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AN EMPIRICAL STUDY OF COMMUNICATIVE LAN GUAGE TEACHING (CLT)
CLASSROOM INTERACTION IN BAN GLA MEDIUM SECONDARY SCHOOL
' ENGLISH LAN GUAGE EDUCATION IN BAN GLADESH

Abstract

Drawing upon observatron and mterv1ew data, this study a1ms to investigate classroom

interaction in order to cr1t1cally evaluate the current status of Commumcatlve Language

Teachlng (CLT) pnncrples and practlce and to explore the factors whlch may affect. -

teachers’ ability to apply CLT in Bangla Medium Secondary School Enghsh language
education in Bangladesh. ThlS thesis ,drs_cusses the educatron _structure? the potential of |
English language learning, and the problems with CLT in the Bangladesh context. Through
a critical review of the literature some of the major features of CI_,T are explOred' The
government of Bangladesh has been trylng to make practlslng teachers adopt such an
approach to classroom interaction for over a decade The extent of the adoptlon of the‘
practice of these CLT r)nn01ples is’ cons1dered by analysrng and mterpretmg the data
collected from classroom observations and interviews With‘.tea'chers and students. These
findings enable an initial report into the teachers’ attitudes and beliefs about. classroom
prmclples and practlce in CLT how materrals and act1v1t1es are deployed in current

teaching strategles and the students perceptlons of the1r roles 1n classes..
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Chapter1  Aims and Objectives
1.1 lntroductioh o

_Bangladesh isa develoning country experiencing huge changes with_:an intention to catch
up.withb the West 1n the ‘ﬁe_lds of science, technology, and education. A good knowledge of
o -English is seen as a means to communicate w1th the outside world, to learn from various
sources and to:conipete.at'the same educational level as other countﬁes. However, when

- we c0nsider the BangladeShi education system, w'e.may see a cla'sh between theory and
~ practice. In theory, the.new: national English Language curriculum focuses on the students’

ability to communicate_ for real-life purposes. In practice however, if one has the chance to

o observe the Enghsh classes one will find that Enghsh is still mostly 1mparted in an old

'fashloned manner as. though knowledge were be1ng transnntted ﬁ‘om teachers to students
As aresult, students 1eaming in the classroom is still limited to formal grammar rules and
-language points inste‘ad.of learning the communication skills. These communication skills,
which are urgently.nee'ded- _fot Bangladeshi invol'vement in world affairs, can be improved

by a more active classroom interaction between teachers and students.-

' In Bangladesh,:English flanguage study is very imnortant for various reasons, such as for
higher education foreign’ tfade and business, global communication A. foreign employment,
and for ut111sat10n of modem technology in sectors such as education agriculture,
adm1n1strat1on‘ and bus_iness ‘Moreover, Enghsh isa w1ndow to the world Bangladeshl
4chi1dren need to‘ leamvEngllsh, not merely to get an examination pass in it but also to reach
a wider world of knowledge. If learners want to see the world, they need‘English. Problems
with English 1anguage eduCation kept the Bangladeshi window shut over the years. So, a

 new approach is needed. - -



M.K.Hassan Y0323723 -

1.2 Aims of _the study

Taking into a'ccoimtj;‘ this backgrbﬁhd,' thlS diesertation reports , a_‘ piloltv stedy wh;\ch

. investigafes Communicative Languége vTe-atching (CLT) cleeere'em"‘interaction .in Bangla

medium secondary school English language education in Bangladesh. This study has the

following three aims: - | | | | |

e To look a.t‘classre'e'm practice to a;ssess- critically how faf Enghsh 1aﬁguage teaching is
in line with prin‘eiples and practice of communicative 1anguage teaching in Bangle

medium secondary school education in Bangladesh.

e To explore the factors which may affect teachers’ ability to apply CLT in Bangla
medium secoﬁdary schools in Bangladesh. |

e To examine the feasibility of extending' this pilot project fof furthefPhD ‘study. '

1.3 Research Questions -

For developing these three purposes f_urthef, the present research will :emphasise' primarily

on English classes designed for students who belong to class six to "ten_inv. Bangla medium

secondary schools. English language educatien is compulsory for thls eategory of learners.

Considering the present ELT situation in Bangladesh, the following research questions will

be explored:
e  What are teachers’ attitudes and beliefs about classroom principles and practice in ELT?
e What sort of materials and activities are deployed in currenf teaching strategies? ‘

¢ What are the studenté’ perceptions of their roles in classes? o
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1.4 Rationale for choosing the research questions

Bangladesh achieyed itsf independence in 1971."::It> is a densely poputated country and the
'government wants to develop this huge human resource by 1mprov1ng the1r SklllS through
education and technology The government has therefore drawn up. pohcles to transform
' thls huge population into What they hope will become a dynamic labour force. As part of
this pohcy, it is allocatrng large sums of money in the nat10nal budget every year for
education. The government of Bangladesh is partlcularly concemed about secondary
educatlon‘ and has been -‘trylng fo improve the_’srtuatlon srnce 1ndependence. Many private
organizations s_ueh as BRAC, PROSHIKA‘ete.:- have also been work_ihg for many years to
develop this sector of education;‘ The name BRAC stands for Bangladesh Rural
‘Advancement Comm1ttee and PROSHIKA is an 1 acronym of three Bangla Words which
stand for tralnlng, educatlon and action. The number of schools 1s growing every year
because of the rapl_dly gro_wlng population, even th_ough these_ schools_.cannot accommodate

the students as per standard requirements.

Bangladesh is considered"to be a monolingual country in which rnore than 98% of the
population speak Bangia. - However, there bare' rnore than ten minority languages in
Bangladesh such as Urdu Monipuri, Chakma Santah Garo ':;Rakhain Tipra. To
communicate with the speakers of other languages we e1ther need to know their language
Aor cornmumcate in a Llngua Franca that is _.comprehens1ble_ to both of us. Inside
Bangladesh the Llngua Franca is Bangla, and Enghsh is mostly used as a Llngua Franca
- when commumcatlng w1th people from other countnes In Bangladesh Enghsh is taught as
a forelgn language and students are offered various Enghsh Language courses at dlfferent

_ -educatronal levels Accordmg to government polrcy, Bangladesh1 students start learmng
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Enghsh Language from class one in Primary Education level and continue up to tertiary

level. English is compulsory at primary, secondary, hlgher secondary and tertiary level.

In Bangladesh secondary level is very 1mportant for higher educatlon and career buildlng ”
At this stage, the students get consrderable time for learning Enghsh language The English
_ curriculum is strongly exam-driven and'lt is divided into two parts: lSt part and ond part that
deals with communicating and grammar lessons respectively and both papers are exam
preparation (BANBElS 2006). But in the exams, usually students?; .Writing and readin.g.
skills are tested and th1s makes_the learners interestedb to learnb English‘ Just for passing the
exams. Asa result, they fail to learn comrnunication skills. ‘V‘Q.ur students are very weak in
English and.as a result'they can’t apply English in their practical li_f_e successﬁlllyf" (NCTB,

2003: 3).

Education in Bangladesh has three major stages-primary, secondary and higher» education o
- Primary education is a S-year cycle while secondary educatlon is a 7-year one with three
: sub-stages 3 years of Jumor secondary, 2 years of secondary and 2 years of higher
secondary. The entry age for primary is 6 years. The junior, secondary, and higher stages
are designed for age groups of 1_1.-13,‘1'4-l‘5, and 16-17 year_s, The 'secondary education is
designed to prepare the students to ejnter:. into the higher secondary stage In the higher
secondary stage, the course is of two;year~ duration 11-12, and 1s otfered by intermediate
colleges and by intermediate section of _degree or master colleg‘es..v _Higher secondary is-
followed by graduate level edu_cation in -general, technical,i engineering, agriculture,
business studies, and:lmedical streams requiring 5-6 years to »ob_tain a Masters degree. In
addition, secondary ‘e:du‘cation has thre'e‘ major streams: general, technicalevocational and

religious _study, madrasha (BANBE‘IS.‘2006).‘
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In Bangladesh; 85%.§¢ople.'.live in the rural _area and they have been 'suffering severely‘
from inadequate teachmg of English. It is pertinent to -mention that-in COmparison to rural
students, urban students are ma better situation 1n this respect Hamid and Baldauf claim
* that “Thus although the mtroduction of CLT marked a 51gmﬁcant shift in Bangladeshr ELT
in theory, there is 11ttle evrdence to suggest that the policy brought about any srgmﬁcant
changes in teachmg practlce at the school level partlcularly in rural areas” (2008:17).
' Moreover students proﬁcrency is dechmng unexpectedly Khan claims that “The report
showed that the Enghsh proﬁcrency of students at the secondary school level was lower
than that Whrch was assumed by their textbooks Students of class IX were two years
‘behind, and students of class XII four years behmd” (2004: 114). Students are also failing
to achieve expected resul_ts 'inv English in Secondary School Certificate (SSC) examination.
" In the SSC examination in June 2007, it was found that 30% students failed in English.
(Prothom Alo, 'ZOOD_. iIn‘May".‘2009, it was found that 15% students failed in English‘ in the
Dhaka. board and the chairman of Dhaka board claims ‘that, “The percentage'of pass is
decreased due to bad performance in English” (Prqthom Alo, 2009). fhe lsame opinion was
found ﬁon_r the chairman of __Comilla board When he "claims that, “From this instance it is
_clear that English is: the determining factor of pass and fail in the_examination .and the

failure rate in English'is: high in all boards” (Prothom Alo, 2009).

‘Se'condary schools in \Bangladesh are not Well equipped with modem facilities‘ and
‘technology forlteachinévand learning. Many .SChools do not have adequate teachers
furniture, classrooms sultable learning and teachmg envrronment Most of the schools do
| not have teachmg aids and teachers are overloaded w1th many‘classes often takmg three or

four consecutive classes wi_thout any interval (TQI_-SEP'2007).
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There iare many other-problem‘sv 1n these schools, such as laclg "ol‘ qualiﬁed teachers,
insufficient teacher | training; frequeht »changes of syllabus?- rnaterials, texts and the
pedagogic strategies that are rearranged ei/ery year. This s'eems to'be‘a problem for the
education system in general although rural schools are particularly.affected. I—lamid and
Baldauf claim that “The alarming rate of fallure of rural students in Enghsh is customarily

attributed to Enghsh schools teachers and other school factors™. (2008 21)

_ However, since 1ndependence Bangladesh has been experiencmg problems with policy
implementation in the field of English Language Education. Recogmsmg these problems
in 1997 the Bangladesh government 1ntroduced the Commun1cat1ve Approach to teaching
and learning Enghsh to enhance Enghsh Language Educat1on w1th ELTIP Although,
nearly a decade haspassed since CLT iwas introduced in thevnational_-curriculum, but yet
learners are failing to gain communicatiVe competence in English A('Hymes 1'972 and
Canale and Swaln 1980). Yet there have been a lot of problems w1th its polrcy and
implementation, and the govemment is icons1der1ng a new pohcy to 1mprove English

Language education.

The aims and questions of this research study have been fonnulated'against the above back
ground. This pilot project will i'nvestigate the problems involved. in implementing CLT in
the classroom w1th the aim of contrrbutlng to 1mprovements in Engllsh language educatlon

in Bangladesh context and eventually to natlon building.

10
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»Chaptérz A ~ Literature Review
2.1 Introduction j -

o In this"chéipter, ﬁrstl_’disqlg'srs' about iniplerhentatioh of CLT in Bangladésh and then I
define CLT, and its fe‘étﬁrés‘to give a clear review of felevant material appropriate_to the

context of the study.

2.2 CLT in Bangladesh

Aftér thé indépéndénéé ' of Bangladesh, new fethOoks were developed von. the
_ re‘commen'datiovns. of the ‘N;itional Curricuiﬁm and Syllabus Cémmittee'r Gra@ar—
translation method (GTM) »'vs./as introduced fo‘r.teachjan and l'earning. English language. It
was teabhér—centred,' éfaiﬁmdr was taught deduétiyeiy, the pnmary emphasjs being on
- Writihg aﬁd reading _skiils, and students'were.asl;‘:ed to solve g.ramm"aticalfprtbblems. The

'students’ role was Ver.y'MpaSSi_ve in this method. Avs. Sarwar (2008) suggests:

The dec‘lucti;e' approach of grammar of the previou’slyv, existent GTM
method ﬁadv"vbgen'v»‘thorOUghv and ’detéiled only to be i)roduced in the "
cxamineiltic‘)‘ri_;f\;here the students wéré ‘use‘d to be instrucfed'to Soive the
. gramméfical Vﬁr(.)b_lems and to translate from Ll to L2 and tﬁe vise versa of
 the iSolate.d sénfences or of selecte_d co_mpbsition. Agaih; such problem-
solving tasks | vy_(%re all centred to the wﬁt;ten performarice, not to tﬁe

'speaking, listening, and reading competence (2008: 2).

