimulué to
further research in the fundémentai factors of comprehension"
(Davis, 1944:195). 1In later studies, Davis re-examined these
nine (9) skills and reduced them to elght (8) ix 1968 and
then to five (5) in 1972. Spearritt concluded that-reading

\

tests "largely measured one basic’ability, i.e. reasoning

in reading" which was one of the skills posited by Davis
(Spearritt, 1972:110). Thorndike also re-examined the Davis
reéults to tonclude that "performance on a wide variety of
reading tasks cails ppimarily for some one common‘ability"-
(Thorndike, 1973:146). ( ¥

Whether the reading skills which educatgrs have long b

felt to be intultively sound are actually measurable and

P
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distinct as méntal activities 1s a subject which continues
to interest resea;chers in reading. - One might argue against
considering any of the reﬁding sgb-skills’as anything more
than hypothetical constructs of what really.happens in theh
reader's mind. But as far as teaching reading is concerned,
one cannot suggest deéling with réading'as if it were a
single, unitary ability. Collapsing all of the reading sub-
skillé into a single act of reasoning would succeed in
leaving teachers and matepials designers alike in an even
larger quandary about whgt éo teach second language learners
in reading. The'task of teaching reading 1s far too complex,
. acéording to-the psycholinguistic model, to be oversimplified
_and made more unclear by fusing all reading skills into a
single activity. It would seem that the proﬁiem rgsides
more in measuring the posited sub-skllls of reading compre-~
hension than in proving their existence and role within thé
general pr;cess of reading comprehension.

For the purposes of designing a framework for the present
thesis and for helping teachers and matprfgls designers
" prepare reading comprehension exercises, it will be assuned
~that the most commonly agreed upon reading skills for either
mother-tongue or second lahguage instruction will fo?m a sound
basis for the classification. A set of categories represent-
ing the total number of sub-skills common to most listings
in the literature will serve to design th? framework for

regrouping samples of reading exercises with the explicit

n'v
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. )
aim of focussing on the reading needs of second language

learners of .English.

-

The categories of skills within the framework will be

a

ordeféd Jdn terms of their complexity. Some reading skills
higher up in the hierarchy, however, may not neéessarily be
attributable to particular language féaturqs thbugh they may
depend upon an uﬁderstanding and use of lower-level linguistic
information. Ih the case of a skill such as drawing inferences,

for example, an effort will be made to ppovide examples of
exercises which require the re?der to use certain specific
elemeﬁts of the lanéuage system to form conclusions or gener-
alizations on the 1nforma§ion‘giveﬁ in a text.

Because of the argument already made about the second/ .
foreign 1earnér'é need for training in specific areas of
language throughout his reading development, a major emphasis -
will be.placedqwithin the classification of thils study upon
selecting language-related exercises, even as the level of ’
proficiency -of the different reading skills increases. The

result should be a hierarchical listing of reading exercises in

which each higher-level reading skill can be shown to rest

.upon an understanding and use of lower—levei language

elements. In looking at any particular reading exercise,
one should be able to determine the precise language knowl-
edge which students must acquire to perform adequately on

such reading tasks.

’
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a look at existing taxonomies of reading skills ey

’

In looking at a variety 6f textbooks and manuals for

the teaching of reading, one noticées the great indebtedness
’ *

.of most of these to the taxonomy of learning objectives
\

formulated by B. Bloom iﬂ 1956.L Most of the available . ,
teaCher'; guldes for the teaching of reading base their . .
classification of reading ;kills and sub-skills on the
cogqitive processes establ}éhéd hieraréhically in Bloom's
faxonoqy and later refined by Barret in 1968 to apply spe-
cifically td the teaching of reading.

Bloom first apalysed what was occurring in Yearning
1n4general by diviéing the learner's supposed intellectual
processes’  into six major categories of skills: comprehgn—
sion, interpretation, application, analysis, synthesis and
evaluation (BlooT, 1956). This taxonomy has had considera- .
ble impact on most of the developments in teaching, in gener-
al and in particular on the"desiéﬁ of educational objectives
and on the sequence of their presentation.

Barret more specifically applied these categories of

objectives to the teaching of reading comprehension in a first.

language (cited in Clymer:1968).His major categories consisted

of the following skills: 1literal comprehension, reorganiza-

tion, inferential comprehension, evaluation and appreciation.
\ .

In much the same manner as Bloom, Barret eétgblished a

progression of mental processes starting from the recognition )

and recall of ideas and information explicitly stated in

-
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reading-sélections, going on to the»organization of eiblic-

P

itly stated information, “the process of inferential compre—,

hension by virtue of which a reader uses the information

" ‘available within a text along with his own experience‘and

Infuition to make hf%otheses about the readfng selection.
The evaluatlon level 1in readlng concerns the making of Jud—
gements on the reader's part on the basis of ideas Qresented

in a selection and information and criterlia provlided by the‘

readef himself or /cﬁy external "sources. Appreciation 1s: phe‘
highest ievgl of attainment in reading and involves "all
previously cited cognitive dimenéions Qf reading" thus

re&hiring the reader to bgcome "emotionally aanaeéthetidally.

'sensitfve te.the work and to react to the worth of 'its psy-

. A -
chological and artistic elements." Barret (cited 1in Clymer,

o

1968:22) ‘

A good number of taxonomles of reading skills describ-
ing mainly nativé language learners deal with the abilit{/of'
théar%ader to answer comprehension guestions related to each
of the major categories stated above. Ruth Strang (1969)
categorizies the ability of Li students to answer questiéns .
on a reaq'»g text'éécérding to the types of thinking processes’
that’are\iequired by the reader i.e. literal‘comprehension,
inéerpretive comprehensiop; critiqal reading and creative
reading. Such question types require the native‘reader to .

draw upon his or her knowledge of the language to perform

assumed mental processes deemed essential in developing
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140). The category comprising study skills seemss to be

, dependent upon lower- level reading -skills and to be necessary

successful reading comprenensidn./lpnt over ggd above cate- . i
gorizing ddespion types, Strang deals with other majeor reading
skill which natide readers must rely on in:developing their

capaéity at comprehending what they read éertein specific o s
skills are specified in dealing with 1anguage features which ‘

are considered as basic to reading comprehension. These
' 4

SRR 3

language-related skiils are the folldwing- sight -word recog-
nition; %hOnic, morphemic an%@pontextual analysis; and an
understanding)of word meaning, especially specific vocabulary,
idiomatic expressions and figures of speech.. (Strang, 1969)
Another area of reading skills which.reeurs bften but
with varying degrees of speciflcity 1s tne qatego?y compris-
ing skills of‘particular importance to the "effecéive compre-
hension.and retention of the material found in content text-

I3

books, refefence books and narrative materials" (Miller, 1980«

*

o
&

PSR S

for effective study at ‘'all’levels of learning. These skills

-t

consist of (1) the use of ﬁg;tboek alds, reference manuals,

library card catalogs, (2) the interpretation of nmps, charts, [‘

diagrams, pictures and tables, (3) outlining and note-taking
»

from written passages,. (4) skimming of reading selections to
gain a general impressign, and (5) seanning‘bf such selections
to locate spg%ifiC'information (Strang, 1969). Addedvto this
cetegory‘of.skills night also be the reader's ability to

follow directions.

=<
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‘There seems to he a fair amount of consistency anong

‘}the major components oI; the taxonomies of reading skills
-r'eviewed above, in so far as the development of reading in
,‘aJ first language 1s concerned. Even when the tea_chipg of
;'eméd.ial reading is at issue, the same kind of 'progression
of si{ilis 1s proposed with, perhaps, a greater emphasis
being placed on the mechanical aspects of reading, 1i.e.
ana}ysis of sounds in words and of word structure (Pope,
19)67), before moving on to basic comprehension skills. There
‘ appears, in fact, to be general agreement in the taxonomies
of first 1ainguage\§€a,ding skiils ased on either the mental
activities or the lanéuage decoding skills whic,:h‘ afe

necessary for successfui reading comprehension.
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Begause of the second language learner's limited
exposure to the target language, one should not assume that
he/she c0m‘es to‘ the taék of reading with the necessary back-
ground knowledge to fuhction at higher levels.of reading
comprehensilon. The knowledge of the language which fluent
speakers of a lénguage make use of while performing various
reading tasks must be made explicit to tl‘ﬁe student in secoﬁd
language rea&i&g\instruction if the inevitable obstaple‘s of
the language are to be dealt with in any systematic ‘and

~principled manner. |

éoine authdrities in second language methodology have
begun to establlish language competenc}e\e criteria for success—.
ful reading comprehension in a second or foreign -language.
Davies and Widdowson (1974) in working out soﬁe of the
assumptions on which reading comprehension questions are
devised argue that students of a second language need to be
Q1Ven "prac’tilze in developing an awaren.ess of how \’lang‘uage‘
items are related in texts" in order to develop the strate-—'
gies a proficient reader brings to bear on any’ material he/she
is g¢onfronted with. In develéping inference skills, readers

.must be made, to "look for relations and to get Into the way
of accumﬁlaﬂzng‘semantic‘ clues™ as to how the text 1s lik?ly
to develop (Davies/Widdowson, 1974:173). The difficulty in
most second language teaching, the authors explain, 1is in

training the learners to relate the langua’ge which 1s learnt

as separate elements in the first stages of decoding to that’

»
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which appears in longer written textsﬁin Yactual discourse,

to develop a strategy which involves recognizing the wvalue
of langu;.ge items in context." (Dévies/Widdowson, 1974:176)
?ecause of the f‘act»that, unt 1l only recently, most second
language instruction had been limited to sentence-level
analysis, studentswere not' made to look at the way language
could be used to communicate dideas acr(oss sentenées 'into
larger u.nits of discourse,.

Interest in training second/foreign language leatners
to use the language cue systems which signal larger units
of caOmmunic'ation has led many materials de;igners 130 create
reading exercises which 1ncorporat;e some of the insights of
those working in the area 6f textual ’cohesi'on and discourse
analysis. Some of the 1nnové,tivé materlals which are now'

appearing on the market will be examined further on in. this .

theéis in order to 1llustrate certain underlying characteristics.

For néw,howeva‘r, the problem remains that of fi'nding a
taxonomy of reading skills and sub-components suitable for -
the needs of second/foreign language teachers of reading.
Such a taxonomy shou‘ld assist teachers in selecting the most
appropriate type’s of exerci'ses for encouraging students to "
use the cognitive processes assumed to be underlying overall
reading comprehension. One needs to have a f‘airﬂy exhaustive
listl of reading skills which would indicate to a teacher or
materials designer what elements of the ta;:-get language most

need to be ‘prought to the learner's attentlon in order for

© T n i
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* comprehension to occur. ) ‘

| The need for establishinga systeFatic iist of language
elements and patterns which second 1anéuage ledrners must

become familiar with in-developing reading comprehension is 7
a problem that remalns lgrgely unanswered. Recognizing this )
shortcoming, Paulston and Bruder (1976) suggest an intui-

tively-ordered 1list of grammatical patterns they feel should

be taught for recognition'in reading. These patterns consist

largely of sentence-level structures such as nominalizations,

) \ ‘
participal constructions, and transposed elements (Paulston/

Bruder, 1976:178-79). Some patterns such as conjunctions, i
substitution words, and sentence connectives are\ seen as -

relating to larger units of textual organization such as

paragraphs. The need for more advanced students of the

target language to be reading at the "paragraph level ‘and
)

above 1s partlally answered by suggestions of tra}ning second

language readers to become more famillar with major types of |

writing (explanation and amalysis, argumeqt, description,

summary or narration) as well as with various methods of

development for these types of writing (illustration, eXemplifi.—
cation, comparison/contrast, ciassification, definition, etc.).

Thé authors go on to explain that there are certain prerequi-

sites to ﬁnderstanding such writing types. They mention the

> readers of identifying main ideas and sup- . .
portigg details in reading passages, and of recognizing the B

importance for L

rhetorical devices or structural pattefns which typically
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- accompany certain methods of development. (Paulston/‘Bruder,
1976 :181-82) \ ,

/
This is the way 1t would seem that most of the reading
materials desligned for special purposes have gone, integrating
the more recent insights of textual and discourse analysis to

’

an already ‘elaborate system of word-, and sentence-level analysis.
What s;eems to be Eappening Lis that the production of materials

i1s stepping ahead of the method,‘as 1t were, 1eav1ng’thp3e in
, search of :guide‘lines for the teaching of re;ad:l.ngl at more
advanced levels in a quandary about the most suitable means
- at their disposal for providing the n'e.Cessary practice to

their s-tudents: It is precisely the purpose of the_preséent
study to examine aﬁd classify some of exerclises which are being
iaresently published in ESL/EFL textbo’oks t:o arrive at some
understanding of {;he ‘principles which can be said to underilie’
them. Only wit‘hh such a set of guidelines, is it possible for
-more teachers and mdterisals designers to proceed more syste-
maticélly to :"Ln'éure tﬁét th'e; right needs are answered for

those learning to-read in another language.

_ Some analysis of the reading skills necessary for

second language learners has béen carried out during the past
decade. Norrls (1975) devised a classification of advanced
readling teohniquesﬁbased on five areas of reading skills

‘which second language learners needed_ to "develop in order

to become efficient readers":

1. Speed of-word recognition and comprehension

vt
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2. Vocabulafy recognition and compréhension
3. .Sentence strycture and sentence comprehepsion
b, Paragraph structure and paragraph comprehension
5. Comprehension of complete selections

Norris recognized thelindebtedness of teachers of
reading énd textbook writers of EFL to mother-tongue metho-
dology while revLSing and adapting its teaching techniques >
“to the needs of their non-native learners. His main source

of inspiration in clasgifying exerclse types was not from

the research done by reading speclalists but‘from current

"

A
(Norris, 1975:203). Hls classification serves as an impetus

"reading textbooks 1in English as a forelgn language

for the sort of study undertaken in the present project as
it begins to reflect the concern with language knowledge
deemed necessary by designers of reading materials f&r the
development‘of more efficient reading in é second language.
The types of exercises which are sampled within the Norris
classification, however, do not always signél to the learner

how he/she may use the language cue system to attain greater

understanding of reading passages. For this reason, other

exercises should be included for analysis under areas four(4) and

five (5) in particular, in view of other types of exercises
now available in second/foreign language textbooks. Norris
“concluded that "training in the use of context clues does

not appear to have been developed in an organized way in

#

\
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texts presently available." (Norris, 1975:207) In view of the re-

cent proliferation of -textbooks . dealing with ﬁeaching'English as
!
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a second language and for more sp\ecific reasons at the

more advanced levels, it seems necessary to thls researcher

'to re-examine available teaching miterials to supplement the

Informati®n on such types of exercises. =
Allen (1976) makes a claim for developing a richer
var:iety of reading compr?ehension exercises by point'ing out

the need fd’r developing reading exercises which draw the

learners' attention to "the way language is interpreted as

‘discourse"” (Allen, 1976:300). Reading comprehension should,

the author; explains, 1nc1ude.exeréises which focus on (1)
indicating the nature of the reasoning process implicit in
a passage, (2) drawing attention to the role of grammatical
and lexical cohesion devices, (3) showing how differ‘ent
expressions can have similar value in glven contexts, ané
(U4) showing how somé e"xpressionsv establish logical relation-
ships between statemgnts. Practice éﬁ' S}xch areas of language
knowledge should not become "an end in itself" cautions
Alle'n, but "relate to the aims of the curriculum as a whole"
(Allen, 1976:301) It is for this reason that any classifi-
cation of reading skills in second language instruction
cannot 1limit itself to the practice of language per se but
must relate this to the broader set of objectives in’ reading
previously revie‘wed in mother—tongué teaching.

Mackay and Mountford (1979) make the point that compre-
must focus on the linguistic features underlying communica-

tion. They argue for theq development of a knowledge of -

e ain v = s
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'
specific language areas.: They also 1list some reading
comprehension skills which should be taught to second
language learners, and thesé consist of:
1. . recognizing Englisb yordsqanq building up an
appropriate vocabulaéy o
2. 1dentifying sentence ﬁatterns
3. reacting to typographi¢ conventions
b, identifying larger passages that constitute
thought units
5. following and evalﬁating the development of
information presented in text
(Mackay/Mountford, 1979:113)
The authors argue that very little practice 1s usually
given to categories four (4) and five (5) of this ;et of
skills. They go on to provide examples of techmniques useful
in deveioping 1A the geader an awareness of thyee (3) areas

of language knowledge in particular:

a. reference,word equivalence, paraphrases and
4

summaries Py
b. intersentential connection
c. rhetorical structure

Their main argument for proQiding practice in such
afeas of language knowledge is that "a familiarity with the
linguistic features which bind a éext together will -help
extind coQPrehenéaon of the whole text" in much the same

way as knowledge of sentence structure appears to contribute

to comprehension at the sentence level. (Mackay/Mountford,

1979:115)
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This relationship between language knowledge and

effective reading 1s developed further by Gonzalez and

Mackay when readlng skills are specified in terms of

language related reading strategies. The authors devise a

classification of reading tactics dealing with:

1.

Vocabulary attack strategies (morphological

ldentification, lexical relationships;\and use
of the dictionary) 7 v

How words function in a séntence (word order,

‘and cohesion markers)

Semantic and syntactic predictions (using syn-

v

tactic, lexical, and semantic clues)

The use of redundancy (prbviding an awareness

of the duplication of langu#ge features, and
|

of their relationships w;thin texts)

Purposeful reading (to encoyurage selective

reading)
(Gonzalez/Mackay, 1978) .

But the most intricate taxonomy of reading skills to
i

date which relates forelgn language l¢arning obJectives

with the knowledge of language featurés argued for by the

previous authors comes from a selectlon of language skills

compiled by Munby (1978). In an exhaustive listing of

receptive and productive skills in th? oral and written

modes of communication, the author deQises a hlerarchical

specification of 54 micro-language skills touching upon
. | : ,

>

|
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the various cognitive reasoning processes and fyatures of
language knowledge mentloned in the previous review of the
iiterature. Most importantly, Munby proﬁides‘references
to specific features of language which he feels are
necessary for the successful enactment of these communica-~

tion skills.

Munby makes a distinction between the macro-concept

of reading and understanding a written passage, which he

calls "a communicative activity", and the micro—ancept
of performing a specific reading sub-skill, allowing a
reader to understand parts of the written texts and the
role thesé parts play in the general make up of a passage .
(Munby, 1978:116). | '

Munby's classification of skills begins to relate
mental processes, which iducatorsr have' largely used in »
teaching reading to native speakers, to particular areas
of language knowledge whiph'second language leafners need
to develop an awareness gf in order t;‘understand written
passages at given levels of proficlency.

The taxonomy of 54 micro-skills can be divided into
14 major categories of skills consisting of receptive and
productive ;spects ‘of the same skills. Of these major
categorie;f 11 relate specifically to reading comprehen-
sion: ™ )

1. motor-perceptual skills in the'written medium

2. understanding the meaning/use of unfamiliar

lexical items

-
R e i Ao P

[P S, TN SRR PN

PRI e mem



30

f/’ 3. understanding information explicitly or implicit-

\

ly stated .
4. understanding conceptual meaning
H5. underétanding‘the cpmmunicati&e value tfunction)
of sentences/utterances - s

6. understanding relations between parts of a

L

‘sentence or of a text ¥

4

y . ! A
7. interpreting texts by relating to information

not within’ that text

. . \
8. understanding longer spans of text
+ 9, summarlzing for different purposes ‘
10. using basic study skills: referenée, skimming, - -

scanning
11. transcoding/recoding information from the
written medium to another
The three other categories relate to a) understanding
meaning through‘intgnation; b) using discourse skills in
the spoken medium, and ¢) planning or organizing informa-
tion in expository language. The last of these three
categorie§ is a group of‘sub-skills which often requires

reading for information from various sources in order.to

. prepare for the organization of ideas relevant to a parti-

cular topilc. The\ability to perform adequately at such a

task necessarily subsumes the use of skills appearing-

.

lower down in the taxonomy.

The greater part of these categories deal with

.

cognitive processes lower down on the hierarchy of first

.
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language skills i.e. 1literal comprehension, recrganization
and interpretive comprehension (Barret, cited in Clymer,

) 3

1968) with study skills such as using textbook alds, skimming

and scanning (Strang, 1978) as well as with language-related

r‘eading strageties such word-recognition, phonic, structural

 and morphemic analysis, and contextual analysis (Miller, 1980)

It should be noted that Munby's classification of sk1lls

does not include the levels bf evaluation and appreciation’

intended ror. native speakers but 'which are not necessarily
specific to any given area of language features. It would
be §peculat1ve ‘to determine any particular linguistic knowl-
edge allowing readel;s, ﬁatgve speaking or not, to perform -
the. processes conc_:eiveci of at higher levels pf reading

, conipr'ehension.’ It may 'notv, as well, fall within the imme-
diate goals of second language learners to read at ]:e'Vels
of evaluative judgement and aesthetic appreciation of written
passages. Thelr most pressing neeas usual}y are in devélop-
ing or: improving their 1literal and interpretive reading
comprehension. That 1s not say that psecon‘d language readers
cannot or should not eventually reach higher levels of
comprehension but that gréater care needs to be(’given in
training them to extract‘”informgtion from reading passages
in as c¢lear and proficient a way as podsible. '

Mackay and klassen (1976) caution against trying to

teach all the skills of reading comprehension to second

languaée learners because of thils need for developing

information-gathering skiils and because of the difficulty
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of !"translating these (higher-level) skilly into language

terms" 1n order to "determine the exact lamguage knowledge

‘upon which each of them depends" (Mackay/Klassen, 1976:5).
N

Following this argument the authors suggest conc%ntrating

-

second language reading instruction upon the development
- £

.of basic recognition and retention skills, only the first

of which is "amenable to a language-based solution". They
suggest that recogniZing written information through a
knowledge of the language and of 1its rhetorieal~markers should

recelve ‘greatgr emphasis in,}he early stages of reading
development as "all other'reading‘skills are secondary to

and depend ‘upon the recognition skill." (Mackay/Klassen,
1976:10) - . LT .
v ’V)"

In his selection of skills relating to reading com-
) .

prehension Munby‘seems, as well, to have limited himself
‘to the basic information gathering skills, yelating when-

ever ppssible, glven mental p?oceé&es with precdse areas
*

of lingui¥tic features of written texts. The hieraré%y
!

