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Executive summary

In July 2014, the Australian Government Office for Learning and Teaching awarded a seed
grant titled — Enhancing graduate employability of business school alumni through
establishing an Australian Business Case Network. The project was completed over twelve
months and the final report was submitted in August 2015.

The institution lead was Bond University and the project leader was Associate Professor
Colette Southam. The two partner institutions were Deakin University, with team member
Professor Amanda Pyman, and Monash University, with team member Associate Professor
Srinivas Sridharan. The project manager was Paul Kelly. Two consultants from Bond
University served as peer consultants; Associate Professor Shelley Kinash and experienced
project manager Madelaine-Marie Judd mentored the team through their seed project in
preparation for extended research on this topic.

Issues, context & project aims

A thorough review of the literature, in addition to the project team’s extensive experiences
as academics in business schools revealed five issues or, in other words, problems in
university business education:

1. Students are not assured of the optimal learning experience.
2. There are reported deficiencies in business graduate attributes.
3. Industry engagement and real-world learning are not adequate.

4. Business academics do not have sufficient professional development opportunities (for
example, in business case teaching).

5. Australian content and contexts are not represented in available business cases. As
evidence, only 122 (0.8%) of the 15,377 cases published by the world’s two largest business
case producers, Harvard Business and Ivey Publishing, cover the Australian context and/or
Australian companies.

In acknowledgement of these five issues, the project team articulated the following four
aims:

1. Increase case teaching in Australian business schools to enhance students’ attributes in
problem solving, judgment and communication and level of professional preparedness.

2. Provide training and support for a minimum of 80 Australian business school educators in
teaching with cases and writing high quality business cases with teaching notes.

3. Establish an Australian Business Case Network to provide support for case teaching and
writing through the website, newsletter and opportunities for peer observation of case
teaching.

4. Increase the number of Australian business cases written, and in doing so, strengthen
relationships between industry and academia.
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Overview

The main project activity was to offer two business case professional development
workshops to academics across Australia. The two workshops were both facilitated in
January 2015, one on the Gold Coast, through Bond University and the other in Melbourne
through Monash University. Across the two workshops, 101 academics participated.
Participation ranged from 7 tutors through to 26 Level D/E academics. Nearly 50 per cent of
the attending participants’ institution affiliations are the two home institutions.

The workshops were offered over two days, with the first day addressing case teaching and
the second day on case writing. Project data was collected through administering and
analysing pre and post workshop surveys and recording and interpreting qualitative field
notes.

The primary expert facilitator was invited from the Western University, Canada. Professor
Paul Beamish holds the Canada Research Chair in International Management and is the
Executive Director of Ivey Publishing, which is one of the two (alongside Harvard) major
sources, publishers and distributors of business cases worldwide. Professor Beamish himself
has published over 250 cases.

One of the significant outcomes of the project was Professor Beamish’s mentoring of
Associate Professor Colette Southam (seed project leader) in the processes of business case
teaching, writing and professional development. Associate Professor Southam has been
offered and accepted an adjunct appointment through Ivey at Western. The implication
regarding the sustainability and expansion of Australian professional development in
business case teaching and writing is that Associate Professor Southam is now qualified and
approved to offer this training.

Overall results / key findings

The seed project revealed ten overall findings.

1. Australian academics have an appetite for professional development regarding business
cases.

2. There is a viable ‘market’ for additional business case professional development beyond
the Gold Coast and Melbourne (because workshops have recently been offered in these two
locations).

3. Participating business academics tend to have more of a want for case writing, but also
need case teaching.

4. Tensions continue regarding academic career balance between teaching and research.
Academics were inspired by Professor Beamish’s personal successes in both. For example,
he shared his authored case on Mattel: Toy recalls, for which he collected evidence of
improved student learning, three publications and quotes in over 250 newspapers in 15
countries.

5. Workshop participants were motivated to be both mentors and mentees and moving in
and out of fluid roles as matched their experiential bases.
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6. Collaboration and a synergy of sharing were hallmarks of the workshop process and a
positive indication that the Australian Business Case Network would be a sustainable, long-
term enterprise.

7. Participants expressed a balance between enthusiasm to build Australian business cases
and a practical realism that saw them setting achievable targets regarding the quantity of
cases and completion targets.

8. Six months following the workshops, nearly 50 per cent of the participants who had
completed the post workshop surveys (40 %) had made progress on writing Australian
business cases.

9. Business case teaching substantially increased among the institutions sending participants
to the workshops. Business case use through Ivey Publishing went from 4,765 across the
whole of 2014 to 7,485 through the first seven months of 2015.

10. The Australian Business Case Network is already thriving, with the foundation members
articulating a mission, goals and activities and submitting resources for posting on the
project’s website.

Project Outcomes

As proposed, the project outcomes included:

1. Two case writing and teaching workshops (minimum 80 participants) hosted at Bond and
Monash universities.

2. The establishment of an Australian Business Case Network (ABCN) with a website as its
primary mechanism.

3. A case writing and teaching manual.

4. A scholarly journal article and final report.

Each of these four proposed outcomes has been exceeded and extended for greater impact.

1. Two case writing and teaching workshops were hosted at Bond and Monash universities
and there were 101 participants.

2. The establishment of an Australian Business Case Network (ABCN) with a website as its
primary mechanism. The ABCN has launched and the website was designed in collaboration
with Bond University students as part of an authentic subject assessment thereby fostering
their industry experience. The website is - http://AustralianBusinessCaseNetwork.com

3. Rather than hosting a single case writing and teaching manual, multiple resource
materials have been produced and continue to be contributed by foundation ABCN
members. In addition Professor Paul Beamish has released his full set of workshop

materials, accessible through the website.

4. A scholarly journal article and final report. The draft will first be submitted to a
conference prior to submission to an A* journal.
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Chapter 1: Project aims, context and rationale

The abilities to solve complex, unstructured problems and to communicate effectively are
desirable in business school graduates. However, recent studies report deficiencies in
Australian graduates’ attributes in problem solving, judgment and communication. The case
method helps students develop these skills by giving them realistic business scenarios to
practice making and defending their decisions. However, the lack of regional and local
content is a significant impediment to teaching business cases in Australia.

Business Industry and Higher Education Collaboration Council (BIHECC) (2007) reported a
high level of satisfaction with the technical competency of graduates, but that employability
skills were deficient. A similar survey by the ABDC also identified the ‘lack of engagement
with real-world problems by business graduates ... as a widespread concern among industry,
academic and professional associations’ (Freeman, Hancock, Simpson, & Sykes, 2008, p. 32).
Furthermore, several studies (Hancock et al., 2010; Jackson, 2012; Oliver, 2013) report
weaknesses in Australian graduate attributes in problem solving, judgment and
communication.

This project was designed to foster the use of realistic cases that mirror actual business
situations which enable students to develop critical thinking and communication skills, as
they must apply theories and models to real-world problems, personally make decisions and
defend them (Che & Che, 2011). The case method presents students with a managerial
challenge, and asks for a decision to be made - students adopt the role of the decision
maker, identify and sort key issues, analyse alternative strategies, and formulate clear
recommendations (Davis & Wilcock, 2009; Mesny, 2013). The Australian Learning and
Teaching Council report by Papadopoulos, Taylor, Fallshaw, and Zanko (2011) cites case
studies as an effective method for teaching the skills, qualities and attributes that are
required by a profession and the processes through which those skills are learnt’(p. 1)

The lack of regional content is a significant barrier to teaching business cases in Australia.
Only 122 (0.8%) of the 15,377 cases published by the world’s two largest business case
producers, Harvard Business and Ivey Publishing cover Australian companies; in contrast, 16
per cent of cases cover Canada which is similar in size to Australia. This small number
becomes even more problematic because these cases are spread over a myriad of functional
business areas (e.g., accounting, finance, marketing, management, operations) and cover
both undergraduate and post-graduate levels.

The aims of the seed project were to:

1. Increase case teaching in Australian business schools to enhance students’ attributes in
problem solving, judgment and communication and level of professional preparedness.

2. Provide training and support for a minimum of 80 Australian business school educators in
teaching with cases and writing high quality business cases with teaching notes.

3. Establish an Australian Business Case Network (ABCN) to provide ongoing support for
case teaching and writing through the website, newsletter and opportunities for peer
observation of case teaching.

4. Increase the number of Australian business cases written, and in doing so, strengthen
relationships between industry and academia.
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Chapter 2: Literature review

The questions as to whether business schools are providing a quality student learning
experience and thereby adequately addressing the employability needs of graduates are
frequently asked in higher education literature (Freeman, Hancock, Simpson, & Sykes, 2008;
Mintzberg, 2005). In the context of business, employability means that graduates are able to
apply theory and disciplinary knowledge (e.g. management and accounting), demonstrate
hard skills (e.g. financial analysis) and soft skills (e.g. teamwork), fit-in to organisations, as
well as develop a clear identity and ability to differentiate oneself (Jackson, 2012; Kinash &
Crane, 2015; Kinash, Crane, Judd, Knight & Dowling, 2015). A comprehensive Australian
Learning and Teaching Council report, Engaging industry: Embedding professional learning
in the business curriculum collates the body of evidence suggesting that business students
need support to develop higher order cognitive skills to prepare them for handling the
complex problems they will face in the business world ( Papadopoulos, Taylor, Fallshaw, and
Zanko, 2011).

One of the dominant quality assurance themes in Australian higher education is that
universities are responsible for finding ways to ensure that students develop transferable
employability skills, usually referred to as graduate attributes (Barrie, 2006; Litchfield,
Frawley, & Nettleton, 2010; Bridgstock, 2009; French et.al., 2014; Lawson et.al., 2015).
Graduate attributes can be defined as, ‘skills, personal attributes and values which should
be acquired by all graduates regardless of their discipline or field of study’ (Higher Education
Council, 1992, p. 20). Bowden, Hart, King, Trigwell, and Watts (2000) augmented this
definition by adding that these skills must prepare students to use judgment and make
decisions to cope with uncertainty. Graduate skills are recognised as being relevant by
universities, professional bodies and governments (Jackson, 2012; Litchfield, Frawley, &
Nettleton, 2010; Treleaven & Voola, 2008) because they prepare students to contribute as
responsible citizens and to sustain employment (Bowden et al., 2000; Haigh & Clifford,
2011; Oliver, 2013).