11
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After almost two decades pollcy makers felt that th1s method falled fo achieve
communicative purposes and they thought an altematlve approach Commumcatrve

Language Teachlng (CLT) would be more suitable for the Bangladesh context (NCTB:

2003).

The Bangladesh. goyernment implemented lthe vCommuni‘catiyev‘ Approach to- enhance
English Language _Education in 1997 (Hamid 2005). The implementation of the
communicative approach was jointly funded by the British Department for International
development (DfID) and the Governrnent of Bangladesh As a result the English Language
Teaching Improvement Proj ect (ELTIP) came into actlon wrth two partlcular purposes: 1)
to produce CLT-based Enghsh textbooks for class 9-10 at secondary level and for class
11-12 at higher secondary level, and- 2) to train up the teachers for empowerrng them to
teach commumcatrve-Enghsh (Paul 2004, Hamld 2005' NCTB 2001 2003' Rahman
2007). Accordmg to a government evaluatlon report (DSHE 2004), in the two phases of

the ELTIP tralmng programme 11 737 secondary school teachers recelved a 13 day CLT o

training.

The new English textbook, ‘Engl_ish for 'Tod'ay’ has been designedf‘for. class 6- 12, keeping o

in view the prrnc1ples of CLT in Bangladesh context. It 1ncludes varrous types of materials
and activities for learners to learn four basrc language skills: hstemng, speaklng, readrng h
and wrrtrng.v A curricular message is conveyed to schools. malnly through the textbooks

Regarding this new approach the Preface of the English textbook: for class 9-10 (English

for Today) explains: .

- The book follows the commumcatlve approach to teachlng and learning English
in‘Bangladesih situations. It provides learners with a variety of materials such as

12
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ieading texts, dialogues, pictures, diagrams, tasks and activities. These materials
have l)een '.desifgned and developed for. piactice in four basic skills: listening,
speaking, .reading and writing. As a resnlt,‘ classes are expe'.cted. to be interactive
with 'stu'de_nts'_r actively participating in the classroom activities through pair work,

~ group Wo_rk. as ;well as individual work (N CTB, 2_00l).

In this book, topics are also included from both national and global contexts which
are thematically, cultutally and linguistically interesting and appropriate to learners.
And it is expected'that_-,the classes will be enjoying, sharing, and learning (NCTB

2009).

Contextual grammar"teaching is one of the imp_01ftant features of ChT classroom practice.
This kind of praCtice primaiily focuses on teaching grammar items i&ithin the lessons:not
' .in isolation Iri other ,Words | teaching grammar'. by communicating in the vcla'ssroom
However after a decade there were growing concerns that Bangladeshi English teachers
did not understand contextual gramrnar teaching for communication in the CLT classroom.
In theory there was a shift from grammar-translation method to communicative approach,
but in reality teacheiSf joi'ientation and teaching styles had not changedi ’l‘hey were familiar
with teaching gramtnar in'isolation. Finally, the Mlmstry va Education introduced English
Grarnrnar Books fori_.claSSe,s 6;12, in three phases: 'vBoiok One for class 6-8, Book Two for

class 9-10 and Book Three 'fof class 11-12.

As the Preface .of the English textbook for‘ Gfa'des -9-10 (Engli'sh Grammar and
,Composmon) explalns | “English Grammar and Compos1t10n Book Two publ1shed by

NCTB, has been de31gned for the students of classes 9 10 from the academ1c session 2005.

13
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- The book is designed to present the fundamental grammatical ‘rules in a new and

interesting way” NCTB, 2007).

The 'Minjstry' of EduCation also brought a change in the curnculum 'considering the -
learners’ problems of learning Englrsh for communication before 1ntroducmg these
Grammar books for classes 6-12. As the Preface of the Enghsh textbook for Grades 9-10

(English Grammar and composition) explams

. The aim of th1s new curriculum .is to bring about a change :in the mode of
teachmg and learmng Engllsh grammar and composmon —a change that -'
will enable the learners to use grammar in context and also to learn
necessary grammar rules. The leamers will be able ‘to use English 'grammar
appropnately with consrderable ﬂuency in the1r oral and written
commumcatlon Practlce in compos1t1on tasks w1ll help develop the

learner’s writing skills (NCTB, 2005).

I think, th1s new curnculum structure is a poss1ble solution for 1mprov1ng Commumcatlve
Language Teachlng at Secondary School Educatlon in Bangladesh but there are many
other problems that need further 1nvest1gat10n. There is a huge scope to do research work

in this area in order to:ﬁnd out the problems of CLT implementation and affecting factors.
2.3 Whatis CLT?
Foreign language teachmg in Europe had involved the 1mplementat10n of different

approaches mcludmg grammar-translatlon and the aud1011ngual approach (which was

based ona structurahst approach to language)

14
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There were various reasons “for this, including ,'changing educational realities. It was
v important for Europ'ean"adnlts to learn major languages in order to comrnunicate in the
'European' Comrnon Market. and the Council ot"Enrope,' a regional organiZation for cultural
and educationai cooperation; In such a sitna'tion,' a British linguist, David Wilkins,
proposed a basis for’"devv'_eloping communicative syllabuses for language teaching in 1972

(Richards and Rodgers' 1986). He is often credited as the pioneer of this approach.

Communicative language teaching began in Bntam 1n the 1970s as a replacement of the

. 'earlier structural method called Sltuatlonal Language Teaching This was partly in

iy - functions appropriatel}i_’? '(':1:980:2).

response to Chomsky s criticisms of structura_l theories of language and partly based on the
theories of Bn'tish.ﬁIJnCtionali-'linguists such as Firth and Halliday, as well as American
 sociolinguists, such a_s/Hyr‘nc'sv,- Gumperz, and Labov and the writings of Austin and Searle

‘on speech acts (see Rlchards and Rodgers 1986)!

Educators were not 'satisﬁed with audio-lingual and grammar-translation methods for
teaching foreign : ilanguages.' They saw that ~ students were not learning authentic
- communication. They were failmg to achieve. communicative competence that is, using
language appropnately in context As a result, Bntlsh applied linguists developed the
‘ commumcative approach wh1ch emphasizes us1ng commumcative activities within real-
life situations in the-class_ro_om. Communicative Language Teaching _(CLT) is an approach
to the teaching of 'second and foreign languages: that emphasizes interaction. as. both the
means and the nltimate’ goai io'f learning a langnage. According to Canale and Swain, CLT
is “organized V:on the basrs of commnnicatiiie.ﬁinctions (e.g. apologizing, describing,
inviting, | promising), that a given' learner or. -gronp of learners ‘needs to know and

‘emphasizes the ways in which particular grammatical forms may.be used to express these

15
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The term communicative competencevis associated with a range of different. rneanings.
According to Chomsky, competence ,means abstract grammatical ‘k_nowledge that enables

. speakers to produce grarnmatically cOrrect Sentences. He suggested that:

Linguistic theory is concerned prlmarlly with an 1dea1 speaker-hstener ina
completely homogeneous speech communrty, who knows 1ts language
perfectly and is unaffected by's_uch grammatically ,1rre1evant cond1t10ns as
memory lirnitations, distractio_ns,' shifts of attention and interest, and errors.
(random or charactenstlc) in applylng his knowledge R

of the language in actual performance (Chomsky 1965: 3)

For Munby, competence isb “the ’rnasteryv of the abstract system of v'r.ules~by whicha person |
is able to understand and produce any and all of the well- formed sentences of his language,
i.e. his linguistic competence” (1978: 7) However Hymes held that the hngulstlc system -
alone is not enough for effective commumcatlon For him, meanrngful commumcatlon
takes place when hngulstlc aspects are combined together w1th soclo-hngulsnc aspects He .
put forward the term commumcatlve competence to cover both‘knowledge and ability for
language use with respect to four factors: possibility, feasibflity,uappropriateness and

accepted usage (Hymes 1972).

Thus Hymes’s: concept of communicative competence has the sociolo:gical component
which is not found in- Chomsky s theory Halhday s hngulstlc theory of communication is
- also strongly associated with CLT He holds that “L1ngu1st1cs .18 concerned....w1th the
description of speech acts or texts, s_1nce only through the study_‘ of fanguage in use are all
the ﬁlnctionsof ﬂlanguage, and therefore_ allj components of meanings,‘: brought into focus”

(Halliday 1970:145). -
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Canale and Swain (1980) further devélbpedr't‘hAe id.evvavof c.ommuni'ciat.ivé competence by
identifyirig’ fouf dimenéioﬂs: .grammatical compcténcé, sbéiological competence, discourse -
‘compétence and sfrategic competence. So, in CLT communicative Qompeterice means to
know how to »prddﬁcé ._..gtamtnatically cc')rrect.s‘.e’ntences and to kﬁéw how to use these’
- sentences appropnately "Ini this light, languége sfudy has to look at the‘ function of

language in context, both its Hnguistic context :anAd’ its social or situational context.

CLTisa géneric approaqh% and “there is no single-t‘ext or authority on it, nor any single
’ mddel that is universaily: éccé;ited as authoritati&e"»’-.'(_R‘i.chards and Rodgers, 1986: p 66). So
it ‘canv seem no.n#vsp’eciiﬁc: at tlmes in terms of how to actually go about using 'prac':tices in the
classroom 1n aﬁy sort of éj;stematic way. | CLT Wélcdrﬁés any activit}’%:which is feasible and
promotesv éffective corhmﬁnication learning. Finocchiarb. and erﬂﬁt suggest that “Any
device which helpé the learners is accepted — varying according to their age, interests, etc.”
(1983: 91-3)..The éctiﬁ_v_itiei:sﬂinclude pair work,‘:‘ group work, individual work, 'dialogues,’

role play etc.

The 'p'urpose of CLT ist‘oji_teach how to commﬁni_éa_té effectively in context, but there are
different views on how to 'échieve this. Littlewood '(1981) has distinguished two types of
major acti?ities:»functiqﬁal éémmunication activities éim at develop'ing certain language
Skills. and .funct"ions; bgt alts"o'involve comrhuﬁic_aﬁdn, while social interaction activities
focus pﬁmaﬁly on COmﬁiﬁiﬁcation itself, and ih_fdlve(cbnversation and discussion sessions,
dialogues 'aﬁd rolé plaiys,A_six.nulatiOns, skits, ‘imi)rovisatibn, debates:‘. etc. As Littlewood
suggests, the emphasi’s rhay be placed on authentic communication as either the goal or the
means of language.teécv:hir:lg.f Howatt claims thése situations as the “weak” .version' and
‘ 'v“strong” version _lo'f: | CLT i‘“learning to use English” and “using\'_Englis‘h to learn it”

respectively (1984: 279). - o
S 17
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2.4 Features 6f CLT

From the above litefetture review, | w111 _draw upon some of ' t.he. "C.)L’T major »c_haracteristics
which willt Be relevant in my present pilot study. They are vefy :c‘lif-fverent from those of ‘th.e
grammar—transtation tn_ethod.‘ CLT _. Canié 'iﬁto being as a'Areacti_onv>to other traditional
approéches which wt:re ‘scen: as havvi_n‘g-;failed to achieve the :tfliir:gét 'goalv of language |
leamtng and teacﬁing.' Many people l;elt'éve that CLT is the most suct;eszul app‘roach,k
though people have spmé misconceptiox.ls:r_egarding it around the world (Thompsort 1996).
CLT is not deﬁned by a context‘or,:_situati'on; but it is always :ﬂeytible in 'pri’rtciples and
practices in accofdanee with situation and éohtext; Some of }tlt'é'vmain feattlrés are giveh

below:

. Accqrding to CLT principles language learning means Commu_nication learning, in
“other words, interaction isa .Amvaj(.)r ‘fe_ature in the CLT "classvrodm'. Finocchiard and
Brumfit sugggétéd that.‘_‘Langtl'ag.e iearning is leamihg'to t:omltluhiéate” (1981: 91-
3).In ot'der_ to. ttchieve this go'aL CLT teachers engage 'the'-l‘e;:fé_merstvith a number of
comtnunicative tasks, such as p‘ai‘r‘work, group work, jndividlial work, ,.debating,
role play, dialogues etc. in the classroom. Lealrners'a're‘ eriéouraged to participate
“actively in thé_ communit:atién ptoéess in order to devélér; their'c;jontmunicative '

competence.

