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The pragmatié validity of a dictation and two modified

cloze tests was investidated using corrél/ation and regression
an'a.lysis. A mixed group of high school‘f‘.SL learners (n = 52)
was divided into two ability levels: low ‘and intermediat;e.

;I‘hg main concern is whether the three tests are good measures
of\"ESIf' attainment for learners of differing language ability. =
In partichlax_', do these tests assess global knowledge 'of the

»

second language and do“théy more effectively predict’ final

a

ESL t"est performance than eit'her previous ESL achievement or !

‘a d:.screte—p01nt proflclency test? Also are teacher qrades S

in, éecondary 4 and 5 useful in assessing final ESL achlevement"

.
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The hﬂ/pothesis that procedures like the Qmodified cloze

-

levels of ESL ability is not suppérted The second, hypothes:.s

that these tests more effectively measure ESL at%alnméx;,{t !h‘an

T, »

the above-mentiboned variables is only partially supportéd

Different

lassroom tests are effective for‘ e:_ach ablllty level.-

The third hypdthesis that teacher grades provide useful
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INTRODUCT ION : . )
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Classroom Testing

In-a high school program of English as' a second lan-

O sl

guage one of the primary concerns of the classroom teacher
is to establish the current level of achievement of his
students. The classroom teacher needs to be aware of how

much the students know and of what they can do in the

”

second language. With this knowledc}e- the effective tea-
cher can adapt hJ?.msel.f t¢o the language abilities of his
students. In order to get accurate information about them,
the teacher must usé evaluative tpols that are not only -
simple to uée, but that; also provide consistent results-
and are tr;1thful in what they measure (_Grgen,_ 1975). The
classroom ﬁeacher]often devises ad-hoc tests .to suit ‘his
OWI:I purposes (Davies, 1977). These tests do not always

produce relia{bl'e and valid information; it is therefdre
difficult to compare an i;mdividual student to the group
with such tests. The purpose of this -study is to i[pves;- .
tigate the validity of three ad-hoc tests used to dis-
cxriminate amon§ learners in two ESL groups in the last

year of high school. : \ o

é
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Two Eommon classroom tools, achievement and diaé—
;J ~ ,Tostic test, have their own special ‘purposes. Teisher-
made achievemént tests aTre designed to measure how much
of the céurse material presented over a period of time has
been,mastered.. Their linguistic content is derived frpm
. a pér@icular curriculum. Diagnostic tests, on the other
hand, aim at revealihg,patterns of error among ;tudents. ‘ﬂ
, Neither'test provides useful quantitétive information about
what Flark (1972)‘calls the "curxent nature or level oﬁ
student accomplishment” in ESL without respect to any éar— S
ticular school instruction (p. 2). The term "attainment
test" as used by Ingram (1968) describes an instrument
yhich assesses "what the student knows and can do irres-
pegtive of how he learned it 6r what ﬁis learning ability

7

’ is" (p. 38). This is quite similar to a proficiency test

4 sl

which measures the studentJS\ability to use the language

. for real-1life ﬁurposes (Clark, 1972). The main differ-

D e ey e

ence accoxrding to Davies (1977) is that a proficiency test
implies control of the language for a specific "extra-
linguistic purpose” (p. 46). Cohen (1980) suggésts that

{ . »
e the same classroom or school test used to assess achieve-

ment at the end of instruction can be used to assess
v language proficiency at the beginning. It would seem that
//;,//‘ an "attainment test" combines éspécts 6f both the con-

structs of achievement and proficiency. It .teésts global

-

. . Y
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knowledge of. the linguistic elements of the second l;ni
guage .and indicates whether étudents control language’

»

skills. T -

3 . .

A current trend in secénd—langﬁage testing "is the
3 ' ' L ﬂ
use of global language tests which measure the studeht's

*

¢

ability to understand and use the language 'in context /- !

(Valette, 1977). Two examples'are the cloze procedure. -

and dictation. -Oller .(1979) claims that they are inte-

grative tests because they.reflect the "normal uses of

/

the'language“ and they ihcorporate an element Of real time
(p. 39). Both tests can be especially useful for the

classroom teacher (Cohen; ;986). Since the teacher is

L

ofteny uncertain about which testing technigue to use, the
«“ 3

cloze procedure and dictation offer him simple and prac-

tical ways of testing. It has been claimed that these

testing techniques are 'highly reliable and valid with

[

second language learners (Oller, 1913a). These claims
will be discussed in Chapter II. & o S
Specific Problem: Ranking ESL Students R y ' i
. v o . . 0, . ':
At the Collége 'Ville-Marie, a co-educational private R

high school for French-speaking studentsg, students are

not streamed in 'second language classes. As a result

ESL teachers are faced with students who vary consider-

ably both in their knowledge of English and their ability -
] LY PE

v

e ' ’ ‘ v - {‘
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0 These objective testd will pregsumably furnish useful
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to understand and use the second language. There are ’
. > 4
x ’
also new students who arrive every year f£rom other insti- . .

tutions. Confronted with this mixed grouping of students,
‘teaéhers who wish to rank students can consult previous

ESL school and final achievemené grades, but these scores

are not Elways readil& available. The Coliége encourages

its teachers to give "starting point" tegts to assess the

current level of attaimment of the students in ESL. The

;results permit the teacher to compare one .stident to AN
another and'tq.fank thep within their particular groug.
With this info;mation the teacher can'adﬁbt both the
;urr}culum —‘where it is possible ~ angﬁhis(teaching

'"s%f%tegies to the range of learning abilities in the

group.
h R
The Ministry of Education in Quebec plans to abolish

.

stréaming of ESL students at the secondary level. This
. will create a situation at the prqvincial level which the
‘ L]
Collége Ville-Marie has already gxperienceé’for many years.

To prepare for this eventuality the Ministry of Education

is developing a set of attaimment tests entitled, "Tesfs_

. relatifs 3 1'apprentissage scolaire et parascolaire".l
PP g P

quantitative information about the ESL attainment of
, - . ) :

French-speaking. students in secondary 3 and 4. -

— ~ o ° - -
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It is within this framework that this study inves-
tigates' the pragmaftic vélidity’ of three teacher-pre;r)a'red
;.:la.ssroﬁﬁ ESL telsts. These tests are based on the cloze
procedure and dictation, both’ﬂof which are ;;otentiall’y .
useful classroom tools. 'i‘hey seem to prov‘ide a range of

scores and to discriminate wgll among students of dif-

ferent abilities, two essential characteristics of good

language tests (Allen & Davies, 1977). . -
’ . A o * \
Approach ° c e
v [ ] .

+ This stﬂdy, using two gyoups of ESL high school
students of different language abilities, ‘'examines* the
-
relationship in scores obtained from three teacher* ¥

»”

prepared global laniuage tests: two modified cloze tests
£. Two other kinds of variables are

and ‘a dictation tes

also included in the study: a di\screte—boint prof_iciencif
/

test and ESL ach_i&evemént results obtained from the pro-

vincial achievement exarpinations and teacher ggades in

secondary 4 and 5. The p;imagy aim of the study is to

fnvestigate whether the «three ngbai langliage tests admin-

erhg
istered in three different school terms possess good die-

‘criminative power and whether they effectively ‘measure
*comprehens/i‘ée ESL skills for students of different ESL
abilit'fé/s in secondary 5. A secondary aim is to ascer-

‘tain whether the three glokal language tests are better

v a

¥

-
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predictors, of final ESL achievement than either a prél-

fic ency.té§E or previous ESL school performance.

A discrete-point proficiency test is used as a

Yariablé in the séudy to'test an asser;ioq made by pré—
ponenfs of global language.tests.® Oller, in particular,’L
has claimed that the cloze p;ocedure and diétatiqn pro-
duce glabal language tests that "pfovide more accurate.
information concerning language proficiency" and even
level of achievement than language tests baséd on the

. LS
discrete-point approach (1979, p. 9). ESL achievenment

results - including both provincial examination scoresw4
and teacher grades in secondary 4 and 5 -~ are used as
variables to examine their usefu%§ess in Qrﬁii?ting ESL
scores‘from onexyear to another. Lother (19673, has'
shown that the scores of schocl languagecexaminations
and final standardized language examinations taken in
one year correlate highly with the scores of similax

]

fests taken the fgzlowing vear for native speakers of

e 1

English.

A third aim of this study is te examine whether
teacher grades add u§eful information in the assegsment
of final Esi achievement. Guilforddél965) has stated
that school marks as .assigned by teachers are sometimes
considexed poorcmeésﬁres of achievement. The Quebec

Ministry of Education includes both teacher grades and

- -
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provincial examination results in equal degree in com-

puting final ESL achieveﬁenf'grades; This study inves-

‘tigates whether teacher grades add useful information in @

the assessment of ESL achievement when they are added

to final provincial examination results.

Research Questions - . ya : RO%

o

In order to evalu;te three éeagheg—pfepared gloéal
language tests -~ two modified cloze tes¢s and a dictation
test - used to de£érmine the level of ESL attainment of
high school students of differing ESL abiliéie;, this .
séudy examined the relationship ;mong several méasures of
ESL achievement. There are three main research questions:

1. Do scéres on the two modified cloze tests and
the dictation test corrslate highly enough to indicatg
that they are measuring similar linguistic skiils?

2. Do the scores on the two modified cloze tests
and the dictation test account for variance in finai
achievement examination scores that is not pfédicted by
either the scores on a proficiency test o; previous c

achievement scores?

3. Do teacher grades add significgnt variance to

the scores of the secondary 5 final ESL grade? #

Y

. N
o

\

N ’
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"al®*language tests even though they are, in fact, tests

: ; >
o / ,
\7 . . : ,
Assumptions and Limitations . ‘ \e
Many assumptions are inherent in a preliminary’in-
“ i
AY .
vestigation of this kind undertaken within the classroom.
. ' W
They, arise from the nature of the sample, from the kind
o . ) i, [
of tests used, and from the availability of a criterion
: \ o : ’ ﬁ*
measure. : -

. gy
‘The students were assumed to belong to two different

ability groups, low and intermediate, on the basis of pre-

~ ',

vious teacher grades 'in seconaary 4., The studer&s are

a

considered‘quité iiggégéntative of French-speaking high
Mon

-

school students i treal. - -

1 N , * . vy
Two of the instruments (the modified cloze tests) ,e?fo‘f

Y

are regarded as legitimate members of the family of glob-

of recoi?ition agq‘not proﬁgction. The data they provide
can be discusggd iﬂ\the l}ght of previous research with

the cloze procedure and didtation. Another instrhmeng,

a "proficiency" test déveloped in é'graduate testing ‘
course, was never statistically validated against an

external criterion. It is assimed, however, that the

test po;:;;ses good content validity since the language - ¢
domain from which the items were chosen was felt to be

typical of the level of ESL needed at CEGEP or junior

college.
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The criterion measure used for aéhievement; the “
finai provincial achievement examination administered by
the’Ministry of Education,\is asgﬁmed to haye good content
Galidity. | | ' ‘

‘

\ .
In a study investigating the étatistical relation-

ship among test scores and teacher grades in which gor;;-
1atioh and multible regression are the main techniques
used, the larger the sample the more stable the results.
Correlation coefficients are particularly susceptiblelto
saﬁﬁling fluctuations when the samples are sﬁall, and
coefficients that are éuite high may occur due to chance
alone (Tate, 1968). "Also there is considerable unreli-
Abiligg in using multiple regfession equations with small

samples (Kerlinger & Pedhazur, 1975). It would therefore

be impgudent to generalize about the results of this pre-
. ¢

liminary study to-a larger student population without

further investigation in other schools.

There is a weakness in the research design that
should be noted. Although the purpose of the study is
to investigate the usefulness of three classroom tests
as measures of student attainment in ESL at the beginning
of the year, the,test§ were given in three different
terms of the language course. Both the modified clo;é
test andithe "proficiency; test were give in the third

term of study. All four tests under study should have

i
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been given in the first term at.approximately the same

o *

time. This would ¥ave eliminated the possibility of

P4 ‘ g (.

higher correlations between the .scores of the two testéa
1 N 4 .

and the scores of the criterion measure due to the short

interval between test administrations.
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. ' FOOTNOTES

lthe tests are curredtly being developed at the )
" Direction générale du développement p&dagogique by a '
committee headed by D. Lﬁssiér-Chasles, Spring, 1981. : ‘
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«CHAPTER II

REVIEW OF THE LITERATURE

N

» J
'Cloze and Dictation.Proceduixes

Research using both thé\;Esic cloze test and dicta-
3 '

tion has generally shown rather high correlations between .

the socres of the two tests. From these correlations re=

o

searchers have conclude&‘that these two types of test
i Ay

measure overall second- language proficiency.

Oller and Conrad (1971) have investigated whether

, the ‘cloze prgcedure effectivély differentiates among th

v i

levels‘of proficiency of non-native and native speakers.
They cdmpared the scores on a’'cloze test (usfng exact-
word answersf with the results of the UCLA ESL placement.
ex§mination whose subtests incluged vocabulary, grammar,
reading cqmprehension and dictation. Althougﬁ the cloz§,
tés; did distinguish well bétwéen beginning'and inter-
mediate ESL learners, it did not discriminate among
learners of higher proficiency. QT;e hijghest product-
mogen£ correlations were obtained betfveen the cloze aqd
both the dictation subteét (.82) and the reading compre-
hension subtest (.80) of the placement examination.
Using questionablé reasoning,l.the researchers claimed\

' 4

[ ] . . o

k2
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that tle cloze test and the two‘above—mentioped subtests

are "all measures of integrative skills" (p. 19?).

Oller (1972a) reported a Qtudy comparing . three
cloze tests oé different levels of difficulty and the re-
vised form of the UCLA ESL placement examination consist-
ing of the four previously-mentioned subtests. He found
that, of ail the subtests, dictation correlated highest
with the easy cloze (.76), the medium clozé,(.84), and
the difficult clozé (.85). Having assumed that the cloze
tests we;e’valid measures, the researcher noted. that the
dictagion provided a "comprehensive sampling of the inte-
grative skills involved f%sﬁhe understand%pg of a language"

-

(p. 352).

In another study Oller (1972b) investigated the
effects of different scoring methods and levels of dif-
ficulty on the results of tpe cloze procedure. :The re-
vised férm of the UCLA ESL placement exayihation was u;ed
again in comparison with ﬁhree different cloze tests.
~~Reéardless of the séoring method used, thé combined score
of the cloze tests correlated highest with the dictation
subtest of the ESL placemenl examination. The dictation
results correlated with the cloze scores at .71 for the .
exact~-word scoring method and at .80 for lhe acceptable-

word scoring method. It was claimed that the clozé‘pro-

-cedure tends to "correlate with tests that require high-
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pared with the TOEFL (Iyvine, Atai & Oller, 1974). A -

14

. 3
o O

level integraﬁivecgkills“’like dictation (p. 157).