The call for higher education to assure graduate attributes has been made clear and visible;
the pedagogical mechanisms for teaching in a way that improves employability are not as
explicit (Crossman & Bordia, 2011). Duarte (2013) conducted in-depth interviews with five
Australian business school teachers, for whom there was evidence of exemplary teaching
performance. Her qualitative research revealed that ‘good teachers’ have a constructivist
teaching philosophy and teach in ways that richly involve students in robust pedagogical
activity that teaches them both content and how to learn. These descriptors are consistent
with the way in which authors describe the rationale for teaching through cases. In
American business, there is published evidence that the case method improves learning
outcomes (Erzurumlu & Rollag, 2013; Cullen, 2013; Hershey & Walker, 2006; Kroes, Chen, &
Mangiameli, 2013; Marcum & Perry, 2010; Pitt & Watson, 2011; Reder, 2009; Swanson &
Morrison, 2010). As early as 1987, Bocker, a German researcher, confirmed his hypothesis
that ‘problem case teaching is more effective than lecture teaching’ by testing 62 students
before and after being taught through the case method (p. 66). His overall conclusion was
that ‘cases motivate students to learn; thus, case teaching yields better results’ (p. 69). The
use of realistic cases that mirror actual business situations approximates on-the-job
learning. It also enables students to develop higher order cognitive, critical thinking and
communication skills, as they must apply theories and models to real-world problems,

Australian Business Case Seed Project Final Report 9



personally make decisions and defend them (Che & Che, 2011). The case method applies
Glasersfeld’s (1989) pedagogical epistemology that ‘knowledge is not passively received’ (p.
162). The Australian Learning and Teaching Council report by Papadopoulos, Taylor,
Fallshaw, and Zanko (2011) cited case studies as an effective method for teaching the ‘skills,
gualities and attributes that are required by a profession and the processes through which
those skills are learnt’ (p. 1). With the case method, the professor’s knowledge blends with
the student’s through active, engaging processes where students discover the answers for
themselves.

As evidenced by a small, but growing collection of publications, Australian business
academics are contributing to the knowledge resource in the area of case teaching.
Mathews (2008) at Charles Stuart University administered a survey to 138 undergraduate
management students and reported that students perceived case teaching to be positive
and to improve their learning experiences and motivation. Klobas’ (2005) research from the
University of Western Australia (UWA) evaluated the use of a multimedia case study for
teaching MBA students and concluded that use of the case in teaching was highly-esteemed
and efficacious, particularly when coupled with engaging lessons. Continuing on the theme
of technology-enhanced cases, Halvorson, Crittenden, and Pitt (2011) authored an
international and collaborative (Australia through UWA with Canada and the USA)
investigation into the use of Second Life to host business cases. The authors concluded that
offering business cases in virtual worlds assisted students and teachers to overcome
distance issues of time and space.

Another international case collaboration including Australia (Queensland University of
Technology) together with Liechtenstein and Switzerland, was authored by Seidel, Recker,
Pimmer and van Brocke (2014). The authors presented a research-derived teaching case
about a global information technology solutions provider. Similarly, Kellett and Hede (2008)
from the Australian institutions of Deakin and Victoria Universities respectively, published a
research-derived single teaching case about sport marketing and management. Neither one
of these studies however, extended the investigation beyond the development of the
teaching case to investigate whether teaching with the cases improved learning and
teaching. Fish, Martinez, Santillan, and Brazell (1998) authored an international group case
including Australia, Chile, Hong Kong, Mexico and the USA; the Australian arm was based at
the University of Sydney. The authors presented evidence that the case teaching approach
enhanced students’ global perspective and the authors presented concrete suggestions for
teaching design improvements.

Overall, the Australian contribution to case teaching is emerging and many of the papers are
written with international collaborators. However, the papers tend to focus on single cases
most of which are not Australian in nature or context. Furthermore, the student samples are
drawn from single or small groups of universities. The lack of regional content is a significant
barrier to teaching business cases in Australia. Only 122 (0.8%) of the 15,377 cases
published by the world’s two largest business case producers, Harvard Business Publishing
and lvey Publishing cover the Australian context and/or Australian companies. Australian
authors do not appear to have formed a cohesive scholarly network to produce case
teaching reviews or meta-analyses, nor have they appeared to have published frameworks
or theories to explain case teaching and guide further work.
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Chapter 3: Project Activities

Project team, roles and responsibilities

The project team leader was Associate Professor Colette Southam, Bond University Faculty
of Business. As an alumnus and then faculty member at the Ivey Business School, Western
University, Canada, Colette served as the primary point of contact with Ivey Publishing and
took primary organisational and intellectual responsibility for the project. Former Monash
MBA Program Director, Professor Amanda Pyman recently moved to Deakin University as
Head of the Department of Management. Amanda served as the primary point of contact
for the Monash workshop and took primary responsibility for post workshop survey design.
Dr. Srinivas (Srini) Sridharan, Associate Professor of Marketing, Monash University is an
experienced case teacher and writer, faculty member at the Ivey Business School for seven
years. Srini took primary responsibility for pre workshop survey design and analysis. The
project had two managers with consecutive terms. The first, Erika Verrat was a Bond
University law student and business graduate from the Ivey Business School. The second,
Paul Kelly is a Bond postgraduate commerce student. Professor Paul Beamish, Executive
Director of Ivey Publishing served as the consulting expert for this project having written or
co-written more than 250 business cases. His primary project responsibilities were to deliver
the workshops and offer expert advice. Associate Professor Shelley Kinash and Madelaine-
Marie Judd served as consultants during the final analysis and reporting stages of the
project and to bridge the Seed project into an Innovation and Development project.

Project activities were conducted in three phases.

Phase one: Planning and preparation

The project leader and manager designed a workshop brochure (Appendix C) and had it
approved by the Australian Government Office for Learning and Teaching. The brochure was
distributed by the ABDC to ensure equitable access to all forty Australian business schools.
In October 2014, Professor Phil Hancock, Chair of ABDC Learning and Teaching sent the
brochure to the Associate Dean and/or Director of Leaning and Teaching at each of the forty
member business schools. The accompanying information specified that each member
institution would be guaranteed two spots for participants on the condition that they
registered by the early bird deadline of 30" November 2014. Additional applicants were
registered on a first come, first served basis, managed through an online registration
system. Fifty academics were enrolled into each of the two workshops and a waiting list was
prepared to replace those who cancelled.

Phase two: Case teaching and writing workshops

Professor Paul Beamish was the primary facilitator of the case study teaching and writing
workshops at Bond University on 13-14" January 2015 and Monash University on 18-19™
January 2015. Associate Professor Colette Southam, project leader, was the secondary
facilitator and was thereby mentored in the process so that she can facilitate subsequent
workshops independently for sustainable impact. One additional team member attended
each workshop to assist in facilitation. The format was a two-day workshop with the first
day focused on case teaching (e.g. choosing cases to match educational objectives). The
session included two mock business case classroom sessions. The second day focused on
writing cases (e.g. writing an effective lead paragraph and identifying learning objectives).
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The final segment was devoted to using case writing to spur the writing of scholarly
academic pieces. Professor Beamish introduced the idea of collaboratively editing a
collection of cases for publication with a commercial publisher and answered remaining
guestions on case writing prior to the final reception and informal networking session. The
workshop run-sheet and full description are provided in Appendix D. Upon the suggestion
and in conjunction with Ivey Publishing, electronic resources required pre, during and post
case workshops were made available through a Dropbox link. These documents and
resources have been transferred to the member portal of the website for post-project
sustainable impact.

The project team designed pre and post workshop surveys (Appendix E and F) and
electronically distributed them to participants for online completion four days prior to and
six months post each workshop. The surveys were constructed by Srini Sridharan and
Amanda Pyman adhering to the recommended approaches of Fowler (2013). The survey
approach was adopted in order to initiate a quantitative depiction of the existing experience
and expertise in the case method of teaching in Australia and a qualitative description of
academic preferences and interests prevalent in business schools of the region about the
case method: teaching and writing.

There were 18 questions in the pre workshop survey and 26 questions in the post workshop
survey. Question formats included Likert scales, dichotomous choices and open-ended
guestions based on whether the questions explored expertise and opinion or the
respondent’s actual experience in aspects of the case method. The question sets were
devised according to good practice recommended by Presser et al. (2004). Sample questions
included ‘please describe the extent of your professional experience’ and ‘please indicate
your expectations from this workshop by ranking the following statements.” In addition to
the survey data, the project team collected attendance records and documented activity
and interactions through field notes using documentation protocols of Emerson, Fretz, and
Shaw (2011). Descriptive statistics comparing the pre and post survey quantitative results
and thematic coding of the qualitative survey results and field notes were used for data
analysis. The approach of Shaddock (2014) was applied for data analysis whereby project
team members and the project consultants separately coded the qualitative data, the
project manager confirmed 80 per cent content agreement and interpretations were
collaboratively produced.

Phase three: Dissemination and activating impact

This phase of the project focussed on extending the knowledge and skills in business case
teaching and writing beyond the timeframe of the two face-to-face workshops and beyond
the access base of the seventeen participating institutions. In addition, this phase focussed
on assuring the impact on graduate attributes and graduate employability to the students
and graduates of institutions involved in the project as institution partners and those
sending academics to the workshops.

The project team created three primary means of dissemination and activating impact.