e CLT focuses on learning language for real-life p'urpovs'e‘s‘. In this global era,
language llearning is necessary for higher study, trade and business, diplomatic

- purposes, overseas jobs, good governance and administrative services.
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As a result; this permits many kinds of activity and a variety of material that promote
competent communic_:atio’n leaming for various communicative phrposes in a real-life
context. And CLT also emphasizes taking materials from both local and global context

to involve learners with different situation of real-life.

e CLT fo:_c‘us'esbv on ‘Aco.ntextual uses of lattguég.e, for an effecti'\'/e communication. It
means that one "mu.st_ kttow how to maké cotr_éct sentences, and at the same time, to
know where ahd .iwvhcn to use these Sentenées appropriaté_ly for a meaningful

'Acommurllicati‘on.‘ ‘In : order to achieve this goai, in the te;xtbo.oks_ materials are
designed V‘so that th_e::"learners practise’langttége items in coritext, Finocchiaro and

Brumfit élaimed: that “Contextualization is a basic premise” in"vCLT (1983: 91--3). :

e Authentic text is another pre-requisite of CLT classroom practice. The text which is
written follow_i'rtg the CLT principles ‘and its various measures of classerom
practices. It provides learners a variety of ‘activities to practise and a range of

materials to deal with in the classroom for lcarriing language skills.

e CLT primarily.‘f_o'cus.ész using target 1anguége~ii1 the classrooth practice, but it also
'p‘er‘l.nits a 'limitgd use of L1 in need of ‘s.ituati:on and contéxt.:.In Sdtne context, the

use bf ﬁative language along with targét_ languétge may serve Better for teaching and

» leafning meaniﬁéﬁtl‘ éommuhication. Fiﬂécchtard énd Brumfit held that “Judicioﬁs

use of nativé lméuage is accepted where feasible” (1983: 91-3).
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Separate teaching of grammar is usually not advocated 1n CLT as grammar is

considered as. secondary to vmeaning. However, practising pre-communicative

activities with a view to commumcate further is also feas1ble and accepted in some -
TEFL contexts. Littlewood (1981), for example, divides CLT act1v1t1es 1nto pre-

communicative act1v1t1es,and communlcatlve activities. =

CLT focuses on learning four basic skills of language: liStening, vspeaking,’read_ing

and writing in an integrated way."It:means that opportunities must be created to

teach and test these skills into the pedagogy. Learners are "enc":ourag'ed to learn these

four skills in order to communicate effectively. And, because of these, CLT classes

must be interactive. Learners are encouraged to deal with a variety of activity to

achieve these goals.

In CLT'learners are appreciated'to gain intelligibility in cornmunication; It focuses
mainly on ﬂuency and co’nteXtually accurate language'use.‘ Finocchiaro and Brumfit

claimed that “Fluency and acceptable language is the pnmary goal accuracy is

- Judged not in the abstract but in context” (1983 91- 3)

CLT is a learner-centred approach; it allows students rno're:tirne, and more freedom
in the classroom. In the CLT claserom, students do most of the 'speaking;v they talk

each other in par work, group work and they leave their seats to complete a given

“task. And the classroom becomes responswe and part1c1pat1ng Generally, students

are vencou_raged to do this k1nd' of -activity in the classroom in order to grow

confidence, so that they can use the target language for further communication.
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As a result students become more respon31b1e for the1r learmng (Larsen-Freeman,

1986). In the CLT classroom students are also asked to 1dent1fy the functions and

meaning of language in a given context by thems_elves and to talk about 1t. They are

also asked to check and comment on other students’ finished activity. Breen and

Candlin claim th_at;

N The ro.le o.f the tveamer as negoti_atdr ] between the self, the leaming
d precess :and_the'ot)ject of learning —emerges from and interacts with -

.. the brole' v;‘of jdint negotiation within '_t‘he group and within the -
‘ classroqm’pfo'eednres and activities tvhich the gronp undertakes. The
implication for the learner is that h‘e,_shonld contribute as much as he

gains, and;thereby learn in an interdependent way. (1980: 110)

-Teachers in communicative classrooms will find themselves talking less and

listening more becoming active facilitators of their students' learning (Larsen-

Freeman, v198‘6,). -The teacher sets up‘ the exercise, but because the students'

-performance is the goal, the teacher must step back and observe, sometimes acting

as referee or rndnitor. Breen and Candlin claim that CLT teacher has three roles to

perform, firstly, as a facilitator of cenimunication among' participants, various

activities and.‘texts secondly, with the teaching and leaming group, he acts an

1ndependent part101pant and thirdly he plays the role of a researcher and learner to

contribute in pohcy maklng (Breen and Candhn 1980 110).
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2.5 Conclusion

In this chapfer, I discussed the background to this study in order t_o' sum up the following
main features of Communicative language teaching. The Bangladesh government tried to
implement these principles of CLT in the clélssroom interactio’n’,_,énd Twill iﬁvesﬁgate these

principles in the preseht context. The features are:

e Students learn to éornmunicate by éomihunicating

e Language learrliﬁg should reflect 'réa_l-lifé purposes

e They need to pracjtise the Way language is used in context i

. Th>ey need tobbe p?epared to deal w1th éu{hentic language 141Se‘ Lo |
e TheLl maybe uséd to suﬁﬁort 1ea1_'n.ing. _ |

o Grarmnar (focﬁs Qn form) is seen aé sécondary to meaning.

o Skills aré practised in an integrated Wéy _k

e Fluencyis en‘cour!aged as wel'lvas .?cci‘lfa_cvy

o The ‘approa:c‘h is lc.e:amer-centredi ‘

o The teacher’s rolek_becomes that of facilitator.

22



M.K Hassan Y0323723

Chapter 3 |  Methods of data collection
3.1 Introduction

Methods of data collection. play a vital role in.research It is argued that data collection
method is more 1mportant than the methods of data ana1y51s used in order to achieve the
re11ab111ty of any empmcal research (Lin 2005, p 75) In thls section, I w1ll explain
relevant theoretical and rnethodologlcal issues. F1rst 1 briefly discuss the quahtatlve-
quantitatlve paradlgm and then outline some pertinent data collect1on methods. Then, I
-explore the role of the researcher and issues of Ob_]CCtIVlty and Va11d1ty Finally, since the

research 1nvolves human-rparticrpants, I address ethlcal concerns.
3.2  The Qualitative and Quantitative Paradigm

Qualitative research is often associated with understanding of the internal characteristics
of social phenomena, people s actions and accounts ‘and their beliefs and perceptions

the quantitative method W1th statistics, number and measurement (Golafshanl 2003) We
‘rely on qualitative 'research 1n order to understand th_e 1n-depth nature of phenomena, to
convey 'feelings.and eicperien'ces; on the other hand, vtre rely on quantitative r’esearch for-
quantiﬁcation, summarizati_on and statistical dest:ription of social phenomena. Although
the two approaches have .conventionally been ee_en as dichotomous, researchers can and
have used them in cornhination. Hammersley (1992:172) suggests it 1s possible to adopt a
particular position 'o‘n onelssue and take.up another on others depending on the goals and
circumstances of the ,stud‘)}‘, and this is important 1n order to maintain greater validity in
research. Given the nature of my data and the motivation of this study which is an in
depth account ofBanglade‘shiclassroom interact_ion, . |
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I elected to use the qualitative paradigm.-However, I also used 's'Qjme'quantiﬁcation _ef
activities of teachers and learners in the classroom interaction in order to supplement the

qualitative description.

Qualitative research encompasses a variety of approaches in the ﬁeld of social science and

education. Ethnographic study is one of the most important app_roaehes which is flexible in
nature and allows using various methods to finding out the reality in the social context.

Taylor maintains that -

Ethnography isa ﬂex1b1e form of research which empha51ses the ernplncal
and the use of multlple metbods espec1a11y observatlon It is. concerned
with people ‘and their expenence and acknowledges the twb s1ded nature of
the research encounter and the different points of view. -Qf those involved

(2001: 11) -

According to Silverman (1997) eulture is ernbodied in people, and"ethnogvraphers focus on '

exploring culture as experienced by 'thlovsv_e people. Ethnog’raphjvc‘f-a‘ppr.o'aches, therefore

mainly focus on. intefpretation and eXplanation of the behaviour of people as a way of

getting meanings from the context. In my project, teachers and students embody the culture :

I aim to 1nvest1gate and quahtatlve ethnographlc study is the best way to find out the1r

beliefs, views, oplmons and perceptlons about CLT classroom 1nteract10n
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3.3 Data Collection Methods

As part of this ethnographlc approach, I followed mult1ple procedures, such as observation,
1nterv1ew focus group 1nterv1ew field notes and recodlng in order to collect various valid
and acceptable-data. I bel1eye that to increase the chances of accuracy of the findings on an
issue, the use of various methods plays a vital role. In» addition, Golafshani (2003: p604)
_asserts that ‘engaging 'rnultiple methods, such as observation; inter{/iews, and recordings

will lead to more valid, reliable and diverse construction of realities.’
3.3.1 Observation

Observation is an appropriate method to understand the situation and tlie participants of the
study as comprehenSively as p'ossible. Lightbown and Spada (1999) claim that classroom
observation can focus a’ better understanding of the problems of teachmg procedures as
_well as more cntrcalreﬂecuon on our pedago glcal practlces In my pllot pI‘O_]eCt I followed
an observat10n : schedule: to: observe the classroor’n 1nteract1ons, _iteacher s behaviour,
learner’s behaviour and overall classroom situation. I also maintained a researcher di@
for my four week’s stay in the schools and_a semi-open instrument for classroom
observation that thent-_'}inforrned the interviews with teachers and students as well.
| Hammersley an'db Atkinson argue that ‘the initial task in‘analyzingf lqualitative data is to
flnd some concepts that help us to make sense of what is going on in the scenes
documented by the data (1995 209). They marntarn that concepts can be generated by
borrowing or adapting exrstlng concepts from the hterature (1995 211) Already, 1

mentioned in chapter one the need to look at .CLT classroom 1nteractron to find out what is
going on in the. classroom_, in 'particular, teacllers’ and,learners, activ:ities and their use of

language to perform the activities. _
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To inveStigate classroo'm interaction I made use of different'ideas of Bowers’ Categories
of Verbal Behaviour.in the Language Classroom (1980), Brown S Interact1on Ana1y51s'
System (1975) and Wllhs Teachzng Englzsh Through Englzsh (1981) from Malamah- _
Thomas book, ‘Classroom Interactlon The coded categones are: respondmg, socializing, |
d1rect1ng, orgamzmg, presentmg, feedback ehcltmg, and momtormg Practice of these
coded categones is strongly associated Wlth CLT pnn01p1es and practlces (Appenchx 1).
Malamah—Thomas clalms “These observers concentrate on analyzmg how 1nteract10n is
realized as a p_artlcular- classroom methodology, or set of 1ar_1guage teachmg strategle's-..
They therefore include tOpic or cont'ejtt.vas a major category ﬂ:"of desctiptioﬁ- in theit

 observation instruments”. (1987: 26)
3.3.2 Individual interview and audio-recording

Face to face 1nterv1ew is an important. method to 1nvest1gate people s behefs opinions and -
perceptlons which allow the 1nterv1ewer to “explore people s expenences and views of

personal as well as profes_smnal hfe. Fontana and Frey argue that .

- Both qualitative and quantitative r'esearchers' tend to rely on the interview
~as the basw method of data gathenng whether the purpose is to obtam a
rich, 1n-depth experimental account of an event or ep1sode in the 11fe of the

‘respondent (2005:698).

Following ‘up the classroom observation, individual face: tosface to interviews were
conducted with teachers and a sample of students to gather.theif,opinions on classroom
activities. I followed semi-structured questions for these interviews, and‘interviews were

audio-recorded for further data processing; - |
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Rubin .and Rubin su'gges_t,that “in the responsive interviewing modei, you are looking for
depth and details, Vivid and nuanced é.nswers; rich with  thematic material”
- (2005:129).Themes vcan'be abstracted from the 'in'fonnants’ responses. Silverman believes

~that in one sense,

The _actuel infexj\fiew‘interactions are a spaee 1n which I seek to test ‘my’ analysis qf
- these specific them'es by asking interviewees to talk about’ theﬁ ...... interview
inferactions are'i‘nherently spaces in which both vspeakers -ére constantly ‘doing
analysis’ both speakers are engaged (and collaboratmg) in makmg meaning’ and

producmg knowledge (2006:147).

