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; . DESIGN AND EVALUATION OF A vmmmrz mnomcxm CREATIVE uusxc |
\ APPROACHES YOR

This study consiutod of ﬁ design nnd ovnluation of a video—
to.pod program duonqtrntin; an approach -to towhins music. that would ef—
foct & positive change in teachers' appmhonainmss tovard tuqohing m-
sic creatively. -‘I'ho ';1d;otdpo contaimd.t‘ dcv.elopn“ental creativo‘ nixaic‘
aetivity 1hvolv:lng groups of childron ages 5 to 12 in a mic Toom sit\u—

: tion. !'iftoen ohuontury school tuchers pcrtici.pctod 'in the progras 4
?- walution conlilting of a pre-viowing snrny ot t.hc toachors' teaching
and music education backgrowx the viewing of the progras, a diaéuuion R N
por:lod rolloving the viw:l.ng and a poat-viwiﬁg evaluation questionnure |
‘on the progr- contont nd technioal qmlity. B:llihr attihxdinl items -
. were included u both survey imstrusents. The subjects rited the pro-
g'u- content at 6.1 and techaioal quality st 4,35 o a' seven-point
_ | scale., On the attituilinal iteme tho f:l.ndingl 1ndicntod a Qun pocitin
| - '. :lncnm of .21 ar 5.9‘“ fro- a mean score of 3.56 on & fivp-point scale |
{ . “ on: the pro-vh\d.ng lurny to 3.77 on the po-t-ﬁovins qnostionmiro.
' Buod on this try-wt. specitic chansu in tM Program- were mstod.
o - It appears that Vidoctapu have a good potbnthl in the area of tnchor

_ trnining md further oxplmtim are ‘recosmended,
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" The etudy mqludes a description of the problem gituation and a prOposed

ucation, oR the use ot‘ CCTV i.n teacher-training and on the difficulties

number ‘'of reasons teachera have deveioped an indifferent attitude toward .

' 1iving in one of the few places in North America not to have an inbtru-

‘In the Engiieﬂl sector of the MCSC .the i:roblem is accentuated becausé of

' -
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INTRODUCTION

* - o ) . -~

This thesis~equivalent will explore ihe use of closed-circuft 5

. ’ . . . . . ﬂ-' .
televiexo\EJCCTV) in teacher~training and. in-service training and focus /
Qn teache) attitude toward music education in‘the elementary aehoeis of -

S - B s . +
the 'Englieh sector of the MOntreal Catholic School Commission (MCSC).

solution, a reviev of the literat on contemporary creative music ede -

of measuring attitude change, a description of tho design and pr oduction

of the ‘videotaped program, the evaluation deaign and results,’

~ - . L ’ . s

Context of the Probles . . -

4

¥

It is a well-known fact that music a8 a claeeroom eubject haa

been seriauely neglected in many elementary schools in Montreal. For a

—

the mandam téach the music program with any degree of coneiatenc .

>
|l

Some teachera feel totally unprepared to teach the eubjeot, others feel

:the job should be turned over to music. specialists. Graham Knott mu-.

™\ .
sic c?;sultant for the Protesmt gchool Board of Greater Montreal com- o

menta on the situation. "It is the right of- every child to have a mugice: o~
al education, but parents in Quebec are being 'short changed'...we are

mental program by grade 4 or 5." ‘(The'Gazette, Sept. 1180 1974, p. 39)..

'

the priority given to the teaching of French. The chance that music..

epecialiste will be:assigned’ to elementary schools remains dim ﬁecauee .

the great majority of the. supplementary teachere allotted by provin- \
by . . . . “ !
Moo . :
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cial noras are assigned to the teaching of French. I

HE

Lot us lock at some of the underlying factors that may havr\caus-

» Y

' ‘ ,.pd thia situation. Trow (1966, »363) discuasing teacher educatién brings

, : out some interesting observa.tioms. L e

,Etforte to raise the quality of education by atrengthening the
v ' . schéol. curriculum and te@cher-training ‘that is, through labor
] : ' intensive efforts to raike thg quality of the teacher's perform~
\ ance in the classroom - are agonisingly slow to take effect,...
But over and above the inertia and resistance of teachers and
educators, efforts to up-grade® the curricuifm and the education:
of teachers are slow to take effect because they are aimed at
raising the performance “of teachers, whose acadenic quslifica-
E _ ,  tions and abilities are’ relat;ixely low as compared with other
E S ., professional and gollege-educated groupq. .

. ' L '.l'he situation that Trow describea applieu to Hontreal and. is preva.lent
. in the area of music education.. Mursell (}.‘1.95]. p.110) doscr:l.bes the pre-

f
dicamcnt that faces the classroon teacher. for example. when it comes to

L ame™
~

- singing:

whl . SN . .

‘A ! .
» ' To many clabsroom teachera, singing is a great stumbling block,
e 1 I . i the great obstacle which. too often prevents them from bring-

- . ing music to their children at all....They shrink from any sug-
A L ' gestions that they might get their children to sing, partly be-

i . cause they have a natural objection to looking and feeling fool-
ish, and partly becauso they feel that they are not capable of
helping their children avoid bad habits and’ bad methods of vocal ~_
. _ . production and tone placement,  Since to many such teachers mu-
v sic in the classroom means singing and pothing else, the ocut-

: come of all these vocal inhibitions is that their children have

| Y, virtually no'contact with~ music at all. ’ . O
‘ '~ The ausic program prescribed by the MCSC prior to 1968 vas prefaced by

b

the 3enera1 observations that the px‘ogram consisted of 8ix interrelated

phases, xpmely. singing rhythmic nctivities, “{nstrumental activitios,

A | ' orestive expression, music ],iatening and reading. The guide stated that
the essential thing was experiencing music but insisted on the importance

l, of a uo:rkins knowledge of the rudiments vhich Fox and Bopicins (1936 p.'#})

e !
criticized as "muaic....dissected before the chilxd is given a chance to

. ~ Jove and Rppreciato itn, ?egchartraining in msic _ec}upation uspally
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| ' R consisted of a- thirty-hour course in theory and the ‘ru;iimente of music'. ‘
Consequently, the teacher knew a lit'cle about music r\eading end Binging,
but little or nothing about teaching muaic to 4 large’ group of young
children although he was expected ‘to teach music as P&rt of the elementa-
ry curnculum. ' Instrumente, excep't for the piano,. materiale. and muszc
appreciation records vere practically non-exietent in, our schools. Tl"ho

. | result was often 8 music olass where _too much time and emphaai!s vere

. . ‘given %o the rudiments and little or no time to -the other more relevant

:phaﬁes mentioned above. Many teachera \ended up 1gnoring .the nmusic. pro-

gran al,to'ge"the.r,f . | :

] 2

_Tne Present Situation . - o S
. Y ‘ \ I
It is only regefitly (post 1970) that the elementary schools

the H& 0 dispose of certain’ resources. |

‘,Facilﬁ.:ies and materials. Music rooms are .now mcorporated 1n the
plane/for'hew elenienta.ry achools. As space becomea aVa‘llable in older
' achooia, the echool administration cax designate a room tor music educe.-
; _tion. Fing Orff instrumenta are :turniahed along’ with rhythm instrumante
>

and recorder flutes. . ' .

'..; In-service courses. Coursee ar& offered through the oﬂfice of 'the

coordinator‘ of music on profeasional dege. The universitiea offer couraea

for teachers such ag thé following at McGill Uninraity hasic Hus;oiand-
g a thirty-hour credit course, and non-credit coureee ontit].ed Class

! o Piano for Classroom’ Teachers Melele for Beginnere, Recorder for Beginf L

eera. }nd Basic Musician II.J (McGill- -Univorsity,197‘+)

Resourée Je:aonnel.(Since 19?1 the English sector oﬁ tue MCSC pro~ .
Dt R

' videe the servicga of a coordinator of musié and two music am.matore to

LY

A«?” to the neede of eight hundred elementary school teachers providing .,

L
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then w:lth prograes, idua, nothoda and approachos and oncouraging 1ntor-

music appraciation. VA .

_the fov apocialiata _ggd.lablo undor pruont conditiona in the Engliah uoo-

»" should be part and parcel of “the tuchqr 8 podagogical tools. “The risk R

» (' 0 ‘ ~ v

i

est nnd pnrticipat:\.ol in culturnl activities. . ."'_

, 'Modh and pusic oducati.o‘nE \ 'm. Ed tional‘\Brc.mdcuting ae.rvicea of °
tho Cmdian Broadcastj.ng Corporation .and ;the "Servico des moyens tcch-
niques d'onsei\ggemont" of the G.teboc Ministry oﬁ Education offer pro- 7

gramm f lessong at cortain lbvola in different upocta &1‘ nl!g: and in

, ' . %
gocialietu yersus gonorgy__a_ . nHisiorioally t.he oluentary teacher

has been a genora.list ruponsiblo for teaching 43 areas of the curricn- .
,(\ ‘4

lum. However, pressures nin.ly {rom ;uohm' union havo lobbiéd for
the introduction of speoialiata 1n tho teaching of Fronch, mic, phys.tc- )

ndud’a.tion, plutic ‘rﬁ und“‘x‘omdhtion. The effeit on mchora is
&

that they feel less inclined ‘to teach these pubjocta. on tho othor hand, -

1 .
toaclior/pupil ratios still do not,,pomit the hir:l.ng o! tho ptrsonnol )

nScooury to assure that these aubjecta are taught with any do;roo of .
comsiatoncy and cuntinu:lty. Horoonr, the first priority Ior the uao of

o
tor of the MCSC -are allocatod to the tuchi.ng ot French as a second lan-

« Buage. Finally, the continuod thrust towards the use of apochlists in

| certain aub;jecta at the primry level m stiﬂe tho artistry of toachins

v

~ since muaic, plaatic arts, ‘ﬁyaical educntion and ceruin other aubj&cts

would be knocking cruti’rity out of' tuching and mking school a rnther '

‘ °

‘qull: oxperionce.
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Huaic Educati n for All C dron

All.c dren an\\ntitlod to music oxporionco in their harmonious

‘ devalopnent and the fact that music is includod in the elengntnry achool

" curriculum is an attempt to fogter that dovoloplent. This author is con~

cernpd that certain practicea by diroctoru lnd consultants are sasking

the truth about tho degree and quality of m:l.c sducation that actually

goes on in the average sohoo“l o o K e

A case in point must be unuonod with all due respect to the

individuala who in good faith dcvotnd many hours and luch energy to bring

the project to its successful conclusion. The case is presented merely

as an example to illustrate a concera. ”Briofly_, a school:in the loz.‘o af-
fluent area of the school: coniuioﬁ uade extensive use ;:f\tho three con-
sultants in music for the-purpoéo: of preparing the school choir to per-
form at the Ganadian Music Educators' Association nationai comvention in.
bdmonton Alberta. Although the group had ,not urnod th:la pxoetiﬁioua |
honour by any evident auperiority. tho puronta' co-.itm succnsiully
campaigned to obtnin funding md support for the cnduvonr " C

Two issues ariu frou th:l.s mg{ the tirat is the uio of conanlt-

. aﬁt time ‘and the second 10 the concept of: ‘olitiat education vorm ‘theé

~ . ’ L] \
developmental neada of oach child. On the fir-t iasuo. ono can under-

stand the - consultant's pride in pruontd.ng ‘& shov p:l.cco. On the other

. hand tuchors 1n many schoola%vo basic peeds if thq are tp prorido

b

muaic oducation to their ch;l.ldren. The secynd i.nuo nnst be seriously:
couidorod. \' nuro must’be a ¢ carefully defined diatinction botvoon the |
progru that ensures that sach child pu'ti‘&putoa i « mound music pro- 7
gral nnd the 5pecia.l program’ or additional activity resexved for the now

f
talented. One dangar is to ignore one ‘to the detriment of tho pthor.

"




Another danger is streuing ucollonco of rote’ porfomnce rathor than

dovoloping creative potenthl Fimlly. thu'e ta the effect that suporior 3

4 L

< porformce by more. experienced tnchorn vill be fmtrnting to tho less

oxpor:lonced toachor unlus thore is a.clear mdoratanding by n].l tuchora

: of the difforence botveen excellence of parfornnco and the ilportance of

j , a qﬂelopqoptal music program for each child. 2
LY " Tovu'g a Solutgon o o . . , L ‘ ' ‘ '

Although this atudy will focus on tuchora, tha causes of, the

aituafliqn +e deep-rooted and: thia author is of the fira conviotion that

the lack 6! music, education is not caused by the lack of goodwill on the .

".pu't of teachers. Rather a roviow ér exiiting 'prqcticos' \iill.dolonntrnti o
L the conditioning of teachers vhich has ruultod in' the present atate of .

atfaira Becauae of the scope of thia paper we vill only 1ist the cru-.

" cial cauaga in the contut ot this school coniuion and 1qur ftucher..

tmmg mututu: '. . .‘ ' S

- teachexrs vithout music oducation proparation

ayndical presanroa Ior tho o:llocati.on of apochliata in mio and
qther Bubjocta at the olencnury level . 5 N -
the insistence by sehool udninutratora .on the toaching of the

- basic skills to the detriment of .the harnonioul dovolopnnt of -

the whole child - . . ' 5

" the ‘cortificatio}x \d 'enygﬂunt o! pro-school and priury achool

the lack of tenchcr-{:i.\nmg in tochniqms and approachn in mu- .

alc as a cluaroon subject ,

the concern tox- uoollonco ot pqrfomnce rather than denlop- iy

.
rd

‘untal consideration '

Tho aolution envisaged by thia utudy attcnpta in a very porsonnl uy “to,

E

ey




" with music as a claaaroo- subject, pomitting the tuchor ‘to dculop hor

k|

R

reach out directly to teachers and to- encourage thea to look Pi‘ mic in
a new way.” It is tlirough the medium of closed-cirguit television (cctv) '
and the videotaped program that this authar proposes to tackle the problem.

T

TN

. Th. me . , o b Ot /

The piopoul is the p:\gluction. and evaluation of a pilot ﬁ'dco-.

tape tro\cordi‘ng of approxi-atoly ttmlxty minutes' duration in the area of

creative musical oxpruaion. .This rtcording will bo a t«ch/u‘-training

~dwi«:o deuonatrating a creative \approach to the tuching of nuaic. gt
will feqturo classroom situationa in which tuchor and pupila are. act:lvo- .

ly involved in'a creative uotivity oh some upcct of luaic education.

' Th_o prop'm will take into consideration the tuchor 8 lovol of etyorienéo

own capacity Ior the aubjoct through the interaction with tho pupils
It is hoped that upon viﬂd.ns this. audio-visual docunont, ‘the teacher |
.could imediately enrich her clusrool nctiviti» in this area.
. ’mero aro threo vays suggoatod for the use of thi- progru
" 1_.: Individﬂ.uu by a .classroom teacher who wishes to discover
ideas to enhance her own susic program. ’ '
2. Group use by a school stalf which has decided to place mory
emphasis in the area of wusic education. ' -
':, 3. Music éouui t's use in vorkshopa to promote the creative

aspect of music @duoation. .

me most profitnble way to use nuch & docunont would be in a ait-

(.

' uation whoro constructin uchang« would be oncouragod. Above 'gll, the ’

atnosphcro that should pcmuto ‘tho use of this progru ahould be one that

wonld roduco to a minimm the amxdiety experionced by ‘teachers faced vith
teaching music vith'a miniwus of musical background. © o o

>
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The chapters that follow describe folatod research and the o .

design anci evaluation of the program. Chnptor 1 nvim tho li.toraturo ‘

relnting to cuativity in nusic education, then tnrna %o tho arsa of at- ~* \
J Lo

titndoa change and the lack of ouluntin thoata far lnauring bo-

h"“" change, and fina.lly, the chapter mludcs a review of some ex- = . . U

’ periments in the use of Gloaod-Circuit Tclov:l.sion in tuchor education. p
Chnptdr 11 doscribea thc doa;gn and prodnotion ot thc vidaoupod pro- : '
grm . Chaptcr III includu tho ovnluntion dnip, roanlta, diacun-- /

‘ siona and eonolueions. Reqo-ondgt;[m regarding the my!' are'list od L
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CHAPTER I - * o

Litg_r'ature ‘Review

Review of the Literature Rélated to Creative Musical’Education -
. , ' [ v - e o

For the pur'poeee of this _paper, we will resltrict our efforts to ‘
the literature ‘that deale with the creative aepect of wusic education.

'Our firet source is the program guide entitled Hueical Expression pre~

NN pared by the currioulum depa.rtment of the Quebec Department of Education

. (1969, p.5). The fcllowing statements taken from different authoritiee

are quoted in eupport of the progran. oo :
A R

Education in the arts and its corollary creativity, form the .

baeis of any true educational reform. . ‘ T

Qin.

The moe.t important results- of education in the arta are:

(a) the development of creativity, . C T I'
(b) the development of the emotional senses, . - - - '

(c). the development of perception, e .

(4) the development of the eocial sense. . . Con '

v
&

- In elementary echocle, .where it is taught by active methods, S
music is one of the major means of forming individuals who Tl
succeed in expressing themselves, and hence, in asserting B ‘
themeelves. o ‘ o C

' ‘ . Musit’ education ahould be ccnsidered in the 1ight of the
- teaching progran and of the school subjects as a ‘whole,
. : . -not because it is necéssary to keep a sense of proportion’
‘ but also because a pedagogical principle should Be univer-
. sal and applicable to every eubject. ' -

T whue it is not a question of making each child an artist’
' ® in the traditional sénse of the term (a performer in a
' specific art), it is, however, a question of nurturing a
cregtor in the breedect and most profou.nd ‘génse: of thet
term. - .

0

h Rather th.an concentraté on dieccvering epecial talents ' . : '
music education should use the subject matter it teaches )
as)a means of déveloping the ‘whole, child.h . X “

' Although all the texta on music education devote a more or leea
important section to creative expreeeion it was in a text by Mareh (1972)‘

“
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e entitled Explore and Discover Music that we found an orientation which
. ’ . ) : . N | i ’ . . ¢
‘ most closely matched the concern we had in mind in‘producing'our program.
Egplore and Discover Mu51ékgrew from.a‘desire to share with
others the excitement that can result ﬁrom helping students
became actively involved in creating their own music....
) This excitement may be felt by.pre-service teachets in a .mu-
/ . 8ic education class, or by in-service teachers. The key to
. develoging such interest in music is involvement of the in®
dividual in experiences that are meaningful and satisfying
to himself.: Marsh (1972, p.ix)

4

' The book serves as.a profassienal stimulus and a practical re~ .
. ference for those- engaged in teaching and supervising' teaching There

are numerous suggeetione for promoting musical creativity in .students qf

= - all ages, some of which were incorporated 1nto the videotaped program

)

that was produced for this study.
Cat C Many ‘authors have Jriticized traditional practices in muaic ed- . o
ucetion in elementary scho 1s8. The follouing echo some of the concerns
‘that prompted this study. tin (1974 p.59) expresses that concern in
this way:  ~
If we, music teachers bring to our work with young children LS
the traditional conservatory approach to musie, we can des~
. ‘ troy confidence, inter at, the willingness to try, the eager-
o : ' ness to learn, and the delight in small accomplishments....
b : + "May we never again telﬂ a child not to sing, Jjust to move hia

- o lips! Hundreds of thoqsende of adults are obediently doing
- just that.

SN o . <
. This: cautionary note is shared by others‘;n the fieid. Fox and Hopkina
\ (1926, p.43) report on the.teaching of music rudiments. "Music ia"die- .
e . sected before the child is given a chance'to love and appreciate it."