1. Project website (www.AustralianBusinessCaseNetwork.com)

2. Australian Business Case Network (ABCN)
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3. Drafted paper for conference submission (November) prior to submission to journal

The project website was designed. The foundational website pages have been created and
have been approved by the Australian Government Office for Learning and Teaching for a
soft launch prior to publicly launching the site. To assist in building the website, and to
provide an authentic learning experience to students, an application was made to the Bond
University Internet and social media marketing subject to collaborate with a student team.
Paul Kelly, Project Manager and Colette Southam, Project Leader, worked with the team of
three students to design and build the website.

The website http://www.australianbusinesscasenetwork.com has both a public and
members-only sections. The members-only section is restricted to registered members of
the Australian Business Case Network (ABCN) as described below. The public face has pages
dedicated to students, providing materials and resources assisting them to learn through
business cases and to apply this learning to improving their graduate attributes and
graduate employability. The Students section also includes links to business case
competitions. The Industry section provides information about the benefits to industry of
supporting case teaching and writing, the expectations of industry partners and an avenue
to follow up for more information. There is an About Us section and a section for news
items that are relevant to all stakeholders. The About Us section contains pertinent
information about the network, the leadership team and membership. The news and the
membership sections are the only two parts of the public face that will require updating; the
website has been designed according to the maintenance and sustainability principles of the
D-Cubed Guide (Hinton, Gannaway, Berry, & Moore, 2010) in recognition that in order to
stay viable, websites must be designed in efficient and practical ways from the outset. The
Current Members section has a photo of each affiliated institution (currently 17) and
photographs and contact information for each academic member within each of these
institutions as well as links to each academic’s website, if desired. The web site links to
existing case teaching and writing resources and OLT final reports as well as cases where
available. For example, the website links to resources that are available free to all registered
academics.

The ABCN is a peer to peer network whereby members will have the ability to share content
or ask questions. The private section of the website is restricted to registered members. The
private section includes: all workshop materials; rubrics for assessing student contribution
and for marking case reports and exams; resources and comments initiated by members
such as tips on teaching cases with large class sizes or teaching cases online will soon be
added. The eligibility criterion for registration includes teaching academics within an
Australian business school. Academics can register through the public website. Upon
acceptance, an automated email is sent to the academic to continue registration.
Registration activation will be confirmed within one week. The rationale for including a
members-only section of the website versus a fully public website is that it allows the
website to be peer-to-peer and driven by its members. The ABCN will be sustainable as it
will not require excessive content development by the project team, and will engage the
ABCN community to contribute to the advancement of case writing. The membership
section of the website will be maintained by Associate Professor Colette Southam for a
minimum of five years post seed project completion.

The private section of the website is the primary communications and administration
mechanism of the ABCN. ABCN is a virtual network that provides online resources on case
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writing and teaching to Australian business educators with the goal of shaping case teaching
practice and research and ultimately enhancing graduate employability. ABCN connects
business academics across the country, igniting and sustaining a practical focus and
commitment to expanding and improving business case teaching and writing in Australia.
The ABCN creates tangible connections among teachers across Australia with a common
desire to engage students in real-world business problems using the case method. As
suggested in the D-Cubed Guide (Hinton, Gannaway, Berry, & Moore, 2010), ABCN has been
branded with a logo In addition, the foundation members have provided input into mission,
aims and goals.

The seed project presented in this final report initiated the ABCN. Its foundation members
have made a commitment toward the mission of connecting case educators across the
country and shaping case teaching practice and research. The network has the following
four long term aims:

1. Toincrease the use of the case teaching method within Australian business schools to
enhance students’ problem solving, judgment and communication skills.

2. To provide training and support for Australian business school educators in teaching
with cases and writing high quality business cases and teaching notes.

3. Toincrease the number of Australian business cases written, and in doing so, strengthen
the relationships between industry and academia.

4. To provide ongoing support to Australian educators in case teaching and writing through
the network and provide opportunities for peer-to-peer networking.

Further to these network aims, the ABCN strives to help business students in the following
three ways:

1. Making business decisions: Enhancing students' abilities to make decisions within
complex business environments.

2. Solving business problems: Developing and enhancing the solving of unstructured
problems by providing realistic business scenarios.

3. Improving communication: Reinforcing students' oral and written communication skills
through justifying their decisions and action plans.

The project team and project consultants have drafted a paper to be submitted in
November to the AMLE Conference. Prior to submission to the AMLE journal, it is expected
practice to present at the peer-reviewed conference and receive feedback. AMLE was
selected for maximum impact because it is an A* according to the ABDC as well as for its
relevance as a premier education-focused journal of business schools. The title of the
conference paper is ‘Enabling the capacity of Australian business schools in case writing and
teaching to enhance real-world, applied problem solving by business students.’
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Chapter 4: Results

Workshop attendee demographics

Invitations to participate in the business case workshops were distributed to 40 Australian
business schools; seventeen institutions registered participants (42.5 %). Workshop
registration was capped at 100 participants (50 per workshop) and 98 attended (98%). This
number also represents the conversion rate of enrolment to attendance. Demographic
attendance by academic roles is represented in Table One below.

Table One: Participants in business case workshops by universities and academic roles

Level D/E LevelC LevelB LevelA Tutor Other Subtotal

Auckland
University of 1 1
Technology
Australian Catholic

. . 1 1
University
Bond University 9 3 3 2 2 19
Central
Queensland 1 1
University
Deakin University 1
Griffith University 1 2 4 2 9
James C.ook 3 3
University
La Trobe University 1 5 6
Ma.cqua.rle 1 1
University
Monash University 6 4 14 2 2 28
Mu.rdoc.h ) 5
University
Queensland
University of 4 4 2 2 1 1 14
Technology
RMIT University 1 1
Swinburne
University of 4 2 6
Technology
University of
Queensland 1 2 ! 4
University of
Western Australia . 1 . 3
University of New 1 1
South Wales
Subtotal 26 33 23 7 7 5 101
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Modal workshop attendance was led by Level C academics, followed by Level D/E
(combined due to discrepancies in categorisations across institutions) and then Level B.
Notably, four institutions sent Level A academics and four sent tutors, possibly indicating
that universities are supporting quality case-based teaching at all levels. To be expected,
modal attendance was through the two partner institutions, where the workshops were
physically located with 43 per cent coming from Melbourne universities and 20 per cent
coming from Gold Coast universities. However, 29 per cent of participants commuted from
Brisbane to the Gold Coast; two Brisbane-based universities, Griffith University and
Queensland University of Technology, sent relatively large numbers of academics to the
workshops (9 and 14 respectively). Likewise, Melbourne-based universities, La Trobe
University and Swinburne University of Technology, each enrolled six academics. Only eight
per cent of participants did not come from Melbourne, Brisbane or the Gold Coast.

Notable demographic characteristics of workshop attendees

These demographics (with the exception of gender) must be interpreted with caution as

they are not based on the full delegate list of workshop participants; data was drawn from

the pre workshop survey (described below) which had a response rate of 82 per cent.

e 57 per cent of the participants were female.

e 72 per cent of the participants had more than ten years and 46 per cent more than
twenty years of teaching experience.

e 51 per cent claimed ‘good’ case teaching skills and 14 per cent were new case teachers.

e 53 per cent taught primarily undergraduates.

Pre and post workshop survey

A pre and a post workshop survey were electronically distributed to registrants /
participants. The pre workshop survey was sent four days prior to the workshop and the
post workshop survey was sent six months after the workshop. The response rates were 82
per cent on the pre-workshop survey and 40 per cent on the post-workshop survey. Direct
comparison between the pre and post workshop survey was not possible because the
wording of questions was not precisely the same, direct comparison was not possible. In
future, we would remedy this. Additionally, there were discrepancies in the sample sizes
with 82 per cent completion of the pre workshop survey, but only 40 per cent completion of
the post workshop survey. To mitigate this issue, we would ensure that the surveys were
sent out well in advance of the reporting deadline to allow additional time to encourage a
higher rate of survey participation.

Qualitative themes from workshop field notes

Across the two workshops, there were six salient themes observed by the team members
and recorded in the coded field notes and comment fields of the post workshop surveys.
The project consultants categorised these themes as tensions between binary entities.

1. Case teaching and case writing - In brief, Professor Beamish’s rationale for ordering the
workshop content with teaching on the first day and writing on the second was that
deep reflection in how to engage learners with contextual problems inspires authors to
produce more robust cases. Day one field notes were replete with examples of
workshop participants repeatedly trying to shift the focus onto case writing. This
resulted from an unanticipated high level of mid- and late-career academics in
attendance. In future, we would send the pre-workshop survey out farther in advance of
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the workshop in order to provide the facilitator with details about the participants
teaching and research backgrounds as well as their aspirations for the workshops.
Teaching and research - Related to the tensions in workshop content, there were
observed tensions regarding academic roles, outcomes and career advancement. More
than half the workshop participants consider themselves research focussed and an
emergent workshop topic was whether cases count as research publications. Professor
Beamish led conversations about impact and professional legacy. Specifically, he asked
participants to reflect on and discuss whether they would take more pride in a large
number of research citations or cases being frequently used to improve learning and
impact public debate (e.g. in the media). It is especially meaningful since Professor
Beamish one of the most highly published academics at a business school that is ranked
in the top 100 globally by the Financial Times. While Australian and North American
academics all face pressure to gain research citations, only the three Australian business
schools who are ranked in the top 100 are in a similar position where a decrease in top
tier academic publications can impact rankings and subsequently, MBA applications.
Novice and experienced - Both quantitative and qualitative pre and post workshop
survey responses clearly established a strong experiential base for the majority of
workshop participants. Overall, participants appeared to be much more confident (on
the basis of experience) with teaching as opposed to writing cases. The project team
recorded (in their day two field notes) that the participants were like sponges eager to
soak up all conveyed skills and strategies in case writing. Both novice and experienced
participants appeared willing to acknowledge their own limitations and needs, and were
accepting, without apparent judgment, of one another’s relative experiential bases.
Mentors and mentees - Following on from the theme of novice and experienced,
without prompting, participants informally coalesced into experiential pairs or small
groups, in which there were usually those who were in the roles of mentors and
mentees. Notably, these categories were fluid in most cases, in that sharing and advice
was most often reciprocal. For example, where one member of an informal team was a
mentor regarding online teaching of business cases, the roles shifted when it came to
supervising tutors in facilitating cases.

