-
)

l* Nataonal lerary oLI Canada

Catalogumg ‘Branth )
Canadian Theses Division

. Ottawa, Canada ~
.. K1A ON4.

The quality of this m|crof|c.he is heawly dependent upon
" the quallty of the original thes1s submltted Jor mlcrofllm-

ing. Every effort has been’ mads, to ensure the hlgh st
quality of reproduction. possmle T

If pages are missing, contact the university which
grantad the degree. o

Some pages may have indistingct 'print especially if .-
a poor typewrlter ..

the original pages were typed WI
nbbon or |f the university sent us a poor photocopy

hY

Prewously copyrlghted materlal
pubhshed tests etc.) are not fllmed

N . >
Reproducthn ln full ofin part of this fitmis governed
-by the Canadian. Copyrlght Act, R.8.G. 1970, ¢. C- -30.

Pledse read the authonzatton forms whlch accompany
this thesis. :

\
s

" THIS DISSERTATION' = .- :
. .HAS BEEN MICROFILMED .
EXACTLY AS RECEIVED

—A

NL-339 (3/77) o e

(journal articles, .

1

JToT .

Blbllotheque r)atlonale du Canada

Dlrectlon du catalogage LW

Division des theses’ canamennes

: ;\ - ‘— .' . | ,AVIS ‘h -

La quallte de cette mlcrofuche depend grandement de la
ual:te de |a thése soumise ‘au mlcrofllmage Nous avons

ut fait pour assurer ung quallte supérieure de repro-
ctlon

’

N

I'upiversité qui a conféré le grade. :

- Y

La qualité d'impression de certaines pages peut

_ laisser a désirer, surtout si les pages originales ont été

+

dactylographiées a{'aide d'un ruban usé qu si l'université
nous a fait p'arvenir une photocopie de mauvaise qualité

L I%as documents qui for(t déja l'objet d’ un droit d'au-

teur (articles dg revue, examens publles etc.)ne sont pas
microtilmés;
L

e

La reproductlon ‘méme pa‘r'tlelle de ce microfiim.est

" soumisk a la'Loi canadienne sur le dr0|t ‘d’auteur, SRC

1970, ¢| C-30. Veu;IIez prendre connaissance des for-

i mulds dlautorisation qui accompagnent cefte these.

’

LA THESE AETE
ICROFILMEE TELLE QUE
NOUS L'AVONS REGUE

S‘il manque des pages, veuillez. communiquer avec



y. PREVIEW AND REVIEW IN WHOSAIC CITY":
| THE EFFECT OF ORGANIZING SEGMENTS ON LEARNING FROM A
. BILINGUAL EDUCATIONAL TELEVISION PROGRAM

DAVID L. STOLOFF - . .

-~

‘A Thesis B e
. in ",
The Deparitment

of

Education . " o

-

’ Presented in Partial’ Fulfillment of’ the Requlrement
. for the degree of NaBfer of Arts at.
Concordia University
hMont:eal,.Quebeg, Canada

guly, 1977

-

© DAVID.L. STOLOFE 1977



. At . .
. . )
. N
' N

ABSTRACT - S
. ' - DAVID STOILOFF -
PREVIEW AND REVIEW IN "MOSAIC CITY": THE EFFECT OF

ORGANIZING SEGMENTS ON LEARNING FROM
A BILINGUAL EDUCATIONAL TELEVISION-PROGRAM

This study'eyamined the effecfiveness of pfeview and
“rev1ew segments 1n enhanclng learning from a blllngual
telev151on program,'“Mosalc Clty". A straolfled random
sample of 199 fifth greders in four inner—city Montreal
schools were assigned’to five treétment'groups, Four of the
treatment groups:were exposed to the 25 minﬁke‘television

-

program elther preceded or followed by a v1de<—taped preview,
. review, or non-organizing segment. A control/group was not
exposed to the program. Learnlng was measured by post—test
scores on'a French vocabulary aﬁd information test and an
~attitude surveyt It was. found tham although the stuaents
-exposed to the %elev151on prdgram learned 51gn1flcantly more
(p.¢+01) than students not exposed to "Mosaic City", there
were no 51gn1flcant dlfferences between the groups exposed

" to the program 1ncorporat1ng organ{zlng segments. Vlewer
and learner variebles were foﬁhd:to hafe significant effects

on learning.from the television program.

2 . . v )
L3

L e ———— e e pa



ii

Acknowledgements

.

A; Producing a televisibn program is fery much a team
effort. . In many ways, S0 was producing this thesis. Ny
gratitude éoes to the members of my defense'paﬂel who read
and cemmenfed on my work after very short notice - Dr. Mona
}_-Fafrell, Dr. Grant Noble, anﬁ Dr. Gary Boyd. Ny added
gratitude goes te Dr. éoyd who ‘served ae the jury chairman
and ﬂelped me through my firal revisions. Cheers to Shelley
Yorke Rose, who undertook to set the the51s—typ1ng record

i

for a friend. - .
) . . ‘

Applause to the television crew and Mr. Leonard

Vieinstein and Mr.: Paul Vinet who ‘helped build "Mosaic City". |

Congratulatlons to Phllllpe and Chrlstlane LeM1eux » who
sang the 0pen1ng theme of "Mosalc Clty", Beverly Lessard,
and the students in the- 1nterv1ews for their patlence and
c -0perat10n as we put together the various segments of
t program.f - _ |

I .thank the staff and students at the foﬁr iﬁnerecify
Montreal *elementary schools who 5o kindly co operated in
this' study., Spec1a1\¥hanks to Dr. liona Farrell for her
encouragement and suggestions oq this work and for the
opportuniiy she extended. to me.toliea%n aboutffeseafch as
a member of-hef project. To my thesis advisor and‘fesearch
director, Dr. George Hunfley, 1 raiselmy glasg. His -
guldance in each step of this study, from skeleton proposal

to blbllography, was 1nvaluable. One would have to ‘go

very far to find better teachers of research metﬂoddlogy_

S

s ST U



; 1ix
. i \

- ' |

th;n Drs. Farrell and H;ntley.- I thank them bptﬁ fo; the
. Opportunity;fo_sipdy anq-work on their préjects._ '

To Ellie Cole@an,.my éﬁ-p:odueer;'co—worker, and dear
friend, " jamais j'ouﬁlierai — ‘Without'her sensitivity,
cfeafivity, and love, "losaic City" would have been no
" - more than an "impoésible'dream“ And to the town beiﬁw

.Mt. Royal and all 1ts magic, where in one year I learned
. that "bignvenu" means more than "welcome", Je dls merci ,
. bien, la.métrqpqle.' '

I wdﬁfd_iike to'dedicaté this first volume of my
pfofession&l work to my parents - fo the spirit of ‘my

mother, who taught me how to love, and to my father, who

taught me how to live.

[

oA



ABSTRACT . ..

Table of Confénts

oo--.pQDQQQQOQDOl--'.

ACMOWIIEDG’EMENTS. e & & 8 o & & & & -.t e & @

LIST OF TABLES o » % o o 000 o & o°6 o o o5a o o

CHAPTER
I.

II.

III.

”jv.'

INTRODUCTION & o sve o 0.0 o o o_oy,0 o
Problem statement « o o« o« o o 6.0 o o

The

study's relevance in educational .

tEChnOJ.Ogyo o 8 & & ® 8 s v s s' @,

REVIEW OF THE LITERATURE s o « o o o s

The

The
The
The

The

The

Resedrch in viewer and learner variables
Research hypotheses . ..

The

/ The

Significant relationships among

use of organizing segments in

educational media « o ¢ o o o o &
functions of organlzlng segments .
use of organizing segments. in prose
use of organizing segments in film
use ,of organizing segments

in television ¢ o ¢ ¢ o .60 o o
implications of past research . . .

In review « o ¢« o o« o 2 « s s o » =
IﬂETHOD -"‘ Ll [ ] L I L ] - - [ ] - - - [ R ] . - [ i
PUTPOSE o o s o o s 2 o o o o o o138 o o

* -Subjects e« o s o o' s 8 e'e 8 2 e o @
Materigls o« o s o o o o ¢ » o o s o s o
Procedure « « o« o« o o o o = . e ‘e o e @
‘Research deSlgn e 5% ¢ o v e & & ¢ o . a
Data analysSis « e o o o o o o o o o o o
oVEI‘.VieW e e e & e ' . . elle o o ) P
RESULTS s eo. @ .o . . ‘o . e e & b @

- .The results of the multlv&rlate B

‘ analyses of variance « « o » ¢ o o

results of the one-way analyses

of variance by main effects e o+ o

results of the one-wey analyses - .
of variance by covariates .« « «

. Summary of.‘the significance of the

variables on the test ‘results . .

the'variables " e @ & 8 ® ® 8 &

‘;Summany of the major findings « « « :

v &« & a

-
® & & o a

\
. ® & 2 & & » 0

T e

e e e »

-.'L—-‘.-_i-—;
o\ N OW O=J=-1 - I N =

S W W oW WWRRNN = -
[ N T - R SO SO WV P T o TV Ve (V)

\J) >
N o

P m———
.




Vi DISCUSSION s o o o @ a ® o s @
Implications’ of the results in

relation to .the research . . .

The scope and limitations o

ofthestudy * s s s s s s 8 s .

Recommendations for future research

)

BIBLIOGRAPHY -lo..o--.oo‘o"nt-o.o

APPENDIX _
A. Version of the experimental test . .
B. Script of the preview, review '
) and non-orgenizing segments
C. Program notes on “Mosaic City" . . .
* D. Secript for "Mosaic City" . « o o o &

Te s »

IList of Tables

1. Oﬁeéway anélyses of variance on
test scores by treatment groups .

2. . Results of the Scheffd test for
{7\ treatment' Test scores “ s e s & 4

3. Pearson’correlatlon coefficients -
for 1nterval measure varlables .

4. Spearman correlation coefflclents
for non-parametric varlables o s a'e

‘
RS SRR

[



Chapter I

Y Introduction

.The increesing use of instructional telévision'in;the
classroom is croating an urgent need for résearch in the
_varlous aspects of prOgrﬁm presentation varlables. Lumsdalne B
(1972) suggests that there are two overlapplng areas of -
- "COntent" that should be” the concerns of effective televlslon
produotlon. The first dis what is preaented - the obgectlves |
or the intended outcomes of the program. The second is how’J
the progrom is'preéenﬁed. This study is concerned primarily,
with this second area of conbent. Continuing in the re- -
search line on organizers of instruétiona} ﬁaterial anq
interseoﬁing the résearch on the use of orienting stimulii%n
conjunction with television, this study oxplores the use of
video—-taped prériew and review éegﬁents in the teaching of
French vocabulary and the promotlng of - p031t1ve attitudes
towards learnlné and u31ng French to flfth graders u91ng a
twenty minute telev151on produotlon. In the context of the‘%\‘&
Quebec. educationol system, this sfody also explores how a
television program mey be used to promote: blllnguallsm
among school children.’ Factors related to second 1anguage
1nstruct10n such as sex dlfferences and scholastlc achleve-
ment levels and the viewer's attltudes towards the television
program are examined for their effect on learning. Con—
clu31ons drawn from the analy51s of these various faotors

are dlscussed for thelr generalmzaﬁlllty and their 1mpllcat10ns

for further research. ' - .
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Problem.statement

The goal of this résearch was to examine the effective-

ness of the placement of orienting stimuli - in the form of

~ two and one-half minute ﬁideo—taped segmentev; as .either a

-
e

preview or a review on increasing student learning from a
television program. ' Fifth graders in four inner-city

Mdhtreal schools were assigned to-one’of five treatment

.groups, The students were either shown’ the twenty minute

television program preceded by a preview segment and followed

by a review segment, preceded by a preview and followed by

_a‘hon—organizing segment, ﬁreceded by a nonrorganizing seg-

ment and follewed by a rev1ew, preceded end followed by
nonrorganlzlng segments, or not exposed to the telev131on
program. o ) S

The research attempted to explore the following gquestions:

1) Do students exposed to twenty minutes of televised
instruction learn more French vocabulary and in-
 formation on the instruction's content and have a
more pesitive attitude towards learning and using
French than théir peers who are not exposed to
the instruction?

2) Do students learn-'more from a television program
preceded .by a video-taped prevzew segment and
followed by a video-taped review segment than’
from the same television program either preceded
by the preview and followed by a non-organizing

" segment, preceded by a non-organizing segment
and followed by. a réview, or preceded and followed
by nonrorgan1z1ng segments? . )

.3} Do students learn more from a television program

preceded by a v1deo-t§nid preview segment and

followed by a non-orgénizing segment than from

the same televisién program either preceded by =

non~-organizing segment and followed by & -review .

segment or preceded aﬂdrfollowed by non-organizing .

segments° . )

.
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The problem posed by this study in examining the use -
of a preview aegment and a review segﬁent in-conjunctiOn:
with a telev1slon program is oonalstent‘w1th past research '
in the placement of orlentlng stlmull in hpth proae and
television instruction. -The prev1ew and r9v1ew segmentsa
were deszgned to serve as a framework for student learning -
as organlzera using a modlfled form of behav1oral obaectlves
and questions. These segments were dealgned with the goal
of increasing'student 1nteract;on with the program rather
than allowing for unguided, passive viewiné. The study;
examined thel effectiveness of these segments /either aldne
or in coﬁbination iﬁ increasing learnfng'fIOm a:television-

program.
' Other coﬁcérns’of this,research inc%uded the‘examination
of several viewer characteristica.for their effect on learning
~ from the television program. The students” language spoken
'at home, amount of telev131on watched in. French and Engllsh,
‘the 1nf1uence of French in their env1ronment, academlc
achlevement level, sex, and their attitude towards.speaking
French were considered importent factors affecting their |
1nteract10n with the televised 1nstructlon.>.Attitudes
towards\the characters within the story—llne of the program
and. the viewer's. general rating of the program were partlcular

qualltles of the’ telev151on productlon examlned for their

relatlonshlps w1th learning from the 1nstruct10n.

4
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The study's relevance in educational technology

o
»

LS

. The British National Council for Educational Tech- -

nology deflnes educational technology as “the development,

- application and evaluatlon of systems, technlques and aids

-

*to improve the process of human learning", - Thig study
focuses on the_evalcation of certain tecnniques in orggni-

‘zational strategies designed toAimprove‘iearning from the

ducatioﬁii media, television, and curveys several of the
fadtors involved in the process of second languagecleaénlng.
Draw1ng from prev1ous studies deallng with the use of in-
serted questlons w1th1n an instructional television program;
research -on the use of preview and review strateéies in
educational medig, and from the principles of instructional
design supportcd by research and practice, this study attempts
to explore thé use ofcépecific principles in curriculum ’
develépment within the realm of instructional television.
While remaining within the context of research on the
placement and the use of organizing segments in conjunction
with a telev131on program, this study also examines the
effects of several human factors that students bring w1th
them to the classroom that may 1nfluence their success at
learnlng from a bilingual television program. _It is these
human‘féctoré that may prove 'in tné long run to be the':
most imporﬁént both in this'preliminary study and in the
domain of cducafional fechnology. _ _ |

. This study is organizcd into‘four chapters. Chapter II

reviews the research on orggnizing segﬁents in prosc, £ilm,

.and.in instructional television. The relationéhipé between



is analyzed. Relatlonshlps between learning and the

. _ . T " ; A . +
the. viewer's characteristics and learnlng-from instructional

television: are dlscussed 1n 1ight of past research in language

_ learnlng and studles 1n telev151on research. This. chapter '

serves as “the theoretlcal background of thls work.
Chapter III deals with the praotlcal experzence of

this study. A descrlptlon of the sample, the materials used,

the testlng and experlmental procedures, the research Hy-~

potheses and design, and the methods of data anely81s are ' S}
1noluded. ' ' '
“The results of thls\egplrlcal study are- reported in-

Chapter IV, The effect of the varlous treatments on learnlng (

viewers' characterlsbacs and attltudes are dlscussed. A
J

summary of the slgnlflcant factors in learnlng from the
teleylslon program and their eﬁfect is.presented through
written description and through statist:i;cal.tahles. -
- éhepter v diséusses.the:implications of these resuIts
within the'body-of‘established research. Following a de-
scription of the scope and limitatithlof this study, ‘re-

commendations for further research are presented: .