3.3.3 Focus group and audio-recording

A focus group disCusS'i__o_n was deployed in‘ this workr inviting a greup of partieipants to
- share theirv opinions, -ideeé _e'xper'iences thoﬁghts ,énd feelings oh cet‘taih aspects.‘This is
an appropnate method 1n order to share 1nd1v1dua1’s views and expenences ina group such
as-a class of students. Krﬁeger and Casey (2000) aseert ‘;hat informants who are famlhar
with each other and share the same experience are more likely to express their opinions

openly if the researcherfeari create a permissive enVironment.
3.3.4  Documentary evidence

Syllabi and other documents related to curricula have also been collected. These provide

information about the b“aekgrellmd of the research _s_tudy.
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3.4 The Role of Researcher in Observation .

To collect my data, I used the non-participant observation method. 1 took _ﬁeld notes, and
talked informally with teachers and some stn_'dents. I also interviewed teachers and students.
As I'was the ‘instrurnent’ of data coIlection and analysis, two legitimate considerations

need to be addressed here.

Prior to data collection in Barigladesh, I_Was confident that having :_gr‘own up, and having
experience of teaching in tertiary level there, it should be 'relati\teiy easy to collect and
examine my data. Moreover, asa tertiary _leVel teacher who completed Seeondary scho‘ol 19
| years ago, I thought it.would be easy for me to maintain analytie tlistance.‘However, it took
much cons‘cious effort to separate my pre-COnceived ideas from“what I was .observing On
the other hand T'do beheve that my 1n51der status and my cultural membershlp allowed me
to see things that rmght otherw1se go unnotlced Indeed, Emerson (1983 p- 184) states, :
field work is a “deepl_y personal as well as ‘a scientific pro_rect”, where the subjectivity and

emotional experiences are bound up with interpretative process. -

It has been argued that reﬂex1V1ty is an 1mportant feature of ethnographlc ‘research Wthh.,
allows the researcher s active 1nvolvement in research work. Hammersley and Atklnson
(2007), suggests that researcher cannot. help but bring- thelr own blographles and
subjectivities to .their field of enquiry. Acoording to Eisner (1993) in social science
research a Value-free 1nterpretat10n is 1mposs1b1e So, 1nstead of deny1ng that my
subj ect1v1ty can contaminate the data my approach is to lay 1t out 1n the open ‘and make it
part of the analytic p_rocess. Be1ng reﬂec_tlye, allows researehers to reﬂect on their -own

interactions, feelings',}and make this clear in their reports.
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Moreover, in view of the general ct‘iticisms of ethuographic work, Hammersley and
Atkinson’ (2007) arg.ued'.thatreﬂexivity allows the' tesearc}ter to 'cotmect the precess of data
celleetiOn and..data anavl).isis"te'help ensure rigour 1n the research. Heﬁce, I Will make sense
’of the research preces_s 'bllylrecountingdthe ptdeesses, -problems, cheiees, and errors that

emerged during the ﬁeld work.

3.5 Ethics
Approval - was .ga‘iriéd-r fromthe ‘Human Parti_eipar:lts and 'Materi‘alis Ethies Committee’
(HPMEC)’-befere.datav cel.'lbeetion. I was requir’ed,.td Subtnit three documents: a detailed
’ applicati.on' fortn; a cop'y’ of the Head Teacherveonsertt form (Appertdix 2), and a general
teacher or participant’s censeht form (Appendix ‘3). Participants were-assured of anonymity
and conﬁdentlahty As a gesture of gratitude for taklng part in’ the study, part101pants will

be given a copy of the d1ssertat1on at a later date -
3.6 Conclusion

This chapter has Just1ﬁed the methods used in thls study, and discussed the ethics and the
instruments of data collectlons The subsequent analys1s of data will lead in to a discussion
of problems 1mplement1ng CLT in Bangladesh. and percept1ons of ‘teachers and students

regarding classroom practice.
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CHAPTER 4 DATA COLLECTION AND ANALYSIS

4.1 Introduction

In this chapter, I describe approach and procedures of my data collection and analysis. I

also highlight issues related to gaining access and provide information about the three

schools investigated.
4.2 Data Collection

4.2.1 Gaining access

Educational and linguistic research is relatively common in the West but conducting
education research, generally, in Bangladesh is still in its infancy. Initially, I was worried
that the schools might refuse or perhaps limit my access, especially as I wanted to observe
classes and interview students and teachers. Usually, schools do not face this type of
situation in Bangladesh. In our culture, people tend to be afraid oftalking with newcomers
and also of signing documents; nevertheless they may be willing to give information orally.
While collecting data, I talked to many teachers on various issues related to CLT
classroom practices, but when I requested to record their voice they did not allow it. An

accounting teacher who had ELTIP training but now is not teaching English, told me “I

will help you giving information but do not record my voice” ‘strft to
to" w Traditionally, our culture values ‘silence’. We have
an idiom ‘RT which literally means, ‘less talk, less mistake’. The underlying

beliefis that the more you say the more mistakes you will make. Another proverb, #WOT wr
Rt’ literally means you should not disclose bad things about your family in

public. This type ofbeliefs and values also reveals Bangladeshi cultural sensitivities.
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Cons1der1ng the school contexts these notions:can- explam why people when they have
problems tend to h1de themb away or tackle them on their own regardless of external
condltlons. Qbservrng classes_ can always be a sens1t1ve topic since teachers in Bangladesh
are viewed as the emb?odiment of knowledge:and with a mode of conduct that allows no
mistakes vvhen “delivering lectures”. So, to be. observed is obviously intimidating and
nobody would w1111ng1y have their class scrutlmzed SO openly Fortunately, some of my
anends and colleagues helped me to get access in the schools and I had the opportunity to
talk to the head teachers. I,_was concerned about gammg access in the schools because my
visit coinci‘ded.with the suMer vacation and mid-term examination in the schools. My
time schedule therefore meant that I could 'only_visit three schools, ins’tead of four as
planned. It was really averytough job to manage access in these three schools. 1 had to use
my personal andb professional contacts for this purpose. After gaining :access, the .head.....
teachers and assistant'teachers of the'concerned‘ scho'_olsarranged schedules for classroorn.ﬁ._;_.“_
observations, and .roo.ms for interviews for my data collection. I also personally talked to

teachers and students for their permission to collect observational and interview data.
422 Setting

I observed twenty'tvvo classes by seven teachers in three schools, one school in Dhaka and
another two in .Comilla'. I investigated in these two .ar.eas in order to get the picture of urban
and rural contexts. These th_ree schools are bnon'—government Bangla medium secondary
schools. For ethical reasons.I anonymise these schools as X, Y and Z., and name the
teachers as A, B, C, D, lE, F, and G. Male andjfemale_i teachers are teaching in these mixed
sex schools. In the secondary schools most of. the teachers are not lEnglish graduates but

many of them have received training for teaching English.

31



M.K.Hassan Y0323723

Many new téachers have been recniited ei_kery year due to ;fapid.-,e)_'(pansi()n'-of schools. -

Observed teachers’ profile of the visited schools is given below:

Teacher’s

School’s name & | Qualification Training - Exp.
name & sex location
A, Male. X, Comilla, Rural. - BA (Pass). - B,Ed., M.Ed., 13 years
| & ELTIP. |
B, Male. Y, Comilla, Rural. | B.A. (Pass). BE4. 25 years
C, Female. Z, Dhaka, Urban. B.A.  (Hon’s) & M.Av B.Ed. & ELTIP. | 17 years
English :

D, Male. X, Comilla, Rural, B.A. (Pass). " | BEd &ELTIP. | 22 years

E, Male. Z, Dhaka, Utban | B.A.(Pass), MLA. B.Ed, & ELTIP | 12 yoars
| F, Male. X, Comilla, Rural. | B.A. (Pass). B.Ed. & ELTIP. | 19 years

G, Male. Y, Comilla, Rural. B.A.(Pass), M.A. - BEd ’ . 12 years.

4.2.3 C,I.assroom data

I observed twenty two Eﬁglish languagé classes. Each class lasted 45 minutes, which is the
regular practice in the secondary' échéols 1n Bangladesh.Ten of thez_ée were taugﬁt by three
teachers at Schooi X; another six were taught by two teachers at échédl Y, aﬁd a further six
were taughf by.two teécher’s at s‘choovlj Z ‘The students of thes.é"clés'ses were 'frofh- ciaSs six
~ to ten. I observed teaéhérs’ and '1earne_rs’v activitieé in the clév_ssroomvusing the observation
schedule. Malarﬁah—Thomas suggests .thatb“Language, after all, is highly observable and

open to examination and description”.

32




MK Hassan Y0323723

‘This was de_signed 't(_)‘reco'_rd the classroom activities every five minutes. I observed what

activities the teachers and students did during these five minutes (App‘endix 4).

4.2.4 Interview data

.In classroom pr.actice,-:.WI:lat.evsr methods a téaéhsr: adopts,‘vthere must be an underlying
philoSophy or théoryjthat infonns their pfnctisé. I interviewed seven téachers vw‘hose
classés Were observed from these three schools during tneir gap penods. Eash interview
session was carried ‘outvinv.a vacant classroom and 1ésted for thirty to thirty five minutes.
Interviews were désignéd tb} éxplore thsir VieWs, .id_eas, opinions? and béliefs about their

practices in a ‘CLT classroom’.

I also interviewed ﬁftsén students, five from each school and each session lasted for fifteen
to twentyv‘ minutes. The assistant head teacher explained the purpose of my study, the
ethical issues and -the consent forms and student.s; gsve their sonsent, v'olluntarily;to join me.
The request was mads orally in the classroom.inbthe' pfesence of thé assistant head teacher
and' frqm the sfndents ‘who..-responded, I took five rnndnmly. The students belonged th> class
eight, nine and ten. I interv_ieWed students after ﬁnishing their classes in a classroom in the
school premises in tne;prssénse of the assistant head teacher and schdoi staff. All interview
sessicjns wcre'recorc‘led‘ 'nsing a digital voice résofder. Students wei‘s intsrviewed to elicit
their ideas 'abnut .diffe're:ntlrbbles they played in the .classes and their'.fopinio-ns, and beliefs

about their English classroom interaction.
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4.2.5 Focus group data

I collected focus grbup data from'thrée séﬁpols I observed, one_ﬁon‘i é’ach- school. Aft;cr-the
assistant head teacher '_explained the puri:bse of my study, the:.et.h'iceil‘ _issues ahd the coinsent o E
forms, the students gavé me consenf_by r‘éising their hands to ‘ jloin'vmé voluntarily in the
focus group sessions. Then, a .samplé of students was seie.c‘tedvrandomly from these
students for the focué group from those whom I also had intér_\(iewéd individually. The
focus »groui)s vconsiste{d of five students- comprising male and féli;élé,vstudents and these

lasted for fifty to sixty minutes each.

4.3 Tables of coded categories

In a classroom iﬁterdction, there are’ actiVitiéS undertaken both- b.y:.',teevi';:hel_r‘s_ and learners,
and these aétivities déﬁne the teachingipractibe ahd prin;:iplés; MélaméheThoﬁias cl'aim‘s,‘.

~ “The interaction anélySis tradition looks at verbal inte_faéti()n -’inv the classroom to
understand the teachiﬁg and learning behaviour going on there.” (1 _9r87 :25-26). To facilitate
discﬁssjon of classrodfn data, I madé uég of different ideas fr_oni': Mala_inah—Thonias"s booic,
‘Classroom Interaéticjh". and 'dréwih.g ic.leé'sbof Bowers (1980), dewn .(1975) and Willis
(1981), (Malarﬁah—Thbmas; 1987). Bas_ed__bﬁ thes¢ ideas, I de81gneda ;table to quantify the
fotal occurrences of cod_ed concepts in aiI' observed classroom intéraction (Appendix 5).

Then I made three figures to show the frequency of the occurrence of these categories.
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Teachers’ Activities

Responding ' Socializing | Directing Organizing . Presenting Feedback Eliciting Monitoring

Figurei}-
Figure 1 pfesents the ﬁequency of éoded catégbries 6f teachers’ activitikes’ of total classés
observed. - : s ‘
: Figure 1 shows 'thét practising of socializing, andAdir'ectin.g activitié;s are very rare in the
‘cll_asses. These-acﬁv’i‘tie’s’ are 'important for clevts.s.rc})or‘h_'inbteraction an"d they are associated
With cbmniuniéaﬁoﬁ leafning; use of language for real life purposes, and othér language
skills development that ‘reﬂévcts the CLT principl‘es. It is also. seen .that teachers are

responding, preséhting and eliciting frequently 1n the classroom int_eraction.