‘which he followesg ranges from recognition and literal

comprehend@®n of single elements of the language (cate-
gories 1‘& 2), 'understanding of senténce level structure
and meaning (3 - 4 - 5), understanding of the stfucturé‘and
meaning of paragraphs and longer spans of text (6 - 7 - 8),
and finally, using basic study skills which overlap with
the previous levels of skill; (9 - 10 - 11). Munby
deve}ops the relationship betweeh the compfehension of -

paragraphs and complete selections} and the required

s Kt m&'&, .
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language

}
knowledge for that understandin

\

' The aonsistency which holds between the various

\

taxonomies of reading skills in second language reading:

-

. instruction can be illustrated in the following Tigure
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It is from this review of reading skill taxonomies in
mother-tongue, and second lénguage reading instruction~that.
a‘framework will'be designed for the present classification
of exe;cises. ‘?ar%icu;ar care w%ll be gi;en to filling in
some of the areas left blank in these taxonomies in terms
of the ;orrespo&qing specific featﬁres of certain ;ompre—
henslon sub-skills. The result should be a specification
of reading sub-skills which will>make it possifie to select
and classify reading comprehension exercises wﬁich Lring
students to use their knowledge of the target langiage into

the psycholinguistic process of interacting with written

passages.

e




35

FRAMEWORK FOR THE PRESENT CLASSIFICATION OF

.

READING EXERCISE TYPES

The parameters of the framework

The framework upon which the present classification
of readingdexercisés is built owes much of its 1nspi§§3}on

to the .operational framework proposed by Mackay and Klassen

(1976). .The major parameters of thls system will be

integrated within the framework of this study to attemp

to design a system for classifying reading exercises allow-

ing access through a variety of reference polnts.

Mackay and Klassen propose the following criteria for

classifying reading comprehension exercises:

1. the expecﬁed outcome (on theﬁﬁart of the student)

in terms of recognition sub-skills

2. a statehent of the precise language knowledge

necessary in order to complete the exercise success-
b .

fully
3. a descriptian of‘the format of the readlng exer-

cise

y, a statement of the precise activity in which the

]
student is involved in carnx;ng;out and completing

the exercise successfully °

5. a reference for‘a description of the area of

. “ 3
language, knowledge reguired for successful completion

of the reading exercise

This 1list of parameters seems basically sound for the

purposes of the present classification as 1t offers a

!

4
s
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teacher or materials designer the necessary descrip-

tors for various reading exercise samples for creating
similar exercises based on different reading passages.

The present researcher wishes, however, to expand certain
,of these parameters to fnclude (1) some of the major micro-
reading skllls proposed by Munby ‘and supplemented by others,
(2) more complete descriptions of exercise formats, gs well
as, (3) additional sources of refer?nce for describing -
specific areas of language knowledge.

) The point of depérture for this classification wlll be

the reading comprehension sub-skills as they relate to par-

,ticular areas of linguistic features of texts. WAfter that

will follow theaacbpal reading exercises taken from existing

ESL/EFL textbooks with the accompanying text sample they
relate to. Once each exercise has been presenﬁéﬁl a brief .

analysis of its format will be given to the reader with as

nuch information as 1s needed to allow reduplfbating the
A

‘actual layout of the exercise.” Closely related to the

format of the exercise will be a description of what the

student is required to,"do" while completing the exercise.

This particular criterion was often included within the
s@atement of reading skills in taxonomies reviewed earlier
on. ' .

‘I feel it 1is fhpoftant for teachers and materials
designers alike to make a clear distinction between the
expected learnimg Outcome: in reading and the observable

behavior students must engage in to demonstrate theilr '

Y
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;

un{frstanding. Without such a distinction, one could

likely be led to confuse the ends with the means -of various
reading exercises, equating certain reading skills with

only one overt béhavior on the part éf the student. This

is not to say thét overt behavior should not be used for
1nfe?ring comprehension skills but that the correspondence
between the two elemeqts should not be viewed in a one-to-
one relationship. Different behavior patterns may be used
in conjunction with sim;lar reading comprehension shh—sktlls.
The user of the present classification should be made to see
this characteristic of reading exercises.

The last parameter of classification is the references’
to auphoritative descriptions of language features for each
of the selected exercises. Such references should alloﬁ
the "teacher, materials writer or tester (to) be sure of
systématically and exhaustively covering the linguistic area
.conceérned" (Mackay/Klassen, 1§76:lu). .

.The first two components of this framework are so
closely interelated as to be written oug as single state-

ments consisting on the ‘one hand, of reading comprehension

sub-skills and on the other, of specific features (linguistic

or other). It is mainly the micro skills presénted by Munby
and're%ating éo reading comprehension which wiil gerve,to make
up these two-part statements of reading objectives. Wherever
some of the s;aféments formulated by Mumby need furth?r

specification, especially in terms of certain specific

features, elements will be intégrated into the statements
‘ *

LR WY
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.£to make the categorlies even broader and more useful in re-

grouping reading exercises.

The thifd component consists of actual reading exer-
clses taken from a wvariety of second language teéching
materials as well as the parts of, or entire texts to which
a glven exercise relates. 1In seeing the text for which a
certain exercise was developed, the teacher may better
understand how elements of the language have been integrat-
ed from the written éassage into the reading exerclse.
Exerclises needn't necessarily follow a passage but can as
well precede 1t or even be inserted at various points in
the reading selection. The sampling of exeréises will
attempt to 1llustrate this variety of exerclses.

The fourth component offers a description of the

various formats of reading comprehension exercises, inte-

grating some of the most commonly used descriptors in the
teaching and testing of reading comprehension in TESOL.
Useful wili be the terms most commonly agreed upon by the
following authorities: Norris, 1975; Davieé/Widdowson,
1974; Widdowson, 1978; Heaton, 1975; Dakin, 1973. -

The descr;ptions of these exercise formats serve the
purpose of sensitizing one to the relationsﬁip which exists
between the items of an.exercise and the reading passage
which they were made to be used with. It should be noted
" that different types of exercise formats appear within

glven categories of objectives and specific features. This

-

’
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- .

1llustrates how the same readlng comprehension objective

may,be approached through a variety of exerclse formats.
5 )

Immedlately following the description of format,

component five_describes the actual activities students

engage in while completing an exercise. These actilvities

consist mainly of, action-vetrbs which allow teachers to
infer from observation, just how much comprehensioh is
actually taking place. Most of the reading skills taxono-

mles reviewed earilier in this project conbine this component

with the statements of the learning objective, overshadowing

g,

at times, the underlying purpose of certain exercises. For

Fhis reason, components 1 and 5 are kept distinct from one

another. , ‘ 1

‘The sixth component conslsts mostly of authors' names,
publications, and pages for quick referencing to works which
are readlly available within most librairies or specialized

book distributors.
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The reading sub-skills within the framework

Following is the detailed list of sub-skills contailn-

ed within the first two components of the classiflcation:

Skill Reading sub-skills Specific features
No. ' »
1. Student will be able to a) graphemes
recognize the script b) spelling patterns
of the language:‘ ¢) punctuation/capitali-
zation
d) syllabification
} e) sight words
2. a) word formation:

Student will be’able to
understand the\meaning '
and use of unfamiliar
lexical items, through

understanding:

¥

R I derivation
i1, compounding
111. stems/affixes

b) contextual clues:

i. antonyms
ii. synonyms
11i. definition
iv. apposition

Student will be able to
understand information

in the text not explicit-~

'ly stated, by:

a) making inferences
through:

1. cause-effect ’
markers/cohesion
devices .

ii. time markers/
synonymous ex-
pressions

iii. paraphrased
meaning/cohesion
devices

b) understanding figura-
. tive language:

—-connotations

%
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Sk11l Reading sub-skills Specific features
No. . , ‘
4. |Student wtll be able to |a) time relationships °
b) cause-effect relation-
uanrstand conceptual Ships )
meaning, especially using | ¢) location ¢+ direction
markers for: W d) comparison
’ e) quantity ¢, amount
f) condition
g) addition
i
5. Student will be able to a) formality +
understand the communica- informality
tive value (function) of
sentences and utterances b) degrees of likelihood
with or without explicit
indicators:
A .
6. Student will be able to a) intra-sentential
. . connectors:
understand relations 5. time 4 place
within the sentence, markers
b) modification struc-

especlally:

c)

d)

ture: -

1. pre-modification
ii1. post-modification

complex embedding
modal auxiliaries
closed-system items:

i. articles
ii. prepositions
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Sﬁill Reading sub-skills Specific features
No.
[
7. Student will be able to a) lexical cohesion
devices:
understand relations
i. hyponymy +
between parts of a text reiteration
) i1.. general words
through:
b) grammatical cohesion
devices: "
1. substitution
(pro-verbs)
i?}. reference
(demonstratives)
111.reference
(pronominals)
iv. reference
(noun~phrases)
8. . Student will be able to |a) integration of
interpret a text by going personal information
"outside it", through:
9, Student will be able to |a)llisting + adding

recognize indlcators

in distourse for:
{

b) |l reformulation
¢)!lexplanation

d) | linking signals +
constructions:

i.” cause, reason,
result P

ii. mixed

e
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extract rélevant poihts

from a text'by:

b)

c)
d)

Skill Reading sub-skills Speciflc features
No. . .
10. Student will be able to a) locating the topic
sentence in a para-
identify the main point graph
or important information | b)) inferring the implied
' main idea from Iinfor-
. in a text by: mation in the text
11. Student will be able to a) category from
. exponent
distingulsh maln ideas
b) the whole from its
from supporting details parts .
by differentlating:
12. Student will be able to | a) recognizing the ’

development of ideas

coordinating related
information

ordering the 1ideas

outlining the major
elements .

ot o,



Skill Reading sub-skills Speci?ﬁc features
No. ,
13. Student will be able to a) graph
use“basic reference b) tables
skills by demonstrating ¢) dlagnams -
and understanding and da) dictionar%es

use of: d

e)

tables of kohtents

|
1h. Student ‘will be able to a) a single point,
’ involving a simple
scan a text or other search ,
reading passage to locate| b) a single point, ‘
" involving a complex
specifically required search .
information on:
15. Student will be able to a) completing a diagram
transcode informatiohiin b) completing a table
"
writing to diagramatic ¢) completing a graph

display throtigh:

Y
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It should be noted that reading skills higher up on

——

the hierarchy of cognitive processes such as evaluation

and appréciation of ideas and form in written passages

(Barret, 1968) do not appear in this framework of reading

sub-skills. The more complex the reading skill seéms to

become, the less it appears possible to relate the expéct—

¥

¥

ed skill outcome to any specific area of language knowl-:
‘edge. g

These theﬁ are the 1%ﬁ£§tegories of reading sub-skills
within the present framework of classification which were
selected and modified from Munby's taxonomy to bring out
the distinction between the reading objectives that are
sought and the required behévior on~tﬁé part of the students.
Wherever poséible,‘Munby's sub-skills were supplemented with
additional élemgnts of €he'1anguage relating to these skllls

and enabling students to perform adequately on different

v

reading assignements. ' ' "

The following chapter will preseﬁt a collection cf

.
»

reading comprehension exercises selected from a variety of
second/foreign lanéﬁage textbooks, classified according to various

sub~skills. . of reading and certain areas of language knowl-

-
- >

edge which the bxercises ajp to develop. The classification,
L

is the major part of this thesis and should yield the insight

into readiﬂgzexercises which will aldow teachers and mate-

rialg designers to duplicate or creatse exercises of their

own.

hge o Nt an T
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? .' .The model for descrfibing the exercises
[ M . . ( 4
) ‘ In order to des"cribe each of the exercises selected
‘e - for the classif‘icats,on and to account for every parameter in
v . o e and - c .
. . the framework, a model had to be designed. For the sake. of
"providing the clearest possible reference, each sample C-
1Y
exercfse had to be contained,along with 2 sufficfently
e‘fabonat‘e descriptian, on a single page. Here 1s how that
L * model operates: ‘<
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FIGURE 3: A Model for describing the reading exerclsés

12 A statement of the reading comprehension 2% A statement of the
sub-skill in- terms of the expected outcome specific features
on the part of the learner. N (linguistic or other)
of - \ S s . which are deemed necess
; sary for the success—
. ) . ful performance of the
. @ L. + aforementioned sub-
. ; skill, N
N . v
. \ ‘. N
- - o
. 3= A sample of the actual reading text(s) and
exercise(s} as they appear in their original
e . form.
. . . .
. . , »
a v, -
| *h\\kka“% . y
. v,\ s *
-
. ) .
o ‘ !

-

A reference to tNe source of the
, exerclse samrle.

42

P description of the vgrious exercise formats 1in terms of the
relationshic” betdeen exercise items and tre various texts (sentences,
paragraphs, selections) within which theyr must be included, combined,
matched, ete.

N3 D

A point-form description of the various activities the student engages
in order to successfully complete a giygr exercise. This component
of the model aims to illustrate the difisrence between the final
outcome of each readling exercise (l.e. ComponentQOne) and the
intermediate s<ers required on the part of the student to attain that
obJective.

o -~ - -

References “o varicus authoritative sources the puroose of which {5 to
allow teacners’—aterials designers to find additicnal informaticn on
the svecific fezvures believed tc underlle tha stated repding compre-
hension objectives. yooe

-
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1. Stu}dent will be able to recognise the
P . . a, graphemes
script of the languageé:

The first few letters of each word are the same. Copy them

in alphab ! order.
practice prepars ' praise present @ prize
private pray press prisan pretty
- L 6.
2. 7
: . 8 8.
4, 9. .
5 : 10.
~

Yorkey {1577) 3Study Skills

p. 11

writing exerclse:

.

revwriting of single wcris
. "

Student: (1) reads 1nsfructions.

(2) reads ]:-1§t of word to te ordered aglphabetically.

or fourth letter of eaecnr word.
-

"(4) writes out each word in the arrrccriate spaces.

k4
.

'

(3) puts each word in alphabetical order a\c\ording to third

o mnm e A o s 3k e

.-
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1. Student will be able to recognise the

script of the language:

b) spelling

SPELLING

Exercise |  Recognition

Each word on p. 12in CAPITAL LETTERS 0 the ieft of the line isspelled correctly.
The same word is repeated correctly once insmall lettersin the hist of four words to the
right of the line. Draw a circle around cach word to the right of the line that is the sume
as the word to the leit* e.g. :

41 BELIEVE belerve belxf beleve

or writc the correct letter next 10 each number: e.g. C4l.

(1) Ifyou have difliculty with English spelling or writing, do the excrcise by looking
carefully at the word in capital letzers and try to maickit with oneof the words in
small leteers.

(2)" Ifyou think youdo not have much difficulty with Englsh speiling or wntmg. took”
first at the word in capital lettersand then cover it up before you look at the words
in small letters.

A B C 0
t ACCOMMODATION dat dati d d
2 ACHIEVE wcheve schieve achaive schive
3 APPLICABLE applcible aplicable wplicable applicabel
4 BEGINMING bigi begs bapning begpaming
5 CHOICE choise chosw doose e
6 CRITICISM crticicm criticitm aititism critism
7 DEVELOPMENT develop divelop dwelopmen(  divelop
8 DISAPPEARED drsapesred dussppeared  dssapeared disappeared

9 DIVIDED diveded divedid devided cﬁvdul

10 EMPHASIS whasi wph phasi

11 EXPERIMENTAL exparemental experemental  aperimental apmul

12 FOREIGNER foreigr fonegmes forienger, foreinger

13 FREQUENTLY friquently frequandly s ly frequently .

14 GOVERNMENT govermeal g » g ”

1S HEIGHT hewt beight begth hieght

Jordan (1980) Academic Writing Course

p. 12

|

matghing-exercise: one word with another (within a series)

Student:

(1)
(2)

(3)

reads instructions for the exercise.

reads the key word in each line before quickly skimming
8 series of words for identical word.

circles the word which is identical to the key term for
eath 1line.

"1
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l. Student will be able to recognise the c) .punctuation/
seript of the language: . . capitalization
) .
L4

In the {ollowing passage put the correct punctuation marks in the spaces underlined
Also add CAPITAL LETTERS where necessary. ’

the first of the greatcivic universiticsestablished in england . manchesteris today the
largest unitary univenity in the united kingdom and an internationally famous centre
of kearning and research _ it is well _‘endowed with resources and facilities _ the
umversity library _ for instance _ is one of the four_big academic libraries: in the
country . and the university has its own modern theatre _ television studios _ art
gallery _ museum _ shopping c’enm and _ of course _ extensive sports laciitses _

& ‘

[3

Jordan (1980) Academic Writing Course
pp. 13-14

7

et

writing exercise: (1) rewriting parts or words (capital letters)

.

v
(2) 1inserting punctuation marks

Student: (1) reads instructions of the exercise

(2) " reads the text in question

-

(2) puts the correct punctuation 1s blank spaces

(U) changes certain lower case letters af words for capitals

- -

Quirk et al. (1972) Punctuation 1in Appendix III, pp. 1054-1080

o R
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1. Student will be able to recognise the »
d) syllabifigation
script of the language:

\ *
Divide each of the following words into svllables by
putting a diagonal line between the proper syllable divi-
‘ sion. For example: co !/l e g e. I you are not sure, check
your dictionary. I . .
1. beginning S coming 9 philosophy
2 professor 8. engin’eer 10.:yllabl'e
8 language A medicine 1. communication
4 authority " 8. advantage 12 agriculture

. Yorkey (1970) Study Skills p. 18
£

identification exercise: dréwing of diagonal lines between parts of

A

single words )

Student: (1) reads instructions of the exercise.

(2) reads words froma list.
(3) draws a diagonal line between syllables of words.
(4) 1looks up the syllabification of certain doubtful cases.

(5) completes the exercise.

Aulls, M.W. (1978) Developmental and Remedial Reading in the

Middle Grades. Allyn and Bacon, Inc. Boston pp. 310-317
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1.

Student will be able to recogniast the '

script of the language:

. e) sight words

ARREST
BRAVE
CLEAN
BUTTER
DEFEAT
EARN
FLAME

REPEAT

At the left of the vertical line, thero is & word. When your
teacher says to start, read scross the line as fast as you can.
Circle all the words that are the same as the word at the leit.

ADDRESS
BREAK
CLEAR
BOTTLE
DEFEAT
EASY
"FLOAT
GOAT
BRASS
REPORT

AkRANCE
BRAVE
CHEAT
BETTER
DEFEND
EARN
FAME
coLD
FLASH
DEFEAT

AROUND ARREST ACCUSE
BRAIN BRAVE BRASS
CLASS  CLEAN  CHIEF
BUTTON SITTER BUTTER
DECREE DEFEAT DECIDE
EAR  EARLY  LEARN
FLESH  FLAME  FLAT
BOLD GOLD  GooD
CLASS  CLAIM  GLASS
REFEAT RELATE RETAIN

BLADE

BUTTER
DEPEND

FAME
GOLD

DEFEAT

Yorkey (1970) Study Skills p. 97

matching-exercise:

\

one word with another (within a series)

Student: (1)

(2)

(3

reads the instructions of the exergise.

reads the key word in each line before guickly skimming

a series of words to locate identical word.

circles the word which 1s identical to the key term for

each line

Crades.

Aulls, M.W. (1978)

Developmental and Remedial Reading in the Middle

Allyn and Bacon, Inc.

a

Boston pp. 260-267

s e N S i,



54

2. Student will be able to understand the
meaning and use of unfamiliar lexical
items, through understanding:

a) word formation:
1. derivation

Word Forms: Choose the correct word form to fit into each sentence Use %
appropnate verb tenses, singular or plural forms for nouns, and passive voice
where necessary.

1. agreement, to agree, agretabic, agreeably .

s The prof ogreed that changes in the transportation
System were necessary.
b. The two nations came to an agreement on trade policy quickly

¢. The sea breeze was __&reeable o me 3o | stayed on the beach
4. We settled the problem agreeably without an argument.