(=]
»



Chapter;}l

k\ Review of .the literature

The'théoreticél basis of this study is derived from a
wide ranée of educational research. In this chapter,

researcH on the use of 1nstructlonal organizers in educa-

tlonal medla is TEVIEWEd and dlscussed for its implications

on the research guestion. An overv1ew of how viewer
variables may’ affect learnlng ff’g a television program

* -
and how thege- factors nay glso influence language learnlng

'18 ‘also 1ncluded.
. /"

N

The use of organizing segients in educational media

*+

X N, . e
Varlous studles‘ln a wide range of educational media

‘
have examlned the use of organ1z1ng segments - inserted

questlons, advance organlzers, outllnes e1ther precedlng

or in con;unctlon with the 1nstruct10n, review or sunmexry

~ ' i . e - + » -
techniques, overyiews — in enhancing learning., This study

-~

attempted to examiné the effect'bf two such organizing
segmeénts on learning in both the cognitive and affective

_domains_(quoﬁ, 1956).: The preview in this study: is a 2%

-

minute segment designed to alert the viewer to the voéabul%gy

.and events within the program. The review is designed to

serve as a suhmation of the events within the program and to
.give the viewer practice in the vocabulary words instructed

$hroughout”the production. Using questions and visual cues,

s
+

both organizing segments borrow techniques from several

_areas of educational media,

3
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The'funetione of'organizing semments Gagné and Briggs

(1974) suggest that there are nlne 1nstruct10¥al events -
that are essentlal for optimum learning. The domain of an
' \

organlzlng eegment precedlng the stimulus materlal of the

lesson would be %o "galn attention, 1nform the learner of

'the objective" of the instruction, and "to stimulate

- o . .
recall of prerequisite learnings". An organizing segment

following the stimulus material, of the lesson would enhance

retention and transfer™ of the lesson. ~

The use of organizing segments in prose The use of

.

“orienting stimuli in learning from prose may suggest some

possible technigues for enhancing learning from television.
Ausubel and Fitzgerald (1962) made use of advance organizers
to enhance learning for students with poor verbal ability.
The advance organlzer, similar to & precis pracedlng in-
structlonal events, prov1des a framework for new learning

and its retention by helplng the student to recall previous

relevant information and to obtaln some fmnlllarlty with the

instruction whlch follows. Advance organizers are designed

.for a hlgher level of abstractlon than the instructional
" material they precede. This allows for greater dccommo-

dation’ of theimaterial‘through association with previously -

experienced events. Kaplan and Simmons (1974) report that

advance organizers of prose material are effective in in-

-

. eredsing. learnirig.

- "Ausubel (1963) contrasts advance organizers with per-

ceptual organizers. Perceptual organizers‘are less abstract

than advance organizers in that they provide cognitive



-structures for specific condepts in the boay of the in-

. struction.. Summaries, overv ews, inserted questions, and

: behaviofal objectives-are co

only perceptual organizers

,l“because they remain on the same level of abstractlon as

the 1nstruct10n, unlike the advance organlzer that relies
on hlgher levels of abstractlon by the student. (Ausubel 1963).
Several‘studles examine the use of perceptual organizers in
.enhan01ng learning “from prose materlal. Rothkopf and
Bisbicos (1967) and Frase (1968) report that queefions
following an 1nstruct10nal unit were more effective in-
1ncrea51ng learnlng than the use of questlone before the

unit. Gonzalez (1975) reports that the use of* both behav1oral
obgectlves in conjunction with questlons-were Slgnlflcantly

T

more effective in increasing learning from prose ‘than the

O

!

use of no orienting stlmull. The use of either obaectlves

or questions alone also 1ncreased learning but not signifi-
cantly better than the use of no orienting stimuli. Duchastel
and ierrill (1973), in a review of the effects of behavioral
objectives on learning, conclude that the results f}om the
empiricg.etudiee\nere‘inconsistent. Genefaiizations on the
Effecfiveness'of the use of-fehaviorai objectives, regardiese
of placeoent, may be restricted because of the individual
differences of 1eafners and the way they interact with the
objectives, . ' |

The use of organizing segments in film Perceptual

%

organizers have been examined in past research in educational

films (Ausobel, 1963). DNorthrop (1952), in his studies .on

" the use of orgaﬁizational outlines in instructional films,.

/



-

" and Schramm (1967) find that the results of using either

found that prov1dlggha conceptual structure through an

outline of key concepts within a film may enhance learnlng
from a factual fllm but 1nh1b1t learning from an ideational
fllm. He also reports that exposure to key words and .
concepts with the use of a perceptual organizer may facilitate
lccrning and retention. Kurtz et al (1950) "suggest that

summaries are probably less effective than overviews Tor

-their influence on cognigive structure is retroactive

e e
rather than proactive with respect to the 1earning task.

Lathrop and Norford (19439) report that neither overviews
nor summaries éppreciably improve !student learning from
instructional films. |

. . /
The use of organizing segments in television The first

-,
-

" N - L)
studies in' the use'of organizing segments in conjunction

- with instructional television dealt with the inse}tion of

~questions in either "spaced“ formats — distributed throughcut?

a production either before or after an instructional unit -.
or "massed" formats ~ the placement of questions in a

combined group before or after the entire production. Chu

-fformat were inconsistent. Studles by May and Lumsdalne

o

(1958), NcGuire (1961), and Pockrass {1961) Suggest that

the 1nsert10n of questions may 1mprove-1carn1ng_only if a
rest intefval is included as part of the treatment. Kantor
(1960) found no significant diféerence in learning when
guestions were massed and 1nserted before or after the
instruction. VUke (1963) rcported no 51gn1flcant difference

in increasing learning between a version w1th spaced format .
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questions within'a brogram whep compared to tPe proéram
ifeelf. _ ‘ .

Ina recent study; Coldev1n (1975) compered three
types of review strategies - summ&ny, massed, and spaced
reviews. A1l three etrateglee.were found to facilitate \
significant'infermatioﬁ receli althoegh the spaced treatmeﬁ%
was significantly-.more effective than elther the summany or
. massed faf;ats. There seems to be ho gsignificant difference
between the effectlveness of the summary and the. massed
formats. Coldevin (1976) attrlbuted the greater effective-
ness of .the spaced review to the pause between review
sﬁatemenjs'whieh enables "greater internalizations of con-
‘tent and covert pfacﬂiee between repetitions” (1976,‘pf 303).
The use of rest pauses in review etrategiee, altkough |
eeemingly effective'in'increasing learning from educational
media, may not be practical for wide-spread instrtctional
telev151on w1th 1ts prohlbltlve cost for each second of

air time.:

| The implications of past_research Althougﬂ in principle
the use of oréenizing segments should enhance learning

.froﬁ instructional_materiel (Gagné and Briggs, 1974),- pas§
resea}cﬁ in edeeatienal media has been fnconclusive in:this
aree..;Advance organiﬁers seem to be:effective in increasing
_ proselleerning (Aueubei and Fitzgerald, 1962; Kaplan and |
Simmons, 1974) wﬁfie the .effectiveness of perceptual.organ-
izers in learning from prose has been inconsistent. Rothkoﬁf
and'Bisbicoe (1967) and Frase (1968) suggest‘that questions

following a prose lesson are more effective than questions

.

-
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'precedlng the 1esson in 1ncrea51ng 1earn1ng. Gonzalez‘
(1975) adds that questlons in conaunctlon w1th behavioral-

- F
objectives are more effective in 1ncreaslng learnn.ng than~

questions or behav1oral obaect;ves alone or the use of/no
organlzlng segments. Duchastel and Merrlll (1973) conclude
that the effects of behavioral obJectlves\on learnlng -are |
not generallzable. Outlines of 1nstruct10na1 films glven3

" 4o students prlor to the 1nstruct10n may enhance 1earn1ng'j
from the film (Northrop, 1952) although ne1ther overviews
'nor summaries have a smmllar effect on film instruction *
(Lathrop and Norford, 1949) Research in organlzers in
conjunction w1th television are aléo 1nconc1u51ve. Studles
in television deal with the effect of "massed" groups of
questions or "spaced" questions in a televisiea program.
The "spaced" format seems to be ‘more effeétive at increasing‘
learning (May and Lumsdaine, 1958; MeGuire, 1961; Pockrass, |
1961; Coldevin, 1976). This is attributed .1.:0 the rest
pauses inherent in interrupting the televised instruction
with questlon perlods. | e, .

The problem posed by this study in examlnlng the use
of a preview precedlng a television program or & rev1ew
following the program were considered 1n the context of the
llterature., The preview and rev1ew served as orlentlng
stlmull for the students while incorporating elements of
behav1ora1 obgectlves and-questioﬁe. The preview and re—-.
view were designed as perceptual organlzers to introduce /,'
or re-lntroduce the characters of the program and alert the

1

students to note or recall their actions. The students
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were alerted through the use of slides and segments “of the
program to flnd.or JTecall the French vocabulary words for
objects they would see or had seen w1th1n the productlon. Y
They were asked “to watch for. ways pro 5001a1 behavior were:

illustrated within the program. - The prev1ew and review

should have also increased the students' active part1c1pation7'

with thejﬁﬁggram. In light of the 1nconclu51ve results -of ‘
past research, this study was supported in theory by the
prlnclples of 1nsbructlonal deszgn described by Gagné and
Briggs (1974) and the research on advance organlzers (Ausubel

and Fitzgepdld, 1962).

" Researth in/viewer and learner variables’

sﬁftudy examines the factors 1nvolved in student

‘ language and attitude learning from a telev1s1on program.
It is, therefore, related to past research in both viewex
variables involved in learning from & $elevision program

and learner varlebles involved in language instruction.

. Research in viewer varlables Ind1v1dual differences

may affect the amount of 1earn1ng from televised instruction. -

Brlggs et al (1967) postulatelthat differences between the
effectlveness of instruction by televmslon mey vary with the
student's ability level. Gropper and Lumsdaine (1961)

found that hlgh IQ students learn better with a programmed v
television lesson than with a conventional, nc response

required lesson.

Individual attltudes towards the television prOgram

may also affect learning. Televfslon researchers and producers

e e —

e e —
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are aware of this for there are numerous examples of'in-

structional telev191on programs that uge a pro-soc1a1
approach to language learning. Monngomery (1974) descrlbes

the emphasis on pbsitive self-concept developmentlln the .

bilingual (Spanish~English) children's program, Carrascolendas.
Closer to the environment of this study, Goldberg, Gorn,
and Kanurigo (1976) examined the use of multi—culﬁural'segments

in Sesame ‘Street in enhancing pro-social attitudes towards

speakiﬁg French. Research in v1ewer attitudes report spe—
cific findings. Rosekrans (1967) and Coates and Hartup

© (1969) report that there is & positive influencp on learning
from characters within telévision produdfibns that viewers
may identify with., Rust (1971) in a study on the use of-

children in Electric Company has found that their presence

is associated with high viewer attention. Bandura (1967)
suggests that ﬁower flgures,asuch as adults or teachers
within a television program, may be asSociated with 1earn1ng.
Through descriptions of studies on the differences in -
- children's involvement and identification with television
characters; Noble (1975) suggests that there are ﬁifferent
styles of television viewing for children with differing
self-concepts. Chu’énd Schramm (1967) state that liking
an instructional telev1s1on program may not always be
correlated with 1earn1ng from it. /

The above studies suggest that viewer dlfferences in
gbility and in attitudes towards the television productlon
may influence learning from the instruction. This study

followed alpng in these research directions and examined
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the effec¢ of scholastlc achlevement level and attitudes

£

to the telev181on prOgram, including the students' attitudes e

to the characters within the productlcn and the entlre pro~

duction itself, on learning.'

Research in learner variables Rescarch:suggests that

student differences may influence their success at second
1anguage 1earning.‘ In an extensive study in the effectlve~
ness of teachlng French at the primary level in Engllsh ‘
fyﬁ Welsh -schools, qustall (1975) found that differences

- related to sex, classroom characteristics, school environ-

ment, parental occupatlon, and attltudes towards speaking
Trench:ﬁ;re all 51gn1f1c?nt 1nfluences on learning French.
Girls were found gaugchleve,more in-French and have more
positice attitudes‘%cwards learning French than boys. There

was a positive correlation between parental occupation and

‘student scores in French. No relationship wag found between

class 51ze and French achlevement nor between French achieve—

ment“and achievement in other scholasﬁic areas. Boys in
single sex schools were more favorable to ;earning French
than their-coun%érpa;ts in co—ed schools while girls in
co—ed schools were more'poéitive‘tdwérds 1earning French
than girls in single-sex schools. )

Research in Montreal suPpofts the importance of

learner variables in influencing the instruction of French.

Attitudes towards learning French were shown to be affected
by the accent admonitions, giveﬂ in a. study by Xarnani
(1976). Tape-recorded rationales for taking a French course

were either read with a typical North American English

-
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accent or a French accent to university students. Karnani
snggestslthst thé?Frenehreccented presentation.may have had

& significantly negative effect on the attitudes of the

students; Genesee (1977) suggests - that there is a significant

" relationship between French language learning and students'
afﬁitudes and exposure to French in their daily environnent.

In a study of Prench immersion brograms in local elementary

schools, Lambert and Tucker (1972) found that fourth graders |

studying in a bilingual environment of French and English
could communlcate more effectlvely in both languages than
students learnlng 1n an Engllsh~only env1r0nment.

Several of these factors were examlned in this research.
Sex, scholastlc achlevement level, and attitudes towards
speaking French were. analyzed for their effect on learnlng
‘French. The two co~ed schools and the two single-sex
schools in this study were also compared.. The effect of
the amount of Erench influence in the student's environment
) and the 1angnage or languages sPORen at hqméfwere also
fstudied in this research. The effect of the organizing
segments on language learnlng and attitudes towards speaking
French are also dlscussed. )

’

Research hypotheses ' etV

Follow1ng w1th1n the framework of the llterature, the
major goal of thls research was £0 study the effectlveness
" of a television program.in conjurttion with preview and
‘review strategies in teaching French vocabulary and premoting

positive attitudes towgfds‘ledrning and using French. The

~
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Ufoundationjof‘thgggetudy then, were_hypothesized'as féllows:

H1:

Concernlng the use of preview and review segments, the

Stodenxs exposed'to the teleyision program

designed specificdlly for this research will

" learn more French vocabulary;end demonstrate

Id

greater positive attitudes towards French than

students not. exposed to the television program.

L L

experlmental hypotheses were as follows.

H2:

‘ment, preceded by a non—organ121ng segment and

Students exposed to an instructionel television

" program preceded by a video—taped preview segment

will learn more from the instrﬁction‘than etudents
| o
who are exposed to the program preceded by a pre-

view segment and followed by a non—orgahizing seg—

followed by a review segment, or preceded and

followed by a non-organizing segment.

Students will learn moré‘&?om a telg&iéion program

preceded by a video-— taped prevzew and followed by

" a non-organizing segment than from the same tele-

vigion program-preceded by & non-organizing seg-

ment and followed by a'review segment.

Students will learn more from either a television
program precedeﬁ by a preview segment and followed
by a non-organizing segment or preceded by & non-
organizing segment and followed by a review seg-—

ment than from a television program preceded and



followed by nonrorganlzlng segments.

. Rationale for the hypotheses The four hypotheses
pr0posed by this etudy.were~all within the context of re-
search on the use of orlenting stimuli'in conjunction with
televised instruction. - The flrst hypothe31s (H1) was grounded
in the last thlrty years ‘of research on 1nstruct10nal teleel_‘
) vieion, in their review of the research- 11terature, Chu and
Schramm (1967) support the notlon that television can 1nstruc£."
The recent work of Gorn, Goldberg, and Kanungo (1976)
guggests that telev151on can affect the’ attltudes of Montreal
school children towards blllnguailsm.

The second hypothe31s (H2) was grounded in the pr1n01—
ples of instructional design. Gagné and Briggs (1974)
outline nine 1nstruct10nal events required for effeotive
instruction. Of these nine events, the non—organizing
segments are designed only to gaep the. students' attentlon.
': The review segment was designed to~enhance retention and
_transfer~of the program's 1nstructlon. The preview segment
was de31gned to gain the students' attentlon, inform the
learner of the objective, and to stimulate "recall of pre- .
_reqplslte learnlngs" The comblnetlon, then, of the prev1ew
and the review in conjunction with the teleylslon program
should maximize the possibiiity of at leasr.four of;the
1nstruct10na1 events occurrlng. -

The preview-nonrorganlzer treatment should be more
effective at 1ncrea51ng Jearning them the nonrorganlzer
review treatment as suggested by the thlrd hypothe51s (H3).

Phis is consistent with the effectiveness of advance .