The figure shows thaf'presehting and eliciting responses occur very f'requently; this means
the teachers talk much in class, which shows a lack of leamér-oriéntation in their class.
The figure also shows' that teachers do practise monitoring and feedback activities,

‘however, which are an-.‘i'ri't'egrél part of CLT practices, but these are not frequent.
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Students' activities
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Figure 2

Figure 2 shows the frequency of coded categories of. students’ aéﬁivitiés of total classes

ob‘serv'ed. s

Figure 2 showé that ‘stuvdeints respond Vér?‘frequently in th_ e élasjées; It is élsé SCeﬁ that

practising of pair work, questions to ‘te'éch.er, reading and reé(lii_ﬂg' ;ilQud activities are not

common and that paiif work activity is Very rare in the clasSfébm interacti‘oné. which are

vitally important in CLT classroom .praCticé;_ It is also seen‘thjévt préctising of writing and

listening aétiVities Aarev" very ﬁéquenf Which reflects teécher’s. prédérﬁihaﬁce of talking and

presenting activities in the class.
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Teacher-student talking time
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Figure 3

Figure 3 presents the teacher-student talking time.

Talking time in the c1ass is an important marker of communicative téaching practice. This
‘was measured by keeping record of both teachers’ and students’ uses of L1 (Bangla) and
L2 (English) in the cl_zissféom interaction. Fi'guie'3f also shows that teachers talk more in

the class than students.

44 ~‘CdnéIUSion'

In this chapter I illustrated the whole process of data collection and analysis: accessing the
field, bbs_erving classroom practice, conducting and recording face to face interviews,
holding focus groups and making tables for analysis of coded catégories occurred in the

‘classroom practices.
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Chapter5 Interpreting the data

51 Introduction

Having nresented mjfbasic ﬁndings 'from'c‘:l_assropm obser\}atidns :in this ‘chapter I now |
identify fhemes erheféing ﬂom the inferVieWa and focus groupa whidh:helped to ,inform rny
understanding of CLT class’room pfaétices.' I also categorise tne 'éhemes using the aoded
scheme that I used to investigate the classroom interaction. In chapter 2,1 deﬁned some
major features of CLT Now I will examine the defined CLT pnnc1ples ﬁom a broader_

cultural context keepmg in view the 1nterv1ew themes.

5.2 The Bangladeshi teachers* ideas on classroom practice

I asked the teaChefs lblquesti(‘)ns keepi'ng’in‘view the CLT pnn01ples and practices which
were implemented inatead of the Gréiinniar—Translation method.‘.'I‘ asi{ed Questions mainl_y-
keeping' a focus on “'the classroom .olv),sb‘ervation and its ﬁndingévv.A Bangladeshi.téachers
expressed different vieWs, ideas and nérdélations because of thelr own pnsitibn, teaching
experience and the 1daation of the schdqls. ‘However, they éharé bmany views in common.
All teachers favored ’ghe practice of CLT principles in the dlaSsroorn;’ but they deScribed
some pr_oblerns. I askedthe teachers for their beliefs and opinions’abplvi,t the practices in the
classes. As discussed 1n chapfér 3, sdﬁe.aafegoﬁes of class.,rdorn: finfefaction are strongly
associated .with CLT practices. Thes}evcat.egories are: responding,'~rsocia1izing, directing,

organizing, presenting, féedback, eliciting, use of L1, and use of ‘L2.
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Now I will use these catégories to illustrate and diSéﬁss the themes th_at emerged'during the
interviews. Some thémes_ also emerged from“tlhe‘ interview materials,‘ such as teachers’
experience and undc:rStanding if CLT. I have _-themétically translated the responses from

Bangla.
Responding

Generally the tgachelv'sjv fé.ép()_nded posirtivelyvmo‘st of rtime when s{udehts finished their
activitjés sﬁch as, wntmg :a_nd reading aloud. Théy aiso bﬁsed some Words; such as ‘nice’,
“very good,” and ‘brilliaﬁt’_ after receiving an an_swér from students in the class. Most of the
t.eachers were fouﬁd 'to‘:,b'é helpful and friendly 1n the classroom inter_ac'ti'on. Soine teac':hersv
went to an indivvidu’al_‘ étudent to provide a 'Sl_ipportive answer. Soine teachers clapped

appreciating in the classroom after receiving responses.

The teachers said that in ordér to motivate, and é{ncou_ragc their students they always take
care of them, and answer their questions. The teachers were asked about their way of

response, and its various techniques. The teachers expressed their views:

We are always helpful to our students but they cannot catch the lesson easily, I even
g0 to an individual student to answer. I use also encouraging words, such as ‘good’,

‘very good’, ‘nicé?; etc. (Teacher F).

 “We must respond to our learners’ quéstibhs to -make our class p’afticipatin’g. Our

learners want to learn (Teacher C).
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The students genérally did not ask qﬁestioris in the class. HoWevgr, the teachers responded
when the students asked questions. The teachers said that the students feel shy. The

teachers were asked 'a‘bout students’ questioning in the class.
They said:

Well. Our school is a rural schobi; They are poor in¢speak:irig and listening: They
even dbn’t knoW how and what’t:o_ ask in the class. Some students ask questioné, but
most of the students feel shy. They come in the class without any preparation.

_(Teacher B).

Yes. If they doh’t understand, they ;51sk. But if they understand, they don’t ask. -
‘Normally our 'students do not ask questions. Some students also feel shy in the class

(Teacher E).
Socializing

The teachers usu‘ally"'did not engage m socializing activities whlch aré ﬁot related to the
lesson topic. They aiWays discussed leéspns from the text. The teach_ers saidvthat they have
to cOmplete‘ their syllabus within the time constraint and they ,did_‘ not: want to waste their
time. However, ‘somé other teachers'; s‘éid ;chat they practiéed ‘so,(;iélizing activities for
teaching communicaﬁon skills. ‘The teache;ré were asked abou_f théir_:"précfice of socializing |

activities in the classroom interaction.
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~ They expressed their ideas': -

We are not suppbséd to discuss out of lessbn topics in the class. We have a syllabus

to complete and we have fixed time for conipl(ating our syllabus (Teacher B).

I don’t want to waste my time discussing unre'lated‘tc')pic in the classroom, but very

rarely I do it~(Te}acvh‘ef D).

I really want _to'iﬁtégrate classroom actiVitics with the outside world. And I believe

this will enhance”sfuderi‘vts’ learning and c_dmmﬁnicatibn’ skills (Teacher C).
Directing

' Tﬁe té_achers préétiéed .fhi,Sili.il;ld of activity vefy ‘rafely in the clasépoom, Théy paid little
-attention té YW‘aI’II‘l ‘u'AI'F)'(a:cti‘V‘it.ies, for example.‘: They "'said that their ::studen;cs are weak in
English, and they do h_of have enough time alsb, Théy did not practiée role play, debating
and dialogue activiticé ‘inA classroorh interactioﬁ. The teachers uséd teaching aids very

rarely. Some teacher called students to write in the blackboard.

They said they are ‘facin‘g many problems forveXt‘énsive‘ élassrooﬁi interaction, such as,
financial, lack of supporting materials, being overloaded with consecutive classes, and the
large class size. The teaéhcrs were asked about some tasks encouraging non-verbal

activities.
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They eXplained:

We don’t practice warm up ‘activities in the lesson, ‘because it takes time, our
class is very large class, and I cannot finish all sections of the lesson within the
time frame. I cannot generally use pictures, posters_and maps due to money

problem.

Due to problems we also cannot do role play, debating and dialogue in our classes

(Teacher E).

We do not usually practlce dlalogues and role play I use warm up act1v1t1es a
11tt1e Our students are very weak in English. Unfortunately we don’t have

opportunities to use supporting materlals in our classes (Teacher G).
Organizing

To facilitate the students in do1ng palr work and group work the teachers helped to
organize the whole class However, they practiced these act1v1t1es very rarely They paid
little attention to the initial and final aCtivities of any classroom inter_aCtion. They were also
talking to the class after the class time .w‘as over. They were asked about theit techniqu'es of

lesson planning and preparation. They described their opinion.s: '

Actually,' you know, sometimes we do organize the‘ students in 'paif work and
group work._‘vI organize my elaSSroom as a CLT er 'clajssroom. But you ‘kno.w,'
our time is short, so sometimes I jﬁst tell my students:about the .lesson (Teacher
N : S .

42



MXK.Hassan Y0323723

I tell them about the lesson; I also discuss the aim of the lesson. I do this for their
increased attention in the classes. I always carry the text; otherwise I may not

B keep up to spgéd with my lessons (Teachér B).

Usually, théy did not ?‘éor:ne‘with tcxtbooks;-fhcy borrowed a book from students. The

teachers sent students to the teachers’ room to bring chalk and duster. -

In fact, teachers were gcnérally not well organized. When I asked thefn about these

activities, they expressed their views:

Well. Sometimes I fd_rget to bring a book so I borrow it from my students. I try to

be organized, bu’t I éannot because of prdblems- (Teacher D).

Usually I cafry chalk and duster but I ha'vye‘torv.take consecutive élasses, when these
are finished, I send my students to bring them for me. But thlS is not good practice.

Yes, I have to ‘organize my class better (Teacher C).

, Thebteach_ers did,riots fdiiow the curricula map given in the text for class nine and ten. They
practiced their own teéching-s)trategy. They we‘:r.’e" asked about this kind of practice. They

© said:

Actually, I don5t'uéé it. I make a plan what to do and teach in the classroom. I make

- _ndtes and Ifol_loi& my own way to teach my students (Teacher D).
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Yes, there is a curricula map for teaching practice. We have a guide book also.
Generally I don’t follow the Book map, but personally I maintain a diary (Teacher

G).

Presenting

The teachers gave instruction for silent reading, and then they presented vocabulary and
questions on the blackboard,’ and at the same time they asked qﬁeStiQns to gather responses
from the learners. They started discussing before the time given for silent reading was over.

I asked them about this practice. They eipressed those views:

First I discuss the aims of the lesson and I ask them for silent reading. Then I write
difficult words and questions on the black board and _ais_k"them queétions to know

their ideas (Teacher A).

I ueually tell'my students abouf ‘thellesson. I also discuss difficult vocabulary with
them. I write questions ahd ask them. Yes, I should wait until their time is finished

for silent reading (Teacher E).

The teachers mainly practiced reading and Writing activiﬁes in the eléssreem'. The sfu‘dentsb
~ listened when the teachers discussed' and read aloud the lesso:rll.’ Tﬁe teachers also translated
a whole lesson in> Beﬁgla. Howeve'r,- the teachers did not pres'ent aﬁy particular task for
listening aﬂd speaking activities‘. They did not use suppor_tin'g materials- such ae, tape

recorder, video, postet, map and pictures. -
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They did not practise dialogne, and role play in the classroom. They were asked about

their teaching styles, topio selection and presentation techniques. The teachers explained:

We cannot ~teach 'our students listening and.speaking, we teach only reading and
‘wntlng Usually We read aloud for l1stemng purposes Sometlme we pract1ce

debatlng, but that isin Bangla (Teacher D)

Personally; I'believe, to do something or to understand something first of all we
need to do or :nnder'stand in Bangla, then‘ln English. So, I tell..them in English first, |
then I translate 1nto Bangla Unfortunately, we cannot practlse speakmg and
l1sten1ng, as We have a lot of problems and same for supportrng materials also

B (Teacher G).

The teachers did not follow the order of lesson to present and discnss, they changed the
~ topic when the resear_eher entered to observe the class. They usually talked about the topic
and aims of the lesson, hoWever they usually did not write the topic, lesson number and

unit on the back board. They were asked about lesson presentation.

They said:

We usually write the topic, unit and lesson number. Some time we forget. Yes. I
can discuss, but I thought it is better to discuss a nice topic in your presence.

(Teacher B) '

We should write topic, unit and lesson number, it is good but time is short. Well.
I thou_ght you,ca'nl see our students’ performance better. (Teacher F).
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The teachers taught grammar in isolation. They taught trénstrm_ation, ‘narration and-
sentence structures. Some teachers practiced grammar in context. They were asked about

their grammar teéchin_’g strategy. They expressed their views: -

. We usually teach grammar separately dividing the workirig days in a week, if we-
teach g’rémmqr , contextually,‘ other ‘activities will ""t')e dropped’ such as, essay,
paragraph, and letters etc. And :in'thi:s way, we can touch all: thes'e subjects (Teacher

B).