1. invoivement, 10 involve, involved

3. [ had a very gument about polines with my
friend.
b Don't me in your personal probleras!
¢. The of the professors with pollution problems
could redult in a scientific solution
3. dhscussion, to discuss . '
a. Owur claw had a lung -__about the problems of
pollution,
b. | don’t like politics with my wife.
4. regard, to regerd, regardies
3. American society profit as 2 supreme value.
b. of your objections, { sm still going to leam
fvow to oki. . '
&. 1 have a very high for Professor Weinerman.
$ e " . . 10 o Py ¢ ad ically
2. When | was a student, | had to b 1 was
poot.
b. The of that country is bused on oil expon-
ation.
<. , oflfisids give the Middle East some ad-
vantsges.
4. 15 it more to buy a targe box of rice or a small '
vae?
e. In school, | had to study ( .
f Kard Marx was a famous 19th Y

Hirasawa/Markstein (1974) Developing
Reading Skills. pp. 6-7

£

‘

matching exercise: one word within the context of a single sentence

(multiple~choice items)

Student: (1)
(2)

(3)
()

(5)

reads the instructions of the exercise.

reads a list of words on a single line, all related to the
same base/root.

reads same number of cloze-type sentences for a given
series of words. '

selects the correct word from each list and write it in
the appropriate space.

makes an& necessary changes 1n the words in view of 1its
conteyxt.

Quirk et al. (1872) A Grammaf of Contemporary English "Suffixation”

Appendix I p. 993-1007; "Morphology of lexical verbs" pp. 104-109.
p .

N
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2. Student will be able to understand the
meaning and use of unfamiliar lexical
items through understanding:

a) word formation:

i1. compounding

Nowm compounds
If we want to describe an object in grester detail or at a lower level of gener-
alization (see Section I, Exercise D), we may use an adjective:
’ water - hot water
a firc ~ an electric fire .
a liquid ~ a8 cloudy liquid R
We can also put & noun in front of & noun:
a cylinder ~ a steel cylinder
a pump ~— a bicycle pump
a filter - an o filter

Many grammatical relationships are possible is Noun--Noun comstructibns,

or pows compounds. They can be shown by pargphrases.

AXAMPLES - ) -
Nows Compounds Paorsphrases '
steam engine = engine which works by stcam
cardboard carton = carton (which is) made of cardboard
milk carton = carton which ecatains milk
pocket torch == torch which can go in a pocket,

(etc) pa

Writs down paraphrases which will show the ‘grammatical meaning® of the

following moun compounds :-

copper clectrods suction pump
friction bruke iron Klinp
boiling point horseshos magnet
cooling tower test tube
spring balancs plant parasite
lodios solution density bottle
giass jar filter paper .
gas jar v nickel alloy .
bell jar extraction pump
§ Allen/Widdowson (1974) English in

Science p. 48

writing exercise: paraphrase of expressions according Lo a model -

.

Student: (1) reads instructions of the exercise.
(2) réads models of paraphrases provided above.

(3) writes similar structures for a series of terms imitating
- general model given in the example.

|l

1

Quirk et al. (1972) A Gremmar of Contemporary English "Compounding"

pp. 1020-1029

—
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2. Student will be able to understand the
. meaning and use of unfamiliar lexical ‘.D W;xes

e

Following is 2 list of words containing some of the stemns and affixes introduced in this unit. Defini-
tions of these words appear on the right. These words are probably unﬂmulilr to you. It is NOT the
gurpose of this exercise to teach you the definitions of afl these words. lnstud the exercise is
ed to serve as a review of the stems and aflixes defined in this settion and as s way for you to
practice using the technique of word analysis to guess the meanings of unflmiliar words.
|
Put the letter of the appropriate definition next to each word.

[
i
| .
i s
N
-

1. b micoscope a. the science of hearing

2. ___ audition b. 2n instrument used to ma’:e xmaﬂ obm:tl large enough
3. phonoscope to sce and study

4. .. adiometer c. the act or sense of hearin

5. audiology d. an instrument ' which t the quality of strings for

. musical instruments
€. an instrument for measuring hearing

Stop. Check your answers before going on to the next part.

!

|

A
(
i

' ’
o St T L ot s s

Baudoin, Bober ¢t al. (1977)
Reader's Choice p. 11

13

matching-exercise: one“word with a phrase (its definition)

Student: (1) reads instructions of the exercise.
(2) 'reads a list of five key words and corresponding phrases.
. .

(3) matches each word with its equivalent definition.

(4) 1indicates choice by filling blank spaces with letters
corresponding to the definitions.

Quirk et al. (1972) A Grammar of Contemporary English "Word formation"

pp. 976-1007

oty
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2. Student will be able to understand the

a) word formation:

"meaning and use of unfamiliar lexical 111. stems/affixes

items through:

In each item, select the best deﬁ.m'tion of the italicized word.

2. In retrospect, we would have been wise to leave our money in the bank.

e 1. Many years ago —— 3.In fact

—— 2. Looking around —— 4. Looking back
b. He lost his spectacies.

R

— 1. glasses ey 3. pants

e 2. gloves /e 4. $hoes
¢. He drew concentric circles.

— 1.QO : —3.00

—2.0 - 433 -

X L C
d. He inspected their work. -

e 1. spoke highly of i 3. examined closely

e 2. did not examine e 4. did not like

: Bgudoin, Bober et al. (1977)
v Reader's Choigce p. 10

\

: "matching of a word in a s‘entence with

a cholece of items (phrases, 1llustrations)

Student: (1)
t S

(3)

4y

reads the instructions of the exercise.
reads the sentences which each contain an italicized term.

reads a series of four words or phrases.only one of which
corresponds to the italicized term in €¥th sentence.

identifles the required answer and puts a check mark 4n
the space next to the answer.

Quirk et al.

pp. 976-1007

(1972) A Grammar of Contemporary English "Word rqrmatign"

L]
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2. Student will be able to understand the ) ,
b contextual clues:
meaning\and use of unfamiliar lexical T. antonyms
. Jtems, throush understanding: -
DY
Read this passage:
Karst scenary !

Carbon dioxide (rom the awr and decaying organic material in the
soil combine with ground water to form nic acid. Thé acid-
charged ground water is 3 good agent of n, especially in sreas
of soluble sedimentary rocks. Ground water [dissolves limestone of
dolomite, hus producing a solution of calcium hydrogen carbonaty X
(Ca(HCO,);) which is carried away by suffice or underground @
water. As a result, cerlain topographical femtures arc produced.
These incltde caverns, sink holes, disappearing streams, stalscutes
and stalagmites, columns and natural bridges. 3
Caverns arc formad as & result of ground watcr calargang crevices . o
in the rock. The roof of the cavern remaing because i is formed w
from & rock which is capable of resisting the solvent action of ground
water., Sometimes, however, a rool near the surface collapses, - <
thereby leaving sink holes. Streams which flow into these holes are
callod disappearing strcams.

q

o Streams which flow into opening in the rock dissolve soluble i
material before emerging on the other side, thus producing a tunnel.
Parts of the tunnel may collapes o jeave 8 natural bridge.

Stalactites and stalagmites are formed as a result of a steady : )

sccumulation of calcium carbonate in caverns. Stalsctites are formed . 4
on be roof and stalagmites are formed on the ground, snd both may 1 ;
:‘mher solid or hollow. Subsequently, these will urite to form & . . i

umn. ;

Find words in the passage which sre the oppesite of the ing words:

1) inorganic ‘ d) entering . . .
.. b) decompose €) solid ’ ?
. *¢) arvificisl 0 roof
. |
. Barron/Stewdart (1977) English for
Science and Technolo pp. 60-62

matching-exercigse: one word with another Within the cbntext of a
paragraph

Student: (1) reads a text of more than one ppragraph.

(2) reads the instructions of the efercise. N

(3) reads the 1ist of terms in the xeycise.

.

(4) scang text to find antonyms for [the terms in the exercise. T

(5) writes these antonyms next to tHe items in the 1list.

F.R. Palmer (1976) Semantics "Antonymy” pp. ﬁB-BS;
"Linguistic Context™ pp. 90-101 ” .

kAN b St s < B s e
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2. 3Student will be able to understand the
meaning and use of unfamiliar lexical

Ltem ! h: 11. syndnynms

b) contextual clues:

v

Svnonyms From this list, choose 1 synoaym for the italicized word of
phrase in each sentence. Rewrite the sontence usng the synonym. Use
appropriste tenses for verbs and sppropriate singulst or plunl forms for

nouns, J
13 crippling s deterioration

to be concerned with to crowd to love

polluted ar danger must

dependent . Bt

2 -

1. Do Americans cherish their automoblles 100 much? =
+ Do Americans owe their sutomobiles 100 much?
2. Cars are Involved in many disabiing accidents. :
3. Cities ere congesved with cars. ! !
4. The problem of survival hes 10 do with mam's control of mgp-made hacards,
5. Pevple want to travel around in a large rehricle, i
6 Previous problems were d by netural hezends
1. Theete is s ket of smug in the cities,
8.Yuou jyre 10 have 3 car in most cities because public tramportstion s
inadequate. ’
9. The lack of public transportation is one cause of the degenerstion of the
mnney city.
10. The ecvnumy has become quite refienf vn the automobile industry.

% o ' -~
' Hirasawa/Markstein (1974) Developing

Reading Skills pp. -5

writing exercise: rewriting sentences whilé adding words with

appropriate forms (affixes, tense)

Student: (1) reads the instructions for the exercise.

(2) reads a list of terms to be Bubstitut;d in the place of
italicized terms in the context of sentences.

(3') reads sentencep each containing an italicized word.
. q
(4) 1tdentifies sigilar term from the list.

(5) Tewrites ea&h sentences but substitutes the appropriate term

(6) adds zhy necessary changes within the context of each
sentence.

’
F.R. Palmer (1976) Semantics "Synonymy™ pp. 59-65;

inguistic context” .pp. 90-101 *

i - /
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2. Student will be able to understand the
6%aning and use of unfamiliar lexical

b) contextual clues:

1fems, through understanding: 111. definition
h v )
“m -
‘ L ]
A ‘ ~
ol Context will often provide clues to unuunp In each of
' the following exercises, one word has been repliced by
. Soves, Rudtbomnmdwn which of the four
9 chouxspnﬁubb'deﬁnerduwnmdthn:hu been omitted.
K : deb&nhnnr -

v

1- Tbonigbtvmno secse that not & tound could be heard.

& A quiet - C dark )
B beautiful D daugerous
- .
l_.mn‘- . -

“

> . - ’ Y - . 1] o
CF e ..
TR Yor{ey (1970) Study Skills p. 70
¥3 |
{ ] X
4 matching-exercise: one word within the context of a single sentence
, (multiple-choice 1tems)’ »

-

Student: (1) reads the instructions of the exercise.
(2). reads sentences with blank spaces.
: 4’ (3) reads four posé!ble answerk for the blank space.
(4) 1identifies the appropriate term from the alteqnative
choice. ,

, -
"(5) ecircles the letter next to the required term.

N ’ L.
3 N .
. T -

. <

F.R. Palmer (1976)

E ]
Semantics

. Y
"Synonymy" pp. 59-65

"Collocation"

‘pp. -G4-97; . ®

r .

et

Vé

i
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2. Student will be able to understand the »
meaning and use Wiliar lexical b) c:r-:te::s:i. :é"g:'
items through: . N
’ - . 4
;s
-
“The neglect 10 answer a letter may be the cause of much distraction. The A P
reakling of aa insuk 10 which we fasied oa the spur of the soment to
find an apt retort may spodl a soming’s work '\ We may write the
meglectod detter, or purge ourscives of passion by a and 8 littke }
concenirated thought upon the matter that disturby us *
Az insull 13 saxd to rankie when: - J
& A the cawse of it m unkriowh or purzics a person .
B o amuses 2 persoo and es lum laugh
C  aperson js untated and & byu v
'I e
R \ @ )
A
y - 2 .. -
.
e
k
i/ o ., |
. ] w
\ . > S
8 o v| *Heaton (1975) . Studying in Englisk ' )
) : B. 36 ™
] ’ N , e
multigl’!choice exercise: ’ sentente completion according to meaning
#Student: (1) reads a text. . . . a
v (2)_ reads an incomplete statement with a key term in italicsl
. 9
(3) reads a serles of three alternative complemons. s
‘ Y‘S (4) selects the approprigse phrase.
(5) indicates :selectiont ,by checking off appropriate
. capital Jletter. .
.
F.R. Palmer (1976) Semantics "Collécation" pp. 94=97; Py
bbb abded , F
"Synonymy" pp. 59-65

-
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3. tudent will be able to understand in a) gzklng inferences.
nformation in the text not explicitly through:

stated, by: cohesiorﬂdevices

1. cause-effect markers/

(S) The birth rate and longevity increased and child mortality
decreased due to improvements in medical care and greater attention
to problems ég nutrition. (6} By 1950, there were 1,500 people
living in the community. ¥

(7) In the 40's and early 50's, exploration companies dis-
covered large deposits of iron ore and other minerals in Northern
Quebec and Labra . (8) There is now 575 Km railraod which carries
minerals from S€hefferville, Wagush and Labrador City to Sept-Iles.
(9)__ There, mineXxals are loaded directly into ships to be trans-_
ported to:the industrial centres in Canada or exported to ?oreiqn
countries. .(10) As a result of this development, the population

rose dramatically until, by 1976, there were 29,000 residents. s

(? Inféqmation about the occupations of the early inhabitants of
Sept-Iles is found in sentences (2) and (3) in the passage. In

" which lentence(:) are the following ideas or information contained?
Write the number (s) of the sentence(s) in each case. -

>

The cause of the rapid increase in Sept-Iles' populations
starting in the neneteén fifties.

Long, Cyr et al. (1977) English for
Academic, Purposes, book 1. pp. 1-4

s

matching-exercise: one senpence with another (or more) wichia the
“ context of a paragraph

v

Student: (1) reads a text.- \ - \/,/
(2) r#ads the instructions of the exercise.
(3) reads a s?ement below this text.

(4) re-reads the same text to locate the same jdea as in
the statement.

(5) 1indicates the number(s) of the sentence(s) in which
the idea of this statement is locrted within the text.

i ot
Leech & Svartik (1975) A Communicative Grammar $f English

"Cause and reason" pp. 93-96 ‘

]
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3.

Student will be able to understand .. a) making inferences

) o . . . through:
information in the text not explicitly 11 time markers/SYHOH-
stated, by: " 4

ymous expressions

THE CANADIAN FEDERAL GOVERNMENT

-

(1) From tﬁgfggitish Conguest of Canada in 1963 until the
middle of the nineteenth century, Canada remained a British colony.
(2) 1In 1867, a complex situation involving at least two important
factors led to the confederation of four(provinces, (Ontario, Quebec,
New Btrunswick and Nova Scoqia).. (3} They requested the right to

. form an independent nation in order to unife against the Americans,
who were constratly threatening invasion:from the south. (4)
Because Great Britain was under an ever-increasing economic strain
due to Canada's dependence, this request was promptly granted.

(5) Thus, Ehp Britiah Norﬁh America Act of 1867 was passed, making
Canada a se -governing nation. (6) It is now commonly referred
to as the Canadian Constitution.

Writg "T® (true) in the space in the zirut set of brackets
if the following statements are true, and "F" (false) if they are
not, according to the information contained in the passage, In
the second set of brackets write the number(s) of the sentence(s)
which ptovideg you gith the necessary information.

Canada was a British colony for 200 years. (G ()

/ ; ‘

Lcng, Cyr et al (1977) English for

Ac¢ademic Purposeg, book 1. pp. 51455

matehing-exercise: one sentence with another (or more) within

/ the context of a paragraph.
i

Ed

Student:

(1)

reads a text.

’

(2)
(3)
()

(5)
{6)

reads the instructions of th; exercise,
reads a statement below this text.

re-reads the same text to locate the same 1dea as in
!the statement.

indicates whether this statement is true or false, in
parentheses.

indicates, in parentheses as well, the number(s) of the ¢
sentence(s) in which the idea of the statement first
appears 1n the text.

Leech & Svartik (1975) A Communicative Grammar of English.

5 c -

"Time-when and duration" pp. 76-81
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3. Student will be able to understand ) a) making inferences
through: .
information in the text not explicitly ITTT—gEbaphrased meaning
stated, by: . /cohesion devices
,/,’\\\\ .

W

I 4

{1) Scientists have often described organic processes by
analoéy. (2) Some analogies are useful and accurate. (3) For
example, the comparison of the heart with a pump or of the kidney

" with. a filter serve to illustrate the nature and function of these
ofgana. (4) However, analogies that have been proposed to explain
the nervous system have been less successful. (5) One aspect of
analogles is that they are limited by the scientific understanding
of the time; for example, the mind cannot be compared to a computer
until there is a computer.

-

Write "T" (true) in the space in the first set of brackets if.
the follawing statements are true, and “F" (false) if they dre not,
according to the information contained in the passage. 1In the
second set of brackets write the number(s) of the sentence(s) which . o
provided you with thaﬁqece:lary information.

§
!

% b
Analogies used ot describe organic pfbcesses have been I
dependent on other scientific discoveries. () ( )
]
LA
A& '
. Long, Cyr et al. (1977) English for .

. Academic_Purpogses, book 2. pp. 26-27

matching-exercise: one sentence with another (or more) within the

context of a paragraph.

Student: (1) reads & text.
(2) reads the instructions of the exercise.

4 .
(3) reads a statement below this text. ‘

~

(4) re-reads the same text to locate the same idea as in the
statement.

L

(5) 1indicates whether this statement is true or false.

< {6) 1indicates the number(s) of the sentence(s) in which the idea i
of the statement first appears in the text.

i
£
T R O

-
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3.

Student will be able to understand

information in the text not explicitly 1. cénnotations
stated, by: » N

b) upderdtanding figurativel
ianguage:

'

2) Reluting many of these hazards to the automobite, Arthur W.
Galston, a professor of biology, smd it was possible to make a
kerosene-burning turbine car that would “lessen smog by a very
large factor.” But he expressed doubt thst Americans were
willing to give up moving about the countryside at 90 miles an
hour in a large vehicle. “America seems wedded to the motor
car—every family has to have at least two, and ofic has to be a
convertible with 300 horsepower,” Professor Galston continued.
“1s this the way of life that we choose because we cherish these
vajues?” '

. In paragraph 2, when Calston says that evory family has to have two cars, he.. -
implies, but does not divectly my, that:
2. he agrees with this attitude.
b. ha disagrees with this attitude, M
. he is oeither for nor sgainst this attitude,

\ 1l
s .
] .
Hirasawa/Markstein (1974) Developing
“ Reading Skills. pp. 1-3

R

.
'

multiple-choice exercise: sentence-completian according to meaning

¢ontained within the context of a paragraph

-

§tudent: (1)

(2)

(3)
(u)

reads a text,. "

reads an incomplete statement followed by multiple-checice
items.

re-reads the text to extract, the implication of the text.

selects the item which corr}sponds to this implication
from the choices.

s i e i i S
-
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3. Student will be able to understand
information in the text not e{plicitly i
stated, by: .

b) underatgnding figﬁf&-

tive language:
connotations

-

Gerard was tke most poets and workers in the $e arts, hus
€yes saw more thon other cyes did; wad his noze wnedt more
than other nusest Dy the rein poured down va him, and the
light of the tire looked' very pleasant. T

Paragraph § suggests that Gerard

A. wanted 1o make up & poem about what he could see and
smetl. ‘ .

B. liked everything he saw in the house, but not what he
smelt.

C. thought about not going into the house.

D. could smell that some food was being cooked.

'

. Munby (1968) ;ﬁad and Think pp. 1-2

1

multiple—choice exercise: senternce completion according to the

g

\ meaning contained within the context of

a paragraph.

Student: (1)

reads a paragraph.

]

’(2)’ reads an incomplete statement '!‘ollowed by multiple-cht:)ice
items. »
(3) re-reads the paragraph to extract fts implication.
{(4) selects the completion item which most clossly corresponds
' to this implication. > .
ja
* .\ ”
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JUu. Student will be able to understand toncep-

, lationships:
tual meaning, especially using markers for: a) time re ps

%

&EGO seed §om

Reproduction and life<cycle of a butterfly

Aler mating, the female lays the eggs under cabbage leaves, during
the summer. They hatch owt irito caterpillars. These are cylindrical
animals with a thorax and abdomen which are similar in sppearance.
The head is distinet and carries 2 pair of small antennae, eye-spots
anpwohuongmndnblu.uedfofbmnlmdchmn'ﬂw i '
cabbaye leaves. The labium is situated botween these and acts as s
spinneret, for producing silk. The whole of the body is hairy.
After continuous feeding and after moulting (changing its skin)
scveral times, the caterpillar reaches full size, Then it moves o0 s
sheltered place and attaches itself to the surroundings by means of
silk, This is the bc:innm‘ of the pupa stage, during which k devetops
into an adult, The imago finally emerges from the dorsal surface of
the pupa case. . o

Match the sentences on the right with the werds on the left:

+ Initially. ., . the caterpillar develops to full size, -
Within one week, . . . the female lays eggs.
Ten days later, . .. the adult butterfly emerges.
{ Subsequenty,...  the adults mate.
Meanwhile, .. . it moults sbout 6 times.
At the same time. , ., thcpup-:upbep
Later, ... lh; eggs hatch out into caterpiliars.
llowing this, . . . it feeds continuously on cabbage leaves.
'!;‘;nng l.!:su:unce, ... lhcalerpilhrdanzu imobl pfxep:.“ Adamson/Bates (1977) English|
Eventually, ... the caterpillar attaches itself to its surround- | for Science and Technology:
ings by means of silk. Bilology. pp. 49<50

matching-exercige: - one word with a sentence according to the

meaning contained within a diagram and a text.