TR
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orgenlzers found in the research of Ausubel and Fitzgerald

(1952)
_The fourth hypothesis (H4) suggests that the use of

elther the prev1ew or the rev1ew segments would be more &
_f na
effectlve than exposure to the program w1th only the non- qu
‘f'-
organizing ‘segments. ZEither organlzlng segment - theﬂpf6vlew _

- or the review - should‘prov1de a framework for $ﬂ5 students

-‘,-
tO»assimilate the instructlon. Th;suffemewor was hypothesized

to be essentlal fonﬂefféctlve learnlng from

A!""‘-“ﬁ‘

gAY

‘Mﬂnmﬁfher research congiderations No -researc

'were 1n1tlally made for the relationships between “ghe

-and learning from television. 'These relationships were,

various human facets collected from the student questlonna res
and learning. The literature suggests that these human -

factors may play significant roles in lenguage learning
therefore, examined but not hypothesized.
In review ' -

In this chapter, the theory behind the experlmental _w

: a1
problems and design dealing with the effects of preview

. . . N \
and review strategies on learning from & television shd¥w were

discussed. An overview of research on Viewer. and .learner
Lo : N

variables, with emphasis on language and attitude learning,

was also included. From this foundation of past research,

hypotheses were formulated for this 'study. In the next

- chapter,” the practical side .of this study will be presented

end discussed in light of this review of the literature.

- - -




Chapter III‘ .
Method

_Phis ohapfer describes toe'purﬁose; suojeots: and.
procedures of this study. The materials'osed;‘inoluding
'1desor1ptlons of the telfv1s1on program, the preview and
rev1ew segments, the tests deve10ped for the study, and the
apparatus and equlpment used for the treatments are dis-
cussed. The research des1gn and data collectlon hnd analy51s

are also descrlbed. o .

‘Purpose

- . ~

. | _
The-purposé’of this rgsearch is to examine the effective-

ness of a television program designed for this study used

in conjunction'With preview and review strategies in teaching
French vocabulary and. promotlng p051t1ve attltudes towards
1earn1ng and u51ng French. Thls study explores some of

-~ the factors, such as‘amount of French exposure 1n the
students' envmronment, language that the student speaks

at home, "and attltudes towards\téi telev1s1on program, that
may affect soccessful.lnstruotlon of b;llngual materral

using fhe television medium. - . .

. - .
r . . o

: Subaects .

| The subgeots were 199 flfth graders in four 1nner—c1ty
Montreal’ elementary schools. They ranged in age from 10

to 13, with most students Geing between 11 and 12, Forty-."

five students in the sample attended an ali—girl‘Sohool
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whi/-le 48 attended -an-all—boy.school' both theses schools had R
a system of self—contalned classrooms. The dther stddents,‘
69 in one school and 38 in the other, attended 1ntact
classes w1th1n a school w1thout walls, Openrspaced design
(Barth, 1972) The studénts in the sample all spoke English
Jw1th1n the school environment, although 5nly 41 students

S

(21% of the sample) stated that English was the sole language

~

spoken ‘at home., The rest of the students spoke English

1 e et A g S et T TR e

and another lsnguage;at home with the largest group speaking
English and Portuguese (92 students or approximately 46%
of the sample) _The schools served what are considered to

be low 50010 economic neighborhoods with the major dlfference

in scliool populatlons being that schools 1, 2, 'and 3 served
communities of more:recent immigrants to Canada than did
school. 4. This was reflected in t?e dominant languege | ) i
groﬁps in the samplesjmosf of the students in school 4 e
spoke only English inlpheir home'environment while in the
othér three schools most,of the students reported speaking
English and Portuguese is their homes. \

- o . ra

Materials

.Desorippion of the television program The television
‘prOgram was-called UMosaicﬁCity" and was a twenty ﬁinuté .
- video—taped television show‘produced as a pilot for a
series of programs des1gned to 1nstruct French vocabulany
and . promote positive attltudes towards blllnguallsm among
Montreal's elementary school chlldren. ?bls program con-

‘tained ten different sections produced either on location

- U
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in an elementary school in Montreal or within the studio
'u31ng the facilities of the Aud10-V1sual.Department at '
Concordla Unlver31ty. "Nosalc City" was wrltten ahd pro-
duced as & 301nt effort uylleanorColeman and David Stoloff
and directed by David Stoloff in Studlo A, Concordla University
. on January:26 1977 in co—0perat10n w1th.techn1cal officer,
Nr. P. Vinet; instructor, Mr. L., Weinstein; and the class
of Educational Technology 684. The productlon.made use of
interview segments, a story line invclving bilingual minq;
reading, a puppet story, and ;h; use of slides as visual
caes for vocabulary words.

The five major characters within the program were de-—
signed through plot and dlalogue to instruct French vocabu-
lary and promote positive attitudes towards learning and
using French. Using a plot convention of mind-reading, two
magicians named Merlyn‘and Tabatha, while trying to impress
a reporter named Ellie, repeat the French words for items
found commonly on the street- - such as stop-signs, fraffic
lights - that are simultanebualy paired with visuals illus—
trating these ncuna. These words are used in a dialogue
between two puppets, Imogene and Charles, in a situation of
giving.directions to the Metro (the.subway)? Imogetie is
ins ructed by the two aagiciana and Eilie, using a modified

-

see:ice plot convention, in some of the new vocabuiary words.
These new words are practiced in another dialcgue between
i“%ene and Charles. A review cf‘the vocabulary instructed

- ‘within the program precedes the closing song sung by all five

characters.

e e — —
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Ehg final version of the program also iﬁcludes the
opening song sung by two bilingual children and a video-
taped insert of approxiﬁately five minutes duration of
interviews with 6 fifth-graders at school 1, The inter-
views revolve éround the positive aspects of multi-ethnic
environments' and positive attitudes towards learning French.

The program is approximately twenty minutes in length.
The studio segments were originally recorded on one-ihch
v;ﬂéo-tage while the other éegments were recorded either
on half-inch video-tape using a;brta—paékor filmed using
super-8 films. The final edited version was copied on half-
’inch taﬁe to facilitate its use in the school, .A sceript
de the production and other program notes are included in
the appendix{

The production was judgéd to be of sufficient technical
quality by instructor Leonard Weinstein, a veteran producer
of educational television programs for the dBC, for use as
televised instruction. The principals and staff of the
schools in the sample were invited_to preview the program
and comment on ité appropriateness for their- students. One
of the principals thought that the students would enjoy
the sections of television magic. Another commented that
the fifth—gréders might find the puppet segments a bit
childish. Another of the principals thought that the under-
lining theme of the positive aspects of multi-cultural en-
vironments would be too subtle for the students. The
French teachers thought that the French vocabulary level

of the program was quite appropriate for fourth and'fifth-
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graders; the Fyench vocabular& used'iﬁ the program was
seiected through consultation with ﬁhé French staff of the
schools . involved to coincide with the French ciwrriculum for
the end of the fifth grade. Overall, the principals and

the staff at the four schools felt that showing "Mosaic City™
to their ckass was a worthwhile activity. |

Description of the preview and review segments  The

students were shown four different versions of "Mosaic City"
as part of the major study of this research. Version 1 was

a version of "Mosaic City“ préeceded by a preview segment and

followed by a review segment. Version 2 included "Mosaic City" -

preceded by théfpreview segment and fpllowed by & non-organ-—
izidg segment. Version 3 was preceded by a non-organizing
segment and followed by a review segmeht. Version 4 was
preceded and followed by non—organizing_segm?nts.

Thé preview segment was a two and one-half minute
segment designed to introduce the program, introduce the‘
characters'in the program, alert the students through
questions to areas of thé characters' behavior they should
follow, and alert them through.slides and segments of.the‘
production to French vocabulary words and phrases they
ﬁouldlsee used throughout the'program. The segmenti's
video component was composed of slides of Montreal and
‘segments of the television program - a technique comparable
to "coming attractions”. The goal of the preview is to
serve as.a perceptual organizer for the student.

The review segment was & two and one-half minute

segment designed to,serve as a summary of the-various

]
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gsections of the television prdgram. It asked the students
to recall the actlons of the characters and the French
words and \phrases heard within the program. The review
segment had\the video track. as the preview but had an audio
_trackrsimilar to the preview'g but modif%ed'by using the
past tense.

The non-organizing segments were a two and one-half ) '
mlnute montage of slides of the peOple and streets of a
Montreal nelghborhood. The_audlo track of the non-organizing . ;
segment preceding the prdgram included a ten seéond announce-
ment introduding the program and, like the preview, stating | i
that a test follows the end of the program. This message. N
was followed by a rendition of the "Mosaic City" theme |
song. The non—organlzlng segmenE’;ollow1ng the program had

a rendition of the song as an audio track only.

- - +

Description of the tests . A questiommaire was administered N I
following the ekperimental treatments. It was divided in -
four sections. The first three sections were designed as
tests of learning from.differént elements of the television
program. The fifgt section was a Irench vocabulary test
that required the stgdent to choose the closes English ;
translation for a French word or phrase. Thié test was

accompanied by a cassette recording with the instructions

and the 17 tést items - 17 French words or phrases followed .
by four English words or phrases from whichiéhe students i
were instructed to circle. the letter precediﬁg the closest‘ ;
English translation. The second seetion, anyinformation /

test, was a 10 multiple choice item test on the content of
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the progrem.  The students-were asked to circle one of the

four choices for each item that best answered the questlon.

The third section was an attltude Survey ofi learning and

u31ng French. 'The students were asked to either indicate
e A

their choice of "True" or “Falee" for each of 20 etatements

involving language 1earn1ng and use.

~

A fourth sectlon of the test was de51gned to collect
daga on student varlablee. The studente.were asked to .
inflicate the language or 1anguagee they spoke at home,

the character they identified w1th most’ and would most:

like to be 11He, how much they liked the. telev131on program,'w

thelr attltudes towards speaking French, and the amount
of English television they watched. Afmeasure of French
exﬁosure in the students!' env1ronment was calculated from

how many French frlends the student had, how much French

_ radio’ they llstened to, how much French telev131on they

watched, how many ‘French books or- magazines sthey, read and

“how often they went to Prench movies or playe. A copy, of

these four sections of the\"Nosalc Clty" questionnaeire
is found 1n the appendlces. '

Post-hoe analyels of the French vocabulary test, the
1nformat10n test, and the attitude survey were carrled
our by scorlng thirty randomly selected tests. U31ng a
Fortran procedure described. by Veldman (1967) and modified
by Dr. G M. Huntley, an 1tem enalyele was run. Alpha
coefflclents for each test and rellablllty 1nd1ces and ' .
dlfflculty 1nd1ces for each item. in each test were obtalned.

Accepting only items with a dlfflculty 1ndex of between
_-—

. R
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‘a33 &and 67 and reliability index greater than .33, after
guldellnes discussed by Garrett and Woodworth (1966), the
tests were revised by eliminating the poorer items. The
final accepted version of the 17 item French vbcabulary .
test was a 13 it?m test with an alpha coefficient of .85;
Items 1, 2, 11, ana 12 were removed because of high diffi-
culfy indicésAindipgting that these items were much too

easy. The final accepféd versioh oflmhe 10 item information
test was an eight item test with an alpha cbeffic;ent of .77,
Items 7 and 10 were"femoved because of low difficulty
indices - these items may have been too difficult. The
final version of the 20 item attitude test was a twelve
item test with an alpha coeff}cieﬁt of .65:_ Items‘é, 4, T,
8,‘9, 16,;12, and 14 were removed because of high difficulty
indices and low item reliability:J The alpha coefficients
of the final versions of these three tests are éonsidgre@
acceptaﬁle for this sort of non~standardizéq testing
(Gafrett and Woodworth, 1966).

l Egﬁipment The one-half inch video tapes of the four
versions of "Mosaic City" were played on tWolsdny 3600
video-tape recorders sef up at two viewing stafiohs inf‘
;'each school. The televigion sets (either supplied by thet?
Ischools or brought by the research team) were black and
white monitors - either RCA school mo@els or Llectrohome
monito;s."The viewing stations were set up in vacant
store-rooms and class areas. Attempts were made 'to decrease
the number of disturbaﬁces while the students were viewing
the progrem and‘éomﬁletinguthé questionnaire.

-

k "
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Procedure

In late April, 1977, the princiﬁals of schools 1 and 4
and the teachers in the fifth grade were contacted by the
resgarchers with a request for théir participation and the
rarticipation of their classes in this’television-study.
The principéls and teéchérs and the French teaching staff
in both-schoolsﬁwerevinvited to preview the program., The
experiment was_theﬁ‘écheduled with the full co—operatioh and
permission of the teaching staffs at both schoals;

Each treatment gréﬁp was exﬁosed to the television
program on one of the 2 television monitors available at
“each school. . In school 4, a'black/and white Electrohome
and an RCA monitor were available and were placed in one
of two" enclosed. classrooms not in use on the day of the -
experiment. In school 1, two black and white Electrohome
| monitors were available and placed in a. classroom and an
0pen area attached to the school gymnasium. 'With the co~
-'operation of the teachers, two groups of.about 15 students,
’ . selected using stratified random sampling (T%ckman, 1972)
to control for scholaétic echievement level, were exposed
to one of the treatments in onelof the testing areas during
each of the two testing perlods. A thlrd testing period
was used for the control group, who saw a television show
unrelated to "Mosaié'City“. Following the exposure to the
treatment the questionnaire-was administered. The telev151on
'program and.the testlng procedure in total lasted about

forty-five minutes. The procedure in school 4 had to be

modified due to technical’ problems with the use of the ideo—

b
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tape recorders., Only two treafment groups, thé peer control
group and the preview-review group proceeded &s plannecd.
In school 1; the procedure worked as planned.with-all five
treatment groups.
. Due to the‘technicél ﬁroblems at school 4 and in order -
to-ipcreasé the generalizability of the study, the principals
and the staff at schools 2 and 3 were conﬁacted and asked ’
for their permission and co~operation to run the study
during the second week in-May; ‘The principals and teaching
staff were invited to previey tHe program and the experiment
was scheduled with their co—operationc Due to time restrlctlonsfuk
a selected group of 8 students from ‘each school was admini-
stered the testrng proceduéé a day prior to the experlment
as & peer contrel group. On the day of the experiment, thE‘
researchers set up one viewing statioh in one of the clasyi/_
rooms in each bf the fifth grades and the other in an
ad jacent room - in school 2, the school library and in
school 3, & classroom not in usé. The rest of the pro-
qedure contlnued as.planned. Follow1ng the telev181on
ver31on, the students listened for instructions and the
questlons of the French vocabulary test which were recorded
on cassette. “The other two tests and the data collectlon

section were read to the students. The studgpts were

then returned to their normally scheduled classrooms.

L}
Ll -
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Research design
The fifth graders at the four schools were assigned
to one of the following treatment groups:

Treatment group 1: +the students were exposed to
the televisioniprogram preceded by a video~-taped
preview gegment and followed by a video—taped
review segment., ' " ’

Treatment group 2: the students were exposed to thé
television program preceded by a preview segment .
and followed by a video-taped segment not designed
to serve as an organizér for the students.

Treatment group 3: +the students were exposed to the
television program preceded by a non-organizing - d
segment and followed by a review segment.

Treatment group 4: the students were exposed to the
television program preceded and followed by non- -
organizing segments. _

Treatment group 5: the students at schools 1 and 4
were exposed to a television program not related io
the content of "Mosaic City". T

Sophia Eliades, a student ih the Educational Technology
program, granted us permission to use her production,
"The Greek Myths", a twenty.minute production in ani-
mation and slides dealing with the myths of cosmo-
genesis. The Students at schools 2 and 3, due to time
restrictions, were not exposed to a television-program,
but after a brief word of introduction, were given

the student questionnaire.

| Thé. scheme below may clarify the relationships between

treatment groups:

SEGMENTS TREATMENT GROUPS .
| 1 2 3 4. 5
initial 2% " PREVIEW PREVIEW NON~-" NON—

minutes ORGANIZING ORGANIZING
- : SEGMENT = SEGMENT

20 minute - Mosaic Mosaie - Mosaic Mosaic The Greek
television . City City City City Nyths or

. ' no exposure
- fipal 2% REVIEW NON-ORGAN- - REVIEW NON-ORGAN- +to a tv

- minutes - IZING SEGMENT IZING SEGMENT program

- fm o o
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research design of this study:

-
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Preatment group 4 may be considered as & control for the

effect of the organizing segments. Treatment'group 5 may

be considered as a control for the efféct of the instruction, .

the television programs

™

Following the exposure to the tele#ision program, the

students were administered a post—test that had three test

components - a French vocabulany test (Ov), an information

test based on the program's content (01), and an attltudlnal

{

survey (Oa), as well as a data collectlon component (Od)

The students were assigned randomly to treatment groups

and then re- assmgned to assure equalization of achievement

levels w1th1n groups' achlevement levels (Oal) were obtained -

through previously admmnlstered Stanford Achlevement Tests

(Madden et al

1973) in schools 1 and 4.

-In schools 2 and 3y

where data on student achlevement 1evels were not avallable,

the students were a351gned randomly tQ treatment groups 1 to 4.

Peer control groups, treatment group 5 of eight students

from each of the two schools, were selected by the two

- teachers in eagh fifth grade class.