Institutions and national

Project team members hypothesised that institutional and/or state alliances might
interfere with collaboration and open sharing. This hypothesis appeared to become
unfounded as participants appeared to move easily within and between groups in the
workshops. It was never apparent which participants were from the same institutions or
states and who had worked together before and who had not. The field notes had no
references to conversation about intellectual property, trade secrets or other such
matters. There were, on the other hand, repeated and various notations about open
sharing and the potential for building and sustaining a national resource.

Enthusiasm and realism

There was some mention of workloads and caution about over-committing. However,
there were many field note entries and qualitative survey comments that indicated
energy, enthusiasm and commitment as well. Participants appeared to be particularly
motivated by their beliefs that business case teaching has the capacity to improve
student learning, graduate outcomes and employability and that together they could
resolve the deficiency of Australian business cases.

Australian Business Case Seed Project Final Report 17



Case teaching post workshop

The primary aim of the project was to increase case teaching in Australian business schools,
and both internal survey and external repository data provided indirect evidence that this
aim was met. Although it is not an absolute measure of case use, the data provided by Ivey
Publishing (Table Two) shows that the cases purchased by the business schools affiliated
with the ABCN increased significantly from 4,765 cases between January and December
2014 to 7,485 cases from January to July 2015.

Table Two: Post-workshop increase in case use by ABCN affiliate business schools,
aggregated by state

Business School Location 2014 (Jan. — Dec.) | 2015 (Jan. - July)
New South Wales 1,558 3,166
Queensland 961 1957

Victoria 1626 1709

Western Australia 620 653

Total 4,765 7,485

The post workshop survey data revealed that 83 per cent of respondents agreed that the
workshop inspired them to use a greater proportion of cases in their teaching. Further,

74 per cent are considering designing a case-based program curriculum (e.g. a module
within a subject or a whole degree program that is case based). Through written and verbal
comments, numerous attendees indicated that the workshops exposed them to various
case publishers; after the workshop, attendees newly registered for access to cases through
Ivey Publishing (57%) and Harvard Publishing (29%).

Cases writing post workshop

Forty-nine per cent of respondents to the post workshop survey (40 % of participants) have
begun writing cases and these are in various stages of development (see Table Three).

Table Three: Post workshop stages of case writing

Stages of case writing

Number of cases . . . . Total
Scoping Interviews  Drafting Editing
Casel 9 3 4 3 19
Case 2 2 2 - 2
Case 3 2 - 1 - 3

Workshop participants indicated that the most ambitious scenario would be to develop
individually, three cases within a year, were three. Fifty per cent of workshop participants
stated a willingness to write and develop case studies, with 19 out of 40 survey respondents
at various stages of developing their first case study, six in the process of developing their
second and three developing their third. It was projected by some of the workshop
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participants that due to the timing of the academic calendar it was not foreseeable to
commence developing case studies until December 2015, for the 2016 academic calendar.

The end-of-project impact indications are that this team’s business case workshops have
increased the number of Australian business cases. lvey Publishing reported that ABCN
affiliate business schools published four cases in 2014 and another four between January
and July 2015. Furthermore, according to post workshop survey data, the workshop has
resulted in an increase in case writing; workshop participants also indicated intentions to
write numerous additional cases. Sixty-one per cent of attendees who completed the post
workshop survey reported being inspired to write more cases after attending the workshop
and most (65%) intend to publish their cases.

Out of the 40 workshop participants who completed the post workshop survey, all but two
and three participants respectively responded to the questions as to whether or not they
were inspired to write more cases and furthermore with the goal of publication. Sixty-three
per cent of respondents indicated agreement or strong agreement with this inspiration and
sixty-five per cent with the goal of publishing in case repositories.

The survey also asked respondents to identify (by tick marks) which topics they planned to
address through their authored cases. Twenty-three topics were ticked and the sole
category that was not ticked by at least one respondent was telecommunications. There
was wide variation among topics with four topics ticked by only one respondent each and
seven topics by two respondents. The modal topic ticked by ten respondents was
government, followed by education and training by eight respondents and health care and
professional services each by six respondents.

Future of the ABCN

At the two workshops, the project team led discussions regarding the ABCN with the goal of
collaboratively designing and planning its mission, goals, function and mechanisms.
Seventeen points were recorded and included on the post-workshop survey as tick boxes.
The question stem was - How do you wish to be involved in the new Australian Business Case
network? Select all choices that are relevant. Five of the points were ticked by 40 per cent or
more of the respondents. Listed in rank order, these were:

e 68 per cent - writing cases for publication
e 44 per cent - writing cases for personal use or to share with network colleagues
e 41 per cent - attending round-table discussions of the case network

e 41 per cent - collaborating with (a) research focused academic/s to write cases

e 41 per cent - collaborating with (a) teaching focused academic/s to write cases

Notably, while a relatively large number of respondents ticked boxes indicating a desire to
collaborate (with research and/or teaching focused academics) to write cases, a relatively
small number ticked boxes indicating a desire to collaborate to teach cases. This is
consistent with the higher esteem demonstrated in the workshop for writing versus
teaching cases. This may be an indication of relative self-efficacy and/or a reflection of the
impracticalities of teaching versus writing across institutions.
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Chapter 5: Meaning and implication of results

Across Australia, business schools are seeking to assure and improve quality, particularly in
regard to the student learning experience (French, et.al., 2014; Lawson, et.al., 2015).
Furthermore, business schools acknowledge that their commitment to quality includes
ensuring graduate employability (Jackson, 2012). As such, the project team proposed to
ameliorate three higher education needs:

1. Fill a persistent gap in the development of problem solving, judgment and communication
skills within the Australian business curriculum by fostering the ability of graduates to solve
complex, unstructured, real-world problems. Addressing this gap can be expected to lead to
better prepared, more employable and more professionally competent graduates.

2. Fill industry’s need for job-ready employees with higher order cognitive skills required for
making decisions and solving problems graduates will face in the business world.

3. Fill a gap in university teacher training and professionalization in the unique skills of case-
based teaching. This is essential to enable effective student learning, as the case method
uniquely demands that students independently discover key contours of problems and
formulate solutions.

The project team’s literature review revealed that teaching through business cases is an
efficacious means of improving the student learning experience and making a substantive
contribution towards graduate employability (Erzurumlu & Rollag, 2013; Cullen, 2013;
Hershey & Walker, 2006; Kroes, Chen, & Mangiameli, 2013; Marcum & Perry, 2010; Pitt &
Watson, 2011; Reder, 2009; Swanson & Morrison, 2010).

A number of learning experiences derived from the two business case workshops that were
conducted and the data that was collected and analyzed regarding these project activities.

Commitment and continuing education of business academics

One of the laments of those who organise workshops and other professional development
activities is that academics are resistant and attendance is poor (McLaren & Kenny, 2015;
Quinn, 2012). However, in this case, attendance exceeded the specified key performance
indicators. The project team committed to providing professional development about case
teaching and case writing to 80 academics and 101 attended. Furthermore, academics were
from every rank, including both ends of the spectrum from tutors through to full professors.
Given that 47 per cent of the participants were from the home institutions where the
workshops were physically offered and only 8 per cent did not come from institutions in the
home institutions of the Melbourne or the Gold Coast (or Brisbane which is in reasonably
close proximity), there is a strong indication that many more business academics would be
willing to pursue business case development if offered in or near their home institutions.

Business case teaching in relation to business case writing

Workshop participants were observed to be more motivated by professional development
in business case writing than they were by business case teaching. This observation was
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supported by post workshop survey results, such as respondents ticking a desire for future
collaborations for case writing and not for case teaching. However, Ivey Publishing (home
affiliation of the expert workshop facilitator) reported a 36 per cent increase in case use by
the business schools who sent delegates to the project workshops. Notably, the figure of
4,765 cases used in 2014 was for a whole year, whereas the 7,485 cases used in 2015 was
over a 7 month period, meaning that the figure can be expected to rise much higher. It is
reasonable to assume that the participants gained an enthusiasm for case teaching through
the workshops. Furthermore, when the facilitator persisted with content and process
around case teaching even though the participants expressed a desire to move onto case
writing, they began to discover strategies and approaches that they later described as
beneficial. For example, participants gained a practical appreciation for teaching notes.

Australian Business Case Network (ABCN)

The conversation between the workshop participants demonstrated acknowledgement of a
gap in teaching resources, in that there is a paucity of cases about Australian businesses
contextualised by Australian considerations and priorities. Furthermore, there was a
commitment by participants to collaborate to take responsibility for writing Australian
business cases that can be used within and beyond Australia. As evidence of this
commitment, nearly 50 per cent of post workshop survey respondents had already
commenced case writing.

Overall implications

1. The project derived evidence that business academics are motivated to attend business
case professional development, particularly offered in or close to their institutions. The
suggestion is therefore to consider offering additional workshops in other Australian
regions.

2. The project team observed that the workshop participants were more motivated by case
writing than by case teaching, but concluded that both are needed in order to impact
quality of Australian higher education. The workshop focused on writing high quality
business cases with teaching notes with no requirement for academics to publish their
cases. However, most participants expressed interest in publishing their cases in order to be
rewarded for their teaching efforts with a tangible academic output. Ivey Publishing does
not charge fees for using your own published cases in your own classes so this would enable
Australian academics to have their cases peer reviewed and professionally edited without
any cost to their own students.

3. Project participants embraced the opportunity to form an Australian Business Case
Network (ABCN) and collaboratively lift the quality and quantity of Australian business cases
and thereby business case teaching in Australian institutions. This result forms an
imperative to sustain and continue to grow the ABCN.
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Chapter 6: Impact
Changes Project 6 months 12 months 24 months
(evidenced and completion post completion post post-completion
anticipated) at: completion

Project leader Leadership Project leader

(1) Team
members

employed by lvey
Business School as
an Adjunct
Associate
Professor qualified
to teach case
teaching and case
creation.

team will have
published four
Australian
business cases
and will be
using them in
their teaching.

will have
established
herself as a
business case
writing and
teaching
workshop
facilitator, having
led a minimum of
3 workshops.