N Krones (1972, p.68) expresses tho.eame thought in these terms:

- The basic fundamentals of music education are not the ac- : .
; quisition of-techniques and knowledge of the rudiments of
musical theory, as we see it, but rather they are musical
A experiences in the fundamental forms of expression through
~ which children develop in and through music.

« i ) ':- /
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. Mursell .an Glenn (1938, p.21) put it this way. '"Music education should

be plannod, not in terms of techniqua and drill, but 1n terms of nlf-

L
expression, emotional releuo. and the creat:l.vo impulao" Mary Val Harah :

‘(1?72,p.1)expounda. S o ‘ o N

If music is to survive in the currioculums of American educa-
tion, its goals must also be reconsidered, and its presenta-
tion revitalized so-that it will become a truly significant
part of the lives of boys and girls. This can happen only .
. a8 teachers transait to their students &he excitement of fn- = - - -.
volvmnt in music of cru'ting and rocr;ating it. -

Hoat authors bolion that it 1s through the intorut and notiu-

'tion o.romod through orutivo musical expreseion that genuine interut in

tho discipline will dovolop. Murphy (1964, p.145) nates, "One of' the im-

. . b v o '
portant effects of creative activities can.be to give the child a very

,pereonal interest in notation". lhry Val Marsh sees other developments: .

"Husic does have éoutmicat:!.ve povers, thpab sust be discovered by

) ¢

the chpildren themselves as th'y engage in luningrul oxplontion, and from

their creative endeavorc build concepts that are related to the total .

ddacipline®. (1972, p.x)

Othor propononta of t.hc use of crut‘ive luaical u;prmion in
edncation havc developod live demonstrations vhich they use with inter-

rested groups of teachers during prorouiqm days, have gone into the

production of educational.kits for use in music education classes, or have

used the film media in order to broadcast their concern for the survival

of music education as a significant aspect of the elementary school curri~ .

v

“culum,

Lo:Ls Birkonshav. Ron H.olhnd and Murray Schafer are three Cmdim

who in their concern for mio oducation in tho ehoola have taken to the

' 'abovg-nentioned media to pronoto the creative .use of music in the 'ich?ola.




Euch in his. or her own vay nttupta to ukc nuaic a living and dynnic

: cluaroou activity.

. : o~
Loin Birkenshaw may be the idul resource. pomon for the olenon-
tary school teacher intorutod in nking mic pa.rt and pu'col of hcr 4
teaching tochniquea. Ma. Birkenlhav boliovu in prac%ising w!:; abe |
s .. pru\u:hqa. Although she has publishod a text mcorporating some of her
'ideuﬂ, her most distinguishing asset is her ahility to demonstrate the ‘
different uses ahe ma!ces' of l;uaic. 'l'h'ie agthor wilnessed .one of her de-
monstrations at the Council for Exceptipml Chiléiren convention 'in Los |
Anéelea, Califomia,‘ in April 1975. ‘Demonstrating the use of music in '
several teaching-learning situations including ‘speech, tudi;g. rythmic

and oipecia,lly' psycho-motor development with exceptional children, she

'
]
.

waB enﬁhusiastically acclaimed by a wide cross section of North American
oduc,,ta 8. 's a nuaicini and forser music educator, this authc.:r was ave

atruck by the potential verutil:lty this teacher had found :Ln mic. V.

PR Ron Holland of Carleton Univorsity, Ottava, unsing the need for

increapcd musical activities in tho classroom, undertook the production

'\_j of C.R.A.(Creative Rythmic Approach by SRA, 197#) as a resource.to regu--

lar class teacBwrs who wished to develop orea‘tivo' activities for their .
pupils. The kit ita'elf comprises a aor;loa of taped ;Sorcuaain rhythms,

- prepared transparencies and a teacher's manual. Thu: are used u\ a bas~
" ic framework within which the teacher and pupils are fres to doveiof: end-
less improvisations. FGo-Qnting gﬁ his z’-uour: kit-in particular, and
the music education situation in general he states his concern in a .;i)o-

cially prepared taped intervisw to promote his product. Some of his ob~

servations have direct bearing. on the concern in this paper:

™
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. Most classroom.teachers are without forsal training designed
for classroom teachers....Teacher~training establishments
have s0 little time in which to prepare classroom teachers
for the skills of teaching a variety of subjects....Then, one
is obviously brought to the questian of just how much time
can be devoted to training teachers- to teach music....And .
because of the difficulties that the average classroom feach~
ers experience in .the classroom, I felt it importagt to pro- .
vide something which would save them countless hours of prep-
aration....and yet at the same time, something which was in- . ~ -
deed truly creative both for them and.for their students....
" . I've been in teaching for over twenty years and I did have a
*.  wonderful experience of being on the staff of Toronto Teach~ °
', ‘ers' College and I realized that teacher education had a long -
way to go, and, at this point in time, wntil we are able to
train perhaps many, many more music apocialiatu and so on, we
have to provide resources which are, in fact, geared to the
kinds of programs that are otforod, but sore importantly, re-
" sources, which. in themselves enable pecple to become creative.
This whole question of creativity concerns me a great deal.... .
I'm able to look at music in another way, a different way, a
vay that has a much broader perspective so that I see perbaps
music in the whole context of education; whereas, when 1 was
a music teacher, I perhaps was to some extent looking at it
* through tunnel vision. ?‘RA Promotion tape by SRA 1974) -

Hurray Schafer in tho avard winning National Filn Board 11ilm
ontitled MB_._&;, y (1969) explores the creat& use of sound vith

a group of aixth-grade utudcnta. In the film, the teacher guidoa the pu-

pils in,nonaing- the pnt‘. uriaty of every day sounds my.ng from very
soft to very loud. }16 encouragu the group to gather, orgun:}zo and Or-.-‘ ‘
chostrato sounds in their own waj. The result is that the students ex- o
perionce and oxploro compoaiuon. notation, tenpo, dynamics which thoy

' ‘thouolves produco, in an oxcitingl contrast with the monotonous rot.

f

1urning of music. rudimnta. ,
'l'hoeo authccritiu in thc ﬁ.eld of music cduc-.tion are all at~

- tempting to ahou in their o\m wq the andloaa pouib,iliuoa of mic n }

& 1

a clusroom subjeet per se or as mediua for tho hamonions devolomnt
of the whole child. It is following this vein of thought that the video-

. tape entitled A Space Dream: Crottin Musical Expression was produced.

t
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. % 7 Review of the Literature on Attitude Change |

Let us now 'uko a brief look at what soae of the curront thought

.

. . ia on the rosnrch that proposes to -uaure attitude chango The rollov-

‘ing dbﬁnition by Allport (1935, p.17) points to the complex \fn.ctora which

face the researcher in this domain: !
. .
Attit&de is a mental and neural utato of readiness, organized
throush experience, u:erting a.directive and dynamic influence
upon the individual's roaponn to all objocta and aituations
with which it is rq.utod

In eu.ct, according to Khan and Weiss (1973, p.786) not much has: Wn re-
uurched in the area of affectivs ‘uhuiour, let alona tuohing in the
area of the affective domains like art and msic: - . S

Even fewer studies have been conducted in the u',tl. with most.
o - of them confined to interests. Studies using the Kuder Prefer-
‘ : ence Record have-peen conducted for music (Buegel and Billing,
o ) . 1952) and art (Borg, 1950). Eisner (1965,66) has conducted
: * studies which have examined studentd aftitudes toward ar{-and
artists. Given the increasingly greater emphasis on leisure -
time in our society, such Sore will have to be done abdbout the - "'\)
role of the school in developing attdtudes tavu;da‘tho arts. :

, The concern in this work has been to develop a sasple instmment

repﬁa'on_tqtive of a type of resource that will effectively prepare the

teachers of our students in dovoloping attitudes and competenciea in the

' grts. And beforo proceeding any further s eiacusaicn, the reader

. nunt be mado awars that roeonrch in this a.roa is but 1n its infancy.
Tranra (1973, "pavii) laments the vnknouu of cducntioml ruuo.rch that

m collated for tha Second Mm of Research Qg m!.i.es In his

% a preface to this book he states: -
f " j‘ X
. An uteroating point in conncction with the complaints of au-
\ N . thors concerning the quality of material reviswed is that al-

- though thers has csrtainly been an improvesent in the statis-’
tical design of studies over the last decade, a corrayonding
improyement in conceptual design is often not apparent. of .
what avail is it to apply excellent statistical design to the
execution of poorly conceived research? Peirhaps the emphasis °

on statistical design in graduate trd.ning progqu in educa-




A ]

tion needs to be balanced by an-effort to train atudonta in
" the knowledge acquired in the behavioural *ac:lcncu on con-.
ceptuslizing problm ,

\

And he concludes: \ *
The heavy emphasis in this voluse on what is wrong with edu-
cational research must not be attributed to any author's
particular love for hamsering at issues of method but it re-
. flects the general level 6f inadequacy of wuch of the research
' ’ that has boan \mdertakon""“ i .

)]
,..»/

R | T It is nog aurprising when we deal with human duonaiona that the

~ research doaign often fails- to rovul ¢lear-cut findings. Huoh of odu-
e . cntionnl research would ba much more ulovznt if atringent rollow-up re-

quirements inaiatod t@at the rogou‘cher ‘design follow-up ovuluation in~ -

]

struments to test the reaulta of his original findings and poriodically
modify or qualify those find;ngs. This will continue to happen as lons
" __-* as research is attached to the ob of certification and degroes.
~* Bloom (1964, p.86) described tho situatfon n followp

Only a few of the hundreds.of tudies havo Built-in follow-up
procedures for ascertaining if a treatment has had more than
short term effect. An exasple of this approach has been sug-
gested by the literature which reports either on attitudes of
student teachers toward ajtitudes of student teachers may be
useful.information, it would be even more revealing if follow~
up data were collected after the students had entered teaching.
. and if information on their students was alao collected.

In the concl’uding remarks of Ybaurch on affective response Khan
nd Weiss (1973, p.790) express the hopo of developing more valid instru-
enta i.n ‘this field: ’ ‘ ) . N

It-may also be equally trus that the instrumentation and quan-
" tification procedures in the study of affective outcomes are
per! . more complex than they have been in the study of cog-
nitive outcomes. The research on affective behaviour is still
‘in its infancy and it is our hope that this chapter may re-
present a timely effort for taking stock of the current situ-
ation in order to plan future endeavours.’
N This author hopes tho study undertgken horo can be a ‘contribut-
ing building block in finding more adoquate ‘instruments’ to qusuro atti-

' tude change.

o , . ) 15
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Review of the ‘L:lf‘outuro' on Research in the Use of

- Q’loud-Circuit T&leviaion in 'i'ngor-‘l‘rai___n:lgg

I

-
Closed*-circuit talcviaion (CCTV) may vell be the tool por exc.l-

lence in the area of tuchor .education. In thia chaptor ve will uuino

.
briefly the advantagoa of GCTV in toach.r-training and some of tha ax~

: pcrimonta that support.this usurtion. - N

morimnta vith COTV in Teacher Education

S S At Stanford Uninrsity rosou-ch has shown: that success in uicro
| ( teaching and auccou:l‘ul toachins ;!.n the normal classroom aituation are
highly comlated. HcIoonn (1968) describes micro teaching as a pealod
down teaching situatioxi. scaled down in both class size and in t:l.n. AL
" television videotape recording is udofof t;ho losaon; ihc put':tic'c to'nch-.:
© . er will review his tape, receive student ;vdutim of his tewching, re-
' view the 1es;on with his supervisor and reto'ach'hia— lesson to a new kr‘oup
| of atudonts to ses vhat inprovenont he can make. Koran (1969) ddonstnted
‘." ‘ _that the praaentation of a model of a spécific t;oach.ing ak.ill, by way of
‘a filmed portrayal, produced high.ly‘aigniﬁc*nt inprov,mnta in the ac-
L o g&;aiéion of this skill by one hundred twenty-one mtom-teichoga at
Stanford University. And Vicek (1965) found that tho,atudofia-uti; the .
- classroon similated experiences exhibited a higher level of self-confi-
| . dence about their teachiﬁé ability than' did the co;lf(uiuon group. James X\
(1970) found tiat a c«bmtion of uuporv:uion with nlf-controntation ' ‘
via videotapod feedback was aignificantly superior to traditioul enpor-
vision alone in getting student teachers to move toward Mnct teaching
' strategies. : , : ) . ‘
. ‘ Classroom obuorvngion.wi’th CCIV. Although clusroo- o&orutipn by
toloviaion can be useful at all nchool stagas ons should mention. ita
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{ - particular value in thc atudy of very, ym\ng children. Kere. the mﬁi‘uston ,
of . atudonta in a growp ot m size can be apochlly dintrnotinx. and .any
‘ lou obtruaivo fora of aurnilhneo is to b. volcoud Bocmo :I.t is 80
duiu_lglo that a class should bo non in its normal setting, nobilo t-lq-
- vision wnit with vidootoi)ing oapuity can conoct utcrhl {from a vidn
* range of schools sud subject matter. Research at East Texas State <allege
list mongt 6th9ra .the tollov?l.ns udﬁntc&s of clasaroom ab‘ux"‘v;tipn CCTV:
1. f’roﬁ.du a common u:pori..onco for .111 college -tudtnt.
S o 2. . Lou:ns disruption of public -ch“ool classroom activities
. 3. Provides cloao-upl of nhildrm'. ructionn to :uutruc-
', - © - tional situsticns. (Johuon and Taylor, 1964)
Thé Kansas State Teachera' Collogg R'.mt_x Projoct
Th:la roaoarch projegt confirmed many adnntagu of CCTV in tuch-
er-training, Sendetur, Paskrats and Couch (1967) examined the effective- ..
" ness of CCIV 1i teacher-training hoping to desonstrate tiat the expendi- |
ture for t;ho necessary hardwa;o would be more justified in the superior -ﬂ
train.ins that could be givm to student teachers. One of the ltntod ob-
Joctivos m. to assessd the prnm\{unction md nluo of oburving video~
tapes of claaaroon sittuﬁiou as a laboratdry experience for pro-urvico
" teachers. In thc bog:l.n)p.ng the students observed classrooms through OC'].'V
and by direct visits, Tb,oku observations were freely discussed in seminar,
- aach week, along with issues raised by assigned writings in the behave
| ioural aciaizcoa‘ and in partinent educational fields. Thil vas followed )

by plrticipation experiences and then by graduated inatruotiona} rupon-
aibil:ltiu, climaxed 1n the final year by practico teaching. Only in~
formal :Lnfomtional statmta were udo by the mtructora. npontanoo

. 1y, if this answered an Doxprmod need of a Rarticular student. . Th

.
t * .
“ e
. . . . I
.




were no fomJulé'&tu:eu at any time, ‘There wers ;m‘ tq;;a. I_zheteed U
there y‘:ae" continuous recording and discussion of each student's observable ‘
_ performante in the i;nspruotinhal task, iBinceﬁ the classes were intended °
to be as nearly threat-free ae‘p%eaible, 't;hér'e vas a fix?'r\ile against

[

- ' sarcasm and ridicule; _ T - ' :

-

'The ‘results were that thi& experimental group gained. They wei'e T i'
*‘fairer, more democratic, more reeponsive. more \mderatandi!ng. ‘more, etim- \
ulatingj more 0rigina14 more ale,rt, more responsible, e?eadier, more poieed
' more conﬁdent, more aystemtic. etec.’, thln the cont7ol group. 'nley tried.

: significantly more indirect activitiee and their pqpils shoved coneider-

ably more self-initiated ac ty end more thoughtfully inquiring ection.

/
g Sandefur concluded that directly involvid& a proapdctive teecher in the

ﬂeaching-leming process is a far more potexit wqy to effecé\ beheviour

changes "than giving theoretical treini'ng in advance of firat-hand experi-
{

ernce, ”S

- The indings of this experiment vith regard to the uae of the ‘
. CC'N medium were that the moat inpo;\-u.\t va‘luen’ of videotapes vere, in . /..\"
| ~ order of decreaains importance: P Sy
C 1. expanded perception of teacher mviour, . ‘ |
' 2 allowed,viewing to be etopped for diacuseion end
toberepla.yed L N - '
' 3. dietinguiehed between unintereating. monotone\ne ‘
v teaching an& stimuletin,g teaching, - : o .
¢ 4, helped develop ineights into-the relee of the teacher, |
5. ’allowed to record the nusber and regularity of student ' . e
responses’to the' kteeeher,:ven.d.also record student- '

T T ihitiag‘ed'ec'tivity for future interpretation,



/-

6. providod e opportunity to relate theory to practice.
Uses of CCTV in Tuohor Edudation N -

Among the apccuic pouib;llittoa of CCTV :Ln tuchor cdmtion,
Adkins (1960, p.60) proponc the obaom;ion of matructioul duoutn-
tfons by expert tuc:qera, and rocordinga of stud:nt tuchcra in action.
Vidootapoa can also record for modiatg or tutnrc uso. tuchora uning
opcoial nothods and techniquos. . | l

With proper planning, isolated or, rggnlar demonstrations can
. be executed Bo that the content can be specifically mustrat-
ed at the proper time. The expert teacher who handles the de-'
\. monstration group can work with the college instructor without
" too much difficulty. The demonstration teacher can meet with
», the studgnts both before and after the demonstration and dis-
. cuss with them the nature of what they vill see or have seen....
CCTV demonstrations can be provided  throughout the entire four
years of teacher education, thus providing a concurrent ex-
perience of fused theory and practice. The pressntatiom of
methods, techniques, or materials in verbalized form, which .
may vcll sound like unrealistic "theory" to the undergraduate,
.can be expertly applied in the classroom. '

Here thon are the adnntagcs of GCTV in tuehor cducation.

CCTV

ia non-:l.ntrnsive or disruptive of rout.ino clulroon aotivitiu.

I:l: il

‘thrut-fru pomittins priuoy for aolt-critiom.

' group ‘interaction.

V”idootnpo mordinga
can bo atorod for futuro rotomco. and roproducod for diqsuiuﬁon. |
imediato plqyback, instant stop, and rﬁhy capabilities enable the stu-

dent to ‘nake a careful atudy of a givon situation. CCTV! and vidogtgpod

materials nake intimate pbqomtion of -bebavieur and intorgct:loﬁ pouibh.

for large groups of student teachers tucilitntins group 'criticﬂsn and
Through vidoo-tupod programs large groups of tuchore

© of atudent teachers can bo oxpoud to nodol lessons by mtor tnchora. .
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B Erpothesis o S

+ Des and ‘Producti o{ thg' Pro N

All that most tuchora need. to donlop omuve nusical acttvitioa

o in thoir chaafoo-a ia a little bit of confidence in thoir owa inventive

-\spirit and the utunl musical ubuity of their pupils, And to inatdll

thia confidonco a nr:lca of. actiﬂtiu could be recorded and made uvdl-
ablo to tnchnra for. discussion at vorklhopl nnd for snpplying initial
ideas which wouJ.d later mto oriv.nl activities within the classroom.

This would mtoo a more cruuvo donlopnont of . tho musical upoctl

'of the currioulm. 'ruchore would accept to develop musical activitin

P

invontod by the cl@ss and vouJ,d ovorco-o tho fesling of un:loty vhich
hayo often plagued teachers confronted vith the~-conﬂntiou1 music progr-i.'