Student: (1) looks at a diagram and reads a short text below It.

{2) reads the instructions of the eXmrcise.

.

(3) reads 't:b,‘e two columns (linking words and statements).

(4) scans both the diagx:'am and the text to locate each of the
points made in the statements and notes their sequence.

N

(5) Jmdtches each statement with a time marker in accordance’
with the text and diagram.

¢

Leech & Svartik {1975) A Communicative Grammar of English. Longman,
Hong Kong. Ppp. T76-79
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L.

Student will be able to understand concep-
a) time relationships

tual meaning, especlally using markers for:

P

To operate the bell, the key, or screw, is connected to the positive termisal of
the battery, and the copper wire coming from the electromagnet is connected
to the negative terminal. When the current is switched on, it flows through .
the key into the spring, passing from there round the coils of the clectro
magnet and then back to the battery. As the current passes through the coils

' of copper wire, the soft iron cylinders around which it is wound become
magnetized. Consequently, they attract the armature, causing the head of the
striker rod 1o hit the gong. As the striker hits the gong, tha spring to which it
is fixed loses contact with the screw, bmkmg the circuit. The current ceasing
to flow, the clectromagnet loses its magnetism and the armature, being no
longer attracted, is pulled back by the spring. When this happens, the spring
makes contact with the screw once more, allowing the electric current 10
pesy, again magnetizing the cylinders, These then attract the armature, once
more pulling the spring away from the’screw and, bresking the circuit. The
whole process is repeated over and over sgain, causing the hesd of the striker
to vibrate rapidly against the gong, thus producing the familiar sound of an
electric bell. .

Description of a sequence of events

(i) Put the expressions afler, before, when in the blank spaces so as to make )
statements which are correct according 10 the passage.

1. The cusrent passes into the spring . . . it passes through the key.
2. The current passes into the battery . . . it passes through the coils of copper

wire, .

3. The solt iron cylinders are magnetized . . _ the curvent passes through the
coils of copper wire.

4. The spring makes contact with the kcy . the clectromagnet loses its
magnetism. :

Allen/Widdowson {1974) English in
Physical Science. p. B4

matehing-exercise: one word with the context of a single sentence

according-to information contained within a text.

Student: (1) reads a text (one paragraph).

(2) reads the, instructions of the exercise.
(3) reads statements with blank soaces to be filled with markers
(4) soans the text to locate the 1ntormation of each statement.

(5) establishes the sequence of events for each item in the
exercise as demonstrated within the text.

(6) selects a time marker from thé exercise rubric which
' corresponds to the time relationshlp with the text and
inserts 1t within the blank space.

Leech & Svartik (1975) A Communicative Grammar of English. Longman,

Hong Kong. pp. 76-79

“\
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b4, StudenE will be able to unders.t;and concep- | vy cause - effect
tual meaning, especially using markers for: relationship
A
v

Look carefully at the Structure and Vocabulary Aid at the end of this Unit, then do the

following exercises.

(1) _The parts of the scatences below have beent mixed up. Join the 6 parts on the left
“with the correct parts from the % on the right.

I There is acid in that bottle: rherefore ... :n the road was icy.

2 The ¢ffect of the fluctuation in temperature .. b he was unsuccessful.

J Bud labdur relations caused ... < prolonged iliness.

4 The uccident occurred hecguse of ... yd it must be handled very

S He passed his examination because ... carcfully,

6 Delayed treutment ofien results in ... e cnre(‘ul storage.

: il the icy road conditions.
‘g the strike.
‘h e worked hard.—- - -
'f  was to kill the laboru-
| tory speciaens.
1
”
" -

Jordan (1980) Academic Writing
Course. p. 52

x
-

matching-exercise: part of a sentence (clause/phrase) with another.

accobding to meaning contéiniﬁg within each.

Student: (1) reads the instructions of the exercise.

('2)’ reads tv@olumns of statements or phrases.

“(3) reads one item from one column and “skims over second one
to locate a loglical completlon according to information
contalned within each.

- (4) matches each item in one column with another 'one in the
second column until, all of the items of one column have
been completed.

Leech & Svartik (1975) A Communicative Grammar of English. Longman,

Hong Kong. pp. 93-96 °
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4.

Student will be aple to understand concep- b) cause affect

tual meaning especially using markers for: relationship
]

Read the foilowing carefully:
CLIMATE i

For the last hundred years the climate has been growing much warmer. This has
had a number of different effects. Since the beginaing of the 20th Century: glaciers
have been melting very rapidly, For example, the Muir Glacser in Alaska has
retreated 2 miles in 10 years. Secondiesising temperatures have been causing the
snowline to retreat on mountains all over the world. In Peru, for example, it has
risen as much as 2700 feet in 60 years.

As a result of this, vegetation has also been changing [n Canada, the
agricultural cropline has shifted 50 to 100 miles northward. In the same way cool-
climate trees like birches and spruce have been dying over large areas of Eastern
Canada. ln Sweden the treeline has moved up the mountains by as much as 65 (eet
since 1930. N

The distribution of wildlife has also been affected, many European animals
moving northwards into Scandinavia, Since 1918, 25 new species of birds have
been seen in Greenland, and in the United States birds have moved their nests to
the north, .

Finally, the sca has been rising at a rapidly increasing rate, largely due, as was
mentioned sbove, to the melting of glaciers. In the last 18 years it has risen by
about 6 inches, which is about four times the average rate of rise over the last 5000
years.

Now look at the following cause and effect rable. From the text above copy into the

table where necessary the couses and effects mentioned; also write, in the central”
column, the appropriste connective or marker of the cause/effect relationship.

Where an exarople (e.g.) is asked for, only write the first one il more than one is

given in the text. The first section has been done as an example. -

Table I: Climdte

Cause Connective or Marker Effect
The climate has been | (different) effects t glaciers have been
growing much warmer melting very capidly,

c.g. the Muir Glacier
in Alaska has retreaczd
2 miles in 10 years

Jordan (1980) Academic Writing Course.
p. 53

‘

writ}ng exercige: rewriting of words, phrases or sentences from a

text into diagramatic display.

Student: (1) reads a text.

(2) reads the instructions of the exercise.
(3) reads the example provided for the exercise.
(4) scans the text to locate cause - effect markers.

v
(,9) identifies the information contained with this cause-effect:
relationship.

(6) summarizes the various causes - effects for inclusion with
the table. :

(7) completes the various columns of the table.

Leech & Svartik (1975) A Communicative Grammar of English. Longman,

Hong Kong pp. 93-96
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4. Student will be able to understand concep- ¢) location - direétion

tual meaning, especially using markers for:

- hS

Great Britain (G.B.) is an island that lies off the north-west coast of Europe. The
nearest country js France which is 20 miles away and from which Great Britain 1s \
separated by the Englishk Channel. The island is surrounded by the Atlantic
Ocean, to the west, and the North Sea, to the east. It comprises the mainlands of
England, Wales and Scotland, that is, three countries. Scotland is in the north.

while Wales is in the west. [reland, which is also an island, lies off the west coast of

Great Britain. it consists of Northern {reland and the [rish Republc. Great N
Britain together with Northern Ireland constitutes the United Kingdom (U.K.).

Thus, the United Kingdom is composed of four countries. The largest of these is

England which is divided into 43 administrative counties. The capital city is

London which is situated in south-cast England.

(i) From the information above wnte the names of the pl next to the
° numbers_in the map on the (ollowing page.

Jordan (1980) Academic Writing Course.

pp. 31-32

matching exercise: words within a text with sections in a diagram.

Student: (1) reads a text (one paragraph). ' r
(2) reads the instructions of the exercise.

(3) studies an unidentifled map of the area described in the
text.

(4) reads each sentence seperately as 1t corresponds to a
numbered blank space on the map.

b (5) transcribes the names of the places which correctly
identify the variocus areas on this map.

Leech & Svartik (1975) A Communicative Grammar of English.- Longman,
Hong Kong. pp. B82-51
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4. Student will be able to understand conl:ep-
| d4) comparison

tual meaning, especially using markers(; for:

. Read the following carefully: ' .
In 1972 some research was conducted at Manchci:er University info the amount
of time that overseus postgraduute students spent |istening to spoken Englnsh and
speaking English. Sixty students co-operated by|completing questionnaires.
ft was found that an average of 223 hours per week were spent listening to
English and only 61 hours speaking English ta Eﬂ{'l!h people. An analysis of the
. litne spent Iistemng to English showed that lectures accounted for 5 hours and
seminars 2 hours. An estimtited 2} hours were spént in serious discussion while 2
hours were devoted to everyday small-talk, Watching television accounted for 54
hou listening to the radio 4} hours. Going 10 the cinema or theatre only
accountedhfor an average of § hour per week.

The following sentences are based upon the information contained in the text
above. Complete the sentences by choosing from the list of words and phrases"
below: use each word once only. Make sure thal you keep the same meaning in the
sentences as in the text. ‘

Choose from these words: biggcst; as much ... u:s;'more ... than (ruice); least;
mosk; not S0 Many ... as; as Many ... as; the sayie ... as; greater ... than,

(2) The students spent considerably .__._‘..4_ time listening to English

speaking it.
b)) A amoun( of time was spem in lectures in
. , scminars.
{¢) Nearly hours were spent hstdr}m; to the radio

watching television.
() The_______ __ popular wayof lmcmnd o Engluh was by wuchm' TV.
,(®) e number of hours were 'hpem in cveryday small-talk
——t—_ in taking part in seminars. !,
(N The . popular way of lmemdg 1o English was by going to the
cinema. . a
- - I

r

’ e |
f

, {;

-

Jordan 980) Academic ¥Writing Course

1
!. p- 48

matching exercisesz: single words ovj; éxpressions with the context

of sentences. |

J,; - ¥

Student: 1) reads s text. ' i

2) ' reads the instructions ofwthe exercise.

3) skims over a seriles of woqu showing comparison.

k) reads each of serles of}statement to be completed with
some of these Aords. [

5) scans the text to locate Qhe(intormation contained within
each statement.

(6) compares this 1nrormationlw1th relationship of ideas
within each statement.

(7) selects from the 1list of ¢ords those comparison markers
which correspond to the ralacionahlp within the original
text and 1nsert§,n§em within the blanks.

T
o
.

y

Leech & Svart{?(lﬂ‘i) A Communicative ‘#rg@_\: ar of English. [..longman,

Hong Kong. pp. 10U-107 o |
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A L
Student will be able to understand concep- .
. e) gquantity - amount

tual meaning, especlally using markers for:

Ad

-~
Copy the following paragraph (carefully) using any of the
words lisqéa below to complete it. Alternative choices are possible

in some cases. * ) '

There are between 3,000 'and 4,000 lahguages spoken in the world.
) languages have a written as well as a spoken form.

Writing sy;kems can be éithé? ideographic (a representation of
concepts, objects, etc.) or phonographic (representations of th
sounds of a language). ‘ modern writing system };/9
purely ideographic,although ideograms still form a large part’of
Chinese writing. languages now use some kind of
phonetic system. There are two kinds of phonetic writing systems -
alphabetic and syllabic. The system used by the Japenese is syflabic.
English, Spanish, French, Arabic, Russian, Portuguess and German

use alphabets.

5

languages, like English, are written from left to
right. However, there are Cthers that are written
from right to left. Arabic is one example. ° lanquages
are written from top to bottom.

(all, each, every, almost all, nearly all, most, many, %, '
several, a few, few, almost none, none, no).

&)

Long, Cyr et al. (1977) English for
Academic Purposes, book 2 p. 60

S ,
matching-exercise: single words or expression with the‘context

of a selection.

B

Student: (1) reads the instructions of the exercise.

(2) reads a text with blank spacfs (modified cloze) where
marikers should be.
(3) skims over a serles of markers for inclusion within,
these blanks , R "
(4) re-reads the text to determine context of the blank spaces.
(5) selects appropriate items from those offered ip the series
for inclusion within these blanks.

6) writes out these markers in the appropriate spaces.

Leech & Svartik (1975) A Communicative Grammagy of Eng]ﬁﬁh. Longman,

Hong Kong pp. U852 .o Iy — .
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4% Student wi,igbe able.to understand concep-

, ‘tual meaning, easpecially using markers for:

f) dJdondition

1
H

ay

talsily below

1 (b)

4

S~

.

Some more conditions' and predictions are contained 1{1 the

If the dverage monthly tem-

peratures in Sept-Iles for

the period 1360-1970 are

» repeated this yegar,

Public transport services
will soon be inadequate

-~

Assuming that the dgcade
1970-1980 is like the
previous one,

If scientists'
predict them does not
improve,

-

Rich _countries wiq grow
richt!r and poor ones_ will
become poorerxr

N

ability to

a)

By

c)

’ In the space in brackets write the letter correspond-

" ing to the ‘related predlction. The first one has been done for you.

‘

January and, February are
going to be the coldest
months of the year in
Sept~Iles,

be the highest.

If the populatign of. Sept~-
Tles continues %o rise at
the present rate.

If the!"edil not a fundamental

¢}

temperatures in August will

-

change of attitude among world|

leaders or if people 40 not

take" power into their own
handé.’

eartw are going to
continue ¥a. take a heavy
toll on h\gmn lives.

o ‘Long Cy‘z: et al. (1977) fngfish for
1 0

]

Academic Purposes, lbc;\l': 1.

p. 5 -

matching-exerclise:

PR

~

/

-

“to meaniq\g contained within each.

-

parts of sentences with others according

r

re-re

s the first sentence,

reads the 1n35‘uctions of the exercise.

readsl:he t:wo columns (dependent - 1ndepgn&ent clauses)
identifies '{t as a cbnditior\

then scans the second column for a logical pred4€¥ig
(one without a conditional parker).

in the other.

° matches ‘each clause in one colfumn with 1ts counterpart o

»

writes the Ietter offthe best match within paremheses

next to each clause in the first cdolumn.

[

.
’ i »

A g

Le’ec\h & Svartik (1975) A Cog_@Funlcabive *rammar of English. . L’ongman,
- . P - .

Hon} Kong pp. 96-99
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Student will be able to underatand concep- . .
- g) addition , ¢
tual meaning, especially using markers for: o (" Y
-
\ ‘ L4 .
/\ " b
/? Connectives of Ad?m Exercite ’
Exercisé 517, HRead each of the following sentences. Circle the connective
. " 1. Mr. Jones can read and write Swshili as well as speak and under- N 5,
stand it.

~ £ Students should study before exams in addition to hoping to pass. i
- 8. Besidea having to worry about his own children, Mr. Clarkhas o »
worry about his neighbor's child. ‘\n -
4. Mr. Karam smokes too much; furthermore, he dropt over )
the rug. ‘ : .
S,

C Mwbomkhthafeheﬂaémexmmouy;mm,
4 they leam & lot abgut human nature.

f »

» —
Ir— )
‘ (
K . 1
B 1 Yorkey (1970). Study Skidls. p. 112
identification exercise: by circling of /shecific terms. Q\

i
- v

'Student: (1) reads the instructions of -the exercise. '
- . -

(25 reads eagh senvence in the series whlle scanning to
locate specific markers .
- t

°y (3) circles the specific terms as required in the exercise.
-
' f .
R N
e N . ¢

- ”* @

)

Leech & Svartik (1975). A Communicative Grammar of £nglish. Longman,

Hong Kong pp. 107-108 » v
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5. Student will be able to understand the gom-

municative value (function) of sentences a) formality -

3 utterances with or without explicit yinformality
icators relating to:

T

Written acaflemic English will nor normally contain the following: (
(a) CONTRACTIONS (j.e. "t did not” would be used instead of it didn'7; "they

have’ ‘would be used and not ¢er've.)
(b) HESITATION FILLERS (i.c. er, um, well, you know... which might be

common in the spoken language are omitted.)
(c) FAMILIAR LANGUAGE that would not be appropriate in the acndemm

context. For example:

(1) A number of phrasal or prepositional verbs are ‘thore suitable or

appropriate in an informal style, ie.

FORMAL * IMFORMAL
conduct . carry out
. discover find out
investigate ook into
(i) Personal pronouns/, you, uetend not to be used in more formal writing .

(except in letters, etc.). Instead the styic may be more /mpersonal, An L 4

- introductory it or there may begin sentences' or even the impersonal

pronoun one; passive teffes may alsa be used,

The following sen!E’n/e:s are mixed fnmnd and mformal Wtite F (formal) or { '
(informal) in the brackets after each sentence.

{a) The project will be completed next year.

(b) 1 showed that his arguments did not hold water.

(¢) 1 wonder why he put up with those terrible con*uons for so long,

(d) Five more tests will be necessary before the experiment can be
concluded.

(e) It is possible to cogsider the results from a different viewpoint.

(D It has been proved that the arguments so far are without foundation. (

(g) He'll have to do another five tests before he can stop the experiment.

(W) It is not clear why such terrible conditions were tolerated Jor so long. (

(I) There are 2 number of reasons why the questionnaire should be
revised. , 0

@) We'll finish the job next year. - (

Sw

- —— —

)
)
)
)
)
»
)
)

«

. Jordan (1980.) Academic V.lriting Course.
! pp. 18-79

V4 % '

identification exercise: Judging the meaning of single sentences.

|

g .
'

Student:

. {1) reads a series of notes on ‘the. levels of language use.

(2) reads the 1nstructions of the exercise.

(3) reads each sentence separately while. scanning for
particular terms characteristlc of levels of language.

(4) matches terma in the sentences with examples from the
ﬁes above or eliminates them from' ths inforpal repertoire.

(5) writes one of two letter$ within parenthe;.s next to
ssntence under study . :

S

. . » -
v . . . .7

{

T

Leech & Svartik (1975) A Communicative Grammar of %nglish. lLongman,

Hong Xong. pp. 23-31 ’ . .
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S.. Student Will be able to untgerstand the com-
municative value (function) of sentences b) d £ likelih
and utterances with or without explicit ) degrees o L ood
indicators, relating to: ‘4

"

The most usual ways of expressing jentariveness Of caution are:

‘METHOD OF EXPRESSING BASIC MEANING

@

THROUGH THE THROUGH THE
VERB PHRASE ADVERR N 'y

£

' BASIC MEANING

appears (o lppartnlly

£ .
not definitely true seems o © seemingly

tends to
not definitely certata| (is) hkely to (very) probably
L -1 may wetl

. 4 ‘ 1 might maybe
. may perhaps
possible could possibly
* can .

EXAMPLE: The following sentence is a definite statement. -
I ndustrialisation is viewed as a supcnor way of life.
To make it more tensative or cautious we can chahge or add some
. words (from the table on p. 19):
‘ Industrialisation semds 10 be viewed as a superior way of life,

Exercise: Now look 'at the following wntences taken from an economics bobk:
(1) ICis also fikely to appear in the development of institutions . . '
7 12) The ideal of economic development tends (o be associated with dilferent
policy goals . .
i (3) Perhaps greater clarity can be brought to the melmng of economic develop-
ment .
How would the above three seatences be written if we wanted (0 make lhemdcﬁmlr '
and nor tentative?

R

Jordan (1980) Academic Writing Course. {
P Y = " pp. 19-20

.

>

writing exercise: rewriting sentences while adding words

with apbropriate forms. ' Y
Student: (1) reads a table and a series of notes on degrees of
w»likelihood in language use.
(2) reads the instructions of the exercise. .,

(3) reads a series of 1ncomplete sentences with italicized
terms r’ 7

(4) reads afdother instruction for the exercise. .

[ o
(5) compares the italicized tarms in each sentence with their
equivalents in the above table and wifh the example provided|

(6) rewrites each sentence while transforming "tentaclve"
. expressifns to more._ "definite" ones. @

Leech & Svartik (&’575), A Cor’mnunicatiye Grammar of English. Longman, '

Hong Kong. pp. 128-131 f ' .
;.4
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\/ 6. Student will be able to understand

78

| a) intra-sentential
connectors
i. time -~ place relates

relations within the sentence, especlally:

Now join the two parts of these sentences using the words tn brackels:

Example: the earth movements occur

Barron/Steward (1977) English for

the land rises (when)
the gradient increases (when) ¢
When earth movements occur, the land rises. ~
When lhe land rises, the gradient increases. i
- o
earth movements occur h . °1-
. theland riscs , %5’3 .

the gradient increases) * ( o

the river Alows faster 24 1000 a5)

) culs deeper E";

more shatenal s eroded . (::bc )

the valley gets wider } (

the river begias lo mcander, ‘“) n

. it deposits its load (")'“ )
. . [ibe gradient docreases ::!u
the river begins to widen (afer) -
i approaches the sea (a3) -
. .
! L

-

Science and Technology. p. U0

o

writing exercise:

-~
¢

-

and making appropriate cha’nges.‘

rewriting sentences while adding cfmjunctions

.