The teachers were each

asked to select one high achiever, two medium achievers,

and one low achiever for thls Zroup. .

- The f0110w1ng is a'shorthand scheme descrlblng ‘the

. QOal R
O0al R

0al R
Oal R
Oal R

X1

X2
X3
X4
X5

Ov
Ov
Ov
Ov
Ov

0i

'Oif

-
4

o1

0i -

01

Ca

Oa

Oa
Oa
Da

0d
0d
0d
0d
0d

R = randomization

Oal = obeervaticn on student

-_achievement level
X1 - iS treatments

= French vocabulary test
scores

— e



Y

0i = information test Oa-= attitude tesf scores
scores - . '
Q0d = observations on . ‘ ‘e

student questionnaire

~

o\
Data analysis

Test analysis After an item analysis and the post hoc
= . :
revision of the three tests, the student questionnaire was

scored and data was collected. The three tests ~ the French
'vocabulary test, the 1nforma;;on test, and ‘the attltude

survey — provided three obsgrvatlons that were later examlned
) statistically. The test-scores were con51dered the dependent

variables of this study."

Student variable analvs1s The fourth seéfion of the

student questlonnalre supplied several observatlons. Item' 1
generated the student varlable_of the language spoken in
the home envirornment. Item 2 was considered to be the

. / !
factor of student identification with the characters in

the program. Item 3 provided information opn student modelling ,
of the characters - whom they would most 11ke to be llke.
Item 4 was a program ratihg questlon. '

~ Student attitudes towards speaking French were examined'
by ;fem 5e¢ Ttems 6, 7, 9, 10, and 11 were designed to measure
the exposure to French in the student's env1ronment. The
responses to each of tHese items were totalled. A sum of
. between O and 8 points was -considered to represent low |
French exposure in the env1ronMent /EEtween 9 and 17 medlum

exposure, between 18 and 25 high French emposure.

e Ttems 8 and 10 provided a measure of the amount of
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‘television watching. Item 8 measured viewing in English. "L\“
while item 10 measured television viewing in French.

Statistical analyses ' Statistical theory. described by

Tuckman (1972) and statistical practice provided by the
ﬁxgjggjggg Eagkage for the Social Sciences (SPSS) (N1e et al

.1975) were used exten51ﬁ§1y in this study. The major re-

gearch questiéhs were examined by comparing treatment group.
scores on the fhree tests wifh'onevwaylanglyses of variance
and Scheffe’ tests. The 1evel of significaﬁce for'these tests
and all statlstlcal tests in this study was set at 05
(c><_ .05)

Due to a limitation in the software, several 3 x 3 x 5
‘multivariate anaiyses of variance were run. Thellimltatlon

- was the result of a requirement in the SPSS ANOVA program
%ﬁlvz.duals in each statlstlcal cell

of a minimum number
Three of the five varlables considered as main effects — \\\\
sex, school, treatmenx, amount of ‘French influence: in the

student's environment, and language spoken at home — were. ‘ \;)
selected for each’ run.” Flve of the.seven varlables consldered
gs covariates - student identification with the characters,
student modelling ‘of thé characters, program rating, atti-

e tudes towards speaklng French, “the measure of French influence
in the student's env1ronment, amount of French ‘television .
viewing, amount of. Engllsh telev151on v1ew1ng, and the'
-.scholastilc achlevement level - were also run in each analysis.
Of the possmble 560 multlvarlate analyses of variance with
these factors and restrlctlons (C7 X 05), selected anu%yses

I

of varlance were run by grouplng factors that related to

‘ -
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viewer variables and viewer attitudes and exposure to French.

One-way analyées'and Scheffé tééts were applied on the:

' test scores by éach of these main effects &nd covariates to

i

determlne the 1nf1uence of these factors.
The test scores and other 1nterva1 measures - such )

as amount of telev151on v1ew1ng - were compared.u81ng‘a

' Pearson correlatlon_program. Relatlonshlps between the .
: nonrparametric variables - such as sex, achievement 1evél;

‘and the v1ewer varlables ~ were analyzed using the Spearman -

correlatlon program and Chi- Square ‘tests.
. :' T

Overv1ew

Thls chapter attempted ‘to discuss the means of the
méthod - the study's sample, procedure, and materlals allowed
for the testing of the research hypothesls, the use of
thé research degign, and the 1mp1ementat10n of the data
analysms. *In Chapter 1V, analyses of the results are

discussed inLLig% of the method énd the literature.

v

)



Chapter IV
. ‘Résults

In this chapter, the results of the two tests and the
attitude survey and the data collected«from the student
questionnéife'are'examined for significant relationships.

Examining the effects of the independent variables and the

covariates on the test results by using multivariate analyses -

of variance, suggested'that the majority of the variables

had significant influences on the results of the experiment.

~ To study thelr 1nfluences 1nd1v1dually, one—-way analyses.

of variance wére applied. The test results of the treatment

>

groups were examined to answer the major questions posed by

the research Hypotheses. Significant differences betwgen'

| the treatment groﬁps were analyzed using a Scheffé test.

. ‘:"l-

Variables found to have significant influences on the test

results were also examined, using one-way analyses of variance
! R .

and Scheffe tests. Reiationships'between‘the variables
are also reported-ln this chapter after applylng Pearson
and Spearman corﬁ%latlons procedures and Chi-square tests.

The level of significance for all.stat;stlcal tests

in tpis chapter was set at .05 (©4= .05). The statistical -

procedures féllowed in this study rely heavily on"the ver—

satile programs found in the Statistical Package for the

Social Sciences (SPSS) (Nie et al, 1975).

The results of the multivariate analyses of variance

The five main effects - treatment, language spoken at

-
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home, the measure of French exposure in the students'

_environment, sex, school - and their seven covariates: *

attitﬁde towards speaking French; program personality.the
student most identified with and with whdm‘they mosgt liked
to model; student program rating; amount of television
watéhing in French and Englishg and scholastié achievement
level - were examined for their influence on the test results.

Due to a limitation in the maximum number of. levels of the -

main effects allowed in the SPSS ANOVA program, these factors
" ===

were examined using a 3 X 3 X 5 multivariate analysis of

variance statistiéal design. Using numerous multivariate
analyses of variance, it was found that all of the five
main effects and five -of the seven covariates were'indiviﬁually /
significant"soﬁrces of variation (p< .05) for &t least one
of the postrtests. Amount of television viewing'in English -
and scholastic achievement level were not found to be
significant.influénges on the two tests and the attithde
supvey.‘ Significant two;ﬁay interactions were found between
treatment and the measure of Frenchsinfluence in the student's
environment for the information test (p<.05) and betwgeh 
treatment and language spoken in the studenf's home for
the French: vocabulary test (p<(.05): Significantpthree-way
interactidns affecting the reéults of the French vocabulany
test were found between treatment, sex, and the measure
of French 1nfluence (p< .05) and between treatment, language,
and French influence (pg¢ .05).

These analyses’Bf‘variancé éuggestedhﬁhat all but three

of the factors examined in this study (amount“ﬂf television
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watched in English, scholastic aohievement_ievel, and the
character the viewer would most.like to be like) had signifi-

cant effects on et least one of" the test resulte. Due 1o

© the limjitations on the statlstlcal procedure, one cannot

state conclus1vely the 1nf1uence of each factor 1nd1v1dually

or 1n conjunction with the other factors on the reallty of"

the experlment As a result of th1s, the factors were
examined using one-way analyses of variance in congunctlon
with Scheffé tests for their individual influence in the

results of the study.

The results of the one-way analyses of variance by main effects

Treatment The means of the treetment groups on each
of -the three tests - the French vocabulary test, the infor—'
metion test, and the attitude surVey - were examined using
one-way analysis of'variance_anq a multiple range test,
the Scheffé’test. The results of these two procedures
were dlrected at the researoh hypotheses on the effect of
the five treatment groups on learning. The one-way ana;yses
of.varianoe for thé three tests by treatment groups are
represented in Table 1. The results suggest/piat the effect
due to the experlmental treatment was significant for the

French vocabulary test and the information test (p < .001),

The experimental treatment was not significant for the:

attitude survey.

Using a.oonservative multiple range test, a Scheffe’

" test (Huck, Cormier, and Bound, 1974}, the means of the

treatment groups were examined for_each of the tests.
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Table 1

Test Scores by Treétment.Groups
One-way Analyses of Variances

DEPENDENT SUM OF MEAN : '
VARIABLE SOURCE D.F. SQUARES SQUARES F~-RATIO
French = . between 4 218.12 54,33 6.72%
vocabulary groups ' . -
‘test ' . :
within 194 1575.09 8.12
groups '
TOTAL 198 1793, 21
Informétion between 4 275. 21 68,80 24,60%
. test groups '
within 194 542,50  .2.80
groups ) a2
TOTAL 198 817.71 *
Attitude between 4 33.53  8.38 2,14
survey . groups . s
within . 194  760.24 . 3.92
groups v

TOTAL 19@ 793.77

* p <,001

-



~into four major language groups for these anq}yses.' There
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Table 2, representlng the results of these test, indi~
cates that the meams of the peer control group were 51gn1f1-
.cantly lower (p‘<.001) than the other treatment groups for
both the French vocabulary and 1nformat10n tests. The
means of the othgr_four.treatment groups did not significagtly
differ for theseitwo tests nor did the means of all five

treatment groups for the attitude survey.

Language spokén at home The students were classified

were 41 students grouped as English-only speakers, 11 as

‘French-only- speakers, 92 as English and Portuguese-speakers,
-and 55 as English and another laﬁguage speakers. The English-

only group's mean test score was significantly lower (p.< .001)

on the French vocabulary test than the means of the other

three groups as indicated by a Scheffé’test- the French-only
group dld not score 51gn1f1cantly hlgher than the Engllsh
and Portuguese or English and another language groups é;

one would have expected on‘thls-test. There were no Slgnlfi—
cant differences between grbups for the inférmation test.

The mean of the Eﬁglish—only graup was significanﬁiy lower

(p <.01) than the means of the.othér groupg for the attitude
survey; the French-only group did not score significaétly

higher than the other groups on this survey.

Measure of French exposure in the student's environment
The students were categorized into three groups according
to_ihe sum of their responses to items 6, 7,'9,'10, and 11
on the student questionnaire. Of the 199 students in the

sample, 70 were considered ¢o‘have low exposure to French .
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Results of the Scheffé Test for
Treatment: ~Test Scores

French Vocabulary Test .

Grand Mean = 9.39.

Preview Control

]

Preview = Non-organ- Non-organ-
& Noxr- izer and. izer and & Review
organi-~  Non-organ— Review ' '
zer izer ' SN
TREATMENT N=32 N=36 = N=31 N=54.  N=46
MEANS - 10,84 9:89 °  9.58 9. 56 7.65
STANDARD  2.11 2,48 3.42 2.97 2.99
DEVIATIONS :
Information Test
Grand Mean = 5.22
Preview DPreview & Non-organ—~ Non—-or- Control
and Non-orgen— izer and  ganizer '
Review  izer Non-organ~ and
' izer Review
PREATMENT N=54 N=32 ~ N=36 N=31  N=46
MEANS 6.17 5.93 5.83 5.16  3.15
W, .o ' .
STANDARD 1.64. " 1.74 1,70 2.07 1.29
- DEVIATIONS: : .
Attitude Survey
Grand Iean = 9.33 .
| Preview  Non-organ- Preview .Non~-or—- Control
& Non- izer and & Review anizer
organi-  Review Non~
_ T izer ' ' organizer
TREATMENT N=32 N=31 N=54 N=36  N=46
MEANS 9.84 9.61 9.48 9.25  8.66
STANDARD 1.80 2.14 1.85 | 2.02 2.10
DEYIATIONS ) : .

Underlined means may be grouped in homogencous subsets if no

pair of scores differ by more than the shortest sigmificant

range for a subset of this size,

Level of significance = .100.
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1
in their enviranment,:86 had médium expoéure,-and 43 had
high expoéu;e'to"Frenéh in - their envifoﬁmgnt._ InTa'cdmf
pafiéon d#ﬁth? three gfoups, using a Scheff€ test3 thé
'means of the three groups wefehsignificéntly different
(;r(.OOT)‘for the French vocabulary test. The low French
éxposure.group had a mean séore on this teéf that was
significantlyllowe} than the mean of the medium Ffench
exposufe group, which in turn had @ mean 5core thgt was
.siFnificantly iowér than the mean scbre-of the group with
high‘Frehch exposure in their environment. There were no
;ignificant differeﬁées between mean scores‘between groups
for the information test. The mean.scores of the attitude
survey were significantly different ip'<.001) for these
three groups. The low French exposuré group ﬂﬁd a mean.
séore that was significantly lower than the ‘mean scores
* of the other two groups; the medium end high Frénch ex~
posure-greup d;dn't have significanfly different mean scores.
‘Sex The sex of the student was a significant factor
for the information test (p<.07) and the attitude test
(p<£.05). It was not a significan£ factor in the scores
on the French vocabulary test. The 98 bbys in the sample
had a mean score on the information test that was signifi-
cantly lower than the 101'girls' mean score., The girls!
mean score.wés also significantiy.higher on the attitude
survey. The mean scores were not significantly diffefent fdr
the French vocabulary test.

School - The students' school was a significant factor

on the results Bf the- French vocabulary test und the attitude-

A4



‘survey. School 4 had a mean score significantly lower
(p<.001) than the oﬁher schools for the French ;ocabulary
test. For the attitude survey, school .2's mean store was
significantly higher (p<.001) than the other schools while
school 1 had & mean score that was significantl& higher
- (p <€ .001) than school 4 but not significantly different ‘
than school 3's mean score. It should be noted immédiately
that geﬁeralizations on these results should be avoided
due to the irregulariﬁies in the proceduré at the school.
The mean scoreé of the girls in the all-girls' school
were compared with the mean écores of the girls in the two
co—-educational schools. There were significant differences
between the meén scores of the three gfoups for .,the French o
vocabula‘ry'test (p<.01) and for the attitude survea.r (p<.01). |
The girls in school 4, a co-educational sthool, écored
as a group significantly lower on the French vocabulary test
(p< .01-) than the girls in the other two schools. The girls .
in school 2, the single'sex'school, scored as a group sig-
nificantly higher than the girls in the co-educational
- schools on the attitude survey (p{.01). -
Similar comparisons were made with the boys in the
single sei school and the boys in the tyo co—educatioﬂél
schdols. fhe me scores, on the French vocabulary. test _
ﬁere significantly lower for the ﬁoys in school 4'(p<;.001)‘
than for the boys in the other ‘two schools; the mean
scores of school 1, the other co-—ed school and school 3,”

the single sex school, were not significantly different. pu

The mean scores of the boys in the three schools were

)
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not significantly different fcr the information test but
'they were_significantly different for the sttitude survey
(p £.05).- The mean score of the boys in school 4 was -
51gn1f1cant1y lower (p4( 05) on the attitude survey than
the other two groups of, boys, there was no significant

difference between the means of the boys 1n the s¥ngle sex

schoci and the other co-ed school.

‘The results of the one:way'analvses of variance by covariates

Attitude towards speaking French Thé‘students were

asked by item 5 on the student questlonnaire, "Would you .
like to be abie to speak French more often with Irench— '
speaking peonle?" Twenty students of the 199 in the sample‘
(group 1) selected "No, not at all." Eight students (group 2)
" chose -"No, not vefy often." Thirty-two students (group 3)
., <hose "I'm not sure." "Yes, sometimes." was chosen;ty 78
students (group 4). Sixty-one students (group 5) chose
"Yes, a lot." The students were'grouped by their responses
to this guestion. There.were significant differences between
the mean scores of these groups for the French vocabulary
“test (p<.01) and for the attitude survey«(p<. 001) For
the French vocabulary test, the Scheffé test suggests that
there_are two signiiicantly different subsets of mean scores
for these categories. A lower subset contains groups 1, 2,
‘end 3. . The higher subset includes groups 2, 3, 4, and 5.
It‘is cqncluﬁed'from these resuits thet the mean score of
group 1 is significantlj lower than the more positive re-

' gponse groups 4 and 5 for the French vocabulary test.
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There were no significant.differences between groups for

-+ the 1nformat10n 'test. The Scheffé'test d1fferent1ates 2

subsets for the attitude surveytj a lower subset of groups

1 and 2 and a higher subset of groups 2, 3, 4; and 5. From
this, one concludes that tﬁe‘meén score of group 1.is -
significantiy lower than the mean scores of groups 3, 4,

and 5 for the atftitude test.