(2) Immediate
students /
graduates

Three
postgraduate
students
collaboratively
writing business
cases with project
leader and one
postgraduate
student with each
of the team
members.

Student access to
Ivey business
cases through
teacher use rose
from 174 to 714
cases at Bond
University and
from 531 to 632 at
Monash

Students will
have a 10 per
cent decrease in
textbook fees
due to access to
free cases as
benefit to
authoring
teachers.

20 per cent
increase in
student
participation in
business case
competitions.

University.
EQUIS review Website launched Dissemination of
panel gave with 500 viewers. article in A*
(3) Spreading the | jnformal journal-Academy
word affirmation on the of Management
tangible impact of Learning and
Australian Education

business cases.
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Changes Project 6 months 12 months 24 months
(evidenced and completion post completion post post-completion
anticipated) at: completion

(4) Narrow
opportunistic
adoption

Greater than 57
per cent increase
in workshop
participant’s use
of published Ivey
cases in teaching.

Greater than 50 per
cent of workshop
participants will have
made substantial
progress in writing
the first draft of at
least one Australian
business case.

25 per cent of
the workshop
participants will
have
established at
least one new
industry partner
resulting from
case writing
collaboration.

(5) Narrow
systemic
adoption

83 per cent of
workshop
participants
responding to post
workshop survey
reported being
inspired to teach
more with cases
and 72 per cent
inspired to create
a case-based
curriculum.

(6) Broad
opportunistic
adoption

Project leader has
been contacted by
an academic
applying for an
OLT project in
using cases in arts
management.

At least three
other disciplines
will have
contacted the
ABCN to adopt
and apply the
case protocols.

(7) Broad
systemic
adoption

17 out of 40
schools
participated in
case based writing
professional
development.

36 out of 40
schools
participated in
case based
writing
professional
development.
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Chapter 7: Lessons learned

For academics teaching business cases

Case teaching can be adapted to all Australian business schools. Participants shared
success stories of case teaching in large classrooms as well as in online environments.

Regardless of geographical location, Australian academics should reach out to
experienced case teachers electronically for assistance with case teaching. The global
community of case teachers seem willing to share resources with academics outside
their own business schools and countries.

Published cases have comprehensive teaching notes to make it easy for case teachers to
benefit from the experience of others and authors of the cases are happy to answer
specific questions or provide additional resources e.g., spread sheets.

The publishing houses provide assistance with developing case packs and finding the
right teaching case. To mitigate the licensing costs of using cases from publishing
houses, Ivey Publishing does not charge fees for using your own published cases in your
own classes. This enables Australian academics to have their cases and teaching notes
peer reviewed and professionally edited without any cost to their own students.

For academics writing business cases

Draw upon recent business issues and leverage connections with successful business
school alumni to write cases that have an Australian context.

There are multiple, legitimate ways of having impact as academics. Your published cases
enable students all of over world to learn about Australian businesses and practices.

Your case writing can impact applied or theoretical research if you aim to publish both a
refereed article and a teaching case from a single investigation.

For academics submitting OLT seed grants

Solicit peer evaluation of your grant, research methodology and final report.

Find a mentor with OLT experience and expertise. This is imperative for academics with
research expertise in empirical fields. Being an experienced teacher is not a substitute
for knowledge of the learning and teaching literature and forming research plans.

Design your survey after you have mapped out your tables for your final report.
Put together a cross-institutional, cross-disciplinary team with diverse expertise.
At the inception, map out specific duties for each team member.

Build meaningful relationships well in advance of the grant deadline.

Solve problems creatively when unexpected things happen.

Take advantage of the wide array of OLT resources, incorporate feedback from your
mid-project assessment and reach out to OLT specialists when you have questions.
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Appendix A
Lead institution certification

Certification by Deputy Vice-Chancellor for equivalent)

| certify that all pa-ts of the final report for this OLT grant/fellowship (remove as
appropriate) provide an accurate representation of the implementation, impact and findings

of the project, and that the report is of publishable quality.

Name: Professor Keitha Dunstan Date:
Pro-Vice Chancellcr (Learning and Teaching)

! Qs
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Appendix C
Brochure

13-14 Januvary 2015 19-20 January 2015
Bond University, Gold Coast Monash University, Melbourne

WHAT TO EXPECT FROM THIS WORKSHOP

This workshop will provide seminal profeaional development and training for Asstralion busines: school fecully in cse teaching

andl writing. Case pedagogy has proven critical to management education globally, as it embodies experiential learning. fosters peer
|rln|u|!__ and |'ru1|u'||!' iavalies i:|||l|||.1r3r However, the relative iI'J.'I'I,'iI:\' of Annetralien cases and ||r:||-r|.|.'l||ul|!" tratmed local caee
teachers and writers are significant impediments to the advancensent of Australion business schooli aml management education
Thk m:-h'lu-‘: avlll olfer & lande-on ndekation inte the pisnces ol IrJl.ll.iug' amil writimg cascs, The unrl...th Tarms ]url al &
natbonally funded teaching and lmru.ing pu'uirct. aiened at building an Amsiralin Busines Schoal Case Stady Wetwork. The network
B intended to become an Eoosystem fisr i:sgj: qn-lii] e - bl I.quuiu: wnal -nlmlulg.' activity, which in tum will contrilsate 10

capacity building i Asstralisn busincss academis and practice.

% MONASH University

BOND
UNIVERSITY

Australian Business Case Seed Project Final Report

29



.
- .

Schedule
DAY 1

2:00 am Sigrvin; Coffee/Tea refreshiments
.30 am Morning Session

12:00 pm Luneh

12:30 prm Aftermoon Session

DAY 2 30 Movernber 2014
230 am Maormning Session
12200 pm Lurch
12:30 pm Aftermcon Session
200 pm Afternoon tea For Gold Coast click
215 pm Final Session
Post-workshop networking For Mefboume click

.I.‘.| Deceﬁaber .;"?{]H

Venue

Gold Coast

Selbomrme;

i

Australian Government Learning &Teaching
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Appendix D
Run Sheet for Workshop

CASE TEACHING AND WRITING WORKSHOP
BOMD OFFICE OF TEACHING AND LEARNING

WorksHoP FaCiUTATOR

Professor P.\WW. Beamish

Executive Director, lvey Publishing, Canada Research Chair in International Management
Directar, Asian Management Institute, Engaging Emerging PMarkets Research Centre
Fellow of the Royal Society of Canada, Donald L. Triggs Chair in International Business

DAY 1
Venue: University Club
8:00 Pre-WorksHOP BREAKFAST AND INFORMAL DNsCUSSIONS

Host: Dr. Colette Southam
Venue: Office of Learning and Teaching
9:00 REGISTRATION
Greeter: Mr. Paul Kelky
0:30 WELCOME
Professor Keitha Dunstan
Bond University Pro Vice-Chancellor(Learningand Teaching)

Chair of Academic Senate

9:30 INTRODUCTORY ExERCISES AND WORKSHOP OBIECTIVES
Professor P.W. Beamish

10:00 Case- MoRa-SaKARI
10:30 Morming TEA
10:45 Case: Mora-Sakarl
12:00 LuncH

12:30 Case TEACHING DNSCUSSION

1:00 Case: Euro-Sir (A
2:00 AFTERNOON TEA

2:15 Case: Euro-Air(A)
2:45 TeacHing WITH Cases
4:00+ HomMEWORK ASSIGNMENT
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DAY 2

Venue: Office of Learning and Teaching

9:00

10:30

10:45

11:30

12:00

1:00

1:45

2:00

2:15

3:00

4:00

4:10

Case TEacHING DNSCUSSION
Professor P.W. Beamish

Mornins Tea

Teacrinz WiTH Cases

Case WriTinG Discussion

LuneH

Framing A Case

DevELOPING A Course Pack AND EDiTing Case COLLECTION
AFTERMOON TEA

Case: MaTTEL AnD THE Tov Recalls (B)

Wrar L

CLosing CoMMENTS

Professor and Pro Vice Chancellor Keitha Dunstan

GROUP PHOTOGRAFH

Venue: University Club

4:30

PosT-Workskor RECEPTION
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Appendix E
Pre workshop survey

FRN2005 CQualtiics Servey Solbenie

Informed Consent

Informed Consent Form
Intreduction

This survey attempts to collect information about your experience and interests in case
teaching and writing.

Procedures

You are asked to complete a short questionnaire about your experience and interests in
case teaching and writing. The questionnaire consists of 20 questions and will take
approximately 10 minutes or less. Questions are designed to determine what you expect
from the upcoming case teaching and writing workshop based on your experience and
interests. This questionnaire will be conducted with an anline Qualtrics-created survey.

Risks/Discomforts

There are no risks associated with involvement in this study.

Benefits

There are no direct benefits for participants. However, it is hoped that through your
participation, researchers will learn more about the best practices of conducting case
teaching and writing workshops and forming a case teaching resource ecosystem.

Confidentiality

All data will be kept confidential and will only be reported in an aggregate format and
never reporting individual responses. All questionnaires will be concealed, and no one
other than the primary investigators and research assistants listed below will have access
to them. The data collected will be stored in the HIPFA-compliant, Qualtrics-secure
database until it has been deleted by the primary investigators.

btipeciar L gabines eom /Conteolfased Ajre phpTacton=Gets wvey PrindPreview & T= Snlaf 18X hledoTr |

Australian Business Case Seed Project Final Report



L H] ralmicl Suivey Safteh e
Compensation
There is no compensation for participating in this study .
Participation

Participation in this research study is completety voluntary. You have the right to withdraw
at anytime or refuse to participate entirely

Questions about the Research

If wou have questions regarding this study, you may contact Srinivas Sridharan at +61-3-
Q903-2727, snnivas sridharan@monash edu or Amanda Pyman at + 61-3-9903.2036,
amanda pymani@monash edu or Colette Scoutham at +61 7 5535 2220,
caoutham@bond edu au or Faul Kelly & paul kellyi@student bond. edu au

Questions about your Rights as Research Participants

If you have questions you do not feed comfortable asking the researcher, you may contact
Bond University's Human Research Ethics Committes, at +61-7-559-54194,

buhrec@bond.edu.au. The project ethics approval number is RO1878

Do you agree to proceed amd answer the survey?