(sentence-combining exercise)

Student: (1)

read's

reads

the instructions of the exercise,

(2) the example provided in the exercise. '

(3) reads a series of statements Joined in pairs by brackets
and a connecting word.

(4) hewrites these two statements as one, using the connecting

word and matching the sentence order supplied in the
example ‘above (including capital letters and punctuation).

Leech & Svartik (1975) A Communicative Grammar of English. Longman,

flong Kong pp. 76-19

*
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b) modification structure:

S
6, Student will be able to understand T, pre-modification r
relations within the sentence, especially: .
]
S — - “ '

(b) Complete the following sentences, filling in the gaps with 3 present
participle modifier of a past participle modifier, Form each modifier from one

of the verbs in the list:

saturate predetermine
result polish
rolate oxidize
Sondense live
compress invert

rify o burn

acken

1. The ... ait forces its way between the rubber and the metal tube through
the hol, and 30 into the tyre.

2, Protoplasm is the ... matter of a cell.

3. In hot climates the surface layers of rocks are rapidly heated by the sun-
shiine in the dgy~time and the . , . expansion helps to break up the rocks.

& An ... siplion is used to form a seal for preventing the flow of sewer gas
back into the house. ‘

5. A ... wlution of a common salt boils at 109°C.

~t

Allen/Widdowson (197%) English in

b Physical Science. p. 62

+

matching exercise: single words with the context pf single B

sentences while a%ding the appropriate forms.

[ ) :

Student: (1) reads the instructions of the exercise.
L J

X

(2) skims over two columns of verbs.

(3) reads each of a series of statements to be completed with
,some of these verbs and determines each one's main 1idea.

(4) selects from the 11st of verbs that which corresponds to
Jthe context of each statement.

(5) transforms each verb into a present or past participle
according to the contex?i of eéch statement.

(6) rewrites each statement with the appropriate term.

Quirk et al. (1972) A Grammar of Contemporary English. Longman,

London pp. 908-912 ,

i
i
#
!
4
i
1

T

i- I !’fiiﬁ .w,&w&m‘w-
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' b) modification structure:
6. Student will be able to understand TIT-_%GEE:ESET?I€E€IEE

relations within the sentence, especially:

)

(c) Combine each of the following pairt of sentences into a single sentence.
Make the sccond scntence inla a short=form relative clause and inscrt it inta
the first sentence at the place marked by the dots. Note in euch case whether
the relative clause is defining or non-defining.

EXAMPLE
The heat . . . 13 produced by an electris are,
The heat is required for welding.
The heat required for welding is produced by an electric arc (defining).

1. The solution ., . is said to be neutral, since it doés not turn blue Jitmus
red or turn red litmus blue. The solution is formed as a result of the sbove
process.
Do L The method is similar to that .. ., as the following experiment will indi-
= 7 cate. That was described on p, 246,
P 3. One variety of iron ore, .. ., consists mainly of iron (111) oxide, Fe,0,. |
* This vaciety is known as haematite.
4. The white solid . . . is the mmonium chioride which is formed by
direct combination of the two The while solid is formed in this action.
(There are two relative clauses in this sentence. Underline them both in your
“notebook. Which clausc is defining and which non-defining?) .
3. Many substances . .. are not blesched by exposure to ordinary oxygen.
These substances are bieached by moist chiorine. '

N
\ I

Allen/Widdowson (1974) English in
Physical Science. p. 47

R

writing exercise: .combining of sentences according to a
complex: embedding model.

example. LY
(2) reads each of a senles of items consisting of statements
to be combined as one complex sentence.
(3) eliminates all but the essential information from the
¢ clause to be made "relative" to the first.

(4) rewrites each item into a single eomplex sentence adding
within the blanks a required relative clause.

Student: (1) reads the instructions of the exerfise along with an _

Bl -

]

London. pp. 876-79 . : _
t : - 3

\ . .
i
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6. Student

relations within the sentence, especially:

will be able to understand

7 c) complex embedciing

~ 2

r

I GRAMMAR
EXERCISE A Combining sentences with an -ing clause

Look at the following ientences

{a) The light is deflected.
(b) The deflection depends on the nngle of inclinatioa.

These can be combined into one sentence: )

(c) The light is defiected, the defiection depending on the angle of inchination.
Notice what changes are made:

The light is deflected. The deflection dqmdr on the angle of inclination.

K ]
Tha light is deflected, the deflection depending on the angle of 'inclination.

Combins each of the following pairs of sentences into one sentence by wsing .
a0 -ing clavse in the same way: ]
1. Two rods, of metal and wood respectively, are joined end to end in a

straight line. The woopden end of the composite rod projects at right angles.

aver the odgs of the table.

2 1f & bekt or chain connects wheels of different diameters, the numbeg of
révolutions of these wheels will not be the seme in a given time. The smaller

‘whesis make the grester number of revolutions.

3, Tha periscope, which Is the ‘eye” of the submarine whea submerged, can be

raised above the surface of the water. The other end of it isin the controlroom.

4. When paraffia wax is melted in a boiling-tube and allowed to cool, the

wazx in comtact with the sides of the tube solidifies ficst. The contraction of Lhe

bulk of the wax causes s crater to form on the surface.

5. 1o an armangement of gear wheels two cog wheels are in/direct contact. The
mho!ouvheduppwkhmudhdthotha.

L4 s

U

-
I R TS S e

Allen/Widdowson (1974)" English in
Physicadl Science. p. 31

.

combining of sentences according to a model.

LR R DA A R R Pt

e

. writing exercise:
I3 !
Studen't: (1) reads an example of sentence-combining proce
o (2) reads the instructions to the exercise.
(3) reads each of a series of items consisting of stat
to be combined as one complex sentence.
) transforms the main verb in the relative clause inte
. the required _ ing form. | v p
(5) rewrites each item into a single complex sentence adding

necessary punctuation marks and verb forms.

Quirk et al.

London.

(1972) A Grammar of Contemporary English.
pp. 876-77

Longman,
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6.

Student will be able to understand
relatlions within the sentence, especisally:

d) modal auxiliaries
t

Rewrite the following sentences using one of the verbs given in brackets
instead of the expression in itslics, Make any other changes in the seatence !
that are necessary. N

L. It iz necessary that the fickds of plots used for rice growing are surrounded

by buods which hold the water in the field. (musl, can, may)

2. An sdvanjage of grawing rice seedlings in nurseries is that it is possible 10

adjust the transplanting time to a period when there is sufficient rain for
" flooding. (can, should, will)

. 7t is always ne  for the nursery to be in the open sunlight and on the
most fertile and level soil. fr is desirable, too, that water is available for
the nursery. I7 ir essential that the beds are surrounded by & low wall and
are not moce thaa 5 feet wide 30 that /t Iy possible to look aflter the Deds
easily, (should, can, must; may, will, should ; must, may, wilj; muss, can,
will)

b ad

4, A$ the seedlings grow in nursery beds lnu;uiu the depth of the water is -

possible, but more than about | inch Is never advisable and, as s ride, the
uppet parts of the seedlings are never covered. (may, must, needn't;
nesdn't, should, will; can, needa’t, must) !

5. Rics grows best on clayey Joams that become muddy when puddled, but  ~
cultivation on damp alluvial soils, light sands snd gravelly and stony soils
e posstble. (can’, an, must)

6. To hold irrigation water evenly it /s exsential to level paddy fields; there-
foce, on hill slopes I is necessary that the land is terraced. (may, must; A
should, needa’t, must)

Mountford /(1577) English in Agriculture
p. 97

A

mat cvhing

exercise: single expressions within short texts with

a choice of single words.

0

Student: (1)

(2)
(3)

(4)

(5)

reads the instructions of the exercise.
reads each of a series of sentences to be modified.

matches the italicized words in each item with one of \’
a choicg of auxiliary verbs in parentheses.

selects that item which most closely matches the one in
each sentences and substitutes it for the italicized
expression.

rewrites each sentence making any additional modifications.

Quirk et al. (1972) A Grammar of Contemporary English. Longman,

London. pp- 82}8“; pp. 97-104
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6. Student will be able to-understand e) closed-system items:
relations within the sentencé,’ especially: * 1. articles

EXERCISE A Ariicles

- Write donn the following passage, inscriing @, an or the, where necessary, in
the blank spaccs.

Although . .. atmospherc exerts . . . very great pressure, we do not feel this . ¢
pressure weighing down on us. This is because there is . . . blood inside our
bodies which exerts . ., same pressure as .. . air oulside. We cap show ...
pressure which is exerted by . . . atmosphere by meansof . . . following experi-
ment. Take .. . tin can which has . . . screw top and put . . . little water in it.
Place ... can on ... stove and heat it until . . . water boils and ... steam
comes eut of . . . open top. .., steam is. .. water vapour mixed with . . . air,

30 if ... steam comes out of .. . can, then , . . air comes out as well. Now
remove ... can from.. . stove and screw...cap on. .. top. Allow. .. can

§o cool, and sec what happens. When . . . can is hot, . . . pressure inside it is
atmosépheric and is due to ... pressure exerted by ... steam and ... air
Insidg...can. Butas... sizam inside. .. can cools down and condenses ... |
remaining air and . .. water vapour will exert . . . less pressure than . . . sir
“outside because some of ... sir has Passed out of ... can with ... steam.
...ukwﬁg/..unmemu mors pressure thax . . . alr inside it, and
this outside pressure will be enough to maks . . . can collapse.

Wl

Allen/¥Widdowson (1974) English in
Physical Science. p. 99

writing exercise: rewriting sentences while adding specified

Y ‘ terms {modified cloze-type).

Student: (1) reads the'instructions of the exercise. . .
(2) reads each sentence within the paragraph. .

(3) determines according to the context of this paragraph
which of the three items best fits into the blanks.

(4) rewrites the entire paragraph inserting the appropriate
articles where required.

5

Quirk et al. (1972) A Crammar of Contemporary English. Longman,

London. pp. 147-165 ' 'ﬁ?




84

6. Student will be able to understand
relations within the sentence, especially: 11

e) closed-system items

prepositions

Pnp;alllou

Write out the sentences, putting an appropriate preposition in‘udl blask
space:
1. The rubber suckers often used . ., fixing hooks . . . shop windows remain

- « » place because the air has been squeezed out ... between the rubber and .

the glass and the air pressing .. . the outer surface . . . the rubber pushes it
firmly .. . the glass. ! « ¥
1 A kmowledge . ., magnetic declination is . , . great importance . . .

tion as allowance must be made ... it . . . finding trme directions . . . compyss
readings.

3. ¢ is wsual to sy that the positive current flows . . . the circuit . .. the
positive . .. the negative terminal, that is, . .. the direction shown ... the
arows .. . the diagam. . N
4. To esable ons temperature to be compared . ., another, thermometers
are marked . . . scales . . . degrees and it is obvious that for comparisons . . .
readings taken . .. different thermometers to be made these scakes must be
marked . .. some stated way, .
3. Magoetize a length . . . knitting needle and push it . . . a cork so that it
will float upright . .. a trough . . . water . . . its north pole a little., . . the water
surface.

Allen/Widdowson (1974) English in
" Physical Scilence. p. 99

writing exercise:

rewriting sentences while adding specified

»

s terms (modified cloze-type).
Student: f’ﬂ ‘reads the instructions of thae exercise.

(2)

(3)

(4)

reads each of a series of sentences to be completed

with an appropriate preposition.

determines from the context of each blank space within

each sentences which of an unspecified inventory of

preposition is best suited for each context.

rewrites each sehtence while inserting the appropriate

preposition in each blank space.

Quirk et al. (1372) A Grammar of Cont

.

London. pp. 306-332

emporary English. Longman,
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7. Student will be able to understand &) lzsigzi'cohesion
relations between parts of a text through: 1. hygonymy/
h reinteration
:), . ~
‘ ]
'*Plants such as sugar beet and carrots are able to store food in thelr roots.
**tn this way they can keep growing for more than one season. ' *In addition.
plants such as clover and lucerne, known as “legumes’, hase special bactera
which live on the roots. ‘ *These simple forms of hife ke niirogen out of the
air which is in the soil, h leguminous plants are usually ploughed under
the soil. * *By doing this the sdil is made more fertile.
In seatcnoe 13, these simple fprms of life refers to:
(n) special bacteria
(b} legumes \
(¢) roats
- 2
‘ b ]
_; N ‘ .
+
Mountford (1977) English in Agriculture |
pp. 1-4
‘matching exercise: one word or expression with another within the
: ' context of a paragraph or passage (with multiple
( choices)
Student: (1) reads a short text (one paragraph in length) !
(2) reads the instructions of the exercise.
(3) reads an incomplete sentence with an italicized key term.
(4) reads a series‘of alternatives for the meaning of this term.
{5) scans the short text to locate the italicized term as well
as what it refers' to in other parts-of -the paragraph. . v
(6) determines the antecedent for ‘the term and matches that

with one of the alternatives and selects the appropriate
answer,

\

Halllday, M.A.K. & Hasan, R.u{1976) Cohesion in English. Longman,

London.,

%

Pp. 274-283 q;* : .

e, .

o § e

2

Saidas,
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7.

, a) lexicil cohesion
Student will be able to understand .! evicas:

relations between parts of a text through: 11. general words '

.

(1) In 1860, Sept~Iles was assmall rﬁral settlement with a
population of 118 pioneers. (2) The *nhabitants were small farners
and fishermen. (3) They farmed the land during the summer months
and survived the sub-zefo temperatures from November to May by
fishing and hunting. (4) The population of Sept-Iles rose steadily.
(5) The birth rate and loﬁgevity increased and child mortality
decreased due to.improvements in miedical care and greater attention °
to problems of nutrition. (6) By 1950, there were 1,500 people
living in the community.

Look at theiq§two sentences, (2) and (3) from the passage:
(2) The inhabitants were small farmers and fishermen. _They farmed
tpc land during the summer months.... :
'Th;y' in sentence (3) refers to and avolids ;epetition,ot "The
inhabitants" in lentefsn (2) . what do the following words and

exprassions refer to?
.

1= In sentence (6), the community refers to

(a) Sept-Iles -
{b) Northern Quebec '
(c) Labrador

T

Long, Cyr et al. (1977) English for
Academic Purposes. pp. 1-3

!

matching exercise: one word or expression ﬁith another within
the context of a paragraph or péssage (with
multliple choices).

A

. Student:

(1) reads a text consisting of one or more paragraph.
(2)- reads an explanation of fn-text reference within the given
passage.
(3) reads the instructions of.the exercise. . :
(4) reads an incomplete sentence with an underlined key term.
(5) reads, a series of alternatives for the meaning of ’his
term.
(6) scans the text to determine what the term within a
particular sentence refers to.
(7) determines the antecedent for the term, matches that
with.one of the alternatives and selects the appropriate
answer.

~

Hailiday, M.A.K. & Hasan, R. (1976) theséﬁn in English.' Longman,
b

£ v

London. pp. 2T4-282

oo e
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7.

<

Student will be able to underatand

a) lexical cohesion

evices

relations bétween parts of a text through: general words

~

(14) From the very beginning,” there was rivalry between
the English and the French in Canada. (15) This was partly
;a8 a result of the fu? trade, but primarily as an extension
of the fight for supremacy by the two great powers. (16) As
a result-of the 'conflhicts in gBurope, France, slowly lost ;:11.
her riqhts‘to Canada. : 4

~. -
Circle the following %)qu/lln the readi{’g passage and
underline the parts of the passage that they refer to,

In sentence 15 "the two graat powars"”

R s o - . . v
-

e ‘ -
- A
L 3
. . . -
& ¢ N v ow
‘ Long, Cyr et al. (1977) Engliish for
L Acadenic Purposes p. 13-15 ’
. N —.
,
mateching exer;ciae: one word or expression with anoth;r \
within the context of a paragmph or
L longer pasiage’
Student: (1) reads a text consisting of one or more paragraphs.
. <€
-~ (2) reads the instructions of the exercisge.
(3) reads one of a series of 1ltegs with key term in quotabion
. (4) “scans the text to determine what the term within a
puticular sentence refers to, * k4
(5) determines the antecedent for that term 2nd underlings
the z’&'mex‘)witkgin the téxt . . o
‘ .
. X
VAN : o LR
JHalliday, M.A.K. & Hasan, R. (1976)° céhesion&ngnsn. Longman,
. ) . i — A
— London. pp. 274-282 3 A
» 3 N
— ; Y - /
>
{* "1 "‘ )
S ., ¢
- i s . . g \ &
! y ’ . 2 L] ' .,
. - * €, X o g
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. Student will be able to understand ' b) grammatical cohesion
7 : . ! %ev ces

relations between parts of a text through:

ubstituti \
: fpgg.verb w3«::") .

»

Reference Exercises
Exercise 513, Each of the following passages contains reference words
. Mmhlldnd.Afhrudﬁm,wﬁuwhtM‘k
ftalicized reference word refers to.

- L.~ A mosquits, illed up on blood, mansges to fly of carrying twice"

.its own weight. To do this, it beats its wings more than 300 times . -
8 second. .
To do this: : ——

\\ L)

f F N
* %
} A B
. * Yorkey (1970) - Study Skills. p. 108

’

/
matching exercise: one word or expression with ancfther

N within the context ofa paragraph or
7 . « - longer passage. -~ .

*

Student : (1) reads the instructions of the exercise.
(2) reads each of a series of statements containing an

itflicized key term. . .
(3) rpghds the same key termmn extracted from the statement
a2 with & blank space following it.

(4) scans the statement again to locate the antecedent for
. italicized term and writes /it down in the a;gfropriace
space below the statement. :

»

Halllday, M.A.K. & Hasan, R. (1976) Cohesion in English. Lonigan,
qgondon. pPp. 125-127 .

- ) m— - - PR
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7. Student will be able to understand rela- b) der‘ tical cohesion
. v
tions between parts of'a text through: r?——:,‘ﬁ-:,—:nt ton
{pro-verb "do")

a

(41) Sometimes, however, no party is ;utticientlf strong
to win the majority of the 263 seats in Parliament. (42}
(Note: (SON of 263) plus 1 = 132 = majority). (43) 1In this .
situation, the party that wins the largest number of seats can
become the governing party. {44) 1In order to do so, the leader
of that party must make an informal, verbal agreement with_
another party. (45) Thus, together they posses the majority of -
seats in the House which will permit them to pass their legislation
through Parliament.

In sentence 44, in order to do so refers to ‘

' Long, Cyr et al. (1977) English for
Academic Purposes, book 1. pp 52-54

¢

matching exercise: one word or expression with another
within the context of a paragraph or
longer passage.

.

Studeént: (1) reads a text consisting of one or more paragraphs.

{2) reads an incomplete sentence with:an underlined key '

term.
(3), scans the text to determine what' the term within a
+ ' particular sentence refers to. .

(4) determines the antecedent for tha® term and writes
it down 1n the appropriate space in thé incomplete
sentence. .

Halliday, M.A.K. & Hasan; R. (1976) <Cchesion in English. Longman,

London. pp. li3-¢ll7

T ) 4 4
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7. Student will be able to underftand rela- b) d:':mceﬁ"“l °°h°‘“°"
tions between part of a text through: . reference

. - {demonstratives)

N\ “The life cycle of a typical annial plant can be divided into severs! stages. .
¥The first stage is germination. *Seeds remain dormant, or in 8 resting state,
if they arc kept cool and dry. “When the amount of moisture and the lempuras .
ture leve! are right, the seeds yerminate and start gmym; . '
Certain conditions are necessary for this to h:ppm *An esscntial condi-
tion ix that the sceds must be alive. Sometimes sceds are dried gt a tempera-
ture which is loo high. *Thic hus two effeets; the water content 1n the soedy 1<

) redieed ey mueh, ol cortin exsentinl proteing gre destroved, "As a reselt,
the Z-l:fth e, R . . X o
n sentence S fhir refers to: . @ .
} the life cwle of 3 plant "

(1) the pernunation of & scod
(<)"ihe cipht temperature level .
“ I xestence R fhiy refors to: . !
(a) tow high u iempeniture
(b the drying of secds
l\.) the Comdithon Ling scedds miost be alive

4

;]

Mountford (1977) English in Agriculture
. pp. 14-15

matching exercise: Ione word or expr_eaaion with another -
. within the context of a paragraph or
longer passage (with multiple choices)

Y

Student: (1) reads a text consisting of more than one paragraph’
(2) reads an incomplete-sentence with an italicized key term.

(3) reads a series of alterna;iveSaror the meaning of this
term.

! (4) scans the text to determine what the term within a
particular sentence refers to, .

(5) determines the antecedent for that term, matches that
. with one of the alternatives and selects the appropriate
answer. ' i .

Ha;liday. M.A.K. & Hasan, R. (1976) Cohesion in English. Longman,
London. pp. 59-70 )

-
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7.

f

Tin the fint stape of permination the primarey rool, or radwle, enerpes.
PP e the sem pushes its way wpward entil it appears above the surfee of

To spread through the soil. **In the carly stuges of development the scedling
depeneds entirely on the lodstore §n e sced Bt us soon as the fint Icuvt.-s nre
produced, it it abte to munufacture (ood for itscll. ¥ The sydling Beging
photosynihesis. R
tNext, the plant enters the stage of rapid growth, Yln chis stage of the
life cyeie, the plant-begins 10 grow 1o ity full size. ?*Whenit is mature enough,
v it flowers, and when this happens pollination and frtilization are ready 1o
take place, !