Amount of television viewing in English and French

An- estlmate of the amount of student telev1slon v1ew1ng in

Inglish and Prench was obtalned from items 8 and 10 on the

student guestionnaire. ’ The students were grouped in cate-

‘goriesrof amount of viewing.' One student in each category -
never.watched television in English (group 1) or watched

monthly (grpup 2); Five stated that they watched ‘television

in English weekly (group 3). Twenty students.watcﬂed English . .
televieion a few times a week. The majority of the students ’ |
in the .sample watched television in English daily -.171 of
the 199 students (grouﬁ 5). The .amount of television
_watched in English d1d not prove to be a 31gn1flcant factor
in this study. There were no 51gn1f1cant differences be-
tween any of the- test means or the survey means with the
students grouped by these viewing categories. | -

The amount_of.télevisian viewing in French contrasts
markedly with viewing in English for the studentsrin the
sample. Thirty-three students of the 199 reported that they
never watched television in Frengh (group 1). Twenty-six
watched mbnthly (group 2). Thirtyyone were Weekly.viewefs

(group 3). Seventy watched a few times a week (group 4).
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Thirty-eight were daily viewers (group 5). Viewing French

television was a significant factor on the Irench vocabulary
test. (p< .001). The Scheffé test placed the means of groups
1, 2, and 3 in the lower subset and groups 2, 3, 4, and 5

in the higher subset. It is then c&ncludéd fhat the mean
scores of groups 4. and 5 are significantly higher than the
mean scores of group 1. There were no significant differences
between the mean scores of .these groups for either the
information tesf.or the attitﬁde survey.

"

. Variables related to .the program's content Three as—

pects of the program "Mosaic City", were examined by items .
2, 3, and 4 of thé student questionnaire.. Item 2 asked
the'students What.charaéter in the proéram they felt they
were most like. Twenty-two of ,the students (group 1)} felt
they were most 11ke the francophone puppet Charles. Ten
(group 2) felt they were.most like Tabatha, the palm—readér.
Thirty (group 3) chose Ellie, the reportér.‘-Seventy-thréé
(group 4) of the 151 students who wefe'eprsed to the pro-
gram chose Imogeng;'the anglophonefpuppet.. Sixteen tgroup 5) Ry
felf they were most like Merlyn,,the ﬁind-reader. The choice . “
of character was*ﬁot a 51gn1f1cant factor for the French |
" vocabulary test and the information test. It was & 81gn1f1—
cant factor for the ettitude survey (p'c 01). The 'students
1dent1fy1ng with Imogene had a mean score on the attltude{
test that was significantly h;gher than the mean scores’
of the other groups.

Item 3 asked the-studénts_to choose theucharactpr iﬁ

N,

the program they would most want torbe like. Twenty—three ' '
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students chose Charles (group 1). kighteen chose Tubatha

(group 2). Ellie was chosen by 33 of the students (group 3).

Thirty-five chose Imogene (group 4)., Forty-two chose
Merlyn' (group 5). The choice of character the studen
felt they would most want to be like was. not a signific

factor for the three tests.

Item 4 was a student program _rating quéstion. Six

sof the 151 students exposed to the program didn't like it

at all (group 1)« Three didn't like most of it (group 2).

Twenty-two like parts of it (group 3). Twenty-one liked

most of it (group 4). Ninety-nine students liked- it very
much (group 5). The degree of liking the program was not
—arsignificant factor in the results of the French vocabulary

test and the information test. It was a significant factor

in the results of the attityde survey {p <.001). The Scheffé

test placed groups 1 and 2 in the lower subset and groups |

2, 3, 4, and § in.thé higher sﬁbset. It is céncluded

then that the mean séore of the students in group 1 was

sigﬁificantly lbwer than the mean écéres of groups 3, 4,

and 5 for the attitude survey. |

E

Scholastic achievement level Scbres on the total

basic Battery of the Stanford Achievement Test (Nadden et
al, 1973) for the fifth graders at schools 1 and 4 were .
collected by-a research teém directed by Dr. M. Farrell

-of Concordia University six months prior to this study.

The stﬁdehts at both gchools were placed in three cutegories
by'the‘researcher according-to t?gir raw s?orip on theltest

battery. Forty students were considercd low uachievers.

1
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Twenty-nine were grouped as medium achievers. Thirty—five
Were considered high'achievers. Due to the 1rregular1t1es
in the procedure at school 4, only these 104 students were'
examlned for the effect of achievement 1eve1 on learning .
from-a telev1slon progran. ThHere were no signiiioant
differences, between the means of any of the'achievement

'

groups for the French vocabulary test the 1nformat10n test,

or the attltudé survey. .

Summarv of the s1Fn1flcanoe of the variables on the .
-
test results ' U51ng-onerway'analyses of variande in con-

'junction wlth Scheffé’tests, the levels of each df‘the -
"varlables in this study were examlned for the r‘effect on
,the tests. ‘The five main effects were gd 51gnrflcant‘
1nﬁluences on-at least~one of the tests or the attitude sur-
vey (p‘ .05)- For the factor of treatment, the peer control
group's mean score was found to be significantly lower

'(p < 001) than the mean scores of the’ other treatment groups
for both the French vocabulary and 1nformat10n tests. The .
uean scores of thé. students who spoke nglish only in’ therr:
home env1ronments were 51gn1f1cantly loner than the mean
scores- of the students who spoke English and Portuguese or
.Engllsh and another language or French only at home for

the French vocabulary test (p'( 001} and attitude survey

(p<. 01) In a comparison of exposure to ‘French 1n the
students' env1ronment, it was found’ that the mean scores

of the students w1th low exposure to French were slgnlflcantly

;lower than the mean scores of the students with medlum or,

-~ high exposure to'French_fqr the French vocabulary_test,



(p< 001) and the attltude survey (p<. 001) _ The ‘mean
-score of the medlu.m F:r'ench exposure group was also s:Lgn:Lfl--
‘canbtly iower (p<:.001) than the hlgh French-exposure group
for the vocaouiary test. . The'boys‘ mean scores-were signifi—
"cant.ly lower than' the girls"' mean scores for the informa-

. tion test (p< .O]') and'.{:he at‘t'i_.tude survey (p<.05). School

2 hed a mean'score that was sighificantly higher for the

attltude survey (p <o 001) while the mean score of sch o)

In comparlng the g:.‘rls in thé co-ed schools to the glrls
.‘1n the sn.ngle sex ‘school, it was found that the glrls in
Athe 51ng1e sex+ school"” had e smgmflgntly hlgher mean’ score
'on the attltude survey (p< 01) Similar compamsons were --
."'.'made wlth the boys. There were no 51gn1ﬁcant differences
' ‘.between the- boys in the sa.ngle sex school and school 1, a
co- ed school.' There were, though, mgm.fa.ca.nt da.fferences
between these two schools and the other co-ed school for ‘
. the French vocabulary test (p( 001) cmd the attltude survey
(p< .05). |

| In exammn:.ng the effects of the covarlates, it was

found that studen‘ts hav1ng more positive at‘bl't.udes towards

speaklng Fn?ench had s:.gnlflcantly higher mean scores for
.,the French voc&bulary test (p<. 01) and the attl'bude survey
' (p < OO‘I) than the students having negatlve —attltudes.
'Amoun't: of Engllsh telev1slon viewing was not a sn_gmflcant
factor :Ln th:Ls study although amount of French telev:.snon '
’v1ew1ng was s:l.gnlflcan‘t for the French vocabulary test

(p( 001) Thie studen_igs who watched French television on

+
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a daily basis or a few tlmes a week scored significantly

| higher (p €.001) on the French vocabulary test than stu—
dents who never watched telev151on in French., Scholastic
achievement level was not a significatt factor for the three

,tests in this study.

+

Variabies relatea to "Mosaic City's™ content were also

' examined., It was found that students identifying with Imogene .

scored significantly higher on the attitude survey (p(f.01).'

The "choice of character the'stﬁdent.would most'ﬁant‘to be

like was not significent'in this study. Students who liked

the television program had mean scores significantly higher

than students who didn't like the program at all for the
Vattifude eurvej (p-<.001).

W

Significant relationships among_the‘variables

Pearson correlations The parametric variables were

examined . for significant relationships‘ueing the Pearson
_’Jporrelatlon program, It wes found that.there were pesitive
and significant correlatlons (p €<.001) between the French
vocabulary test and the information-test, the attitude
-.survey, ﬁhe attitudes toward speaking French, amount of
telev1s;on v1ew1ng in French, and the measure of exposure
~to 'French in the envirorment. There were also positive and
significant correlations (p<’.001).betweeh the attitude
surfey'and the information test, attitudes toward speaking
French and the measure of french exposure. Other positive
' and significant correlations (p<.001) ﬁere-found between

) the attitudes towards speaking French and television viewing
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ih French and the measure of'Ffench exposure and between
Fhese attitudes ar}d the information test (p< .01) and achieve-
ment level (p < .05). There were positive and significant-
correlations between televigsion viewing in French and the
measure of exposufg to ?ﬁgﬁéﬁ (p< .001) and the attitude
.survéy (p< .01). There were no significant correlations
betweén television watching in English and any of ‘these
variables. Table 3.."disp1a3,rs these correia‘tionsﬁbe'.tween

the variables.

.

Spearman correlations The non-parametric variables

were examineq using a Spearman correlation proéram. It

was found that the program rating variable had positive_and
‘significant correlations with the_dharacter the students

felt they were most.like, the-éharacﬁer4they wanted to be
like and the attitudes towards speaking french (p'<.001).
There were positive and siénificant correlations between

the cﬁaracter the students most wanted to be like and the
character they felt most like (p< .001) and sex (p<.05).
There was é positive and‘éignificant correlation between

sex and school (p<.01). Three negative and significanf
correlations were found between school and language (p<l;001)
énd program rating {p< .05) and between attitudes towards
speaking French and sex (P<I-O5). These-correlations‘dre
indicafed in Table 4. .

Chi-square tests The nominal variables were also

examined for significantly different distributions by
appljing_Chi—square tests., Differences in the distribution

ofsthe schools by sex and by language spoken at home were

A~
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{
Table 4 i
- Speérman'Correlation Coefficients Y i
for Non-Parametric VaFiables i
’%
/ | ¥
Language Sex School ‘Character Chﬁraeter- i
spoken at viewer is viewer would :
home . most like most like to ;
be like K
I.angué.ge
spoken at 1.00 —.04 =, 34NX¥ .06 -.02
home b ‘
Sex ~.04 1,00 .21% 01 L 13% o
School — 4% .21%% 1,00  -.08 ~.06
Character . ' . . !
‘viewer is -.06 .01 ~,08  1.00 . HEH*H ‘é
most like '
Character . f
viewer
would most —-.02 J13% ~,06 - J5O%¥* 1.00
like to be -
like

-

N=no. of cases N=199 *p<,05 ¥%¥p (.01 **x¥p ,001

T PRI, B o
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significant at the .001 levél. The schools were also dis-
tributed differently by the measure of French exposure

in the students: environment-and by the character the
students most felt like and By the character they would

most want to be like at a level of éignificance of .05.

The distribution of the attitudes towards speéking French

by thé/character the studentlmost felt like and by sex and
by .the students' program rating were significantly differeit
at the .05 level of significance., Language spoken at home
and the measure of French exposure were distributed diffesently
at a .05 level of 31gn1flcance. , Sex was also dlstrlbuted
dlfferently by the character the students felt most 11ke
-at a sigpificance of .001 and by the character the students
most wanted to be like at a significanée ievel of .005. '
The sdistribution of languagé groups by attitudes towards
speaking French and by achievement level were not statistic-

ally different.

Sumﬁarv of the major findings

, Following an item analy51s and post-hoc rev1310n of’
the three tests administered to the 199 students, and the
collecting of data from the student questionnaire, multi-
variate analyses of variance were used to examine the inter-—
actions between the main effects and the covarlates. It
was found that all of the varlables, except for amount of
television watched in Engllsh, achlevement level, and

the.chayacter the student wanted to be like, were signifi~

cant factors (p<.05) on at least one of the two tests or

.
e el = i AT
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attitude survey. One-way analyses of variance were then applied
" on each of these fac;ors to determine thelr levels of sig-
nificance individually. The effect of the treatment on
the test results was examined in detail, It was found
that of the five treatment groups,* only the peer control
group (the group having no exposure td the television program
"Mosaic City") had a mean score that. was significantly
lower (p €<.001) than the mean scores of the other .treatment
groups for the French vocabulary and information test when
examined with a conservative multlple range test, the Scheffe
test. The means of the other four - treatment groups, having
different levels of expopure to the television program,
although 81gn1flcantly hlgher than the peer control group,
were not significantly dlf‘ferent

In examining the other eleven factors that may have
| affected the'results of this study with'ene-way analysegs
of variance on each of the three tests, it was found that
the school the student attended the language spoken at home,
the student's attitude toward speaking French, the meaeure
of French exposure 1n the env1ronment, and the amount of
telev151on watched in French were statistically significant ‘
" effects on the scores, on the French vocabulary test (p<.05). . |
Sex hed a significant effect on the information test (p <.05).

School, sex, language spoken at home, the character the

student most felt like, program rating, attitude toward
speaking French, eand the measure of French exposure in’ the ‘ !
student's environment were all staﬁistically significant

effects on the attitude test (p <.05).
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In examining the relationships'betqeen variables, it

At
Sad

~was’ found that there were numerous podsitive and significant
. /

correlations (p<§.05); Most noteworthy'of these:correlations
were that the three tests were correlated significahfly

among themselves and with studeﬁfs' attitude toward speaking
French, the measure of French exposure 1n the student's
env1ronment, and the amount of telev151bn viewing in’ ‘French.
Sex correlated posit&vely and significantly (p< .05) qlth
student identification and modelling of the program charac-
ters as did student prégram rating.'ﬁProgram rating also”
correlated with attitudes towards speaking French (p<:.05).

~U31ng Chi-square tests, the schools were found to be sig—

nificantly different (p< 05) by sex, 1anguage, measure of

-

student exposure to French, and character 1dent1flcat10n and
modelling. The language spoken at home and the measure of
French exposure were 2lso distributed differently at a .05

level of 51gn1flcance. The distribution of language by

-attitudes towards speaklng Prench and by achlevement level

werenot statistically different. .

The goal of this cpapter.was to present<the nunerous
relationships between the factors in thisAstudy and fhe'
three test results. The major research question on the use
of organizing segments was examihed as were the influence
of the other main effects and covariates of learning. ‘In
Chapter V, these’ results are dlSCUSSEd within the limitations
of this research and recommendations for further research

a

are suggested.
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Chapter V

Discuasion

In the following péges, the results of the previous
chapter are exam;neé for their implications in relation to
research in the areas of organizing segments in educational
media, instructional television viewer variables, and second
language learner varlables. The scope and limitation of
of this study are dlscussed prior to recommendatlons for

further research in these areasS.

Tmplications of the results inh relation to the research

On_organizing segments . It was found -that the mean

scores of the four treatment groups éxposed to "Mosaic City"

in combination with different preview and review'strategies
did not 51gn1flcantly dlffer from each other for the three
post-tests. This result 1s not inconsistent with past’
findings. From Lathrop and Norford (1949) in studies with
overviews and summarieé in films to Chu and Schramm (1967)
in studies in various orienting stimuli in instructional
television to Duchastel and Merrill (1973) in studies in

the effects of Behavioral_objectives in Iearning, generali-

. zations on the effects of perceptual organizers have been -

limited. That the peer control group's mean scores were
significantly lower (p< .001) than the other treatment

, groups that were exposed to "Mosalc City" for the Frencﬁ‘
vocabulany test and the 1nformat10n test is satisfying

but not ex01t1ng. Perhaps the only conalstent finding in

1 AT o e ¢ — e o e
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. the body of research on instructional television is that

television can teach (Chu and Schramm, 1967). That the con-

trol group's mean score on the attitude survey was not

-gﬁgnificantly different. from the other treatment groups’

is discouraging for the perhaps too idealistic producers of

"Mosaic City" but not surprisimg considering the guality of

. both the television production and fhe'questionable'validity '

of the testing procedure.

On viewer variables Various viewer variables had sig-

mnificant influences on learning from this particular tele-

vifSion progranm.. School, language spoken in the home,
itudes towards épeaking French, the measure of French

exposure in the.student's environment, and the amount of

. television watched in Frenéh were all significant factors

(p(f.OS)lin learning French vocabulary from the television
program., Sex was & significant factor (p<.05) in the
amount ‘of information the students retained from the tele-
vision p&ogram. Sex, school, language, the choice of
character the sﬁudents most felt like, program rating, atti~

tudes towards speaking French, and the measure of French

" influence in the student's environment were significant
| factors (p<.05) in the results of the attitude survey.

 These results suggest .the importance of attitude arfd environ—

mental influences in learning from = televisfgg programe.