.

ﬁb Both the cloze procedure and dictation were com-

\

cloze test and two dictations, -one easy and one difficult,

were given to 159 foreign students. The cloze passage

o

was scored by both the exact-word and accg?tablé—wéég
methods. The acceptable cloze correlated sligﬂtly more
higﬁly (.75) with the dictation total score than the exact
word one (.69). As Table 1 shqws, the lisfening compre-
hension subtest of the TOEFL correlated 'at .76 with both

S

cloze tests and at .69 with the dictation total score.

Table 1... ,

Pearson Product-Moment Correlation Matrix for
TOEFL Part-Scores of Listening Cempréhension,
.the Cloze Test Scored by Exact and Acceptable
Word Methods, and Two Dictations ) (

l. Listening ' .
Comprehension X .76 .69 .76 .70 .67

D~

2. Acceptable Clozé - X .75 .94 .76 .72
. 3. Dictation total . X .69 .96 .93
4. Exact cloze . X .70 .69
»3. Easy cloge : ] X .85
6. Hard dictation X

Note. From Irvine, Atai, and Oller, 1974, p. 2§9.

T A At e o

e et R Yy s 2Tt Fhc o S b W s

R L e L L



- -arA*.QWA“.‘A., -

MR e o7
~

;

T o—

The lowest correlation was between the listening
comprehension subtest and the hard dictation which was

based on a passage from Scientific American. The findings'

supported the claims Oller had made_in previous research.

The authors concluded that' cloze tests, dictations and

/

liétening comp;ehension tasks were integrative in nature < ;
because they tap the learners' underlying language compe-
tence. They "accdunt for more variance whenever teétiﬁg |
methods are compared than do discrete sampling approachés"

(p. 250). » ¥

Krzyzanowski (1976) also investigated the validity

b

of the cloze procedure. He gave a cloze. test, a dicta-

r

tion, a structure test and a vocabﬁlary test to 93 ‘ |
Polish high school students. The samplé‘consistea of—two

groups at the intermediate ESL level and a third group

at the advanced ESL level. Krzyzanowski found that the '
cloze test "discriminated sufficiently between_the'test

gubjects at all levels of proficiency" (p. 32), although

it discriminated better atmthe intermediate level. Cloze

scores, based on the acceptable-~word method, were corre-~

lated with the scores on the other tests. The results -

.are shown in the following table:
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Table 2

Coefficients off Correlation Between
Cloze and Other Tests

v oL reewe e e C e et EY
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Cloze Reli- Vocab- Struc- Dicta-
Group " ability - _ulary ture tion
X 3 s
1 (Interm) .86 .89 .88 .86
2 (Interm) =~ .87 .90 . .79 .75 *
3 . (adv) .72 .65 .49 )

.78

Note. From Krzyzanowski, 1976, p. 34.
Vo *
s

NotinQ that the scores 6f the cloze #est corre-
lated best with scores of the vocabulary -test for groups 1
and®2, Krzyzanowski stated that "the assumption that a

cldzeJtesE“correlates the best with dictation (Oller &

4

Conrad, l97i) does not apply" ﬁyr the two intermediate

groups (p. 33). He also nétgd that the higp correlations
in the second language measures might be due to the kind
of general second language instruction that the students ! w,

in the study received. The four testgs under investiga-
tion might be tapping various components of a second

language skill that represent language proficiency.

In a study examining the effects of text difficulty,

scoring method and deletion rate on the validity, of the

7

L]

~
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\ ' ' . iy
cloze procedure, Alderson (1979) used the cloze procedure

and dlctatlon in comparlson with Ingram s ELBA test. He

~gave 12 different cloze tests to 12 groups of 30 students.

Coanging any of the three variables described above had
drastic effects.on the correlations of the cloze tests
with t?e other measures. It was found, for example, that
an easy cloze test, corrected by the semantically accept-
able method and deleted at every 8th word, correlated at

p

.45 with an easy dictation. The same text, corrected-in

‘the same way but with every thh@word deleted, correlated

at. .91 with the easy dictation. Of all the scoring methods

»

used in the study, the acceptable-word cloze correlated e

best with dictation. But even with this scoring method, |
“

the™Taqge of correlation with dicgation was between .38

:

and .91. Alderson also found that the cloze tests re-

lated more to the subtests of grammar and vocabulary' than
to the subtest of reading comprehensiod. The cloze tests™
drd not relate more to dictation than to the ELBA test. ‘
?he author could oniy conclude that the cloze:brocedure
is'very sensitive to the deletion of individuei words.

The study also showed that not every method of creating

a cloze procéddre automatically produces valid tests as

5

the previously mentioned studies had. clalmed

-~
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It has been suggested that the cloze procedure and
‘dictation can be effective in ﬁéasuring échieveﬁent kpohen,
1980). Vvalette (1977) noted ' that a dictation test con-
s;sting of unfémiliar materiél could serve as an achieve-

meﬁf test when students are comEared across.differgnt

programs.

.~
o

e -

The cloze procedurekhas heen the object of interest

.

. %
in several studies investigating its relationship to aca-

demic achievement, and barticularly language achfevement.
In his clozentropy study, Darndll (1970) comparéd the,

cloze scores and the results of the TOEFL with the grade-
point average of the students in the sample. He founqvno.

significant correlations at all.

1 4

. Davies (1975) correlated a- speeded modifie§ cloze
test, whiéh.is described on pa;e 24, with final ESL
achievement results and a tutor's assessment of second-
language proficienc?. He reported correlgtions ranging
between :40 and .70, but no oéher details were mentioned;
In a study of the multiple-choice cloze technique, Jonz
(1976) found a cqrrelation/of .71 between his MC cloze

test and.the class placement of 33 foreign students .

grouped into five different course levels. '

Hanzeli (1977) gave 107 college students. learning

'French at “three different course levels a cldze test of 80

-

18
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items. Evgry 7th word Qas deleted from the p;ssage selected,

In the study he compared the scores of the cloze test wi;h

two 5cademic measures of achievementi (a) genéral grade- .
point average at the university, and (b) final course grédes

in French. Correcting the cloze test for acceptable answers,

Hanzeli found the following correlations with.slass grades

in French: \ \ <

Table-3 . g

' Correlations Between Acceptable Cloze
and Course Grades in French

Class N ’ r® ‘ e ‘
301 8 .45 p <& .131, NS’
203 24 .69 Cp K 9ol
202 24 .65  .p ¢ .001
201 16 -.15 p ¢ -293° NS
103 ° 35 .45 p £ .008

Note. From Hanzeli, f97% - 872,

Y -Q

Lol .
dpearson product-moment correlations.

Hanzeli hoted that the small sample size in grouq
301 and the lack of seriousness in group 201 probably
‘explained the insignificant findings. Yet on the whole*I
he was confident that "cloze scores predictbcdurse grades"

quite well (p. 871l). He called for more research into the

matter.

TR e L i ) e i O AT A A M e o e T NI PR A
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Both the cloze procedure and dictation ha;e'been
studied as measﬁres of langdage proficiegcx - for native .
speakeré of Engliéh and second language léarners - in
’felatién to standardized intelligence and general language
achievemgnt tests. Stump (1978) and Streigf (1978) inves-
tigated to what'Fxtent these two global language measures'l
as well as standardized tests are dependent oh underlying

»~

language proficiency. :

, o

Stump (1978) studied the relationship of scores on

the cloze procedure, several dictation tests, the Iowa

{ {
Test of Basic Skills (ITBS) and the Lorge~Thorndike Intel-
ligence test administered to approximately 100 English
speaking children. Using 4 principal components analysis,

Stump stated that one single factor accounted for 54

percent of the totalljpriance in all the above-mentioned

tests. He concluded that cloze and dictation tasks
accurately predict scores on.standa;d{Eed intelligence

and achievement tests.

Streiff (1978) also hypothesized that cloze scores
"predict, or explain in a statistical sense, a great deal
of‘the variance in perforﬁance on school tests" (p. 71).
In previous research she had found tﬁat, for a group of
2nd and 3rd grade Alaskan Eskimo childéen, there were

high correlations between the cloze procedure and the

Metrppolitan Achievement reading subtest (.67)  and the.

-~ u




.toéai test (.81).. In this sEhdy she studied the perfor-

- students at all academic levels. There is contradictory

-
B e A L L ST

J

mance 6f 47 Hopi bilingual chiidreﬂ on a Qritéen cloze ‘
tést, an oral cloze test, and the California Achievement
test and compared it with the performance of English
sggakers. Using a principal components analysis she found
that a single factor cont;ibutedﬁ?n average of 79 percent

of the variance to each test of the Hopi students. Streiff
concluded that both the California Achiewement test and

the two kinds'of cloze test were dependent on an under-

-

lying language proficiency factor.

In summary, the research studies discussed in this
chapter examined the cloze procedure and dictation in

»

relation to different external criterion measures for

evidence about the validijty of these two testing tech-

niques. There are some jindications though that the high
correlations between the|scores of the cloze procedure

and dictation may, on the one hand, be due to some

F

underlying language proficiency. Or, on thg other hand,

they may be attributable to various,languaée components

4

learned during instruction. It would alé? seem that both

techniques are promising tools in predicting academic -

.

success in a second language.

Ve
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Modified Cloze Procedures

- i

There has béen considerable Enterest in different

. .
modifications brought to the ba§ic cloze procedure. One

modification consists of, supplying the student with .
alternate responses, either‘one or more distractors from
which to, choose. Assuming that the traditional cloze
proéedure was too difficult for English s‘peaking lst grade
students, Gallant (cited 'in Jongsma, 1971) used a multiple=-
choice format in which two distractors were provided.

The researcher, though, never stated how the distractors

Yo

were selected.

Porter (1976) suggested that the multiple-choice
cloze procedure was é’uséful test of reading comprehen-
sion in a foreign language learning situation. He
reasoned that beginning and intermediate students could
_probably recognize the appropriate word in a cloze pas-
'sage if they were given a number of alternat{ves. By
elimiglating,the need to produce language, theimodified
cloze procedure would prévide a simple and séraight'-
forward means of testing comprehension. Althoilgl} the

selection of alternative words is not a simple task,

Porter thought that the test writer could use his intui-

" tion in writing distractors of varying difficulty accord- '

ing to the linguistic attainment of the students. For

instance, distractors in tests for beginners would be

>
K

o
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both grammatically and semanticallx/unacceptable: whereas
o
distractors devised for advanced students would be all
grammatically suitable when knowledge of register is

X . °
called upon. ’

Jonz (1976) deviated ffom the regulaf cloze proce-
dure and experimented with the multipie-choice format.
He did this for two reasons. First, the modified cloze
procedufe afforded the tést scorer greater objectivity,
and second, it allowed students to compare .their own
responses with a limited range of éhoices.q He created his
choice of distractors from the hiﬁ%;st frequency unaccept-

able resgpnses supplied by non-native speakers taking a B :

o conventional cloze test inp English.

Ozete (1977) developed a modified cloze test for
beginning and intermediate students known as the réading—
input test. It was intended to determine the sfudents'’
ability to comprehend reading matéria&s at different

~ levels of difficulty. Only ' one distractor, which was
chosen from the vocabulary of the'.text, was given along €
with the correct response, he researcher claimed that
the modified cloze!proce uyé didn't interfere with the ’
) \eading process, that it pped reader familiarity with
élements of the passage, and that it fgolated the reading

process from the writing process as Porter had reasoned

(b. 566).
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. "tractors semantically closer to the omitted word.

- version. Also scores on the modified cloze correlated: 3
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In order to establish the reading level of 5th grade
English. students, Piluski and Piluski (1977) \experimented
with a multiple-choice ‘clozeetest known as the maze tech-
nique. The students were pfovided two distractors, one
that.v)as syntactically acceptable but semantically inap-

propriate, and a second one which was neither semantically

' ~
nor syntactically appropriate. One of their conclusions

was that researchers should be careful in selecting dis-

Hinofotis and Snow (1980) Lstudied the multiple-choice

cloze as an evaluative tool in measuring second language

proficiency. Its main advantage is that it simplified
the scoring procedure of the basic cloze test. The dis-
A \

tractors in their modified version were taken from the

most frequent incorrect responses of non-native speakers

who took an open-ended English cloze test. Results showed 4

that the modified cloze was easier than the open-efded

less well with an external criterion than the scores of ' i

the conventional cloze test scored for either exact or

acceptable responses.

A different kind of modified brocédure was proposed
by Davies (1975). He deleted only certain categories of
words, particularly furict\ion words, and he left t\he first

& ,

letter‘of the correct résponse as a clue.? Davies'

-~
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rationale for these changes to the conventional cloze

-was that it seemed practical (p. 124). Oller (1979) has
criticized this fill-in~the-blank format because it departs
from the theo‘;:y of pragmatic testing. Hinofotis (1976)
termed it a discrete-point test because of its sélectiv,e
sampling of function and content words. .In spite of these
\crii:icisms, Davies' suggestion that the first letter of

the correct response be given as a clue %s used as the

basis for the modified cloze ip this study.

These are some of the modifications that have re-
cently been ‘made to the basic cloze.pro'&edure in order to

improve upon it.
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> ' FOOTNOTES

lBy grouping together the scores of ESL studentw of

' wide;y-varying*language abilitieé,i the researcher obtained

of instruction rather than of some underlying language

proficiency.

2pavies highly recommended that ESL students be pro-
vided the first letter in ordex; to increase motivation. -

Personal communication, Concordia University, 1977.

kY
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, high correlations. These might be the result of the amount
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CHAPTER IIL

q
; R Ry ’. f
PROCEDURE ’ .

Description of the Sample
The secondary 5 séudents iﬁ the study attended the N

Collége Ville-Marie in MQnﬁreal. The Collége is a‘spall,

private co-educationél high school for French-speaking

students in grades 7 to 1l1. It seeks to provide quality

.education that ;s an alternative to pubiic scﬁobling. .

Althoughl it charges a modérage tuition fee, its doors are T o

open‘to any family. Unlikeﬁother private institutioqs,‘thé -

‘Coilége draws its clienéele from all socio-gconoﬁgc classes

and from all levels of academic ;b%lity. ';tsrétudent bodyn

is, therefore, very similar to that of a public school.