In semtenee N i retiers (02

(0} the st

{b) the fnlstore

@) the secdhing

in sentéme 2l , .. lCrelers o
(i) 1o Tull vire v
) the plamt ’

the soil. '*At the sametime the root systern grows downward, and begins

Student willi be able to understand rela-. b) .de:':m‘““ cohesion -
S ces
~tions between parts of a text through: Ji1. reference
bl pr
" .
Y - ~

(), thee Hife Lyvle . :
i}
*
. - Y
- Mountford (1977) English in Agriculture
pp. 1l4-15

1

‘matehing exercise:

one worg or expression with another within

~

the  context of & paragraph or longer
passage (with nultiple choices).

[4

£l

Student: * (1f reads a text consisting of more than one paragraph.

(2) reads an i{ncomplete sentence with an italicized key
e term. .

(3) reads a series of alternatives for the meaning of

+ this term. ~

(4) scans the text to determine, what the term within a

i partlcular sentence refers to.

(5) determines the antecedent for that term matches that with

one, of the alternatives and sklects the appropriate answer.

Halliday, M.A.K. & Hasan, R. (1976) Cohesion in English. Longman,

London.

pp. 52-53 .

JrRnTon
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7. Student will be able to understand rela- | b) de:ﬁ:‘;ical cohesion
gons between parts of a text through: Iv. reference
) fnoun-phras

(4) A recent study has revealed that it 1; essential to
understand that there is not one, but rather at least four
possible ways in which oil can affect an organism. (5) As a
result of an orgardism's ingestion of oil, direct lethal toxicity,
that is, death by poisoning, can occur. (6) However, in cases
wheze the effect is less extreme, lub;lethal toxicity occurn.'
(7) While cellular and physiological processes are involved in
both cases, ir the latter the organism continues to survive. .

In sentence 7, the latter refers to

*

Long, Cyr et al. (1977) English for
Academic Pyrposes, book 1.
[N pp. 39-40-47

- .

matching exerclse: one word or expressign with another within
. ! the context of a paragraph or longer passage.

- s

»

Student: (1) reads a text consisting of one or more paragraphs,

(2) " reads an incomplete sentence with an uriderlined
v key term. - -

(3)" scans the textr to determine what the term within
& particular sente?:e refers to.

(¥) determines the antlcedent for that term and #rites
it down in the apprepriate space in the incomplete b
¢ sentence, x

. -

v L -
Quirk et al. (1972) A Grmmagof Contemporary English. Longman,

'Lo'ndon. p- 705
< X

4 *
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8.

Student will be able to interpret a text a) integration of
by going "outside it", through: personal information

Put a check () next to :]1 mute;nent: and inferences (types | and 2)Note: do not check a state-
ment which is true of itself but cannot be inferred from the paragraph.

2
Paragraph 1
Like any theory of importance, that of social or cultursl snthropology was the
work of many minds and took on many forms. Some, the best known of its pro-
ponems. worked on broad areasand attempted to describe and account for the
" development of human civilization in its totality. Others restricted their efforts
to specific aspects of the culture, taking up the evolution of art, or the sa!e. or
religion.

- e

- 1. Social anthropology concerns iteelf with brood areas while cultural anthropology conoerns
itself with specific aspects of culture,

b Cnltunl anthropologists, also known as social anthropologists, nuy work in either brosd
or restricted areas.

. ¢ Cultpral anthropology is & new fleld of study.

—_ d. Any important area of study requires the work of mnny minds and is therefore Hkely
to hive different approaches.

¢. The best known people in cultural mth:opology mcmpted to describe the desvelopment
ol' human civilization.

’

T ¥

Choige. pp. 82-83

Baudoin, Bober et al. (1977) Reader's

i e

e B

matcéhing exercise: multiple-choice of ‘statements with
‘ information contained within a passage.

Studentr: (1) reads the instfuctions of the Jexercise.

.. (2) reads a one-paragraph text.

(3), reads a series of statements relating directly or .
. indirectly to the text under study.

(4) scans the text after reading each statement to
locate the same information within the text.

(5) determines %he exact relationship of each statement
with the text and indicates .this with an appropriate
checkmark.

[

e
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9. Student will be able to recognise

indicators in diacourse for: a) 1isting and adding

/
" Connectives of Series Exercise

Exercies 518. In thea\followlng paragraph, circle the connectives that sig-
nal a series of time sequence.

“This is the way Hortense studies. First, she sits at her desk and thinks '
about zh‘aslp:ment.Nmshedwdqthntsbemeds;ghsofmw
After she goes to the Litchen, drinks and returny to her room, she opens
her boolc. Then she starts to read the lesson. Her first distraction comes
when she begins to think about the party on the weekend. Her second
- distraction comes when she is called to ths telephone. After she returns
to her room, her third distraction comes when sha realizes it s time
to lsten to her favorite program on the radio. Finally she decides she
unmuiyhrndmentbamchmdnn}xtday.

N Yorkey (1970) Study Skills.' p.. 113

identification eiercise: by circling of specific terms.

.

Student: (1) reads the instructions of the exercise.

(2) reads a one-paragraph text while stopping to identify
connectives within the text.

(3) matches these connectivés with prior knowledge of,such '
- awords and circles edach term accordingly.

[y

LTSV R VA VY

Leech & Svartik (1975) A Communicative Grammar of English. Lorgman,

Hong Kong. pp. 156-157

B T B

e "
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9. Student will be able to ‘recognis‘e b) reformulation

indicators in d1§course, for: .

L ’

"OR’ TYPE: CONNECTIVES OF REFORMULATION
Look at the fdlowmg example:

He said that he had kept the hbrnry book for several years
In other words
To put it more simply, | he had stolen it,
It would be better 1o say ‘

~noTE:  The connectives (in jialics) introduce a reformulstion ol what has come
before. The reformulation appears in different words and is used to
make th‘e idea clearer or to explain or modify it.

Exercise 2(a) .
To the following sentences add la)l suitgble conneceive from the list above und (ii)

an approprinte reférinulation from the list below, , .

I Maria is rather llow at leaming ..

2 Helen finds languages quite easy ...

Anna speaks English like 2 native-speaker ... . . .

7]

REPORMULATION: . .
a  she spesks it excellently

‘b she spelkx slowly
¢ she is taking a long lime Lo improve her En;hsh
d  she husfittle difficulty in Jearning English 3
¢ she speaks it with great difficulty ’

' ' . Jordan (1980) Acddemic Writing Course
' . pp. 23-24

matéhing exerclse: one clause with another according to the

meaning contained within each.

Student:

-

(1) Teads a series of notes on the purpose and-use of
connectives of reformulation.

(2) reads-the instructions of the exercise.

(3) reads each-of a series of statements for completion

(4) reads a series of items to be selected from in completing
- the statements.

(S) determines the main information of each statement, mé% ches
*it with one of the alternatives and selects an -

appropriate connective from a 1ist.
(6) rewrites each statement to make it a complete sentence .

-

.- ¢

Leech & Svartik (1975) A Communicative Grammar of English. Longman,
Hong Kong. p. 158 .

Quirk et al. (1972) A Grammar of Contemporary English. Longman,
Hong Kong. p. 671 , ! .

VR e A
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9.

‘Student will be able to'recoénise
indicators in discourse for:

c)

explanation

[y

4

Read the following carefully:
WHAT IS LANGUAGE?

A language is a uignailing system which eperutes with symbolic vocal sounds, and - .
0 which is used by s group of people for the purpases of communscation. ! :
‘. Let us 1gok at this definition in more’detuil because it is language. mote thaa
- anything else, thut distinguishes man from the res of the anrmal world.

Other animals, it is true, communicate with one another by means of cries: for
“example, many birds utter waming calls at the approach of danger; apes utter
dufferent cries. such as expressions ©f anger, fear and pleasure. But these various
meaps of communication differ in important ways, from human language. For

instance, anirgaly’ cries are ot articulate. This means, basically, that lhey tuck ¢

structure. They lack. for example. the kind of structure given by the contragt

between vowels and consonants. They also lack the kind of structure thur +~ “ies

us to divide a human ut
We can.change an utte

ince into words.

by meplacing ohe word in it by another .. good

=, illustration of this is  soldier who can say. eg.,

tanks approaching from the

north”,or he can change one word and 1 say “aircralt approsching from the noeth” '
or “tanks approaching from the west™; but a bird has a smgle l!arm cry, which
means “danger!”

Thisis why the number of signals that an animal can mnke is very limited : the
Great Tit is a case in poing; it has abowétwenty different calls, whereas in humon
Ianguage the number of pombk utlerances is infinite. [t also explains why animal - '
cries are very general in meaning.

(i) Read the pussage again and draw a @ around all the words which
. have the same meaning as the word ‘example’. Notice how they arc used and
the punctuation that is used wath them.

(i) Now draw a line under all the examples. ¢.
[For example] muny birds utter waming cﬁis at the approach of danger; -

-y

o
- ,u%:\«.w,.—.%i."-wk s @
N

Jordan (1‘.980)'

Academlic Writing Course.
pp. ,39-40

-

-~

identification exercise:

by drawing bdxes and lines to point

¢

L4

. out certain elements with a text.

R

Student: (1)
(2)

(3)

.

no

reads a text consisting of more than-one par-agraph N
reads the instructions of the exerclse »

scans the text to locate certain discourse markers
and ‘1dentifies them accordingly. .

locates all the information within the text which serves
to exemplify (usually following such markers) and
ldentifies this information accordingly.

[T A ST W Y

e A w

Leech & Svartik (1975)

Hong Kong.

A Communicative Grammar of English. Longman,

pp. 157-58
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L
i . d) linking signals -
9. Student will be able to recognide Tonstructlons
indicators in discourse for: ~ 1. cause reason,
B o ' resul -
. ' )
Resd this: ) 0 ' s
v The bunmn skin and tempersture control . \
The temperature of the body is affected by various factors. (A) If the
[ 4 temperature of the blood reaching the brain is excessive, nerve 1m- ,

Each of the following sentences will i inio one of the spaces in the above

pulses are semt to,the skin, producing two effects. .

One effect is that the artcrioks which supply blood to the capil-
lacies bencuth the skin dilate. or widen. (See disgram in exercise 9 ) '
Thia causet more blood to flow near the surface. (B)

The other effoct is that sweating increases in response to nerve
impulses. (C) As fhe sweat cvaporsies it absorbs heat from the body.
(D) Any movement of air over the body helps t0 speed up the
evaporttion of the sweat. (E) i

On the other hand, if the surrounding sir i very humid, evapors-
tion mey pot occur quickly enough to cool the body adequately. lo ’
thix caxe the body temperature may rise 0 8 dangerous level. (F) .

passage which are marked by the letters A, B, C. D, E, F. Match the.scntences
¢ with these letters. .

Y

a) For this reason, [ans have a oooling effect on the body, though -
= theymay not reduce the temperature of the room. o
b) A lsyer o(nokl:g:k thus produced op the skin's surface. ~
©) A similar dangerous condition may oocur after prolohged sweas-
. ing due o physical activity at4igh temperatures. This may cause
sweating to stop. . ’
d) Consequendly, more heat escapes from the bload into the air. ’
€} Hence, the temperature of the body is reduced: .
) For exampie, physical activity or disease miy bring about over- . .
hesting. .

-t o NS A A

Adamson/Bétes»(lSTﬂ English for Scienc

' _ .and_Technologyé Bidlogy. p. 63

», .matching exercise: single sentences with other ones within

' s
pjhe context dof-a-longer passage.

Student: (1)

()
. (3)

(%)

k)

(5)

‘

reads a text comslsting of more than one paragraph with

.letters placed strategically after certain sentences.

reads the instructions of the exercise. ,

reads each of a series of senfences .to be included within
the text at one of the strategic points indicated.

matclies the meaning contalned within each sentence with
information offered by the text.and also uses certain !
relationships signalled by the connectives in the
matching items.

indicates the most appropriate answers accordingly.

T

Leech & Svartik (1975) A Comunlcat;ve Grammar of English. Longman,

Hong Kong.
»

pp- 156-160 s ! .

e
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- ¥
1d) linking signals -
9. Student will be ab1~e to recognise mg—n—;—-
indicators in discourse for:, . 11. mixe
. . { ~

T

Read the following pnugenf ite in your notcbook the appropriate ex-
pressions te fill the blank spaces, (n) to (). You should choose from the .
following expressions: .

for example, however, on the o(her hand, (herd'ore

hd Food 1s made up of varying proportions of smnl substances. These sub-
' sunces include water, carbohydrates, fats and oils, proteins and minerals.
Water has a number of functions, It cargies nutrients from the in!
wall to the celis gnd tissues. This process of transporution is carried out by
5 the blood, the basis of which is water. Another function is to facilitate di-
gestion by assisting the passage of food through the alimentary tract. '
Carbohydrates consist of sugars and starchies which are brokea down into )
Fil during digestion, They provide the animal with the energy needed to
perform the normal functions of life and mavement. These include, (s} ... ... .
10  the prodlmction of milk in lactating animals, and the ability to work in draught e
. snimais. Fatand oil are aiso n source of energy. They sre changed tb liquid
form in thereticulum, where organisms reduce some of the fat to giycerol and
. fatty acids. (b) ...... . s fat and oil are valuable for humam consumption,
the fat comtent of most foodstufls used for animal feeding is Jow. This is be-
15 umﬂneoﬂhﬂmmuaedfmmmeoilt«dsudonlymeminﬂn|
residues are used for animal feed.

Fibre comists maialy of cellulose and lignin. Its nutritive value varies ac-
cording to species. Ruminants, (c) ....... , can easily digest celtuiose, whereas
animals widk simplc stomachs ace sble (o use only small quantities of fibre

7 efcientty. Fibee gers broken down by the rumen bacterin into substances
which can be used as a'source of caergy. lnlheauohhcuﬁu.mulo?
intake of Sbre may result in milk with s low percentage of fat. (d) ......,
bigh proportion of fibre in the diet prevents the consumption of sufficient
protein and starch For milk production. (¢) ...... , the fibee intake of high

25 yielding milking cows should be carefully controlled.

Mountford- (1977) English in Agriculture
pp. 103-104

3

-t
-~

matching exercise:+ single words or €xpressions with the
context or sentences within a larger passage.

!

Student: (1) reads the Instructions of the exercise.

(2) skims a 1ist of linking expressions for substitution
within the exercise

(3) reads a text consisting of more than one paragraph
and interrupted occasionally by blank $paces,

(4) determines according to the context of each blank
space, a relationship between each context and each
item in the exercise, ~

(5) 1indicates his choice as required in the exercise.

-

Leech & Svartik (1975) A Communicative Grammar of English. Longman,
Hong Kong. pp. 156-160 . :
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: . , d)l linking signals -
9. Student will be able to rgcdgnue constructions
indicators 1in discourse for: 11, mixed
e
N o
‘ ! R - '“
s Resd this: . ‘ "
Nm'dl o . .
The theory of selection can be summarised by the following
obeervations asd inductions :

" Observations: The offspring of animals (end o outautnber™ their .
g:::inf rabbits maypmd;wnhrp‘numbuof

’ ; The numbers of & species nd 40 remain the same.

B _ Inducrions : Animholiudiebdmm‘lmdljmm’.'rbm :

is usually  struggle f and many offspri
donatu:ﬂvqbq:mﬁhhrpd.w "

Now read the pasage again, introducing each sentence with sn appropriste
conneciing word or phrase, choosing from these:

.‘ v
Nevertheless, Forexample, Bacaus of this, it is assumed that, . . R

. It is often observed that ... In other words,
. 7 ¢

’

Adamson/Bates (1977) English for Seience

and Technology: Biology. pp. 86-87

1

I3

matcfuing exercise: single ex'pressiona with single sentences
" according to the logical development of

‘ _the idens,

. Student: (1) reads a teXt presented in outline form.

(2) reads the instructions of the exercise.

(3) re.gds 2 series of connecting words or phrases to be
added to the sentences in the text. .

(4) re-remds each of the outlined sentences 1in’ the .text to
‘establish the relationship which exists between each,

(5) matches one of the items from the 1list of expressions
with each of these relationships. .

(6) rewrites or re-reads each sentence while inserting the
appropriate expression.

\

¥

Leech & Svartik (1975) A Commuﬂ.icative Grammar of English.. Longman,
Hong Kong. 'pp. 158-160 ’ )

At

ks
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v
d) linking signals -

. Student will be able’to recognise T
9 g constructions

indicators in discoulrse for: N i1. mixe

) 2 M N
Read this: TN i
Observations:  There are differences between individual members

of u specics.

Some individuals are better adapted 100their en-
vironment than others. .
The better adapted individuals will tend to live
B fonger. -
o wm tend to produce mors,ofipring.
The offipring will tend 10 inherit some of the bene~
- Bcial characteristic of their parents.
, These offspring will tend 1o live longer.
« The population will tend to change graduslly as -
' more charscteristics enter it.
. Thedungenl.hepopuhmmlllmdwproducn -
news

Inductions;

‘ ’

-

’ \ ) o '
: ' . Nowlatroduce ti sentences sbove with phrases chosen from the followiag:

- ‘Comsequently, This suuw! that ,..
It in also obnnred thll Eventually,

Moreover,
Thus, Thetefqre.

-~ N o

As g result, 14 ~

'

damson/Bates (1977)

L. ) A 1) English for Sclence

’ - and Jechnology: Biology. ‘p. 87

R - -

A)

matching exercise: , single expressions with single senfences’
“ acoording to trje logical development of
the ideas. )

[ K A

Student: (1) reads a[ text presented in eutline form.
(2) reads the instructions of the exercise. . . /

{3} reads a series of connecting words or phrases to be added
Lo the sentences in the text.

re-reads éach of the outlined sentences in the text to“
establish the relationship which exists between each.

(5) matches one of the items from the list of expressions with
each of these relationships.

rewrites or re-reads each 5entence while inserting the™
4 approprihte expression.(_

(1)

o

} (6)

N—

Longnan,

Leech & Svartik (1K5)
Al Hong Kong.

A Communjcative Granimar of English.

pp:. 158-160

.
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101

’

. - A
10. Student will be able to identify the main { @) locating the topic
sentence in a para-

graph:

by:4 It

point or important information in a-text

Read this pamage
The average heart rate i man at rest is abowt 70 beats per munute, a
is a wide variation among individuals, who may have normal rates iderably
lower or higher than tiiis. Trained athleies may have & aonmal rate as low as 50
beats per minute at rest. Their stroke volume, however, is large. Age has as
S effect on heart rate in that the rale n humans decreases progressively from

- spproximately 140 beats par minute in the foetus to 120 in the infant, 90 in the
child, and 70 jn the adult. The henrt rate is faster aller menls, exercise and emo-
- tone! exciteanent.

v

v Mbmmﬂ«mwmwmm:

a) ccen slates the main ides of the passage. - ’
L A. The first part of the first sentence
- - B. The who'e of the first saateyoe
b C. Thw fourth sentence -

-

|

. ( and Technology: Medicine. pp. 43-44 7
: a

multiple-choice: comAletion,of a sentence according to the
. ! e
meaning of single sentences within a paragraph.

s o

o

§tudent: (1) reads a one-paragraph texf.
(2) reads” the instructions of the exercise. . ,
(3) reads an incomplete sentence with a blank space.
(4) reads a series jk alternatives for that blank space.
"(5) skims the text tlo determine the general idea. .
(6) matches this main idea with one of the alternatives given.
(7 indicatgs the appropriéte\choice in the blank space. y

~ s !
.

Aulls, M.W. (1978) Developmental and Remedial Reading in.zhe Middle
‘ |

PR

Grades. Allyn and Bacon,LInc..Boston.m pp. 103-109

t

-~ j O'Brien/Jameson (1979) English for Sciencé

o~

@
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10. Student will be able to identify?the main | 2) locating the topig

sentence in a para-

point or 1q50rtant information in a text graph: y

by:

(1)

EARTHQUAKES

Every year earthquakes are responsible for a large

number of deaths and a vast amount of destruction in various
areas of the world. (2) - Most of these damaginy earthquakes
occur either in a narrow belt which surrounds the Pacifi;.ocean

or in a line which éxtends from Burma to the Alps in Eu

ope:

(3) sSome of the destruction is directly caused by the quake

itgelf.

{(4) An example of this is‘the collapsing of building;

as a result of vibration. (5) Other damage reaults from

landslides, large ocean wives' (tsunamis) or major fires which k .

are 1nit1ated by the quake.

Choose

om among the three popsibilities listed for each
paragraph the one Wlich expresses the main idea of the paragraph.
If you do not think that any iab:uitable, then write your own.*

1. Paragraph 1 ¢

- a)';/Earthquqkes in géneral
b) Earthquake zones ,
¢)  Earthquakes and destruction ~
d)- ) .

——

Long,” Cyr et .al.

English fof Academic

. Purposes book 1. pp. 28-29
— A ‘
‘multiple~choice: matching sinéle phrases with the gist of
‘ a paragraph.
- o * -
Student: (1) reads a one-paragraph text

" (3], reads a series of alternatives.fbr expressing the main idea.
(4) ‘skims'the text to determine the general idea.
(35) matches this main idea with pbne of the aItErnatives given.