Approach Strategy
oI ‘the program vere to achieve the aim of loti.nting tho gular

" RN

' clus toacher :L:b doing. aou creative l\uic aotivitiu. certain condi-J ‘
* tions would have to be met:

(a) " that the actioﬁ vould take place in & W u:ltuntioﬁ, |
(b) that a sufficient nuaber of éhildren would be involved to
* show that auoh nctiﬁtioa are feasible with tho nuaber of
pupila in a roguhr olm,
g (o that th.'pod.gogc.l process would be ahovn, and
(d). that emphasis on mysioal thoory and mical sld.lln would
v be kopt at a minimua,

- Production Strategy = ) _
C ”I‘o de-onstntc crutive . expression and tolu:l.ntain the

)

‘interest of tuchm certain stra egies. ind techniques were esployed.’

4




. The program was recorded in the familjar classroom setting. In’hporﬁrwing

‘ croative activity, it is inportant to capturo the aponmoity of both child-

/’\q:nn and teacher. ‘It was soon realized that retaking sequences would have

~ to bé kept to a minimum thus smorificing some techaical polish so that the

genuine interaction among ;)upils and teacher could be shovn. . Another
atratogy vas to t&in the cameras prina.rily on the children so that the

) teacher would‘not dominatc the scene. Tht effect anticipatodgwan that the

* viewer would chus on the pr,oceas rather than cnluatq the performance of

t_;he: television teacher. Also,\thc program was pﬁfposely devoid of commene
_tary. Sequencing was achieveél by. the”teach'e‘x"a'in;:eryent_ions., or by the
fading q\nt and fading in technique. The effect of this approach is to make -
the viewer less pamsive to the process. The ch@go of ec;ﬁ or activity ‘

- denands a nental cf:tort on the viewer's part to imginc what han gono on
between sequences. Tho abaenco of comontary alao opens the way to person=
al interpretation leading to the emergence of ideas and opinions vhich in
discussion groups, can only hclp enrich tho experience of \each me-ber. (

' :Finally. a user 8 guide was dasigned to explain the spocific natu:re of t.ho
. progran and how it showld bé used. (Appendix B, p.111).

Program Content

!l'ho progran would show aspects of nmsic education that satiaﬁ.ed
the following general objectives of Husical ExLession (Curriculun Sorvice, -

1969) ‘ \ o e e
(a) to foster the intellectual, sensory, social, psycho-

-

A not.or. emotional and aesthetic development of the ‘child,
- (b) to develop, by souad and novemqn{;, the child's capacity
for expression,

(c) to foster .the growth of the creative imagination’ th.rough
N . . '
: . ) . O

i3 -\\



&

!

jorigiml body sovement and through vocal and

N -inqtrunontnl uprom.tion. ) L SN
(d) to give the child a senss of tm work and coopmtion,
" (o) ‘to educate the ohild in bis capacity to express hi- -
" self spontaneously by means of sound, S
(£) to mako childron roccivm and trmfomora. and nqt
~ spectators, ’ b
Pro Set

The prograsi vu rocordod in St. Patrick's elementary school in

. central Montreal. Ita pupdla are lninly nev Cmdim- with poor command
\of the English language which is typical of the situation in several schools

of the MCSC. This langusge difficulty, however, was not the factor which
prompted the choice of S5t. Patrick's school in producihg this program.

On the contrary, ‘this lack of language n\uncy' sade it difficult for cer- .
tain children to respond spontaneously dux\'ins the racording of the px;opu.
It vas the work of the music teacher, Mr. Ben Boucher, which captured this

i N . \ . +
" author's interest. Mr. Boucher was a'ntxpp;uontqry teacher funded by an

inner-city project gr;nt. He had been inppired by ‘the works of Murray
Scha‘m- and Mary Val Marsh and had started an open music education program

- in colhboution wvith some of tho regulax teachers 1n the achool. Several -

-
crntive musical conpoaitiono werse dcnlopcd by the children and tuchoru

" under his enthuamtic mburagcdont. Mr. Boucher agreed to ro-mct the:
. proceas of devolopins one of these susical co-positionl for thip progran,

The coaposition agloctod was entitled A Smco D__rul_
A Space Dream is a tone pocl developed from the lolody of the

4nurury rhyme Twinkle, Twinklo, Id.ttlo Star as the basic m:l.cal thm.

The™ &t atory centres-on a.boy who in bis daydrean isagines what it would be .

@

e



‘ . Modiﬂqations had to be mado to the seript to adaﬁ to changing circum-

.activitiea shot in -the clasaroom.\_(.ﬁee Appendix A: Actual Script)

. R S o
like to be en astronaut soaring threugh spacé, Thus going from the \

children's play experiences ahd i‘magination.‘ _ﬁle‘teacﬁer‘ guides 'a group

of children into developing their story in ‘sound with available ihstru-

' ments and their own voicee wsing children-made eym‘bola to record or notate

H

the different segments ,the ton& poem. "It is then assembled and re<

produced.
The Script

A Bcript vas developed t incorporate some of the aspecte of 5'f o

ag?

.creative musical expression. The rj,ginal script (See Appendix Ay p.69)con- :

sisted ¢f a number of scenes block d .out in collaboration with Mrx. Boucher. .

¢

s%ancee that were encountered. 'I'he actual acript (See Appendix A, P.82) is’

L transcript of the final version of the program. p

Shooting the script. In trying to create the interpldyﬂltwe‘en'child"

play. imag:l.nation, and structured- claasroom activitiee. out&eor scengs .

vere shot in.the park and aehoolyard and integrated into the atru.ctured

All outdoor scenes were Qaken by means of the Sony Port-a—pak. Claasroom
\

activities were recorded by wmeans of the three cmera—mobﬂ.e of Sir George

Nilliams University. The muaic room was turned into a studio and the

: Y
large windovs had to be ueéd as the major eource £ l_iatiqs since the
’ electrical capacity of the building could not accept the energy drain

¢
required by the Color Tran lights, '.l!fze control re¢om was located behi'nd

tuo movable hlackboards 1n the wne room which made oral comxmication x

' 'between the producer and the camera operators inpo uible during the shoot-

ing of a scene. The set up is illustrated in the Jollowing Figure 1.

- The prograin was recopded‘ over a. period of one and a half schoq;l da,ya.

0y
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I
Tochnioal gtioulgn. 'mu chaptor oamt be concluded without
looking at the dirfioultiu mountorod vith the oquimnt \ncd both on

.location and in the oditins reom. On location, & half day of shooting was
- lost becauss the one-inch IVC videotape recorder supplied “.th the three

camera-mobile turned out to bg a playback unit in wvhich the recording mode

had been disengaged. After a proper unit had been.brought in, one of the

cameras developed a short circuit which took some time to rectify. In the

N

odiung rool, several tochn:l.cal d;l.ffiunltioh yronntod th-nlus. Sou

vere obviously due to, th& llck ot upcricnco of the author and the ao‘d.ce
technical staff. \Howovor. at least two problems were definitely cttr1§- )
utable to breakdauns. ‘In ome case the video dnbbing -odo' was not func~
tioning and in ‘the other tho chunctor gcnomtor m out of order. '

nust be ncntionod that the odiung was dono at niyzt nd on’ \ndt-onda

" when the regular. technicians were pot anihbh. As a Tesult of these
difficulties certain sections of the program lacked technical polish.

" Production costa, One cannot overlock the real cost of producing

vidootapod CCTV progrm Althoug: tho cost to the author as ahovn on
page 26 was niniml, the reader mt rul:l:o thut the real cost of thia pro—
. gram 13 really nuch greater and th:la without t(ho bonoﬁ.t of high quality

equipment. chhnician. studio, and editing time were made auihblo free.

. The school, the teacher and the crew. worked on a’ volmto.ry huia. It be- -
~ comes important, therefore, to carofuuy voi;h tho costs .nd buutitl of
' using this medium in the educational sector. ' This author f«ln that vith
~propor pla.nni.ng and judicious use, GCTV and vidootapod pxwopm in bdm-r

tion can be a profitublc ontorpriao.

#
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'~ o . . CoST O THE PROGRAN
' The actual cost of the program to the author is itemized in this section. .

v
R

¢ e i
ware: - V : Coy )
' Thres days' use of tho three-camers mobile ) EEER ]
) and one Sony Port-n-pak. A - L ;

. S Coat of qurmcc for $20,000

w’ L +

Software: . . ‘
* qostoftn;ARmo-nnmhvidéq' s of -
tidrty minutes' duration - §20 x3% S '} $60.00 - .
Fila for slides . . 46,00
Andio'-.tnpc' ' I ' 387.09. .7‘

| -
_Pmoﬁnol: ) . s .

ALl members of the productioncr«worko&" ‘ R
v voluntt.rily Tochnioun- were assigned by .
the univmity

. ! .~ .
. [}

— A “ Cogt of rofruhlcnu' ) B . @ .00 .

' : TOTAL COBT: . $172.00 |
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S~ . CRAPBRIID -

o, | . Evaluation of the Progras CL

‘l‘his chaptor deals U:Lth the evaluation duign, “the cmtruct:lon ;
~ of the onluation :Lnatrunonta. the ﬁ..ld testing of the program, and an 5

] snalyéis of the da.é: with diacuuion aad guneral conclusions. - . )
Evaluation Design ' e ‘ ) ‘ o '
. S/iice the progren was aismed ‘nt '.cncounxin'g tuchm to conduct
A mmical aqtivitiu in their classes, it was in tho contcxt of profonibn—
al improvement workshops that the progrn uould bo ahovn to a gro;p of
teachera. A discussion Iollovh‘ the vioving vould perdt teachers to
v criticiu “the appmch, compare notu with colleagues and promote the - .
: exchange of ideas for further work back in the em'm.. Ideally, th."
program nhould be proaontod by a ‘music con.ultmt vha can holp tht lq
- teacher in vork:l.ng at activities at hic level bf nul:lcal uporionco. e
- N Thusa the onluation scheme vas domod consisting of tho ‘
' Y tollowing | " "
1. tho pro-v:l.wing surny
. 2.",\the prograa viewing
. 3. the. podtfdcwiié discussion
‘ k. the post-viewing quutionuiu A T :" B
\ ThoPrc-viﬂgSurvg e - / ’.\h‘ o
Lo - - This aurny wan doaipod to obtain bnokp‘ound data on tho pu‘tio«
| ipants consisting of tuch:l.n; experience, ntudiu in. lulic, the tuch:lne
_of music, and attitude tovard Ahe teaching of mi'.o.‘ (S” Appcndiz B, p.101)

Q
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A T T

The Poa'c—viewing Discussion ,

A set of questions was drawn up (See Appendix B, p. 106) to permit

, . | " discussion immediately following the view:Lng. Audience reaction and ex- - .
- . Q‘_ )

é R _ changes would provide data that would compl*ment the respanses o the

v
+

post-viewing queationnaire.

M The Bpst-viewmg Questionnaire : N

o This questionnairq (See Appendix B, p.107) included items aesign-
ed to evaluate the general impact of the program, the pedagog:lcal aspects
of ‘the program content, the technical qua.lity of the production, apd atti- N
tude change. Items dealing with attitude were worded exactly like {tems
in the pre-ﬁewﬁg queationnaire. . / S

o Items Measuring C e of Attitude S
> . In deaiﬁ the inatnnnents the items dealing with attitudea

'had to be constructed 80 that change could be obsorvod in nnalyzing the

data. In order to meaaure this chanéo four attitudinal items were placed |
. in the ppe-viowing survey (numbers 10 to 13). The same items but in a
different order were iimer!‘;ed into the i:oat-vieuing questionnaire (numbers
.2, 3, 6, and 9) Tvo of these items were worded to eo:presa a posi.tivo
attitude, and two were worded to expross a negative attitude for the pur-
. poses of this study._ On comparing results, a tendenoy toward a more pos~
| itive attitudo vould indicate that the prog;-am vas achiaving its aim, - -
Data from the other items of both quootionnairos and from the diacuasipn
“period vould provido further indicatora to conﬁm or disprove tbe tend-

"ency observed in the comparison of the attitu&inal itens. . \
f * N .. + 4 .

‘. T l&\l. B . . . '_ . . :" l:




-Evaluation Criteria

In or&or to. judge thel c!f'cctivonus of thoprogru.mthc ‘ulu'a-
tion iutrmnts Mere conatmctod so that the- cul\utor could Judge the
following criterh. ‘ C , ‘

1. the general i.npnet of the program
2. the pcdagogiul soumniness. ‘of the program ct;n;,ont‘
‘). ' tho tochnicul qunlity of the pro;nl
lo. the chuso dn attitudo towards/ the tuching of mic

\ .

Enlnation Proooduro . ' I
o - On February 14, 1975, a group of fiftesn elesentary school teach-

" ers from a MCSC achool in the :lmrth-mt' part of Montreal paxticipated 4n

the field teating. A comfortable r@mo roos was turned ?to a viewving

room for the accasion. " last minute checks were udo of tho equipment.

'I'ho ,only tolevision mnitor :Ln working condit;on donlopod an audio prob- ‘
. lem ninutoa before the aouion. “An u’toml _speaker vas secured but the
trouble poruiuted,., Tho audio vas clear only on sediva or uodiut low vol~
we. The evalua@o!( decided to carry on vith this sonitor since :‘nm was
no other moni tor avnihblo and the nmion could not be postponed.
/Kfter proper introductiom. the purpose of tho activity vas ex-

o

* piained to the group. The activity vould procesd as follows:

1. Genersl introduction of the exercise (10 minutes) .
2. Pre-viewing questiomnaire . - - (10-15 inutes)
3. Vieving of the prograh . . (25 minutes)

| 4, Discussion period immedimtely after the | .

o | prograa " (25 minutes)

5 Post-viewing quutionnairo o '. S ¢ 1 mutu)
The p;rttlcipants were made nmo ot two technical . probltlu an mtab].o




picture in certain sections of tho prograa and tho aud:l.o trouble on thc '

televiaion monitor. "The’ group m then ukcd .to buo their Jndgmonta on

~ the program idea. the quality of the program contont and tho production .

as a whole, The a.ctirity vas carried out as propoud :!.ntontiomlly with- '
. out a break after the mmg in order to maintain as muwh focue on the . N
| program as pouible. The session startod at 9:15 am and nndod at 11.&”..

BN

. A_n_a.'_l!sia of €ho D'nta
This section will ennine the findings of the pro-vinrlng auruy,
"' of’ the diucuaaion period and of the post-viewing questionnaire.

Fi of the Pre-vie Surve o
.l )
Teaching ggorivncg. The range of teaching experience of the partici-

T panta 1s indicated in Table 1. The majority are situated in a range bet-

Background in wusic education. Of the fifteen participants, thirteen
k : 1 -stated that music education was available in their teacher-training pro-

} © ween l and 12 years experience.

gran‘ and that they had takon the music odnoationv'cours“c. Table 2 providei '
¥ - a breakdovn of the mio tnining roportod by this group. Four teachers
| .reportod extonaivo training in tvo or more of tho areas indicated. Those
. who .reported training in "other areas' 1dentified these as nthodoldgy
| and. Gregorian Chant. - o - | -
. Musical activities in the c}g‘ sroom. Table 3 indicates the m\mf:t ;
‘ musical sctivity that the teachers reported took place w:l.thin a tiree- - . -
I month period. Most teachers (13) roporud that the activity conaintod
‘ ~of music appreciation and teaching a song. However, some too.choru did
“' . . ongaga in a variety of musical activitiea: indicating thnt the potontial
. of thc more cxperioncod tuchora in music education was boing put to use.

% . . .. N l o
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EEACHING EXPERIENCE W' THE PARTICIPANIS '
Na= 15 .-

~

No. of Years . !‘:r.-oq\uncy‘-i

‘1%te.3 2
b6 ok
7t9. . 3
wwi1 - 3
13 t015 . 1
6.4 2

. " No-answer. . - a -

TARLE2 . -
by nusxcumumawmpmmmm N-ls

. I - 'l ' . " .

. , : - Froquoncy
Aspect of Musiéé;,ﬁd\wat{.on' Oyr. lyr. 2yr. 3yr. byr. Syr. Gyr.

\\ &
Rudiments ) ' - - 2

-

?
Music Appreciation’ .. = . 77 - .
Inatméntal (printo) 12

s

Voico (yriv;to) ‘ | b | -

'P_‘u'k w -
’|
N
N
'

&

Choral : T 13 = ee
Other areas f .13 = 11 - m -




: | ,\\ : ¥ . . TABLE}

TYFE -AND FREQUENCY CF CLASSROGH MUSICAL ACTIVITIES

RN
ow . . - ;

8

o oY . Average Average '

. . Duration  Frequency per No. of
‘Activi&y»_ C * in Minutes }-lonth, tera R“PW‘“

Muaic sppreciation - )

L
Training a choir , ' C ’ <o

in the school e L } '
Rudinenta of mic S A - S

Husicintogratod N . T 6 - 6
with othor Aubjecta T . T - . . i

Other activities o 5 N .6 E *i
" (Interpretive music). ° . o ' . .

+ o /

20
‘Teach'ing a ajong P 20 2 13
o

Ilprovisations < o 5 .‘ 6 4

6 o 13, .

*
.o

! ' . L 71 :
PARTIQIPAW' Vm u‘ m VALUE a‘ KUSIC EZDUCATION .
. o N = 15
'R’apc;ne - . Frequency ’
) I pave no c.ah:g.dx-o;ig T 5
No ofinien - . -
' . No importance - . . ’ .
Sono uportunce . . :

J
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" General view of music education. Asked to judge the value of ausic

oducut.ion fér. their own ghildren, five teachers ruﬁ{dod tb;t thcy hnd
no childrem, four -tthchod i_gg o and five attaohod nuch hport- ‘
_ance to it. (See Table 4) . _

| "Six teachers knew of the existelice of & music progras entitled |
‘Kusical wossion publi:hod by the ourriculum aorvico of Zo Quob"oc"llin-
utry of Education. N:Lno teachers did not know-of .the progrn When ask-
ed to rate thc susic education pv.pi.ll vere getting in HCSC schools md in
their own school, the responses of tho tucho/l as lhovn in Iablo 5.‘
The teachm vieved music as fair to poor in their own 5ohool and some-
what worse in HCSC hchoola 1n gtmrll

Ad to the tuchor. The telchers were asked to indicau the Id.nd of

- aid that would help improve .lu.aical‘ activities to provide to the children.
The m\;ors, were given in three ditfo;-.nt' categories -~ personnel, material
. resources and trnining i ‘[ |
Porsonnol. The teachors vere quite mninouu rcgu-ding special~,
| ists to teach mic. Eight ajod for tho aid of a apociali.st to work vith
tho toacher in class, But six tuchars vanted a Iull-tiu music tuchgr '
fortheschool. . i S .
Material resources. 'l'hc rospouu to th:lc q;uation verse uriod
and listed below: '
Resources | ' .- Freguency’
-:Rocords_ ' |
, ~ More materials | ~J

A

5
. )
- Films - ‘\.,2
- Videot;pc'd lessons ior tuchm b

1

- Videotapes for cliildren
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. TABIE' 5. -

N \ .

~ .

PARTICIPARTS ' VIEW OF THE QUALITY OF MUSIC -EDUCATION
\ . T .
MOSC SCHOOLS® N =15 - . ° _
|
R 7 ‘
Fair , ¢ : '
» ' ( Ce ?
No opinion R §
.Good - 1 : :
Very good .. . = - L
Excellent - L= - -
No answer . ;\: ‘ R N :
A}
. ) o}'. *
‘ ’ A ’ : ’ ‘
. v N
. ‘1’" , '.‘ ;'_
. N N vy ’\\




‘Resources | N | . Fxl'g‘no'ncx.
- Filn a‘tﬁ;a‘ ' | ‘
- Tnstrumeats [
". = Concerts for ‘chiidéo;x
- A music ‘roon '

,-Aprop'n fron thn MCSC .
3, In-service trg._gg Only sovon tuohcrs ammd this quostion.

The responses listed below umd to reflect the ditterant hvola ox music.