3 Yes

Mo

Demographics

Please tell us a bit about yvourself in the fellowing questions.

What is your age?

[ )

gzl s com ool A g ertione et ey e Srevien S TS T 1 S101 itodcy
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DMOIREDIS Qe Suswey Sefn
Please describe the extent of your professional expenence
) Lessthan 2 years
() 2105 years
() 51010 yaars
" 100t0 20 years

1 More than 20 years

What is your gender?

1 Male

") Female

Flease indicate your oCoupation:

[ &)

3|

How would you describe your academic profile?

1 Teaching onhy
1 Research + T eachng (Education-focused)
") Research +Teaching (Ressarch-focused)

() Research only

Arayou afull ime academic?

1 Yesz, fullktime

") Mo, part-tirme

Experience and Expectations of Case Method

Fleass indicate your background in case teaching and writing by rating the following
statements

heperhl gl FonmoliFane T AL P Teotions i S wmaey Pt & Teiinhd HE 511 yRodoTn
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RRARDES Grmalicl Sutvey Soften

Somewhat  Strongly
Agrae Agree

Srongly  Somewhat
Disagree  Disagres Miautral

~

| have good skills in case teaching
I am expenenced in case teaching
Ihave good skills in case wiiling )
I am expenenced in case wiiting

Flease indicate your expectations from this workshop by rating the following statements.

| expect that this workshop will

Mot an expeciation at 2l Strang expectation Mot
Applicable
1 2 3 4

Enable me to start writing -
cases

Enable me (o wnte more —
casesthan | do currenily

Enable me o wria cases
thai are of a high quality
that can be shaned
armong Adstralian
busmess schools

Enable me fo wrile cases
that can be published in
premaer case collections

(&g Harvard, lvay,
INSEAD)

Expose me 10 3 bigger —
pool of Australian cages

Ganerabe ideas toward
ragional sharing of
resources (g.g. via web
portal, regional events,
peer interachons)

Empose me to best
prachices in academic-
mdusiry mlerachons for
the purpose of generating
Australian cases

Enable me 1o start
teaching using the case
methad

Enable me to use a
graater proportian of
casesin my teachng

Enabla me ta deagn

cage-based program
curnculims
Aepeihl g RsonmclFrae A php Putions et Sumer P ETwE8ihZ IESLEyKadaTt A
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Lo ] Qrelta Suvey St

Generate ideas taward
institutional capacity
building for case teaching
in Australia

Expose me to ideas
toward using teaching
cases a3 a sowrce of dala
for research

Are there specific topic areas for which you are especially considenng adopting the case mathod (e.g social
enterprise)? Please indicate these in the text box below

]

Areyou using or considering using the case method for undergraduate (LUG) or post-
agraduate (FG) education?

UG

PG
Can you tell us the name of the degree program in which you are primarily using or
considering using the case method?
Piease indicate the average class size in which you teach or intend to teach using the
case method
Please allocate a total of 100 points among the following graduate atiributes, depending on how
redevant they are to you a5 a reason for considering the case method of teaching;
the more relevant an atiribute & 1o the case teaching method in your opinion, the more points you
should allocate to il.

hpefhzlog s Fanee AR P Tactions (et Summey Prenud ET=EIAnNT 1 51X yKodoT B
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THDIROES Creltisy Sutvey Sofmas
Ability 1o navigale unsiructured probls ms, and anmye at 3 workable framewark 0

)

Ability 1o make sound judgments (8.9 including both posive and negatve aspects in an
evaluation)

Ability to make decisions (e g, choose a strategic course of action)
Ability to pestify decisions in a small group environment

Ability 1o communicate decisions effectrely in a large group environment
Ability 1o rezalve ethical dilernmas

Ahbility to contrbute meaningfully to evolving debate

Ability toowark in teams collaboratvely

Ability fo comprehend actual business situations

Ability 1o make informed estmates about fulure scenanos

Total

o M R o e T e ) e e L )

Case network-related

Areyou subscribed to any business school case publishing house (9. Harvard, vey)?

Which case publishing house(s) are you subscribed to?

Cio you feel there should be a dedicated case teaching resource centre for business
schools in the AustralianMZiOceania region?

Yoz
) Mayba

Mo

Please indicate the axtent to which yvou would see yourself becoming involved if such a

keps izl g Mo ranlE e T A A ections et wrmey P veview STwEishT 1 £ 51361 yiodoTy
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CRDARDLS Cralnier Savey folten e
dedicated case teaching resource centre were to be formed (e.g. an AustraliaMZ
Business Case Metwark - a virtual wab portal)
T Mot atall invobved
) Mhibdiy invobyed
) Highly inmvoksed

T CanY el atthis gage

Please describe the nature of your possible involvement. Pick as many choices that are
relevant.
(77 I would be willing to wrile cases on behalf of the case network
(3 I'would be willing to mentor peer case teachers of the case network
(7 Iwould be willing to attend future roundiable discussions of the case network
0 Dweould be willing to promate the casa netwark intarnally within my institution

(73 ' would be willing f encourage my institutional colleagues to write cases on behalf of the case network

End of survey

You are donel Thanks for responding to our questions. This gives us a good base of
information to brainstonrm forming a high quality ecosystem for case-based teaching and
schalarly activity in our region

We hope you have a great time at the case teaching and writing warkshop, and we
walcome all your feadback at and beyond the session

Powered by Quaitrics

W Tz bt com o modb e T A A Tertions et ervey P Previen S TS T 1S R0t
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Appendix F
Post workshop survey

lualtrics Smrvry Softeare G068, 2015 620 pm

Default Question Block

INFORMED COMSENT FORM
Introduction

This study attempts to collect information about the extent to which the case teaching and writing workshop conducted in
January 2015 at Monash and Bond universifies, may hawve helped in parficipants’ teaching activities over this past
semester.

This information will assist in the design of a new Australian Business Case Network, intended o be launched as a
virtual ecosystem for high qualty case-based business teaching and scholarly aciivity .

Far respondents who did not attend the said workshop, the sunvey will direct you o a broader set of questions about your
interests in case teaching and writing, and your desire fo be inwolved in the said network_

Procedures

“fiou will be asked to complete a short questionnaire consisfing of 10 fo 15 questions that will ake 10-15 minutes to
complete. This questionnaire will be conducted with an online Qualirics-created survey.

Risks/Discomforts

There are no risks associated with inwohement in this study.

Benefits

Through your parficipation. the researchers will leam maore about the best practices of conducting case teaching and writing
waorkshops for this region. Further, your insights will direcily contribute to forming a high quality case teaching and

wrriting web-based resource, which can in tum benefit your own future teaching endeavours.

Confidentiality

All data obtained from participants will be kept confidential and will only be reported in an aggregate format (by reporting
only combined results and never reporting individual ones). All guestionnaires will be concealed, and no one oiher than then
primary investigator and assistant reseanches listed below will have access to them. The data collected will be stored in the
HIPPA-compliant, Qualtrics-secure database uniil it has been deleted by the primary investigator.

Compensation

There i no compensation for participating in this study.

Participation

Participation in this research study is completely volentary. You have the right to withdrawr at anytime or refuse to parficipate
entirely.

Questions about the Research

f you hawe questions regarding this study, you may contact Srinivas Sridharan at +81-3-BB03-2727,
srinivas.sfidharan@monash.edu or Amanda Pyman at +81-3-8244-6170. amanda pyman@deakin_edu.au or Coletie
Southam at +81-7-6695-2220, csouthamifibond. edu_au or Geonge Hrivnak at ghrivnakg@bond. edu.au or Paul Kelly at
paulkelly@student bond_edu au.

Questions about your Rights as Research Participants

If you hawe questions you do not feel comfortable asking the researcher, you may contact Bond University's Human
Research Ethics Commitiee at +81-7-5585-41084, bubreciibond.edu.au. The project ethics approval number is RO18TE

hawve read, understood, and printed a copy of, the abowe consent form and desire of my own free will o participate in this
study.

]

tps={ faz 1 qualtrics. com fCantrolPaned fAjax phplaction=CetSuneyPrintProviend T 5wz 0of7 2ECm Sz 0rmCubla Fage 1of §
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LU AITECE Ny SOTTRare

fE5

) Mo

TS UL BoLIR pm

Diid you attend the case workshop conducted by Professor Paul B

l:J Yes
) Mo

eamish in January?

Please select your workshop venue
) ©oid Coast
) Melboume

Please indicate the extent fo which the case teaching and writin
pasl semesier

's) '®) O

Hawe you started to write any cases since retuming from the workshop?

) Mo

RO My Ca5es Nave you stared o wirite”?