Now a dayS, grammér is taught separately accordinglo.lir:néw syllabus, I'don’t like

it, I like contextual grammar teaching (Teacher C).

Feedback

The teachers generally did not give feedback on the students’ answer scripts. When the
students finished the given tasks, uSually', the teachers aské_d a student to read out the
answers and the others to listen. And then they asked the students to make comments

individually as well as chorally in the class

After then the teache£s made oral.comménts and asked to studentsvto make the correction.
Even they did not g1ve feedback on s_"fudé_ntsf home assignmerits,' rétﬁ_¢r they checked only
3 or 4 assignments aﬁd ,di_scussed befofé the whole class. Tn t{"act,‘"the teaCheré- asked the
students to cross-'cheék their answer .'s'cﬁpté. The teachers were asked about their helping

| strategies. They'descri‘bed:
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You know, it is impossible to give feedback individually; I have 100 or more than
100 students ’in‘ a class. I cannot even .givé feedback on theif home as_sighments, I

 just discuss 3 or 4 in the class, and students think I have chebked'ail (Teacher B).

Feedback is good for students, and I tfy'to do it. But, in my situation, I cannot do
it usually, because of the number of students. I give them oral feedback

—

. sometimes.. © .

In our rural school we have to do it ‘more for our students, unfortunately we

~ cannot do it; we‘h'ave lot of problems (Teachér D).

Eliciting

‘Teachers IWere' eiicitiﬁg'»résf)onses freqﬁently in the;vclasses. They discussed aﬁd asked
questions at the’same t:i_fne:T Most of the teachefs asked students calling by name and some
-asked .calling by rbll 'nﬁmber. They asked both individual students and the whole class for
collecting answers. However, most of the ti_me','they asked the whole class for a choral
' Tesponse. The'teac.’:hérs_‘::é:éid that this kind of préctice helps to encourage the students, and
to test their ur_lcviev'rstanidin.gi._’ The teachers we'rc-'va'sikéd' about the técllihiéties of collecting

* answers in the classroom interaction.
They explained: -

I try to ‘ask-rAriy students by name ahd.collcct‘ answers in this way, so that they

understand, I know them and they are Veﬁh_courarged (Teacher E) .
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1 collect_resf)onses individually and chorally in the classes. I think,ihis makes
students conscious and atteri‘;iVe in the classes. 1 think it is good for me when I

know my students’ responses whether they are correct or incorrect (Teacher C).
Monitoring

The teabchers moved éroupd the studénts_ ‘,vﬁrjhilve doing a wﬁting.aCtivity, pair work, and
group work. The téaéhers practiced wntmg activity most of {hé t‘ir.r'ie.. The teachers tall;ed
with students while fhey were ‘doing tvhéb activities. They‘ respondéd when thé sfudentsl
asked _questioné. Thq teachers also_ _corrécfed the s‘tudents" ‘mistakes. However, some

teachers also moved a1found the students without talking to them. -

The teachers said that they practiced these activities to help 'their_ students in doing their
given activities and to make them attentive in the class. I asked why they moved around

the students in the class. They explained:

Once 1 give":them a tésk, I‘moviefa,round the whole élass.sé,‘they think, I ém‘
Watching' them all. If they ask any questions I answer. 1 never mark them

(Teacher B).
Well, I move always, because can help my studenfs_in' this way. I do it at an

'~ individual level to mark them as correct, to make them attentive in the class but I

know it’s not disturbing for other in the class (Teacher D) .
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Use of L1 (Bangla) and L2 (English)

The teachers ﬁequeﬁtly_ ﬁsed L2; howeQer, they .also'_used both L1 as well as L2. in their
classroom'ihtefection (see_ﬁgure 3'in chapte‘rbé.lv).The teachers said “that an Englisﬁ class
»shQuld be in English, aé the elassroom is the only place for the leamei;s to practice English.
However,A they alse said :t‘hat‘vin order to enhance.'the_ classroom jntefaction they should use
Mqther tongue as well as English in the class. The teachers said that,fhey need touse L1 as
their students’ background Eﬁglish ié poor. The teeehers Wéfe asked‘j' about theif use of L1

~and 12 in their classroom interaction.
They expressed their views: -

If I use L2 the whole time in the class, only one-third will be able to realize what’s
going on in the class. We are in a rural area; actually, they are very weak in speaking
and listening I use-vBangla and English side by side to make it their habit to use in real

life.

They feel very Sh'jr'in the classroom. They don’t eXpress themselves if they don’t

| understand (Teacher G).
Skills development is the main objective of language leaming'._ Students do not get

opportunities to u'._se or practise English nowhere other than the classes; ...So, I

encourage students to use English and I also ﬁse’it. (Teacher C).: -
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Teachers’ experience

. The teachers described their dissatisfaction as an English teacher 1n the present situation.
They e)rplained many problems such-as, big class size, insufﬁcient t_raining, not enough
teaching aids, poor salary, frequent -change of syllabus, the assessment system inability for.
sharing ideas wrth pollcy makers teachers weakness in methodology, and learners’ poor

back ground knowledge and socio- economlc cond1tlon

They said that they are trying to teach Enghsh surrounded wrth these problems The

teachers were asked about their feelmgs and experience as an Enghsh teacher
They explained':

Well. We have a large class. "We.don’t have opportunit_ies to use teaching aids
also. Our salary is not good. Yes, you can see, we are 'happy but allot of

problems As a rural school our students $0Ci0-economic cond1tlon is not good

(Teacher F)

We cannot share our problems with high authority. Of course [ will not say that I

‘am a good teacher. Our syllabus gets change Very often

Tra1n1ng is also not enough I thmk our current exam system is not surtable for

teaching all language skills (Teacher A).

Yes. I am teachjng English for many years. In_our time 1t ‘'was  grammar-
translation method.
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This -syllabus is;_good but our condition is not good, classroom, students, and
salary etc. We cannot guide our students. You see more than 100 students in a
class. Our teaching'is exam oriented. I think the exam system is not suitable for

this syllabus. We need enormous training for a new syllabus (Teacher B).
Understanding’of CLT - o

The teachers rnade thc clasSroom U shape for practicing interaction activities in the class.
The students were also“ ’very enthusiastic in this system. The teachers said that
communicative language teaching is good for learners as they can practice a range of
different act1v1t1es however our students want to pass the exam, so We have to complete

the syllabus any way.

The teachers meant CLT as activity based Enghsh teacher-student commumcat1on and
- commumcatmg through word meaning. The teachers were asked about their understandmg

of CLT in part1cular_. Thelrv responses were:

By CLT, I mean teacher-students. _communication /dialogue through which
learning will be enhanced. Only teachers Will talk, and students will listen or they
will take notes for memonsmg at home it is not like th13 but here they both

;part1c1pate (Teacher C)

I think Comﬁiunicative English is goo'd for learners. Already students become
fam111ar with th1s 1n1t1ally they were not. lf I follow my method, and my syllabus
then we can develop communication. But students want to pass only, s0, we have

to complete the syllabus in any way (Teacher B).
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Yes, CLT is good. CLT means activity based English, students get variety in
doing tasks.  The traditional w_ay is monotonous and . grammar teaching is
traditional teaching. Communicative system aims of contextual‘ grammar teaching ’

(Teacher A).

5.3 Students’ ideas on classroom practice

When I askedk about‘idifferen:t activities they did in the classro_o_rn,_jstudents from both
interview and focus groups ansyvered unanrmously that they were facing many problems-to
learn communicative Enghsh in the classroom. They liked their English class but they were
not happy with their" teachers act1v1t1es and attitudes. Many students responded to the

teachers in the classes ‘Some students sa1d that they feel shy and afrard in the1r Enghsh

class.

The students were asked about their perceptions about their c1assroom activities, such as
responding to teachers, questlonmg of teachers and use of pair Work group work and their

feeling in the Enghsh classroom They expressed thelr views:
I am attentive in my English classes and I like to answer. Sometimes I get afraid, if
I am not right in answering. Many students in the class remain sﬂent, I don’t know

why (Female, school X).

I always respond to my teacher, whether, right or u/rong. I feel good to do-so in the

English class_(Male, school Z). |
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I feel Shy. in the class, if I am not right, because I am afraid of the Engliéh class

(Female, Focus grqﬁp,- school Y).

‘The students usually d1d net ask questions in class. Theyrgenerelly practlced readlng and
writing. Some students d1d not follow the teacher S 1nstruct10n they were talkmg among
themselves. Some students were found inatteﬁtive in the classes. Thest_udents said that
their teaehers afe not ﬁiendly; they criticize if their ansever is not right. Some students said
that they are afraid of thei.ri English teacher. They also said that they dQ not ask qﬁestions as
their teachers ask them many Questions in return. I asked the smdente why they did not ask

questions in the class, they expressed different opinions on this issue:

If we understand the lesson we don’t ask questions, but when we don’t understand,

~we do ask questions (Male, school Z).

We want to ask but- our teachers are not Sdfriendly, if we ask, they ask me many

questions (M}ale., school X).

I am afraid of my teacher; he criticizes me if I ask to know sdmething. So we don’t

ask him (Focus gr’o;ip; Female, school Y).
The students practiced pair-work, and groUp“w_ork‘ activities. They were found to be

enthusiastic doing these activities. They said that they can learn and share their ideas by

practicing these activities, but usually they do noﬁt_praetiee'these.
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The students also said that due to researcher’s presence, they :practiced these activities.
When I asked about pair and group work practices in the class,they;expressed their ideas in

the following Way:

- These are good But we don’t practice frequently. Palr work is fine but in group

work every one follows the group leader (Female, school Z)

Theses are v'ery good for us an_d we can share our ideas and we can learn easily,
but we practlce theses rarely. Now we are doing it Just because you are in our

school (Male, school X)

We want to do these activities. In this way we can talk to each other, we can share
our ideas and we can learn from our friends. But we dOn’t"practic_e these always. I

don’t know why (Male, school Y).

The students used Bangla and Enghsh in the classroom 1nteract10n Many students sa1d that
Enghsh class should be in Enghsh but they feel comfortable to learn Enghsh by using L1

in the classroom.

They said that they can understand better if their teacher speaks in Bangla but they cannot
understand the English lesson fully. The students were asked about the use of L1 and L2 in

the classroom 1nteract10n They descnbed

Generally, we should speak Engllsh in the English class but when our teacher
tries to teach something m English; it cannot be’ fully comprehens1ble to us,

because we do not know the meaning of different vocabulary (Female, school Z).
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It would be'gobd‘ to speak English in the English classes but I think it is more

necesvsary to qse Bangla in English class (Male, school Y).

To my min‘d,i it is very good to coridﬁct‘.ah English class 1n Bangla. When the

English teacher speaks in Bangla we _understaind better.

When our teacher asks question in English, we cannot answer it, because we

~ cannot uridcrsténd thé méaning of the word (Male, scthl X) .

Many students followed the guide book, a book with réady answers. - They said that in
order to pass the exam easily they use this, instead of textbooks. Some students said that
their teachers. encOﬁragé_ them to bring the textbooks and they also feel good using the

‘textbooks in the cla'ssrdo_m interaction and, I asked them about this practice, they explained:

We generaily doh;’t follow the textbook. We follow the guide so that we can ‘pass
the exam easily. We want to learn English for our real life 'purpose; we want to

change our poor condition (Female, school Y).

Sometime, we follow the guide because it.helps us to get a good mark in the

'ex.am‘(Fovcus group, Male, school Z).

We like to .follow the textbook. Our teachers always _encourage bringing

textbooks and"\béVeAfeel good for every lééson (Male, school X) .

55



M.K Hassan Y0323723

The students used English and Bangla.'_in the classroom _intefac:tion.’ However, many
students said that they cannot practise English outside the clasvsro'o'ni because of lack of an

appropriate environment in the family. . A

They said that their parents are not well educated and they do not know English. They also-

said that they cannot even practise with their friends outside the classroom. |

I want to practise at home but my parents don’t know English. Some time, my

family members criticise if T use English (Female, school Z).

I want to'di's‘cuss, I want to talk,,but we cannot even talk with our friends out side

the classroom (Male, school Y) ;

Sometime I want to discuss with my parents but they. cannot help me (Female,

school X).