, Students.iﬁfsécondary 4 and 5 at the Collége’ are

.

grouped tégether first, on the basis of mathematical skills,

students in the study had previously studied ESL for four
years at the Collége or at another French language school
\in the ﬁzntreal area. All the students followed the same
XPSL course in secondary 5 - a course taught by this re-
_searcher. Stuaents with a false beginner's knowledge of

English attended the same class as those with more advanced

0

v
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ESL skills. The students were assigred to two gréups
referred to as Group 1 (low level) and Group 2 (inter-
mediate\level) using teacher grades‘frqm secondary 4 as
the basis for group assiénment. Group 1 contained 30
students (18 boys and 12 girls), and GroupA2 contained

22 students (18 boys and 4~girls).

- Variables -

2 .
Three teacher-made classroom tests, two modified

~o

cloze testskand a dict&t%on test, as well as an experi- U
mental proficiency test were administered to the sgudents
du¥ing three terms of the 1977-78 academic year. This was
done in order to obtain information about their current

level of ESL attainment. In addition, the students' th;ee
ESL achievement grades earned in seeondary 4 were used |

a; data: (1) the yeér's school mark as assigned by the
class;oom ESL teacher, (2) scores on two fihal provinciai

ESL achievement examinations (Exam 412 for Group 1 and

Exam 422 for Group 2), and (3) a final grade which

Eombiged in equal degree scores 1 and 2. Thege measures
lational study.-/Scores of the two’ 'groups on the final -
provincial ESL examination obtained:.at the end of s;cond-

ary 5 represent the dependent vari?ble for the second

research.questioni This questiéh, formulated in Chapter I,
‘ i

-
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’ |
'investigates the 'correlat-:ion'of scores of these seven vari-
~ablgs with later ESL academic performance _of the students
at different levels of ESL ability. The four "independent
variables for the third »esearch question are the threé
achievement scores in secondary 4 and the scores on the

dictation test. The dependent variable is the final ESL

4

grade obtained at the end of instruction in secondary 5.

The three research questions are restated Hhere:
{

1. Do the scores on two modified cloze tests and

<

a dictation test correla?sc highly enough to indicate that

they are measuring simila

linguistic skills?

2. Do the ‘scores on two modified cloze tests and
a dictation test account for variance.in final examina-
tion scores that is not predicted by either previous
achievement scores or the scores on a discrete-point test
of proficiency?

3. Do teacher grades add significant variance to

the scores of the secondary 5.final ESL grade?

Py

E)

Miltiple-choice cloze test. The modified cloze test,

of 50 items was.devised an?/am:i.sﬁefed to the students

" at the beginning of the first term of instruction. A
modified cloze procedure providing four alternate re-

¥ ’
sponses was used for two reasons: (1) to provide greater

ease and objectivity in scoring, and (2) to reducg the

/

8
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frustration of the ESL students taking the test.

/f//
- ~ A p¥ssage of approximately 350 words in length was

¢ /{,

LEGe R L

to hamile with ease or at least with no great diff'iculty.

Entitled "A Battle with Sharks" and written by H.S. Mazet,

ey AT T e L
b

the story was an adaptation written at the 2nd grade read-
ing level for native speakers according to Fry's estimate

\

. of readability. The Fry readability formula was used
q
because it is recommended for reading material at the

. iy s S
' © ~Jprimary grade level (Fry, 1968).

Fifty words were left at the beginning of the passage
as an introduction. Then every 5th word, in most cases,
was deleted to préduce a total of 50 blapks.” There were

-

t

}5 . four distractors accompanying the correct answer and they
i were placed on separate pages at the end of the story. 1In
most cases thejdistractors ‘belonged to the same grammat-

F ical category as the copfect word. The following ‘sentence

§ = is 'an example.from the test:: ”
i 4, , Bent lost his balance and . & _ .
‘ N into the sea. &
4. a) lLately S 5. a) falls - v

b} Soon . b) fell ~
c) Finally i . . c) felt )
d) Now = ) d) fallen "
e) Suddenly o e) feels

1 -

© e s et
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0 * 9 ' i - 3 .
' The distractors in question 4 are syntactically, but not -
semantically, acceptable. Question 5 tests knowledge
of verb tenses as well as word meaning (See Appendix 5 -
for a description of the item analysis of this test). - ) -
Dictation test. This test was administered to the ¢

students during the second term.of instruction. The text

used was {150 words in length and was chosen from the

A

classroom textbook the students-were using, Book 5 ofethe y .
<

., New Horizons in English series (1974). The studekts had

not previously studied the dictation text., It was in

the form of a letter ﬁﬁfm one friend to aqother. Qge

subject was a car accident. \

According to Fry's readability estimate, it was
equivalent to a 5th grade reading level for native
speakers. ?he letter begins: !

It was a real shock/ to get your latest letter./ ) 3
%

You'¥e the last person/ in the world/ I'd ever
- )

expect/ to be -involved/ in a three-car collision./’ ‘ .

The dictation was read three times according to the pro-

Pl

cedure outlined in Oller (1979) .1 The whole text was read

once at normal conversational speed. Then it was read a
second time, with punctuat%’h included, in phrases of g

between three and seven words. Finally, the whole text

was read a final time. One poiﬂ% was subtracted for each -

<

-
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. estimate and a 3rd grade level according to SRA. Every/
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error which consisted of an incorrect word (Your for

4 v
You're), m1551ng or added words, and faulty ‘Yord order,
Also certain flagrant spelling mlstakes (tree for three)

were considered as errors. o

Modified cloze test. A modified version of the

cloze procedure based on Davies' suggestion- (1975) was
prepared and administered to the students in the third

term of instruction. The conventional cloze procedure was |

changed for the same two reasons mentioned for the other

\

cloze test. The passage for this test was approximately

325 words in length and was selected from the SRA Reading '
*®

Laboratory IIa.” Entitled "Lost in the Woods", the story A;

was judged at\a 2nd grade readability level by Fry's

5th word was deleted following an initial lead-in of

approximately 30 words. The firsthletter of each correct

response was left in the text at the beginning of the
blank as follows: ) |

-One camper could not £ his way back to

t .

There were 35 content words (like "find™ and "town") and ’

—_— IS

only 15 structure words. . .

~
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~The students wereinstructed to £ill in the blanks

with words that completed the meaning of each sentence.

4

Students had to write their answers on an accompanying
answer sheet. The fact that the blanks in the cloze pas-
sage were not numbered presented a little difficulty since,
later in the test, it was not always easy to associate the

a

blank in the passage with the number on the answer sheet.

o~

Proficiency test. This test was a revised version nﬂ
of lan instrument prepared iay ‘this reéearcher and two other
teachers ig a .graduate tgsting course af Concordia Univer-

sity (Bonkowski, Evans & McKrae, 1977). It was acﬁninis—
tered to the sample during the third term in the same
period as the modified cloze test. It was specifically

A,

aimed at french-speaking high schoc;l students and designed
t':o te;t their second language proficiency for entry into
college (CEGEP). The original instrument h{&l five parts:
grammar, vocabulary, reading comprehensmn, a mod:.f:,ed
cloze passage (descrlbed previously), and a dictation test
(different from the one in this study). The first three
sections were used in this test ax:xd a fourth section was

added based on material covered in class. Three dis- “\\““a

tractors were provided for the 60 gquestions in the first
’ B

L3

three sections.

AN
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The 25 items on the grammar section were chosen

from ma;t‘:erial presented in the curriculum of the basic

P

English grammar, English Sentence Structure by Robert Krohn

(1972] . Most of the 20 items in the vocabulary section
weré drawz; from the AA category of the Thorndike-Lorge word
count which incl:ldes approximately 1000 words. The source
of the texts for the reqding comprehension subseétion con-

taining 15 questions was the translation section of the

French A level exams (London Board).
. N "

The test was tried out with a group of 80 secondary
students at the Collége in the spring-of 1977. After
item analysis techniqugs were. employed, several vocabu-
lary and grammar items were rewritten. Two Of the three
reading nassages on which ten guestions were based were |

rejected because they were too difficult. Two new read-

ing passages were chosen from the SRA Reading Laboratory

ITa with a’5th and 6th grade reading level.

The fourth section contained ten fill-in-the-blank
questions and five true-false guestions based on a read-

ing assignment in Scope Magazine given the previous week.

It dealt with the history of American entertainment in
) !

the late nineteenth and early twentieth century. Since

the students could not refer to. the text, thes15 ques-

‘tions required not only understanding of the material,

A
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but also afgood memory in order to recall it (See Appen—“
dices 1-4 for the full texts of the three classrbom tests
and the proficienéy test). In total, the revised test

contained 75 questions.

Achievement Qcores. The three ESL achievement. scores
in secorndary 4 were obtained in the following‘way:

1. Tpe "teacher grade" represehts a student's class
performance'on guizzes and tests in ESL over the four terms
of the academic year. This grade is.moderated in terms
of the student's results on the final ESL achiévement
examinétion (Ministry of Education, 1974).

2. The score on the provincial final ESL examina-
tion taken at the end of the year is reported as a con-
verted score deriveé from a formula appliéd at the Ministry
of Education. This conversion does not change the rank

s
of a student within his school group.

3. The final ESL grade is an average of the con-
verted final exgmination scére and the moderated teacher
grade. A student'sWinal report card indicates the class-
room.teacher grade 4n¥ the final grade, not the converted

5 ©

score on the final examination.
&
' The .provincial final ESL éxamination in secondary 5
serves as the validating criterion in the second research

question. It was prepared by an experienced language

T
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specialist wgo followed a detailed table of specifications

and a specific vocabulary list not exceeding 2500 words.

It was then carefully revised by a com@ittee of qué;ified

readers and rewritten accordiqg to specifications. The

e aﬁination is divided into five. sections and inéludes

50 multiple~choice quéstio?s'each containing four Qis—

tractors. The five sections include:
1. Vocabulary. 10 items testing knowledge of

antonyms, synonyms, and woxd meaning in context. T

following is a sample item:

If Ray is sick, we must postpone the trip. (Synonym)

. . »
. a) cancel d) oppose )
Jb) hasten- _ . e) plan ‘ .

c) delay

2. Grammar. 15 items testing application of gram-
matical knowledge of verb tenses, pronouns, adjectives,
gerunds and infinitives.

3. Word order. 5 items testing the order of

]

\
elements in a sentence such as the following:

His mother asked/ why/ had/ he/ run/ away.

T 4.. Reading comprehension. 10 questions in all,

4

five gquestions following each of two 300-word texts test- .

ing literal understanding as described in Barrett's

Taxonomy (1968).

B it A
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5. Global comprehension. 5 items to completg by

choosing the correct phrase:

+

Although Celia always shops at expensive stores; ‘o
a) she spends too much money
b) she-can't really gﬁford it (f N
c) she always looks Qéll dressed
. d) she likes expensive clothing

e) she dresses beautifully

In addition, five comic strips are included. The students
must interpret each one by choosing the best -short descrip-

tive paragraph for it.

One can'safely assume that the provincial examina-
N
tion has a high degree of. content validity since it ade-
quataely samples the linguistic knéwledge and reading skills

that are expected of secondary 5 students.

The final grade obtained at the end of secondary 5 -
a composite of the school mark and the results on the
final achievement examination - serves as the exterpal

2
criterion for the third research question in the study.

Statistical Procedures

A correlational approach is used to determine the

B

pragmatic validity of the three teacher-made classroom

_tests. Pragmatic validity can be defined in texms of the

estimates obtained by correlating test scores with the

" \
[ — ]
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t [ ]
scores oéyﬁined‘f;om a criterion measure (Ingram, 1977).

We are specifically concerned with predictive validity
since the criterion measure chosen is the final achieve-
ment examination p;epared at the Quebec Miniéfry of Educa-
tion and administered at the end of instruction. If a
strong statistical relationship éxists among the scores

of the three classroom tests as well as between the scores
of the three tests and the scores of the achievement
examiﬁation, then théd classroom tests are indeed good

predictors of ESL achievement. ~

L3

Correlation. The first aspect of the ‘study is the
coirelation of the scores of the two gioups on the thrif
classroom tests. The second aspect is the correlation of
scores of seven variables: the three classyoom tests,
the proficiency test, and the three achievéme t’é?ades in
secondary 4 with the scores of the final achievement . |
gxaminétion in secondary 5. The correlation coefficients
that result provide an index of the tendency for scores on"
one measure to covéry with scores on the other measure
T(Oller, 1979). They indicate the direction and magnitude
of the relationshipoamong thé meaéuring instruments

(Tate, 1968).
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‘  In discussing test validitthbel (1972) stated:
Scores on good t;sts intended to predict
educationél achievement correlated with sub-
- éequent,good measures of achievement to the
\exfent reflected .in coefficients that.QQerage
" about .50 and range from about .30 to .70, : e
depending on the nature of the achievement,
the quality of the measures of promise and
of attainment, the interval between the
measures, and many other factors.
a i pp. 302-303. )
Wiéhin the realm of language tests that measure the same
skill or skills, Harris (1969) noted that "we should
expect a fairly high correlation - one in Ehe .70s or
.80s perhaps" (p. 20). The higher the correlations be-
tween test scores and the criterion measurgq the better we
can predict the criterion from the test. Ingram (1977)
provides a valuable guide to the value of correlation

'

coefficients:

.

.90 to 1.00 very high correlation; very skrong
relationship

7

.70 to .90 high correlation; marked relation-
ship , ' —~

-
.40 to .70. moderate correlation; substantial

relationship

PRI s
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.20 to .40 - low éorrelétion; a definite Te-
lationship but a smali\gpe

.20. and less slight correlation; relationship
so small as to be negligible

) L (p. 25)

~—-Regression. The teqhniqué of multiple regression is

applied to the scores of students at both ability levels
for all variables in order éo investigate the second re-
search‘quéstion. This statistical procedure allows the
rééeargher to compare a number of var%ables at once with
a criterion measure (Kerlinger & Pedhazur, 1975). The
amount of variance that the scores of each variable con-
tribute to the final examination scores can be determined.
The independent variables are entered into the regression
equation in different order depending on the research
gquestion. The squared multiple correlation\coefficié;ts
that result, known as RZ, indicate the extent to which
the variance in the criterion variable is accounted for

o

as each of the independent variables is added in linear

" : 2
combination (Horst, 1966). As a result, multiple regres-

sion indicates which variable or combination of variables

°

is the"best predictor of achievement.

s e 5
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: / For the third research quest':ioh, the same -technique
i

~9

s also applied -to selected variables in the study and
the final grade in secondary 5 as ;fle criterion measure. 3

It indicates whether teacher grades add significant infor=-
matior? in the assessment of achievement for students at - .
different levels of ability in the second language. « 3
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- FOOTNOTES ‘
1oller recommended this approach in. a seminar on . R
testing at Concordia University, Summer, 1977. -
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CHAPTER IV
! ¢ !
Joo T
ANALYSTS OF THE DATA L
5 . » A S . '
_ | :
. 'l‘ .
This study investigates one aspect of the pragmatic &

) vaiidity of second language tests - in particulag, the
predictive vaiidity of three teacher-prepared classroq&
ESL tests used to discriminaté among French—speaking high
schoo; students in secondary 5 (grade 11). The ESL .
stud?nts, who made up two groups at different levels of
lahguage ability, were so grouped according to the judge-
ment of the secondary 4 classroom teacher. The three
classroom tests, two modified cloze tests and a dictation
test, were examined for their effectiveness in measuring -

ESIL attainment.