-As suggested by Chu and Schramm (1967, p. 98), "instructional -

television is mofe complex than the research thit deals:
with it. Complex behavior has baffled learning theorists

for years. A number of variables are clearly at work in
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determining whét & given individual learns from television,"
In this study, the dominant factors were the expdsﬁre of
French in the student's environment and their attitudes
_towards learning French. These results are c¢learly not
unrelafed to the reality 6f Montreal in 1977. Within the
context of television research, the finding that student
program rating was a significant factor (p< .05) in the re-
sults of the attitude survey may add another twist to the
research in the relationship between attitude and the amount
of material learned from instructional television (Chu and
Schramm,'1967) That achlevement level was not a significant
'factor in learning from the telev151on prOFram seems to go
counter to prev1ous research (Briggs-et al, 1967). The
51gn1flcance of the choice of character the student most

felt like on the attitude survey and the significant relation-
" ships (p< .05) between sex ahﬂ chéracter preference in this
study are implied 1n the work of modelllng theorlsts S
Rosekrans (1967), Coates and Hertup (1969), and Rust (1971).
That this attempt at producing a pro-social, bilingual
.television pfogram héd’sbme\impacts on student learning
supports the current work of the Children Television Wofkshopf
and the general trend in educatlonal telev131on for chlldren.

On second lansguage learnlnb It was found that atfi- =

tude toward learning French, sex, school characteristics,
language spoken at home, amount of television wdtcﬂgd in
French, and the measure of French exposure in the students'
environment were all significant factors (;r(.OS) in learning

French vocabulary from the program. Girls were found to

.

s
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;léarn'moré Fre?ch from the program and have a more posifive
attitude toward speaking French than the boys in the sample. . -:Al !
Ne relatlonshlp was found between achlevement in other - "
scholastic” areas and learnlng French from the program. ‘
Tﬁese results concur with the work of Burstall (1975)
EDifferenc_:qs occ.ur:.ind'the areas oi‘(single sex schools, . The ' ) ' ‘
boys in the, all-boys.school were_not-signifiqanfly more ’ _';i
favofable in their attitudes towards speakinglFrench.hor ',
did they score on the gveraée higher than the boys in one . o e
of the cored schools. 'The‘girls in the single-+sex school . ) J
Wefe more p?Siti;é toward Speaking French than the girls . ' -
in the two co—ed schools. These results dlffer from Burstall" o '\
conclu51ons, but tielr generalizability is limited due to S ?
the partlcular nature of this study. Unlike the students in | ’f
. Burstall's study from the English and VWelsh schogls, the ) ;
.students in this sample come from a varlety of dlffe;enj .‘7 \f . Ia
ethnic and linguistic backgroﬁnds which confound any attgmpts B 'Eﬂ %

ot

at generalization from these results.

\
Overview of thi- study in relation to past research - "-;k
This stu@y continues in the trendof‘inconclusive ;eséarch f
results on the use of organizing segments in eaucatighal :
media. It confirmed the siénificancé of viewer variables: -
* in learning from an instructional teievision.program.’ . § - L
Learner variables were shown to be hlghly s1gn1f1cant in

second language instruction.

]

The scope and limitations of. the study

The major limitation of this study was its lack of

e
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. generalizability due to the use of & single television

. * ‘

program. One cannot be sure if-the results of the research ’
may only be due to the particular nature of the progream,

. . w
There may be unsccountable interqu;ye effects between the

\‘\

instructional television progrga and the type of orienting
-stimuli designed for thisfprogram. One television prOgram#
or one study is not able to definitively conclude the ;
effecti&éﬁess of using preview or review stra%eéiés;'this
study waé only an attempt to cOntinﬁe with ﬁggf iesearch
suggestlons and to examine some of the maJor trends in the
,2use of instructional de31gn in educatlonal television.
Another limitation of this study may be due to the
quality of the television program and its $ranmission,
-'Televiéion production is an exaqtihg-art ahd.a discipline
which requires skills that the producers.of "Mosdic'Ci{y" -
were;in the process of devéloping.while the program was ..’
being produced. Although the program wds not being directly-

evaluated — the. concerns of thls research were the use of

orlentlng ‘stimuli in connection w1th telev1slon - the program's.

quallty was central to the instruction. The technlcal
quélity of fhe productidn and thelgoundness of the program
as an educational. experience were judged . to be quite adequate
by professionalp (cBC pfodﬁcer Mr. I. Weinstein and the
staff of the schools co-operating in the study) in each
of these aomains. It would probably be safe to soy that
“Mosalc Clty" is of- acceptable quallty althouph not qulte
~up to the standards of prof9531onally produced telev151on.“

Questlons'on the de51gn of organizing semncntsAmay

- - - .
e i e e e ettt e AR

. TR
e .

e



-

60

. pose threats to this study's validity. The length of the

*s

organ121ng segments - two and one half mlnutes preceding and
follow1ng the program - may not be adequate’for their func—
tlon as orlentlng stlmull. The sc¢ripting and produc1ng of,
the organlzlg% segments were the result of“a difficult
compromlse between the research goals angd the- need to retain

the viewer's attentlon. "In total, the organizing segments

"added five minutes to a television program iasﬁing twenty .

minutes; Chu and Schramm (1967) suggest that tweriy minutes
should e the maximum duratlon of a children's educatlonal
television program. The actual design of the organizing
segments made use of several 1nstruct10na1 technigues -

LS L

behav1ora1 ObJecthES, questlons, and visual cues. These

. segments cannot,‘therefore, be categorized with other or-

. ganizing segments in past research:fthis suggests a“lérge

threat to this study*s generalizability.

The research made use of a post—test only de31gn.
Con51der1ng the varlance in’ the students' l&ngulstlc back;.
grounds, attltudes towards using French, and eAposure to
French in the env1ronment, a pre—test/host—test design’
would 1deally have been more. approprlate.‘ Due’ to t;me
limitations on the co—operatlon of the schools. and due to
a testlng effect 1nherent in the .rre- test/bost tesr\ae31gn,'

a post —test.only de31gn w1th a stratlfied random sampllng\

‘\.-

to control for scholastlc achlevement level (Tuchnan, 1972)
was"” 1mplemented Use of thls\des1gn relles heav1ly on.the

tontrol group's scores for a measure of the students' - pre-
\

vious knowledge and attitudes and maj\pose a mgaor sampllng

-

\.
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; Recommendatlons for future research

threat $0 thls study.
. ' The rellablllty, valldlty, and stablllty of the testing
. procedure may also prover to be a-maaor llmltatlon for this
‘study. T.he': indices of reliability for the Erench voéabuiary_
‘test (;851 and the information test (.77) may be considered
acceptable for non-standardized. tests QQarrett and’ Woodworth,.
.1966). * The attitude-survey's lower index of reliability
(«65) and predictive validity may be in‘guestion, hoﬁeverf L
' Thegifferehees in the testing procedure in the four schoqls
vmay have also had an effect'on.éhe'research results. ’

| - The scppe-of the research may'proveéas a 1im;%atioh.5’
The-program'was*aesignéd for Montreal elementany school9 !
children appfeximaxely eight months ago. This past year :

has seen many changes in the’ 5001a1 and polltlcal cllmate

of the city whlch may suggest a 1arge "hlstory" threat to

the study. A telev131on program whose goals 1nc1ude the
prOmotlon of posltlve attltudes towards: blllnguallsm‘may T ﬂ
also be limited in 1ts effectlveness by events external to
. the classroom and the school. The dlfferent natures of L)
the foﬁr'schaols sre also heflebted 1h th; results of the .. >

research and may also limit its external validity. Although,

reflects the partlcular natire of this 01ty, 1t also limits 9

1] Cp

this studyfs generallzablllty. ' . . P T

t . v

ol ‘r.f " . “‘. .

: InFthe llght of 1nconclus1ve results on the dlfferentlal

.effect of preview and review strategles in enhanc1ng 1earn1ng

———— .
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| ‘from a bilingual telev1s1on program and ‘more 1mportantly
with the welght of past 1nconclu51ve research on these
presentatlon_varlables, thls.researcher does not propose
to continue studying in this area dn tne immediate future.
The effect of organizing segmenjs may be speclfic to the

‘ 1nstruct10r1andrmt generallzable as e principle, What is

" highly recommended is contlnulng r;search in the affectlve
domain and televlslon in the classroom. Work is needed 1n

[y

flndlng ways to promote p051t1ve attltudes to second lan-'

- -

guage 1earn1ng. The productlon and evaluatlon of educatlonal.

media des1gned to teach second languages efféctlvely and to ;
1ntroduce students to the variety of cultural phllOSOphles ) -
and 11festyles w1th1n thelr own nelghborhoods is an area

of research in great demand in many reglons of the wonld
with ethnlc groups in conflict. For- such obJectives,'ln- -
‘structional packages, not 1nd1v1dhsl productlons, may be ~
more effective. These obJectlves also reoulre close exam—
ination of tne-actual events of instruction and research

in student snd instruction interactions. The results of
this study suggest to this researcher that human factors -
.“the complex 1nteractlons of the student the environment,.
and the instruction - are an essentlal area to explore in

future research.

i
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THE "MOSAIC CITY" FRENCH TEST - May/77

t

This is a test to see how many words you have.learned from

the television show, It will not be used for your report card,

but you should try your best, You will be asked to listen to French
' the test, " : . T o
Here are th? instructiohs: First you will hear a word or
' sentence said in French. Then; you will hear four different Engllsh
words or senfences One of these Engllsh words or sentences means

the same as the French words or sentences. You can read the four

" choices on these test sheets. You will choose the best Engllsh meaning

words and choose the-best English meaning. Please do not talk during

for the French words or sentences you heard, To mark your ch01ce, you

+

- will circle the letter beside the English weanlng you have -chosen. L
. ’ N . ﬁ

Look at Qhestion #1. Now, listen to the French word.

1) -Az~thevshouse
B. the book .
C. the hand ' i v
’D..the'apple

Now, circle the letter beside the word that means the French
word you just heard '

v r e ——— e s S
. '

;Look_at Question #2. Now, listen to this French sentence,.

-2)%A. I like Charles.
B. My name is Charles.

C. I am calling Charles, oo - | .

b, I am visiting Charles.

Now, circle the letter beside the sentence that means the French
sentence you just heard.
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5
3
Ft

1A
14}
‘l_-‘

A

»

3)

)

5

6

A
B.

.C.

D.

A,
B.
C.
D.

A,

- B,

7)

8)

9).

c.

A.

B.
D.

A,

B.
C.

A,

. .

10)

D,

the sidewalk
the street

the truck

‘the ‘driveway-

o -

am_prétty.
am smart.
am worried,
an lost;:

.the letters

the street-cormer

the mall box
the traffic light

The
The
The

. The

the
the

. the
the,

You:

Ybu
You
You

.the

the
the
the

_the

. the
th

the

tree 1is green
grass is green..
fire is red.
1ight is green.

stop-sign
corner
traffic light
sidewalk

walk . on Sherbrooke Street.
cross Sherbrooke Street.

travel on Sherbrooke Sf;eet.x

run along Sherbrooke Street.

crosswalk

street corner

traffic light

end of the street
3

fire engine

stop sign

traffic light

cornef of the street

e
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11)

12);

13)

14

is)

16)

17)

What is your name?

~Where do you live?
Why

are you lost?

Where is the metro? . -

‘the

. the
. the
the

“You
« You

You

‘You

sidewalk

stop sign

bus stop , .
traffic light
ﬁalk on Jeénﬁe Mance Street.
march to Jeanne Mance Street,,
érossIJeanne Ménce Street.

go to Jeanne Mance Strcet. '

It's lost.

It's easy.'

It*s nice,

: It'ézhard.

I like Place des Arts.
I see Place.des Arts. . :

I'm
I'm

the

the
the

"the

Cén

looking for Place .des Arts. |
thinking of Place des Arts,

corner
escalator
sidewalk
stairs

we help you? .

Will you teach me?

Can

we find it?

Will you come with me?

70
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 PART 11

In this part of the test, you will be asked a question. Fqllowing

the question, you will see four different answers, Circle the letter

beside the answer you think is right.

1)

2)

3)

b}

What is _the word which means a person can speak two lancuages?
A. francophone

B. billngual

C. anglophone 1 ~ _ -

D. unilingual | ' -

What problem does Charles have when he first’ meets Irniogene?

A. He is very hungry. . i

B, He wants to find Ellie. B | ) : ‘

“ €. He is looking for the metro.

D, He wants to know what time it is.

th can't:Imogene help Charles at first?
A. She doesn't like speaking French.'

"B, She doesn't know how to find the’ metro.

C. She is too busy to help him. - ,
D. She doesn' t understand what he is saying in French.

.How did the children in the school sav they help children from

‘other countr1es9

4

._ A. They help them to understand English

5)

. 6)

'B.-They show them around their nelghbounhood.

C. They bring them books about Canada, .
D, They tell them how to get to the metro,

,Whj does Imogene say "I wish Ellie were here"?

A. Imogene is lost, and she needs Ellie to help her,
B, Imogene would like Ellie to teach her some new French words.,
C. Imogene wants to know if the mlndreader-did magie tricks for Ellie,

D. Imogene is tired of bexng all alone and WOuld like to see her frlend.

.How does Imogene help Charles?

A. She tells him she would show .him the/metro 1f she knew more French,

- B. She tells him to visit Merlyn and Tabatha after they reach the metro,

C. She tells him how. to get t6 the metro and goes there with him, too,
D. She tells hrm how to get to the metro by himself. and wishes him luck,

.2 . R
e . T RN
- - PR ]
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PART 1T (continued): - " NANE, 55

7) VWhy is Montreal'called “Mosaic City" in the program?
A, It has lots of stones for making mgsaics, } ;\‘
B, It has many different kinds of mosaics in-;ta ch@rches;. ' '
C. It has many different klnds of peopleq \' - :._'
‘D, Mosaic City is the French name for the city of Montreal. Quebec,

8) What does Charles want after Imogene helps him?
A, He wants Imogene to be his friend,
B, He wants to know Imogene's phone number, | g .
C. He wants to knéw which train to take, o - » \\\-
D. He wants Imogene to take him to see Ellié. b

9} Wh# does Imogene like learning French?
A. Her friend Ellie knows French,

B. She likes singing French songs. 3 . .

C. She likes to make new frlends.
D. It's important to speak French in Montreal.

10) How do Merlyn and Tabatha help ‘Imogene?
‘ A. They reach her through the crystal ball,
B. They tell -her how to get to the bus stop.
" C. They give her facts for her newspaper story.
D. They teach her some new French words by maglc.

PART III

"In this part of the test, you will hear 2 sentence and decide whether
you feel it is true or not true. Now, here is a trial sentence, 4Tl

4
~

It is fun to go to the movies. | L -
% _TRUE____ v
“NOT TRUE___

If you feel that it is fun to go to the movies, mark an "X" beside "TRUE".
‘If you do not feel it's fun to go to the movies, mark "X* beside NOT TRUE".
v i ‘ .

1)- You can help more people if you know French.
' TRUE__/ '

NOT - TRUE
/

2) 1It's silly for children to help each other learn languages in school.
| ~ TRUE | - [ )
NOT TRUE

Vo ———— e e e = ¢ — =

-
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PART IIT {continued): _ . " 13-

3) If a French-speaking person came over to me and startédftalking in
French. I would try to answer back in French, *
TRUE____ oo S
' . NOT TRUE___ o . .
4) Tmogene will make more friends because she likes to leatn French,
TRUE__ ' ' |
NOT TRUE

5) You don't need to know French in Nontreal,

TRUE , T .
NOT TRUE___ _-W' S '4/% e

6) It's fun to try to use the French I know,
TRUE- S . K
NoT TRUE ___ ‘ '
7) Imogene will be able tthelp mofe‘people because she is learnming French.
TRUE___ . - e
™. ’ )

NOT TRUE N

\

8) People should help one another to0 learnlanguages.
3 TRUE____
NOT TRUE____

9) You won't make more frlends if you know French.
. TRUE___ - o S . o/
NOT TRUE_T_ - ' I -
10) Imogene vas rlght to stop and help Charles when he was: 1ost.
TRUE____ N —_ .
NOT TRUE_ - '

- 11) It is not 1mportant to know French if you want to help people'in
Montreal. ><. ) ‘
TRUE___ .- AN
NOT TRUE____
1.2) It's good that the’ children 1n\the -program help each other to 1earn
languages at school \\\ g .
1 . TRUE___ - ‘ . . \V : : o
NOT TRUE . A | ; -,
13) If a French—speaklng person came over to me and started talklng in

2}

French, I would answer in English. N
TRUE Lo N CL »
NOT TRUE

) T
e A it T e o S,

———— - —

v me————
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PART TI1 (continued) :. e o T4 R

14) When you see children who are 1ost, you should try to help them. - | i
TRUE___ | o | S
NOT TRUE___ oL | ‘

15) I don't 11ke going to places where I might have to speek French,
TRUE___ , . | L g ‘ X :
_ NOT TRUE____ = = . o ' N S . F
16) PeOple who know French can.make more friends. ) '\\‘
R TRUE__ ' = ’

NOT TRUE . B , . R

_1?)‘Imoéeﬁe is silly to want to‘leefn ﬁ}éﬁbh so much,
_ TRUE . - S .
- NOT TRUE__ . C ’ L - t

+138) You shouldn't bofhef to helpfpeople who‘erellost.- -
: TRUE____ . - . :
NOT~ TRUE___

S 19) 1 would ﬂlke to speak French-as well’ as Merlyn. Tabatha and Ellle one
day. - ‘ S - o ) .
JRUE___ N | ' [

/" NOT TRUE__ ) . o ‘g‘ ' ‘ !