The students said that they cannot paftié_ipéte spontaneously due ‘to”teach'e'rs’ bad attitudes
~ in the classroom. They also said that their teachers sometimes éncouraged them to take
private lessons; but the poor brilliant students have been suffering because of this. I asked

them about their experience in the classroom interaction. They eXpr¢ss_ed:_ ,

Our teachers should have a good moral character. It is {/éry'bad, soniehow they

give a signal to go for privaté their lesson (Female, school X).

If we go forﬁprivate, they behave well to us, other.V‘vise't.hey misbehave (Malc,

- school Y). )
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The students said that their socio-economic condition is a barrier for learning English.
They said that they have a st_fong desire to learn and to talk in English. Some students said
that they want to chang"e their life by leaning Englis_h. but their current situation does not

support them. I‘asked them about the necessity of learning English.

They expressed their opinions:

Enghsh is very essen‘nal for us. I want to change my 11fe I want to speak in
English. I want to do a job in mult1nat10na1 compames but how can I do it, I do

not enough opportumtles to learn Enghsh (Male, school X). -

I want to leam English and T want to talk in English. If T can speak in English, I
will be'V_ery-_happy in my life. We are poor; I cannot go i‘;fo a private tutor for

English lessons (Female, school).

‘5.4 Discussion of defined CLT principles

‘The interview and ciassroom data was ‘analyzéd' thématically and the themes identified
shed light on classroom practice. Aronson claims that “themes are identified by bringing
together components,or'fragments of ideas or experiences, which often are meaningless

when viewed alone” (Leininger, 1985:60 quoted by Aronson)

Accordlng to th1s approach the first step is to class1fy patterns and. then to combine and

catalogue related patterns 1nto sub-theme. Boyatzis suggests that
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If sensmg a pattem or eccurrence :can be called Seezng, then the encodmg of it can

be called seeing as, that is, you ﬁrst make the observatlon that sornethmg 1mportant

or notable is occurring, and then you classify or describe it. .";‘.the seeing as provides
-us with a link between a néw or ernergent pattern and any and all _pattefns that we

have ob_served and considered'preViously through reading (1998:4). |

Different ideas and cbnceptions of teaching and learning Were._evident in interviews and
focus group discussion about the classes. Now, the defined features of CLT (see page 22)

will be investigated in hght of the themes emerged from 1nterv1ews and focus groups
Students learn to communicate by _comniunicating

Data analysis shows that the teachers .praetice communicative aeti\?ities such as pair work, |
group work, dialogues, role i)lay and debating very rately in the (:YIaSSlroomT They normally
practised, and were assessed,‘ on reading and writing in a tlfaditienal way; They do not"
practice even se‘cializing activities to make a connection between 'eiassreem, lea‘rning with

the outside world.

Data analysis shows that due to their teachers’ poor attitude, their shyness, unsuitable
environment and poor back ground knowledge, the students - are failing to learn

communication skills..
Language learning should reflect real'-life purposes

It is found that teaching and learning is exam oriented. The tea'chers’ presentation and

organization of communicating materials and use of any teaching aids are unusual in their
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classroom interéc_tidﬁs’. The teachers finish fhe syllabus in any bs}ay they can as their
.st_udents ‘want '_to ' p.fciss ;the exam. It is also seeﬁ that students are, generally; very
enthﬁsiaétic tollearn Engliéh' ‘for various purPOSeé, such aé, higher education, better jobs,
visiting foreign count'ries‘,v 'tox' change their soci'ov-economic status,  to do a job in the
multinational companies, and working in the overseas. However, data analysis shows that

in practice they cannot use their classroom learning.

They need to praétise'the way language is used in context

- Data analysis shows that tﬁé.feachers do not usé any materials such as, maps, posters, films,
and docurﬁents tq'praétiéé lar;_guage use in contcxt;"rhgy do not uset ény elecfrom'c devices
such as a tépe ‘rec'or:(.ie'r §'r'ﬁx)ideo. It is found that the teachers alwayé give instructidns for
writing and reading activitiés paying little atteﬁﬁoﬁ to the contextual ﬁse of language. Data

~analysis shows that p'rac"[ibce '6f speaking and» liStenihg activities such as role play and
dialogue are Vcry rare_.vin the classroom. It-is also seen that the ‘;evachers read aloud to
'pfactise speaking and liéteﬂiﬁg activity, instead 'ofrprésenting ahy other particular task and

material in the classroom. |

They need to be prepared to deal with authentic language use

Data analysis shows that in' the rural school_smost of the students followk guide books
instead of using the -tethon just to get a passr in'the.examination.-lrt is also seen that the

learners did not practise with communicating materials frequently in the classroom

interaction.
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The L1 may be used to support learliiﬁg 3

Data analysis shows tﬁét both the teécﬁér aﬁd the students uséd Li and L2 in the classroom 1
interaction; however the teachers’ us:e of Eﬁélish (L2) was vefy fréd‘uent.vaoth thé teacheré
and the students belie%/ed that they should use English in the Englisﬁ classroom. Some-
others believed that ijangla would be bettér for them. From the!stué?lents’ perspectivé, it is

also found that teachefs generally used Bangla not English in the claséro‘om interaction.

However data analys'is suggests that the teachers changed their teaching styles and

- techniques due to researcher’s presence.
Grammar (focus on form) is seen as secondary to meaning -

Data analysis shows that the teachers practiSed separate grammar.-vt"‘é‘achingv. They followed
a textbook to teach grammar in isolation. However, some teabhers did not prefér it; they
prefer grammar teaching in context. From the students’ perspective, rhany students like

separate grammar, although some like contextual grammar teaching,

Skills are practised in an integrated W_ay .

Data analysis shows that the four language skills, listening,-spe'aking,' reading and writing
were not practised in an integrated way. Writing and reading Skills aré lkpractised very
frequehtly. ‘The practi;ce of speaking and listening skills are ,ver-y_.rafc, and opportunities

also very limited to test these skills.
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Fluency is encouraged as well as accuracy

Data analysis revealed that.p_ractice of communicating activities _t)vas- not usual in the
classroom. However, this };n‘in'ciple was found in some classroom activities. Both from the
 teachers’ and ;students; perspectives, they’ Wete fouhd less fluent in the- classroom
'interaetion; 'ho'wever‘ both the teachers and the students were found to be concerned to

ensure grammatical correct use of structures.

The approach is léarner-centred

Data analysis shows that the teachers talked mor_e in the .elass. It 1s also seen that they
allocated a little tim_e to p'air'\.zvork, group work, and to check and comments on learners’
finished task, howeVer they were found to be generally lecturing and eliciting responses.
Data analyéis revealed that ‘the learners were. not found.to identtfy the functions and
meamng of the language 1n a given context It is also seen that the‘ learners always
followed the teachers 1nstruct1ons however they were not found to act as negotiator-

between the self, the learning,process and the object of leaming.

The teacher’s role becomes that of facilitator

: ‘Data analysis suggests that the teachers were found movmg around the classroom to help
the learners. Some moved around to correct »the learners mlstakes and to keep them
‘fOCussed and attentive ‘in.. the class. They Were found to be less facilitating in their
classroom interaction in _tenns of creating opportunities for the learners to practise
communicative activities. Ffom the teachers’ perenective they were helping and friendly,
however h‘om Vthe.:leai‘nets’ perspective, .the teaehers’ behaviour and attitnde was
bﬁightening,and_rude' rathef than encouraging and motivating |
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5.5 Conclusion

I analyze the observation and interview data in this chapter. Different activities of

classroom interaction have been identified.

Ideas of teachers and: students are elabofated following interyieﬁf"aﬁd’ focus group.data.
IﬁtervieW themés have been ideﬁfiﬁéd kééping in miﬁd a view of &JLT principies and its
practices. In this chapfer data has also been interpreted within its broad cﬁltural context.
The categoﬁes :of praétice in the clas’srroonvli interaction have 1t‘)_een interpreted, ahd in 1ig_hf
~ of this interpretation; principles of CLTAhaVe been investigaféd; And justification for these

elements has been discussed.
Classroom activities and teaching methods can be affected by a-variety of elements, like

the educational system, government pqlicy and cultural attitudes. In the following chapter

answers will be suggested for designed research questions set out in chapter 1.
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Chapter 6 Findings
6.1 Summary of Findings

Collecting data 1n the schools in Bangladesh gave me the opportunity to witness what is
happening inside the'v 'cléésroom, fo hear abbﬁt_ teachers’ percei;tions and students’
exi)ectations and to und¢rstand current English-Language Teaching (ELT) policy there.
- Data analysis reveals niény féctors relating to CLT principles and practice in the classroom

interaction. The main ﬁﬁding's in this study can be summarised as fOllbws:

Findings suggést that the teachers believe CLT ié good, and they favour it for learning
communication skilis, h@Wever they do not pra_éti'se most of the prinéiples of CLT which I
A defined in '(;hapter 2. They claim problems, such és largé classeé, lack of sufﬁcient training,
frequent changes of,. VSYIIaBﬁs, lack of coor'dinaﬁoni between teacﬁing strategy and the
assessment sysfém, studen‘ts.".poor b.ackground: knowledge and low éocio-economic status
and ﬁhancial problehl.s.:fon fhe way of practising the CLT princibies in the classroom

interaction.

Data analysis s'hoWs":that Wﬁting and reading éétiﬁities are practised frequently, hqwever
. pair ‘work; group work,-’d.itélogues, role play, .and Asoc'ializing activities are practised Very
rarely in the current .teachjﬁg-strategy. It is alsé found that there is no use of tape récorder,
video, maps, pictures, 'anc‘l pb‘éters in the classrédfh inferaction. Data analysis reveals that
- in thé new. syilabu’s a text B_ook is introduced to practise grammar in isolation, however,
some teacher does nof favéur ;it’ they préétise g:émmér in conte?ct. Ddfa ‘arialysis shows that
the rural Stﬁdents genevfrvéll:yb ﬁse guidebooks; héwevef the urban students g‘enerally use the

textbooks in the classroom interaction.
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Data analeis reveals that the s.tudents » like English. class and they_' want t(l)- Jearn
communication skills" for real life purndses however, the;r-' cannot learn due to lack of |
opportunities. Data analys1s suggests the teachers are careful and frrendly to learners;

however students clalm their teachers are not friendly, they are. afrard of them they cannct'
even ask questron in the class, and thelr teachers somehow passa message to go for private
tuition. The students be11eve they have been suffenng severely because of this kind of

teachers’ behavrour and attitude.

It is also seen that the students llke group .Work andvpair work actl\rities in the classroom;
“however, they cannot :get opportunities to practise these actiyities. It is also found that in a
group work activity, etferyone not is'invqlved equally; they fcllow the gr_oun leader’s Work.‘
 The students claim that their teach'ers'.practised these activities 'due_ to the researcher’s
presence. They also claim the teachers generally use Bangla but their teachers change their
teaching style due researchers presence Data analysis suggests the teachers use Enghsh.
most of the time in the classroom 1nteract10n It is also seen that the students prefer Enghsh K

in the English class, some other also 11k_e B‘angla instruction 1njthe Enghsh class.
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6.2 Limitations

Firstly, due to time constraints and the location of the schools under 'study, I had to collect
data from a limited number of schools. If more time had been allowed, a wider range of

classes, teachers and students would have been observed.

Secondly, I stdrted eolle’ctivrvlg'data just after the surﬁmer vacation, and the attendance of
* students was poor in some schools. Useful data could also have been collected in normal

school time.

Tﬁirdly, the observ_edv_'da_ta doe.s not include .noniverbai clues _sueh as . ges_ture, facial
expressions aﬁd v‘vherefd ;tea'cher’s gaze.is direeted. Since; I had to sr[ either at the front or
at the very back of .the classrooms, my view wasvsev.erely limited. Video and audio
recording might have'.been‘ helpful but these :Would have been :ét the risk of being
disruptive. Moreoyer? it would have been very difﬁ_cult to manage permi_ssion for this kind

_of activity.

Lastly, the issue of reactivity needs to be addressed. How much-z of an effect did my
presence have on the data? One of the teachers told me “To be honest, we generally do not
use pair work, group ‘{_:vxorrl'(.,‘-pictures and Engli'sh‘_in fhe classes, buf_your presence made
: ~ changes to our_'gctiviti,es”.- ‘When I chatted with students outside. the classroom, some
stﬁdents also told me th'et my presence changes the teacher’s atﬁtudes and activities. When
I want to know fhe reason, wﬁy students do not -ask questions, a teaeher told me “-stv..ldents
were afraid of your sudden presence in the class and because of this; they did not ask me

any questions.}” B

65



M.K.Hassan Y0323723

My entry point is possibly contaminant to naturalistic data, as I géined'aeeess through the
head teacher which may have made the teachers self-conscious. 1 did not have the

opportunity to build rapport with teachers before observation bec_:_auSe of limited time.