. "'-cxper:lence, involvement and concern among staff neabers,

. © Training o L - - Frequency
‘ - Intensive courses faor S 3 .

_ Vv .interested toachers
- Dempnstrations on hov to use 1 R
mterials ) A o . b

= An omphaais on music dovoloplont R ! e
(not opt:lonal) ‘ . .

- Help from fellow teachers who are 1
' nuaically :I.nclinad . .

= L o « - Demonatratiom by fellow tuchgrg A WA | .
S "* of successful projects e : -
(rhythn bands, choral works = . P

Attitudinal Itm

Survey Items 9 to 13 attnptod to drgv a profilo of tnchor at— L
: .tit\ido toward tho teaching of music. Three 9{ these items were positive
'. it;u (numbers 9, 11, and lé) nnd“ two- aro. negative (n\nbou 10 end 13).
" These items are ‘reproduced and the f:l.ndingn are ahovn in Table 6. Iten 10

#

L ’ S sto.nda out as a most nopt:ln poaition tor t.ho pnrpona of th:l;,satudy

L,
- ' . 5,
. . "

4




TABLE 6 -

' HESPONSES TO ATTITUDINAL ITEMS N = 15° '

. Voo
. ., b ' . ’ 6
. . a .

Iten -9:' I would like to aee hov a good teacher vorka with -
Ny children., . (positive)

[}

Item 10: I would rather have music specialista to take ovor
thc mic upoctl of the program.
(ncpuvo itesm for this ntudy)

Item 11: I would dbe wiliu.ns to try nev mical tochniquu in
my classrooa, . (positive) . \

N Item 12: vmeoupoa and films are useful in teacher-tri
‘ ' ' (positive)

| . Item 13: I don't fcol the need for new or different approaches
i to music . (nogutivo)

&

. - - Strongly No Strongly No
. - ' Disagree Diaa.groo Opinion Agroe Agree ' Answer

Iten 9 (positive) - - - U

1 -
‘ * Item 10 (negative) - o2 ._~ - 5 v | 8 -
" e .\Itomn (po;itive) '. -‘, - | - " 10 5 -
| Item 12 (positive) - R 1 8 6 (‘ T
Item 13 (negative) 5 ‘ 6 o -'- 2 1 ’




\ - .
"However, participants weie atrongly pésitivo on all the other items.
These items will be compared with similar items from the poat-viewing

. \
questionnaire on page 5l.

w .Sm of Findings from the Pro-vie'ggg' Survey

- The findings of the au.rﬁy showed that the participants were a
relatively young but exporicncod staff, Aﬁhough th:i.(_hw said they had
“taken a music cducation course whils in tuohor—training séven felt they
had very littla or no training in music. On the o'chor hand. four teachers

showed quite a grounding in two or more aspects of music, ‘There seemed to

7

be a healthy program of music activities ‘in the school mainly in the u;a
of singing and music apprecintion. Some toachox;s devoted much more tine :
to music. Upon checking wvith the principal, it was diaconrod that tvo
-’tuchers _were 1nvolvod in a conaidorable alount of luaic activity prepu‘-
. ing choral groups for school concarta or .txcha.qging with another teacher
‘to provide 'uuaic activities to.a difforcnt ‘group of children. The par-

ticipants had a astrong positive attitud; tovard music education ‘for their
owp children and their pupils. Although "‘chu were quite open to learning
. about\ new appmchois or different ‘tcchniqucu,. they favoured strongly the
‘teaching of music by music specialists. Surprisingly, with the substan-
tial amount of mic activities in the achool, the participants still
rated the music education being given in the school as poor to tair, alight-
ly better than they pcrcoivod it across thc achooh of the MCSC.
' 'Gomclusions from the pre-viewing survey. The evaluator judged that
the group in gcncrql bad a rnthor positive attitudo tovard tho nuhjoct
and oought to explore turth.r dimensions in lu.lio. 'Thus for thil.group,
A otho progrn on cmtiv‘o susical expression could bo' a vwelcose nev horis7n
or could prove disappointing. Because the responses to. attitude questions

Ty
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. were strongly positive, even a auu variation tovards a more positive

position would be ind:lcat:l.vo or tho .ttoctinnm of the pro:rn. :

N

Viewing the Progu S A Co ~ |
Genuine interest s uinto.hbd throughout th‘ progrn. Althoxigh

the alignt difficulties \d.th ploture stebility did not Beem to annoy the
¥

pu'ticipmta. the audio was a’ sonroo ot irritation apocully vhen the -
comments of some of the ch:lldnn vere mcupuhehuiblo.

Poat-vim Discussiof ° ‘ \ - ‘ !

A post-viewing discussion of sbout twenty-five minutes provided
an opportunity for the participants to react, olarify certain points uﬁont

the program, discuss ‘the activity idea, and state the adw‘apm and dis-
 advantages or limitations they sav in using such an & ‘to music..

dvnggo_s of the gmg_o_h_ Tho teachers said . thqt the

nittod the timid child to become more oo-tortablo, mbling hin‘to relax

3,

hia tmim and po.rticipo.te more Iresly. It gave tho pupils th. uﬁr

faction of ing:ining and then prod‘icing their own co-poaiuon. 'l'ho ap-

proach was an ucollont vohiclo tor’ :\.ntomti,ng nusic and other subjects,

" such as, susic and physical education for creative dance, music with irt.‘.

hiato;'y and goopaphi. music vith hngungcu‘ta for omtivojdrm, and
story narration, ' ) ,
Disadvantages of the approach. Soms teachers indtcated that the a\;p-
proach might be difficult with an av.rm class of about thirty mua‘,'
Thcy indica.tod that the noise level ocould be dictucting without the a
er physico.l facﬂitiu. They pointed out that their nchoo;l. did not h::y'

dlthautomhmdmmutpqhudminmprom.
‘ e ‘

Fooe

A
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© " Feasl bmg of the approach. In gensral, the group felt they could
N conduct a similar sctivity with their pupils, - The progras had provided
~ adoé’uito i1lustration of the process for thém to attespt a aimilar undpr- ‘
taking, _

Other programs. The participants felt that programs of this tjpe de- .
monstrating different aspects ot'cﬁ‘u.\tiv'c susical activities were definite-
ly a step in the right direction. One t'o'achor vas htmntcd upocially
in a pfom- denonstrating. in;struont-n'king K

y . ‘ Ideas drawn from the mQQ. To the quution, "Did the progrn '
o - gonerate novel ‘deas for musical activities wilch you would like to try

with your pupi.la?" the" teachers -sav-many possibilities - f.or the dittoront
O .gndo lovols Among the’ idm were movement to mic, urrating atoriu
‘ 'with nua:lo and aound Qttoctl, creative dance, nnaic integrated with social
A “ ' btudioa and language u'ts. mical ‘plays, operettas, puppct ahm conco:lnd
i B , by the pupils, intorprcta.tion of mic with the body or other nodia Som
o | teaghers were alrudy exploring some ot these avenues, and the propu
Beemed to be a reinforcement for th- or tho aploutiou they. had undcr-
L takon. - .
[ R o w mdncumnpomuhdnotonymumm
. of 1dess on possidls activities ut ala comsents and tnquiries o' the pro-
: : gram production. | For exasple, the tuchu- upprochtod that tho cmru
\nro trpinod on the children. Apart Ifrom gmral impatience with th. .
poor audio :Ln aon uction-, thm vas nry nttlc negative oriticin.
One teacher thought. oo the duv!.ngu on thmchalkboard were not bad, but
" I would have likod to See drawings by the different children of hov they.
--iugined the apace tr:ly." Another teacher folt that tln tholo nlody

Twinklo, Tvinklo, L:Lttl. 3;_- would have ‘been "babyinh" for his sixth- -
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graders. But other teachers felt that the theme could bé ome choser by - 5
the pupils. ‘ S ' o - St ‘_ |
'Ovor-al.gl teacher reaction to thoprogru seemed very. favourable. o
.. 1t was observed that those W vith more background in music educa~'"
tion ondorud thn approo.ch and offered no nOgntin criticisa at all. -

Msis of the Pong-vim quM

| The Tesults of the quastionnaire vill be preseated in di!torn;
.bloch Itml,h 5 7 8, l}, and 1h, Iﬂlbccminodflrst, Itc“ :
10, 11, and 12. will form a second groups The technical upocts iteps .‘ ' f.
| (@ to () \dll be a third block and stems (), (), and (1), & fourth ‘
*“:’ . .block. Itcu 2y 3 6, ‘and 9, will be u-oatod in a nparato mtion uhorc

. the itess will be cmpu«l to Itcu 10 to 13 of the pre-viwing mn'uy.

 lteml |
ovdo : ch _you have ultuoninth;‘

© very poait:l.vo roaulta (shown in To.blo ?) ucn to conﬁn tho podagogicul
K . uoundneu of .the program. It seems significant that no tonclur rated. the

.

approach in:torior to -good.
Items %, 5, 7, and 8 _ , .
o - m‘blcSmmmtosthomapomutotho tollovingi'-g'l‘ ) t

“Item 4. Anaruultothvingviwod‘th wow.'lvultryamur
- - activities with xy pupils.. ‘ n x\

Itons; -Iwouldukounofauriuofprogru.nchuthoou CN
©JJust viewed. . .

Ites 7. "I would recommend this program to a fellow tuchu' who wasits
ideas on new or diﬂorcnt susical approaches.

™ I . Ite 8. Iroaloouucmdmtmuuutydmum-qmch.,"
i , . Noticoablo from the tablo is the complete abunco of a noutin

.
X - . e

poaition. In-Item & there is a dof.:lnito cosmitment by ten toachm to

\ .
. . °
\\ ' AP . .
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PARTICIPANTS' RATING OF THE APPROACH IN THE PROGRAM S

f

*

¥ =1

. Response Category Frequency ' ' ‘ ;
. . 9 ‘ |

Bad ‘ - o ‘
. f L - -

. 13 (\( A

Poor fe . ° ' (SN
F‘ir ‘ k L{: - ) - ‘»,.".7
. . ‘ o L U IR

{" .No. opinion . . - ‘ Lt
. . ! > .7,

Good
. Very Good
_Excellent

No answer

T
»

ot
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TABLE 8 ,, :
4 ' . . '. B O N 3 . '
N+ ee—7. . . IMPACT OF THE PROGRAM N=15 -

Item 4: As a result of having ‘viewed the prograa, I wﬂ.l

try similar activiti’ vith my pupila

Item 5 ‘ 1 would makce use of a urioa of progrm auch u

tho one Juat viewed. . -

‘Item 7: ' I would recommend this progras to a fellow teacher

who wanta idm on new or different smusical npptonchos.

Item 8: 1 feel I could conduct an nctivity nilihr to this

X approach.
~ s ' ‘ oo . ’
p—— — m
. ' A \ . . Frequency ' .
- Response Category  Item & Itqu,.s‘ . Ites 7. Item8
R — — —
. Yes - 10 . 8 . 15 10
 Undecided. ©© . 5 - 7 - -5
o .. — - . - - - -
No answer < - - e -
4 -
N * . r .‘
v
\ . N
,\ .
: A %

s




_try sisllar activities with the possibility tuat some of the remaining

' and the. soundness of. the podagosical approaoh. The mein critioiT seened

\

five might d;did. to do 80, This ites supports Itea 8 which is wore of

a pro;loction of tho potcntm of tho progras as a catalyst for further
uction. Thore is umnhity in Item 7 vhich augurs well for tho nppul or
‘the progru,‘ It is in Item 5, however, that there h s divisibn ghich :st
somewhat confusing. Still the seven participants who resain undecided
about thoir making use of a series of programs seem to be more cau~
tious than noptin to the ides. This confirmed in Item 14 (see Table
9) where tl;o teachera endorsed the‘producticn of em programa.

ltem 1 . ' |

How helpful was the "Guide to the Viewer'? Since the progras vas

introducsd orally by the evaluator, the written guide (See Appendix B,p.105)
was sqmewhat redundant. The teachers responded as foilowsi
' - Four indicated it was not needed. \
- Five indicated it was somewhat helpful..
. '= Four indicated it 'was helpful,
- 'rwo mi{’“am it vas very helpful.

10 11 12

In Items 10, 11, and 12‘. the teachers were asked to indicate vhat
especially liked or disliked about the program comtent and fimally

how, the coatent could be isiproved. Similar comsents were regrouped and
are presented in Tables 10 and 11 with the frequency indicated in m—
theses, ' ‘

‘ The teschers responded to tho producer's concern for showing
a devel tal process in action .nn placing the fotus on the children.
These sonnl _comments seemed to oorrobmt. tho :L-p:ct of the production

\
[y
Ve
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! TABLE 9 .

PARTICIPANTS' ENDCRSEMENT CF THE PROGRAM IDEA

v . : [

——

Item 14: I would strongly recomsend the production of
a meries of programs of this nature to be made
available to me and other teachers in our systea

. . mesc)
Responbe Category o Pf'hqucnc‘y
> Strongly disagree S - ’ '
B3 ) . G “

Disagree ' ’ ( -
B No p:u.:ionl T -
Agree .. | _ 10 - -
- Strongly agies ST

No answer K _\...1 'L
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" ‘ , L TABLE 10- &
A S PAMICIPAN%‘S ! POSITIVE COMMENTS ON THE PROGRAM -~ . ¢ - .

. Item 103 Vhat did you like sbout the content of the program? . -

. ALl the children participated. (¥)* .  °

= Children can be creative if' given a chance, (&)

N ¥

i' - The te.lenta of children were shown.

~ The theme is developed from the child‘p natural paetime .
day-dreammg and imagining. '(3)

- Good handling by the teacher oncoureging pupila to
expr;ess themaelves. (4)

-

- A good approach.. (3

.- 'Children feel they can participate regardleaa of
- ‘level of musicai talent: (2) . i
,# ‘= The structure of the program, the enthusiasn of the’

© - children in ocomposing their own ispression. (1)

- Children developed the sound composition from a theme. (1) .
. . = Having been clueless about what to do in first grade
: - "+ with instruments, now I feel inspired and anxious to
start-on Monday. (1)/ . \

- . The children were natural, it ‘was good to see’ that )
_not all children videotaped are. perfect. (1) -

- 'The.‘integration'ef music with other subjects. (1)

'~ Fantasy lures children. This should be fostered, (1)

-\; L4 .
S " = Sound becomes music and the child finds various means v
L _— to express this. (1) ' | ‘
N "' = ''The use of balloans, pictures and instruments { (1)
, L ) . ) : . . o '
Py '(
. * Frequency is given ih parentheses: ‘ O\
~& ) © . * . . ~
- . 3 N
.o ’
\ v # .



i 1

N * . -
. - - . N : ' . 2 - o
TIUIE  C b HL  © rot s 5 ey i o€ oot et o an s o e dtean . : e R IS e e
. . : % :

[ ”} "6
R ’
t ‘ N \ . * . »
| by ’ | TABLE'LL - S
o e ~ PARTICIPANTS' NEGATIVE COMMENTS 'AND SUGGESTIONS ‘
‘ <. 0" FOR IMPROVEMENT OF THE PROGRAM

. . ny ,.a } I‘ \
'+ Ttewll: What.did you dislike about the content of the program?

|
- " . ‘\ s 3 X
A S Tuchera' comments \m!oL ‘
- Qa:laeion of some steps in building tlw total co-po-uion. )
. g- ‘ R . B *
. . - h{forent sets of childron inatesad of nticking to one grade
' . " level or ‘one group.. In that way we could have seen hov the °
total’ oxpoz-ienco would have been at one ln,I ul;l.ng the same ©
-t ' . -content. \ E;L B ’ . (l)
- /- 1 thought the first step lnding ‘to this kind of spprosch.
. SRR vas m:lsaing ’ o ().
L, - 1 uould ‘1ike to see more origiulity fro- tho pupils v (1)
. v R .
- . - Tho connection bot.wogn ballooas and rookota was not too uoll o
- A oxplained. : . R ¢ O
o . ' . o -
. o C - Sono mwunonts uere b-ing ph,yed too loud. . S ¢ B I
£ A 4 . .
- Sone of the drawin@s - ’ ; ' (1)
, — g
: Item‘lg. Hov could tho content of this program be i.iprond?

Teachers' copments were:, S v - , L

! N " )
[‘ B " - Introduce words inid-novmpt to the creative music: () 1

| .'Zb’ Take- .stock of the eusgutions {:lnn by othors. o (i_) !
| o Mo idoa-/,., e ’ ‘ : o B¢ AR

« I.would like to seé similar programs integrating musio L '

) with' other subjects. . ‘ < (1) '
> S : C - .The trip through apaco could have bnn atructnrod Hottor. o (1)\“ V‘ Y

Fx;gquoncy is givpn n'urénthous. C N




to be thataomaof tho ntcpsintheprocmmnot uhm Thconlysug—
goqtion on ilprov:l.ng the aetunl program \Iu that the spaco trip uquonco
c uld havo been atructurod bottor.

v Tcahnicnl Aspecta .

\ . LI

The teachers were asked to rate the technical dpocﬁ of the
production. Table 12 shows the results on a aeven-point scale for Itm'-
(a) to (£). On the average the toohn:l.cal production was rated fn:h* to
good The uound qualit:; was rated quite lov vhilo the video was found
to be papaablq. However, in the u‘m which are more the domain ot_
\ | program producer, such as overail oolioronée, soquoicing., continuity, and
overall pac;i.né. ‘the ;)rogrn'moind good to oxco’lloqt rntxnf/ tro- two-
‘ t.h:lrda‘ of the\particip;mta. ‘ | ' |

Comfents on the technical cts. The participants were 'asked ‘ta' *

;&:mt on the technical aspacts they found partioularly sood ¥ bad and -
to make auggcationa on how to i.nprove the tochnical quality of tho progru
- Their nomonts and uuggutiona are listed 1n Tablu 13 and 1 with the ' ‘4

frequency of sinﬂar comments indico.tcd in paronthues.
The type of ruponau given by the teachers in Iteu' (g) confirm

that thcy had viwed the prosru with keen intereat, not only far the

musical idou. but also for the technical pronpntation. ﬂu} \“ro pard- i *

ticnhrly sensitive to some of the camera md vidootaping tochniquu.

The nudio was the outstanding toohniul weakness rcporbod by the tuchcra. o
N . This di.friculty intruded on their efforts to appreciate the progras. . -
s ¥M0e teachers oouontod on the unstable pictur- in certain sections of
o the progran. Cbly one’ teacher found the oontinuity ed, Deie vis some-

/mt or a aurpriu since it was not vithout soss degree of “nqcm that’

the author had .chosen to groduce the prograa without voice-over po-ogtgry.\_

N




TABLElZ

_ | PARTICIPANPS' mme u‘mcm&c.u. ASPECTS - S
S L mAsm-PomscAm T

T e gapoct . Bad- Poor Fair Opinion Good Good Bxcollnnt

I3 3 —h s 57—

v [y A 4 g

' LU . *
. ' x M

) (a) ‘<QVQrull~Col;ere.xicc L. - 3. 20 o2l 1. '
'_‘ . o (v) -Soquencing. A - = 4 ‘. - . 5 | g 2/ .
(c) Contimity "= 1 O } & 4
) (d) Pigfuro Qﬁality-;" 1 : “'2‘ "5 - 5 ‘ 2 - ' ]
o 0 (&) Sound Quality© . 1 " 6 8 - ‘: et L ’
() Ovo.r'all_ Pac:}ng b
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. - . PARTICIPANIS' POSITIVE canmmsmmm '

-

TEGHNICAL ASPECTS OF THE PROGRAM

Item (g): What aspects did iou find especially éood?