20) Montreal would be Just as-much fun if everyone spoke the same 1anguage. L
TRUE . . ’ a

—— .

NOT TRUE

\ PR L R . : . . - . , o 1
. ‘ . 5 ' . I

’ {

1
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. . PART IV

In this part of the test, you w111 be asked questlons about yourself.
Cirecle the number be31de the rleht anSWET .

! |
1) What language or: languages do  you speak at home?

1. English . - o _' _
2. French ' . Coy e ) R
3. another language: Which one? " ' '
L, English_ and another language: Which one?

T A I

o _,_?).n‘ . ' . I .
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fMRT % (continued): 1 ‘ T NﬁﬁE 25
2) Who in the program is most like you? I '
1. Charles. \ . )
2, Tabatha - ' §
3. Ellie ' ,
4, Imogene ’ :
5.‘Meriyn . |
3) Who in the pragram would you moat like-to be? '
1, Charles . . o o )
2. Tabatha - . ;
- 3/ Ellie -
b, Imogene _ !
.° 5, Merlyn, . > R N L ‘n. - o ,." L
) .How did:xbﬁ”lfﬁe -the telev151on program you 1ust saw?
1, I didn't like it at all:- L
2 I.didn't like most of it. - .. - .+ . S |
| 3. 1 liked ‘some parts of it, = . oLt EE
4; 1 liked most of it. - { : . }s -
‘5. 1 llked it very much ' : S - { v ﬁ'
5) Would you 11kb to be. able to. speak French more often with French-
" spesking people?. o o L _ _!'
1, No, not at all.’ R o 1
< a 2. NO, not yery often& S - . ;
3. I'm not sure, - - B . f. _ PR L '!
b, Yes.'sometlmes. ..' o . o S
5. Yes, alot, . - I

v 3.;Two ‘or three.

v

“.6)‘How manv French-sneaklng children de you plav W1th these dax;?-
‘;'1..None at all. . '_ o

A
. 2,.0ne or twe., R - -

: ‘ ;o @ . . PR
k¥, Between three and slx, ’

f5; More than six,."
.'_i . ) ) ‘ - ‘2

|

|

|

o7 How-bften'do you'listen to French fadioﬁétatioﬁsq LB

l 1 Ne”er' 4 / o‘ . . . '. . . h ) . -:- "Q ] . .. . . .-.' |

2. Once a* month or so. Cn ST f LI - /
4? Once every week or 80 [ w.. .o g ’ : o e

" .

]o% Y few times & week.

$ 5‘§’ery day. . ".J 7-‘- _‘ " T : r\i‘ pr . _\ . \

1

s

-~ ln . .
o RS A
) i . . -

. ; N . . . .. o 1 e ) .
v . a . . A . ) et H -

- _____e-s

T ol A g 7T s s o =

bt gt r——— .
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" Part 4 (continued):

L]

- o . NAME

8) How often do_you watch television in Engliéh?,'
1, Never, o
2. Once a month or so.
e . :
3. ane every week or so,
L, A few times a week,

5. Every day. o %

- fam

*9) How often 46 you read French books:or magazines?

1.- Never, o
2, Once a month or so. '
3. Oncé every week or so,’

4 A few times a week,

5. Every day. ' . .

“t R

10)How often do you watch té}evision in French?

1, Never, o |
2, Once a month or so. .
3. -Once every week or so,
L, A few times a week.
" 5. Every day. '

111)How often do _you.go to a play or movie in French?
1, Never. ‘ ‘ l : C
2. Once a month or so. BN A .
3. Once every week or so, * )

/. b, A few times a week., : . .

5. Every day.

o
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SCRIPTS OF THE ORGANIZING SEGMENTS - THE PREVIEW AND REVIEW

SEGMENTS

VIDEO -

1)3 slides.of
common sights

. in Montreal

(10 seconds)

2)segments from
the program
with the c¢ha-
_racters Intro-
duced T
(5 different
segmbn"bs ¥ ’
1 minute total
duration} -

. AUDIOg

PREVIEW

Hello,
first program of
"Mosaic City".
Today you'll meet
some special Mon-
trealers and learn
gome French words
you can use every
day. After the
‘program, you'll be
asked questions to

'~ 'see how much you've

learned,

' This is Imogene,
" She's learning

French - just like
you are, Can you
find out from the

program why Imogene
likes learning '

French?

And here she is
with Charles,
has a problem,
How does Imogene
help him?

He

You'll also ‘see
some grade five:
‘children who have
come to Montreal
from other coun-
tries, They'll
be talking with
Cgnadian children
at their school,
How do the Cana-
dians help the.
children from other
countries?

Merlyn and Tabatha

‘will perform magic

in French and
English,  How do.

‘. they he¥p Imogene?

A

=

This is the .

(DURATION:. TWO AND ONE-HALF MINUTES)

REVIEW

Hi, again. You just
saw the first program
of "MNosaic City". 1In

" it you met some special

[

" And here's Imogene r

Montrealers and learnéd
some French words that
you.can use every day.
Iin a few minutes,
you'll be asked ques-~
tions to see how

much you've learned,

You 'met Imogene,
She's learning
French - just like
you are, Did you
find out from the’
program why Imogene
likes learning
French?

with Charles,
had a problem.
How did Imogene

He

~help him? = | .

—

‘You also saw ¢

some grade five
children who have
come to Montreal .

-Trom other coun-

tries, They .
talked with/ Cana- N
dian children at '
their school, )
How do the Canadians
help the/children

‘from other.coun-

tries?

Merlyn and Tabatha
performed magic

in French and /
English. How did

they help Imogene?

S

[



SCRIPTS OF THE ORGANIZING SEGMENTS
~ PREVIEW
VIDEQ AUDIO
...segments from You'll hear the
the television "Mosaic City" song
program,.. sung by Christiane

and Phillipe LeMieux
in French and
: English. What's
the word that means
- a person speaks
two languages?

. Now, here are some
clues about. the

- words you will learn
during the program,
Watch for these

pictures and listen

“for the French words
that match them,

78

L)

(CONTINUED)
REVIEW

You heard the
"Mosailc City" song

"sung by Christiane

and Phillipe LeMjieux:
in French and :
English, What's

the word that means
a person speaks

two languages?

You probably heard
some French words
You haven't used
before. Did you
find out the Frehch -
words. that match
these pictures?

3)8 slides of - | humming of the chorus of

commoni objects the "Mosale City" song
on the streets . . .

of Montreal

CHARACTER \T Here's your second

GENERATOR: - clue. Try to find
YOUR SECOND CLUE: out what these
LISTEN TO THESE sentences mean,
SENTENCES, .. ;

L)segments from

A

' Did you learn

what these sentences
mean? . .

o

Merlyn: C'est facile.

the program - Charles: Ok est le¢ métro? Je suis perdu,
with audio ' Imogene:s On traverse la rue Sherbrooke,

track. Charles: Je vois,

Imogenes Le feu est vert, . o
Imogenes Ah,oui! On marche sur la rue Jeanne

Mance.

Tabatha: Est-ce qu'on peut vous aider?

5)2 slidss of ~ And now, fisten
Méﬁtre 1 to the song and .
» find out why
Montreal is,..
Mosaic City...

THE PROGRAM
©  BEGINS...,
' ’ . - L]
§

From the song, did
you find out why
Montreal is

Mosajie City? Bye

" Tor now, ~

" THE . PROGRAM ENDS.

.
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SCRIPTS OF THE NON-ORGANIZING SEGMENTS
DURATION: two and one-half minutes
VIDEO , AUDIO . )
AS PREVIEW SEGMENT AS REVIEW SEGMENT
1)} 3,slides. Hello, This is.the theme song of Nosaic Citys
oFf Montréal - first program of ‘ p
as in . _ "Mosaic City", Come visit my city ' -
organizing Today you'll meet * Come visit my town
- preview some special It's made of many, people
(10 see.) " Montrealers and It's made of many sounds
: learn some French '
review starts words you can use My city's a puzzle
only with every day, After “With many a piece *
series of 37 thg program, you'll . And each piece is different
slides of be asked questions . Ag China's from Greece,
Montreal ~ to see how much you've

learfied. CHORUS:

Nosaic City, that's my hometown -

v Mosaic¢ City, c'est Montréal,

- izi ' 4 .
(Eg%v%%% coatin oo Venez en ville, Venez me voir

a ville est une mosaique
and ends on the v - . .
thirty-sixth slide) C'est son hlStplr?‘
N . Je vous dis bonjour -

Et bienvenue ici
Faites comme chez vous

“Brn-notre compagnie,
/ iy S
CHORUS .

.
~

Some pieces of stone " e
7 The glue makes them stick
' You put them together
To make a moseic

Some people from faraway - -
Some’ pcople from here -
o : +  They live with each other
- . : All through the year,

- . S 'CHORUS .
) continues with humming
- N . o ‘ of song and singing
;;Qw\ ;. ‘ : of chorus
’
- L‘ ‘
Tre
'_-3 i:.‘ ..'-J N

i o, 4 ot

R D N e i e T e

T ——— .
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Program Notes on “"Mosaic City"

Title: "Nosaic City"

Length: .20 minutes

Target audience: elementary school students (gfades 3, 4, and
5 — ages 8 to 12) in Montreal immer-city English schools.

Behavioral objectives of the program:

“a) 10 teach the French vocabulary words for objects
seen on the street, as measured by & vocabulary ) s
test following the program; _ h
b) +o promote positive attitudes towards learning and

‘

following the .

B11i€ o o o o =

Merlyn Tremblay
- Tabatha « « « »
o Imogene « « o «

Charles « o o '

Cagt:

Oyening song sung bys
Studio and puppet

Camera people . ..

at

Floor manager o .

e CCU operator. «

Audio operator ...

‘SWitChera 'Y |o -

Director .« « » »

VIR operator . .

-

& Script assistant

« 9o o 9

using French as measured by an attitude survey
program. )

‘Eleanor Coleman -

Steve Raulerson 2
Greta Tabachnick
Marilynne Malkin
Pierre Croteau °

Philippe and.Christiane LeMieux.'

segments were produced in Studio A
on January 26, 1977 in co-operation with the class of
Educational Technology 684, instruptor L. Weinstein, and
technical advisor P. Vinet. The production crew included:

Arthur Patrick.Rose

Sophia Eliades .
Gervaise MNMelser Soerrpuge
Esther Agdala :

Cheryl Malkin

John Lang.

'Stephanie Colvey

David Stoloff e

.Carol Fggzer

-Paul. Vinet

h
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The video-taped segments were produced using one-half
inch video-tapes and SONY porta-packs and were edited on
SONY 3600 half-inch video-tape units. :

The final version of the program was edited on IVC 870
one-inch videostape recorders with the.assistance of several
members of the Audio-Visual Departmen staff, including

Daniel LeComte and Paul Vanet.

The script was written by Eleanor Coleman and David
Script conventions used in the following papers are:

Stoloff.

o

camers -
close-up
medium shot
long shot

T/C - télécinéd -~ televised
. glides _
Audio - the audio track of
" the program )
Video ~ the video track of
. the program -
Y L

P
[
!
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10 Cam 2.

;
i

Script for "Mosaic City'

¥ I
’ ' LR

VIDEQ

1 video-taped segment #1
1% minute video-taped
montage of scenes in
Montreal .

Studio Segment #1 ¢

o

‘2°4Cam 3: MS Merkyn
3 Cam 2: IS Ellie and °
Merlyn. . '
4 Cam 7: MS Ellie sitting
¥
5 Cam 3: MS Merlynl
6 Cam 2: NS Ellie and
Merlyn . ’
.
7 Cam 1: MS Ellie
8 Cam 2: IS Ellie,and
;Merlyn o

R CHARACTER GENERATOR

;\ Cam 1: MS Ell’ié'
" MS Merlyn and
Ellie : j
11 /C slide 1%

s

MERLYN:
.salon!

Tremblay, the so-called mind-

-partner tell you?

. Vos pensées,

" ELLIE:

stop sign .-
. LT ‘ - - : \ .

-

' AUDIO S

Mosaic City theme sung by
Philippe and Christiane LeMieux

i
' ‘-J‘él ]

e T R e A e e L e e R

~7

uh

¢ Hello and welcome to my - ;
Bonaour! Bienvenue! ma

ELLTE: Hello. Arxe you Merlyn

reader.

MERLYN: Oui, oui. Asseyez-vous.

. S - .
ELLIE{ Thank you. (sits)
I'm Ellie Coleman from Mosaic

City News. , s ‘

MERLYN: Yes, ye&., I lmow. I
can read.your mind. . . I

ELLIE:
for an interview.

Ve have an appolntment
Didn't your

C'est vrai.

MERTYN:
ELLIE: (taklng out steno pad).I -%
i

Ah, oui.

understq%g you've just opened
Montreal®ts first bilingual mind-

,readzng service,

M:ERLYN' nEn fra_nga;]_s et en Engla_-lsr 1

clest mon métier.%

Regardez! (points above his head
to sign) 3
That's Very original.! .
You may' speak French and English
but I don!t believe you really

St n e pit——

read mlnds.

MERBYN' 'I beg your pardon? I'll ' .
show you right now. Think of .
something, but don't tell me .what




VIDEO
12 - Cam 1: MS Ellie
13 ©/C slide 2: bus stop
' 14 T/C slide 3: bus

stop and bus

15 Cam 2: MS Merlyn and
Ellie
(
1§ Cam 3: MS Merlyn
177 Cam 1: MS Ellie.

Zoom in to eyes and go
out of focus. :

18 video-taped segment #2.
1 minute video-taped seg-
ment with Ellie pointing
to objects on the street.

. ELLIE:

. Let's try again.

. BLLIEs

83

it is. (slide_of stop sign)

. Yous pensez a 1ltarrét.

Vous avez raison. Oui,
Hmmmmm ..

Je pense A . .
(slide of bus stop)

je pense & l'arrét.

MERLYN: Vous pensez a 1'arrét
d'autobus.

ELLIE: Je.pense & 1'arr8t d'autobus.

Vous avez raison.

Well, let's try something more
dlfflcult.

MERBYN. (rubblng his hands
gleefully) Ah...plus difficile.

ELLIE:
somewhere.
I'm going.

I'11 think of going
You_ﬁell me where .
e . N

MERILY: Ha! C'est facile!

ELLIE:. Easy?
MERTYN: Oui. Trés faerm@ '
Fermez vO0S yeux.

;-:-

ELLIE: But I can think with my -
eyes open.
MERLYN: (impatiently) Est-ce

gque vous pouvez m'aider?

ELLIE: Help you? (closing eyes)
Okay' . . L

ELLIE: Well, what do you see?
HEREYN: Je vois...1l'escalier.
ELLIE: Vous avez raison. Je

‘ pense & l'escalier.

MEREYN: Vous descendez l'escalier.

And now?




Ve

VIDEO

—y

Studio Segment #2

Zoom out to MCU

e
/

20 Cam 3: NS Tabatha -

-~ and Ellie

o _.. . .,'"'& _. 7:»"'/

. 84

AUDIO " ™

MERTYN: Et maintenant, je voiS...
le trottoir. s

ELLIE: Vous avez raison. ILe
trottoir. - That's the sidewalk
just in front of my house.

MERLYN: Don't they shovel snow
in your neighborhood?...Ah.
Voici l'arréet. .

ELLIE: Not bad, Merlyn. I

. tried to trick you by thinking

of it again. C'est l'arret. -
Vous avez raison.

MERLYN: Maintensnt, je vois le
coin de la rue. ‘ )

ELLIE: That's my street.corner.- -

Le coin de la rue. Wow. It's
easy for you. .

MERLYN: Oui, c'est facile.,K Ah!

Vous pensez & la boite aux lettres.

ELLIE: Oui, je pense 3 la boite
aux letires. C'est bien ga.