In order to decrease the effects of reactivity, it would be ideal to observe the classes over a

longer period of time 5o teachers and students will get used to my presence.

6.3 Future Research

By carfying out this iempi‘rical ,sfudy fer rﬂy dissertation, I ‘.have:. éeined -eXpeﬁenCe and
confidence for future.study'. Data analysis éﬁows that teachers are tryihg to teach Eﬁglish,
though they have many problems. Many problems were revealed from the data analysis
regarding CLT principles and its practices in secondary schoel ediicatibn in'_Bangladesh. It
is found that the étudent—teacher‘rele"ci’enship also affects the pvvr_esen’eteﬁching methodolo gy.

Students are also foﬁﬁd to be Very enthuei‘é‘stic to learn English but they are not getting
support ﬁem teacheré -and family mefnbefs. They are lacki;ig an eppropriate situation_to

practise communication in English.

My study was condueted in a s‘peci-ﬁ.c.areé, such as to obseli'.ve’:t'ea’cheltrs’ aﬁd learners®”
activities m the clas_éroom interaction. CLT is the implervne‘nte‘dv appfoach for Ehglish
Language Teaching (ELT) in Bangladeeh.-Study of teacher-'s‘tkudent‘ clessroom interaction
1s one Q’f the impoftant aspects to seez CLT principles and its’préc.tices in Bangladesh ELT
context but .many other aspects need to be studied too, suchvés, syllabus :designing, and
material produetion. The problems ideﬁﬁﬁe& here indicate that the'_ read forward will not

be without its problems.
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- ”However, my"study't()' date leads me to belié’ye that is‘tudying the aBove' mentioned areas

and following a largé éanﬁple, will provide -, better data  to contribute to enhance

'CQMunicative Language' Teaching in Bangladesh.
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APPENDIX: 1 A DISCUSSION ON CODED "C.ATEGORiES_
Responding:

It is one of the most important ways of classroom interaction. ' The teachers can response”
with their students in a variety of ways, such as, ans‘Weringv a question, ‘pfaising,

complementing, giving them confidence, and confirming that answers are correct.
Socializing:

The activities that enhance learning Cdmmunication skills are terfned es sociélizing activity.
This is very 1mportant for interactional communication teachmg and learning. Some
d1scuss1on “which are not related to lesson topic directly, but th1s kind of activities
encourage and motivate the learners to learn the language skllls comprehenswely, such as

joking, kidding, making puns discuss on culture, and national and 1r__1temati0nal facts, etc.
Directing:

An effective communication is the combination of verbal ‘and non-irerbal a'c':tivity.:
Directing activities are the part and pareel'of the classroom inter.action' for teachjng and
- learning communi’cati_on' skills. In orde'r‘te encourage and motivate the learners to learn
communicative eompetence, the practice of warm-up activity, dialogue and role play are
very important in the'classroom interaction. By practising thése aetivities the 'learnefs‘
become familiar W1th the use of non-verbal ‘activities such as, gesture posture facial

expression, and body. language in an interaction.

Organizing:

For any kind of activity success depends ‘on organization. In a classroom interaction it
plays a vital role to make the programme success. Teachers’ organized behaViQur enhances

the teaching and l'earning situation to be successful with the predeﬁ_ried aims and obj ectives

of any teaching pedagogy.
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Practice of lesson plan; teachers’ initial and ﬁnal activity, maintaining the chronological
order of the. lesson use of teaching aids, such plctures maps, tape recorder and video in the

classroom 1nteract10n can make the teachrng and. learmng environment conducive.
Presenting:

. Presenting style and technique are also strongly asseciated yvith the success. of classroom
interaction. Pres'entatron.of ‘activities is also yery ‘impcrtant for teaching and learning
communication skills in an interactional classroom. Practice of activities defines the
teaching strategy and its principles in the classroom interaction. These tasks are directly
relevant to language skills learmng, such as 1nd1v1dua1 work; wntrng, silent reading,
readlng aloud, llstemng, palr work, group work and grammar teaching in isolation,

, grammar teachmg in context, dialogue and role play. -
Feedback:

The practice of thistechnique enhances the teaching and learning environment suitable
both for the teachers and the learners. The teachers can investigate the learners’ mistake
and take measure fcr ﬁit’ure activities. On the}ether hand, the learners can learn lesson
takmg suggestlons and correctmg the1r mlstakes Th1s is very 1mportant for sharing ideas

and views 1n the classroom 1nteract10n
Eliciting:

Elicitation method plays a vital role in the classroom interaction. In a’i classroom interaction

- both the teachers - and the ‘learners are engaged pract1s1ng activities. The teachers ask

-verbally in order to test the learners understanding and also to justify the appropriateness of

the teachers own way of lecturlng
‘Monitoring:

Monitoring also deﬁnes the practice and pnncrples of teachmg strategy in the classroom
~ interaction. The teachers move around the class in order to help the learners doing their

glven tasks ThlS act1v1ty is designed to facilitate the teachrng and 1eam1ng env1ronment
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This act1v1ty empha31se on encouragmg the learners helplng in the1r drfﬁcultles not

stopping their engagement with the act1v1t1es
Use of L1 and L2

In a classroom interaction the use of L1 and L2 defines the te'aehers,’_talking time. Itis also
associated with how -rnuch time the teachers use in an interactional classroom. This also

gives focus on their choice of language use in the classroom interactiOn.
Responding to tea_cher ‘

- In a classroom interaction both the teachers and the leamers' are engaged doing the
activities. Generally, the teachers discuss the lesson, and ask. the learners for oral and

written responses in the classroom. And the learners also give responses
Questioning to teacher

In order to know and clarify the understandmg, the students ask their teachers in the

classroom interaction and itisa very common practice.
Talking in Pairs:

Pair work is an important classroom interactional activity. In it 1earne'rs discuss and share
their ideas and views with their partners. This kind of practice in the classroom interaction

defines the teaching pedagogy, and its practice and principles. =~
Talking in Groups

In a group work actixdty the learners get opportunities to talk With 'e_ther‘participants in the
group in order to share their oplmons and experiences. Thls 'aeti\fity also defines the
practice and prmc1p1es of teachmg strategy ' T '
Writing, reading, readmg aloud, and listening are also very usual interactional aetivities in
the classroom practiee. The practice of these activities also reﬂects the teaching practice

and principles in a classroom interaction. v
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Useof LlandL2 =

The use of L1 and L2 indicate the learners’ talking time in the classroom. This also

highlights their choice of language use in the claséroom interaction.
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Research Project: ‘An empirical framework study of ' Communicative Language
Teaching (CLT) Classroom Interaction at Bangla Medium Secondary School Education

in Bangladesh. .
Invitation to participate in a research Study’ ‘
Dear [Head Teacher’s name],

I wish to invite your school to take part in the research study mentioned above.
Please read this consent form‘cai*efully ‘as it provides infdtl"n;latibvn about"whét' _th e
research is about and what your parti‘cipatiOn will involvé The purposes of the study
are to look at classroom practice in relation to the pr1nc1p1es and practlce of
communicative language teaching to explore the factors Wthh may affect teachers’
ability to apply CLT at Bangla Medium Secondary School Educatlon in Bangladesh,
and finally to examine the feasibility of extending this pilqt prOject for fufther PhD
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This researchb study is an exciting opportu‘nity to share your school’s experiences
about CLT classroom interaction. For collecting data the researcher will follow the
methods of part1c1pant observation, semi-structured interview for teachers and
students and focus group interview for students ‘The researcher will observe CLT
class but it will not be recorded. The interview session for a teacher and for a learner
may last approXinlately 45 minutes and: these will be recorded using a digital
recbrder. A nu_mber of f_i_v_e students will be invited for a focus grnup interview which
will be recorded digitally and it may last approximately for an hour. There is no
anticipated risk, or. ben_efit for the participants in this stndy.' However, your
agreement for the stndy will be highly appreciated as your teachers and students will
certainly contribute ,td developing the English Language Teaching at Bangla medium
,secondaryschool edn‘cation in Bangladesh, and will thus play a role in nation building.
Your school’s part1c1pat10n in the research is completely voluntary. Therefore, if you
choose not to part1c1pate, and decide to withdraw from the study, you can do so at
any time without havmg to give any reason for your decision. Withdrawing from the

research also involves withdrawing consent for use of the data.

" Your school’s ldentlty and the responses collected from anyone in your school, will
be kept strlctly conf1dent1al Information collected from them either in electronic, or
~other format, w1ll be kept prlvate and stored securely, and only the researcher and his
supervisors will have access to it. This materlal may be quoted in reporting the
research findings but the school’s name, your name and the name of anyone at the
“school or other personal information will not be revealed.
- We hope that ‘you are interested in the research Should you requlre any further
1nformat10n regarding the research project, and have any other queries related to this
research, please feel _free to contact the researcher at the email address, or phone

number, above.

Alternatively, you -can contact my supervisors Mr. FR] Banks

- E.Banks@open.ac.uk , Dr. SP North S PNorth@open ac.uk and Dr EJ Erling
' E.I.Erling@open ac. uk
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Statement of Consent

] have read and understood the above information, and hereby voluntarily agree to

participate in this research.

Participant’s Name:

~ Participant’s Signature: . Date: __

Note: Please retain a‘copy of this consent form for your re(_;ords and reference.
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~ INFORMED CONSENT FORM

Research'Proie’ci' ‘An --ér'npirical framew‘drk’ study of Communicative Language
‘Teaching (CLT) Classroom Interaction at Bangla Medlum Secondary School

Educatlon in Bangladesh
Invitation to participate in a research study
Dear [participant’s name],

T'wish to invité you to:take part in the research study mentioned above. Please read
this consent form carefully as it provides information about what the research is
about, and what your part1c1pat10n will 1nvolve The purposes of the study are to look
at classroom practlce in relation to the pr1nc1p1es and practice of communicative
language teaching to exp]ore the factors which may affect teachers’ ability to apply
CLT at Bangla Med;ur_n Secondary School Educatlon in Bangladesh, and finally to
o ‘examine the feasibility of extending this pilot project for further PhD study.

vThiS research s’aidy is an exciting opportunity to share your experiences about CLT
classroom interaction. For collectlng data the researcher will follow the methods of
participant observatlon seml -structure 1nterv1ew for teachers and students and focus

group interview for students. '
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The researcher will oBServe your ELT class and it will not be recor_ded. The interview .
session with you m_ay last approximately 45 minutes and this_‘Will be recorded using a
digital recorder. There is no'anticipated risk, or benefit for the participants in this
study. However, your involvement in and input to the study _will be highly appreciated
as they will certainly contribute to developing English Language Teaching at Bangla
medium secondary school education in.Bangladesh, and | will thus nlay_ a role in

nation building. -

Your participation in the research‘ is 'completely voluntary. _Therefore, if you choose
not to participate, and decide to withdraw from the study, you can do so at any time
without having to give any reason for your decision. Withdrawing from the research
also involves withdrawing consent for use of the data. _ |
Your identity, and the responses collected from you, will be kept strlctly confidential.
Information collected from you either ‘m electronic, or other: format, will be kept-
private and stored securely, and only'.theresearcher and his "su‘pervisors will have
access to it. This material may be quoted in reporting the research.findings,but your
name and personal information will not be revealed. | v |

Before submitting the final report on the research the summary of research findings
will be provided to you, to have the opportunity to verlfy that. your responses have
been correctly interpreted. | L _

We hope that you are mterested in the research Should you require any further
information regardmg the research pro;ect and have any ‘other querles related to this
research, please feel free to contact the researcher at the email address, or phone

number, above.

Alternatively, you can contact' my superviSOrs" ‘Mr. FR] Banks
F.Banks@open.ac.uk , Dr. SP North S.P.North@open.ac. uk and Dr EJ Erling
E.LErling@open.ac.uk ‘ R
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‘Statement of Consent ‘ 

I have read and understood the above information, and hereby voluntarily agree to

- participate in this research.

Participant’s Name:

Participant’s Signature: v . Date:___

Note: Please retain a (;opy of this consent form for your records and reference. |
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CLASSROOM OBSERVATION TOOL
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