Teachers' comments were:

>

- Tho aapect of ‘capturing the cruti.ve oxproaaion of children. (‘l)‘

3

I'he juxtaposition of t.ho boy on the rocket ship in tho o
playground and the space theme :I.n the classroom. (3

IELE Simplicity of action - no show businesa. : A B & §
. P 4 )

Such programs are bound to inspire and emcourage . .
teachers of average musical ability to try such thi.nga. L

3

‘The count-down and blast-off sequences and the space Lo
\travel sounds. 1)

. ’ - Illustrat:!.ona vith total space sounds. | . - 1) o
; - The line of queat%ohing used by the teacher. - (1) N
- the fading of one scene into another. , )
| - \Tho teacher wasn't the centre of gho program.” N 6))
-+ | . o '~ There was no sudden change from one scene to another. - (1)
. ‘ ,

¥ Frequency is given in parentheses.
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Vo TABLE 14 - . S
; A . - . v
A .
N . .

PARTICIPANTS ' NEGATIVE COMMENTS AND SUGGESTIONS

. PR IMPROVING . THE TECHNICAL QUALITY OF THE PROGRAM. .

Item (h): What aspects did you find especially bad? .
'Toachers' comments were: - B L
’I-Thepoorqualityoxthosoundmmmying-lhudly . o
understood what the children were saying. . y (8)*
’ - Picture quality, at.times it was shaky. . - (3
~ There seems to be 1o ending, no distinct rounding. o
off of the dream, but dreams are like that. . (1)
. N i N .o A ~ . . .
- The use of "X" instead of notes at the board. S ¢ 3|
~ The continuity of the production. . : " (1)
[ " Item (1): Other cosments that could help to ilproio
- . ‘ . the toohnical quality of the progrn -

MW= |
i Yot qualified to say. ° -

- 'More original art work ) B . _— v .

> : o L, : LA ‘
- Better comments by the children. ' .7 o U & 91
\ - It should be redone in a sound proof room. = . (1)
. . - " T
- i —' Frequency is given in parentheses.
2 4 . . .
: L
- / L
* A —
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' nuuinareas that nood :I.lprovinginﬂ‘;cmgru oan~bc pth.erod

__u-o- Items (h) and (1). They are oound chr:l.ty sad pd.cturo a\ubmty.

The teachers indicatod cu,'td.n other upocta uhich are more l.inked to pro— .
grim design. These aspects will bo reviewed in the discussion and con-

clusions, ' L ’ . A o

EHE\‘_ El'sm“ ‘ .'m‘

.

The four. reuaining iteas (2, 5,-6 and 9) were introduced to Deas~

‘~~mmmumnfmwoawuim(muu)nmmm

survey. They were worded as follove

Statement A. I would rather have music specislists to také over.
the music aspscts of the program. (Pre-viewing sur-
vey Item 10 and Poat-vie\dng questionnaire Item 6).

Statement B I dori't feel the. need for new or different approaches
: . to music. (Item 13 - Pre-viewing survey and\ tulo-
Poat-v:l.adng questiomaire). .

sﬁtmt c. I would be villing\bo try now musical twhniqm in
.o my classroom. -(Item 11 - Premviewing anrvoyand
Item 2 - Post-viowing questicunaire).

_Statement.D. Videotapes and films are useful in teaohcr-t:nin:lng
' (Itea 12 - Pre~viewing survey and Item 3 « Post-view-
ing quoationnd.ro).

: Statmnta A and B are cmtdcrod nogativo vhereu Btatounta c -nd D

are conaidorod positive., A five-point scale 2 T c-tablished to process °
]
the data. The ‘responses to the items were trensZormed :lnto muorionl

valwes. The mgativo items were rcflmd usipg the formula 6-x so that \

,‘th-itoucouldboamlyzadonacmcontinm.rormitmn

[
score of 1 indicatoa a atropgly negative attitude and a acou of S

represents a strongly poait:Ln one. Individual and mmgo gronp scores
incluwding the variations Bets n pr--vicwing and poat-v:l.w:l.ng items
are tabulated in Table 15.. ' .

Avm indiﬂdnal ores on th. four -tt:l.tudinal :lteﬁa




‘ TABLE 15

" COMPARISON OF RESPONSE 10 mﬁmmn ITEMS®  Nel5
' Individual Scoro- “ |

-
-

N Mdeuing‘: Survey Poat-viouing Quut. Varia. - % of Var. - -

A B C D Ave. A B CD Aave.
1 -1 b5 K35 2555 kS W5 W
2 1 4 4 4 325 2 & 5 b 3.7 +5 +15
3 25 & 2 325 1 & h's '35 425 . +8
b & 5 5 5 475 b h 5 & 4,25 -5 . -10 .-
.S & 45 1 35, b 5 5 3 k2§ Y .21
7 1 5 4 & 3.5 3 5 5 4 "’.25 «0.75 . *21 .
8 1 b b 2 2.75. 2 &k & & 35 “475 - .+
9 2 4 4 5 . 375 2 4 5 h 3,75 - e -~
10 2555 ‘0.25 2555‘5025 — hnand
M 244 W 35 24 b b 35 — —
12 2 5 & - 3,67 2 4 & & 3,33 -3k -9
17 14 3 & 3,0 2 b 5 & 375 -4 +5
W 1 4 b b 325 1 b R E 325 0 e PO
154. 1 »5 5 375 1 ““ k 308 -e5 3 -13
. AvormﬁroupScmo- -
« Statuont Pre-vio\dng Survey Poot-vio\d.ng Qum. \/ % of v-ru.
A S X T 2.7 ‘+e3h +19.7
B ) h.’} ) . 5.27 —.-o“ . - 1.~ ) . N
B ~o33 : g 'hG N ".'.a + 6:3’0 ‘ . °
. D %8 @0 7 hoth . +e28 + 7.5 L

wmes . 3% w0 en ene

»~ L o N A

. * Negative items were reflaxed so that socres. for sach atatesent
. could be reported on & five-point acale vhere a score of 1 -
represents a strongly negative position and 5 rcprountl a
: strongly poaitin attitndo o

~




“ative chum:d;ot .06 from k.33 to 4.27 vas registered for _Statenent B.{ >

. Sewen respondents moved to a more positive outlock as a result of view

o~ )

ranged fron 2,75 to 2,47 with a mean score of 3.56 on the pre—vie;-ting
survoy. On the. same iteu in the poat-viewins quostionnairo the 1ndivid-

. ual average /lov score was 3.25, the high was 4,25, and the mean score

was 3477 The individual average var:lation ranged kt‘ -5 to +.75 vith

a mean group variation of +.21 or 5.91%. The atrongeat variation on LY ‘
_——

single iten was .}h regarding the use bf specialists (Statement Ae

“ 'uthon@ the responses to Statements C and D were firaly positivo in the

) pmioving survey, positive changes of .27 and..28 were recorded. A neg-

¢

.

bl

ing and 'discussing the program, Of the four whose average scores did not
chnge! two maintained firnl;-poaltive attitudes. Two of the four uho
registered negative change still held a rather positive ;.ttitndo.
The positive trend demomstrated by this data must be attribut-
ad t\o the program-viewing experience. The most aignificant indicator
has to be the .34 positive variation cn Statement A concerning the use
of music specialists. n-on a generally negative attitude five respondents
changsd to a’ni':oro positive attitude showing that the program was having
the intended offect. This effect vas corrcbarated in Ttem & of the post~
viewing questionnaire Vhore. ten respondents. a!ﬂ.md that they would .
.tta;pt similar activities with their pupils as the coe they had wit- .
nmd in the progam. ‘ ‘
htum‘kaono fimlcoupnriaon, that:is, I‘t«9ofthepre-
vindn; survey vith Items 1 and 7. The itm rnd as follows:
Item 9. I.would like to see how a good teacher works with childro

53

.
»

B., .
Item 1. How do you rate the approach you have just seen in the program?

Item 7. I strongly recommend this progrem to a fellow teacher who
vants ideas on new or diff-mt mlinl spproaches.

Table 16 ahova thnt the teachers gomrally uccoptod well the approach. this ‘

(3

3




R . Item 9:
Item 1:

v .~ . M :
- - ) f . .

TABLE 16 _
mmsonwmmxs "
N=15

¢

ON THE PEDAGOGICAL APPRQ‘ACK

I would like to see how & good 'teacher- works with childr.n.

How do you rate the approuoh you have :)uat seen in the
progru?

I atrongly roco-end this progran to a Iollov ‘teacher

_ who wants" ideas on new or different mical appronohoa.

4

Pre-viewing

Item 9

-

Post-vieving Itea 1

Post-viewing Item 7

[ Agree
No opinion>
Dimagree

: Strongly
disagres

No anaver

Strongly agree

11 Excellent

b . Very good
- Good

No opinion
- Fair

\

oo

Yes

‘Undecided

No

No anawer

13
a

- Poor - -

Bad - K

No answer

N
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Qup'nfiwg further indicated he positive impact of \tho progras. R

. ‘ . . . o,

biscmirg
Tho gomral p:lcttllre that ocan bo' draun from the anﬂyaiq of ’ého'

findings 1 thtt the puucip.nt- resained conbistent 1d all aspects of
" the evaluation achese. The beckgrousd data showed that vhethar they were
y;mng o'r old, experienced or inexperienced, tm:l,ned in music education or
not, they ‘believo that music education was Mportant for their own offsprings.
and at“least did-a ninh\n in their ovn classroom. This poaitivo attitudo
was c.ppnrent in their boing open to new :Ldm and approaches to musics .
The only area vhere the participants vere strongly negative was in t!}ei.r '
‘position via-i-vis the attitudo. Itom A. I would rather have l\;aic spe-

wu to gge over the music chta of the mg Thc tuchora cla~-

rified aonmlhat what use they would make of the person specilalised :Ln@usic

" in the eoéuon on what human resources they aceded to teach music moi:tivc-
ly. Tho fact that five pa.rticipanta lodiﬂ.od their position on Item A in .
the post-quntionnaire ahoved all the more that t:hiu mup of partioipqnte v .
‘verc exceptionally positive t.hroughont the wnluation recponua. In tho

area ofa”gehémg—pmm&—approtch—hho—gronp’nmm aonplimn

tary to the teacher. Individml tutinonhh were very poa:i.tiu.. One

- cr:l.ticisn 1ovollad bx a participn.nt who felt, that tho .children nhouu h;ve ,

. been more or:lg:lul could ud:lrectly bo criticism of tho teacher. TQ-
very favourable cnlunt:l.on of the teaching in the progran somevhat sur-
ued the author who felt that rognlar tuchorl dsh\imm the appronch

i

ressuted. e T
. " The responses to the Poat-viw:l.n; qmt:l.onndro vere also cﬁ-
nctorisod by g-noroualy positive reactions and co-ontn. Critd.c:uu vere

ninjnlandmtmoinrofumo toobvicutochnioaltuninthopm-




. positive tondoncy which mgm attributed to the prosru vieving ex- '

-, ' - .

u,\anoly. video stability and aud_io.diffi\cultiu'.‘ The ciucial “va-

P Y ' \ N
‘riables dQuigned to ‘measure sny observable change in attitudes revealed”
perionco. The participants‘ vhile gonoroualy positivo in ev;lunting the
 program content and the productiog style, clearly showed their dimtis- ‘

- fgi:tion‘ with certain aspects of the tebhnio;.; production. To the general

positive outlook of the group can then be added ‘cgnaiatoncy and sincerity.
Mesting the Criteria c |
The ‘findin‘gs showed that the program as a whole successfully

achieved its a.ima. ‘ ) j ’.' |

N

The general impact of the grogn. The program hada
appeal and posi’oive impact on tho téachora. Oaii toatinoﬂai ia eappcial-

neral

ly to the point, "Having bun clueless about what to do in firat grade
with inatrumenta. now I Ieol inspirod and nn:d.oua to start on Monday. ".
Thc‘strongly positive responses to Items 1, 4, 7, and 8, confiym this
positive impact. o o _
.2 Peg ggggca soundness of tuo:gro'k;' am. The. pedagogical sound-.
ness of the progran contont vas endornd md even ptlaiud by Lndividu-.l
testimonials. Teachers with eouidonblo miod training and uporionco

e .among tho ’pu'ticiganta- becane ut.rong supporters of the approach during

»

- the discussion period indicating that,ﬂthc qppronch net with tho o.ppronl
pf regular toachera as well za tuchcra with music cxpcricnco._ anponna
to Items 1, &4, 5, ?, and 9, provided atrong aupport to show that tho .pro- '

gral had met the Pedugogical aoundnua critcria.

3. .The technical gualitz of the Emj The production tochniqua

- including onrall coheronco, nquoncing. continuity, .mi overall pucing

was rated good to excollent by ten or eleven of the pnrticipmts. (Soo

Table 6).. © <. .
- 2




T,

- ”

- J.:

. . ‘ . f . ) \‘ ’ v, .
' Of these aspects ‘conti.nuity was judged the '7‘{“ vith three of \t".ho

. . : | 3
(" tions ‘of the program. ¢ television monitor did not help since the °

0

: a.ouqd distorted ilhon-tho volusie was raised ubovc nodi\n low voluno.

Soundqualitymtbaruadurylov. ‘ o o,

)

S ey o Picture quality rated inferior by oight pc.rticipa.nta and

superior by seven part:l.ci‘pan( « . The pmblon vas uinly a tochnical dif-
" ficulty which developed in edi ing and caused the picture to tear or roll
in certain sections. This appears to be the Teason why some rated the

¢ video problems had been mentioned to™
4

e picture quality low even thoﬁsh
th. group before the viwing

——

of wusic. The find- )

A

mmiic'fmd the progran digd ifncreue this pooi ive 'outloqii. Therefore,
, attitudos,
Fglioin-g

+ . When the evaluation scheme was piopoud to

ized as a direct result of the program viewing experiencs. This had been » :




L ’ ‘;.‘ho_. author must cauticn the rufox} that this one oulnatio;_: is not |
" sutficient to dotomine the potential effectiveness of the progran, | |
’ It does provide onme indication of how the progran viowing’uporionca

was received by a pu'tiéuhr group \ .

. The author is satisfied and rather flattered by the ;;oaigive
‘results of the a€udy' but ‘would caution the reader that the Hawthorne ‘
.effect may be a faci;or vhen ovalmting an aotivity which resorts to | i
gadgetry or innovatiu techniquos. For most of the participants in this |
atudy the experionco of cloaod-circuit ttlcvhion in their own school

‘was a unique event. ' Their smcthoti‘l: cooporntlon with the evaluator

way also have co)hditionod their responses to the Burveys. Thuo factors
-

wvere not mily nouunblo, however, since the part:lc:l.panta had been
axhorted hy tho evaluator to be a:mcorn and accu.rato in their. roiponna

the :Lnn.uanco of thqn factors uhould be winimel, - ‘ o
' ' )

[+
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" of losing aig\it of the total mugutod approach. | Duonitntion videotapes

, " General Couclusions
oo ) '
The use of vidootapo recordings in tmhor education secus
promis:l.ng but, is contingont upon the unihbmty of hardwaro md '] utock
of up-to-date. ueu-prcpared programs, Asong the advantages identified

in other s,tudioa and in this om are the possibility \o{ observing approach-

" es and techniques in an actual classroos situation by & 1arge number of
(atw'ieuta without dilerupting pupils, ﬁo\éppogfunity to ;ﬂ.ticﬁo and ex-
: ch.nge on teaching fgchuiques, pupil reaction, and clu\lroou miag-.nt. |
| Vidootape also th? oonvcnionco of instant rcph: wvhich is alvqys a

forceful technique in analyzing and oorrocting performnac. -

s

In the area of teacher uttitudo thia atudy ahm that th or= N
.ity of elmtary achool teachers would bonctit from access L1:(0 pro

that would pomit then to onhanoo thoir own teaching. 'l'hrough viﬂdng

and ducmion with an uniutor or consultant in‘a non-thruting ataosphoro.
teachers would be motivated inmto reaching new horisons in thoir teachins.‘ _
Desonstrations of ‘the typé developed “in this progran provide ‘teachers vith
‘a‘ conpr@hmi'oio plcture of a total aetivity in compressed form. Textbooks |

and teacher's guides often fragment the program so much that thers is danger

|

’ vould couplnont written progrm because they would lako instantly nn;l- .

able to tuchors the apprdcch and toehniqnoa of a mtor tuch.x \mrkins
with. real ch:l.ldran, a convenimco which is not easily tvd.lablo to our

.

teachexs presently.




» N . » -
g . - . & ) . . s
. . . 4 N
TR T P 4 . N “‘m
- .~ N 1 .

: » »

L AR ¢ s N
. . . N AN . * 60 r
c /
' ’ . i CHAPTER IV e ,
' . \ . ) . ..‘ ) - R t ~.
- . o Th.is short ohnm offers suggestions tor :I.lprovins the pronnt
' k) o
oL program, auggutions and hints to other atudonta, and roco-ondltiou to’ /\
school boards’ and tuohor-trdn:l.ng institutes. ‘ \ . )
' ‘Smationa for m the Progu

\ ;' ; 4uggutiona proaontod here are buod on tho obaomtiona ot -
- the partioipanta. .tochnioa.l ndviaora and the author hilnlt " Two upocta
' ’- -vul bo rovicwo:.@ t¢¢hnical cmidu&tiom, and content of tho PYogram.
ochnical Improvesents )
< ‘~ When one oonnidora the time, oftort, and oxpmn that go into

_ producing a progran. ouo mt be ummd thnt the oquipunt and fncilitin
Lo ‘permit a™t cally fino prodqco. One ahould also know the bochnical
: | \limitations of available oquiplnnt. No matter how muwh time i offoit is
) put into plmning and doaiping taulty oqu:l.punt will fxrustrate nn efforts
. to make a product Qppul:l.ng i ‘ '
- g&’L_i_tx. ' The mggutiou by o:i. ofxthc p.rticipmtl that the
' pruont Program bo redone :l.n a aound-proof room is well~tiken. Hmvor,
1if one roca],ls the rouona thnt motivated the docigion to ‘tape the action
. - on location. one maat lodk for’ snother slternative. Better planning of the
_audio pick-up vith qppropgiatc nicrophmu would ba a Dore aocoptablo tl-
. — toxmt:lve for example.’ . '
+ © _ Pigture quality. Scenes abot in claurdoia olten result id a flat’ pic- "

ture. Tho uin rmoa: is the’ ubnnqo of hack 115ht:|.n3 'hu( pichn'o qunl- A
ity of thia progran vouldchave been' onhancod by the mtmduction of back
li@ting, havovor. thc olectrical ufoty oapacity of t% oloctrical nyst-‘ ‘
in the school would not take the mrgy drain dnundod b:y ‘the tolovuion

i o ' lighta. " . L. R
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Content vement . ) ' " . | . 4
“ M §

-The children. For a progru on creative expression the children’

/
should have better language flusnoy so that the viever does not confuse

inability to(\\iso‘tho English language with the abiiity to expriu orea-

tively in another medium. Therefors, a_group of children vith & better :

command 0f the ‘Langypss should be peferred, - |
| . Teachers seen to 1dontit‘y better vith group- ot ch:l.ldrem who are
. at one loul or age grouping It may bo wise in fntm programs of thia _>

typo to 1imit the action to one grado level, -although this progrn was ‘ {

‘conceived to show different levels of developwent with different age .