N

. The first two research guestions presented in i

Chapter I touch‘upon the measﬁrement characteristics of

iz i o S e

the three global language tests used with two different
ESL groups.® The third research guestion concerns the
usefulness ofﬂteacher grades in assessing the ESL académic
~.performance of the same two groups. These groups repre~"
sent students at the intermediate and low level of

ability in ESL, The three research  questions, restated

here, examine the effect of ability level on classroom

’
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) _ . .
test results and achievement grades. Firsé, do tﬁg three
teacher-prepared classroom tests adequately measure the
comprehensive ESL skills of secondary 5 students? Second,
are the scores on the classroom tests better predictors

of final ESL achieveméht, as measured by.the provincial
522 ESL examination, than previous(achievement grades or
the scores on a proficiency test? Third, do teacher
grades provide significant information in the assessment
of ESL achievement when they are added to provincial
examination results?

Summary Statistics

I a
The mean, standard deviation,:and range of scores

“"were calculated for the three classroom tests, the pro-

< .
ficiency test, and ESL achievement grades in secondary 4

and 5. Reliability estimates of the three classroom tests
and the proficiency test were calculated ﬁsing the Formula !
Kudé;-Richardson 21 (Ary, Jacdbé & Razavich, 1579, p: 214).l
The data for students of low ESL ability are pre-
sented in Table 4 and for intermediate level students in
Table 5. Results of -the two cloze tests, taken six months
apartf’show that Group 1 scored 42 percent and 41 percent
correct,respéctively whereas Gfoup 2 scdred above 70 per-

cent correct on both tests. However, standard deyiations,




\

Table 4

-

Summary Statistics of Classrxoom Tests, Proficiency .
Test and Secondary 4 & 5 ESL Achievement

»

N

Grades for Group 1 (n = 30}

vt g e MR
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Iﬁdepé%dent ' . % b

Variables No.? Mean Correct S.D. Range K.R.
Multiple -Choice v ]

Cloze ) .50 21.2 42 6.2 7-37 .70
Modified Cloze 50  20.5 41 6.9 5-39 " .76
Dictation 150 105.6 70 19.5 50-135 .89
Proficiency ' ’ - i}

Test 75 43.0 57 | 11.0 24-63 .86
Independent . '
Variables Achievement Secondary<4
Final Grade T 99 67.7 7.4 53-81
Teacher Grade 99 69.4 8.0 54-89
Provincial ‘
Exam 412 99 65.8 10.1 43-82
3§§§gg§2: Achievement Sgcondaéy 5
Final Grade 99  54.6 8.6 36~70 )
Provincial : g
Exam 522 99 55.0 11.3 29-72

1

qIndicates maximum score for each variable.

b

overestimated.

v

|
.
l‘x

K.R. 21 formula assumes item independence in;tge test.
The reliability estimate for the dictation is being
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Table 5
Suhmary Statistics of Classroom Tests, Proficiency
Test and Secondary 4 & 5 ESL Achievement
Grades for Group 2 (n = 22) °
Independeht % B b
Variables No.2 Mean Correct S.D. Range K.R.
Multiple Choice
Cloze 50 36.8 74 6.0 25-46 .75
Modified Cloze 50 35.8 72 5.9 24-47 .70 :
Dictation 154 132.1 - 88 16.3 + 90-147 .94 .
- Proficiency T
Test 75 53.3 . 71 - 10.0 37-71 .86
v t
Independent ] :
Variables . Achievement Secondary 4 , .
¢ .
Fi&al Grade 99  .75.0 7.6 60-89 . /
" Teacher Grade 99 76.8 8.2 63-90
Provincial c ‘ :
Exam 422 99  74.0 5 <10.6 53-90
, Dependent . e~
Variables Achievement Secondary 5
Final Grade 99 76.9 11,0  56-95
Provincial ’ '

Exam 522 99 77.7 10.5  54-92.

AL g e e

a , . .
Igdlcates maximum score for each variable.

bK.R. 21 formula assumes item independence in the test.

The reliability estimate for the dictation is being

overestimated. °
C ! \
Based on 19 scores.
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ganging between 5.9 and 6.9, and reliability estimates, .
ranging between .70 and .fG, of the cloze tests were
very similar for both groups. In sum, the two cloze

tests effectively discriminated among students in\each

3 1

group. .

-

Both !groups pei'formed best on the dictation test.

Low ability students scored 70 percent correct while inter-

-

mediate students had an average score of 88 percent. oo
»

Scores were negatively skewed for both groups; that is, the
~
median score was well above the mean score. Yet scores on ‘..

thg‘dictationotest showed good variability, SD = 19.5 for //
Group 1 and 16.3 fOor Group 2. Reliability estimates,
though probably oVerestimated by K-R 21, are very good for

Group 1 (%89) and Group 2 (,93). Iﬁ'spite of the relative

—

ease of this task, the dictation test did produce a good .
. . ’
spread of scores for each group.

‘ &7

The experimental proficiency test had bettgr reli-

ability (.86)\than the two cloze tests for sach group.
. : e -
Standard deviations for the two’groups were about the

same (l1l-and 10J. Low ability students had a mean of 57

. percent on this test compared to approximately 41 pércent

on the' two cloze tests. On the other hand, i&termediate

students scored slightly lower than they did on the two

gfloze tests (71 percent compaiea to 74 and 72 percepi).

’ ,

.
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* different language ability.

0 "\
R
- R

_ Data for final ESL achievement over two years indi-
cate that low level students performed more poorly in
secondary 5 while intermediate sﬁudenﬁs pefformed similar-
ly ih bé%h secondary 4 and 5. Low ability students, took
the provincial 412 ESL examinat;on in secondary 4. A
year later the two groups toock the s;me 522 ESL examina-
tion. This partly explains the lower scores for the low

ability students. Scores on theseQEinal achievement

'graminations in both years for each group showed good -

1
score ‘variability and range, indicating that these mea-

sures are adeéuately discriminating among ESL students of

a

T-Test - .

The subprogram T-test for'a comparison of sample

fleans found in The Statistical Package for the Social

Sciences (8PSS), 2nd. Edition, 12975, was used for all four

. . | [
tests and final achievement grades in secondary 4 and 5.

led

. The purpose of this statistical analysis is to ascertain

s

"whether there is in fact a significant difference in scores

between two previously-established groups. The data pre-

sented in Table 6 indicate 'that the two groups are indeed

. b
di%?érent. The results confirm the assumption made earlier

'that the students represent groups with différent second

language ability—anQ@corroborate the judéément of the

48
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Table 6,

T-Test of Test Scores and Secondary 4 & 5 '
Achievement Grades for Groups 1 and 2

(n = 30+422)
’ &
?
" No.
Variables t-value  Students “df P .
Multiple Choice .
Cloze . 8.99 52 50 .001
Modified Cloze 8.39 .52 50 .001 .
Dictation ., S5.18 \‘ 52 , 50 .001 - P
Proficiency
Test 3.46 52 50 .001 :
! i
Achievement Secondary 4 ' 3
Final Grade " 3.45 50 48 .00l ‘ 5
Teacher Grade 2.99 47 45 .005 . ]
Provincial ‘ . .
Exam 412/422 2.68 47 45 ,011
Achievement Secondary 5 :
‘ : 4
Final Grade 8.18 52 50 .001
Provincial

Exam 522 7.37 52 50 .001




- with limited knowledge and skills in the second ianguage

‘ especially for the two cloze tests (.86). More than 74 per-

R L

50

‘secondary 4-classroom teacher. The. highest t-values ‘

(8.99 and 8.39) appear‘fbr the scores on the two cloze

tests; these values show the greatest difference-between

the two groups. On the other hand, the lowest t-value
- ™
(2.68) is found for the scores of the two groups on the
two different examinations taken in secondary 4 (412 and \‘*

422) . This is not surprising since the two examinations

U UFT I PN SURIPRID A SSNS

did not have the same level of difficulty.
' Pt ] “ ;

Classroom Test Correlation Coefficients

With regards to the first research questipn, Pearson
product-moment cBrrelations were calculated using the
scores attained on the three classroom tests for each
group. The coefficients found in Tables 7 and 8 reveal
the degree to which the tests are measuring similar lan-

s . . > . \ .
guage skills. Table 7 shows that there is only a signif-

icant relationship (.44) between the scores on the two

cloze tests for stiudents of low ability in ESL. Only 19

percent of the variance is common in both tests. Students
do not~perform similarly on the three global.language
tests. Scores for the intermediate students shown in

Table 8 indicate relatively high correlation coefficients,q

cent of the variance in scores on the modified cloze test

SO I K
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Tab;é 7
2 -

/ .
Pearson Product-MomentfCorrelation Coefficients
of Classrodm Te§t3‘for Group 1 (n = 30)

»

Multiple Choice Modified

% " Gloze Cloze

Modified Cloze L444%* X
Dictation : .103 ns@ .238 Ns@

b e e e T M T

gt

. 3Not significant, p > .05,
*'E( .007,

Table 8

Peafsqn Product-Moment Correlation Coefficients
of Classroom Tests for Group 2 (n = 22)

Multiple Choice Modified
Cloze Cloze
Modified Cloze .855%* X
Dictation T -LT702% .779%

\

*p < .001.
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"Exam 522. The correlation coefficients are shown in Table 9
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is accounted for wby scores on the multiple-choice cloze
test. The dictation test correlates less well with the
two cloze tests, but the correlation coefficients (.70 and
.78) are similar to cofrelaf;ions present‘ed in other re-
search reports (Irvine, Atai, & Olle;’r; 1974; Krz?zanqwski,

1976). On the whole, those who did well on one test did

well on the other, and conversely, those who performed

poorly on one test did relativély as poorly on the other

tests. Based on thesd results it would seem that the
tHree global language tests do not measure linguistic
behavior in the same way for students of different

language ability. : . ) .
) : , ' ' :

[ {
:
“~

Pragmatic Validity .

With respect to the second research question, &cores

on the three classroom tests were compared, to thos€ on the

proficiency test En'd previ:ous achievement in secondary 4
in order to determine the best predictors of ESL achieve-
ment in secondary 5.

0

Correlation. Pearson product-moment correlations were

calculated for all measures using as the validating crite-

rion the provincial 522 ESL examination, referred to as

I3 .

for eac‘h group. y
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Table 9

Pearson Product-Moment Correlation Coefficients
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of Predictor Variables With the Provincial

Exam 522 for Groups 1 & 2

poxrein, P
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[ °

53

&. ~

Predictor Variables Group 1 p Group 2 B
Multiple Choice Cloze .278 .068 .835 .001
Modified Cloze .659 .00l .851 .001
Dictation .424 .010 .825 .001
- Proficiency Test 427 .009 .805 .001
Final Grade 4 .575 .001 .855 .001
Teacher Grade 4 .269 .082 .663 .001
Provincial Exam 4 .631 .001 779 .O‘Ol

o

For the low ability students

on the modified cloze test correlated at .66 and thé

in Group 1 the sq?res

secondary 4 provincial examination scores correlated at

.63 with final examination scores. The multiple-choice

)

cloze test scores (.28) and teacher grades (.27) corre-

©

lated léast well. Among the three global language tests

the modified cloze test is the best predictor of later

ESL success.

The intermediate ability students in Group 2 pro- |

o

duced correlations that are consistently higher than those

- for Group 1. The final grade in secondary ‘4 had the
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highest correlation with examinatigna s;cores (.86h) . It

was followed very closely by é:orrelations of the modified
cloze test (.85), the multiple-choice cloze test (.84),
and the dictation test (.83). Teacher g;;ades in secondary
4 had the lowest corr'elation” (.66) with examination scores.
This was also the case for Group 1 (.27). Both the final
achieveﬁi;nt‘grade in secondary 4 and the scor‘ues‘v on the
three classrogm tests are good predictors of ESL success
for the intermediate students.

a

Regression. A secofd statistic¢al technique is em- -

0

ployed to provide further data for the second research
. -

‘guestion. Use of the subprogram, Regression, found in

the §PSS, 2nd Edition, 1975, enables one to ascertain the
amount of vafiance that thg scores of each of the predictor
variables, either grouped together“in blocks or." considered
separétely, account for in the scores on the criterion
measure. The utility of regressiqn analysis is that it
reveals relationships that are otherwise not apparent
through simple correlation. It is quite possible that
relatively high correlat.ji.ons add nothing to the expla-
nation of meaningful variance whereas seemingly low corre-
iations' could show important relationships (Borg, 1963;
Hays, 1963).. Two sepaf:ate analyses, orééred-—stepwise

regression and multiple-stepwise regression, are pe’&:\?ormed

) |

- N_MW‘-';E
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for each group (1) to determine ‘v‘z‘i\ether the scores on the
three ciassroom tests account for more variance in exam- '
ination scores than do the sther predictor variables,

and (2) to determine which variables acco;.mt for most of

the variance in the critexion.

. The results of the order’ed—stepwise regression
analirsis for Group 1, in which lbloqk.s of predictor vari-
ables are entered into the equation in different order, , ‘
are shown in Table 10. Six of the seven predictor vari-

ables are significant and account for 61 percent of the

ML e N A

variance in the criterion measure, Exam 522. In the )

Lt o mlatl

exam, the proficiency test, and teacher grades in " sacond-

/
first o_rder of entry, scores on the provincial ESL 412 f
- s\

|

ary 4 account for 42 percent of the variance. Exam scores;
1

in secondary 4 account for much more variance (40 percent) '
i

\
il

than the other two wvariables. Scores on the three class- \
room tests add 19 peréent‘ more variance to criterion gcores.\
In the second order of entry, the three classrdon'x
tests account for 52 percent of the variance whereas only
an additional nine percent comes from the other three '
variables. Scorés on the modified cloze test accédunt for
most of the variance (43 percent] among the- three global
language tests; muultiple-choice‘ cloze test scores are

hardly significant. Scores on the modifiéd cloze test

account for slightly more variante (43 percent) than
] 5

-~ d
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Ordered-Stepwise Regression of Predictor Variables
With the Provincial Exam 522 for Group 1 (n = 30) s
)
- o "’ﬁ?

a
fax L

Multiple
Predictor Variables R R

r2

Step
‘Change Entered

)e

‘o

1st Oxder: Proficiency Test and Achievement

Sécondary 42

A

rovincial Exam-

ination 412 X .6317 .3%91 .3991 1 .001 / “
Proficiency Test a .6415 .4116 .0124 2 001 . 2
' Teacher Grade 4 .6444 .4152 .0036 3 .004
Modified Cloze ) .7118 .5066 .0913 4 .002
" Dictation .7585 .5753 - .0686 5 .001
Multiple Choice’ ’ z
Cloze - .7789 .,6068 .0314 6 .002 :
2nd Order: Classroom Tests® .
Modified Cloze .6570 .4316 .4316 1 .001
Dictation 7197  .5179  .0863 .001
Multiple Choice :
Cloze ‘ .7208 .5196 .0017 - 3 .001 .
Provincial Exam- : ]
inat;ion'412 7740 .5991 .Q794 .001
Teacher Grade 4 ©.7788 ,6065 .0074 001
Proficiency Test .7789 .6068 .0002 .002

3rinal Grade 4 was not entered into the equation

because of insufficient ¥ level.