(2}

(6)

reads the instructions of the exercise.

indicates the appropriat® choice by checklnq lt or by
supplying his/her own .alternative, ‘

»

‘

.o

Aulls, M. W,

-

{1978) Developmental and Remedxal Reading in the Middle

Grades.* Allyn and Bacon, Idc Boston, pp. 103~109

)

L

B e Y o

e o e iy
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2

10. gtudent will be able to identify the main |b) inferring the implied
main idea from infor-

point or important information in a text mation In the Text:
by: 4 " .

/

4 ¢
6) Miss Mead noted that It is those who have never been to college
but who are sending, or hope to send, their children to college. -
who are most angry al what 1s going on at university campuses. a
The news deprives them "of the hope that there is a sale and
socially approved road to a kind of life they themselves have not
had, but their children can,” she explained,

The best one-word summary of paragraph 6 1: %
2. frustrstion. .
b. hope. '

. ¢, safety,

Hirasawa/ﬁarkstein (1974) Developing
Reading Skills. pp. 12-13

k!
multiple-choice: matching of single words with the gist of
an entire paragraph.
Student: (1) reads a one—pirag:aph text. \
' (2) reads an incomplete sentence and a series of alternative
completions. ,

(3) skims the text to determine the general “idea.
(4) matches ‘this. main idea with one of the alternatives given
(5) irqicates the appropriate choice by checking it.

4
b

t ’

v

Aulls, M.W. (1978) ‘Developmental and Remedial Reading in the o

Middle Grades. Allyn anq Bacon, Inc. Boston. pp. 109-111

A

J

e

Sl X A v e

s .a
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v

point or important information in a text mation in the text:
by: ) ; . :

*10. Student will be able to, identify the main |P) inferring the implied [
main idea from infor-

* )

-

" 4
“" 1) Three Yale University professors agreed in a panel discussion
lomght that the automobile, was what one ol them calldd
s *Public Health Enemy No 1 1n this country-" Besides polfuting C ,
the air and congesting the cities, cars are involved in more than .
half the disabling accidents, and they con{ribute to heart discase
“because we don't -walk anywhere anymore,” said Dr. H.
Richard Weinerman, professor of medicine and public heatth,
Dr. Weinerman’s sharp indictment of the automaobile came in’s
discussion of human environmeni on Yale Reports, a fadio
program broadcast by Station WTIC in Hartford, Connecticut,
The program opened a three-part series on “Staying Alive.”
. . “For the first time 1n human history, the¢ problem of man's
. survival has to do with his control-of man-made hazards,” Dr.
’ Weinerman raid. “Before this, the problem had been the control
of natural hazards.” R

.The best classification for the information in p.mgr‘ph HItH

s awtomobie: heafth hazard ' N
b. automobile: poliution : '

¢ Automobile: Yale University -

- -

~ .
B »
) ‘| Hirasawa/Markstein. (1974) Developing
. ©  Reading Skills. pp. 1 & 3

A . +

multiple~-choice: xgatchinq of expressions with the gist
' of an entire paragraph,

Student: ' (1) reads a one-paragraph text.

(2) reags an incomplete sentence and 'a series of alternative
completions. ' - '

_(3) skims thé text t6 determine the gendral idea.
(4) matches this main idea with one of the alternatives given.
. (5) indicates the appropriate choice by checking it.

- : N

N v

0

Aulls, M.W. (1978} Developmental and Re‘medial Reading in the

"Middle Grades. Allyn and Bacén, Inc. Boston. pp. 109-111

- e
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1

. 2

' point or information in a text by:

10, ‘Student will be able to identify the main |b) inferring the implied

main idea from infor-
mation in the text:

&

[ .

‘. . _ \

Read the paasage : ‘
The spieen 1 & highly vascular, lymphoxd orgsim which functions as part of both
the reticuloendothelal system (RES) aod ihe haemqpoietic systews. It has been
endent for many years that clearance from the blood of injured blood cells is a
function of the RES, a0d the most imponamt organ of the RES in thiy process of
filtration & the which aliows normal oells 1o pass through dut can detmin
snd destroy abnormal ceils lnvesupum have demongrmd fot enmpk that
myumdninnkmu d
mmdh(w)wdmy-m Oth«mnmhmhnmmu
lhuplmm,n rod celly, includi iculocytes, which prob-
10 anenlhu:mdmuntotbtamuhmmsphmndlbebomwm
are the two RES ocgans most ivolved in this detentioa of nucieated red cells.

The formason of blood cells is an important Miouo(lhuplu,—ninmc
» foctus. In the adult, however, the spieen B only d with tymphocyie
formation, although it 15 thought 1o axd in forming «ylhrocyu: w certan
13 circumstances.
€ The spicen comsssts of red pulpmd whute puip. covered by 1 fibyoetasic
capsule. The white pulp is posed of sb of lymphatic tissue ( .
mainly of lymph and ‘,‘whichmwndbnmhﬁoflhe
splenic srtery Ia phca these tbuou  are enlarged to form hymphauc follicles.
20 which are sites of lymph The lymphocyies. in turn, play 2 pant
in the formanon of mnbodus The red puip, on (he othir hand, which mekes up - -
host of the spieen, is composed of erythrocytes in mm with lymphacytes and r
reiculoendothelial cdls (macrophages). all su z
sinusolds. The blood from the ar les probably p h ugh lhuep puip
25 and the fltered blood passes into the sinusords, which join venules carrying the
blood Lo the splenic Yein, Some other people, however, think that blood passes '
directly (rom the arterioles 1wy the sinvsosds. P

Ghe each of the three parngraphs s beading: ]
2) The structure of the ipleen ' -

b) The haemopoietic function of the spleen
<) The Bhering function of the spleen”

“

°

'

ozarien/Jameson (1979) English for Sciencé
and Technology: Medicine. p. §2

" maltiple-choice: matching of single phrases with the gists

of entire paragraphs.
.

_p Student: (1)
4 : (2)
. (3)

(4)

(5)

A

6)

reads a three-puragfaph text. ‘

reads the instructions of the exercise. T

reads a series of headings correspondlng to each of the

paragraphs in the text. .

skims each of the paragraphs to determine the general
idea of each.

matches each main idea with one of the alternatlves given.,

indicates the’ appropr1ate choices for paragraphs and
headings.

Aulls, M.W. (1978) Developmental and Remedial Reading in the »

! Middle Grades. Allyn and Bacon, .Inc. Boston. ép. 109-111

-

T3

£
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11. Student will be able to distiriguish main
ideas from supportipg details by ' a) category from
} exponent
differentiating:

* LI § ¥

v

i

Read the following carefully:
THE CLASSIFICATION OF BIRDS

-
Families with broagly similar charactenstics are grouped together into 27
orders, whose names end in ‘iformes’. The golden eagle falls into the order of
*Falconiformes’ (falcon-hke birds). ‘The largest order is ‘Passenformes’ or
perching birds. This contains 63 families, and more species that all the rest pul
together The feet ure designed so that they cuan grip a perch, with threg toes in
» front and one behind. In addiion, all are known as song-birds. Two large families
within this order are sparrows, with |55 species, and crows, with 100 species.
Finaily, all of the orders make up the class ‘Aves’ (birds) This system of
classification has enabled scientists to differentiate 8514 species of birds. Placing a
bird in the nght fumily depends upon a number of features. Among them are
external characteristics, such as the shape ol the beak and feet, and the colour
pattern of the features However, at the level of onder, the next higher category.
distinctions ure bused on such features as the structure of the skull, the
arrangement of the rogscles in (he legs, and the condition of the young at the time
of hatching.

f

From the information i the e .
1 <

Y

1. give rwo criteria that are used in ussigning birds to the order of *Passeri-
j’omm'.

2, give rwn examples of families of birds {rom the onler of “Passeriformes’.

i & h:_t ;ome of the general characteristics of fam:hc: of birds. and then ol' onlers
of birds. W

Jordan (1980) Academic Writing Course.
pp. 43-44

'
A

. v
identification exercise: listing required information

e

contained within a hla»x:ger text.

Student: (1) reads a text. e
(2) reads a series of instructions requirin
informat
pravided within the t:ext. d g acion

(3) scans the text to J,ocate specif:.c infoimation in each

gn « of the assignments.

3 (4) identifies this mfopnation within the text and
» extracts it as required.
B v

Y

an

Py
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. t will be uish in
11 Studen 1 able to distinguish ma b) the whole from its

ideas from supporting details by _ parts
differentiating: ,

Read the following seritences. Underline the general category
and circle the specific parts.

‘

1. The legislative branch can be divided into two main parts,
»
which are thé Senate and the House of Commons.

/
2. The Judiclal branch 1is composed of two Important %ections,
called the Supreme Court and the Federal Court. /

3. Government 1s made up of three principal parts. They are
the legislative, the executive and the judicial branches.

Long, .Cyr et al. (1977) English for
Academic Purposes, book 1. p. 59

-

identification exercise: ‘circling and underlining of
specific terms. ,

Student: (1) reads the instructions of the exercise.
" (2) reads each of a series of statements for analysis.

(3) 4identifies, as required, specific information
' within each statement,

, .

B v e

bt vdate
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12. Student will be able to extract relevant a) recognising the
points from a text by: . development or'idea"s‘
’
Poragraph Analysis Exercise

Exercise 5-12. Read each of the following paragraphs. On the line after
o each one, write whether the main pattern of organization is
(1) analysis, (2) description, (3) comparison and contrast,

(4) analogy, or (5) definition. . »

1. English is clearly an internationsl language. It is spoken by pilots
and airport control operatbrs on all the sirways of the world. Over
70 percent of the world’s mail is written in English, and more than
60 percent of the world's radio programs are in English.

2, ‘There are four different tides, depending upon the position of the
sun and moon in relation to the earth. When the sun and moon are
in direct line with the earth, they exert their greatest gravitational
force, causing obnormally high or sgring tides. When the sun,

.

“ Yorkey (1970) Study Skills. p.. 105

e

\
multiple-choice exercise: ‘matching of single expressions with .

"

organizationai patterns of entire
paragraphs. .

Student: (1) reads the instructions of the exercise which inc¢lude
N 'a series of alternatives for describing the organizational
. pattern of different paragraphs.

{2) skims each of a series of paragraphs to extract its’
organiZatienal pattern.

(3) ' matches this information with one of the alterhatives
_glven,

(k) 1indicates his/her choilce by f1lling in a blank space
below each paragraph. .

o

For it e

8
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12. Studen§ will be able to extract relevant b) coordinating relateg
points from a text-by: information

cabinet members are chosen by the Prime
salected by a compilated arithmetical
tion. .{37) Under the pariiamentary

‘ (35) As we have seen, th
Minister. (36) He is prev&ous

process, beginning with a general
system, when there is an election, the people elect a local candidate as
their Member of Parliament (by secret ballot). (38} Each M.P. occupies
one seat in the House of Commons. (39) The political party which wins
. a majority of seats in the House is the party that géverng. (40) The
leader of that party automatically becomes the Prime Minister of Canada.
‘(41) Sometimes, ho#ever, no party is sufficiently strong to win the§
majority of the 263 'seats in Parliament. (42) (Note: (50% of 263)

plus 1 = 132 = majority). (43) 1In this situation, the party that wins
the largest number of seats can become the governing party. (44) In
order to do so, the leader of that party must ’ -

c1asslficatzon is the grouping of items in a lxst according to their
category. Examine the following {xst of duties and characteristics.
élassify them xntg two categories according to whom in the reading
passage they correspond. On the two lines above the 'list, write the
names you've chosen. Then, write 1 or 2 in the blank before each‘phr@se
depending on how you classified it.
C_ ..

! . ) l.-
1. is the leader of the party in power. l ) b

2. .  often initiates legislatéon. -

3. plays a ceremonial role
in government.

14; Long, Cyr et al. (1977) English for
Academie Purposes.book IN pp. 52-56

T

identification exercise: 1listing of required information
i contained within a longer text.

Student: (1) reads a text consisting of more than one paragraph.
) (2) reads the instructions of the exercise.

(3) reads a 1ist of incomplete statements corresponding to
2 separate categories.

(4) 1identifies these 2 categories as required.

(5) 1indicates which of these categorisk each of the incomplete
statements corresponds to as required in the exercise.

\ (6) refers back to the text at times when in doubt about a
' particular choice. - - . .

e T S R AL
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12. Student will be able to extract relevant
points from a text by:

e) ordering"tne {deas

Write out the following paragraphs in the order which corresponds to the . .
following headings:

1. Advantages of market gardening 4. Prepanation of the plot

2. Importance of seed sclection 5. Use of manurea and fertlizers

3. Types of soil for market 6. Nursery beds .
sardening 7. Transplantation .

(a) The plot should be morc or less level and laid oul in beds. Narrow paths
between the beds facilitate planting, w-lenn;. weeding and harvesting.
Dry season beds slope inwands to hold water in the bed. Rainy season beds
are "dM-A N

() The aim of transplanting is to dve esch phnt rmors space to develop its
roots and leaves. Planting distances vary srom species to species., The aim .
is 10 have a full crop cover of the ground when plasts are mature.,,

(c) Market gardening is the cultivation of vegetables for sale at markets in
towns. Vegetables are short-duration crops and all the family labour of
the grower can be employed throughout the year., Vemblu can usually
be marketed at & good price. ,

(d) Vegetables which have small seeds such a3 tomatoes, lettuce and cabbage
are planted first in boxes or in speull nursery beds 10 raise the seedlings.
When they have grown to a suitable size they are transplinted to prepared

- beds. The soil should be clead and free frgim disease organisms. ,There are

various ways of getting rid of disease organisms.,,

(¢) The iand selected for market gardening should have a loose, friabie, free-
draining soil which does not easily get waterloggied. A loam or sandy loam

« is usually preferred.,,

() Vegetable crops are heavy feeders., Depending on the soil & variabk -
amount of organic manures should be applied. For a very sandy soil 3
higher proportion is used, about 1:3. Bag fertilizers should be used that )
contain all the major plant nutrients, For leafy vegetables a mixture with
8 high nitrogen content is best.,

(8) Successful vegetable growing depends on a number of factors. One of the
most essential requirements is good seed, which should have high vitality
and good breeding. It sltould be fzee from discase and pests and suitable
for the local conditions. When sown germination should be rapid giving
healthy vigorous icedlings., .

. Mountford (197?) English in Agriculture
' ' pp. 88-89

writing exercise:

rewriting entire péragraphs according to a set

pattern by‘matching ‘a multiple choice of single
éxpressions with the,gists of entire paragragb.

Student:

'—(1) reads the instructiogns of i:he exercise,
(2) reads a sequential series of headings for the selection.
(3) skims each of a series of paragraphs to determine the
. general idea of each. . .
(4) matches each main idea with a heading from the series
given. .
(5) rewrites as required each paragraph in the text according

to the sequence of headings provided in the exercise.

DI T T TS T VI S U STV
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12, Student will be able to extract relavant .
) .
points from a text by: : c) °rd‘"_1"5 the ldeas

7 — '

. - s

4 Look ai this disgram and chosse the correct words 1o complete the pamsage below! .« |

MOVEMENT
. GROWTH OF ADULTS'

£GS quG '

cmcwﬂﬁ;:t & !
!

% ' ucnmon P

2nd sape of fluke's ife qdc '

(Bcfonth)ﬂwynlerthumhlm,me stage of the fluke's Life
cycle begine. First the ( ) pass through the systery (while/
unhnthqmdlmcvdmolmbv«nmmqmnrumdmmd
during tus sage they grow into (carcarise/adult wermy), Then the (cercarise/
adult worms) move to the winary bladder - in the case of 5. Aaematobium, of
< the intestines ~ 5. mansond, S. japorsicum. Next the sduits (are excreted/lay their '
egps). Finally the egga are excretad in the iirine or fasces, but (before/aller)

and Technology: Medicine. p. 58

‘writing exercise: writing paraphrises ot‘ sentences while

R matehing single expressions with sentences
uithin the context ot‘ a paragraph

o)

Student: (1) reads the instruetions of the, exeréise. .

- (2) . observes a diagram 1llustrating information contained
within a text.

(3) reads a one-paragraph text.

; (4) reads more instructions requiring a contralled composition .
. in a modifded-close text. .

(5) 1dentifies the sequence of avents within the text to match
, the exercise and extracts.requiwed information.

(6) completes the summary form by paraphrasing information
.. from the text and diagram

s mdnc

< . N ’
4 .

Je ket emcwmrmi mewwes -

. leaving the body the eggs cause inflammation in the alfected organ. (On/While)
hun;mdﬁwuwmwninlmuumqnnnwmﬁnqdp
. apain ) ! ; -
) , WMWIWN&2&M#:
t
\vhbnhymwo ..... . . o
-~ ¢
\ ' ) ) Y '0'Brien/Jameson (1479) English for ScienceL

W e e e b it ais s
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12:. Student will be able to extract relevant d) gutlining the m,Jor

points from a text by: elements

Read the following passage and complete the blank outline
. on the following page.

Space research can be broken down into two large categories,
pure research and applied research. -

* Pure research can be defined as an attempt to understand and
explain certain phenomena, or as an attempt to establish relatién-
ships between different variables. It is a long-term activity which
does not, for instance, try to solve a particular problem, or to
answer a pari&cular question.

'

. ) Lunhay eyfiu;ation is a prime example of pure research. The
Apollo progrémme wag not looking for immediate benefits, but it
yielded a great deal of information about the origin, development
and dynamics of the :

I- . .
A- Try understand phenomena ) . -
1- ' ' \
. 2= " [
a- doesn't solve pract. probs.
b- - . )
~ ( )
z B.. ’
1- &

-

. Long, Cyr et al. (1974) English for
Academic Purposes. bock 2. pp. 8-11

identificatlion exercise: 1isting required information contained
) within a longer text according to an
outline.

Student: (1) reads the instructions of the.exercise.
N + (2) reads a text consisting of more than one paragraph.
(3) observes an incomplete outline corresponding toc the text.

(4) 'locates some of the items 1in the outline within the
context of the passage.

(5) extracts the remaining information from the text ‘and
completes, as Yequired, the outline in the exercise
" according to text under study. i

)

Aulls, M.W. (1978) Developmentél and Remedial Reading in the Middle

«

Grades. Allyn and Bacon, Inc. Boston. pp. 111-118
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12. Student will be able fo extract relevant d) outlining the major

points from a text by: elements
Malaris
Mlllﬂl u un nfectious duax caused fay & munule i parasste (pr )
ne of the causes of sickness and death
n lhc world. (A) But how dou matara develop? .

First the mosquito sucks bigod from an infected person. Then the parasies
-§  breed in the mosquio’s siomach, and after about 1én days their omprik’: lo
the salivary glaiids. At this stage the'mosquito 1 infevious: when u
hurman subject it gives an inj of parasites in s droplet of safiva. Whtalhn
. v happens the young parasi :r:mmdu\lhup-mnubloodtolluhyuw ’
othtrorpmwbmmey h Afer this period
10 of incubstion (B) parasites retumn to the blood sream and invadé red blood cells.
There they multiply rapidly and rupture Lhe cells, rel
to invade other red cells (C). Finally, when this hlppcm. the patient 't has 20
sttack of fever.
The sitsck commonly begins with besdache and viokent shivering (ngor). (D)
15 ARer anything from an howr 1o a day the symptoms dissppear unul the neut
batch ofplrultu is seleased, with further destpuction of red cells. All types of
malaris cause sitacks of fever at more or less regulaf intervals, snd increaung
anacmia from loss of blood cells, (E) .

Now ise the devel oflbcduusibyeopym]mdmpmmgmnﬁw'
disgram. (Nete: Mﬂmwhd:pnnmpbynulmd)

. | = J -
C ]
] ] \
human ]
]
]

I
]
’ T

| I
I

pevied

T ;
[ i ]

T -

OzBrién/Jameson (1979}
and Technology: Medicine.

English for Sciencé

PP, 55-56

identification exercise: -listing required information cbntained
within a larger text according to an
- outline. ‘

‘ Studentt (1) reads a text consisting of m?re than one paragraph.

(2) reads the instructions of the exercise.
(3) observes an incomplete outline corresponding to the text.

(4) locates some of the items in the outline within the
context of the passage.

(5) extracts the remaining information from the text and
R completes, as required, the outline in the exercise
according to the text under study. .