" Transition. Some participants pointed out that certain parts

the process were iof"c out although they did not specify which

vas true about at lesst'one aspect, that is, playing the thes |

-+ Dviakle; Little Ster on susical instruments. That ‘scene, ariglually past /

of the script, vas cut’ out alter some cmidormon bocmu of a tcphni i
cality. In ro-doing the progrea that scens proporly dovolopod would be

includod because it :Ls a :llportant part of the process. ) }

The art work. . The seoticn of the progran entitled w B ‘

hgta ~npproxintcly fivo.l:lnntu. Certain critichls made by the . g

. ;micipanta regarding this section. Tho use of 'chalk drawings _ 4:,? ‘

:Lnatud of druvingnbythc chtldron ofhovthvymuuud the mccirip / |

was couidcrodn unfortunate cho:l.oc. Apin”chil was an mmy solu~,
‘ ﬁmtoamblnthtdwdopﬁmm Wtrtwrkhsd j
bmm.orm.cmim.ﬁm.mmmmmmnmm /
program. This whole ummonmwmmt the chn&ron//» 3
~actual musical performance vonld be tokon and ch:lldrm'.m would be

u\ . . i ‘ .
' * N . . ' H
SR . o /
‘ W D .
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m.rtod in uppropmto placQ-. However, certain c:lrcmtancu forced

z

, .thouootthochﬂkbmddrmptoeoqlotothcmw
v Itininthomumtiomdnbwothatimﬁwmtawuldho

made if the program were redons. ‘ - >
Suggestions to Othar Students .
B 9 " - - A

ancdonthow;of’thh.tuda.thotouodngcnmotim.‘

and hints are offered to .tudents vho attclpt d.lilqr studies:
hytomticifatodlditaﬁa(ﬂnromm)bydruhgup
amurphnforyonrntiro-tudy Gupntnthymﬁom-/ /

adviaor regarding all gquiresents. _ LT » ‘

Y

. Line up your ultnt. Obtm a clear coﬂhnt from thes by bcing
\ clear to them about their role in this cntorpril.
. Draw up a shooting datol:l.n. and meke all necessary oont’.cu and

: . reservations. _— S - R
~ | g Obtain’ all th; necessary briefing on the available hardm, : -
: mmmmmuum,ndmumwoxwm N
persoznel. % k . o _ 'e‘

Vorify the condiuon of all your oqumt bofm hav:hg tho

distribution ceatre. (Ve had some tru-t.ratl.nc mta Aduring
uhootin;bmuovovmmnnd thntalltho oqnipntmin
. good order. It wasn't.)

o . L \
.« Be very clear with your talent with regard to the blocking of

.‘E S K

sequences, movement, etc.



\ . ’ \

.On I‘aocation T

. Make sure you can establish a' control fpou separated from the room
where the actu;l shooting takes place; (otherwise, you.will have’
great difficulty to eatablish oral contact with your priotion

crew.) | ' |

1; ‘ . “t

Sound pick-up outaide atudio conditions. is almost alvays a diffie-.

cult problem, ‘Hake aeve.ral teats before you decido to use a given .

.-

‘a

*" room. : . T

-

Use at leaat throe camem to capture as umch interaetion and re- ’
action as poauible while maintaining one camera trained on the
main focus of attention- (In teacher-training fillna theae genuino
neactiox:a and interagtions have proven very significan’ featurea.) |
Use atand-ins for camera rehearsala in order to keep joup talent -
" as fresh as posaible especially vhen very young children \af )
’-involvedt s . ) IR
Iﬁsiat on genuine childron'a contributionsw “ YLevers are quick to
detect. ataged routinea of all kinds. muo tend to reduce the’ ef-
fectiveneaa and credibility of your nocu.ge i

: When wvorking vith young children have the toaeho‘r\gz;epufo.. the

' children io advance 5o that shooting can be dons in a adnimas
a}nount of time -capturing the invaluable spontaneity of the young -

‘ pllpﬂS- .
 Children are natural actors, c;pitaliso on this by giving them much

camera expoeure. (several participanta in the ﬂaluation of the
program apprcciatod that the cmru vere ofton trained on the

LN

et

Ohudrenc) ) . Looe "

~
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' Editing . )

~ . Don't edit unleaa you have t0:

M

. Try to structure you.r shobting blocks tight enou@ so that editing
will be at-a minimum ’ ‘ '

. Book time in the oditing studio when profese:l.onal techniciana are
available and can help with technical failures or aophisticated
editing techniqu_e.lo ) ‘ ‘
'If you dB-not have editing experience, try to undergo a crash
course by ono of tho techniciana before you cause serious dmgc

’Naaure to yonr tapes or dsmage the hardware.

. P'Lan ocut your editing sohuno. Again seek profeuionnl guidanco ‘

if you do not know how tomork this out. - -

. Dox@'t; get hung up on minutc details. L

Evaluation oy Field Teating

_ Tr; to havo ‘your target group i.dontifiod and committed long beforo

‘ the field testing is to occur: e KA

. Rohearae tho aequential steps of your eva.luation achemeq ’

-~

.« Brapare the physical set-up tor viewing the program axﬁ check out -

N

tho ogu:lplent at least twonty-four (24) hours before the achedulod
tiu to n:l.ninize the riak of technical difﬁcultioa in time tor a

flavless prcsex}tat‘,lpn. o - - -
A L. e

6k
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‘ . . Ree , for T Training

_ _ Edmti@ inptituiu.-houid alvays seek w- of providing
_ effective and relevant training to, future and in-dervice tnchorl.
CCTV .qu.‘z i:ro'vido advantages in tsacher-training never botoro avai:]l,lblo, '
In view of the results of other studies.and the present cue, the follow-
‘ingrocouondauoumoﬁmd C _' ‘ . )
. Connidori.ng that the olcnntu'; uchool curriculum roquirrl
. teachers to teach aubjocts like nuio, and thnt teacher-training dooa not

prepnro teachers adequately for mching tho subject cttnctiuly,):ht
nake

" specialists in the subject are not provided, that.connltanta nus
their services available to a hrge n\-bor of sehools. it is rec

.areas which will cater to tho needs of thu regular
teachers of the lchool bourd.
» that.uohpromtoouonthocmtinnddnolw”\
t‘ . I potonthlot mndpupill

- - that mgmun-mtmdutonmtmu
involv-ont nd interaction ntlm' than thmtictl ba
and tochn:lcal portoct:l.on,
that -nch prop-m shuhto the clumon c:ltmtdnn. -

; . . 4
r" : \ " o that production fnmuubosmiutomﬁdb
| R ' aupori.orrocordinp . : .
3 ‘ . . o [y
N " -thntamumlup—daunsofmgrmbomtudw
o M N \

e volvinglpoohlhtcudomulmtsuthomum
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BIDCKI VIDB) :

Port&-Pak or Super 8 i
Chi.ld playing in the park

Long Shot of Child playing in
~diffarent apparatus. .

Medium Shot of child cliqbing
into Rocket Ship

Close up. of child preténd
to take off into space

Slow zoom on child's face

1Tight close up of éhild as she
-+, |vegins to day dream .
) Fade to black
e - BDo
. BLOCK
© Approx. . RS

BI-OGK I
VIDEO -

.

) : Camera I .

- TCU - Zooming out alowly from
, .Jeyes of child playing glock-
eupiel to MCU

c\xt to Camera 3’
{CU of \the same child -

SHOOTING SCRIP?

o " A SPACE DREAN "

' Fade out childfen's voice -
rad?‘nin mam ausic"’

Fade out sound !

" AUDIO

.Sound Track to be dubbed S

%ldron?a voicga at play in pa.rk

PR

. ¥

spul




Apf)rox.’

395;,

' BLOCK II' - VIDEO
(continued)

\Super impose Camera 2

‘Group Shot . :
Small children singing
"Pyinkle, Twinkle,.."
Fade out facge Gaueri 3
(Grade I children)

Porto-pak can take interest
shot during song, 'Twinkle"

30 a.‘

Cut to Camera 3
M.S. medium shot of children
until song is completed.

Cut’ to Camers 1 .
Breast shot of teacher

END of BLOCK II

BLOCKIII nnno

_Cut to, Camera 3

at 3 shot of children -
reacting to teacher

Diuaoive from Camera 3 tolS ‘

of children clapping on
Camera 2

Cut to Camera 3 - 2 shot
of children clapping

Dissolvs to Camera 2 MS
group of 5 to end of clapping

Cut to Camera$ LS of teacher
handing. out instruments

END of BLOCK IIX

‘ " AUDIO

Children singing "Iwinkle, Twinicle..

Seme group .
‘Teacher suggosta some rhythn:l.o
actiyity

AUDIO

Live sound of acf:l.vity

Loud .clapping activity

i




Te Y

30 8.

Vet bt e o+ e e

Af)prox, )

30 Be.

R

. From Black fade to Camera 2.

BLOCK IV VIDEO

Long shot of ‘children group
reacting to instruments.

Porto-pak can take interést
shots of children chdoaing

AyB,A on board

‘Interest shots of nndocidod
child )

Intereat shota of child
trying an instrument

. Cut to Cmra III -
MS of children ac,tivity
‘trying instruments

Porto-Pak take a shot of

N
L)

Cut to Camera X
« Medium shot of teacher
fade tp black '

of .Twinkle...

Cut to Camera.1
‘Medium shot of group ,
Zoom in on. skin of hand -
drum, Go out of Fqcus
\
orto-Pa.k Close up of
Skin of Hand drus

’

 Focus in aids C Ch.m 3
of Tywpany = Zool.s
Diauolve ‘to Camera’

MS of group of children
Fade to black - v

. END of BLOCK V

'AUDIO

" Live activity in the room

N

8andwich Type song

Livo sound. childron a.nd
toacher.

»

Teacher establishes order. ‘

ADIO o

* Rhythm. inatruuntq. drunp.
aticka, etcees

Child discm Space adventure
Teacher may interact a Blast off

/).,

into space to go reach the stars, ete... |} ¥3

¢




TIME °.

X

308.

Y .. 1}05._‘

‘APPI'OXQ'. :

-+ LS of children

“  BLOCK VI . VIDEO

N

From Black fade to Camera 3

Close up of children respond=--
) ing. ) .

Cut to Camera 2 - .
NOTE: (Be ready to cut to.
Camera 1 whenever teacher ‘
interacts -

Medium Shot of Grorup
Zoomyin on child offering
suggestions

Cut to Canera\‘l

-Cut to Camera 2 -

LS (Long Shot of Group)
Camers 3 = ready with an -
interest shot of &ction

\Gut to Camera 1

Cut to Camera 2
HS of* the Groupi

NOTE Teacher may ask for a repoat here -

above.

teacher reaction...

AUDIO.

Fade in live sound

<o

Teacher" auggeata try gut of

. YBlast-off"

.\'

+

Sounds and noises of blast off -

o v

Teacher reacts =

e .

w

- S

1t 8o sane a:hi‘a:t_a, as

" PORTO-PAK: Intereat shots of childron - handa, faeea, oyes.

. Iry to keep all shots.- Close up or t:lght Close up -

Change anglea.‘ e

Cut to Cmra 1
‘Breast Shot of teacher

" Cut to Camera 2*@)

MS of group roa.ctingi"

. Dissolye to Camera 3
MS of 3 children

Dissolve to Camera 2
HS of group ) .

Diaaolve to Cauex;a 1
Teacher intervening °

e :
Cut ‘to Camera 2

]

fa

(“L:lva action

'L‘oachar aska vhat will x:ooket
sound liko as it spoods through
spacs

0

- HISSING - thuso"'

Teacher's vaice . '+ .

A TP SO0y VR W PTTE JRNIN WTTvgn v

e mmE. o o

1
i
1



AUDIO . -

BLOCK VI,  VIDEO
(continued) '
Lut to Camera 1’ : 1 S
MCU of‘teacher  ° ow vhat asteroids are?
"Cut to Camera III ] ]

'child wlunteers answer

§

-

- Cut tbeami'a 17 ~ Interaction’ . .
MS to @pacher N ¥ What sound/do.you imagine they
: wouldf make as ‘they are by passed
by ‘the” x ket ahip?

7

.| Cut to Camera 2 o Interaction sounds R
~ Long Sh / of ohildren o . popping, etc... sticks...
bissoln to Cunra 3 - N '
Close up (Pan alovly) ' L
Diasolvo to Canera 2 ;' co PR
" Cut to Camexa ‘1 . . Now leb'a 1ook at some of the ¢ ;
s < . omttormwmnldn-.
‘Fade to Blgok’ | : . ° ’
- | DD MOKN p
: e < « ’ ra .
. . S \ , o
s ~ , . ' - N
 moxvm  vmm-c | - amC .. ¢
Fade to c,im 3. . Teacher comment nnd o
CU of figures om the ‘childron reaction e
“blackbesrd - PN moWY- { T
Teinkle, Twiskle... g _ S
., Pogta-Pak take many tlose-ups  *
. of _ ’
,Diuqln to Camera 2 Y Teacher interacts with childrem
ﬁUofothortimc,\. ) _ as they attempts to represent
(Heroine) . , ~ graphicilly vhat they have dons
Cut to Cemérs 1 - / 8o far P
‘M3 of teacher ‘bt be / .
. vhen he intornmn " .. .
g . 3
Gut te Camera3 Lt | L
© M8 Cnild ot board
_ Dissolve to Camers 2. LA . n L
' 18 group at Bo“,.. .}, ,entil teacher intervenes . - v
o \ L \ I
[y . i . ) ) '] v v
» " - ! : 2 /o
° ’ ) , ,* {

. ¥
K. * ' o " . " . " 4.“




Cut to Camera 1 : ' Now wa're floating in' space.jhat
Medium Shot of teacher .~ = | other sounds do we hear?

‘ (‘ VR wam.mtoowmtlt
T .. 40 .‘ \ o : " | feels like? .tﬂoo
44 - ¢ Cut to Camerd 2 ‘

' : Hodi\- Shot of group r«ctiu

Cut to Camera 3 .

Appm.
Time | - (continued) .
3

Long Shot of ehildron

4. ulocting sounds on
[ instrusents Y

Fade to Black. ° "3’

-, PORTA-PACK
.to get
of action of Iingers )
“mallets on_ the'instruments. -

m:rrytcknpontot -
Hum-Cuor-sw . .

.o e . . of - ‘ " \ Q-.. .
\ | From Black fade to Casera 2. |LVESow® - . - -

- establish .hot of children
positien 1 )

: C _© - | Teacher onco\n-p'gu“m‘ to
\ ©o , ot) of teacher pioduce sounds

£~ -

Dissolve to Cemers2 - - o T A
\ M8 ot autoharp . o . Lo S

. ) %Anln to &or‘ 1 . | LIVE souwps , fe .

‘- / of sellophomes ‘| Teacher: intervenes . ' o’
| Dissclve to Camera 2 1 S s
\ £ . | Loug Shot of activity - - Teacher intervenes




* .
.60 8.
, .

Cut to Camera 1

B v LN :

: gcontn‘uodz‘
)

M5 of child suggesting
(piano) .

Cut tﬂt Cntra,}

M8 of children st the plano
Fade to black

-

PORTOPACK: ' .
N8 of children at key board
a, - . ! ‘

CU from ano r.angle
9‘! eye hand mntivity
Pade from tlapk to Camers 1

Ms of tnohor ruothc

Cut to Camera 3 &
MS children at piuo .

r,cnt to caon r 3

shot of ensemble
ant -m

zooninonchndnncu

-glooken spiels trying out

"Mdnkle"eee
D:la’olvo to Omra 1.

M8 of ohildren om Orfr

seliophone
Dissolve to Camera 3 ‘

i

NS of children of ‘cnn
' drilunq gliumdo.. otcees

nwpnfmoutothoomr
Diuoln toG-onZ

' Lonuhotor activity

m to clnon 1
M8 of tcuchty :

(Tight close wps) of

iostrumental sctivity h-m

-and sallets on the hnmu.

.“ono

*

- K4
3

"7
- AUDTO N

. C, I 4
1
Child suggesta piano \
unponibﬂity . \ !

”
,&nc'onm ‘
Keep sound live a
‘Piano and other instruments

' Iy

. Teacher

) ]

Wodllchildmtontmum 0o
. (Sownd of instruments staps) '
I.mmtunmmmmu
graphically Mt)oymlduh
topnttopthruthqmnoatiu
in spece ;

rmmm T \




30 s.

40 s.

- Cut to Cemera 35
Medium Shot ef growp

. experomenting :
CUT to Yamera 2

CU of graphic om board
Fede to BLACK

BLOGK IX

vInEo

Fade to Camera 2 R
HS of child at the bourd

Cut tocmrn}ucmd .tartli LIVE S0UND »
‘dra\d.ng ‘ .

:GU of nct:lon of writing

.

Cut to Camera 1
Cl of. teacher reaction

‘Cut to Camera 3

M3 of activity at bo.;-il
hdr to thk "

.| PORTA-PAK - may got better

sngle of children. at board

Take long stesdy action
DD of MOOK IX'

———————
BALLONS

BLOCK X
*

NOTE;~ Fade te Camera 2

Establishing Shot

Group blowing Ballocns, etoe.

" Dissolve to Cmfn 3 .
CU of one child in asctiom

9

Dissolve to Camera 1
MS of another child
oxporhonting '

'euttoCmraZ o
NS child volunteers to drn
- represeatation o board :

Tollow his actions,

-

AUDIO -

 Children interact with teacher

a

3
LAY

UPSWID , A°
-rﬁbhc ‘ N
v‘/ '

‘. ‘ ’ .\ .
Ve've shown other sounds on bYoard,

how would you show child volunteers

to notate om doaxd a pquc'o-
-mmuuen tor the -o\nm

Keep LIVE m of intersction




o P .
l~ -
i . N
\ , 5
1 R
. .
N\ o !
- \
p YIDEO :
N W-, . mn | eumm——
—————— ' . s ! ’
‘

v
/
L]
v
60 s,
¥ o
&
o
E .
} .
; ¢
%
. '
-' -~
y
Ce gLt
R
]
{ A .
i ' >
{ .
i
40 .
:, [ " "
B

M8 of actiom w- on .
instrusents >

Du.oln to Camera’ 1 -

. \cro: face of child

concentrating
Dissolve to Camera 2
MS of ohild in actiom
Cut o Camera 3
Child showing. amother

R _h“ to M m.'.on

Fede to Black \

PORTA~PAK
ccutinm to oxpo‘n-
Porta-pck tnhu htcrut
shots, tight &l
‘of the on over
_ facial expression;

.

Toacher reaction and

N

!EE m VIDEO
hu lhck fade to O-on 1
NS of ‘teacher .

“gut to Ollu"-a 2 T
¢ . establishing children's
reaction to teacher

Cut to, Camera 3
CU =4 ohild rescts .

should .

.
Vil M RD Theswl on

AUDIO

Children are ai;ﬁuptiu ‘to sound
Twixkle, Twinkleeee
\ .

h’
SOUND HEMAINS :
‘!otohiém intervene

htomtton vlth ohildren \to
m‘ holp.

Content is ob. weeting of extra

Ntmidgbnmbdmm

1ike 4o

\hcmmcnld:,ntommm“

tow thuobohp

AR
A i
\ N J
. » :
. » -
Y e
v, . x.‘,,“' K
S ot
.oy {
ne - Lo




BLOCK XIX
(contimued)

. Cut to Camera 1:
M8 of group reactiag
Gut to Camera 2

" Nedium Long Shot pf activity

Zoomyput the Long Shot.
Cut to Camera 1.to teacher
Cut to Camera 3

isacmmunuma.

Duoclvo to Camera 2

Lsofohudnnbod:mmt 1

vith throbbisg M
Cut to Camera 1

M8 of teacher ,

Cut to Camera /3‘

NS.- Child who suggests.
© . a ORASE® ' .