L v
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provincial exam scores in secondary 4 (40 percent). The

three classroom tests, ther=fore, as a linear combination

" account for 10 percent more of the variance in the cri-—
N 7

terion measure than a combination of the other wariables.

————
—_—

A multiple-stepwise regression analysisﬂ was then
performed with the seven wvariables entered in succession .-
according to their statistical importance in explaining

variance in the criterion measure, Exam 522,
* -3

-
o

) N
Table 11
R Multiple—-Stepwise Reéression of Predictor
Variables With the Prowvincial Exam 522
for Group 1 (n = 30) °
a Multilble R2 Stép '
Predictor Variables R R®™ Change Entered o}
Modified Cloze . .6570  .4316 .4316 1 . 001
Dictation .7197° .5179 .0863 2 .001 ,
Provincial Exam- -
ination 412 .7582 .5748 .0569 3 .00l
Multiple Choice '
‘Cloze -.7740 .5991 .0242 4 . 001
Teacher Grade 4 .7788 .6065 .QQ74 5 . 001
Proficiency Test .7782 .6068 ..0002 6 .002

@Final Grade 4 was not entered into the equation
| because of insufficient F level.
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The modified cloze‘:t‘ést accounts for most of the variance
(43 percent) in .the criterign measure. It is perhaps not '
gurprising ‘Mis measure wvas administered only three
months before the provincial examination. It ié .note-
worthy that the dictation test ibs the secbnd best predictor
of the criterion, even though it had the samé correlation
coefficient as the proficiency test (.42), wﬁich was
administered at the same time as the modified cloze

test. The provincial exam in secondary 4 is also adding

some variance \&Six percent) to the criterion.

e

The same two kinds of regression analysis were
applied to the scores of the predictor variables for the

intermediate students.in Group 2. The results of the

~

ordered-stepwise regression anaiysis aré shown in Table 12.
The total variance: éccounted for by six predictor vari-
ables is 88 percent, much higher than that for Group 1l -
(61 percent) . /In the first order of entry wi.th the pro-

ficiency test and previous achievement scores, the final ",

grade in secondary 4 accounts for most of the variance

(73 percent) among these variables. The three classroom

tests provide an additional 10 percent of the variance
to the criterion measure. When the three classroom tests
are entered into the regression first, they acgount for

82 percent of the variance, with oniy- six. percent of the

S~
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Table 12

<

Ordered-Stepwise Regression of Predictor Variables
With the Provincial Exam 522 for Group 2 (n = 22)

©

Multiplé 5 R2 Step -

Predictor Variables R R™ Charge* Entered

lst Order: Proficiency Test and Achievement
Secondary 42

Final Grade 4 .8569 .,7343 ,7343
Proficiency Test .8849 .7831 .0487 —
Teacher Grade 4 .8853 .7837 .0006 ’
"Multiple Choice
Cloze : .9225 .,8511 .0674
" Dictation .9382 .8802 .0290
Modified Cloze  .9397 .8830 .0028 ) ‘l
. ‘\ b . i
\ 2nd Order:.Classroom Tests )
Dictation .8666 .7510 .7510 1 . ;
. Multiple Choice ¢ .
Cloze .9043 .8179 .0668 2 3
Modified Cloze .9062 .8212 .,0032 3
Provincial Exam 4 .9356 .8754 .0542 4 ;
Proficiency Test .9395 .8827 .0073 5 J
Teacher Grade-4 .9397 .8830 .0002 6 '
*p < .00,
. ZProgincial Exam 4 was not entered into the equation. ’

Final Grade 4 was not entered into the equation
because of insufficient F level.
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variance explained by the other varjables. Most of this

variance (75 percent) is provided by scores on the dic-

. tation test, whereas scores on the two cloze tests add

,little information (seven percent). It should be noted

that the Multiple R of the scores of the dictation test

[

. with the criterion was adjusted upwards to 87 percent from

a product-momeni: correlation of 83 percent. As was the
case for Group 1, the three classroom tests as a linear

.combination account for more variance (four percent) in

" the crite_}:ion measure than .a combination of the other

variables.

-

Data of the multiple-stepwise ‘regression anaiysis‘
for all variables (shown in '."I‘able' 13) indicate that the
‘di“ctatpion test .is the single best pfedictor of ESL achieven-
ment for the intermediate swtudentsﬁ. Scores on the dicta-
tion test account for' 75 percent of the variance, with
another eight percent added when final achievement gradeé
in secondary 4 are entered. The four other measures add
very little important information. . Seores on the modi-

fied cloze test contribute no new information (.0028)

‘to the other variables for the intermediate students, -

‘ althougﬁ gcores on this test accounted for mostL of the

[

variance (43 percent) in the critgri‘bn measure for low

level students.

R TN

T
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Table 13

' i

Multiple—Stepwise Regression of Predictor
~ Variables With the Provincial ‘Exam 522
for Group 2 (n = 22)

I\
Multiple R2 . Step
Predictor Variables? R R2 Change* Entered )
Dictation .8666 .7510 .7510 1
_ Final Grade 4 .9113 .8306 .0795 2
Multiple Choice ’ .
Cloze R .9250 .8557 .0250 3
~Provincial Exam 422 .9356 .8754 .0197 4
- Proficiency Test ~.9382 .8802 .0048 5
‘Modified Cloze .9397 .8830 .0028 6

4reacher Grade was not entered into the equation.

*p <£.001.

Teacher Grades

To provide data for the third research ‘question re-—

gaJ_:jding“the usefulnesé of teacher grades in assessing ESL

achievement, scores.of the three achievement measures in

secondary 4 and one classroom test, the dictation, were ®

correlated with final ‘ESL grades at the end of secondary 5.
Scores. on the two cleo{e tests and the prof1c1ency test are
not lncluded in the -data because they were added in the
teachef" grade in écondary 5, whlch is part of the flnal
ESL grade (known as, Fgradeh 5).
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Correlation. ‘The results in Table'14 show that, of

the four predictor variables, the final grade in secondary 4
has the highest correlation with the criterion measure
~ . (Fgrade 5),:77 percent fo; group 1 and 89 percent for

Group 2. The provincial ESL examination in secondary 4 has _

-
°

the second highest correlqtion for each group.

v

Table 14

« N r [

~ o Pearson Product—f&oirgent Correlation Coefficients of .
Selected Predictor Variables With the Final 5
~ Grade 5 for Groups 1 & 2 ’ :

)

Predictor Variables Group 'l p Growp 2 p

Dictation ' .366 .023  .772 - .00L

Final Grade 4 ~.767. .001 -.894  .00L .| \
Teacher Grade 4 - .470 .006 .756. .001.
‘Provincial Exam 4 .753. .00l - .779 .00l

1
[

If one compares ‘t‘l"1ew res’ulf;s presentéd here with the
. coefficients forﬁ the fa‘Lrst measur[a (Exam 522), the corre- \
lat_iﬂon’s of the three previdus achievement scores with the
second criterion (Fgrade 5) are much higher for Group 1
and‘equai to‘sbr slightly higher foquroup 2 thén p;‘eviéus

- , . . . &
[
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correlations. On ‘the other hand, correiations of . the

'scores of the dictation test with Fgrade 5 for each group

are somewhat lower than previous correlations with Exam’

~

522, It would seem”that previous‘achievemeht measures are

effective predictors of later success in ESL for each group -
scores. - .

Regression. Ordered Smele regre551on and multiple-

stepwise regre581on operatlons were performed in order to
determine how much variance is explained in ‘the criterion

measure (Fgrade S) in which teacher grades are included.

The aata for Group 1, presented in Table 15, show that

)
4

three variables account for 65 percent of the variance in

the criterion measure. Whereas dictation scores contributed
Table 15

Ordered-Simple Regression of Selected Predictor
vVariables With. the Final Grade 5
for Group 1 (n = 30) '

- 5 Multiple R Step _
Predictor Variables R R® Change Entered 2]
Dictation .3739  .1398 1398 1 .050
Teacher Grade 4 .5552 .3083 .l684 .00l
Provincial Examina= T ] 2
.. tion 412 .8088 .6542 .3459 T .001
G ‘ ‘ b ,

8Final Grade 4 was not entered into the euation
© because of insufficient F level. .

e
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small but meaningful variance (nine percent) to the cri-
terionjExam 522, they contribute very little yarianCe to

the criterion Fgrade 5.

The data shown in Table 16 of the multiple-stepwise

° 1
regression indicate that the major portion of the variance

»

in this criterion measure (59 percent) is accounted for

\\
|
|
|

‘tion account for slightly more variance (62 percent) in

. ’
~ /

Table 16 4
Multiple-Stepwise Regression of Selected Predictor
) Variablegs With the Final Grade 5 for
. Group 1 (n = 30) L
2 ]
, “Multiple 2 R Step
Predictor Variables®* R R” Change Entered P
Final Grade 4 . .7672 .5886 .5886 ~ 1 - .0pl
Dictation .7890 .6225 .0339 . 2 .001
Provincial Exam- ' - : o
ination 412 .8088 .6542 ﬁ0316’ 3 .001

T

dpeacher Grade 4 was not entered into the equation
because of insufficient F level.

N
Fgrade 5 than do the seven predirtor variables, account for

in Exam 522 (61 percent as shown in Table 11}.

e &




- ————— ——t "

TSR S S neSiynn f e e o e R e SR TRC S TR L g M AT al e peie o a

65
-
The data for Group 2, presentgd in Tables 17 and i
18, indicate that scores on the three predictor vari-
, ables account for 86 percent of the variance of Fgrade-S5. -
Table 17 .
. Ordered-Simple Regression of Selected Predictor ’ .
" Variables With tHe Fin&l Grade 5
for Group 2.(n = 22) ¢
/, o Multiple R? Step ;
Pyedictor Variables R R Change* Entered ;
Dictation .8397  .7051 .7051 1 ;
" Provincial Exam 422 .8900 .7921 .086 } 2 3
Teacher Grade 4 .9278 .8608 .0687
qPinal Grade 4 was not entered into the equatlon
because of insufficient F .level.
*p ( .001. .
i Table 18
Multiple-Stepwise Regression of Selected Predictor - .
? Variables With the Final Grade 5 for vo
Group 2 (n = 22)
o 2
‘MUltlple 2 R Step :
Predictor Variables R R™ . Change* Entered B
Final Grade 4 . .9043  .8178 .8178 1
Dictation 19274 .8602 .0423~ 2
- Teacher Grade 4 .9278  .8608 .0d06 3

8provincial Exam 422 was not. entered into the equation
because of insufficient F 1level.

:*pv< '-00.1-

0,
'\ -
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When dictation scores are entered first, they account for

71 percent of the variance in Fgrade 5, whereas 82. per-

cent is accounted for by the final grade in secondary 5 when

Athis variable is entered first. A Multiple R of .84 for

\

'the dictation test.was adjusted upwards from a product-

moment correlationlgf 77,

As was the case for Group 1, final grades in gecond—
ary 4 and dicﬁation scores account for more variance in
Fgrade 5 (86 percent) than these same two variables account
for in Exam 523 (83 percent, as seen in Table 13). The
results for both low and intermediate ability ESL students
ihdicate,that,teacher‘érades add small but meaningful
information to the assessment of ESL achievement when they

. J
are added to examination scores. '

e e ¥
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FOOTNOTES

Formula Kuder-Richardson 21:

.

>

2 o
kg | %k -3
3 : ®
g &-1
X

reliability. of the whole test

number of items in the test

variance of the scores p
mean of the scores
S
4
.
i -
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"been assigned to two separaténability subgroups. The

" tion performance, another concern was whether teacher \
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CHAPTER V o

5

INTERPRETATIbN: DISCUSSION AND CONCLUSIONS

L]

0
o]

This studyﬂinvestigated the pragma;ic validity of
three éi;ssrpom tésés, two modified cloze tests and a N
dictation test, with an approach usingAboth correlation
and régression analysis. The sample consisted of a mixed

group of ESL learners in high school who had previously

principal concern of the study was whether the class- : .
room tests were good measures of ESL attainment for h
learners of differing language abiiity. The two main

/ t
guestions ébput these tests were, firstly, do they assess

global knowledge of the second language, and secondly,

do théy effectively predict ESL final test achievement
for' both low and intermediate level high school students?
In this investigation of student ESL school and examina-
gradeé in seconéary 4 and 5 are useful in assessing ESL

final achievement.

The first research question investigated whether
the three classroom tests, the two modifi%d cloze tests !

and the dictation test, measure comprehensive language

A
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skills and taprfhe underlying second—ianguage competence

of high school ESL learners. The second research question

" asked whether the three, classroom tests provide more

information about pfedicting ESL test achievement - for
students at differént levels of ability -~ than eiéher an
experimental proficiency test or previous ESL school and
examination performance. The third concern was whether
high school teacher grades provide useful information

in the final assessment of ESL achievement when they are
Added to provincial test scorés. .The independent vari;
ables in the study, in addition to the scofgs of the
three classroom teéts, included scores on a proficienéy
test, the geacher ESL’class é{?de in secondary 4, scoreg
on tyo provincial ESL achievement examinations ih séc-(
ondary 4, and the final ‘achievement grade in secondary 4

which was an average of the previous two measures.

Summary statistics shown in Tables 4 and 5 indicated

that the dictation test and the proficiency test had the

highest reliability and variability, although it was noted

that reliability estimates for the dictation might h?ve

been overestimated using'K-R 21. The two modified cloze

k)

tests showed similar moderate reliability estimates

(.70 to .76) and variability (5.9 to 6.9) for both groups,

but the intermediate level students scored more than 30

>
4
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percent better than the low level students on both tests.
As showr in Table 6, the T-test of significant,difference
in scores indicated that the three classroom tests had
the highest-t—values among all the indepen@ent variables,
and consequently they effectively'digcriminated between

two different groups.