) 1case
) 2 cases
I_) 3 Cases
1) 4 Cases
) 5 Cases
) & Cases
) 7 Cases

At what stage is the case?

| Seaping rberviews
Case I [ (]

At what stage are the cases?
.

wtips/ faz 1 qualirics com fControl Panel A phpPacion=CGetSunmeyPriniPreviesd T= SWololfT 2160 m8z km Okl

Australian Business Case Seed Project Final Report

Fage 2 of §

41



Qualtrics Servey Softwan
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Appendix G

Pre-workshop survey summary

1 Age

o~ WN R

2 Professional Experience
Less than 2 years

2 to 5years

5to 10 years

10 to 20 years

More than 20 years

3 Gender

Male

Female

4 Occupation

5 Academic Profile
Teaching only

Research + Teaching (Education-focused)
Research + Teaching (Research-focused)

Australian Business Case Seed Project Final Report

Number
1

8

17

29

21

2

3

81

Number
5

6

12

21

37

81

Number
36
45
81

Number

N
I

80

Number
5

28

41

74

%

%

%

%

%

1%
10%
21%
36%
26%

2%

4%

100%

6%
7%
15%
26%
46%
100%

44%
56%
100%

93%
5%
3%

100%

7%
38%
55%

100%

49



6 Full time Academic

Yes, full-time
No, part-time
Did not respond

7 | have good skills in case teaching

Strongly Disagree
Somewhat Disagree
Neutral

Somewhat Agree
Strongly Agree

Did not respond

8 | am experienced in case teaching

Strongly Disagree
Somewhat Disagree
Neutral

Somewhat Agree
Strongly Agree

Did not respond

9 | have good skills in case writing

Strongly Disagree
Somewhat Disagree
Neutral

Somewhat Agree
Strongly Agree

Did not respond

10 | am experienced in case writing

Strongly Disagree
Somewhat Disagree
Neutral

Somewhat Agree
Strongly Agree

Did not respond

Australian Business Case Seed Project Final Report

Number
61

11

2

74

Number
5

17

15

32

7

1

77

Number
7

16

14

30

8

2

77

Number
17
28
17
12

N

77

Number
31

20

10

11

3

2

77

%
0.824324324
0.148648649
0.027027027
1

%
0.064935065
0.220779221
0.194805195
0.415584416
0.090909091
0.012987013
1

%

9%

21%

18%

39%

10%

3%

100%

%

22%

36%

22%

16%

3%

1%

100%

%

40%

26%

13%

14%

4%

3%

100%
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11 | expect that this workshop will enable me to start writing cases

Number %
1 Not an expectation at all 5 6%
2 7 9%
3 12 16%
4 27 35%
5 Strong expectation 21 27%
Did not respond 5 6%
77 100%

12 Enable me to write more cases than | do currently

Number %
1 Not an expectation at all 6 0.077922078
2 4 0.051948052
3 16 0.207792208
4 21 0.272727273
5 Strong expectation 15 0.194805195
Did not respond 15 0.194805195
77 1

13 Write cases that are of a high quality that can be shared among Australian business schools

Number %
1 Not an expectation at all 4 5%
2 11 14%
3 13 17%
4 25 32%
5 Strong expectation 20 26%
Did not respond 4 5%
77 100%
14 Write cases that can be published in premier case collections
Number %
1 Not an expectation at all 13 17%
2 10 13%
3 19 25%
4 13 17%
5 Strong expectation 16 21%
Did not respond 6 8%
77 100%
15 Expose me to a bigger pool of Australian cases
Number %
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1 Not an expectation at all 2
2 1
3 13
4 28
5 Strong expectation 30
Did not respond 3
77

16 Generate ideas toward regional sharing of resources
Number
1 Not an expectation at all 4
2 10
3 19
4 20
5 Strong expectation 20
Did not respond 4
77

3%
1%
17%
36%
39%
4%
100%

%

5%

13%

25%

26%

26%

5%

100%

17 Expose me to best practices in academic-industry interactions for the purpose of generating

Australian cases

Number
1 Not an expectation at all 1
2 5
3 12
4 29
5 Strong expectation 27
Did not respond 3
77
18 Start teaching using the case method

Number
1 Not an expectation at all 4
2 8
3 31
4 23
5 Strong expectation 11
Did not respond 77

19 Enable me to use a greater proportion of cases in my teaching
Number
1 Not an expectation at all 1
2 2
3 13

Australian Business Case Seed Project Final Report

%

1%

6%

16%

38%

35%

4%

100%

%
5%
10%
40%
30%
14%
100%

%
1%
3%
17%
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5 Strong expectation
Did not respond

20 Enable me to design case-based program curriculums

1 Not an expectation at all

5 Strong expectation
Did not respond

31

77

Number

3

2 6
12
4 28
23

5

77

w

32%
40%
6%
100%

%

4%

8%

16%

36%

30%

6%

100%

21 Generate ideas toward institutional capacity building for case teaching in Australia

1 Not an expectation at all

5 Strong expectation
Did not respond

Number

6

2 11
17
4 23
16

4

77

w

%

8%

14%

22%

30%

21%

5%

100%

22 Expose me to ideas toward using teaching cases as a source of data for research

1 Not an expectation at all

5 Strong expectation

Did not respond

23 Under Graduate / Post Graduate
Under Graduate

Post Graduate
Did not respond

24 Are you subscribed to any business school case publishing house
Yes
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Number

4

2 11
10
4 22
25

5

77

w

Number
41

35

1

77

Number
48

%

5%

14%

13%

29%

32%

6%

100%

%
53%
45%
1%
100%

%
63%
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No 28 37%
76 100%

25 Do you feel there should be a dedicated case teaching resource / centre for business
schools

Number %
Yes 25 52%
Maybe 21 44%
No 1 2%
Did not respond 1 2%
48 100%

26 The extent to which you would see yourself becoming involved if such a dedicated case
teaching resource centre were to be formed

Number %
Mildly Involved 20 42%
Highly Involved 11 23%
Can't tell at this stage 17 35%
48 100%
27 Describe nature of your most likely involvement
Number %
| would be willing to write cases on behalf of the case network 15 48%
| would be willing to mentor peer case teachers of the case network 1 3%
| would be willing to attend future roundtable discussions of the case
network 5 16%
| would be willing to promote the case network internally within my
institution 9 29%
| would be willing to encourage my institutional colleagues to write
cases on behalf of the case network 1 3%
31 100%
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Appendix H

Post-workshop shop survey summary

1.

I have read, understood, and printed a copy of, the above consent form and desire of my own free will to

participate in this study.

# Answer Response %

1 Yes 39 100%

2 No 0 0%
Total 39 100%

2. Did you attend the case workshop conducted by Professor Paul Beamish in

January?

# Answer Response %

1 Yes 40 98%

2 No 1 2%
Total 41 100%

3. Please indicate the extent to which the case teaching and writing workshop has helped in meeting your

expectations in the past semester

Neither
Agree
Strongly nor Strongly
# Question Agree Agree Disagree  Disagree  Disagree
Inspired me to write
1 more cases 11 14 13 1
Inspired me to write
cases with the goal of
publishing in case
2 repositories 11 12 12 3

4. Have you started to write any cases since returning from the
workshop?
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Total
Responses  Mean

39 2.1

38 2.18
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# Answer Response %

1 Yes 19 50%
2 No 19 50%
Total 38 100%

5. Did the workshop inspire you to use a greater proportion of cases in your teaching?

# Answer Response %
1 Yes 31 82%
2 No 7 18%
Total 38 100%

6. Please provide the name of the case(s) that you used in your teaching and the relevant subject
Text Response

"Austin, R.D., Nolan, R.L., and O'Donnell, S., The Adventures of an IT Leader, Harvard Business Publishing, 2009 - Business Inforn
Systems

First-Year Undergraduate Management - variety of cases, mainly derived
from OB texts

Inspired me, but have been "off-line" on leave since the workshop and have not taught since then.

SHRM cases

| did not use a prepared one from the database, | wrote my own based on what | had learned for my own teaching purposes
too numerous to name

These are text-based cases, rather than lvey cases (or similar)

plenty of mini cases that are one page long or half a page

A7D, ENRON, WALMART

Use a range of cases across mutiple units at undergraduate and postgraduate
level

Dick Smith - Entrepreneurship
Phosphagenics and corporate fraud

Social Marketing Road Crew case
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Lego strategy case

I am using the QUT Business hall fo fame as a first stop to identify 'local" businesses with a track record of

longevity.
3-4 hbr cases on Shrm and ob topics
| was inspired and looked for suitable cases but couldn't find any.

Thai Food in Europe, Toyota recall, lkea

Statistic Value
Total Responses 24
# Answer Response %
1 Yes 27 71%
2 No 11 29%
Total 38 100%

8. Please provide details of the case-based program curriculum you have in mind or have already
designed

Text Response
it is for an IT strategy & governance class for post-graduate students.

I am thinking about using cases to support the use of an online business simulation | use in my aviation
management unit.

Again... inspired me, but no opportunity due to no teaching

Marketing
Management for MBA
students

MBA

Intro to Finance
Corporate Finance

I'd like to move to more case-based work in my postgraduate classes, perhaps for
assessment too.

Still prefer mini cases. If students come unprepared, they can still have few minutes to do it in class.

TUTORIAL CLASSES
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BASED ON CASE
DISCUSSIONS

I would like to write a case based curriculum for a subject entitled "Corporate Responsibility and
Governance"

Talent management (hr planning, selection, performance management, and workforce metrics and
analytics)

International Retailing
and Branding

# Answer Response %
1 Yes 23 61%
2 No 15 39%
Total 38 100%

10. Please provide details of your ideas toward institutional capacity building of case teaching and writing in
Australia

Text Response
Have started enquiring about the process of purchasing cases as a faculty.

We are currently running projects around flipped classrooms and capstone units that intersect with case writing capability
building.

Commencing initially
with the MBA cohort

I’'ve spoken to my Head of Department regarding purchasing an institutional license for a case repository such as lvey or
Harvard.

| checked and we do have institutional access to cases

Shared the insights
with my colleagues

| have reached out to
our adjunct profs

Institutional licence from hbr — informal network within school on case and problem based learning

Worked with admin to arrange procedures for purchase of cases in other
classes.

Australian Business Case Seed Project Final Report 58



11. Did the workshop inspire you to think about using teaching cases as a source of data for scholarly research?

# Answer Response %
1 Yes 20 53%
2 No 18 47%
Total 38 100%

12. Please provide details of how you intend to use or have already used cases as a source of data for scholarly
research

Text Response
Cases provide an alternative to journals for publishing research and consultancy work.

considering
practitioner piece

Positioning cases as a scholarly work during planning and performance
reviews

To update the cases with the current literature and use them identify entrepreneurship
concepts

I would like to write a case based on previous research, however | do not have the time
Cases are used to provide examples of issues that would otherwise be confidential.