Gnt‘_tohufft ,
, 18 children rescting -

Cut {:oc-orn‘l -

IB chndronchooun‘ ,
/instruments '

Cut !:9 Camera 3' ,

18 of children retwrning te
plices vith seleoted .
instrument ’

| Out to Camera 2

I8 of children ensesbile

‘v

M&.ntn' *
Rl

. Stesdy Hwm = Bteady WO

'w.'!nm.mmmm
- thtapuojmymtcmtonud

*Child lmom NCRASH" \

mmum? a "CRASH"

A

-, MIPEO

LIVE SOUND of interaqticn -

Teachar linto‘mml

Vhat would they sound like if
they tried to spesk like us

Throbs { TVINKLE . - )

intervenes and suggests .

Teacher suggests they develop

Children interact
. x ~

“«

hmhr uum | _ \
mumm*&wwm P




A ' BLOCK XII .

60 50"

30 8. .

(Porta~ pak: take interest
shots throughout this blgck)~

May repeat crash ssquerice.

: Fade to! blacks =
END
- QF

From black ;f,ade" ¥o Camera 3

Establishing shot of .the
- Orchestrated Space. Dream
on the board. '

Cut to Camera 2
CoUs 'of 1st item
- Slow Pan \
Cut to Camera 1~ °.
C.U. of 2nd item

Cut to Camera’ 3
C.U. of 3rd item

‘Cut to' Cumer. 2", -
C.Us of 4th item .
Ete, -

El

Cut to Camers 1 .

4

Fade to bl'ack,(x{ ‘ R

K XII
BLOCK XIII

 different eIements of the

(continued)
APPROX, a
- TIME VIDEO AUDI
- Zoom out long’ shot. Teacher asks group to -txjy' the
Children reproduce the crash. "Crash” again. Child ‘suggests
- : schobl alarin bell rings hera,

Children give runs down the

>

Space Dream.

. - 4, . ' \ I 4
Teacher now suggests that the - .
group perform the Space Dream. -

;o



'APPROX.

S . The Space Dream - (.'

N

VIDEO

' BLOCK XIV

f i

" 5§ 8.

73.

10 8.

8 s.

5,‘30

10\50'

"
5 8, .
M .

«10 8

TIME _

10 s¢a

5m.l;53 .

J From black fade to
Tamera. 2

Establishing shot of children
ready to perform Space ijeam.

From black fade to
Camera 2

L.S. eat.ablishing ensemble
of children.

Dj;gaolve to -
' Camera 1 C.U.. 0 child
playing glée\tenspiel.

Dissolve to Camera 3

M.5. of group playing
glockenspiels and zello;:hones.

Dissolve to Camera 1
C.U. on child

Dissolve to Camera 2
L.S. of ensemble

Cut to Camera 3
M.S. of child playing ‘l‘ympamr

.Zoom out ‘for "Blast ofem

&

Cut to Camera 1 .
3 shot of children hiaaing

Dissolve to Camera 2
M.L.S5. of group hissing,.

.

| AUDIO
e

Fade in Sound Track on cue, v °

L i
Sound Erack from pre-rescorded
Space Dream by -same child.

L




APPROX,

.. BLOCK XIV .
' v (continued) -
e -

TIME
10 s,.‘

~l2 S

8 8.,

10, s.
45 8.

13 Sy

10 s.
10 s.

10 s.

10 s,

13 'B.c‘ |

'CoU. of child popping, cheek. .
1 Slow pan to’ neighbor. L

~Cut. to Oamera 3

M.S+ of children on autoharps..

VIDEO ' : AUDIO

Dissolve to Camera 3’ .

Slow zoom in on: autcharp
being plucked by child.:

Sﬁper to Camera 1
M.5. of group playing zellophone

Dissolve to Camera 2 °
CeUs. on autoharps

C.U. of children at pianoo B ,

Cut to Porta-pak

T.C.U. of child playing
"Twinkle..." face and eyes
concentrating, Similtanecusly '
Camera 3 remains T.C. U. on fingers and
keyboardc :

Cut tg Gamera 1

M.S. of childrén on zellophane. | .

Dissolve i.o Camera 2

Dissolve to Camora 3 !
C.U, of child on parcussion.
Zoom out.

Cut to Camera 2 . i g
L.Ss of ensemble; childran's voiceg.

Cut. to Camera 1

M.5. of group of 3 children AN I

Tubbing ballqohs. -

'Cont,iﬁue recorded sound tra_ék.




APPROX.

TIME

v

.. HLOCK XIV
N - (continued)

18 s,

T 15 8,

20 \Sn

12 8,

13 s,

12 s.

10 s,

68.

8 8.

15 8."

h

| LS. of children hiasing

VIDEQ ' . . | AUDILO °

MSe of childron letting .

alr out of balloona. : | Continue use ‘o\f recorded tpack.

Cut to Camera 2 -

L.S. of ensemble

Zoom in on children _
playing glissendos.-on .,
glockenspiels. . . .

Dissqlve to Camera 1

Ensamble shct of 5

childi'en making hooing _ . CoL :
sound . L , |
Slow zoom on one child'a face. ‘ .

Dissolve to Camera 3 )
M.5. of 3 children making sounda —
with voice. Zoom in smowly on one child,

-

Dissolve to Camera 2 °

T.C.U. on one child saying 'Ninkle...

Zoom out slowly to include other children.
j

o -

Cut to Gamera 1 ;
M.S:" of ¢hildren uhiapering. i
1.oom out.

L. S. of children ensemble. ) .
Zoom in on tympany. v : e

Cut to Camera 2 - - P
M.C.U. of child hitting t i

Cut to Camera 1 ° ¥

Cut t.o Camers 3 .
CeUs child along at glockenﬁpiol.

Fade to blaek.




%

_THE ACTUAL SCRIPT.

)

% VIDEO - _AUDIO

Block I Rlack to < Voices of childrer
L plewinsiapnrkn,"‘

Pprta-pak Child playing in park... . '

Long Shot L A

Cut to : he plays on the dirrdﬁ;/nt |

Medium Shot equipment,. . Ghild is att- )

‘ .racted to ketahip. )
Cut to Lyger Rocketahip:\ﬁélt up slowly

\
A

Super'Char. é?n. .

Cut to L.S.

Super Char. Gen,

Cut to Close Up

. .

to the head of the rocket-
Bhip.

A Space Drwn"

Child approaching and S

climbing the rocketship.

"Creative Musical Expreuion"
Zoom in slowly as child reaches
the top of the ahip.

Child steering ahip and loold.ng Fade out chi.ldren's
“intg space.

Slowly go out of focus.

<&

Fade to black.

: l'ada m dreany :
.musical sounds. - S

voiees.

1

Fade cut misic.

¥ s
-



angx I

, CAMERA » . . . P
OSHOTS VIDEO AUDIO -
' Black to o . f'ade in xliv.e“ sound of
v _ ! glockenspiel.
Head of child playing' ' . - |

#1. ToGoU.

#2 L.S. .

Cameras 1 and.3
Interest shots

#2. LiSe

#. M5
M.S.
#3e

Cels

#lo MeSe

R T

glokenspiel,

Zoom out slowly to a

medium shot; child and
_.glockenspiel, X
Dissolve slowly to Camerd 2
long shot of little children
singing "Twinkle, Twinkle
Little Star” :

Gut ‘to appropriate
‘-*‘mterest shots

Cut to Cmera 2 as children
finish singing

;Cut to over shoulder shot of -

teacher addressing children.,

. Cut to children clapv:lng
hands. ,

Cut.to came‘ra III
' int,rest shot

Cut to over ahoulder shot
of teacher.

A
..

Continue live sound -
children singing
"Twinkle Twinkle
1ittle Star* -

.~ K N, .

‘"Well, that was very
good! I'm wondéring
if you could make your
hands sing what you
Just sang, Would yOu

-do that?"

Children clap .
"Mnkle, Twinkle etc." -

‘wiell, thet.was very

- goods What -else could .
 wa sing with?® '

t (- ! N\




| ___AUDIO e
. MS. . Cut to children as . " ...basides singing .
‘ . drums are ' with our voices. . -

"Sticks" Let's have - :
. some sticks, 8" .
' Let's have mma ' .

too, °

\»«' Oh, that's gotting
- noisy! E

- #3. LS. ; Cut to childr
) ' banging drums
S : ~ sticks,

ry

I tell you what
© we'll-do, Let's make
" 8 sandwich then,” shall
we? The drum’s going
to be the sandwich.

. #30 M.S., . . Cut to ftQQCh_er

We have the sandwich up
there. A &8 going to be o
the bread and B is going, -
. tﬂ bs the ‘cheese. And ,

en A again is’ going to .
be the bread. : A

#10 C.lU. . ) Cut to @amic of
e "+ " . the boand. :
» . B + . '

#2.0LS. Guttochildrmand
: : teaqher :

. SO.-. you think the
drum is going to be
_the bread? "Yal"
What are the sticks .
going to be? "The -
cheessi® Chaese;
all right, Let's = = =
try that,. Are you e
ready, drums? T S
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0
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o 0
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I R ,(contiqxed).

SHOTS _VmEQ | ADIO - g

A

#1s M.S. ' Cut to drumera. » . Drum'ing-.... C
#3. M., Cut to stick players . Sticks.,. .

\ | )
#2, L.S .. C,ut to long ghot _of . Drumming,.. -
group. . L S

#. 'jH.S. : . Dissolve alowly to boy on . Glockenspiel :
: .. glockenspiel. . Lo @

o
S

' Fade to black . Pade out sound, -

a
)

\ . ' oor

o " BLOCK 111

P

. \ . .
#. LS.  © " Black to establishing shot ‘Fade in live sound..
N S of teacher and children ' “What-sounds. can we
: . . 'playing with balloons. . make?" "Monsters!®
. ' R b "Monster” . "What
Lo T e I ‘ . other sounds do you .
cet S ‘ . . think you can make ~ .
e ' e T C . with the Balloons?*

#3. M.S. o L cut to‘teacher' Lo ”"‘nat other sounds .
‘ * A A -y can you make with a = .
. T balloon?" |

#1060 - Y Cutto chyldren. . . . *Bomb. Likeabomb, -
' LT ,.oyarm .

\
st 4
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N IS ‘ »
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~ . .
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' N 2 N
: § : S
1 « - 3 ' o H
. ‘ \ A Voo v
* f [N ‘. ¢
f
‘ " i A v '
- - . , . . A \
. . .
\\ ’ +
. B
. 3 s ‘ . i
- .
o . +
o .
b}
! * \ ‘ ' B [
\ “ N
. - ’
v » ' @ - \ | “ ‘
. ¢ N A f \ 8
.
-~ ! = 0 .
o 2 . o . M
, 4
o ; Vo
' v o i
' . v
LN



Ly

87" .

S . N x :W— ‘
\ d,. ., ‘ . . : L i I ’.. |
™ i ot N \ .
\M . . ia N ) B
- ‘\‘ .‘ ‘ " s
\ C e
IR T ™ EpeoK 11 L :
\\ - (continued) ~ f '
GAM : ™ , R k ' . N
SHOTS | - e “{1DEO .
#2¥ ;',\ Gut. to teacher and o © What did it remind’
o childran. : . Yyou of when the
. * balloons went off
) 1ikq,,th&t7
¢
#3s MaSi o Cut to- child. "A rockem- .
#2. L.S. "~ Cut to teaehar ad Can you all meke '
‘ : . ehildrens '~ your rockets blast
o 3 . ‘ . off. ;hen? “Try 4t,
: . e'll have a count
- . A : {\:own ‘tHen we' blast
' ’ ' offi Who's gol.
’ " ‘ . give the count dovm? o
' [ 3 . .
#3. M.S, . Cut to children. "Me.” ' O.K. We'll
T b NS all give_the count
. ' down. Ready?
" #1. L.S. <ut tJo children ond - ‘Ten, nine, elght,
o teacher. ' . seven, six, five,
. .four, three, fmo,
, " one: blast off!. -
, ) Very good. O0.K. - }
) o o N ‘Fun isn't 1t?° 0K .
) . Fade to black,. " . Fade sound. out.
. r ) * ' ; N\ .
y‘ . Y LS ‘;/ ] » '
i )‘ o \5 - . . ' .\ |
. b - ) \" - ‘ S
H * .
. O g
1 . .' l\__; . - . ‘ . ‘ :
7' k' . ~ . . '1 . . ‘
/ N s . \.
/ ‘* v . A
) N




A

c | “ ":‘ .~ ’ . > .‘ ) . . . . - .
unﬁ e UDEO. S _ADIO

/_ ’ \“ o Blackto...l\ s . Fade inlive sound

#2e LS . establish shot of ol Co O.K.,' we're going to
oo teacher and pupils * ‘be going into space.
: . discuasing .. . What do you think some
o " 7 of the sounds are that
" we'd hear in our apa}e_
“ . - H /

#1. _C.U.A. L Cut to clbse upofpupila. "Wind" L N

‘#3. h.S‘. .4 cut to t\pacher. .~ . _Tha wind, yes. .
- . oo : " But we've got to get
. T " ‘ . off the ground first,
. Y o1 right? So what would .
: < - _ We the sounds? ‘

‘#1. MeSe e . - Cut to p’upils,.: - N "C?ir sounds” |
SO SR ' oo : ~+ . - Car sounds and so on,
‘ . o fos ) yeB.

#3e M.S. A Cut to té’acher‘._ - . But what about the
Lo L : S rocket. 1tself? .

#2. CUs - . Cut topupilsi . © .. "Count down"
. N, e L s Count down, good.
#3 M.Se .. . - Cut to teacher., . -~ How would you do the
B * .. count down, do you
think? -

A
S




'BLOCK IV .

Y

#. MS. - 0.0

0;.'
."#304. c.“. 'P . -‘
Mu.s;' o
. ' ] l
/ ' v
#. MS.
o
|

But to teadher;

-

" Gut to childben'

| Cut to teachar, ¢

f
! -

- Cub'to pupils, \

Cut to teache}

-

N LT (conblaned),

SHOTS VIDEQ . AUDIO

#l. MBSy . Cut to children. MDrums?® ..
. c 3

3 .

" 0.K. You said a

.',d

.'Drums~ I'd 1like to do
' that. That's a good
idea. O.X. Which
- drums would you use
* for count down?
" ®The: kettle drums,”
" Kettle drums, Now
- after the countdown,
‘what would you-havs
then?
"Blast off".
. . Blast off, yes.

N

+

drum #0ll, hey a
drum rol]l would be
.good, / . '
" Then we: have hand
.drums,
Hand drums, yes.
- Cymbals. Good idea.

Anything that u;ékep n
noise, I. guess,

.



SHOTS

AUDIO

#1' | M'S' )
| #2. LiSe

#3. M,S.

#20 MSe
#3. M.S.

#le M.S.

V%ng

Cut to. pup'ils.'

Cut to teacher. ‘

Fa&e to -black

< -~ BLOCKV .

N

A}

N

Fade from black to child
on kettle drum .

" out to child on tambourine
_Gut -to child on cymbol’

Cut to c.hildrep hissing

" ‘Fade to black .

Once we're going will

we hear anything, do

" you thiik? "Yes,"

What will you here? -
"Hind " |

isn't it as we're

" going through.space.

OOK., would yoa 1like

to try it?

“That's the iona;;heré

Let's gei ui); get the

instruments. |
Pade out.

Fade in live sound,
(3

1

1

Hey wa're in. space.
Fade out




CAMERA
SHOTS

VIDEQ g

~

[

AUDIO

#2¢ .LeSe

. te
Lol

. c;u,‘

>

#. CU-

#1. C.,

#3s" Cole

#2. M.S.

C#M. Ms,

Fade from black to.
establishing shot of
teacher and pupils.

. \".
Cut to interest shots of
pupils of Camera 1 and 3

Cut to quic‘k interest shots
o .of pupils on 1 and 3.

‘Cut to teacher.
5!" : : \

o . - S
Cut -to pupils
.
K . - ’3 ,
L' ‘ * '

'

'\’ Cut to teacher and pupils. .

“Let's see how loud
‘you can get.

Fade in/ live sound.
(Teacher and children
" make sounds of Space

Beings) \“
NS o .

Louder now, wé don't
have a crescendo..

Crescendo. -

+ &
v

. P
Assume we get back -
safely and we put on .o
a concert with these - - -~ ..
creatures, they make ' :
sounds like we do. -
What would thay
sound 1ike?

. Can you think of that?

"Somebody in a- mov‘ie?"
What kinﬂ Ofcuo‘°
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' ~  BLOCK.VI A
Py (continued) - . *
SHOTS — . VIDEQ AUDIO
#2. MiS. Cut to teacher ' Suppose they. wers to
‘ B . sing for us, what
. would they sound like?
. ‘ *T don't know," = -
"y TI',)’ itn \ ' .,
#3. C.U. . Cut to pupils, "Mes, mee, mee, ... .
: ' . 'Pan slowly- .
#2¢  MdSe Ycut to pupils imitating (Creature noises)
“argument among space " : \
L " creatures. ' e ~ ‘ ' R
- e Gl Cut to teacher. Talk-as if you love a .
T S " person. :
#3. C.ﬁ.‘ - Cut to pupils (Creature noises) ,
. Slowly pan. ' '
#2y M.Se " Cut 40 teacher- You see something = .
) - ' ' ‘N tmple .t " N )
#3. MlS. Pan pupils slowly. (Creaturenocise) -
3 #2. ) M.So Cutv to teaChero‘ i You'.i'e Vd;‘ysld. . ' °
#3. MSe . Cut o pupils - (Creature noises) '
ST " Pan slowly v .
‘ ? L - . . . . . i ) “ . . v .
| Fade to black = ' Fade .out sound
: . A T ~ \ . ‘ o
\ ‘ ~ ~
v' % o “ \ "i‘:f
R \ 5 ) . .




Y

VIDEO '

.
\ ¢
. P

.| #2. " Colle .

" #3. M.S.
#1- L-S. ” - "" ,
#20 C.U. . -
¥ M.S. .
#2. L.§ .
%
+ ‘ ‘ 1

. " Dissolve to close up " \

From blick fade inté
hildren on glockenspiel
slow plan

‘'of mallets sliding ove
bars, ; .

Dissol/e to ' »n

mediun shot of
.. pupils

Fade to black .

a

.. BLOCK .VIII

" From black: . —

4 v

_.dissolve to establishing

shot of children striking
glockerispiels,

_Cut to close up of .
mallets striking bars,

' : ‘D:lissblve to medium shot’

-of children.” .

R

Pan slowly. ) o
. .
" -Cut to long shot of "
egroupes -
‘Fade to blacks .
. & : .

~ AUDIO
Fade'in 1ive sound
(Glissendos on
- glockenspiels)

* . Fade out sound,

'}“Ade in 1live sound.




OSSO UUN

N

¢
\
.
\
.
. | “ R
. * ‘ Y
- . - +
Ay i / . .
" L N
¢ \ V,y
> ‘ ”»
i
»
. i

e U wpro -

.

#,
.

#2.

From'bla‘ck: S Fade inlive sound.

dissolve to childrénat . . . - .o
plano. Zoom in on child ‘ Vo
playi.ng "‘l‘winkle Twinkle... Cy oL

Cut to child on auto hnrp. T T

o Dissolve to child on bass S N .
o zellophone. ‘ ,‘ ot o

.Disgolve to children at p:l.ano. L < e "

) Fede to black. ~ v 'Fedeowt. .U
BLOCK X - L o oA
o | From blaék‘: h Fade in live sound.

L.S.

MdS.
M8,

LS. .
‘\5
'

digsolve to aatablishing ' , . .
* ghot of children = - o S e :
.simlating a c;ash. N . T T N

Py
.