Classroom Test Correlations B

The correlation coefficients presented in Tables¥7 -
and 8 for the two groups showed th;t the three classroom .
tests did not measure linguistic 'knowledge and skills
in the same way for low and intermediate levgl students.
‘Therefore the data do not support the hypothesis that

the three clasSroom tests assess global knowledge of the

second language at different levels of ability.

. .
The correlations of test scores for the intermediate

studénts ranged between .70 and .86, indicating a very
high relationship in what the tests were‘méasuring. Thesée
correlations were similar to those regorted in pfevious
studies (Oller & Conrad, 1971; Oller, 1972a, 1972b;
Irvine, Atai & Oller, 1974; Krzyzanoﬁski, 1976) which

used samples of adult, collegé or high school students.

The three classroom tests seem to be good instruments for

measurihg the comprehéhsive language knowledge and. skills

-
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of students who have attained a certain competence in the

second language.

On the other hand, the correlations of test scores
for the less competent students were quite different.
The correlation of cloze scores was only moderate (.44).
Moreover, the correlatiops of dictation scorés with the
séores of the tw§ modified cloze tests were not statis-

tically significant.

Oller (197%9) argued that low correlations between
test scores is relatively uninformative and, does not

iﬁdicafe that the two tests measure different skills.

He reasoned that low correlations might be the result of
many factors, including the lack of test reliability or
validity. In order for two tests to correlate highly

\

.they must both possess high separatsﬂrellabllltles. All

4

three classroom tests had goéd to high rellabllltles for

the low level students (.70 to .89) and for the inter-

mediate students (.70 to .94). So the low correlations \

cannot be attributed to the lack of teét reliability. -
Neither can it be claimed that the classroom tésts were

not valid measures of ESL attainment. It was shown

(see Table 9) that the modified cloze test and the ‘dicta-

tion test correlated modera;gly-withzlgter achievement

(.66 and .42). o _
e = - v
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The absence of any marked relationship among,the
three classroom tests must be explained in other wavs,
The fact the ESL students were reading at a "frustrational“
»level as termed by Anderson (cited in Olle{, 1979, p. 353)
is an important c9nsideration.l The data showed no
relationship befween the fairly developed ability of low
level students to procegé the’spoken language (mean score
on the Aictatibn test was 70 percent) and their relative
inability to cope well with the written language in two r
modified cloze tests which prgvided alteinate responses
or word clues. Below a certainllevei of competence in the

second language, weak ESL students perform differently

on tests like the modified cloze procedure and dictation.

Anastasi (1976) stated that a particular test may
produce different results when given to groups of indi-
viduals who éiffer in some‘sighificapt way. The same
test may measure different skills or'functioné with
students who are not the same age,‘who:are not at the

N & -
same educational level, or who possess different abilities.

"The findings here corroborate this hypoéhesiﬁz ability

level is an important factor to consider in interpreting

‘test results. Although all three classroom tests effec-

tively discriminated between low level and intermediate
students, the tests did not measure the language abilities

of the‘students in the same way.

o
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Pragmatic Validity-

The correlation coefficients sthn in Table 9
indicated which independent variabies in the study for
each group of students had lhe highest correlations with . < -
ESL test ;chievement:at the end of secondary 5. For the
low level students, the modified cloze test (.66), the
provincial examination in secondary 4 (.63), and the

final achievement grade in secondary 5 (.58) were the

‘best predictors of later test performance. eTeacher class

grades ‘in secondary 4 and the multiple-choice cloze scores

-

had a weak relationship to final examination scores. Both

the dictation test (.42) and the proficiency test (.43)

showed a moderate correlation. o

.

For the intermediate students, the final achievement
grade in secondary 4 (.86), the modified cloze test (.85),
the multiple-choice cloze test (.84), and the dictation
test (.83) were equally good predictors of achievemént
examinégion ﬁerformance. The teacher class grade in
secondary 4 L.GG) showed the weakest/correlation. ‘Two
variables that‘weré among the best pfedictors of exam- e \
ination performance .for both low level and intermediate

students were the modified cloze test and previous final“ '

ESL achievement grades.

'
~
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- ) The second research.questidn examined whether the

o v ) ' Lo
’ scares of the three classroom tests account for more .

,/varlance in ESL examlnatlon scores for each roup than . \

{ ' ‘
L M . either scores of the prof1c1ency test and both previous

class grades and prov1nc1al exam scores., When these last

e

'_four varlables were entered flrst as a 4roup in the step-

[

-
«

’w1se regre851on for wa level students (see Table 10),

they accounted for 42 percent of the varlance in the T °

rd

. criterion measure.. When the classroom tests were entered

; second‘as a’' group, they addedalg percent more varlance to’

<

the criterion measure to produce a total of 61 perqent. A

o * When the -order of entry was reversedr;the classroom tests v

»

- accounted for 52 percent of variance WLtQ only 9 percent . .

P ‘ added by the other four variables. . When, all seven vari- CLoe ‘

* t

ables were entered into a multiplé—stepwise regression - .
’ } :

o with,the criterion measure (Exam 5), the modified cloze

L 13 [y )

‘ test hav1ng the hlghest correlatlon (.66) accounted for
more varlance than any other vafzable (.43). As shown in

{ Vi

. , Table 11, the dlctatlonfteet.was the second best predictor

»

P e it iy
x

of the crlterlon ‘measure adding 9 percenat to the explained

RN variahce in scores.’ Although the provincial exam in

4 -

secondary‘4 correlated well with the criterion (.63), it R

did not add a great deal . of meanlngful variance to the
x (Y B ' o . N
~+ * criterion scores (6 percent) . ' R -
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‘total variance accounted for in the ordered-stepwise

cent to the explained variance in scores. In the mult1p1e~

«

. . B E . . Y '
% © .

For the intermediate students (see Tahle 12), the

] P

'

- 3
regression of blocks of variables with the criterion mea-

" sure (Exam 5) was 88 percent. When the scores on the

profiqiency‘test and previous class grades and provincial
exam scores were entered first, théy accounted for 78 "
percent of the variance in the criterion megpure. Entered

~second, the three classroom tests provided"an additional
\r . . . . :

10 percent of theé variance in criterion scores. With the -

t

P o~
order ‘of entry of variables reversed, the three clasqgéom

i

, , ‘ . % b
tests explained 82 percent ﬁf,the variange in the criterion i
meesure. The other four va

iables then added only ﬁ(per-

*

stepwise regreSSLOn (see Table 13), the dlctatlon test . ‘

1

accounted for more variance (.75) in-the criterion measure-
b4

than any other variable. With a simple correlation‘of
AN - . V perty -
. \ : <4 <
.86, the final achievement grade in secondary 4 was the

1 '

second best predictor of the ériterion measure adding‘

8 percent to the explained-variance.. No other varid@le :

4 . . 2]

added meaningful variance to the criterion® neasure. ° B

"\ R
"y
s

The results of the regress;on analy31s partlally
suppo:t the hypothe515 that the clqssroom tests. prOV1de . e
more lnformatlon aboutaa student's level of ESL attaln— -

ment than either a profLCLenqy test or previous ESL

o . ~ - * 1




achjevement. For low leVellstudents, the modified cloze
’ test and éﬁé dictation - in that ordér -~ accounted for
~mere“vafiance in achievement exam scores‘thah the‘other ’
. variables. For lntermedlate studeﬁts, on -the other hand,
the. dlctatlon test and the multlple—ch01ce cloze test -
in that‘ordeg\— accounted for more variance in achievement

exXam scores. Although‘the two cloze tests did not provide

" e e o,
-

QSlmllar information: about the two ability' levels, the

‘dictation test accounted for meaningful variance in aehieve—

- o

>

oo ment exam scores for both ability levels.

4
@

With respect to the low level students, the closer

L3 o o

time iﬁterval of the modified cloze test and the dictation
¢ + ‘

with the crltexlon measure as compared to\ the' other varlables

‘ could be an explanation for the high correlatlons. However,

»

the discrete~point proficiency test wae‘admlnlstered at the

m«@«« v

same time a5 the ‘modified cloze test and it correlated

with the eriterion measure ‘as well as'the dictation test

/

(.43 and .42 in Table 9), yet 1t added no m%anlngfﬁl

.

Lnformatlon in predlctlng exam scores. It can be clalmed

s ot

that the modlfled cloze test and the dactatlon test mea-

0

e sured‘aspects of language learnlng that took place durlngﬂ

N the ESLacourse. Slnce the scores of the two classroom

“ . u

E « tests themselves dld not correlate slgnlflcantly, the tests

-~ measured aspects of dlfferent skills or knowledge and

- X B N




provmded different 1nformatlon in the ass ssment of  ESL
. attainment. Both the modlfled cloze test and the dicta-
tion test provided more information about ESL attainment
than either the ?roficiencyifest~or p}evious‘clasérdom )

and exam ESY scores. ¢ ” o

' In th& case of themintermediate\sﬁueents; the dicta-

3
y
.
‘
L
&
£
i
i
i
i
Y

tion test, a global measure of not only listening ceﬁpre—
1 < B ‘l

- hension but also perhaps of language knowledge,”p;ovided

Ty

' the most information about ESL ekam performance. The L C

. . high correlations of all the variables with the criterion
o o e\ . v
measure (exam scores) demonstrated that the intermediate

students might possess a certain uhderlying linguisﬁic
s ) ta ' ‘

competence that 1is tapped by different types of classroom

and exam measures. The fact that the dlctatlon test is

[

the best predlctor of ESL achlevement on the prov1nc1al

» examlnatlon shows-its high predlctave yalldixy
- } / ]
\ ‘Teacher Grades 1 Co o . ' Lo ;.

As shown in Table, 14, scores* on the dictation test

and pré%ious ESL class grades, provincial exam scores, .and
\ S < ! . ~

- combined final ESL grades 'were cbrrelated with combined B

final ESL grades ln gecondary 5 (Fgrade 5) Final ESL
grades correlated the highest among the 1ndependent vari-
ables with this criterion measure (.77 for low level

’students and' .89 for intermediateﬁstudentsi., With the '

]




B

addition of teacher class grades in the second criterion
. 4,
(Fgrade 5), the correlations with previous finaltachieve—

N 5

ment grades were increased.

!

As shown in the regression data of'Table 16, flnal
ESL grades in secondary 4 accounted for 59 percent of
the variance in criterion scores (Fgrade<5) for low level
sttdentsu Only an additional six’percent of the variance

was provided by the dictation test and the provincial

examm scores. In the previous discussion of the second
research question, it was shown that the modified cloze

teét and the dictation test had accounted for 52 percent

1 ° L

of the variance of exam scores alone (see Table 1l1). With
Y .

this second criterion measure (Fgrade 5) which includes
N ,

teacher class grades, more variance (7 percent) 1n’;, ’

o

student ESL performance was accounted for by previous

°

final grades.

‘o

For intermediate students, Table 17 showed that the

‘dlctatlon test accounted for 70 percent of the variance

in theé crlterlon measure (Fgrade '‘5). As shown in Table 18, .

‘however, the best predlct of the criterion measure was

final ESL gx\des in secondary 4 w1th a R square of .82.
!
Almost néfafﬁﬁingfu& variance was added to this crlterlon

by the dlctatlon test when lt was entered second, although

the dlctatlon test had prevxously accounted for 75,percent

78
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of the varlgnce in the other criterion measure: , exam
{ ~
‘ L4 -

scores (see Table 13). Again with this second criterion

méa's’ure (Fg/rade 5), more variapce (7 percent) in student -

¢ a KN .

f:.nal ESL ?erformance was accOunted ‘for by the prev1ous

fJnal grades in secondary 4.

AN

RN, ' S TUPP A S

E - Tbe data support the hypothesis that teacher grades,
: ,

¢ in secondary 4 and 5 add small but useful informat‘ion to

; . . ;.

E examination scores in the assessment of ESL final achieve-
t N . \ \ .

ment for different ability levels. The findings indicate

i e A}

that ESL achievement in secondary 4, including class grades

{ y and provincial exam scores, is an excellent predictor of

later performance in ESL at the end of secondary 5.
» Summary . o o / f
. (1) The hypothesis that procedures: like the modified

’
74
S

cloze and dn.ctata.on assess the global language knowledg% co
ty

. ' * of hlgh school students of different levels of ESL abil
o was not supported by the data 11‘1 ‘this study. Stuc\ients at
, oo ' the/ low and :Lntermedlate levels of ability in ESL did not
E . perfOrm similarly on the three‘so—called global language
- D }n/easures under 1nvestlgat1.on. The main conclusion drawn
ﬁ from the low or J.nsa.gnlflcant correlations fmong the class~
room tests taken by low level students is that these

tests do not measure similar skills for students helow a

certain level of .competence in the second languagé.

v
o
o
. «
K
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(2) The hypothesis that procedures like the modified
cloze and dictation more effectively measure ESL attainment - ‘
as measured by the final ESL examination - than a profi-

"ciency test or previous ESL grades for high school students .
of different levels of ESL ability was only partially
supported by the data. DJ“:fferent classroom tests were
effective for each group. The dictation test was the single
most effective measure of ESL att"ainment’ qu; intermediate
students, whereas both thé modified cloze test and the
dictation provided, important informatnion in assessing low
ie_vel students. The multiple-choice cloze test, 'on the
oth.erll haﬂd, a ‘time-'consumi'ng instrgment to construct, did

‘not provide any niore ihqumation in the assessmént of ESL

knowledge than the two other classroom tests. The @esults

underline the difficulty in producing good multiple-choice’

cloze tests. °Thé use of bog‘x a modified cloze test and

N
A

a dictgtion test is recomméhded for ranking ESL students

of different ability at tl;g beginning of instruction.

(3) Finally, the hypothesis that teacher grades pro-
vide useful information in’ the assesZzhent ovf ‘ESL performance
for students of different ability when the grades are added
to .examination results uwas supported by the data. Neither, .

secondary 4 teacher ‘grades nor provincial exam scores alone
5 . P .

"are as effective as the £inal combined grade 'in predicting

A
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ESL success in secondary 5. In fact, final ESL grades in.

secondary 4 more effectively predict -final grade results

in secondary 5 than tbfmey prediet ESL exam scores, This
provides support for the practice of the Ministry of Ed}l-

cation in reporting £inal combined grades in ESL rather

' than provincial ESL exam scores alone.