MERIYN: Et maintenant je vois le
feu de circulation.

ELLIE: ILe feu de circulation!

ﬂERLYNé- Le feu est vert.

' ELLIE; Non, le feu est jaune.

MERLYN: Lé~feq est rougel

. 19 Cam 1: close-up of eyes; ELLIE: Merlyn, c'est fantastiquél
- (She opens her eyes to find

Tabatha beside her instead of

" Merlyn) Ohl

TABBY: Hello. I'm Tabatha,
Merlyn's partner. '

1 . u“‘ I"'
ELLIE; Oh yes, we spoké on the

_phone, And what's your specialty?

o ‘.;.4_:,,_,,;,.,--—;&;‘.;..]4-—-_._.,_._,.‘:"“

i i T m—— e

. T



VIDEO

21 Cam 2: Tabatha. BSuper—’
impose CHARACTER GENERATOR
(C.G. reads: "Your hands
ere my business")

'Lose CHARACTER GENERATOR

v

52 Cem 3: MS Tabatha —
over Ellie's shoulder ' -

- [

" ELLIE:

AUDIO

‘"Vos mains sont mon
(She points above her.)

TABBY:
métier."

\'So.you'ré a palm-reader.

TABBY: Bilingual palm-reader.
Montrez moi la main. .

‘ .

ELLIE: D'accord, je vous donne
la main.

- TABBY: (examining Ellie's hand)

23 Video-taped segment #3
3 minute video—-taped seg-
.ment of interviews with -
children about their atti-

tudes to their multi-cultural

environment.
Studio segment #3
24 Cam 3: MS Tabatha
25 Cam 1: MS Ellie

26 Cam 2:

MS Ellie and
Tabatha o

(Cam 2 includes Ellie,
Tabatha and Merlyn now)

Trés intéressant. Je vois...

You were talking with some
children the other day. Children
from all different lands.

TABBY: Those are nice children
you were talking to. :

ELLIE: Yes, I enjoyed meeting
them. But how do I know you
could really see them in my hand?

. §ABE®:: (Smiles enigmatically)

That little girl, Cynthia. She.
had some interesting things to
S8Yews . '

ELLIE: I gﬂess I have to believe
it now. (takes some notes)

(There is a highrpitched hum,
Ellie lodks aro for the cause
while Tabby remains serene.)

MERLYN: (who has been lying down, -

suddenly sits up, still humming.)

‘Hmmmmmahhheees ',

ELLIE: What..is...he...

TABBY: Shh.' He's Féceiving a. f?

<y

h
\

. S .
\ %
- ‘
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VIDEOQ o AUDIO |

special message. I better get
out the crystal ball. (She
produces a small television monitor)

- ELLIE: That's not a crystal ball.

TABBY: ‘It's our newest model,
Our clients feel more at home
. ‘ watching it. -
(Cam 2: .Slow zoom on - : .
television monitor) -~ MERLYN: I'm tuning in on some-
' . one you know...Elle pense & vous.

“ELLIE: That's Imogene!

Pre-recorded PUPPET SEGMENT
No. 1° o :
27 Cam 2: ‘Zoom out. %o NS IMOGENE: (singing as she moves
Imogene . .along) Mosaic City, that's my
' home town. Mosaic City, clest
Montréeal...Sure is a beautiful
d&y. 4(1001{ing up) Ilo.o,i‘_ait---
beau. (She crashes into Charles,
. who has just wandered in aimlessly)
) ' [
'~ CHARLES: Ooocof. ' Ah. Excusez.
v -Ay’oy. J '
o IMOGENE: Woops. Ouch. Sorry.
28 Cam 1: 1S yTmogene and = <“CHARLES: 'Est-ce que vous pouvez
Charles : Jn'aider? -
o ' . IMOGENE: (not understanding)
‘ . Aider? o ?5
- . CHARLES: Oui. Je suis pefdu.
) . y . . ) I
29 . "Cam 2: CU Imogene ° TMOGENE: Perdu.. Oh boy. I J
' TR . wish I spoke more French. (to '
: _ . Charles) I don't understand.
30 Cam 1; MS Imogene and Je..ne...comprends pas.
Charles ‘ ' T '

CHARLES: Ou est. le métro? Je
suis perdu. ) _

TMOGENE: (hopefully) Vous Stes

3. Monsier Perdu? -
_,) - . CHARLES: (desperate) Non, non!
Je-ne- suis pas .Monsieur Perdu.

1



VIDEO

"~ 31 Cam 2: " MS Imogene .
(Zoom in to CU Imogene)

t

Studio, segment #4 -
32 MNix Cam 3: “MS Ellie.
Iose Cam 1,- _

33 Cam 2: IS Tabby, Merlyn,
- and Ellie

34 - SLOW MIX: Cam ? on
Cam 2

/

»

o s
35 T/C Sitide 4: -metro

36 Mix Cam 1 on Cam 2: - - A

LS of group at table * .
NEARLY LOSE MIX

- I3
-

.Good luck!

- [MOGENE: Yes! What's "perdu™?

" Thanks.

AUDIO |
N

Je suis perdu. Ou est le métro?
IMOGENE: May...trow. Maytrow.
Sorry. Je..ne...comprends pas.

CHARLES: (sighing) Au re&oir:\

. _ -
IMOGENE: (calling after him)
Gee, I wish I knew
more French words. \
Ellie knows some. I wish Ellie
were here...l wish Ellie were
heree..el wish E}lie=were here...

BLLIE: T wish I could help her...
Could I maké ¢ontact with Imogene?

 TABBY: On peut vous ai&er.

C'est facile. _ /-

MERLYN: Merlyn calling Imogene.

Merlyn @alling Imogene.
IMOGENE:" (Gasps, opens mouth wiﬁe):

What? Who's calling me?

ELLIE: Tmogene, it's me.'yI'm
reaching you through that mind-

reader I said I was going to visit.

IMOGE?E: No kidding! A
ELLIE: We’'saw what just ha@penéd.
Would you like some help?

TABBY: ‘Est'ce gquton péut vous
aider? "

3

PABBY: - "Je suis perdu" means

- nItp lost“,.

'IMOGENE: "Perdu..."lost". .

I can help bhim.

MERLYN: (witE;Pravado) Ie métro! -

IMOGENE: I can see it! The metro!
I can tell him how to get there..
(starts ‘to. leave) Bye.s..

1 .
A R

What's “"maytrow"?

———



- VIDEO

'RETURN TO MIX: Cam 1 on
(_Ja.m 2 :
37 T/C Slide 5: eidewalk
38 T/C- Slide 6: Sherbrooke
39 ﬂ/c s;;ae 7: dnother
_v1ew of Sherbrboke St.
. : oA . :"..
40 MTX Cam 1 on Cam’ 2 - .
Y ) o
. 41 1/C Slide 8: ’ ¥ed light - MNERIYN: Au feu de circulation!
' o IMOGENﬁ; Au feu de c1rculat10n.
" ELLIE: When do you cross the
ool R street, Imogene?
42 ' T/C Slide;9: green light '
I T Y 4 BMOGENE' When.the llght's green.
. , o
' Al T MERLYN. Quénd le £eu est vertl o
ST e imosENE ‘Quand Le feu est vert. .
43 ' /¢ slide 10: stoplight ELLIE: Ou est le few de circu-
- at cormer- [ : . lation? S ¢ - ' : R
‘ IMOGENE: Le, feu de c1rcu1at10n

AUDIO
_IMOGENE: Wait!
MERLYN: Est'ce qu'on peut vous
aider? _ :
IMOGENE: I don't kmow how to

. readers.
* how to get there & »

ELLIE:
INOGENE:

\TABBY°
o rue_Sherbrooke ¢« s »

88

get there in French.

TABBY: Thls is a Job for Montreal'
only truly bilingual mind—
Now, first you tell us ;

IMOGENE: Well, I'm standlng here.

. on $he’ sidewalk....’

MERLYN: Le trottoir!

INOGENE: Je .suis sur...le
trottoir. To ‘get to-the metro,
you walk on Sherbrooke Streete.’

L -

n.marche sur la rue v
Sherbroo (=38 ‘ ) SR e

Then, you.cross
Sherbrooke Street.

Puls, on traverse la

IMOGENE: = On. traverse la rue
Sherbrooke « « «

est...at the corners

TN

{

-

[ RPUIE, DU B I



T/U.Slade A11: corner

- 44
: +0f Sherbrooke and
Jeanne Mance~__ .
/
45 T/C Slide 12: Place
: des Arts
46 MIX Cam 1 on Cam 2 ..,
LOSE Cam 1

Cam 2: - LS of group at

“‘table

Cam 2 zoom in on monitor

47

MIX Cam 3' MS Charlesg
and .Imogéne (when she

' arrlves

MERLYN: Au coin!

"AUDIO R

. IMOGENE: Ie feu de 01rculatlpn

est au eomn.

: TABBY: Au -coin de ia rue | -
_Sherbrooke et la rue Jeanne Mance4

,£MOGENE. Ah out. On.marche ﬁf'

>sur la rue Jeanne Mance. - The - j

~mMetro's in front of those big r

theatres. - . e

'_TABBY. Le metro est devant la

Place des Arts.

'IMOGENE: * Gob it. Merci.  I'm .~

going to see if I can catch-up .
with that lost dog...That's

the strangest French lesson I've
ever had. (takes off)

 ELLIE: Well, I'm dlscoverlng

more of your unusual talents.
(takes notes)

.
»

| TABBY° And Imogene ‘has quite a

talent for 1earn1ng Trench

ELLIE-, It's because she 11kes
making friends so much., I hope
she remembers all those new words.
MERLXN: Shall we f;nd out?
Pre-recorded PUPPET SEGMENT #2 )

(Charles is wanderlng, centre
stage)

CHARLES: Ah, je suis fatigué. 7

(Imogene rushes in from behlhd
and startles him. )

IMOGENE: Bonjour!

CHARLES: Ah! C'est vous. Eh
bien, . je ne suis pas Monsieur
Perdl}. ' ' : ,‘

IMOGENE: Je peux...vous aider.

"

P
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P

i
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" VIDEO.

48 ﬁideo—taped segment‘#B
an edited sequence pof
objects on the street

_ INOGENE:

90

" AUDIO

CHARLES: - Ouil!? Je suis perdu..
Ou est le métro? y

IMOGENE: Le métro? On marche
sur la rue Sherbrooke...et puis

" {to camera) It's not far., I

might as well take him there.
(to Charles).Venez.. .

CHARLES: Avec vous? VouS'pafléz
frangais maintenant? .

IMOGENE:/ Oui. With & little
help from my friends. .
. . F

CHARLES: Okay. Allons-y.

Voice over

On marche sur la rpe -
Sherbrooke. : -
CHARLESt C'est ga. C'est 1la 4

rue Sherbrooke.

=

IMOGENE: Puis, on traverse la
rue. Sherbrooke au feu de cir—
culation.

CHARLES:«)hrrséez! Le feu est

"~ rouge!

IMOGENE: Vous avez raison.
Maintenant le feu est vert.:

CHARLES: Allods-y.- Ou %ommes-nous?

. IMOGENE: Au coin de 'la rue.

Sherbrooke et la rue Jeanne Mance.

CHARTES: Je vois. MNaintenant on

marche sur‘la rue Jeanne Mance.

IMOGENE: Oui, mais on est sur

“1lé trottoir.

CHARLES: Vous avep raison. Csa,
C'est la rue. Icip c'est le .

- trottoir,

IMOGENE: Et voild la Place des Arts!
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VIDEO . ’ . AUDIO

Pre-recorded PUPPET SEGMENT CHARLES: Je vois. Le métro s
: N ' devant la Place des Arts. Neyci.
" 49 Cam 2: Charles& Imogene. Maintenant je ne suis pas perdu.
and rear—-screentslide of
Place des Arts. IMOGENE: Et -vous n'etes pas .
C ’ Monsieur Perdu.

-

. - CHARLES: (laughing) Mais non!

INOGENE: Comment vous appelez—vous?

L : T .
. . _ CHARLES: Je m'appelle Charles.
- -  IMOGENE: Charlés. - Pleased to
. meet you, Cherles. See you. -
Au revoir. (starts to leave)
CHARLES: - Attendez.! Comment
_ vous appelez vous?
/ IMOGENE: Je m'appelle Imogene:
’ - CHARLES: Comment? ‘
IMOGENE: Imogene.
. N4 CHARLES: Comme blue jean?
: C Imo-jean?
IMQGENE: Oui. ILike bluejeans.
Well, see you. {starts to leave again)
50 Cam 3: CU Charles and CHARLES: {pursues her) Veux—
- Imogene ' tu 8tre mon amie?...eh..friend?
' ~IMOGENE: Friend? Oui, oui,oui.
51 Cam 2: NS Imogene . CHARLES: .Viéns avec moi,..chez moi.

and Charles E .
. IMOGENE: Chez toi? But my place

igs closer. Viens...chez moi.

We can visit Ellie. She knows

a mind-reader. Okay?

Studio Segment #5 . ' : '
52 Cam 3: NS Tabatha and ELLIE: It looks tike Imogene has
. Ellie ‘a new friend. I've never seen
' her pick up French so quickly.
(looks at watch) Goodness, the
afternoon's gone already. 1'll

be leaving...

———— ¢ —— a2
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53

54

55

56

57

58

59

T/c Slide 13:

VIDEO '

Cam 2: MS Merlyn,
Tabatha and Ellie

stop sign

'p/C Slide 14: bus stop
. ' .
3 -

;ﬁ

7/c Slide 15: stairs

T/C Slide 16: sidewalk
g

7/¢ Slide 17: -street-

corner

T/C Slide 18: mailbox

MERLYN:

“PABBY:

BLLIE:

92

é@ .

AUDIO

MERLYN: Are youfsure you have
all the -facts for your newspaper

* article?

ELLIE: Hmm. Maybe I1'd better
check a few things. (leafs °
through notes) -

.- Est~ce qu'on peut vous
aider? . :

Oul, s 11 vous plait.
Merlyn, first you guessed some
obJects I was thinking of.

MERLYN: Oul, oui. Ily avalt...
1tarrét. .

ELLIE: (noting 1t; LiarretL_
(then, remembering)...Ah! et

ltarrét d'autobus._ 

TABBY: Then you wanted to try
something more difficult.
Plus difficile.’ Mais
non! Cletait facile!

ELLIE: Great. I think I have

-down everything that happened...
Merlyn?

* . MERLYN:

+

(in another trance)
Honmmmmmhhheeee. .

TABBY: Wait.

He's having a
re—run. o

MERLYN: Je vois...l'éscaliéf.
ELLIE:

MERLYN: Someone ought to shovel
that siﬁewalk. It*s a disgrace.

L'escalierees

ELLIE: ‘Le trott01rL/

MERL?N: Maintenant je vois. le
coin“de 18 rue. .

TABBY: Oui.;oui.

Le coin de la rue.

..‘-,._...;-L—---A\-.-..'.-l"--_..; F Y SURE L



- - M@RLYN&» Et la boite aux lettres! °
o , TABBY: . Ia boite aux lettres!

60 T/Cc silide 19: , stoplight’ ELLIE: Et puis, le feu de
I ‘ : , circulation. - . .

MERLYN: (petulant) I was going’

to say it. ILe feu de circulation. .

61 -Cam 2:."NS group at table (Tabby starts humming the Mosaic
- .. 7 City song and strums her mandolin)

: . . . : >
s ' ELLIE: TI've heard that tune .
- : before, (To camera) That means
. , - it's time to go. - e
62 Cam 3: NS Tabatha . .  TABBY: (singing) Come visit my
MIX CREDITS -7, city/Come visit my town/It's
o ' made of many pieces/It's made
of many soundsS. « .
. ’." ‘| ..
63 Cam 2: MS group at-.table TABBY AND MERLYN: Iy city's a
X puzzle/With many a piece/And
each piece is as different/As
China's from Greece... .

. TABBY, MERTYN, ELLIE: Mosaic -
City, That's my home town.,
Mosaic City, c'est Montréal.

PUPPET SCENE

64. Cam 1; CU Charles, CHARLES: Venez en ville/Venez.
Imogene . me voir/Ma ville est une mosaique/
C'est son histoire/Je vous dis
bonjour/Et bienvenue ici/Faites
comme chez vous/En notre compagnie!

* : '
: CHARLES AND IMOGENE: MNosaic City;
.« : 'y - that's my home town. Mosaic City, -
ctest Montreal. : . '

IMOGENE: Some pieces of stone/ .
' the glue makes them stick/You -
' . “put them together/To make a mosaic!

ALL: Some people from faraway/
. Some people from here/They live
) : - near each other/All through the year.
c Mosaic City! Thet's my home town.
. Mosaic City! C'est Montréal,