NA

13. Do you have a subscription with any case publisher to browse and download cases and teaching notes?
Please select all that apply.

# Answer Response %
1 Harvard Business School Publishing 25 76%
2 lvey Publishing 23 70%
3 Darden Business Publishing 1 3%
4 The Case Centre 2 6%
5 IMD 0 0%
6 INSEAD Case Publishing 1 3%
7 CasePlace.org 0 0%
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10

11

Other

Not at this stage as
funds are not available

ANZSOG

Textbook

14. Which academic level(s) are you using the case method in, or intending to use in? Please specify

#

1

2

Globalens, Michigan 2

Learning Edge, MIT 0
ICMR, India 0
Other 3

Answer Response %
Undergraduate 25
Postgraduate 24

15. What degree program(s) are using the case method in, or intending to use in?

#
1
2
7
Other

Bachelor of Hospitality
and Tourism
Management

Master of
Management/Business

Master of Business

Master of Business

Answer Response %
Bachelor of Business 17
Bachelor of Commerce 8
Other 4

16. What is the average class size that you would teach, using the case
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6%

0%

0%

9%

69%

67%

71%

33%

17%
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method?

#

Answer

30-50

51-75

75

Online

Total

Response

19

11

37

%

51%

30%

3%

14%

3%

100%

17. How do you wish to be involved in the new Australian Business Case network? Select all choices that are

relevant

#

10

11

Answer
Writing cases for publication

Writing cases for personal use or to
share with network colleagues

Visiting a case class at my institution as
a peer observer to provide feedback

Visiting a case class at another
institution as a peer observer to
provide feedback

Being a champion for case teaching at
my institution

Being a champion for case writing at
my institution

Being a champion for industry
engagement to source case companies
for the ABCN

Peer mentoring in case teaching
Peer mentoring in case writing

Attending round-table discussions of
the case network

Promoting the ABCN internally within
my institution

Australian Business Case Seed Project Final Report

Response

23

15

11

10

14

%

66%

43%

31%

29%

17%

9%

9%

23%

17%

40%

26%
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12 Promoting the ABCN externally

Collaborating with (a) research focused
13 academic/s to write cases

Collaborating with (a) teaching focused
14 academic/s to write cases

Collaborating with (a) teaching focused
15 academic/s to teach cases

Collaborating with (a) research focused
16 academic/s to teach cases

Participating in a working group of the
ABCN (please list type of working
groups that you are interested in

17 participating in)

Participating in a working group of the ABCN (please list type of working groups that you are interested in

participating in)

Collaborating with (a) teaching focused academic/s to write cases

18. Which sector are you MOST interested in writing (a) case/s on in the coming 12

months?

# Answer
1 Private
2 Public

3 Not-for-profit
4  Hybrid

Total

19. What industries are you experienced or familiar with, that may be useful for case teaching or writing?

# Answer
1 Agriculture, Forestry and Fishing

Advertising, Marketing and Public
2 Relations

3 Aerospace and Defence

4  Administrative and Support Services
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14

15

Response

11

30

Response

5

%

%

11%

40%

43%

23%

11%

9%

37%

27%

20%

17%

100%

16%

16%

6%

3%
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10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

Arts and Culture
Education and Training
Energy and Natural Resources

Engineering, Construction and
Infrastructure

Financial Services
Food and Beverage
Government
Healthcare
Hospitality
Manufacturing
Media
Pharmaceuticals
Professional Services
Retail and Consumer Goods
Sports

Technology
Telecommunications
Real Estate
Transportation

Travel

10%

29%

13%

10%

26%

6%

32%

19%

13%

10%

3%

6%

19%

16%

10%

13%

0%

6%

3%

3%

20. Please specify which management/business education disciplinary areas you would like to write cases on

#

Answer

Accounting

Data Analysis / Quantitative Modelling
/ Management Science / Statistics

Economics and Society
Entrepreneurship

Finance
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Response

5

%

18%

4%

4%

18%

11%

63



6 General Management / Strategy 8 29%

7 Information Systems 2 7%
8 Internationalisation 4 14%
9 Introductory Business 5 18%
10 Marketing 5 18%
11 Operations Management 1 4%

Organisational Behaviour / HRM /
12 Leadership / People Management 8 29%

13 Innovation 3 11%

Sustainability / Corporate Social
14 Responsibility / Ethics 8 29%

15 Other 4 14%

Other

Tourism and
Hospitality

Employment relations

Complex project management, systems thinking applications,

Text Response

risk management
Planning/decision-
making

starting and growing a
business
harvesting a business

Use of data in making
public policy decisions

Responding to change

Starting an SME, growing an SME, Management and work-life challenges associated with staring and running an
SME

dealing with the
people in your
business
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product marketing
green marketing

Dealing with policy change
Responding to community pressures
Use of social media by organisations

Aspects of fundraising and philanthropy, including corporate community partnerships

Development of strategies.
Business development.
Marketing strategy development.

Using social marketing
to address wicked
problems

Takeovers and
Mergers

22. How long do you expect that producing a single case will take?

# Answer Response %
1 1-3 months 6 21%
2 4-6 months 11 38%
3  6-12 months 7 24%
4 >12 months 5 17%
Total 29 100%

23. How many cases do you anticipate writing in the next 12 months

# Answer Response %
1 1-Mar 25 96%
2 4-Jun 1 4%
3 6-Oct 0 0%
4 >10 0 0%
Total 26 100%

24. How many cases do you anticipate writing in the next 3-5 years?

# Answer Response %
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1 1-May 20 71%

2 6-Oct 7 25%
3 Nov-15 1 4%
4 >15 0 0%

Total 28 100%

25. What ideas do you have for building an institutional culture for case teaching and writing at your
institution?

Text Response
Reviewing all syllabi to ensure that each degree/diploma program has at least one case-based course.

Workshops on sharing
good practice

We are following up with our own internal workshop later int he year
Difficuult one to answer, as we are both time and financially constrained where | work at present

internal case class
demo

Workshops

We are running a workshop for all our lecturers based on attending the Bond workshop, which we felt was
excellent.

| will support the
initiatives of others.

Writing cases: small groups of colleagues with similar interest in case-writing
Teaching: word-of-mouth about positive benefits; training, mentoring

could run information sessions at Learning and Teaching events across the
Faculty/University

Statistic Value
Total Responses 12
# Answer Response %
1 Yes 9 24%
2 No 28 76%
Total 37 100%
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27. Do you have plans to use live cases in the classroom?

# Answer
1 Yes
2 No
Total

28. At what academic level do you use or plan to use live cases? In what degree

programs?
# Answer
1 Undergraduate

2 Postgraduate

Response
6
22

28

Response
8

9

%

21%

79%

100%

%

53%

60%

29. Have you had any success in translating the case pedagogy into research? If Yes,

please explain

# Answer
1 Yes
2 No
Total

31. Please select your
workshop venue

# Answer
1 Gold Coast

2 Melbourne

Total
32. How many cases
have you started to
write?
# Answer
1 1Case
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Response
2
34

36

Response
24
14

38

Response

13

%

6%

94%

100%

%

63%

37%

100%

%

62%
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33. Stage

34. Stage

35. Stage

36. Stage

2 2 Cases

3 3 Cases

4 4 Cases

5 5 Cases

6 6 Cases

7 7 Cases

Total

Question Scoping
Casel
Question Scoping
Case 1
Case 2
Question Scoping
Casel
Case 2
Case 3
Question Scoping
Case 1

Interviews

Interviews

Interviews

Interviews
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Drafting

Drafting

Drafting

Drafting

21

Editing

Editing

Editing

Editing

14%
24%
0%
0%
0%
0%

100%

Total
Responses  Mean

12 1.75

Total
Responses  Mean

3 2.67

3 2.33

Total
Responses  Mean

5 2.2
4 2
4 1.5

Total
Responses  Mean

0 0



2 Case?2 0

3 Case3 0
4 Cased 0
37. Stage
# Question Scoping Interviews
1 Casel 0
2 Case?2 0
3 Case3 0
4 Cased 0
5 Case5 0
38. Stage
# Question Scoping Interviews
1 Casel 0
2 Case?2 0
3 Case3 0
4 Cased 0
5 Case5 0
6 Caseb 0
39. Stage
# Question Scoping Interviews
1 Casel 0
2 Case?2 0
3 Case3 0
4 Cased 0
5 Case5 0
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Drafting

Drafting

Drafting

Editing

Editing

Editing

Total
Responses

0

Total
Responses

0

Total
Responses

0

Mean

Mean

Mean
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6 Caseb 0 0 0 0

7 Case?7 0 0 0 0
40. Do you
use case
studies in
your
teaching?
# Answer Response %

9 Yes 32 84%

10 No 6 16%

Total 38 100%

41. Do you intend to use cases in future as part of your

teaching?

# Answer Response %
16 Yes 5 83%
17 Maybe; Not sure right now 1 17%
18 No 0 0%

Total 6 100%

42. Have you newly subscribed to any case publisher, following your participation in the
workshop? Please select all that apply.

# Answer Bar Response %
1 Harvard Business School Publishing 0.25 4 25%
2 lvey Publishing 0.625 10 63%
3 Darden Business Publishing 0.0625 1 6%
4  The Case Centre 0.0625 1 6%
5 IMD 0 0 0%
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6 INSEAD Case Publishing
7 CasePlace.org
8 Globalens, Michigan

9 Learning Edge, MIT

10 ICMR, India
11 Other
Other

Not at this stage as funding is not available

0.0625

43. What degree program(s) are using the case method in, or intending to use

in?
# Answer
3 MBA
4 Executive MBA
5 Specialist Masters
6 Executive Education
7 Other
Other

Master of Tourism, Hospitality and Event
Management

corporate education
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Response

%

42%

21%

58%

5%

16%

0%

0%

0%

0%

0%

6%
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