Suggestions for Future Study

One must be careful in attempting‘to apply the find-

ings here to different groups of ESL students. A weakness

°

in the research design mentioned in Chapter I prevents -
one from overgenerallzz.ng to other s:.tuatlons. The r\esults
of the study regarding the second research question would
be mére conclus:.ve if the three classroom tests and the
proflclency test had been admlnlstered to the students at
the beginning ef 1nstruct10n in September. Furthermore, '
more data are needed and further statistical analysis id
required in order to confirm éhe findings. It would ‘be
necessary to,reproduce the. cer(fe;ational study on ; much
larger scale with hundreds of \\étuder;ts in several differ-
ent séhool Jgnmi;sions. The ezargin of stetisgical er:.;or
would be reduced with largef samples. It is the case
that large variations are often found in coefficients of

I

correlation based on small samples. For exardple, a true

0 . .
’ °

-
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correlation of .90 for a sample of 30 can vary between
.80 and .95 at the 95 percent confidence interval (ﬁbel,
1972) . Also there is a considerable fluctuation in t‘he
multiple regression data in srﬁall samples. A sample size
of 40 can yield fluctuations as high as .25 in the regres-
sion weights (Kerlinger & Pedhazur, 1975). Thus there is

a need for more studies at the secondary level which deal

. not only with the correlation of global language tests,

but also with their correlation with an. external criterion

¢

’ that has been validated. )

It is recommended that studies include tjroups of
students of varying ability at the three ievels of the
second cycle/, including secondary 3, 4 and 5. %It might
very well be shown that simple tests such as thé dictation

and the modified c¢loze test can be ‘used in place of more .

cbmplicated tests.
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FOOTNOTES
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lIn interpreti{xg clozg scofues, Anderson suggested
that studgnts scoring below 44 percent féll into a
frustrational level of reading and that the passage from
which the cloze test is chosen is not api:_ropriate for

instructional use (cited in Oller, }979)_ R
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A BATTLE WITH [THE .SHARKS

‘ 'APPENDIX 1

, , A True Stoxy hy“ﬁorace S. Mazet .

“

—

It was December 14, 1948. A Danish freighter was
going througﬁ‘calm water about 10 miles from Cuba. Two
young members of the crew were on a deck.at the back of

the ship. Tony La Tona, 13, was from California.

Bent Jeppsen, 14, was from Denmark. The boys had becdmeA

iy on shipboard. Now 2" were relaxing .after
cleaning 3 after a meal. __ 4 , Bent lost his,

Balance and 5 into the sea. Knowing +.4 Bent

was a poor . 7 , Tony looked wildly around. 8 ’
there was no one 9  sight.
. ‘ J
Tony grabbed the 10' life.ring“and threw 11
~ toward Bent., But the _ 12 fell short. So Tony __ 13

himself overboard, swam to .14 life r?ng, and towed-
15 over to Bent. When Bent 16 it, the two

17 looked toward their ship. 18 had‘saiiqd'onfl

‘No 19 on hoard had seen 20 had happened.

'
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In a 21 , Toom back in San Francisco 22 '
Tony's basketball, football, and _ 23 . . Tony had left
t]l'iem 24 he had walked out 25 'months before. His

mother 26 not earn enough money 27 move to a

3

larger 28 or to an apartment. Tony 29 the place ‘a7

was too 30 - for his mother, h..‘LS 31 _sister, and

. o

~him. \Sou 32 had shipped out to sea. " "33 he went
to sea", 34 mother said, "I'm glad he 35 to
swim at the ¥YMCA".

.
¥ A Y

36 Tony was.telling.Bent, " 37 guess‘ we'll
have to _ 38 for Cuba”. : }{:Iis friend ‘ 39 . "Okay". %
- "It's a long swim", Tony 40 .. "Take youf sho;s off. v
41 ‘can swim better without 42 ", .e

-

Tony' told Bént to _ 43 in the life ring 44

paddle with his hands. Tony _ 45 onto the ring and . .

. 46 . Now and then Ehe 47 i:oys changed places.
After 48 hours, some sharks appeared. 49 '
'"ci/ne .of them gashed 50 left foot. Bent yelled that ;e
ﬁad been bitten. The boys k;i.cked and managed to d'rive the
sharké éway fc;r the mome.nt . ‘ .
A BATTLE &ITI—I SHARKS, A true story

o by Horace S. Mazet, Scope Magazine,
Vol. 25, No. 5, October 21, 1976.
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" the following example :

R MO m R AT oA vt A e

! e , k:/‘:
% . . -
- INSTRUCTIONS:., In the:following passage, some of the words

L]
have been left out. First, Fead bver the ‘en}‘e ‘passage
and try to undérstadd@ what it is about. Then, try to fill
in the blanks. ‘It takes exactly one word to fill in each

blapk. Contractions like can't, or words written with a

-

hyphen 1like well—feing count as single words.. Consider

.~

The "1 barked furiously“, and chased 2 \ca/t up
, the tree. : f
: . 1. a. chicken - 2. a. its
i b. squirrel b. the .
c. -dog L c. his i
d. mouse d: one
e. bird ‘e, none

The correct answers for 1 and 2 are dog,

¢
choice c..,, and
‘the, choice b. . . v .

’ (33
» -

1. a. bad ~2.

a. they  ° 3. a. around
b. honest b. he b. in b
c., good . ¢. their " ’ C..on '
d.\old d. friengs : d. up
e.'Qtwo : e. them e. near -
Y ’ ' )
4. a. Lately 5. a. falls 6. a. that
. b. Soon ' b. fell .b. who
c. Finally c. felt Cc. where /
d. Now d. Fa%1en d. what
e. Suddenly e. fells e. why
7. a.-walker 8. -a. Soon 9. a, out
b. sleeper b. But ' , b. near
¢c. swimmer c. And C. on
d. runner d. Later a. of
€. sport e. For e. in .
N )

[
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19.

22.

25.

28.

31.

O 0Oo e

P oow

‘"o b

a.

o LMoY
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farther 1.
near

" further

nearesgt
farthest

throws 14.
fell o
threw
thrown
saw \\_‘

-

sat , 17.
saw

. pushed

threw
grabbed y

one 20,
pexrson '
none

. ones -

friend

wl‘;ile 23.
when

. where

was
were

saveral 26,
one

few

no

much

office %‘9 .
building

house

room

hotel

two ( 32,

.9 years

1Q=-year-old
eleven

. old

bhaabdp

\
. lts 12. a.
. them ) " b,
. him C .
. It d.
. her e.
. this 15. a.
. one . b.
. his Coe
. the d.
. her e.
. them 1 a.
. boys b.
. rings c.
. boats d.
. fish e.
. when 21, a,/
. why . b.
. where’ e,
. what _ ,d.
. that e.
. shirts 24, -a.
. clothes \b.
. hats c.
. socks d.
. pants e.
. has 27. a.
. is b.
. hfaaj c.
. was - d.
. did e.
{
. finds 30. -a.
. felt b.
. feels c.
. fell d.
. feeling e.
. he o 33. a.
. his b,
. they - c.
. she ! d.
. her C . e.
: >~y

ring
life
rqQpe
ladderx
boat -

- it

her
them
its
his
They
Her
It
Their
One

old

_hospital

house
hotel
apartment

that
what .
when
while

why .

to
for
in
on

back
t 4

expensive
old

small
large
nice

Where
Because
For
While
Since

b s o e
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46.

49.

-~

a.
b.-

d.
e.

a.
b‘

d.
e.

“no’

he® ,
one

his .
he - ’

We
They
I

He
One

saw

say
saying
says
said

41.

grab
climb
swim
sit
put

44.

was 47.
swimming

swim

is swimming

swims

swam

Before 50.

Recently

However

Suddenly .

Fearfully

]

L]

started
learrted
studied =
taught
followed

swinm
walk
start
look
run '

They
You

He -
It

She

angd
to

- not

but
while

life

two
friend
three
good

Bent's

two
her
Bent
one

When
Now

Soon
Recently
Lately

w
¥

needed
heard
awoke
nodded
listened

- .

00 U e

-

P?

42. ., me
those
this
.~ them
it

(13 e P o Wk o i

-~

=3
wn
.
®© Lo

climbed
swam
held
sat

. £floated

48. some

o))

b. hundred
few

d. much
several

L2 4

.
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26.

27 I‘

28.

29,

3a.

Rt

o

31.

32.

33.

34.

L2y

35.

D

10.

36.

11.

37.

12.

38.

13.

39.

14.

40.

-15.

41.

16.

~¢

42,

17.

43.

18.

44.

19.

~ 45.

20.

46.

47.

48. .

23.

49,

24.

50,

25.
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"APPENDIX 2
» o
" MODIFIED CLOZE TEST -
READING TEST .
2 Instructions: Fill in the blanks with the word that
- completes thej,meaning. You are given the
first letter.’. .
o \ ’ e o

—— L

Campers who get' lost in the woods are in for a hard

time. /It is always good to know what to "do if you lose

.

your way.
One camper could not £ ' . his way back to t
S'oon it became dark a__ __ snow began to fall. H__ knéw
that 1f he d . not stay warm he w____ die. So he did
a v____ smart thing. He walked £ " ' a tree all night
l1_____. The snow becanme hiqéher a___ higher. His L;ath,
in £_ __ snowmade a wall a_ thé.w;'.nd. The wall
o_____ snow and the walking k ____ him warm. When day
g__, he was ‘able to £ his way ba(ck tc; t___ k\)
, You can keep warm b________ walking and by wrapping
b____ around you, if you h. '~ to have tuhem. Don't

/ to £find your way b at night or you m

become more lost. TIf y° build aifi:;e'., people m

be able to find y more easily’.
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When one b was lost, he found h way to

a town b : followi;xg a power line. 'R - that power

I

«

’ A
lines, fences, r and streams point the w SR e

where peoblfe live. o ‘ .

s . - ’
.
’ s -

|

-

o) two men were trying t find their way

"~

out o the woods. They walked £ a long time.

v - -- -~

Finally t tame back to their o campfire, the
place they h started from. Tﬁey *had b going
M !

-

round ih a ¢ . There is something that a " helps
—_— — .

to keep you £ ' circling. Look for a t " or hill

that is f away and walk to i . When you reach
—— . — .

3

and head for

-~

this p , ‘Pick another tree or h
that o . Of course this doesn't h ; you if ‘you

are in a dense forest and cannot see something far awdy. -

-
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.1. find - 26. you »
2. town \ 27; boi
3. and 28. hi?
4. ﬁe 29. by ‘
5. did . 30. retnemEér
6. would 31. | roads
7. very 32. wéy |
8: round 33./- ‘once .
9 long ?\4 fo
0. and ‘ 35h Q of ".

"11 the *36. f.or// ‘@
12, against 37. they: .
13. of 38. own )
14. kept 39. . had
15: c/a_.me 40. been
l6. £find 41. circ‘le\"

17. ;town N 42, always ¥

18. by 43. " from

19,  blankets 44. tree L

20. happen 45. far

2l. try 46. it ' -~
22, back Rﬁ}m' point '

23. may \ 48. hill ,

24, x.gu ' 4.9 . one |

25. may B 50. help

> *
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APPENDIX 3
1

3
& - -
~

DICTATION: 150 words

~

It was a réal thock/ to get your latest letter./
r . ’ - .
You're the last persoxé/ in the world/ I'd ever expect/

to be\inyvolved/ in aix_‘i'efr collision!/ Most of the
“people I know/ have ha accident/ at some time or

another,/ but you're/ such a c;areful and considerate
L ' ~ o - )
driver./ None of.your fxiends/ hacf heard ‘about it/ .

. f A P}
until I told them./ N >

c\;‘ ) ‘ RN

S s

-

!

Wil\l you try to have the car repaired/ - or is/ it a

L

. L
total loss?/ ‘

at , V'
3
You remember Leon,/ don't you?/ He's gone into
~ ~
the used car business.(m If you need another car, perhaps

he can help yod./ He's got some really cheap ones/ on ( t
7 N ) \
his lot./ —

/

-

v
Othgtée,/ T have no real news./ Life is the same

e . ‘
as a}wair’s*./ Work iq boring./ The weather's wet and cold./

~
-
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PROFICIENCY TEST

Collége Ville~Marie, ; !

1.

R

Secondary V

"Wlll you ask John to stay a little later?"”
"Sure, I'll ask him, if he ...{

a) hadn't already left -
h) won't already leave
c) hasn't already left

d] will have already fleft

y

"Frankly, I thought the orange lamp was as bﬂ&gpt....

the red one”.

a) 1like
b) as
¢) than
«d) from
"Would- you like m coffee?"
"Yes, thanks. ave just ...
‘a) drunk
., b} drink
¢} drinking
d) drank »

"The students are worried ...
in math."

a} about

b} for N .
c) in |

d) of

¢

the last of this cup."

passing the final exam
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On the weekend we often .Q. T.V.
a) watch the
b} are watching the
c] are watching
d) watch

~

"Robert, will you please ... before you leave?"

a) give to me it
b} to me give it
c) it to me give
d) give- it to me

-~

"Sue and I are completing our fourth.yea;;of ﬁnglish.

‘'We -... English for four years now."

4

‘a) study- - - e
b) had been studying ‘ / : .
c) have been studying -

d) studied

"Where have you beenz" o
"I ... have this bill checked by the manager."

2

a} had to
b) must
c} had

d) have to

"I was home. the entire evening.™
"Why ... to the party?"

a) you not go

b). didn't you go .
c) you didn't go ' \
d) didn't go you '

i 1 ¢
4

"If my sister ... on time, she will meet youinthe
lounge at 9:15".
/
a) 1is arriving
b) will arrive - . : Y g
c) arrives . )
d) _will have arrived

T il &
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7
11. When I was a child, I ... baseball after school.
a) uéed to playing
b) wused to play
- c) was used to play g,
d) used playing .
12. "I have fwo hours before my next plane. I will read
' this book ... waiting." ) , Pl
B R . B Y
a) while T s
b] before p :
c] during : T
4]  until '
13. I had ... my father for some money. -
a) to ask
b) to ask to ¥
c) asked to ‘
d) ask . .
14. [£I ‘had the time, I ... a holiday. ,
Y g
c) aken ¢
a2t 'S -
15. The fife ... by the Firem¥h.
L \‘ - '
a) put out , ' . h ,

b) had put out K

c) is putting out
+d) was put out '3
16. Mr. Gorman, the personnel assistant, will consider

the possibility ... you for summer work.

A
-

a)™-+to hire
b) <o hiring
¢) for hiring ,
, d) of hiring .
/ /
‘ “’01 ) 1
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18.

20.

21.

22.

"
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"What is ... way.of getting to the -airport2?" _ ’
- *
a) the faster . '
bh) fastest N /)
c) the fastest .
d) most fast

My friends moved south ... the very dry climate
there. ¢ ' .