\

Aulls, M.W. (1978) Developmental and Remedial Reading in the Middle

Grades. Allyn and Bacon, Inc. Boston. pp. 111-118

=]
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13. Student will be able ko use basic 7 ~
N .
relerence skills by demonstratin; an a) graphs
understanding and use of: 2
- ] - .
~ s
Look at these graphs:
c
Taga (sub-Arcuic coniferous forest) | Tropecal tain forest Tundn (Arctic)
om < ‘b . ‘c un | c
/36 136 36 36 38, ]
1a ]32 3 32 3¢ 32
32 28 32| =20 32 28
4 30 124 30 b 24
28 i v 20 28 20
26 s 6 - ; 28 16
24 12 2443 ] 24 12
32 N s L 48 22 s
20 4 0137 q4 20 4
' e, e e, :
4 s et pllid ] -8 14 1 :
2 e 12 12 xm 12 12 12
0 TRl S = N R 10 N1
8 “10 STt -20 8 20
e 7 u 5q 232 b-‘ﬁl‘ﬁ Lo ,-2‘ 6 24
4 B I S P i R I 0 O 4 28
2 e T ST -3, 2 2
o % -8 o e BT 0 emmal, 3¢
JFMAMJJASOND JFMARJ J ASOND JFMAMJJASOND
Monthe Months - Mormhe
{
! Ld . ) . 1 L
dow say which regions are described by these sentendes: . )
The climate 1s extremely cold, and rarely exceeds 0 C.
The temperature varies very liule and is always extremely hot,
The temperature ranges from —12°C to 16°C,
o

.,

Adamson/Bates (1977) English for Sclence

ax?d\Ifchrr)’ology: Biology. pp. 99-101

~ -

matehing exercise: single sentences with infdrmation contained

‘within a series of graphs.

. -
- Y >

Student: %(1) looks at a series of graphs.
N §2) reads the instructions of the exercise.
‘1€3) reads a series of statements which correspond to various
% graphs. 3
(4) scans each graph to locate the'information contained in
” each statement. .
(5) matchés each statement with its correspon ing graphs

by indicating his/her chdice by an appropNiate means.

. 3

Zintz, M.V. (1980) The Reading Process: the Teacher and the Learner.

W.C. Brown Co.

Dubuque, Iowa. pp, 269-275

ve T

3
“
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13. Student wili be able to use basic 4 o

. reference skil}s by demonstrating an "b) cableir

understandinZ and ugse of: .
/ , N " . , ..
- Rcfd!hhpam!e: .
Blood growps ‘ .

In the human body there are »’ number of complex chem:cal sub-
stances sttached to red blood ceils. These substances arc known as
blood group antigens. A person’s blood group depends on the type
of antigen which his blood contains. The Simplest classificalion of
threse antigens gives' four blodd groups: A. AB.B, O. The following
table shows thal the percentage of people in each blood group
varies in different parts of the world.  *

Area Blood Group N
OTATBJAD ,
Africa 43} 28 H 6
America 5213411113
» Asia 3628128 |8
Europe olarf1z]s a
Occania 47139110 4
k4 World 9131237 &‘
The blood group.percentages for the total human populatien’
et ‘J Nl .
Now complete these statements: '
a) The rarest blood groupis . . . and the commonest is. . . . »
b) Blood group O is found most frequently in... . \ 5

c) Groups A and B have the same frequentyin .. . . -
d) GroupOlendnobemoulreqmt,emp!m... . .
¢) Anindividual is most likely to belong to group ABin. .. .
f) In,.., there is a one in four chance that an individual will belong

1o blood group B.
Y ’In Qceania, the pombduy that A will occur is mrly .00 times

higher than the possibility that B wall octur.

.

English for Science

pp. 81#-8‘,‘5

Adamson/Bates (1977)
and Technology: Blology.

i

matching exercise:
> information contained within a graph.

T

T

N

single sentences (modified-cloze) with

Student:’

(1)
(2)
(3)
(1)

.

(5)

(6)

reads a one-paragraph text.
observes a corresponding graph which adds new 1nformation
reads the instructions of the exercise.

reads egch of a series of incomplete statements made on the
basis of the information contained within the text and the
graph. : L ]

scans both the text and the graph to locate the infor-
mation within each incomplete. statement.

completes ‘each statenﬂnt on the basis aof information found
within the context of the passage or graph

Zintz, W.V.

(1980)

The Reading Process: the Teacher and the Learner.

W.C. Brown Co. Dubuque, Iowa. pp. 269-275
13

iy
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4
13. Student will bg able to use basic

reference skills by demonstrating an ¢) diagrams

<

understanding and use of:

3. Look at the diagram and read the text. Choose the correct words from the
pairs. w

pistid

otal

potat

ovary

y Parts of a flower in longnudinal.m:{im:r .

The flower is found at the end/bnsc of the stem. It consists of a special
part of the stem/root which is called the receptacle, and special
icaves called floral leaves. These are arranged in rings or whorls,
The sepals form the calyx. This is the lowest/highest and innermosy
. outermost whorl.
) The petals of the flower form the corolla. They lie inside/outside the
sepals and are attached slightly higher/lower on the
‘e i . The Samens, or male reproductive organs lie outside/inside the
: petals. are outside/inside the pistil, or female organ. This rises
from the Byse/centre of the receptacle. 1t has an ovary at the tip/base.
Below/above the ovary is the style. At the tip/base of the nyk are the
‘stigmas.

Adamson/Bates (1977)

L4
English for Sclence

and Technoloéy.j p. 9

4( &

identification exercise:

circling of specifj.c term by matching
information within ¢ text with thdt
' 4 +

! . contained within a diakram. .
-~ , .
3 :
Student: + (1) reads the instructions of the exercise. ¢

(2) observes a labelle\diagram
- . (3) reads a passage
, which certain choices have to be made. ,

~(4) compares the‘informatim}within the text with the corre~

sponding diagram in the
(5) ;.ndicates his/her‘ cholce by an appropriate means .

. & .

»

which corresponds to the diagram but in

ase of each choice to be made.

Zintz, M.V. Thé Reading Process:

(1980) the Teacher and the Learner

W.C. Brown Cq. Dubugue, Iowa. pp. 269-275
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13.

4

Student will be able to use basic
_reférence skills by demonstrating.an

c) diagrams

1 Look

understanding and use of:

Kov to shading 1% %

Loan boet

agnin ot all the disgrams
which foed is described by ench of these sentences:

(Including tomate sad gromsdnut) and say

a) This'food is composed of a very large quantity of water, a rela:
tively smail amount of carbobydrates and a minuse quaatity of
protein. It contains no lipids.

b) Carbohydrates, lipids and pfoum: are ofl present in this food
but in relatively small qununes 1t is largely composed of water.

Adamson/Bates (1977)English

©) This food the same a3 lean beef, but the lanter £OF_Science and Téchnology:
i richer in lipids than the former. ‘ _pp. 51-82
: : H
4 matching exer&8%¥se: single sentence; with information contained

=

within a multiple-~choice of diagrams.

Student:VY(l)
(2)
(3)

(1)

observes a serles of diagrams relating to food.
reads the 1nstructions of the exercise.

reads a series of statemencs which correspond to these
dlagrams. , 4

.scans each diagram f§o locate the information contained

..

in each statement.

<

. (5) ‘matches each statement with its correéponding diagram

by indicating his/her choice by an approprilate means.

4 S

Zintz, M.V.

(1380)

W.C. Brown Co. Dubuque, Iowa. pp.

The Reading Process: the Teacher and the Learner,

269-275
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13. Student will be able to use basic
reference skills by demonstrating an
understanding and use of:

d) dictionaries

' <
lan “guage (llaggwi}), o 1. com- tion of meaning in any way: the B From
munication by voice in the ditine-  kamgwage of fowers. 3. lingaistics. e Colloge

v

tively human manner, using arbi-
trary, awditory symbols in con-
I ways with I

meamnga. 2. any set or syskem of

&, jnstroction in one or more lan-

a cla, profession, ete. 8. form or

+ Dictionary, copyright
1000 Rendom

Howse, Inc., New York.

such symbols as weed in 2 moreor manner of expeession : in his eun
Tens uniform fashion by & rumber langnege 9. speech or expresason -
of prople, whn are thaus enablvd to  of & partcular charxcter: flowowry

communscate intelligibly with one’
another 3 the nonlingwstic means

langnage 10, diction. or style of
writing [ME, ¢ OF: m len-

of communication of animals the  gepe, der. langue tongue, g. L
language of birds 4. ik lingna) P}

Which numbered meadfitg is referred to in the follawing.?;ampla? ,
a. “The langusge of a Hemingway story is simple and
direct.” -

b. “Her dark eyes spoke the language of love.”
. "Her langisge may be quiet and refined, but her listeners
always sit up and take notice.”

d “Some hqgn students tend to use an elsborate, poetic
' language when writing English” : '
¢. “The language of beuh a fascinating study.”

Yorkey (1970) Study ’Skills‘ pp. 37-38

3

matching-exercise: single' sentences with information contained
) withina list of definitions.

1

S'tudsnt: ,(1) skims the entry from a given dictionary for the gist.
(2) reads the instructions for the exercise.

(3) reads each of series of statements corresponding to
various sgctions of the dictionary entry. . . N

(1) scans th entry to locate the particular definitions
corresponding to or describing each statement under study.

(5) matches these statements and definitions as required in
the exercise.

.
’ 4

»

L R s LA e TS T
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13. Student will be able to use basic
reference skills by delﬂonstrat_ing an

&
e)

'tables of contents

understanding and use of:

Contents

"PART I: THINGS WE WORRY ABOUT

1. Which Should 1 Say?

2 Right va Wrong

8. Marks You Make with Your Fist
: 4 What Price History?

PART II: HOW LANGUAGE 1S BUILT
- §. Langyage Has Systam
. & Languege Has Sound
", 7. Language Has Form

' . PART III: LANGUAGE IN THE WORLD

LANGUAGE
ILl.-min‘erOmIAnmp
o, 12, Leaming Another Langusge
T 13. One World, One Languags?
s 14. There’s Nothing Wrong with Your
. Language
' . Appendix A: Sorhe Useful Books
: Appendiz B: Additional Phonetic
o ' Symbels |, |

]

PART IV: WHAT WE CAN DO ABOUT

FRET

SEE 2P 2¥e.

T
o
-

.

bphnmyubwtrdmedbinl’ml?

dﬁm&nduwudthnﬂﬂﬂLﬂmhﬂnymd

’
f

. Yorkey - (1970),

»

Study Skilla. p. 125

-

open-ended guestion: based\ on informatlion contained within a

‘table of contents.

t

Student: (1) " scans the table uf contents taken from’'a book.
(2} reads the instructions of the exercise,
(3) scans each of the sectiens in the table of contents to
, locate the speciﬁc information required 1in the exercise.
(4)  compares statements made about a glven topic in some
© settions to infer a topic in another seetion.
. (5)  1identifies this topic by writing 1t out.

i o e e
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14,

£

Student will be able to scan a text or a) & single point,;
other reading passage to locate specifi- . dnvolving
cally required information on\ 2 simple search .

(1) 1In 1860, Sept-Iles vks a small rural settlemeit with
a population of 118 pioneers. (2) 'The inhabitants were small
farmers -and fishermen. (3) They farmed the land durind the
summer months and survived the sub-zefo temperatures from Novemberx
tb May by fishing and hunting. (4) The population of Sept-Iles
rose steadily. (5) The birth rate and longevity incteased and
-child mortality decreased due to improvements in medical care and
greatek attention to problems of nutrition. (6) By 1950, there
were 1,500 people living in the community.

The words and phrases listed below are taken from the passage
_ You have read. In the spaces in brackets beside each word ‘or
phrase, write the number of the first sentence in which they occur.
The first one his been done for }.'ou. Try to complete this exercise
in two minutes.

o

a) a small rural village (1) .
b) rose steadily ' ()
¢) fifteen hundred pecple () - ‘ {
s)’
r b f

'

, ' T
Long, Cyr et al. (1977) English for
Academic Purposes. pp. 1-2

.

ldentification exercise: matching single phrases with their
identical pn?'s within the contexg of
a longer text.

Student: (1) reads a text of more tl’{an one paragraph.

© {2) reads the instructions of the exercise.

{3) reads each of a series of words and phrases taken
verbatim from the text.

(4) scans the text in a limited time span to locate each
of these words and phrases.

(5) 1indicates their exact location within the :text as
required in the exercise.

Aulls, M.W. (1978) Developmental and Remedial Reading in the Middle °

Grades. Allyn and Bacon, Inc. Boston. pp. 71-77

£ 1
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14. Student will be able to scan a text or a) a single point,

other reading passage, to locate specifi- involving
cally required information on: a simple search
' )

1
:
%“
|

a fact that snswers' the
putm@.Youshmldﬂnduchmmrinﬁwmds.

1. Question: When was Ameneinbet 111 pharach of Egypt? .
Petrie first dug into the pyramids st Giza in 1850 and then went
on in 1889 to a pyramid near the Nile. Here be came upon the *
. - burial place of Amenembhet III, one of the great pharaohs of Egypt
around 1800 ».c. The discovery was important in itself, but it also
demwdeﬁulsynemofdagﬁfyingmdpoupinguchw .
ologicdﬁndnwhichhmﬂund.

i
;
b
]

. .Yorkey (1970)' Study Skills. p. 115

ogen—ended guéstion: based on information contained
' within a paragraph.

\ " »

Student: (1) reads the instructions of the exercise.

(2) reads each of a series of factual queétions to be
ansvwered by skimming short paragraphs 1mmed1ately
following these questions.

(3) scans eath paragraph in a 14mited time span to locate the
specific information required in the questions.

(4) 1dentifies the required infcrmation by writing it out.

L7y - T

Aulls, M.W. (1978) Developmental and Remedial Reading in the Middle
Grades. Allyn and Bacon, .Ine. Boston. pp. T1-77

’
s
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14, Student will be able to scan a text or

b) a single point,

other reading passage, to locate specifi- involving

¢ally required information on: a conplex search

v . L 4
] -~ "

(Ca(HCOy),) which is carried away by surface or underground
water. As a result, certain topographical [leatures are produced. 4
These include caverns, sink holes, disappeanng streams, sulacma
and stalagmites, columns and natural bridges.

Caverns are formed us a result of ground water enlarging crcwccs
in the rock. The roof of the cavern remains because it is formed
from a rock which is capable of resisting the solvent action of ground
water. Sometimes, however, & roof near the sutface collapses, .
thereby leaving sink holes. Streams which flow into these holes are ]
called disappearing strcams.

Streams which flow into openings in the rock dusolve solubl -
material before emerging on the other side, thus producing a lunm-.l
Parts of the tunnel may collapse to leave & natural bridge.

Stalactites and stalagmites™are formed as a result of a steady .
accumulstion of calcium carbonate in caverns. Stalactites are formed
on the roof and stalagmites are formed on the ground, and both tmay
be|enber solid or hollow. Subsequently, these will unite to form a
column,

Find phrases or seatences frem the passage which tell yow the following:

2) Sink holes are old caverns,
b) All stalactites ars not the same.
¢) Limestone is a sedimentary rock.
d) A nacural bridge is the remains of an underground stream.
- €) Air, water and so0il provide chemicals to form carbonic acid. | . ;
f) Stalactites contain calcite.
g A column shows us that there used to be a stalactite and a stalag-

mile.
h) Caverns and stalactites are found in limestone arcas. .

.

Barrbn/Stewart (1977} English for Science

and Technology. bpp. 60-62

+

matching exercise: single statements or phrases with ochefs

@
!

within the context of a }onger passage.

i

Student: (1)
(2)
(3)
(4)

(5)

(6)

" the text with the statements in the exercise.

reads a text consisting of more than one paragraph.-
reads the.instructions of the exercise.
reads each of a series of statements relating to the text.

scans the text to locate 1nformation pertaining to
each of the statements.

matches the particular phrase(s) or sentence(s) within

indicates his/her findings 1in an appropriat‘e way.
\ :

Grades.

ne®

Aulls, M.W. (1573) Devélopmenbal and Remedfal Reading in the Middle

- Allyn and Bacon, Inci Boston. - pp. 71-77 -

.
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i

15 Student will be able to transcode infor-

mation in writing to diagramatic display, | @) completing a diagram
through: .

Read the following carefully:

. STATE SCHOPLS IN ENGLAND AND WALES

State schools cun be classified according to the age range of the pupils and the type
of education provided. Basically, there are two types of school: primary and
secondary, Primary schools cater for children aged 5-11 and secondary schools
for ages 11-16 (and up to 19). Primary schools can be sub-divided into infant
schools (for ages 5-7) and jumior schools (for ages 7-11). Secondary schools may
be of one type for ail abilities, viz. comprehensive schools; most secondary
" schools are of this kiad. Alternatively, the pupils may be grouped according to
their abuity and selected by means of an examination at the age of 11 (known as
.the **11 plus exam”). Thus, grammar schools cater for those wath academic ~
ability; modern achools for those with less academic abjlity; and technical schools
for those with more practical skills.

Look at Diagram I on p 4} It shows a diagrammatic classification of state
schools ' Britain. If necessary read the text again and then complete
Diagram /. writing on the lines provided.

Diagram | State Schools in Engluml and Wales

(5-7 years)
schools: primary il
, l jumor ()

'
.

e {H1—16+years)

Jordan (1980) ‘ Academi¢ Writing
Course. pp. 42+43

identification exercise: 1listing of-required information
’ contained within a paragraph
. according to an outline.

Student: (1) reads a one-paragraph text.
(2) reads the instructions of the exercise.

(3) observes an incomplete diagram relating to \the
information within the text under study.

(4) locateés some of the items in the diagram within '
‘the text.

(5) extracts the remaining information-from the text and
completes, as required, the diagram in the exercise. -

4

Sla

|y

‘Widdowson, H.G. (1978«} Teaching Language as Communication. 0.U.P.

"Demonstration: information. transfer® ‘'pp. 154-15§ '

.
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15, Student will be able to transcode infor- :
mation in writing to diagramatic display, a) completing a diagram
through: . i
Read thia passage: *

P Furthes growth and metsmorphosis of a tadpole
. ' Within one week of hatching the external gils have disappeared and
the tadpole breathes by means of its internal gills. Water is taken in
through the mouth and expelled througl the spiracieon the left side -
tfigure a). | ’

During the next six or seven weeksihe tadpole grows considerably.
The cyes and nosirils can clearly be leen at this stage (fig. b).

At eight weeks from hatching the lungs have begun to form. AL
about the same time the hind legs appear, These grow rapidly 'and
are fully formed within 8 few days. Meanwhile, the forelegs begin
to grow beneath the operculum (fig. c).

Approximately nine weeks after hatching. the front legs bresk
through the operculum. the left leg crmerging frst through the

. . spiracle (fig. d). The right leg bresks the operculum shortly after-
wards. At this point the tail is still used for swimming (fig. ¢)
. Within a few days of this. however. the tail has been re-absorbed
L. into the body (fig. ) Just before Jeaving the witer the toad sheds its
" skin and its mouth and eyes become bigger.
Finally, the metamorphosed toad climbs out on to the land.

_ Muich these figures with the letters ta), (b), {c). (dX (e} and (Nun the text and .
complete their labels.

the__ emeiging threugh the .

L

and Technology: Biology. pp. 42-43

Adams&n/éates (1977) Engiish for Science

(1) .matching exercise: series of diagrams with information contained
with a larger passage.

(2) wrlting exercise: rewriting of words frédm a text into diagramtic
_ i display.

Student: (1) reads a text consisting of more than one paragraph.
(2) reads the instructions of the exercise.

(3) observes a series of partially-labelled diagrams relating
to information contained within the text under study.

{4} locates some of the items 1in these diagrams within
the text,

(5) extracts the remaining i{nformation from the text and
completes, as required, the dlagrams in the exercise.

@
Widdowson, H#G. (1978) Teaching Language as Communication. Q.U.P.
’ L J B [

"Demonstration: information transfer" pp. 154-156
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CONCLUSION P
, -

The classification of reading exercise types proposed
fo} this sfudy is now complete. 1In it afe compiled éxercise‘
samples taken from the combined works. of 27 authors of readiné
matérials in the field éf second/forgign language teaching.
These exercise samples fall into 15 dif}érentlreading skill'

‘ categories each of thch is further sﬁbdivided into specific
features of those skills. 1In all, the cldssification contains -
76 different reading exercises eaéh analysed as a séparate“
entry in the system.

The purpose of this study was to design a detailed
classification of the types of exercises one could find in
existing ESL/EFL amterials. It wag,as well the aim of this
rese;rch to provide, by the’way of examplés,xfeachers and -
materials designers with insight into the means éf.devploping
specific reading skills. The different ways'in which reading
passages may be expioited with specific reading objectives in
mind cémes from recreating exerbises in the ¢lassification.

Any system of classification has its limits and admittedly,
_this one does too. The most obvious limitation in this classi-
fication is the number and variety éf the samples_presented.
One cbuld ;onceivably have'Zollated and classified exerclses,
in the manner described,endlessly, as new gnd innovative
réading materials 1in ESL/EFL keeb being produced evefy year.
There 1s obviously'no point at which one can safely claim to

have accounted for all of the variety contained within reading

exercises. If this had been the case, there would have been

3

P
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no need for this study or for pursuing the efforts of earlier
writers on the matter. . o ‘ A
C ?

This classification of reading exercise types can bé

expanded to yleld even greater service to its user. Some of

‘the secondary parameters within the model could concelvably

be transformed into main entry points, thus highlighting

" different characteristics of reading exercises. This sort.of

variation in the classification would necessarily require a
system of cross-references, thus providing the user with dif-

1

ferent means of locating particular exercises.

One hopes 1in any endeavor of this nature to have quite
modestly carried.other people's ideas along for a while and
totpossibly have given others the desire to continue in the

same vein and improve upon what was done ‘here.

S |

o
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