' Cubt_to medium shots of ! :
children striking .
instruments. . : B
. . . ™y
_Cut to long shot, of group. Ly ‘
. ‘ \ Fa
- Fade' t7t:a black. R y Fade out sound. . .’
' . * - < . - . LN
3 . ‘;‘/. s
X3 . . ‘\‘\‘ % , .
- \ > ’
. ' . g - '
. AW N
C : o . oo
N . . . \f\
. N S -
. o .
L. N A .
. =y | -5 N h
' \ . R “ '




_AUDIO -

#3. NS,

From black:

’

AT

Cut to Jgs
José to‘%ﬁ

F

'diaédlve, to establishing
shot of teacher and pupils,:

] bm.

é, follow .

% .

Fade in live sound,

|
!

We've made the space
“trip. Now what I'd

1ike to see is if we
could write it down
80 that other people .
could play.it or so
that we could remem-
ber next week what it .
‘sounded ‘like last week

at was the first
thing we had?

* ®Countdown"

Could somebody put the
countdown on the

-board? "I can,”

Could you? - All right
José you go ahpad.

1 J.

“Ths countdown starts

.. on a high drum. The
 high drum comes there

. up to here. It hits

twice and comes down..
twice...goes up again
and then comes down
on the big one,”




; #’73.

‘Mo Ss

T ! \ | 96 . L
Q\: - ~., 'l‘ ‘
7\ - ! ! " .

: _ HLOCK XI A\ .

o) (CONTINUED) , ‘ :

' A ; “

CAMERA o " s .
 SHOTS: VIDEQ . AUDIO :
Cut to tfeach;r_ar;d pupils, Could everyhody i‘ead.

1

N - ' ﬁ u‘

Cut to Therssa, ‘
Following her to board,

"+ Zoom in slowly on graphics .

at boarq‘

‘after .countdown,then? -

‘ahead-
-Sir, ‘first it starts

_like a blast off,..

starts to play

that?. "Yes sir,

Bow' bow'...

All right, it's quite
easy to read, isn't o
it.- What 831d we have

7 ‘.

"Blast off.,® The -
blast off, fine, -
Would .somebody put that
on? Theresa, go !

soft, it goes louder
gnd louder like a .
cresendo. Then boom

+s» then everybody .

together, \‘
Good! How about the -
wind then, once the
rocket il off the
ground? The wind we
had and the popping
sounds. - Could some-

;:g glve us that? -

.!: P

- .“e?




w

VIDED . AW

’ - . - R N s '
Cut to Eddy.’ " “The wind sort of .
Follow Eddy to board. ; © starts slow gnd soft,
Zoom in close up of the - and after it goes
graphics. . ' ‘higher, . It goes s

~ " .+« back to soft. .In
‘ > between there's all -
_sorts .of pops and
creepy: sounds,™

- >

. Cut to teacher and:. . .. Good, &1l right ..
children.. . . we,jcan read that. ‘.
. . Now, we had some

$reatures in space,
didn't we?

_"Yés sir.,* - ‘
ﬁhat inatrmuents Hd
5 We usé for that? ‘

‘«®Auto harps, zello-
phones.”™ Auto harps .’
and zellophones. Yes
O.Xe .

Could aomebody give /
us that on the board?
"L could- )

ALl right, George. .




. BLOKXI

, ; (contimed)” - " Tt C e
. ? . N ) R ‘ *
CAMERA ‘ oL T o - ' . c
) SHOTb : VIQEO C - - AUDIO - i ‘
\/ #le MaSe ', o Cut to George. ‘ '+ "yell, for the zello- "~ ' - %
' Fbllow him to the bo . 'phones we use_wavy : R
. : nd zoom in slowly on ,\' lines like this... _—
_ . aphics, ! - * Then after the zello-
N . - L " phones make sort of ' ‘
' SR T . ' . ~1ittle ¢¥bs on high T
N, . : L tones and -low tones

all over. . - R .

. #2. Ms. . " Cut toteacher., ' - Good, that looks like
v . Lot . ’ the music sounded, :
dossn't it? "Yes.” .

D C " S0 jt's easy then to - .
~ . ' LT T write down what we've
I o e U ' done, "Yes sir.”
S L v ’ L . A1l right , so we can
: T L oo ST ., . write the whole space
e E o DT trip out 1ike that so
‘ ' Y SO ~ . we coudd play it over
T - and over. .
b . ¢ - v "‘ ) ' . }
: . ..  Fadetoblack. = . ©* :Fade out:sound.
... wmoxzr
VMR 37 From blacks "' Fade in recorded .
- ) . . dissolve to-child " . % sound: ."The Space :
in space ship, , ° Droan" .
Char, Gen. Super *The Space Dream” > . - .
VIRe 1 - Dissolve to child in
© oo " space ship.
N - : . .
#l. TlU. - Dissolve to graphica,
. s . L : Starso ' i
#e ToCuUs .. .Cut to graphic of rocket S
o - : ship. ‘ - o
A ! . -
¥ 1 o f\
< . _ - “ . l' m
~ i ) ° . .
; ~ A 3 o '~$?\ ' ,
‘k N T :
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o
N
T;OCQ
Ch&ro Gei\. E
s = S
'*;7. " Y

2 TR VAP

Dissolve to black,

graphics; planets, asteroida.
space beings, child in rocket-

. \-.
o~ - BLOCK XIT
- (continued) . )
'SHOTS .~ VIDEO - AUDIO
#3¢ T.CUs | Super camera 3 graphic . .
e of rocketship. Create - N
vibration effect by
dissolving quickly ' )
' . between camera 2 and .
‘ ‘ . camera 3.
#e T Cit to rocketship .
co ~ soaring through\epace._ . -
RN
Frod this point insert '
; edited cuts of assorted /

ship, and children peiforming, °

Crash. Cut to graphic of starg.

Dissolve to'child getting up
from space 'ship descending

and running off. v

_ BLOCK XIII °
Gré/d:l.ts

&

From black go to °

Super graphic.

Fade out sound. .

]

Fade in recorded

sound of ¢hildren
‘Playing The '
Summer Storm.




.. -BLOCK XIII
;. (continued)

L] . ]

. a8 Al

. YIBEQ

.
.

4

! Supef graphic. -
< ¥,

[ -

. Char. Gen.

0
©

Cha.i'o ‘Genu

Cut toslide 2.
7 ‘,Q’ut to slids 3 ./ "

Super graphic. |
A Cut to slhe L
' 'I‘~S‘up'er g:.‘Aphic. '
: Cut 'to’ angie 5

B ~

Super graphic.) °
- Gut to siide 6.

<

-:Supe'r _graphic.
_Cut to slide 7.

‘ Super‘graphﬁ:.-.V
Cut to slife°8,

Super graphic.

" Cut to slide 9, .

Super graphic.
 Fade to black, '
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. APFENDIX B . ! R .

N 1, How many years E‘" you taught in k,ind,"argujtcn-or an elementary class?

v
\ 1

. ) .' b3 .
Uu a course in nmsie sducation available :I.n your teacher training

. o 4 . .
progra-? ‘ yoa ( ) mo (. .)‘ don't knov ( ) L -

Did you take a music oducation couru a8 pa.rt ot your teacher training?

.

Y me ()

A

Cyes

rudiments of .music ) S

musical instrument: . ey
private ' C

. consexvatory
) ' v,

voice:. . _ :

~ private "

vchorll‘

other areas: . .

Specify: _ R - i

1f you ‘have mical trainin&,indicnto in which area or areas:

"+ Nos_of YEARS of TRAINING'
. (to the nearest bhalf yoar

write 0, if nom)

(

~~ N N

(1

)
y
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Se . Indicaio the type of musical activities you have coﬁducéeci ui_.tli ypur . oo
pupils and the approximate dyration and frequency over the last three ) )
years., S . T \"' "

. ACTIVITY . DURATION - . X. FREQUENCY -

, , : ‘ - (approx. riumber of minutes  per Jemorth term -

S - per music sesaion) . e
) - a). Musie apprceiation '_ o . S " A
(1istening, assisting at ' ’ : '
Co _con%erts, stcess) ) P .
¥ T ' L ‘ . w
‘ b) Teaching a mong . o 0 TN ) i
‘o) Training acholr . - . L
. S in school -0 o0y o e
- other than (b) ‘above £ ). « )
ﬁ* Rudimentu of music R R v o
. (Symbols, solfeggio,)a.s _ ( ) . o «( ).
-, 0) Music consciously integrated = . - L I -
* with another subject such as o : o 2
French, social studies...” - () . o )
' £) Improvisations - ' y \ A .o
Examplea: Rhythm imtrunonta . : U -
used by the pupils . o : )
; \ o ' to accompany, their o S o
R 2 . .. singing . SO ) G ) S
‘ » . Encouraging tho:‘co-poa:i.n@ ';\«_ R - Y -
N . ' of their own songs by the _ e '
pupils . C ) . ¢ )
.‘ & Other \Aotivitiea' | . S
- ¢ ) \ ( )
. 2 () SEETE GRS S
AN ‘ .
- ) _ ~ ( )
— (‘ ) (G
. i N
RS S e .
| ' : ) "
- o>
.o -~ . ‘ . N
; N
~
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R .

4

10, I'would rather have music spécialists to take.qver the music aspscte

‘ <. = T T T T T T T e T T e
- ’ v - '
s N B g

,("y ’ ‘: ‘ ,‘. i | : ~ ) | \.“ * | ' . N ' . .103 o
- 64 V¥hat -importance do you g‘iuh to the musical develép-ent of your own

'y

son or daughter?
»

I don't have cbildren (. ) ©  Noopimiem " ( )
No- importance ~ () some importance - ( )
- ..H‘u(:h importance’ N | ) D) ‘ ‘

!

7 Horo'ybu aware ’that there is .aVail\lo & program entitled "Kucieal
Expreuion" for elomntary schoola drawn up by tho currioulum aervice
.of the Dopcrtmnt of Edncation in Quebec? ‘
yso () ‘no (  )

o S
*
/

8. a) Indicate how you rate rate ‘the pusio education that our pupmm _

| receiving in our schools throughout the coniscion? . “. ;
bad ( ) poor-( ) fair ( ) 5o opiniem (S
good ( . ) very good ( )  excellent. ( . ) s

b)~i:;jourachooI: ‘ S
)' p'oor (. ). tnir~"(-' ) no-qpin:l.:cln .(. ) .

ggi’ )\vorysood( ). éx‘cgllent «¢ ¥y
"% oA / o

©9, 1 uould like to =see hov a good -usio teacher worlu with childron.
strongly disagree '( ) digagroo () "no opinion ¢ ) /

. .
- N . . . . . '
.

agree ( . ) - strongly agres ( )

¢
\ \

!

" of the ‘progrtlu. . : ' .
, at;-ong’iy disagree . () ° disagres (. ) no opinion - ¢ .) "'
sgreé ( ) stromglyagree ( ) . '




__ | . , 104 O
b7 o | R - ; . | . ;
e 'T would be willing to try new musical techniques in my classroom. ‘ o
. 1 © strongly digagrn « ) d.iug:‘eo ; ( ? no opiniom ( ) -
| agrov - () atronsly asroo ¢ ) e S
i iy . L . 7

{ . . .
N 12, Videotapoa and files are uaoful in toachor trainins

~

atronsly diuagreo ( ) dinsroo (.-.)'_‘ noopinion ( )

‘agree (.. ) . etm&}; agree ( ) )
, . . . T o . R
- . 2 ' . ' ’ Loy ' . ) A
3. I don"é feel the need for new or differsnt approaches to music.
‘ atrongly diaag:ee « ) d:lugr« ()  noopisdon (- ) )
- E Agree ( Y stronsly asreo ¢« ) ' ‘
g - ’ - : ) .

=% I ) 111.' A recent article in the "Gasette" deplored the lack of mic educrti.on
- N o in elemontary schools in Montreal.

- As a teacher, vhat type of aid would you require to inprove the mical

| : activities that you prov;lde your pupila?

Personnel:

-

. N R
Resources: . d

« . ) Others:




LA "‘k l'n . i N ) ﬁ‘i% N ] ] | L4 ) Y ) .
}‘;‘ A . v 1 M \ ~ “.‘ -»‘ ’ , | | ‘ “. .
“ N \ R Creative Musical Expression: A Space Dreas
\? o o . Guidoi.!or thrV&.oybr
) S Creat{ve ng Expression vas pupu'od upoo:hny toy
ak | olmntaryschooltuchm Thommcmuluuthoproom ‘
2§ o | “ ot encouraging nd dcvdopd.nc omtm -u:l.ul n.ctiviuqt and ex=
. . _ wion. 'l‘ho clunool sCenes are a romomnt of some ot the -
: - activities that had developed through seversl seasions to cruu

t.ho oound conpou:l.tion oﬁtitlod __s‘ma,_gr_-_g Cot




' . L, L |
. , . L . '
L. ... Creative Musical iont A Space Dream
; h o | ' ‘ ‘{? )
. 1. WVhat do you_ ful are ths .dmum of such. sotivities
k ' : ' ' ‘a8 you. vitnmodinthowoml‘l . ' -
v 2. . Uhntnr;thodindvmh'gu? . o o
'8 * 3. Wowld you ) foul oo-ru-m‘u oounctin; this activity
B oraoiﬂ.lumvithmmih?
. ' - .. ' . .

b, Did the progran generate novel idess. for musical ..

4 | 5." Vnat questions do you have about this approsch t6 music?

7 I )
A‘; - . Q
. * N 4
*
o * ‘ * - . .
. v N ‘
K, L . \
" .
”’ . [~
. . -
, v 3 2 At e .
: ’
t
» - i . . N - '
. . < g ~
. st | ' '~/ . .
- . N . S . .
f . I ¢ . ] . HE)
t R . . . -w . . .
N
¥ . . - s
i . . v .
- . . ; '
b . “ . N N '
. | . .
. . A . |
. S~ ;e 4 ’ |
. . T e \ N \\ .
. . .
B v Ve
! . ¢ ’ -
e
.
f N
4 ! N v e ~ - a4
* 1 -
“ Al . - ! ~
' ™
N v, ‘ - ~
' ‘ . N
. .
f ' LT . -
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. ¢ E) a
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1 . . , e s N
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. N
o
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activities vhich you vould like to try vith.your pizpils? -

A
~
. c,
.
. o
N 3
p .
. K
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.
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v
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.
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N ' " : .
: - EVALUATOR'S CODE
’ : P&T-VIEHEE QUESTIONNAIRE
1. How do you rate the approach you have just seen in the program? *
bad ‘) ( ) poor ( ) fair (7 ) no opinion. ().
‘good (. ) very good ()  excellent ( )
. 2s I would be willing to try new:mu‘sicall techniques in my 'éiassroom.
strongly digagrée « ). disagres (- ’ ) no opinion ( )
- agree’ ( . ). agtrongly agres () '
3+ Videotapes and f11ms are useful. in teacher tx:aiining. o ,
" strongly disagree . ( ) ‘disagree ( ) . Bo opimion (- )
- agres () strongly agree ( ) = . . .
: L. A5 a reMdlt of having viewed the program, I will try similar activities
H‘th my pupils. :
yes ( ) undecided ( ) ‘mo () . \‘
' . = A
5‘ I would make use- of a series af pr‘_-ogran_w such as'the one just 'viev)e'd.
yes. ( ) ‘undecided ( ) mo ( )
‘ 6. . I would rather have music specialists to take over the music aspects )
. of the program. . W I , s
strongly disagree ( ) ' disagree ( ) ‘"noopinton. ( )
7 agree ( ) . strongly agree . (- )
A
. A A
' i
\ . - f
] ¥




T . m_
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7. 1 would ;ecommend th;.'s program to a fellow teacher who wants ideas
v ' ; - .
- - . on new or different musical approaches, ‘ o S
. yes (. ). undecided ( ) .m0 -( ) - L ' e
¢ ) . L
8. 1 feel I could conduct an act:fvity similar to this approach.
l yes' ( ) undecided ( ) mo " (. ) o T
. - NN : A 2N . a
o . | SR
. \ '9. I don't feel the need for new of differént approaches to music. '
‘ ) strongly diiagro,o ( ) dissgree ( ) nmoopinion  ( ) .
! T ’ ~ \ N
agree () strongly agree ( :) . \ ‘ N
' ' .
10. ' PROGRAM CONTENT: .
vhat did you like about the content of‘ tﬁe progran?
» o B ' . ‘ . R . \\ . . "y, . .
/\\r \ ) ] _—
. i /
\ A1, WVhat did you dislike about the' content of the program?
/ 1 . M . ‘ . . .
S . . L ' g - T ¢
‘ - -\ . . . . : .
S - : N . < N ;
.12, How could the content of this program be improved? ‘ o S
’ ' o -3 T ) R . ¢ S
*
\]
o N - '
! : ' ’ . o
o /" \\‘ 4 Y ) ~
| - \
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—— N\ : . . i
13, .How helpful was the "Guide to the viewer"? |

not nesded , ( )  somewhat helpful ( ) .helpul ( )

very helptml  ( ) T .

~
1

"y, T would atroﬁglm recommend the ppoduction of a aorioa of programs of
this nature to be made auihblo to me and other teachers in ofir syltal

f

(H.C S.Co)
atrongly disagree ( . ) disagree ( ) ) ne opinion: ( )
‘agres ( )  stromgly agree (. ) o | .

. ) ' . &
’ ., Technical Aspects:- : ‘
' Rate each item on the saven (7) point scale providing by circling the

approximate number: , o ) ~
T 2. 3 5. & 7
Lo ‘ < ‘ : amea
bad . fair no opinion - good very good  excellent

a) Overall.Coherence
(The program holds together wsll

[

-

b) Sequencing ' L o S
(The logical devolopmnt of the propa.l) ’

A " o) Continuity
( The viewer can follow vhat ia
. from scene ‘to scene without the
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.C.rea'cive Musical Expression: A Space Dream ‘
‘User's Guide

o/ Title: Creative Musical Expressioni A Spa.oe Dream
Format: Half-inch black and white videotape ~ :

¢ ‘ *

- Durations Twenty-one minutes.
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- o READ THIS GUIDE BEFORE/USING /THE EROGRAM :
‘. - \,( e VA ,
: R — J’_l_‘:'f/ . a L : '
Introduction . R *

§

3 = . ‘ Creative Musical Expression: A Space Drean was d elop'ed ‘aB & -

C. pilot program introducing creative music approaches for olementary aehool.
; teachers. The program is structured to demonetra&e a process in the crea- '
‘ '\' : . tive exploret!.on and organization of w. The approach permits the

.teacher with little or no muaical background to develop musically along’

- - N with the pupils. No commsntary is previded to encourage personal inter-

, prei,'ation and speculation by the viewer. ' Ideally, the program should be

'\/\ viewed in a workshop setting with: a ‘music consultant by regular teachers
interested in developing different aspecte of music. A digcueeion should

* .follow to permit free exoh.angee to promote novel ideae for the nueic clasa.l

\ . gontent - | , : \ SN
A Space Dress is a blend of fantasy and reality, A child playing
in the pa.rk climbs into a rocket ehip and day-dreams. The scene changes
to the classroom, The sinple theme, Twinkle, Twinkle, ‘Iittle ‘Star” sets
N the scene fog exploring sounds that 'will in the end produce the tone poem, ,
| " A Space Dream. Classroom scenes. show the ‘developnent of the composition.
The program is a re-enactment of the process that took place over meveral
sessions. Although the program shows children of differeﬁt age éz-oupe'
at different points of development, the approach can be used within &
self-contained group. The program ends with a reproduction of thé sound.
"track of the ton poea ;s It was recorded by this group of children. ‘
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