¥

o

a) because
b) ‘beécause of

. ¢), 1is because

d) because is

-

Does the reservation clerk know ...?

a) when will the plane leave

. b) - when will leave the plane - . N
c) the plane will leave when :
d) when the plane will leaye

Our community is intered¥d .. reducing pollution.

aLw.to ]

b) in

¢) for : -

4d) of o " “ *
"Mrs. Grant has been working.too hard lately."
"Why ... some time off?" ~ ,

a) doesn't she take ¥

b) not she take
¢) doesn't take she

. 4d) - she doesn't take ,

"What happened?" |
"The barn ... by the storm."

a) blew down

b) was blown down

c) was to bleown down
d) was blown to down

P
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23. Could you please tell me ...2:

~a) it is what time-
b) what time it is , .
c] what is it time | . w
d] what time is it

24, The teacher wiil punish all of us for ... chalk.
P I . :

a] throwing : o
b} to throw N o ' .
. c) throw - -
- d) . thrown .o *

;ﬁa"‘"I always make typing errors when I am in a rush."
"Why ... do anything right2"

‘.

‘ . . . 27
" a) T canf't ever ‘ '
b) can't ever I . ~
c) can't I never >

d) can't I ever

VOCABULARY v

L4

There are two typeés of questj

closest in meaning to the word undérlined in the sentence.
<p -

xExample:. The wind felt $Oi5t o hig cheek

a) icy
b) damp
¢) hot
g) day

-

Answer: b)Y is correct.

1}
k]

In the second type you will see a sentence with a
- space. Choose the word that would best complete the
‘sentence.

Example: The sea is too rough today to go .

a) dancing
b). driving
e c) skiing

d) sailing ° : “—

107
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. Answer: d} is correct.
‘ 26. "Do you think John is going to catch on to the
x -— system?" . -
& ? /)
i s ~ a) break
; A . b) understan
; - c) usé X .
Vo d) enter - ' )
£ ¢ S L \
; . ‘ -27. My friend was keen to start learning French. :
i o : == :
\ o a) cager . ‘ , ;
\ 7/ . b) forced . ' ‘ :
. o ¢} wnwilling : ;
ey ! - d) obliged ;
' ‘ ‘\, 28. "The speaker did not mention many facts. Judy 2
. N asked her to be more . ’ %
\\ \\ o a) polite , '
¥ t . b) certain

. . ; c) specific
'ﬁigl , / d) knowledgeable

\( kng' She saw the line come taut in his fingers.

3 ‘é >(/Q< - : a) apaft R

; R b) away

S v ¢) tight

% . \ d) loose

% ‘ Every student has to answer for his own behavior.

r - - - '
R a) situation )

- b) conduct

: c¢) health

] ‘ d) insult

31. Youfhhandwriting is goodq but it is not as as
‘. . . \John's. ”\3 ‘

, ' ‘ \

: ‘ ‘ V' a)  untidy ' -

; . . b) narrow .

. . ¢} neat

d) - illegible

i ]
* "‘
! . . _
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Finarina pin.

[}
-y

-’ ' * &

32. The natives were immune to-the poison.

33.

'

a) allergic to .
b) quickly affected by

¢} uhable to be harmed by

d] susceptible to ~

As soon as I get in the bath the telephone is

bound to ring. .

a) slow . )
b) certain . -
c) ready

d} willing . //

34. "I am .sorry", th operafor said, "but the number

35.

36.
7

37.

you

The

That child of yours is a real pest.

You

no longer exists".
a) directed i} O
b) dialed
c) deéeclared
d) dropped

cohntrysidf here is very rugged.

.a) flat

b) low '
c) pretty '

d) rough

.a) nulsance

b) - darling

c) genius

d) angel

should really try to your money. N
9 > !

a) loan

b) budget

¢c) accommodate .-
d) evaluate

e e 5
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"38. A boxer must be strong and skillful to defeat Ali.

a) powerful &
. b)] young

c) hard-working

d) accomplished

39. There is no known remedy for this disease.
, a) torture - )

b) name

c) symptom

d) treatment

7

4Q0., A story with a beginning, a middle and an ending
has -
a)} a conclusion
b) excitement p
c) a plot .
d) interest

.

41. This is a photograph of Tom's class. Cdn you pick

him out? '
.a} £ind
b) shout at
c} follow
d) watch

.
.

42. Fruit is very scarce at this time of the year.
a) expensive
b) nutritious

¢) good . -
d) rare
43. I doh't like the of this_pie.

a) flavor

b) flower . p s

c) fluency
d] flutter

110
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The dog seized the.boy by the leg. C-
grasped R

g al .
b). bit , :
c) kicked ’ . o S

d) scratched , -

I think you would do better to omit this guestion.

a) answer ) .

b] exclude . ’//
.¢) obey ' , \
d) withhold

-
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READING \ a

Directions: This test consists of three reading passages.
Each of the three passages 1is followed by
' five questions based on the text. Read each

.= passage carefully and answer the questions
which follow it. Choose the best answer and
v write its letter in the space provided.

One night the interpreter came to me saying that a
celebrated musician wanted to meet me, and would I go to

his box? The beautiful, exotic lady was a member of the

Russian Ballet. The interpreter ingroduced me. The
gentleman said that he had enjoyedsmy performance and
was surprised to see how young I was. At these .compli-
ments I bowed politely, occasiqpally taking a furtive
glance at his friend. ' '

"You are instinctively a musician and a dancer,
monsieur" said he. Feeling that there was no<Teply to
this compliment other than to smilewsweetly, I glanced
at the interpreter and bowed politely. The musician stood
up and extended his hand and I stood up. "Yes", he said,
shaking my hand, "you are a true artist". After we ieft
I turned to the interpreter: "Who was the lady Qith
him2"

Ll
S, - . .
She is a Russian ballet dancer, Mademoiselle

’

It was a very long and difficult name. e

.

"and what was the gentleman's name?" I asked. -

- "Debussy", he answered, "the celebrated composer".
"Never heard of him", T remarked.

e

e LA
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47.

48.

50.

P

a)
b)
c)
d)
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N
. The incident took place at .
: 2 : ;]
a) a race track A b
b) a theatre .
c) a circus B .
d) an airport
One evening the author was invited to meet ...
a] an interpreter . ‘
b} a famous model ®
c) two members of the Russian ballet
d) a musician
A,
The author decided.to accept the invitation because ..,
' al] he was impressed by the name of the famous
musician ' .
b) he dig not wish to be rude . ,
c) he was interested in the musician's companlon
d) bhe was very ingquisitive
. .
Debussy wanted to meet the-author because he wanted ...
A ¥ .
a) to ask his opinion on a ballet } ]
b) to invite him to a concert ¥ .
v c) to compliment him on his performance
d) to teach him Russian
L) }
The author is ...

a female Russian
an, exotic dancer
an elderly musician . !
a young actor

&
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sneeze to the right is lucky; to the left, unlucky.

L L e e e o - - o owen -

Many false beliefs are linked with sneezing. A

present custom 'of saying "God bless you" to a sneezer

began with the ancient Greeks.
a sign of danger.

aloud to Zeus, the most dmportant god, to protect the

sneezer.

at" started in the-Middle Ages. People still thought

sneezing harmful.

a

sniffed this scented, powdered tobacco into their nostrlls
claimed sneezing was healthful.
refresh the lungs and clear the braln
does cause artificial sneezes.

1

¥
~—

When snuff was introdﬁced to Europe, people who

SneeZLng,was said to

reflex action. It canmot be controlled.’ C

51. igzbrding,to one belief, sneezimg to the left was
a) 1lucky .
b) unlucky
c) a prayer to Zeus

52.

53.

d)

The Greeks thought a sneeze was ...

a)
b)
c)

Q
Implied

a)
b)
c)
d)

a controlled act

[

‘healthful -

a reflex action
lucky
none of the above

but not stated: the Greeks ...

thouéht Zeus was the most 1mportant god
believed in only one god

worshipped more than one god . .
had no religion

”~
)

The -

They thought a sneeze was
When anyone sneezed, ‘the Greeks cried

The saying that something is "not to be sneezed

A plnch,of snuff
But a natural sneeze is a

H

“

3
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54. *Snuff-takers wrongly believed that sneezing ... . LI

a) refreshed the lungs and cleared the bra%n
b) was a reflex action ¢

c¢) could not be.controlled

d) - prevented colds .

'55. Sneezes caused by snuff-taking arg described as’...

4

, ot al loud .
b] natural . )
. c) artificial S
' d) uncontrollable )

b

%

The first list of th&bedy's senses was made by

Aristotle, a learned Greek teacher, over two thousand years

ago. He named five senses: sight, hearipg,.taste;'smell
and touch. In 1826 a British doctor, Sir Charles Bell,
added muscle sense. This sense reports all movement to'
the brain and spinal cord, the control centres to whﬂbh‘all
senses report.

b}

‘ Recent medical studies havé?ﬁfoved’that the senses'

" number more than six. Tasfe_is not one sense but four:
the tonguye identifies sweet, dgour, salt and bitter sub-
stances. Touch.makes the body aware of pressure, pain and
temperature. And in the ear, location of hearing, is the
sense of balance. Hunger and thirst are also newly"iden—
tified senses. !

/ - .
Science now divides the senses into two groups.

Inner senses are those of muscle, blance, hugger and thirst.

' All the others are termed outer senses.
N i

!
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- 56. The sixth sense added waé that of ...,

a) balance ;

b) hunger= : -
c) thirst

d} muscle

3 N
57. Recent studies have shown that the tongue identifies_...
(3 \ -
a) sweet and sour tastes
b) salt and bitter tastes
cl both a and b . . .
. . d)  more than a and b
’ 58. A recently discovered sense of touch is
. al bitterness )
b} smoothness Y

- > c) pressure
d) balance s

59. The ear is connected with thd&penses of ...
a) pressure and pain , , ‘

b) temperature and pressure ‘ °

c) hearing and pressure . o ——

d) hearing.and balance R A

-

3}

60. The two terms that include all known senses are ...
. . a) . brain and spinal cord .
© b} inner senses and, outer sénses .
c) taste and touch : s e
d)} hunger and thirst

' ' . R . - f '
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COMPLETIONS:

61. After the civil war minstral shows lost tpelr
popularity to .

62. Early circuses were célled by the strange. name . e

63. An invention whlch brought great changes to the
movies was . \

64. It is claimed)that the first music Americans invented
was

65. The most popukar type of character in the early plays
was the . . ‘
_— 3 Co
66. Songs created by people who don't write down the words
and music are called.

67. Early American folk songs included themes about work
and .

68. Early entertainment viewed black people as intelligent
-and likeable people.

True or false,

69. The "greateét showman of all time" was .

70. Ragtime music combine%/mérching music and .

71. After television became popular, radio switched its
programming primarily to soap operas.

. . - §
True or false ///‘ ;

H
3
i
H
%
A
a3
b
M
%
.

72. Elvis Presley prov1ded a perfect mix of ragtime and
rock and roll styles.

True or false ~\é\g
73. Poor people most enjoyedigoing to early movies.
" True or false

74. vVaudeville shows made people laugh at blacks and

75. The taste of the American public in entertainment has
not changed over the years: .

., True or false

{
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, GRAMMAR
1. ¢ 6. _D  11., _B  16. _p  2i. _a
2. B 7 C 12. A 17. ¢ 22, B ‘
3. A s, A 13, A 18 _B _ 23. _p
g 4 A 9. B 14. C 19. D 24. A
5. D .10. _C 15s. _D 20. _B 25. _D
VOCABULARY ;
26. B 30, B 34, B 38, D 42. _D
: ©27. A 31, C 35. D 39. D, 43. A 1
28, C 32, ¢ 36. A 40. _C . 44. _a
29. C "33, B 37. B 4. A" 45. B ’
i READING ™~ |
1 ‘ 46. _B 47, D 48. _C__ 4. _c  S0. _p
; 51, B 52, D 53. _C  54. _A _ 55. _C_
] 56. _D .57. _C 58. C  59. D _-60. _B
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COMPLETIONS -
61. ~vaudeville : \ 68. false
1]
s 62. Museums for éduc.atj.én 63. P,T. Barnum
63. sound track o 3 ~ 70. African rhythms
4 64. ragtime . | e 71. false )
.65, black slave . 72. false
66 folk songs . ' S 73. true
67. ‘legends, heroces, fun stories = 74. ithigrants
75. true
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ITEM ANALYSIS OF THE MULTIPLE-CHOICE CLOZE TEST
Item anaiysis techniques described by Davies and
Moller (1973) were emploved on the results of the cloze
g test in order to determine the indices of discrimination
and difficulty. The responses of the first and third
27.5 percent of the students were used. The data are ‘
( . .
presented in the following table.
Table 19 . ‘
r
! Item Discrimination Indices and, K Item Difficulty
Indices of the Multiple-Choice Cloze Test ‘ ‘
(n = 28) )
Discrimination % of Items® ;
' 1
) less than .25 : .22 j
V4 B
.26 bt -39 v 112 .
.40 - larger : ' .66 ;
y : oo b ‘
Difficulty
s
.Q0 - .14 .00
. . L15 - .29 .10
.30 - .70 : h _3.62
. o
.71 =7.85 o .20
.86/~ 1.00 . .08

AThere were 50 items in the test.
bAverage difficulty = .57.
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Of course, the higher the diferimination values the
better it is. It is generally held that items whiph>dis—
criminate less than .25 are not acceptable. With respect
to level of difficulty, worthwhile items faii within a
rénge of .30 to .70. Oller (1979) stated that some test
writeis(expand £ﬁat range to include iteﬁs between .15

and .85. . : ' -

’ : -
There were 11 items that did not discriminate well,
féur of which were very eésy and three others which were
very difficult. Ten of these items were content wdrds
while the other word was a pronou&ﬂ Thirty-one items fell
‘within a rangiVof difficulty of .30 to .70 whereas 46 of
the 50 items (92 percent) ‘were in the wider range, of .15
to .85. The four items that were outside this range were
too eaéy for the students. The avé}age difficulty for all
the items was a very acceptable .57. Morriseéte (1979)
.stated that an exam becomes more sensitive to differenceg
Setween subjecfs'when item difficulty approaches an ‘average
level of .50. |
It is impressive that a mul£iple-choice cloze test,
based on a fixed rate of deletion and made up of dis-
tractors from the same grghmaéical category, should have

such good indices of discrimination and difficulty. The

t i ' &
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cloze test could be possibly improved by _eliminating. the
11 items that did ot discriminate well and by lengthening
the passage to inciude other items. Yet research by
Cranney (1973) with native speakers showed that revising

‘{ a very long multiple-choice cloze tés’c by item analysis
did not n;acessarily increase significantly test reliability

\ ) ot
or validity. . v




